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SOCIAL STUDIES STUDENT TEACHERS -

WHAT DO THEY REALLY LEARN?

. Cecelia H. Fink

Towson State University

"It is a far, far better thing I do than I have ever done,"

| might well express the sentiments of students as'they leave the college
or university to become student teachers. To the.skudents, and to tpose
who work with them fﬁ'féacher education programs, student teaching ;s
almost universally accepted as "far, far better" than what has
preceeded on the college campus. This, the field experience, is IT!
For the students,‘rumor has it, college course work wdé an evil to be
tolerated in order to reach the really i;portant zenith of the program,
student teaching. Upon completion of the experience, those who have
made it (and failure in student teachiag is high;y unlikely) might then
.say (with my apologies, as for their earlier quote, to Dickens), "It
was the best of times, it was the worst of times; it was the age of
wisdom...it was the season of Light, it was the. season of Darkness,
it was the spring bf hope, it was the winter of despair, we had
everything before us, we had nothing before us, we were all going to
Heaven, we were all going direct the other way." 1In evaluating this

. crucial experience, the 'graduates" might well insist on using

superlatives.




Traditionally there has been widespread agreement that student

teaching is valuable, but there has been little investigation of why

it is valuable (if it is!), little attention paid to appraising the
results of the experience, and almost no exploration of the on-going
experience. There are studies of the changes that occur in student
teachers' attitudes, but little in the way of explaining why and how
these changes occur. fhe available studies offer contradictory findings
as to the effects of student teaching.1 There is even some question

as to whether or not student teaching actually serves to socialize

2 Little has

student teachers into the subculture of the schools.
been done to examine the student teaching experience as an entity
qualitatively different from all that came before and from all that will
follow. We have tended t§ continue the operation of student teaching
programs on the basis of assumptions rather than evidence. Research
findings have been available that might have led to examining our
long-held assumptions. Previous investigators have reported that:
student teachers become more custodial and less humanistic after
spending time in schools (as, analogously, do regular teachers);
aftitude trends developed during'earlief teacher education courses are

reversed;3

compared to the processes of and attention to socialization
in other professions and semi~professions, there is little of similar
nature in teacher education, except — and this the result of student

4

teaching - to encourage conformity. Several writers, a minority to
be sure, have been even more pessimistic about the outcomes of student
teaching. According to Charles Silberman (1971), "Even student

teaching [as is the rest of teacher education] is dismal."d
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Is student teaching the best of times? the worst of times? do
student teachers head for educationdal Heaven? the other way? What
does happen to student teachers, and, just as importantly, how/why
does it happen? What are some likely’results in terms of effects
on the classroom teaching that will follow? What follows has been
selected by the investigator as being of interest and challenge to those
who wish to know more about the impact of student teaching on one
rather '"typical" group of student teachers who were part of a rather

"typical” teacher education program.

A Brief Description of the Design of the Study

‘With a "methods" course and\prg—g;ngnﬁ,teaching questionnaires
behind.them, plan books and instructions from the university and the
investigator in hand, twenty-five students set out for the "real world"
of the secondary schools. Except for the unusual proportion of males
to females, twenty-three to two, and the above average age of two of
the males, the group was similar to other groups of students with
whom the investigator had worked. The schools and the supervising
teachers to whom they had been '.31ed appeared to be fairly repre-
sentative also - no better, no e,

At this time the_supervising teachers were contacted concerning
participation in the research and were asked to rg&grn several forms.
(Twenty-four of twenty-five did so.) From the first -week on,

throughout the ten week experience, student teachers compiled and

forwarded "logs." All students returned for several group sessions
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on campus. They completed questionnaires again at the end of the
experience, as did the supervising teachers. Meanwhile, the investi-
gator regularly visited a group of eight students who had been
selected, along with their supervising teachers, és subjeets for

a field/observational component of study. Because socialization and
processes were considered critical td the study, procedures for

the collection and analysis of qualitative data were in the ethno-
graphic mode. As an on-site observer, the writer looked, listened,
questioned and noted. The data provided by the Student Teaching

Logs proved to be extremely revealing as to who or what were acting

as agents of change and in suggesting ways in which éuch agents made
their impact felt'by the student.teachers. At the end of the ten week
student teaching experience, a tremendous amount éf data, quantitative
and qualitative,‘had been amassed.* From the serendipitous findings
alone, a léngthy report could be made. For the purposes of this paper,
I have reported only a limited number of findings and conclusions and
have dealt only with the pupil control component. There is no attempt
to generalize to all secondary social studies student teacher;, or to
suggest that under different conditions, students will change in the

same ways and/or be affected by the same forces.**

*For samples of data collecting instruments, tables, reporting of
field observations and interviews, the interested reader is referred to
the unpublished dissertation, "The Impact of Student Teaching on Attitudes
and Behaviors Relating to Pupil Control and Teacher ‘Authority for a Group
of Secondary Social Studies Student Teachers," Cecelia H. Fink, University
of Maryland, 1975.

