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outlines in detail the subject matter that the instructor should

present to students during the course of the module.
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Introduction

This module is designed for students in introductory courses in the
social sciences. Although intended specifically for cultural anthropology,
urban anthropology, comparative social organization and sex roles in cross-
cultural perspective, the content and goals are applicable to various
sociology and psychology classes.

The cwrrent tread in publishing textbooks is to select books written
for a lay public reading audience, Publishers rate the mational reading
level of community college students at 9th or 10th grads ability. Clear,
interesting and organized bocks complementing class presentations, unfortu-
nataly are not available in the field of Mexican social organizations.
Publications, therefore, are racommended that may be helpful resources for
the student and instructor. However, except for Two Cities of latin Americs,
there is no book suitable as a text.

The most common learning needs I perceive in students are divisible
into two categories; the academic and the psyclological. Academically,
students generally need help in understanding airections, building a factual
base for generalizations, selecting mmin ideas from supporting details,
synthesizing informtion and appropriately applying new data to a variety
of situations and interpretations. Psychologically, help is needed in
recognizing misinformtion or prejudices, exploring altermative bases for
behavior, and then, evaluating their previous perceptions and interpretations.

Although this module focuses on the academic needs, it is designed to
incorporste the psychology concerns also. The informl role reversal "test”
at the end of the module is one method for interweaving the two categories
of needs. The exercises require screening ideas comparing and contrasting
them, then critically applying them to familiar contexts, -



Factors in Mexican Identification Processes:
Teacher's Guide

I. Student Analysis
A. Kinds of student

1, Imarticulate speakers and writers
2. Limited reading ability (9th-1lOth grade average reading ability)

3. Limited self-discipline in studying or carrying through assignments
_h, Little college experience
5. Little contact with other types of cultm'u cn' Ton-middle clasas YU.S.

B. Interests

1. General interest in anthropology because it is believed to cover
"exotic" practices of other societies

2, Courses with little reading, easy grading and interesting content
and instruction

3. gupurfsﬁm and impersonal interests in Chicano or other minority
causes

C. Needs

1. Simple "text"
2. Cloar oral and written instructions
3. Help in understanding besic

a, Instructions
b, Written mterial
¢c. Concepts

4, Help in developing skills in

a. Studying
b. Writing
C. Selecting important ideas from supporting mterial

5S¢ Factual information as a basis for

a. Recognizing Mexico is a society with complex social structure
rather than a "place" for U.S. tourists

b. Recognizing the range of diversity within Mexico

c. Comprehending the ideals and morals of "Middle Class" Mexicans

d, Applying the knowledge gained to

1. Understand common interests, fears end behaviors shared by
Chicanos and Mexicans

2, Understand the diversity within the Chicano category“

3. Challenge their own aterecbypea :
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II.

III.

D. Materials

1. Short nontechnical but comprehensive and objective "text' type
of article oxr section of book
2. Supplementary

a. For more interested or able resders-nontechnical case studies
or biographies to provide 'felling" level experience
b. Film - "How's School Enriquet”

Basgis of Content Selection
A. Mexican Caste ~ class systems

1. General misconceptions commonly expressed by students (e.g., family
unit breaks down in urbanizing induatrializing societies)

2. Simplistic and sterectypic description of Mexico (€.g., land of
fiestas and siestas)

3. Confusion of caste and class concepts with each other or with the
concept of race

B. Mexican "Middle Class" Family

1. Stable but fiexible basic social unit within urban and industrial
context: effective modsl to begin penetrating stereotype processes

2. Primary socializing unit throughout Mexico, yet complexities,
diversities and differencas between norms and moder emable compre-
hension of larger Mexican socia’ organization

Organizing Element for Module - Thematic - Idmmtification Processes
A. Caste - Class

1., Appropriate to genersl goals and methods of anthropology
2. Concentration in current events applicable to students lives

B. Family - as primary social unit (provides widest range of course
applicability: e.g., sociology, psychology, anthropology. urban studies) -

Objectives for students
A, General

l. Increase knowledge of diversity of social structures

2. Increase knowledge of universal aspects of humn behavior

3. Expand comgrehension of Mexican and Chicano values and bshaviors
4, Recognize those sterectypes and juidgments based on nonfactual data
5. Lacrease ability to distinguish key ideas from detail



