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The child must le)arn from parents, from those who

teach and from those who counsel, for a- period of

fifteen to twenty years. This is a fourth of his °
life span in \ihﬁh he musf.‘bo cared for and be

guided in opportunities ‘for learning. ' No other .
creature has this per'iod of dependence and care, '
and only love can make it.poégiblo. .
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‘ This study is concerne& with an examinatiofi of.the area counsellor
services in Vancouver elementary schools and the suprort program of
training for area coyncellors. . L :

4

Information, opinions and suggestions were soughi from a wide
number of individuals:and agencies hdving somé connection with or in-
terest in the serviges. - Lo S

Since "counsellor" has so loose a definition and so varied an,
application it is imrortant to decide on ‘as exact as possible a defini-
.tion of the area counsellor’s duties. In a broad sense they may be
summed up as "counselling, gonsultation and coordination". The history
of the development of the service in Vancouver is an indication of the
place the area counsellor occupies.  In the éeighteen years since the 0
inception of the service not, only- have great ehanges take lacqgin
. society at large and the school as 'a social agent, but ¢ sponding
changes  have occurred in the roles of the school counsellof™ o

It is recognized first. of all that the ‘area counsellors are pro-

. viding a service which it would be difficul't or imppssible'to replace.
'RQY'Several things combine, however, to hinder it from being as effective
fu il as it could be., These are dealt with in the recommendations ich
‘B - suggest "an ad justment of the work load. This involves'a care-

|+ ful setting down of ‘priorities, greater understanding among staff and
. other specialists of the role of the area counsellor, and avoidance as
§.ifar as possible of duplication of effort. Contifiuity of service at
' 8ach school is also an important factor.. - ‘. ’

} .

; The flexibility and continuing revisiom of the training program -

| are commended. ,:The practicum, recently introduced, is an important

| addition, and ghould be developed and extended, so that the trainee is
' able’to experfence as far as possible what it means to be an area

- counsellor. 'The program can offer a unique in-service training provid-
ing as it does practical preparation through invglvement with the work-
ing operations of the schools and their related specialists and agencies.

In sum it can be said that Vancouver elementary schools would be
much the poorer without the area counsellor services, supported.as they
are by a preparation program virtually impossible to parallel. ' //
3 ) o
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i lsirver Details. .. e

g ‘ This study has been undertaken for the purpose of asseesing ahd
"  evaluating the suitability and effectiveness of services to Vancouver
» elementary schools by area counsellors, and at the same' time of examin-
ing the appropriateness and effectiveriess of the area-counsellor training
- program. In connection with the study, discussions have been held with
’ " a vide variety of people who might have any concern with the- services
,and information has also been gathered from a number of relevant sources
through questionnaire and invited comment. These were the sources con-
tacted,/and the means used: . : .

Elementary school princlpals and teachers -- information gathering
questionnaire.

3 [ 4

«  Area counsellors in training -- discussion and‘;nterv1ew.

Area counsellors in service - questionnaire and discuesion.

Personnel previously enrolled in area counsellor training
programs -- questionnaire. .

2

~ . Lecturers participating in the area-counsellor raining program -=
vited comment. -

Secondary School Principals -- interview.
Learning Assistance Teachers -- discneslon. _
L * - ) [ ]

Area Assistant Suoerlntendents -- discussion.

Central Staff ‘Coordinators -‘iscusslon._ '

- ‘ Psychological Services staff -- discussion. .
o ~ Other appropriate School'Boardfitaff - interview.

Metropolitan Health representatlves, including ecnool nurses --

interview and discussion. . ) . o
’ Commnity Services -- telephone interview.
-~ . L . i
Parent-Teacher Association -- telephone discussion. .

Representatives of Faculties of cducation of the University of
British Columbia and Simon Fraser Unlversity -= interview.

Lay and professional members of the Vancouver association for
Children with learning Disabilities ~- interview.

A
Mambers of the. Vancouver Elementary School“Teachers Association —
interview.
™S - ¥ 7
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" 2. The Work,of the Area Counsellor.

. In order to provide background for the study, some acce
definitions of the school counsellor might well be. considered. .The

. term is a broad one, encompassing a mmber of areas of concerm, with

. emphasis varying from authority to authority and jurisdiction to juris-

- diction. One authority 1 sums up the Tesponsibilities neatly under
"counselling, consultation and coordination"., The first of these. refers
generally to the child, the second to others who ‘work with the child, .
the third primarily to agencies. or individuals that might serve the -
child. All authorities recognize that theére are important differences
between counselling at the secondary and elementary school levels. At
the secondary level the primary emphasis is on counselling of students.

. A recent Vancouver School Board memorandum? details the responsibilities
of elementary school counsellors, stating a major function to be nheeting'. .
the individual counselling needs of students, parents, and on some occa-
sions teachers”, Further; they have a responsibility "to encourage a -
' dgvelopmental approach for viewing children as individuals®, "to work
v with a basic team within the school”, to "do liaison with and coordina- -.
.. tion of other cammunity agencies". Even without referring to the other
l details of the memorandum, it can be seen that this implies the tiiree ~
' basle responsibilities: counselling (not only at pupil level), consuls
- tation with parents and with other members of. the school’team, and ‘ v
coordination of ‘school and commmity helping agencies. Basic to the - .
Tole of the elementary school counsellor is a relationship primarily
o vith adults (parents, teachers, referral agencies) although attention -
© - v to pu counselling both individually and in groups is no small part
. of the total load. It can thus be seen t/h*a.t arcritical need in the erea
counssllpr's work 1s a clear definition of the particular role he is $o .
. £111. Vvhile it is optimistically expected that*a major proportion of g
o ' time will be spent in ‘constmuctive efforts, the daily pressures of crisis
situations. may well find the counsellor with insufficient fingers left
' ® to plug the various holes ir the dyke, and with little freedom to take
. : eny positive steps. And yot, a school quite legitimately asks that the
* - area counsellor be trained to "recognize, understand and work with root
?  causes, not do behavioral patch-up jobs", h B . .

' Y
3. A _Brief History of the Area Counsellor Program.

« . The area gounsellor program had.its beginnings in 1948 when the
Canadian Mental gealth Association together with the University of Toronto
brought into being a training progrsm for teachers specially interested

\{thﬁ mental health of school children. Within the next fe ars eight
- E)

-~ M ]

: [

1. Gsorge E. Hill and Eleanor Braun Luckey, Guidance for Children in
*  Elementary Schools (Appleton, Century, grofts. 1969) pp. 136-137. ™~

2,’Don Dawson, Scnior Coordinator of Coundéllj.,ng,' Elenment chool
{ ~ Covnselling in Vancouver, August 10, 1973. .. 5
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-Bri ieh Columbia teachers undertook this program and qualified as Mbntal
Health Coordinators. . By 1956 the report of the Vancouver Superintendent
of Schools in the British Columbia Puhlic Schools Annual Report .could:
mention that ."eight elementaﬁy schools)| were eerved by a"mental health

coordinator"
’(Q’ P . ‘ L ‘:)
- In 1955 the first- In-Service ‘Mental Health Training Program for
/mﬂ  counsellors was begun in Vancouver,’ on, the recommendation of a special

committee of the. School Board. By 1957, as noted in the 1956-57 Annual
Report of the Vancouver Schopl‘ Board, thirteenl"special counsellors"
were at -work in Vancouver 8¢ oole. . ) )
Since that time tne training program nas continued to operate,
ordinarily p;zgering ten Specially selected—-teachers a year, who very
\\ . : soon became wn as "special counsellorst. Usually one or two of these
were from neighboring school districts. At irst special counsellors
were allocated to secondary- schools, with h ~time duties in- feeder @
elementary schgols. In 1971, on,the recammendation of a report by a -
. special committee set up by the School Board, the counsellors.were ced
full time in elementary schools, (the number being -.reduced from 25 to '18)
and were allocated to specific areas on the basis of the reorganization. ..
- of school services which has been undertaken. Thus they came to be known~
""‘-§4 ‘> as area counsellors, the de31gnation they hold today.

’ | ‘ ‘ \ - k__f
N hd v .. 4 >
. . . .

_ b. The Changing Situation. . - | "

It is interesting to note how the situation has changed since
hp first "Mental Health Coordinators" were appointed. Although Van-
> . .couver's elementary school population (Kindergarten - Grade 7 inclusive)
| . increased by about 9% between 1955 and 1974, the number qf elementary -
schools increased by-well over 75% (if one incl the present 18 . .
annexes; over 4LOF if they are gxcluded). An inve igation of the racial
- origins of Vancouver~elementar§ school children would reveal. further start-
‘s ling changes since the immigrant popuaation has increased markedly in the- . -

last few years. - _ _ ' .“, - . - s

PR ¥hile the growth of the system/has in itself had an effect on L,
the work of .the area counsellors, the rapidly changing world has thrust
new and unexpected resvonsibilities n them. It is not always easy
to comprehend the differences between‘the world today and,the world a :
short -eighteen years ago vhen the first "Mental Health Coordinator" * o
vas appoinyed. For example: -In 1955 Sputnik had not; been heard of, ‘\ R
television was very rmuch in dts ungainly black and white infancey,
IAdy Chatterley's.iover was yet o be published;in England in an unex-
Furgated edition, automation and mputers vere largely the stuff of.
science fiction.. It was less then a generation agao; it was another

vorld 3 _ 1
_Wher oné comes to apbl§ these”generalizatipns to the specific-® - | _ ot
- area of counselling, the change becomes even more clearly apparent. A -+ 7 .
- * counselling refererce more than ten years old often.appears to be _
- ‘.' . 'y : : -
s c 9 {
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* ludicrously out of date. In the days when the Canadian Mental Health
- Assoclation took its first step, counselling in the elementary school

. ~was virtually a new idea, today it is widely accepted. Since the 1950's,

~, Dev inaights-into child growth-and development, fiew directions in school

K

organization, new ideas about the education of handicapped children have
all brought about radical changes. Gone is the self-contained claaaro.
The segregation of the "problem" child away from the "normal® child is
fast going. The cloistered sanctity of the school has been all btut
‘breached. Add to these the effects of increasing and bewildering social
change -- change to which the child is more vulnerable than the adult' --
and it is easy to see reasons foy the buffeting which is all too obvious.
It becomes increasingly difficult to distinguish "trend" from "fad".
Insecurity grows. No wonder elementary” school incigals "pat "emotional
disturbance” at the top of the list of student prbblems. If.thefieed
for a mental health coordinator existed in 1956, the need for the area
counsellor is even more apparent in 1975. Fewer than ten per cent of
the Vancouver elementary schools report ‘anything less than satisfaction

" with -the service, and even these few qualify ‘their comment -(e.g., "Too
seldom around the school to be of any consistent help"). Expressions
like "totally satisfied”, "indispensablen, "very good", ‘"great” are

. found in answer to the question’ regarding the extent of satisfaction
with area counsellors. 1l believe this is a most necessary and poten-
tially effective service", says one principal; services "desperately

needed" is a{cry from another school. With the burge public inter-

' est in the details Of the school system and equally heighteried demands

on the part of the public, the conscientious school prinecipal could
scaetimes be forgiven for feeling some emotional disturbance himself

{

* EECCMMENDATION'1. That arvea counsellor services b.maintained.