**In fact, in' the full report, it was suggested that changing the
environment in which the field experience occurred was a major consi-
deration for those desiring a change in results and processes.



Some Highlights of Findings and Conclusions

Few who teach at any level ywould question the need for pupils
to be under some form of control - gelf and/or externally imposed -~
in order for instruction and learning to occur. Survival - teacher
and system's - require that there be rules generally understood and
honored. Thus, when the investigator studied the question of pupil

control, it was certainly not with any intent to suggest that all

contrdlé are unnecessary. (With Ausubel, one might agree that we
know only that authoritarian discipline has certain undesirable
consequences; we do not know that laissez-faire permissiveness has
desirable ones.) Of concern was how pupil control would come to be
viewed and practiced as a result of student teaching.

All signs indicated that these student teachers became

significantly more custodial, that they viewed their supervising

teachers as significantly more custodial than the supervising
teachers' scores indicated that they were, and that they behaved in
ways congruent with their newer attitudes as opposed to those"
previously held.

I believe that the changes may have been even more profound
than quantitative data alone would indicate. Judging.from conﬁersations
and log entries, inéreased custodialism occurred qgite early for many
and remained fairly éonstant after that time. 1In addition, there was.
consistent evidence t:.at where students had control problems and/or
in schools where pupil control was generally considered a major

problem, pupil control became the means and the ends. Such ‘goal

displacement was evident not only in student reports, but in the kinds
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of teaching and planning poted. Teaching strategies, indeed

entire lessons, were planned to avoid problems with discipline.

Such planning occurred under the direction of and with approval of
supervifing teachers for whom the methods "wqfked," that is, they
kept the kids quiet. Many students expressed concerns about the
limited authority and prestige that accompaﬁied their positions. It
is likely that the position itself - neither completely subordinate
nor superordinate - was detrimental to developing less custodial
attitudes and behaviors. Student teachers cannot afford the risk

of losing control!

The student teachers were surrounded by teachers and admini-
strators who often equated tﬁe ability to maintain order with the
ability to teach. Teacher talk focused typically on behavior pro-
blems, pupils who misbehaved, and how teachers prevented or punished
undesirable behavior. I found no case of a student being encouraged
to relax or ease up on controlling behaviors. The gripes that the
neophytes heard (and they were inundated with such gfipes) were apt
to be gripes against administrators and parents who were unwilling
or unable to make the kids behave. No student or experienced teacher
complained that parents or administrators weresfot teaching the kids
history, how to read maps, or how to think.

Bécause the experienced teachers constituted highly important
significant others, it is little wonder that the studenfs soon accepted
ideas ana practices that they had earlier, at the intellectual level at
least, appeared to reject. Pupils appeared also to be significant
others for these student teachers. From pupils, the apprentices

learned much of what they did learn about teaching and controlling.

8



Unfortunately for the interests of theory about "good'"instruction
and humanistic education, the pupils had long ago learned to accept
roles and behaviars the way they were "spozed" to be,6 that is, they
too knew that schoolsg operated along authoritarian lines and that
deviant behavior was what the school said it was. Deviance would
be punished by mutually understood punitive actions. Thus, althougﬂ
there was little or no remediation as a result of using "tried-and-
true” methods, pupils gave the appearance of having learned their
lessons. Pﬁpils in this fashion, helped prove the educational
theorists "wrong," énd served to reinfércé the value of custodial
behaviors. Convefsely;}pupils not accustomed to less rigid educa-
tional practicés were often unable to‘handle the "goodies" being
offered them; fheir resultant misbehavior was further evidence that
the university ideas had been unrealistic and that teacher wisdom was
really learned in public school, not university, classrooms._ Student
teachers used wnatever worked, settling for short-range order rather
than 1ong—rangé solutions.

For this group of student teachers, pupil control came to be
the single most important tangible criteria on which their prowess was
evaluated. Student teachers were satisfied that they were doing well,
they began to feel like teachers, when they were trusted to maintain
order on their own. The 1mportanc; of independenc;'in feeling 1like a
teacﬁer will come as a surprise to no one; we ;11 feel relieved, .competert

and flattered when the boss goes away leaving us with full responsibility.

However, in the case of these student teachers, there was no evidence

that the boss went away on the basis of any demonstrated competerncy

L]

9



other than the ability to control the class. There was not a

single piece of data that indicated that independence Qas given as

a4 result of knowlng and conveying the subject matter, or getting

pupils involved, or helping pupils to develop major concepts or skills
or any éimilar instructional competency. Some teachers did require
that they be given a lesson plan before leaving students on their own
(and even this was not a universal sténdard), but the big reward,

i.e., independence in the classroom, was proffered ywhen the supervising
teacher felt that it was safe to leave,and safety was synonymous with
control over student behavior. Further, and this will sound familiar
to those who have worked in buildings where there were student teachers,
many supervising teachers stayed fairly close initially, walking bagt
or standing in nearby hallways. The observer of this kind of "super-
vision" might well ask, "What is being observed? What can an off-site
supervisor really evaluate? help a student teacher to improve?" It ié
difficult to answer in terms other than those that have to do with
noise level, i.e. how well pupils are behaving.

