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A SPECIAL NOTE: The concept guides and pattems for teaching should be viewed
as a stage in a process, rather than volumes with any pretense of finality. Your
comments and suggestions for building and reshaping the conceptual framework and
sample lessons are welcomed and needed. It is anticipated that the framework will
be adapted by each user, as it functions to complement and supplement a wide
variety of disciplines and courses. Further, we welcome the comments of students,
parents, and administrators, as well as teachers and curriculum specialists.
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LITRODUCTIG:

PATTERNS FOR TEACHING is one component of G1 bl Perspectives: A

exizting curricula | The central element of this project is a series of
guidzs, each of which is an aid to teaching a selected universal concept.
Each gu.de for each concept provides objectives and outlines of suggestions
keyed to major tepies currently taught.

PATTERNS FGR TEACHING is a companion seriés to the guides. It of-
fers some ideas for creating your own lessons as well'as lesson suggestions
illustrating how aspects of the guide might bhe brought into ydur class~
room. We have not tried to include lessons on every topic covered in
the guides. Rather, we offer these primarily as samples of the~kinds-of
lessons you might deyise from guide suggestions to meet youf own course
needs.

We hope you will send us your reactions to Patterns and any lessons
you develop which illustrate suggestions in tha guide. These, with your
permission, might be included in later versions. Several teachers who
helped pretest the guide on Interdependence in the summer of 1975 have

contributed lesson ideas to the present collection. We hope you will

do the same.

[
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Conflict 7-9 Guide Reference:
Air and Water pPollution (pp- 7-9)

LESSON 1: TOWN MEETIIG

by David C. King

This simulation presents in a realistic way conflicts betwzen environ-
mental and economic concerns.

FRCCEDURE

Divide the class into three groups, witi Group 3 being scmewhi&t smaller
than the other two. Each group is to present arguments in favor of a
particular highway proposal. You can make this role-playing activity as
elaborate as y<i want, even creating specific roles for students to play,
reprosenting businessmen, office workers, educators, youth, and so on.

Once they have presented their arguments, let them decide the issue on
its merits -- in other worls, allow them to make a majority decision,
changing their stands from the original group if they feel it is justified.
Make sure, however, to stress the point that they.are playing the role of
adults with career and security needs.

THE SCENARIO

You are citizens of a small rural town that is pretty well off the
beaten path of urban development. The State Highway Department has sent
letters to all voters in the *town, asking for *heir reaction to three dif-
ferent proposals for construction of a 6-lane highway. Because of the
contour of the land, these are the only routes being considered. Since
the population of the community is so swall, the madPor has called a town
meeting to determine what the community as a whole wants the State to do.
The mayor has also received a letter from a large electronics firm, stating
that the company would like to build a 400=worker assembly plant (non-
polluting) in the town, Zf the new highway makes the community more accessible.

Group 1
Plan 1 offers the greatest economic advantages to the town. In addition
to the electronics plant, a variety of new businesses and jobs would be

- created. The highway will be a major tourist route, developing a need for
gas stations, restaurants, and motels. The town's economy has been stagnaat
for years, resulting in an actual decrease in population as young people
move to cities to find jobs. This proposal would breathe new life into the

/
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Fom———Corit "ict 7+9.Guide Reference:

Topics in J.5. History (pp. 12-18) _

LESSON 2: JOINING UP: FAMILY CONFLICT DURING THE AMERICAN
' REVOLUTION

by David C. King

“i2 conflict faced by individuals or groups in a Historical event pro-
des a good way for stud s to feel they are dealing with real people and

vide

real problems. The follo...ng lesson is a simple story of a family conflict
s2t off by the decision of the American colonists to take up arms against
the British. "

Reading and discussing the story can be completed in one class period,
preferably during study of the events leading to the American Revolution.

PERFORMANCE OBJECTIVES
Students will

1. compare a conflict between two brothers to the corflict
between the colonies and England.

2. recognize social conflict as one of the major forces shaping
our lives. :

3. identify and analyze a conflict between two brothers and
- within an individual. .

4. express greater empathy for those caught up in social upheaval.
g ‘

L N

Qs JOINING UP

- ...That morning in the summer of 1775 was the first time my brother
Nathan and I ever had a serious argument. And it threatened to tear our
family apart.

He was busy packing his things. Word had come only an hour before that
General VWashington and the Continental Army were approaching Cambridge.
Nathan had his heart set on joining up. Hothing I or my mother said seemed
likely to change his mind. My mother had talked of little else for days.




Lesson 2: Joining Up: Family Conflict During the American Revolution -- cont'd.

I made one last effort. I remember I said to him, '"We've all had our
troubles with the Government Nathan. But what you are about to do is
ceommit treason.”

fle stopped, his hand poised above his pack.

"Teucon?" he repeated in a quiet voice. '"Is it treason when we have no
othar cusice?” :

“Theore are other ways to settle our grievances," I sald "That¥s what
we have laws and go - croment for." Ceey

"Do I have to refresh your memory?" he said. His voice was more stern
‘now. "Have we not tried everything? And look where it has led us., It
wasn't five years ago that some of your young friends began throwing snow-
balls at a soldier on the Common. Do you remember what happened that day?
Three peoplie were killed. Three Americans."

I didn't have to be reminded about the infamous "Boston Massacre." I,
too, felt the sorrow of that day andgthe hardships that followed But I
didn't gaj that to iathan. Instead,I said, "That _might have been an acci-
dent. Maybe that officer didn't mean to give an order to shout. Besides;
that was different from thlS This is open revolution."

"es, it's revolution," he said, resuming his packing. "And perhaps
it's about time. . How often has Parllament acted against our interests?
hHas the King ever acted as though he were our King? I say that our lives
are not worth a penny unless we have a voice in our own affairs. Our only
chance for fresdom is 1ndependence -- and if we have to fight for it I
mean to fight,"

“Then what abcut the shop?" I asked, hoping to change the argument.
"I can run it alone, I suppose. But just about half of what we sell comes
from England. Where will we get supplies? No Englishman will sell to us."”

"And what good is the bu51ness now?" he said bitterly. "Our taxes -
are a burden. Our fellow citizens don't want to buy British goods."

He paused and looked at me in that calm, level way of his. "Look,
brother,”" he said. "I mean you no i]l will. I know I'm leaving you with
a buvden. You have the shop to rum, avwd I rely on you to look after mother.

I don't like to leave you like this. %ut I 3ee no other way."

Hz made me feel very young and very alone. I admired his courage, his
determination. I hoped that some day I would be brave enough to follow in

10 | | :




Lesson 2: Joining Up: Famllj Conflict During the American Revolution -- cont'd.

his fcotsteps. But at the time all I could think of was that our safe little
heme was coming aﬁart and that we were all in danger.

FCR DZSCUSSION

1. T.a tuo brothers are in conflict. What is the conflict about? (What
30: they arguing about?) In what ways is their conflict like the confllct o
ﬂbegween the colonles and England? In what ways is.it different? '

2., The young man telllng the story also has a conflict within himself.
hlat is the conflict about? Have you ever had a similar experience?
Explain.

3. Do you think other colonists had conflicts like the two brothens° How
do you +hvp they would be resolved? :

3

=



Ccnrflict 7-9 Guide Reference:
Analyzing the Civil war (pp. 12-15)

- LESSON 3: THE EJMANCIPATION PROCLAMATION

by David C. King

War did President Lincoln hesitate so long in issuing the Emancipation:
Proclaration? What did his Hesitation have to do with the course of the

war? ihat did he mean by saying that preserving the Union was more impor-
tant? The answers to the questions are important for understanding Lincoln's
decisicns and ‘the debates surrounding them. By analyzing the conflicts he
faced, the students will gain a better sense of how and why the decisions

were nade. :

The simplest way to present this lesson is to xerox the material, dis-
tribute it for class reading, and then deal with the discussion questions.
You can also add more to tlie study by using this as an introduction to a
research and role-playing activity. Have individual students find out more
about the controversy. Assign roles and simulate the kinds of exchanges
that took place. Switch roles and re-play the episode so a number of people
have a chance to play the role of Lincoln. Ask these individuvals to try to
describe their feelings in Lincoln's position. Did they experience a sense
of fressure? How would they describe this? Was there frustration in trying
to explain their position to others? Was there any sense that perhaps they
should back down? You might also ask volunteers to describe any situation
they've encouatered that might be similar. -

THE EMAICIPATION PROCLAMATIGH

then the firing on Fort Sumter opened the War Between the States,
President Lincoln felt that his first duty was to restore the unity of the
nation. His purpose in ordering troops against the Southern rebels was to
"preserve the Union." ' R

But what about the issue of slavery which had had so much to do with the
outbreak of the war? Lincoln hated the idea of slavery as wuch as any man.
Years earlier, as a young Congressman, he had said: "Slavery and oppression
must cease, or American liberty must perish.”" In 1861, however, he felt
that freeing the slaves would only make things worse -- the border states
would be likely to join the Confederate side and many Union ‘soldiers would
be unwilling to fight for emancipation. He also doubted whether the Presi-
dent or Congress had the power to make such a decision.



Lesson 3: The Emancipation Proclamration -- cent'd.

