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ABSTRACT

The stpdy was conducted to determine how instructional programming
for individnal students has been implemented to provideveffective learn~
ing environments for elementary school students.“ The primary focus was

" on the entire range of procedures used to achieve the objectives of the
Instructional Programming Model (IPM). A secondary focus was on the
multiunit school organization as it relates to implementing instruc—
tional programming.

The system of Individually Guided Education (IGE) includes the
Instructional Programming Model and a model for the multiunit schooin

:" organization. The procedures and processes used in implementing;in—
structional programming and tne'multiunit organi;arion‘in an actual
school situation were compared with these models. :Three'broad ques-
tions provided the‘focus for the study:
i. Whar is the multiunit organizationai arrangement of
the school?
2. To what extent does the Instructional Improvement

‘ : Committee support the implementation of instructional
ff»wmww~»nwwnmmimmu"mMm,wprogrammingz_k
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3. To what extent are Steps 2 through 7 of the IPM

implemented in each Instruction and Research Unit?

OnefiGE school was selected for this case study. The school mét
the minimal criteria for‘ah IGE school and had impiemented instructional
programming in reading and mathematics. Data collection procedures in-
cluded the use of questiqnnairee, a two-weei period of-obaerygt{pn and
interviewing, and use of‘documents available at the school. The data
were analyzed in relatiOn‘tb'the'quéstiona'posed for the study.

Generalizations about the multiunit school and instructional pro-

gramming were generated from the data. These included:

1. The most difficult aspect of implementing the multiunit school
organization is o;ganizing students in multiaged teams.

2. A reading specialist who coordinates the eghool—wide reading
program, instructs groups of students, and p:o;ideé other assistance
as requested by the team staffs is a valuable asset in implementing
instructional programming in reading. | ‘

3. Implementation of.Stepa 2 through 7 of the IPM follows the
model most closely when inst;uctioﬁ related to the objectivég is iso-
lated from other content. -

4., Following the steps of fhe IPM does not tend to encourage stu-
dent decision making related to objectives, inatrucfional modes, or
sequence.

5. The successful implementation of instructional‘froéramming may

depend on frequent informal interaction among team members as much as
| i3
" xdv
Ty s
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onbthe more formal intera#tion of regular team meetings.

6. Record-keeping p%ocedures can be developed which are adequate
for managing instructionS; programming and which do not require an
excessive amount of time. Developing such procedures may require re~
vision of record—keeﬁing procedures which were being used prior to
the implementation of instructional programning.

7. Implementation-of instructional programming in three or more
curricular areas can be achieved by identifying a reasonablé number of

priorities and focusing efforts on achieving them.

14
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CHAPTER 1
BACKGROUND AND RELATED LITERATURE
Throughout the twentieth century, educators have been actively

involved in seeking more effective means of providing comprehensive

and meaningful educational experiénce.s for all students. In the past

 decades, numerous plans have been proposed for improving the quality

of education. Individually Guided Education (IGE) is ome result of
research and development efforts focusing on the elementary school.
Incluéed in the system.of IGE are models for a multiunit school
organizagion and for instructional programming for individual stu-
dents., Adapting these models to specific schools and implementing
them in a manner which is functional, productive, and satisfying for
all the people who comprise the school population is a demanding
task. Among the changes required are: (1) forming a nultiunit
organization to replace the traditional age-graded‘classroom struc-
ture; (2) shared decision making by district personnel, the principal,
unit leaders, and staff teachers; and (3) cooperation of the staff
members of each Instruction and Research (I & R) Unit to plan,

implement, and evaluate instructional programs for the students

within the unit,



The comprehenzive system of IGE includes mo&els for the multi-
unit school organization and for instrudfional programming'for indi;
vidual students. Schools or school districts which adopt IGE have the
responsibllity for determining the procedures to be 'used to implement v p

these models in their particular situations. -

Purpose of the Study

The primary purpose of this study was t6 determine how instruc-
tional programming for individual students has been implemented to
provide effective learning #v*ironments for elementary school students..
The focus was on the prdcesses and procedures used to achieve the og-
Jectives of the Instructional Programming Model (IPM). A related pur-
pose was to study the multiunit gchool organization as it felates to

implementation of instructional programming.

Conceptual Framework

©

Optimal education for individual'students depends on much more
than a child and a teacher. Elements which affect the quality of each
child's educational program include the means of instruction, the
materials used, the organizational structure and staffing of the
school, the attitudes and expectations of parents and other community
members, the availability and applicatién of research data, and the
support of organizations to provide a facilitative enQironment for

making the changes needed to improve the quality of instruction.

16



To meet all these requirements, seven gomponqug,have,been inte-
grated to form the system of Individually Guided Education. These
components are shown in Figure 1l.l.

The multiunit school instructional-administrative arrangements

- indicate the organization of students, teachers, unit leaders, coﬁsul—
tants, and administrators within a school district (Figure 1.2). There
are three over-lapping levels of organization. Within each school,
students, teachers, unit léaders, aides, and interns are organized into
Instruction and Research (I & R),Unitsf The unit leaders, the princi-
pal, and others such as special teachers, the IMC director, and a
parent representative comprise the Instructional Improvement Committee

“;tilc) of a school. At the district level, the Systemwide Program Com-
mittee (SPC) includes the district administrator or a designee, central
office and other consultants, representative principals, unit leaders,
and teachers, and a community representative.

The multiunit school has been described as an invention of organi-
zational arrangements that have emerged from a synthesis of theory and
practice regarding instructional programming for the individual student,

- horizontal and vertical organization for instruction, role differentia-
tion, shared decision making by groups, open communication among school
per;onnel, and administrative and instructional acéountability (Klaus-
meier, 1975).

Instructional programming for the individual student is based on
the Instructional Programming Model (IPM) shown in Figure 1.3. It

takes into account each student's beginning level of performance, rate

f ‘ | | | | 1 v?




1
Multiunit
organization

7

Continuing
research and 2
development Instructional

programming for
the individual
student

INDIVIDUALLY \¥7
6 GUIDED |
Facilitative EDUCATION /
environments

/ 3
Evaluation for
" educational

decision making

5

Home~-school~-
community
Compatible
relations curriculum
materials

Figure 1.1

Components of Ihdividually Guided Education

(Based on H. J. Klausmeier, M. R. Quilling, J. S. Sorenson, R. S. Way,
and G. R. Glasrud, Individually Guided Education and the Multiunit
School: Guidelines for Implementation. Madison: Wisconsin Research
and Development Center for Cognitive Learning, 1971, Ch. 2.)
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3-5 staff teachers
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100~150 students
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;*******************:
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+Instructional
aide(s)

4+Clerical .aide(s)

+Student teacher
or intern

Instruction and Research Unit

xkxkkxx Instructional Improvement Committee

— — — — Systemwide Program Committee

Figure 1.2

+Inclusion of
particular s¢

Multiunit Organization of an IGE School of 400-600 Students

(Adapted from: Herbert J. Klausmeler, Richard G. Morrow, and James E. Walter, Individually Guided Educat
Wisconsin Research and Development Center for Cognitive Learning, 1968.
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Step 1.

State the educational objectives to be attained by the stu-
dent population of the building in terms of level of achieve-
ment and in terms of values and action patterns.

- ———

Step 2.

Estimate the range of objectives that may be attainable for
subgroups of the student population.

Step 3.

Assess the level of achievement, learning style, and motiva-
tion level of each student by use of criterion-referenced
teats, observation schedules, or work samples with appro-

1 priate-sized subgroups.

Y

Step 4.

Set instructional objectives for each child to attain over a
short period of time.

Step 5.

Plan and implement an instructiopal program suitable for each
student or place the student in a preplanned program. Vary
(#) the smount of attention and guidance by the teacher, (d)
the amount of time spent in interaction among students, (c)
the use of printed materials, audiovisual materials, and
direct experiencing of phenomena, (d) the use of space and
equipment (media), and (e) the amount of time spent by each
student in one-to—ome interactions with the teacher or media,
independent study, adult- or student-led small group sctivi-
ties, and adult-led large group activities.

(Feedback) — — — = — = = — mm e m . m e — = = —

Step 6.

Assess students for attainment of initial objectives.

§

Objectives not Objectives attained
attained to to mastery or some
mastery or some other criterion

other criterion .

—_—— e —

]
1
Iy

Reassess the student's
Step 7. characteristics, or
take other actions.

Implement next se-
quence in program, or
take other actions.

—— e ——————

. Figure 1.3

Instructional Programming Model in IGE

— — — — % — — — (Feedback) —— —— + — =~ —

(Adapted from: Herbert J. Klausmeier, Mary R. Quilling, Juanita S. Sorenson, Russell S. Way

snd George R. Glasrud, Individually Guided Education in the Multiunit School:

for Implementation.
lLcarning, 1971, p.

ERIC
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Madison: Wisconsin Research and Development Center for Cognitive
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of progress, stylc of learning, motivational levei, and othgr charac-
teristiés in the context of the educational program of the building.
Instructional programming can be carried out in any .curricular area
using objeptives from the cognitive, affective, and psychomotoi domains.
The development of instrucfiig?l programs for individual students is
based on gengfal (school-wide) and instructional objectives. Instruc-
tional objectives range from specific behavioral objectives to more
open expressive objectives which indicate only activities to be carried
out (klausmeier, 1975),

Objective-based curriculum materials are egsential to IGE, Some
objective-based materials, such as the Wisconsin Design for Reading -
Skill Development, Developing Mathematical Processes, Preéeadiqg Skills
Program, and Individually Guided Motivation have been developed at the
Wisconsin Reséafch and Development Center for Cognitive Learning and

are in use in IGE schools. Other schools have developed their own

vobjéétive-basedVCUrriculum programs which reflect théir particular needs.

To respond to the attitudes, expectations, and concerns of the

school community, a strategy for implementing an effective home-school-

community relations program is necessary.

Various agencies and groups contribute to the facilitative environ-

ments that are required to provide support and services to the schools

involved in implementing instruction through IGE. Organizations which

can facilitate fhis implementation include local school districts, state
education agencies:, tcacher education institutioné, and regional and

state IGE networks. Individuals who are committed to IGE and who have

B2

——
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" the necessary knowledge and.competence to carry out their‘respective
roles, along,with material resources such as appropriate buildings and
equipment, are also needed to proyide an environment in which the imple-
mentation of IGE is facilitated (Klausmeier, 19755:Jw

Continuing research and development is essential for improving
instructional materials and procedures. The design of IGE encourages
change as a result of research which focuses on instruction and learﬂ-
ing as well as on the other components incorporated‘int$ IGE.

Successful implementation of all seve;'components4of IGE is a dif~
ficult and complex task. Several years 6f diligent effort on the part

of educators are required to reach a stage when the immediate concerns

~of a school staff can shift from the initial changeover to IGE to

refinement of instructional procedures designed to provide an optimal

educational environment for every student.

Review of Literature

" The comprehensive system of IGE has been developed over a period of
approximately ten years by personnel of the Wisconsin Research and
Development Center for Cognitive Learning in cooperatiqn with teachers
and administrators in school systems and other edﬁcatioﬁal agencies. |
The multiunit school organization was the fiist component to be imple-
mented, beginning in 1965-1966. This was followed by the ingggggggigéh
of instructional progr;mming and compatible curriculum matgriéls. The

first set of materials was the Wisconsin Design for Reading Skill

23



Development which was implemented in multiunit schools in 1969-1970.

In succeeding years, other componenté have been introduced in many IGE

)

schools..

During the first years of developing the multiunit school and
instructional programming, research was conducted in each school where

[

these components were implemented. In succeeding years as the multi-

unit school orgénization and instructional programmiﬁg were implemented
in greater numbers of schools, related research éas conducted on a
broader base. Much of this research focused on éhe outcomes and
effecfiveness of one or more components of IGE. . oo

In the following sections, the research reléted ﬁd”i@gtructional
programming and to thé’multiunit-school is reviewed. In the review of
research related to the multiunit schoolyorganization,‘the emphasis is
on attitudeé toward tﬁe multiunit organization, teacher behavior, ef-
fectiveness of leader behavior,_and conditions condﬁcive to leafning.
Research specific to instructional programming focuses on understanding'
and using the Instructional Programming Model. The review conclﬁdes

with a discussion of the research related to student attitudes and

achievement in IGE schools.

Multiunit School Organization

The model for the multiunit school calls for two:different types
of organizations within each school--the Instructional Improvement Com—
mittee (IIC) and Instruction and Research (I & R) Units. The IIC must

include the principal and the unit leaders. Other persons such.as the-

24
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IMC director, special teachers,'and parent represen;atives may be asked
to be_members of this committee. The staff of each i & R Unit includes
a unit "leader and three to five staff teachers; it is recommendedhthat
aides and/or interns or student teachers also be included in an I & R
Unit staff. Approximately 100 to 150 students are assigned to each

I & R Unit (Klausmeier, Morrow, and Waltep}u1968). The multiunit

school was designed to brovide an environment which is conducive to

.- shared decision making for the purpose of providing'instructional pro-

grams appropriate for individual studengg.‘

As a prelude to discussing changes which may be needed as IGE con—x‘
tinues to be refined, Lipham and Klausmeier (1976) indicatéd: "Evidence
from current research and practice reveals that the multiunit form of
brganizatioﬂal structurevis a powerful means for bringing the human
and material resources of the schools to bear directly on tbe improve-
ment of education" (p. 254). This assertion is supported by research

focusing on various aspects of the multiunit school.

Attitudes. tuward the multiunit organization. A comparison of prin-

cipals of multiunit schools and non-muyltiunit schools was pade by Rich-
ardson (1972). One of his findings was that the.degree of congruency
betweén the perceptions of the principals and staff meﬁbers pf the multi~-
unit schools was gignificantly more positive than the perceptions of the
principals and staffs of the non-multiuqit schools. His study also in-
‘dicated that all principals placed a high value and priority on educa-
tional leadership and that there were no significant differences in ac-

tual educational leadership behavior between the two groups of principals.
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A measure of attitudes of school personnel toward their work was‘ﬁ”\r
included in a study by Pellegrin (1969). In his study, teachers in
multiunit schools reported higher satisfaction in areas such as per-

sonal Telationships with administrators and Supérvisors, opportunity to

accépt responsibility for one's Own work or the work of others, career

eéxpectations;, and‘availability of instructionaltmaterials. It was.alsd
found that teachers in multiunit-schools perégived theiruenvironment as:
being more free, less rigid, and more opeh.to‘ékﬁérimentarion than did

teachers in the control‘schools.

cafors, but that the leadership behavior;of IGE‘principals does not

necessarily differ from that of Principals in'other‘schools.

Teacher béhavior. In his study of multiunit schools, Pellegrin

(1969) found that teachers within an I & R Unit tend to develop speciali~
zation in wéys Surh as: (1) working with large or small groups or with
individual Pupils; (2) Serving as an advisor to the unit on materials

or media related o a Curricular area; and (3) assuming responsibility
for certain aspect.s of the planning Process. Teachers in the multiunit
schools viewed decision making differently from-teacherS‘in‘the control
Sschools; there wa: a shift away fron reliance on the principal for‘ad—

vice and assistance toward relying on other uhit,members for assistance

'in decision making, Teachers in multiunit schoolsg identified the two

most important goals for themselves as "giVing individual'attention'to

23






12

ems of gtudents."  BY contrast,

tg"h
. stué and '_'diagnosing learning probl

t~a
n /’ Mgy schools, th

M
¥ that students learn pasic skills

e most important goals were identified as .

w and "developing student

o atypf
ping and problem solving.

Aty
abi” . Yy gpa1ytical reaso
1!\
2 later study, Packard (1973) reported that teachers did mnot
la a1
/ ize by grudent characteristics, group size, or instructional

g apparent in the ‘early stages .

sp?
Some division of labor wa

S
/ H“Wever ’

ta
d with increased

appeared to. be associate

upY
/ Wentation of IGE which
een the findings in Pelle-

of
A d
a/ exnand.e;. The apparent difference betw

to some extent, be explained by

al
s .
gfyﬂ g packard's studies may,

"Seemingly, once, curriculum development -

. k&r
/R gumstY gstatement:

(p ° 113) .

. Ove ' .
1/ ®r, ,eachers want to perform all tasks"

I
- a stud nit structure on teacher

pav
% i“‘ olszevski (1973) Trepor

y of the effects of the multi
ted that there were mno significant aif- -

f/: % 4n " ¢he overall range of teaching b haviors exhibited by teach-
it schools. In examining a specific

8 4
a/ n multiunit and non—multiun
n multiunit schools exhib

-

a8 g .
A ot beha"“rs, ne found that teachers i
er of ghared teaching pehaviors than

A a
y Vg nificantly greater npumb

Ad ¢
4 Qadlers in non-multiunit schools.

lationship of organizational variables

Hﬁrrick (1974) studied the re

nq
/ . teﬂcher potivation to performance His findings indicate that
more highly motivated than those in -

/ th‘ in pultiunit schools were

/‘ m“1.t::i.|.mft-1= schoolss
ehavioX inciudes findings that

The research related to teacher b

cols participate in more s

21

t&aQ'hQ ul :
rs in Multiunit sch hared teaching __




13

béhaviors, have different goals for themselves, and are more highly
. ¥
motivated than te:achers in non-multiunit schools. :

Effectiveness of leader behavior. A study of variables which ;re
associated with operationally effective IIC's was conducted by Smitﬁ
(1972). He concluded that the more effective IIC's were those in w%ich
the IIC chairman was perceived to exhibit a primary concern for the
coﬁfort, wéll being, status, and»contribugion of the IIC members. ;

- Gramenz (1974) studied the relationship of principal leader Béha—
vior and the organizational structure of the multiunit school to I .& R
Unit effectiveness. He found a significant positive relationship be—
tween the unit leaders' and teachers' perceptions of the instrumenéal,
supportive, and participative leadership behavior of the principaljand
the effectiveness of the I & R Unit.

The process used.in selecting unit leaders in twé schools was
studied by Murray (1973). He reported that succeésful units were
those in which the unit leader had been chosen either from outside the
staff or selected from within using 6bjective criteria. When the unit
leaders had been chosen from within the staff by a "popularity éon?est"
process or were prior friends of the principal and carried debts to
him or her, the uuits were less successful. |

In a study of the relationship between the effectiveuess of the
I & R Units and interpersonal behaviors, Evers (1974) found a signifi-
cant relationship between the unit leader's instrumental leadership and
the i & R Unit effectiveness.

Singe (1974) reported findings which complement those of Evers.
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His study indicétes that task effectiveness and interaction effective-
ness were significantly correlated with unit leaders who exhibited both
initiating structure and consideration behaviors. These relationships
were significaut at both the IIC and I & R Unit levels of organization.

The research related to’the effectiveness of leader behavioé indi-
cates that principals and unit leaders can positively influence the
effectiveness of the IIC and the I & R Units through their leadership
behavior, and that the effectiveness of unit leaderé is related to the
process used in selecting them.

Conditions conducive to learning. A study of the effects of the

multiunit school organization on instructional programs was cqnducted
by Essig (1971). He reported that there were increased opportunities
~ for students to be involved in determining their educational programs,
increased involvement of ancillary personnel with students on an in-
structional basis, and elimination of traditional lock-step ability
grouping.

Wright (1972) studied the extent to which IGE schools are indivi-
dualized. His study included five basic principles of individualiza-
tion:‘ (1) learning rate; (2) learning style; (3)‘student participation
in goal setting; (4) student participation in determining learning se-
quence; and (5) grouping ﬁased on student characteristics, desires,
and needs. Of these, learning rate was the characteristic most often
used in individualizing programs, and student participation in goal
setting was the least used. | |

Changes in student learning patterns resulting from the
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implementation of the multiunit school organization were studied by
Joyal (1973). His findings showed that learning patterns in multiunit
schools were characterized by increased uses of different instructional
and “asdiovisual materials, instructional groups of various sizes, and
greater self-direction in terms of learning activities.

These studies indicate that the multiunit organization can provide
more opportunities for students to be involved in determining their
educational programs and activities. The multiunit organization dis-
courages some of the least desirable characteristics of age-graded
echoois, such as lock;etep grouping in wﬁich all students move at the
same rate. ~

In general, the research related to- the multiunit school orgéniza—
tion indicates that this form of orgahization provides a positi&e and
supportive environment in which to implement instructional programming

for individual students.

Instructional Programming Model

Instructional programming for individual etudentslinvolves a seven~
step sequence as shown earlier i; Figure 1.3. According to Ironside.
(1972), teachers in IGE schools are able to understand the model for
instructional programming, but find it difficult to implement systema-
tically. 1In a follow;up study, Ironside (19%3;>indicated that IIC's
and principals expressed the need for assistance, training, and rein-

forcement in implementing instructional programming.

The interpretations of four characteristics of instructional
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programming (the seven-step sequence, continuous progress, critérion—
referenced assessment, and preas_Sess'ment) were examined in # study by
Klenke (1975). 1In a case study, he interviewed school staff members,
board members, students, parents, andvhon-parent-community members of -
two IGE schools. He found that the interpretations of instructional
programming and its underlying characteristics varied widely. Each
school generally followed tﬂe basic steps of instructional programming,
but there was much variation in the ways and degree to which continuous
progress, criterion-~referenced assessment, and preaSSessmeﬁt were imple~

mentéd.
Although instructional programming is being implemented in schools,
these studies suggest that there are many differences in what schools

are actually doing in their efforts to provide instructional programs

for individual students.

Student Outcomes in IGE Schools

A number of studies have been conducted to determine the student
outcomes which are related to the implementation of instructional
programming and the multiunit sch?ol organization. These studies have
focused on student‘attitude and achievemeng.

Student attitude. Wysong and LaBay (1970) compared the attitudes

of students in an urban IGE school and in a matched, traditionally "
organized school. ' They found that the students in the IGE school re-

sponded more positively to school than did pupils in the traditional

school. v 3 l
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In a study of the relationship of IGE to the learning climate of
pupils, ﬁelson (1972) compared students in multiunit IGE schools with
students in self-contained classrooms. Significa&t findings included:
(1) the mean self-concept of the students in IGE schools was higher
than in traditional schools; and (2) the mean score on pupil attitude
toward fellow pupils in IGE schools waé higher than'in traditional.
schools. Pupil attitude toward teachers in IGE schools did not differ
from that in traditional sciiools. Mean scores were higher, but not
significantly so, for students in IGE schools ;n attitude toward in-
struction and school morale. '

fEdwards (1972) studied affective change in elementary schools
.implementing IGE. He concluded that the environment of the IGE schools
in his sfudy.was more conducive to the development of favorable stu-
dent attitudes téward school and toward peers than tbat of the non-IGE
" schools. Evidence concerning student attitude toward school and stu—
dent self-concepf tended to favor the IGE schools, but not significantly.

The research on student attitudes is inconclusive. In the studies
which did report significant differences in attitudes, the difference
was in favor of the students in IGE schools.

Student achicvement. During the formative years of IGE, studies

related to instructional programming were carried out by Klausmeier,
Quilling, and Sorcnson (1971). They found that higher student achieve-
ment was occurring in those sitﬁations where the curriculum component

in reading had becn incorporated into smoothly functioning multiunit

schools.
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In another study of reading which focused on word attack skills;
Quilling and Otto (1971) reported that positive results were demon-
strated in terms of attainment of program objectives after one year's
implementation.

The results of a study of three IGE schools in one school district
indicate that achievement scores on the Iowa Test of Basic Skills
showed increases over scores achieved prior to the implementation of
IGE in all areas tested (Kennedy, Entress, McElwee, Pautsch, Schollaert,

and Zwadzich, 1972).

.The results of a three-year study in another district showed that
second- and sixth—grade students in the multionit schools had higher
standardized achievement scores than students in the control schools
in all areas except spelling at the sixth-grade level (Hackett and
McKilligin, 1972).

Bradford (1972) compared students in an IGE setting with students

in traditional self-contained classrooms on self—concept and on achieve-

.ment in reading and mathematics over a one-year period. Her results

indicated that there were no significant differences in reading achieve-
ment. In mathematics and in self-concept, the gains»of the IGE students

were significantly higher than those of the students in the control

group.
T S - g

In some Los Angeles schools, local objectives to decrease the percen-

tage of students scoring below the second quartile on national norms were

identified for the 1972-1973 school year. In one of the IGE schools,

the objectives were achieved for the first- through fifth-grade students
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in reading and for the fourth-grade students in arithmetic. Test re-
sults for other groups (reading in sixth grade and arithmetic in fourth”
through sixth grades) indicated that the percentage of these students
below the second quartile had also decreased, although not suffiziently
to meet the local obJectives (Flournoy, 1974). .

A comparison of reading and mathematics achievement of second— and
vthird—year students in I§E schoolslandutraditional schools was mad#
by Burtley-‘19742, In his,study, the mean gain scores over a period
of two years in‘reading and in mathematics for both second- and third-

year students were significantly higher in IGE schools than in tradi-

tional schools.

In a study of the use of an objective-based approach in word zttack,

Kurth (1975) reported that at least 90 percent of the students who had

used the objective-~based program were able to decode 80 percent oxr more

of the phonetically regular words.,

Positive student outcomes occurring after the implementation ok IGE
were reported by the Merrimack Education Center (Final Evaluation Report,
1974). Results of interviews with school staff indicated that although
achievement gains remained about the same as before IGE was begun,
other gains had occurred. Students seemed to enjoy school more; beha-
vior problems had decreased; and students seemed more curious and self-
directed;

Student outcomes in the cognitive and affective domains mere inves-
tigated in the IGE setting and in the control setting in one region of

New Jersey (Evaluation Report, 1974). No statistically significant
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differences were found in the language arts achievement of children in
IGE and non-IGE schools. Statlstically.significant differences in

mathematics tended to favor the non-IGE schools. The data indicated

-no significant differences between IGE and control schools in students'

self-concepts.

The majority of these studies of student aﬁhievemgnt in IGE séhools
support the outcome of higher achievement in. IGE schools. Only one of
the studies reported a significant difference in achievement which
favored the non-IGE schools. These results strongly suggest that IGE -
cén lead to the outcome'of higher studént achievement which'is expectéd
as'a result ofvgﬂe cOoperative planning and implementation of instruc~
tional programming for individual students.

ﬁéport; of the pfocédures used by schools to form their multiunit
orgénization'and to develop instructi;£airprograms fof individual stu-
dents are as yet limited. One such study describes the implementation
of IGE in the John Ridgeway Pﬁblié School (Ciaglia, Messner, Greséo,
Gies, and Leonard, 1973). The study includes the seq;ence of events
which led to the implementation of IGE as Qell as those which occurred
during the first year changeoverr Due to:the nature of the study, no
cénclﬁsions were presented. However; the study providés insights into
the thoughts and feelings, along with the successéém;;d frustrations
which occgrred during #he early stages of planning and implementing‘IGE
in one school.

The research which has been discussed was conducted in IGE schools

with the purpose of identifying outcomes which are associated with the
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implementation of IGE. For educators, the outcomes indicate that
leadefship behavior can have a positive influence on the effectiveness
of the IIC and the I & R Units, and that the implementation of the
"multiunit school can foster the develoﬁment of positive‘atﬁitudes.. The

outcomes for students include higher achievement, increased opportunity

for. involvement in determining their educational programs, and‘parficiJ' s

pation in a'greater variety of learning modes.

: In summary, the research does indicate that the implementation of
IGE is positively-related to some of the desirable outcomes ﬁhich are
Being”sought in elemcnﬁary education. At present,'therevis';i;tle
research describing the day-to-—day procesées and procedures used in
schools to attain these desiEéBle ou;comes; The presént studj provides

some of the needed information about these processes and procedures.

Rationale for the Study

The daily experiences of students in IGE schools are, to a con-
siderable exteht, determined by the multiunit organization and the
implementation of instructional programming. The organization deter-

mihes the large group of students and teachers with whom each child

s

interacts during the iearning activities which are planned and'imple:L‘
" mented in the I & R Unit. The objectives and activities which comprise
each student's instructioenal prdgram are.reflected in the implementa;ion
of instructional programﬁiﬁg. Objective—baséd curricular materials are
essential to planning and implémenting instructional programs for indi-

vidual students. 3 8
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The nature of the models for instructional pfogramming and for
the multiynit school are such that certain outcomes are expected for
all IGE schools. However, there is much room for variation Qithin
these models as schools adapt them to their unique cﬂaracteristics such
as school goals, interests and e%ﬁectatiqns of the school community, Do
schOOi size, available staff, and attitudes, in;eresés, and needs of
the school population. Evers and Klenke (1976) indicate that‘multiple;'
strategies are needed in planﬁing and implementing instructioqai pro-
grams, A variety of group sizes, multifaceted inséructional activities,
and diverse teaching methods are required. Thesg eleﬁents must be ‘
harmoniously blended with the instructional needs, level of motivation,
learning style, and other characteristics of individual students to
provide effective instructional programs for each of them.

in‘the review of the literature, it was reported that teachers in
IGE schools find it difficult to implement instructdional programming_
(Ironside, 1972) and that the characteristics of i;structional progrém—
ming are interpreted in different ways'(Klenke, 1975).

Lipham and Klausmeier (1976) point out that one impediment to
effegt%ﬁe instructional programming is the failure to follow the se- : I‘ ~
quence of Steps 1, 2, 3, and 4 of the model. Problems arise in those
situations,whéie the first steprto be implemented is preassessment
(Step 3). 1In schools where this occurs, objectives for individual z:u~
dents are often selected (Step 4) without reférence to the major educa-

tional objectives of the school, district, or state (Steps 1 and 2).

Another problem is the development of management procedures which
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nake it possible to implement instructional programming simulfanedusly
in several curricular areas (Klausmeier, 1972).
Several years have elapsed since schools began the implementation
of IGE. Manyvof these schools have implemented instructional program-
ming in at least two areas of the curriculum; some have achieved this
in three areas, and a small number have succeeded in providing insfruc-
_tional programming for individual students in all areas of the.curricu¥
lum, Determining the processes and procedures used in these échools

to achieve success in implementing instructional programﬁing for indi—'
vidual ‘students is an important =step toward helpiné schools péke the

changeaver to IGE or to refine their existing IGE practices.

Statement of the Problem

The primary purpose of iiis study was to determine how instructional
prograﬁming for individual students has been implemented to provide ef-
fective learning environments for elementary students. The focus was
on.the processes and procedures used to achieve the objectives of the
IPM, A related purpose was to study the multiunit school z;nization
as it relates to implementation of instructional programming.

To achieve these purposes, implementation of instructional program-
ming and of the multiunit school organization was compared with the
theoretical models of tﬁeée components ﬁf IGE. The following broad

questioﬁs providr ' :he focus for the study:
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1. What is the multiinit organizational arrangement of
.the school? '

A. What is the rationale for this arrangement?

B. In what ways has the model for the multi-
unit school organization been modified?

2. To what extent does the IIC support‘the implementa~
tion of instructional programming by:

A, implementing Step‘l of‘the Instructional
Programming Model?

B. coordinating the activities of the I & R
Units to achieve continuity of instruction
in all curricular areas?

C. arranging for .the use of time, facilities,
and material and human resources which must
be shared throughout the buiiding?

3. To what extent are Steps 2 through 7 of the Instruc- S o
tional Programming Model implemented in each I & R el
Unit?

A, In what ways has the Instructional Program~
ming Model been modified to meet the needs
of each I & R Unit? . .

B. How does the implementation of instructional '
programming compare between I & R Units?

————

Significance of the Study

The development and refinement of the components of IGE have been
based on a synthesis of theory and practice. 1In this study;‘a detailed
description of the practices involved in two components of IGE was the
basis of a comparison between theoretical models end'actual implementa-
tion. Such a comperison is important, both for refiningvtheory and for

re-considering actual practices. E;E)
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In discussing the research related to the administration‘;f the
muitiunit school, the National Evaluation Committee of the Wisconsin
iéeearch and Development Center for Cognitive Learning posed the
question, "What vuriatipné in the Center's design for a multiunit school
are presently operational and are viewed by the Center as acceptable
deviations . . . ?" (National Evaluation Committee, 1974, p. 10).. This
study responds to the question as it identifies ways iﬂ which the multi-
unit school model has been modified in actual practice.

IGE is considered to be a dynamic, changiﬁg sysfem by those who
have been responsible for the development of the components of IGE.

This study provides some insights into possible modifications within
some of these components.

The implic#tions of this study may be valuable to\rgsearéﬁers who
wish to identify elements of IGE which séill require further research.

This study can help practitionefé to gain a bettef understanding of
both the theory and practice of IGE. Many persons find thaﬁ theory be-
comes more meaningful when considered in the context of an applied
situation. IGE is a complex innovation which includes reorganizing
schools, re-defining staff roles and responsibilities, and implementing
a system of instructional programming for the purpose\of providing ef-
fective and appropriate instruction for individual students. Educators
who wish to adopt or fefine instructional programming.for individual
students need information about effective procedurés for managing the
tasks of identifying objectives; selecting and administering appro-

priate assessment instruments, planning for each student, implementing
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CHAPTER II

METHODOLOGY AND PROCEDURES

The tesearch mggﬁadolqu and procedures used to conduct.the study
are:éxpiained in this chapter. The rationale for the methodology 1s
discussed in the first section. Then the means used to identify and
salect'the school for the case study are explained. In.the next sec-
tion, the data collection procedures‘ére described. This inclﬁdes the

selection and preparation of instruments as well as the procedures used
in observing and interviewing. Following this is the.explanation of
the data analysis techniques used in preparing and presenting’' the final

research report. The chapter conciudes with a statement of the limita-

tions of the study.