4

5, The Areg sellor's Work Load. - | —_

. A}
o significance of the words "potentially effective servicen -
-quoted above cannot have been missed. At present there are eighteen
folletime and one half-time special counsellors (one on leave) serving
93 elemantary schools, including annexes. It works out at just over. ‘
fivs echools each, closer to four if -one omits the annexses, which after
' all average only about 170 children apiece. At best, however, it means
three to five schools with an aferage pupil load of between 1900 and -
20C0, - Most authorities give fram 500 to 1000 as a workable ratio, al-
- though there ig;ﬁof.' always exact agreement about counsellor duties.

.~ thile tliﬁs.-‘«,,schq"g}’s “to be served are clusterbd as conveniently as
possible, the o'i@gng;géﬁion of the city into areasmakes it necessary for
tha apps>counssallor in ons case to travel a third of the ‘vay across the
city, \while others spend a msasurable percentage of time™on the road®, ~
- Cne echool ccmments on thqltime ¢onsumed by meetings when the area
-coungellor is on a screening comittee in four separate schools, By
far the most limiting factor in the work of the area counsellor, accord-
ing to most schools, is time., rThe limited time per school makes the
. 3. T . . ) \ Lt
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- area counsellor less valuable’, "ef{fectiveness is directly related to
‘the amount of time you can spend with a child", nspread too thinly",
* - "7t00 ‘heavy a load", "needs more time"”, ™o time for this"; the comments
c:ms with monotonous frequency.. ‘ P
- i The area counsellor has a perfect example of an-open-ended
" . ococupation. -Any limits must be essentially arbitrary ones. And schools
- varying as they do, there is actually ffo such thing as a’typical area
counsellor's day. This sample.vg:-o:ﬂ one area counsgllor is not umusual:

8:00 - 9:30 a.m. -- Conferences with primcipal and teachers.’
9:30 - 10:00 a.m. -- Small pupil groups in human relations
or whole class groups, teachers present.,
10:00 - 10:30-g.m. -- Counselling with emall problem-oriented
oo "« " " grouvs (e.g., a group of girls who wgre
"ganging up" on others). :
"10:30 -:jll:BO a.m. -~ Individual counselling, children identi-~ .

.« : fied from group discussions, or referred
- = . - by teachers.’
11:30 - 12:00 noon -- Mors group counselling. R .. -
- Noon heur -- Parent study groups. o : .o
: /

The afternoon is a repegt af most of ghis, at another school.
After school there are parent interviews, g@len including the school .
—- . 7Y principal. - Ttro evenings a week are devotefifo homs Vibits so that the
: v whole family can be-involved in discussions®’ )
AR : » ] ‘ )
. The 1971 School Board, Special Gommittee Report referred to earlier
‘recommended one counsellor per school,” Several echools ask for this,
though many others would be cohtent to share an area counsellor with one
other school. .There are arguments for and againgt having a counsellor
. a member of one school staff. VAth reason, schoolsyargue that the coun- - -
sollor should,be "at the spot" vhen needed, that a resource is of mgxdmtm ..
<~ -~ - ~value only when it is in the school, not somevhere elss. .One fortunate .
-, 8chool..cbserves of ‘the counsellor, "Irmediate services whan need arises",
- This would naturally come much closer to realization, if feler schoolg : ™ .
had.to be 'served. On the otRer hand there are disadvantages to having '
- a counsellor as a staff membgr, Schools often point out the.value of:
having an "pbjective" area counsellor vho is recognized as not being a
- member of the staff. Such a person can bstter be seen by children as a
neutral to whom they can turn vhen in trouble. If the counsellor is }
attachied to ome school,-consultative relationships with the staff mhy -
> ot b2 so easily developed. There is more danger of the counsellor's
» time being taken up by the many emergent "housekeeping" duties df &he
.school, It is folt, therefors, that apert altogether from considerations

.t of cost, it would be better if the counsellor were not thought of as a .

‘ nember of the staff. of one school, o : ;

L} . ‘ ' ;- . ‘
11 « ,
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. - RECOMMENDATION 2

- . ’ %
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J ~That consideration bé given to increasing progressively -
the number of area counsellodrs, so that as soon as gsible the counsellor

load be reduced from an average of fo e’

lation cdmgarable %0 the p S N - ‘f'j)

~

At the present time-there is virtually no way of covering émer-:
géncy area counsellor relief, Four -schools report being without an area
counsellor for the better part of a year. " Since school replies have.
been deliberately kept anonymous, it can only be guessed thit this is a

- reference to a single group of schools where the area counsellor was.

) ’ unavoidably absent for an extended period. The present tight schedule - o

~eounsellors and will be consid

-most difficult problem of all, since it involves the disadvantages of
.one of the counsellor!s most fundamental good qualities -~ the natural

- ing of the -over-all objectivés of the area counsellor services, schools

‘glves no opportun%ty;foy relief of any kind, and there are occasions in -

- which an area counsello#, no matter how healthy, finds an unexpected

demand simply impossible to accept within-a busy schedule;

* RECGMMENDATION 3, Thay for the immediate preserit - one. or two "reserve" | | o
area counsellors be appoirn¥ed, .for in-service poges and for relief o e

‘and substitnte ca citxfin case of illness or other'emergenqx;

. - . e N " ' . _.\' . T
Priorities for Area Counqeilor sponsibilities. . ' _ f ~se~;/[:

Actually th® problem of area counsellor load can also be -attacked L s
from three other directions."gzz has to do with the preparation of area = ‘ .
red later in this report. A second in- - &
volves the cooperation of .the school staff and other specialists, a ' "
detail that will also be dealt with later. A third poses perhaps the ' e

desira to help. The best answer would seem to-be in a careful delinea-
tion of the counsellor's role. - - B P

g

T . VO £

#_It 43 usual to find the general responsibilities of the afea'

‘counsellor set forth in somd order of importance, but, added to hese . .

time to time are comments from oth%rs, ing¢lwding the area cbunsellors CT
izgggelves. The result has been something of a consensus on the core -, Yo
of (the counsellor's activities but less agreement. about the large hazy, e e
ill-defined border around it, When asked to describe tpeir_undbgstqu- e t*éfﬁﬁ

reveal general agreement. As nearly as possible individual 2omments - ' S

have bgen grouped ‘and set forth in order of frequency of mention, as B

shown in Table I _ . : : S
Sctiools were also asked to glive their -specific priorities in area K

counsellor services. The- replies, 'again in ordei.of,freq?ency'of,mention;

are given in Table II. Here too there is vide -agreement, althdugh some -

variatiqns .exist, .. ‘ - T e ‘;' e -

.
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| TABLE I - =
DESCRIPTION BY ELEMENTARY SCHOOLS OF OVAR-ALL OBJECTIVES OF THE

————

i
t. »

*  ARE4-COUNSELLOR SERVICES C )

- (ORDER OF INPORTANCE) - Na
sy . Y
1. Work with children: . group and individual coynselling. "v
- m;:d.l'pivialemg: bshaviour, adjustment, social-emotional,
learning. . ' R
L preventive. services \\\, ' M . '1 '
- diagnostic services g * . i

- L‘support for the sch;:»ol's coungelling services, and services

"beyond the scope of the school™ $

¥ = helping children meet their problems: support for pupils;

) glving .the child "someone to listenrto him"; -someone to. |
"explain the child's side"; assisting with placement of -
pupils with special problems.

2. Liaison between school and community.
- liaison with a;?ﬁ',l“holping agenties
" = developing school-community relatiors

- coordinating staff efforts with community agencies

N

\

3. Liaison between school and home.

- developing home-school relations; helping parent-teacher
cooperation .

- working with parents
- glving support for parents
) )
"~ working individually with problem children and their families

\
4. Wogk with the school staff.,

- support and resource i‘or te}chers
- interpreting puril needs and helping ~lan for meeting them
&

- developinz sound interpersonal relations. ("4 valued member
of the school team")

13
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3.
4.
5.
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2.

3.
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TABLE II

OPINIOIJ OF Mmf SCHOOLS REGARDING PRIGRITI:E IN

. AREA COUNSEL%S&RVICES

(IN ORDER OFE_FRSQUENCY OF MENTION)

.

|

Work with parents.

Individual counselling with children; helping children with problems.
Snail group pupil disc sic;ns ; developing interperaonal-rél/ationa.
‘Assisting tea’chers te~deal with emotional-behaviour pr'oblems.

Diagnosis and remedial. work with childron's lea.rning and social-
cmot.ional problems., .

Liaison with and referral to serviee agencies.

He}p in developing teacher skills,( counselling teachers.

Facilitation of srecial placement; chtting down follow-up time lag.
work in the Learning Assistance Centre. "
-
Miscellaneous, including such tfhings as "attending school
conferences on children",
g TABLE III
L

» OPINIONS OF sLENMELTARY SCHUOLS HisGARDING PHINCIFAL v

STUDEI.T l‘u:.c.Db TO BE i kT BY s AR#“a CUUNSLELLOR SERVIGE s

(IN ORDER OF FREQUENCY OF FeMTION)

s

Ego needs: the develomment of a suitable self-concept, etc.

zmotional problems, : .

A positive adult ationship (with the courszellor).

»

.xm.\lus to learming.

Social skills.

Learning how to cope withvproblemc.
tehaviour adjfustuent.

Good fanily relation:.

-

Self=-direction, znonstructive wotivotion, derision maxing.

11
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The question about rrincipal student needs nbviéuslr elicited-
more“detalled replies, rosing onze more the questior. of how one coum-
sellor can do all. FKeplies were phrased in a variety of ways, but an
attempt has been made in Jhble 111 to grou- them as begdfb in descending
order of frequency of mentijon, ¢

£

Usinz a number ¢ st-tements and comments, a preliminary 2nalysis
was made of area coungcllor services, reducir.- them to 27 individual
items. Although not/All of these were nonsidiered by this writer to he
properly included iffthe responaibilities ofarea c’se] lors, ther weie
presented to schools uncritically for consideratiod cvery item was’ ’
sgen by at least some seh~ola as beins properlw a 1art of the servicc.
Some items were ruled out as not 3o bein~, but phere: was an¥thing but
acreament on vhica ones should he miitted, _ ~wetires 3 service con-
sidered inappropriate h- some w23 speciilly re~uested by others -~ but
rerhaps this was just a cr: for help, the service being ‘eded, s
matter who provided it ! o .