B. Specific Objectives
1. Summrize basic characteristics of caste, class and family
oriented statuses and roles
2. Describe ideal intrafamily roles
3. Compare and contrest castes, classes, family statuses and rules
L. Explain Mexican concepts within context of that society
a. Clase media
b. BEducacion
C. Cultura
d. Macho
V. Values of Objectives
A. Meet stated needs and interests of students
B. Provide opportunity to
1. Practice reading, screening, speaking, writing skills
2. Build up reservoir of factwal knowledge
3. Begin to examine previously held knowledge, attitudes and beliefs
in terms of newly acquired data
Vi. Sedquence of learning skills - stresses Lo
A. Knowledge
B. Commrehension
ViI. Methods for achieving objectives
A. Tecture and discussion in an informl setting
B. Reading mterial supplemented by guided studies and visuval aids
C. Persoml contacts between instructor and student to

1. Arrange supplemental reading
2. Discuss special interests and problems

D. Ewaluating procedures

1. End unit with series of role playing {e.g., Mexican students from
various Clasus medias trying to learn range of diversity within
U.S. middle ciass and idesl intrafamily wvithin one of these c”+sses
(e.g., middle Middle »]ue)

2. Test

a. Required portion

1. Skills in summrizing 1d screening for key ideas; by
comparing and contrasting (multiple choice questions)

ERIC 6




2. Skills in summrizing - (short answers)
b. Optional portion

1.. Skills in comparing, contrasting and separating key
ideals from supporting detail
2. Skills in explaining clearly and accurately (short essay)

3. Optiomal projects - oral or written - choice of students

a. Individuwl--summrize article in form usable to rest of class

b. Group (2-4 people)--exchange in information with oversll summry
or conclusion presented in format usable by class (e.g.,
dittoe? outline, informl class discussion, skit)

Recommended Readings for Instructors
*Recommended Readings for Instructors and Students

Balan, Jorge, Brownins and Jelin
n.d. Men in developing societies. Institute of latin American Studies,
Austin: University of Texas Press.

Beals, Ralph
196+ Some value changes in mde:rn Mexico. In Process and Pattern in
Culture ed, Robert A. Mamers, Chicago: Aldine.

Erasius, Charles J. - .
1950 Current prohibitions in light of ceremonial kinship. Papers
Kroebar Anthropological Society, 2:42-50.

Gomez, Rudolf ed. .
1972 The changing Mexican American: a reader. El Paso: University
of El1 Paso Press.

*Hayner, Norman
1966 New patterns in old Mexico: a study of town and metropolis. New
Haven: College and University Press.

Helen, June ed.
1968 Spanish-speaking people in the United States. Proceedings of the
1968 anmml spring meeting of the American Ethnological Society.
Seattle: University of Wwashington Press.
(clearly, simply written, broadly based references)

Kahl, Joseph Alan

1968 The measurement of modernism; a study of values in Brazil and Mexico.
Austir- University of Texas Press.
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*Lewis, Oscar
1965 Urbanization without breakdown. In Cultures and Societies of Iatin
America ed,, Dwight B. Heath. New York: Random House,

Maccoby, Michael
1970 Social change and social character in Mexico and the United States.
Cuermavaca, Mexico. Centro Intercultural de Documeatacion,

*Madsen, William
196h Mexican Americans of South Texas. New York: Holt, Reinhart Winaton.

Aetzger, David and G, Williams
1963 A forml ethnographic amalysis of Tepejapa latino weddings,
American Anthropolcgy 65:1076-1101.

#Miller, Frank Charles
1973 Industrialization in Mexico; 0ld villages and a new town,
Menlo Park: Cummings.

Mruillo, Nathan
1971 The Mexican American family. In Chicano's: social and psychologicsl
perspectives eds., Nathanl Wagner and Marsha Hugh.

Needler, Martin C.
1971 Politics and society in Mexico. Albuquerque: University ot
New Mexico Press.