As the war progressed, more and more people began to put pressure on the
Fresident to issue an Emancipation Proclamation. After the Union Army was
badly defeated at Bull Run, Senator €harles Sumner and others urged the
President to declare the slaves freed. This, they said, would give the
Union soldiers the feeling they were fighting for an ideal -- the ideal of
{rcedom for all people.

"L would do it," Lingoln calmly replied, "if I were not afraid that half
the officers would throw down their arms and three more states would rise."

The President also felt that the proclamation would do no good if it
coul’n't be entorced. "If a decree of emancipation could abolish slavery,"
he told a group who had come to urge him to act, "John Brown would have done
the work. Such a decree could surely not be more binding than the Constitu-
tion, and that cannot be enforced in that part of the country now."

Lircoln listened patiently to the growing number of critics, but refused
to issue a proclamation until he felt it would help the Union cause. 1In
the zurmer of 1862, a famous newspaper editor named Horace Greeley vrote an
article titled "The Prayer of Twenty Millions." He criticized the President
and said that the "existence of the country” and '"the well-being of mankind"
demanded the Proclamation. Lincoln wrote a reply which Greeley printed in
his neswspaper:

My paramount objecti{the President wrote) in this struggle is
to save the Unlon, and it is not either to save or des troy slavery.
If I could save the Union without freeing any slave I would do it,
and if I couvld save it by freeing all the slaves I would do it; and
if I could save it by freeing some and leaving others alone, I would
also do that. What I do about slavery, and the colored race, I do
because I believe it helps to save the Unionj and what I forebear, I
forebear because I do not believe it would help save the Union...

I have here stated my purpose according to my view of official
duty; and I intend no mofiification of my oft-expressed wish *hat all
men everywhere could be free.

Lincoln was also worried about what would happen to black people once
they were freed. Frederick Douglass, a black who had escaped from slavery,
visited the President and urged him not to worry about that.

"But who will take care of them?" Lincoln asked.

"Let them take care of themselves, as others do," Douglass answered.

- 10 -
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Lesson 3: The Emancipation Proclamation -- cont'd.

Lincoln then wanted to know if the freed slaves should be allowed to re-
nain in the United States. O0f course, Dcuglass replied, "They won't take up
mcre room than they do now."

But Lincoln was still concerned over whether or not blacks and whites
cculd live together in harmony. He told a group of black visitors in 1862:
"o vnd we are different races. Whether it is right or wrong I need not
dis::. ., ‘but this physical difference is a great disadvantage to us both, as
I trhinx your race suffer very greatly, many of .them by living among us,
while others suffer from your presence. In a word we suffer on each side.

If 1ais be admitted, it affords a reason at least why we should be separated."

- (The quotations are from: Roy Basler, ed.,
The Collected Works of Abraham Linzoln,
1853, Vol. IV; and John Hope Frankiin,
The Emancipation. Proclamation, 1963)

FOR DISCUSSION

1. What conflicts did Lincoln face over whether or not to issue the Emanci-
pation Proclamation? Do you find evidence that he had couflicts in his
own min2 over what he wanted to do? Did you ever face a conflict be-

tween what you fad to do and what you wanted to do?

2. Both the Presidept'and‘his critics wanted to preserve the Union. Why,
then, was there conflict between them?

3. What did Lincoln think might happer if he tried to resolve the conflict
between the states by freeing the slaves?

4. Do you think he was correct in guessing that blacks and whites would
have trouble living side~by-side? Tor what reasons?

- 11 -



Conflict 7-9 Guide Reference:
Studiing Conterrurary Issues (pp. 3-12)

LESSON 4: THE GRAND CANYON ISSUE*

The following conflict situation can be used as a basis of discussion
in relaticn to the function of government in reconciling conflicting inter-
ecT c.oups. The Grand Canyon story can also be made into a role pla.; groups
oo £tolents taking the part of various participants in the case. Set up the
rolz play in the form of public hearings before the Secretary of the Interior
or anzcher mediating group. Have students present the pros and cons in an
crd =ly way; allow for debate and conclude with the mediators' decision.

Cimilar conflict situations involving government and the law may be
found in the text from which this lesson was excerpted -(cited below). Look
in the news media for similar situations suited to classroom study.

THE GRAND CAHYCH ISSUE (1960'S)

The Colorado Riser begins in the mountains of the state ¢f Colorado,
flows through the states of Utah, Arizona, Nevada, and forms the border be-
tween California and Arizona. After leaving the United States it passes
through a small part of Mexico and oftt into the Gulf of California. The
Colorado River has flowed here for thousands of years. In Arizona it has
cut deep down into the earth and formed the Grand Canyon. The Grand Canyon
is 217 miles long and from 4 to 18 miles wide at the top. The river has
cut down so far that in some places it flows 5,500 feet below the flat
land at the top of the canyon.

Each year thousands §f people visit the Grand Canyon. It is famous
for its beauty and scientific interest. In the depths of the canyon
scientists can see rocks and fossils formed thousands of years ago. In some
ways the walls of the Grand Canyon are like a history book. Trained scien-
tists can study layecrs.of rock and the fossils in them to find some clues
to the history of the earth and living things. The Grand Canyon is of
such interest that a part of it was made into a National Park in 1919.

* From Conf’lict, Politics, and Freedom, by Charles N. Quigley and Richard P.
Longaker, £) Copyright, 1976, 1972, 1968, by Ginn and Company (Xerox
Corporation). Used with permission.

- 13 -




Lesson 4: The Grand Canyon Issue -- cont'd.

People have often looked at the Grand Canyon and the Colorado River and
thought of other ways these natural rezscurces could be used, About 1900,
1 group of men wanted to begin mining in the canyon. At that time the land
they wanted to use was owned by the federal government. Theodore Roosevelt
w23 President. In 1903, he refused the miners permission to dig in the
canyon and said, "Leave it as it is. You cannot improve on it. _ The ages
hive Leen at work on it and man can only mar it."

7i.e Colorado River flows for miles between the states of Arizona and
Califwrria. These are two of the fastest growing states in our country.
The, -oth have large areas of soil that is very good for farming, but
neitner state has enough water. For many years both states have been shar-
ing come of the water of the Colorado River, using it for crops, homes,
businzsses, and industries.

' One of the largest dams in the world, Hoover Dam, was built on a part
of the river between Arizona and Mevada. This dam has caused a great lake,
Lake iMead, to fill one of the side canyons formed by the river. Hoover Dam
is used to store water for generating electric power to be used in nearby
states.

Since so many people have been moving into éﬁizona and California
there has been a greater need for water and electric poRer in both states.
Farms and industries need large amounts ¢ ‘rater. ' People need water for
hom2 use. People in the governments in .1 states have been trying to
find new ways to bring water and electric power to the people in their
states. ' :

Some people in Ari-.ona made two plans to bring more water and electric
power into their state. One plan was to lay large pipes across the desert
that would bring water from the Colorado River to Tucson and Phoenix, the
largest and fastest growing cities in Arizona. (This was called the Central
Arizona Project.) However, since this would take too much water from the
river, they had another plan. They wanted to go far to the northern part
of the Unitgg States where the Columbia River flows. The plan was to take
som® of the water that flowed into “the Columbia River and,build canals and
pipe lines that would send this water south into the Colorado River. (This
plan was called the Lower Colorado’River Basin Project.)

Both of these plans were very expensive. Most'ﬁeqﬁie thought the plans
would cost too much for the people of Arizona to pay for with the taxes
they paid to their state govermment. They tried to think of other ways to
pay for both projects.

Congressmen from Arizona asked the members of the House of Representa-
tives (in Washington, D.C.) to approve a plan to build two large dams in

“
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Lesson 4: The Grand Canpyon Issue -- cont’d.

the Crand Canyon. These dams were to cost the federal government $750,000,000

- of the tax money paid by all of the tasravers in the country. Large electric

power plants were to be built by the dams and the electricity they generated
vas to be sold to people in nearby states. Most of the money made by selling
tis elzctric power was to be used to pay for the two projects planned to
Lring weter into Arizena.

T. % two dams would wmake large lakes that would partly fill the Grand
Canyc:.. Th2 people in favor of the dam gave the following arguments:

1. Once the dams were built, the money made by selling electric
powaer could be used to pay for bringing water into 4rizona.

2. If morc power and water were brought into Arizona, then more people
could come to live and work there. This would help people who
owned businesses in Arizona.

3. Suppose the government spent $750,000,000 to build dams in
Arizona. Probably much of this money would be paid to builders
and workers in Arizona. These people would be helped by earning
the money. They would spend the money in Arizona, and other
people would earn some of it from them.

dany individuals and groups of people were against the plan for building

dams in the Grand Canyon. One group was the Sierra Club. This is a group

of people who try to save beautiful parts of our country from being spoiled.
Yany people give money to this club. The money is used to place ads in
pzpers, hold m=etings, and do other things to get other people to help pro-
tect natural erz2as of the country. The Sierra Club was joined by other
conservationists in opposing the dams. They were also jﬁ&néd by the editors
of The New York Times, one of the largest and most important newspapers in
our country, and by Congressman Saylor, a Republican from Pennsylvania.

People against the dams gave the following arguments:

1. The dams and lakes would spoil one of our country's greatest
natural wonders -- the Grand Canyon.

2. The plan for the dams called for using money from all of the tax-
payers to help bring water to two cities in Arizona that were
already two of the fastest growing cities in the country.