Iteas were arranzed in order accordinz %o the de~res to which \ *
schools felt their needs were best served. Tzible IV shows the first
fifteen services so rerorted. 3ome services that right be considered
of somé importance are not found in this.list. -

! .. J
. Table ¥ gives the ten services‘that received the lowest such rat-
8. Obviocusly some of these are g0 listed either because they are
n#t needed or because the school does not feel this is rart ®f the area
counsellor's role. Indeed, as has been mentiocned, in a numfer of cases
/schools plainly said, "no* his respongibility". (Tt must be)accerted 4
too, that the changing educational scene has meant that "needs™ tend to
come and go. Drug education is a good example). However, the fact e -
remains that all these have at one time been considered as part of the ' °
area counsellor's responsibilit;, and in fact in all cases some schools
are so considerins them. { }

There is probably'no special value in mursuing this anaﬂg:iel

\ ’

There are three conclusions to be drawn from jt, however: there is
some uncertainty as to the limits of the area counsellor's responsi-
bility; not all schools can he expected to apgree exactly on what these
limits are; clearer direction needs to be provided in order that proper
priorities can be set. ’

RECOMMENDATION 4. iﬁgt the functionof the area counsellor be carefully
defined by the Vancouvar ichool Board as an expl¥cit set of priorities,

but in general temss,
) \/\

In addition, it seems imvortant to recornize that special abilities
of individual counsellors be given some consideration, and tised to the
maxirum. One coursellor has been quoted as sayin., "I'm trying on my
many hats, to find out which is the most comicrtable”., It is all too -
easy to fall into the error of seeing the counsellor as a jack-of-all-
trades.
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TABLE IV ,
/! . :
= " AREA cmmsm.q; ACTIVITIES CONSIDERED BY scuooLs
¢
/_ " AS BnST MELTING SCHOOL NEEDS
) ' . " . (IN RANK ORDER)
o ’\. . Wy K A -~ .
; . ., N -
N ‘- - -~ : . . . *
1, \Conaults with” individual teachers, . N
7 2. Confers with parents.- " -
» 3. Advisos on atudent-refoirals to specialised agencies. ~ .,;r .

N .
L. Works in close coo#eragion with ‘the Public Health: Nurae. '

5. Acts eaqen@ially as an elementary schopl,counsel}or.
6. Advisqﬁ)individual teachers.
7. Facilitates st;dent referrals. ,
8. . Acts as liaison with referral age;ciqq.f ‘

9. 1s an active and useful member of the bchbol-ba;ed team.
10, Helps“fabniify and gssess behavioural disabilities.
11. Provides a liaiso* ‘community resource personnel.

12. Counsels individual students. |
. ) | 13. |Helps correct ﬁehaviou!nl disabilities,

1,. Acts on the Screening Committee for the Leafning Assistance Centre.

A3

15. Helps identify and assess learning disabilities,

16
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TABLE V -

AREA COUNSELLOR ACTIVITIES CONSIDERED. BY SCHOOLS . .
, ~ k € . .
AS LEAST MEETING SCHOOL NEEDS ) o

-

Holds discussions wifﬁ/}ﬁacher groups,
Assists tho'Learning Assistance Centre,

Advises and assists with the Family Life Education ProgrQP T

Specifically assists with relations between older and youngor studantag

Assfats with the’ in-sarvice teacher training _program,

'Assists in recruiting volunteers to holp with the Leatning Assiatance
‘Centre. ‘

Advisbs and assists with thgﬁfchooi'drqg edﬁchtion program,

'Assists in course planning (cbunsqlling for transfer to secondary

Utilizes services of éppropriate teacher aides. .

Engages in remedial teaching.

17 .
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: particular school? The question is almost:unanswerabls. . Schools vary

o Jointed homes, or crippled ones as a result~of two parents working. 1 P

[ ] . . ' - 12 -

) . ‘ . ,J‘ v - N i
RECOMMENDATION 5.° That in applying thage, soms allowance be made. for
the ards counsellor's individual priorities as a result of sgcgel
. ability, dnterest and experience. P

. o o A

’,
»

7. Setting Local Prioritiés, - ** . .

&

What may the area cownsellor expect to meet when gsaigned to a

as to size, administration,.staffing, physical facilities, as well as
the most gritical variable of all,. theé character. of-the district and the
student pdpulatiori. An outstanding example is the community school where,
as one principal pointed out, ‘after-school hours are made accessible‘to

- the area counsellor for parent conferences and. other sctivities. No ome
school or district has a monopoly on child problems, either. School
respondents have been quick to point olit that pupils of superior ity
or privileged home enviromment are non_ethe?ess a prey to problemd pecu-
liar to themselves. ~ ‘.. CoL e e - oo

¢ L to e ’ ' .
, For practical purposes, therefore, it ig important: to consider -
fir e "personality" of the school, thep th +obJectives of -the school,
- adminis¥ration and finally both the specfsi*abilities and the pbjectives
of the grea counsellor. And this needs to be done as early in the year
as ‘possible. As the weeks unfold there will be plenty of \demands, most
of them justifiable. Frequently parents -and students will either hinder

the learning process by their apathy or complicate.it by undue pressures. '

‘Even normal families will sulfer tensions over disagreements regarding
thelr children's school progress. Indeed it is difficult to visualize.
the "normal” family in.a day when families are more and more subject to -
such aggravations as increased mobility, increasing urbanigation, dis-

. _ N 4 . .

.~ It will help immensely if, before the onset of such pressures, °
local prioritigs are set. Questions like these need answers: gTo what
extent have the school staff been tempted to hand over'to the area coun-
sellor responsibilities which should be their own? “hat are the impli-
cations for the area counsellor in being considered a membef of the
school team? e . S .

- A number of "options" have been put before the area counsellor, .
and rightly soy since ngeds and opportunities come and goX One of these
involves Family Life Zducation. -To what degree is the Area counsellor
‘responsible for setting up and continuing ‘such ‘a program? It 4would seem
reasonable that the area counsellor enlist the cooperation of members
of the staff, and assume some orespb.nsibility.goi' Pnitigting the program
and supervising its rrogress. should the“area co; 1}'} however, be

4
- :_‘Q. .

expacted to :carry the whole weight?

~
Pl
‘& .
) b

‘
.

1. One sometimes wphders Fow wmch- the moderd working‘inother has beern
"liberated”.. In an earlier generation she had time to:tbe the more-or-

less benien matriarch.of her own househcld. x
4 s ) 7 = B #I
18
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With a constructive interest in being what Anna Meeks 1 calls a A e

"child development consultant", the area counsellor may introduce any
7 number of "guidance games", such as the DUSO kit. As before, shéuld

such activities not Be thought of primarily as a d tion for .
. teachers rather than a continuing area counsellor nt? One ' -,

"school rightly notes that staff changes necdessitate the area couns_ellox"'s
continually reviewlng old ground -- surely enough:of an ongoing raspon<
gibility b - ~ *

The student counselling process itself can be nudged in the »
direction of becoming” "self-destructing”.“ is one teacher points out,
rather than establishing oneself as a permanent problem-solver, the good
counsellor aims at encouraring childrep to find their own solutions.
Indeed, as another has said, the real mapdate for counsellors is to make
themselves disvensable. : ‘ - . :

School reports were noticeably scarce of(c_emment on the effect
of the area_gpunsellor on. improved relations between senior and Junior
e sghool rerorted haw an"after-scho% gm club for .
, h een orzanized by Grade 7 girls. Win andther school L
(not in Vancouver), a notably rowdy group of Grade 6 boys had been gn- S
). Yisted to act as "big brothers"” {0 a Grade 2 class =~ with ‘ast d&g Lo
_results. In instances like these one gan see the influerice of ‘such a ) .
/ area counsellor, as someche with helpful insights and prac-
tical/suggestions for consideration by other members of the team. The :
: - ‘Kept in mind is that the area counsellor is there to give
. ideaq, not to asstime entire responsibility. . ‘ '

1
i

In this connection some reference should be| made to/ "discigpline®:

e absence of a rePort by a special committee studying the matter,
LI § 1 d be presumptuous to comment fully here. However, area counsel-
lors often called én to help.teachers in classroom g¢rises., One . .
* area gounsellor mentioned the need for the counsellor to be a¥le to pass ¢ B
+ on "short term managehent'skills", Imkreased permissiveness, together e
* with the tendency referred to elsewhere to retain the "difficult" child “* = -
' in the regular school, have put many classroom teachers in mental if not

phygical jeopardy. There is an abundance of “practical material avail- '
abYe in books'like those of Thomas Gordon or H Ginott. There are
bghavior modification techniques 'such as.thoce “proposed by J.D, Krumboltz
"A counsellor's guccess is judged by the degree to which he can help
pupils engage in more aprropriate types. of behavior! 2),3 +

0 - .

.

v v
1. Dr. Anna R. Meeks, of the state Departuent of r.‘duc;at.ion, Baltimore,
tiaryland, has done several studies in elementary school coumselling .

for the American Fersonnel and Guidance -Association.
: /

2. woted in Hill and Lucky, op. cit. i, 230 ; : -

3. Refer also to "uisbi_nline, ;a Bibliogravhy®, avafi.lab}e from the British
Columbia Teachurs' Faderation hesource Centre.

& ° 19 3 . )
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9? ) But once ‘again are these techniques prinarily “for the area counsellor
: to use, or tg be passed on in discussions with teachers? N

. ’ . . ,. N r‘
T ) Incidentally, one school report makes the constructive suggj:- \
| tion that "non-instructional days" give excellent oppbxjmnity for 'drea ‘.
- . counsellor meetings with the gtaff. o . - -

- What .1imits should be_set on counselling adults? Rudolf Dreikurs
in speaking of Alfred Adler 1 'said, "He,realized that if parents fail
to influence the child properly, the pm)ents need education, not,therapyn", *
There is place for active understanding’ and support of parents and co- . :

" - . operation with them, but how far should.the area counsallor be concerned?
N This question will be returned to laper in this report, v o
R ‘ . '
o what extent (if any) should in-school problems be set aside,
in favour of their.out-of-school components? For le how far to 8
being a social worker should' the -area counsellor go? ,

v,

-

" the,ipflux of new Canadiang

a0

the necessity of Deadiion. M ,Qf;‘, if liaison is-to be established.
While/it is not the ‘puz Ao rreview to corsider Learning Askistance
Ceniffes, it must be-adHef’tha

. i i i é%thév'have in some instances'been almost ‘

- flobded: out b non-i gﬁﬂﬂ “speaking children. It is encouraging to know .
. - that some thought is be¥fig given to setting up a srecial arcency to deal ~

with this matter and §ouprovide sone relief for the area counsedlor and

the learning assisti?pffteacher. , - :

RECOMMENDATION 6. That the elementary school principal staff and area

counsellor be encourared to work tocether in develoninc a srecific set

of;p;ioritdes in keepinz with the special needs of the school, and

" - guided by the general priorities as develoned centrallr.

-,

The"Settin:’, ®©1 specific local pricritief has both a positive and
a negative objective. To put the negative bne g rositively ss rossible, '
the local prioritjes should be set out in such 2 as to help free the 3 -
area counsellor ta exercize any special abilities, as, for example,
helping teachers dovelon constructive group activities with ehildren. .