Rationale for Methodology

A field stuay approach was necessary for this study inasmuch as
the intent was to describe the nature bf existing conditiéns. Festinger
and Katz (1966) indicate that " . . . the éreat»strength of the field
study ig its inductive procedures, its potentiality for discovering

significant variables and basic relations that would never be found if

42




28

we were confined to research dictated by a hypothétical-deductive
model" (p. 75). This strength is important in a study which is de-
signed to describe conditions as they exist. It cannot be assumed

that the questions and types of information which are identified in ad-
vance will include everything that is significant in a specific situa-
tion. Thus, a method was needed which made it possible to include-
significant information that became available in the process of col-
lecting the data.

The form of field study which was selected as the most effective
means of achie§ing the purpose of this study was a case study of a
single school. Sax (1968) defines the case'stﬁdy as " . . . any re-
létively detailed description and analysis of a single person, event,
institution, or community" (p. 288). Sax presents several uses of the
cgse study. Two of them are: "[The case study] méy prbvide new in-
sights, help modify pre-exiSting conditions, or point out gaps in

knowledge. The case study may aiso be useful in demonstrating how a

_ theoretical model can be exhibited in a concrete example" (p. 290).

-

The need for case studies in IGE schools has been supported by

the National Evaluation Committee of the Wisconsin Research and

Development Center. Suggestions for future research were included in

their 1974 report (National EValuation.Committee, 1974) . Two of these

suggestions were:

Emphasis on in-depth case study or intensive comparative
studies in a limited number of schools in preference to
surveys dnd broad sampling studies.

Less reliance on questionnaires and standardized
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instruments‘énd more on interview and observation tech-
niques. (p. 11)

To carry out this case study, the procedure known as participant

observation was used. According to McCall and Simmons (1969),'partici-

pant observation

. . . refers to a characteristic blend or combination
of methods and techniques that is employed in study-
ing certain types of subject matter. . . . This

characteristic blend of techniques . . . involves
some amount of genuinely social interaction in the
field with the subjects of the study, some direct
observation of relevant events, some formal and a
great deal of informal interviewing, some systematic
counting, some collection of documents and artifacts,
and open—endedness in the direction the study takes.

(r. 1)

Thus, participant observation is not a single method, but a type of re-
search enterprise which combines several methods toward the end result,
namely, an analytic description of a complex social organization.

McCall and Simmons indicate that:

An analytic description (1) employs the concepts, pro-
positions, and empirical generalizations of a body of
scientific theory as the basic guides in analysis and
reporting, (2) employs thorough and systematic collec-
tion, classification, and reporting of facts, and

(3) generates new empirical generalizations (and per-
haps concepts and propositions as well) based on these

data. (‘P- 3)

In this study, the basic guides for data collection, analysis, and

--------- M

' reporting we;zithe models for instructional programming and for the multi-

unit school. Spstematic procedures, described later in this chapter, were
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used to collect, classify, amd report ~he data. Based on the data,
some generalizations were derived and are presented at the.conclusion
of this report. These generalizations réflect an analysis of ‘the data
as compared with the IGE models for instructional programming and for
the multiunit school organization. The emphasis in ;his study was on
the rationale for modifications which have been made in the models,
and on the implications these modifications may have for revising the
models or for clarifying procedures for implementing the models.

The propedﬁre of participant observation can involve diffeteﬁt dé—
greeé of participation and/or observation. Gold (1958) discusses four
possibilities: complete participant, participant-as-observer, observer-
as-participant, and complete observer. The role assumed by the researcher
for this study was observer—as-participant. This role calls for rela-
tively formal observation and data collection but also permits informal
observation and participation.

The methods which were used in collecting data, for this study were
questionnaires, structured interviews, informal interviews, observa-
tion, and reviews of documents collected at the school. Defailed de-
scriptions of these methods are included in the section on data collec-

tion.

School Selection

To obtain a detailed and thorough description of the procedures and

processes involved in implementing instructional programming for
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individual students in a multiunit school, one school was selected for
this study. The requiremeﬁts for the school were that: (1) it met the

minimal criteria for an IGE school as defined in the IGE Implementor's

Manual (Evers, Fruth, Heffernan, Karges, and Krupa, 1975); (2) instruc-~

tional prograﬁming had been implemented in at least two curricular
areas, one of which Qas reading; (3) at least'one element of the
Wisconsin Design for Reading Skill Development (Otto and Askov, 1974)
was being used; (4) the school staff was willing to cooperate with the
researcher by cémpleting the questionnaires and permitting the: observa-

tion; and (5) the school had a minimum of three I & R Units.

Minimal Criteria for IGE Schools

The minimal criteria for the multiunit school organization as de-

fined in the IGE Implementor's Manual are:

The entire school is organized in the MUS-E organization
pattern with:

A. Instruction and Research Units (I & R Units)
Each I & R Unit has:
approximately 75 to 150 students of multlages
approximately 4 to 6 teachers

one unit leader
The unit leader and teachers of the I & R Unit meet

at designated, regular times each week.

B. An Instructional Improvement Committee (IIC)
The IIC is composed of:
the principal .
the unit leaders from each I & R Unit in the
building.
. the IMC director
The IIC meets at a designated time each week. (p. A~26)

The minimal eriteria described in the IGE Implementor's Manual for
.

»
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instructional programming are:

The school applies the Instructional Programming Model
(IPM) in one or more curricular area(s) by:

A, stating schoolwide educational objectives to
be attained by the students in the building
for the curricular areas to which the IPM has
been applied.

B. estimating the range of educational objectives
that may be attained by students in each I & R
Unit for the curricular areas to which the IPM
has been applied. ,

C. assessing individual student's.level of achieve-
ment, learning style, and motivation level using
criterion-referenced tests, observation, or work
samples for the curricular areas to which the
IPM has been applied.

D.' setting instructional objectives for each indivi-
dual student to attain over a short period of
time for the curricular areas to which the IPM
has been applied.

E. planning and implementing an instructional pro-
gram for each individual student for the curricu~
lar areas to which the IPM has been applied.

F. assessing students for attainment of the stated
instructional objectives for the curricular areas
to which the IPM has been applied.

G. 1f the student has attained the objective(s) to

- mastery, setting the next instructional objec-
tive for the student; if the student has not
attained the objective(s) to mastery, reassessing
the student, and going through the instructional
sequence again or engaging in some other activity.
(p. A-27)

__Selection Procedure

A random sample of forty IGE schools which met these minimal cri-
teria for IGE schools had been identifigd by researchers at the Wisconsin
Researqh and Development Center (Bocian, 1976; Feldman, in press;
Mendenhall, in press; Sigurdson, 1976). These researchers were conducting

studies of achievement and attitudes of students,- attitudes of teachers,
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and patterns of decision making.

It Qas decided to select one of these schools for this in-depth
case study. The four researchers who were conducting the study in the
forty séhools were asked to identify those schools in their study which
best typified the multiunit school and instfuctional programming. From
the list of twelve schools thus identified, tﬁose which wére known to
have fewer than three I & R Units or were not using tﬁe Wisconsin Design
were deleted. This left two schools which apﬁea?ed to meet the minimal
criteria.. Each of these schools was contacted. The staff of one
scﬁool indicated that their schedule would make it difficult for the
researcher to carry out the necessary observation.

Alys Drive Elementary School was the remaining schoo; which appegred
to meet the requirements for this study. The researcher contacted the
principal, explained the study, and asked if the staff would be willing
to participate. The principgl indica@ed that Alys'Drive was organized
as a multiunit school consisting of five teams (I & R Units), ﬁad imple—.
mented instructional programming in reading and mathematics, and was
uéing the Wisconsin Design: Word Attack and Study Skills. He éiscussed
the proposed research with the IIC and received their suppor£ before

inviting the researcher to proceed.

Data Collection

~

Collecting the data involved the use of questionnaires, a two-week

period of observation and interviewing by the researcher, and the use
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of documents available at the school.

Instruments '

The Descriptor for Individualized Instruction (DeVault, Golladay,

Fox, and Skuldt, 1973) was used in cdllecting data_re}ated to instruc-
tional programming. The descriptor includes informa;ion_reléted to ihe
following aspects of instruction: program context, sequence, program
pattern, objectives, assessment procedures, rate,'media, grouping,
record of information, and use of information. According to the
authors, “The Descriptor is designed to provide a graphic portrayal of
.individualized instructional programs. . . . It can be used to describe
a single program . . '» as it is described orally . . . , as it is re-
ported through the observation of the program in use with learners, or
described through a combination of £hese means" (p. 3). The Descriptor
was selected as a data collection instrument bec;;;;u£géw;tems it con-
tains include information necessary for describing the procedures used
in instructional programming. ' , . o

The components of the Descriptor and their relation to the Instruc-

tional Programming Model are as follows:

Instructional Programming Model Descriptor

Type of program materials used Program cohtex;
Patterns of instructioﬁal pro- ~ Sequence

gramming - .. Program pattern

Step 3 | ' Assessment procedures

Record of information
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-~ Instructional Programming Model Descriptor

Steé 4 ' : : Objeétives
: Use of information

Step 5 | - Rate
Q . Media
Grouping
Record of information
Use of information

Step 6 ' Assessment procedures
Record of information

-Step 7 . Use of information

The validity and reliability of the Descriptsr have geen studied
by the authors. They concluded that, "There seems to be ample evidence
of an informal néture that the Descriptor . ; . is both valid and re-
liable"'(p;.53); Information supporting thisvconclusioﬁ is presented
in the description of the development procg&ures for the Déscriptor.
The decision to use the Descriptor was supported by this developmental

information.

Additional instruments for collecting data which were not included
in égé Descriptor were prepared by the researcher. These included
questionnaires and interview schedules. (C0pies:0f'each of these in-
struments are included in the appendix.) These ingtrumeﬁts focused on

information (beyond that provided by the Descriptor) needed to answer

the three broad questions which were presented in the statement of the

problem.

The means used to gather data related to each question are presented

in outline form below. For each question, there is a listing of the
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procedures used, the éersons involved, and the titles of the instru-.
ments used in collecting the data.
.Question 1: What is the multiunit organizational arrangement of your
: school? '
A. What is the éafionale for this arrangement?
B. In what ways has the model for the multiunit

organization been modified to meet the needs
of the particular school?

Procedure Person(s) Involved Title oi Instrument
e A ety qprrtsis

Questionnaire Principal Multiunit Organization
Questionnaire IIc Implementation of

Multiunit Organizatio.n
and Instructional

Programming
Individual IIC members and Rationale for Multiunit

interviews some teachers Organization

Question 2: To what extent does the IIC support the implementation of
instructional programming by:

"'A. implementing égep 1 of the Instructional Pro-
gramming Model? ‘

B. coordinating the activities of the I & R Units
to achieve continuity of instruction in all
curricular areas? :

C. arranging for the use of time, facilities, and
material and human resources which must be
shared throughout the building?

Procedure Person(s) Inwolved Title of Instrument
Questionnﬁire Principal ‘ IIC Information '
Obtain copies Principal

of IIC minutes
and agendas , 51
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Procedure - Perﬂ {_} Ehyolved ~ Title of Instrument
Group - 1IC o ’ Instructional Prqéram—
interview-—~ ' ‘ ming - Step I

- ‘ " '1IC - Coordination
Observe IIC ' e
meeting ‘ :
Individual At least one : Same questibns as used
interviews teacher in each - for 1IC group interview.

‘ I & R Unit )

‘Ques;ionnaiié IIC ‘ . Implementatidn,ovaul-

"tiunit School and
Instructional Program-
ming

Question 3: To what extent are Steps 2 through 7 of the Instructional
) Programming Model implemented in each I & R Unit?

‘A, In what ways has the Instructional Programming
Model been modified to meet™ the needs ofeach -
I & R Unit?

B. How does the implementation of imstructiomal
programming compare between I & R Units?

Generai Information

- Procedure " ftPérsdh(é)jIhﬁﬁlVéa“““““Tiilé”bfWIHEEEﬁﬁéﬁEff““”“”"””“““
Questionnaire Unit leaders . I & R Unit Information
Individual Unit leaders and I & R Unit Staff Member

- interviews -teachers Interview Questions -
Questionnaire All unit staff mem- I & R Unit Staff Member
bers - Questinnnaire

Obtain copies
of agendas,
minutes, etc.

Instructional Programming in Specific Currlcular Areas<

Procedure Person(s) Involved Title of Instrument’f

‘ Questipéqg;:e Staffwmembers,of o I &R Unit-—Instructional
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Question 3 (Continued):

Procedure - Person(s) Involved Title of Instrument
units using Programming Using Wiscon-
Wisconsin Design sin Design

Questionnaire - Unit leaders I & R Unit-—Instructional
s - Programming in Reading

Questionnaire Unit leaders "I & R Unit--~Instructional
: Programming in Math

Individual Various unit staff Using questions from the
interviews members above three questionnaires .
Group inter- I & R Unit staflfs The Descriptor for Indivi-
views (2-3 teachers for dualized Instruction
' each curricular
area)

Obserye unit
meetings

.

The instruments developed by the researcher wére based on informa-

tion from Unit Operations and Roles (D{Pego, 1970), The Unit leader and

Individually Guided-Education (Sorenson,'Poolé, and Joyal, 1976), and

The Wisconsin Design for Reading Skill Development: Racidnale and
Guidelines (Otto and Askov; 1974). Aanigtance in determininé the best
procedures and in developing open-énded interview schedules was obtained
from professors with expertise in field methodology. After the inétru—
ments were developed, they were submitted to a panel of ekperts who
were asked to react to the content va;ldity of the instruments. This
panel consisted‘of persons who had experience as IGE priﬁcipals, unit
leaders, and/or teachers,.and peréons'who h;ve been involved in IGE

PR

development activities at the Wisconslu/kesearch and Development Center.
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_Based on the recommendations of the panel members, changes were made to-

improve the instruments and procedures. N

Procedures

The researcher observed at;AlvszDrive“Elementary School for a?twoe-‘
weekvperiod extending from March 29 through April 9, 1976. ,The:re—
searcher was-at the school fron é-oo'a m. to 4:00 p.m. daily. Prior to
the visit, questionnaires had been mailed to the prinTipal and unit
leaders. . These were collected by the researcher during the period of
observation. | | -

One formal interview was held with the IIC. and one with the prin-
cipal. Structured interviews using ‘the Descriptor to collect informa-
tion about instructional programming in reading and in mathematics were
held with each team, Separate interviews were scheduled for reading

and for mathematics for each team. At least two staff members partici~

pated in each interview. The researcher also interviewed the assistant

superintendent in charge of instruction.' This’ interview»focused_onmthe;W;;
growth and development of IGE in the district over a five-year‘period.
Notes were taken during all scheduled intervieWs.‘

When the researcher was not involved_in formal interviews, time
was used for informal interviews and conversations and for’ohserving
in instructional areas. Informal interviews were held with all full-time .
team uembers during the two-week period. Beginning on the third day of

the observation, notes were taken whenever convenient during informal

'interviews. Additional notes were recorded from memory at the end of
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The researcher observed informal, organizational, and instructional
activities in all five teams and-in the special areas. Notes were taken
either during or after such observations. These notes included infor-

mation about physical facilities,-échedules, grouping arrangements,

. instructional procedures,’avéiléble materials, and displays of student

products.

Informal conversations were held with students. They shared infor-
mation about activities they were involved in and their atﬁitudes aboggmn
schoﬁl. Notes wefe made about these conversations. Informal conversa-
tions were also held with several parents who were in the building for
programs or as.volunteers.

The researcher spent approximately half of each eight-hour day
observing apd the other half in structured interviews énd informal con-
‘versations. |

During the two-week period of observation, copies of agendas and
minutes for 1IC and team meetings were requested"and obtained. Addi-
tional documents relat;a tq”IGE implenmentation and refinement were con-
tributed by various staff members. These inéluded information about
student achievement, schédﬁles, materials being used.for‘instruction
and evaluétion, record-keeping and report forms, curriculum guiﬁes,>and
communications with the district office; The researchér attended one
school-wide faculty meeting, one IIC meeting, and three I & R Unit meet-
ingse. '

Over a period of several weeks after the data had been collected,

the researcher organized the information into a descriptive narrative
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report. Copies of sections of this report were sent to the principal,
and other sections were sent to the team leaders. Thesé persons were
invited to read the reﬁort and share any corrections or suggestions
with the researcher. Thelr corrections and some of the suggestions

were incorporated in the final report which appears as Chapters III

and IV of this report.

Data Analysis Procedures

During and after the period of data collection, the data were
sepgrated into the following categories: background information, mul-
tiunir organization for 1975-1976, activities of the IIC, and activi-
tieg of .each of the five teams. The background:information was further
categorized under the topics of (1) history of IGE at Alys Drive: 1971~
1975; (¢2) physical faéilities; (3) daily schedule; (4) curriculum;

(5) coﬁponents of IGE; (6) professional activities and concerns; and
(7) goals achieved since implementiﬁg IGE. After developing an outline
based on these topics, the researcher recorded all the relevant infor-
mation in a narrative description of Alys Drive School.

The three major questipns posed in Chapter I served as the frame-
work for organizing and summariziﬁg the detailed information. First,
the current status of the multiunit organization at the school and the
rationale f6£ this organization were explainéd. Theg’the extent to.
which the IIC supports instructional programming was summarized. This

was followed by an analysis of instructioﬁa} programming in reading
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and mathematics at the team (I & R Unit) level. Finally, the five
teams were compared in terms of their implementation of instructional

prograrming for individual students.

Limitations of the Study

This was a case study of a single school. The particular schéol
was selected because it met the desired‘criteria. Because the school
‘is not represeﬁtative of any larger population of schools, the resuits
of the study cannot be generalized to other schools. The data which
were collected and recorded in this report are based on the assumption
that the researcher's observations Qere objective and that the reporting

is accurate.
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‘CHAPTER III

THE CASE STUDY: BACKGROUND INFORMATION

The case St“d&.of Alys Drive Elementary School is pfesentéd in two
chapters. The first part of this.chapter describes thé school's in-
volvement with IGE from 1971 to the end of the 1974-1975 school year.
This is followed by general information about the school includiﬁg'
physical facilities, the daily schedule, school-wide curriculuﬁ, compo-
nents of IGE, professional activitiés and concerns, and goals which |
have been achieved since IGE was implemented, Chapter IV £hen describes
the multiunit organdzation and instfuctional programming at Alys Drive
in 1975-1976. |

‘Alys Drive Elementary School is one of six élementary,schools in
the Lancaster CentraIISchool District; Lancaster, New Yogﬁf' Students
from kindergarten through the fifth grade attendvthe elementary schools.
One middle school serves the sixthﬁ through eighth—grade populations;
the ninth- through twelfth-grade.stﬁdents attend the district high

school.

The Lancaster Central School District encompasses the towns of

Lancaster and Depew located-east of the city of Buffalo. Residential

areas comprised mainly of single family dwellings occupy most of the
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area included in the d{strict.

Theldistrict adm}nistration of the Lancaster Schools consists of
the district superintendent, Dr. Hayes; the aésistant superintendent in
charge of instruction, Ms. Whittaker; the assistant superintendent in
charge of business, Mr. Bauer; the pupil persomnel director, Mr.
D'Amore;: the personnel director, Mr. Romance; the elementary curriculum
coordinator, Mr. Bunting; and supervisors of transportation, building,
and maintenance. Each of the school bpuildings has its own principal.

The Alys Drive Elementary School is located in a residential neigh-
bofhood in Depew. At least 80 percent of the residents live in single
fﬁmily dwellings, and the remainder live in apartment complexes. The
néighborhood is a lower middle class area and most of the residents are
blue collar workers. There are some white collar workers and some |
families which are supported by unemployment or welfare incomes.

The student body includes kindergartners.through fifth graders.

The enrollment fluctuates between 550 and 600 students.

The History of IGE at Alys Drive: 1971-1975

1971-1972
Implementation and refinement of Individually Guided Education (IGE)

has been ‘an ongoing process at Alys Drive since 1971. In the spring of
that year, Dr. Hull of the State University College at Fredonia an—
nounced plans for a summer workshop focusing on Individually Guided

Education and the Wisconsin Design for Reading Skill Development (WDRSD).
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.Ms. Whittaker, assistant superintendent for instruction. in the Lancaster
Central Schools, encouraged the staffs of the district elementary

schools to consider attending the workshop. The staffs of twe schools,

Alys Drive and Bowmansville, expressed interest, 8o foﬁr'tgachers repre
senting the two schools attended the wqfkshop.ﬂ.These teaéhers returned
to Lancaster with positive reports about the possibilit%es éf the IGE
system. They recommended that the two schools seek further information
about IGE and WDRSD. The district Individualization of Instruction
Committee recommended that the district support the two schools in pur-
suing Individually Guided Eduéation. "

Mz, Sciole (the principal of Alys Drivé Elementary School), one
téacher at Alys Drive, the district eurriculum cecordinator, and repre-
sentatives from Bowwanaville atgended a Principal-Unit Leader-Horkshop.
With the assistance and support of Ms, Whittaker and Mr. Qciole, weekly
ihservice workshops were planpe& for the 1971-1972 school year. Thesé |
were attended by the first~ and second~grade teachers of Alys Drive
and Bowmansville Schools and the reading teacher from Alys Drive. The
workshops focused on the components of IGE and on the Wiscoﬁsin‘Design
for Reading Skill Development; Word Attack. The agenda for the second

-ingervice workshop, October 20, 1971, from 2:45 p.m. to 3:30 p.m. serves
és an eizmple of the content of these workshops. This agenda included
the followiag items:

1. Brief discussion of last meeting

2, Instructional Programming Model

3. Organizational Chart of a Multiunit School
4., Videotape - Elaine MxGregor
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To gain further information about IGE, four teachers traveled tﬁ
Madison to attend the State Coordinétors meeting in the fall of 1971.
In addition to attending the meefing, the teachers visited an IGE school
in Appleton, Wisconsin.

.During the year, the Boara of Education was asked to support the
implementation of the Wisconsin Design and the multiunit school organiza-

tion. The Board granted permission to implement these changes for a

- trial period of five years.

Through the workshops and other meetiﬁgs in 1971;1972, plans were
made.to use the WDRSD: Word Attack materials in the first and second
grades beginning in Septembér,,1972. Two I & R Units were organized to
include all first- and second-grade students and teachers. These were

called Team A and Team B. Each team included both first- and second-

grade students.

1972-1973

During the 1972-1973 school year, the reme&ial readiné téacher at
Alys Drive, Ms. LaCrego, became more involved with' the total reading pro-
gram. As the reading teacher, Ms. LaCrego had been primarily responsible
for providing remedial instruction for those students who needed it, and
for providing assistance to the classroom teachers at their request.

After becoming aﬁquainted with the WDRSD materials and procedures,
Ms. LaCrego.developed a plan for a Reading Center which would serve all
students, not just those who needed remedial instruction. The Reading

Center would have a specific location in two unoccupied classrooms. The
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teams which were using WDRSD would schedule instruction in word attack
skills at different,timaa.df the day. The staff of each téam would
continue to identify the students to be grouped for instruction on cer=-

~ tain skills. Some of these groups would then be éssigned to the Reading
Center. The students in these groups would go to the Reéding Center at'
- the scheduled'time for insﬁrhction with the readihg teache?. Haviﬁg

the reading teacher available as an additional staff}member would make
it possible to provide instruction in a greater numbér'of-skills at}

any one time as well as decrease the size of the groups;

The pfincipal and some staff members participated in workshdps and
.Aother inservice prog;ams related t& IGE throughout fhe 1972-1973 school
yéér..‘Plans were made to implement WDRSD at the third-grade level in
the coming year.

The WDRSD: Word Attack Skills materials were used throughout the
dents. At the end of the school yéar,‘paFents were asked to respond
to a questionnaire. An abbreviated fqrm'of the qﬁgstionnaire and sum-
marized responses are shown in Figure 3.1. |

. T
The teachers were asked to write their reactions to the first year

"in the IGE program. Their responses were as follows:

STRENGTHS
1. Téacher aides
2. Skill sequence in Reading (Wisconsin Design Testing) -

3. Increased use of diversified materials
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ALYS DRIVE SCHOOL - 1972-1973

______LANCASTER ELEMENTARY I.G.E. - PARENT QUESTIONNAIRE -

Teachers and Administrators have worked many hours this year planning
and presenting our new I.G.E. Elementary Program.
pPresent teaching situations which best meet each child's individual

learning needs.
how parents feel about our program.

1.

2.

Our goal is to

At the end of our first year, we would like to know

Please take time to answer this
questionnaire and return it by Friday, June 15th.

Did your child enjoy school this year?

Very much (122)
No difference from last year

Did your‘childﬁcomment about
Every day (42)

No difference from last year

Has your child developed any

of the I.G.E. Program?

Yes (118) No (41)

Which of the following learning experiences did your child enjoy?

ae

b.
Ce
d.

(=X}

£f.
g
h.

Very much

Independent learning
activities 94
Activity Room 124
Books and Materials 129
Art activities 119
Group of Teachers 99
Group of Children 107
Library — Media Center 126
Working with different
age groups 67

Figure 3.1

Sometimes

Frequently

(43)
(11)

(92)
(0)

Very 1littl

e (0)

school experiences this year?

Once in a while (32)

new interests this year as a result

Sometimes Very little

58 6

27 10

32 3

- 35 9

42 10

38 6

26 2

16

67

Parent Responses to Questionnaire

rAQ
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7.

LANCASTER ELEMENTARY I.G.E. - PARENT QUESTIONNAIRE -
ALYS DRIVE SCHOOL - 1972-1973

In your opinion, what did your child gain most from the I.G.E.
Program?

Do you feel this Program should continue?

Yes (156) . No (6)

What did you 1iké about the reporting system?

Figure 3.1 (Continued)

Parent Responses to Questionnaire

64
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Children really reading at own rate
Children more aware of what they can do
Skills well learned

Teachers' attitudes toward learning changing; pro-
viding classroom environments which foster learning

8. Child attitudes toward reading seem to have improved

9. "Reading is many different kinds of material"

10, Retooling can be exciting

11. Availability of resource files

'12. Activity room

13. Greatest progress in attitudes of students and teach-
ers

14, Children more eager to read

15. Chiidren's'reading ability improved

16. Givés a concrete basis for evaluation of children.and
reports to parents -

WEAKNESSES

1. Printing of some tests needs.to be improved

2. Sequence in two levels needs to be reviewed

3. Not many changes made in teachérs' methods of instruﬁ—

tion or goals

ax

AREAS OF JMPROVEMENT OR NEEDS

1.

2.

3.

Revise test sequence in B and C level

Define individualization for our program

Centralize materials
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1973-1974

In September, 1973, a ﬁew multiunit organization was creafed to in~-
clude first-, second-, and third-grade students. There were then three
teams. Team A included all the first-grade students, Teéms B and C
each included second- and third—grgde students. The WLRSD: Word Attack
materials were used by all three teams. One teacher on each team had
a self-contained room to provide a less diverse setting f°§@;2?§i stu-
dents who had not functioned as well as' expected in the situa;ioné in-
volving re-grouping among the entire team. Within these self-contained
rooms,.individualized instructional procedures were used_by the class~
room teachers.

During the 1973-1974 school yéa#7 ~.eadership and asisistance con-
tinued to be provided by Ms. Whittaker at the district level and by Mr.
Sciole within the school. Some ;eachers attended workshops; inservice
programs were held im the district. |

By this time, additional support for IGE schools was being provided
by the Board of Cooperative Educational Services (BOCES), First Super-
visory District, Erie County--one of the regioﬁal education agencies in
New York. Each BOCES has a director for Optional Educatiomnal Ptograms
(OEF), IGE is one of the optional educational programs in the state..
Thus, the OEP dircctor in each BOCES offige serves as a consultant for
the IGE schools in that region.

An example ofAthé involvement of BOCES is provided in the agenda

for a meeting on December 4, 1973. This agenda contained the following

information:
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DATE:
TIME:

PLACE:

3:30‘-

4:00 -

4:30 ~

4:45
5:00 -

6:00 -

7:00

52

BOARD OF COOPERATIVE EDUCATIONAL SERVICES
First Supervisory District, Erie County

INDIVIDUALLY GUIDED EDUCATION MEETING

December 4, 1973 (Tuesday)

3:00 - 8:00 P.M.

Alys Drive School - Lancaster Pupil Schools

Agenda

4:00 Welcome and get acquainted.

4:30 New York State Education Department's Role - Mr. David
- Weeks, Division of Elementary Supervision, New York State
Education Department. .

4:45 B.0.C.E.S. role in I.G.E. - Jack Hanssel, B.0.C.E.S. #1,

Erie County

5:00 Visitation ~ Alys Drive School

6:00 Status report of participating districts.

7:00 Dinner

8:00— Small groups

a.
b.
Ce.
d.

P

NOWE

Time for planning
Multiple age groups
Reporting to parents
Community evidence
Wrap-up and next steps

Continuing leadership and support for IGE in New York were also pro-

vided by Dr. Hull at Fredonia and Dr. King in the State Department: of

Education.

These two men share the responsibility for coordinating IGE

~activities in the state of New York.

In responsz to questions and concerns which were arising about this

67



53

' new system and'program, 21 teachers representing the two IGE schools

attended a meeting of the Board of Education to explain how the program

was functioning.

Some of the teachers were asked to serve as consultants to schools
. '
in other districts. In Lancaster, district policy does not permit
teachers to- earn fees for consultant services carried out on school

time. It was decided that the fees earned in cOnsulting about implemen—

tation of IGE or WDRSD would be deposited in a special district fund.

‘This fund was to be used to bring other consultants to the Lancaster

District, thus providing additional opportunities for professional“growth

for the faculties of the IGE schools,

By 1973, a Systemwide Policy Committee (SPC) had been formed in

" the Lancaster School District.. The SPC was composed of two persons from"

the central office and the principals and all unit leaders from the two .

'IGE schools. The SPC did not designate 'a permanent chairperson. It

was decided to share this responsibility by having the SPC members al-
ternate as chairpersons for the meetings.

The staffs of the IGE schools recognized that their‘instructional
programs could be improved if more’'student teachers were assigned ‘to
their schools. The SPC recommended that a brochure be prepared which
would provide an overview of- the multiunit- school and the meaning of
IGE. A copy of this brochure_is shOWn in Figure 3.2. This brochure was‘i
then made available to colleges and universities in the area for distri—
bution to those students who were making plans for their student teach— ‘

ing experience. The brochures were sent to the State University.of New‘
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York at Buffalo, Medaille College, Conesius Céllege, and D'Youville
College.

In the same year, Medaille College began the development of a com-
petency-based teacher education ptogram which required that provisions’
be available for them to send education students into schools for obser-
vation, participation, and student teaching. The Lancaster School
District contacted Medaille to discuss ways in which the institutions
could support and assist each other's programs. One of the Alys Drive
teachers, Mé. ﬁemﬁer, served dﬂ the conmittee at Medaille to develop
the competency-based program.

Near the end of the school year, the 1IC devoted some of its meet—
ings to planning for the following school year. The minutes of their
meetings on April 24 and 25, 1974, included the following references to
planning the multiunit organization for 1974-1975:

Need to meet again to determine how teams will be
set up for next year -- this includes both staff and
children.

We need to give more consideration to ability of
children when assigning them to a unit. )

Depending on what is done in fourth grade next

year Team C sees possibilities of working with next

level to group for_regd;ng5 math and epelligg;

The minutes of an IIC meeting on May 7, 1974, included the following
remarks from Ms, LaCrego, the reading teacher:

Team Structure

On May 30th a meeting will be held with all IGE
staff to assign children to groups.

Teachers should have information on each child
as to standing in Math & Spelling.
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- Team A will provide infcrmation on Reading
Skills & Comprehension for childrea on their team.

Reading Teacher will correlate information on
Reading for ci:{idren working on Team B & C and also
for Kdg. children. :

After chiidren are assigned to teams, I will
meet with Teams to set up comprehension groups for
next year.

"4th grade teachcrs might also set up reading
groups for 5th grade teachers. 1 will meet with
you to inform you of new materials that will be
available at 5th grade level.

1974-1975

A new multiunit organization was created for the 1974-1975 -school
yeat as the fourth-grade students and teachers became involved in the’

IGE organization and in using WDRSD: Word Attack materials. Four teams

were organized: Team A included all gix~-year-olds (first-grade students);

Team B included seven- and eight-year-olds (most of the second graders
and some third graders); Team C also consisted of seven— and eight-year-
olds (some second graders and most of the third-grade students); and
Team D was composed of eight- and nine-year—olds (the'f;ﬁrth'graders).
The inclusion of Self—contained individualized classes on Teams A and B
was discontinued. The staffs of those teams felt that the children - |
did not need the self-contained atmosphere.

Instructional programming was expanded to include WDRSD§ Study
Skills and instruction in mathematics. The Readiﬁg Center continued to
function effectively and by this time wés considered t;'be the heart of
the school-wide reading program..

In 1974; Ms. Whittaker worked with interestedypérsons from other

distiicts to establish a Hub for the IGE schools in western New York.
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Workshops related to several aspects of IGE were conducted during this
school year. Using the money from the consultant fees fund, outside
speakers were brought in for workshops which were scheduled from 3:30
to 8:30 approximately ocnce a month. These workshops were open to all
IGE schools in the Hub. Topics for three of these workshops were WDRSD:
Study Skills, Mathematics in IGE Schools, and Individually Guided Moti-
vation.

Faculty members in the IGE schools and Ms. Whittaker in the central
office became increasingly involved in professional IGE activities bg—
yond the district. In June, 1974, and June, 1975, they orgaqized
Principal-Unit Leader Workshops for the Hub schools and other interested
persons. In the fall of 1975, they conducted a '"One Step Beyond Aware-
ness Workshﬁp“ for the Hub schools.