3. If the people of Arizona want more water and power they should
pay for it, since they are the people who will be helped. The

rest of the people of the country shouldn't have to pay for some-
thirg that doesn't help them.

- 15 -
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Lesson 4: The Grand Canvon Is:zue —- con='c.

4. Power from dams would cost meore monev than power from steam
plants burning coal or oil. It wouid cost over twice as much
as power from a nuclear plant. If people from Arizona need
more electric power, they should not build dams -.id ruin the
Crand Canyon but should build steam power plar:s.

“. of the people involved in this argument was a member of the executive
bra...v of the federal government. He was Stewart Udall, the Secretary of*
the Interior in the President's Cabinet. Among other things, he and his
helpcrs were in charge of developing new ways to use natural resources to
help economic growth. They were also in charge of protecting the National
Pary:s of the country.

Yr. Dominy wvas Secretary Udall's assistant in charge of finding ways
to use nstural resources to help the economic growth of the country. He
said that since there were no steam plants built and the water pnwer was
ther2 to be used, the government should build the dams.

Several years earlier he had talked to a committee of the Senate who
were interested in the best ways to generate electricity and get more water.
They asked him what he thought should be done about this problem. He
answered that if the government would try to develop ways to use nuclear
power to generate electricity and to make salt water into fresh water the
problem could be solved in a few years.

bufore the dams could be built using tax money, they had to be approved
by a commirree in the House of Representatives. So many people were criti-
cizing the plaus for the dams that Representatives in favor of having them
built decided nct to try to get approval for the larger dam near the buttom
of e Grand Canyon, but tio try to get members of the committee to approve
spending tax monmey to build the smaller dam farther up the river.

When people against the dams heard this new idea they complained again.
Members of the Sierra Club said that when the Plans were first made, members
of the Bureau of Reclamation declared that one dam would be useless, and
that both dams would have to be built. If one dam was useless, then why.
were people for the dams now trying to get Congress to approve of building
one dam? :

Representatives then decided to hold the plans and to act on them t
another time. The Secretary of the Interior then asked members of Cor.grviss
to approve hiring a group of people to study the needs for water and PUEEP
of all people in the United States, and to approve of making a plan to meet
them all. This group was to be called the National Water Commission.

- 16 -
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WHAT DO YCU THINX?

What were the interests of the conservationists?
¥hat were the interests of those in favor of the dams?

Eheuld different interest groups ke allowed to express their ideas?

1 L‘;'?
¥cre the arguments of both groups reasonable? How? .

How did the organization of our government make it possible to solve
this disagrcement?

How did the conservationists try to get their way?
How did thoce in favor of the dams try to get their way?

Did the members of the Sierra Club gain any advantage by working
together? How?

Vhy do you suppose those in favor of the dams gave up trying to get
both built and tried to get approval for the smaller dam?

- 17 -
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LESSON 1:
Adapted by JAYNE MILLAR
Devolon’ s countries  are faced

with muiy rroblerus in detenmining
printitics for projects which will con-

tribote to thar growth asd develop-

ment. Most doseloping countries rely
on soize form of cconemic assisiance
from othcr countries, or on multi-
lateral institutions sech as the World
Bank, to laurch needzd projects in
vanious arcas of the connrry, The diffi-
cult questien for banh the giver and
the receiver of aid is how to detcrmiine
which projects should be given the
highest pricrity when there is only a
limited amount of money available.
When a country nceds help in many
areas of its economic and sociat Jife,
such as in agriculture, health, educa-
tion, and industry, which projects
should receive attention first? On
what basis should priorities be estab-
lished? Under what conditions should
economic assistance be given? Re-
ceived? .

The following paragraphs briefly
describe th: country of Upper Volta
in West Africa. Note the topographi-
cal features of this country, the char-
acter of the population, the type of
cconomic activities found in the coun-
try, the naturai resources, and the
methouds of transportation and com-
munication. After reading the descrip-
tive material carefully, read the situ-
ation below and then describe the
projects which bhave been proposed
for outside funding. Lively discussion
should follow as you make decisions
as to which projects should receive
priority in funding.

UPPER VOLTA

Upper Volia is a landlocked coun-
try in West Africa, iying just north of
the equator. Its neighbors are Ghana,
the Ivory Coast, Mali. -Niger, Da-
homey, and Togo. Upper Volta was
ruted for ncarly 70 years by France,
and became independent in 1960.

5.1 million people (almost all
black Africans) live in Upper Volta.

"The country is 106,938 square miles
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n area. The population s growing so
fast that it will probably double jn
35 years. There is no governmeni-
sponsored family planning program.
There are about 18 people per square
kitometer on the average, but most
people live in the center and south of
ihe country, where the rainfall is as
high as 40 inches a year. Verv few
peopie live in the notth. where there is
desert. 110,000 people live int the cap-
ital, Ouagadougou.

The rainy season is from May to
November, with little or no rain the
rest of the year. During the rains,
much of the water runs ofi and does
not soak jnto the ground. Animals
can be grazed and crops grown in
the ccater of the country.

Nige out of ten people in Upper
Volta live in the courtryside and most
of them grow all their own food: mil-
let and sorghum, maize (sl cereals},
and some root crops. The country is
50 poor, the farming methods so old-
fashioned, and the tools so few, that
most people living there eat only one
meal a day. This is mostly mill=t por-
ridge. They eat meat perhaps nuce a
week. Hardly anyone eats fruit. On
the average, each farmer cultivaies
less than 212 acreg, and less thaa one-
fifth of all the land is farmed, and ont-
one-fourth of that is farmed eff-
ciently. Erosion is a problem be-
cause many people farm until the soil
is exhausted. Cotton, rice, ground-
nuts. and an vily fruit called karite,

~are grown for sale.

Many, peasant familics keep some
poultry, and the country’s main
wealth is its animals. There are 2.6
million cattle, 1.7 million sheep, 2.4
million goats, 250,600 horses and

- donkeys, 195,000 pigs, and sone

camels. Live animals constitute more
than half the country's exports, and
thousands of them walk hundreds of
niiles to the nearest market. There is
a' slaughterhouse at Ouagadougou.
There are fish in the rivers of western
Upper Volta, but fish is seldom eaten.

To raise animals and look after
them properly, people nced pienty of
water. But water is scarce. particu-
larly during the dry scason. People
have tricd to increase water supplics
by building wells and dams. Alter-
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naiively, women fetch it [rom water-
holes and even puddics. Gfien, the
same water is used for drinking, bath-
ing. washing clothes, und wutering
animais. Fvery time the villagers
drink this water, they risk getting
scveral difterent discases. There are
villages where half the people are
biind. French doctors working in
Upper Volta think that safe drinking
and washing water for everyone might
cut disease by half.

Upper Volta has some manganese
and copper. and possibly other nrin-
erals, including bauxite (aluminum is
made from bauxite). The world price
for mangnnese is very low, however,
and in 1970 thcre were still no plans
to develop the large deposits,

Orly about 29,00C people have
paid jobs in Upper Volta, so it is not
surpnsing that about 450,000 people
ieave the country each year. Some of
them (mainly men) leave to work
abroad for a short time, especially in
the Ivory Coast. But about 100,000
people leave the country for good
cach year. Some of the money earned
by these migrant workers is sent back
home and their families use it to buy
things that they need.

-There is one railway in the coun-
try, linking it with the Ivory Coast.
None of the rivers is navigable. There
are twe {ar-macadam airports and 49
landing strips. Only 6,500 kilometers
of raad in the whole country are pass-
able in the rainy season. There is a
plan to link Ouagadougou with Lome,
the capital of Togo (about 1.000
kilometers away). In 1967, there
were 4,800 light and 5,600 heavy
vehicles in Upper Volta. There are
about 70,000 radios in use and
1,309 telephones.

The Gross National Product per

"person each year in Upper Volta (this

is the country’s annual production di-
vided by the number of people in the
country) is about.$50. This is one of
the two or three lpwest in the world.
(The GNP per person per year in the
U.S. is over $4.700.) Most people in
Upper Volta never have any moncy,
und have to live on what they can
grow. :

About 98% of the people in Upper
Volta cannot read or write.
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When th~ last survevs were made,
about nine yeers ago. they showed
that people in Upper Volia conid ex-
peet 1o live to be 31 years otd (in the
LS. the life expectancy is 70 vears).
‘Chete is une doctor 10 every 76,230
people (in the L5, 620) and one
hospitai bed for every 1,680 people.
Large scale vaccination campaiyns
aow help many people avord small-
pusx, vellow fever, and cleeping sick
ness, which bas been widespread. But
malaria, nver blindnes:. 2nd wber-
culosis ure still cammon.,

Upper Vol depends heavily on
toreizn aid. France gives more than
any other counirv. She gmves it di-

- rectly and aiso through the Common
\Market Development Fund. It is pos-
sible that France may nnt go on giving
as much aid o5 she has been doing in
the past.

But much of the aid, in effect, goes
back 1o France because Upper Volta

v imports so much from her. French-

owned firms are very important.

