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Aruitoxt provided by Eic:

wnen the first supersonic pas.enger service was
inaugurated in february of 1976, the human size of the
world suddenly became 40% smaller. But even before the
Concorde landed, the concept of one limited, inter-dependent
world was uo longer a philosophical dream but a reality
denonstrated by billions of people who streamed out of
jumbo jets, were hypnotized by satellite piciures of events
l0,0CC miles away, or were subject to political ideas
developed in nations far from their own. Internationalism
is no lznger a remote poal of statesmen, but a practical
soluti.n to local problems for millions of people in
government, business, and educational activities.

As I s5it down to my Clivetti typewriter in Coperhagen,
another teach-r may be doing the same thing in Bast lLansing,
Michigan. wWe may both have had the same Sunkist orange
juice for breakfast, the same Danish ham for lunch, watched
the same 3BC report on the Rhodesian situation, listened to
the same Berlin Philharmonic version of Debussy, or read
the same Art Buchwald column in our local newspapers. -
National buundries, never the impresnable barriers indicated
on maps, have becume more and more permeable after the
Second World War, as politicians, businessmen, and techno-
crats recognized tnat it is impossible for one nation to

live in isolatici within the confines of our spaceship earth.

Internaticnal education beran with a very specific
problem: how could the children of diplomatic personnel

~
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be educated outside of vieir hceme camtries
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international schools which agreed to have one or two
langruages of instruction and to zrepare students for as
many national examinations as necesséry--revealed that
tie daily contact between young people and teachers of
varying nationalities and backgrounds could do much to
break down prejudices and stimulate an interest in inter-

naticnal understanding. -

In 1962, when I joined the international school in
Copenharen, the Americanizaticn of burope was at its height.
At our bnplish-language high#® school, fully 60% of the
students were the children of American government officials,
businessmen, or visiting scholars. For them, a standard
hish school curriculum guaranteed that they would get all
the courses needed to enter an American college. For the
others, for whom American History in the 1llth Grade was
also required, well, the experience of studying the history

of any particular country in depth was of some value. . .

In 1968, tie school ad been approached by a represent-
ative of e newly-formed International Baccalaureate Office,
offering a curriculum and examination system, which, it was
hoped, would be relevant to the needs of an international
student body and would be recognized by the university

systems in the home couuntries of each of the students.

We arreed to begin preparing students for some of
the examinati. ns, and over Lhe past seven years we have
watched the Internaticnal Baccalaureate grow from a
“antative option to become the unifying curriculum of our

school. A3 our appreciation for the International
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Baccalaureate was growing, across the werld the numbers

of students achievin ' the International Baccalaureate
Diploma increased tenfold. The International Baccalureate,
or simply, IB, has gained ofiicial recognition from

nearly evéry major government and university arournd the
world. The IB philosophy, that tiie curriculum offer not
only a course of studies which is relevant to the needs

of each student, but that all its disciplines emphasize

the :nler-relatedness of nations and peoples, has attracted
the interest of scme 80 schools and brought it to the

IS

point of receiving the endorsement of the United Nations.,.

“or the International Baccalaureate of 1976, the -
developing years are Over. The rersonalities and programs
whicn g.ve direction and purpose to the inteminable
meetings, the tedious process of persuasion and compromise
necessary to achieve agreement on syllabusses and structures,
the negotiations oven the terms of a-ceptance by uhiversit&
systems, and the all-important search for funding during
the initial years, have finished. The - . ig established,

it nas achieved recognition, and it is .._.alar.

-

The purpose of this paper is tc folliow tne development
of the International Baccalaureate, to examine its aims and
its methods for achieving those aims, ana finally, to
discuss the possible paths which the IB may bake from here.
I1°11 be giving an insider”’s point of view, for I have been

working with the day-to-day problems of teactiing in an I B

scnool for She past seven years, and as one who 1s
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comuitted to any program which secks to [urther inter-
national un@erstanding and c.operation among young people,
I cannot be Lotaily objective abcut the doncept of an
International Bécwalaureate. But I will attempt to
pres:nt a clear picture of how the IB came to be what it
ié; and what it mcans ta be a student or teacher in the

I.ternaticnal Baccalureate.



Development of the IB

The berinninss of the International Baccalureate
go back to tie grand old lady of international education ,
the Internaitional 3chool of Geneva. The Ecole Intsrnationale
de Gendve, or Hcolint as it is called, is one of the oldest
international schools in the world, having been founded
in 1924 to provide educational facilities for the cnildren
¢f 'he delegates to the League of Nations. With about
1600 students it is the largest school of its kind, and
counts among 1its former students such iilustrious personages

as Indira Ghandi.l

Up until about 1950, Ecolint was about equally divided
along lancuage lines--about half of the 500 students
followed an fLnglish-language curriculum with French as
a foreign language, and the other half pursued a Irench
curriculum wifh English as the second language. There was
a single headmaster, a single staff association, shared

athletic programs, cafetesria, and so on. But the burgeoning

expansion of American businesses and US involvement in

international orranizations brought hftndreds of Eknglish-
speaking children %o the Ueneva area. In the "50s and

‘605 the ,opulation of the Internaticnal School of Geneva
tripled in spite of tie creation of two other bnglish-language
schools in the vicinity. Ab;ﬁt half of the students of
becolint Qere now Am:ricans, the French side of tihne school
comprised less than 25% of the total. The physical growing

pains forced Ecolint to divide more and more into two
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institutions with separate headmasters, staffs, and
student associations for each side. This unfortunate
division along language lines was further compounded by
the fact that students were being prepared for five
differcnt national examinaticns--the British "O" and "A"
levels, the American (College Boards, the German "Abitur",

the Swiss "Maturité", and the French "Baccalaureat".

Gradually the tensions caused by a widening split
betwcen the swelling English section and the static

French section began to affect every activity of the

school. French students who studied English did so through

textbooks oriented_toward the French "Baccalaureat".
American childrasn who wanted to enjoy tue benefits of

the French culture at the International School were
discouraged from enrolling iﬂ the French section and
found themselves doing French from workbooks printed in
TLondon, A tightened budget found the majority on the
English side uore than willing to cut back on many
programs carried out on the French side, and a subseqguent
series of confrontations brought the International School
of Geneva to a position thiat threatened its ability to
continue as a.functioning school, much less one which

attempted to further international understa’nding.5

Clearly some way of circumventing the narrowly
nationalistic examination systems of the two sections
would be a step along tlie road toward re-integration.
A number of teachc¢rs on ULie Bnglish side nad been interested

in Jdeveloping an international examination that would be

8



acceptable to more than one ministry of education, and
in 1961 the head of Ecolint’s History Department, Robert
Leach, visited internaticnal schools all over the

. Northern Hemisphere to investigate the need and interest

. in such a proposal.. When he returned to Geneva, he and
his colleagues drew up a syllabus and examination in
Contemporary History which was taucht to four students
in'l962—65. One of the students was latér admitted to
Harvard which accepted niis work in history as the equivalent
of their first-yecar program, Copies of the Contemporary
History syllabus were sent to ministries of education all
over the world, and the responses that came back to Leach

. 4
were generally very positive,

With the first indications that an international
examination.system would be acceptable by a number of
cgovernments, the knglish section of Ecolint began work
on the outline for the curriculum for an International
Baccalaurcate. The first draft was completed in 1964,
and proposed a two-year program (about the average length
of stay for internaticnal students) leading fo examinations
in six tQ_eight areas. In History and World-Literature
the syllabusses reflected the original thinking of the
individual staff members of Icolint, while in other areas
the British "O" and "A" levels clearly stooa model., The
BEgyptian-born head of the mathematics department at that
time confided to me hat tue original Maths syllabus
was essentially the same as the Southaripton projecty and

ohly later developed a slichtly different character.
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The Philosorhy exam was e.ssentialy French in origin,

and Biology was close to that of the American BSGO programe.

A fairly well-developed course of studies and the

professed interest of a number of international schools
as well as national éxamining boards enabled the budding
International Jchiools’ Examination Syndicate to obtain
suprort from the International Schools Association. In
1963 the Twentieth Century Fund gave the ISA 375,000
to establish the machinery for the development of a common
curriculum and examination program for international schools.5
Aided by the money, the International Baccalaureate saw
its main tasks as |

1) working within the framework of the various

international schools to produce agr.ement on

an IB curriculum,

2) developing an ef ‘icient and reliable

examination structure, and

3) achieving acceptance by a number of national

university systems or‘ékamining bodies to grant

an IB Diploma holder status equivalz=nt to that of

a student who had studied within the national system.

This developmental period of the IB was to last ten
vears, from 1965 to 1975, during which time the numbers
of students and schools was to be limited to "reasonable

.numbers.” The goals wr:ich the IB set itself, however
simple they may have secmed at the time, were fraught

with difficulties tha: became obvious during the innumerable
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confercences and m.etings wich followed in the next

few years.

The basic structure for the course of studies lcading
to an IB diploma required examinations in roughly six
different areas. Tiis was intended to fit neatly between
the French "Baccalaureat" requirements for 12 or 13
examinations and the Britisk custom of very intensive
preparation for only three or four "A" levels. It so
happened that at this time in France there was a groWing
amount of critism about ihe nece.sarily superficial
agproach taken to so many examinaticns while across the
Channel the complaints of British teachers could be heard
that the narrow specialization in the secondary schools

worked against a broad, liberal education,

But although the number of examinations seemed
grnerally acceptable to most teacners concerned, the
specific subjects to be examined turned out to be a
vory sticky wicket indeed. Although a guick look at
“uropean curricula and exams indicated that there was
about a 70%-overlap,6it was the remaining 3%0% which
provided enough fuel to make the regular subject matter
panels warm and wearisome affairs. And although copies
of national curricula'were readily available and several
or anigations, among them the International Education
Aszociation and the College of Zducation at Oxford, had
d..ne thorough studies of European secundary education,

the panel participants preferred to ignore such ready-
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made data and proposals in favor of hawmering out
guidelines according to what they felt was best at their

particular school.

Oddly enough, it was eusiest to come to agrcement
on the History and Scoial ;Studies curricula. Nearly
everyone seemd to acknowledsre his owq national and
ethnocentric viewpoints., (The fact that nearly all
represcented VWestern Luropean points of view should not
subtract from their accomplishments in achieving consensus.)
The real sticking points were the subjects like mathematics
and the hard sciences in which few could see or admit that
1ifferences from one nation to the next were Jue to
arbitrary cultural influences. In France, mathematics .
contains a significant amount of topology (many of the
outstandiig topologists were French), in Denmark and
Britain topology is neglected in favor of more work with
calculus, a field very useful inq%echnological applications.
In physics, the French emphasize statics, while the Germans

Y

have avandoned it leong befoi the "Abitur.”

It was in the field . ioreign languages that the-
representatives found it most diificult to overcime
national difierences. 7The traditional ways in wiiich
lancuages had been taurht wnd tested varied greatly, and
few wished to barter away the particular strengths which
their own methods ensured. The British demanded that the
examinaticn convain a passage in tho language Béing examined
to be translated intc une language of instructiong the

Grn:mans wanted no ‘translations; and the French were willing

12
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to accept either, but required an essay to be written in

the examined language, a task which the British felt was

too difficult.

Ultimately the British backed away from their
position, since for many of the IB candidates, a translation
from the examined language would mean a translstion from
a third language to a language which was not native to
thems As of 1976 the examinations for languages are a
remarkable blend of all viewpoints, a synthesis which
offers the most thorough examination of a student’s ability
of any large~-scale examination I have yef seen. One hour
of objective yuestions covers grawnar, vocabulary, and
comprehension, ‘[his is followed by about 40 minutes of
"listening and comprehension", in which the students listen
to a taped dialogue and answer siort questions on papers
Then twovhours are devoted to essay questions on general
topics of everyday life in the c-untry of the languapge being
tested and on specific literary works which the school has
studied. Ffinally a recorded oral examination of about 20
minutes is conducted in whici Lhe student speaks into a
cassette recorder on a question about one iﬂﬁ the authors
he has studied, &and later carries on a conversation with

his tesncher about some simple e eryday subject.7

All during the time that committces of interested
eachers, administrators, and advisors wore going about
the wearis.me btask of reacuing apreewcnt on tho topics

to be included in oach disciplinary area, Lie Intcrnational

13
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Baccalureate as a matriculaticn exam was a reality for

a growing number of students. ilien the Copenhagen Inter-
national School first apreed to have a few of its students
3it for scme c¢f the exams in 1969, about 300 students from
1C other intn:nationa; s3chools were doing he same--
thereby providing a mass of data for the individual
supject area commnittecs, as well as for the Oxford
RPesearch Unit, headed by W.D. Halls, which was charged
with the job of developing a setv of equivalencies with

the various national examinations.