. -TR;';C()R-;I-‘ENDATICQ‘?. "That in these, care be taken to ensure tha®™the area
counsellor is enabled to riit to maximum use any soeclial abilities and
traininﬂf _ . . o

-

8. ike irea Counsellor a3 a Useful Team vember.. ,
* . . - - T " - 5 \ - '
M e . -~ -
Cne of the more frequently-mentlongd handicips to satisfaction of
area(pounsellor service 1s lack of "continuous at*ention by the area

'
o

l. From the'introdﬁction to Alfred Adler, The cducation of Children.
Chicago; Henry Regnery Co., -1970.
x \ * : ’

\ .20
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counsellor",. Some years ago when the British Columbia Department of
Education was putfing down very basic requirements for school counsel- _
lors, it included the suggestion that the teacher have at least a year's
opportupity to get to know t?e school and its neighborhood before doing
any counselling. while the idea is not totally applicable to the work
of the area counsellor, the thought behind the suggestion is. An under-
standing school principal acknowledgedlthat the area eounsellor should
be’expected to uge an individual approach, 'but as soon as'we get used

- to one peint of view and method of operating, we are asked to switch to

another", Some continuity of effort is essential. "Placement" is con=-
sidered as one of the area counsellor's functions, Corollary to this

- 13 the'necessity for follow-up. ‘This kind of longitudinal responsi--

bility becomes futile when one is on only a short-te?m assignment .

RISCOMMENDATION 8, ° Tﬁat every effort “®#htinue to be made to achiev
continuity of service to each school b having the area counséllopy” work

with it for two or three years at least. N
b ¢ ) o3

Much has.peéh‘made of the added régponsibilities the. modern world’
al

has given the school counsellor. It mus' so be recognized that much
more assistance is now available, both within the school and outsidé it.
.In proportivn the need grows to.find the, best method of coordinating
these various services, Since’the area sellor is thought of as a
toordinator this may verg well (though not\necessarily) be labelled an
area counsellor responsibility. Howewer it\is managed, there is both

a danger and an advantage in the inevitable overlapping of functions of
#the“varjous specialist school personnel. Each team member has a unique.

contribution to make. As a teah they shduld be able to link up their *-

.."abtivities; thepeshould bs careful not to d?ﬁble them up.

ans-tritically, to see when, where and how much any overlapping
18 justified, and to ensure that the functions are ‘distinct enough to
be practical. The most recent ddditions %o the team are the gchool
psychologist dnd the learning assistance teacher, following the May 1971

* Special Commititee Report referred to earlier. The role of the psycholo=-

gist lies primarily in identification and diagnosis of severe le

" and behavioral disorders, through appropriate testing and other measures, -

and (in conjunction with other members of the .team) recommendation for
remedial measures. The learning assistance teacher helps supply re-
sources for remedying lea¥ning deficiencies, providing the school with
flexible referral services.and eliminating the need for complete segrega=-
tion of children witli problems., Most schools have accepted these
additional specialists as key -figures on the school team, but there are
still some signs that roles are being confused. Some schools, for
example, wish to involve the area counsellor in testing, or in remedial
teaching. The area counsellor's role is an essential one in relation %o
both these, oftert beginning where the psychologist leaves off, and en=
suring suitable referrzl and follow-up, particularly in connection with
the learning assist-nce centre. . :

-

.

21 R
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- - . It would be well, then, for. the school to examine these ;pqéiéliat_ ,
f‘.@ti
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The area counsellor's role is a social-personal one. - Much’
‘emof; disturbance results from attempting. to cope with an insoluble
le oblem. Even after the child's handicap is diagnoked there

are still thé variables of personality, school environment, and human
relationships to be considered. Understanding and support -- by the .
area counsellor -- are a vital component of the remedial processes. A
further important function is in interpreting and explaining to parents.
In many instdances the child's school problems are aggravated by the
natural anxieties of the.parégts. A:sensible responsibility that can

be assumed by the, area counsellor is the giving of encouragement and
support in cases like these. . «

It should be rJigE}vely simple to delineate the team responsi- -
bilities of other team members -- the principal, vice-prinecipal, teachers
cepcerned, school nurse and so on. Jho chairs the school team is surely
aegztter for the individual school to decide, and it is not the place
of Ahis report to go to details about.the/fole of each team member.

The ‘team functlon of the area sellor needs to be made cléar, however,

- donsidering’that within this responstbility\lie such things as gathering

of information,’coordination of bervices, in\erpretations and understand-

- ings, and fina]ly facilitation. A school cipal comments that it is -
useful to work out a schédule that will bring area counsellor, psycholo-

gist and nurse together at the school at stated times so as to simplify
consultation arriangements. Another implies similar sensible planning

in commenting. that his counsellor "eliminates delays". There has often
been heated academic discussion about the school tounsellor's role-as -

an "agent of changeé#. It would not be stretching credibility too far
to see the area counsellor, with accepta®le school team relations, as

‘an agent of change for the whole school, enjoying the advantages of

being able to take a suitably objective point of view. ‘

t

-

RECOMMENDATION 9, That the elementary school examine carefully the
* duties of the area counsellor with resﬁSct to th0sg of other eggcialise%

such. as the school nurse, the psychologist, the learnin assistance
teacher and others, so as to keep wasteful over apping of responsi-

bilities to a minimum and ensure that each specialist complments the
work of the others to the fullest extent.} '

9. Utilizing Area Counsellor Services to the Full. ' <

Reference has already been made to the matter of varying interests
and abilities of arej counsellers, a detail that will be considered again
in connection with the training program. J/ithin the limitations of )
supply, it is clear that an attempt has been made to rlace personnel in
situations most in need of the peculiar abilities each possesses, Parent
problems in one area, for exanuple, may be chiefly those of broken, dis--
organized, delinquent homes. In another area the school principal
characterizes his main parent problexn this way: "There'!s a PhD, in |
every other house on the street, and all of thez think they know beiter

- than I do how to operats the schOO‘ﬁ. There is ncthing new about this

K]

- '. 22 _ \
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kind of comment ; it ‘does provide an example of the différént'kihdé'of
- situation that can exist from school to school, de it does suggest that .

diffe;ent approaches are aften required. . :

e -

RECOMMENDATION 10. That special attention continue to be paid to the

’ Elac;gg‘of area counsellors in assigrments where their particylar.
, . abilities can be used to the fullest’, That. provision be made for trans-
) ferring i!'area counsellor if, following an initial appointment, the :
areagt llor, the principal, or staff, do not find the situation as s
productive as it should. be. e . /////

\ ' C, }

W

re ap’ area c'dunse],lor hes had particular success in a school, :
for example in demonstrpating to teachers a certain group counselling
technique, it geems a pityr that. the resources cannot be 'used; for short (
periods at least, in other schools. Under a different -type’ of organiza-

' tion and a different assignment of responisibilities there.could be &’
"peripatetic counsellor", as in fact there is in Vancouver, in one in-
stance at. least. It should be possible to take some advantage of this
idea, however, uhile‘retainingfkhe present over-all role of the coun-

gsellor as being attached to one area.

RECOMMENDATION 11. That consgéeration be given to the possibility of
exc e_of area counsellors for short riods of time, so that a
special ability can be made available to more than one area.

It is clear from one school reply that a school may be disen-
chanted with the idea of area counsellors. This can be attributed to a
number of possible causes: the lack of continuity of service already
referred to, the fact that a zitable working arrangement has Jot yet
had a chance to develop, a nafiral human conflict of vhilosophies and
objectives on the part of principal and area counsellor, for which a
- satisfactory compromise has not yet been worked out. While there may

,be some question as to whether a semior clerk or a truant officer, or

a "school liaison officer for delinquents" would be a complete solutioen,
such an-answer as "minimal", or "totally inadequate”" to the question
"chief value of area counsellor services to your school” deserves some
attention, most probably a careful examination of reasons why a service

80 universally praised is not working in one instance. while this

writer does not believe there exists a suitable alternative to the program
at the present time, it could possibly be of value to put it to a prac-
tical test.

RECOMMENDATION 12. That senior officials consider developing a carefully
controlled experiment whereby a school ThAT does not Iin itsell in. .

”agggtment'GEth the program of atea counsellor services be allowed to try

replacing its area counsellor by other specialist staff.

S
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Discussion with area counsellors reVeals that .they are the 1abt1b!
people in the system to see themselves as occupants of prestigious
officea. Invariably they are too much on the move to worry much -abéut
more than a place to hang a-coat. .Perhaps they have not been insistent
enough about suitable work space. In any case, the school enquiry re-
vealed that virtually every part of the school may be used by the area ..
counsellor for interviews. Sometimes the principal himself surrenders
his office, and in at least one instance you gan find a mén's washroom .
doubling: as an area counsellor's workroom. Only about 45% of the school. ‘.
principals report work space as being adequate, Needs most frequently
listed are: privacy, room for small group interviews, ‘& telephone, . .
work space including a file drawer capable of.being locked. Several =
schogls mentioned that hoped-fof buildifig fmprovements would provide
guch facilities, " Soriie practical suggestions were received: a little-
used sectio?‘bf.hallway‘cguld be partitioned Off; there ig space for a
small conference room in the school basement ; an unused classroom could
be adapted. These seem to be reasonable reques¥$ and suggestions,

RECOMMENDATION 13. That practical steps be taken to provide suitable
working facilities for the area counsellor, in rticular a small con-
ference room (or rooms), a telephone, and adequate furnishings, such
as_a desk and file drawer capable of being locked, Such facilities
could enjoy a manifold use by various other auxiliary personnel.

. o l
Retord keeping appargntly'doesyﬁot enjoy any uniforJity, in re-~
gard/to minutes of school screening committee sessions, case éonfer-
encg#s, or area counsellor notes. Rgluctance to keep specific written. v

- comments on student disability or misbehaviour can be readily under-~--

stood; the dangers have often enough been cited. In addition, it is

agreed that record keeping procedures can often be time wasting and
unproductive, In order to regularile record keeping and at the same

time prevent it from becoming an unfruitful burden, some standardiza- N\}

tion might well be introduced.

RECOMMENDATION 14. That a simple area-counsellor record-keepin stem
be devised so that records may be easil transferred. from school to
school, care bei taken to avoid unnecess detail and to continue to
respect confidedtiality--of information, ) : . .