THE SITUATION

You arc a member of the Grznt and Loass Committee
‘of a private orgamizaton which carries on {und-raising
projects in yous own countrn on behali of fess afivent,
deveioping cowntries in otrer pars of the werld. At the
moment your committee has ahout $32,0900 at its dis-
posal to atlocate to special projects in Upper Volta. You
have had six projacts submitied (o the committee for
funding. The cust for funding all the projects would be
nearly 351,000. Since vou du not have that mnch at
yeur dispesal you mus! decide which projects, either in

pari or in {ull, will ke funded, and cxplain why you sup-

port certain projects over others. You should keep in
mind hoth short-lerin needs and long-range goals in
setecting projects that would be most beneficial to the
countiy at this time,

In considering the nceds of this country, remember
the country’s background and resources and the daily
problems facing the citizens of this country because of
the Iack of development. With these things in mind, con-
sider the requests as described, study the map, and discuss
and decide which projects shaold have the highest priority.

f.ocation of Prejects

Project 2 would be carried out in the southeast of
Upper Volta. Projects 4 and 5 would be carried out in
the center of the country. Project 6 would be in the
notthwest. Projects 1 and 3 would be in a number of
different places.
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PROJECTS FOR UPPER VOI.TA
Project 1:

The. Association fer Rural Development is nonprofit -
and has been working in Upper Volta for some years.
It pruvides help for community development in the
counttyside. ARD's workers get to know the peasants,
find out which of them are most likely to influence their
ncighbors, encourage them and train them to farm
betier. The workers set up training centers in the coun-
trvside where village leaders can be taught. ARD gets
its money from grants from the French government aid
program and from voluntary agencies. Now ARD wants
o> carry cut a pilot scheme to find out what sort of life
women live in certain areas of Upper Volta. Although
women are very important in the cconomy of the coun-
try, the government has given hardly any money for work
among them.

ARD hopes in this scheme 0 gel exact information
on: the food habits of children and adults; the daily tusks
of women, and how much time they spend doing them at
cach time of year: the care that the women give their
children; and the importance of a woman's work as a
farmer, as she prepares food and sells what she can.

ARD hopes to work first of all among adult women.
becausc they are respected. The ARD wants to teach the
women to do all their work better, both at home and on
the land. The plans for next year will be drawn up when
the results of the first year’s work are known.



One of the two French women workers has had 18
months experience in the (Freach-speaking) West Indies.
Both the workers have done a similar study in a neigiabor-
ing Alncun country. Three Upper Volta women will
help them, ‘

The morey availzble from the French government,
and feom ether volunrmary organizations, is tot enough
to gy for e cchome, so the committee is being asked

for bLl.

Iniiis! capite) costs:
A house for ihe French workers, inchuding

furniture and a well $2,075
" A meeting house for villige wemen 635
A three-horse-power Citroen _ 2,475
Three mater ticveles and several bicycies 975
Materials for training 238
Running ccsts for gne veur:
Part of tha travel fares and salaries of two
French workers 4,238 -
Interpreters , 405
Running cost of vehicles _ 1,525
Running costs of motor bicycles 228
Agriceltural fund 428
Habitat ‘and health fund 850
Domestic science fund 428
Traimng of village workers : 288
Emergencies 105
Total estimated projact cost $14,893

Project 2: Aid for a fechnical training center in Alalutd
Diocese.

Bishop Tocqueville of Maluti Diocese, has asked the
committee for help for the Technical Training Ceater
at Maluti. The Center has been in existence for twelve
vears and still has the samie Director. It is very well
equipped.

The subjects aught 3re carpentry, building, auto-
mechanics, electrical meckanics. There are §7 students
at the Center. each in a four-year course,

Your commitice is being asked for a loan to help
provide equipment so that three of the best pupils can
start their own business at the end of their course. They
would repay about $63 a year.

Unless this moncy is found, these young men will
have to find jobs in foreign firms, which have a lot of
power m Upper Volta. Other pupils leaving the Center
have also received outside help to set up on their own.

The three young men will stay with friends until they
can build their own home. The Director and staff of
this cxceilent Center will check their work and advise
them.

The grant is recommended by our Ficld Director, but

he suggests that we give only $1,100 in all (instead of

$1.374 which was requested).

Money recommended for the three men together for

Building workshops $ 525

Eguipping v irkshops 325

Materals for their first jobs '
(tacks, screws, locks, glass, planks, ete.) 250

Total estimated project cost $1,100
Toject 3: Cementing viliage wells tn Upnper Volta

One writer has described Upper Volia as “a horribly
dried-up furnace of a country.” There is not nearly
enough water for everyone, but there must be reliable
water supplies before the country can be fully developed.
There arc 7,000 villages in Upper Volta and 16,000 wells.
But only a thousand wells have beer cemented and are
permanent. So, during the rainy scason, between M'éy““‘*
ang October, most of the uacemented” wells collapse
and have 16 be dug again each year, usually in December.
In the meantime, women have to walk. up to six miles
each day to the nearest sonrce of water.

The government of Upper Volta does not have enough
money to organize a nationwide program to cement
village wells, and asks other agencies to do this. Far
years, the World Wide Mission has been helping villagers
to cement their weils. About 300 & year zre cemented
nowadays. But, even so, it will take about 20 yezrs before
each village has its own cemented well.

Our committee is asked for $2,233 to help the Worid
Wide Mission to cement 15 wells in one year, and $3,750
to cement another 22 wells the following year. The wells
vary in cost from $50 to $325 according to the kind of
soil and the imethods used. The villagers do all the work
and, if they can, they belp pay to cement the well.

Total estimated project cost $5,983

Project 4: Two projects in Morogore Dlocese

Bishop Sibanda, of Morogoro, has asked for aid
for two projects in his diocese. Morogoro is one of
the poorest dicceses in Upper Volta. 95% of the people
work on the land. Even in good years there is rain onjy
in four months. The chief crops are millet, cotton, rice.
and groundnuts (peanuts). v

Both these projects it in ‘with the government’s de-
velopment plans. Qur committee has already given mongcy
10 cquip a home economics center and to drill several
wells in this diocese. ;

Project A. The Bishop asks for about $8,750 1o

. build a Reading Room suitable for informal education.

‘The building would be for young people in the town
of Moshi, not far away. The cost could be reduced to
$6,563 if the young peoplc did some of the building.

Project B. The Rishop asks for the following equip-
ment for each of ten peasant familics.

A locally made plough $ 45
A locally made cart 108
A donkey to pull the cart and plough 13
Harness 3
5 " Total = _ 8169
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The toia! eosi, for ten temilies, would i‘»c. F1.690.
Five. families tive in =ach of two pa!‘is!)cs.‘ which hn-.'cz
African clergy. Most of them have land. The fathcr of
cach fai'y has bad seme farming training and lgr\UWS
how to wes e canipment. The Bishop will tell the Hery
bow to e v oud the profect if it is approved. The clergy
will sendd Gemid, feports 0 our comumilice.

L vtz of G oparishes, the men wouid be supervised

£y stz from » zovernment ruea! training organization.
@ the ooy g, there is no government fanning
expeit. The supervision will be by a missionary priest
who is a famung espert. Four of the five men in this
parish have bud a [our-year imining course in reli-
gion and encouzburs. Evenwally, 2! the men hope to
buy seed. Tiay mipht alse buy chenical fertilizers From
the governmunt.

Total estimaied proiect cosi $8,253
i

Project 5: Handpumps for village borcholes

Two years ago 2u official study was made in the west
central part of Upper Volia to find out how much under-
ground waier there was. The study was made in 24 vil-
lages in a very dry arca, and one test borehole was
drilled in each of the villages.
© Between 500 and 2,000 peopie live in each of the
villages. People get water from open wells. of which
there are mot nearly enough.

No water cau be got fromi the test boreholes, hecause
there are no pumps attached to them. All there is to
see of the borcheles is a sealed steel tuhe sticking about
two fect out of the ground.

Your commitice is asked to give $17,500 to pay for
handpunips and spare paris for each of the 24 boreholes.
Gur Ficld Director, Mr. Green, wonld like us to support
this project. He snggests we give $4.300 for six pumps
and spare parts at about 3715 each. Mr. Green 5ays,
At least 24,000 people wouid benefit if we pay for

this prosect. The. people would  have pare drnking
water. watet for their animals, and warer for their vege-
tables."”

Total estimated project cos 7,500
Praject 6: “Food for wark™ in Inyangs distiict

Two vears of even peorer rains than usiti, und very
had harvests, have caused fainipe in Iayanga district
The people have grown hardly any food, and they nave
no money to buy any.

Eueh male head of a family wsvally supporis 140 to 15
persons, including his wife or wives, s children, his
younger brothers. with or without familics, and ald jreo-
ple. Because of the famine, many men and young people
have had io go far from their homes in search 0 work
to buy food. This migration is bad for family £ and also
for the conntry's development. .

Father Delmas of the Werid Wide Missicn Gy%s our
cowmitiee for 35.085 10 help pay for the creation of
jats for a fow bundred beads of families durmg just this
one year. Father Deimas would like io-

t) Provide work near their home for 40 heads of

fawifies for two wecks hefore the maize barvest, at a

total cost of 53,390,

2) Provide work near their hames for 260 heads of

tamilies for two weeks before the November haivest,

at a total cost of $1,60%,

Your Ficld Director recom«nds that we support the
project. With their pay, the mer will be able to cam
enough tc buy millet and rice o {eed their fandies. The
work will help stop water erosion on the grounds of va-
rious primary schools and a Domestic Science Colleger—
YWhen families are very poor indced, the World Wide
Mission will give maize four as well us pay for the
woik done. -

Total estimated project cost $5,085

aid? On what basis? Look up charts

After you have decided cnp finul
priorities for this developing country,
reexamine your decision-insking proc-
ess. The following might be helpful

b Ia making decisions about proj
ects, did you set priorities based on
your own cultural values or did you
consider first the cwlural needs of
Upper Volia? '

2. What reasons can you give to
explain the slower development of
Upper Volta? -

3.+ nlimjted funds were avail-
able, + kinds of projects should
reccive highest priority in a de-

veloping country? (e.g., which prob-
'!ems should be attacked first?)