Having been rewarded throughou; the student teaching experience
for the ability to maintain control, student teachers were given their
final reward from school personnel with whom they worked when evaluations
were completed.* Positive evaluations were written commending student
teachers for having displayed competencies in a variety of teaéhing

behaviors that would make for effective secondary social studies

*One student dropped out early; he reported that he could not
understand or handle the Pupils. One student completed the experieace,
but was failed. He had discipline problems throughout the field
experience and was the only student whose control problems increased
throughout the time spent in the school.
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Instruction. However, as one who was in the schools quite a bit,
visited in and out of classrooms, rcad the logs that students them-
selves had written and discussed with students the kinds of things
they were doing, I found it very hard to know on what basis the evalu-
ations had been written. In order for the evaluations that were written
to have had the kind of validity that would be desirable in such impor~
tant documents, the supervising teachers would have had to spend much
more time in the classrooms than most did, they would have had to use
different approaches to planning, observing and critiquing classroom
performance than they did.* No supervising teacher kept the kind of
records that would have provided evidence that a student teacher had
demonstrated a specific competency in teaching social studies. We might
conclude that the supervising teachers assumed effective teaching had
occurred when pupils behaved. (Do they not use the same criterion for
welghing their own performance?) Further, it became quite evident that
when the affective relationships in the dyad were strong and positive,
the shortcomings of the student tended to be forgotten if they had been
noted. The student teacher who was liked in the school could do little
if any wrong.

Why did student teaching have the impact it did on this group?

Some answers to this question have been suggested, at least implicitly,

*It is important to note that these comments are not to be
construed as reflecting negatively on these supervising teachers. 1In
the full discussion in the dissertation, the problem of evaluation is
discussed at length and the investigator concluded that the problems
were inherent in the total system of evaluation and in university~school
relationships in the student teaching program as it exists.

11
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in the discussion above, but the 'why'" deserves perhaps a further
look. Because student teaching occurs in the setting of the '"real
world" of schools, students must learn quickly how to survive in

what many experienced professionals around them perceive of as a
hostile environment: for many teachers, in many schools, pupil
cnntroi is an end in itself and neophytes learn that they must
conform to the values and mores of those whom they wish to join.
Qecause pupil control is often the only thing on which teachers
agree, an "integrative theme," talking and acting like these teachers
becomes the ticket of entry into.the union.7 In addition, pupils

In fact frequently misbehave and further encourage custodial, even
punitive, behavior, which may appear, in turn, to bring about the
desired results. Finally, being in control, béing able to achieve
that most desirable state of aff~irs when the pupils are, judging

by all external signs, behaving themselves, leads to a heady feeling
of really being a teacher. The feeling is confirmed as valid; the
cxperienced teachers veword yith the greatest gift at their disposal -

they leave the svuirat teacher alone.

Some Further Conclusions

I do not intend to imply that all of student teaching for all
of these students resulted in what might be identified, from the
perspective of those in teacher education in the colleges and
universities, as negative learnings. As a reSuft of the field
experience, students do learn about and do many things that;équld
not be learned on campus; there are values in serving an apﬁrenticeship
with a master. However, in regard to pupil control, the negative

12
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seems to outweligh the positive. Some might argue that what the student
teachers learned in the schools 1is what really needed to be learned,
that what those’ in higher education were teachipg/preaching was
unreal. However reasonable though the argument seems I would raise
several questions in response: if the control strategies learned
were really effective ones, why does discipline remain the single
greatest cause for beginning teacher dropout? If what students ggt
from student teaching is what they need, why is there so little
Improvement in control and/or instruction from one year's crop of
newcomers to amnother's? Finally, and at the risk of being charged
with approaching problems of pupil control too simplistically ,* {if
the control methods practiced have any real value, (kids have been
standing in corners, staying after, and writing sentences for
generations) should there not have been some positive results, at
least i{n dealing with problems that are primarily school related?
Going beyond the direct findings, but based still on a wealth
of cvidence, the author has drawn several conclusions that were not
included in Fhe original study, I earlier asked, "What are gome likely
results [of the atudent teaching experience] on the classroom teaching
that will follow?" The fixation on controlling pupils that is
reported above {g just one of the complex reasons why the author

f4 not optimistic about the answer to the question. Unless conditions

*The writer is well aware that problems involving pupil behavior
are not the problems of the schonl alone and that a great number are
symptomatic of problems in the larger gsociety, It is recognizad too
that despite tha fact that the achools are faced today with more
serious types of problems from many more youngsters than ever before,
the schools are receiving little aid from other sources.

