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SUMMARY OF THE REPORT o S

U T July 1, 1975 to June 30, 1976

Goals and Objectives

The als and objectives which we g listed in the project pro-~_;'
posal con8isted of process objectivesjfollowed by. moge- specific Ca
~'product goals. - Thelobjectives related to various areas of project .

“.concern.» ‘The process. objectives.are given ‘below to help the reader
understand the major areas of projectjactivity. Product objectives,,'
o which Help to explain the process objectives are given in the bpdy .
S of this report.»_a . I ! - o L

!
ot . ; ..
e

Staff Development -7. ;3?,1 s

. \._.

To provide a, comprJhensive p%ogram of in-service education e
to selected staff members so.'that - they might - effectively carry .
Jout- their particular responsibi ities/in’ the implementation of fg;

: A the career education program in the pilot schools.ﬁ¢~.1 AR
el ) To develop -an in-service program model for staff which )
will be used -to implement career education prbgrams ingthe ".d//

,57].; outside Fayette County.l ‘, .5VJ»

Community Involvement -

Y

JENII A

. To establish a framework within the school ‘program, that ‘h“‘éf‘
will permit extensive utilizatfon of»communit§~resourc ;fin-“—f“f%

Career Awarensss . = ?i' “r”' ‘,”«'-',?‘ f;‘_ R

: “To orient the learning actiVities, reading, writing,. f '. o
'm,computing, etc.;. in/grades 1-6_with career, related;experiencesﬁm*ﬂ
. .based ofr the developmental levels of students.wkh - : =

By L

e Qareer Egploration hf:“

, To establish a. career exploration component in the existing
junior high school: curriculum which will Anvolve’ the: teachers 3.;¢
. of ‘all subject matter: areas and aflow,the students to. B
several career clusters.. S - SRR :
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Career Preparation
\‘!Y . . .

To provide an instructional program that will prepare all

students, for one or more possible roles, to includé: 1) imme--

. diate employment upon - graduation, 2) continued education based -

. ® on a career goal (e g. technical. ‘trdining at less than the .-

' “college -level, apprenticeship, college, or adult education), -

3) immediate employment prior to graduation (drop-out or stop-

“out), and 4) concurrent employment and education (part-time

student and part-time work). . - . _ \

U ~Guidance’and'Gounseli;g .

“To integrate" a program of guidance and counseling with

. 4*“instructional programs at all grade levels (1-14), that is//

*- . appropriate’ to the developmental level of the students, focuses
on helping students improve their self-undersEanding and know-'
ledge of the occupational world

. Dissemination-

fo o . :
v To provide disseminatdon of information to several groups
.y including other schools within Fayette County, other systems
- within Kentucky, teacher education programs, parents of the
" ‘students, the community .in. general and other interested persons
within and outside Kentucky. R Ty S

;ﬁ:Teacher Education f

-To incorporate career education concepts and methbdology
into’ existing pre-service and inservice teacher training ?/.‘
curricula at, Eastern Kentucky Univeriity._ Y, _ LA

OO Sy S Y ¢

J— "Q

There was a revigion of the goals to- help teachers more effectively f

work with the curriculum and it was done.so that. it would be consistent

.- with the goals included- in the proposal., These goals- were carefully - . -

=~ -prepared-to-be" consistent ‘with“the goal’*in the" ‘proposaly A“geparate

- set of .goals was prepared: for., each level - elementary schodl, Junior &
~high, and high school. The: revised objec&ives are. also listed in the

g body of this report. ;?“ . L _ Do S : 7"

. Procedures }{', R .f S ;'f. R . ”fﬂ'w' ER Y
_ Major emphasis was placed on professional staff development. The:

- thrust -of staff development was' to cause the -staff to-internalize

-'Acareer education to the extent that they would become self-sufficient




: b_ﬂhen project funding ended., Those included in: the inservice ' REEREEE
activities were teachers;: counselors, principals, librarians, e
————curriculum—supervisors——and—general—administrators—*~The—ﬁhrust————————
.of the staff development effort was-to accomplish'the project
- goals. through tbg expertise of -the professional staffin the:.
schools and those responsibIe for educatiOnal deeision making..
. I . N
In ad tion, the project waa concerned with provi ing support
systems and services to theaprofessional staff in ‘the schools. 7\' -
~Examples of these activities were the relationships established N
" with community ‘resources, material dissemination, and coordination: -
of activities among schools and-between theccentral administratiOn‘\
and the schools. -~ . K] :

Results and Accomplishments o ;5 _~:-"‘ ,' féﬁr.‘ o o S\q
, Staff Development Groups., The greatest project staff effort was _j-
. directed at staff development. ‘The.groups served by the:project
« 1ncluded.staff- from”the Department of Instructional Services, Pupil
. Personnel Services, and General Administration. -While the majority
of -staff development was coordinated by the project staff, subject
area coordinators’ (supervisors) ‘and: staff from Eastern Kentucky Uni-
' "versity ‘conducted many - of the inservice gessions.. .Differences in -
" the thrusts each year caused the staff: to utilize several inservice
strategies. ST L T _ggf[ . coRe _~1 A

e R . J .

- A significant amount,of project staff time was devoted to’ staff
-development activities with -subject area goordinators.. This was ™ .
‘yiewed as an investment because it effectively expanded the size of
“the staff concerned with implementing career edutation in the Fayette o
“~'County-Schools~ it'permitted*individuals-with subject‘area”*“**—f
~-expertise and established credibility (with teachers) to assume"e, er- :
.ship roles. in staff’ development. Another benefit of: working with "+

subject. area coordinators was the fact that a group: of leaders -
“remain in the Fayette County Schools after the . project endul‘”_j‘“ .

o Staff Development.Activities...Because.of.the different.thrusts,
,jduring “the. three years of - the project and because of. the natureuof L

' Somte of the activities were: used during all three years of th pro
-while- others were used to: deal-with specific situations. Below”is .
.- 1ist of staff ‘devélopment activities which were°u5ed during'the~thre 3

qyears of the project.v' o , v ST h

T, Workshops. <Used’ primarily when schools were not in 8 ,sion , :

and with groups who.were not restricted by.daily school 8che- - -

*dules. The: primary purpose of worksh6ps was for the intfo- A
duction of broad information to large groups., It was found

~ L LN

e




Lo - DRI o
T . that workshops .were not suited-to the accomplishment of =
‘ detailed understanding and that‘wbrkShOps'of long:iduration -
(more_than two days) were of less" ‘value than shorter durgfion

or, other kinds of inservice activities.vf,fw . W%J

2, Released-time Inservice‘ The most widely used kind of 1@- *ﬁﬁ"

' service were the released-time inservice activitiea...Theﬁ L
activity was used exclusively with teachexs. -Substitute .

. teachers vere provided to free tdachers from their inatruc-'

" tionmal rgsponsibilities. This activity permitted teachers |
from several schools to work together on common problems .and -
also provided the opportunity for appropriate subject. area -
coordinators and. project staff to-work with- teachers in a

‘ one-to-one—relationship on spécific‘problems. _There was .
evidence that released~time inservice'was ‘most effective =

. when the sessions were directed at accomplishing specific
e ‘goals with which teachers could relate to t eir,clasaroo s
’ responsiﬁilities.. . ,* ; : W . -

R . e

3. Collegh-University Classes. Classes, offered by'Eastern
‘Kentucky University and the University of Kentucky were
T offered during each year of the project. The clasge “were

p and project staff :
. worked togéther to develop the goals/iof Hie classes.: In|.“ :
each case, the: experiences of-the co_,ses were. directed at’

d - the development of activities-for useg the teachersin . .
their classrooms. - In terms of cost effedtiveness,‘theSe s
: courses- yleld greater results. than any other kind ‘of inser-lf*“
N ' vice activity used during the three years of - thq project.,-;i;,,
”@f The greatest limitation was that.not all of the staff were . . ..

14

interested in" obtaining college credit. ‘ _' S

“-4. System—wide Inservice. The Fayette County Schools designated
- certain days throug ut the' year for the purpose of. inéervice.~'
. The staffs of severa%‘schools-requested that career education
be the ‘topic of certain inservice days. Beyond the-plﬁnning .
responsibilitieBWWt tsedays- provided ‘the opportunity for some- -
. low cost disseminét on-activities.. In several cases thesew—ﬂ'“
~inservice sessions were - followed,hp with inservice activities
R designed to deal with’moreéé?ecifiﬁ*problems ' : DES
Saturday Sessions. Some fathi] Ey
" their classrooms for inservice*ﬁ?tivities, but. wer ewilling to
work on Saturdays.“ ‘This was not-Wwidely used becau

F

faculty do not like to meet on Saturdays._ﬂ e Tf;rfkh
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"' 6. Unscheduled Inservice. In additioh to?the,above planned
" activities, project staff and subject area coordinators worked

':Q ' the prodect. = | .

.. .+ - extengively with: faculty during planning peridds*and after

school hours.  While. these activities cannot .be, documented ‘i?zi

I  as accurately as the other kinds of inservice, the results:

.contributed significantly to the total accomplishment of RS

YoeaP
o
LAY o
.
\

Staff Development Summary ifi ' '_' - ~.h _\v

The‘magnitude of insertice. activities which could be documented
1is detailed in the main body of the report. The figures illustrate.
both. the numbers of staff involved in inservice ‘activities and the
depth (number of hours) of inservice development with various staff."
Staff from all 44 schools in Fayette.County were reached with. inser- *

"'vice activities over the three years of thé project. At the elemen-

: 1evels were 8 770 7 333 and 7,240 respectively. .

- tary school level 602 faculty,. representing aver ninty percent (90%) / 3\

of the faculty, have been ‘invqlved in inservice activitiés. Junior’ v
high school faculty involved in inservice included 469 members wgich]f

" was in excess of ninty-five percent (95%) ‘of all junior high school
.faculty. - The 365 high school faculty: members' involved in. inservice y

X

 activities represented over ninty-five percent (95%) of, ‘the. hi:ﬂ S

school faFulty in Fayette County: The total number of houra fEyin-. . .
service activities at the elementary,’ junior high and high‘sci_ e

-

Y [ . p—
R U S .
] P
. . . 1] .
‘ . . . C e

'Materials Development L T PR ';_,

Materials development was not one’ of the ma1or goals of the 3 .
project but several materials were developed during the three years -

;of the project._ ‘There-were -two - main reasons for material’ development.-u
The first was as an inserviée strategy to help-the teachers: focus on s
_the. accomplishment of specific goals. rather than gEneralities. The - .

* "~ gecond purpose .was to. generate Special use kinds of material such as

'Community Involvement '

."-the self development guide for the elementary schools and the slide .
~garieg for usé“With“the‘introduction of*the‘communication cluster ks
- 1in the junior high schools. R L~! Lo L '

w\

-

w BRI "

. i

o

‘ Involvement wi the Community included developing relationships

" with- several groups. -and identifying individuals and/or groups who

would assist school staff. ‘Specific activities included regular:

‘?’meetings with groups: ‘such 7as the ‘Chamber of. Commerce, Rotary Club, Q“"u
.3Junior Womens League, Associated General Contractors, etc., organization

3
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devel ment and . continuation of
;‘nd e development of the

‘ of an’advisory committee tg:
career education in Fayette’
=~ <Community Resource Guide.””

. R I L ‘ . : .

b
v

. ~Planning for.Career Education Continuation fu'v-
From the beginning of the project concern was alwaye given to '
* continuation of career education beyond project funding. To accom~ -

. plish this" provision has been made for continued staff development
by building a cadre of staff with expertise and responsibility for '
staff development, organizing’ an. active&advisory committee, constJuc-

. tion of~additional vocational education facilities, continuation of
st-ff to work with career education,. and the’ preparation of ‘a package S
for system—wide planning for implementation of career education through-

out the Fayette County Schools. R Lo

T S - S

'.Evafuation—= ot f ,f'*’f" o

‘ Project evaluation was' the responsibility of Development Associ-

 ates, 'Inc.. The plan for evaluation: ccmplied with. the guidelines

- specified by the U.S. Office of Education for completing the .third-
party - evaluation._ The data reported in’ ‘this document reflect infor-.;
‘mation about teachers and students who were involvedﬁin project- activi-
ties:as well as information relating to project management, It should "
be noted. that the evaluation design was uniquely planned to- attempt v
to more accurately associate.student .performance with teacher ‘involve- .

- ment in‘'project activities. This technique was used because dissemi—~ '

" nation hadbeen so extensive that it Was impossible to identify real

‘ncontrol schools. ‘ _ o SR o ..T,,c;

w b o ) /
: Conclusions e o o ‘H'_Bb

[

e 1. The" greatest amount of" inservice during the first @ao years of

(.. 'the project was directed at staff in™ the four k4) pilot schools

colen e @8 WaSH planned in--the project: ‘proposal.- ~Howevery-staff~ from*”wsm
' other schools were ‘involved during the second year. This was..

- ’dqne tc® expand the base of expertise in certain subject ‘areas.

"+ ‘and to begin‘dissemiﬂatlon ‘ag’ early as: ‘possible.” The-benefits
?'fwere realized during’the third year of the project..-

“a.Z.J.As has been found in other similar projects, enthusiastic - o

o 1eadership in the schools yielded more effective resultswthan Y

.'0" ;! lv
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, 3. ;The following are. conclusions which related to staff degelop-’-”
PY YR ment: . . c Lo ‘

_- % ‘amount (number of hours) of staff development and the

%, involvement of staffyin implementing career educafion . *
"~.'activities. Conversel minimal  implementation A
staff who had a small amount U

;‘ ”f' ,biﬂ¥Staff develo ent activities beyond a minimum of intro-“
I ' on, yielded great'r results when they ,@
. - were goal oriente ¢ o ‘ PN _

R lar- intervals between: meetings rather than attempting
7§§;to accomplish the same experiences in a continuous situa- :
. o tiono : v : .o LI .

. d. .From a cost effectiveness point of view, cdllege or’ L

v university type courses may’ yield more than’ "{n<house" R

“ S # ‘type of inservice activities providing that. the courses - '
' o - are planned so ‘that the students are. able ‘o deal with '

e “AWhile«it is essential that effective community relations be
T muestablished but it should be recognized that considerable _
time is involved, contacts must.be followed-up on a:regular

Lo .basis :and traditional high school schedules inhibit the use

S of community ;esqurces.. Lo J e ﬁy;

: P ‘

5. The development of materials has limited,value'beyond the -
~ local situation because of the limited resources available, g
however in certain situations mater_al development activities— :
© can help groups focus on. specific goals.‘ :
Efigctive measures- of staff. activity may be a very meaningful
‘evaluation.criteria for short-term* projects’ ‘Where’ it is diffi-
, cult to detect changes in student behavior.'“,!ﬁ- ‘
T Z. Continuation of activities beyond funding requires attention
‘to several ‘factors incIuding keeping dependence on . recurring
CT . cost at*a minimum, thorough staff. development,: development
Q:~m‘ of meaningful administratiye leadership, obtaining community
_support, maintaining continued_uiaibili§¥¢=9&d-planningxfox==r—~-
‘ﬁ - continued evaluatioh . c ~ Lo

\7 . " ,,."




.
Implications

all. staff it may ‘be useful to focus™ - the de
.7 a smaller cadre of individuals than to attempt to work with
‘large groups in a superficial way.t_; B i .

- f'?”('Z. When administrative leadership is given, results may be
B -obtained with less inServioe than ]

Consideration should be given to not'implement
education in a school unless the;e is clea “adm
support._ ; : SR

:~4. Intensity of staff development is an important'cmq_'?"
.. to successful implementation of career education._h‘t
’ fgﬁ schools.': ; . e

Q*Egli“S;' Staff development activities should be planned.so that'
. participants engage in goal oriented activiﬁ&es.‘
S 6. vCollege and'universitX“level'courses'may*vield‘staffﬂdevel‘
; ©* . ment resultswhich are”as effective n-hot 1service

- at. a. lower cost. L : '1¢;_y¢,

7} Career edu.ation efforts cannot be successful without‘mean-'v
ingful involvement of individuals and groups in the community.

‘8. The expectatiqn of massive changes in student.performancef'

©° may be unreasonable for short-term projects. It may be ,
uSeful to identify other measures which will yield indica-.-

tions of future success.v j/
0 . s

' 9., Unless continuation of project activities beyond funding is ,
_a major consideration at the beginning of the project diffi-
“culties will likely be encountered at the end of the project.

1
- EA !

vRecommendationsi : _ al
%reer education *t'take placei with ‘. )
-large numbers of stud in several schools, it is suggested
that consideration be en to the development of key leaders

as well as to provide orientation to: other staff members.

l,' When implementation of ¢

2. Projects should be designed so that maximum implementation
responsibility will rest with school staff with minimum
dependence on project staff..

. T

8_.; |
14 ' B 5 L




Staff developmeﬁ’t activitie

:_ment of ‘specific goals-durin;'

"ment.;.f“

-mCareer education proiects f
’nent, provision for'
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SR ' PROBLEM - __ B T et
e T e
v_'.’“-..; . .}, . : ‘:'E.' . S L

L The problem of the project was: to examine systems, for the purpose of
difying éxisting programs and - activigjes and/or installing new ‘aétivities
i:in the Fayette County Schools, to assure that students would: have planned
. ;career deyelopment experf@nces ahroughout their “educational program. It*whs v
ﬁﬁof major concern thatﬁthe educational experiences . include provigions for:, ... ..
"students to acquire an understanding of the relationship among several'life"

! roles including ‘the family, avocational, ‘civic, . aesthetic,.and occupational"
There was a recognition t such a. system would emphasize learning experi-
ences’ which would ‘prepare: "students’ to make decisions: aﬁipt ‘how- they ‘wanted

. to. ‘function in life and also provide opportunities to. gain knowl ;
; and attitudes for successfu1 life performance. B P A

: F‘The concept of the world of work as a central”organi ‘ngutheme waq a .
j“entral issue in the’ development of the program' Thdt is articipation in vff“
f ,rld "of work has’ the potential ‘of having a morE‘profound ‘influence on-;’
. th 'quality of an. individual '8 life style, .it. facilitates or- restrihts other :
“cactivities.. It was assumed that no effective decisio making regarding .career”
" and life preparation could:be, accomplished with signizicant~emphasis on. vari—'w;

l-ous aspects of the world of work.-x ,;, S __H

o A major philosophical ifference appeared«to ‘exist etwee 5
. educational programs and. edu cational rograms whi phaaiz career devel- IR
- opment. - Traditional programs .focus -on, and’ pro " : swards ":;f
' ‘peeparing students for the next educatiodhl ste o
" teachers prepare students ‘to énter Yhe fourth g1 fourth grade teachers ey
fprepare students to enter - ‘the fifth: grade. “The process 'is based on the -, .
'aasumption that each student~will complete post-graduate educatdon. - While o
,educational programs,ﬂesigned to prepare ‘students for the next educational
level has not in itself reflected an inadequate progrgb unless experienCes
are provided for students to examine some: "1ife outlets for the’ education,
- it has only abstract meaning for students._ It was’ proposed -that career- ori-
_ented experiences, which are directed at helping students recognize some .