In the summer of 1975, Ms. Whittaker and Ms. LaCrego conducfed a
workshop for fourteen of the’distriét's substitute teachers.. The pur-
pose of the workshop was to help these teachers understand IGE and the
ingtructional procedures used in the IGE schools.,

Near the close of the 1974-1975 school year, plans were made for
reorganizing the multiunit organization for September, 1975. The

planning involved including the fifth graders and responding to some

~ of the concerns related to the 1974-1975 organization. Excerptslfrom

the agenda of an IIC meeting on April 10, 1975, provide insight into the

goals and concerns which were considered in the planning stages:

1. Discussion of tentative goals
(a) Multiage grouping
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(b) Math Programs
(c) Fifth grade involvement in IGE

2. Needs
Team A 2 lower primary sections¥
2 middle primary sections*
Team B 3 lower primary sections
2 middle primary sections 3
(a) IIC and Team A and B members agree on concept
(b) We have some information on criteria for multi-
aging but would like more
(c) Team C - undecided
(d) Team D - favors concept and is willing to con-
tinue this type of grouping
(e) Fifth grade - needs to know more about IGE

Problems

(a) Intermediate — Lacks time to adequately plan
for children who would be involved in an ex-
tended multiage program

(b) Intermediate — Team D finds it diffigult to
plan for IGE program as developed so far at

this level

Additional information about fhe rapionﬁle fof the.1975-1976 mul-
tiunit organization was gathered through informal conversations with
some teachers. They indicated that consideration was given to: (1) the
numbers of students and staff which could be grouped together for an
effective team; (2) providing the most effective means for meeting the
needs of individual sfudents; (3) assigning teachers who work well to-
gether to a team; (4) assigning teachers to teams at their preferred
level of instruction (eege, lower primary, four th grade, upper intérﬁe-
diate, etc.)§ (5) assigning students to teams by grade'level to provide

for gréde level instruction in social studies and science; and (6) keeping

*Among the primary faculty, different terms were used to describe
certain aspects of the school's program. "Lower primary" was synonymous
with "first grade" and "middle primary" with '"second grade."
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grade leyel students together to meet the requests of some of the art,
music, and physical education tegéhets.

Based on the above information and considerations, the regular
clagsroom staff members and all first—ﬁthrough fifth~-grade students
were assigned to.tgams for the 1975-1976 school year.

The preceding section has described the developﬁent of IGE at Alys
Drive over a four—ye#r period. The 1975-1976 implemcntation-of the
multiunit school organization and of instructional programming are de-
scribed later in Cﬁapter IV. To provide a complete picture of the set-
ting'in which these components of iGE are being implemented; additional

background information is presented in the remainder of this chapter.

Physical Facilities

Alys Drive School is located on a large open lot covering approxi-
mately'the space of two city blocks. All the area is grasgwcovered
exe~nt for sidewalks, the driveway, and the parking area in the front
of the duilding. Playground equipment including climbing bars, swings,
and seesaws is located behind the buil&ing. .One avea is used for a v
baseball diamond. The rést of the area is open space, available for any
type of playground activity.

»Alyé Drive School was built in 1964. The entire building is on one
level (see Figure 3.3). It includes a central section and two wings.
The two wings .contain fhe classrooms for the first- through fifth-year .

students. The central section includes rooms for all other school
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Primary
B Wing
T
Bosfuski 24 23 Toth
Zroda 22 21 Crouch
-
Liddle 20 19 Burgio
- Konst 18 17 Nemmer
1
Cannon 16 | 15 Multi-purpose
|
Activity 14 13 LaCrego
1 1
Shar Media {seol Eto- L.ichten- GYMNASIUM Boileq
.26pe Center Faculty rag rage thal 1 Room
e L -
——
Cherry [T - ] v -
B Work- Resourde . -
2 I room Sciolel Office l ealth|Room Stage Kitchen
C 1i1ke]
| I ~
Raimondo 12 11 | Jakubowski olaron
}-——“ Cafetorium
Beris 10 9 | osvath — Hele
| \__ Foyer
Roche 8 7 Bulera
. Lewandowski 6 5 Johnson
Morris 4 3 Kwak
l
Davies 2 l 1 Erbsmehl
.
A Wing
Intermediate
Figure 3.3

Alys Drive Elementary School Building Plan

O

ERIC

Aruitoxt provided by Eic:

73



62

functions. These consist of two kindergarten classrooﬁs; the Media
Center; the faculty lounge, storage rooms, and school offices; rooms

for health services, speech lessons, and other special instruction;
classrooms for art, vocal music, and instrumental music; the gymnasium;
an area including a stage, cafetorium;";ﬁd kitchen; and the boiler room.

The rooms in the two classroom wings are located side by side
along either éide of the hallways. Each room has a singlé entrance
from the hall. There are no doorways or movable walls between the
rooms. The hallways and.classroom floors are tile.

All of the classrooms have the same basic structure. The outside
walls have a 1arge window area. A desk-height cabinet containing the
heating and ventilating eiements as well as some storage space runs
the full length of the windows. On the wall space beside the windows is
a tall cupboard with four or five open shelves for storage. Along the
opposite wall, the space is occupied by storage areas. Approximately
three-fourths of this space consists of closed storage shelves and
drawers under a desk-height counter. A sink is built into this counter
area. The remainder of the storage space is a taller cupboard which
includes shelves and a-coatrack. In the primary wing, a portion of this
wall space is occupied by a lavatory. Ihe wall space above the counter
top is covered with bulletin boards to a height of approximately seven
or eight feet. The wall above this area is clear.glass, éermitting the
light from the rooms to brighten the halls. One end wall of each room
holds a large chalkboard three—-fourths the width of the wall; the other

end wall has a bulletin board of the same size.
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The rooms have a variety of types of fu;niture. Sufficient desks
and chairs are availabié for each student to éave a place of his or her
own. Each teacheé has a desk and chair. A variety of other furnish-
ings are available in the rooms. These include portable dividers made
of three hinged bulletin boards. These are on wheels and can be ar-
ranged as.a straighé”divider or turned at angles to form a three-sided
divider in many shapes such as [::: , I’/ , and /—-\. Work tables of
diffefent heights, three- or four—~drawer file cabinets, soft furniture
such as sofas or large pillows, and a plece of carpet are available in
some'rooms. Each room has a telephone connected to the intercom system.

In the halls, the walls are lined with individual coatracks for the
students. Each rack has a coat hoqk; approximately ten inches above
the floor is a shelf which can hold books, boots, gym shoes, etc. The
top of the row of coatracks is a narrow shelf which can be used for
storing student materials or for displaying three—dimensional projects.

The kindergarten rooms, gymnasium, art room, music rooms, and
other special areas have many of the same characteristics as the class-
rooms. However, their sizes, arrangement of storage space, and provi-
sion of furnishings are varied to suit the type of instruction which
occurs in each area.

The school office area includes the principal's office, a small
conference room, a closet and a large room which includes a reception
area and desks for Fhe two sec:etaries: ‘

A room which serves an important function for virtually all of the
staff members is the faculty lounge, located in the central hall. The
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faculty lounge is a spacious room, approximately onévand a half times
the size of the classrooms. It has one large window which looks over
an open grassy area of the playground. The lounge ichomfortably fur-
nished with a couch, several casual chairs, six tables each surrounded
by straight-back chairs, a desk, a magazine rack, coatracks; and a stove-
refrigerator unit. Two telephones, one connected to the intercom and
one for outside calls are in the lounée. Thefg are two chalkboards in-
stalled on the walls.

~m‘AqE9$s the hall from the lounge is a faculty workroom which also
serves as a Q;Qrage foom. This room has open shelves on thrge sllas,
A variety of basal reading books are stored on these shelves. The
room contains two large work tables. On one of them is a duplicating
machine and paper supplies. Cardboard boxes containing files of ditto
masters for instruction in reading and mathematics cover the second
table. A file cabinet is filled with copies of“;ests'for use’'in ‘read-
ing and mathematies. Equipment which is shared by all staff members is
also stored in the workroom. This includes an opaque projector, a
rear projector system for a 16émm projector, and reel-to-reel tape re-
corders.

The Media Center is also located in the central hall. It consists
of one large room and two small rooms. In the large rc-r are sﬁelves
cbntaining the books which are circulated. The furnishings include a
check-out desk, four Study carrell spaces, and several reading tables.
The floor in one corner is carpeted for a story area. One of the small

rooms is designated as a reference room. In it are standard reference
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materials such as.encyclopedias and atlases as well as the'biography.‘
collection. The other small room includes the Media Center director's
desk, a work area, and storage space for noh-print media. |

The Media.Center collection of books, magaiineé, and non-print
media exceeds the minimum standards for school librarym;gsources as
recommended by the state of New York. In April, 1976, the collection
consisted of approximately 6,000 books, 23 magazines, 644'fi1mstrips;
73 multimedia kits, and 543 tape recprdings; (Some Qfﬁﬁpese materials
are checked out to the Reading Center on a long-term basis, but are part
. of tﬂe Media Center collection.) The total book circula;ion for the
period fromﬁSeptember? 1975, through March, 1976, was 23, 417.

Two of the rooms whiéﬁ were originally built for classroom use are

now used for the Reading Center. The built-in storage space in these

rooms is the same as in the classrooms, -Additional storage space has

extend the width of the room., The furniture in the Reading Center rooms
includes student tables, Endividual dgsks, chairs of different sizes,

a large open storage rack, and a teacher's desk, chair, and filing cabi-
net.

A third classroom which is nct needed for a class at the present
time is deéignated as a multi-purpose room, It is available for use by
staff members and students as the need arises. A variety of desks,
tables, and chairs, along with a kitchen stove, make up the furnishings

for the multi-purpose room.
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Daily Schedule

v
N
o

v

School is in session eaéﬁ?day from 8:45 a.m. to 3:15 p.m. Students
begin to arrive at the building soon after 8:30. Those who arrive at
this time congregate in the widg hallway just inside the main entrance.
They visit with their friends, talk to teachers as they walk by, sit
against a wall and read, or just stand or wander a:ound quieﬁly.

At 8:45 a bell rings and the students move through the halls to

their ;eam areas. After depositing outdoor wear at their coatracks,
they .go into their homerooms, or visit with friends in tﬁe.halls or
other rooms. At 8:55 a signal on the intercom indicates that students
are to be in their éooms.

Daily mcrqigg exercises are conducted by students over the intercom.
system. .Res;oﬂsibility for these exercises rotates from room to room
throughout the year. To open the exerclses, a student announces, "We
willgndw say the Pledge of Allegiance." Following the Pledge, a patrio-
ticwsong is announced and the students in charge lead the singing.
Teachers and students throughout the building participate in these
opening exercises. Within the next 15 to 30 minutes, routine matters
sucg as attendance and lunch count are taken care of in each homeroom.
In all rooms which were observed during this period of‘time, students
assumed the responsibility for these matters.

After the morning details are completed, the daily schedule varies
from team to team. Teaﬁ schedules are presented in the next chapter

vhen each team is discussed in detail. There is no school-wide schedule
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for.r;cesses or breaks. Each team is free to plan ;hese as appropriate:
in their total schedule.

Hot lunches are served ~ the¢ school. Almost all the students stay
at school for lunch. About hair of them buy hot ldnches and the others
txdng ‘unchés from home. The lunch hour begins at 11:20 when the Team E
[ F R and staff go to lunch. A different team is scheduled for lunch
each 15 minutes, with the last team being served at 12:20. Teams of
students are in the cafetorium for lunch period for thirty minutes.
Supervision is prbvidéd by -paid aides. Geﬁerally, most teachefs eat
their lunches in the faculty lounge. Teachers are responsible for their
students when they leave the cafetorium. A common practice is to take
the students back toizheir team areas where fhey may have 15 to 50
minutes of free or unstructured time for relaxation.

About 3:00, preparations begin for going home. Students return. to
their homerooms, instructional areas and desks are cleaned up, and stu-
dents get those items which they will wear or take home. Again using
the intercom system, students assume the responsibility for dismissal.
The first dismissal 1is for those students who walk. Then bus riders
are dismissed, by bus number, as the buses appear in the driveway. By
3:15 most students have left the building.

On Thursdays, the students from Teams A; B, and C are dismissed at
1:30. This early dismissal is included to provide time for team meet-
inés and planning. The original early dismissai schedule included only
Teams A, B, and C because IGE and the Wisconsin Design had not been

implemented at the upper levels. At the present time, Teams D and E
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are functioning according to the IGE system, but they have been unsuc-

cessful in acquiring the early dismissal time.

Curriculum

Instructional programming at Alys Drive is carried out in reading
and mathematics. In this section, detailed descriptions are presented
of the school-wide aspects of thece programs. Brief overviews of other

curricular areas are also presented, followed by descriptions of other

resources within the school.

Reading
The schdol—wide reading program at Alys Drive is an integrated

program which has been developed through the coopefgzzve efforts of the
principal, the siaffs of the five teams, the readiné teacher, and the
Meiia Center director. The concept of the Reading.Cénter has evolved
gver a period of four years into a complex combination of materials,
space, time, and personnel which provide the essential elements for
reading instruction throughout the school.

A great variety of materials are available for the reading program.
WDRSD materiais are used as the focus of instruction in word attack and
study skills. All other aspects of reading instruction are combined
under the heading uf comprehension. A set of comprehension objectives
has been identified by the System for Pupil and.Program Evaluation

Development (SPPED), a component of BOCES. These objectives reflect

the following areas of comprehension: identify details, identify main
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. 1dea, identify.sequeqce, can follow directions, can infer, draw conclu-
sions, relate qguse/effect, distinguish fact/opinion, can classify,
and recognize analogies.

The WDRSD resource files are one source of instructional materials.
In addition to these materials, a variety of basal reading materials are
available.. These include sets of readers from American Book, Benziger,
Ginn, Harper and Row, Houghton Mifflin, Lippincott, and Scott Foresman.
These materials are stored in the faculty workroom.

In the Reading Center and the Media Center a wide var sty ¢  =ui-
plementary materials are available. These include: (1) high interest,
low vocabulary book s .ries; (2) workbooks and duplicating masters;

(3) tapes and.correlated worksheets or'activities; (4 boxed s=ts of
skill tapes and related print materials; /3) individualized kits of
printed stories and skill materials; (6) haréwore kits of records &nd
films and the accompanying viewer and record-player; (7) transpargncies;
(8) filmstrips; (9) commercial and teacher~made guies; and (i0) a
variety of story books.:

The reading!fcacher, Ms. LaC+ego, has ideryifi~d4 rne inst .::tioasl
materials which relate to each of the word attact and study skills.

This information is recorded in a large three-ring notebook which hes
one or more pages for each skill; under eaégs;kill,‘related witeriais
for instfuction are listed. Folders containing maoterials for wse fa
s%111 instruction arc filed in a two-drawer file cabinet in .ne keading
Center. Tive built-in drawers, onc for esdch team, are used for sturing

partially completed material such as workbooks and printed materiais
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from kits which are being used by the students on that team.

Instructional reading gomes are stored in other large drawers. "A
large free-standing storage shelf holds kits and other boxed materials.
WOrkbooks, duplicating masters, and non-book printed materials are
organized on built-in shelves. Story books are kept on open shelves,
readily accessible to students.

The WDRSD resource files and duplicating masters for.two sets of
basal materials are available in file boxes which are stored near the
dﬁplicating machine in the workroom. -

. Sets of test materials reflecting the objectives for word attack
skills, study skills, and comprehension are available in a file cabinet
in the workroom. Tﬁe WDRSD skill tests are available for poétteéging
upon completion of a sequence of instruction. Ingprmél scanning tests
in word attack skills, developed by Me. ".:Crego, are available for ﬁée
at the.begépping of a school year for initial placement in skill groups.
Comprehension tests are available for, each grade level. These tests were
deQeloped by teachers in the Lancaster Schools and are based on the set
of compreﬂension objectives identifieq by SPPED.

Several forms are used to‘keep records of the reading achievement
of cach -student in the school. On a wall in one room of the Reading
Center are five wall charts, one for cach team. Each student is listed on
a chart which also lists all of the word attack skills. For each stu-
dent, the chart indicates whether a skill has not yet been introduced,

has been introduced, or has been m=ztered. Near this chart are five file

boxes containing folders for each student on each team. These folders
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contain york samples of reading activities as well as samples of some of
the tests the student has taken.

The Lancaster Reading Skills Progress Record is used for a perma-
nent record of each student s achievement of readlng objectives. Speci-
fic objectives are llsted under the heacings of readlness, phonic analy-

! e

sis, structural analysis, lotational and work study skills, sight vocabu—
lary, vocabulary developmenti and comprehension. The data on objectives
which have been mastered and can be applied in independent situations’ are
recorded "n blue; skills which have been mastered according to criterion-
referenced test results but which a student cannot apply independently
are recorded in rcd; Additional infotmation recorded on the progress
recordigncludes basal readers completed, scores on the Gates MacGinitie
Reading Test, and scores on individual standard ‘(sic) tests.

The school Media Center is anothet component of the read1né~§?50ram.
All students in the school are scheduled into the Media Center on *
weekly basis. Ms. Bell, the Media Center director, works cooperativii,
with the teachers of each team and the reading teacher to provide in-
struction'whicn is directly relat ed to the reading program. Certain
study skills which relate to library-ueage are taught by Ms. Bell.

Other personnel who are an integral part of the Reading Center are
the three half-time teacher aides. Under the supervision of the reading
teacher, they monitor small groups in Ieerning activities, give tests
.to small groups.or individuals, end prepare materials.

To provide for the most effective and efficient use of the Reading

Center, a weekly schedule for instruction is used. A copy of the schedule
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is shown in Figure 3.4. The letters (A, B, C, D, E) in each block indi-
cate thé team from which the students come at that time. Thé students
come for instruction rela;ed to word attack skills or to comprehension.
(Re—-organizing the schedule to provide time fo; instruction in study
skills is a topic of discussion which has not yet been resolved.)

In addition to providing instruction on a scheduled basis, the
Reading Center is used for individual tesﬁing as requested by teachers.
T@g reading teacher provides assistance in suggesting tests appropriate
f;r indivi jual students for particular purposes. Tests miybe admini-
étered by the reading teacher; a team leader or teacher, or an aide.

s At certain times during the school year, the reading teacher pro-~
vides additional assisfance for specific purposes. In the spring, she
works with each team as they make recormendations for student placement
for the next schooi“year. In the fall,.she and the aides assist in
giving and scoring the scanning tests which are used in conjunction with
the group charts to determine initial grouping for skill instruction.
During the year, the reading teacher provides input when teams request
- help in'makingq&ecisions about re-grouping students for comprehension.

The interaction of many people and an organization for using the
available materials, space, and time are important elements in the

school-wide reading program. In many respects, Reading Center is synony-

moug with the school-wide reading program.

Mathematics

The mathematics program at Alys Drive is based on the set of
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Reading Center Schedule, 1975-1976

TOE | MOMDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
s B B B 3 ¢ B
9:10- 9:40 Skills Skills Skills Skills Comprehension
D D A D E
| 10:00-10:30 Comprehension | Comprehension | Comprehension | Comprehension
| B A E A
| 10:30-13:00 Comprehension | Comprehension | Comprehension Comprehension
) D D X
O | gone | sudls Skills Skills
SUU C B ¢
11:30-12:00 Comprehension Comprehension | Comprehension | Comprehension
_ A A A A
12:30 1200 | g Skills Skills Skills
c c c
130 2200 | g SKills Skills
Figute 3.4
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objectives included in the Comprehensive Achievement Monitoring (CAM)
system. The CAM system was developed by the Board of Cooperative
Educational Services (BOCES), First Supervisory Districf, Erie County,
New York. The CAM system includes sets of objectives, criterion-
referenced tests, and a computer management system. Teachers, super-
visors, and administrators were involved in developing the CAM system.
The objectives and tests which are now in use wefe developed by six
teachers &s :he product of a workshop in the summer of 1974.

Objectives have been identified for the topics of: sets; numbers,
nunerals, number systems; whole number operations; fractions; measufe—
ment ; geometr&; word problems; algebra; and statistics, probability.
Specific objectives related to each topic are identified fér each grade
level beginning at the second grade.

The CAM system includes criterion-referenced tests related to the
objectives at each level. Five tests of equal difficulty are provided ét
each level. Each test includes at least one item related to each objec-
tive for that level. The tests may be used as overview pretests in
thetfall to determine objectives for individual students; as check-up
tests at intervals during the year to determine progress; or as post-
tests at the end of the year to determine which objectives have been
mastered. These testé are used in different ways by the five teams..
Some revisions of the original materials have been made, and others are
anticipated as the result of this year's experience in several schools.

It was the decision of the Alys Drive>IIC to use;the CAM system as

vhic focus for mathematics instruction starting in September, 1974,
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e
(Beginning in September, 1976, all schools in the Lancaster District.
will be expected to use the CAM system as the basis of their mathematics
programs.) Each team madé the choice to use or not use the computer
managenent system. Team C is the only team using the compﬁter assis-
tance at the present time.
The district requires that the 1975 Houghton Mifflin materials,

School Mathematics: Concepts and Skills, be used as basic mathematics

texts in all schools. This series includes instructional objectives for
all levels. All teams have sufficient copies of the printed materials
from.this series for use with all students. .Suggested “hands-on'' ma-
terials, correlated with the texts and vorkbooks, are not available at
Alys Drive. A resource file of mathematics material, particularly dupli-
cating masters related to the Houghton Mifflin objectives, is available
in the workroom.

Each team has a collection of supplementary materials, both commer-
cial and teacher-made, for use in mathematics instruction. These in-
clude games, charts, three-dimensional items, and activity sheets.

Using either the CAM objectives or the Houghton Mifflin objectives
s the basic framework, the staff members of each team plan, implement,
and evaluate mathematics instruction using whatever procedures they

determine to be most effective for their team,

ﬁénguagg Arts

Decisions regarding instructional materials and procedures for

language arts are made by each team. All teams use a set of printed
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.materials, workbooks, activity sheets, or kits, for their spelling pro-
grams. fhe ‘teams have Selecged different sets of materials based on
the needs ¢f their students and fhe teachers' prior experiences with
spelling materials.

'Soﬁe teams use text materials for part of theirllanguage instruc—-
tion; some use contracts as an organizing technique; others make plans
based on their prior kﬂgwledge of Qhat students are expected to learn

‘at certain levels of elementary school. The amount of cooperative plan-

ning and teaching in language arts varies widely among the teams.

Science

Science: A Process Approach (SAPA) has been $e1ected as ‘the school~

wide science program. Each team has SAPA materials approbriate for the
levels of their students. These materials are not supplied in suffi-

cient quantities for each homeroom to have a set. The degree of use of
SAPA materials and the procedures for planning and teaching science are

determined within each team.

Social Studies

New York State t 3 identified a bank of social studies objectives
which should be attained by elementary school_;tudents. Objectives
selected from this bank are used as the frémework for social staxiias
instruction in some teams. .Social studies textbooks from several sources
are used at the iIntermediate levels. Decisions about social studies
maLeriélsland instrﬁctional procedures are made by teams or by indiwi—

dual tcachers.

P TV
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Special Areas: Art, Music, and Physical Education T

Special teachers are responsible for instruction in art, music, and
physical education. The students are scheduled for special classes by
homerooms. Students on Teams A and B have two 30-minute art classes
weekly; on Team C, one 45-minute art class weekly; and on'Téamqu and E,
two 40-minute classes weekly. Ms. Lichtenthal is the instructor for
these classes.

Two teachers, Mr. Adamec andMs. Anderson,.share the responsibility
fon-physical education. The students on Teams A,_ﬁ, éhd.c have two half—
ﬂ;tr physical education classes weekly. Two classes are scheduled simul-
taneously. These sessions may be team taught by the two instructors,
or the gymnasium may be divided and each section used for separate
clasges., The kindergartnérs have one half-hour session of physical
education in the gymnasium weekly. Teaﬁ D and E students have twoi45-
minute sessicns weekly. This includes swimming instruction at the high
school for Team E students. '

Music is taught by a full-time vocal music instructor, Ms. Welch,
and a part-time instructor for instrumental music, Ms. Folaron. All
students receive instruction in vocal music. Team_A, B, and C students
have two half-hour classes weekly. Team D and E students have one 45-
minute class. In addition, some Team D and E students meet weekly as
a chorus.

Studénts in Teams D and E may choose to participate in instrumental
music. Those who choosc instrumental music receive small group instruc-—

ticn on their instroments and participate in large group band activities.

9o - .
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Additional Resources

Many decisions related to individual students are made by the
Diagnostic‘Committee. The regular members of this committee are Mr,
Sciole, Ms. LaCrego, Ms. Stewart (the resource teacher), and Mr..
Schwartz (the psycholoéist). When the committee meets to discuss a
gtudeni, the team leader and/or staff teachers of that studeﬁf's team
s-rve on the committes. The cqmmit;ee'makes decisibns such as assigning

sodients to fhe Resource Room and.determining plécement when there is
4 concern about a student's ability to functionvin a team composed of
his or her age-mates.

Ms. Stewart is the resource teacher. She works individually or in
small groups with students who have particular learning problems. Stu-

dents are referred to the resource teacher by the team teachers or by

‘the Diagnostic Committee. For those students who are assigned to the

Regource Room, Hs.‘Stewart plans and carries out instructional activi-
ties related specifically to their needs. |

The speeéh teacher, Ms. Wilke, works individually with those stu-
dents who need help in developingucoréect speech habits., The amount
and type of instruction eachlstudent receives varies, depending on the
students' needs. |

Ms.‘Grabenstatter, the nursé, is at the school approximately 80 per-
cent of the time. 1In addition to taking care of immediatc problems of
sickness and injury, s#e plans school-wide programs-felated to health

and safety and is available to assist teams in matters of hkealth and
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Components of IGE

Two of the components of IGE, the multiunit school organization
and instructional programming, are described in detail in the next
chapter of this report. Curriculum has been described in the preceding
section of this chapter. Information about faciiitative environments
was contained in the section describing the history of IGE at Alys
Drive. The three remaining components (evaluation, home-school-

community relations, and research and development) are discussed briefly

in this section.

Evéluation

A comprehensive probram for testing student achievement is an im-
portant element of the evaluation program at Alys Drive. The New York
State Pupil Evaluation Program (PEP) includes fall testing of all stu-
dents in grades 3, 6, and 9. The Alys Drive third graders take the
PEP test each fall. In the spring, all eclementary students in the

* Lancaster School District take the Gates MacGinitic Reading Test. In

addition to the state and district tes;ing pfograms, Alys Drive admini-
sters. the Stanford Achievement Test to all their students except kinder-
gartners each’ spring. The I1IC as well as team staffs review the results
of each set of tests and make ébdifications in their instructional pro-
grams based on the results. |

Throughout the school year, evaluation of instructional programs
is based on pretests, retention tests, check-up tests, and posttests.

The uses of such tests in each team. are.dcscribed in greater detail in

97 '
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the next chapter.

Home-School-Community Relations

Alys Drive has not developed a spe&ific plan for a home-schobl—
community relations program.  However, a variety of activities have
been conducted by the school or by individual teams to keep parents in-
formed about and inv%lved in the schooi program. During the early
staggs of im%lementigg IGE and WDRSD, several meétings were held to
égglain the new proézzures and program. Some of the teams conducted

information meetings |for the parents of their students.

The use of volunteer parents fluctuates from year to year and from

team to team., When é team feels its program would benefit from addi-
tional adult superviéion df small group or individual activities, an
effort is made to schedule parent volunteers on a regular basis. o

Reporting student progress involves4both written progress records
and coﬁferences. At least 90 percent of the parents participate in the
conferences.

- Parents are encouraged to visit school whenever they wish. A limited
number of parents take advantage of this op;ortunity. Parents are more
likely to come when their child is involved in a program.. Homerooms
and/or teams sponsor programs which relate to their-instfﬁétidnal pro-
grams. During the two-week period of observation for this study, three

programs occurred: Team B had a tasting party; one Team A homeroom pre-

sented an Easter play; and all kindergartners were involved in a Bicen¥

/
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percent of the students.

Parents have expressed their support for Alys Driye in other ways.
When some aspect of the school prbgram is threatened as a result of
budget cuts, re-organization, etc., several dozen parents have ex-
pressed their concerns by writing letters eiéher to the scﬂool or to

the district office.

Continuing Research and Development

Because of their interest in continuing research and development,
£h§ A;ys Drive staff members agreed to participate in this study as well
as in an earlier étudy also conducted through the Wisconsin Research and
Development Center.

The IIC is curreﬁtly working on a proposal to have the school be

validated by the state. This;yalidation would mean that the school

e e e e

g

csﬁid aﬁgl?Afo§~¢itle IV fgnds. These funds would be used to set up

Alys Drive as-a model school for western New York, as well as to provide
more opportunities for participating in conferences and workshops. The
complex procedure of becoming validated requires that the échool proQide

evidence of the success of their program.

Professional Activities and Concerns- . -

During the second semester, 1975-1976, eight of the Alys Drive
teachers, along with teachers from other schools in the area, were en~

rolled in a course, Introduction to IGE. The course was taught by Dr.

Hull from the university at Fredonia. Classes were held at Alys Drive.
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The course included the seven components of IGE. Heavy emphasis was.
placed on materials and procedures #bpropriate for instructional pro-
gramming in the different curricular areas.

During the two-week period when this researcher observed at Alys
Drive, the staff was planning for barent conferences which were to be
held on three afternoons of the following week. Scheduling conferences
and preparing the necessary Qritten reports occupied mucﬁ of.ghe teachers'
planning time. In addition to updating the reading progress éecords,
teachers also completed a Parent Conference Check List for each stu-
dent; |

As discussed éarlier, the Media Center fﬁnctions as an integral
part of the school-wide reading program. HoweQer, Ms. Bell expressed
concerns about the manner in which the Media Center currently functions..
Providing regularly scheduled times for each homeroom to use the Media
Center occupies a major portion of each school day, leaving very litélé'
time for students to use the Center for their independent studies and
small group research. In order to provide common planning time for the
staff members of Teams D and E, one homeroom from those teams is séhe—
duled for the Media Center at the same time the othef groups go to art,
music, qnd physical g?ucation. This makes it impossible for ﬁ;. Bell to
meet with the team; for planning sessions. It also makes it difficult
for her to group the students according to their previous achievement

oﬁygtudy skills cbjectives related to library usage.

i00
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 Goals Achieved Since Implementing IGE

According to the staff of Alys Drive, higher étudent achiévement
has been an important goal for theiy school. Since the implemeﬁtation
of IGE, progress haé been made toward this goal. Changes have also
occurred-in relation to attitudes of community members, library circu-
lation, and the use of materials and equipment. Staff members provided
information supporting their feelings of success in each of these areas.

This information is presented in the following sections.

Student Achievement

Results of achievement tests support increased student'achievement
during the period since IGE has been implemented. In New York, all
third, sixth, and ninth graders participate in the statewide Pupil
Evaluation Program (PEP) each fall. Of thesé grade level groups, only
third graders attend Alys Drive. A five-year summary of the results
of these tests is shown in Table 3.1. These reasults iﬂdicate that
achievement in reading has increased during the past five years among A
the students attaining scores in Stanines 1 through 6. Instructional
programming in mathematics was first introduced in 1974; thus, only
the fall, 1975, results could reflect'any IGE~related. differences.
These results do not indicate increésed achievement afte; thg first year
of instructional programming in mathematics.

It is intéresting to note the fluctuation of achievement results
over the fiVe—year period, especially the lower achievement in 1973.

This lower achlevement occurred in both reading and mathematics. No
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Table 3.1

New York State Pupil Evaluation Program:
Five-Year Summary for Alys Drive Elementary School

Pérceﬁ%age of pupils who obtained total scores within

achievement level groupings for 1971 through 1975

Grade 3-Reading
Stanine

1971 1972 1973 1974 1975

7-9 25 ' 28 26 28 28

4-6 59 53 46 69 | - 68

1-3 16 © 19 28 3 4

N tested 113 120 96 113 100

Grade 3-Mathematics '

Stanine - T

19?1 1972 1973 - 1974 1975

7-9 , 37 26 26 38 33

4-6 60 66 - 47 60 67

1-3 3 8 26 3 0

N tested 115 121 95 112° 100
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final explanation was offered for this occurrence. It was suggested
that the lower performance mignt_have been related to the added strains
on staff members' time and energy which were required in implementing
new procedures (multiunit organization.and team teaching) and materials
(WDRSD) .

Tables 3.2 and 3.3 show a comparison of the Alys Drive 1975 PEP
results with other groups--Lancaster District Schools, public schools
in the state, and public and non-public schools which are similar to
Alys Drive in size‘and composition of student body. Again, the results
in reading strongly support successful aenievement‘at Alys Drive. The

results in mathematics indicate a decreasing number of students whose

_performance is at the lowest level-

In addition to the PEP tests for third grades, Alys Drive regularly 4

administers the Stanford Achievement Test and the Gates—MacGinitie Read-
ing Test. The results of these tests, shown as average grade levels,
are presented in Table 3.4. fhe average gain is shown for each grade
level for which results were available for both 1974 and 1975. At all
grade levels where 1974 scores were availsble for comparison, the stu-

dents achieved higher performance in 1975.