Using the statistics provided by Halls and the records
of students who had taken IB examinations and were now |
studying at universities in many countries, the IB office
be~an a ons series of nerotiations with the educational
authorisics of the major countries represented by IB
cundidates. Every country a..proached agrced with the
aims of the IB--in principle. It was the exact conditions

shat were subject to discuscion,

kven the exact number of the exuminations to be taken
by each candidate pointed out the dif'fercnt educational
philogophies hcld by the ministries of cach country. A
representalive for the University of London expressed
doubts that Pritish universities c.uld accept any
exaninalions which were bel w the standards of the rather
spocialized "A" levels., A aspokesman for the Fronch
Ministry of siucation doubted that Lhe Ministry could

acrept ony exam system in whiech the students thiemselves

e 14
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were allowed to select the subjects they were to be
examined in. 8 Advocates of both-sides understood the
objectives of the other, howev;r, and managed to cooperate
in developing a compromise which stood a decent chance of
being acceptable to most university systems. Finally
arreement was reached that the IB would demand passes in
seven subjects--a language of instructioﬁ, a second language,
a sccial study, math/science, and three others selected

from a lonr 1list of possitilities. There subjects were

to be studied at the high:r levcl, and four were to be

taken at a lower or subgsidiary level.

A year later it became apparent to all of the subject
matter panels that it would be impossible to teach seven
subjects to a sul.icient depth in the two years that IB
preparati n should take, anil S0 six subjects were suggestcd--
three at the iigher level and three at subsidiary level.

The students course of studies consisted of one examination
in the languare cof instruction, one in a seccnd language,

one in the social étudies, ie., listory, lkconomics, Geography,
Jocial anthropology, Philosophy, or Péychology. A science
subject could be either Biology, vYhemistry, Physics,

Physical Science, or Scientific Studies. Mathematics

was the fifth subject, and é sixth subject could be any

of the above, or Art or Music, or a course developed and

exumined by the individual school.

By 1970 most of the large problems of syllabus and

curriculum development had been ironed out, In ad:ition,

15
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the educational authorities of most major countries had
granted provisional recognition of the IB Diploma as having
equal status with their national examinaticns. Australia,
the Netherlands, New Zealand, and the Scandinavian countries
accepted Diploma holders without qualification, and
Switzerland and France accepted them with the qualification
that the IB was only for foreigners and citizens living
abroad, ie. the nationals of those two countries would
not be allowed to get around national exams by taking the
IB at an international school in the country. In Germany
the IB was in the hands of the individual statés, but the
federal government had made a recommendation that the IB
be acknowledged as equivalent to the "Abitur". Since
university acceptance was in the hands of the individual
colieges and departments within the universities of the
United Kingdom, no blanket acknowledgement was possible,
but most of the Britisﬁ schools had accpted IB Diploma
holders on a par with students who had taken the "O" and
"A " levels. The same: situation c¢xisted in the United States,
but with the imprimature of P, Hanson, Director of Advanced
WHO WAS LSO ON JTHE Z B covpiie,
Placement, Collﬁ&e isntrance Examination Board Amcrican
students who had taken individual IB examinations [found
that they were awardced advanced placemznt in virtually

every university and collepge in the USs

The "experimental period of the IB was over, the

developmzntal had begun,

16
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From 1970 to 1976

By 1971, 601 students from 12 international schools
were‘sitting for IB examinations. Although only 76
of them expected to gain the complete IB Diploma with
examinations in six disciplines, the rest were inerested
enough to follow the difficult sylldbusses in the hope
that a few good examination scores would help them in
whichever school they would be attending. The numbers of
students taking the IB showed a r.markably wide geographic
distribution. Copenhagen had 25, International College,
Beirut 23, Frankfurt 21, Ecolint, Geneva 36, Montevideo 45,
the UN school in Kew York 60, Saint Germain, France 75,
uEvres, Prance 36, Tehran 55, United World College of the
Atlantic, Wales 185, Ibadan, Nigeria 39, and Choueifat,

I,ebanon 1.

Four years later the number of candidates was 1217,
with 377 going for the full Diploma. The number o# schéols
participating in the IB had stretched to 30 with another
25 schools from Argentina to Zambia actively developing
an IB program within their school. 1IB diploma holders
had been accepted at 3%0 universites in 33 ccuntries.

Three international schools were in the process of
orrranization with the IB program as their core., Two
countries were investigating the .ossibility of using the
IB as a national exsmination scheme.lO Clearly the

International Baccalaureate was on its way to becoming

an internabionally recognized system for educating

17
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a great number of seccndary school students in an

international way.

Perhaps "..is 1s a rood point to exumine exactly'whét
the Internatioral Baccalaureate has become and what it
is trying to do for its students. Al hough it has chanéed
somewhnt from its original goncepts, basically it is'still
a two-year program for 17;to.i9-year-olds leading to
a diploma which will be recognized by most colleges and
universitiesh But She IB makes one importsnt distinction
between itself &nd national courses of study--the IB is
comuitted to the philecsophy that an international education
with.an interﬁational syllabus, téaching staff, and stddent
body will be able to givé each person an undersbtanding
énd aprsreciation of an international over an ethnocentric
viewpoint., A.D.C. Peterscn, the Director General of the

1B Cff{ice and one of the major forces in its development

‘pointed to Hegmel’s commend that tine years betwcen 16 and

18 are the ycars in which a youngster could bcnefit ﬁost
from exposure to cultures and viewpoints other than his

own. "Before that period, [Hemel] felt, the concepts
throuprh wideh culsural 1life is interpreted were inadequately
devoloped, wnile after it they misht we. 1 be already so
firmly e¢stablished in the ethnocentric mold as to provoke

. . . . 11
oo strong a resistance to foreirn influcnces.”

The importsnce .rnich the IB places on broadening the
cultural base of “nhe student can be seen in the make-up

of whe six disciplinury arcas the sbtudoent is expected to

i8
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follow,
Languame A |

The first, which is non-committally called Language A,
is usually, but not always, the language of instruction
of the school, Because it is intended to be the language

the student is most fluent in, it reguires a good deal of

. fluency of expression by the student in addition to a

rather thorough.knowledge of tne chosen works of literature.
To prepare for the Higher Level examination (corresponding
roughly to an examination above an "O" level but below an
g level, a student must study the characteristic works

of at lecast seven autl.ors. He must specialize in two
specific works by a single author, and write an extended

essay of abcut 25 pages on a literary topic of nis choice.
In addition he must obtain a satisfactory knowledge of

the literature of three world area or ages, such as Japan,
the Middle Last, or Renaissance Europe. This Higher Level
syllabus is normally a two yecar-course, with students
often opting to take the Subsidiary level examination
(usually an abridged version of the Higher Level syllabus)
at the end of the first year to get an indication of their

Progresse. 12

The IB in the classroom in Copenhagen

There are f{ive :tudents preparing for the
Hi-ner Level £n:lish examination. One is a boy
whose parents would lile him to oo to Oxfbrd, but
who doesn’t si.ow a burning desire to do so. [he

sec.nd is a JScotwish girl who does, and will if

19
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her scores on the IB examinutions are halfway
d»cent. A tall 3wedish boy apoiogizes for being
late. As student éouncil president he gets blamed
ev:ry time the students’vending machine Jams, and
this mcrning he had to help a student get his 1 krona
piece back. A German girl in the process of becoming
a naturalized American is temporarily at fhe school
as is a blonde girl whose home is a farm in Kéhya,
but who has come to “openhugen to complete the second
year of her IB.

The teacher is a small dignified American woman
who speaks calmly and with authority. "The reason
we’ve chosen to read Hamlet for the IB is that every-
body ex.ects us to do so. Never mind the fact that
Shakespeare didn’t inow anything about Denmark,
placing a lepgendary kiné’of Jutland on the island
of Zealand, forret that Hamlet’s Castle in Elsinor
was built after the death of Shakespeare--I want you
to leave this course realizing thot Hamlot is one
of the great works of the knglish language, and,"”
she adds conspiratorially,"knowing that Shakespeare
really un.ierstoocd 5he adolescent mind.”

A tape .f urn¢ first scene 1is played,and the
sbud.nts watch the fleecy white clouds scudding over
the sreen hills outside tine windows, trying to
imarine a murky night on the baltlemcents. Notebooks
are (ubtifully t.ken out to record the significance

of severul pavsares, .nd wscen vhe vell to end bhe

20
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period rings, the Itulian boy asks the class to help
him look for a particular Italian novel in English.
"It’s for my extended essay--the Italian Novel of the

1950’ s—-but it’s out of print in Italian," he explains.
[ 4

In our experience, the degree of specialization and
intensity of the syllabus for Lenguage A corresponds
rvughly to what a Ffreshman would get in a rigorous program
at a good Amcrican university, minus, of course, all the
practice in writing papers. British educators, on the
other hand, see the Language A, Higher Level as distinctly
inferior to the experisnce an English "A" level candidate
would get in preparing for any one of the local "A" levels.
f:is may well be true, 2nd represents one major weakness of
the IB with respect to getting nationals accepted by
universities in their :wn country. But at the Copenhagen
International School, for about 80% of the students taking
the Higher Level Language A examination, the language 1is
not their mothcr tongue, but a second language which is

necessary to be accepted at a U;K. or U.S. university.

The fact that for many of the IB candidates the language
in waich they are doing tieir most advanced work might not
be thei. own, was no doubt the major .factor in the development
of tie lLanguage A sy labus. Anyone wiho has had a chance to
louk at most of b'.e international schools around the world
would recognize that vhe languases of instruction feflect

the relative position of the world languages in business,
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technology, and diplomacy. The majority of international
schools use inglish as the prémary language, with French,
Spanish, and German running far behind.. This means that
it is likely that an American student at the International
3chool of Teheran will be able to prepare for his Higher
Tevel English examination with mo difficulties, but a
Persian student at Atlantic College in Wales will only

be able to study Persian if there are enough Iranian
students to warrent'hiring a Persian instructor. A generous
estimate of the number of studients who are studying at
inte~national schools which have their mother tongue as

the lanpguage of instruction is around 50%.

For the others, the decision must be made between -
pre;aring for the Higher Level examination in their own
lan;uage without a teacuer (a discourasing progpect) or
a’ tempting the higher level in the languzie of instruction
and taking their own languare at the i3ubsidiary Level.

The choice is not an easy one. Rirht now we have a student
in Copenhagen whose first languape is Slovenian. She had
learned Oerbo-Croatian as a second language, but is forced
by the limitaticns of our curriculum to choosc English as

her first lansuage ond French as her zecond!
. Langruage B
The complaints that the knelish lanr-uare syllabus are

not up to %ritish standards are maiched by those Lhat
c.nwend that tne foreirn language requirements (Language B)
are impos:ible tur any British siudent. And although they

may & pear stifi to any comprehensive school student patiently
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parsing French sentences, the fact is that British as
well as Amcrican students, normally the least lingual
of all nationalities, do -uite well when exposed to a
tecacher who is a native speaker ¢f the language and a
school full of lively teenagers who rattle an about the

most interestineg things in the foreign language.

The French B Subsidiary class has been discussing
the statemente of Candide thst we live in the best
of all possible worlds. An Ttalian boy, whose
f'ather represents the Bank of Sicily, speaks in
hesitant French about the poverty and superstition
of the peasants in the !'rance of Voltaire. Outside
a couple of boys are kicking a basketball up and
iown the corridor, until it bumps against the door
for the third time and the frcnch teacher must go
out and tell them to stop. "The best of ail
po.sible worlds?" she aské as she returns, and che
class lau:hs knowingly. A Hungarian girl asks if
they i ;ht not get a Little off the subjéct and
talk ab.ut the ecarthguake in Guatemala.

It’s ti.e classic ;ploy to lkeep tiem from huv.ng
to recife, but Mlle., Alexis obvously fecls that tho
Guatemalan situatiion is more importznt than the
syllabus. "It’s horrible," she replies in a tangy
Bretdén acernt. "Can you imacine what it’s like
to have Just a hﬁt ¢{ ricks, and now even that is

taken away frum you. The jpecople I saw in Yuatemala
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are not even living on the same planet as we are.
“We just think about what we’re going to eat next
and which cinema we should go té, and they don’t
even know where they can find their next meal."

Eyes flashing, she talks about the United Fruit
company and the wealth of a few families. This is
too much for the Italian boy, who breaks into English
to say that he doesn’t thank that mﬁltinationals
can do anytning about the level of poverty of a
whole country. A British girl retorts that the
millions of dollars in bribes c.uld have done
something, and the class continues arguing in
English until the end of the hour. A bit guiltily,
Mlle. Alexis tells Epe group to read the next two

_chapters for the next day.