'life utility in.learning, would increase student interest as well as help
prepare for makingqself-satisfying decisions ab0ut life goals. s

' Accomplishment ‘of ! the goal outlined above would be difficult to accom- Ll

plish in isolation. More specifically, one instjitution, working independently
.-would have less’ opportunity for.success than if related educational institu—

tians dnd other resources” of the community were directed at fulfilling the
1goaI.‘ Involvenent of multiple educational institutions and community

i

Y~

- . -

- Igieth G dqldhammerzand_Rohert_Ei_Iay1ox,LCareer Education - Perspective

and Promise, Columbus, Ohio,- Charles E: Merrill Publishing Company, 1972. o
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. . . SR A[*_ :
resources*presents unique problems which are not normally enc untered with @
. traditional programs. - In an.effort to deal with the- problem of dEVeloping v
- a comprehensive career progrdm these educational institutions were . involved ‘
. in the development of the project proposal and the conduct ‘of the project. -
. The.institutions: involved were the 1) Fayeet County" Schools, 2) ‘Central Ken- o
. tucky Vocational" Region, atd 3) Eastern Kentucky University. . It was planned N
for ‘each institution to provide their unique contribution toward the estab- :
lishment of a edmprehensive ‘career education program. . o ST

ounty Schools were responsiblezfor providing stugents with
Experiencestwhich will- lead to initial career decision making., Aﬁ&ivities, g[;
- ‘based on' the developmental needs of students, were to be included"in’ grades

. 1«12’ with"emphasis on: selfvdevelopment and,occupational awareness, explora-»
tion; “and preparatidn.. It was planned for . students to have. thelopportunity

¥ ‘to: examine varioqg 1ife 'styles- and: the interrelationships of 1ife styles and

J occupational selection, preparation, and,participation.;.' ‘ : v

.presented one: of,the 'jor

The Central K” tucky Vocational Region
‘entucky Vocat l R&gion

elements df career, p eparation. The ‘Centra\

- serves: both secondary and post-secopdary stu S
Schools, but is’. operated by gpe State Depaf?ment -of ; Education. Xt was felt
1;that the involvement;of the Central Kentucky Vocational Region was essentia :

f}maximum opportunities were. to be availablel

. Eastern Kentucky University has two kinds'o_
comprehensive career’ education program. . The firs
4 supply of professional educatars. who are qualifiedito'teach in. school situa
- tioms. which’ are- placing qnphasis on. career development. ' The second . role- is
* the’ preparation of people .who can assume productive roles in- ‘the. world ‘of ¥
. work. " With the professional ‘educator development' both reservice and inser- o
“vice preparation -are required.ys_ PR . L R

" In preparation for the projecf each institution identified problems _
which were unique to. their institution. These problems were perceived to be . -

~ areas .which the project woul‘fneed to deal with in orderfor the project to -
~ be successful. That is, a reduction or elimination of the problems would ~~
facilitate an effective careér development program. Several of those prob- ._*
.lems follow. o ‘ . R

L

t

Related Rayette County Problems

A The followingVitems were identified by personnel in the Fayette County
Schools as areﬂ% ‘which need improvement if career education was to ‘be . success-
fulkin the schools. ‘While there was no expectation.of eliminating the prob-.» :
“1ems during the grant period, it was anticipated that many of’ the-problems
“—cou1d°bE”reduced———NR;attempf;has—been“made"torplace-tne~items—in*prior1ty~““-~—
order.. The problems listed are those that existed prior to initiation of the

progggt. Potential solutions to. many of the problems have already been imple- ‘
- men o« o .

‘.c Lo . .

. “A,‘.__ e ) 11 S N - : .
q A“,' . » . ] ‘r:‘{ x":“". 5 . . . . R ‘ L
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. There was an insufficient number of . course offerings ‘at_the
. upper- level of the secondary ‘'schools which direct ‘th#elves‘ B

. toward career preparation.': While ‘additional vocational edu-’
“cation offerings would reduce the;:problem, if was expected ‘
' that new offerings, not. traditionally considered to be voca-"

tional, would reduce the problem. ; ,1;_ . CooEs
'ﬁAny of the general educatiom courses (grades'lelz) tended to
: g:too academic and - fo?us on abstract. concepts without helping s
¢ udents associate the learning experiences to life situations.:‘

7-9.to . explore ‘or experience career possibilities, were not
representative of the total economic system T e

4. Like many school Systs, utilization of comunity T
' 'had-been.restricted because of. scheduling patternﬁ'a,nd
strative inconvenience. 4 This prob'lem was more-"acu

\.—D’
Program offeriny specifically designed for ha 1icapped and -
diéhdvantaged students to gain social ”and eco ic ”‘findepen-

6 While the | :
2" dropout problem, ‘a systematic program- reduce dropouts had
‘not been implented. - i . .

-

7. Prggram ar culaion had b“een, and will probably continue to L
.bey'a problem in larger -gchool systems.. ‘The problems,associ"-
" ated. with. articulgtion of .educational programs have become " '
more visible as. the. proj ectyhas progressed, but many positive,
' results have seed to. erge.~ B . L 4 '
s ‘ L
- 8. Providing and assisting the staff .with the interpretation of R
resources gnd materials for a major curritmlum tevision intro-
duced unique and conflicting probls. While: these problems T
" were freq'uently\ emotional - and sychological there were logis-
~ tical problems to 'which the 'school - ‘system neededa to addfess
itself. Thismprobl ‘'was even more profoudd ‘when considered
.in the cpntext of system-wide dif.fusion of the curriculm -
efforts. o T R

#n A . e
s G : -~ A PR oo T v ‘ . ‘. - . v
. N Co. Lo

o 9. . School personnel .had traditionally pot been o‘riented ﬁward
"/ the concept of 100% placetent. - Buccess was shown in the .’
« area* of college placent but much less-effort had- been directed

il “ats j&b""placent rollov”r-—up of ‘on~the=job-progress;—or- pl'acF::
ment lin- educational situatiOns of less than the baccalaureate )
) s degree. : _ PRI > |
) @ i .,.. .-"_.' ’ e ’ b
12 ¢ "




710. Many educational personnel lacked knowledge of placem’“‘ .
I opportunities other than those existing in: higher education.
‘The lack of" knowledge and‘ experience with both work ‘and
educational opportunities, other than- higher education, SIE S
“'inhibited: their ability to. agsist students with the implemen— L
‘tation of varied career. goals.‘,i ‘ y C

- 11, Guidance personnel and teachers often viewed themselves a8 - "5”]?
functioning ‘independently: from each other. -As a result there‘“;.f
~ was -lesgs. than adequate communication and there were few coor-ﬁ5
dinated activities involving ‘both’ groups. :~V

f :‘12

‘;“14.-" Job
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LT s
{-18;‘~Attitudes of - parents could have inhibited the effective ol
.- .progress of a career education effort.- Preoccupamion with -
fcollege education as. the ‘only viable alternative for their
-children,. general apathy for -the; value of- education and o

especially vocational. education/ and attitudes which are S
observed by students at - ‘home were .among the elenents which_ SR

/ L

contributed to the: problem. y' : :p.“' ;v_w_ ‘ .;53- wj,;fvl

to deal with: career development as. an

;-‘?t‘integral part of the total, curriculum.  ‘Such &' situstion’
-icggurequired the need forncontinuing local inservicﬁ

activit:les. o

school ygar.‘ Several efforts were'implemented durin tha
that grovided more effective programs.: Below'is a 'part

_"e‘(COE) programs ig all
Jho were identified as poten-

"‘thial dropbuts.

LLl'ét . Addition of reading speci listsato the system 8 voéational educa-f7~

L "f;ion sfaff to work weth students enrolléd in vocational programs.~;;ﬁ,
5. Im ovements to junior high school programs to. provide fér programs
I -oriented toward real life”experie es, with the individual and, his

L ' . career: role in society’ beiﬁ 8 ceﬁgral ‘focal point., Examples of.:

SRS A L2 activities ‘are ninth|grade cluster related program and "The' ~=N',

."World of Comstruction" and: "The World of Manufacturing programs in o

?gindustrial arts. P

_ *sl ,~" o ;;,;,f <
é " PO Y e . PN
2Eastern Kentucky University, "A Cooperative Career Education Project,
Involving the Fayette, County Schools, Eastern: Kentucky Univegs ity, ‘and the
 Central’ xentucky Vocational Region." (Mimeographed), Proposal submitted to
" the U s. Commissioner of Education under the provision ‘of ‘Section 142 (c) of

==£a££=9=o£=ehe=¥ocational:Amendmanbs=o£=i968;=ﬁecember—l6x~l9¥2;—pages~4=?====f=f




-g.community of

' 6.“Initia1 wor coward initiating a career awareness program in the e

..w

' Office' rograms. - The  Home Economics Child Care program provides
' fof'b th in-school and on—the—job experiences. -

AN

'”:Related Eééce" Kentucky University Problems o

entucky University is a coeducatiqnal public institution of L
on, located ‘twenty-six miles“southeast of Lexington in. the;j
ichménd. - Historically, Eastern: Kentucky University has,
one ‘of -the Kentucky regional,teacher education institution ,
e teachers,are prepared at Eastern'Ke fucky: University than: -
ucky college -0r- university;”many other "rograms are available -
‘The change from an stitution with,essentially a singular FE L
N dher education) to  a 'mu . , s .th e
E"greates cha'lenge, and potential contri'ution, to the project.

3 Eastern
:higher eduéat

functioned as
~ and, while mo
=~any other K_

. highet edufatAon. = Eastern Kentucky University, and other institutions of

.~ higher: e ucation, could make at Ieast tyoﬁmajor'contrihptions to’. the accomp-
';lishment of  the goals of - career educati\ﬁ .first was.to expand and S
" improve. opportunities for students ‘to prepa or.a wide variety of occupa~-
tional goals. The second wa he”ffeparatio £ professional‘educators who. .
would be able' to function 1 ituations .that place emphasis on career devel—;ﬁwhm
-f,oﬁment as gn essential part of a total education experience.3.~;v o

e

o In recent aears, Eastern Kentucky,ﬂniversity had" committed gtself to
-.the development of programs that will lead toward meaningful employment

‘fopportunities after graduation. 'Many of. ‘the programs have ‘been approached

“ from the career ladder concept. ~ That is, departments; planned programs ..’
~which offered a variety of degree options includ associate, bacﬁelor,
 master, and specialist _degrees. -, In most cases, std lents could enter -at the

.~ associate degree level and proceed through the’ specialist degree level’ with ‘

© Tittle or’no loss of credit. While the greatest growth 4n number of. stuaents’.

. had been in the-areas of law enforce, nursing, technoldgy, and allied health,
‘,opportunities in- other traditionql disciplines wereﬁﬁi developed. E g

i.-




.

As’career educa’TBn\g;ojects have been initiated since July 1 1970

:Elone of the greatest obstacles encountered was ‘the development of: profesa

, Journal Vol 47 No.-l (1972),.40-1. ' hv-v.. o ;i

f'Petersburg, Florida, June,30, 1973. v, I . g

" 'sional ‘educators who -are able to function in career development roles. A .

significant amount of the funds allocated to ‘these projects had been di—:
rected .at retaining existing school,staff or' for. people who conduct ‘the

‘ retraining activities.3 ‘Other projects. were d oted almost entirgly to. the ;:57

developmen; of materials4 for: accomplishing inservioe rategies. While et
-1t-was recognized that inservice education must- continue, few institutionsi
had accepted the implied challenge .and felt content to let local educatdon
agencies deal internally with the problem. T R R

participation in , ) L¢
operated by the: State and serving 17 counties)

sion center . _(ovned: ‘by “the docal ’school 4ist; ript op,‘a
serving predominately Fayecee County‘ chool studesgs)

¥ Qr‘students. =
)cal: schiool

“The’ réimbursed programs are funded by the Stf
district and include such programs ‘as home eco
tive education, busin"
cappedprozraﬁS-- B

3J R. Smith "A Developmental Program o£ Occupational Education,

. :Cobb'.County Board of Education, Cobb County, Georgia, A Part D Vocational
“-Education Project July l 1970 to June 30, 1973. L AN _kﬁm.

4Marla Peterson, "Occupacs £or qand—On\Learning",'American Vocational

1-Hunt, "Pinellas County Comprehensive Career Education
a2 Report", School -Board of Pinellas County, Florida, St. o

e N N o v ce
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. . . ' . ot - L : ....4- :
Several problens related to vocational education were identified in‘
: the section devoted to é'Related Fayette County Problems". In addition,
.. other problems, related.to vocational education, needed %o be addressed if
a comprehensive career development effort 'was to become available to students.
hr

Examples were"

>

1 *55The historic perception of vocational education as being only ,

v “for students+who do not intend to go to college,. rendered : 1,.' -

= ... vocational education unattractive ‘to many students, and parents, R
wbo could profit from the experiences.:,».-. ,

‘ f' 2.~3'Traditional vocational education deltVery systems, including

L . length of. course, course of study, utilization: of facilities,
Tt T ety reduced-the: potential for meeting variable student needs

"'ihand energing occupatiohal opportunities.~ L i

3. many cases, espec» g
”.'l;"-vocational education’ institutions sre,auton nous units, articu-*-
B lation ‘and. communication perlens existed in areas of guidance

. _and program planning.. R L v :

Y Not necessarily unique to vocational education, but certainly a.:
T significant problem identifiable in vocational:education.programs

o rwas: fhe _perpetuation of programs after the need'and/or opportunities ¥
_ no longer existed. L o - : &

‘ ‘ While ‘the problens listed above do not necessarily_ prevade vocational bj
o education in the Fayette County areas,‘it was necessary to develop plans that
T avoid the restrictive effects. _vi"_‘ Lo PR .

As the project was initiated and progressed, several strategy decisions e
were made which have had, and will have, profound influences -on career edu= ;-
_cation in the project institutions. The following itens are listed because' :
- they heavily influenced the decisions: made during the first two years of the T

prqject...,_1.;. L T ;_ gg o &@ Lo SR {d:ﬁ

- I

1. fEstablishing demonstration sites in four schools (two elenentary
schools, one funior high school, and one senior high school) for
" use as examples and for. "trying—out" activities.:f .
- 2. Implementation of activities which could be utilized invother
- vschools throughout the system. S :

- 17.,

17 -




| é 1 areas. inciuding principala,~ggb ect~gxeav oordinat T
‘co nselors, teachers, librarian’,fetc .

ve ‘ ,‘rategy_f
‘Lcareér{eﬁucatiOngact

\ Lol . e H T
R - LR : : . Lo
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R DL T, GOALS AND OBJE’cnvEé“sv.,t

_ The objectives listed below are those identified in the L S
original proposal for the project. . They:setved as the basic e s
foundation for the conduct' of the project by the project staff. . - o "

,Process goals described the action which was to take place to:

'“accomplish the penfonmance objectives. The perfbrman

previouﬁghackgrounds, established academic backgrounds_,central -
leaderbhip,- etc.; wére- expect - to. more actively move towar ‘goa
gsccompﬂﬁshment than.others. .Several‘wellre tablish res
;neededgﬁo;be modifiedfbefore qertain goals could”'
plished.;

”Staff dEVelgpment (Fayette County) objectives.gi T:.
A'A. Process‘objec I es.; f. '

";L‘.-"v'v’ l) To provide a comprehensive program of inrservicec? S
S S educggion to.selected staff members 'so that'they R

& .7 might -effectively carry ‘out” thei_fparticular [ S

. ..+ . - responsibilities in the: implementation of ‘the
D ‘career education program in the pilot schools.

R 2)-HTo develop an in-service program model for staff~7
A v 17v' _which will ‘be used. to. ‘implement -career. education.

O ' programs in the remaining schools: in Fayette FR s
o "’County, as well ‘as échool systens outside Fayette B
. » L county.“ N - » e g, R e

ce o

Performance quectives :

e N l) ‘Staff members will be familiar with the total
More L concept of career education and will have an

DR : L - S



- .

0 , . in-depth understanding of the major project o
. S ;' -~ goals at -each school pg gram level ‘(avare ss;,*‘C}ﬂ
AU = exploration, preparation,,guidance, and ce~ o
ment) - : s

S 2)' Administrative and supervisory staff will know ;f:‘fj
' “their roles and responsibilities relative tol e
planning, implementation_and continuation_of

?

R Performance objbctives.,l'i

epresentatives of

o -l) Key community leaders,‘

' .. different socio-economic and. éthnic. groups,L

‘ . parents, and leadership ‘sonnel in bueiness

R _ “and industry will be fam);iar with the concept
"‘b“' of’ careér education dnd will know the :broad:

goals of career’ education at each major school

level.:; ;. : : o

>3

. <
[

2) Numerous personnel in the community including e
' parents, representative of each’ socio-economic L
. 'and-ethnic gioup plus- representatives of -
specific occupational ‘families will: involve
* ‘themselves 'in the school program through service. g
—-on=various.career- edueation:advisory committeese
., Or through other activities supportive of project R
;;goals. PO : : .- , L




4) ApprOpriate vcomunity agencies and resource
personnel will écOOperate in thevimplementation'of

] 1)» Students will.*have‘--df -_e10ped preciat

1+

; 'work as gEleans of‘ conomic inde depce and-

2) Students motivati
to. basic education skilﬁ:




-KESf"Students self-perception will ngﬁgme

o

r

realistic as: they maturé and progress through‘f
‘e 0 o ) :

”‘fthe_elementa:y_g:ades.

1)"ZStudents will develop an awareness of the many

 gources of information in the wgild of work

"and of ways to obtain and use this‘info

G 1y s Students will develop €

s value An, work .and, tha

Careef Exploration ff~fw

Process objective.,f

“““attitudeé“which are‘”'

1 a

X ) establi h .career- }ploration component in -

the exieting funior high curriculum which'will
e - involve the teachers of. all suhfect matter.areas -
- -and .allow the students to exﬁﬁore several career .

- ;‘clusters.nﬁgn : ‘ , L
B; Perfbrmance objectives.?
" 1

ﬁtz); Students‘yill be.- capablé of planning strategiea*ﬁj

‘3)7;Students wila

”'.;and continued emﬁloyment.T_v--w

-for the agtainment of ‘a' variety of. careertgoals.”‘¢
~3within their apan of interest.a__ i

‘ *have a ractical understandin %
. the wbrkih‘*conditi s, employment outlooki nd




iawareness of their freedom to E
decisions.\f‘ S

-and self-realization that permitslidentification 'i
" of a career. goal,to which theyAcan realistically s
aspire. , S I RS

“6),-Students who plan to terminate thedr: enrollment
Gl * _ in the school program following thev'inth gradé
. . .will have rece services and job' skills which
?% - - will gggfnce th 1r probability of becoming
e emplo L , . :

hUX

Career Preparation 4?}.-

o AQ Brocess objective.

2) Students planning t
i ~%after“high#86h001”

chnical program, colleg 3
raining program.‘




) Students who have dropped out of the school
.AH":.;r‘program and who hav igenuine desireito.avail
. - themselves of approﬁriate programs within the ,
T school will be. eligible and encouraged to
‘jemwrwmpmymﬂwaﬂ__ = ﬁf,.*
~‘Students will generally:be able to relate a11 o
o;subject content to som areer,applications.uutﬁ~T

._(1—14), that is: appropriatento the developmenta
‘level of the students- -and - focuses. on helping -
'students improveumheir self-understanding?and ST

fﬂknowledge of the occupationa1 wor1d.ff AT

&
Y

"B. Eroduct jectives.,  e :fl. 'ffi'f ?;#*?;"i

,ﬂ\ - ' .
14 N DA

; SR 1) Students will expand their knowledge of themselves,.
o o . and the self-knowledge wi11 be more consi”tent :
0 .l“ o ;i with known .data. . = S ;”;. .