Attitude

Another indication of the success of the school program is stroné
support from the community. In response to a questionnaire sbout IGE
distributed in June, 1973, 162 parents answered the question, "Do you

feel this program should continue?" Of these, 156 said "yes" and 6
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Table 3.2

New York State Pupil Evaluation Program-Fall, 1975
Alys Drive Elementary School

Grade 3~Total-Scores-—-Reading’

t

Cumulative Percentage of | Cuntulative Percentag
‘ Pupils in the: Pupils in Other Referenc
Stanine Raw Score e e e
Range B T ey
soool | syeten | StpipRbic | Tbic:
9 48-50 100 . 100 - © 100 S 10
8 44-47 99 96 e g
7 39-43 90 85 89 g
6 32-38 72 68 77 6
5 23-31 49 - 1 47 ' 59 4
4 16-22 21 27 40 2
3 12-15 4 12 23 1
1 o- 8 0 1 ) 4
A_  N= - 100 1 &2 234,837

*C~Type 5 are those schoocls in New York which are comparable to Alys Drive in size
position of student body. ‘ "




" _New Yotk State Pupil Evaluation Progran-Fall, 1975

Table 3.3

Alys Drive Elementary School

Grade 3=Total Scores--Mathematlcs

*C=Type 5 are those schools in New York which are comparable to Alys Drlve in size and con- .
position of student body, :

Comulative Percentagé of - Cumulative“?ércéhtagewofww«m~mw-w~~m !
Pupils in the: Pupils in Other Reference Groups
" Stanine Raw Score ~ n L e
Range

g 5360 - 100 100 100 400

8 i85 96 % 95 95

7 4047 86 8 87 87

6 3541 67 68 75 74

5 2534 {0 4 58 57

4 16-24 7 15 ¥ %

2 0 1 5 ek
e - 100 0w 25,076

®
q
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1
- Table 3.4
?1— Alys Drive Achievement Results-June, 1975
Gf;de
-J_2>'Test
1 2 3 4 5
Stanford Achievement Test
Average Grade Level=-1974 2,00 3.11 3.92 4,84
Average Grade Level-1975 2.28 3.46 | 4.99 | 5.26 7.29
Average Grade Level Gain 1.46 1.88 1.34 2.45
;i Gates~MacGinitie
Average Grade Level~1974 2,53 3.41 4.63
= Average Grade Level-1975 2:40 3.44 4.59 5.56
Average Grade Level Gain .97 | 1.18 .93
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said "no." More recently, parents have written letters to the school

or district to indicate their support for continuing the IGE program.

Books, Materials, and Equipment

Tﬁe Media Center director reported that circulationvof books has
shown a steady increase since the implementation of IGE and WDRSD. The
principal and other faculty members reported that they have been able
to acquire a wider variety of materials as a result of shared usage
throughout the building. Team iqteracgion and planning have also led

to more effective use of the available materials and equipment.

Summary

Background information related to the implemenfation of IGE at Alys
Drive Elementary School has been presented in this chapter. Following
a'br?ef introduction to the school and district, the history of IGE
activities.from 1971 to 1975 was described. The remainder of the chap—
ter was devoted to describing the environment in which iﬁstructionaI‘
progrnmmiﬁg and the mul;iun;t organization were being implemented in

1975-1976.
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CHAPTER IV
THE CASE STUDY: IGE AT ALYS DRIVE, 1975-1976

Two components of Individually Guided Education, as implemented at
Alys Drive during the 1975-1976 school year, are described in this
chapter. In the first part, the multiunit organization is presented.
Then the functions and activities of the IIC and of each of the teams

as they carry out instructional programming are described.

Multiunit Organization

The multiunit organization at Alys Drive includes five teams (I&R

Units). The composition of each team in April, 1976, was:

Team A
Team leader -~ Barbatra Zgoda
Teachers - Patricié Bosinski

Natalie Crouch
Deborah Toth

full time (Buffalo State)

3 Student teachers -

3 Participants - —-— 3 days weekly (Medaille)

ages 6, 7, 8 (38 first graders,
50 second graders)
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Team B
Team leader

Teachers

3 Student teachers
2 Participonts

120 Students

Team C
Team leader

Teachers

2 Student teachers

97 Studentsm

Team D
Team leader
_Teachers

3 Student teachers

104 Students

91

JoAnne Burgio

Gail Cannon

Nellie Konst

Jacqueline Liddle

Donna Nemmer

full time (Buffalo State)

3 days weekly (Medaille)

ages 6, 7, 8 (1 transfer from

kindergarten, 67 first graders,
52 second graders)

Geraldine Jakubowski
Linda Beris

Charles Raimondo
Marion Roche

full time (Buffalo State)

\\\ ,

ages 8, 9 (82 third graders,
15 fourth graders)

Genevieve Bulera

Jane Johnson
Ann Marie Lewandowski
Marge Osvath

full time (2-Buffalo State,
1-Medaille)

ages 9, 10 (2 third graders,
102 fourth graders)




Team E
Team leader -- Beverly Davies
Teachers ~= Shirley Erbsmehl

Donald Kwak
Phyllis Morris

2 Student teachers —- full time (Buffalo State)
95 Students -- agas 10, 11 (8 fourth gradeis,
" 87 fifth graders)

Other faculty and staff members include:

.Principal | ~- John Sciole
Kindergarten — Jeannette Cherry
Diane Sharpe
Reading -- Barbara LaCrego
Art - -- JoAnne Lichtenthal
Music - Christine Folaron

Cathleen Welch

H»PhysicalmEducatiQ¢ifilgt?%fﬁcsgphﬂAdaﬁ;leww-“’"
e e x i s i St T Nan cy And erson :

Media Center Director - Maxing Bell

Media Center Clerk -= Mary Darmstetter+

Speech -~ Marilyn Wiike

Dental Hygenist - Susén Bortle*

Nurse .. 7 lois Grabemstatcer -
o m stchologisﬁ —= Lauren Schwartz¥*

+Part-time personnel

*District personnel who are available to Alyg\DriVe upon
request
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Resource ~~ Karen Stewart
Secretary . -- Sara Murphy
Clerical Aide —~— Carol Gliss+
Teacher Aides —- Cynthia Bouman+

Kathleen Decherd+
-Mary Wagner+’

The Instructional Improvement Committee (IIC) is composed of Mr.
Sciole, the principal; the five team leaders; Ms. LaCrego, the reading
teacher; and Mr. Adamec, representing the special teachers.

The members of the Systemwide Policy Committee (SPC) are Ms.
Whittaker and Mr. Bunting from the district office and the princioals
and all unit leaders from the two IGE schools in the district.

The kindergertens are not included in the multiunit organiiation.

Each kindergarten teacher has a morning session and an afternoon session.

 The kindergartens are. basically self-contained. Ms. Zgoda; the Team A

leader, provides instruction in word attack skills for nine kindergart-

ners who have acquired the necessary readiness skills. This instruction

is scheduled for three half-hour periods weekly.

The Instructional Improvement Committee

In this section, the IIC is discussed in detail. " The description

focuses on the activities carried out to: (1) maintain communication

throughout the building and the district' (2) coordinate resources

+Parc-time personnel
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within the building; and (3) coorduzate instruction, including Step 1
of instructional programming; |

Regular IIC meetings are held after school on Monday every other
week, Additional meetings are scheduled whenever a special need
arises; they are usuaily held on Monday afternoon or before school

on Tuesday.

Agendas are either written or announced prior to each meeting,

" Items for the agenda may be suggested by any member of the IIC. Minutes

are written for each meeting and are distributed to all staff members.
In general, the IIC meetings are attended only by the regular members.
Other staff members sometimes attend meetings if an agenda item is of

particular conceran to them.

The activities and decisions of the IIC involve communication and

coordination. Coordination includes arranging for the use of time,

facilities,'and personnel throughout the school, as well as planning

for instruction in several curricular areas.

Communication

Within the building, the IIC serves as the =wswnication link among

the five teams and with other staff members. At team meetings, con-

cerns and ideas may arise which are of relevance to others in the build-

ing.‘-These matters are taken to the IIC by the -team leader. 1IC deci-
sions and other matters of discussion are reported back to staff teach-

ers by the team leaders. Distribution of IIC minutes and informal

l.j,éig
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conversations also serve to keep all staff members informed about
building-wide matters.

The IIC also"serves“as the communication>link’;ztn4theVSPC and
other district office persons. One example of such communication oc-

curred in the spring of 1975. The issue was the need for additional

_planning time for the intermediate teams. The IIC prepared a compara-

tive time analysis, indicating what could te accomplished with the

extra planning time as compared to the possibilities without the time.

The analysis was presented to the superintendent for his consideration.
In April, 1976, the I1IC was working on another matter involving

communication with the district office. Sixth-grade students are cur-

rently at the Middle School. During the 1976-1977 school year, part of

" the Middle School building will be remodeled; thus, the sixth grades

are being assigned to elementary buildings where space is available.
Three sixth-grade classes will be located at Alys Drive. The addition
of these students requires changes in room assignments and in schedules.
One concern of the IIC is to maintain the Reading Center. Another
is to include the sixth grades as a new team in the multiunit organiza—
tion. During the 1975-1976 school year, the IIC identified problems
posed by the addition of the sixth-grade students. They also developed
suggested ...splﬁ.t.19n=; for some of the problems. The IIC Tequested that
Mr. Sciole arrange for them to meet with the superintendent to discuss
matters related to thc returning sixth grades. The IIC listed some con-—
cerus, as well as tentathe'solutions, in outline form for presentation

to the superintendent. The outline is shown -in Figure 4.1.

115 =
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CONCERNS 1976-1977
. ' ) April 8, 1976
1. Staff Concerns

A. Scheduling

1. Common Instructionzl Blocks
2. Common Planning Blocks

B.  Large Area Instructional Spa. 2

1. Primarily to maintain Reading Center Concept
2. Large Group Team Activities
3. Central organization »f materials -

_C. Primary Large Block Planning time

D. Aides

1. Continuation of a multitude of services to staff & children
2. Need to decide how aides are to be used at 5th & 6th grade
level - ,

'E. Unit Approach to Individualization

1. Maintain flexibility in grouping in all curriculum areas

2. Maintain Team Approach between Units, Reading Teacher
and aides ‘

3. Continue increased higher child participation ratio in
reading due to smaller group sizes

4. Continue effective use of individual Teacher ~— i.e. -
Word Attack Skills 1 objective, 1 group of children need-
ing common instruction, 1 teacher

5. Clerical organization maintained by aides

6. Staff attitude

7. 1Individual Unit programs 76~77

F., Team? (Sixth Grade),

~ ' 1. Participation in IGE, Wisconsin Design, etc.
2. Utilization gf individual teacher talents
3. Scheduling into Reading Center

Figure 4.1

IIC Planning Report for 1976-1977
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G. Budgeting

1. Transfer of portion of 6th Grade funds from Middle
School + Alys Drive
. 2. Materials and furniture
- 3. Inventory of materials being returned: Lo Alys Drlve
4. Library materials .

I. Grouping - team structure

1. grade level
2. multi-age

J. Team cluster arrangement

K. Student Teachers

1., Intz=rest
. 2., Space

II. Community Concerns 76-77
S o .. A, Continuation of IGE and Current Reading Program . .. . . . . .
B. Continuation of Reading Center Concept

C. Continuation of child's instructional needs being met at
own rate and style

D. Small groups in Reading ~ higher child participation ratio
'ﬂ_- III. Tentative Solutions 76-77

‘ A. Scheduling - With services of 1/2 time Art teacher~common
. - instructional blocks and planning blocks maintained

B. Large Areca Instructional Space

7~ Remove section of wall between Room 13 and ™~
large store roomn

C. Large Block Planning Time?

Figure 4.1 (Continued)

IIC Planning Report for 1976-1977
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"D, Aides?

1. continue to work with reading teacher and teams?
2. need to determine use of aide time at 5th and 6th grade level

E. Unit Approach

1, Flexibility maintained
2. Teamlng with Reading Teacher and Aides?

a., Depends on Laige Instructional Space
b. Continuation of aide employment

3. Child participation ratio? Reading
4, Effective use of individual Teacher Reading?
5, Clerical maintenance of material organization?
6. Staff attitude?
e e . 7. Individual Unit Programs 76-77
F¥. Sixth Grade Team

1. Need identification of Teachers
2. Schedule meeting of IIC

H. Special Areas - commitment of 1/2 time art teacher at our speci-
- fied schedule ) . '

I. Grouping
J. Team Cluster Arrangement
1. 3 Team C rooms transfer to primary wing or 4 depending on pos-
sibility of rennovation of large group instructional area

2. 6th grade utilize rooms in intermediate wing .

K. Sﬁudent teachers

Repoifwﬁfépaféa'byi
Instructional Improvement
Cornmittee — Alys Drive

Figure 4.1 (Continued)

IIC Planning Report for 1976—1977
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On.April 8, 1976, the IIC held a special meeting to digcuss the.
procedures to use in presenting the information to the,superintendent
at the meeting.scheduled for the following week. An agenda was prepared
for tthmgeting, indicating the order in which topics would be con-
sidered along with the name of the IIC member who would present each

topic.

Coordination: Resources

Many decisions related to coordinating the use of resources--time,
facilities, personnel--are made on an annual basis. Decisions related

to short-term matters are made in response to specific needs or concerns.

- 'Mr. Sciole and Mr. Adamec assume the responsibility for developing
the school-wide schedule for special teachers. Through the IIC, each
team indicates its particular needs, especially their suggestions for

common planning time. Based on information received from team leaders,

" the schedule is prepared.

Through the actions of the IIC, a weekly early dismissal has been

_.acquired for the primary teams. The IIC is.continuing its efforts to

gain the same for the intermediate teams.

Facilities and Equipment

The IIC determines how classrooms will be assigned to éach team.

In planning for the return of the sixth grades for 1976-1977, the IIC

1i9
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has had to prepére changes In room assignments. Insofar as possible,
all rooms for a single team are located in the same area. For the

1976-1977 school year, this appéars'to_be‘impossible; the most féasible

" plan devised so far will require that Team C students and teachers be

splif between the primary and intermediate wings. Op an ongoing basis;.
requests for special use of spaces such as’ the cafetorium are han&led
through the office. |

| Some equipment and materials are'sharedophroughout ;he building.

Several major pieces of hardware are managed through the use of sign-up

heets. Most materials are catalogued in the Media Center and are ob=' = " = -

tained through regular check-out procedures. There éppeats‘to be little

t

need for IIC involvement in coordinatihg the use of equipment and other
Each team assumes the responsibility for ordering its own supplies.
Special teachers order the supplies which they need. Mr. Sciole com-
bines all fééﬁééﬁgwintb.dﬂé scﬁool qrder to be sent to the district
office. Undesirable overlaps of.reqﬁeéts are édriectéd.iﬁ this fihai(

order.

Pcrsonnél

Decisions régarding the placement éf stﬁdents and_ﬁeachers within
the multiunit orgaﬁizﬁtion aie made by the IIC. In deterﬁining the
composition of teams, consideration ié given-to‘;he number.of_students,
sééce allocation, and problem situations which shoula be alleviated.

At times, the 1IC coﬁveys’suggestions.about the need for additional




101

personnel to the district office. An-additional half-time art teacher
has been requested for the 1976-1977 year. The three half-time aide

positions were obtained at the request of the IIC.

Coordination: Planning for Imstruction

Coordination of instruction includes decisions related to achieving
continuity of instruction in curricular areas and decisions related to

Step 1 of instructional programming.

Continuity of Instruction.

The original decision to implement IGE and to use WDRSD: Word |
Attack was made prior to the organization of the IIC. "Since then, the
IIC has had responsibility for curricular decisions at the building
level. Many decisions about materials te be used in different curricu-
lar areas are made at the district level. Houever, the IIC did decide '
to use the CAM system as the focus for mathematics instruction beginning
in Septenber, 1974. The IIC also requested and received permission to
implement the Study Skills element of WDRSD.

Continuity of instruction is, to some extent, achieved through a
greded organization in which students learn content appropriate to their
grade level. In the curricular areas for which instructional objectives
have been identified, continuity is”achieved by organizing instruction
around'the'objectivcs.' As an example, in mathematics, the basic set of
objectives for Team C are those identified in the CAM system for Level .
3. However, objectives at lower or higher levels are selected for
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those students whose performance on the criterion-referenced tests in-
dicates a need for instruction at Level 2 or 4.

Through informal interaction as well as focused discussion, a
general understanding of the content of each curricular area fof each’
team or grade level has evolved. | |

The IIC's concern for continued efforts in this area is.indicated
in an IIC agenda item for the April 10, 1975, meeting:

IIC-Needs
(1) If goals are to be met IIC would have to be-

come more active to insure continuous progress
for children and coordination of. curriculum, -

Instructional Programming - Step l‘>

In reading and mathematics, school—wide objectives are identified
as those which are included in the programs being used in these areas,
i.e., WDRSD: Word Attack Skills; WDRSD: Study Skills; SPPED comprehen—
sion ohjectives; and CAM mathematics objectives.

The IIC and the teams have developed minimum criteria for promo-
tion which also serve as'general objectives. A set of criteria has
‘been developed for the first— through fourth—grade students. Each set
includes criteria for reading (comprehension and skills), mathematics,
‘and social and cmoticnal maturity. These criteria for each grade level
are presented in Figure 4.2. in the form in which they are on file at -

the school.
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 First Year Students

1.

I1.

I1I.

Completed a Primer Reader (minimum requirement)
Complcted A Skills |
Math - |
Memorize basic add & sub. facts to 10 (11~20 - optional)
Count and write numerals to 100 |

Introduction to: |

time (hour & half)
tens

symmetry
1/2 - 1/4

Social Maturity.

Second Year Students

I.

1I.

I1IX.

Reading Comprehension

A, Finish 12 satisfactorily. Teacher uses own judgment
according to reading series and child's performance.

*Gives Gates at end of year
Skills
A. Students should be strong in B skills. (Be able to
apply these skills) Vowel skills are the most impor-
tant B skills.
Math
A. Basic equation concept
1. missing addends
" 2. regrouping
3. addition
4, subtraction

Figure 4.2

Minimum Promotion Criteria
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B. Numerical sequence 1-1000

Independent work habits - good'attention span - read and
interpret directions. Good listening habits.

Maturity - don't confuse.immaturity with discipline prob-

Ability and IQ - If child does not have high IQ and he is
working at his potential he should be put into the next
level. - ~ :

If student has high IQ and not working to his poféﬁtial,

~- Completed to second level, ready for third
~- Judgment will vary with series used '

~- Completed second level, ready for third
~= Sums to 18 -
~~ Knowledge of equations and working forms
—— Addition and subtraction - regrouping
~= Introduced to multiplication

Be strong in phonics portion of'g_skills. Able to apply.

Iv.
V.
lems,.
VI.
he should be retained.
Third Year Students
I. Reading Comprehension
II. Math
III. Skills
IV, Maturity

—~= Social maturity - are they ready to advance

-~ Stigma of being retained - peers

-~ Consider actual value of retaining socially mature
child that is an underachiever (working to ability)

~=— Family situation

-~ acceptance by parents

Figure 4.2 (Continued)

Minimum Promotion Criteria
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-- giblings on same.team
—-- child's acceptance of retention

- Fourth Year Students

1.

1I.

III.

IV.

Acudemic Progress

A. Achieved 3.0 level placement in Math, Language,

Spelling and Reading (Gates)

B. Received 4.0 level instruction in social studies

and science

Maturation

A. Establishes workable relationships with teachers

and peers
B. Completes assignments
c. Demonstrates independence and responsibility

D. -Size (height) is appropriate to peer group at
team levels

Achievement

A. Emphasis is placed on individual capacity and

ability. Children working up to capacity should

not be retained.

B. Underachievement is an important criteria in con-
sidering retention on a team. A child's potential

for growth should be considered.

Years Spent in School.

A. One repctition in the primary and in unusual cases:
one retention in the intermediate is permissable.
Whether an individual child has been retained in

previous years is an important consideration.

Family

Figure 4.2 (Continued)

Minimum Promotion Criteria
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A. Parent acceptance and co-operation should be consid-
ered.

B. Consideration of siblihg competition on a team may
be dmportant.

C. Individual child acceptance of retention so that
placement will not be detrimental to emotional and
5ocial health. '

VI. Attendance

A. Neglect in attendance causing gaps in concept develop-
ment and academic progress can be sufficient reason
for retention on a team.

Figure 4.2 (Continued)

N SRRt Minimum Promotion Criteria
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Instruction and Research Units

The remainder of this chap;ér is devoted to descriptions of in-

- structional programming as implémented in each of the five teams.
Although the term Instruction and Reseafch Unit is used in the IGE

7 literature to describe the group of students, teachers, and other
persons who work together in the instructional setting, this termiﬁoi—
ogy is seldom used at Alys Drive. The groups are most often referred
to as teams. To maintain consistency”with the actual school situation,
the word‘team is used in the remainder of this chaptor.

The Descriptor for Individualized Instruction (DeVault, et al.,

1973) was used to collect the information about reading. and mathematics
which is reported in the following sections. During the intefviewé
with staff members from each team, information was recorded in-graphic
formmbn-the:Descripﬁor. This information was then translated into
narrative descriptions of'inééructional programming. The relation

of the components of the Descriptor to the steps of instructional pro-

. gramning are as follows:
- Instructional Programming Model Descriptor
Type of program materials used Program context
Patterns of instructional pro- Sequence
gramning Program pattern
‘Step 3 ' Assessment procedures
: Record of information
Step 4 _ Objcctives

Use of information
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Instructional Programming Model ¢ Descriptor

Step 5 . Rate
Media
Grouping

Record of information
Use of information

Step 6 : Assessment procedures
* Record of information

:.Step 7 ‘ Use ofninfdrﬁaﬁienA.

The section about each team beg*ns ‘with information about the staff

and” s;udentq of that team. Then the procedures used in instructional

"ﬁfdgramming are described. For word attack skills and mathematics,

these procedures are related directly to Stéps 2 through 7 of the
Iﬁstructional Programming Model. The procedures used by Team E for
study skills are also presented as Steps 2 through 7. The procedures
used for reading comprehension involve some elements of instructional
programming but not as specifically:as in word attack skills aqdhmathe-
matics. Therefore, the description of instruc;ion in‘comprehension is
not related specifically to the steps of instructional programming.
Less detailed descriptions of insfruction in language arts, science,
and social studies are also included.

In the description of each team, one feature is highlighted and
presented in detail. It Shpuld be understood that these features are

(

not necessarily unique to those teams, but are simply presented as -

'examples of the overall instructional program and procedures at Alys

Drive. The features which are highlighted for each team are: Team A—

instructional modes in word attack'skills; Team B--a team-wide unit of
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instruction in social studies; Team C--the use of contracts; Team D—
cooperative team planning in all curricular areas; and Team E~—materials

and procedures for comprchension instruction.

Team A

Staff and Students

The staff of Team A includes a team léader, Ms. Zgoda; three staff
teachers, Ms. Bosinski, Ms. Crouch, and Ms. Toth; three full-time stu-
dent teachers; and three part-time participants. There are 88 students,
ages 6, 7, and 8; 38 arc first-year students and 50 are in their second |

year.

Professional background. The team leader and staff teachers have

all participated in IGE workshops and inservice programs; all have
'Eéken'é graduate course related to IGE. Two 6f them have had four
years'fexperience in an IGE school, another has had three, and the
fourth is in her second year of teacﬁing in an IGE school.

- Team planning. Team meetings are regularly scheduled on Thursday

afternoon from 1:30 to 3:30. The team has a common planning time from
9:15 to 9:45 daily while the students are in special classes. This
timc‘may be used for team meetings, but generally the sfaff meets in-
formally in the lounge. Discussion of team matters often occurs at
this time as well as during the lunch break. Decisions are sometimes

made during these informal meetings.

Agendas and minutes are written for the Thursday afternoon meetings.
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Re~-grouping of students for word attack skills is regularly handled at
these meetings. Other matters which require team discussion and deii~-,
sions are iﬁcluded on the agenda as necessary; The‘minutes for re-
grouping ﬁeetings inclide a listing of the;skills to be taught, the
students assigned to each group, and the teacher for each group.

Minutes are distributed to all teachers on the team, the‘principal, and

Py

~ran

the reading teacher.
' The teachers on Team A have not become specialized in terms of

team responsibilities.. All contributevto the team effort by cooperating

and assisting as required by particular circumstances.

Student organization.v The students are assigned to homerooms by

grade levels. There are two second grades and two first grades. These

students who needed extensive reading readiness activities at the begin-

'ning of the year are assigned to one first-grade room. The other first

grade is a more heterogeneous group which includes many students who
are able to handle learning activities independently. One-second-
grade room includes stuﬁents who require much teacher direction and
many structured activities. The other second grade includes students
who generally have a higher level of achievement and can-assume more
self-direction. |

Team A is located at the end of the primary wing and occupies two
classrboms on each side of the hallf Team A déés not have a daiiy team
schédule for instruction in the different curricular‘areas. All Team A
students are scheduled for special classes from 9:15 to 9:45. Word

attack groups meet from 12:30 to 1:00 Monday through Thursday.
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Instruction in all other areas is scheduled by individual teachers for

their homerooms. -

Instructional Programming in Reading--Word Attack Skills

Instruction in word attack skills is scheduled for four half-hour

sessions weekly.

IM - Step 2. The word attack objectives which Team A has selected

for their students include Levels A, B, and C skills of WRSD. The

team has a minimum goal that all students should complete the Level B

skills.

IPM - Step 3. First-grade students and other students who are new

in the school are given the placemeﬁt test of the'Wisconsin Tests for
Reading Skill Development in September. The returning second graders
taié the locally~prepéred scanning test.to determine if their performance

15 consistent with the records of the previous school year, or if they

‘should review some of the skills which they learned in the previous

year. Based on the record of last year 's achievement and the results
of the scanning test or on the placement test, skills to be léarned by
each student are identified. An effort is made to have students pro-

ceed from skill to skill in a sequence which has been qetermined_ﬁy the

school staff. However, sequence is not the most important considera-

tion and cxceptions are made when decemed necessary for scheduling pur-

poses.

IPM - Step 4. In team mcetings, the teachers idenfify skills for

which groups of students need instruction. Skill groups are formed
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for groups of related skills or for single skills. When it is not
possible to place all students in appropriate word attack groups,
some students may be assigned to the Resource Room for special help
or be grouped for activities in vocabulary developﬁent or comprehehsion.

Skill groups are planned for a period of two to three weeks.

IM -~ Step 5:_ Individual teachers plan ihstructionallactivities
for the skill group (s) which they will teach. As an example, one
period of instruction in word attack skille could include activities,
organization, and use of space as tollows: In the hall, a student
teacher tests a small group on long and short vowel sounds. fAlso in
the hall, ahother'student teacher listene and'helps one child as she
reads from her reading book. In a classroom, the team leader ‘has 16

students listen for the sounds made by au, av, all, and awk in an oral

exercise. The students complete a related worksheet then check their
own papers as they take turns reading and providing answers. New
words containing the letters are written on the board and the students
read them, In another classroom, a teacher assists some students in
playing a word game involving rhymihg,words. Another teacher super- .
vises students who are completing worksheets at their-desks. In the
other room, the fourth teacher is supervising students ‘who are complet-
ing a test related to the skills they have just studied. Three groups
of children are in the Reading Center. One of these groups listens to
tapes and completes a related worksheet under the direction of the
reading teacher. A second group is reading stories and cohpletiné

exercises in materials from an individualized kit. The third group is
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taking a test. Aides monitor the activities of the students who are.
working independently or taking tests.

Some groups complete their skill work before the end of the pre-
determined two~ or three-week period. The teachers may gheck the
grouﬁ record chart, identify another skill which those students need,
and proceed with related instruction. Or another reading activity such
as vocabulary study or supplementary readirig may be chosen.for tﬁe |
group. Similar activities are available for individual students who

master a skill earlier than others in the group;

'IPM ~ Steps 6 and 7. By the end of the two- or three-week period,

all students have taken posttests. The results are recorded on the
group chérts and new groups are formed. Students who did not master
their skill(s) will be re—assigped_to another group working on that

skill at a later time.

Pattern of instructional programming,_ Instructional programming ip
word attécklskills is based on common objectives for all students. All
~ students are expected to achieve full yasterj of thesé objectives. A
pre-determined sequence of skills is used as a;framework,,but va:ia—d~;n
tions are made as nceded to make it possible for most students.to be

assigned to a skill group at any given time.

Instructional Programming in Reading——Comprehension

in the homeroom sectting. Individual teachers use the previoug.jear's

records and the assistance of the reading teacher to form reéding groups
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' énd_to select éppropriate basal readers for each group.
Activities-used for vocabulary and comprehension include: teacher—
dirécted small group ieading sessions; workbook exercises; games, inde-
pendent work using recorded lessons; self—;heck learning center activi-
ties; independent reading; sharing books with others; art actiﬁitigs;
and creative drama. Each teacher has éeveloped procedures to encouragé
children to read independently at home and to keep records of what they

have read.

-Additionai‘comprehension instruction for all students is provided
by ‘the rea&ing teacher. ¥ur these éctivities, groups of students are
scheduled in the Reading Center on a rotating basis such that each
child goes three times every three weeks.

Although comprehensioﬁwéfoups are not re-grouped on a regular

basis, students are moved from group to group within their homerooms
in an effort to have each one working at the most appropriate level.
Teachers sometimgs create new groups or combine existing groups to
provide for students' needs. Teachers make these decisions individuali&
but they often share and discuss such plans in informal team gatherings.
Tests are provided with some of the reading series. 1uacheis use these
as pretests to determine if students are ready for a book, or during
instruction for diagnostic information. The SPPED comprehension tests
are used to determine when students have attained ciiterion level in
each area of instruction. Results of tlese tests may be used to focus

instructior but are not used for re-grouping. The results are recorded

on a group record chart. 134
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Pattern of instructional programming. The comprehension objectives
are common fdr all students. A common criterion of mastery has been
jdentified for the students of each grade level. The sequence of in-

struction is determined by individual teachers.

Instructional Programming in Reading--Study Skills

Study skills, Levels A and B, are taught in Team B. Individual
teachers make decisions about when and how to teach these skills, For
the most part, they are correlated with science, mathematics, and social
studies instruction. Individual keysort cards are used to record study

skills which have been achieved.

Instructional Propramming in Mathematics

Instruction in mathematics occurs in the homeroom setting. Some
grouping is done within the rooms depending on the help available to
instruct small groups. Approximately 150 minufes a week is devoted to

mathematics.

IPM - Step 2. The CAM system includes 43 objectives which are to

be achieved by second-grade’ students., CAM does not provide objectiveé.
for first graders. In general, the Team A teachers prefer the mathe-
matics objectives which are identified for grades one and two in the
Houghton Mifflin series. One sccond—gradé teacher reported that at
least three—quarturs of her students scored at mastery level for the
Level 2 CAM objectives at the beginning of the school §€ar. Another

teacher indicated that the use of CAM tests as pretests is very frus-

trating for students who have achieved'only a few objectives. Each of
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the Team A teachers has arrived at a balance of CAM objectives and
Houghton Mifflin objectives which are appropriate for the students in

her room.

IPM ~ Step 3. Preassessment involves the use of the CAM tests

and/or teacher observation. Diagnostic tests correlated with the text
are used as pretests for some units of study.

IPM ~ Step 4. Sets of instructional objectives related to one

topic are selected for group instruction. The Houghton Mifflin program .
ig written for slow, middle, and high achievers. Within one topic, the

numbér of objectives and/or tﬁe criterion of attainment may vary acéord-

ing to the abiiity of the students. A basic minimal prograﬁ which all =

students should attain is idenﬁf%ied and the teachers‘ﬁake an effort.

to ensure that all students achleve these basic objectives.

IPM - Step 5. A variety of materials and procedures are used for

ﬁathemétics instruction. All students use the.series'wprkbobk as a
supplement to otﬂer instructional materials and activities. K Most
topics are introdﬁced to the whole class by the teacher. Then students
complete some related activities. The teachers pro§ide extra.instrucv
tion for small groups or individuals. In addition to the workbooks,
the students use commercial and.teacher-made games (e.g., Quizmo, Add-
All), manipulatives (e.g., popsicle sticks, the abacus), models (e.g.,
clocks, play money), and flash cards.

The sequence of instruction is determined by each teacher. To

maintain interest, instruction related to computation is alternated with

topics such as money, telling time, and measurement.
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IPM - Steps 6 and 7. Upon completion of a topic, ‘the students .

are posttested. These results are recorded, and the clgéskas a whole
proceeds to a new topic. At the same time, those students who did
not achieve mastery are gilven extra help by the teacher (as time per-
mitsj, By‘peer tutors, or by parent volunteers.

During the course of a year, teachers use.diagnostic tests to
identify the topics in which individual students need additional in-
struction. The whole class may review a topic, or small groups may be

formed for review or re—tcacﬁiﬁg.

.Pattern of instructional programming. There are common objectives

for all students, by grade levels. Full mastery of the basic minimal
program is the criterion for all studentéivﬁany studcnts are expected
to achieve more than the minimal program. Sequence of instruction is
determined by individual teachers based on their judgment of what is

most appropriate for their students.

Other Curricular Areas

language arts instruction is planned by the individual teachers.
Many language activities such as writing, drama, and story-telling are
correlated with reading activities. The Ginn Word Enrichment Program
is used as the spelling program.

Science instruction is based on the éAPA materials. The second
graders have science in their homeroomé. Sixteen required udits and
five optiopal units are included in Level B. When these are completed,

some students work on Level C activities. Completion of these units is
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recorded on individual science cards which remain in each student's

personal folder. The two first-grade teachers cooperatively plan and

teach science for their students.

There is no required social studies program. The New York State
Social Studies Curriculum is used, to a limited extent, as a resource
for social studies objectives. Most social studies:instruction is-
homeroom-based. During this sqhodl»year, the team has cooperaqively
planned and taught units of instruction about the Bicentennial and

about Pilgrims.