The IB recognizes the special conditions present in
an internstional school, Téaching a language in an
internatiornal school bears little relation to foreign language
instruction for a homogeneous group. Often the pupils in
the same class may have five or six different mother tongues,
and translation, the backbone of the traditional language
lesson, is ccunterproductive to the development of fluency.
from the first day, purils hecar and speak the target language;
tronslation is only used as a last resort. Tiis total
immersion is unavoidable in an international school and it
is normal for swudunts to prosress twice'as quickly as their

countirparts mi-ht back home.
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In the Language B, the studentv is primarily expected
to gain proficiency in reading, writing, and Speéking Fhe
language. Literature isldf course siudied, but there is
no attempt made to cover the conplete literary history of
the culture, Cnly a few representative wgrks from the
major periods or movements are chosen. The examination
does rlace a good deal of emphasis on some topics grouped
under the charming phrase "life and civilization", “These
ari: quite often an examination of the role of the press in
the country or an -evaluation of fhe educational system. The
examinatiocn itself :places a minimum of importance on the
ability of the sthdeht to translate from the examined language
into his own, concentrating instead on his ability to
unders.and the written and spoken language and to express

himself fluently in- that lan;"jur;tg_z;e.~15

Study of Man

At the heart of the IB program can be found the social
studies curriculum, or the Study of Man as it is called to
distinguish it {rom more traditional concepts of what high

school social studies srould be. Although the other subjects

[N
‘in the IB may touch on s.me aspects of internationalism, only

the iZtudy of Man has as its msjor purpose the study of
diflerent cultures and environments. tudents may sgccilalize
in History, Georraphy, Economics, Fhilosophy, Social
AnthrOpolovy, or Fsychology, but it is recommended that each

school make its individual prosrams as broad as possible,
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utilizing team teaching by a number of teachers who Ury

to pinpoint what is essential to an internalional viewpoint,
rejecting outmoded and ethnocentric c ncepts. (A syllabus
and examination for ligher Level History are included in

appendix A.)

As in th: nistory syllabus, a great deal of freedom
of choice of topics is given in the other 3tudy of Man
subjects., In many cases, the teacher may dhoose almost
any area of specialization wnich is of interest to his

class, and tho examiner will mzke up his questions accord¥gly.

Itfis interesting to note, however, that éven though
the aim of the Stv'y ot Man is to get as universal an
outlcok as poszible, some ethnocentricity was unavoidable.
in keene.ics, for instance, lMarxist economical systems are
rpiven little exposure in the whole syllabus, and altuough
an economics teachar is free to devot® more time to non-
Western economic systoms, it has been our experience that
IR exuminers are less Shan willing to accept that particular
vicwﬁoint. The IB Tsycholoiy syllabus ignores freud and
tr.ats behavicoral psychology minimally (tge only reference
o it i3z found under "animal behavior; possible applications
to human beh&ViOT.”)lq This se ms to imply a traditional

Furopean a.proach to ine subject.

The iconomics class is u large one by Copenhagen
Tpnterna ionnl Sechool otand: v is-=ncarly 15. Only half
of them are goins to take the IB examination, the rest

o 2 6
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are there because a scheduiing conflict makes it
Jifficult [or tuem to take anytining else.

A box labelled "Denmark" is drawn on the blackboard.
A big arrow is drawn into the box, a little one coming
out. Pencils are poised over fat notebooks. "And
why, in spite of this miserable balnace of payments,
is Denmark’s GNP per capita among the highest in the
world?" asks the amiable-looking man situing at the
front desk. "T“11 tell you why," he continues with a
hint of sarcasm. "It“s because the Danish government
provides those statistics. And in those statistics
it makes no differsnce 0 the GNP i it’s a Danish
bureaucrat pushing papers around to fhe tune of $10,000
a year or five British workmen actually producing.
something but c¢nly pulling down SE,OOO per annum,
Dont trust statistics unless you know what’s behind
them," he thunders, and 15 notebooks write down the
quote in capital letters.

A Bhinese boy asks, "But the Danes do produce
some things, don’t they? I mean like bacon and butter
and fish."

"Sure, sure," the teacner agrees. "But don’t

. forget that the uvroduction of pigs is limited by the

amount of land and food available. It's not like
making transistor radios, here the production can
easily keep pace with the increase in population,"

"But fishing?" the boys ¢ ntinues.

PA
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"Fishing! Why, what was it somebody once said?
If most cuuntries raiscd chickens the way they went
ab..ut fishing they would eat up all the feed, the
egs's, and the chickens, and burn the hinhouses to
kecp themselves warm. Where is the Danish fishing
industry, or any fishing industry going to be unless
we get some_international controls on the sea?"

He glares at the meﬁbérs 0of the class and they
all lobk impressgd by the seriousness of the question.

The Lxperimental Sciences

Including Biology, Chemistry, Physics, Physical Science,
and §cientific Studies (a general introducticn to science
{for those IB candidates w.o will bot be continuing on in
any science), the Experimental Jciences place a great value
on practical laboratory work. As a matter of fact, when
the science syllabusses were being drawn up, there was
little acr-ement on anytiing but the fact that students
nzeded to unlerstand the scientific method. Altacugh the
areas 5o be studied in each field are rather specific
("Amines: Irimary, secondary and tertiary amines (both
aliphatic and aromatic)")ls, it is emphasized over and over
that the subject matser is : 2 cuntinual state of flux,
and that both the facts le.rned and the underiying theories

are not inviolate truths, but concepts which may have to

be cihanged when new cx; erimental evidince is presented.
Biology is the .zt popular science, with 41% of all
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IB students choosing it. Chemistry and Physics are taken
by 26% and 297 respectively, while Scientific Studies,
originally designed as an escape clause for non-scicntifically-

, 0
minded students, is chosen bysmore m=mme than 2% ycarly.16

Tue IB Physics class is Slow getting underway
because the lab equipment, which belongs to a Danish
~ymnasium, was being used by a Danish teacher. When
the oscilloscope is finally located and lugged into
the classroom, a couple of connecting cords are
discovered missing. The teachér, who 1s new to the
schcol,asks one of the studunts, a Dutch girl, to
ask one of the Danish students where the cords are.

She returns presently with four cords and the apparatus
is finally set up. Adjustments are made but the

meters refuse to indicate what theory says they should.
"A perfect example of Murphey’s Law," one of the
students says. Just before the end of the hour the
equipment is operational, and everyone hastens to

collect the data.

Mathematics

On one hand, mathematics can be described as the
queen of tho sciences—-a universal common denominator for
everyone goinz on to hi~her education. On :he other hand,
mi-lions of studunts lcok back to their mathematics classes
with a mixture of awe and disbelief at the uselessness of

what was taught. 3trangely encugh, it was the math teachers
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who advocated making mathematics an optional subject in ¥
the IB scheme, no doubt thinking of the problems of{prepping
uhinterested stud:onts for standardized guestions on a pre-set
examination. But a majority of teachers represented felt
that mathematics was as useful as a’pons asinorum’as it was

a tool for further studies, and negotiated a compromise in
wvhich a stud.nt would nave to pass one of four examinations
beiore he could be awarded his Dipldma. Fufther Mathéﬁat;cé;
the w.ut advanced course, is chosen by 2% of IB candidatés;
all of whom plan to major in mathematics in college. .
Mathematics, Higher level, corresponds to "A" level Maths.
Mathematics, Subsidiary LevdA, was u:e course that most
t2a-hers had in mind when they stipulated thdt every IB
student should meet he minimum standards for matnematical
litecracy. Mathematics,.Subsidiary Level B, is the most basic
of all, constructed for that small percentage of students

for whom mathematics is and always will be a great mysterye.
Last jear that porcentage was slightly more tian 1/3 of
all the IB studonts, and of those, only 32% achieved a

17

pa.sing grade. Cle.rly, there does exist a need to
develop a math program for the non-mathema: ically-inclined,
one that will bec capable of conveying the basic concepts

succesafully.

The ubsidiery Level Math class is studying
statistical probability, accaiiing to the bearded
teachor "the most difficult of any mathematics

because there are only two rules--the addition
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rule and the mulpiplication rulej and the chances

are that you’ll pick the wrong one 50% of the time."

He pauseg and looksi'at'a Yugoslavian girl. "Nata$a
says she can tell the @ifference between Pepsi and

Coca Cola., How you you test this? You blindfold

her and you let her try. She gets it right. So

what? She cculd have been lucky. What if she gets

it right ten tices in a row? She could have been

lucky tén times in a row. Now what is the mathematical
probability that she is:right in ten trials through
sheer luck?" He peers éround the class and a few
students purse their lips and stare at the ceiling.
Finally someone says, "The multiplicaticn rule. It’s
50% to the tenth." '

"Right'"'says the teacher, "Cne over one-half to
the tenth or a lit le less than one chance in a
thousand. Now say she gets five right and five .
wrong. Can ste tell the difference or not?" One
fourth of the class thinks so, one fourth do not, and
the rest are undecided.

Going to the board thé teacher writes down the
calculations for getbing at least a cervain number
right out of ten trials, turning to th: students to
do the calculaticns for him. When a table ranging
from zero right to t<n rirht is finally on the board,
it turns out that thzre is a 50% chiance that she gets

at.least five right turough sheer luck, and that if
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she gets seven righc there is only a 15% chance
that it was due to luck.

' Natasa agrces tc be blindfolded and is given
sips from the colas put into two plastic cupse. She
identifies them correctly in nine out of ten trials,

to the rather loud delight of the class.

Sixth Subjects

In adiiticn to the five subjects stipulated by the
IB scheme, each Diploma candidate is required to selec%d
a sixth which may be dictated by .he admissions reguirements
of «&the university he wishes to enter, or by his own interests.
Most students wh plan to enter departments of science,
engineering, or medicine find thut mocre than one science
ccurse is required. For similar re:.sons, others can select
Latin or Greek, Practical Art or Art History, or Music.
But in addition to these subjects in which the IB has a
ready-made syilabus, each school is empowered to develop
a c¢c.urse of sﬁudies on nearly any topic, which, after proper
investigation, can be accredited:by the IB Cffice. Courses
w-ieh have been recognized so far include Drama, Environmental
Studies, Islamic Studies, Marine séience, Photopgraphic
Seisnce, Physics of the Universe, Political Thought, and

The United liations--Aggcression and Disarmamont.18

At the Copenhagen International Schocl I introduced
a course in film-making in 1971 and submitted the proposed

syllabus to the IB of:ice. (Appondix B) A few months later
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a Swedish television producer come down to take a look ak

1LOW we woere carrying out our objectives, and spent a day
talking to the students and watching the films that had
been produced. tie reco mended thot film—muking be recogniied
as a SOixth ~ubject, and th. following year several students
cnrollied in the course for IB credit. Unfortunatzly for
Film-making, over the years our s.udents have become more

and more career-minded and t:nd to reject Film-making

in favor of another, more academic Sixth Subjecf which they
feel will make more of an impressicn on an admissions officer.
This scems to be a gensral tondency at most IB schools: even
at Atlantic Co.lege where only 22 students.out of 292 chose

19

the excellent Marine Studies Program as their Sixth Subject.

The #ilm-making class is working withcut +4heir
feacher who is on the way to the Kodak lab té track
down some lost films. They are supposed to film one
sccne for a 16bmm film called "PerEeption and Reality"
in which different camera technigues and psychological
Gricks illustrate the difficulty of defining realitye.
The four g£irls and three boys were each given a script
the previous week, but only two persons remembered tO
bring toeirs alonge. The camera and tripod are taken
cut of the storeroom, and the group leaves the school
area to walk to a flagstone sidewzlk at the base of
a hish retaining wall. The.sidewalks slopes élightly,

and the purpose of the scene is to make it apjear that
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it is nearly vertical, and that a person who appears
to be c.iinbing up the vertical cliff is actually
lying on his stomach on the sidewalk.

After the camera is fastened to the tripod
and carried to the top of the retaining wall, and
a boy with a Tyrolian hat is lying on his stomach
with his fingors and toes dug into the cracks of the
flagstones, it is discovered that there dm only ten
seconds of film left in the camera. One of the girls
is sent back to ‘he school for more film, and the rest
relax in the sun, enjoying the curiosity of the little
kids who have suddenly appeared. When the film arrives
and is thrown up to the film crew, the actor goes
through the motions of searching for a handhold,
grunting realistically. It is decided to shoot him
from a different angle because the light from the
sun is coming from below the actor. The actor points
himself in the opposite direction, complaining that
it won’t lcock very realistic if he suddenly slips
"up the cliff", .nd the scene is shot.

After the camera crew get back to grecund level,
they check the rémainiﬁg footage and discover that
threce meters of film have been sitot, cbout 20 seconds
worth. Making joukes ab.ut how much time they cculd
have spent filming those 2C secunds if they were getiing

paid, they troop back to Lahe school.
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Theory of Knowledge

The Theory of Knowledge, or TOK as it is familiarly
called, was the result of a compromise with the French
schools who regarded a knowledge of philosophy as basic to
a secondary education, and the other schools who ignored
it. In its present form, TOK comprises some 50 to 100 hours
of instruction and discussion over a two year period. It
is designed to be something more than a glossary of
philosophicdl "isms", idealally an interaction of teacher
and student in which specific philosophical problems are
posed and the methods of dealing with them are discussed.
Obviously, the exact content and teaching methods must vary
a great deal from school to school, but in most of the
schools where I’ve'had a chance to look at the TOK program,
the teachers aim to give a broad philosophical foundation

“for the students to understand the implications of the
subjects they are studying under the IB. At Copenhagen
we try to present as many different ppints of view as
possible. Tﬁis yedr, in addition to discussions led by
most 6f the teachers, we have had a developmental geometrician
talk with the students about mathematics, a (ieft—wing)
French student talk about existentialism, and a Danish -

. Red-3tocking (Woman’s Lib“er) challenge the students on

their sexist views.