Lo

’//2) Studentsvw ladevelop a positive attitude; oward "h;
» work andﬂpreparation for work.<_g~1-?”r_',,:, A :
3) Students will become aWhne of a wide variety of \a

occupations and career«opportunities““ : Hsrmaites

ke

6) There wi11 be a reduction in zhe drop out rate
‘ ofi students’ ‘which results fro jdissatisfaction
Ll with schdﬁls. BRI ”ij

v0
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iﬁschool,.junior high school, and high
:;:and objectives are shown elow.v

~a-;work taska.

%St dents should become aware of their own interests, .
;neﬂ B abilities,»and values.;:;,' : Do R

f"Students should become aware of the vast:number ofmf"
.. occupational choices opén toithem through observations
lhjand simulated eiperiences.~,e~,.,.“ i e . =

“?dStudents should exp ience satisfaction in learning"‘“'
“and’ acquire the simpli

Stu nts should gain ‘basic commi ication, computation;f

- and ‘Tesearch skills needed to explore career choices.;'*

. fStudentsfshould experienc‘ﬁpractical examples in which 5
' _academic skills relate to occupational'choices. S

‘fStudents should become familiar&with‘the'values.of s
....work, a work-oriented society, and a simple’philosophx »
“of the digniﬁy of work. R ‘ o

oo

'

e

*manual, academic, ‘and’ inter-'f
erformance of a number of

personal skills in the;

l‘i’“", ». .‘ ». S B
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o ;2>

wcrking conditions'“

.‘-

"'.‘3>

- 1')

o 4) personal characteristics

‘ ‘._;_EStudentsﬂ,should_know the e_f_fes;ts_“occupations have upon.

2 (3)

f‘engaged in occupations/ acti 8 Jw:l.thin:;.,,the . igne
career clusters and have the“opportunity to: {nterdct

economic impl ications

leisure time activj.ties

aesthetics.". .
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';P

S :at the high school‘level. L

: Career Awareness. : Awareness 'wa the pr

":"v..l"eleil.l'entary school port:;on of the program- - Bot

"'.‘gration of career developm '

-as yreading, writing, ‘computing




taught earlier in life, they learn\better'and faster than P

"if  theéy are kept in an: environment where learnin ‘ig’ diff‘-i o

.- cult, and b) Many, if not most, -attitudes are learned ;' .S

. very early in Iifz, and once" learned, are difficult to *;T;“*;&
| change.” " " : o

-

Career awareness ‘was not the exclusive concern of the elementary i
‘ ~8chool” activities._ Awareness ‘had been, and  conginues to be, an: edu— ‘
~ .cational technique which. is- closely re1ated to Student. motivation = '
: addition, until’ students have had ‘awareness experiences An’ the
tary school, students will reed to have the awareness’ ;peri'"
'.related to where they happen to be in‘;he educational _procesa.,

- b.“Gareer exploration.' Because of the. evelopme
, '.students 1n junior high schools, exploration has ‘tradi y
* < the focus. In amny cases,’ howeﬁhr, this has. been lﬁmit' uto'experi- -
: -~ ences assoclated directly ‘with: textbooks*and within thefubnfinesgof he -
-school’ building.. ‘This. project was’ conc" 2d expls :
: t

S pational understanding which was not usually found in co'"entiona
e Vicarious activities. L , ; T

english%‘socia studies, etc.) and. practical and fine qrts teachers'g”L,

(art, music, business, ﬁﬁdustrial arts, ‘home:. economi 3y ‘etc.): -weré

" involved. Each ‘subject: drea’ ssumed responsibility or: helpihg gtu=;

" dents more clearly understand the occupational and . gther life func-;x EA
gy tions of the: knowledge related to the subject. matter. ' The Plan was'v =

instituted as a major step -in the career .decision: making process ‘and’

to increase motivation toward the lesrning.__;f; i “4,z , .jgfﬁ

[4 » All teachﬂig,vincluding regular classroom teaq , t cience,.“

Tha th grade represented a major transition point in the lives o
of“stﬁdéﬁts.‘ Intensive efforts.were made durdng :the 9thrgrade to .. °
ensure ‘that- students were prepared to move to: t@p, ; oh '

"‘dents had ‘the opportunity to examine curricult
psychological sociological -and physical asp
- batween@the.ch and -10th- grades. ﬁ&»ww

It was expected that there would be wide variation spong students ,
with respect to their career decisions until,students had the opportunity

B I N L

a 9Bruce Reinhért, "A Comprehensive Career Educationiﬂbdel. A T
- Bridge Betwéen -School and Work" paper’ presented £o the. Southwid ‘
Rasearch Coordinating Council Clearwaqer, Florida‘fMay l972




- for the- cumulative experiences of ‘a complete prbgram. *While exploratory
experiences need to continue into,the high- school, the need’ for-them =

. should reduce as students have had'more preliminary experiences in '
Ajunior high schools., " . S e R

a e Career Preparation. Program emphasis in the high schools was
.- . directed .at experiences which will help students_gain theucompetencies
. ~.to 1) enter the labor force directly after. graduation, 2) continue' their
" education (adult education, vocational/technical~education, college, -
' etc.) - ‘enter. the labor force prior to graduation (drOpout or. 8fop=i-
f‘~fout) ‘and d).- .engagesin concurrent education‘and’ work. ] iwas’
 given to providing experiences related to. all dimensions of 1
cipation that influences effec@ive economic participation.'

Vocational programs, such as business and office education, trade
;"and industrial education, agriculture education, -and distributﬂve edu-'
, .. cation have helped students to prepare for entry into ‘the world of. et
iii,work. ‘In many cases, the related practical arts courses (inaustrial
™ arts, general business, general home economics, etc.) ‘have provided -
' . - exploratory. experiences to help students make more effective career : _tf
N decisions. But, to often. the vocational ggegrams repres it only d°
"~ small pottion of the occupational opportunities-available’ o*students'fwf'
. and-the demand is usually much. greater than the programs: can support.:
.. These programs, by definition have not ‘been designed for students who
. Want to pursue collegiate preparation after leaving the public school.,

Academic programs have generally been organized to‘develop the :
: graduation._ For those who go . to’ college, these programs have had
v_[demonstrated success. Unfortunately, few conventional: académic and
~ fihe arts courses contributed to helping students;make care
: ~'Emphasis was placed on going to college and ‘not o .’
~“ for. going to’ college. C : b

“'. Phased elective programming (organizing course content into small
‘units from which students elect units of interest). permitred“tradi-‘ -
tionally academic courses to give emphasis tothe economic poEéhtial
ssrniofrthes -gubject:- matter.vvAllﬂacademichepartments aseumed*responsibility
, for dealing with specific ‘occupational clusters or certain’ portions of"
clustereu» ‘Their responsibility ‘included helpingjs ents ‘become. aware. -
of careers which utilize the. subject matter, provide’ e‘opportunity tog”f
_.".explore careers which had particular interest; and‘prepare for ‘immediate -
‘' 'entry into the labor force. or plan for additional preperation beyond
. . public’ schools.’ - Vocational ‘program 0ppdrtunities wexe. expanded through
‘more extensive use: of cooperative education\in areas other“ han those

ff :which already exist: in thé schools.




';Fayet‘te Couﬂty ,
Eastern Ken;pcky Univer 1

;ﬁ;-program was modified to. 1nc1ude teachers :
to deliver: guidance services. Expan "1 ;

: Community 'Involvement Program-. effecti enes
&ependent ‘ofi-how: well' the schoo
arrangements w:l.th the’ com:iunity

-+ facilifies, not readily avdilabie in. ‘the‘ schools

: :,T'_‘;"»preparation £ the‘ ‘wolrld‘ o_f work, exis ed.-~:l.n--




RIS The ultimate goal of the project was to provide career development
i experiences to sfudents.' :However, all: of the activities wereadirected
- ‘at working- with in-school professional personnel. There were several '

»7reasons for developing sucg;a plan.‘ Some of them follow. ek .

S &4 Wide? uge - of funds..fIt would be difficult to have much L
S impact on- students if project funds were .used to" support S?

.. - staff to work directly with students. By devoting resources
q:}to teacher development, ‘a greater impact can bef e sh e

‘ Long-range implementation. Resources were}directed‘a those
- who.would remaii.in the schools,"
ﬁydistrict'funds after- project n_ing & us,,
ation of experiences initiated’ y'project;activities will'
" “not. be‘dependent on: large expenditures for'"taf eyond:

fundin 3. per:
'??_’7fconfined to_the staff supportedgby the Pro
. . sidered that ‘a much greater base of experiennes
C

: ‘career development is
-f“encountered by a proje

‘ﬁ“ifwere sufficiently involved in ‘the development to.ass
-\;:ownership for the exp 3

.f” " g ‘S.ff‘Development involvement. . 'providednfd? "tens-veuq,, -
v o involvement over ‘a; sufficiently long enough period of. ‘time
';;to Permit developmental internalization. ﬁﬂgjj. wr o

gf“Demonstration. By initiating project activities in a‘pilot
.'demonstration setting, it was possible to- [’)ﬁconcentrate'V

resources with a‘small enough group to’ have maaningful

results, b) provide examples :for . othegg 857 :'c) yield o

.a cadre of leadership (personnel for use in’" ‘prep ring ‘other” ., .
'personnel .'d) provide the opportunity for cumulative evalu- -

, ‘ation, and @) develop materials that could ' ' '

s other teachers..' g

S The mIlestones'uEEd*by the project staff were ident!
_'dates ‘extending from July 1, 1973 to June 30, 1976.- Beéause tivities
had to be continuous to adequately accomplish the goalsyandgconfbrm :
wi&h times when~ project staff .could have access to’ teachers; theé mile-
stone dates conformed more tonpignificant schoolﬁdates than.t” funding

dates. - . ) ) - S

K

S w

a




a-:amajor.outcome of‘ hia mile
/\Fa-"'few pilot‘ schoo’l-ft'ea;_ ers

3oal refining vit : Late:
semester.. 'Intaddition, teachera,“who were ‘not previoualy invo L
- or_those who had only minimum previoua involvement,,wer” ‘provided,
gith additonal fnaervice experiences.-~ﬂ~-;. R

o ‘The, fifth mileatone vas planned to accompliah full_implem tation
_ of career development. activitiea in the pilot" echoola. ‘Beyond'the .=
major ‘thrust of the Septenber, 197& to June,’ 1975 milestone, ‘the e R
project staff conducted inservice activitiea to. expand participation R
~of teachers: (both pilot and nonhpilot) -and achieve greater involvement
of subject area coordinators. In part, ‘these activigles were directed -
at preparing materials and atrategiea to uae with di aion activitiee. L

t

The mileatone to be accompliahed in the aummer, 1975,-waa planned
to provide inservice for principals, teachera, ‘and counselora to". -
‘stimulate implementation activities in othg achoola n Fayette County. ' '~
A major strategy shift was:to take place at thie pofat in;the project. . -
Where project staff had previoualy aaaumed,reaponaibility for organizing .
ingervice-activities, principala were assigned the: reaponaibility. This =
was done to secure more-léadership- from principals. Project staff con- ,@%
. tinued to perform in essentially: the same way as-before, except. that -
' they worked with teachera at the request of principals instead of .
initiating the contact with teachera. A , ¥

G
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g the : first, two,yegr”
",(4) pilot schooIs,

. wne. p ' ;ols (4,3Q9;students) represento obout 12%-0 "the ‘tots
;;"nuﬁber of studenﬁs in ﬂ,‘fFayeete County Schools (34 000 students),




 STATISTICAL DATA ON PILOT SCHOOLS

.jNumber of ParaprofessionaIs
ffPercentage‘of Black”Tea hers

“’to havej'n initial~impact butrlarge enough to_provi
contiﬁﬁation deciéionymaking. R

experiences. 17

3. The pilot schools would provide the’ opp"t&nity:to
- activities prior to diffusion to’ other schools in Fayette
T o County.» .‘.: ,‘_ ’ . . O : . .

x l_4f',The demohstration activities .should provide important ”j;.”fa”
L .management data'needed ‘to- make diffusion decisions. b '

o»accomplish the training of teachers, coordinators,
- principals, ‘and’ counselors. “This . base of expertise will :
- be required to accomplish diffusion to. other schools.‘

R T




| opportunity permitted the early

‘The Fayette County Schools has a cent 1
dination pnocedure. - The subject area u

In a ticipation of the diﬁfusion activitie : :
year of" gpe project, involvement of" personnel from“other :
schools during. the second . “_ar would: reduce the. impact by
developing a cadre of expertise.in ‘the’ schools and obtaining

: o 45 .



iy Personnel Development
directed by design, at the: development ‘of persof
for the purpose of ultimately delivering careertf

. ..ences to students. - To be specific, ‘the role: of the per sloy
7 with project funds was to.work. directly with those who had' dire t
. contact with students:- (principals, counselors,, "achezs) or those
'7? ‘who 'work with curriculum’
- and administrators)'““r:

all subjgct ar%g '

,Lommitment°to career development

A Toward the end of the second year of the project, principals.
" were. involved with project activitids to prepare for the third year.
' {n activities Based on’ previous findings from other similar
projects this was considered to be an essential initial step ‘in the -
'diffusion process. This. required a change of responsibility for the
project staff than: they ‘had" experienced during the" first year.-‘That
is, in:an effort to gain more commitment . from. principals, they were
- chargpd with the responsibility of instaligng caree Weducation in
. their schools. The project staff, gubject drea coordinators, and key. .
school personnel served as resource people to the principals and-were =
responsible for project activities which were pertinent to allwschools.~7
In practice, the work responsibilities of the project staff and. subjec ;
‘area coordinators remained essentiallythe ,game. = The primsry differen
was-that oject staff and subject area coordinators became involved with
school personnef at the request of the principals because they. needed
- assistance in accomplishing their responsibility. It was expected that
peincipals and school personnel would approach the installation of
~career education more positively because they would have a greaters ;

feeling of "ownership for its initiation e s
S e R e ) to a IR e . ‘
- .,40‘ e | .
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1ifattempt to predict thew

flareas of ‘career. development.,¢

s m'vAec*oi&ﬁ;smmsr S

o was prepared.

Lm.terms of student outcomes.:u

d‘was decided that the project staff would function n oles that
. .would cause those who work with' students to. implement'activities .
"*; .which would - yield_greater career development experiences ‘for stu=-' '

dents,. Also, the project staff worked- with several staff in the;; R

. Fayette County Schools and -at Eastern Kentucky University ‘80 that;‘ﬁg*f‘xﬁ”

~ they also could help teaphers, counselors, librarians, and other o '
school staff.v L. SR S T - MR

e

N

Project results andﬁaccomplishments, for the purpuses of this

. 'section of the report can be placed into three (3) major" categories.~;

The first is staff development, the second: is in the area of
o systems, and the third is continuation planning:’ While the three
. are not mutually exclusive, each has ‘independent features which"

should be discussed in. order to adequately describe project results;
and’ accomplishments. R . ‘ '

'Staff Development Groups ~ T ﬁ.l o L ”Lj%,”f*.:;

, The greatest efforts of the project staff were directed at
staff development. Several strategies and methods were used at
different times during the project and the activities were directed .

ki
v ?






‘ After examining the'task of expanding'career
eto other schools in Fayette Countyn(which_wa

: as early as possible.

- Severa teachers from other schools had been expressing
“a desire to become involved‘js early as possible. It

was decided that best rgs., s could” be .obtained by

”vfinvolving teachers when they expreSsed readiness.-u

M%--Certain limitations existed by being restricted to- only
the teachers in- the‘pilot schools. = That is, it was »

,Mound that the pilot schools had certain areas of
. ’strength and leadership, but in’other areas, the R
S st: 'gth and:leadership. existed ‘in non-pilot schools..np"
% ‘effort :to make .use of the best expertise avail-
abl among the schools, selected.teachers from non~

- pilot schools vere involved in inservice activities.

D. Funds, other than project funds, became available to
use for the purpose of implementing career education.

: More specifically, the funds were used to involve -
some teachers ‘from all subject areas in all ten (10
Junior high- schools in ipservice- activities.

-

e casw

**Specific kinds of inservice activities ‘will be discussed
later in this section.~ .
50

7R
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effectively dissenin t
ianayatte County.:-
3. ,

In effect, each of these’ people became pért of the proje,tﬁstaff -

- responsibility.

" as .the project progressed During ‘the ‘second’ and. thirdiyears of
‘the project, the DIS staff assumed major responsibilit foq con= -
ducting inservice activities with teachers from their area.of L

o The involvement of DIS staff added credibility to‘the 3

, “implementation of ‘career education because’ teachers were're- .

;-,'ceiving leadership from people who. had established credibility Cow

© - and expertise in the variousxsubject .areas,.. This would not o
"'have been possible if project staff would. have:, had to: work with

teachers from all subject areas.. In fact, beyond the" orientation L

. -level, project staff were ‘of only’ minimal ‘help to. teachers from -
subject areas other than those in which the staff were prepared. 5"5

esfﬁh,yfj..;'uhl ‘Q ipysilpliif?



to rovide enoug
Lcontinuation.*

f‘tions. However, there was considerable “involy en [
' pals during teacher inservice activities and;_uring _essions =
.planned specifically for principals andla 'inistrat e staff.v.

4, Guidance and‘Counselingfstaff. There wexe's £f development L
- activities for guidance and’ counseling staff but because of = i’
the organization structure in the Fayette County Schools, it
' was more difficult to work with guidance staff .as a’ group - ~
.. than teachers. - There was a person responsible for guidance R e
. and counseling but the schedules and activities of the covn-" -
- sglors were controlled and directed by the building: principals.
' Because of this it was difficult to develop a unified -thrust
% ong the: schools. The majority of staff development for ,mﬁﬁﬁ“;
o gﬁggidance staff tools place during staff development activities
,haﬁ r ‘teachers. In most cases, principals made the decisions
f yf to how much guidance staff would be involved and the kinds
;of activities for which they would be responsible.-

46




j:L15f5§iaﬁs; nvolvement of lihra en

’fworkshops. In the summe

‘"‘In addition, it was ‘found.

- the first and third years of -the_ project: because of the need to T

' ’~Released—time Inservice.. The most extensivelyg

than two days) weré not.as valuable a*

-‘other kinds of inservice activities.

'Schools.

In terms of reaching various staff development efforts"more"
- staff weretdnvolved in workshop—type activitie

8. than' any other -
kind of ‘inservice activity. The workshop wasg usedvmore during

reach. large groups with rather. gﬁneral information. It should

. be! ‘noted, however, that a greater amount of project staff time S
% was devoted to other kinds of staff development activities that o
' would yield a. higher level of individual inuplvement..gﬁ-. T

opment activity was the released-time inservice, ‘More specifi-

.cally, teachers were released" from’ their classroom activities.

to work on various project related activities such as. overall
curriculum planning, development of’ specific lessons, or plan-'

- ning student activities. Project funds and funds from other
- sources were used to employ substitutes. when necessary. '

| . K
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of the roject.

4, §ystem de Inservice.i During each year, the

~ . Schogls designate certain days to be used for ,b@;_" ose of : .

. inservice of the staff. The school staffs have_the responsi—‘_

© bility for determining what 1s’ to be done on: the’ inservice days. :
The days were used with increasing’ frequency as the project o
progressed and school staffs became aware of the system—wide
oriority being placed on career education.