Additional Information S

The Team A teachers explained that- theif'fg;ching patterns were

different last year when the team included only first graders. Then
they grouped their students across the team for mathematics as well as
word attack skills, and used team teaching in science. Study skills

were grouped within the team and were taught once a week on Friday.

Team B

Staff and Students

The staff of Team B includes the team leadei, Ms, Burgio; four
staff teachers, Ms. Cannon, Ms. Konst, Ms. Liddle, and Ms. Nemmer; three
full-time student‘teachers, and two part—time participants.

Team B has 120 students, ages 6, 7, and 8. One student was trans-
ferred to the team from a kindergarten class; 67 students are first

graders, and 52 are second graders.
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Professional background. Four of the teachers have been at Alys

Drive since IGE was implemented there. This is the first, year of IGE
experience for the fifth tcacher.'

Three of the .reachers participated in the 1971—1972 inservice pro-
gram at Alys Drive. They,~and ; fourth teacher, have attended school
and regional IGE workshops. The fifth teacher, who joined the staff
in the middle of this year, has received her IGE training from the team

staff members.

Team planning. Team meetings are scheduled each Thursday at 1:30

and last from one to three hours, depending on the work to bg accom—
plished. Team B teachers have.a half hour of planning time during each
school day. This ig sometimes used for team planning and sometimes for
individual planning. BEach of the teachers devotes an average of one
hour or more before or after school daily for personal planning.

Re-grouping of students for word attack skills is a regular agenda
item for the weekly team meeting. Other regular items include mathe-
matics skills and topics for instruction in social studies and science.
Commnnications coming from or directed to the IIC are also discussed.
One such item at an April meeting was consideration of how to serve the
student teachers from an undergraduate college when the only reimburse-
ment the college could offer was fee waivers--which were applicable only
to undergraduate courses. Discussion of team matters also occurs fre-
quently in the lounge before school, during the team's common planning
time (9:45 to 10:15, Monday through Thursday), and at lunch time.

The team leader prepares an agenda for each regular team meeting.
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During the meeting, minutes are written on a duplicating master. These
are duplicated and distributed to all team staff members, the princi-
pal, and the reading teacher. The minutes include a listing of the

neﬁ-skill groups~~-skills to. be learned and students and teacher

assigned to each skill. Other decisions are recorded in abbreviétéa“”“'”"“m~'

form. Decisions made in informal settings are not recorded. An attempt
is made to inform each staff member of such decisions by word of mouth.
There is very little specialization of work within the team. One
teacher has the responsibility for ordering films for the team. All
teéchefs have responsibilities for designing units of instruction and

preparing materials.

Student organization. The students are grouped for homerooms by

grade level. There are three first-grade rooms and two second-grade
rooms. Team B occupies five classrooms in the middle section of the
primary‘wing.

The daily schedule of instruction has been determined cooperatively
by the team staff (see Figure 4.3).. Instruction }ﬂ the basic curricular

areas occurs at the same time in all five homerooms.

Instructional Programming in Reading--Word Attack Skills

Instruction for word attack skills is scheduled from 9:10 to 9:40
Monday through Thursday. On the first day of new skill groups, each
homeroom teacher reads the lists to her students, then has them line up
and go to the appropriate room., On the following days, the teachers

give permission to go to skills groups and the students find their way
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Figure 4.3

Tean B Daily Schedule

MONDAY TEESDAY WEDNESDAY THURSDAY - FRIDAY
9:10-9:40 | 9:209:40 9:10-9:40 9:10-9:40 9:10-10:10
Vord Attack Skills Skdlls Skills Skills Reading
Beis-10:13, . . |
Burglo - Music Nezmer - Yusic | Burglo = Music Nemmet = Musde | pyal o
Yezzer, Konst - Gym Cannon, Burglo - Gyn Nemmet, Konst = Gym Cannon, Burgie - Gyn 10:19 - Huste (Roust)
Caz0a - Art Konst - Art Cannon = Art Konst - Att | {0:13{- Art (Burgle)
e 10830=21230 10: 30-11:30 10:30-11:30 10:30-11:30 10:45| = Husic (Cannon)
Reading ‘| Reading Reading Reading o
g . : _ - Husic (Camnon) _1_0_42‘ et (emer)
#11:00 - Library (Burglo) | *11:00 - Library (Cannon)| *11:00 = Library (Konst) - *11:30 = Library (Nemmer) - Library (Liddle)
11:30 11:30 1- Spelling 11:30 - Spelling
Spelling Spelling '- - Art (Nemmer) . e
12:15 12:15 1:15 - Lunch 1:15 - Lunch 12:15 - Lunch
Lunch Lunch %12:30 ~ Lunch (Nemmer) - Music (Konst)
1:15-2:00 1:15-2:00 1:15-2:00 1:15-2:00
Hath Math - Math Nath
Early
2:00-3:00 - 2:00-3:00 2:00~3:00 Dismissal
Study Skills Study Skills Study Skills
(Social Studies and (Social Studies and (Social Studies and
Sclence) Sclence) Sclence) ' Teaw
Meeting
Rurgle - Att ‘
3:10 - Disuissal 3:10 - Disuissal 3:10 - Dismissal 3:10 - Disnissal
% = Exception to schedule

TZT

14



122

“~

to the right plééé's. The students accept the changes of groupings and

N .

————1orations,;and there is very iittle.problem in having the students

appear in the right place at the right time.

IPM - Step 2. The word attack skills which have been identified

for instruction for the Team B students are the Level A, B, and C
skills; skills from Level D are sometimes taught to a few students.

IPM ~ Step 3. All students have taken the placement tests to de-

termine'inifial skill group placement. At the beginning of the school
year, the scanning test is used to determine the.skills each student
has either retained or forgotten during the summer.

IPM ~ Step 4.. Mastery of skills is recorded on a wall chart for

all students. This record is used to determine the skills which each
studént should learn. Results from the scanning test are also used for

the initial skill grouping in the fall.

IPM - Step 5. Instructional groups are determined at team meetings.

A group of skills are'identified for whicﬁ some students need instruc—
tion. The number of skills which will be taught in any time period is
determined by the number of staff members available; this varies, de-
pend%ng on the number of student teachers assigned td the team. All
students are assigned to a group. Group sizes generally range from five

to fifteen students.

The following example of the groups identified for one instructionél
sequenﬁe is taken from the minutes of the team fiéeting on April 8, 1976:
;§mpound‘words, 22 students, Reading Room; Dolch list, 14 students,

Reading Room; possessives, 8 students, a student teacher; possessives,
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7 students, Ms. Burgio; possessives, 11 students, a student teacher;
diphthongs, 9 students,vMs.'Nemmer; digraphs (B~8), 11 students, Ms.
Liddley coptractinns, 16 students, Ms. Konst; plurals (C-léi, 8 stu-
dents, Ms. Cannon; plurals (C-13), 8 students, a student teacher.

Each teacher is responsible for planning the instructional activi-A‘
ties foi one or two grbups. The groups meet in the classrooms, in the
Reading Center, and in the halls. The WDRSD resource files are used
by some teachers for instructional activities and worksheets. Other
activities are selected on the basis of prior experience, from the
Reading Center or homeroom files, and from basal reading haﬁerials.
Teachers usualiy present a skili.in an oral activity; students have
opportunities to answer questions, sélect examples, and discuss the
application of the skill. Worksheets, oral exercises, and games are
used to reinforce new learnings. Those students who master the skill
before the end of thé scheduled instructional pe;ioq work qn‘applica-
tioh of the skills or are assigned to anothér group. o

IPM - Steps 6 and 7. At some time during the two-week period,

posttests are.givnn to determine whether each child has learﬂed the
skill béing studic&. The results of the posttests are recorded’on.the
group rec;;é—;hart, and new-groups are formed. Students who did not
master their skills are placed ﬁn another group to stqdy the same skill
either during the next instructiénal sééﬁégce or at a latef date. This

decision is based on the judgment of the team teachers.

Pattern of instructional programming. Common objectives are set

for all students, and all are expected to master these objectives. A
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suggested sequence of objectives is used to guide planning, but varia= . .- .
tions are made as necessary to provide instruction_for all students

within the limits of possible grouping arrangements.

Instructional Prog_amminggin Reading--Comprehension

Each homeroom Leacher has the responsibility for instruction in com- '_;

prehension and vocabulary development. Approximately one hour is devoted
to comprehension instruction each day. Comprehension skills are those
identified in the SPPED materials. wThe objectives for the Team B stu-
dents are to reach the level of achievement required by the SPPED tests
for first- or second-grade students. Teacher judgment by the team teach—l
ers and the reading teacher along with information acquired from tests
that accompany basal readers are used to determine initial placement of
students in a basal reader which is appropriate for each student's level
of achievement. ‘

.Each teacher has two, three, or four reading groups for her home-
room students, . Each. group proceeds through its assigned-basal reader
in theisequence in“which the book is written, withfoccasional variations
due to student interest or the teacher's own ideas for a more interest-li
ing seouence. Different groups proceed at different rates depending on*
theAstudents in each‘group.' Provisions such as:peer‘tutoring or extra
teaching‘from an adult are madeffor*studentsuyho:tend to work at a |
slower rate._'b | ) | |

Printed materials (basa]s, other story books, workbooks, instructor-

written and learner—written matorials) are used for approximately 70
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percent of the reading instruction. About 10 peécent of the instruc-
tion is.carried out with audiovisual materials (films, filﬁstrips,
audiotapc;, records, overhead projectors, and vidéotapes). The re-
maining 20 peécent is basedlon games, flash cards, and chart ﬁaterials.

Students in small groups receive some direct inﬁtructiqn from a
teacher almost every day. Other ac;iVities are completed alone or.with
a few classmates.. Students make choices for about half Sf'thg”éétivi-'
ties they pufsue without teacher direction.

Three half-hour blocks are available each week for comprehension
activiries in the Reading Center. The team plans for the use of this
time so that all students have some qpportuhities for additional |
cbmpreﬁension instfﬁétion over a period of three or four wéeks.

Some students are assigned to the Resource Room to receive indivi~
dual instruction as needed fo assist them in learning to read.

ngeIOping a positive attitude tq;ard reading is emphasized.
Encoﬁréging students to select books for:independent feadingvis con-
sidered to be an important element in developing a positive atti€ﬁde.

The groups for'rgading comprehension are fairly stable, but
changes withinveach homeroom are madé when the need arises. Based on
observations of a student's p%rformance, feachgrs make the decisions
to ass;gn the studeht ;o anocﬁer gréup. The reading‘teacher is some-
times asked to test individﬁal students and make.retdmméﬁdatipns for
re-grouping.

During the second seﬁester of first grade or anytime in second

grade, teachers may decide to use the SPPED tests for diagnostic or
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- record-keeping purposes. Students who do not attain the criterion

levei_for a given area are'giveh additional instruction in that areé.

'SPPED test results are recorded on a group record sheet, Some teachers

keep a file of work samples for each student.

" Pattern of instructional programming. Common objectives achieved

to mastery are, used in comprehension. The sequence of instruction is

determined by individual teachers for their homeroom students.

Instructional Programming in Reading—~-Study Skills

‘wstudywskillsware.taught by homeroom teachers within the context of

 science and social studies. Levels A, B, and C skills are urad,. #e—

quence. content, and instructional procedures are at the discretion of
each teacher. These plans are sometimes discussed at team meetings

or in informal conversations as a mattes of keeping each other informed.

Instructional Programming in Mathematics

Mathematics is taught within the homeroom setting. The teachers
as a team determine thé sequence in which objectives will be taught.
Four hours each week are scheduled for mathematics instruction.

" IPM - Step 2. The math program for Team B students is built

around the objeétives identiﬁ}ed for grades one and twd'in the CAM
math system. Tests based on these objectives areé provided. for grade

two. The teachers have prepared tests for use with the objectives

for grade one.
Most of the students at each grade lével are expected to achieve

the objectives designated for that grade level. However, provisions

e
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are made to permit som: siudents to achieve more advanced objectives

and some to achieve fewer objectives.

IPM -~ Steps 3 and 4. At the beginning of the year, a pretest which
reflects all the objectives for each grade level is given to all stu-
dents at that level. Based on the results of'this pretest, each teacher
selects objectives for the students in her homeroom.

LM - Step 5. New objectives" and related in%tructional activities ‘

are usually introduced by a teacher to a group of approximately 25 stu-
dents. Following the'introduction of objectives, about half of the
students' time is spent in teacher-led small group activities. The
availabilitylof several student teachers on the~team makes it possible
to nrovide a.large amount of small-group instruction. The remainder |
of the timebis spent working alone or in pairs.

Individual teachers plan the activities which they will use for
teaching each objcctive. .Manipulatiye materials, audiovisual materials,
and printcd materials are used in instructional actiVities.'nAs a team,
the teachers discuss the matexlals available and share ideas about

appropriate media for different objectives. Manipulative materials,

~

“including bui]dinb objects, games, charts, and models are used for

approximately 70 percent of the instructional time. Printed mater1als,
including workbooks and teacher—prepared materials are used for 20 per-
cent of the instruction. Films, filmstrips, and audiotapes make up the
remainder'of the instructional materials.

The majority of the students at each grade level move at the same

rate in their math programs. Variations are possiblo for those students
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who achieve their objectives more quickly and‘forjthose students who
‘need more time. Students sbme;imés'reQueéE additiqhaluagtiyities‘on
a particular objective. They may also requééf‘to move on to new objec-

tives ahead of the grdup;

IPM ~ Step 6. The CAM system‘includgéisix critetion-réferénqéd
tests for each grade 1evei;..0ﬁe 6f'tﬂesé3igjéivéﬁ éﬁéiy-sik weeks
“dﬁfing thé Yeéi. *The results of thése teéfé aré:usé&'£o.déféfmine the -
'peiformance of each student, Re—teééhing or révie&tof SPecific‘objec_
tives is pianned for those-stﬁdqnts»who ﬁéve‘notrretéiﬁed skills which
they learned éarlier in the year. | |

IPM - Step 7. Group record charts arc used to record assessment.

information for each student. This inf§rmation is used by the teachers
inb‘planning for mathematics instx:uc.tivon. Individual ‘t‘gachc‘:_x.;s provide
additional instructional activiﬁies,for.éfudents Qho do not achieve
their objectivés;'this may occur immed;étely after the posttest, or at

a later date.

'Pattern of instructional programming. Common objectives are set
for the students at each grade leVel.,,All students;are_expeCted'to
master these objéctiVes. The teachers as. a team determine the basic

sequence of instruction. . Some variations- in.séquerice are made in

rcspdnse to the needs or interests of individual students.

e

Other Curricular Areas
Language arts instruction occurs in the homeroom setting. The stu~

dents are not cross—grouped amqng“the rooms. Few references to language
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arts plans are made at team meetings. Contracts are used by some teach-.

ers for Spelling instruction.

~

e erme carmerbe

Topics for science instruction are‘discussed at team meetings:‘ta
combination of SAPA, WDRSD: " Study Skills, and teacher—made materials- .deQa
are used for science instruction. The three firstugrade teachers N
usuallv plan‘together’for science. Activities relatcd to the selected ;

topics and the procedures for teaching them are then determined by each

homeroom teacher. These ideas are sometimes discussed at team meetings. .

General topics for social studies instruction are selected by.the'
team; Sometimes planning is done cooperatively by the team,dsometimes
by individual teachers for their homerooms. This decision is basically
~ a matter of time and interest.‘ In November, 1975, all teachers and
students on the tcam cooperated in a social studies‘unit'on Indians,,
Pilgrims, and Thanksgiving. The culmination of this unit was a
Thanksgiving luncheon which the students planned andgprepared:u

"In March, 1976, the team focused social studies instruction on
the topic of Brotherhood. This began_in‘late February whenvthe three
first‘grades‘selected Brotherhood as a topic and decided to study
children in other countries. Among other_activities, they discussed
having a tasting party ‘at which children could sample foods from the
countries they studied. In the course of‘informal conversations about
the unit, the second-grade teachers became involved. Plans continued
to develop. each group would lcarn a song from the~country‘they were’

studying; each group would learn a folk dance; parents would be asked

to contribute a favorite national food. The activities grew, the plans

]_5 0
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increased, and it was decided to have a combined program and tasting
partynsn Friday, April 2. Invitations were sent to Central Office
personnel, Board of Education members, and parents. The parents were
invited tc donate food if they wished.

During the week of March 30, much time and effort went into prac—
ticing songé and dancgs for the prsgfam. Regular schedules were disre-
garded to provide time for. practicing in the cafetorium. This in#blved
trying out songs and dances on the stage as well as learning where and
how .to sit as a member of the audience. At times, nerves became frayed
and children became restless. Three large-group practice sessions were
held in the cafetorium during the week.

On the morning of the program, parents began delivering the foods
they had prepared. Teachers and student teachers also brought foods.
There were 50-60 containers of foods representing about 20 nations.

The multipurpose room was used to set the foods out in cafeteria style.
At 12:30, serving began. The superintendent, an assistant superinten-
dent, a curriculum coordinator and two or three board members came.
The principal, reading teacher, and some other staff members also

came. Under the direction of the unit leader and teachers, parents
gnd other available adults assisted wigh the serving. The students
vere wide—eyed at the selection of foods, but all managed to find
several items which looked intriguing. " The students returned to their
homerooms to eat. The visitors ate with the'students.

After the serving, eating, and clean-up were completed, the stu-

dents played quiet games, talked, or listened to stories. Shortly
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before 1:30, the teachers and students took their places in the cafe-
torium, A; least 100 parents, ypung'sibliﬁgs, and other relatives were
there to see the program. The students presented their ammouncements,
explanations, songs, and dances according to plans--and all (partici-

pants and audience) were immensely pleased with the experience.

Additional Information

Team B is the only team which has five homerooms. The music, art,
and physical education schedules for primary teams are set up to pro-
vide for four special classes at a single time, thus freeing all home-

room teachers on a team for a common pléﬁning time. To handle the five

fiomerooms, the students from Ms. Liddle's homeroom have been divided

imto four small groups, each of which goes with another homeroom for

special classes. This arrangement is quite satisfactory for the 9:45 to-
10:15 special classes, but it does create an unusual situation when
special classes are scheduled at other times for a single homeroom. It
is the opinion of the team, especially Ms. Liddle, tha£ the importance

of a common planning time outweighs the inconvenience of having small
groups of é;ﬂ&ents leaving the room during time scheduled for homeroom
instruction;

In diecussing the importance of planning and teacbing as a team to
provide for the necds‘of individual students, one teacher explained,
"Cross-grouping works with teaching academically . . . that is, teaching
more specific skills . . . but otherwise homerooming is more effective.

« « « We used to group more, but have back-tracked; homeroom teachers

T,

152



132

can really know their students better."

Team C

Staff and Students .

The staff of Team C includes the team 1eader, Ms, Jakubowski; three

teachers, Ms. Beris, Mr. Raimondo, and Ms. Roche, and two full—time

student teachers. . «mia

There are 97 eight and nine year old students on Team C; 82 are

third graders and 15 are fourth graders.e

Professional background. The team leader has taught in an IGE
school for four‘years. Two teachers have three years' experience in an

IGE school, and one is a second~year IGE teacher. Team C was first or-

"ganized as part of the multiunit school in 1973~1974 when WDRSD: Word =

Attack was introduced at the third-grade 1eyei. These teachers were

not in901Ved in the 1971-1972 year-long inservice program about IGE

and WDRSD., The team leader has participated in IGE workshops. She

has becen the source of information about IGE for the'other team members.
Team planning. The weekly schedule ﬁrovides for four hours of

planning time-~two hours during the day and two hours after school.

Team mectings are scheduled during these times; the time not spent on .

team meetings is used for personal planning. Additional time for 1ndi—

vidual planuing is taken before or after scheol as needed by the teach-

Crs.

Regular team meetings are held at 1:30 on Thursday. The team mecets
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during the dqily 10:15 to 10:45.common planning time when there is a
need. The team leadei’preﬁareslan agenda for regular team meetings;
all team staff members contribute items for the agenda. Minutes are
written for each meeting and distributed to the team staff and the
principal. The team leader keeps a complete set of minutes in a note-

book.

The Team C staff members have developed some areas of specializa-
—{T;;on. Two of them were on the committee which developed the CAM math
program. They have continued to be mathematics resources persons for
the téém. The other two teachers assume much of the responsibility

for preparing learning contracts, All teachers are involved in prepar-

ing instructional materials.

Student organization.. The students_iﬁ,Tedm,cvare homogeneously
grouped for homeroom. Two.homerooms are comprised of the slower stu-
dents and the other two have the higher achieving students. Team C
e occuﬁies four rooms near one end of the intcrmediéte.wing; three are
adjoining rooms oq one side of the hall and the other 1is across the
hall.
Team C uses a team—wide dally schedule (see Figuré 4.4); thus,

the schedule within all four homerooms is basically the same.

Instructional Programming in Reading--Word Attack

= This is the third year that Team C has used WDRSD. One or two in-
service scgsions were provided for the staff to learn about the Design.
Th;ee hélffhour periods each week are dgyoted to instruction in word
attack.,

Q { : .. 1]5’15
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me | TUESDAY NEDSESDAT THURSDAY FRIDAY Tnstruction
Per week
9:00- 9:1G , Home Roon Home Roon “Home Roon Fome Room Home Reon Vath-
9:10- 9:30 | Spelling-dctivizies ¥ Specials very to 23 sl
i ) - each teacher Spelling-
i 9:30-10:15 | ) : ) R 100 zin.
| 30-10:15 ! Math Math Hath | Yath ath 00 ain
! . - Ccnpzehension
{ 10:25-00:45 ' Specials (see irdividual schedules) Spelling o7 ehension-
i I 270 uin,
i 10845-11:00 | Snacks, dsinks, lavatory Skills-
i = 100 nin,
L5011 i ;
| 430 11:30 | Reading Reading Reading Relting-Lang.
b ! ) . i ) - a. +
| 11:30-12:00 | Comprenension Home Roon class Cozprehension Home Reom class Comprehension 30 zia
(Reading Center times (health, (Reading Center tices (health, (Reading Center Soclal Studies-
12:00-12:30 | time- 11:30-12:00) | science, enrich,) | time~ 11:30-12:00) | science, enrich,) | time- 11:30-12:00) 135 uin,
' " i Scl ~Health-
e ’ v ot T e
17130~ 1:00 | Lunch Lunch Lupch Lunch Lunch %0 ain.
1300 1:30 | Writing-Larguage | Writing-Language | Writing-Lenguage miss Projects —
‘ ! a
1230~ 2:00 | Skills Skills (1:20-2:00) | Skills 1: -art, 58
2:00= 2:30 | Social Studies Selence Soctal Studies ==science
2130~ 3:00 | Films-nrejects Science Filns-projects’ - ==holidays

310

| Msaiss =~ (1) valkers, (1) buses when called

Figure 4.4

Team C Daily Schedule
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_IPM - Step 2. Level C skills of WDRSD: Word Attack are the basic

set of skills taught in Team.C. Instruction also includes Levels B and
D skills for students whose pcrformance indicates that instruction at
these levels is appropriate.

" IPM - Steps 3 and 4. The locally-prepared scanning- test is given

at the beginning of the school year. Information from this test and
from the group record ch;rt of the previous year is used to determine
a subset of skills which each student shouiﬂ learn. Baéed on the tests,
prior information, and teacher judgment, skill groups are identified at
‘team meetings or by the team leader. e

Most of the time, all students are placed in skill groups. In oc-
césional instances wheré a student is not assigned to a skill group,

S he or she uses skill time to study in the Reading Center. or Média.

Cénter or to pursue reading—rqlated activities in the classroom.

1PM -~ Step 5. Skill groups are taught by all team teachers and in

the Reading Center. An attempt is made to assign groups to teachers so

that«teacheis have as many of their homersom students as possible.
Indiyidual teachers determine the activities and procedures to be

used for teaching their skill groups. Most skill instruction involves

- oral presentations, discussions, and worksheets. New skills are pre-

sented to the whole group. Related activities are carried oﬁt.by the

entire gfoup, by smaller groups, Or individuallﬁ. Teachers provide extra

assistance to small groups or individuals as needed. |
Students who master a skill before the end of the instructional

P

period do not continue to work with the group. They may select enrichment
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activities or work independently on reading activities involving more

difficult vocabulary, word usage, or application of skills.

IPM - Step 6. The period of time devoted to a single sequence of

instruction varies. Affcr skill groups have been functioning for
several days, the team decides when to complete the sequence. All

students take the posttest for their skill.

IPM - Step 7. The results of the posttests are recorded on the

group record chart. The chart is used to determine the skill groups
for the next perjiod of instruction. Students who did not master their

skills are re-assigned to a group studying that skill either immediately

-3

or at a later date.

Pattern of instructional programming., There are common objectives

forlall studenis, and fuil méstery is the expected level of achievement
for all. The sequence of instruction is determined‘by the needs of
students in the team; decisions about sequence are made by the team
staff.

Comment. Team C staff members indicated that they support the
skill group approach. Because the skills are isol?téd, the students
get more thorough instruction in ecach skill>which helps them reaﬂ bet-
ter. In the other reading activities, they can really'focus on com—
ﬁrehension because recognizing words is less of a pfoblemu

The students enjoy the cross~-team grouping because they have

opportunities to be with different teachcrs and with friends from

other rooums.
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Instructional Programming in Reading--Comprehension

Instruction in reading comprehension is scheduled for 270 minutes
weekly (11:00 to 12:30 Monday, Wednesday,‘;nd Friday).

At the beginning of the school year, all the students on the team
are grouped for comprehension. Eight or more reading groups are formed,
each at a different level. Each teacher has at least two groups. Stu-
dents do not nccessarily stay in their homérooms for reading, but the
teachers ;end to teach those groups which have many of their homeroom
students. _ !

As a team, the fééchers select basal readers for each group. They

try to match the basals with the type of students who are in each

group. The initial groups are formed on the basls of information from

past records, recommendations from previous teachers (including the
reading teacher), comprehension tests, and teacher judgment. After a
few days ofyinstruction, changes are made based on teacher observation
of student performance.

The SPPED comprechension skill areas are used as 2 focus for in-—
struction. The results of the SPPED ;ests are used as one source of
information for assisting in planning instructiqnal activities in com-
prehensibn.

In addition to basal reader materials, Team C uses ﬁontracts as an
important element of their reading program. Some contracts are directly
related to content in a basal reader. -One such contract included the

following directions:
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1. VOCABULARY -~ Write the pronounciations for . . . .

2. Usé your glossary to define . . . .

3. _Read "Danger at High Tide," pp 63-72.

Answer the questions.
FACT QUESTIONS . . . .
INFERENCE QUESTIONS « o o »

4:. CREATIVE CORNER: Describe a time when you have becn
lost or wandered so far away that you had trouble get-
ting back home again.

5. FOR FRIDAY: Research workbook 26~29 : T

6. Learn some French words! Turn to page 82 in the book,

. Let's-Travel in France. Pick 5 words or sentences.,
Write them in French with the correct pronounciation.

7. Use the book, Let's Travel in rrancehwto answer these
questions e o o o . T

8. Use the»book, Life World Library--France, to answer
these questions . « « o

Other contracts focus on certain types of actiriries rather than
specific content. An example of this is a contract for a book report
{forms on which to write the report (oﬁe for the scrap copy, one Tor the
final copy).‘

Studcuts are encouraged to plan and carry out activities which in-
volve recading. The& have brought paperbacks, magazines, old encyclope-
dias, acd'comics from home. Other materials available at school are
encyclopedias, librar; books, dicticnaries, paperbacks, and newspapers.

These materials are used for independent reading and for specific

e 0 -A80
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(Remember each word begm: with a Ca‘acfal \e‘H‘u}

TWusty a.‘ror :

(Name of the person who drew the pictures)
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Figure 4.5 (Continued)

Book Report Contract
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_projectslidentified by students oi teachers.

The students are encouraged to use the Media Center for research
and for selecting books for independent readihg. The Media Ceﬁter sche-
dule includes an 11:30 to 12:00 (Monday-Thursday) block for Teﬁm C which

_edincides with Team C's schedule for rgading comprehension. Sometimes
students may choose to use their reading time at the Media Center. -

Additional comprehension instruction occurs in the Reading Center.

Each student is scheduled for the.Reading_Center for three half-hour

periods every other week. Ms. LaCrego plans instructional activities

which involve reading kits, audiotape lessons, filmstrips, and other "~~~

éupplementary materials. The students also.have opportﬁnities to
sélect those materials which are of iﬁterest to them.

Although the students-aré grouped for comprehension, much of their
learning occurs independently or in small groups of friends.

The comprehension groups are fléxible. Re-grouping is a continual
procéss, occurring whenever the staff determines that an individual
student would benefit from a different group assignment. Many of the
Team C students change reading groups during the course of a year.

Pattern of instructional programming. The basic areas of instruc-

tion in comprehension are common for all students. Achieving mastery
as defined by the SPPED comprehensiqn tests is expected for all stu-~
dents, buf prOgraﬁs for individual students are not liﬁited to that
which is required for mastery. Eacﬁ,teacher determineé the sequence

of instruction for his ér her groups. ¥Variations in the basic séquenge

occur when students carry out indépendent activities.
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Instructional Programming in ReadJngéfStudy Skills

Level C skills are taught in Team c. They are taught within the
context of Scieﬁce,‘mathematics; and social studies, Those skills
which relate to using books and libraries are taught by Ms. Beli in
the Media Center. |

Team C has decided not to use the tests provided with WDRSD:
Study Skills as the information gathered has not been useful to them.

Records are kept of the study skills each student has studied.

Instructional Programming in Mathematics

The mathematics program °wa?EW C is based on the CAM objectives
for third grade. There are 32 objectives grouped under the aine main
topics. This is their second year of using Lhis mathematics program.

MaLhemacics is scheduled for 45 minutes each day, providing 225 |
minutes of math instruction each week. Students remain in their home-
rooms for mathematics.
| IPM-Step 2. The 32 third-grade objectives comprise the major part

of the math program for most students. Additional objectives at a

lower level are identified for those students who have not yet

achieved them, Provisions are made for those students who are able

to work on higher level objectives..

IPM - Steps 3 and 4. In September, all Team C students are given
a‘general math pretest which includes items related to all 32 objectives.
Tndividual teachers use the information from these pretests to plan the

math programs for their homeroom students.,
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Ind;vidual teachers determine the topicé‘and related sets of
objectives to be taught at a.given time. Groﬁping patterns include
some independent work and various grouping arrangements with an in-
structor. Approximately 40 percent of the math instruction is in
large groups (20-25 students) with a tgacher. About 30 percént of
the time, students work alone. During the remainder of the instructional
time, teachers work directly with individuals or with small groups.

Commercially prepared worksheets, instructor-precpared printed
materials, workbooks, and texts are used for about 60 percent of the
instruction in math. Teacher presentations and discussions are used
for introducing new concepts. Some audioviéual materials (films, film--
sﬁrips, and audiotapes) and some manipulative materials (games, charts, -~
and three-dimensional matgrials) are also used. The team members are
working cooperatively to develop a file of printed materials related
to each objective.

‘In each homeroom most of the students move at the same rate through
the math program. A small number of students move at a slower rate and
do not achieve the complete set of 32 objectives.

IPM - Step 6. Upon completion of activities related to a single

topic, mini-tests are given. The results are stored on record charts.

IPM - Step 7. A new topic or set of objectiveg is selected py indi-
vidual téachers for their students to pursue. Studénts proceed to this
new topic regardless of their performance on the posttest for the pre-
vious topic. Additional instruction on specific topics is provided at

a later time for those students who need it.
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At intervals during the year, retention tests are given to deter-
mine which students may need additional help on earlier objectives. A
single test may serve as a posttest, pretest; and retention test. These
tests are part of the CAM system. The results are stored in the com -
puter system. Some results are also recorded on group charts and used
to determine appropriate instruction for individuals or the»yhoIéfgfaﬁp.

Pattern of instructional programming. There are common objectives

for all students in the team. Mastery, as defined by scores on the CAM
tests, is expected for all students. The sequence of instruction is
determined by individual teachers for their homeroom students.

Comment:e Team C cxpectsvto discontinue the use of computer stor-
age of information after this year. The teachers find their own record-
keeping devices to be sufficient for théir needs and feel that the cost
of the computer is an unnecessary expense.

The teachers mentioned several aspects of the CAM math program
which make it valuable for them. The set of objectives gives them a
clear, concise outline of the intent of the math program. They are
able to adjust their teaching to their styles and the students' needs
by sclecting materials from a variety of sources. And, the students
are aware of their progrcss; They know what 1is epécted of them; how

many objectives they have achieved, and how well they are doing.

Other Curricular Arcas

Language arts iustruction is the respongibility of the homeroom

teachers. However, there is much team sharing of ideas and an exchange
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of student contracts for language activities,

The spelling program 18 based on a third-grade text. Many of the
activities for studcnts are organized in contracts. These contracts
often include a specific activity for each day of the week. Students
work on their contracts during free moments-and independent study time
as well as during spelling time. Word attack skills are integrated into
the spelling program. This includes review of previbpsly learned skills
and some introduction of new skills. °

Instruction in social studies and science is carried out in the
homeroom setting. Informal discussion‘among team members sometimes
leads to a team-wide emphasis on the same topic during a g%ven period
.of_;iﬁe. Recordg are kepf to indicate which sciencg uniﬁ;:;g;wgtudents

have studied.

~ Team D

Staff and Students

The staff of Team D includes the team leader, Ms. Bulera; three
teachers, Ms. Johnson, Ms. Lewandowski, and Ms. Osvath; and three full-
time student teachers. Team D is basically a fourth-grade team of 106
students, ages 9, 10, and 1l1l.