Because the teacher is interested in languages,

the Theory of Knowledge course is spending more time
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than usual on the problem of language and thinking.

The Sapir-Whorff theory that linguage determines

what a person thinks has been rejected by everyone

in the class, and now the teacher is playing the

Devil’s Advocate, trying to get the students to

think of concepts in their own languages which cannot

be expressed in Englishe. Since there are 12 different

mother tongues in the classroom there should be a ‘

good response, but the students are having a hard

timé thinking of examples; |
"Wong," says the teacher to an alert-looking

boy in the back of the classroom. "What is the Chinese

word for "crisis"?" \Wong looks puzzled until a

Chinese sentence with the knglish word "crisis" in

it prompts him from the other side of the room. Laughter,

He says the word. "Would you come up.to the board and

[
write it out for us?" Wong does so. ﬁé)é; - "Now,

what do *these two parts of the character mean?" Wong
writes them again ﬁ%) j;%&; and without hesitation
says, "“he first meansi"Danger" and the other one
stands for "Opportunity."

"Aha!," says the teacher with feigned surprise.
Do you mean that the Chinese people look upon a crisis
as scmething that is dangerous but is also a great
opportunity? What does crisis mean %o us knglish

speakers?"

"Something bad," "When things are in a mess," come

.
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the replies.

"If Nixon and Mao both think that they are in
a crisis situation, which one would be more likely
to take advantage of it?"

"I think you’ve chosen the wrong example," replies
an Italian boy, and the class breaks up in laughter.
When they settle down, éomé new phrases, "Gemlitlichkeit,"
"affair d honeur", "American Way of Life" are offered,
but the class still seems doubtful that their language

makes them think in certain patterns.

Cultural, Esthetic, and Social Service Activities

In keeping with the original IB philosophy of educating
the wrole man, the IB insists that each student participate
in some form of cultural, ®sthetic, and social service
activity. Recognizing that the pressures of preparing for
the IB examinations would discourage a student from Qriting
poetry, organizing a dance, or tubtoring underprivileged
children, the IB Executative Committee recommended that
students be encouraged to set asiﬁe one afternoon a week
to carry out an activity in one of these areas. A log
would be kept of each candidate’s contributions, and the
IB Diploma would include a sum:ery of what he had done.

In practice it nas proven difficult to force a student
to participate in any ziven cultural, msthetic, or social

service activity, and since there were no points of reward
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or punishment giv:en, students tended to do little nmore

than they would Lave othcrwise. But international
schools are like any school in this respect--ti.ose wno
seem to have the most ambitious schedule and the least free
time manace to participate ‘n t e most extra-curricular
activities, and we have been te.ling ourselves that the

spirit of C.A.S5~-3.A. is peing upheld.

Assessment

A studént who is enrolled as a Diploma Candidate
is enc:uraced to sit for six examinations at the end of
his second year, taking three at the higher level and three
at the subsidiary level. Very few do so--most prefer to
take two of their examinations at the end of the first
year to get‘them out of.shie way, rather than nave cheir
entire IB career summed up in two frantic weeks of
examinations. Indeed, many would like to sit for four or
five exzms in the first year, to get an idea of the actual
derree of difficulty of each and to build up a reserve of
extra points in case t:ey don’t do so well on one examination
or other. But unf.rtunately, the IB Office only recognizes
two subject examined the fir... year, and a total of seven
during the sec nd--that is, a student may repeat soume exams
during the second e:r and also vake one examination
beyond the 'six renuired if the varticular college to which

he hag applied rejuires it.
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The grading zcale ascends from 1 to 7, with 4 bwing a
pass. In order to pass tue cimplete IB a student needs
a total of at least 24 points. "1" is defined as "very puor",
"2" is "puoor", "3" is "mediocre" (personaily 1 think a
"mediocre" would be a very useful addition to the American
grading scale--it woulil deséribe that all-to-common work
that isn’t quite catisfactory but not so bad as to warrant
a "D"). "4" is "satisfactory", "S5""good", "6""very good",
and "7" is "excellent". Last year 21% of the exams were

given a cgrade of "3" or lower, while 8% were awarded a "7".20

tach IB student receives a certiflicate for each subject
which has recorded 2is grade. Dependihg on the subject,
the final grade is composed of the results of the various
multiple—choice,_essay,vand oral examinations, the school’s
ascessment of the student’s practical work in the laboratory,
and the extended essays which a student might have submitted
in some subjécts. Grades in subjects whose syllabus was
developed at an individual school as a Sixth Subject are
determined by the classroom teacher. 1In all other courses
the classroom teacher is asked to write a comment about the’
student’s ability, application, and aptitude, and to give an
estimated grade. <These comuients and grades will be taken
into considefation by the examiners‘,and if there 1s great
variance betw:en %he examinor’s assessment and that of the
teacher, the results are ~iven to a panel of moderators who
determine the ultinate grade. In my expzsrience at the

Corenhsren nternational School, the vast majority of the
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- students are given grades quite similar to those which

their teachers would have given. In a few cases, IB
examiners have given marks which are muuch more generous
than the teacher’s assessm-nt. In only four cases out of
the 300 examinations given at the school have the student’s

results been inexplicably lower than expected.

Out ofbthe 3257 examinations in 7% IB subjects given
at IB schools last year, 79% were awarded a passing grade
("4" or higher). Cf the 377 studen®ts who were sitting for
the full Diploma, 282 or 75% achiev;d it. The average
grade for all exam8f was 4.9. Language B had an average
of 5.5 and Mathematics was iowest of all the disciplines

with an average of 4.1.21

The Futur:z T the International Baccalureate

The immediate futare of the International Baccalureate
program s¢ems promising. Just the number of students who
are enrolled in their first year of the program indicates
that the number of examinations to be given in the next -
couple of years will increase considerably. Among
international schools around the world, the IB has
established a reputation for being a challenging and
relatively uncomplicated examinaticn system wiiose graduates
are being accepfed by universities anywhere in the world.
Trhe IB is also a subject of interest among teaching colleges

in the United Kingdom (nine colleges to date) and Junior
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‘colleges in the United States (five, all in the New York--
New Jersey region). 1In addition the government of Mexico
has been studying the IB examination system for péssible
local use within the framework of educational reform. The
government of Malta is considering the IB as a replacement

for obsolete secondary school courses.22

The United World College system is now firmly based
on the two~year International Baccalaureate system. The
Uniteé World College of the Atlantic was opened in 1962
as an international boarding school in the best tradition
of th¢ cutward-bound programs, and enjoys‘a campus situated
in and around an old castle perched on the craggy cliffs
overlooking the Bristol Channel. Inrollment is a little
over 500, from 40 countries, most of whom are sponsored
in some parf by their own governments. The staff of Atlantic
Collége~are among the most productive in the IB schools,
preparing nearly 1/4 of the IB candidates and also doing
much to develop new IB course and teaching techniques.
The guiding idea of the United World Colleges wasvto have
a number of similar institutions on different continentm, "
‘and that goal is well on its way toward being reached iwth
the establishment of the Lester Pearson College in Vancouver,
the iniugearatiun of the United World College of South=East
Aiz . in Sinapore, and the progrecs made toward the building
of a World College in Trieste, which,with support from the
Italian gsovernment, will devote much of its propram toward

adult education.,.
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But while the original concept of the International
Bacalaureate secms destined for widespread acceptance among
the international schools for which it was intended,
there are a number of forces which may begin to broaden
or change the focus of the IB. One of them, ironically,
is the very success of the International Baccalaureate
itself. As long as there were only a few students and
teachers experimenting with differunt syllabusses and teaching
metiods, university systems could easily afford to commit
themselves to accepting everyone whom the IB turned oute
But with m.re and more students achieving the IB Diploma,
the blanket admission is bicuming more a thing of the past.
'nis year, for instance, a cirl in our school, who had
applied to a college of Oxford, was told that her IB
Diploma would have to include three successful Study of
Man exaninutions, a prospect wnich dazed her and threw our

class schedule into utter confusione.

An increase in size (and IB officials have privately
mentioned a possible fripling with the next three years)
carries with it some inescépable adminisbrative problemse.

The present IB Ofiice, with a budget of less than 3165,00023
per year for the dev:lopment and administration of the
examinati ns, salaries for examiners, aﬁd general disseminaﬁiun
of the Inbernational Baccalureate idea, is running on the
iiealicm and .nergy of a few people who believe intensely

in the IB. As the IB expands, the administration costs will

most prob.bly rise disproportionately to the numbers of
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students involved’

The exams themselves will huve to be expanded and
refined so that a maximum level of reliability can be
maintained. Where the University of London spent 40,000
to develop a series of objective questions for the "O"

level Chemistry tests alone, 2

the IB issues a special
zdmonition to proctors that because the objective questions
on the examinations remain similar from year to year, they
are kindly requested not to photo-copy them for next year’s
examinees! Cbvously, if the IB is to remain a respected
institution, it must be prepared to spend a y;00d deal

more money to develop safeguards tliat can replace a reliance

on the idealistic enthusiasm of the te¢achers in its schools.

The mattcr of governmental and intergovernmental
support is a two-edged sword. On February 4, the ministers
of educati.n of some 14 European and Middle Eastern countries
‘met in the Hague to discuss what Lhey cuuld do to further
the International Baccalureate. And while we at the
Copeninagen International School are hoping to get some
gignificant subsidy for our IB program, it is not likely
that the Danish government wiil do that without some kind

of controls over how we utilize its money.

There are at least 14 IB schools which are run by the
governments of the countries in which they are located.
In some of them stulents ars allowed to select any courses

they please. But in many, the selection is limited to
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those which are most similar to courses of studies in the
national schools. Even an independent school like Atlantic

College is not entirely free to run its own programs.
Reéeiving money from the Belgian government makes it possible
for a number of Belgians to attend the school, but as the
headmaster observed wryly, “Wé must offer two hours a week

of Walloon History."25

If Malta and Mexico begin to offer Lhe International
Baccalureate as part of their national program, it is
obvious fhat soﬁe of the international flavor will be
watered down as the administration of the program is taken
over by the ministries of education to provide for a

single-culture, stable student body.

Broadly speaking, the incorporation of the IB into a
national p:ogram could fall within the original IB philosophy.
iven though it may not be as broi:d and flexible &s a scheme |
designed for an international student body, the structure
and content of the individual subjects are un@eniably
internaiioral, and it would be difficult to teach any part
of the IB syllabus without promoting an internalional over
a nar.owly nationalistic viewpoint. It will be ihceresting
to s:e if, wien Malta and Mexico do begin to use parts of
the IB, whther what actually comes out of it is very dissimiliar

to that which is practiced in intcrnational schools.

One significant critism of the International Baccalureate

is that it is a very academic program. It wus developed
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to satify entrancelrequirements of European universities,
which traditionally have been providing a professional ani
liberal arts education for the upper 5 to 20% of a nation’s
jsoung people. What about those students in international
schools who do not wish to enter the universities but
prefer to take s.me kind of technical, business, or language

training?

Technical training secms to be out of the question
at the moment, for few international schools have the facil-
ities for adequate training in most technical fields. In
a.iditicn, a technical educatior; which many equate with
vocstional education, would undoubtably split a student °
body into to scparate groups. Lanruage schools which
prepare a student for a car.er as a translator, interpreter,
or multi-linrmual office worker,abound in most large cities.
A business-oriented curriculum is being ceriously considered,
however. Courses$ ranging froum simple oflice pgrocedure
to a study of the role of multinaticnal cbrporations have
been sugrested., OUne line of thought has tie Commercial
IB running parailel to the academic IB. Another, supported
by A.R. Tunnecliffe of the United World Colluge of Soutu=-liast
Asia, would have Counnrical studoents baking many of the
same gubjccts as academic students, with thie remainder
being gelected {rom the coum: :rcial curriculum.g5Right now,
however, the implementatiun of a Com crcial Baccalaurcate

scems ghalled in ¢ curriculum development glago.
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At the present time (early 1976) most of the time

- and energy of the International Baccalaureate Office is

directed toward the implications of a more far-reaching
development-~the decision of Unesco tu insure the long-term
future of the IB. For a long time it had been cleag to
t..ose people who had been responsible for secur ingythe
srants and contributions which made up three~fourths of

the IB budget that some kind of inter-governméntal support
would be necessary if the IB were to develop to its full
potential. Acoordingly, a series of negotiations was
carried on with the United Nations Educational, Scientific,
and Cultural Organization, whose educational aims were

parallel to those of the IB. In 1974 a draft resoclution

was unanimously accepted by all 70 Unesco members present.