4, Would you want to sec all de-
veloping countries become as pros-

Q
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Aruitoxt provided by Eic:

perous and industriatized as the U.8.9
Why or why not? If not, shouid there
be “limits” to growth? What might
be the consequences of “unlimited”
growth?

For Furiher Investigation:

In an effort to stimulate some
scrious thought on U.S. government
economic and miilitary assistance to
devaloping countries; consider the
following questions:

. Should the US. government
give aid in the form of grants or joans
to developing countries? Why or why
not? Would government aid 1ake a
form different from -assistance from
private organizations? Why?

2. Which countries should receive

oun aid to see which 10 counjries re-
ceived the most aid in (971. Why doe
you_ suppose that some countries re-

ceived. more aid than others?

3. For whrt kinds of proiects do-
you think aid should he given: edu-
cation, technical instruction, highways,
health, growing food, population con-
trol? Or do you think we should ask
what priority the host country has for
our aid, which it must repav. snd then
try to devote the aid to the projects
they prefer?

Reprinted from INTERCOM 73,
Teaching roward Global Per-
spectives. CENTER FOR WAR/
PEACE STUDIES, 218 East 18th
Street, New York, NY 10003



Conflict 10~12 Guide Reference:
Contemporary Issues (p. 48)

LESSON 2: CHOOSING A SITE

This losson involves a housing project location game which requires
¢!’ficult and realistic decision-making in a role-playing situation. Con-
flizis of many sorts are built into the game; participants are enccuraged
to uudorstand the bases of the conflicts and to work together to resolwve
them. The authors of the game suggest that it be used as part of a unit
c¢n city life and minority communities.

PERFORMANCE ORJECTIVES
Students will

1. understand the feelings and motivations of a particular citizen
by role playing his or her part in a public decision-making
process. :

2. appreciate the variety of conflicts of interest which can
arise within a city. )

3. see how conflicts are aggravated by prejudice and resistance to
change.

4. work together as a group to resolve conflicts and achieve a
common goal.

TENEWEWT HOUSING PROJECT LOCATION GAKE*

A "blue-ribbon'" citizens' group has been chosen by the mayor of "Liberty-
ville" to decide on the location of a new federally funded low-income
housing project. The citizens' group will consist of seven people (students)
each living in one of the seven neighborhoods listed below and located on
the map. The new low-income housing project must be located in one of the
seven neighborhoods.

® Reprinted from "Geography, Social Action and the Black Community," by
0. Fred Donaldson and George A. Davis in Teaching About Life in the City,
NCSS YEARBOOK, 1972, pp. 196-198. Reprinted with permission of the
liational Council for the Social Studies.
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Lesson 2: Choosing a Site -- cont'‘d.

Only certain givens are presented at the beginning; as the game progresses
the group may mutually decide upon additional.rules. - There is a federally
adeInted director who must approve all rule additions and/or changes and
vho will act as arbiter when decisicns must be made.

‘\

The scven neighborhoods are presented as in Table 1.
' _ 4

TABLE 1

The Seven Neiggporhoods.bf Libertyville

k)

H2 Population Home Average Age Type of
Density Ownership of Structure Neighborhood
v l. Canter Cify hizgh rent, most 20+ years low income
some Oown . Black
ts ’
2. Woodlaum moderate ovn, rent  10-15 years univ. area
S 70% white
- 3. Beblevue low-moderate own 10 years high income

99% white

-

4. Crogse Pointe low ‘ own most 20+ years large estates
' 100% white
5. Gecrgetown moderate-high  rent, 15-20 years low income
some own 90% white
6. Mid-America moderate rent, own 10-15 years middle income
100% white
7. Broadmore high rent 1-5 years high income
West , . 99% white

The following is some information on the role that each of the seven
students will assume. It is perhaps important to remember that, to a cer-
tain degree, each of the following roles is a stereotype.

Center City -- married male laborer, four chiidrén, sympathetic to militant
welfare rights group, thinks public housing is not an answer based on past
experience.

-~

Woodlawm -- married university professor, one child, long history of civil
rights ! rk, committed to nonV1olent change through system.

o
- 24 -
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Lesson 2: Chcosing a Site -- cont'd.

A MAP OF “LIBERTYVILLE"Y
RAILRCAD FREEWAY
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Bellevue -- married white collar worker, two children, worried about prop-
erty values, wants to keep community stable, "when.I moved here I picked a

neighborhood and I don't want it changed."

Grosse Pointe -- city councilman, married, one child, in city government

for ten years, at-large position depends on white voters, old wealthy family,
owns extensive rental units in ghetto.
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Lesson 2: Choosing a Site -~ cont'd. - t

Georgetown -- married male laborer, four children, warried about neighbor-
hood and increase in crime rate, "my people made it in America why should
'they' get any help?"

Kid-America -- married housewife, three children, husband worried about
elgbbcrhood wife's agitation could cost him his job, through work in
wemon's 1ib she has noticed the contradictions in American soc1ety and the
simi_ority between sexism and racism in America.

Broadmore West -- married banker, worried about safety of neighborhood,
"housing patterns are a matter of congregation not segregation. It just
hapgens that way."

Each student is to react in the game as he thinks the person whose role
he is PluVLﬂg would act. Research will need to be done by each student to |
back up nis '"feelings" about the "proper" location of the project.

At the end of the game each student will turn in the following:

1. a diary including his ovn personal feelings and how these differ from

those of the person that he is "playing"; also noting various positions -~

that he took during the game with the research used to back up those
positions 1n the group debate;

L]

2. the group to turn in its decision in written form- w1th the reasons
for its choice.

Another way of beginning such a program of study is to discuss the
geography of the Black community. Questions such as the following might
arise: , : :

1. Where is the Black population located? The young? The elderly?

2. Where are the institutions and services that serve or are supposed to
serve the community located?

3. Where are Eislrats?

~ All of these questions can be answered with the use of maps, and can lead
to further inquiry pertaining to regional concepts such as "turf " colony,

neighborhood, or gerrymandering.

l. tow large is your neighborhood?

2. Where are various "turfs'? ) .

- 2% -



Lesson 2: Choosing a Site —- conat'd.

3. Uhere and what are the boundaries for these social areas?

The region and boundary ideas are in turn likely to lead to a discussion
of movement between and within areas.

1. there do children play? Why?

2. Haat is‘the residential movement pattern?
3. What is the pattern of use of existing health and recreation facilities?
L. hat is the pattern of school attendance? School bussing? "

¥hat is the spatial relationship of the urban transportation system
to the Black community?

wn
.

2stions concerning man-environment relations in the ghetto might also
be raised. ‘

1. ‘there are the areas of greatest pollution of various types?
2. ‘here are the areas of greatest death and disease?

The students' neighborhood can serve as the organizational unit through
which these questions are approached.
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Conflict 10-12 Guide Reference:
Analyzing Ce::flict in Ethnic Studies (pp. 42-45)

.
AL,

LESSON 3: ABOLITION AND VWOMEN'S SUFFRAGL

by David C. King

1he abolition movement and the beginnings of the women's suffrage move-
ment Jre rarely combined in American history courses. But there are im-
portant similarities -- points of comparison that can be used to help
studcuts see the relationship between conflict and social change.

At the same time, the conflict lens can provide the class with valuable
new insights into people's long struggles for equal rights. Of course
there are very real differences between the plight of black slaves and that
of women -- these will emerge during the study.

Although this study can be limited to a social studies classroom,
greater depth will be acquired if it is combined with reading assignments
in English classes. The situation is idzal for tezm teaching.

PROCEDURE

1. Assign reading from your text on the anti-slavery movement prior to
1860. Discussion questions:

a. In what ways are the beginnings of the movement an expression of
conflict? :

b. What are the goals of the parties involved?

c. . The movement is a social protest. Do all social protests repre-
sent exXpressions of conflict? (Answers could form t+he basis for
hypothesis formation to be tested throughout the unit.) Can the
students think of other protest movements -- in the past or now?
Are there any current organized protests in your community --
e.g., forming a union; saving a neighborhood; protecting the
environment;‘reforming prisons; better opportunities for women.

2. Draw comparisons -~ if students, with help, find examples of contem-
porary social protest, they should be able to see a certain sameness
of structure:

Who is involved? What are the issues?

What change is being advocated? Why is the change being resisted?

- 29 -
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Lesson 3: Abolition and Women's Suffrage -- cont'd.

Assign text reading on the beginnings of women's movement for equal
rights -- even though the subject is treated in post~Civil War chapters.

Note that the women's movement begins just as the abolition move-
rent goins momentum. Is there a connection? Is the Jacksonian
snirit a factor? How can the class find answers to those questions?

(iio standard te:t provides the answers.)