_ The main use of . the system—wide inservice days was to . EVLAIA
introduce career. education to the- entiré staff of ‘the schools.': R
However, in several .cases, the introductory sessions led to =
folloWHup sessions that dealt more’ directly ‘with specific-
concerns of the faculty mqnbers.- : e
~ 3. SaturdayﬁSessions. Some faculty members did nbt want ‘to leave
‘ their ‘classrooms for- released-time inservice.- Because of this-

inservice sessions were conducted on Saturdays. The Saturday
inservice sessions were designed to accomplish the same -goals’
as thé released-time inservige activities. It should be noted

~ that Saturday sessions were rated'a oor time to conduct in- -

' serviceactivities -and would not hasgsazen'used except- for the
request ‘of the’ staff. U R iy




¥ ‘Unscheduled :Inservice. The project ‘staff devoted a significant
- . amount of efforxt to.working with faculty: at unscheduled ‘time

" orkperiods of ‘short - duration. These activities were nearly B

- impossible to document and therefore are .not included in the .
- ... -summary.of inservice which will’ follow., In many - situationS““~_
’s however, these kinds of activities yielded ‘more positive :
. i Lresults than the formal kinds £ inservice..'g.' ,A._H,“f

. - - P R PO v - o ST R

c . - . . - | T . . B R ST . L -
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‘Q__ This kind of: nservicelwas:used to meeuLsuch goals as
" helping faculty ‘members; clagify questions introducing ‘

S Lnew! materials ‘to teacﬂ%ts, ‘encouraging. faculty, etc, The
{:'Z‘contacts were made’ during the_ teacher's’ preparation time and
"after school hours.. Sometimes the meetings were arranged
-jwhile other times the meet%ags took spontaneously._ _

©

- Staff &elopment Sutmnary GE e
" . A major feature: of the third*party evaluation for the third
,.year of the projeect was to:attempt to associate student: response

“on- instrumenté’intended to measure their’ performance due to’ project

. activities. Also, the inservice data were used to-establish a f’
7'relationship ‘betweenffiteacher activity and the extent of inservice-

" activities. The inservice data presented below include only- those
-activities:that could be- documented by the project ‘staff. @In most
cases, the‘activities included are those for which ataff members-
received compensation or where substitutes were provided for. teachers,
however, other activities such as:school-wide inservicewactivitiea I
‘were also included. “Unscheduled inservice activities, deséribed :
.above, were not included in the summaries given below. j.ﬁj

Wi

I Elementary School. Figure 1 below shows tﬁe summary. of: dn-
- - service activities in which elementary- -s¢hool staff: were
....involved during the three years.of 'the project.. Thirty .(30)
elementary . schools'were reached with: inservice activities, .+
. . Due’ to the . roject degighi{ two (2) elenentary schools had more .
. . staff with excessive {nvolvement than other. schools'““~ gﬁtwq_
- schools were the pilot schools ‘and the project prop,u “was .
_dedipfied 50 that p roject staff efforts would be entirely
'directed at- the two’schools during the first ‘and second ‘years
" of the projéct. However, during the segond year, other. schools,
~were - involved in project activities.. During the. three .years of -
the project a total of 602 staff were involved. in insérvice ,"‘
activities. This-/represents an excess of ninty percent (90%)
‘of. the teachers employed in-the elementary schools. Figure 11
# 18 given to show the intensity of involvement in inservice .
- activities at the elementary school level.

S




o ELEMENTARY SCHOOLS INSERVICE smmmza G e IR
! “_" N ‘ . L _v B .’ . 5 ) . .o L LA

: . '_ Hours of Inserviceb | ‘
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| TOTAL 446 61 .12 30 27 5. 21 602
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K""‘a'l‘he information included in this summary represents involvenent of.
staff who were~ g active in the schools;during the 1975~76 school year.

. Several others, vho have left the Faygtte County Schools or have been
assigned to other positions have not ‘dieen included. ' S

bInservi hours include the number of hours in which staff have been,
involved inservice activities from July 1, 1973 to April 30, 1976.

‘A

~f°Pilot schools.




“@:FIGURE II

SUMMARY OF ELEMENTARY STAFF WITH INSERVICE OVER TWELVE HOURS Ct

i

Total staff with 12 or iore hours of inservice ' '7155,;‘ .
'.lotal staff with 24 or more hours of inservice, j7,3§5 L _‘”
;_, f. » 4,- o L o g ¥

‘fTotal staff with 36 or- more hours of inservice3: - 83

b ;'.' - Bl -‘

'Total staff with 48 or more hours of inservice S

-Total staff with 60 or more hours of inseﬁvicel." 26
. ® . o _ L
As the number of schools involved in inservice activities , S
" Increased, Figure III shows-that the. smallest amount of inservice_ L

took place during the '1973-74 schood - year -and increase through
the 1975-76 schdol year. It should also. be noted that® inservice
: activities éﬁre counted only ‘through April 30, 1976 while during
‘the. other two' years the count was. from July 1 through June 30,

or 'two . (2) months less o o igen -
S . | | frﬁ-?fﬁlf‘v
S s 7, ' A
i - _~ FIGURE TII
. . ', . . ' .
p , SUMMARY OF ELEMENIARY INSERVICE BY PROJECT YEARS

, Total héurs of«inservice during the 1973-74 schgpl year' l 640

M

Total hours of inservice during the l974—75 school year -2, 565 ="ff?'f1;

i

Total hours of inservice during the 1975-76 school year: - 4,565

SRR o o £ R RN s s e

.. Total hours' of inservice from l973-76 8,770
; cun ; P _ — .
2. Junior HighﬁSchools Figure IV illustrates the’extent of
, . involvement of staff in the junior- high schools ‘All temn -
3&(10) Junior high schools were .involved -in inservice activities
during  the three years of the project. It should be noted T
that the 469 staff members involved represents #n excess of S
ninty-five percent (95%) of the staff in the tei%(lo) junior. -« %
high schools.- The school with staff who have had greater , T
" involwement was the one pilot school at thﬂtjunior high school . . -
level. Figure V shows the intensity of involvement of junior
high school teachers in inservice activities :

1
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iy

: FIGURE IV :
JUNIOR HIGH.SCHDOL INSERVICE SUMMARX
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TOTAL 342/",.' 5'1 16

. 8'.l'he information include in the summary represents involvement of Lt
" staff. who were active in the schools during the 1975-76 school - year.‘{jﬁ57
. Several others who have: 1eft ‘the Fayette County Schools or have been
' assigned to. other positions are not included PR -

s
Se

bInservice hours include the number of hours in which staff have
.. been involved in inservice activities “from July 1, l973 to April 30
1976, . \\_ o _ e o

k] B

cPilot'school,;A

R ey e e e A, R . LT
. A

FIGURE v o

o DR AT T T VUL 14 432 T SV e T e R R

SﬁMMARYﬂQF JUNIOR’HIGH STAFF WITH INSERVICE OVER TWELVE HOURS
Total- staff with 12 or more hours of inservice ' 127_
f“"nTctal staff with 24 or more. hours of inservice .76 jv o .

Total staff with 36 or ‘more’ ho;;s of. igpervice 60 __aug%

Total staff with 48 or more hours of inservice - 4li‘_~ N "

‘Total staff with 60 ox more hours of inservice,i_ 25
Ty e ° s O

" - L s -
. . . »
o R 52 a0
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I":I.gure VI illustrates :!.nservice activit at‘the . junior high
ichooXilevel" du:i"'*esch of the three:projec AT g
irst’ year: of the“prpject only -the’ piTot school.was involved An; .
" /ingervice 4ctivities. .The heavier ifivolvement :in l‘ie‘l"1974-75‘;;jschoo’_._,
s 1yeardis,the ‘result of an additional project” (T¢tle 1)y '

L er education, in which Fayette County Schools wa'“

-.19'» .o o . C
':"1 --: . e :

3. "High‘Schools. Staff from all four (4) high schools in*F _ette
N -~ County were involved in inservice activities during the three R
+ -years: of the project. Figure VII summarizes the’ involvement,;i OF S TO RPN
by.school, of staff in inservice activities. The total of. 365 L
. .. - staff involved represents involvement in excess of ninty—five
‘3-.percﬂnt (95%) of high school staff.

o

et b 'ﬁ. HIGH'SCHOOL msmwrcz SUMMARY

e ERA G ST T R L S AT

WT’ *meurs of Inservice~é‘”“”“m’““*

B Schogls 111 12-23 -‘2_4_,-35’ 36-47 48—59 60-71

L 61 "?1;'19
~$74‘-*,12 SR
25 o
11

TOTAL._ 22% 63 - 1’3 190 8 1k .240 F3es




.» sult of: he prpject design which ealle fo diffuaiéqﬁtb sch ols
,.beyond the pilot schéol during the final:yea' £ 1 project.:“

2 ject°' The pilot school i clearly identifiable in Figute | VII,

D >
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:  staff in an effort: to hav'*
‘ Ltspecific goals.,

uti]lzationlof é&ﬁmunity,resourcea,

.. “'were d velope_-at ‘all leve ‘An”
* - daveloped. for use by juniorahigh ‘sche l‘Englis 8%t i
‘introduce the:"communication! clugt -in ‘the ‘cla#sroom Anothe
exagple iswth "“self-developmeﬁt zkage. ¢ :

,-




,f qumunity Involvement .
: From the beginning of the project it was recognized that it -
vould be essential to. obtain meaningful involvement- with ‘the com= - -

S munity if the project ‘was: to att’ maximum -success.: Community :
involvement was directed ‘at ‘twoy “areas,  The firat was-to~obtain o
consultant expertise in areas. ofaprogram development. “The econd

1 -.area of concern was.to identify community sources ‘where students: 5
‘ could expand their. understanding of ‘the’ world of;work., Below .are’ .

, ' some. of the kinds ‘of activities’ in which the pro'ect staff"arti-ﬂ
. cipated with the community.;,‘ S LT

' jcl.“'fInvoIvement with Community Groups., Early in the life of the;
. projecty the project- -staff made’ preliminary contacts with' :
i fseveral community groups;: Initially, the contacts were: madef
o to provide the” community with information about’ therproject. :
. This early, involvement grew ‘to be* more extensive as;"he proje
- progressed. ‘Groups* with ‘which the project was ' extensively
. 'involved were the Greater. Lexington?Area Chamber' of Cohmer;
a. Blue. Grass -Chapter of the Rotary CI Lexington Junior Leaque,
-and Associated General Contractors. "Kinds of c00perative I
activities which took. place were to" identify community resources
which students could usée for* learning experiences,: participate e
as resources ‘to- teachers, and-provide financial ‘assistance for e
special kinds of projects which would otherwise not:: have been o
;possible. . FET o , v_,,uhd :
c26 Adviso;zﬁCommittee. For the purposes of technical assistance,
. .two kinds of adviséry committees were.established: - The irst
kind was.the small group type to assist with the’ dev
of'specific curriculum efforts. An‘lxample was _the’ committee -
. .established, with the’ assistance. of the: .Chamber of Commerce
o Education Committ e, to help the high school plysic'l science
teachers: . [ . .

S The second Kind -of advisory committee was, the General\ B
- ‘]Advisory Committee which was organized to help with overall J ﬁ;ﬁg‘*~f

guidance of ‘career education in Fayette. County., ‘A copy of o

~ the advisory écommittee is’shewn in Appendix B. The committee
. assisted ‘the project with such activitie§ as‘'gaining approval:

for new, vogatdonal education facilities and providing support -
to the board of education for continuation of ‘career: education
in- Fayette County. : .

3..,'Com@unity ﬁgiource Guide. An important product of the project,

" in Tooperatjon with the community, was the "Community* ‘Resource

- Guide". It was the product of the efforts of the Lexington

v Junior League, Rotary Club, Chamber of Commerce, and the’ project .
staff. This was’ one’ example of a product for which financial
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support was: provided by community source§. Teachers had
- expressed problems with the identification of appropriate.

A ’

. dndividuals . ag resources and with the time involved in ;]
'rarranging for community.resources. L . =
A L Co e
3‘v§.§- The guideggncludEs in excess of 300 entries of resources .
“ ‘which can be used By teachers. 'In. additiOn the guidé has aids-
for helping teachers organize for guest resource. people, field
3 1trips, and interviews. Samples of the kinds of entries found
in the: guide are shown in Appendix C. - T
“ . : .. .
Planding for Continuation of Career Education , a

e At the outset of - the proj ct, continuation of career education L:;;,f
was;: always one of the criteria which entered into. al1l decision making.
Below. ate some’ of the kinds of act vities which were used to ensure S

,'contiifation of career education beyond project funding. ’ R

R Staff: Development. Possibly the most extensive effort was to. . ..
' . develop staff to the extent that there would be a-cadre who: had . . -
o internalized career education sufficiently.to-carry on ‘beyond k
project funding. "The primary effort was directed at leadership

staff such as Subject ‘Area Coordinators, Principals, Department
Ghairpersons, and key teachers. ' This effort may represent the .j

: single greatest accomplishment of the project. . L EY

2. Support from Advisory Commf%,ee and Community. "As mentioned

‘ - earlier, the support gained from the advisory committee and com-
munity groups helped to ensure project continuation. One ﬁeason

- for the impact of these. groups yas that the relationships were B

 established to support. ‘career education as a meaningfuﬁ*part oft B
the - urficulum and not the project. _The relationships were. built 0

s continue beyond»themduration of the«prpjectamwﬁmwﬁa oo

- 3. Vocational Education*Facilities. During the conduct of the pro-: )
L ject, two (2) additional vocational schools were: planned for future
construction. The first received -authorization foriimmediate

* construction -and the second is to ‘follow later..'” ile much of the
work for® the vocational schools was accomplished "y ‘pepple not ,
directly related to- he project "the project and he Career .jr~'.?
Education Advisory ittee assisted, with th activities leading
to state and local approval of the schools : BN :

4, Continuation Staffing The Fayette Cbunty7Schools have planned

to support a staff for the continudtion: ‘of career education. In

addition to the Director of Career and Vocational Education, two

+ (2) additional, staff will be employed. to' 'work’ with the schools
vin Fayette CoiLty. ‘It should also be noted tPat the sta f in the -

tdfaﬁf
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- oo . . [

f’~‘Department of Instructional Services%have been prepared to
.~ work with. the implementatiod® eer’ edication and are
- committed to seeing that career éduc ; :
‘.and continued in the schools.i
Sl the\third year of the project, a. subatahiial*
- time was’ devoted to preparing for continuat‘f,,and expansion
. of ‘career: education." To ;accomplish the task: of installing ,
.2 career education 1in_all ‘schools; a“ planning package 'was'’ developed j
b ﬂfor use by the- principals in the schools. The planning package L
included in Appendix D. S i ,
W N S R T OV PRI e -

o Teacher Education f

The project had only limited impact on teacher education at
Eastern Kentucky University.' However, the’ involvement of several
staff from Eastern Kentucky University has causeed ‘the College of . SRR

- Education to consider career educatignas a meaningful part of the c

curriculum for professionarﬁeducators. A
o 0 o :

, During each’ of the project years, Eastern Kentucky University SR
¢y . supported courses for graduate credit. Staff from various 'schools -
-at all levels throughout Fayette County participated “in’ ‘the courses.v
- This- involvément with.staff who were implementing career education

helped the staff from Eastern better understand ‘the problems of

introducing career - education into the schools.; B P ‘f“{‘
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' The following report was prepared by Development Associates,x_:ai- X
Inc, on the bdsis of guidelines from the U. S. Office of Education; o
The results are based on'data collected at the project site’ as'g o
- outlined and supervised by the investigators from. Development
- Associates. The two main investigators for ‘the evaluation were
. Mr. Eddie Taylor and Mr. .Russell. Schuh. . ‘For- purposes of clarity,
~ the entire report, “including’ appendices, 'has been presented in -

this section as it %%9 received from Development Associates, Inc. S
& , .
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o Thls pro ‘fct wh1ch mvolves the Fayette County Schools, Eastern Kentucky
e .,Umvers1ty: and the Central Kentucky Vocatlonal lfegxon was developed
- -on'the premise that coqperatwe mvolvement in career education would "‘\
‘improve the individualefforts of the institutions involved. In the summer .
“of 1972, staff from-Eastern Kentucky Unwersrty and the Fayette County -
ﬁchools developed a proposal to fund a. progect under Part D of the o
.~ Vocational Education Act, as amended The prOposal was ac¢epted by
" the U,S. Office of Educatron and the proJect ‘becatme a second- round . .
' exemplary vocatlonal educatxon proJect wit operatlons begmmng in July 2
. 1973, The project has now completed the f1na1hyear of a thr?e- year o
L demonstratlon effort. = B oL L

' :The Fayette County Sch’ool System, serving the Lex1ngton area. has an’
" enrollment of approx1mately 35,.000 students and op@;a s 31 elementary
: ',-.-‘.fsch*ols 10 junior high schools, and 4 high schools. - lB" ring its first _
' two years. the proJect focused on:4 pllot schools (2 elementary, X junior hxgh ¢
.. I'high"schoéol) out of the system's 45+ s’ﬁ‘hools\, and then expanded to: all” of A
‘the county' schools dur1ng its last operatlonal year as a demonﬁtratmn ‘
" project, In1t1ally, one Control or comparlson school was des1gnated for
‘each of the three levels in order to compare and contrast results of the
' . prOJect in. the four pllot schools. : o

[ T
B

i The Central Kentucky Vocational Reglon has partrcrpated as a cooperat1ng
:agency. in the project as well. - This region, under’the administridtive "
. authority, of the State Department of Education, operates. two schools, one - i
w~8ecohdary and the other a post-secondary vocational school, both of wh1ch

serve students’ irr the Fayette County School System. " g

In the proposal to the U, S 0ff1ce of Educatlon (USOE) a series of proJect b

~ goals and objectives were postulated . MaJor areas in vth.ch both process
and performance obJectlves were formulated mclude e

v :

staff developrnent' - .
' community involvemept; ', ,
‘career awareness, : : . Lo RS
career exploration; ' e "
- guidance and counselmg, and . o L o o
teacher educatlon . - § T * A col

R
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: "vThe first year of the proJect operations. revolved around several act1v1t1es. '
-~ First,” plannin‘g, and establishing project 1mplementatxon strateg1es and
.1ntroducxng career education into the four pilot schools was accomphshed
~with a maJo.r emphas1s on.teacher orientation @nd trajning. Additionally,
the proJect staff, cooperating with teachers; assisted in the development .
of several curnculum guides for all grade levels. Other activities 1ncluded'
initiation of explor: tory expenences for students with the: Fayette County
- State” Vocatxonal School; development of a plan for a career education - . ,
advxsory committee; and” 1dent1f1catxon and" procurement of’career deve10p- o
- ment materials to support the profess;onal educatxon development . '

. program at Eastern Kentucky Un1vers1ty. '\

3

For the second 0peratxonal year, the specific act1v1t1es that were targeted
““to be accompllshed were to. / -

L expan,‘ ndﬁmprove act1v1t1es in the regular classrooms in the pllot
schools;- L ..._'_"- : . , BT .

o generate materxals to be ué%d in the dxffusxon process dur1ng the L
1975- 76 project year' ‘ :
) gh N . . .
‘ plan strategy for dm{fusmn of qareer educat1qp in other schools in,
Fayette County; - - : o Fgi

S ' © s

@

ences

° expand the teacher education capab111t1es, with respect to helpmg .
teachers functxon in career deve10pment roles at Eastern 'Kentucky
Unlversxty, _ . ,

v Cy ’
° . 1mprove the cooperatxveﬁctnntles among the Fayette County Schools.v.
I “Central Kentucky Vocatxonal Regxon, and Eastern Kentucky Umversxty.