This resoluticn called for the Director General to
"study what steps could bte taken from 1977/ on, to help
in carrying on the work of the Interiational Baccalaureate
Of'ice, and accordingly submit appropriate proposals to
the General Yonference at its nineteenth sesuion. "2/
Understood in the proposal was the Unesco would become
responsibie for a cor ain part of the financial burden of
the IB and thic IB in return would either be integrated into
Uncsco or werk in close ascociation with it. Although the
Lerms of 7o associati-.n have not yet been iinalized or
even presented o the ninet.enth cescion for ratilication,
the wost probable plan would sce Unesco underwriting the

costs for the innovative purt of the IB-~curriculum
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development and special programs. The operating costs of
the IB Of:fice (related primarily to examinations) would

be paid by school and studet fees., In additi.n, the
commitment of Unesco prompted governments who had young
people enrolled in the IB prsgram to agree (in principle)
tb support IB operations. Althoﬁgh few specific statements
have been articulatel as to the size and kind of support
they will be giving, it is felt that subsidies to students
and schools from individual governments will ultimately
amount to about one-thiré the actual costs of running

the IB program.

The IB has come a long way from the first tentative
proposals voiced at the International 3chool of Geneva.
There is no doubt that it nas fufilled its primary
objective of providing a coliege entrance examination system
for the international students of thc world. The interest
that many governmcnts, organizations, and individuals have
shown in the International Baccalaureate ideals of developing
a senge of internationalism in young people indicates that
its ‘general orientation is a necessary and appreciated one.
Whether the International Baccalaureate can éontinue to
grow and respond to changing political and social conditions
is still dependent on a few key individuale and institutions.

Certainly they have made a promising beginning.
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HISTORY

Aims
bl .,the development of an understandmg of the natura of hlst i

b)l thedevelopmant of thecapacityto marshal factsand evaluate evidanc@ :
fn)‘ the deitelopment of; the Capacity 10 readiust historinal aiaws""

., beestad partly in orl exammtlonsi, -
'd)  the acquisition of a sufficient body of hstorica knowledgewuﬂnn
topics or periods studied to provnde aespetabe bsisfor (al, (bl
(C’ ib(wef o o
¢} the dwalopment of a sense of hnstorical contlnmty,
'R
mare intemational appfoach to wonld hustory

Goneral considerations

The selection of the twentieth century 25 the cors common tn ‘bn i
higher and subsidiary levels s dengned to et the Increasmg et of .“",_ ;

‘fecting the twnmleth contury are discussed) since the student will h
~'besn engaged In some continuous study of earller historical paflods baf
mrtins on the International Bacealaureste ¢ourse. | others, It may wdl

Sy

ate: 0th century to

presmt‘ day) and ’Modnrn’Hlstorv’( id-eimteanﬂ\
“tury.to present dav) an deslgned 10 sansfy these two snuationn In tha‘
schoola have tended to regard the teachlng of hlstorv % 8,00UIs8 of 1

| |ssons"supp|emenmdbvtl19readlmoftoxtbooksand posublv,dlscuswn' A
" More.racenty, tey hveattmptd t tsc theirpupls to henle souse "
materal and encoursed them to undertake research projets of their own, .-

Provision has been made for both methods. Parts | and |1 ofthe higher level

programme arer moreamenahlatoatradmonalapproad\ butiusmtandedthat

PartIIIshouldberegardedasanopportumtvformduwdualsmdybythepupll |
Certain charactaistcs are common 1o both thé- Contemporary and
Modern Hmweoums' Part ) isan outhne of some problems of contempor-

ary world hmy servmgatwofold purpose: |tensummatpumlswnll dall

with the problems of countries outside the area selected by their school for
more detailed: nudv, and includes 2 number of world-wide issues which
cannot be confined to any one of the areas offafed for selectlon and whlch
encouragethetopmpproach BTN

Examination questlons on this part wull be dengnad fot $0 much to
test the pupils capaaity for factual recall cs his ability:to discuss the issues

listed in ﬂ\aprogrammfromahistoricel polnt of view and in mageneral_flj N

context of twentieth century history, © |
Part 1 s also an outline courss, though trested I greater detail Here‘

" the time foctor is more in evidence. The areas offored for slection are loge

ad some ce st b o frwiin s ofxch Nocetied.

 syllabus is pmcnbed timfore, the chou:e of emphans being left t0 the o

teacher, 0o L -
In this pert of tha hlgher Invel axammanon pupils will be axpected t0

display 8 motedatalledand aocurste knowladgaoftln historica avents [ R

whlchmeirreasohlmkbasad SRR '

‘Part 1 - Individual Study requires the detaled stucy o anemow
sector of hktorv Itis tha antamve counterpart of the extensive suvey of
Part |, Exch pupil wlll propoae 4 topic which h‘approved by both his teacher
and theichief:examiner will be studled under the supewlsion of the tescher,

ltIShm)Odthatlnnnyoneclasmwldnarnngeofsublectaaspoasiblewlll o

bﬂchm. £y l‘ b

In thi part oi the higher Iml couse studants should, within tha
limits of school love history, be able to discuss the divergent views of
professione historians on the sub]act they have chosen and give reasans for
their own intefpremlon ofit.
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PROGRAMME

History offer two atrnetiv programmesforigher el (Contempor. 78
ary History and Modern History) and a common subsidiary level programme,

HIGHER LEVEL

Option “Contemporary History" (Late 19th century to present day)

PART | = Contemporary World History C T
The course should provide an outline survey of twentieth century - i3
world history with special referance to some of the topics listed below, The 2+
roots of this study will be shown to be in the late 18th century, The chief
examiner. wil sslect four topics for the two year cycle, 10 be studied by
subsidiary level candidates. Schools will then select two of these for their
higher level candidates, The course should provide an outline survey of late
nineteenth century to present day world history with special reforence to %
some of the topics listed below:

The causes, practices and effects of wars. b

The economic problems of the inter-war period. &
The rise and rule of single party dictatorships. I
Decolonisation and the risa of new nations.

The development of the technological culture.

The establishment and work of international onganisations.

Religion and politics — e.g. the influence of Islam, Judaism, religious
differences in India, Christian democracy in Europe. 8
Nationalism and neo-nationallsm — e.g. the resurgence ofChma O
0, East/West elations after 1945, e
10, Social and economic problerss of developing aress, :-w:;if:v"' .

~N oo BN -

Lo

PART I1 ~ Contemporary Histary (Late 10th cwury to present day) . ... 5%, %%
A more detailed study of ane of the following arezs: . ]

a) Africa :

bl  America «

¢)  Western Asia (including Pakistan)

124 Asla (including India and Australasia)
e)  Europe (including Russia/USSR)

It is, of course, recognised that no aréa can be studied in isolation, but
the area salected should form the centre of the study. 1t will dlso be open to
schaols to give more attention to one part of the area than to another, Thus -
instudying American history, o South American school might reasonably con-
centrate more on the southern half of the continent and in studying Esstern - -
Asian history aschool might prefer to concentrate mainly on that of Chinaand
Japan. This does not, however, mean that the remainder of the area can be
wholly neglected. The emphasis of this pariod lies incomprehending the con-
sequences of thediminution of Europe as the central power area of the world,

PART I = Individusl Study ‘

This should be carried out by Students quided by the teacher. |t wil
lead to the composition of the student's Individual extended essay, whish
will present the student’s considsred views on the Subject selected,

Option “Modern History"' (Mid-cightsenth century to prasent day)

- PARTI

As for Contemporary History.

" PARTH

A more detailed and comprehensive study of the history of one of the
same five areas listed for Part || of the Contemporary course above, from the
middle of the eighteenth century to the present day. (The general remarks
appended to Part 11 of the Contemporary History course above are equally
applicable here.) The emphasis of this period lies in understanding these two
centuries as the nutstanding age of revolution.

PART 11 - Individual Study

As for the Contemporary History course, with the proviso thet the
subject chosen may fall within the wider penod

Itnsemphasusedthatthenumbenng ofthe partsof theprogrammeathlgh
er level is not intended to prescribe a teaching order, Some teachers may pre
ferto treat Part 1) with their higher level students before proceeding to Part |

o
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SUBSIDIARY LEVEL

*The courseconsits of Par | of theigher el sylbus (Contemporary
World History end Modern History).

ASSESSMENT LB

HIGHER LEVEL (BOTH CONTEMPORARY AND MODERN HI§TORY) | " |

L

8 Written examination (41/2 hours, 2 papers)
Papar | 36900 | o
A2-hourpaper on Par  of te programme. Cancidate will berequied ;

to answer either 2 questions out of a choice of 12 or any one question ,,
among those specialy indicated fora possible 2hour treatment, X

Paper |l 3590 | |
A 2 1/2:hour paper on Part {1 of the programme {the area chasen for |
detailed study) in which candidates must answer 3questionsoutofa j

choice of approximately 10.

b Extendad essdy (not morethen 6000 word) ;ﬂ

* Thishou b it urng the i’ il year. Tiewpicol ‘1 |
the esay should b submited to the examiner for prie gpprovl, if '
Detalsconcarning the essay scompasition, presentationandevaluation . {
ae ghenin  iruartochooks. R

) Oral examination (0minte, P E— i

Recorded on casete in the presence of  teacher and evauatad by ik
te exainer, Hafthemar will e basd on the ssesment of te £
extended exsay s modeated by the oralexamier. The other e will %"
be based on documents reevant 1o the area stdied for paper
Details of the exact oral procedure s given in a circular t0 schoolt: .. )

Writtan examination (one -hour paperl

SUBSIDIARY LEVEL SRR S

This 12-question paper, divided into four socflons, is based on Part | of; "

the programme and is identical to paper | of the igher level, Since

 subsidiary level candidates have however studied al four topics they

are asked to answer three questions of which not more than two may
be chosenfrom any ona section ofthe paper, Candicats are of course
ds ree to answer one guesion on each of three topls from three
different sactions of the paper,

A
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PR

A. _THE DEVELOPMENT OF A TECHNOLOGICAL CULTURE (topic 5)

Document A.l THE CINEMA.

A. SOVIET RUSSIA : | .

a) Distribution of Projectors

1915 1922 1925 1927 1928 1932 1936 1939

Urban  91% 73%  78%  64%  58%  35%  35%  39% R
Rural 9% 27%  22%  36% 42%x  65%  65%  61% i

l00% 100% 100% 100% 100% 100% 100% 100%
(1412) (771) (1472) (3192) (9698) (27138)(28931)(30919)

o s -

Total

RPN S-SR SO

(From Inkeles, A. "Public Opinion in Soviet Russia" , 1951)

: b) Eisenstein's Confession, 1946

v . Like a bad sentry we gaped at the unessential and secondary
' ‘ things, forgetting the main things, and so abandoning our post
We forgot that the main thing in art is its ideological content

and historical truth. Like a bad foundryman, we lightmindedly

) . allowed the precious stream of creation to be poured out over
sand and become dispersed in private, unessential sidelines. ,
This brought us to vices and mistakes in our creations. o

S

R ¥

In the second part of IVAN THE TERRIBLE we committed a mlsre- i
presentation of historical facts which made the film worthless
and vicious in an ideological sense.

B. U.S5.A : Advertising material (1930's)

a) Although the theme of First Nationalis.”wild Boys Of’The Road"
undertakes to present a sociological and economic condition which
to an extent has passed from the popular mind, it is still su;f;“’- !

(e]

ciently timely to offer excellent opportunities to the exhibi

It can be made particularly effective with a selling reference

the New Deal arrangement of the Civilian Conservation Corps,
serving to také thousands of young men from the streets and freight
cars. In many cases, the picture may strike directly home to the o
community, a thought not to be overlooked by the showman.

(From "Motion Picture Herald"”, 1933.)

b) 5000 stalwart youths ... determined faces shining with
eagerness ... gather in a torchlight, midnight tribunal to ride
greed, lust and murder out of town.

Skies Blaze Red. ... 5000 torches light the heavens. e
10,000 glowing faces flame with eagerness.

x SEE - the gigantic mobilization of young courageous menhood.
EI{I(jS:‘ | | | EE;L - the fury of‘the mob.
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C. GREAT BRITAIN : . Cinema Audiences
‘ LR
Cinema admissions and net box-office takings (UK) 'g%
: tN
Admissions Net takings it
(millions) (millions)
1945 1,585 ‘ 73 8
11947 1,462 68 | S
1949 1,430 67 - -y
1951 1,365 71 o
1953 1,285 ' 72 i
1955 1,182 : 73 :
1957 915 : 65
© 1959 581 59
1961 449 60 :
1963 357 55 ; S
‘1965 ' 327 ‘ 62 3

1967 273 59

(Boaxrd of Trade)

D. CINEMA AND RADIO

. "The outstandiﬂg'psychologicél characteristic of the talking RR%:

_picture is its power of providing hundreds of spectators at a single . |
time with a standardized daydream. Vaguely aware that his neighbours... ;

" are likewise losing themselves in the adventurous and amorous exploits ¢
‘of the actors, each member of the aullience feels protected and Justzfied;
in his own artistic absorption. It has often been pointed out how ’l
extraordinarily antisocial are some of the attractive exploits on the ;
screen. Paradoxically enough, conventional sanctions have grown up ;
 to protect the spectator from feeling guilt in such antzsoczal ’
fantasies. With multitudes of his fellow citizens to keep him =~ e
company, he can indulge in outrageous daydreams whose theme is not :"5
ordinarily admitted into his socialized consciousness. The radio - |
seldom invites such an extreme degree of 1dent1ficatzon of the auditor G
with the actor, and its programs, furthermore, are limited by the e
conventions of the home. In short, it might be said that the type of .