Paz, Octavio
1961 The labyrinbh of solitude, New York: Grove,

Staglich, W, W. and Ben Crough ,
966 Final report: survey of needs and resources among aged Mexican
Americans, Texas Technical College., August 25,

Stoddard, Ellwyn R.
1973 Mexican Americans, New York: Randon House,

Waughope, Robert ed,
1967 Handbook of Middle American Indians. V6 Social anthropology.
Austin: University of Texas Press. (chpts. 2, 12)

Wilke, James Wallace

1970 The Mexican revolution: federal expenditure and social change
since 1910, Berkeley: University of California Press.

*Whiteford, Andrew H.
1964 Two cities of Iatin America: a comparative description of social
classes. New York: Doubleday, Anchor.




Annotated Suggested Readings in Spanish

Guerrero, Raymndo
1971 Problemas sociales de Mexico. Guadalnjara, Mexico.
Universided Autonoma de Guadalajara.
(Table of contents does not list chapter pages; chapters iI,
PP. 23-27, and III, pp. 29-47, provide brief useful data on
subdivisions within genersl class categories; chapter IV,

PP. 4955, is a superficial summry of the relationships between
urbanization and the class system)

Othon de Mendizabal et al,
1068 Ensayos sobre las clases sociales en Mexico. Edito.ial Nuestro
Teimpo S. A. (pp. 120-129).
(covers historical setting for tine mergence of classes; the ~
characteristics of the various classes; interclass relationships
and general information about social stratification)

Pozas Araceniega, Ricardo

1971 Los indios en las classes sociales de Mexico. Ia Habana, Casa
de las Americas :

(emphasizes specific Indian societies rather than general
caste-class interrelationships)

Trujillo, Carlos A. Echanove
1973 Sociologogia Mexicana Yth ed. Mexico. Editorial Rorrua S. A.
(no table of contents; old photos pp. 100-120 are interesting
portrayels of caste-class categorizations; pp. 433-4i3 have
helpful demographic data)



SRS ORTECYIVES IF DWCRMASTNG DIFFICULLY OF SKILIS

e Level of Siills

Learning Objectives

kmowLedge
12 ks

comprenansion

amlysis

[ ] LLLL L LD

1,

Remsaber factwl information about

& Castesclans catogories in Mexican soeta) structure
b Main charcteristios of the above
Recognize

8 Genral cultwal-scologieal context within which Mexioan social
structure operates

b Hummn behaviors ave patterned and logical within the soedale
cwtual contexts they appear |

¢, Diversity and complexity of Mexioan soodal structupe

Summrize key ideas preserted in class in the forw of vritten
skeletal outlines

Describe Hexican class systen; its diversity and complexity

Select kay ideas fyom supporting datail in the readings
Distinguish between data and generslizations dravn from data

1mowledge
2 vie
1 0 comprehension

amlysis
evaluation

L

L

L

Recognize ,

8, Tamily as & pert of cocdal strueture generally charactaristie
of huwmn societies

b, Dversity of humn social strusture patterns

Define basie concepta~-social strusture, fanily, statuses, roles

Descide the Hexean concet; of “tatlin" in taros of "clases
elins" {desLizations —

Differentiate between idea] and actuel behaviors

Coupere and cortrast generalizations of the "idm) middle elags"
fanily in the U,5, with actial aiddle elass fanily characterdsties
reported In assigned readings on U,S, soclal stratifioation systens

Coapare and cortrast Mexican 'clases pedias” with U.S, atddle elags
fandlies
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Hethods for Achieving Objectives Methods for Bwluating Objectives
o Lo Actively concentrate on class discussions and 1, Recall and mtch apmropriate data

reading aseigments .
2, Omllyand in witing, put data into appopriste
contexts and elininate oversimplitications

L Sytemstically take class notes following L Coupare outline with previous onss for improved
recomended outline formt clarity, relevancy, brevity

¢ DBefore class, work ovt quastions, idess fron 2 Beparate oversimplifications and monfactial
resdings conclusions from data

L After studylng, mke nental notes of key idess 1, Beleot from wriety of data that vhich is mt
and thelr supporting data: wse L'5" cards it apopriate for given kay idaes or generalitations
vish to reinforce learnirg

L1 Sptshes ShnsNnane

1 Bed optdonsl asnigmment o bolp epaod mmge of 1, OmAly or 4o weiting, summrise Lsomately
reading experiences about societies other than U,5, dta from reeding