@ expand the 1nvolvement with communxty resources 1nclud1ng 1nd1v1duals,

busxnesses, and organxzatgons,
: - S s f

e expand d1ssem1natxon of project activities within cooperatxng rnst:.tutxon

‘ rriuni;ty; L e e

‘ tlalrdlﬂus‘dn ac'?mtles Wlth other schoolF in fhe!
‘ County Schools, nﬁ T RN ,

.

) clanfy the Foles and resp%nsrbxhtxes of vanous staff for lmplementmg,,»
expandxng, and cont1nu1ng proJect act1v1t1es ' - :

64
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.The key act1v1t1cs for the th1rd and f1nal year 1nvolved expansmn of pro.]ze.,ct :
“activities to all of thé county's schools, .d1ssem1natlon -of project techn1ques" "
1:-.and processes, and the development of permanent support for proJect T
S 1mt1ated processes from local and state services. In carry1ng out these. -
. .activities the. pro_]ect employed a staff of .four prs fessmnals ."'::.fI‘he proJect
'-d1rector. ‘an emp'loyee of Eastern Kentucky n1vers1ty, devoted'"75 percent
~ of his timle to the project. " In add1txon there were  three full- tzme career
-curr1culum specialists: one for the elementa%y grades (1-‘6) : orne for the
i ~"v::-Jun1or h1gh schools (grades 7-9); ‘and one for the - h1gh~school _"j-.(grades 10-12 ﬂ
The high s¢hool- career curr1cu.lum Spec1al1st was respons1ble for. the L ""&
~ operation: of the project office in: Lex1ng%n and acted in’ the. absence of the. .
' ~project director. ‘According to 1nterv1ews, the: prOJect staff assumed ‘
respons1b1l1ty for a range)of act1v1t1es such as art1culatzon, d1ssem1natxof i
- community involvement, “4nd-other elements of. the careeﬂ’educatmn T
program in the county. n - : , S e

The proJect staff in Lexmgton worked cldsely w1th the Le gton schooi e
system's Department of Iustruct1onal Services which provxdes curr1culum R

- leadersh‘ip for the Fayette County Schools. The staff worked with the ~ - =
- Department's subject matter coordinators. Who are bas1cally -responsxble ;
for supervising curriculum &evelopment and working with teachers in the
county schools to’ mtegrate career development into the curr1culum at the

- various grade levels. g : C :

B, ,'I‘his EValuation N S

. The original pro_]ect des1gn provided for -a'three-year long1tud1nal evaluatxon ‘

- ,effort designed to test participants' involvément in ro_]ect-supported ;'
activities. The first year testing program under th1s design was carried’

~out ag planned Dur1ng the second year, the U.S.. Off1ce of Education 1ss_ued

~ a new set of reporting and evaluation requirements for proJects funded * ,
through Part D funds which representated a%attempt to secure consistent# . |
data across .projects by requesting each one'to respond to a set of six
evaluation areas. Thus, in order to accommodate those new requ1r'ements,

Tt was necessary ‘to change the original evaluat1on des1gn. B

.The second-year valuation des1gn prov1ded for the assessment of student
cutcomes at grade levels'3, 6 ‘9, and 12, Using a pre/post compar1son

. evaluation’ des1gn, standardized 1nstruments were administered to''students in
ogder to assess the effect1veness of the proJect in producing’ changes in

-students! self—-awareness, career awareness, career decxsxon-makmg sk1lls,

L% . 4""

. v -
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: "mot1vahon to\\ards school and thexr academic skllls. In add1t1on, ques
- naires'were administered to students and teache.rs in‘an attempt to ;
determine the extent to which the project's approach resulted in d"

-

S

_A

treatment. The results of the evaluat1on were 1nterest1ng. Studé
pilot schools were generally found to have made larger gains’ than students
in the control schools.  The gains, however,. were-not 1ar_ge enough to reach

" statistical s1gmf1cance at the . 05 level of conf1dence. On the other hand,

teacher reSponses ona questlonna1re concerning pgo;ect related act1v1t1es

. and those that were not. Significantly, the d1fferences appeared to be. -
' related to the amount of project training the achers had received. Un-fortu

nately, the evaluation had not been des1gned 'to either determme the ‘

_teacher outcomeslresultmg from project activities or test the effect of

- ""teacher tra1n1ng on studént outcomes. Therefore, the evaluatmn was..
Sy

C the 1mp11cat1ons of several changes in the program and to seek a method

- most striking d;fference was the number of schools in which the project

-appeared to produce self-reported changes in their classroom behavior. L

“evaluation, however, had n6t béen spec1f1ca11y designed to explore the =
.. possible re1at1onsh1p between teacher tra1nifng and’ the product1on of student
~outcomes. . .

-while addressxng the six study areas required by the USOE

meént with partJ&c1pat1ng teachers than the prev1ous two years.

did appear to d1fferent1ate between teachers particrpating in the project. .

forced. to l1m1t 1ts f1nd1ngs to.the observation that the project appeared to . .
produce change in teacher responses to’ careez" e&catmn questxons and.

These teacher outcomes .suggested that there wag.a. relationship between

the intensity of tra1mng a teacher received and the amount of career’
education activities infused into the daily clas sroom currmulum. The

5

.c.

In developing the evaluation design for the third and 1 year of the >
demonstration projett, DA and the project staff soufht to recogn1ze

of explonng the relationship between teacher fraining and student oatcomes

The final proJect year dxffered considerably from the first two years, The

operated. The expans1on from four pilot schools to the entire Fayette
County School System:.carried w1thgt some important considerations for
both program operations and. progrgtm evaluatlon. For example, the - -
project buc get for inservice training, the size of the- staff and resources, .
available were essent1a11y unchanged from the previous two years. At the
-2
time, the project was working with a significantly greater number of
teachers. This could only result in less 1ntenswe direct project 1nvolve- e

.
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-1dent1f1ab1e and it. was poss1b1e to xdehtlfy a gmup of non- progect st’udents

._with whom progect students”could be compared. With the expansmn, all'©

_the’ county gchools becarne tréatment schools and so could not-be used for .
comparison.: Also, with the rapid acceptance of career education, it was
‘judged €o be im actxcal to-locate control or. companson students from .
. nearby school d1str1cts. Because of these conmderatmns, it was dec1ded“".'<[;_-.'-'
to 'attempt to assess differential treatment effects this year. "To this" _

- end, a ratheiﬁnvolved evaluatmn desxgn was developed wh1ch 1s dxscussed
in the next section.: : : : ¥

[ ’ . 'u
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. IL EVALUATION DESIGN AND METHODS

The USOE gu1de1mes for evaluat1ng second- round: vocat1onal exemplary
-programs spec1fy the measurement of student outcomes" result1ng from the
proJect at grade levels 3, 6, 9, and 12, “They further indicate that a pre/post
compar1son evaluat1on design 1s\preferred “which should prov1de for the .
“administration of a'pretreatment and posttreatment test tora sample of* students‘-
: affected by the proJect and to another sample not .affected by the proJect._'

Due to the expﬁ‘nm n of the proJect 1nto a11 of the tte County schools th1s :
~year, it 'was not poss1b1e to 1dent1fy a group of. stud._“ ‘as non- part1cipants. s
Further, because of the emphasis of career educat1on w1th1n:%‘he st¥e;” e’Spema vy
at teacher training institutions, it was not Judged feas1b1e to 1dent1fy suitable :
compar1son groups in school districts outside of’ the Fayette County Sch001
System, .Therefore, it was necessary to develop an alternative: evaluat1on dedrgn
" which might assess the effect of the project upon the: students it served. Thrs
des1gn was: deve10ped, 1n part around f1nd1ngs of prev1ous evaluat1ons.. A S

%‘Evaluatmn results from the prevmus year revealed that elementary school».
' teac ers W1th a.h1gh level of project training ‘clearly had a better untlerstanch
~ of career "education concepts than did those with less or no tra1n1ng.}
' also: reported devot1ng more time to careexn education w1th1n the cla"\
did the others, These firidings suggested that there was a possible re1at1onah1p
_between the level of training involvement of teachers and ‘the level of student .
) ‘outcomes prcduced. Therefore, DA and the proJect staff decided up6n an o
¢ evaluation design wh1ch would seek to comparg:the’ student outcome measures -
‘of samiples of . students of highly involved teachers with those of . students with .
teachers of low training 1nvolvemeﬂt.. It was agreed that stud,ent outcomes
would be measured as the gain on pretest and posttest scores on selected
1nstruments. Based upon these considerations and in part from the results
.of the prev1ous evaluatlons the resulhng de81gn was’ developedand is’ deta11ed
below by grade level : -.;{_-.._.-_:uv

s o

A Elementar! Level - Grades 3 and,6 Ly -
_ — ,
Y BN

t the elementary 1eve1 it was expected that teachers partrc1pat1ng most -

in tra1n1ng would demonstrate a greater understand1ng of .career education
pr1nc1p1es, as outlined by the USOE, than would those with less involve-
ment. The nature of teacher involvement, however, was expected to -
change from that of previous years. In tlﬁe past, project resources were .
,focused upon a 11m1ted number of schools., The training approach a1med

""" project resources to provrde release time for teachers to v
attend training or proJect sponsored workshops for the development of o

ECH
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. school year. Those teachers exposed over nine days were. cons1dered

: categones of eler%

v

;\‘:.

curr1cula materxals and guxdes It was determmed that part1cxpat1ng teachers

were’ exposed to pro_)ect act1v1t1es on the average of two o-days during: the

hxghly trained dnd they werd found to respond on the mstruments, dxfferently
-“than other teachers during‘last year's evaluation study, . Beoau T3 ‘o'f‘th'e...”f"
proJect's expans:.on this year and the greater number of teachers affected
there were not crnough resources available.to achieve ‘this level of teacher
1nvolvement -Instead, . the pro_)ect staff planned to 1nduce\§‘ach school
admxmstrator to devote some discussion on training resources to further: S
proJect goals in addition to. those ‘resources already avaxlable through the -
proJect ‘Therefore, partzczpatzon was expected to be,yin part a; functxon
of 1nd1v1dual school policy as well as d1rect contact wxﬁ the proJect o
In order.to have a. basxs -of comparxson, it was:’ deczded to- 1dent1fy the
schools by their career educg
ent _ools were 1dent1f1ed for’ purposes of this .

study- the two origir
greatest effort:this’y,
sxgmfxcantly beyond

)

,“an those schools - not mvolved in career educatxon
ovided by the project 1tself -

.Because of- the1r three-”y‘ear‘mvolvement in the project, the pxlot schools . s | &

were cpnsxdered to be '"high involvement schools. "' The next ca_teg oTY,.
those schoqls:which had a policy of. supportmg t:areer educatxon ac ‘_uvxtxes'
‘and training; were expected to rank next in overall tra1n1ng involvement ..

The rema1n1ng schools, of course, were ranked last in expected mvolven'?arg.‘.
e . . < . ﬂ, . SOy I ’

~ the overall gvaluation pl gﬂ Of the ten junior high schools in the district,
- one was a pilot.school and th
" the expanded project activities. The remaining six were' expected to

' upon these six schools this year with the hope.that they would become more

v study.

5:’.\"" .

J'umor ngh Level - Grade 9 R o » . T 1

—T : .
At the junior h1gh level‘ several cons1deratxons resulted in a modxficatmn of

ree were expected to actively part1c1pate in

-decline participation. It was decided that the interests of career education
“at the junior high school level could best be served by not making: demands -

receptive the following year. Therefore, two categor1es of junior high
schools were 1dent1f1e,d for this study: the: pilot school w1th three-year
project involvement and the newly part1c1pat1ng schools. The remaining

. schools were excluded from the study,l The design provided for the random
selection of forty-five students frgm edch school to be included in'the -

.
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' lSen.ior.H»i'g.h Sc‘hool'Level‘ -:'.Grade 12 -

a total” of up to 12 for the school’ year. It was conce1 able that

o

student oould have 3 highly 1nvolved teachgrs and 3 that had no. plroJect 1nvolve-:r
ment at all.' Therefore, student outcomes were. equcted to be more a v '

-'-functlon of how many highly’ 1nvolved partlcxpatmg teachiers_each student

had dur1ng the year. The evaluatlon plan, ‘then, pgowded for the 1dent1f1catlon_»

of the teachers of each student. Each teachér was assigned a value based

%pon the total amount of proJect training they received dur1ng the three- "

‘year demonstration period. The total of these values that each student

reported-was then used-as an’ 1nd1catlon of the overall level of tra1n1ng used
to produce the observed gains in each student. For’ example, a student .. .°

».';whose sum of ascribed teache values was 300 would be ranked: hlgher than ’
:one whose. total was 100. The assumption was that the higher the total -

teacher: vaTues the higher the project 1nvolvement and therefore the greater\ e
the level of measured student outcomes. e - %

Y

Other Deslgn Con51deratlons

T T

In add1t1on to th§ requxred‘student outcome measures, the. evaluatlon plan

provxded for' an assessment of changes in the school principal’'s.understanding

of career education as a result of the expanded. proJect activitiest Using

a questlonnalre developed around cafeer education principles contained in the;x,«
USOE Policy Paper "An introduction to Career E“catlon by Dr. Kenneth o
B. Hoyf, principals were assessed to determxne the extent t“i“ R

“which they .
were in agreement with USOE. concerning the natureiof career education.

It was presumed that they might also change their pos1t10n based upon the
project's efforts this year, - Therefore, the questlonnalre was adm1n1stered

on a pre and post basis. < , o B o8

. A similar questionnaire wag @l dmini Lo-participating te'acher

T

atbempt to determine .th G hick ere.were d1fferehces bet

Iy

“In addltxon to the questlonnalres developeﬂ for teachers, ‘student teachers,

andpnnclpals discussed above, three standard1zed 1nstruments were used
in'the meagurement of student’ outcomes. These instruments, in compl1ance~

o 'w h USQOK guidelines, wefe selected from among the list of instruments
‘ r v1ewed by a USOE rev1ew panel and deemed aCCpetable. The 1nstrumenti

77
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: selected 1ncluded the C oopersmlth Self-Esteem Inventory, th 1nnesota I /

" Affective Assessment Questionnailre and three scales of the Career Lo /
a Matur1ty Inventory "Kno Yourself; Knowzng about Jobs; and Choos1ng

.. a Job, " The Coopersmi  Minnesota: Quest1onna1re were. adm1n1stered

“to the sample of third. th gradeé students. The CMI scales were

: adm1n1stered to the sa of 9th and thh grade students. o

: USOE Evaluat%n Questlons »' | ; ” T

In accordance w1th USOE guldehnes, s1x study questlons were to be addressed ok
..-by this evaluatlon. Some of these questions were supplemented or: modlfle'

- ;4@ necessary, “to permxt the analyses approprlate for the
RNt USOE quest1ons and the operatxonahzed supplements are "

' Quest1on 1 ’Have students who have part1c1p‘a.ted 1n the g ct
' -7t an 1ncrease in self-awareness in grade level', -f 6 9 and 12?
' -Whlle pre and post t—est%ata were avazlable W1th wh1ch to measu.re ga1ns 1n
: n-.-self-awareness, it was: *that th:.s ‘outcome area would ‘be. affected more - ¥
5k by the level of pro {”ct related tra1n1ng the students teachers rece1ved than '
"™ by other factors. *’I‘herefore the questlon was restated and two other
questlons were posed ' : : PPN ,:;. e

Questlon 1A: . D1d students in those elementary schools 1dent1f1ed
as more, 1ntens1ve1y involved in the project demonstrate-.
a greater increase in self-awareness than students
' from less v1nvolved schools?
Question 1B: Did senlor s ‘with hlgher—teacheé tra1n1ng indices

- de'monstrate a greater 1ncrease in self—awareness than
students w1th lower indices, . A1
¥ o . . - A ¥ ) . s - ¢

N 4 a : ,
As 1hd1cators of self-awareness, the Coopersm1th Self— Esteem Inventory
was used at the elementary level and Part I (Knowing yourself) of the '

Caregr Matur1ty Inventory was used at the 9th and 12th g'rade‘ levels.

.
- Questlon 2: Have students who have part1c1pated in the project demonstrated ‘
=8O8 &8 :

an 1ncreased awarenesgs of and knowledge about work at
grade levels 3, 6 ' 95-and 129

As with questxon.l th1s questlon was d1v1ded 1nt§btwo questlons 1ntended to
.relate the amount of teacher training and project 1nvolvement to the
productlon of student outcomes. =
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3rd Grade- "Mxnnesota Affectwe Assessrﬂﬁent Questxonnaxre for Career
6th"" Cradei Mxnnesota Affectxve Assessment of Career Educatxon (MAAQ),

L 9th and thh-‘ Part II of the Career Matur1ty In.ventory (Know1ng About Jobs)

‘B\ Y -
Questlon ZA Do studcnts in more 1ntens1vely xnvolved ele ntary :
schools demonstrate a greater increase of andtknowledge o
about work than students 1n less 1nvolved schoolgg?

Questmn ZB Do sen1ors w1th &ugher teacher-trammg 1nd1ces demon- . B
© Ystrate’a greater increase of and knowledge abou ‘".work than
students w1th lower 1ndrces. - ' = :

As the 1nd1cators ‘of this var1able. awareness of and knowledge about work
the followxng 1nstruments were ut1l1zed- - p R g

Educat1on (MAAQ), Grades 1-3 by Kann Nelson
o grades 4-6 by Kathy Greenwood e

Quest1on 3: Have students who. have part1c1pated in the prOJect dernonstrated
' -increased competency. in career dec131on skxlls a.t grade levels '
, ‘9 and 12? :

Thls questlon was restated for thxs study as follows-

Quest1on 3A 'Have thh grade students w1th h1gher teacher t,ra1n1ng
1nd1ces demonstrated greater competency in career
deC1s1on mak1ng sk1lls than those w1th l@wer 1nd1ces?

B

The 1nstrument used for measurmg competency in career dec1s1on-mak1ng

was Part III of the Career Matur1ty Inventory (Cho&mg a Job).

_ Questlon ,4: : To what extent have partxcxpatxng stud‘ents been placed in pald‘"ﬁ

' otcupations, in further education, or in unpa1d work that was
.consistent with their then current career choice at all grade
‘levels by school year? e : o

&nce placement-was not a spec1f1c prOJect thrust, it was not poss1b1e to

address this question as or.\gmally%tated"mformatmn was not available on .
the current activities of former students and on their career preferences

at the t1me they left school.: For these reasons, it was agreed that the

N

o M.lnnesota Reseanch Coondmatmg Unit for Vocatlonal Education, Unlvexsity of Minnesota S
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_Data for answenhg this questxon was co,llected from teachersa.as responses
.' to he teacher questxonnaxre. S ..z,; _ S

g year.