. social participation encouraged by radio is the type that is well 1nte-?'
grated with conscious standards of morality, whereas the talking
picture permits expression of the deeper,less socialized portzons of the
spectator s unconscious mental life,” ... (p.261) :

e

(From Cantril, Hadley & Allport "Ibe Psychology;Of Radio”, 1935) -ﬁ
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X ‘A 2. . "THE FAILURE OF TECHNOLOGY: ' :  ‘Perfection: Withoutdpurpose o

!
i
.
e
i
i«
1
i
Y
!

c)

d)

'b).

.technology and which have become synonymous with hopeless drearun

' Human pauperization begins with the proletarization of - the masses,- who,

_to. the. resources subject to consumption by technology.. The ways in

wherever technology is at work eees

(Written 1939. Suppressed by Nazis. F1rst publzshed 1946)

... There can be no talk of riches produced by technology. ~What '
really happens is rather a steady, forever growing consumpt1on.‘iIt‘f'af
is a ruthless destruction, the like of which the earth has never y
before seen. ... ' o . RN

vses The rad1cal consumpt1on of oil, coal and ore cannot be L
called econcmy, however rational the methods of dr1ll1ng and m1n1ng. ﬂeé
Underlying strict rationality of technical working methods, we find
a way of thinking which cares nothing for the preservat1on and
saving of the substance. ...

L4

Where wastage beg1ns, there begins desolatlon, and scenes of - such"'
desolation can be found even in the early days of our technology,'1n
the era of the steam engine. These'scenes are startl1ng by the extra
ordinary ugl1ness and the Cyclopean power which are oharacteristlc
of them. The machine invades the landscape with destruct1on and B
transformation ; {e grows factories and whole manufactur1ng cities:
overnight, cities grotesquely hidecus, where human m1sery is glar1
revealed ; cities which,like Manchester, represent an entire sta

Technology darkens the air with smoke, poisons the water, destroy
the plants and animals. It brungs about a state in which nature’ has
to be ?preserved" from rationalized thinking, -in wh;gbularge tracts.

of land have to be set apart, fenced off, and placed under a taboo._,

Mining centers, in particular, are the focal points of organlzed P
pillage. The riches in the earth are being exploited and consumed-r '

are indoctrinated to f tory work and kept on a low level of ex1stence.
The exploitation of th: factory worker (about which socialism is .
indignant only so long as it is in the opposition) is an 1nev1table

symptom of the universal exploitation to which technology subjects .
the whole earth from end to.end. Man no less than ore deposits belongs

which the worker tries to evade this explo1tat1on - assoc1atlons, R
labor unions, political parties — are the very methods which tie g ':!
him forever closer to the progress of technology, mechanical work .

and techn1cal organlzat1on. ese i -

Closely linked to this is the rapid wear and tear the machine i
suffers. That most of our machines become junk so soon results '
from their design and purpose. Their durability, strength, and
usability are lessened, restricted in the very degree to which
technology extends even to its own apparatus. The repairs and
replacements these mechanisms constantly demand represent an immense
amount of human labor. And the machine falls quickly into that ;
state of disrepair in which we see it around us everywhere.  Technical-
progress covers the earth, not alone with its machines and workshops,"
but also with junk and scrap. All this rusty. tin, these twisted
girders, these bent and broken machine parts and castaway tools
- they remind the thoughtful observer of the fleeting impermanence E
of the process he witnesses. Perhaps they. keep him from overest;mat1ng
all this progress and help him to an understand1ng of what really goes‘
on. Wear and tear is a form of consumption; it man1fests itself -
pre-emlnently where plundering goes on, and so we find it in particulw

Ty
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_Document B.1

B. 'BCONOMIC PROBLEMS OF THE INTER-WAR PERIOD = ' (topic 2)'

THE NEW DEAL : Roosevelt's Inaugural, March 1933

a)

b)

.e). .

America is a sick nation in the midst of a sick world. We are N
sick because of our failure to recognize economic changes in tzme, dﬁ
and to make provision against their consequences. For a quarter of o
a century tremendous developments have taken place. The machine . :
age in this time has moved more rapidly in the direction ‘of replacing
men with machznery than in the one hundred years before. We have moved
faster in productive capacity not only in agriculture, but to a larger’f
extent in industry than in .the-entire history of our country. This o
is only one factor, however, in the present stagnation of enterprise,
The means of exchange have become frozen all along the channels of
trade. It is time to face the facts and get away from the idea :
that we can return to conditions that approximate those of four yearsﬂ
ago. It is not a restoration of the old that we seek, but an evolutzon
into a new.

(Barly Draft)

values have shrunken to fantastic levels ; taxes have risen ;
our ability to pay has fallen ; government of all kinds is faced ;
by serious curtailment of income ; the means. of exchange are frozen -
in the currents of trade ; the withered leaves of industrial enteréﬂ‘;%
prise lie on every side ; farmers find no markets for their produce ;..
tbe savings of many yiars in thousands of families are gone. Lk

More important, a host '6f unemployed citizens face the grim problemé?
of existence, and an equally. great number toil with little return.
Only a foolish qptzmzst can deny the dark realities of the moment.

Yet our distress comes from no failure of substance.

x ‘(Final Version)

 Restoration calls, however, not for changes in ethics alone. This -
Nation asks for action, and action nmow. = * . I

Our greatest primary task is tb’put people to work. This is no
unsolvable problem if we face it wisely and courageously. It can

» be accomplished in part by direct recruiting by the Government ztself,;

treating the task as we would treat the emergency of a war,. but at. the!:
same time, through this employment, accomplishing greatly needed .ﬁﬁ
projects to stimulate and reorganize the use of. our natural resources.:

Hand in hand with this we must frankly recognize. the over-balance -,
of population in our industrial centers and, by engaging c<n a natzonal
scale in a redistribution, endeavor to provide a better use of the
land for those best fitted for the land. The task can be helped by
preventing realistically the tragedy of the growing loss through fore=-:
closure of our smali homes and our farms. It can be helped by insis< d
tence that the Federal State, and local governments act forthwith
on the demand that their cost be drastically reduced. It can be
helped by the unifying of relief activities ‘which today are often
scattered, uneconomical, and unequal. It can be helped by national
planning for and supervision of all forms of tramsportation and of !
communications and other utilities which have a definitely public cha-§
racter. There are many ways in which it can be helped, but it can f
never be helped merely bg talk.mg about J.t. We must act and act b u

| WiCkly.,l, R ':."‘ H "-'(:l}:""j,“ J.
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cument B.2 STALIN : The Progress of Agriculture (Speech to the Seventeenth Congress 1934

‘Finally, in Our‘$£$gT@ﬁi towerd 2 easnlion of werk we rebuiré_fWQ ~
safeguards against s rasu'n ut vhe ™ is oFf the old order : there must
be a strict supeivisisn of .'. baakipy i wredits and invesiments, so '}ﬁ
that there will bhe or exd io fpecq’etiwu ' th other people'’s uc:iey ; ;
and there must he prov./s::n fo= an cdegqusie but sound currency.

These are ti j.nes Of :i.w¥%, 1 shall presently urge upon a new
Congress, in spacisl nesstur. detiiled measures for their fulfillment,
and I shall seek &z immed.iate assistance of the several States.

Through this program of action we address ourselves to putting our b
own national house in order and making income balance outgo. Our
International trade relations, though vastly important, are in point of
time and necessity secondary to the establishment of a sound national
economy. I favor as a practical policy the putting of first things first
I shall spare no effort to restore world trade by international e»onom;c‘_h4
readjustment, but the emergency at home cannot wait on that accompl;shment.ﬁ

In the field of world policy I would dedicate this Nation to the pol1cil
of the good neighbor -~ the neighbor who resolutely respects h1mse1f and,

because he does so, respects ‘the rights of others , the neighbor who L
respects(h1s obligations and respects the sanctlty of his agreements in
and with a world of neighbors. '

Statistical Tables from Text of Speech. ' . :ﬁ
"

a)’ Area under All Crops in the U.,S.S.R. et
. ; — -
. C (In million hectares) J ' L

. . At

1913 . 1929 1930 1931 1932  1933!!

Total crop area' 105.0 118.0 127.2 136.3 134.4 129.7;;

Of which : S S i

a) Grain crops 94.4 96.0 101.8  104.4 99.7 101.5}:

b) Industrial crops 4.5 8.8 10.5 14.0 14.9 &l

c) Vegetables and 3.8 7.6 8.0 9.1 8.2 61
melons ;

d) Fodder crops 2.1 5.0 6.5 8.8 10.6 7.3}

b) .Area under Industrial Crops in the U.S.S.R. ‘

(In million hectares)

1913 1929 1930 1931 1932 1933

Cotton 0.69 1,06 1.58 2,14 2.17 2.05
lax (long fibre) 1.02 1.63 1.75 2.39° 2.51 2.40
ugar—-beet 0.65 0.77 1.04 1,39 1.54 1.21 o
il seeds 2,00 5.20 5.22 7.55 7.98 5.79 o




cl.

d)

e)

£) .

‘Gross Output of Grain and Industrial Crops in the U.S.S.R. '

"(In million centners)
1913 1929 1930 1931 1932 1933
Grain crops 801.0 717.4 835.4 694.8 698.7 898.0
Raw cotton 7.4 8.6 11.1 12.9 12.7 13.2
Flax fibre 3.3 3.6 4.4 5.5 5.0 5.6
Sugar-beet 109.0 62.5 140.2 120.5 65.6 90.0
0il seeds - 21.5 35.8 36.2 51.0 45.5 46.0
Livestock in the U.S.S.R.
(Million head)
1916 1929 1930 1931 1932 1933
) Horses 35,1 34.0 30.2 26.2 19.6 16.6
) Large cattle 58.9 68.1 52.5 47.9 40.7 38.6
) Sheep and goats 115.2 147.2 108.8 77.7 52.1 50.6
) Pigs 20.3 20.9 13.6 14.4 11.6 12.2
Collectivisation
1929 1930 1931 1932 1933
Number of collective
farms (thousands) 57.0 85.9 211.1 211.05 224.5
Number of households in A
collective farms (millions) 1.0 6.0 13.0 14.9 15.2
Per cent of peasant farms
collectivised 3.9 23.6 52.7 6l.5 65,0

Area under Grain Crops According to Sectors

(In million hectares)

Per cent of

Sectors

total area

1929 1930 1931 1932 1933 7. %1033

1. State farms 1.5 2.9 8.1 9.3 10.8 10.6

2. Collective farms 3.4 29.7 61.0 69.1 75.0 73.9
3. Individual peasant

farms ‘ 91.1 69.2 35.3 21.3 15.7 @ 15.5

Total grain crop area oo ., 151 8 104.4 99.7 101.5  100.0

in the U.S.S.R.
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C. NATIONALISM AND NEO-NATIONALISM (topic 8)

Document C.l1 NATIONALISYM UNDER QUESTION

a) LENIN (1913)

”

Every national culture contains elements, even if not developed,
of democratic and socialist culture, for in every nation there are
toiling and exploited masses, whose conditions of life inevitably give
rise to the ideology of democracy and Socialism. But every nation also
has a bourgeois ... dominant culture. Therefore, "national culture"”
in general is the cultur2 of the landlords, the clergy and the
"bourgeoisie. ...

Bourgeois nationalism and prnletarian internationalism - such are
the two irreconcilably hostile slogans that correspond to the two great
class camps throughout the entire capitalist world and express the two
policies (more than that : two world outlooks), in the national question.

Marxism is irreconcilable with nationalism, even the "justest",
"purest", most refined and civilized. Instead of. nationalism of every
kind, Marxism advances internationalism, the amalgamation of all natij
in the higher unity that is growing under our eyes with every verst
railway, with every international trust, with every (international in its
economic activities and also in its ideas and strivings) workers'
association. '

b) BRITISH STATESMEN

"rhe most ardent British advocate of the principle of self-
determination found himself, sooner or later, in a false position.
However fervid might be our indignation regarding Itallan claims to
Dalmatia and the Dodecanese it could be cooled by a reférence, not
to Cyprus only, but to Ireland, Egypt and India. We had accepted a
system for others which, when it came to practice, we should refuse
to apply to ourselves." .