13
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in the future can bring about drastic attitude and behavioral
changes, the classrooms in which these neophytes will teach will

be far removed trom the kinds of classrooms envisioned by those

who write about desirable secondary education and/or desirable
docial gtudies education. Students attempted, when observed by

a4 college/university person, to use techniques they had discussed
In methods classes, but there was evidence that such teaching

wils the exception rather than the rule. ngewfew students attempted
to teach in the mode of the "New Social Studies," but they needed
far more support and guidance, if their attempts were to be
successful., Some supervising teachgrs indiqated that they had some
knowledge ahout teaching in other than a didactic fashion, but they
dld not have the expertise and/or the commitment to other instruc—
tinnal patterns to use such methods consistently and effectively.
We need not consider changing the instruction in social studies to
find strong evidence of the schism between theory and practice.
Even Ln areas where there was little disagreement about the desir-
abllity of an educatignal practice, there was little evidence that
what was being done wﬁs effective, For example, all students and
#Hupervising teachers had received instruction in helping pupils in’
reading, and lessons were somatimes planned (and taught for the
Investigator) to improve reading skills. I ohsarved no lesson in
which such skill development received more than curgory attention
deaplte the stated Intent; student teachers were "going through

the motions."

14
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In fact, and it is distressing to coﬁclude, that much of
student teaching, behavior modeled by the experienced and that
. practiced by the neophyte, does consist of going through the motions.
If this conclusion is corréct; there is little likelihood that
these student teachers as teachers in the future will be teaching

any more effectively than those who have preceded them.

Summary Recommendations;

These recommendations are written from the perspective of one
involved at the university level, but every attempt has been made to

base such recommendations on data-supported findings and carefuily

considered conclusions:

(1) Creater cooperative planning, teaching, setting of objectiv.s
and criteria, and evaluation is essential. (Student teaching
literature is replete with discussions of cooperative programs,
but like the wecather, everyone talks, no one does much.)

(2) Supervising teachers' roles and status must be reconsidered and
revamped to give greater attention to the teacher educator aspect
of thelr jobs. These very important people need instruction in
what might be called the "soclology of education" so that they are
better able to understand their roles as socializers and inductors,

: They need to work cooperatively with all other involved university
personnel in the pre-field portion of the teacher education program
and to be in much closer contact with those who teach the "theory"

courses and those who supervise,

15
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(3) Since attitudes and behaviors not deemed desirable by the
university are developed in school seftings that seeﬁ to
emphasize the negative, it may be that stqdent teaching ought
to be done, at least initially, in a more controlled environ-
ment. Since kids who are "bad,'" teachers who are punitive, -
and schools where pupil control is the integrative theme breed
custodialism, it might help neophytes to develop and internalize
more positive attitudes and behaviors if they had a less threatening
start.*

(4) Students might be taught to be more introspective about their
experiences and to use educationally sound criteria for gelf-
evaluation. They need to be able to discriminate between
teaching and going ;hrough the motions.

(5) Implicit in most of the other recommendations would be the
recommendation that the evaluation processes and instruments
used be drastically restructured. Pupil control might well
have taken over its position by default.

(6) The final recommendation may sound far-fetched, but maybe our
hopes reside in such a long shot.' If pupils are significant
others, if they do "teach" teachers how to behave, then we might
make use of their services and availability. Pupils teach

without quite knowing they do. They kﬁow little of Education's

*Note that the terms '"initial" and "start" are used. This
recommendation made here does not negate the need to provide very
real experiences in less than Utopian environments, but exposing
students to a crueler real world might be better done after they
have learned control as a means, not an end, and are able to appraise
effective teaching vis-a~vis instructional rather than control
criteria.

16




15

purposes and might even question that we had any that are
worthwhile. They know how and when to turn on and off; they

are quite sophisticated about reward and punishment; éhey are
the cause of everything else that follows. Perhaps then,
consider;ng their numbers and power, the pupils could be made
active partners in teacher.education, knowingiy helping
neophytes to discriminate between the effective and ineffective,

between ends and means, between teaching and going through the

motions.

A Final Word

To the subjects of this study, student teaching appeared to be
the best of times: they gained confidénce; all but two survived;
most thought they had done well (superbly?); they believed they were
prepared to bring light and hope to secondary social studies teaching;
they had everything before them! The investigator, who would have
been delighted to have reached similar-conclusions, is far less
certain that these neophytes are going to educational Heaven. It

iy to be devoutly hoped that the other way is yet avoidable!
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FORM | - SUPERVISING TEACHER
PERSONAL INFORMATION FORM

Mame:

. “chool Namo ond Location:

Grade(s) taught presently:

- Subject(s) taught presently:

Number of years téaching experience
including the present year:

E¢ucational Institutions attended (start with most recent):