11. The Area Counsélior and the Community.

A most important part of the area counsellor's contribution to the - -~ .
- school is in identifying community resource agencies, establishing contaet’

with them and developing a working referral system, This is not an easy
task, largely because it invelves a rapidly changMg and developing pattern
of social agencies. ’
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For some ybars it has been recognized that there was a need in.
TEE Vancouver, to integrate the services of the many individuals and ps
B ! - interested in human welfare. One "average" area in the city has'no
. fewer than 28 agencies that could be ‘of apsistancg to the school. - The—
deveborment in the past few years of a ‘system of government grants for
local projects has camplicated the Picture by introducing programs
which' are often experimental, and whetlier or not benefiecial are frequently
- -transitory. It is hoped that the introductioqAof\gpmmunity Resource .
Boards, in itself a developing concept, will go a Iong way towards re-
solvingthis difficulty. : ' :

It is not the'purpose of tHis study to examine projects wiader the
care of the Department of Human Resources. At the same time it is felt
: ’ -that schools should be sure they do not neglect the advantages presented.
- The area counsellor is the logical link. School walls today are rapidly
S crumbling. Personnel from outside the gchool are found often enough in .
\ Places to which a few years ago a te'a_ch"s‘certificate‘was,virtually E
the only key. The development is a fascinating one looking ahead to
changes in educational organization and administration that it is not
the function of this study to examine. Now is the.time that securs-
‘ " foundations must be laid, .however, if the school is to enjoy to the full-
— . est deggg%‘the developing resources of the community, -

-
«

RECOMMENDATION 15. That every effort be made to build a firm Miaison -
between the area: counsellor arid the developing local Resource Boards,

in order:ito facilitate the linkage between the school and the community
- resources. - ‘ ' ST

It was not expected that teachers would always be able to complete
fully all sections of the school questionnaire. If one can judge by

- returns, however, many elementary scheol teachers are not well enough
acquainte& with area counsellor services to-make use of them to the ex~-

+»* tent they should. As one teacher puts it, "Je are not made sufficiently
aware of the work done behind the scenes"., It is even less surprisings
to find that the community at large has no clear understanding of the
services. Parents contacted almost uniformly related "counselling" to
the secondary schools, and frequently described them:in terms of things
like vocational guidance, certainly not a priority at the elementary level.

<

The recommended discussion referred to earlier regarding the
school's counselling priorities which should take rlace early in the year,
could provide a rerfect rlatform for a question-and-answer session with
the school staff. uhen the area counsellor has time (schools often said
"none available") to zet to lmow teachers and pnrils in a classroom set-
ting, relationships.can be further strengthened. ’

~ There is no Feason why the School Roard's Public relations program
cannot at times highlight the service. There has been noticeably scant
mention of it in recent 3chool Board Annual neports. Only as those in-
volved in the elementary school program -- parents and teachers alike -
are aware of "what it'!s all about" will the procram begin fully to realize
its potential wvalue. Updating of nmemoranda, particularly where evolving

5, - 25




-, counsellor" be adopted in place of "area counsellor',

«# . . L ) o - : - . '
3 . . <
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programs are concerned, is a familiar continuing task. As in other in-

springboard for further publicity. 1

.. stancestarea counsellor services could well use such a device as a

14

12, Putting tHe Area .Counsellor in Perspective, o
oL ) < €

' e o y - > w - Ty
As has been pointed out ei&igz;, the concept of elementary.school?

g5, Ccounsellor:hids been becoming increasingly.accepted in'racent years. No - -
% doubt theréfhasf§gen no deliberate. intention. of masquerading the services,

- but neither “Nental" Health Coordinator®, nor "Special Counsellor" clearly
.~ described the work of the person concéined. "Area Counsellor" has no

doubt an administrative significance, but means little if anything to
the rest of the commnity. "Con3ultant" sounds good, and‘so“dogsg‘
nCoordinator”, but neither of these designations gives full value to. the
counsellor's work. The time has.come to give t#pade its rightful work-
ing name. ' ' - :
RECOMMENDATION 17. That.the properly descrif

3

ive naines,

, Almost a hundred years ago, Wobert Louis Stevenson had a "happy
thoughtd! =~ a term not unknown in elementary school circles. That's what'
he titled the short, often-quoted poem contairied irn his Child's Garden of
Verses: - . A - '

. ,q;; . . ' E vy, T K
‘ The world is so full of a number of things, ~ ‘
I'm sure we should all be as happy as kings.,

-

Most of the kings have gone, and the world is fuller than ever of °
"thingsn, A cynic cod?ﬂ enjoy a bitter romp with the word "happy". It .
will take the cooperative efforts of all men of good will to make certain

‘that the chiﬁd‘s world of "things" can be something.to treasure rather
~ than s ing to fear. In .pursuing a fully constructive role, the

elementary school counsellor will be able to play an important part in:
putting’ that world in its right perspective,

1, For example, the "Area Counsellor-Duties and Functions" section of the

VSB Policies and Procedures for Principal's might bq.%fofitable revised,
! = . 5 . . *
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13. The Area Counsellor Training f’rogrg. | L -

’ "Unique, in that it is the only substantial in-service training program
we have". This is the view of one Vancouver Scrool Board official. It is
- amplified by abundant testimonials from those who have taken the Program or
' t who have been identified with it: '"the most valuable training experience I
s : have enccuntered”, "most emriching year in ry life", "the best education I have
' had, including study for ry Master's degree", "the growth in rrofessionslism
which took place over the year among ry colleagues was an excellent way to
evaluate the invaluable wort!. of the program". Of those cortacted only two
" (both school principals) were at all doubtful as to its value. The remainder
of those approached gave virtually unqualified snpport. Any criticisms lav
in the area of suggested additions or imorovererts. .y

RN

The training progran is essentlally practical in that it aims at de-
veloping an experiential knowledge of group processes, rrquviding refresher
information on current develomments in the benavioral social sciences,
and furnish a face-to-face acquaintanceship with thgfmore than f .
Vangouver vice agencies to-which the school can refer. Ixpect tcomes
include not only professional growth but increased maturity and broadened "
attitudes.

2 Certainly, with the peculiar combination of abdlities and skills called
for in the work of the area counsellor, it would be difficult to. find a prep-
aration program with the same kind of practicality and flexibility,- imposaible
to visualize the area counse’lor services continuing w:.thout ‘it. ,

RECOMMENDATION 18. That the training program be maj t-aineﬁ"“and developed.

. 4. Select.ion of Trainees. g
One of the strengths of the progran $rrings from ‘the limitation of the
class normally to ten or eleven members. is makes much more feasible the
program aims - development of a grour athosvhere, free discussion, and so on.
In spitefof the small numbers each year, it is recognized that not all will
find it possible or desireble to becéme area counsellors. Nevertheless, it
seems a pity that people should be admitted to the program who ohviously do
not intend to begome area counsellors. Table VI will show how the disposition
of graduates of the mrogram has changed during its lifetime and Table VII will
< give some statistics. It will be seen that of recent years a much smaller )
proportion of graduates have plarned to enter administration. The In-Servicé”
Training Rerort for 1962, the sevent" year, gave just under half of the total
graduates as being in supervisory or administrative positions; thevreport for
1967, the twelfth year, srowed an increase to just over-half. A good deal of
this could came about as a result of normal advancement policies. However,
the changing direction of program graduates is shown by the fact that while
Just over 28% of the total number completing it have become public school
principals or vice-principals (first four categories of Table VI), during
T - the first ten years of the program the figure was over &&%; aﬂcompared with
less than 12% during the last nine years. .

*,

- In any case rione of t’lis at all represents a waste of effort, for
the school with the principal, vice-principal, learning assistance teacher or
. other personnel who have taken th:e program unquestioriably benefits -- or if
it does not, suitable stens should surely te taken to put matters right.

X N -




TABLE VI -- DISPOSITION OF MEMBERS OF AREA COUNSELLOR TE

1956-7
1960-1
1961-2
1965-6
1966-7
1967-8
1968-9

= ['tYs7.8

1958-9
= 11959-60
= 1 1962-3
19634
1964,-5

Prineipal,
Sec. School

Principal
Elem. School

Vice-Pr. 1 1 11 1 1
Sec. Schopl L

/ ’ - &
Vice=Pr, 1
rlem, School ' 1 ' 1 . 11 1

irea (Spec.) !
Counsel lor 1i1t1211). j24afa]r1|5])6]51]4
Sec. School 1 . ‘ 3|3

Counsellor .
l:!e:n. School )
Counsellor

learning Asst.
Centre Teacher

N

W I (195546

W
&
f
&~
\n
w
w
N
w

)

College % 1] 1 1] 1
University

Sup. Spec, 11141 1§ |

Fducation i S .
Counselling 1

Coordinator

Supervisory : 211 la 12 1l

W
w
1)
(o)
()
w
fd
N
N

Teacher

(Resizned) — 1

(Retired) {2121 1 1 121173

Not in Pub.
W Sch. System .

(Deceased) 21211

TOTAL 7881011010109911111;12..10
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TABLE VII

e

ADDITIWAL TRAINING PROGRAY FIGURES

A\J

Total number of gladuates to date

Present Vancouver area counsellors -

Number at sometime holding an area
counsellor position in Vancouver,

« but since transferred, retired, etc. -

Formerly or at rresent ::omsellorg
in Vancouver schools -

" Formerly or at preéent special
counsellors in other districts -

Formerly or at present Secondary
'school counsellors in other districté) . -

From the past five years of the Program --

Formerly or at present counselling -

Now Learning Assistance Teachers -
Other . ' -
P ‘ .
_ -
p - »

30

3

193

(one on_leave)

34 . - .

- 28 (at least)

23 ‘
.8 .
113 (59%)
32 (67%
7 &

L g
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It will also be seen that during the last four years, four o
dzaduat hgve become learning assistance teachers. This is ho doubt v
7~ Justified under the circumstances of the past few years. However, in _—
. ¥ consideration of the small size of the group, $t does seem desirable to L
give first refusal to those who seriously.hope to become area counsellors. -
Mention can be made here of the possible effect of this on the content of
the progra.m itself; the implications will appear later.

o

,;’L' ’ E‘nouyx has alreacv been said about the personality and interests

‘of candidates for the training program to make much further comment un-— _
neécessary. Gilbert Wremn samewhere puts it succinctly, stating tMe
t¥ainee should have *favorable qualities of being as we].l as techni -
competence”,. ~ :

Due regard has evidently been given'to th® change in emmasis
‘that occurred when the "special counsellor", working out of a secohdary
school, became an "area counsellor" located in an elementary school,

* Wpile it would be unwise to insist that all those entering the grogram
should have elementary school teaching experience, it is certainly im-
portant that this emphasis be given every priority. Needless to say,
some experience in counselling should also be a factor of considerable’
weight. This writer can envisage the possibility of finding a suitable
applicant who has had no teaching experience at all, but that does not
mean that such unusual personnel will be or should be found frequently.
A school observes, "Theory must be backed up by experience". Apart from . .
anything else, a teacher entering this program should be able to demon-
strate from experience an &bility to establiah 4 ready rapport with children
of elementary ischool age. ‘

Since the area counsellor must work closely with teachers,
another priority might well be a demonstrated abihty to relate well to
them, particularly in these days of emphasis upon collegiality.