Professional background. Two of the staff members have been at

Alys Drive since the original implementation of IGE; the other two
teachers have had three years' experience in an IGE school.

The team leader has participated in two unit leader workshops, in
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‘more informally. All of us . . . know what needs to be done and do

’ 146

inservice programs related to WDRSD,?IGM, and DﬁT, and 1is currently
taking an IGE course. One staff teégher is also taking the IGE course.
Another staff teacher participated én district 1IGE workshopé. All
staff teachers have been involved iﬁ IGE orientation n::ictings. The
team leader has served as a'tcscurg; person to the team in providing
information and leadership in impl%menting IGE.

Team planning. Team D has foﬁr 45-minute periods of common plan-

ning time weekly. Team meetings a}e held during these periods. Meet-
ings are not scheduled reguIarly,;but are held when there is a need.
Informal conversations 'in the lOuﬁge-frequently occur during these

blocks of time; team plans and decisions oftcn result from these con- _ |

versations. i

Informal agendaé ;re used to organize team meectings. Skill group-
ings and necessary communications are frequent agenda items. As an
example, the agenda for the team meeting of April 6, 1976, included
pﬁ;ént~conferences, reports and record forms, and re-grouping for
word attack skills. -

Minutes of meetings are not usually written. According to the
team leader: ''Our first year in IGE our unit meetings were morc form-

ally organized and more frequent. This year we are able to function

iet”
Some sﬁecialization of work has developed among the team staff.
The team leader takes responsibility for matters related to organiza-

tion and scheduling. Two staff members teach all. the science and the
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other twu teach all the social studies.

Student organization. 'Thé students “dre heterogeneously grouped in
homerooms. The team uses a te;m—wide daily schedule. Figure 4.6 shows
a student schedule. Each studént checks the boxes to indicate his or
her responsibility at the timeé wﬁenrinstrﬁetibﬁ occurs in different
curriéula; arecas. On the line below the name of each curricular area,
the student £ills in ;he teacher for cacﬁjérea.

Team 1) occupies four rooms in the central section of the interme-

diate wing. Threec arc adjoining rooms on one side of the hall; the

other is across the hall.

Instructiona} Programming in Reading~~Word Attack

This is the second year Team D has used WDRSD. Instruction in
word attack skills is séheduled for 100 minutes a week (four Zsfminute'
e . periods).
 IPM - Step 2. No specific set of word attack skills has been'
identified for instruction in Team D. An assunption is made that any
. skills which have not yet been m;stered are appropriate for instructioﬁ
for individual students. Level D skills comprise the major portion of
‘thc program, ﬁ;t lower-level skills are included for_fhose students

who have not yet mastered them.

IPM - Steps 3 and 4. Students are placed in skill groups based on

information recorded on the group record churt and on the results of
the scanning test given in the fall.

IPM -~ Step 5. Every two or threc weeks, new skill groupings are
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MOSTAY TUESDAY %’EDNESDAY THRUSDAY " FRIDAY
9:00- 9:15 pledge, lunch count, attendance, morning study period
g1 9:35 915 55 955 9:55 | 9:15~ 9:55
™ Science ]

Math Math Nath Soctal Studtes [ Math
16:00-10:55 10:00-10: 55 10: 00—10:40 10:00-10:55 10:00~10: 55

Reading Yezding Sclence [J : Reading Reading

_ Social Studles [J “-~
11:00-11:25 13:00-11:25 10:45-11:25 11:00-11:25 11:00-11:25

Skills Skills Sclence [J Skills Skills

Social Studies [] .

11:30-12:00 lunch
12:00-12:45 12:00-12:45 12:00-12:45 12:00-12:45
12:55- 1:25 12:55= 1225 {12:55 1225 12:55- 1:23

Spelling Spelling ; Spellinz Spelling
130- 2:13 (210) ) L3025 (2:10) 1:30- 2:15 (2:10) 1:30- 2:15 (2:10) ol

At J-Libeagy 07| Aet [ Library [J ket [J Libeary [J pet [J Lideasy [

Music [J Gyn [J Musie [T om [J Yuste [T Gya O Husie [J Gm [
2:25= 3:00 2125 3:00 2:25~ 3:00 2:25~ 3:00

Scieace [J Science {7 Sedence [J Science [J

Social Studies [J Soclal Studies [J Social Studies [J Social Studies [J 17 1
3:00- 3:15 Dismiss Sichool

Figure 4.6

8|8%1

Student Schedule~Team D
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determined by the team. Skills to be taught are selected, students are:
assigned to appropriate groups, and £eachers (including the Reading
Center staff) are identified for each group. Individual teachers blan
the activities for their group. Instruction generally occurs in all
groués'of 12-15 students. Workéheets, oral activities, and games are
used for instruction. Application of skills is emphasized at the time
students are learning‘the skills. |

Students who are not placed in skill groups are organized into
enrichment, application,*orfstudy skill groups. Stqdents vho master
skilis early in an instructional sequence are usually placed in another
group for instruction in a different skill.

IPM - Step 6. Upon completion of a sequence of instruction, the

students take the posttest for their skill,

IPM - Step 7. Results of the posttests are recorded on the group

record chart. Students who did not achieve mastery are re-assigned for
instruction in the same skill at some time in the future. -
Using the group record, the team .selects another set of skills.

New groups are formed, and the sequence continues.

chjectives for all studenté in the team. Full mastery is the criterion
set for all these objectives. The sequence is détermined by the team
staff; variations are made to adjust to the needs of individual stu-
dents,

Comment. The stalf of Team D indicated that they consider the

Reading Center concept and the instructional cycle for word attack
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. skills as strong and important elements in their reéding program.

Instructional Programming in.Readingf-CompFehension

' Approximately four hours are devot%g to instruéfibn’in éomprehenr
sion each week. At the beginning of the year, all students on the team
are gréuped for reading comprehension. Two or three groups are assigned

to each teacher. These groupings are based on student achievement as

.indicated by performance during the previous year and on‘the SPPED com-

prehension tests. A basal reader seriés is selected.for each group.
The difficulty levels of tﬂese materials range from second through
fifth grade. Although more than one group may use materials at the
same level, the expected level of achievement or rate of progress for
the groups may differ. Comprehension reading groups are fairly stable
through the year, but some re—groupiné occurs in response to changing
patterns of performance of individual students.

Individual teachers are'responsible for planning the instructional

~rtivities and selecting supplementary materials for their reading

. groups. As a result of much informal interaction among the team staff,

teachers are aware of what other teachers are doing and often exchange
materiuls and ideas for instruction.

Some comprehension instruction also occurs in the Reading Center.

[}
f

Three half-hour periods weekly are scheduled for Team D compreﬁension;

the students go(on a rotating basis so that each receives instruction

-

in the Reading Center every two weeks.

Approximately 70 percent of each student's readiﬁg time is spent
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in small groups with a teacher. New concepts are taught; improving

comprehension is emphasized; and word attack skills are reinforced.

'The basal reading materials are used for this small group instruction.

Otherqmaterials such as workbooks, teacher—preﬁated activity sheets,
paperbacks, films, filmstrips, aud;ogépgs; and games are also used.

During the remaining 30 @erceng‘of reading time, students work -
independently or on a one-to—one basis with the teaﬁher. Students meet -
individ;ally with teachers for: _&;) instruction on a specific topic
or objective; or (2) conferencégzéo discuss inaependeht reading activi-
ties and to plan personal reading programs.

Contracts aré used to organize independent reading activ?ties for
some students. Thése contracts indicate books or stories to read and
reiated activities to complete. Individualized reading kits are used
by some students for instruction, for enrichment, or for application.

At appropriate times, such as upon completion of a topic; a read-
ing book, or a set of objectives, individual teachers test a group of
students to determine their progress. Different types of tests (e.g.,
SPPED tests, tests correlated with a reading series, teacher-made

: s

tests) are used. Based on the results of these tests, -further instruc-

tion 1s provided as needed.

Tttt Tha “Teain’D students. have.a clear- understanding-of-their goals and

responsibilities in reading. They are aware of their mastery or non-
mastery of each of the comprehension areas. They knowféhe choices
which are available for reading activities and are able to select from'

those with a minimum of teacher guidance.
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Pattern of instructional programmning. Objectives and criteria are

commoﬂ in that all students are expected to achieve mastery of the
areas of comprehension instruction. Beyond that, there are variable
criteria for indi&idgal students. The sequeﬁce of instrﬁction'ié &e-
termined by each teacher for thg students in her group, with some

variations for individual students doing independent activities.

Instructional Programming in Reading--Study Skills

The Team D staff has identified a set of étudy skills which they
consider appropriate for their students. Thése skills are taken from
WD#SD Levels C, D, and E. The staff has prepared a plan to integrate
these study skills with science, social studies, spelling, reading,

and library (see Figure 4.7). Specific skills have been identified for

' groups of students at three or four different levels in each of the

curricular areas. The library-related skills are taught by Ms. Bell
in the Media Center; all other skills are taught within the team.

Mastery of study skills is recorded on the keysort cards pro-

vided with the WDRSD materials.

Instructional Programming in Mathematics

The team schedule includes four forty-minute periods weekly for

mathematics instruction.

IPM - Step 2. Mathematics objectives for Team D include the

fourth-grade objectives from the CAM system and the objectives, from
the Houghton Mifflin mathematics text for fourth grade.

IPM -~ Step 3. Students are assigned to general team-wide math
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Co , CROSS
SELNG | RRADING | SCIENCE ggggﬁgs LBRARY | SKILL
- GROUP
Level 3 Level 2 D4, D-3, >7, D-12, | -7, D-12, | AnyE
| Db D-13 13
C-11 =9
(Ontional)
¢-3, C-6, | C-10 -10
C-7, C-8, (Optional) | (Optional)
Level 4 Level 3 -9
| (Optional)
D8, 10 | DS .
D11 . , A
(Optional) E-4, E-5 E-8, E-10, | E-8, E-10,
11, B12, | B, B12,
Level 4 Level 4 . | E-13 E-13
" (Optional) | (Optional)
-8, I-10 | D=9, DL
D-11
(Optional)
Level 5 Level 5
D8, 10 | D9, D14
B
(Optional)
Figure &7

€ST

Study Skills Plan—-Tean D
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groups at the beginning of the school year based on achievement scores
and performance from the previous yéar and on the recommendations of
the staff of Team C. The higher—achieving groups have 28-30 students

each; the IOWer-achieviﬁg groups have fewer students,

'IPM - Step 4. Individuél'teachers select the topics or objectives
for their math group. One group begins with instruction at the third-
grade level. The others use just the fourth-grade materials.

IPM ~ Step 5. All groups use the Houghton Mifflin fourth-grade

k.

text. Additionai matefials include commercial and teacher—maﬁe‘games,

thef texts, teacher-made worksheets, transparencies, filmstrips, and

worksheets.and diagnostic tests correlated with the‘bésic text. Thev

sté%f‘has developed.a file of worksheet matcrialé organized by skill

areas (e.g., addition, subtraction, multiplication, division, place

value, set theory).
Large group, small group, and independenf work are used in instrue-

tion. New topics or concepts are usually presented to the largé group.

Small groups are-used for providing additional'instruction or practice

as needed by students. Individually, students do much written work

for practice in solving problgms and in learniné basic facts. Indepen- .

dent small groups are sometimes orgénized to study togéther and to play

math games. The math. programs for some students are organized by con-

tracts. - o ' ‘ immw@f
In general, the éequence of instruction follows the textbook, but'

each teacher may change the sequencé to ;uit the needs and intéres;s

of her group. Some topics are omitted for the lower groups to allow
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more time for instruction and practice in basic skills. Pacing of in-

struction varies from group to group depending on theAab;lity of the

studénts.

Eipu - Step 6. Text-related diagnostic tests are used when students
have%completed a topic. Scores are recorded on individual student grade

sheets.

‘IPM - Step 7. All the students in a group begin new topics to- R

-

gethéx. Those who need extra instruction on earlier topics are given
addit?onal help as time permits. Throughout the year students may be /
moGedzto diffé?ent groups ifuthgir rates of progress suggest such
changég would be beneficial..

R

‘Pattern of instructional programming. Common objectives have been

identified for all students in the team. Mastery is the expected cri~
terion for all students. Individual teachers determine the sequence
for their group of students. Individual students occasionally depart

iy

fromﬁthé basic sequence for specific purposes.

Comment.v The Team D staff feels the CAM objectives are toéﬂgen—
eréi and too easy to be useful in ;nstruction. All fourth-grade CAM
objectives are included in their math text, so the text objectives are
used to plah instructidn. The CAM objectives are referred to for gen-
eral guidelines, but the related tests are not used in Team D.

The-teachers‘tcnd'to become specialists in teaching different
types of groups (e.g., the slower students). Each has developed cer-

tain materials and approaches which are most effective for the students

in her group.
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There is agreemént that the math texts now being used are good
instructional materiai . Tiz2y are " . . . less abstract thap earlier
mo&etn math books." 1 - .chérs iike the emphasis on tge more practi-
cal aspecfs of math. They indicate thét-the content is extensive

..wd that even the best achievers will not be able to complete the

tire text,

Other Curricular Arcas

The students are cross-grouped for spelling. Four groups are iden-
tiﬁied at the beginning of the school year based on a pretest and
records fromvthe previous year. Oné group uses third-grade métérialé,
two use fourth, and one usese maxerials.at the fifth-grade level. Two
différent text series are used. After the initial groups are organized,
individual feachers determine the instructional methods and procedures
for their groups. Although there is no actual team planning for iﬁ—
struction, the teachers have some awareness of what each group is
doing.

Other language arts instruction occurs with the heterogeneous groups
in the homeroom setting. There are no pre—de;grmined language objec-ﬂ
tives. The language text gerves as a resource for content. Some teach-
ers use it for instruction; others do no'. A major.portion of instruc-
tion is focused on creative writing and grammar.

Science instruction is based on theaobjectives and materials of
the SAPA program. Topics from the third- and fourth-grade materials

-

are used. Ms, Bulera and Ms. Lewandowski teach all the science for the
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team. Together they decide who will teach.each topic. Then each pre~
pares for a single toﬁic, and teaches it for all four homerooms.. For
example, Ms. Bulera taught the sequence on chemistry at the séme time
Ms. Léwandowski was teaching controlling and manipulating variables.
Science is taught to one homeroom group at a -time to keep the group
sizes reasonable for the available space and equipment.

Us. Joinson and Ms. Osvath teach all the social studies for Team

D. ‘The basic content is taken from the New York Ctate curriculum, The

Biographical Approach to Famous Americans. The students use a basic

text, Trailblazers, as well as other texts for enrichment, along with

tapes, records, and filmstrips.

Additional Information

Team I functions as a team in relation to all curricular areas.
Their team efforts began withvthe implenentation of WDRSD. ‘They have
extended these suggested impléhéntation procedures to other curricular
areas. -The team leader commented, "It [the adaptation of instructional
programming] seems to have developed naturally; I can't imagine doing
it any other way."

| The staff of Team D expressed much concern about the excessive

amount of vecord keeping which is expe;ted. Word attack skills are re-
corded on gioup charts and study skills on keysort cards; this informa-
tion is used b} the team staff. In addition, they record information
on reading pragress.cﬂarts, comprehension skill récords,‘conference

forms, and report cards. The sentiment was expressed that, "Too much

181



158

of this record-keeping is just for show; no one ever uses it."
Compounding tge frustrations of record keeping is the lack of an
‘early dismissal time for this team. During the 1974-1975 school year,
the team staff_gave serious consideration tn their planning time needs.
The team prepared a lengthy report explaining the needs and concerns
‘as well as some suggested solutions. The report was shared with the ‘

IIC and sent to the district office. No chuanges occurred as a result

of the request.

Team E

Staff and Students

The staff of Team E includes the ieam leader, Ms. Davies; three
staff teachers, Ms., Erbsmehl, Mr. Kwak, znd Ms. Morris; and o full-
time student teachers. Team E is a fifth-grade team of 95 Studgn&s,
ages 10, 11, and 12.

Profegsional background. This is the filrst year thaf Tzam E has

béén involved in implementiﬁ§%WbRSD; thevefove, this 1is t ... first year
thééémteachers have used materials designed for uez ia an ’GE setting.
However, three of these teachers have tieen at Alys Drive since IGE was
first implémented at the lower levels, and the fourth tracher loined the
team in 1973, They have functioazed as an informal team fur scveral
years. All of the staff members have been invoived in "3E workshops

and inservice programs. Two of them are currently takirj the IGE

course from Fredonia.
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Team planning. Team E has a daily planhing time from 12:45 to
1:25. Team meetings are held at thiu time as the need arii -s. Agendas

and minutes of meetings are not writtem. ;

Ty

Individual staff members have not become specialists in any aspect

of team planning and instruction. The staff members of Team E consider
flexibility and team effort to bé two of the most important strengths

of their team.

" Student organization. The students are grouped heterogeneously for

td
3

homerooms with about 24 students inieéchvrobm., fe#ﬁ E occupiés fouf
roomé, th on gach side of the hall at the-end of the intermediate wing; 
7 Instruction is planned according to a team-wide daily schedule.
Mathematics, rea&ing, and spelling are taﬁght in the mofﬁing.’”Special
classes, as well as language arts, science, and social studies, are

scheduled during the aftermoon.

Instructional Programming in Reading——Word Attack and Study Skills

This is the £1 /@t year ihg fifth grades have. used WDRSD. Ten stu-
dents receive iastruction in word‘attéck skills in the Reading Center
for a half-hour perioif weekly. All other students have mastered the,
required word attack skills.

Study skills are taught to all Team E etudepts. Study skills are
regularly scheduled for one 55-minute period each Wednesday.

!'IPMAj Step 2. ' The study skills to be taught in Team E have been

identified by skill topic, ntt by levels or by specific objectives. The

number of topics taugﬂf during a year depends on the time available for
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. Study skills instruction.

. IPM - Steps 3 and 4. The team selects a single skill topic such

as indexes to be taught during a 3-week period. All students then
take a placement test for that topic. Based on information from the
placement tests, a level uvf instruction in the chosen skill area is

identified for each student.

IPM — Step 5. Depending on the needs of the students, four or

five groups are formed. Instruction on the same skill topic is pro-
vid.d at Levels C, D, E, and F. The team decides who will teach each

group. At times the Media Center director or a student teacher pro-

an

vide instruction for some groups. One teacher may teach groups at
two levels if the number of students in each group is small; if the num-

ceim

ber of students at any one level is quite large, two groups are formed.

Individual teachers have the responsibility‘for planning sfxstruc—

tional activities for their groups. The WDRSD resource file :» tz=2d

¢

for some activity materials. The teachers use other appropifaic sa—=

sources, such as reference books, maps, and globes along with rheix
own ldeas and materials.

During an instrugtional sequence, tests are sometimes given to
identify specific needs of individuals within the group. Further in-
struction is then focused on these needs.

In addition to direct instruction in the skill groups, study skills
are reinforced in other‘instructional situations (e.g., mathematics,

-

social studies).

IPM — Step 6. At the end of the pre-determined period of instruction,
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all students take the posttest for their level. The results are re-
corded on a group record chart and later transferred to keysort cards,

IPM - Step 7. A new skill area is selected for instructibn, the

students take the appropriate placement test, .and new groups are iden-

tified based on the results of the test.

Pattern of instructional programming. The objectives for study

skills~ére variablei depending on each student's achievemen; lgyel. A

common criterion of,mastery at the appfopriéte instructibnal level is

set for all students. Although thefe is no specific sequéﬁce of instruc~

tion for the different skill topics, all students pursué;tﬁgse skills

in an iavariant sequence as a result of the management and re-grouping
Comment . Thé Team E staff supports the procedure of separating

study skills from other content areas for;fhstruction. According to

one teacher, "There's more focus and emphasis on specific skills than

. when they're taught just in math and social studies."

Instructional Programming in Reading--Comprehension

At the beginning of the school yéar students are grouped by general
reading ability into four reading groups. . These grdupings ;re based on
information about each student's previous performance including ;ecom;
mcndnfions from Team D, scores on the Gates MacGinitie Reading Test, and
information from otheg achievement tests.

Each of these four groups is assigned to a teacher. Within these

large groups, the individual teachers may identify small instructional
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groups. This decision is based on reading level as well as student '
vinterest and attitude. | |
Instructional objectives for reading are determined by the staff--
sometimes individually and sometimes as a team. They are based on the .
genérai fifth-grade curriculum and the.abilities and needs of the stu-

dents in each group. The expected level of attainment varies for indi-

-vidual students. One staff member indicated, "We recognize individual

differences . . . have different expectations witﬁih é‘fiffh'grade norm."
Basal readers and other basic readiﬁg materials appropriate for each
largé éroup are identified by the reading teacéer.

The ‘following materials and groupings were béing used regularly
for instructioﬁrinlthe fbﬁriiéfge gfouﬁslithpiil;vi97éé R

" Group 1l: Ope group of 22 students was reading On_the Edge} a second

group of 6 students was reading Kings and Things. Both grOupé functioned
together for other rcading instructioﬁ.' The students in both groups regu-
larly used materials from an individualized literature kit.

Group 2: The studénts were divi@ed into two groups using the basal

readers, Kings and Things and Sky Lines. Along Story Trails was used

for enrichment. Tape recordings and television programs related to
Newbery Award bcoks weré used by all students., |
Group 3: There were two basic reading groups using the'ORen<Eighe
ways serieg, oi: .u Level 4 and one at Level 5. All students used
. i . L
Sprint (a high interest, low vocabulary biweekly’hagazine) and Reading for
Concepts as enrichment material. A strong emphasis was placed on compre-

hension sltills for the total group.
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Group 4: Two basal readers, Open Highways (Level 3) and Qgen'

Highways (Level 5) provided the focus for instruction. Individualized
reading materials, at a comprehension level appropriate for each stu-
dént, were used for instruction in the Reading Center.

In addition to instruction in the classroom, students carry out-
independent study activities. Whenever appropriate, students use
additional materials such as filmstrips, tapes, and reference books
in tﬁe Media Center.

At least once every ten weeks, all students are evaluated on their
reading progress. As a result of the evaluation, students are ge-grouped
as necessary.

Individual *“eachers keep informal recordé of student performance in
reading. Achievement is also recorded on the required records--the read-

ing progress card and conference sheets.

Pattern of instructicnal programming. All students in Team E do
not pursue common objectives. Achievement of objectives is based on

variable criterion levels. The sequence of instruction differs for

R -
fmm i 2L T

each group. Within each group, students follow a general sequence as
determined by the teacher.

Comment. The lowest reading achievement on Team E was reported
to be about a 2.5 grade level. According to Ms. LaCrego, "This 1is the
first time.that all of our fifth graders can read at leasf some ma-
terials." |

The Comprehension element of WDRSD will be used in the school next

year. Team E anticipates making some changes in their grouping and
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teaching prdcedures when these materials are available.

Instructional Programming in Mathematics

Team E bases their mathematics program on topics included in the
New York State syllabus and on the Houghton Mifflin program. Objectives
are available with the CAM system,’ but  they are not being used by Team E.

They expect to use them next year.

IPM - Step 2. The objectives for math instruction are those iden-

tified by the New York State syllabus and the Houghton Mifflin program

for fifth grade.

IPM —~ Steps 3 and 4. At the beginning of the school year, four.

math groups are formed. 'In general these are identified as abqve-»
aQerége fifth, average fifth, below -average fifth, and very low achievers.
The groups are determined on the basis of records and recommendations
from the previous year. The groups are of different sizes, with the
slowest group having the fewest number of sppdents.

IPM - Step 5. All groups use the fifth-grade Houghton Mifflin math

textbook; Individual teachers determine the sequénce and pacing of in-
struction for the students in their groups. The pace varies within
groups as well as between groups.

Materials other than the basic text inclqde worksheets correlated
with the text, math practice cards, instructional games; equipment-

(e.g., measuring tools, protractors), geometric objécts, models, and

teacher-made activity sheets. Films and filmstrips are occasionally

used for instruction.
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Introductory lessons for a topic are often presented to a whole
group. Follow-up activities usually involve small group or individual
work. Teachers provide specific instriction for small groups of stu-

. dents who need additional explanations or teacher direction. For some

topics, assignments are given for a three- to ‘five-day period. Stu- "7

.-éents do these assigsments independently, requesting help from the
teacher as needed. Other independent activities involve small group
drill or practice and the use of old math texts for additional prac-
tice or for studying a different topic. |

During the course of a year, the students may make decisions about
which one of a set of topics they will study. When two groups are

S e

studying the same topic, the two teachers sometimes plan 1nstructiona1
activities cooperatively.

In all groups, there is an emphesis on everyday applications of
math concepts. This emphasis is particularly strong with the slower
group. These students are expected to learn only the basic math con-
cepts for the fifth grade. Within all groups, the expected level of
achievemen* varies according to the ability of individual students.

IPM - Step 6. Diagnostic tests are sometimes given upon compie—

tion of a chapter or topic. If students need additional instruction,

a topic may be re-taught or reviewed immediztely or later in the year.

{ .
Teacher judgment is used to determine whether td re-teach a topic or

!

proceed to a new topic. i

IPM ~ Step 7. Individual'teachers keep informal records of stu-

dent performance on daily work and diagnostic tests. Math achievement

189



166

1s also recorded on conference forms and on the grouping chart.
The basic math groups are flexible, and individual students are
re-grouped whenever there is a need for a different type or pace of

s
instruction.. - .

‘Pattern of instrucktional programming. There are common mathema-—

tics objectives for all students in Team E; the expected level of

-

attainment varies depending on the ability. of the students. Individual
teachers determine the sequence of instruction. Within a group, stu-
dents procezd in an invariant sequence with occasional alterations re-

sulting from the interests and/or needs of individual students.

OthegACurricular Areas

The grouping procedure used for math is also used for spelling.
Groups at four achievement levels are identified at the beginning of
" the year, and changes are made as needed. Other language arts instruc-
tion occurs in the homeroom setting. Individual teachers determine
topics, activities, and sequence for insﬁruction. These decisions are
based on common expectations of appropriate content for fifth grade.

In science, the Level F SAPA materials provide the focus for in-
struction. Instruction in science and health is basically the respon-
sibility of the homeroum teachers. lHowever, two of the teachers do

exchange students and share instructional responsibilities in these

areag.
Social studies instruction is planned and carried w<ut by individual

teachers in the homeroom setting. Most instruction is based on the

........
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MacMillan text, Living in the Americas.

Additional Information

Three of the Team E teachers have taught tdgether at the fifth-
gradé level for thirteen years; These teachers suggesfed that this
has made it easier for them to.work as a feam. As reported earlie;,
they have infdfﬁally practiced team teaching for several years.

As one of th. teachers explained their situationland provided in-
formation about the grouping procedures f6r study skills, spelling,
and math, the‘closing commeént was, "Ivguess we're using an IGE format

without realizing it."

Summary

The implementation 6f the multiunit school organization and of
instructional programming for individual students at Alys Drive
Elementary School-during the 1975-1976 sahaol‘year has been dnﬁﬁribed
in this chapter. TFirst, the multiuni; organization for the school

was described. This was followed by a discussion of the communication

Y

and coordination aétivities of .the IIC as they affect instructional
programming. Then the processes and procedures used by each of the

five teams in implementing instructional programming were described.
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CHAPTER V
ANALYSIS AND DISCUSSION

The descriptive data about Alys Drive Elementary School have been
presented in detail in the previous two chapters. In this chapter,

the data are analyzed and discussed in relation to the questions posed

for this study.

Multiunit School Organization

Questionul: What is the multiunit organizational arrangement of the
school? :

-1 & R Units. The school is organized into five teams, Each team
has;a team leader, three or four staff teachers, 88 to 120 students,
and'two:or three student teachers. Teams A and B also have part-time
pafticipanté.~ The kindergattucrs, their teachers, gnd the teachers of
special areas are not assigned to teams.

The students in Teams A and B are first and second graders with
an age span of approximately three years. Tcamsfé;”ﬁ;{éﬁH'E are basi-
cally gradc'level teams for third, fourth, and fifth graders. Each

team has some students who have been in school onec year longer than

most students on thelr team. These assignments are the result of having
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retained students whose levels of achievement and/or maturity were less

than the staff considered reasonable for assigning the students to

" teams with their age-mates. A few of the most capable students have

-

_been assigned to teams one level ahead of their expected grade level.

Instructional Improvement Committee. The Instructional Imprave-

ment Committee includes the principal, the five team leaders, the

reading teacher, and one of the physical education teachers. The IIC

does not include the Media Center director or a parent representative,

Systemwide Policy Committee. The principal and all team leaders

represent the school on the district SPC. Other members of the SPC

-_Wa:em;heeprincieélwandﬁ;eamMLQQQquwftom“theweghss.lgﬁwﬁeheglzwybﬁWMWM“

assistant superintendent in charge of instruction; and the curriculum

coordinatot.

Question 1lA: What is the rationale for this arrangement?
The school staff has not developed a statement of the rationale

for. their~ﬁultiunit organizationtW“Rather,“the“organization“has" "

evolved ‘over the five-year period of implementing IGE as changes have o
_been made in response to particular situations. In the following
soctions, those con51derations which have had the greatest impact in
determinlng the multiunit organization are discussed. _

I & R Units. There have ‘been changes in the multiunit organization i

P

§each‘year;~'These‘changes have been necessary to carry out the school' s
‘plan to add one additional grade level to the IGE system each year.

vAmhueliy, decieions have been made as to how the new grade level will
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be incorpornLcd in the organiaation. These decisions have been based
on previous experiences and the atLitudes and concerns of the staff
members involved. There is currently a strong emphasis on grade level
! teams which is, in part, the result of adding one grade each year. In
the course of doing this,.the concept of grade level has been rein-
/ forced to the point. of heing a greater consideration than the concept
of multiaging. |
" There is also a strong emphasis on grade levels in the district
and the state. Testing programs and many report forms are directed‘at
graoe level groups of students. Curriculum guides emphasize content
'“””"”;'”"”"W“to“be“learned”at“each“grade”léﬂeli“'Assignihg”stﬁdents“hi“grade‘levels .
makes it ecasier to comply with district and state guidelines.‘
Among the staff members of the teams, there are varying opinions
and attitudes toward multiaging. This topic has been discussed at
meetings and in informal conversations for several years.. A need has"' ™

been expressed for more extensive information on the purpose and e

. strengths of multiaging.

In the first two years of IGE, the primary students were organized
as multiagtd Leams, within the teams, multiaged groups of students were

assigned to each homeroom.; The students went to special classes (art,

U . music, and phjsical education) as homeroom groups._ Some of the special .. . ..

teachers were not rcceptive to having the students multiaged for instruc-~

tion in their‘areas.' In the following year, the staffs of the multi-
aged teams assigned theirmstudents to homerooms by grade levels. This '

resulted from the concernsﬁexpressed by some special teachers as well
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as the uncertainty among the team teachers as to the value of multi~

| eéing within homérooms.

Each year's decision about the multiunit organization has been

- based on the input, Suggestions, and concerns of the staff of each

team;v Insofar as possible, thé organization. is planned so that teach-
ers can work in the situation in which they feel they can best carry
out their responsibilities. i

" The school will again be reorganizedfforwthewl976—1977wschoolfyeatll-w~~w,h
Staff members indicated that they expect the plan will include six
teams ~one for eaeh grade level. There is & feeling. expressed by -some
stzff members that, although multiaging has scme strengths, these are
not sufficient to outweigh the difficulties involved in planning and

managing instruction for students at several grade levels.

Instructional Improvement Committee. The principal and all team

leaders are members of the IIC, following the description of the IIC

in_the*IGE_litetature,WeThe,readingmteacher—is»included~becausewof*her"

__the principal when the principal is absent.’

extensive involvement in developing and assisting in the school-wide

_reading program. The physical education teacher is included ac a '

representative of the special teachers. He also assumes the duties of
"No “partidular consideration ‘has been given to 1nc1 =the Media
Center director on the IIC. She did express the thogght'thatﬁbeing a
member of the 1IC might be a reasonable way to try to overcome some of
the problems which exist in scheduling the Media Center and providing

related instruction appropriate for individual students. Parents .have
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not beer included on the IIC. The staff has not felt any particular

reason to arrange for a parent representative on the IIC.

Systemwide Poliey'Committee. There are only two IGE schools in:T
the district. Including the principal and all team leaders from each
school has been an effective way to ensure representation of all staff
members and to atrive at decisions which reflect the opinions and needs
of both schools, |
Question 1B: In vhat '"'w;;'s ‘has the model for the multiunit school

been modified to meet the needs of the particular school?
The prototypic model for the multiumit school suggests that each

team should include 100 to 150 students. In the IGE Implementor 5

Manual (Evers, Fruth, Heffernan, Karges, and Krupa, 1975), the recom-
mendation is that 75 to 150 students be assigned to each .team. - Four
of the teams at Alys bfive‘hane fewer than 100 students. The major

modification of the model is the lack of multiaging to 1nc1ude stu-

dents of two Oor more grade levels on all of the teams. The IIC and

SPC structures follow the prototypic model closely.

Instructional Improvement Committee e e e

Question 2A: To what extent does the IIC support the implementation of
instructional programming tby 1mplement1ng Step 1 of the
Instructional Programming Model? -
The IIC, in cooperation w1thwthe teams, has identified criteria to

' be used in determining whether or not students should be promoted to the

next level within the building. ~ At the'present.time, these are the only
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general educational objectives which have been put into written form.
Other objectives have been discussed, but have not been formally iden-
“\'-a.tm. B Y - .
The 1IC considers the WDRSD: Word Attack Skills, WDRSD: Study
Skills, and CAM (Comprehensive Achievement Monitoring) mathematics

objectives to be the school-wide educational objectives for reading

and mathematics.