College/University Dates Degrees

Previous experience, |f any, with student teachers -- number, dates,

place, and other related informatlon. RO

20




STUDENT TEACHER PERSONAL INFORMATION FORM - FORM |

I Lt

/’ "'\\\‘
Name Date o
Address L
Phone
Date of Birth. Place of Birth
Marital Status If applicable, number and ages of Children

Community in which you have lived the longest

Lducational Institutions attended (begin with present and g0 bhack
through high school)

Instltution location Dates Diploma/begree

Work experience related to teaching and working with adolescents

Type of Work Where Dates

Work experiences not related to teaching

Type of Work Where ' Dates

Hobbices, special Interests, extra-curricular sctivities

21



Form || ~ Supervising Teacher

This i an informal survey intended to elicit your spontaneous idea:.
Please teel trece to respond informally in any form that is casiesl ond
least time consuming for you,

|. What do you believe are the most Important things for a student
teacher to learn?

2. How do you think a student teacher can be helped to feel like o
teacher?

3. What kinds of experiences do you. believe are most Important for
student teachars to have during student teaching?

4, What do you think are the main characteristics of a "good teacher"?

5. What are the main characteristics that you would associate with a
"good class"?

1. Sugnest any areas In which you feel that our present studunt Toachimg
experiences do not prepare one to teach In the real world of school.,

22



FORM || - STUDENT TEACHERS
f

Plamo

Student feacher Placement

School Grade(s) Subject(s)

I’lease respond to the questions below as fully and thoughtfully a5 you can,
You ore assured that your responses on this questionnaire, as for all Gther
questionnalres that are being used, wi!l be held in confidence. No names
will be used in any report of the study and nothing you say will be in any
way related to your evaluation in student teaching.

|. How did you happen to choose teaching as a career?

7. What aspects of teaching do you feel you will like best?

3. What aspects of teaching do you think you will like least?

4, What do you think are the main characteristics of a "qood teacher"?

5. What characteristics do you associate with a "qgood class"?

23
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Form il - Student Teachers
Page ~2-

6. What are some of your strengths that you think might serve you well
in student teaching?

7. Are there any weaknesses that you might have to overcome ir order to
succeed in student teaching? Explain, ’

8. To what extent do you believe that you will have' freedom to make
decisions during student teaching?

9. In what kinds of ways do you belleve your supervising teacher can
be most heipful to you?

"?‘:

10. Do you have any major anxieties about student teaching?

I'1. What do you think ought to be the major objectives/outcomes of
the student teaching experience?

24



FORM |11

Information

B T SEREY

Following a number of statements about teaching are presented. Our
purpose is 1o gather information regarding the acluul attitudes of cdu-
catory concerning these statements,

- You will recognlze that the statements aré of such a nature that therc
are no correct or incorrect answers. We are intercsted only -in your frank
opinjon of them,

Your response will remain confidential, and no individual or school will
be named in the report of this study. Your cooperation Is greatly apprecioted.

Instructions: Following are statements about schools, teachers and pupils,
Please indicate your personal opinion about each siatemeni by
circling the appropriate response at the right of the stalement,

PART - A
[$}]
i
[
Q (§1)
o N
| ()]
U] tom
<C ) L)
. >~ o o
- e = o -
)] | [$}}
o [¢}) o)} ¢
[¢] V) 18] Q
| | n L.
4 [o}] e -
(72} 1 c 0
t. It is desirable to requlre pupils to sit SA A ) 5D
in assigned seats during assemblies.
7. Puplls are usually not capable of solving SA A ) oD
thelr problems through logical reasoning.
3. Directing sarcastic remarks toward a SA A D) s
deflant pupil Is a good disciplinary
technique. '
4. Beginning teachers are not likely to SA A N D
maintain strict enough control over
thoir pupils,
b, Teachers should consider revision of SA A D 5D
their teaching methods if these are
criticized by their puplls,
fi. The best principals give unquestioning SA A ) “n
support to teachers In dlsclplining
pupils,
7. Pupils should not be permitted to SA A ] o
contradict the statements of a teacher
in clasy.
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8. It is justifiable to have pupils learn SA A L oh
many facts about a sdbject even if they
have no immediate application. '

9. Too much pupil time is spent on guidance SA A D 1]
and activities and too little on academic
preparation,

10. Belng friendly with pupils often |eads SA A D SD
them to become too familiar.

Il. It is more important for pupils to obey .SA A D SD
rules than that they make thelir own

. decislons.

12, Student governments are a good "safety SA A D s
valve" our snould not have much Influ~
ence on school policy.

I3, Pupils can be trusted to work together SA . A D SD
without supervision. '

I4. I1f a pupl| uses obscene or profane lang- SA A D SD
uage In school, it musf be considered a .
moral offense,

15, 1f pupils are allowed to use the lavatory SA A D SD
without getting permission, the privilege
will be abused.

