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PREFACE

Tﬁe followiny paper is meant to provide an overview of the type of
dif ficult;ies egloomltercd by international students attending American
colleges and universities. My parpose is to establish a ration:alc to
support the contention that international students are not édcquatcly
served by present student development services, and that a counseling
center designed specifically for international student.; can fill this
void. Tae contents of this paper served as a foundation to.a broposal
for an International Student Counselihg Center by Mrs. Patricia

McMillen, Director of International Advising at The George Washington

University; togcther we shared this information at the 1976 APGA

convention in Chicago.
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e : A Rationale for a Counwseling Program - - : Com
: Dostgnaxd? Uniquely for Intornational Studonts )

The focus of this papzr is the international studsnt-- his difficulties,
his & .ires, and his nceds. It is a tinely topic; the nurbers of international
studants have gro.n tremendously. In 1904, 2,673 students from 74 countries
attendec North American colleges. By 1962 the nunbers had soared to
64,705 students, and today we have over 140,000 international students
attending collega in the United States. These nutbers are not limited to
specific types of institutions; indeed, community colleges -join their
© year counterparts in the incronsing enrollments of students from abroad,
and graduate scheodls report greater nurr\bc‘rs of applicants from other
cournitries.

Traditionally, our institutions have har..led the international student's
ed.ucational responsibilities in either one of two Ways: They have ignored
this population, :" or they have established an office to deal with their
unique difficult;ies. The international student advising office is a
/ relatively young{ component of higher education. The office of the first .
/ foreign student jadviser was established at the University of Illinois

in 1908. The George Washington University established one of the earliest
offices in 1929, but before World War II only 13 colleges or universities

had sucn a facilit:;(. But with the numbers of international students increasing,
more attention is focusing on other means.of providing, in a more camprchensive
manner, the services so necessary for the international student's educational

SuUccess.

when a student comes to the United States, he is typically attempting
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to ¢btiin a good education, the quality of education that is not avail. “le
to him at home. le ccmes to learn in cur advanced educational syst- m with
the cbjoctive of returning home to share his new knowledge and benefit
his l:o:relar;d. He is also seeking to learn about another culture, another
people, and to broaden his cultural scope. |

But the institution also benefits from the international student.
Because of today's increasing financial crunch, higher education
is tapping into new potential student populations. Enrollmer.t numbers
mean financial stability, and the international student enrollment is
¢ :pecially attractive as an untapped resource. Private schools, especially,
have made concerted efforts to actively recruit in other countries. ° Colleges
and universities are pleased to have these students, whose -ttendance adds
prestige to the school. Such an institution can then boast that their
academic offerings have an international reputation and drawing power. Also, '
the international atnospheie is, irr itself, intellcctually exhilarati;ng. |
It provides the meat, tﬁe political ccrntroversy, and the cultural and ‘
intellectual cxchange that stimulates ecademic departments like politica]/.fv
sclience and infemational affairs. |

The exchange is, thercfore, mutually beneficial. It is a contraj:i';;
on onc hand the student offers the univer. "ty his money and his cult;ﬁial
divbrsity. In cxchange, the school offers its education and its cdﬁcational
support services_, It is here wherc the contract mo-t often breaks down; it
is here that the institution fails to reep its part of the bargain.

Let us look at this more closely. The typical support systems are

cstabli/éhcdin order to cnhance the student's ability to draw upon its
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acadoric oflfvrings.,  Tacy are provided so that tho student -can make use of

hig full intellectual potential. With this in mind, colleyes all over the-

nution have estublished career, housing, counseling, food, admission;.-:,

stu’y skills, and student activities services. Most of these services,

as cxcellent as they are, are logicially geared to meet the neads of the .
crican population of the institution. In doing so, the nceds of the

international student population wre shortchanged.

For instanc2, the campus carcer service typically aides the student
in his job scarch, and provides useful information o the studgnt body
about the job market and the job trends. But the three major career
questions of the intcrnational studcn; are not usﬁally addressed within the
carcer services: 1) Waere can I gain crployment in my home country, and
what is the job market like there for my degree? Furthermore, how much
can I expect to carm? 2) what are the legal restrictions on my working
here \in the U.S.? Can my spouse work? and 3) What if T decide I do not
want to go back to my> home country? that if I decide I want to work here,
settle here, or at least continue my education here in graduate school?

The counscling center, or psychological center, usually provides
individeal or group therapy to students. Why is it that so few international
studants usc this service? This is a difficult question, as it focuses
in on the intricate difficulties of cross-cultural counseling and programming.
Wz Knowv that the irternational student has two counseling nceds; he has the
preblems and concerns typical of college stL1d011t_s, and he has needs or prablems

uniquer to him because of his internationality--how to make Arerican friends,

deal with honesickness, study in a foreign language, learm new social skills, balan

6




old cultural values with new ones, and so on. We do not really know what
it reans in different cultures to ask for help; for scme it means failure,
weakness, or de-masculization. One Pakistani man confessed that he could
rot possibley discuss perscnal problems with a stranger, especially a woman.
Ccunseling, as we know it, is not a universally accepted rode of coming to
9grips with personal difficultie;.