Build on that curiosity and employ it as a transition to:
The literature of social protest. .

Through English or language arts class, have the students read
come of ®The writings and speeches of (a) zbolitionists and (b) early
suf fragett23. Individuval or team reading assignments and class re-
ports are suggested.

Some key guestions:

a. Is there a connection between the movement to end slavery and the
movement to give women the vote?

b. Why does this begin in the 1830's?
¢. Vhy did some writers express themselves through poetry?
Some good sources:

a. Gerda Lerner, Grimke Sisters From South Carolina: Rebels Against
Slavery, Houghton Mifflin, 1967.

b. portions of Page Smith, Daughters of the Promised Land: Women
in American History, Little, Brown & Co., 1970, pp. 140-153.

c. for a discussion of -pro- and anti-slavery sentiment in folksongs,
theater and literature: chapter 3 of Benjamin Quarles, The Negro
in the Making of America, Collier Books, 1969. '

d. Black spirituals (records would be excellent) and accounts of
conditions in Thomas R. Frazier, ed., Afro-American History:
Primary Sources, Harcourt, Brace & Vorld, 1970, Chapter 3.

e. poetry in Milton Meltzer, ed., In Their Own Words: A History of
the American Negro, Thomas Y. Crowell Co., 1964.
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Lesson 3: Abolition and Women's £ulfrage -- cont'd.

5. Discoveries théfs%udents should make:

a. #any of the women involved in anti-slavery *ampalgns were also
advocates of votlng rights for women.

h. Black wemen who woiked to end slavery -- e.g. Sojourner Truth --
spoke strongly for women's rights.

c. Resistance to both movements was somewhat similar: i.e. people
should not tamper with the established social order; most slaves
and women were content, except for the few agitators.

6. Other directions to explore:

a. Point out the wide variety of ways that protest was expressed:
spezches, letters, autobloglaphles, poetry, newspapers, folksongs,
novels. ,

b. Some students may be able to deal with symbolic acts as a means
of protest -- e.g. Amelia Bloomer. You might discuss symbolic
acts by American Indians today ~-- what are the reasons behind such
actions?

c. Do these protest movements suggest ways in which conflict can .
contribute to social change?

ACTIVITIES

1. Various episodes for role—playlng will suggest themselves as you
proceed through the unit.

2. Récordings_of spirituals would be helpful -- a guest singer or folk-
lorist would be exciting for the students. University departments of
black studies or folklore might prove helpful.

3. Students interested in med1a could present a slide-tape show. A gcod
source. of pictures, despite a biased text, is: Oliver Jensen, The

Revolt of American Women; A Pictorial History, Harcourt Brace
Jovanovich, 1952, 1971.

ENLARGING THE STUDY

Using your text and literature, drama, poetry, film, music -- follow
the development of the black struggle for equal rights up to today. The
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Lesson 3: Aboliticn and Wonen's Suffrage -- cort'd.

same can be done with the continuing crusade for women's rights.

These two themes of sccial conflict provide a thread from the .
1330's to the present that will provide students with an important
rezns of understanding two important aspects of American History.

The historical background will also enable them to better under-

tand the nature of their contemporary world -- especially a sense
of why the two movements have continued for such a long period.
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Conflict 10-12 Guide Reference:
rHisuncerstanding Others (pp. 7-9)

LESSON 4: THE SACRED RAC ' :

This reading shows one aspect of American life as it might be viewed
by an anthropologist outside our culture. Ideally, it should fit in with
the stidy of India or of other non-Western cultures. This is fun reading,
but i: also makes a good introduction to the problems that can result
from different cultures' perceptions and valuing.

DISCUSSION CQUESTIONS (to follow the reading)

1. How far did you read before you recognized what the "rac" is? How
did you feel about being described in this way, as aq\"asu"?

2. How accurate is Dr. Thapar about the ''rac'? Do you agree with him
on any points? What values of his own are reflected in thls piece?
What values does he attribute to the Asu?
3. Where do you think Dr. Thapar is wrong? Why? How would you explain - '2535
his mistakes to him? Remember that you do not share all. the same
knowledge or values.

4, Imagine you were an Indian exchange student come to live here for a
year. ‘''The Sacred Rac" was required reading as part of your prepara-
tion. What problems might you have in getting along here?

ACTIVITIES /

1. Using this article as a model, write (or represent through drawings
or cartoons) your own ver51on of how an anthropologist from another
specific country might analyze an aspect of American culture.

2. Make a.study of the sacred cow in India. Different teams of students
may report on the importance of the sacred cow to spiritual well-
being, to farm life, to the rate of agricultural modernization, etc.
Then write a short plece on the sacred cow from the point of view of
ansIndian with a specific occupation and social status. As an Amer-
ican, do you view the cow differently? Discuss what (if anything)
should be done about the sacred cow in India. Are your ideas now
different from what they were when you first started your study?
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Lesson 4: The Sacred Rac -- ceont'd.

THE SACRED “RACH*

An Indian anthropologist, Chandra Thapar, made a study of foreign
caltvres which had customs similar to those of his native land. One cul-
ture in particular fascinated him because it reveres one animal as sacred,
much #5 the people in India revere the cow. The things he discovered

migl.t iaterest you since you will be studying India as part of this course.

The tribe Dr. Thapar studied is called the Asu and is found on the
American continent north of the Tarahumara of Mexico. Though it seems to
be a highly developed society of its type, it has an overwhelming pre-
occupation with the care and feeding of the rac -- an animal much like a
bull in size, strength and temperament. In the Asu tribe, it is almost
a sociil obligztion to own at least one if not more racs. - Anyone not
possessing at least one is held in low esteem by the community because
he is tco poor ‘o maintain one of these beasts properly. Some members
of the tribe, to display their wealth and social prestige, even own herds
of racs. o

Unfortunately the rac breed is not very healthy and usually does not
live more than five to seven years. Each family invests large sums of
money each year to keep its rac healthy and shod, for it has a tendency
to throw its shoes often. There are rac specialists in each community,
perhaps more than one if the community is particularly wealthy. These
specialists, however, due to the long period of ritual training they must
undergo and to the difficulty of obtaining the right selection of charms
to treat the rac, demand costly..offerings whenever a tribesman must treat
his ailing rac. :

At the age of sixteen in many Asu communities, many youths undergo a

_ puberty rite in which the rac figures prominently. The youth must petition
" a high priest in a grand temple. He is then initiated into the ceremonies
that surround the care of the rac and is permitted to keep -a rac.

Although the rac may be used as a beast of burden, it has many habits
which would be consideréd by other cultures as detrimental to the life of
_the society. In the first place the rac breed is ‘increasing at a very
'rapid rate and the Asu tribesmen have given no thought to curking the rac
population. As a consequence the Asu must build more and more paths for

* Reprinted with permission from Patricia Hughes Ponzi.
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Lesson 4: Th2 Sacred Rac -~ cont'd.

the rac to travel on since its delicate health and its love of racing
other racs at high speeds necessitates that special areas be set aside for
its use. The cost of smoothing the earth is too costly for any one in-
¢ivi‘ual to undertake; so it has become a community project and each
“oir-ImEn must pay an annual tax to build new paths and maintain the old.
Thara dre so maany paths needed that some people move their homes because
t.e e paths must be as straight as possible to keep the animal frem
injuring itself. "Dr. Thapar also noted that unlike the cow, which many’
people in his country hold sacred, the excrement of the rac cannot be
usea as either fuel or fertilizer. On the contrary, its excrement is
exceptionally foul and totally useless. Worst of all, the rac is prone
to »unpages in which it runs down anything in its path, much like stam-
peding cattle. Estimates are that the rac kills thousands of the Asu in
a year. : :

Despite tihe high cost of its upkeep, the damage it does to the land,
and its habit of destructive rampages, the Asu still regard it as being
essential to the survival of their culture.
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Confiict 10-12 Guide Reference: .
Government as & Yeans of Regulsiing Conflict (pp. 47-48)

LESSON 5: THE FUTILITY OF STRIKTS

Sweatshups wers so called he-
cause they were hot, aiitess. and
crowded,

An illustration ‘of cooperation,
rather than conflict among the
workers,

- Of course the owners of Tactories, mines, and railroads were often re-
minded of the workers’ complaints. Conflicts between owners and workers
becaune common. But the owners had ali the weapons on their vide, while
the workers struggled to find some way ta fight back.

Ir the following Lingraphical story, look for thé answers to these
questions: '

® Whatmethods could owners use to keep workers “in their proper
places™?
@ How were waorkers trying to combal the power of the owners?

©® What steps didd Cmnpors use 1o try to improve the conditions of
iabor?

© How does this story illusirate expression of conflict, conflict
resolution, and change?

SAMUEL GOMPERS

Samuel Gompers was horn in a London slum in 1850, the sun of Jewish-
Dutch parenis. By the time he was ten, he had joined his parents as a
full-time worker. In 1863, the family migrated to America, arriving in New
York in the midst of the draft riots that tormented the city during the Civil -
War years. The Gompers found a home in a crowded tenement near the
Bowery. Their trade was cigar making, a craft that required considerable .
skill. While his parents worked at home, Sam hired himself out to one of
the sweatshops.