16. A few puplils are Just young hoodlums and SA A D s
should be treated accordingly.

I7. I+ is often necessary to remind puplls SA A D S0
that their status in school differs from
that of teachers.

I8, A pupit who destroys school material .-or SA A D SD
property should be severely punished,

19, Pupils cannot perceive the dlfference  SA A D $D
between democracy and anarchy in the
classroom,

20. Pupils often misbehave in order to make SA A D o

the teacher look bad.
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. Teachers should foliow the instructional . A ) oh
guides provided by the school district.
2. A teacher's decision on grading a pupl| SA A D sh
should not be changed.
3. Teachers usually prefer administrators SA A D Sh
who exercise strong authority.
4. Teachers should be free to teach any -~ SA A 0 SD
content within thelr subject area that
they feel is suitable.
5. Administrators have too much authority SA A D SD
in schools,
6. As indlvidual teacher Is just about SA A D S0
powerless to bring about change.
7. Schools could function as well without SA A D SD
administrators as wlth them.
8. Teachers should feel! free to use any SA A D SD

methods of instruction that they feel
suited to their classes.

9. Principals should follow administrative SA
quides provided by the school district.

10. Most teachers are satisfled with the SA- A D sSh
amount of autonomy that they have .
within the school system.

Il. Schools must have clear-cut 1ines SA A D SD
of authority |f they are to function.

I2. Teachers can have more Influence on SA A D SD
decision-making in schools than they ‘
think they have. '

15. Teachers who are frequently critical SA A D SD
- "ot the administration weaken the
system,
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4. A teacher who attempts to do things SA A
differently will probably be criticized
by his/her peers.
5. Teachers have a considerable amount of SA A
freedom in their own classrooms.,
6. Changes in the educational program of SA A
a school should not be made without
approval of teachers,
7. Teachers should enforce rulings from SA A
the administration of the school.
I8. Sometimes a teacher must do something he SA A
does not believe in for the well-being
of the school.
19. Teuchers should participate In the . SA A
selection ot their own administrators.
20. Schoo! systems have the right to require SA A

loyalty oaths.

23

Sh

Sh



FORM 11]1-A-R
Intormation

Following are a number of statements about teaching that you have
seen previously., As you uelect your responses this time, however, pleaae
note that you are being asked to respond, not for yourself, but a4y you
feel your supervising teacher would respond.  Please respond frank ly.

Al responses will remain confidential . '

Instructions

Following are statements about schools, teachers and pupils., Please
indicate your opinion as to how you béliéve your supervising teacher would
respond to each item by circling the appropriate letters at the right of
vach statement,

I BELIEVE THAT MY SUPERVISING TEACHER

WOULD SAY THAT: . o
(&)
Q th
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. 1t is desirable to require pupils to SA A B] 50
sit in asslgned seats during
assemblins. .
2. Pupils are usually not capable of SA A D 5D
solving thelr problems through ‘
logical reasoning,
5. Directing sarcastic remarks toward a SA A D S0
defiant pupil is a good disciplinary
technique.
4. Beginning teachers are not likely to SA A D SO
malntain strict enough contro!l over
their pupils,
“. Teachers should consider revision of SA A D sD
their teaching methods if these are
criticized by thelr pupils., '
6r. The best principals give yngquestioning SA A D SD
support fo teachers in disciplining
pupils.
7. Pupils should not be permitted to SA A D Ln

contradict the statements of a
teacher in class.
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H.o It is justifiable to have pupllis learn SA A D S0
many facts about a subject even if
- they have no immediate application.

7. Too much pupil time isg spent on guidance

)

and activities and too little on SA A 0 !
academic preparation,

0. Being friendly with pupils often SA A )] W
teads them to Lecome too familiar.

o1t is more important for pupils to SA A 0 i
obey rules thuyn that They make o
their own decisions.

L. Siudent governments are a good "safety SA A D s
valve" but should not have much
influencq on school policy,

2 Sun \ 4

I35, ngnls can be Trysfed fo work together SA A 0 -0
without supervision.

4. 1t a pupil uses obscene or profane SA A D “h
language in school, it must be
considercd a moral of fense.

5. 1f pupils are allowed to use the ' - SA A D S0
lavatory without getting permission, '
the privilege will be abused. _

16, A few pupils are Just young hoodiums SA A D . S0
and should be treated accordingly, '

F7. 1t is often necessary to remind SA A D 51
pupils that their status in schoo|
differs from that of teachers,

FS. A pupil who destroys school SA A -D 50
material or nroperty should be
severely punished.

1. Pupils cannot perceive the difference SA A D S0
between democracyvand anarchy in
the classroom.

20. Pupils often misbehave in order to SA A 5 Y

make the teacher look bad.