.~ o w -7 .. ..And one. other.camment.from a r‘espondent -échoen -a ‘matter referred----- e
CT to earlier in urg;ing that the potential area counsellor "have the’ courage
' to say 'No'"! ’ . 4

RECOMMENDATION 19. That every care continue to be taken ip the selection

of personnel for the program, bearing in mlnd that personality factors
gar outweigh the advantages of training. That elementary school staffs '

. and principals be tirged to nominate teacners for the program.

15. Development of Program Content. -

luch thought has already been given to establishing an organic
connection between the training program and the University of British
Columbia (Simon Fraser University is not at present prepared to offer a
program for elementary scnool counsellors but may be ready to do so in ¢
a year or two). The arguments for preserving the character of the train-
ing program, including its field-orientation, its flexibility and adapt-
ability to the changing needs of the Vancouver School System are incon-
trovertible. However, t.is should not ruile out the possibility of a
partnership with the Universit:’, which, it is understood, is ready to
make one or two instructors available to work within the school system.

o 3 1
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Some form of extension of the program can be envisaged, either in the _

S form of a pre- or post-training year, which might -go some way towards

- correcting the comment by the late Dr. Samuel Laycock thHat it is "too
' gllow”, On the other hand the di'tinctive values must be retained
at all costs -- the advantages, for-instance, of talking to someome
ac¢tually "out in the cammnity, getting their feet wet s rather than ¢
talking from a theoretical and ivory jower position", as reported by
- one respondent. . ' /

RECOMMENDATION .20, That the Vangouver School Board approach the
University of British Columbia with the aim of integrating suitable
university studies with the area counsellor traj 10 and that
the University be asked to set up a diploma or a.post-graduate educa-

tion program which would include suitable recognition of the area
counsellor training program, . B

Without an intimate kmowledge of the details of the program (say,

having’ taken it oneself), one is on rather shaky ground in attempting
a detailed comment on it. It is and has been continuously adjustable;
it has largely accommodated §tsedf to a change in emphasis, so that it
is now completely concerned With jelementary school details., It has
wisely continued to use the experience of former gradustes of the program
in a critically evaluative capacity. Emphases have changed over the
years, even in places where the topical outline has’ remained ‘the same.
‘There is considerable difference o(f opinion when it comes to suggesting
changes. One charges that it lacks a uniformity of approach, another
praises its diversification. One finds that a lnowledge of referrals -
is more important than skill in counselling; another contends that .
"exposure to referral agencies" ¢ overdone. Doubtless, with ‘the
variety of background and interests.involved, a complete consensus will

. never be possible. Some points stand out, however: With the emphasis
on meeting adults -- parents and teachers --.area counsellors might well

<<veeorw...bo. glven some. intpoduction- te -adult-counmelling.: - The -agency famtliart= "~ """ "

zation section of the program, while consistently praised, has some
weaknesses that will certainly not be unknown to those in charge. The
"practicum" section of the preparation program will be dealt with later,

Perhaps consideration could be given to curtailing some of the
field experiences, deepening the involvement in others, possible allowing
some room for seléction according to individual interest. The planner
finds himself in a familiar quandary when he discovers that the best in-
formed authority is hot necessarily {he most successful at presentation.
This is a vexed problem: perhaps some attack could be made on it through
the use of such an alternative as a printed presentation, or even a tape-
recordad one. In any case, a suggestion made by more than one graduate
of the program is that the proportion of lecture time could be profitably

. reduced, to male room for a greater amount of practical experience, An

-+ instange of the need to discriminate between the functions of the area
counsellor and the school psychologist is suggested by the criticism
made by the Vancouver Association for Children with Learning Disabilities,
that the area counsellor is not sufficiently trained in recognizing such
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learning disabilities as those springihg from heﬁro-physiological :

disorders. While .there would not seem to be much question as to whose
pr responsibility this is, there is some argument for giving ,th_e
area counsellor some acquaintance with it. It is of interest to know

that the University of Victoria has became recognized as one of the

leading centres in Western Canada in ®Mis field, and. would undoubtedly
be interested in giving assistance. L :

3 he ‘ s
RECOMMENDATION 21.  That encouragement be given to the commendable efforts
towards continuing revision and adjustment of the program. That a section

- on adult counselling be added.

" Reference has already been made to the good services rendered the
training program by its past graduates. At the risk of adding one more
item to their already full schedule, it is felt that perhaps a more
systematic use might be made of them, particularly in specific discus-
sion of aspects of their responsibllities and concomitant problems., It

.18 recognized that some of this is already being done.

: »
RECOMMENDATION 22. That efforts be continued towards utilizing the ex-
rience of practising area counsellors both for program revision and
for discussion purposes within the program.

Within the compass of such a ralatively brief and concentrated
program, with so small a group of trainees, it is difficult to see much
opportunity for guided exploration of individual interests. Indeed, one
reason for not accepting the suggestion made by several people, that the
program occupy a full day and be shortened to half a year, would be that
the longer duration of the program as at\present does give more time for
pursuit of individual interests. More than one graduate of the program

has meptioned that -a- greater amount.of colldqteral ‘rewding had beén done " " """ "

than was the case with much heavier universit¥ courses. (Perhaps because

it was not required!). It may be that this writer is projecting his own
undisciplined reading habits which require an agency t® bring nose and
grindstone tbgether. It does seem, however, that room might be found
fgr encouraging individual trainees to take the opportunity of exploring
a‘specific interest and leading a group discussion of it. It is noted
that-the jraining program enjoys the use of a good library, which will
naturally be being kept reasonably up to date.

RECOMMENDATION 23. That wherever possible oprortunit> be provided for
the ded development, of tne individual interests, backsround and
personality factors of those enrolled in the rrogram.
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.16, The Practicum, L - . %

. _The ‘practicum in area counsellor training is still undejgoing
considerable development, . Perhaps its most obvidus need at pre nt
for greater specific diréction, expanded opportunity, and more planndd
critical use. The "micro-teaching" concept readily applies itself
A purposeful effort to relate thg regular morning teaching activitj
to the training program is being made ‘and could well be developedf:"
"Familiarization" sessions, already being provided, might at least some-
times place the counsellor-in-training in an "assistant” position, i
rather than simply as an onlaookér or listener. A good deal of this |
becomes more feasible as the area counsellor finds the time limitati‘cﬁ .
(referred to earlier) given some relief. . 5 : ; R

. . At present those in the program enjoy a two-week continuous
. practicum later in their year. As far as possible it would Be.of ,
5 to consider this as an experience as an area counsellor rathe¥ than as
v an "agsistant" area counsellor, -Details are of course subject to the
usual exigencies of circumstance. .This suggestion is prompted; thefx
fact that the area counsellor will in most cases meet a situat on bt
is quite new -- not officially attached to a school staff, yet 'con- K
. strained to work in close cooperation with it.. Inclusion in the program <
of a birds-eye view of school administration is recommended in/bne 5 .
suggestion. ‘While this may be a little beyond its normal scope, the )"
idea is sound. The professional relationships of the area coungelloy¥: .
need conscious attention, , ) . e } &
<%

.

: There is one imponderable that has a bearing on ‘the idea of the * -
"independent” practicum.. It is implicit in the term "status"s.With - .
reference to school counsellors in geheral, this is a vague cohbept® . %
about which there is little agreement. At one time it was fashionabl 1_&
to look upon the counsellor as one who has smoothly extricated himself; "V
fram, ordinary classroom responsibilities. It is dqubtful whether angkne )
acquainted with the work of the area counsellor would make that Jjudg

............. mnent . today.. - One -sometimes runs -across-the opinion that the- 'cfunt' and
kind of preparation can help bestow the needed "status". While .prepara-
tion is undoubtedly an-ingredient, status is not something@hatidan be
put on as easily as a new suit of clothes. The training progr T
and does help bring out the imnate qualities that are the substance from
which status derives. Since eventually status is something to be earned,
it would be well to provide the novice area counsellor with an oppor-
tunity for practical experience in what it is all about. This is a
detail that will be referred to later. .

RECOMMENDATION 24. That the practicuti be continued and expanded. That .
careful direction be given go ensure maxm;um use ol the experience, in-
cluding suitable follow-up discussion. at as far as possible regular
school responsiblilities in the mo@s E arranEd Eo aOEZcuzaEe EEE

the training sessions in the afternoons,

. 34
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‘ As an incentive to planned and di'reéted experience, and detailed ,)
., analysis for discussion, there.are a number of modern cal aids .
~ that can be considered. . ) ‘ /

RECOMMENDATION 25. That \'ride'o-tags of practicum activities be con- .

} gidered for later analysis and discnssion by the group as a. whole,

17. Keeping Up t:o Date. : ’ - -,

The fluidity of the modern world in general, the educational
world in pax‘ticul’a'giwa’bd the consequent changing emphases and developing
techniquee demand constant adaptability. In some instances (the lunatic
fringe of” the huran potential movement is an example) untested methods .
and runawdy enthusiasms call for thoughtful consideration of whether one
is riding the wave of the future or enjoying going around with the eddy
of a backwater. Counselling has been known to pick up some strange
psychiatric companions, and no doubt there are others on their way. It
is difficult amid the press of current business to be always aware of
these movements. It is equally desirable to be in a posjtion to make :
intelligent use of those that are demonstrating their utility, o

RECOMMENDATION 26. That provision be made for brief refresher courses
.for area counsellors, in order to maintain contact with new developments,

18. Final® Word.

Reference has already been made to the demands facing the "coun-
sellor in action", The moment: of truth does not necessarily arrive i
until after the support given b study companion and training supervisor
is withdrawn. One respondent suggests that there should be a year's
delay between the ending of- the-program and the  commencement of active
involvement as an area counsellor, Although the reasoning behind this
‘has samething to commend it, the resulting time lag could pinch the
supply to too great an extent. Consistent with what has already been
said, there seems to be a need for sensible adjustment s 1f the potential
area counsellor finds it diffieult to function under the unexpscted
demands of -this particular situation.

- 4

'.;‘:l_

RECOMMENDATION 27. That consideration be given to assessing the potentisl

of members of the training program through provision of a econditional
appointment or probationary year.

An eaflier recommendation suggested that the name "area .counsdllor"
be changed.TSimilarly, it would seem that "training program" is not an
entirely apt’ designation for this activity. As a number of people have
said, "training" by no means covers all the program includes, and in some
contexts at least is-not suitable to any of it. The problem lies in
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finding a more suitable descriptionm. Arbitrary as it may sound, "quali-
fying? 1s perhaps the best alternative. \

pRECOMMENDATION 28. That since "training" does not adequately describe

the program, thought be given to substituting such a term as "familiari-

zation", "preparation", "specialist", or "qualifying".

N » \ - .