."Question 6: How were the f1nancxa1 resources from Sectxon 142 (c) of f' N

-

: Question 5: To, what extent has the pro_]ect expand 'w_]ob preparatxon

uquestzon would be narrowed down to one whxch could be answexred by the -
.responses of high school teacherg concerning the nature of teacher's
responsxbxhtxéh'séoncernxng job placement actnnty. The reformulated
'tluestxon was as follows- : ST D "
: \ S
Question 4A To what extent do’ teachers consider placing §tudents on
' ' jobs as a part of the1r responsxbxhty? L

s

activities (1nc1ud1ng work experzence 'nd coopera.twe educat : n) |
-in grades 10-122 4 o - :

N »E
AR

The" prevxous year's evaluatzon determxned that th1s was not a prOJect
priority and was not addressed by the. staff - Thxs is as also true for this

S i

‘Part D of P, L. 90-57@ expended. at grade levels K-3, 4-6,
519, and 10-12, for the fxrst tﬁree quarters of the 1975~ 76

: # E o R
This questzon dxffers from the orxgxnal only in 1ts restriction to three
quarters of the year instead of the entire school year. This was’ necessary

gb‘é,cause information on last quarter's expendxtures would. not be avaxlable @

?imty,l after the evaluation study was completed The data were obtained
from project. staff. usxng forms developed for this type of fiscal analysxs.‘

* : - T : :
Student Sample : o

’ ‘Y.,

“a
In measuring student outcomes. a sample of students totalhng 878 was
randomly selected from 14 schools within the district. The table

‘on the following page indicates the number of students included in the
'sample by grade level. : N

7
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L

o .
L Y-
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TABLE1 '

. . T Y .. R K
¢ LT . L . H PR e 2

STUDENT SAMPLE BY SCHOOL AND GRADE IEVEL

.. SCHooL

NUMBER OF STUDENTS BY GRADE LEVEL ~ *

3 - 6th Sth  de

James Allen £lémentﬁry L
. |Diie Elementary

: waanbﬂlemeixtary

Northern Elementary

' Yates Elernent
Garden Sprlﬁementary 3

v Deep Sprmgs Elementa.ry
4

46

45

43
38
=

47

‘ Beanmont ]un.lor Hi-h

1| Crawford Junfc: High -

|Jésse Clark Junior High' -
Saqﬂ:em Junior High

—

_|Bryan Station Senior High
Lufayette:Senior High

Tates Creek Senfor High -

o
36 %

307 299. M2 130

e
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. ..f, . o s;g’ : L‘ .
.:. s ? .
‘ _Results of-‘ the Student Testmg - 1°2th ‘)th 6th and 3rd Grades, o

e
Results of Preservxce Tram___
Umversxty, a.nd S

e Fmancnal Resources and Expendxtures. B

T

,":_;'_'f131 were avaxlable for the pobttest The fl.‘nal sample was,.compo" ed of
. .. 37 students from. Lafayette ngh Sc,hool 45 from B "a.n-.St .tlon, d
;'::[rom Tates Creek.aa R PR '

'lThe standardlzed mstrume.pt employ' s was the Qareer Matunty Inven:
'tory‘ of whtqﬁ three s¢a1es were used?" ‘A'.'Knox_gimg .Yourself Knowmg:

’ analys:.s o_f c varxance to determm 1f“stat1'at1ca11y sxgmfxcaht dxffer' ces_

: couldube ouhl . ﬁ.ch,oels-;- ‘Piios




ge analyzed by ap" lyin
3 eswere“foun etwee

wwsse| .

.05 | wsos a0 sas o

o

936,70 109 .
K _."/'-1:; .

N 1chools because it was a pxlot school and’ had been invol ed
RUL& ‘tHe project three- yea.rs instead of two. Therefo* these v- sults

: w ~ were initially surprising. Because an ex'pla.natxon was not.—'1mmed t_ely 1

‘ﬁ‘*apparent“ consxderable”‘effort“’ﬁ'a‘s expe‘ﬁ*d ' analyzrng othe‘;_
varxabies for msxght useful u%understandmg these results.

v Db
L2




- ‘an index of teache t
- _,'-.dents with' hlgher_

,w1th hlgher mchces would mak
It was further a.nt:.cxpated' that

years of the pro;ect when compared: Qitht

s

teachers " It was"fou:nd that the sy' em




rtxcularly
betw een the thre

tble value. Therefore, :

edures employedior th

>'\l

p

ple.. A total of 166 9th grade ‘students were adrmm tered
September, from these, 143 students. were drawn from 4 sehools, .avaxl- .
‘ able for@the posttest The selectxon was random and |

, Ject years, 38 students fromSod:hern, 36 from J’essaxe,Clark a
- Crawford. The scores of the students tested were analyz d ¢
-analysis of covariance methods, Table'4 summarizes that:
each of the three scales and reveals that statxstzcally sip ‘

'fer Yces were fou.nd on two of the three scales. :

*edsxe Clark and- Southern were both si g
'. _or‘Crawford. No sngm.flcant differencdlfbe
. ‘Southern were found. “However, there'wa
. mont and Crawfo‘gd thh Beau.mont scormg hxgher.” s

. . ANALYSIS OF COVARIANCE
: SUMM’ARY TABLE FOR mgx GRADE SCORES ON CMI s

o

- k gneater thanmaumont and (}-awford
& "k greaterrthan Beiumont and Crawfoxd- Southern greater th:
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;greater gams th

ent
ow i

- effects. Slmxlanly, af the new schools the averages were low/ith not.

“fi_j.enoughﬂrt_ange to- permlt 1dent1f1cat1on of” a h1gh group for comp‘ rison:~

S

: Elementary SchogA LeVel Student Data

fStude.tlts were. sazhpleg a.nd teste a.at 7%1ementary ‘schools_.

'fzchools were?ﬁhe ongmal -pllot schools a.nd soma've been lﬁb‘

W USOE gﬁxdelmes. A total of Q‘IO;-elem'entar sﬁc::ho
Yy luded Jn tfhe fmal sample from: both, grades ~6‘r’>- able'

' 'sted by scm AT

NUMBER OF smn_zm:s___ -
~6th Grade 0 || "3 3rd Grade




{i‘”e mstrumexitatron Ior the elementary students dirte

,at.the" 9th and 12{ “?'Era‘de levels. The anesota Affe
A , ~Car.cer‘EducatIon‘was- employedtg'i'é"
‘mes with z;;espect to knowledge.of the world of
SelffEsteexﬁ Inventory was employed ﬁo Triea suf

250 1‘;e stuaent
dthe Cooper-.

i 1'respect to vmproved self-esteem At he 6th grad

i

\ _Vel the a.nalysus e
‘of the test results for bgth the Coopersmr' and the” MAFQ failed to find
ny - st‘aitrstfcaily—mgnlﬁtant—drfferentes—be ' een—the*seVen“s"cimols—Un-' |+
_ ”r'tunately, it' was'also learned that, due'to adznmrstratwe and lggistical|...:
problems,- it was not. possxble to relate t.he elementary students tested '
"’:'.therr teaehers. Th;s meant that at the elementary level it was. not o
‘possible to compare the test results Gf students based upon the amount Y B
of trammg o,f their teachers.,, e S : T

&he 3rd grade results were more interestin g-than those of the 6th grade. .

chools on the’ Coopq;rsmxt
o 8, Ewa.n, saored sxg- .

_-m_ﬁlt was also found that one. of:
: nrﬁcantly 1o ‘
—\ volvement of thelpllot schools wrth the ;p : oJect, this- resul”was not

»expected S ﬁ

i “In. summary, Table 6 belo»*esents the overall analysxs for ‘_ —
. mgntary sc oolgii . , A

. ‘.‘

.'rABLE 6 .
ANALYSIS OF COVARIANCE . _. N
SUMMARY%I‘ABLEFOR coopmsm’m 3RDGRADE IR TR

Sum of Squa.res ¢ Mgaﬁ'?s&i;m }

LR




: ’z NU\(BER OF mcm:n mmmuc HOURS BY SCHOOL
e an mm-mn mw OF PRO]ECT ;

-~ SCHOOL-

Lar&yem ngh School*
" |Bryan’ Stat!ozlﬁl-l.s
5 |Tates Credk' H.S.
B _omau mgh School

Beaumont Junior ngh*
; Southern Junior High
: Crawfonl Junior High
~.:|Jessie: Cluk Junfor ngh

Jamu}ane_ All i El entary*,

Garden Sprfxigs Elementary*

e Yatesl-’.lementary S
' Northem Elementuy Cot T

Ewan emenury 3

. Dixie Elementary
DeepS Elementary o
Overall:_ e ehtary g
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-2 ::'.T'e’achor -Qu‘é’éﬁi"oﬁ naire ‘Results

Lo

: %’” s contame& in the USOF Poh'cy Pape
"An. ntrodhctmn to Career Educatxon " by Dr. K

e Kehneth B. Hoyt. -
‘ ‘Th result's of the teacher responses are’ reaented in. the tables -

the teachers at Lafayette werew .
IR generally more m ag;eemdnt’ with the ﬁrst’ five' statemenf?s than the
By

R . %

It i 1s noteworthy ='that in .each school
: there was less. ag@reeme t that teacheﬂra; ing ha

to*xmplement the actw1ty than there Wi
- appropna,te for classroom teachers.
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chool. eachers.rtended to'd
Assue of whether teac’l‘ﬁsrs
proce s. They were also spht concermng thelr agreement th
tea.chers ‘should prov1de ‘stadents & th “s?ecxﬁc entny level vocatlon§1
. competencxes.. It 'is a.lsol noteworthy_—' but not surprlsmg. that a large‘r
mta‘grof't}re"pﬂomhool*tmhers—felﬁh@‘tj
' a.dequa.te than*dld the ﬁrst- yea.r school tea.chef's

8

Loy

,

At the Juﬂl@g high school level thﬁresults dld not. reveal a clea.r

h dlfferentxa’ced t‘l‘;e pil ot school;esponses concern ng .
1a.teness of a.cthtles rom thoée of the other schools. As

» gghera. 1y m {ess ' 'greement with the statements tha.n thoSe a.t the oth-er &
4 7:. three schools.’ he respghses from th,e rema.mmg three schoois were' g
" essentxa.lly sxmular. In. respondmg to the:_‘ ! est1ons, relatxve to the
adequacy of- -trajning, there were some gponse pa@erns tha.t a.ppea.r
ifferentlat »-Beaumont from the othe‘r schools. : e




*S#egular classroom actnnties thanthose of the: 1rst-year schools.
', A similar. pattern is: found in thexr res@on e concernxng t,, S
::z;: ' adequac

,Most noteworthy. however. are. the combxnedz responses to thﬁ?»_ x
» 1tem concerning partxcxpatxon in the job pla \gment process, A
lugher percentage of pilot school teachers agreed that 1t shouldj‘_,,
,be%} teacher's responsxbxhty to partxcip ‘

~‘those of the first-year schools. -C

,-pem:en _“;,ge. felt that th
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(A) THE FOLLOWING ACTIVITIES ARE TEACHER RESPONS!BILITL.S
", ,AND(®) THAT THEY HAVE BEEN TRAINED TO FUIFILL
A - T ResEONSIBLITY L

T Elecentsry -

) 'I.Mru yulﬁc

15 ,“". 1.Tulncd

fo.vu, nndlot loclt methods - ud nateris 53 .- a1 B 62 ; - 88
3 lul.p pupils. undexstand and Appuehu ‘the. T BT __
,lqlluuonl of tlu g L
l. Ueilise utut-o #as s . g

. the. instructionsl®
. ene wesns ‘of cdue,

%hoﬁl levels the maJor 8
1

;all three leve s f»,,lt tha.t it was not the
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. y more: satxsfactxon thany”(:he o
other two lev s. : They a.re fol].owed by t"' emet‘xtary gchoof tea.ch\ers
'_ﬂ,@@,n' thgn thé { 1or hxgly Wath respectto‘_l all quest}ons. more teachers
Tes é that ‘activities were approprxately',teachei'" responsiblhtxes,

3 n §greed that their trammg l‘m Y:

prepared them to fulﬁll that

_mun;)r._

‘ .dur:.;xg the. month...«.thle the\hmxtations
system w&e a.pprecxa.ted it was expected

presents

‘ quartersv
g - 'rAsus;z . E S RS .'v .“' I LR
' L NUMBER (PFCAREER EDUCATIONACTNH‘IES REPORTED %
BY TEACHERS BY SCHOOL .+ -+ ™. L

Pooplc ln Ln‘u & Subla cn Andls- vy : ? _' T rguhn M.
t:hu cronp ﬂcld Visual - : ' (- § n.mm.
- 'l':l 2 — Nnndlh \

' hllyntn uum R 190 0 B TIRAE 390,
Srjan Statfon Hi S 9. 360 1 A
| Tetas Creek High I S B 1 ' S ‘ 336
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4‘I‘he tablc rev cals that! ngcncral hlgh school tcachcrs reported 5
g h1ghcr 'level of projéct related: activities than either the. elementary
, nd judior.high school levels. At that level.S the pilot; school did not- .
_mpm_le el of : actgmuhat clearlychffe—rmtx—atuixtfrow
- year schools. - The same pattcrn ‘holds true for the Junior high_ school
‘level as well: where one fxrst-year 'school - consxstently reported a: -
hxgher level of actxvxty than the p1lot school .
C At the elementary level, one of the p1lot schools. #larden Spr1ngs.
o reported a higher overall level of activity than the 'other schools. N
 The other pilot’ school reported the. h1ghest level of us1ng ,resource
people in:the classrpoom of any school at all. three levels. : At the.
elementary level, the use “of resource people in the classroom appea
_ to set the prlot schools apart from the f1rst-year schools.,_ No. other
clear pattern emerges at thxs level._ S T e ’

B S

ot

The next step in the analysxs was to compare the level of - reported
. act1.v1tes to the student outcome meagures. “At the hxgh school level. R
the- comparxson was 1ns1ghtfu1 Bryan Statxon reported’the hxghest IR
--overall level of act1v1ty bexng high st'in the use of field trips, the = nc
» ' use of audio visual tareer education materxal ‘and presenta.t1on of career
educatxon materxals. second ‘was-t e use of. teacher made career ’_ '_1;. "
;. educatxon reported ‘mhaterials.” This school was also found to- have
.achieved srgmfxcantly higher student’ scores ‘on two of _the three scalesv
of the C. M. L. Therefore,4 would appear at this lev; 1'that there:
<'ig:a correlatxon between the level of actxvxtxes undertaken (reported)
by teachers and the productxon of' student outcomes.

T

At the Jumor hxgh school level tlns pattern-1s reversed. z:The«two
vt schools r'eportmg ‘the highest level of act1v1t1es,, Beaumont and Y
Grawford,’ were found to have béen, s1gn1f1cantly lower- than the other
-gchools in terms of student scores on two of the three"CﬁM I. scales
One, therefore, _must question the accuracy of the: actxwty' reportlng ;
process at this level. In doing so, two possible explanatxons seem '
..reasonahle; that two. schools. underreported.‘ or.two. schools, overw'

' reported the level-of actw1t1es. _To ¢onclude that a reduct1on of -
‘career educatxon act1v1txes on the. part of the teachers Would result 1n
an‘lncrease in the productxon of student career educatron outcomes

B hardl* seems reasonab1e_ SRR |

At the elementary school, no s1gn1f1cant d.1fferences between the
schools were found in.the production of" student outcomes at’the sxxth
gradc.‘ Thxs, of course, prevents an analysrs of the relatxonshxp ‘




At the 3rd grade level,ihowever, .one. of the two pxlot schools, James ,
/Lane Allen,was found to. have posted test results that were mgmﬁcantly
higher thanithe other six schools. That school also reported the '

highest—ut*l hzatron‘\qf—resource—people—m—the—classroom .
than.the: ot}xer scliools, With respect-to the other: surveyed T
' actv’vxt)‘es and resourct es, however, the school ranked low m the.

reported level of use, '

: The results suggest that at the elementaryievel the use of resource
people and the level of tra1mng may be 1mportant factors in unprovmg
self- esteem._ It may also be that the reporting system was not broad
enough tg isolate the: important varxables in the productlon of the O
'student outcomes. : ! o R

a.

a




c.

: '~Princi\pal Questi_onnaire

E—ar Her-it-wa s—noted—that~the—pr03e ct-éxpand ed—1—t—s—foc > s~o Foperal mn -
greatly ‘this year. It was also noted that the prOJect resources were not - -
s1gmf1cantly mcreased to accommodate the new focus. ‘To. compensate -
for the’ lavrger ‘responsibilities project staff anticipated that individual
schools would ‘elect to devote some portmn -of their d1scret1onary in-

~ gervice trammg resources to furtheringithe project's obJect‘wes. N

/
l

&

Essent,lally,» such'a comm1tment would. require a decisionon thé part of
each prmgpal*‘ Theréfore, the project: staff were' ‘interested’ in determ1qmg
the principal's understanding: of career education.- They also were mterest-
ed in determining if the principal's views with respect to career educatmn

" would be aItered as a result of the prOJect's act1v1t1e§ dur1ng the year. -

' assistant prmc1pals in the system. R

: paper were the responsibility of classroom teachers. "The second set’ - 1

- disagreement) with the USOE pohcy concerning the appropriate role of

In assessmg att1tudes and. changes fn them, a quest1onna1re ‘was deve10ped

" around the USOE pohcy paper'"An Introduction to Career Eoducatmn" by
- Dr. Hoyt, used in developing the teacher quest1onna1re. " The questionnaire ’

was administered on a pretest/posttest basxs to the prmc1pals and.

ot U

The prmcxpals were first asked two sets of questmns relating to the =+
‘responsibilities or,activities of classroom teachers with respect to '

implementing care(Er education in the schoo‘l The first set.gsked if the
principals ‘agreed that the set of act1v1t1es detailed by the USO% policy

of questians then asked -if the principals felt that their teachers had

) been trained adequately to fulfill the respons1b1l1t1es outlmed -The . 7>
: ‘results of the survey are presented-in Table 13, : o

" As the table md1cates, 20 of 25 school admm1strators completed both -

quest1onna1res, one administered in September 1975 and one in May .
1976. The first question reldteq to the activities b.sted in the table..

. The principals were asked ''Id your opmmn should it be the responslblllty B '

~-oflclassroom-teachers to .+ ~The:responses-to-this- questmn -ares
-recorded ig. colum‘s (a) and’ (c) and are expressed as the percent of .

‘respordents in agreenf‘ent that the given activity should be the respons1b1l1ty

of classroom teachers., The results may be interpreted as agreement (o1
classroom teachers in 1mplementmg career education,  To the extent &
that the prm¢1pals agreed with each statement, they were in concert with

‘the USOE: policy paper. The table riueals that on the pretest the

».’7 . s ‘ . <
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- S PERCI:NT OF PRINCIPALS AGREEI\G THAT mn usm) B P |
yt e . ACTIVITIES WERE THE RESPONSIBIUTY CF CLASSROO\( R
Lo . X7 TEACHERS AND THAT THEIR TRAINING HAD PREPARED S

S THEMFOR THOSE Rssm\smm'rms P

O Ml - _PRETEST Pos'r‘rrc'r T

) ' ' - o o R P Teachers 1.7 Teachcn S
ACTIVITY - 77 |Responste | . Relpoui-, N B
s i x CL [ bxlxty to Trained to bility to Trainedtd
. - : — - - S Arzree " Acres 1 i _‘_Am
N B R € ) I () {c) {d) -
a. Devise and/or lo:ate methodl and n\aterlals deslgned to he!p I ERRT ' o LN
. pupils undersund and appreciate the -career imphcation: of the 70 60 . 0w | 60

L nubject matter being taucht N . 3 c - T B G I

i.: ' bi _'Utilin career-orlented methods and materhls in‘the ln:tructxona]'; : -’:'" ; .7 S . I _ ) P .