2, Redatine concepts in ovn words 2, Becognise dafinitions not dependent upon
nezorization
1, Drav genenalizations from facts at hand L Mabch specitio data vith apmopriate generslizations;

fron given speoifics, deternine apgeopriate conolusion

12 1, Mhink throut ensples L11wirating pervor
norm Vi, actl debaviors

1, Tiod eaples from ads (Llugtrating normtive 1, Compaze ads vith koown variations fvou the idms)
prtrnls of "the' 0,6, Audly

20 Drww wpon data ot band to descride or explatn 2 Orslly or in writing, descride or eplain veeks
Lizits to generelising om the tasls of broad nosess in generelisation prosesses

categorios or 1dmelizations
3 Partioipate 1o role playingeetake the part of Mexioan
© oollege studests from mrious ﬁ‘m intaz.
vieving wriow aiddle olass U2, college students
find out thelr peroeptions of s00lal olasses anl idm)
Adly statuess and foles vithin these olagsm, 1 3
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Pactors Associated with Mexican Identification

I. Amlysis of Caste~Class Factors

A

Problems amlyz:lng caste and class

1, Btatistics not aystematically collected .
Distinctions between caste and class unclear

2,

A,
b.
Ce

d.

Criteria not consistent (e.g., rhysical features, socio-
economios, linguistics, mtiomlity) -

Boundaries between and within eute--ch.u ca.togoriee not
clearly isolatable

Categorizations used in utmtm, incorporated into folk
categories

Perceptionel differences associated with folk classification
processes ‘

Caste categories--commonly used in literature

1,
2,

3.

Spnhh (voth in the literature and general speech, equated with
"old aristoeracy” class)
Mexican

b.

Pocus of modern literature and art forms--seaxrch for psychological
and social identity -
Incorporation of

1; Mestizo (used synonomously for Mexican)
2) Spanish « Indian ancestry

a) Behavior patterns compatible with urbanization and
industrialization

b) Minimum education-yrimary school

3; Mestizo-Buropsan (new subcategory) see a) and b) above
4) Creole (Spanish-Black ancestry) see a) and b) above

Indian

b.

Bases of caste assignment

2) langwge-non-Spanish

1§ Physical appearance
3) 8Socio-economic patterns such as:

a) education, occupations, wealth, -residences, dress

Lowest caste, least vertical mobility, squated with lowest
ranked class

14



C. Classes

1. Alta sociedad (folk category)

a. Clase alta por abolenge
1) Material cues

a) Live in mjor cities (Mexico, Guadalajara, Monterrey),
have summer and resort houses
. b) Houwses--0ld mansions

(1) Plumbing and electricity in various degrees
modernness

(2) Tiled kitchen and baths, modern fixtures

3) PFormal sitting and dining rooms -

4) Viectorian or modexrn furniture mixed with antiques

5) Silver and chim service

c) Serwants--several--trained in formal serving and
intermational cuisine

d; Mercedes Ben. cars

e) Dress--modern, British mde, conservative

2) Nonmterial cues
a) Education

(1) Private schools
(2) University Mexico, College Mexico, Europe and
U.S. for postgraduate work

4

b) Social behaviors--stress on courtesy, finesse and lack
of ostentation
¢) Recreation

(1) Nonpublic--family centered
(2) Restauranting with family, fictive kin (e.g.,
. Godparents) friends
(3) Theaters--especially afternoons for females
d) Club membership

(1) Auto (3) Golf
(2) Country (4) Tennis (new)

b. Nomvou Riche (borrowed term--"new rich") emlate aristocracy
1) Material cues

a) Live in new large houses in newer areas of cities and
have summer houses

15




2)

b) Bmlate European mterialism
Normterial cues

a) Linguistic--most derogatory of classes toward “lower"

classes
b) Social club membership
51) Golf (3) Rotery
2) Lions (4) Tennis (new)

2, Middle class--(nonfolk category used in literature)

a, Genaral information

2

3)

Least studied

Most couplex, diverse, heterogeneous and ﬂexible, there-
fore, valid generalizations difficult

Membership based on

a) "Race - Caste" concepts (Mestizo, Mestizo-European
and Creole)
b) Occupations

(1) Mamagerial--government and priwvate
22 Proprietorship--land or business

3) 8killed crafts or technological

(4) Self-employed professional

(2) Traditiomal--highly valued professions

21; M.D., law, business mamagement, dentistry
2) Clase media pobre and Los Pobres--regard
above professions assoclated with alta
sociedad