FORM |V

Cromothe Lictings below, select the three items you consider the meoe,
imporiant. b the spaces provided at the bottom, place in rank order '
Petter. that ddentity theoe items, #1 being most fmportant,  Selool theoe
sonooonsider the three Deost impur tant and iodicate fhe fank™ you w1
oo with A15 being the least importunt, 1t fhere are any ilem, rng
ate ot inc buded, please feel freoe to add these ot the LOTTom and e
their latters in your ligls,

Ao What are the moot important roles o classroom [eacher in aocomdan s
sthool maat Fille

r

a. cooperating with other teachers

o helpimy pupils learn the subject for which the toachos
i recponsibte

. maintaining schoot organization and regulations
d. setting o model for pupils

L, Tcdchiﬁq pupits self-control and discipline

bo acting oo a confidante and counselor

9. 1eaching pup[ls to be independent learners

h. helping to promote a positive image of the school for
parents and community '

i. maintoining control of pupils so that the sehool program
can function

de heldping pupils learn respect for lawful authority

. helping develop curricu]um

te helping to improve the status of teaching o5 « p;ofELﬁiun
m, helping to train new teachers

-

n. creating enthusiasm for the subject taught

' . helping pupils build a sense of self-worth

D

e

(RN

ITheeao Most Important. Three Loau ! tmpor tanl
. 13,
l‘. '4' - . T
. 15 :
oty

FRIC o | A
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form 1Y « page 2

"lease rank order these in the same manner that you did Part A.
H. What are the most important thlngs for o student teacher to loarn?
2. understanding personal problems of pupils
b, relating to parenis
Co ovaluating pupils' work
d. maintaining order in the classroom
¢. using Innovative teaching methods
f. individualizing instruction
a. knowing the subject matter to be taught
.h. conveying information effectively to pupils
i. developing an Individual style of teaching
J. maintaining required records
k. getting along with other teachers
I. motivating puplls
m. handling deviant behavior
n. knowing how schools and school sysfemé operate

o. planning for instruction

p.
q.
[
Three Most Important . Three Least Important
l. 13,
2. 14
5. 15.




Form v -‘Supervising Teachers

Please fecl free to respond informally to the following questions berwed
on your own spontanecus ideas and reactions,

F. In what ways do you feel that your student teacher has changed o
a5 a result of the student teaching experience?

2. In what ways, if any, does your student teacher now act more "like
a teacher" than he/she did previous!y?

k4

5. What do you consl!der the critical incidents that have had the greatect
effect on bringing about changes iIn attitudes and behaviors of the
student teacher? (Please be specific in describing such incidents.)

Name : - Date:




A. What persons and/or groups have been most responsible for bringing
sbout changes in the student teacher?

5. As the supervising teacher, how have you conveyed your [deas about
what you believe to be effective teaching to your student ‘leacher?

6. Please add any comments-about what has happened during the student
teaching experience that you think might be relevant but that | have
not asked about.

Name: . , Date:
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Form V - Student Teachers

Please respond to the questlons below as thoughtfully and as frankly as
you can, Try to answer each question in sufficient detal! so as to
present a clear picture of your own ldeas, feelings and experlences,

Inciude specific examples that |liustrate your responses whenever
possiblie.

I. tn what ways do you fee! that you have changed most as o rcsult

of the student teaching experience?

2. What do you consider to have been the most critical incidents that
have affected your attitudes and behaviors as a student teacher?

(This is-a particularly appropriate question to i!lustrate with
anecdotes,)

3. What persons and/or groups have been most influential during student
teaching? |n what ways?

Name:’ Date:




4. What do experienced teachers consider to be effective stratugles
for controlling puplis' behavior In the classroom?

5. How do you fee] about the control strategies the* you saw used or
heard about? -

. In what ways did your supervising teacher convey to you his/her idens
about what he/she considered effective classroom control?

Nome : : Date:




7. How satisfying do you now think teaching will be for you? Explain
your answer In terms of what you feel are the assets and llabiliticy
of being a teacher,

8. It a student who was preparing to student teach came to you for advice
about how to "survive" In student teaching, what would you suggest?

PLEASE RETURN THIS FORM WITH YOUR LAST LOG WHEN YOU ATTEND OUR FINAL
MECTING ON WEDNESDAY, MAY 21, 1975.

Name: ‘ Date:
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Form Vi - Student Teachers

How do you rate your present fdeas In relation to each of the Pheme,
below au compared to the |deas you had when you <larted stiudent
teaching?