At least four out of the eight of the Vancouver School Board's
"Educational Goals for the 70's? Involve ‘such activities as those engaged
in by area counsellors. Implicit in considering "goals" and "directions",.
and underlying the purpose in making such a statement is the idea that
adequate planning is essential. It would be difficult to find a more
fitting axuﬁe of purpogeful planning than in this flexible, evolving,
self-evaluating program of-'preparation for such essential services to
schools as those of thé aréa ‘counsellors. : : ‘

- d

From an article in the April 1975 Phi Delta Kappan
by Gerald J. Pine, a well known critic of school
counselling -« T : '

Rather than remain bowffd by one or more traditional
strategies, counsellors are integrating, organizing,
and systematically exploring a variety of alterna-
tives for working with people . . . School counsel-
ling is mapping out a new future, drawing from a
broad repertoire of strategies: values clarifica-
tion, human development training, peer counselling,
family counselling and.education, organizational :
development, psycho- and socio-ecology, and com- -
munity development. What the future holds is ~
~difficult to determine, but it is clear that the
profession is responding to the challenge to prove
its value.

36
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' SUMMARY OF RECOMMENDATIONS

Area Counsellor Serwfces. _
- o -’ ) . . ,&
1. That area counsellor ‘services be maintained:

2. That consideration be given to -increasing progressively the .pumber
of area counsellors, so that as soon as possible the counsellor
load may be reduced from an average of four to five schools to an
average of two to three schools, . (This visualizes an ultimate
upper limit of between thirty and forty area counsellors for an
elementary school population comparable to the present one).

3. That for ;che immediate present one or two "reserve! area counsel-
lors be appointed, for in-service purposes and for relief and
substitute capacity in case of illness or _ot&er emergency.

5. That the function of the area counsellor be carefully defined by
the Vancouver School Board as an explicit set of priorities, but in
- general terms,

5. That in apf:ly:lng these, some allowance be made for the area.coun-
sellor's individual priorities as a result of special ability,
interest and experience. - T

6. That the elementary school principal, staff and area counsellor be

*  encouraged to work together in developing a specific set of priori-

. ties in keeping with the special needs. of the school, and guided by
the general prigities as developed centrally.

7. That in iheée, care be tzken to ensure that the area counsellor is
enable‘d} to put to maximum use any special abilities and training. .

8. That eyery effort continue to be’'made to achisve continuity of
servicp to each school by having the area counsellor work with it
for two or three years at least. . :

9. That the elementary school examine car&ully the duties of the area
counsellor with respect to those of other specialists such as the
school murse, the psychologist, the learning assistance teacher and
others, s0 as to keep wasteful overlapping of responsibilities to a .
minimm and ensure that each specialist complements the work of the, .
others to the fullest extent. e e et
, . e = .
10. That special attention continue to be paid to the placing -
counsellors in assignments where their particular abilities can‘Bé- -
used to the fullest. . That provision be made for transferring ¥jdres
- counsellor if, following an initial apppdntment, the aréa cound@¥lory, s
the principal, or staff, do nop find the situation as productive as -
it should be, :

Gy
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- 11. That consideration be given to the possibility of eychgngeiof area

c:gtzzlizzs_for short psriods of time, so that a special ability
-can\ de available to more than one area. y ) .
! "3
12, Tha} senior officials consider developing a carefully cohtlolled
experiment whergby a school that does not find itself in agreement
with the program of area counsellor services be allowed‘to try re-
placing its area counsellor by other specialist staff.is.i.f

13, That practical steps be taken to provide suitable working facilities
for the area counsellor, in particular a small conferenne roon (or
. rooms), a telephone, and adequate furhishings, such ag ‘g desk and
file drawer capable of being locked. -<Such facilities ‘could enjoy v
a manifold use- by various other auxiliary personnel. 1 i, .
® R
Y, That a simple area-counsellor record-keeping system bé devised so
that reﬁﬁrds may be easily®transfefred from school to- echool, care.
being taken to avoid unnecessary detail and to continue to respect
confidentiality gf information. - . .1 SR
° 15, That every effort be mzde to build a finmiliaison betueen the area
counsellor and the developing local Resource Boards, in érder to
facilitate the linkage between the school and the community resources.
16, That av1gorous campaign.b g ducted to publicize the area counsellor ‘
services, not only in the éﬁ%ﬂunity at- large, but among the elementary
school teaching staff. o
. ‘ ' ’ ‘
17. That the properly descriptiVe nane, . "elementary school counsellor"
- be adopted in place of "arei counsellorfty | i

18, That the training program be maintained' and developed{{

19. That every care continue to be taken in the selection’ &f: porsonnel
- for the program, bearing in mind that personality factors -far out-
weigh the advantages of training. That elementary school staffs and
’ principals be urged to nominate teachers for the programe ‘

20. That the VancouVer School Board aporoach the University of British
Columbia with the aim of integrating suitable university studies with
the area counsellor training program, and that the University be
asked to set up a diploma or a post-graduate education:program which
would include suitaBle recognition of tfig area counsel
program., ’

.~ * - -

21. That encouragement. be given tolthe c endable efforte owards con-
tinuing revision’and adjustment of the“program. That a. section on - _
adult counselling be added. ‘ e o

22, That efforts be continued towazds utiliz1ng the experience of prac-

tising area: counsellq;s both for program revision and for ‘discussion

purposes within the-program. , : :

o T ' ' . oy




25.
26.

27,

' 28,

3

* -That Hher‘ever'possible oprortunity be provided for the guided ot

development of the individual interests, background and persona- o
lity factors of those enrolled in the.program. » ’

That the practicum be continued and expanded. That careful direc-
tion be given to ensure maximum use-of the experience, including
suitable follow-up discussion, That as far as. possible regular
school responsibilities in the mornings be arranged to articulate
with the training sessions in the afternoons. "

That video-tapes of pratticum activities be, considered :for later

analysis and discussiofi by the group as a whole., , :{5
That prowision be made for brief refresher courses for area coun- e

sellors, in order to maintain contact with new developments.

That conéideration be given to assessing the potential of members
of the training program throygh provis%on of a conditional appoint- -
ment or probationary year. ; : ‘

That since “training" does not adequately describa. the program,

thought be given to substituting such a term as JWfamiliarization,
"preparation", "specialist", or "qualifying". :
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: — ¢. ) - APPENDIX~£—~ PRINCIPALS
THE AREA COUNSELLOR_PROGRAM. _
) . . IN VANCOUVER ELEMENTARY SCHOOLS . . 4

" : 2.,
4 * * * - ¥ T

- -

-~ L3

A QUESTIONNAIRE FOR ELEMENTARY SCHOOL PRINCIPALS .

)

3

1. -Show by circling, the grades with which the area counsellor works. Underline
those given most attention. : . Lo el
- | K. . I. II. CIII.: . v, v, . Ir.
o ‘ . N . . - .3«- ~'. Q * .
2. TFollowing are categories of student problems dealt with by area counsellors.
Let "1" indicate the greatest amount of time, "2" the next greatest, ete.
to show the relative amount of time sperrt @n each. .

Ty e M
a. learning difficulties -
” - b. emotional disturpance - =
¢ _other disturbing behaviour. -- . .
y d. chronic withdrawal -— ' -
) e. mental retardation T - .
f. physical diea‘bilities . / ) )
g. a‘osenteeiEm' 4 ’
h. delinquency ' ' -—a
i. drug-related problems = - - o, *

. 3 The following are ways in which student referrals may be made to. the area
counsellor. Indicate those employed in your school by assigning a rank orderl ,
of frequency of- use.

a. through the principal : _ ' o ~ 1
b. by the teacher * ‘ .
¢. by a nurse | i, '
d. Dby the school meth%‘ﬂealth team or Screeni_ng Committee
e. by a parent ' o

f. self- éferral -

| NEN I'--ﬂ

L. Do you have any king of staff coordinator or committee to work spec1f1cally .
with the ared coun lle.r" . Comment on the de51rab111ty of having a
committee or a coo or -to &rve this function.

.
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5.

¥hat school facilities are used by the afea counsellor?

>

Do you consider these adequaté¥

Have you-suggestions for improvement?

3

Describe briefly the means by which the school mafktains records of interviews
and other services provided by the area counsello

<> . L
Are thg area counsellor services supported by adequate secretarial and
clerical help?

Are appropriate records made mavailable to the area secondary school?

o . .
Are the graduates of the trainihg program placed in a position where they can
put their newly-acquired abilities to work for the improvement of the
instructional program? (Comment) -
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THE AREA OBUNSELLOR PROGRAM -
IN_VANCOUVER ELEMENTARY SCHOOLS

PRINCIPALS & TERCHERS

£ LK BN

¥

A _QUESTIONNAIRE FOR PRINCIPALS‘AND TEACHERS IN ELEMENTARY SCHOOLS

»

OBJECTIVES ”
1. Briefly, what would you describe as the over-all objective of the area

counsellor services? i

v -

2. Mention one or two specific area counsellbi services which you think should :

be given priority. . .

R
R .

3. What would you consider to be the principal student needs to be met by such

a service? ‘ —

1]

L. The following identification description of services have been referred v?“'

to in various statements about™he role of the area counsellor. I column I,
check (v) each service that you believe is provided by the area coghsellor
at your school. If you would like included any of the services not being
provided at present, indicate by placing an X in the same column.

* : - .
In the three columns marked "Assessment", indicate by a check in the appropriate
column (v) how well you feel the services are meetinf the needs of your school.
(I+ is recognized that such an evaluation canno® give an exact measure. The
following may be of some use nas a guide: Consider that column "A" implies
"as adequate as may be realistically expected”; column "B" implies "of some
value and certainly better than no%hing”; column "C" implies "time, money and
effort could probadbly be better spdnt".) :

-

Under column III; show where appropriate, the relative amount of available
time being given to each, "L" indjcating trose “hat take up a relatively
large proportion of time, and "S" those that <ake up a relatively small

proportion of time.
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Space for comment may not always be sufficient. Try to keep remarks brief
_and use the back of the sheet if necessary. Indicate if you think that any
O® these do not properly fall within the scope of the counsellor'’s
responsibilities. Space has been left at the end of the list so that you
may add other appropriate services.

I IT JII IV
/| Assessment Remarks
A B| C i
1. Acts essentially as
an elementary school
counsellor. .
2. Consults with in-~
dividuel teachers.
3. Advises individual
teachers.
‘4. Holds discussions
“ with teacher groups.
5. Assists with:-the in- o A
service teacher
training program.
6. Confers with parents. . * .
. ) ~~ 17
7. Assists parents desir-
ing study programs. , o
8. Addresses parent- A
teacher and other
* ‘community groups.
-9, Assists with pupil i . ¢
assessment and
reporting to parents.
1n. Counsels indiviiual
students. ~
11. Fngages in student N
froup ~ounselling. *
12.. Assists (by demom-
stration, etc.) with
the school human J -
relations pragranm.
» ’
13. Advises and assis®s \\\\\
with *he s32hrol drug -
education program. 43




I II 111 v

Assessment ‘ Remarks
\ A B C

14. Advised and assists
with the Family Life
Education Program.

15. Helps identify and
assess learning )
disabilities. ' : 2

16. Engages in remedial
- teaching. v

17. Helps identify and
assess behavioural
disabilities.

18. Helps correct beha-
vioural disabilities.

19. Advises on student
eferrals to g
specialized agencies.

20. Facilitates student -
- referrals.

21. Acts as liaisoff with
referral agencies,

© 22. Promotes healthy
inter-pupil relations.