(Harold Nicolson, "peacemaking 1919")

nr¢t would clearly be inadvisable to go even the smallest distanc’
. in the direction of admitting the claim of the American negroes, or
the Southern Irish, or the Flemings, or Catalans, to appeal to an
Inter-State Conference over the head of their own government. Yet if
a right of appeal is granted to the Macedonians or the German Bohemians
it will be difficult to refuse it in the case of other nationalist
movements. "
(Foreign Office Memorandum, 1918)

c) GENERAL SMUTS

"phe German colomies in the Pacific and Africa are inhabited by
" barbarians, who not only cannot possibly govern themselves, but to
whom it would be impracticable to apply any idea of political self-
determination in the European sense." :

(From "The League of Nations : A Practical Suggestion”, 1918)
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d) HITLER S S A I L

The "nation" is a political expedient of democracy and Liberalism.
We have to get rid of this false conception &nd set in its place the
conception of race, which has not yet beer politically used up. The
new order cannot be conceived in terms of the national boundaries of
the peoples with an historic past, but in terms of race that transcend
those boundaries. All the adjustments and corrections of frontiers,
and of regions of colonizations, are a ploughing of the sands.

(To Rauschning)

National Socialism had thrown off the chains of slavery one by one
and at last, in the union of Germans in Great Germany, had "experienced {
the crowning of unique efforts and a millennial longing". These 7
measures had injured nobody : they had only given the Germans what
other nations had long possessed. Yet Jewish international capitalism,
together with social reactionaries in the Western States, had managed
to incite the democratic world against Germany. '

(Proclamation 1940)

e) DE GAULLE

Who in good faith can dispute the fact that France must help to
build Western Europe into an organized union of states so that gradually
there may be established the most powerful, prosperous and influential
political, economic and military complex in the world ? '

- (1962)

Document C.2 NELSON MANDELA -~ South Africa T

It is true, as I have already étated; that I have been influenced by
Marxist thought. But this is also true of many of the leaders of the new
independent States. Such widely different persons as Gandhi, Nehru, Nkrumah
and Nasser all acknowledge this fact. . We all accept the need for some form
of Socialism to cnable our people to catch up with the advanced countries- - .-
, . of this world and to overcome their legacy of extreme poverty. But this -
does not mean we are Marxists. ' ' :

From my reading of Maixist literature and from conversations with Marxists,
I have gained the impression that Communists regard the parliamentary system
of the West as undemocratic and reactionary. But, on the contrary, I am ;
an admirer of such a system. The Magna Carta, the Petition of Rights and the i
Bill of Rights are documents which are held in veneration by democrats !
throughout the world. I have great respect for British political 1nst1tutlons,
and for the country's system of justice. I regard the British Parliament
as the most democratic institution in the world, and the independence and
impartiality of its judiciary never fail to arouse my admiration.

I have been influenced in my thinking by both West and East. all this
has led me to feel that I should tie myself to no particular system of
society other than of Socialism. I must leave myself free to borrow the
best from the West and from the East.

(Text continued on next page)
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Document

Document

_ which they are capable of doing, and not work which the Government declares.':';
them to be capable of. Africans want to be allowed to live where they obtain{

P it

D.1

D.2

"we seek to have repealed. These features are poverty and lack of human

'err&v:‘:=:r.v:+-“.‘s1:;v' S LR TR ’I’fi*f?“"W#%f*"‘f?

Baszcally, we fight against two features which are the hall ke ﬂf ;
African life in South Africa and which are entrenched by leg;slat H Mhuch

dignity. South Africa is the richest country in Africa, and could be one
of the richest countries in the world. But it is a land of extremes and

remarkable contrasts. The whites enjoy what may well be the highest stan- = |

dard of living in the world, whilst Africans live in poverty and misery.
The lack of human dignity experienced by Africans is the direct result of
the policy of white supremacy. White supremacy implies black inferiority.
Legislation designed to preserve white supremacy entrenches this notion.

Africans want to be paid a living wage. Africans want to perform work

work, and not to be endorsed out of an area because they were not born. there*
Africans want to be allowed to own land in places where they work, and not
to be obliged to live in rented houses which they can never call their own.
Africans want to be part of the general population, and not\confined to
living in their own ghettos.

Above all, we want equal political rights, because without them our
disabilities will be permanent. I know this sounds revolutionary to the ’
in ‘this country, because the majority of voters will be Africans. This ma
the white man fear democracy. But this fear cannot be allowed to stand in:

the way of the only solution which will guarantee racial harmony and freedom.:
for all. It is not true that the enfranchisement of all will result in ‘
racial domination. Political division, based on color, is entirely art;ficzal
and, when it disappears, so will the domination cf one color group by
another.

(From his speech at his trial)

4
i

”

D. EAST-WEST RELATIONS SINCE 1945 (topic 9)
MIDDLE EAST - 1950's Political Cartoons  (See p.11) ‘
THE CUBAN MISSILE CRISIS, 1962 (See p.12)
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Political Cartoons
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DOCUMENT D. 1
o
'k%
SOURCE ( ARTIST)

a. "OBSERVER", UK (ABU) i
b. EAST GERMANY (RAGWOLF)-"evce~spiscee;!
¢, "TIMES OF CEYLON"(COLETTE)
d. "DIE PRESSE" (IRONIMUS)-gusRif. - -
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bPocument D.2 THE CUBAN MISSILE CRISIS, 1962

. a) PRESIDENT KENNEDY (Broadcast)

Finally, I want to say a few words to the captive people of buba,.?3
to whom this speech 1s being directly carrzed by spec~ial radic A
facilities. - _ . : i

I speak to you as a friend, as one who knows of your deep attach- i
ment to your fatherland, as one who shares your aspirations fbr llberty
and justice for all. And I have watched with sorrow how your .
nationalist revolution was betrayed - and how your fatherland fell

' under foreign domination.

e

Now your leaders are no longer Cuban leaders inspired by Cuban
ideals. They are puppets and agents of an international conspiracy .
which has turned Cuba against. your friends and neighbors in the
Americas - and turned it into the first Latin-American country to. ,
become a target for nuciear war - the first Latin-American country 0
to have these weapons on its soil.

These new weapons are not ln your interest. They can only
undermine it. But this country has no wish to cause you to suffer
or to impose any system upon you. We know your lives and land are )
being used as pawns by those who deny you freedom. .

Many times in the past, the Cuban people have risen to throw out
tyrants who destroyed their liberty, and I have no doubt that most
Cubans today look forward to the time when they will be truly free =
free from foreign domination. Free to own their own land. Free
to speak and write and worship without fear or degradation. And
. then shall Cuba be welcomed back to the society of free nations and
- to the associations of this hemisphere.

b) FIDEL CASTRO (To U Thant)

(Castro on October 27 responded to a message of October 26 from U
'Thant. Castro welcomed the UN efforts, condemned the "blockade"
as an'"act of force and war" and rejected the "presumption" of the
United States)

.oo to determine what actions we are entitled to take within o.
country, what kind of arms we consider appropriate for our defense,
what relations we are to have with the U.S.S.R., and what integnational
policy steps we are entitled to take, within the rules and laws
governing relations between the peoples of the world and the principles
¢ werning the UN, in order to guarantee our own security and soveralignty

o

The sevolutionary gov rnment,of Cuba would be prepared to accept
the compromises that yu. request as efforts in favor of peace,
provided that at the same time, while nagotiations are in progross,
the United Statos govaernment desists from threats and aggrassive
actions against Cuba, including the naval blockade of our country.

At the same time I eéxpress to you our willingness to consider
attentively any new guggestion you may put forward ; furthermore,
should you consider it useful to the causm of peace, our government
would be glad to rocaive you In our country, as socretary-genceal off tl.
UN, with a viow to diroct discussions on the prosant crisis,

= _ prompted by our common purpoaa of froeing mankind from tha dangara
I . ad somn . , . .




c) PRAVDA - '"Foil the criminal schemes of the enemies of peace."

Alarming news has spread throughout the world : The Américan
imperialists have adopted unprecedented aggressive measures, confronting
the world with the threat of a global thermonuclear war. Having concen-
trated its Atlantic fleet in the Caribbean area, the American government
has with unparalleled effrontery announced, in the person of President
Kennedy, its intention to impose a naval blockade against the-Republic of
Cuba and has placed its armed forces in a state of combat readiness.

American imperialism, assuming the role of international gendarme,
has for some time now been weaving provocative nets around the Cuban
Republic. The events of Playa Giron are still fresh in our minds.

The actions undertaken by American ruling circles constitute a scan-
dalous violation of the elementary norms of international law and of all
international customs. They are incompatible with the principles of the UN
Charter. They represent a challenge to all peace-loving nations. Such
actions constitute a direct revival of piracy and international lawlessness,
which mankind hoped had been ended forever with the conviction in Nuremberg:
and Tokyo of the leading war criminals responsible for unleashing World :
War IX, for crimes agairnst peace and against humanity.

President Kennedy could devise nothing better than to direct against
Cuba long-refuted accusations to the effect that it supposedly constitutes
& threat to U.S. security. But the whole world knows that revolutionary
Cuba -~ a nation that has chosen the path of freedom, the path toward .
the building of a new society -~ does not, and by virtue of the nature of
its new social order cannot, represent a threat to anyone. -

{

‘I
’
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Angwer IWO question:, OVe from Part I and ONE jrom lart I1.

PART ONE ¢{ DOCUMENTS

A set of documents (Lwo on cach of the topies in the usylladus)
will be distributed with this paper. Choose ONE document or
group of documents (i.e. Al or A2, B1 or B2 ete..) on ONE of
the topiesc you have atudied, and answer ALL the quesiions

relating to it.

A. THE DEVELOPMENT OF A TECHNOLOGICAL CULTURE (topic. 5)

DOCUMENT A1 : THE CINEMA

(i) - What insights can you gain from extracts A(a) and (b) about the Soviet

use of the cinema for propaganda?

(i) What can you learn from extracts B (a) and (b) about the American

cinema industry, and about public interests and attitudes in the

(ii))  Comment on both columns of figures in C.

1930's?

(iv)  What do the authors in Dsuggest are the most significant differences between

the impact of the radio and the cinema?
Can you suggest others?
Has television introduced any significantly new factors?

(v) In what ways could the cinema be regarded as the "folk art of the twenticth

century"?"

(vi) "News-reels and documentaries will be very valuable, but feature films of
little use to future historians". In what ways could this opinion be

challenged?

DO CUMENT A 2 : THE FAILURE OF TECHNOLOGY

(i) What are the main examples which the author puts forward o support his

claim that technology is a “ruthless destruction"?

U ’71 R . . b.t.o.




(i)

(i)
(iv)

(v)

(vi)

What do you understand by these phrases'in'(b) () :

- "Cyclopean~-power" , B
=~ "Proletarization of the massés" ' -y
- "The ways in which the worker tries to evade this exploitation ...

tie him forever closer"? il

Can you suggest any reasan why the Nazis suppressed this material ?

Can you point to any novels/plays/films/paintings produced before 1950
which would endorse or question Juenger's analysis?

In what ways do you think that the arguments for and against technology
would now, in 1975, need to be significantly different?

"Artists are afraid of science and fail to understand its importance”.

- Comment (Juenger is a poet and novelist). .

DOCUMENT
()
(ii)

(i1i)

(iv)
(v)
(vi)

(vii)

|

ECONOMIC PROBLEMS OF THE INTER-WAR PERIOD (topic 2)

B 1 : ROOSEVELT AND THE NEW DEAL ®
Do you think (b) is an improvement on (@) in any way?

Use (a), (b), and (c) to explain why Roosevelt belicved the USA was faced

by a crisis situation? Can you suggest other reasons not mentioned here? .
Comment on the phrases in (b) :

- "the means of exchange are frozen in the currents of trade" )

- "our distress comes from no failure of substance.

What is your opinion of the remedies within America which Roosevelt
outlines in (c)?

How many of Roosevelt's proposals would involve an extension of state . |
action? What precedents could he appeal to? T ‘

What is the significance of Roosevelt's "dedication" to the “policy of
the good neighbors "7

How far can it be argued that the New Deal made Americu_ a welfare
state , with a planned economy ?

DOCUMENT B 2 : SOVIET COLLECTIVISATION OF FARMS

(i)

(i1
(111)
()

What do yu1 think are the main questions one needs to ask in trying to
assess the success or failure of collectivisatian?

Then use the six taLles to atiempt such an assessment,
Comment on the likely validity of the figures.
What further statistical and nan-statistical evidence do you think you

would still need in order to assess collectivisation? ‘
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i w)

(vi)

DOCUMENT

N0

(ii)
(iii)
(iv)

(v)

(vi)

(vii)

T,

“Stalin: odmrtted ‘that "progressélni the' mom‘bronc’:,h)c; of'rugrnculture
proceeded many times more slowly than i |n lndustry"

In the same speech Stalin‘outlined the amount of money, mochlnery
and fertilisers, that had been sent to the villages;.as well as advisers -
“Can it be said" he continued, "that these possibilities have been
properly used? Unfortunotely, it cannot". :

Can you account for these failures?