The financial aid office, which in these hard times, admirabley struggles
to adequately fund its Americun students through grants, scholarships,
loans and work-study programs, is often at a loss when an international
student is in financial distress. Moncy is a bigger issue for these students.
According to the immigration laws, students are required to be fully fur’+l
before cntering an American institution. Farzver, currency exchange ra!'s
are not always stable, and inflation rates czn quickly erode a student's
savings. The cost of hcousing and food can ke more than he anticipated,
ard this, coupled with employment restrictions, often leaves a student in
a financial crunch. [.rsonal problems, like being cut off.from family funds,
or the funder finding he' cannot support the college expenses any more,
complicates the money problems of internatioral students. In addition,
¢oing home for vacation, going hame to work during summers, and visiting
family is often too expensive. What can financial aid officers do in a
situation like this?

Student ectivities, again, are geared towards American irterests, and
often igrore the international student population. Indeed, it is hard to
generalize about the intmrests of this population, as they are l'kely to.be more
‘varied than our own §opulation. One of the biggest problems for international

students is dealing with the loneliness and isolation which accompanies
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ol to a ned country.  Social difficultios have many causes; the language
barrier i1s certainly one of thc.biggo_st. The language barrier often places

the intermaticnal student in an inferior position in intellectual discussions.
tils "anferiority” becores the basis of relationships with others. PRocmmates
feel ccgsfortubl.e giving instructions an.. vuidance, but not relating on

an cgual give-and-take basis., These students are often highly coupetent and
preud irdividuals; to find thunselves looked élo.m upon by others is a cifficult
ogg to swallow? To find that this is the major basis for relating to others,
for being close to others, is an overvhelming revelation that shatters the
student's feclings of sel-confidence. |

Students from other countries find that they have to deal with® -
pre judice--not only bcing prejudiced against, but carrying prejudiccé of
their am. International students are not always well received by fellow
students, vho find that it is not worth their effort to befriend someone
fram arother country. Impatience :lit_h custans and language may well' work to
icolate Lh: student from his American peers. In addition, however, becaus_e
of our mixture of cultures, students often find thanselves in cleose contact
with students who were traditionally homeland rivals or political cnemies.

Dif ferences m friendship building etiquette often is a source of
anxicty. Differeat feclings about sccial distance, body distance, expression
of cuotion, depth of friendship, loyalty, and the awunt of disclosure
appropriate, can be confusing and disappointing. Datiny and mating behaviar
causes nmuch personal discomfort. Questions about haiv aggressive a man
should be, semual limits, woman's liberation, indixés of affectien, picking
up on rgjccting behaviors are often compourried by the fact that these
subjects are oftcn taboo-——extrémly uncomfortalSle' for the international
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student to discyss.
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To their credit, many student activities offices have'reSponded
to the social needs of foreign students by facilitating the formation
of international student clubs, and by using the international student
population as a unique resource for programing. But the integration
of the internatiocnal student into the mainstream of the college population
ié .he exception rather than the rule. |
Even the acadanic services offered to the average student population
does not suffice for the int rnational pcopulation. When a student first
applies for admission, the admissions office must estimate the level of
work completed by the student, and his grasp of the language. This
nust be carcfully and accurately done, before the student obtains his passport,
his visa, and his financial backing. Once the studént is here, a mistake
is difficult to rectify, and will most often result in the student failing
to meet the acadamic standards required at his school. The admissions office
is the first contact that tF: studefit has with the school, and questions, be
they legal or acadenic, are apt to come this way. ‘Desp,'t_te the growing

nerbers of forei¢ . upplicants, the diagnostics involved in selecting appropriate

‘applicants is rather sophisticated and methods of selection notoriously

lax;:king in rationale and procedure.

lcadenic advisenent, which for many students is @ perfunctory student
scrvice, is crucial for the international tudent. Overly burdened professors
often do rot have tine to provide top notch adviserhent to the intermational
student, advisament which t;,akes skiil in asscssment of the individual, and
s0lid knowledge of the academic demands of the department. Ju:igemcnts &bout
how many hours of what type of courses a student can handle reed to be -
macle, keeping in mind the increased prabability of failure for ‘thesc students
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Locause of now lasjuage Jdurords, new class procedures, and personal ddjusbrent
stress.  the fact of the watter is that faculty wardbers are not trained

in these skills and often poorly advise international students. This

is unfortunate sirce most colleges offer fow support systems to catch
potential faulures before they happen. Failure, whiéh is all too possible
for the international student, can have miserable consequences for him. It
may be his first encounter with failuwe, and it may mean a disgrace to family
at home, and an investment wasted. Students who arc academically suspended
wrestle with feelings of remorse, inadoquacy, and quilt.  Same feel that .

thoy cannot go home to a family which sacrificed so much and which sustained

<

so much hore for the student's success.
Although little cnerc; is typically expended on initial ;:tdjust:nent

(college orientations tend to emphasize social and intellectual skills, while
international students necd survival skills), even less attention is given
to the student's re-entry into his 'owh homeland again. Returning hame
often raises questions about changes in the family, in vthe hare town, and in
oncsclof. It means looking for work. It means leaving friends and leavincj

s a familiar student life. It means dealing with possible desires to stay in
the United States, and it may mean building some unrealistic expectations
of life back home. Alumni services have litetlc relevance to the student
who returns home and leaves his American alma mater forever.

Thus, it appears that we are presently failing“to uphold our end of

3

the bargain I wonder about thé ethics of inviting students from other countries
to our cao 2s ar- = :aving them to flounder; mearnwhile, we ask them to pay
the same fees as - r studints  fees which support cur standard student

development. services. These gorvices y, to “ten, inapplicable or ¢

inadequate to meet the needs. of inter dorna’  wudents, th& students who
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survive academici:ly.