Question 2B: To.what extent does the IIC‘support'the'implementation

of instructional programming by coordinating the acti-
vities of the I & R Units to achieve continuity of
instruction in all curricular areas? '

Under the direction of the reading teacher, 2 set of records for
all students in the building is maintained for word attack skills.
Continuity, without overlap, is achieved by referring to these records
as students-are placed into groups for instruction in word attack
skills.

In comprehension, -continuity is achieved as the reading teacher

works with the team leaders and staff teachers to identify groups of

students with similar instructional needs, to select basal read1ng ma-

”terials for them, and to make changes in grouping and materials through-

out the year in response to changes in learningnrate or style of indivi-

dual students.

Continuity of instruction in mathematics results from the use of

the CAM objectives as the focus for assessment and record keeping. For
most’ students, mathematics instruction is planned around textbook ma-

«

- terials at their grade level. A small percentage of students use

19’7

e ot i b et — aemen patate 3 e S B -

PRe———



174

materials and/or objectives féom higher or iower levels. Most of thé
CAM objectives are contained in the text materials; teachers-plan
additional instructional activities for those CAM objectives which are
not‘included in the texts. Informal‘eommunication among the‘staff mem—
bers‘along with the records of objectives which have been achieved

serve as the means of assuring continuity of instruction for each stu-

dent,
-~ No férma1~stcps have‘been-tékenwtowachieve~continuity<inﬂthe»other-mmwv“ﬂéw
curricular areas. The combination of teaching content by grade levels,
keeping records of topics and coﬁtent, and frequent interaction among
teachers within and between teams makes it possible to have a continuous

program of instruction with a minimum of repetition for individual stu-

dents. .

Question 2C: To what extent does the IIC support the implementation
of instructional programming by arranging for the use
of time, facilities, and material and human resources
which must be shared throughout the building?

The 1IC spends a small proportion of 'actual meeting time on mat-

et o S i o s 7 TS T S -

e ters-related té cootrdination of resources. Plannith;;r school-wide
schedules occurs once a year when'the daily schedule for special»teach— .
ers and the Media Center is determined.‘The IIC makes suggestions re-
garding the schedule,. and the detailed schedule is wdfké&nbhﬁ by Mf. *
Sciole and Mr. Adamec. Ms. LaCrego works with the IIC and with indivi-
dual teams to plan the schedule for the Reading Centéf.

Planning for the daily schedule also includes the planning for the

?A use of human resources which are shared throughoué the building. The

sy
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schedule determines when special teachiers will work with each homeroom
group. The Reading Center schedule is planned in such a way that the
assistance of the aides is available for instruction and clerical tasks
‘related to word attaok skills. -

Planning for the use of the available building space is also an
annnal function. The IIC deteroines woich rooms will be -assigned to
cach team. The use of space which is shared (e.g.;,toe muitipurpose H
‘roomuanduthemcafetorium)miswhandled_through,themQﬁfiQ%HQHMQQWQQNhQP;.,me.
baS'is. Moterials and équipment which are shared are managed by check-
-ioé”them out from the MediamCentér or by using éigo—ué oﬁeets in the
faculty workroom. |
| As a result of the annual planning ar1 the provision of.efféctive
management procedures, it is not necessary for the I1IC to devote much
time to arranging for the use of resources. A more important function
is to obtain these resources in the first place. The IiC was instru-
mental in obtaining the weekly early dismissal for the primary teams

. . e et e e .—-————'—’—__-—’——-—-—_’__'—-—
‘andiin_gettingithc~three.half-time aide- positions«for the~bu11d1ng.

Needs for curricular materials and major equipment are discussed by
the 'IIC and their recommendations are commonicated to the district of-
fice. v
ilMuchvof the pianning for 197641977‘hos been‘relatedﬁro toe a@di—
tion of the three sixth-grade homerooms. The IIC has made several
recommendations which are important for including the sixth grades
i

and for maintaining or improving IGE, especially the reading program.

These include: (1) remodeling one area of the building so that a
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storage room can become part of the Reading Center to replace the spéce
of one Reading Center-room which will be used as a classroom; (2) con-

‘tinued availability of at least three half-time aide pesitions; (3) the
addition of a half-time art teacher to the staff; and (4) early dismis-

sal for the intermediate teams to alleviate problems associated with

insufficient planning time.

Instruction and Research Units

Question 3: To what extent are Steps 2 through 7 of the Instructional
Programming Model implemented in each I & R Unit?

A. In what ways has the Instructional Programming Model
been modified to meet the needs of each I & R Unit?

A, .
Reading. Instructional programming for individual students has

been implemented in reading in all teams. The reading program is based

Study Skills, and the SPPED

on WDRSD: Word Attack Skills, WDR??i_______#,,___———————————‘_—‘*‘““"—_—___——

. (System—for Pupil and Program Evaluation Developmeﬂt) comprehension

" areas.

Team-wide planning and inétruction for word aftack skills occurs in
TeamélA, B, C, and D. The proceddies'used are based on the suggested
procedures‘describgd,ip‘the WDRSD materials. In Teéﬁ E,“only,a few
students receive instructisn in word attack skills. These students are

identified by the team; their word attack instfuctioﬂ is planned and

carried out by the xeading teacher.

For study skills, team-wide planning and instruction occurs in

1
.

IR

Teams D and E. In these two teams, instrucE;ggglﬁprogramming”in”sfﬁﬂ§”ﬁ

e
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skills follows.Steps 2 through 7 of the IPM. In Teams A, B,.and:C,ww
instruction in study skills is carried out by individual teachers in
the context of other curricular areas. In these teams, study skills
are generally not isolated for instruction. Rather,'they are empha-

sized as they occur in instructional sequences in mathematics, ,oienoe,

social studies,'or library skil]s.f Individual teachers selec& the

skills and determine the sequence for instruction. ‘Teams A, B, D,

and E use the WDRSD posttests and record the results on the stuly™

skills record cards. The poetteets are not used in Team C.
Comprehension instruction is- sbased on objectives which are more

general than -the word attack and study skills. Planning and 1mp1ement-

ing comprehension instruction is more of a long-range'procedure. All

teams identify comprehension groups at the beginning of the year. 1In

Teams A and B, groups are formed,uithin—each*homer66mf'IEfTEEEE—E:—BT—_—‘—__—_f~

2

e and E, cross-team groups are formed. (Cross—team groups include SEUm e

E————

remn-—~dents~ fron the entire team who have 51mi1ar needs.) The reading

teacher assists all teams in forming groups and identifying approprib
ate reading materials. Basai readers are used for comprehension in-
struction in all teams. In addition to the instrnction carried out by
the team teachers, Teams A, B;id;vand D have“reguiéii§“éaﬂé&ﬁiéa*b1ocks
of time for students to receive additional comprehension instruction

in the Reading Center.

The amount of interaction among team members regarding- -instruction o

- inaeomprehension “and the frequency of” re-grouping students differ from

Ju——

team to team. Each team has developed planning and instructional

o i B R T N I I I I P I SR .4'.,'?;{; i
v‘./hu‘*‘,,, N - P AR
: e, -
.‘!‘,/‘.’ Ll ‘

s

TN
.;.’
.,.’




178

situatioa.

The following observations regarding school-wide comprehension

instruction indicate the extent to which Steps 2 through 7 6f the IPM

are being implemehted: h
Step 2: Rather than identifying a range of objectives, all teams

plan instruction to reflect the ten areas of'compreheneiOn instruction

identified .in the SPPED materlals.* These . are.v,idcntifymdetails, iden-

tify main idea, identify sequence, follow directions, infer, draw con~-

clu51ons, relate cause/effect d15t1ngu1sh fact/opinion, classify, and

recognize analogies. The level of expected achievement fur each team

e

is deflned by the mastery score for the correlated SPPED comprehension==

e T

———————“”'“’“EE§f§—f5r~—he grade level(s) of Lhe«studeﬁfgfzgf;he tean.

e

P Y “/ . :
o —Gt€p 3: The major preassessments occur at the beglnggng of the

R

P

school year when initial groups are formed. The procedures used in-

clude records from.the previous year, and teacher judgments from the

reading teacher, teachers of the previous year, and.the teachers for

the eurrent year. %assher judgments reflect student learning style

and motivationai lrwel as wel; as reading ability. o N
Step:A: Much instruetion refleets the coﬂrentvand'eequehcemdf

the basal reading materials being used by particular groups.“”Some~1n--———————j“

~wf~_——“‘*’“'_EEfGEEIS;vE;ZI;Ee;ﬂ;eIE:;electi0n of reading books and pursuing inde-

e LR T

pendent reading activities which may or may not focus on instructional
objectives. Occasionally, short-term instructional objectives are iden-

tified for individudls or small groups to attain.

AT LGOI GEA G A A L A e P P S P
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Step 5: Variations in teacher guidance, grouping mode, and the
use of time,-materiais, and space occur to some extent in all teams.
The amount of variation is very much a matter of iﬁdividual teachers'
preferred teaching styles and théir interpretations of the best proce-
durcs for the studemts in their growps. . . . ..l
tests, teacﬂer—made tests, and SPPED testé) are used at the discretion
of indiVidual.teachers or as determined by the team staff. Diagnostic

and teacher-made tests are used to determine student performance re-

e e e

lated to completed units of instruction (chapters or topics), and-to———
"__‘_‘__’______———-—"’-__‘"""'M e .

—*M-“"’”g—-—'———'—_—_ o g
——identify areas in which certain students need further instruction————""""
. dents neec 2

S

SPPED tests are generally given toward the end of the year when it is

U S

expected that most students have reached the expected level of attainment

' e

for thei; grade.
Step 7: The information attained ééqsfep 6 may be used to deter-

mine the next sequence of instr;ction,.especialiy if éssessments“indi;

céte that students need additional instruction in a particﬁlar area.

In other céses, ﬁhe next sequence is.determined by the reading materials

being used or by teacher and/or student interest.

Students whose progress is greater'than”that'omeost'othersmin”""““'-““"”'“

theirwgroup"aremidentified~through”the“assessmentS”and*tcacherfjudgmentrw*~m-~m

These students, as well as those who need additional work or a slower
pace, are re-assigned to other‘reahing groups when the teachers consider
this to be the most effective way to meet the necds of individual stu-
-.u“. dents. |
203
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R e emgen -
Step 7 may lead back to Step 4 or to Step 5. Throughout the year,
the teams attempt to provide sufficient focus in their instruction
‘that each student shows improvement in each area of comprehension in-

. atruction. Howeve%, instruction is not limited to the ten areas, but

is planned to ProvademvidewsxpériencesNin.Feadins.forweashwﬁggdent- o

n«.

Mathematics.f Instructional programming in mathematics is based
' {

on combinations of the CAM objectives and the Houghton Mifflin objec-

l

tives. Teams B %nd C use the CAM objectives for planning and evaluating et

it

e R

1nstruction, most}instructional»activiLies~are~selected“£rom the Houghton

]
e

s et i
R

Mifflin materials *.‘_"__'ILe_g__ms A, D, _and-E-use—-the~Houghton Mifflin objec~

f—f“"f”_”;‘”—'—“_-~——‘—*_—'_‘ - ' '_Wwwww;;

tives and materials for 1nstruction.WLHM&NMWJMWMMM.,wmewwwwnw~wjmw~mW*“‘

[T RIS

In Teams A, B, and C, mathematics instruction is planned and car—

”iied"bﬁt”witﬁiﬁﬁeﬁéh homeroom. Long-term cross-team groups are organized

for math in Teems D aﬁd E. Ie all teams, math instruction generally |
follows the procedure of large group teacher presentetion; after which - ~
individual students or small groups compiete related'activities such as
worksheets, games, or exploration witﬁ manipulative meteriels:. Wﬁile‘

students are doing these activities, teachers often provide extra in-
_struction for those students who need it. -

.‘,n.,ijﬁ.e_,,cu.tixé.s_.ﬂ are used as an overall focus for mathematics instruc-

aglt

tion.. HoweMcr,wmost»insttﬁEtiqnalmactiyities_ﬁ:e“hasegwgn_tgpigs or

areas of content (e.g., telling time, re-grouping in subtraction, long
division, adding fractionms). Thus, a topic is identified for a group,
a variety of ineructional activities are carried out, and-: all students

P I

are-expected to improve their understanding of the topic or tb??Fm,
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efi_cm_cuwvWﬁcomputationalyskills;“ Upon'ccmpIEEicn of é'topié; testsware‘usually
PMgivenﬁﬁpﬂdeyepmine"studentsluunderstanding»ofwthat”topic;'"‘““““””"”“””' o
At intervals during the year, the CAM tests which reflect the

objectives to be attained are given by Teams B and C. The results
are used to determine objectives (or topics) fot which further instruc-
tion is necessary. Teams A;”D, and E use the results of text—related
diagnostic tests to determine when further instruction is needed for a
given topic.

Patterns of instructional programming. The patterns of instruc~

tional'ptogramming reflect decisions made at both -the building level
and the.team level. The patterns used fer word attack skills, study
skills (Team E only), comprehension, and mathematics, are shown in
Figure 5.1. |

The common objectives anducommen levels of attainment for all
arcas in Teams A, B, C, and D result from the use of WDRSD: Word Attack
Skills, SPPED comprehension areas, and CAM mathematics objectives as

‘the focus for instruction and/or assessment. The common objectives

and common lLVelS of attainment refer to a. minimal levelmof achieVCr. e

e A T 7
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S ment which is expected of all students at each grade level. Addltional
‘4nstructional activities which do not necessarily refleCt_specific ob-
.~ jectives occur in both reading and mathematics.
Sequence is determined by teams'orlindividual teachers., Because
much_instruction occurs in groups, the staff membets make decisions

about basic sequence. Variations in sequence occur as individual stu-

‘dents carry out additional activities which may ox maj‘net reflect

20:)
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Patterns of Instructional Progranming
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__way. to achieve. its goals.
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instructional ébjgctiVes.

In Team E, variable objectives are used in study skills. The ob-
jectives for individual students reflect different levels of related
topics or sk1115.. Team E does not use the SPPED comprehension tests
or the CAM mathematics objectives and related tests. The objectives
f;r thgse areas are derived from the text materials in_use. The expec~-
ted icvels of achieveﬁent in these areas vary for individual students.
Question 3B: How does the implementation of.instructionai program—

ming compare between I & R Units?

In discussing Individually Guided Education, the staff members at
Alys.Drive seldom refer to iny;ructionél programming. Thgir‘féférences
focus more on working as teams to provide appropriate éroupings to meet
the needs of individual students and to share information ébout students
and instructional activities. The team organization is considered an
important element of IGE by all team members. All teams have developed

a spirit of cohesiveness in relatiom to prq?iding for the needs of

their students. However, each of the teams functions in a different

Team A has cross-team grouping for word attack skills. All other

basic instruction is carried out within the homeroom setting. The

staff members interact frequently, especially during their common plan-

ning time and lunch time. Each person has a general awareness of what
the others are doing, and they often exchange ideas and suggestions

about effective instructional activitics and materials. This exchange

of idcas occasionally leads to a cooperatively-planned unit of imstruction
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for all students in the team. The regular team meetings are used to plan

for word attack skill instruction and for other matters which relate to

.all team members,

Team B also has cross~team grouping for word attack skills. The
remainder of the %nstruction in reading as well as in language arts
and mathematics oécurs within each homeroom. The three first-grade
teachers cooperatively plan and teach science. About half the units
of instruction in social studies are cooperatively planned and carried

-t

out b& all team members. The staff members keep in close contact

. through much.informal conversation--in.the hall near their.rooms, and ... ...

in the lounge duriﬁg their‘planning and lunch times. Plans for team
activities often occur spontaneously in these informal seﬁtings. The
weekly team meetings are used for regular planning activities and for
communicating information.

Cross-team grouping is used for all reading instruction in team C.

Short-term groups are formed for word attack skills. Long-term groups

- et e AR At v A o om0 S T e

are formed fofvfeéding comprehension; frequent re-grouping of stu-

are shared by the team staff, especially for reading and other language

arts activities. Team C has formal planning Sessions during.team meet-

ings as well as some informal planning which occurs as the staff members

PR

converse in the hall near their rooms or as they eat lunch together in

the lounge.
In Team D, team plarning and cross-team grouping are used for word

attack skills, comprehension, mathematics, and spelling. Two teachers



e i T T ATE e S

135

assume the responsibility for science insiruction and thlie othet two

handle social studies. Study skills are vaught within the context of

spellingj*ieading; sciencey social studies, and library. Specifie"
skills have been identified for instruction in each of these areas.
Much information is shared“in infermal settings, especially in the
lounge during the common planning time or at lunch time.' Decisions
are often made during these informal sessions. Team meetings are sche-
duled when there are specific.matters'to be discussed or decided by
tﬁe team, | |

| ‘Team E uses cross-team-grouping--for.study skilis,‘comprehension,
mathematice, and spelling. Their approach to team planning and cross-
grouping has evolved over a period of several years during which the
eame teachers have taught the fifth grades.. Team planning oéeure
mainly during their common pianning time in formal or informal team
ﬁeetings. In addition to the team-wide planning, two teachers plan
together for science and health'ins;rpctiqpmfggugpgnegggegggminnghgighw

homerooms.

e

e S , Summary

In this chapter, the data gathered at Alys Drive $chool have been
————-we—————————dieeuesed—in—re&eéieu;Eo—the-qnestions—posed—for»this"studya The imple~
mentation of IGE at Alys Drive reflects many of the proeedures'and pro-
cesses recommended in the TGE literature. At the same time, certain

[

aspects of this school's IGE program have deviated from the IGE models
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in response to the staff's views of the needs and unique characteris-
tics of their school population.

In the followihg chapter, fhe procedures used at Alys Drive and
the modifications which have occurred are discussed in terms of the
implications the&ihave for the implementation of IGE in other schools
or for reconsideration of the prototypic models for instructional pro-

gramming and for the multiunit school.
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:m“;”_,;_ w_,M.~.«t:h<>se——who~~are'i;ﬂvolved"'in instructional programming (Klenke, 1975) S

CHAPTER VI
SUMMARY, OBSERVATIONS AND GENERALIZATIONS, AND IMPLICATIONS

Sunmary

This study was conducted to determine how ‘instructional program-

ming for indluidual students ‘has been implemented to provide effective

s

learning environments for ‘elementary schoolsctudents. While the pri-
mary focus is on the entire range of procedures used to achieve the
objectives oZ the Instructional Programming Model -(IPM), an important
secondary focus is the multiunit organization (MUS) as it relates to -
implementing ipstructional programming.

Earlier studies of IGE schools indicate that instructional pro— )

gramming is difficult to implement systematically (Ironside, 1972),

_and that the interpreLatlons of its characteristlcs vary w1dely among

rhemt e s ot [ RS
i o et 9t S ok
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Difficulties ‘arising: from the faillure to "follow the" sequence “have beén "

discussed by Lipham and Klausmeier (1976). Klausmeler (1972) has ex—

pressed the need to develop adequate management strategles which make

~>it-poSsible co~1mp1emenc‘insérﬁééiona1f555355$nihg'éiﬁﬁitéhédusiy'in’

several curricular areas.

In spite of the problems which do exist, a numbet -of studies of

212
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IGE schools which have implemented instructional programming in reading

and/or mathematics do indicate that higher student achievement has

occurred (Burtley, 1974; Flournoy, 1974; Hackett and McKilligan,

1972; Kennedy, et al.,, 1972; Klausmeier, et al., 1971; Kurth, 1975;
Quilling and Otto, 1971). Other studies which compared student atti-
tude in IGE schools and non~IGE schools indicate that positive student
attitudes are associated with IGE schools (Wysong aid LaBay, 1970;
Edwards, 1972). The multiunit school organization haslteen found to
be associated with an increase in shared teaching behaviors (Olszewski,
1973), higher teacher motivation_(Herrick, 1974), and a greater variety
of instruetionai.materiais and modes for students (56ya1, 1973).

These studies identified outcomes whicn are assoclated with the
implcmentation of IGE, but did not investigate the details of the pro-
cedures used to achieve the outcomes. The details of the year-long
process of changing over to IGE in one school have been reported by
Ciaglia, et al. (1973).

-.——-—""'"‘_"'{
In the present study the details of carrying,ou&ﬂinstr’ét1ona1 pro-

o AT T

[

- grammlng 1n reading and mathematlcs were examined in a multlunit school

in its fourth year of implementing IGE. Three broad questions were poused
as the focus for the study:
1. What is the multiunit organizational arrangement of
the school?
A. What 1s the rationale for this arrangement?

B. In what ways has the model for the multiunit
organization been modified?

o0
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2. To what extent does the IIC support the implementation- -
of instructional programming by.

—ire '..‘.- [T

A. dmplementing Step 1 of the Instructional Pro-~
gramming Model? B S SRR

L B. coordinating the activities of the I & R.Units
” to achicve continuity of instruction in all
curricular arcas?

C. arranging for the use of time, facilities, and

material and human resources which must be
shared throughout the building?

3. To what extent are Steps 2 through 7 of the Instructional
Programming Model implemented in each I & R Unit?

A, In what ways has the Instructional- Programming
Model been modified to meet the needs of each
I & R Unit? '

B. How does the implementation of instructional
programming compare between I & R Units?
Ficld methodology was used to carry out this case study of one IGE
school. The criteria applied in selecting the school were that it met

the minimal criteria for an IGE school as defined in the IGE Implementor s

Manual (Evers, et al., 1975), had implemented instructional programming
 in at least two curricular areas, was using the Wisedﬁéin Design for
l#-‘” ; Reading Skill Development (WDRSD), had at least three I & R Units, and

had a staff which was willing to participate in the study. Alys n:iQé"
i Ly Elementary School in Depew, New York, was selected for the study.

A combination of techniques was used in coliecting the data. The

Descriptor for Individualized Instructipa (DeVault;vet.ail,W1973) pro-

vided an cffective means for collecting detaiied information about pro

‘gramieontextvand patternm, sequence, objectives, assessment techniques,

214
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rate, media, grouping, record of information, and use of information.

‘Addifional data related to instructional programming and the multiunit

organization were gathered through questionnaires, observations, inter-
views, and perusal of related documents.' The observation and inter-
viewing were uarried,out by the researcher during a two-week period of
full-time attendance at the school.

After the data were collected, they were categorized'accoiding to
topics related to~£he questions of the studf. The information was
then reported in a detailed narrative description of the school

(Cﬁaptcrs TII and 1V). TFollowing this narrative presentation, the

' 'data were analyzed and discussed as they relate to the questions of

the study (Chapter V).

" Observations and Generalizations

Multiunit Séhobl Organizéﬁidn

Certain aspects of the model for the multiunit school may be easier
to implement than .Othe'r.s‘,«. At Alys Drive School, the assignment of staff
members ;o appropriate roles in the multiunit organiza;ion follows the
MUS model closely; however, the assignment of students deviates from
the model in respécﬁuto mhltiaging.

The SPC inciudes all persons suggested in the model excepf a com-
munity representative. The IIC follows the model by including the
principal, the unit leaders, and two special teachefé. The I & R Units

(teams) follow the model in respect to numbers of staff and students

215
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and composition of the staff.
Eactors which seém to have contfibuted to the successful organiza-
T o tion of staff members into teams include an expectation among.the staff
members that a team of teachers can pro&i&e more‘effecﬁive learuiﬁg
environments than can individual teachers, a physical setting in which

the members of each team are located in proximity to each other, and

ﬁ”._arcoopéfEEEGe SpiéiL‘AAOAé";ﬁ;méLéff members. Although the cooperative °

spirit may have contributed to the successful multiunit organization,

- - it may also be true that the organizatién has contributed to the co-
operéfivé spirit.

Anqcher‘important feature of the multiunit organization at Alys

Drive is the assigﬁ@;nt of studént teachers to each teah. At the time
of this study, each team had two or three full-time student teachers.
The availability of this number of student teachers resulted from.a

 colleges and universities of their needs, and to provide an effective

learning environment for the student teachers.

The major modificdtion of the model for the multiuni;_schobl is

;TT: a . in the minimal degree pf'multiaging within ?Qams‘C,fD, and E, and in.
the proposed orgénization for the 1976~-1977 school year when each team
is expected to include étudentslat a single grade level. The staff at
Alys Drive has given consideration to the strengths and weaknesses of
multiaging during their four years‘as an IGE school. The topic has

appeared on agendas during these four years and was also a topic of

discussion during the interviews for this study. Multiaging has

- | 216
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occurrgd in thé primary teams, but the recent trend is toward grade
level teams. The emphasis on grade levels is encouragedjby district
and state curriculum guides and reporting procedures as well as by
some of the teachers within the school. There are tgache;s‘who sup~-
port the concept.of multiaging, but they feel there is a lack of in-
formation based on research and practiée which could be used to build

a strong case for multiaging.

' 7T"i'To datej—the-literature describing IGE has not‘included much sup-'

portive data regarding mﬁltiaging. If multiaging‘is to be a JitAi"
chéracteristic.ofJIGE_in.actual practice, more extensive information
explaining the reasoné'for and strengths of.multiage grouping needs to
be gade available to schools as they plan their multiunit'organizations.
A different multiunit organization has been used in each of fhe

four years of IGE at -Alys Drive. . The staff members did not indicate

_ that this frequent reorganizing created any particular problems. It . . _ . ...

may be that reorganizing in an attempt to meet the needs and interests

of the staff and students is more important than maintaining a less

acceptable organization—for-the sake of stability.

Effective means have been developed to coordinate instruction and -
resources throughout the school. The reading teacher, Ms. LaCfego, has

provided lcadership to cdordinate the school-wide reading program

_yth:ough‘thg Reading Center. Within the Reading Center'éoncept;ééhe

coordinates the use of the space alloted for the Reading Center, plans

s s s e et s
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for the use of the aides' time, recommends reading materials to be ac-
quired, maintains records of each student's progress, and assists each
team in planning and implementing instructional*programs in reading;ﬁqu'
Her assistance andvsupport are highlyfvalued by the staff. It seems
reasonable to suggest that other schools which are implementing IGE
should attempt to obtain an interested and qualified staff member to"
provide similar services1 Carrying this suggestion further, it also‘
sSeems reasonable to speculate that hav1ng a staff member to coordinate

A

and participate in instruction in other curricular areas might provide -
the Support which is needed to: implement.instructional programming in |
those areas. This would be of particular value in areas for which a
school has identified minimal objectives for all_students.w” :

The Hadia Center, directed by Ms. bell, also serves an important
function in the coordination of resources. Most non—text’materialsi’ij‘
in the building are catalogued in the Media Center._ WE1l-established‘ -
check-out procedures make it possible for teachers to locate needed o

materials readily.

From the interviews and observations, it became apparent that the

tant to the staff members. They often indicated that the effective
implementation of IGE was in large parL attributable to him, yet they
seldom gave examples of specific actions which he had taken. - It would
scem that his role has been one of providing leadcrship through the

kinds of activities which are inconspicuous but effective in causing

Chairing the I1IC, encouraging\sharcd decision maklngg'

6
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"and giving support and information as needed or requested by teams or

individual teachsrs are examples of the actions Mr. Sciole has taken

in providing leadership at Alys Drive.

Instructional Programming for Individual Students-
General school-wide objectives, as defined in Step 1 of the IPM,
have not been identified at Alys Drive. Rather, the staff uses the

instructional objectives contained in the adopted curriculat'materials

 as their school-wide objectives. Criteria for promoting students re-

flect the minimal achievements expected of students to be assigned

to a higher grade level. The combination of instructional obJectives
and minimal promotion criteria appears to be sufficient for an under-
standing of the general school-wide expectations for student achieve~
ment.

In relation to Step 1, it might be teasonable to assume that a
set of instr uctional objectives can be’ substituted for general school—
wide objectlves. This seems to be a feasible- assumption if the empha-
sis is on identifying a minimal level of achievement which all stu-
dents,can be expected to attain. However, this would'not'provide
guidelines‘for expected levels of achievement for the more able stu- .
dents-—and these are the students who might benefit most from IGE
with its possibilities for providing instruction over a wider range,
at a more advanced level, or at a faster pace.

Implcmcntation of instructional prog;amming at_the team level. The

implementation of Steps 2 through 7 of instructional programming follows

219
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the model closely when the teams use the WDRSD materials and the sug-
gested guidelines foF implémentation.' This is probably due to two
factors: (1) the WDRSD guidelines reflect the IPM; and (2) many staff
members first became acquainted with instructional prograrmming through
workshops about WDRSD. Staff members have used their knowledge of
WDRSD to develog instructional programming procedures in comprehension
and in mathematics.

" Several observations about the use of the Instructional Programming

Model are noted:

1. Tﬁe steps are easiest to follow when instruétionaltoﬁjédtives
are stated specificaliy, as in the word attack and stﬁdy skills ele-
ments of WDRSD. | !

2. The steps are followed closely when the staff members consider
the objectives to be of sufficient importance to be isolated for in-
struction. Teams A, B, C, and D have specific periods of instruction
for word attack skills, and Teams D and E have identified procedures
to provide specific instruction in study skills.

3. The steps are also used, but in a less preciée way, in mathe-
T " matics. For the most part, mathematics objectives are not isolated

for instruction. Rather, instruction is planned on the basis of units
of instruction or topics. ObjectiVeé are then uged at intervals as
checkpoints to determine which students“nee& additional instruction

to attain mastery of certain objectives. The approach to mathematics

instruction may also be affected by having two sets of‘objectives (caM

e | 220
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and Houghton Mifflin) which are récommended by the district. Fortu—.
nately, the two sets of objectives are not in conflict. Howevér, it
would seem that the implementation of instructional programming would
be simplified if the staff only had to deal with one set.

4, In comprehension, ten areas of comprehénsion serve as the
fogps for instruction; the objectives for individual students are to
attain the level of competence which has been dentified for the stu-
dent's grade level in each area. Steps 2 through 7 can be identified
in the actions taken in comprehension instruction, but they do not ne-
cessérily occur in a régularly planned sequence.

5. At Alys Drivé, grouping students on a short- or long-term basis
is one of the most used techniques for providing instructisn at a level
appropriate for individual students.

6. Students seldom have opportunities to make decisions regarding
the objectives they will learn or the sequence in which they will pur-

sue them. When instructional programming is used mainly in connection

with common objectives, there is no option for student selection of

_objectives. If an emphasis on self-selection of objectives were de-

sired, a broader range of objectives would need to be made available.
Student decision making could also occur within the pattern of common

objectives by encouraging students to select instructional materials,

' grouping.modes, or sequence of instruction.

7. The variations suggested in Step 5 of the IPM were observed in,

or reported by, all teams over a period of time. Within a single in-

structional activity, it is not always possible to provide the idéal

091
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setting for each student. Achieving a balance of appropriate instrue-
tional modes for each student over the long~range may be as close to
the ideal as is actually possible within a school setting.

8. Much instruction focuses on activities rather than objectlves.
Perhaps there is a place in elementary education for activities which
do not necessarily lead to the achievement of'objectives. A related
possibility is that activities (or units of instruction or tepics)
could serve as the short-term focus of instruction, and objectives

and criterion-referenced tests would be used as guidelines for long-

" term planning and evaluation.

9. - Interaction among team members in informal as well as formal
settings is a vital‘element of the process of piahning and implementing
instructional programs:for individual students: Having a daily sche-
dule and a physicgl setting which are conducive to informal interaction
may--be important factors in providing 2 supportive environment for the

-+

implementation of JGE.

Patterns of instructional. programming. The patterns of instruc-

tional programming in word attack, comprehension, and mathematics for
Tcams A, B, C, and D all reflect common objectives, common level of

achievement, and common basic sequence with some variation for indivi-
dual students. Howcver, the actualhexpeetations of the staff members
are not the same for all students. There are several reasons for this

apparent contradiction.

1. The objectives are common in that they servc as a guide for

222
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minimal expeétations. Students may pursue additional activities, espe-
cially in comprehension and mathgmatics, which iead to higher achieve~
ment or more extensive léarning;-fhese are not necéssarily feflécted

as the achievement ;f additional objectives.

"2, The common level of achievement is mastery, defined by a pre-
determined score, which is also a minimum expectation. Knowledge which
exceeds the grade level expectations in comprehension and mathematics
is not reflected in thg scores for mastery.

3. The commoh sequence is related to a strong emphasis on small
grouﬁ instruction. As long as instruction occurs in teacher-directed
groups, the sequence is controlled by the teacher. Independent student
work is encouraged by many teacheré; but this mode is not often used
for achieving a given set of objectives. Thus, the variations in se-
quénce of instructional activities are not reflected in describing the
patterns of instructional programﬁing inasmuch ;s the patterns deal

with units of instruction or sets of objectives. Most wvariations in

sequence occur within a unit of instruction rather than across units.

It is difficult to consider the pattern of instructional program-
ming in a curricular‘area (such as comprehension in th;s study) where
instruction is focused on broad arcas, and increasingly higher levels
of achievement are exbected throughout elementary school, Describing
the objectives and e#pected level of achievemént as common for all
students states the minimal expectations but does not reflect the variety

of additional learning experiences carried out by many students (e.g.,
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~extensive indépendent reading or rescarch on a specific topic). An

alternative would be to identify all the possible activities which
students might pursue and state them as variable objectives. Whether

or not this is sufficiently important to the overall instructional pro-

gram to-be worth the time and effort would have to be determined by

the staff members involved.