"With all her blunders, Sovnet Russia had trlumphed over enormous
difficulties and taken great strides . ... While the rest of the world
was ‘in the grip of the depression’ and going ‘backwards in'some ways, i
in the Soviet country a great new world was bemg built before our

eyes" (Nehru) Comment on this view. -

C. NATIONALISM AND NEO- NATIONALISM (topuc 8)

ct . NATIONALISM UNDER QUESTION

Distinguish between these different views of. "mternotlonolrsm

- "Marxism advances lnternotlonollsm" (o)
~ League of Nations ( b and c)
- "Organised union of states" (e)

What light do any of these extracts throw on the fanlure of the League
of Nations? v

Were there other reasons for the Mandate System than responsibility
for groups who "cannot possibly govern themselves"? Comment on
use of the word "barbarians" (c)

Do you feel there is any inconsistency between the two extracts in (d)?
How would you distinguish between racialism and notronolcsm ?

Lenin praises "every international trust". (a) Hitler attacks "Jewish
international capitalism" (d). What exactly do you think each had

in mind?

In what ways may supra-national business concerns have effected the
freedom of nations ?

"Nationalism is a dangerous lunacy in face of the global realities of
the twentieth century", Comment.

DOCUMENT C2 : NELSON MANDELA

Mandela denies he is a "Marxist", but odmlts he is o "Socialist". What

does he seem to see as the main dlfferences?

Why do you think that'Mandela refers to “Mugna Carta, the Petition of
Rights and the Bill of nghts", and stresses I-us rospect for Brlt:sh Insmutlom?

"3,
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: Elaborate what: Mandela-had
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'legislation designed to pre

T

Tyt Wele . . .
white supremacy",

s

~ (iv) | Similarly, explain thé situation behind his words :
part of the general population and not confined to
ghettos", ‘ ‘

"Africans want f:oib'c;:ﬁ
living in their own. .

(v)  Mandela cites Gandhi, Nehru, Nkrumah and Nasser. ' In what ways |sl
the situation each of them faced comparable to dnd different from that -
confronting Mandela? . | ‘ ST

(vi).  "Political division, based on colour ... when iit'd'ié'cappé.orﬁ,'sbqwi” the i i}t
domination of one colour group by another". How far would the situation: '
in multi-racial societies in other parts of the w

orld support or call in -
question this opinion of Mandela? L

(vii)  What case could be made for thelﬁbl,icy of Apartheid?

D. EAST-WEST RELATIONS AFTER 1945 (topic 9)

DOCUMENT D 1 : CARTOONS ON MIDDLE EAST (19501s)

(i) Take each cartoon in turn and then B

- explain its meaning, drawing attention to particularly significant

details and naming politicians involved P e
= criticize the validity, in your opinion, of the view-point expressed.
(ii) "For différent'reosons, neithet Fussia ror the West exerted as much o
influence as they would havz wish:d in the Middle East". How far do

you agree with this opinion? Car 70V suggest any explanation?

- (ii1)  The cartoons appeared in the 1920 How far do _ybu think that then '
and since, rivalry betwe=n Russig on 4 the West prevented an ©

y lasting
settlement of the Israeli-/£iab wor ict? ‘ | E
DOCUMENT D 2 CUBAN. MISSILE : w1315 1962 o ‘
(i) _'fffiends and neighbours in the Americas"
"associations of (iis hemisphere" .
phrases in (a)? |

; "Latin«American country",
Why does Kenredy use these

‘(ii) In what ways do you feel th

at Kennedy misuncerstands the domestic
situation in Cuba? :

(i11)  What is Costro concerned about in (b) and to whom is he 6ppeoling?l

(iv)  What do you understand by the‘phros;e in (c‘)‘ that

"by virtue of the "
nature of its new social order (Cuba) cannot repre

sent a threat to anyone"p '
(v)  What were the ‘long~term consequences of the Cuban Missile Crisis? .

o . (V) How effeciive was the United Nations i crisis situations betwaen
g o andWestp o g TR TR DETWS

!




E S S A Y S

 Four cssay titles are given on each of 'Lj}ze:topies;éfrz;the
syllabus. Choose ONE b ‘tle relaitrg to the‘slecand-':topicg

you have studied. o
.

A. ~ The Development of a tnchnoloqnm! culture (topuc 5)

..........

1.7 Which technical inventior:, devolopcd since the mld-nmeteenth B

century, do you regard as navmg made the greatest impact on the N
life of the world? '

2, Select ONE of the follev ‘ing frequently used phrases, d|scuss its
meaning, and assess' its vclidity

- “the pressures of urban Iife

- "the breakdown of the famlly
= "mass culture”

- "the ecolagical crisis"

3. Should, in your view, deveisping ountries take the advanced

technologles as their iceal ? o S

4, “The state has taken over the work of the parents". : 3
Discuss with reference to botin communist and western countries. = ok
B.  Economic problems of tie inier-war period (topic 2) . gar
1. . What were, in your opinion, the "economic consequences of the peace"? J

2, In what ways did the collapse of Wall Street in 1929 have repercussions

all over the world?

3. . "The first panacea for a mismanaged nation is inflation of the currency ;
the second is war. Both bring a temporary prosperity ; both bringa
permanent ruin. But both are the refuge of, political and economic
opportunists". (Ernest Hemingway, Notes on the Next War) . : i
How far do you consider this analysis could be applied to any western

"Europecin country during these years?

4, "The great world crisis and slump seemed to iustify the Marxist analysis.
While all other systems and theories were groping about in'the dark, ... i
Marxism alone explained it more or less sahsfactonly and offered a real ‘
solution". (Nehru). Duscuss. o o
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T, _ How for do you agree that notronol movements have been more. concerned
. with. the modernpisation of their countries thon wuth the, sotrsfactson of ony
notlonol feellng? o LT T

"Now we want to revive China's |ost notlonollsm ond use the strength of
our four hundred million to fight for mankind against. injustice 'z this is

~our divine mission. The, powers are. afraid that. we .will hdve such thoughts

and are setting forth a specious doctrine.. They are now odvocotrng cosmopolrtonlsm
to influence us, declaring that as mankind's vision enlarges, inationalism. becomes:
.too. narrow, unsuited-to the present. age, and ‘hence- that we should- espouse cosmo- - -
polltomsm . hids not a doctnne which wronged races should tolk obout" (Sun YotSe
Comment on thrs vnew. ro

3. "'They removed the foreign ruler, but they took over therr |nst|tut|ons and their |deos" ol
Discuss with reference to the former colonres of ONE Europeon power, ‘who' hovc !
gained independence since 1945, ’

4.  "The struggle to maintain their own identity". Discuss this problem i in regard to o‘w
notlonol mrnorrty group, or groups, wnthln a Iorger stote. L '

D. East-West relations since 1945 (topic 9)

1. "Far from wishing to dominate the world Russia had every reoson to feel threotcned
- by the United State and her allies after 1945",
Discuss.

2, Drscuss the srgnlfrconce of either Berlrn or Korea in the confllcts between
East and West. ‘

3. "The world today is divided into three great groups .... As:| sce |t the great E
issue in this second half of the twentieth century is whether the uncommitted pcoples |

of Asia and Africa will swing to the East or the West...". The struggle is joined - K i

and it is a struggle for the minds of men" (Macmillan 1940) - ,[;

I

!

[

How far do you dgree with- Macmillan's analysis of the srgnvflconqe of the Thrrd SR
World in Eost/West conflict? = . | o . ‘ SR

4. "Although co-existence has been accepted, the orrongements produced by the
Cold War have become a'permanent factor in the international situation".
Drscuss with relation to either the Warsaw Pact or N A.T.O.
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:. MODERN AND CONTEMPORARY HISTORY.‘

ff;Poper " . ngher I.evel S . 2. l/‘2hours3]

AMERICA

andzdates should choose three. questwns e ST

for’ Modern Hetory from the foZZomng twelve
1,2,3,4,5, 6 7,12,13,15,17,18

for Contem)orary History from the following twelve
0 5,8,9,10, 11 13 14,15,16,17,19, 20

Pl 1. Account for. the growth of the pohhcul parhes in the u. S. in the flrst half
3 ~of the 19th century , :

I

heritage, the Spanish colonles in America did not constitute: themselves
into a single nation after emancipation as did the English colonies of
North America.

Examine the major causes and consequences of this development.

3.-  What major problems were brought into prominence or Intensified by the
U S. acquisition of Texos, California and New Mexico? -

4, Assess the impact of either immigration or_the frontier on the history of
either the USA or Canada in the 19th century.

5.  Account for the decline of militarism in Latin America by the end of the
19th century and for its resurgence since 1930.

Relate your answer to at least two countries.

. 6.  Examine the Republican Party's programme of Reconstruction after the
- Civil War and assess the importance of the post-war period as a critical
stage in the development of modern USA.

7.  "The relationship established between the colonnial power and its colonies
repeats itself within the colonies themselves".

Discuss this thesis with reference to 19th or 20th ‘century post=colonnial
developments in either Latin America
or  the non-Spanish-speaking Caribbean

Reiute your answer to at least two countrles

-8, "The Progressive movement has a paucity of real achievement to show for its

* passionate rhetoric and energetic’ activity. Economically secure and
essentiolly optimistic in their social views, middle class progressives ‘enacted
?oniy mlld meusures that never reully threatened exisring power relutionshnps

'Do‘ ou ogree thct the Progressive movement m Latin America was essentiolly(

""""
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10.

1.

12,

13'

14.

15.
16.
17.
18.
19,

20.

"From the 1890s to the Cold War the desire for ecor .. : expansion has

provided the force behind American foreign involve  +  Policy makers
and other groups (most notably big businessmen) con. .. -+ ! .economic.
expansion abroad as a necessary method of maintainii. 1- ..nestic prosperity". -

Discuss this argument with reference to one of the follewing penods :
either (a) 1890-1932 ~
or  (b) 1932~ present. ' s ~

Why did Woodrow Wilson finally decide to intervene in World War | ?

Discuss with reference to any two countries the factors contributing to
political instability in Latin America in this century.

""So history stands hesitant waiting for time to tell whether Herbert Hoover
by pointing the way to social recovery is the Flrst of the new Presidents or
whether he is the last of the old".

What is your assessment?
To what extent did the New Deal redistribute wealth and power in the U.5.?

Either Compare the rise and progress of communism in Cuba and Chile

Or What has been the Latin American response to the challenge of
communism in the last two decades?

Relate your answer to developments in at least two countries.

Was the McCarthy phenomenon of the period 1950-55 an isolated incident
of popular hysteria or an instance of a recurring feature of American life?

What have béen the major achievements and failures of the Organisation of

American States (OAS)?

Has any significantrole of political leadership been played by women in
Latin America in this period?

What is the role and function of the U.S. Vice President? How has the
office of the vice presidency been defined and used since 19527

Reckoning from the historical perspective, how will the nations of Latin
America respond to the challenges of the major economic and political
dislocations precipitated by the energy crisis?

"The greote.'st American of the 20th century”.

Select a candidate from any country of the American continent und explain
the grounds or criteria for the award of this distinction.

78



/4/’/0['»)0/ X J 3

COPENHAGEN INTERNATIONAL SCHOOL
Hoje Gladsaxe Torv 4 . 2860 Seborg, Denmark . Telefon 6960 40

International Baccalaureate
Film-making Syllabus
Instructor: James Keson

o — -3

Phllosophy

The visual imagc¢ is one of the most 1mportant means
of mass communicatior today. The intrinsic capabilities
of film and video-tape have made them a powerful force .in
modern life, and a popular one too. Many observers
feel that television and the cinema have replaced books
and newspspers as the primary source of, information and
entertainment, especially among the young. Certainly
the medium of the film can illustrate and reproduce events
much more easily than the printed word can, but it can
also be used to de-eive and mislead. It is necessary for
eaeh'pérson to know the language of the film, its special
abilities and limitations, so that he can understand
and judge the message that is being sent.

Objectives:
Each student in the film-making class should be able

to wrlte, dlrect, or film a coherent, technically adequate
short film. He should be able to discuss the differenv
film techniques used in commercial film-making; how they
are created and their effect. During the course, the
students will form effective working teams and learn to

communicate well within and among the groups.
By the end of the course, the students will have an

zwareness of the importance of the film medium in modern
sueiety and an understanding of the ways it is used to

iafluence people.

(please turn over)
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COPENHAGEN lNTERNATfONAL SCHOOL
Haoje Gladsaxe Torv 4 . 2860 Seborg, Denmark . Telefon 6960 40 i

International Baccalaureate
Film-making Syllabus
Instructor: James Keson
March 3, 1974

Methods: .

1. Presentation of photographic techniques through
text, films, and demenstration, )

2. Actual practice in filming.

3, Critical viewing of student-produced films.

4, Continual student self-assesment of the aims and
methods of film-making.

5. Audience reaction to student-produced films.

.

Text:
Creative Film-making, Kirk Smallman, Collier~MacMillan,

1969, London (also available as & Bantam paperback)

Equipment:
Essential Equipment:
Super~-8 camera, 3 to 1 zoom
Super~8 editor and splicer
Super-8 projector
Various lights, reflectors, screens, tripods, etc.
Desirable Additions:
16 mm projector for screening of outside films
Super-8 camera, 10 to 1 zoom, variable speeds, with
provisions for fades and dissolves
Tape recorders and sound projector
16 mm camera
Video-tape recording equipment
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