) " 'program, where approprhte. as one ‘means of educhtxonal 100 70-.-f 100 .18 ],

O motivation : e C o A ol i ‘

c‘.. _Heln pupus aco\.ire and utilize good work habits C i L 100 A 85 . ‘100.. 90 . e

d, Help pupils dcveloo, clarify. and usimﬂate personally meani.ng- ‘ [ EEEPYS B R | e

. _ful sets of work values. »190 - 60 : 100‘ 80 N R .

- — s ! . T - - ‘ - ‘ ] ¢ e
e, Integrate, to the fuuest extent pouible. the programmatic . ‘ - LR P TR R 5
+{  “issumptions of career education into their instructior.al activities 190 )38 PR IENT TP SRR
and teaehe.-n-n.l relationshins. T -, - = . ;. S .

m» ) R NV PR BE .

1. 'Prov;do otude-xu with specihc vocational compctc:-cics at a lev\.l £0 ‘- N lb » - iS . ; .

.. that “ul enable students to pain entm inta the occirat cr.al socicd - % R RSN I *

‘ !.; Heln smdeﬂts acaux*e 1ob-sec‘dnz .md;LbJ!Jttinc skil.s ol 1s l : 60 - go. | 65 - e .)
“The - Part!clpate l.nthc Job-placement proceu. L o L 13 ’. v." ‘ 10 . _ zo B R 10 l
| Help stjudeato acqtzire dectoi_on~m’zkﬁng s]dns'. S Qt 100 ";f;‘,::a_' ‘85 N EER © .. 88 . ‘,

_ ‘ -~ ~ -
N=20 " : . . '
Ik c1pa/19 were.in complete agreement w1th <eath other and the USOE R
P' iCy paper that five of the.nine. act1v1t1es were teacher respons1b1lit1t
Om.only two-items. d1.d the. majority: of: pr1nC1pa1s .disagree,..
T W1th the pohcy paper. TRey did not feel that it was the respon51b111ty
- of the teachers to provide’ students with spe§c1ﬁc entry level vbcational
o petnnc1es and they did not think that teachers were responmble for v
‘pi”rt1c1patmg m the Job placement process. v ;-' i ' ﬂ ol R
On the posttest after a year of pro_]ect 'ﬁ ment the magonty of
. “the pr1nc1pals indicated that they were in ement (5 ‘,percent or more)
" with all but the job placement question. However, th,__a_ ’
‘,unammous in. endorsmg two other 1tems. S "'_ : L
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| The rema1n1ng two columns (b and Q) report,'the responses of the priinmpals )

the question. "In your opxmén, has the tramxng oﬁour teachers Yo
prepared them to ... .. LS (% can be seen that the pr 1pa1s were not in
“corriplete agreement‘on*anrlte £ n—genera

the. prmcxpals wergein more agreement c:éncer’mng the adequacy of tra1n1ng B
_after their year of exposure to the proJect than before; - In terms of - =
‘ change from the- pretest responses to the posttest responseq, ‘the = - E
; ";'prxncxpals were in general agreement with the USOE pohcy paper and dld

. 'not alter then'\vxews much after the’ 1mp1ementat10n year. R ~ ‘

AL

' _""Thexr overall mcrease 1nvthe adequ;acy of career educatron trainxng rmght

. be explamed in several ways. The most obvious of these would: .conclude
L 'that after a year's exposuré, the pnncrpals themselves were better vereed
N “""'1n the’ precepts of caree..r educatio'n, an erefore bptter ab1e to. Judge '
A training. . A second and more. plausabl{ xplanatxon cotisiders” the (.
. nature of: the' proJect's re11anqé uponﬁ-Scl;p 1:,,adm1n18trato'rs for proJect
' support this year. It would seem- norxn or the pr1ncxpa1s to be: ' more
o acceptxng of those act1v1t1es for- "had partxal responsxbxhty.

'e-‘

o _'.The data 1nd1cates that 18 of t
. teachers: should "1ntegrate _
: educatxon 1nto their instru onal ; ct1v1t1es.'f Yet only half of them, e
- (55 percent) believe that the. teacherg have. been. prepared to: accomphsh 2
""?,l_lthls. - We,: therefore,,conclude ‘that th1’s 1s an area whxoh could. be

g _»e:(fectwely addressed in the future. EEEE TS :

. As was noted ear11er, prxncxpals d1d not beheve that teache ""t‘raxmng
——had- prepared their- staff&tospartrcrpate_m.the Job,plac ement,pr
o to’ prov1de students with specific job entry. level vocatxon’ . skill
“data suggest however, that these responses are a functio :
"_prxncipals clear d1sag,reement that these“' ' e-,approprxately ,teacher
g .re8pons1b111t1es. S ST g

. -‘.respons1b111t1es or act1v1t1es for the "bus1ness - labor -,_- .
E .,‘_communxty, ". sthool counsehng and gu1dance personne and’ for educatxon
""';‘_admxmstrators. ‘The pmncipals were-also surveyed m‘these areas in
- ‘-'order té assess'their posxtxon w1th respect to: career educatxon
N questxons asked and the responses are pr\esented in’ Table 14
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TABLE 14

i ‘;'(

PERCENT OF PRII\CIPALS RESPONDII\G WHO AGREE i

w:;u NON-TEACHER RI-:LATED cm}}:m EDUCATION ACTNI'I’IES Jen

/ S L
g / . v.‘ ’; ’ ‘: g T . | i ‘ : B P
i 3 . ‘ __PRETEST POSTTEST . = -
: ‘ S i % % o R
: ,4c'r1vrry T Agrecing | Agrecing
i N : o N = 20 N=20 . ..
In youx- opinion. lhould tho bueinou-labor-induetry v ' .
B community. ‘ L i - »
v ) .* e
. © Provide obeemtional, wox-k experienc@. and work- 9
»\\ - etud'y opport\\mtiee : ‘ : ! :
N \ Fox' mdentl. D & " 95 T90 @
. s For thoee who educatc lt\:dents.. . 90 8s5.
Servo,as career dcvclopment resource peugnncl for . . N a
teachere, counsclors, and studentl. : " 90 . J :
. ‘ \ : L.
Participatc in part-time and tun e job pbcement Y B o L
N prognme. ; 98 "t g0 - e
: o ‘ J] s S . . .
) Participate actively and posit;vely in programe designed - S - ’
to lcad toa reduchon in worker alicnation. o "-80 8¢ ~
Participate in career' education policy formulation. . .‘90 . .90 " ‘
In your opinion, should Counseling and Guidcance Pertonnd. . ‘A, R e L
Help classroom tcachex-e implcment career education . - :
i.ntho chseroom. o . Sl - 90 © 90
Serve,: usuany with other. cducational pex.'.sonncl', a8 - N o . -

"liaison contacts between the lchool and the buemess-
induetry-labor community. I

Serve in implequting career education concepts within
" the home and famﬂy -structure. - -

. Help‘et\adcnte 4n the total carcer dcvelopment proccss,
including: the makxng and irnplcmcntahon of carcer ‘
deciexonl. ‘ Lo . o
Participate in part-time and full time job placemcnt
programe and in ful.lowup studies of former students.

ln your oanion. ehould cducational adminiutratox-e and
-school boards' . ‘: RS Doee ‘

: Emphasize careor educatxon as a priox-ity goal. L

’ Ptovide leadcnhip and du-éction to the cnreer

cducation programi.-. _ NI
‘ : . B . . N N

Ve :
) lnvolve the v«idee{ poss:blc commumty partu:i- T
'botxon i cnreer educauon poiicy dccuion maklng.

P ide the time, materme, and financee ) o
rcqui red for imﬂlcmcnting the. earger cducation o

pmg,ram. ‘ o R

"‘-v.‘f‘l\" LEPRYFTVTING B
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- 100, |

. 80
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It should bc noted that the focus of the proJect was upon teachers and the
ana1§v81s of the pr1nc1pa1 ‘questionnaire responses focused primarily on ' |
-thls area, In reviewing "the- responses in Table 12, three points of interest
- stand out,_ The first is that prmmp‘a}s did not tend to alter their view-
_a.*pornt_:.on cex:nl ng-career-education-t o—a—m gm—ﬁ-ea nt—deg ree-aft er—a—year 5 — _
‘exposure to the project. “ They wete alsa in substant1a1 agreement on most "
_.points concerning.the roles of business. counsehng, : staff .and adm1n1strators. -
They were in total agreement on only two items in the three sets of o i ;
. questions. They all indicated.that the 1eadersh1p direction and resources -}
for’ 1mp1ementn‘& career education. programs were the pr?vmce of scﬁd‘ol
admlmstrators and policy. boards. f

On two 1tems re1atmg to the respon81b111t1es of counsehng and guxdance '
: personnel the/ principals fa’.xled to approich consensus. Half of them
did not agree that the counseler's role 1nc1uded working to implement
_ -ca‘reer ‘education concepts-within the home. Only 40 percent did not "~ .
. feel that gu1.dance personnel should part1c1pate in Job placernent S
.programs and in student followup stud1es’. o
S S |-
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D... Eastern Kentucky Unxversxty Preservxce Tra.xmng Questxonnaxre
G S B I .

-]

Lo Educatxon students graduatlng from Eastern Kentucky Umversxty were

N _',admxmstered‘a quéstxonnaue containing the career education itemg - °

N usedjuth both teachers and pnncipals in an attempt to determine how, '

if'at all, they differed from progect teachers. A total of’ 129 questxonnaués

were ‘returneqd. by. the students whxch were d1v1ded into two-groups: . - -

W jthose students emphas;zmg general academxc SubJeCts and those
._emphas1z1ng career orxented sub_]ects.~ The results are. presented on’
Tab'le 15 _ M e !

. .
I R . . . SRR . : . .. ’ ) } .
. . - . . . .
. \ . . . . . X . -

L ) _. , _. » . . “‘. . ‘ - . X . [ _.
. PERCENT OF EASTERN KENTUCKY UNIV'ERSITY STUDENTS AGREEINQ Ve ‘ _
o ; * WITH 'I'H.E FOLLOWING CAREER EDUCATION STATEMENTS AND o .

AGR.EEING THAT THF.IR TRAINING IN° THOSE AREAS WAS ADEQUATE

T . CAREER ORENTED. ACADEM_m'C 9 )
L AeTvmy T ON=2 N=102 |
N ey .- !‘ N - | %ag:ee 1 %uained Soagree % tmtned -
a Devise and/or locate methods and materia]s designed to g : ' ‘
‘ help pupils understand and appnecxate the career hnpli- © X TR B
cations of the subject matter being taught ' e 1 93, 78 .| .87 | s8
. o . . . A I :
b. . Utzhze caneer—orlented methods and. matenals in the o "
" instructional program, where . appropnate .as oqe means _ S
. of educational motzvation. o P 93 ~70 . .. 61
1e. Help pupils acquire and ut;lize good work habits, - L - 96 o788 - ' o '_‘51'.“ -
.d. Help pupmls develop, clanfy and asimilate personnlly oy | N . | '
: meanlngful sets of work values, . ¢ . ' k96' ; 67 -9 ] .64
- . ot o o L . Y
e. Integrate to the fulléht extent possible,; the program-. | L A TR PR
. matc asumpuons of career educatzon into their instruction-{ - o R ' ) RV
-al actwitzes and teacher-pupxl nelatronshxps. % ol 86 48 | -65.
o . - vaide students mth speciﬁc vocatzona.l competenc.ies at a. ' ' B DTSRRI .
% -.:level that will enable students to gam enu'y into the JEEI R AR ' R -
‘ occupat:ional society s . L o °93 8 |72 .} 32
g Help smdents acquirc job-seeld.ng and job-gettmg skxl]s = ’93 R 74 )T b 40
X . N o ¥ : s ' i
“h." Parﬁcxpate in the job-placemcnt process 85 »1 44 43 20
% A 'Help stndents acquhe dedsion-makmg sldlls ' S 8 | 84 | .94 e | .
i () .
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.observed with teachers. In gengral, the preservice trainees were .

C '\l—'l g ! . Lo I . \
I P a 5 L

. . j‘ . = R ”.‘.. - r‘=. . R SR .-‘.!: . . \ e ,. . ‘ :
" It can be _sFe_n tha.t,}nfxo-r,e{'p‘re__seri‘viqe't‘raigfc‘.c,s were »in'a.g\:q’eement wit}h_
" the, principles of career education than felt that their training had

pitter_ii:i,_s"_simi_lar,to'the‘.\?ng e

adequatély' prepared them. Th1s

“to provide them with entry level competencies than were the.
Fayette '
to think that their training had prepared them to accept those : \
- responsibilities than were the project teachefs.. AR '

..A"‘si‘milarlipé.tttern.._6f"vresponses"vyis"'obs;'efved last yéé.:,,_ it,appea.i's'
_to; DA that these responses are
‘of the EKU students. Classroom

They ﬁfg careful about seeking additional comﬁlitrﬁ;x?x o
service students,. on the other hand, are untried, enthusiastic, and:

~—more in Eg'r‘e“éfrfent;With—therS’éEfpo1—i—cy~pa.—pe —tha-n—\_ue::eﬁthbhteacherj; .
" surveyed from theproject schools. ‘
‘trainees wii§§ :

h N

‘The career oriented preservice
s Wfffre more in agreement in general than the.academié{ally
oriented. = oo e e e B SRR

i

.

'Mdst'notewérthy are the r.eé:ponses t“o,l,fitém.s' .'f"i.:ln.-ough h. -'Eisterh\

Kentucky University (EKU) were much more willing toagree that \

it was the responsibility of classroom teachers to participate . 7% |- B

-

in placement,:.to help students acquife job- seeking skills, and . \\ ;

2\

County. teafc‘hers.-,-‘j.The'- EKU students were also more incline

>
a

/ .

reflective of the-lack of experience

orn teachers respond in terms of
actual ddy-to-day burdens plaged upon them. .
x : The pre- =

their knowledge of the

inclined to respond

in terms of an ideal concept of the 'j:e'aching"worlgl.s" '

-l

" In the absence of specific knowledge of their limitations, they were -« .
+" more wiﬁ_i_ng to respond affirniatively to the items.’ UL
e ~ v‘v ’ - [ '
' . . b
. SN
R ..1"‘ . ‘
- ~ E o e i
< , 'j' , L . .’ o s L )
1 a : L
o . T . ’ * o S
. s ¢ - .
LT ~ : ’ . 10 5 " s
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’

. E. ‘Financ'ial Rcsources and Expenditu'rcs L e '.’. b —T

’Expendxture data were collected and analyzed for the f1rst three quarte;s
of the program year. Final figures for’ thc fourth quarter.were not
available at the.time of the data collection. because the. project was g,txll
—‘—operat'mg—.m—thls—f'mal—quarter—Empenchture—data—was—sou ht-in two—formsr——
The first form was by the budget categor1es used by thé USOE in mak}ng
" the grant and is ‘reported in Table 16, The 'second. form was by grade levels
e or act1v1ty areas as. reflected on Table 17 _ - S
Rev1ew1ng ’I‘able 16 reveals that the préject ]expended 73 percent of its
" budget dur1ng the first three quarters with only slight varijations from
quarter to quarter. Pro_]ectmg these expenditures, -one: ‘would- expect the
project to have expended $146, 196 at.the end-of the fourth quarter, This .
repreéents 97.4 percent of the total amount budg‘eted for: the year. - There
"are, howevey, some one-time expenses assoclated.with closmg- out the
- pro_]e"ét leading the project staff to predict that the f1na:l f1gure \mll be
N W1th1n one percent of the amount budgeted. - .‘ N e :

4 o

The budget 1nd1cates that the rna_]or1ty of the pro_]ect's resources were
be1ng devoted to- personnel costs including benef1ts. These costs N
_constituted ‘78 percent of the total Part D' budget <« The expend1tu'res
@tfhrough the third quarter reflected: 79. 7 percent of the pro_]ect's costs

»

“and were actually devoted to personnel coits. Th&s indicates that the ;-;.."',.
project is<followifig its" orrg1nal plan very closely both i terms of ievel
of ‘effort and nature of effort IR .. ‘ r R -

: Rev1ew1ng the expenditures’by activity area (Table 17) reveals that AT
.22 percent of the project's expenditure through th.e first three quarters L
“were at the elementary school Tevel, 22 percent “at the ™ Junlor “high "~

" school level and 19 percent at the high school level; 38'percent ‘of the
pro_]ect's expend1tures were reported for the adm1n1strat1ve category,
“which includes those expend1tures affect1ng all grade levels as well as'
regular adrn1n1strat1ve charges.  The dost of this evaluat1on, for

_ example,- is 1ncluded in. the adm1n1strat1ve category

"

¢ : R Y

B-o. “The expendxtures between gracga levels ‘are’ found to be relatLvely constant*“'*-”#”;'
' “from quarter to quarte’r°w1th the sec‘ong:_:Qu ter being s\)'xewhat lower. .- - .°
- ' 4 die'to the December holiday season.,jBuring Jhat ‘quarter, the adrmms- :

" trative: category cost went down almos&SO V;ﬂcent This: resulted from

" the decreased expenditures in the grade¥evel categories coupled: with _ '
o several calendar year-end b1ll1ngs for exp ses. 1ncurred throughout b e

the fxrst two quarters. . e e e R

. . ‘e

T el g e e '
—_— =20 DEVELOPMENT ASSOCIATES, INC. ——




@ud

nt' Co

Firat Ouarter :

Second ounrter,

Third Ouartar

“iter- 0u1ttcr Tot&l -

RURE

Other

Jart D

« Other .

Part D § Other

Dort D ] Other §

| !}udﬁef I | ".:.

.,"d'.'

]

»hart D Lothttc

i w by e o e S u;;,,, . ,.‘:r_,,_: A “,“,' " _'.~' ._ Lo
ISR ‘?g'mmlﬁ P
F - nunqm‘ cmconr EXPENDITURE ron mm otmn'rmns 1975 H scuoox. vx:mz ,

TOoT !
oT!

] % 30 Toacher Stipends

<Dy Sugglien and Hntcriala
1, InsteuctTonal Yatets

C 3’714 '

‘} H;‘Indircét Coats

L g L Fersonncl

’1» Staff -
C Substitute Teachers

by Out-of State
D Consultants
5 IneState Consule
L, Y tan;sl

d

. B.”Benefits

’ C. vael

» 1 Local = Staff -
2, Quteof~State » Staf
« 3, In-State Consultent
by Out xof=Suate
Conaultnnt

Co s,
. Offfce Supplies

| Comminleations
' . A ——

T fetviess \
b Duplicntian L

W
110,000 |,

“ 2, Testing .
W Evaluation

Eguiggen |

9,000

{14,0

5

3kl

o

1,100

T |
A

85,15 |

|

|

L

wm

4,550 R
2,300 {.
160

’

T RN
B R
AT

i |

25,105

|
' ‘ M

1
18

968 |

.