The sweatshops were usually located in lofts or tenement apartments
along New York’s lower Bast Side. They were often poorly lighted and any
sort of ventilation was largely a matter of chance. Usually the air was
filled with the acrid dust of tobacco leaves. The benches and tahles, not
built for comfort, forced the workers to shift pesition constantly in order to
avoid cramps. The hourly wage was very low since workers were paid ac-
cording to how many finished cigars they turned out.

Despite the conditions, young Sam- enjoyed his work. A half-century la-
ter, he wrote of his experiences: “I loved the touch of soft velvet; tobacco,
and gloried in the delt surenes$ with which I could make cigars grow in
my fingers, never wasting a sérap of material. 1 felt a prince in my own

‘realm, with never a care for the future.”

Although the work required skill, a sure craftsman learned to work al-
most automatically. This, said Gompers, “left us free to think, talk, listen,
or sing.” He wrote about the close comradeship that developed:

“I loved the freedom of that work, for I had learned the mind-freedom
that accompanied skill as a craftsman. I was eager to learn from discus-
sion and reading or to pour out my feelings in song. Often we chose some-
one to read to us who was a particularly good reader, and in payment the
rest of us gave him sufficient of our cigars so he was not the Joser. The
reading was always followed by discussion, so we learned to know each
other pretty thoroughly. We learned who could take a joke in good spirit,
who could marshal his thoughts in an orderly way, who could distinguish
clever sophistry from sound reasoning. The fellowship that grew between
congenial shopmates was something that lasted a lifetime. .. .”

39 -
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Aruitoxt provided by Eic:

This haphuzard education helped develop two important ideas that were
to guide Gompers’ career. First, something had to be done to improve
voorlors” cenititions. Higher pay, shorier hours, and a decent environment.
woori s erenhial e gecond idea was that et workers were different from
ur~ed worrers, and the crafts differed from each other. The strength of
2 ez mwout ef the conrudeship Gompers felt so strongly. This special
aleany Lo ald be ysed Lo help labor's cause. Craftsmen were also more
difficuit f.r the owners to replace. He decided, therefore, not to seek a
urici of ¢ll workers, whether skilled or unskilled. Instead, he wanted a
separete union for ench evafl. The craft unions could then cooperate in
some soriof federntion without losing their special identity.

But tho road to creating unions and making them workable was a long
and troudled process. ‘The first attempts were disasters. There was no or
ganized effort to present de:nands or negetiate a settlement. In other
words, theve was nothing like collective hargaining. .

Lackingu tight orranization, the workers often went on strike out of sheer
desperation. “The employer fixed wages until he shoved them down to a
point where human endurance revolted,” Gompers recalled. “Often the re-
volt started by an individual whose personal grievance was sore, who rose
and declared: ‘1 am poing on strike. All who remain at work are scabs,’
Usually the workers went out with him.”

The workers realized the need for hetter organization than that. It was
toe easy for the owner simply to fire them and hire others, They needed a
way to keep nonunion workers ont; and they needed funds to carry them
over a perind of a sustained sirike.

Money was set aside for strike purposes. Once the strike began, picket
tines were formed and nonunion workers were asked not to cross. In 1877,
the Ciganmakers’ International Union of America tried a city-wide strike.
“Provision kitchens” were set up and the union distributéd food to hun-
dreds of striking workers. Medical assistance and even moncy to pay rents
were provided. : '

dut the union’s meagre resources couldn’t compete with the power of the
owners. “More than anything else,” Gompers wrote, “the strikers were
anx.uus to keep roofs over their heads. On October 24th, the employers
brouyht inty action a terrible weapon. [They] evicted workers from ten
tenen ents.”

The strikers held an for a few more wecks. They had kept some money
eoming in by allowing a few workers through the picket lines. These work-
ers then turmed over most of their income to the union. In December, the
owners knocked out this feeble prop by locking their doors against all
workers,

The strike was broken and the workers went back to their benches. Like
other leaders, Gompers was refused his old job and so went to work at
another sweatchop. There he encountered still another weapon of the own-
ers—the blackhst. Here is how he described the experience:

“T had sat at my bench and had made about twenty cigars when Mr.
Stachelberg cnuns over to me, examined the cigars I had made, said that
they were very good, and greeted me cordially. But five minutes after-
wards the foremaa told me that Mr. Stachelberg wanted to see me in his
office. On myv arrival there. . . he said that he regretted very much what he
was ahout to say tome, but he could not help it; that he liked me personally
and liked my work but that the Manufacturers’ Association had decided
that the leaders of the strike should not be employed by any member of the
Assaciation. He did not want to discharge me, but I would confer a great
favor 1if I would leave .. " - '

Excerpted and acaplea from
Samue! Gompers. Sevzily Vears
of Life and Labor, €. P Dutton &
Co.linc., 1625,



Gotpers contine-d his orpanizing activities. In 1380, the American Fed-

WOrRETS i arcrs e 10 hes e eration of Labor was started, emnploying his ideas about the cratt uniuns.

’ SEIOQITA T O BaTIOT BN ety Fach craft fovmed its own loeal, state, and netional hranches. Thus there
S ehaie e ot aant By Lo W s A sepurate union for cigarmakers. one for hatanakers, one for steam.
fhot

fitters, and so ot Al the nationwide groups then formed the Fedviation,
with Gompers as the first president. I{c held the post until his daafy, in
1924, by which time membership in the AFL had climbed 1, aver 00000,
With uruons and federations like the AFL. the workers had now ceeuted
a weapon of their own. But there wers still giant obstacles i the way. The
rigthtvo strike, for example, had no general acceptance. .
An example of the opposition to labor wae provided by Gompers™ at-
ternpt o bring the forces of government to heae on the problems of work
g conditions. He developed a friend: hup with a young member of the
New York legislature, aumed Theodore Rouseveld, wha had touved (he
tenement foctories of New York. Roosevelt agreed with Gompers that the
crowded, ensanitacy conditiens were inhuman and mast he chunged. If

thev rould push a bl through the state legislatare outlawing the cigar-
nking sweatshops, it cculd he veed o o weidge for more legislation to
close down other swanrtshops and tenenient Tactories.

Roasevelt went o work guiding the bill through the legislature. Gov-
erner Grover Cleveland sapported the measire and signed the law when it
was passed. [t luoked like a great tiumpn for the cause of labor.,

But the owners of the sweatchops took the matter to court. The law was
declared uneonstitutional. Such a law, said the court, would interfere with
“the profitable cee of real esiote.” Ana the judges saw no public advantage
totholaw, ' It cannot be parecived)” the decision read, “how the cigarmaler
16 te b ampraved i bs health oo ais morals by forcing him from his home

andd ms hadiowed associations ava thealthyiinGuences |in order to] ply his
trivde dsewhere,” ’
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CREATING YOUR OWN LES3ONS

EXPAIiDING TEXT TREATMENT OF COMFLICTS

Your text or course materl.uls are likely to survey a number of con-
temporary issues. There are some easy steps you can take to build
Lz2tter lessons out of them.

First, update the material. What has happened to the issue since

the text was wyritten? Survey the Reader's Guide for more recent articles.
Select or reviewy titles that will pvesent opposing viewpoints. These
should be balanced so that material isn't loaded in favor of one position.

. Second, relate the issue to your ovm community. How is your town
or city involved in the controversy? You can involve the class more by
planning field trips, photography expeditions or inviting visitors to
“the class.

M S
- >

Third, decide what other activities will make the lesson or unit
more lively. For example, you might make a list of interest groups or
individuals involved, write up brief descriptions of these, and assign
them as roles. - Arriving at a decision, then, should reflect these
assigned positions. You can carry involvement a step further, too.

If the students feel strongly about the issue, or come to do so during
the study, establish some way for them to put their conclusions to
action. Letter-writing or poster campaigns, for example, or school
neetings or activities can provide active involvement. :

Finally, go back over your planning and make a list of objectlves
the materials should serve. Devise whatever form of evaluation you
feel comfortable with to determine if the objectives have been achieved.

Here is a sample, drawn from Ecomomic Life in Moderm America, by
Jack Allen. The text section is titled: "Inquiry: How Serious Are Our
Environmental Problems?" The focus is on the Santa Barbara oil spill
of 1969, but this is actually only a brief introduction to a serles of

conflicting viewpoints on environmental issues in general:

In January, 1969, a great o0il well blow-out occurred offshore at
Santa Barbara, California. With distress, and often anger, concerned
Amerlcans each day viewed on their television sets the futile efforts to .
keep the slimy oil sl;cks from marring the beautiful beaches and killing
the area's wildlife. A year 1ater, in recognition of the disaster, a
national conference was held in Santa Barbara. Conservationists, polit-
ical leaders, and ordinary citizens who gathered at the conference
adopted a Declaration~of Environmental Rights:

- 4] -
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Creating Your Own Lessons -- cont'd.

"All men have the right to an environment capable of sustaining life
and promoting happiness. If the accumuilated actions of the past become
destructive of this right, men now living have the further right to re-
pudiate the past for the benefit of the future. And it is manifest that
centurins of careless neglect ~f the environcent have brought mankind
to a riral crossroads. The quality of.our lives is eroded and our very
cxlstence threatenad by our abuse of the natural world....

Fzcognizing that the ultimate remedy for these fundamental problems
is #¢'ind in men's mind, not his machines, we call on sccieties and their
governments to recognize and implement the following principles:

- We need an ecological consciousness that recognizes man as member,
not master, of the community of living things sharing his envi-
renament.