Next to each item place the number that best represents the opinion
you now hold as comparcd to that previously held:

5 - much more/better 4 - somewhat more/better 3 - about the oame
2 - womewhai less/worse I - much less/worse

-~ teachers' rights and priviieges

c. teachers' interest [n subject taught

d. pupils' interest in subject matter

2. teacher flexiblillty In the classroom

f. authority of administrators in the scheol

9. teachers' relations with administrai.rs -

h. teachers' concerns with malntaining order

i. difficulty of maintaining classroom control

J+ importance of getting along with other teachers

k. experienced teachers' attitudes toward student teachers

I'. degree of freedom in declsion—making for student teachers
m. degree of freedom in declsion-making for experlenced teachar .y |
n. commitment of teachers to improving méthodology

©. interest of teachers in curriculum development

p. influence of 1type of class on teachers' behaviors

g. Importance - o school regulations about maintaining records
r. my own confidence in my abllity to help students learn

S. personal feelings of satisfaction in teaching

t. effectiveness of supervislng teacher in helping me to lcarn
u. teachers' comp: icnce in subject matter

v. importance of maintaining a t1me schedule .

w. administrators' concern for problems of teachers

x. teachers' professionalism

y. methods uéed by teachers to maintain classroom control

7. value of student teaching experience In helping me to
understaond how schools function
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STUDENT TEACHING LOGS = A SHARING OF EXPFRIENCE

A wall-kept log can be of value in a variety of ways: first, the luy
provides a means of carrying on a running dialogue between us; second, as
you record your experiences and reactions, you‘will have the opportunity tc
‘rethink what is happening and what you are learning about becoming & teacher;
third,the logs will provide both extensive and intensive views of the student
teaching experience that any one participant involved In teacher educutio:
is normally unable to get.

I can assure you that your logs -~ what you record about schowl:,

school life, and people -~ will in no way reflect on the evaluation you
receive for student teaching. Logs will not be read by any colleqe or

scheool personnel associated with the student teaching program.

It Is important that your observations be recorded daily, so asvro
reflect what Is happening on a progressive basis and to avoid an end-of-
the-week rush that would not provide you with the insights that might
otherwise émerge. I suggest that you try to record between one and two
pages each day. Please note fhaf there are Twé types of guide sheets
provided for each week:

(1) The first form will be the same for each of the ten weeks and
you may record directly on it,

(2) The second gquide is different for each week and your responscs

to it will comprise much of your dally recording.

Feel free to go beyond those questions suggested by the guide sheets,
lsing anecdotes can be very heipful as can brief specific examples taken
from your daily life in the school .

| Please mail a completed weekly log each Friday in fpe stamped

envelopes provided for your convenience.




STUDENT TEACHING LOGS . ...
Weekly Summary
. I. List and describe briefly:

a. experiences working with pupils:

teaching? number of lessons? +types of teaching?

other types of work with pupils? (e.g., tutéring,
small groups, extracurricular activities?)

b. cbservatlions:

of whom: number? +types?

c. conferences:

with supervising teacher: number? duration? content?

-I'1. What other experiences are you having that are helping y»u
to learn about hecoming a teacher?

Name




STUDENT TEACHING LOG

Suggested Guides for Recording

Week One

1. What are your first impressions of:
the school?
the supervising teacher?
. other members of the staff?
administrators? .
‘ pupils?
* 2. Anything else interesting about your first week?
3. How do you feel about this first week?

Week Two

1. How does this school compare to the one you went to?

2. Have there been any surprises in the experience sgo far?

3. Have there been any incidents that you would consider represented a problem in the
classroom? If 8o, how was/were the problem(s) handled? What are your feelings about
the problems and how they were handled?

Week Three

1. How are your first impressions holding up?

2. What have been your most interesting experiences so far?
most exciting?
most satisfying?
most frustrating?

Week Four

1, How closely does the reality of the school fit what you had anticipated?
2, Have you started to (or do you) feel "like a teacher?" Why or why not?
Recording some type of anecdote might help to clarify.
3. How are you as a student teacher learning to become a teacher?
(You might include through whom and in what situations.)

Week Pive

1. What problems seem to concern the teachers with whom you are working?
2. What do they do about their concerns? '
J, How do you feel about what teachers consider to be problems?

. 4. Any "crisis" in your own situation? Elaborate.

Week Six

1. How would you now describe the general atmosphere/climate of the school?
2, What do you think the teachers in the school feel about:

each other?

the administrators?

the pupils?

parents?.

In each case, what are some bases for your ideas?
3. What do you think the teachers think of student teachers? What gives you

this impression?
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Week Seven

1. Do you think that you have changed? How? Explain,

2. How would you explain the reasons for changes that have occurred?

3. Have you been surprised by any attitudes and values displayed
by teachers? PElaborate.

Week Eight

1. Considering what you thought should be the objectives of the student
teaching experience, how well has the experience met your objectives?
Explain,

2. What are teachers' chief satisfactions? dissatisfactions?

3. How have you learned about these?

Week Nine

1. With only one more week left, what do you think you have not learned that
.you should have? Why 1is this so?

2. What kinds of experiences have been the most valuable? Why?

3. Is teaching what you thought it was? Explain.

4. Are schools what you thought they were? Explain.

Week Ten :

1. As a result of this experience, do you think teaching 1s for you?
Explain. -

2. What do you think are the most important things you have learned?

3. How have you learned whatever it is that you have learned?

4, How are you different? Explain.
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