18

718 "";

|

1y
|
1

| | ]
|

om

5 |

9

1

p

ST e
-_‘ My

1h .
. o ]
y i
W
w B |
iy - I
. g .

s |

| gur] L
A s |

has |
U

.
~
Kads
-
(=
-

- o }4.106 .
Ol o] / . o ,
| '. Xolsa e

al
7 641 e

." '

ﬂ‘

66 i
e 549"

{9,
a0 -

1,08

.
AT
Wl

|
RUEE

)

b

110

L0 |

L T S

150,097

A5,6L

|6,

1,580

AR

|

m. R 4 BRI

J,sso,_, |

"‘h:r S

. | e

<
: / | [] \ ! X
.“ ! ‘ f\
. ' fLo b R B
. 4, . o A
ll “ \ ll D ““ ’ l‘ ) .
WL M oy . |



T it

reer |

LR

- (thep-: | B

ety

b

Mo
Ome" ,
]10 1" "

beesos nel
Othcr

dnhi tmim
- urstanel
e

Ly K ;,."\‘\-‘_- v"}“(f" !,
i Yo

Rezsomel
Qther

l’crsunné'l

s

ie’-,z.ul- 109 66# ‘




O

ERIC

Aruitoxt provided by Eic:

‘ : to 1ts 1mplementatmn plaq as reﬂ'ected in the hudget
"'Tappear to have been any sxgmficant changes in‘prior]
_or obstacles in’ 1mplementatmn.. ‘This stabxhty andﬁ‘:lose approxzmatxon

- ‘DEVELOPMENT ASSOCIATES, INC. —
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IV, concrLustons - T

: The conclusrons dxscussed m thrs sectron are presented in two subsectmns. .
. The first one conta1ns a d1$cuss10n of the overall conclu31ons based upon the
analyses presented earlier. “The second presents in summary formi the L
,'answers to the study questrons requn'ed by the. USOE gu1de11nes._. ;‘ SRR
5_ : . l" . o : . ) [ ) LoEL L N 1 - ':‘-'.";‘.".".'-;'_

3 ? . :
. . . B Y . ‘a

:’;A.‘. .‘Qverall Conclusrons a‘

The ultrmate obJectwe of this study was to determ1ne 1f the act1v1t1es of
the Coopgratxve Career Educatxon ProJec‘fl\.resulted in the. produ txon of

' studpnt outcomes., Ins eeking to stﬁdy the effects» of proJect act1V1t1es v
a complex study desrgn was requ1.red Thrs des1gn sought to study the

Th1s expectatxon was ba.sed upon Lafayetteﬁﬂberng a pxlot school 1nvolved
“in the prbject for three yéars as’ opposed to one year for the rema1n1ng
schoo}s+ This meant.that Lafayette teachers would have a hxgher level
. of tra1n1ng and that the students should have had’ greafer exposure to career
. edpcation. ‘The findings that. Bryan Statron students scored- sxgmﬁcantly
' h1gher than' those from Lafayette ontwo' of the’ three CMI scales was

unexpected In anal'ymn‘ ;the: tedcher responses to the questxonnaxre it

‘was fgand that the Lafayett: teachers were generally more in’ agreement _
- with the USOE policy: pape .on career educatron ‘than the teachers at Bryan

Station or Tates Creek 1ig result was expected based upon the’ larger

1nvolvement of the prlot school tea.,chers wrth the proJect

g W1th respect to'career educatrong ' '1v1t1es reported by. teachers, 1t was
- found that Bryan Statron reported more activities in three of the f1ve areas -’
.reported and @gas close t\o\Lafayette in the remaining two areas, meamng
that Bryan Stz&aon reported a‘highen level.of activities than did Lafayétte,
Ihus. it would appear that the higher level of career education activity

at Bryan Station would be a reasonable ,ex-planatron for the student scores. .

.




Tea.chez2 respons’es suggest that the pro;ect t;{amlng d1d result in” eacher

o outcomes and that the more extensive involvement’ of the pxlot scho: l_
teachers produced greater agreement ‘with the. USOE pohcy pap{h_, B
DA concludes that the pilot. school teachers at thg hxgh school level:d d.

'Jor‘lr at the’ pxlot school rha e ;
' gh comrmt‘ment to’ ca' eer educathh Th:Ls,coupled w1th ’
1gher level of support at. Bryan Stat1on,may"--expla1n the

pro;ject su'
‘a’s a. redu‘c’

Y

outcomes. A

J'unlor ngh Level

ETE .

. .on two of thLe three scales of the C. M I
;' and scoréd’hlgher than Crawford on one of the three ‘sca

d1fferent1ate the pxlot school responses from th_e other schools. ) :
pJ,lot school teachers agneed that classroom teachers ‘should be. 1nvolved
-in the placement process whu:h appears to reflect t}helr understandxng
of career educatmn. T : o -

. . PO i . '_“,

In b@ms of actlv1t1es re%orted the two schools wh1ch posted the eatest'
student test score gains also, repo,rted the least amount. of act1v1t1es. Thls,'- :
of‘t:ourse,* is the reversé of wlgat one wquld expect and: we are’ unable
~to explaln th1s with‘any certainty. - However, it is poss1ble that the study
. »'design was not sens1t1ve ‘to the junior: hxgh level treatments. It is. also,
' ‘possible that the problem is the nature of the: at:t1v1ty reportmg process andL'
. ~that several'of the first. year~schools underrepori‘ed a T :

e e

RN )
< . .
o~ . e Lo e
S . K _ d

Ele’mentﬁry Level T '*f__, = .‘-' _"‘L} R R 3

-

At the elementary school’ level, students were tested at the 3rd;and 6th
grades, The findings did ‘not reveal any_ dlfierences between the: schools
;;,ﬂthe 6th grade level. At the 3rd grade level; it was foind that tl

;,f\ _‘tﬁdents at one pilot school .Iames Lane Allen,” scored sxgmﬁcantly
B "'___gnalns_thanjhe_students_aLaﬂ_oi_the_nemammg_suLsghools, '
. * M . = \_ ‘-' “ \? I . R ‘
A R 114 ,
) 106 I T S

— DEVELOBMENT ASSOCIATES, INC. —



L ! grade level they dxd not and at; the t'hfrd grade'
they dxd‘" The results mdxcated that in- one -of the pllot fchool

- DEVELOPMENT ASSOCIATES, INc. —=




Ta o . ' o v v

Quest1on lB D1d seniors w1th h1gher teacher tra1rung 1nd1ces demons rate
. a greater increase in self—aw,areness than those’ w1th lower .
1nd1ces° . S : T

Yes. The students w1th h1gher m°d1ces were £ound to have o
‘made significantly greater gaans o the C. M. 1. scale’ - ..

L "l’nowmg Yourself" than the students u1th thelower 1nd1ces.r.
: : : P

~ Question 2A: Do students in re 1ntens1vely 1nvolved elementary schools
o L .__,demonstrate a gr ter increase of ard knowledge about work
L . than students in less 1nvolved schools" \’ S .
- o .-':‘N ‘The measure of this student outcome area was the P
A M1nnesota Affectwe Assessment Quest1onna1re for career.’ ..
' -edugation. No, differences were obsé”r\red between the schooly

S at e1ther the’ 3rd or 6th grade. | >

¢ o

,)

A ..; two gr'oups were found
'~out Jobs. " When the - .

~ -student responses.,‘(were com‘pa PN
act1v1ty reportea by the teach r42it was found | that. the h1gh
. school reportrng the most ac ‘f“' ‘also made S1g~n1ﬁ1cantly e
R greater gains on. Part II of ﬂi"»C M.1. ; this. 'school was not~ .
. -. - .‘a.pilot school. DA f;oneljudes, therefore-that the d1fferences
“ oL ."'-'-observed resulted- fz‘om the }ugher levels of ecareer education
' - . act1v1ty. This makes compar1son based upon teacher tra1mng
1mposs1ble since- such a- companson necessar1ly assumes ‘

N . comparable levels 'f‘ treatm%nt S
Question"s»A Have IZth grade StUd'erlts w1th h1gh teacher tra1mng indices - .
~ o+ » wi demonstrated greater competency in career deCISIOn-makmg :

[ . ".'sk1lls than those with! lower 1hd1ces" i . '

§DA concludes that th1s quest1on cannot be answered for the
same reasons as stated for Questmn 2B above.

L 0 E4 - ' .
~ D, . . : >
Quest1on 4A: To what extent do teachers cons1der plac1ng students on Jobs

S, aaszpafr:tﬁfzthekrﬁespon.ibrhhr” e -

I

Teachers were found to be substant1ally in d1sagreement about
the teacher s r’espons1b1l1ty to part1c1pate in the job placement
. process, "A higher percentage ‘of high school teachers (36
s percent) agreed with this principle than el’ementary (22

: percent) or junior high school teachers (20 percent). - . ’
. — DEVELOPMENT ASSOCIATES. INC. =

.




2. . N . .
" 'Question 5: To what extent has the proJect ex/{anded Job preparatxon act1v1- g
L) ties (jncluding work experxenc n 'cooperatxye educatxon)

in  grafes 10 129 e -

RS

. ! . T,

Question 6: _~H were the f1nanc1al resources from Sectxon 142-(c) on
o w/Part D of P, L. 90-90-576 expended at grade levels K-3, 4-6
T o [-7-9, and 10-12 for the. fxrst three quarters of the 1975 76
school year‘? . N B s

- v - s,} and operat1ng very closely to 1ts 1mplementatxon plan as
' ' ' / reflected in the. gréant package and budget "No sxgm.ﬁcant,-g
md:Lcated

- SRR hanges jn priorities of 1mplementatxon delays ar
. . . L N . ~5 - B

e _ y the expenchture data. T
SR -‘.Z R SumMARY. T i e
t 3 : - T D s

'ngmfxcant d ffe nces in student test: scor' 's between
‘tHe 12th,. 9th,,' 2 pd. 2 'd-'gradesﬁ’ .33 the 12th grade, the data_-tend te
 relationship’b t )
:teachers and ‘

'.,At the elementary lexel a. pxlot,, school was found;.to 'produce sxgn1f1cant Student
: 'gams in self-awareness sugge' ag a relatxonshxp between the level of tra1n1ng L :
. or length of 1nvolvement w1th the proJect and the productxon of student outcomes.

¥ : : e .

The data were 1nsuff1&cxent to ‘suggest reasons for the dxfferences observed atfthe
~ junior h1gh level. . Because of these’ fmdlngs, DA concludes that the pro;ect
- was able'in some cases to- demonstrate that 1ntens1ty of teacher tra1n1ng and
' classroom activity can affect the productxon of student outcomes. *The project
also demonstrated that teachers with longer pro;ect m,yolvement demonstrate ;
a greater understand1ng of career educatxon than do others at the semor h1gh
school.. o T _ oL, oo . PO
- In summary, Development Assoc1ates concludes that the f1nd1ngs suggest that -
"the Kentucky Career Education project has been successful in both training -
—teachers-a nd—pnnexpa&s:a&d:w.:pamd:&etn g ~tho:studen&ou&ecmemught=by:the=8ﬁ—
Office of Educatxon. o

— , —— - DEVELOPMENT ASSOCIATES, INC. ~——




"ffConclusions f?

‘“directed ats the four (4) pilot schools ‘ag’can bese

"1formance ‘of the staff.‘

to. examine -the third—party evaluation report‘in th <previou
- of this report.-‘- : R . : s

f‘thewfirst ‘two years

;education.;w

' "'Il;IcATrotgs,fAi_mf mcmmﬁons SRR

Statements which follow have resulted from project evaludtions,-ffaf

‘"idata collection during the conduct of thepgrojection, and observations
]

of the project. staff. For more- specific ults,‘the reader ,may- want

C

Installation in Schools. The greatest amount‘

through X in: this E!?ort" Most of. this activity took'place dub
f the. project as. specified in the'projectﬂh

cation beyond»project“funding. : V)jp,

L Non—Pilot Schools ‘Yield Resu t§, 5 f@&egis some evidence that some
non-pilot schools -accomplighed: as much as’pilot schools. WhiﬂE there
are no data to: specifically support this. find ng, it can be estimated
that. the staff in the non-pilot schools engaged in-career: education _ﬁ
activities because,of their own interest rather than because ‘of :the"

stimulus from an. J.Eside gource. Also, there is some indication

that the leadership (principal) in the schools also»influenced thé;pereﬂ

.‘ ' - . " S -“‘ ° .' " &
ﬁg&ationship Between Leadership and Staff Acceptance.- Other pro-'

| ‘jects have found that there is a direct relationship between the " =,

enthusiasm of the ‘school leadership and the quality of the particiga-.
tion of the'staff. That finding is" also supported by this project.

‘;fWithout such support, from the leadership, it is questionable whetherf

‘reff/rts gshould be expended.r~-

o Staff. Development. Some of the most significant findings of the

'&'project @Elated'to staff development.~ Below.are some of the findings.

1. There is a’ direct relationship between the amount (number of
: hours)ﬁof ‘staff development. and the involvement of staff in °

1mplementation of career education.activities. Those staff

who 'were more.heavily involved in staff development activities -
also were more active in. implementing career education in the
classroom. . o '

110



.,From a cost'effectiveness point of vii ]
;lmay yield'more than "in-house" type‘inservi’

—Once community contacts &
that the resources be used'

to identify community resources.»'

{ ‘ Effective involvement with the COmmunit ce“*-v»;;w»;~
‘-.‘ visibility to the progrgﬁ ) IR

_ Amh;guity Creates Problems.- School staffs seem to respond 4in- a g

- more negative manner to ambiguous’ guidelines than “to autocratic guide= ' -
lines. ‘More specifically, staff seem to- findﬁﬁome security wheh'they‘ﬁﬂﬁ
“are given: specific: direction. Conversely, staff”seem to: beco e frus=-
Vtrated when. confronted with. abstract concepts that require th ‘
_~specif '
involvement, staff are much more able to deal with abstraqrions or

?ﬁh open-ended problemsurelated to’ the topic.' *”

o119

1o



\Material Development of Limitedealue.g Thevdevelopmenf of* materials
_:in a project such as. the»one descriped in7this report“has”only@ﬂimited“”
fvalue\beyond the limits of the" specific Dro]

~ value'\is that of having a vehicle wit

© -~ Such terials may be effectively used,
' ideas,azpng other, staff and could provid

-gide th system.
. one. is nqt sufficient enough to develop materials with enoug
_ and relia ility for wide use.:,av- RS Lot .

_ Continueﬂio
. must; bégintwer arlx in the project
: at the end ofﬂthe project. Acco

,beyond the funding eriod

s .'xy,,._ . L ; i : L CE o g )

.""”’;/l.Q'Cost. When aotivities are introduced which have large recurring ‘

i T expenditures (in some ‘cases %nly minimal expenditures), the . - ;'wﬁ%
R _chances_ for continuation are reduced<whenfoutside funding is '

'eliminat Vooe .NJ-'; S -v,1~-,
- \ ) B B . .'.'. - b_. .

— B ,.-\

2, Staff. This is. closely related to cost because activities .
' that require a school system to support additional staff: ‘will
. result in greater costs to the school. ‘Such- activities have '
. 1little chance to'be continued. An alternative strategy 1is. ,
p—— to focus on staff independence for carrying out the activities.

.i»3.' Administrative Leadership.' It is doubtful that any continuation h“
of activities can be eXpected unless those in’ leadership posi—
,.tions give their support to the continuation.:a;. R
. . ““_ . . . . o - ' , o N
-4, Community Support. With eff ctive cdmmuﬁity support, school
: . staff will have visible cred bility, if not a mandate, for

' continuation of the activiti s.-.

- n
4

5. Continued Visibility."At the end of a’ projegt, there 'is a
- .. tendaency for the
. : offset 1f the leadership continues to give visibility for a
~career education. * o . _ EE
. ]_2() e o e

- B 112
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[ \g

"Evaluation Essential. It is important that evaluation of L
"ractivities ‘continue. as .well as iﬁplementation._ School staffj"‘”

"gtend té’ place added importance ‘to thése’ activities which areu..hf'

'fimportant enlugh to be evaluated. A RO R AR

o""

Jﬂhen it is" not possible to conduct intensive inservice for_'

-aiall staff in a school it may be useful tojd ‘elop a. few

d the school clearIy support the effort.;
- more’ than merely . giving verbal agreement to thewconcept.

‘Jtation of; career education in the schools.; There is some¢‘~ .
Wevidence4%hat resources directed at staff development;could

f beyond a. superficial understanding of the concepts :
: education. o . o {

'attained some success and confidence.

6.

helping roles.; Such a cadre is needed to provide support
to the school administration and’ help other teachers*b
vconfidence.,a‘wa G el

School--staff members must. observe. the leadership. actively o

;1 participating in such ‘activities:as initiating meeting,. ;-7”

help, ng. staff obtain Tesources, reducing road blocksiand
red”tape; folloﬁing—up to see that implementati
plished, etc..{'; T TN

o

Staff development should be planned sazthat particip ,ts

'fengage in goal oriented.activities., Without such goal RECEE

orientation staff- encounter .frustration with ambiguity. -jV,“”jA?g
Staff can. be expected to.deal with‘abstract ‘situations after
they ‘have internalized the’ fundamental concepts and have

College level courses may yield staff development results
ed.hv thg_proj

‘-. - - T . e

-



"providing substitutes for staff to participate in- project .
© ~organized’ staff development activities.a “However, jgaution’ -
- -should ‘be taken .to ensure that the-activities of the. c1assv
'permit the students (school staff) to engage  in planning

: experiences which will. be. useful in their classrooms. B vl
RTRRIRY X Career education cannot be successful without developiug
L -meaningful relationships with many individuals and ‘groups ;. .’
i _",‘withim;the community.. . Such.activities will: require additional

o ,." staff time and could conflictﬂwith establis‘ ﬁchaol pro~ :
G cedures.-r' . VA a g S

'periormance s'a‘measure of project success Al be too much'
el xpect..when- applied to projects of: ‘short duration.’ With— -
T out evidence ofTBUeces schoo}u taff find it difficult o’ jﬁ

.ﬁ:maintain momentum

R AU SRR
To10.

0 term evaluation of projetts. o,;-:i., ,: L "w.gb:wmm

B _1ll;. Unless continuation of project activities beyongsfunding is”

‘a major considerati%% at the beg ning of the project, diffi-.'i _
»lculties wi11 likely e encount d at the: end of the project. o

T T T Sl

‘f”Recommendations"

+ t L
R N - - . Ly
L L . . . . N .

e 'T'When imp1ementation of career edu tion must take place with
R large numbers of students irn-seve®dl schools, it is suggested -
o ‘that cons1g%ration ‘be given - to the development of key 1eaders.._
~ - -.on the stafl ‘as well as to provide orientation to other stgff . -
' members. S _' l'i 7 ??3 '; : _ _n‘{ ,”;,JF :

"'-“2:1"Proj cts should be designed go that maximum implementation —
o 'responsibility will rest with the school staff with & minimum :
-ggof dependence on project staff. : -5
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C3e Activities should not b¥ iniated in a school’ un1ess the f' :
=5 ieadershipﬁis=willtng=te=demaas£rate—commi;meuguto‘cdr I S——
, education beyond verbal support. ' . . . o SR

e




5 Sthff,devélopment activities should be" dirﬁbt d’
of“dpecific goals during the early stages [§) involvement

7Projeéts should consider‘the use" of college-le I o
/addition to the’ ube of traditional method " of staf d 'elo
" "ment. This, however should‘be considered only
.- tutien of higher education is willing to ‘organizeth

" .to- accomplish project goals,;.,fj/;\

f;Career education prpjects should “include,’
"*provision for developing rel@tionshipsvwith

Projects su' : ,
attempt to develop marketable materials be aus
" resources. "However, ‘the development of: material
' meaningful for local- 4implementation tan. be useful if it ‘help
y,school staffs to internalize the concepts-of 1o

A"Project proposals should include the strate'u
throughout the project to maximize the chan"
of activities beyond the funding period
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