- e must extend ethics beyond social relations to govern man's
contact with all life forms and with the environment itself.

- We need a renewed idea of community which will shape urban envi-
ronments that serve the full range of human needs.

- We must £ird the courage to take upon ourselves as individuals
responsibility for the welfare of the whole environment, treating
our own back yards as if they were the world and the world as if
it were our back yard.

- We must develop the vision to see that in regard to the natural
world private and corporate ownership should be so limited as to
preserve the interest of society and the integrity of the environ-
ment.

- e need greater awareness of our enormous powers, the fragility
of the earth, and the consequent responsibility of men and govern-
ments for its preservation.

- We must redefine 'progress' toward an emphasis on long-term
quality rather than immediate quantity.

We, therefore, resolve to act. We propose a revolution in conduct
toward an environment which is rising in revolt against us. Granted that
ideas and institutions long established arc not easily changed; yet today
is the first day of the rest of our life on this planet. We will begin
anew."

Caught up in the same concern, President Nixon issued a statement
from the White House a few days after the Santa Barbara confercnce. "The

- 42 -
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Creating Your Own Lessons -~- cont'd,

task of cleaning up our environment,'" he stated, '"calls for a total mobi-
lization by all of us. It involves gcrevrmment at every level; it re-
quires the help of every citizen. It cannot b2 a matter of simply sitting
back ana bleming someone else. MNeither is it one to be left to a few

e o2l leaders. Rather, it presents us with one of those rare situations
in uhich each individual everywihere has an opportunity to make a spezial
cen.ribution to his country as well as his.community." ~

The urgency of the Nixon message was underscored by.the biologict,
Dr. Tarry Commoner. In a published article that appeared at approximately
the same time as the presidential statement, Dr. Commoner warned, "Ve
have time -- perhaps a generation -- in which to save the environment
from the finzl effects of the violence we have already done it, and to
save ourselves frem our suicidal folly. But this is a very short time
to achieve the macsive environmental repair that is needed. We will
need to start now.'

Such expressions of urgency and concern are related to the broad
question of ecology. As important as it is, not everyone is as impressed
by the urgency of the situation. Calling the ecology movement "a fad,"

a leading sociologist, Amitai Etzioni, writing in the magazine SCIENCE,
placed the environmental movement down the list in his order of natlonal
priorities.

"This now commitment has many features of a fad: a rapid swell of
enthusiasm...fanned by mass media.... And the commitment is rather
shallow. Few citizens seem aware of the costs they will have to bear as
taxpayers, consumers, and automobile and home owmers....

“The complicated problems that pollution control poses can be handled
only in'part through a crash program. Public and leglslative-commltment
ought to be built up for a long pull. But even if one day water and air
again are as pure as they were before man polluted them, many other en-
vironmental problems -- from ugly cities to overcrowding -- W1ll still =
be w1th us. :

Now we should continue to give top priority to "unfashionable" human
problems. Fighting hunger, malnutrition, and rats should be given
priority over saving wildlife, and improving our schools over- construct-
ing waste disposal systems. If we must turn to 'Environment,' first
attention should be given to the 57,000 Americans who will lose their
lives on the roads in 1970."

In similar vein, TIME, the weekly news magazine, reported in its
August 3, 1970 issue on the growing protest against the ecology movement.

.. .
-
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Creating Your Own Lessons -- cont'd.

""To some critics, the environmental movement resembles a children's
crusade of opportunistic politiecians, -zeziuus Iv, Leaguers, longhaired
eco-activists and scientists who speuk tco cweepirgly and too gloomily....

...c7rious critics like Un"versity of Chicago Economist Milton
Trocdezn...viaw the envircnmental movement as a mere fad that will soon
<h, like the War cn Poverty. Friedman also decries the tendency of

v.ni<h,
scuwz crusaders to cas*® big industrial corporations as 'evil devils wio
are dzliberavely polluting the air.' He argues that the real source of

most pollution is the consumer.

Both the leftist Progressive Labor Party and Conservative Columnist
William F. Buckley, Jr. see the movement as a diversion from more impor-
tant national priovities. Joining them in this view are many antiwar
students who feel that peace far outranks pollution as a protest goal....

Blacks generally are the most vocal opponents of all. Cleveland Mayor
Carl Stokes has said that providing housing, clothing and food for the
poor should take precedence over finding ways to combat air and water
pollution...."®

This kind of approach can clearly be used with lccal issues. What
is the equivalent in your community of the Santa Barbara incident?

Updating is also important. The text account was written before
such events as the energy crises and the long-running bouts with infla-
tion and recession. How would such occurences change things in Santa
Barbara -- or in your community?

In 1969. the people of Santa Barbara felt strongly about the need to
prevent another oil spill. Community spirit was strong; conservation
activities were vigorously supported.

Hore recent news accounts would help bring the Santa Barbara case
up to the present. In the spring of 1975, the city was once again in
the news. . company wanted to build a $30 million refinery just outside
the city for processing oil and natural gas from new offshore sources.
The proposal was to be voted on by the people of Santa Barbara in a
special referendum.

* Originally printed in The Selling of the President by Joe McGinness,
Simon and Schuster, 1969. Reprinted with permission.
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Creating Your Own Lessons =-- ccnt'd.

What would they decide? The issue is perfect for having students
conduct a simulated referendum. What ctitements would be made by both
sides? What decision would the class reach and why? Would the Santa
Barbara voters agree with the class viewpoint? Why or why not?

_ 72u can then have the class analyze the results of the referendum.
Ev @ vote of 35,000 to 34,700, the people of Santa Barbara approved
ccreiruction of the refinery. In considering what factors were responsi-
ble for this change of mood, the students should know that those sup-
porting the censtruction argued that the refinery would probably be built
anyvay -- prorably in offshore waters beyond county jurisdiction.

USIi3 HEHSPAPER ACCCUITS

On any given day, a review of the newspaper will turn up conflicts
that cma ke related to your course work. Some of the articles will offer
a fresh and immediate approach, and are:likely to involve controver51es
within your own community or places near-by.

Consider the possibilities of an article like the following:

HOW A NUCLEAR PLANT SET A TOWN BUZZING*

United Press International

Arlington, Ore. -- Life in this north central Oregon community of 400
hasn't been the same since Portland General Electric announced plans to
build two $1 billion nuclear plants here. :

There's no crime to speak of, the phone hook is a single sheet of
paper and everyone knows everyone else.

Hayor roster .0dom, 59, who runs Arlington's hardware store, used to
muddle over such problems as where to locate the town dump.

Now he's busy taking a hand in the formulation of grant applications
for such things as sewer lines, more wiater hookups, roads and an airport
to handle a population expected to quadruple in the next few years.

# San Francisco Examiner and Chronicle, August 17, 1975, p. 3. Reprinted
with permission of The United Press International.



Creating Your Own Lessons -- cont'd.

Questions about where a tiny cormmunity can come up with $360,000 in
matching money for such ambitious undizitalking bring @ muttering from Odom
about 'tax prepayments."

Then he follows with "I'm .5t at liberty to discuss that further."

-

Ens Clough, PGZ's local public affairs officer, has the answer. He
says ~CE can supply impact funds through pre-payment of taxes..

Just how much of this funding will be provided by the utility is now
under study, Clough added. .

The first plant is not scheduled for completion until 1983, but al-
ready local real eciate has begun to skyrocket. LotsS that sold for $250
five years ago are now selling for upwards of $5,000.

nd the word environmentalist is fast becoming a dirty word.

Lloyd Marbet is an environmentalist much talked about in Arlington.

Marbet, of Portland, has been designated by the State as an intervenor
against the plant's construction.

His main concern is over long-term storage of radioactive wastes and
the need for more generating facilities.

He has launched a court action against PGE and the case is not ex- -
rectad to be resolved for about a year. :

"Host people around here hate that fellow with a passion," Odom said.
"We don't go to Portland and mess with them and Portlanders should stay
in Portland and tend to their own business."

Business in Arlington couldn't be better.

Odom says plans are now underway for 19 new homes and "at least two"
new apartment buildings. "And that's only the beginning."

The change in lifestyle has a few residents on edge but the mayor
says 95 per cent of the population support the plants.

One bartender said, "You won't find a businessman here who's against
it.

- U -
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Creating Your Own Lessons =-- cont'd.

One use of the item would be as an introduction to a research assign-
mer.t which the class can help design. What information would they need
to have to draw their own conclusions? What do others say about the whole
issue of nuclear power plants? What sources should be used? Once they
Lave dociled on research assig-ments, carried them out and reported, go
Lack to the original issue and see how the class would resolve it.

2.1s particular article also has good possibilities for role-playing.
This might be combined with research or with the use of audio-visual
suplcments.

A third cpzroach would be to relate the Arlington incident to your
cormmnity. Fand the site of the nearest propoced or existing plant. Is
there a conflict invoived with this? If so, who is inveclved and what
are the issuzc?  What alternatives are available? Vhat factors either
make the sitvation intense -- or, p0331bly, lead people not to pay much
attention.

The class can explore the controversy further by conducting a survey
in the community. In this way they will find out more about awareness

of the conflict, the feelings involved, the positions taken, cnd some
sense of how pzople might want to see the matter resolved.
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