8

23. Specifically assists
with relations between
older and younger
students.

24, Assists the Learning
Assistance Centre,

25, Acts on the Screening
Committee for the
Learning Assistance
Centre.

26. Assists in recruiting
volunteers to help
with the Learning
Assistance Centre.

27. Assists with student
orientation to
secondary school. . 4 4




28.

29.

30.

31.

32,

33«

3k,

35.

36.

37.

38.

39.

Lo,

Acts as gLaiaon with '

the area secondary
school.

Provides a liaison
with aiternative
programs, )
Assists in course *#
planning.

Consults on school
attendancg problems.

Acts as liaisbn with
the local Resource
Board.

Works in close co-
operation with the
Public Health Nurse,

Is concerned with
community development

_programs. . 2

Utilizes services of
appropriate teacher
aides.

Is an active and
useful member of the
school-based team.

Provides a liaison
with community
resource personnel.

‘38

1T 111 IV
Assessment Remarks
A ﬁg Fl Cc ,
P Es
j.
9ff:
.
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' * 5. Where you are less than satigsfied that the objectives of the area counsellor
are being reached, check the ‘reason or, reasons yau would give:

"J.

»
% Comment

a. Insufficient time available. _ .
b. Area counsellor needs more
assistance .

c¢. School not providing fully : .
effectige cooperation. " ' "

d. Lack of suitable community A
liaison.

e. Difficulty in secdring
parent cooperation. .

f. Liaison between school and -
VSB office could be improved.

- g. One or more responsibilities A
(specify) accepted by area .
counsellor would be better i
assumed by other team members.

Responsibilities (specify) ,

undertaken by other team Y
members wouldfde more properly
assumed by the area counsellor.

%
=

i. Adjustments required to the | . ' ’ R
training program for area
counsellors. .

J. ©Selection procedures for area
counsell need attention.

-
B. PROCEDURES

1. Approximately what percentage of the area counsellor's time would

you say 1is given to pr%?entive measures? - z
Approximately what percentage is given to remedial measures? 4

2. The area counsellor aims at cofrecting root causes, not Just alleviating
symptoms. Cam you exemplify this through area counsellor methods you may
have observed°
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L - 3. Mention the specialist agencies and community groups most commonly used as
referrals by the area counsellor, giving a rank order to the value you
believe they have. ‘

AGENCY ' VALUE (Rank Order)

w*
- Id
: »
C. GENERAL EFFECTIVENESS
. lf Do you believe there are evidences of
the effectiveness of the use of area
. : counsellors through impreved relations: cy
- *% Comment
- among students on a similar grade
level? - ' ¥
- between senior and Junior students?
- between -staff and students?
' - between school and compunity? .
. - between home and school?
- between the elementary and :
secondary school? ' .
2. Do you think that the area counsellor
has contributed to a reduction of: ) ’
L / \
- abkenteeism?
- truancy? /
~ drop-out ra%e?

! 3. In what Jays is the area counsellor able to serve average and superior

students?
*

| i 47 o /
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Is the area counsellor able to help build constructig® staff relations?

.
.
d ~

-

)
What do you consider to be the chief value of the area counsellor services
to your school? ~ '

&

Comment on the’extent of your satisfaction with the services of area counsellors.

* .
+

4

-

4
Could any of the area counsellor services be better handled in another way?
If so, please suggest. .

0

Do you have evidence of the acceptébility of the services by:

Comment

A S

the principal

- teachers

- other members of the team '
- other agencies

- parents

- problem students

- non-problem students

What change(s) or potential change(s) do you notice in your role as (principal/
teacher) as a result of the activities of an area counsellor on your teaching
team?
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. D. THE TRAINING PROGRAM o BT

1. In regard to the area counsellor training p;ogfam, Qould your
experience suggest that the program is generally adequate?
C / ’ . * kS

What sections if any, could ®Be shortened? ' )

What gections if any, could be omitted?

2. What additional material or emphasis, if any, might be considered?
‘ y
. 4

3. Have you any comment on the kind or extent of the practicum?

T L. Have you any suggestions regarding the procedures used for the selection of
candidates?

N §

5. Do you feel that.the aims of the training program might be better achievead
in some other way? (Comment)
I d

¢

Thank you for the time and care yoﬁ have given t&'the completion of this
questionnaire. Any additional comment about the program will be gladly accepted. -

.

s
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. . _ sl
‘These questionnaires were designed as an information gathering
device, not primarily for critical evaluation, certainly not for the
assesament of practising area counsellors. While it is difficult, if
not impossible, to summarize the responses in every case, some conclu~

sions may be of interest. A proportion of this was done in several . ¥

tables included in the Report. Other findings are’ given in the
following: . ‘ ) .

From the Principals! Report (numbers refer to Report items).

1. A1l ‘grades, with some emphasis 1-4, grade 7 a'mpner-up.

2. Emotional disturbance, }earning’difficulties, other disturbing
behaviour -- in that ordex. The remaining items were far down
the list, virtually in theQrder given. Undoubtedly. some of
these are already "screened Sut" from the elementary school
scens, - ’ . :

3. Principal, teacher, Screening Committee, nurse -- in that order.
The other two trailed far behind. ,

Le 64% said yes, Others mentioned that.a small school pr;sezfted
less need for a staff coordinator. ,

5. The roof was about the only place not mentioned. . 49% said in-
adequate; 5% were undecided. S S

6. Too varied for meaningful comment. R R
7. 63% sald yes. -

8. Uniformly done, corroborated by secondary sechools, Liaison is
well established apparently. .

9. Replies uniformly indicated a willingness to assist training
through practical experience.

Report from Princiga_l\ 8 and Teachers.

A. Covered by tables. , _
B 1, Preventive: 10 - 20%; Remedial: 70 - 90%

B 2. Reference to such things as group guidance "games", Family
: Life Program, etc. ' '

B 3. A bewlldering array, including local variations of Commnity
Centres, etc.

C 1. Generally high evidence, "staff and students" leading; "school
and community" next; "senior and junior students" lowest.
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2. No conclusive answers,
. - 3. Sﬁpports conclusions from B2, scarcity of\time the chief
obstacle., : .

4. Item not well understood. At bottom, "Not applicablen, at .
top, "Brings staff together in understanding of problems”, .

5. Liaison, help with problems, group work, help for parents --
- in that order. Over 80% well satisfied. (sometimes with
reservations as a result of limited time); 12 - 13% condi-
tional approval; 6 - 7% some doubt. '

6.,” Nothing concrete except, in one or two cases, "lowering the )
pupil-t_gacher ratio”, Not being a statistician the writer - SN B
has been unable to reach an intelligent conclusion as to how  °
much the addition of 184 people would be able to reduce the
pupil-teacher ratio in Vancouver. This is a concept beyond
the scope of this report, but the writer cannot help wondsr-

R A ing about the value of a minimal reduction in class size &s .

Sl compared to the value of a support service. PR

- ."T. High acceptability reported for principal, teachers, and
T other team members., Various difficulties mentioned as cause
R of.uneven acceptability by parents -- cultural differpence

employment and so on, S ' o

D. The Training Program: Many respondents declined to answe R
pleading ignorance, L : .
' D 1. 90% said aceeptable-as is. .
D 2. Refresher courses, counselling for adults, diagnosis and

. remediation of learning difficulties, more practical ex-
perience. - ]

D 3. From "excellent" to "inadequatb.“. General"‘i‘oeliﬁg it would
benefit by extension. g -

D 4. The expected emphases: people with stability, practical back-
ground, etc, ) '

D 5. No significant alternatives. (e.g. "extend the program";
"shorten the program"), - '
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" APPENDIX B S

ZJArea Counsellor Training Program - Vancouver Schools o

.

1. Piease indicate the year in which you were enrolled in the Training Program.

\ e 187374 1972-73 1971-72  Other ' .
oo, Hﬁﬁt univérsity courses have you taken in Guidance and Counselling9
Lo o ' - ~ )

. )

R R . : :

- 3. How woul&ou rate the plulef 'WHe area counsellor program on .the following

7.7 .bases? (Use "1" for excédpfit, "2" good, "3" fair, and "4" if doubtful value)
A . ‘ ’ ) - .

¥ - as upgrading your Knnwledge of the behavioral sciences as
. related to the area counsellor's work ,
[

- as ppoviding a practical experience in group processes
- as an imtroduction to referral agencies ,
- to you as a person (i.e. Did you f#nd it personally valuable’)‘

- as compared to universtiy courses you have taken in this £iéld

'l‘l.lll

Comment'

, _ / E ' Y
4. Similarly, how would you rate -the value of ‘the following, as they were =
provided in the program in which you participated? )

. . , ' 5 Comment
- field trips . ) .

- lectures by visiting specialists
- counsellor practicum
- printed materials

- reference lists
5. Do you have any suggestions regarding- modifications of the Program (as you
know it) as to: .

- length )
- time pattern (1/2 day per day)
. = deletions
- additions
- change of approach
- change of emphasis
6. What is your reaction to such suggestions as to fee requirement, university
involvement and/or credit, other alternatives to tHe Program, provision for
optional emphases within the program, etc.? Comments on these or other sug-
gestions regarding the development of the program would be welcome. For

example, how do you view the program viz-a—v1z the changing social and
educhtional scene?

(Please use reverse side for further comment)
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While if éas poéeible ‘to discuss the training program with a1l .
present area colnsellors, it was felt desirable to give all graduates &

of the past three years plus a random sampling of those of former years
an oppoxftunity to comment, ‘ :

- 1, Personal data. °
2. Personal data.

3. "Introduction to referral agencies", "Personally valuable” tied =
. for leading position. #Academic upgrading™ next. "Group
) processes” last., ! .

A.b Field trips, lectures, references, printed materials, ‘practicum -
in that order. _ : { <

. s ‘ .

5. Little agreement on direction of change; most appear well satis-
fied with directions being taken. g

6. No one favored fees, and some expressed astopishment at the
suggestion, There was a mixed response to University involve~
ment, many making a strong’plea for maintaining the present

: structure’and approach. With this as a proviso there seemed

K ‘to be little strong opposition to the suggestion, and some

' were definitely in favor. There was general agreement on
"options" if the idea proves practicable. The ma jority of
respondents felt that the program had sufficient "built-in®
evaluation and revision machinery, and was continuing to meet
the needs of the area counsellors.
Practical counselling training.
Remediation of learning difficulties. .
Adult counselling. )
Administrative training.
Group leadership training. ~
Classroom management skills, -

Study skills. ) .
Elementary school curriculum,

Some suggestions:
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spent a good deal of time in meetings, considering the questionnaire;
- it was not an easy assignment. The.compent s were usually patient, _
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nearly every pase, valuable. Thanks should also go to the school
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