Management. The strategies used for planning and managing in-
structional programﬁing differ from team to team. Each team has de-
veloped procedures which reflect the personal ix}te;:ests and styles of
thé team members. Effective communication through the IIC serves as a
means of avoiding prbblems which could occur when diffeient procedures
are used.

Some record-keeping procedures are the same for all ;eams. Thesg
include school-wide wall charts for recording achievement in word atfﬁék
skills; individual records of level of achievement in comprehension; and

record forms for achievement of CAM math objectives. Other available

~ record forms, such as the keysort cards for study skills, are used by

some teams but not others. In both readiné and mathematics, the records
are an important source of information for assigning students towgroups
or identifying objectives for individual students. These records scem
to bevsufficient for managing instructionai programs.

Several teachers expreésed concerns about the excessive amoﬁnt of
record keeping which is required. These comments related to some school

and district record-keeping forms which are not needed for managing

instruction. In some cases, the same information is recorded on more

294
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than one form.
Keeping records to manhgevinstruction_is not_necessarily_an”overn:”i]
whelming task, but as new or different forms-are required‘for thisi
purpose, a serious eff¥rt must be made to change district and school
record-keeplng policies to avoid the additional work involved in re-v

cording ‘the same 1nformation in several ways. it might be wise to

provide implementors with suggestions for assisting schodls and dis-

tricts to review their record-keeplng policies so: that the records
required for instructional programming might replace some record forms
rather than being required in addition to the previous forms,

The amount of formal team planning which is required in- instruc- ' ;:;_:‘f
tional programming appears to be- related to the type of objectives which
are being used  Planning for specific objectives such as word attack ‘
skills requires frequent team discussion about prior achievements, skills
to be taught, grouping arrangements, ard teacher assignments. Planning _,j;uv
for broader objectives, as in comprehension,‘occurs less frequently; ﬁ
once’decisions about levels of instruction'and‘basicﬁgroupsbare reached,

regular team plann1ng is no longer required In;informal*sessions, the ‘_.'”

‘team members keep each other. informed and make decisions for changes.qu';i_L;
;!: : | Cooperative planning for instructional programming in curricular
. areas other tlian reading and mathematics has»occurred in;different WQYQ'T;
in each team, CooperatiVe team planning has resultedlfrom:a'combinationvf?
of personal interests and informal interactions among team mcmbers._v
After the initial changeove1 to IGE, it may be that teams should be en-

couraged to develop their owu_procedures for'extending_instructional .

)




programming into other curricular areas. The IIC should be involved
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in providing basic guidelines, but the staff members of each team could

determine procedures which are most effective for them.

s

i : -
Because of the importance of informal interactions among tezm

members, room locations are important. It may be that locating team

members in close proximity can be as effective in terms .of the physical -

setting as providing open space areas for each team.

“ The faculty lounge is an.important element ofiiéﬁjat.Alys Drive. .

¥

1t is a spacious, pleasant room, and many faculty meﬁbéfe'spend their
breal: time in the lounge. Much of the lounge conversation is about

school-related matters. Many team decisions are made in the lounge,

aﬁd communications from the IIC or district are oftenrshared‘and~dis—.

cussed. It seems :easonable_co assume that IGE atﬁélystrive would
function differently, and'probabi& less effeétively; if there were

no central gathering place fo? the entire staff. It is possible that
the quality and location of a faculty lounge has anAimpact 6nvthe
quality and degree of implemeﬁtation of:IGE’in other schools.

The original decision‘to‘implement.WDRSD»and'ﬁhe:multiunit.or—
ganizat;on was approved. by the Board of Education for a trial period
of five years. The five-year trial period may have made it less
threatening for the staff to handle difficulties which occurred in
tﬁe early stages of implementation tﬁan would have been:possible if

there had becn more pressure to-'prove" the effectiveness of IGE in'a

shorter period of time.
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Implications

Implications Related to the Models-~MUS and IPM

Although the models for the multiunit school and instructional
programming have been modified to some extent, many of the elements
of each model have been maintained. Thus, recommendations for re-
vising the models do not seem desirnble. However, it does seem im;
portant to emphasize that the models are flexible and can be adapted
in various ways to acliieve the intended purposes in many different

types of school situations.

Implications for Further Research

‘Several of the observations which have been made suggest questions

which might be pursued in further research.

1. In what ways do the outcomes for studénts in multiaged I & R
Units niffer.from tne outcomes for students in I & R Unifs of a single
grade level? |

2. What differences in student outcomes occur over the seven-year
period of elementary school in schools. which. have. identified school-
wide educational objectives as compared to schools which have not iden—
tified school-wide educational objectiveé? ;

3. Is the achievement of student outcomes in a given curficular_
area enhanced by the availability of a staff member who assumes the |
responsibility for coordinating the planning, implementation, and

evaluation of instructional programming throughout the school in that

. area?
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4. 1Is there a difference in the procedures used for instructional

programming when a stafffléarns'abdut instructional programming through

-compatible curriculum materials (e.g., WDRSD) and when they learn

through studying the Instruct;onél Programming Model and then adapting
their own méteriéls? If there is a difference in procedures used, is
there any effect on student outcomes? |

5. 1Is there a relationship between the availability and use of a
cdmfortable lounge.énd the effective implementation of the multiunit
organization and instructional programming?

6. What are the most.effective_prbcgdures for a séhool staff to
use in extending the implementation of instructional prograﬁming to

encompass several or all curricular areas?

-

This was a case study which has provided a description of the pro-
cesseé and procedures used in implementing instructional programminé
in a multiunit school. The results of a case study of a Single séhgél'
cannot be generalized to other schools. Additiona; case studigémggghm>
as this onc are needed to verify or modify the observations_aqd gener-

alizations which haVe,been,presented.i.

Implications for Practitioners .';-g :

This study dealt primarily with the implementation éf instructional
programming in reading and mathemat;cs; As schools extend the use of
instructional programming to additional curricular areas, management
procedures will need to be refined or changed to meet the démahds of

the task. Two possible approaches to extending instructional programming
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to several or all curiicular areas are presented here. One approach
would be to identify;; limited number (e.g., six to ten) of essential
objectives in each cﬁrricular area'for each student to attain during
a school year. Focused instruction would then be planned for these
objeétivqs; additional instruction could involve activities which -
are valued for reasons other than attaining objeéfiQeé;‘ One staff
member could_aSSume the responsibili;y for coordinating'the objectives
and record-keeping techniques for eaéh area throughout the school.

" Another approach to implementing thelIPM in all curricular areas
w0uld be to have each team, or the tétal staff, identify those charac-
teristics of instructional programming which they consider most im—

' portant for their situation. Some of the characteristics which would

be considered are objective~based instruction, criterion-referenced

'

assessment, student grouping patterns, varied instructional procedures ;

~and activities, continuous progress, and team planning. The selected
characteristics would be the ones which would receivevtﬁe moét'empha-.
sis as the staff extended ihstructionql programming into additional.

curricular areas. Over a period of time other characteristics could

gradually be included as necessary to improve instructional programming
in each area. .

Educators who arevinvolved with the implementation of IGE at other
stages may also find'this study to be of vaiue. The study piovides a
detailed description of the procedqres used in implementing instruc-
tional programming in readiﬁg and mathematics. ‘As edﬁcators implement

IGE, they frequently want to know "how other schools have done it." The
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details of the year of planning as well as the description of IGE in
1975-1976 may be useful as sources of ideas which can be adapted fo;Mm
use in other schools. .

Educaters involved with IGE schools may be interested in compar-
“ing their “iiplementation with the models” for instfecfional programming
and the multiunit school. The methods and instruments used in ehie
study could be used in coaducting such studies.

" The staffimempers of the Alys Drive Elementary School willingly
acceptea the proposal for this study in spite of any eisgivings they
might have had about exposing wezknesses in their IGE program. Some
staff members expressed appreciation for the opporeunity to describe = 7

T ' their programs in detail as this gave them an opportunity to analyze
ehat they'were actually doing in a careful and thorough manner. Perhaps
their willingness to cooperate w1th a total stranger will provide en-
couragement to othe;vIGE schoo- staffs who have been hesitant to sub-

ject their programs to the careful scrutiny which is necessary in the

process of refining Individually Guided Education.
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1. Names and.positions of the members of the IIC::

R
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QUEST IONNAIRE
Principal

MULTIUNIT ORGANIZAT ION

e, [

2, Name and composition of each I & R Unit:

Unit name:

Number of students:

Ages of students:

Clerical aide

Student teacher or intern

Unit name:

Number of students:

Ages of students:

Clerical aide

Student teacher or intern

Staff Members:

Unit leader

Teacher

Teacher

Teachér

Teacher

Instructional aide

——————etetc e

Staff;Membcrs:

Unitvleader

Teacher

T (:C‘._her . '

Teacher

Teacher

Instructional aide



Unit name:

Number of students:

Ages of students:

Clerical aide

Student teacher or intern

Unit name:

Number of students:

Ages of students:

Clerical aide

Student teacher or intern

Unit name:
=0

5

Number of students:

Ages of students:

Cerical aide

Studgnt teacher or intern

Staff Members:
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QUESTIONNAIRE
Principal

Unit leader

Teacher

Teacher

Teacher

Teacher

Instructional aide

Staff Members:

Unit leader

Teacher. . ... -

Teacher

Teacher

Teacher

Instructional aide

Stéff Members:

Unit leader

Teacher -

Teacher'

~\$E§pher

Teacher

Instructional aide



3

. math?

* IGE models~-and- processes?
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QUEST IONNAIRE
1IC

IMPLEMENTAT ION OF MULTIUNIT SCHOOL
AND INSTRUCTIONAL PROGRAMMING

When did your school first implement the multiunit organization?

When did your school begin to implement instructional programming
in: '

reading?

other (specify)?

What inservice activities were provided to teach the staff about

234
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-INDIVIDUAL INTERVIEWS
RATIONALE FOR MULTIUNIT ORGANIZATION

Note: The numbered questions are the questions for which I am seeking
answers. Following each question are probes (phrased in a more informal
manner) which will be used in the actual interviews.

1. What are the strengths of your school's multiunit organizational
arrangements’

PROBE: What do‘you like about the multiunit organization?
What about team teaching? multiage grouping?
nongradedness?

2. What are the weaknesses of your school's multiunit organizational
arrangement?

PROBE: What bothers you about the multiunit organizétion?
What about team teaching? multiage grouping?
nongradedness? :

; i
3. What is the rationale behind your school's mu]tiunit organizational
'arrangement°

PROBE: Why did the school decide on the multiunit organiza-

tion now in effect?

Who was the motivating force behind this organization?

What factors were considered in deciding on the multi-
unit organization?

Has the multiunit organization changed since the first
year of implementation?

" What features have changed?

4. Are changes now being considered? If so, what are they?

5. Do you have any suggestions for change?

1IC memberb and some teachers
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M QUESTIONNAIRE .
e e o . Principal

IIC INFORMATION - -

1. Other than the regular members of the IIC, who else has attended IIC
meetings during this school year?

2. Why did they attend (e.g., personal choice, invited by someone,
etc,)? ' ‘ ¢

3. What is the IIC meeting schedule?

4. How is time arranged to make it possible for unit leaders to attend
I1IC meetings? S

5. 1Is an agenda prepared prior to each IIC meet ing?

R If yes: Who prepares the agenda?'

Who submits agenda items?

Who geté a copy of the agenda?™ " "

If no: How are topics to be discussed determined?

6. Are minutes written for each mceting?

If yes: Who writes the minutes?

Who gets a copy?

2338
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. 1IC INFORMATION (Continued) ‘ QUESTIONNAIRE
o 7 Principal

If no: How are decisions recorded and reborted?

,. - 237
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GROUP INTERVIEW
IIC

INSTRUCTIONAL PROGRAMMING ~ STEP 1

In what curricular areas has the IIC set school-wide objectives?
What are the school-wide objectives? (Obtain copies)
Who was involved in determining these objectives?

How were the objectives determined?

If objectives lave not been set, how is content coordinated . through-

out the school?

IIC - COORDINATION

What has the IIC done to coordinate the activities of the I & R
Units to achieve continuity of instruction in all curricular areas?

PROBE: What does the IIC do to achieve continuity through-
' out the school in reading? in math? language arts?
social studies? science?

‘NOTE: Use minutes of IIC meetings to determine the answer

to this question insofar as possible.
What actions has the IIC taken to coordinate the use of:

A. the IMC--materiais; equipment; learning activities based

in the IMC.
B. physical facilities. .
C. time.

D. human resources--art, music, physical education teachers;
other specialists; paraprofessionals.

E. other matters which require coordination.

NOTE: Use observation to determine answers to these questions
as much as possible.
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‘ ‘ QUESTIONNAIRE
: ' ' Unit leaders

I & R UNIT INFORMATION

1. What is your regular schedule for unit meetings?

H

2. Are agendas prepared prior to each unit meeting?

“If yes: Who submits items for®the agenda?

Who prepares the agenda?

Are agendas distributed prior to the meetings?

Who receilves thém?

If no: What procedures are used to organige unit meetings?

[,

3., Are minutes written for each meeting?

If yes: Who receives them?

L

If no: How are decisions recorded? .
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INDIVIDUAL INTERVIEWS ~
Unit leaders and teachers .
I & R UNIT STAFF MEMBER INTERVIEW QUESTIONS
1. In geéneral, what proportion of unit meeting time is devoted to each
of the following purposes? .

A " ongoing operations setting objectives
developing units of instruction developing plans for assess-
assigning students to groups ment
monitoring student. progress.. scheduling students

evaluating instructional programs evaluating- student progress

PROBE: How much unit meeting time does your unit use for
.management activities?
Once management is taken care of, what else do you
accomplish in unit meetings?
~~Jn' the last three months, what have -been the most
important achievements of your unit?

2. What do you consider to be the strengths of your I & R Unit staff in
" planning, implementing, and evaluating instruction for the students

in your unit?

PROBE: In terms of planning instruction, in what ways has
your unit been most effective?
What aspects of implementing instruction have been
most effective?
What about ‘evaluating instruction?

"~ 3. What changes would you suggest to make your I & R Unit more effec-
tive?
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~ QUESTIONNAIRE
All unit staff members

I & R UNIT STAFF MEMBER QUESTIONNAIRE

Name of unit
PERSONAL INFORMATION

l. Name

2. Position: Teacher Unit leader Aide
Student teacher Other

3. Years of teaching experience in IGE schools

4. Years of teaching experience in non-IGE schools

PROFESSIONAL PREPARATION RELATED TO IGE

‘1. Describe any special preparation you have had for teaching in an
IGE school (include university courses, inservice programs, work~

shops, etc.): -

PROFESSIONAL RESPONSIBILITIES

1. What is your weekly schedule for planning time as an individual?

2. In general, what percent of your time is spent in:

teaching __— A planning Z . "keeping records Z
other (describe) %

3. ﬁhat arc your major strengths as a member of the I & R Unit staff?
(For example, designing units of instruction, preparing materials,
providing expertise in one curricular area, etc.)

ERIC . aaa
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I & R UNIT STAFF MEMBER QUESTIONNAIRE . o . QUESTIONNAIRE
(Continued) ' ' All unit staff members
o 4, OLher than participating in unit meetings, what regular unit respon—‘

sibilities do you have? .
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’ ' QUESTIONNAIRE
I & R Units using Wisconsin Design

I & R UNIT-~INSTRUCTIONAL PROGRAMMING USING
WISCONSIN DESIGN

Name of unit

Number of studehts

Age range of students

1. What inservice activities did your unit staff membgrs participate in.

2.

which helped prepare them for using thq Design?

Did all students take the Wiéconsin Tests for Reading Skill Dew

ment prior to implementation of instruction using the Design pi -
If no: On what basis were students exempted from

dures?

testing? .

computer

in planning instruction?

Other

~How are Wisconsin Design tests scored? Staff member
NCS | |

"How are records (group charts and/or individual profile cards) used

What is the weekly schedule for instruction in Word Attack Skills?

What is the weekly schedule for instruction in Study Skills?

other

What prdcedures are used in fofming instructional groups?

‘keysort cards;_.

computer

teacher judgment -

¢
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1 & R UNIT-~INSTRUCTIONAL QUESTIONNAIRE

' PKOGRAMMING USING WISCONSZ# I & R Units using Wisconsin Design

DESIGN (Continued)

8. How are teachers and students matched for instruction?'

9. What provisions are made for students . . .

A. who are not placed in a skill group?

B. who master the objectives early?

10. Is postassessment carried out at regularly scheduled times?

If yes: How often?

If no: How is postassessment handled? _

11. How are the elements of the Design-integrated into your total read-
ing program? :

12. What are the strengths of the Design as implemented in your I & R

Unit?

13. What suggestions would you make to improve the effectiveness of the
use of the Design in your Unit? ‘
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QUESTIONNAIRE
Unit leader

I & R UN1T--INSTRUCT IONAL PROGRAMMING
IN READING

(The following questions aré to be answered in relation to reading acti-
vities excluding elements of the Wisconsin Design.)

1., How much in-class time is devoted to reading each week?

2. Have possible objectives which may be attained by the students of
your I & R Unit during the course of a year in reading been identi-
fied?

If yes: How were they determined?

3. T8 instruction in reading organized by (circle one):
units of instruction topics modules skills other

4, Are instructional activities planned cooperatively by the I & R Unit
staff or individually by each teacher?

5. Approximately how often does ie—grouping of students occur?

6. Are provisions made for students who achieve their objectives
earlier than most of the group? If yes, what are these pro-
visions?

7. Are provisions made for students who don't'achieve‘their objectives
within the time alloted for instruction? If yes, what are Ca
these provisions? : ’

8. Are all students expected to master all objectives, or does the ex-
pected level of attainment vary for individual students?

B : 215
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. QUESTIONNAIRE
= "Unit leader

I & R UNIT— INSTRUCTIONAL PROGRAMMING :
IN MATH ;

How much’ in-class time is devoted to mathematics each week?

Have possible objectives which may be attained by the students of

your I & R Unit during the course of a year in mathematics been -
identified? If yes, how were they . determined’ - -

Is instruction in mathematics planned and carried out in (circle
one):

units of instruction topics: modules skills other

Who assumes reSpon51b111ty for initial planning for these units,
topics, etc.?

How many mathematics units, toplcs, etc., have been carried out in
your unit during this school year?

Approximately how often does re-grouping of students occur?

Arevinstructional activities planned cooperatively by the I & R Unit
staff or individually by each teacher?

Are provisions made for students who achieve their obJectives earlier
than most of the group? If yes, what are these provisions?

Are provisions made for.students who don't achieve their objectives
within the time alloted for instruction? If yes, what are
these provisions?

Arc all students expected to master all objectives, or does the ex-
pected level of attaimnment vary for individual students? ‘

248




REFERENCES

217

ERIC



223

REFERENCES
Books, Articles, and Reports

Bocian, Barbara H. Effectiveness of the Multiunit Elementary School's
Instruction and Research Unit and Student Affective Behavior in
IGE Schools. Technical Report No. 389. Madison WI: Wisconsin
Research and Development Center for Cognitive Learning, 1976.

Bradford, Equilla F. A Comparison of Two Methods of Teaching in the
Elementary School as Related to Achievement -in Reading, Mathema-
tics, and Self-Concept of Children. Unpublished doctoral disser—
tation, Michigan State University, 1972. ' '

Burtley, Nathel. A Comparison of Teacher Characteristics and-Student
Achievement in Individually Guided-Education and iTraditional Inner
City Elementary Schools. Unpublishad doctoral dissertation,
Michigan State University, 1974. L :

Ciaglia, Edmund R., Phillip Messner, Donn Gresso, Frcderick J. Gies,
and B.; Charles Leonard. A Case Study of IGE Implementation at
the Join Ridgeway Public School, Columbia, Mo. Columbia MO:
Center for Educational Improvement, 1973. . .

DeVault, M. Vere, Mary A. Golladay, G. Thomas Fox, and Karen Skuldt.
Descriptor for Individualized Instruction. Madison WI: Wiscon-
sin Center for the Analysis of Individualized Instruction, 1973.

DiPego, Gerald. Unit Operations and Roles. Dayton OH: Institute for
the Development of Educational Activities, Inc., 1970.

Edwards, Floyd . A Study of Affective Change in Elementary.Schools
Implementing Individually Guided Education. Unpublished doctoral
dissertation, University of North Carolina at Chapel Hill, 1972.

Essig, Don M. The Effects of a Multi-unit, Differentiated Staffing
Organization upon Teachers' Attitudes and Instructional Programs.
Unpublished doctoral dissertationm, University»of Oregon, 1971.

Fvaluation Report: Tnidividually Guided Education--Multi-School Compo-
nent (ICE/MUS-E) in New Jerscy. Cedar Knolls NJ: Educational
Improvement Center of Northwest New Jersey, 1974.

218



224

~Evers, Nancy A. An Analysis of the Relationship Between the Effective-
ness of the Multiunit Elementary School's Instruction and Research-
-Unit and Interpersonal Behaviors. Technical Report No. 298. Madi-
son WI: Wisconsin Research and Development Center for Cognitive
Learning, 1974,

Evers, Nancy, Marvin J., Fruth, James J. Heffernan, M. Lynn Karges, and
Walter E. Krupa. IGE Implementor's Manual. Madison WI: Wiscon-
sin Research and Development Center for Cognitive Learning, 1975.

Evers, Nancy and William H. Klenke. Implementing Instructional Change;
In Lipham, James M., and Marvin J. Fruth, The Principal and

Individually Guided Education. Reading MA: Addison-Wesley, 1976.

Festinger, Leon and Daniel Katz (Eds.). Research Methods in the Beha-
vioral Sciences. New York: Holt, Rinehart and Winston, 1966.

Feldman, Rober: H. Involvement in and- Satisfaction With Decision-Making
Related to Staff and Student Behavior in IGE Schools, Madison WI:
Wisconsin Research and Development Center for Cognitive Learning,
in press. - ‘

Final Evaluation Report for Project League, 1973-74, the Merrimack Edu-
cation Center, Chelmsford, Mass. Needham Helghts MA: Metrics

Association, Nov., 1974.

Flournoy, Lovelia. Promising Practices: A Guide to Replication. San
Jose CA: Learning Achievement Corp., Jan. 8, 1974,

Gold, Raymond ﬁ. Roles in Sociological Field Observations. Social
Forces. 36 (3), 1958.

- Gramenz, Gary W. Relationship of Principal Leader Behavior and Organi-
zational Structure of the IGE/MUS~E to I & R Unit Effectiveness.
Technical Report No. 320. Madison WI: Wisconsin Research and
Development Center for Cognltive Learning, 1974.

Hackett, Jack and George McKilligin. A Study of the Multiunit-IGE
Elementary Schools. Prepared at the request of the Janesville,
Wisconsin, Board of Education, 1972. =

Herrick, .H. Scott. The Relationship of Organizational St¥icture to ~—~

Teacher Motivation in Multiunit aund Non-multiunit Elementary Schools.
Technical Report No. 322. Madison WI: Wisconsin Research and
Development Center for Cognitive Learning, 1974.

ironside, Roderick A. A Supplement to the 1971-72 Nationwide Installa-
tion of the Multiunit/IGE Model for Elementary Schools--A Process
Evaluation: = The Fall 1972 Follow-Up. Durham NC: Educational.




225

Testing Service, 1973.

Ironside, Roderick A. The 1971-72 Nationwide Installation of the Multi-
unit/;GE Model for Elementary Schools--A Process Evaluation.
Princeton NJ: Educational Testing Service, 1972.

Joyal, Lloyd H. A Comparison of the Types of Learning Patterns of Stu-
dents in a Self-Contained and Multiunit Elémentary School. Unpub-
lished doctoral dissertation, University of Wisconsin-Madison,

1973.

Kennedy, Frank M., Lawrence Entress, Greg McElwee, Thomas Pautsch,
Warren Schollaert, and Ronald Zwadzich. The Multiunit Elementary
Elementary School and Individualization. Prepared by the Cedarpurg,

' Wisconsin, Public Schools, 1972.

Klausmeier, Herbert J. IGE: An Alternative System of Elementary School-
ing. Harland E. Anderson Lecture at Yale University. New Haven CT:
Institute for Social and Policy Studies, Yale Unlver51ty, 1972.

Klausmeiexr, Herbert J. IGE: An Alternative Form of Schoollng. In Harriet
Talmage (Ed.), Systems of Individualized Education. <The National
Society for the Study of Education series on coatemporary educa-
tional issues. Berkeley CA: McCutchan publishlng Corp., 1975.

Klausmeier, Herbert J., Richard G. Horrow, and James E. Wa]ter. Indivi-
dually Guided Education in the Multiunit School. Madison WI:
Wisconsin Research and Development Center for Cognitive Learning,

1968.

Klausmeier, Herbert J., Mary R. Quilling, and Juanita S. Sorenson. The
Development and Evaluation of the Multiunit Elementary School,
1966—-1970. Technical Report No. 158. Madison WI: Wisconsin
Research and Development Center for Cognitive Learning, 1971.

Klausmeier, Herbert J., Mary R, Quilling, Juanita S. Sorenson, Russell S.
Way, and George R. Glasrud. Individually Guided Education and the
Multiunit Elementary School: ‘Guidelines for lmplementation. Madi-
son WL: Wisconsin Research and Development Center for Cognitive

Learning, 1971.

Klenke, William H. An prloratory Case Study of the Multivnit School
and the Instructional Programming Model: Power, Resources, Values.
Technical Report No. 349. Madison WI: Wisconsin Research and

- Development Centér for Cognitive Learning, 1975.

Kurth, Ruth J. lvaluntlon of an Objective-Based Cuxtlculum in Word

" Attack. Technical Report No. 289. Madison, Wi: Wisconsin Re-

‘scarch and Development Center for Cognitive learning, 1975.

299



226

.. .’Lipham, James M., and Herbert J. Klausmeier. IGE as a Self-Renewing

System.. In Lipham, James M., and Marvin J. Fruth, The Principal

and Individually Guided Education. Reading MA: Addison-Wesley,
1976. _ :

McCall, George J., and J., L. Simmons (Lds.). Issues in Participant
Observation: A Text and Reader. Reading MA: Addison-~Wesley, .
1969. ‘

Mendenhall, Diana R, Relationship of Organizational Structure and

Leadership Behavior to Teacher Satisfaction in IGE Schools.

Madison WI: Wisconsin Research and Development Center for Cog-
nitive Learning, in press.

Murray, Donal& G. Organization Development Training for Adopting

Multiunit Structure: A Comparative Case. Study of Two Elementary

Schools. Unpublished doctoral dissertation, University of
Oregon, 1973. '

National Evaluation Committee. 1974 Report of the National Evaluation
Committee of the Wisconsin Research and Development Center for
Cognitive Learning. Madison WI: Wisconsin Research and Develop-

ment Center for Cognitive Learning, Oct., 1974.

Nelson, Richard G. An Analysis of the Relationshiyp of the Multiunit
- School. Organizational Structure and Individually Guided Education
to tlhie Learning Climate of Pupils. Technical Report No. 213.

Madison Wl: = Wisconsin Research and Development Center for Cogni-
tive Learning, 1972, '

Olszewski, Ronald W, The Effect of a Multiunit/Open-Space School

Structure on Teacher Behavior. Unpublished doctoral dissertation,
University of Notre Dame, 1973.

Otto, Wayne and Eunice Askov. The Wisconsin Design for Reading Skill
Development: Rationale and Guidelines (3rd ed.). Minneapolis:
National Computer Systems, 1974.

Packard, John S. Changing to a Multiunit School, In The Process of
Planned Change in the School's Instructional Organization. CASEA

Monograph No. 25. Lugene OR: Center for the Advanced Study of
Educational Administration, 1973.

Pellegrin, Roland J., Some Organizational Characteristics of Multiunit
Schools. Working Paper No. 22. Madison WI: Wisconsin Research
and Development Center for Cognitive Learning, 1969.

Quilling, Mary and Wayne Otto. Evaluation of an Objective-Based Curri- °
culum in Reading. Journal of Educational Research, 65 (1), Sept.,
1971. o '

léﬁil(;‘fﬂ‘ ‘ ST L ‘:3:)11




227

Richardson, Edward Ray. A Study of the Changes in Role Perception and
‘Role Behaviors of Principals in Individually Guided Education
Multiunit Elementary Schools. Unpublished doctoral dissertation,
Auburn University, 1972,

Sax, Gilbert. Empirical Foundations of Educational Research. Englewood
Cliffs NJ: Prentice-Hall, 1968. . ‘

Sigurdson, Conrad W. Effectiveness of the Instruction and Research Unit
and Student Achievement in IGE Schools. Technical Report No. 385.
Madison WI: Wisconsin Research and Development Center for Cogni-
tive Learning, 1976.

Singe, Anthony L. The Relationship of Leader Motivation and Leader-

Behavior to Work Group Ferformance Within Multiunit Elementary
Schools: An Application of the Contingency Thecry of leadership
Effectiveness. Unpublished doctoral dissertation, University-of
.Connecticut, 1974. :

Smith, XKenneth B. An Analysis of the Relationship Between Effectiveness
of the Multiunit Elementary Sclhiool IIC and Interpersonal and Leader
Behaviors. Technical Report No. 320. Madison Wi: Wisconsin Re-
search and Development Center [6r Cognitive Learning, 1972,

Sorenson, Juanita S., Max Poole, and Lléyd H. Joyal. The Upit Leader
and Individually Guided Education. Reading MA: Addison-Wesley,

Wright, Clarence D. Formative Apilysis of Selected IGE Schoals in )
Alabama to Determine the Extent.to Which These Schools-Are Indivi-
duaiized. Unpublishes doctoral dissertation, Auburn University,

1972.

Wysong, E. H., and M. LaBay. Evalustion Report on the Multiunit Project
at Martin Luther King School. Toledo OH: ' University-of Toledo,

1970.

Curriculum Materials

Developing Mz thematical Processes., Chicagu: Rand McNally, 1976.

Ginn Word Enrichment Program. Boston: Glinn, 1968, 1969.

Individunlly Cuided Motivation. Madison WI: Wisconsin Research and
Development Center for Cognitive Learning, 1975

252

I



228

Living in the Americas. New York: Macmillan, 1969.

Prereading Skills Program. " Chicago: Encyclopaedia Britannica, 1974.

School Mathematics: Concepts and Skills., Boston: Houghton Mifflin,
1975.

Science: A Process Approach. lexington MA: Ginn, 1974,

Wisconsin Design for Reading Skill Development (3rd ed.). Minneapolis:
National Computer Systems, 1974.

293

.—!




~

.\}‘

ERIC

A 7ox provided vy cric [

National Evaluation Committee

Irancis S, Chise, Chairman
Emeritus Professor
University of Chicago

Helen Bain

Past President

National Education Association
Lyle Boume

Professor

University of Colorado

Sue Ruel .
Congultant, Pnrtland, Oregon
Roald F. Camphell

Emeritus Professnr

The Ohio State University
George E. Dickson

Dean, College of Education

* University of Toledo

University Advisory Committee

John'R. Palmer. Chairman
Dean

School of Liducation

William R. Bush

Deputy Ditector

R & D Center

David E. Cronon

Dean :

College of Letters and Science

Diane 11. Eich

Specialist

R & D) Center

Evelyn [.. Hoekengn
Coordinniny

R & 1) Center

Dale . Johnsoa
Associate Prafessur
Curriculum and Instruction
tferbert J. Klausmeier
Member of the Assuciated Facully
R & D Center

Associated Faculty

Vemin 1., Allen
Professor
Psychalogy

IV Dean Bowles

Professor

Eeducation:d Administration
Thomas P. Carpenter
Axsistant Professor
Cotrscnlum and nstrnctum
Marvin §. Froth

el essar

Fedueatinsal Admaictration
Juha 3 larves

Professon

Mathematws

£ ricubun amb Iostrsetion
Frank H. Hooper

Professor

Chitd Development

Herbent . Klausineier

“VLALCL Nenmon Professor

1:ducational Psychology
Juseph T Lawton
Assistant Mofessor
Fducatioal Peycholugy

Lanry R. Goulet
Prnfessor
University of lllinois
Chester W. Harris
Professor

University of Califoenia - Santa Barbara

William G. Katzenmeyer
Professor

Duke University
Barbara Tl;ompson

Superintendent of Public Insteuction

State of Wisconsin
Joanna Williams
Pnfessoc

Teachers College
Columbia University

James M. Lipham

Member of the Associated Faculty

R & 1) Center
fayoeR, Otto
Associpte Director

R & D Center

Richard A. Rossmiller
Ditector

R & D Center
Elizabeth J. Simpson
Dean

School nf *amily Resources
and Consumer Sciences

Lan Vim Esy

Associate Vice Chancellor”

University of Wisconsin - Madison

Joel R. Levin
Prnfesser
Fadueational Psychology

L. Juseph Lans

Professor

Institutional Studies
James M. Lipham
Professor )
Fducational Administration
Bonalil N. Melsaac
Professor

FEudueational Adminisieation
Caotalit Nowdler

Prodossm

Industriad Fagineering
Wayne R. (Mo

Prolessor

Cusriculum smd lustraetion
Robert G, Petzold
Prafessin

Musiv

Curticttlum and Instruction

‘Themas S. Popkewitz
Assistant Professor
Curriculum and Instruction
Thomas A. Romberg
Drofessur -
Curticulum and Instruction
Richard A. Rossmiller
Prufessor

Educational Administration
Dennis W. Spuck
Assistant Professor
Hlueational Administration
Michael J. Subkoviak
Assixtant Prufessor
Educational Paychology |
Richaed 1. Venezky
Professor

Compater Sciences

J. Fred Weaver

Professor

. Curriculum and Instruction

Larry M. Wilder
Assistant Professor

Child Deveclopment