(b) New preatige occupations--engineering

b. Folk categories

1)

Clase media acomodada ("comfortable") emulate Nouvou Riche

e) Material cues

(1) Iarge modern houses or condominiums throughout
cities (especially southern part Mexico City),
but not in areas of alta sociedad or los pobres

(2) Expensive and modern Rwrniture, fixtures, appliances,

clothes, cars
(3) Luxury items (especially transitorized sound
equipment from U.S. and Euwrope

16



sh; Maids
Intermational cuisine and prepared foods
b) Nonmterial cues

élg Private school education
Social, church and civic club membership

(a; Lions (c) Cheas (e) Knights of
(b) Rotary (d4) Shooting Colurbus

(3) Recreation

2 ; Family orimted (e.g., birthdays, anniversaries) -
b) Movies, T.V,, reading

2) Clase medis sin dinero ("educated but not wealthy")
emilates clase acomodada

a) Material cues

(1) Live in sm:1l houzes or apartments throughout cities
(2§ Modern furnitiire and fixtures--locally produced
3) Cars ,
§u Modern dress and cleanliness--highly velued
b) Nonmterial cues

(1) Occupations--any nonmnual labor
(2) Baucation, especially private--viewed as critical
for vertical mobility

(3) Multiple working members-~including femles before
marriage

(4) Clud mewbership--most fearful of losing rank

(5) Support government efforts raise living standards

3) Clase media pobre--(emilates class above it)
a) Material cues

(1) Pseudo modern houses or apertments throughout
cities

(2) Material goods--symbol success
(3) Public dress important

b) Nonmterial cues
(1) Occupations
(a§ Smll entrepreneurs

ib Skilled laborers
¢) Low paying salaried
LRIC 17




1

(2) Rducation--highly valued but can afford public
education only
(3) necrution--famy oriented

(a) Publ:lc sports events
(b) Strolls,-family treats (e.g., ice cream, snacks)

c) Self-perception--as do clase medi.a. ain dinero and
clase acomodata--label selves pilhrs of society"
o.nd peop].e with "culturs i edwa.ction o

4) Cilase sin cultura i mm -de:rogo,tory hbe]. used
by all above ciasses for any class not demonstyating
social and mterial cues regu-dad as expectad, in good
taste or moral

3. Los pobres, clase trabajadors, clase humilde ("the poor," "working
class, unble class") U.S. label "lower ower class" considered by

speakers and in literature as debasing

a, General informtion

2) Composed of Indian ian caste almost exclusively

3) Health sustained by government subsidized medical care
. and basic traditiomal foods~-~cornmeal and beans

4) Infraclass ranking on bases of

12 Emilates clase media pobre to extent possible

a) Education-~-limited to elementary schools
b) Ownership of business or specialized tools
c¢) Special training--especially in tool use

b. Material cues

1) Rented room(s) in large buildings or squatters' huts
throughout cities--characterized by

a) Insufficient light, ventilation, space
b) Minimal furnishings, fixtures, appliances
¢) Presence of birds and potted plants

é) Dress

b) Shoes and stockings for adults--especially women

a§ Stress on neatness and modernness--especially in public
c Coubimtion western and "tnditi.oml" aress

2) Women--cotton dress and apron, braided hair

§1§ Men--cotton pants and shirts, cowboy hats
3) Children--cast-off clothing, barefooted

18
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3) Oecup.tiom--buod on smll eubroprme\n'ahip, low paying
salaries, mamal labor, services
L) Rmtion--famny oriented.

a) Public events . . T L
b) Parks with local treats pm'chued from atreeb vendora_ .
or m.rm stalla . -

c. Upper mobility limited to c]ue cin cultun i edncacion

e —————

D. Conclus iom

1.
2,
3.

L,
De

6.

Mexican social structure amlyzable within its own ‘context only

Class distinctions complex and reh.ted to phyaical, aocial and ‘

economic factors -

Interclass wobility 1imited yet each class uuhtes cuu of

Alta lociead--o:l.d World oriented

"Ciases "-eséarching for a mational 1dertity providing

se Tf'-pcccpbion—-eomtibla with the mtive Mtiom of a

powerful, industrialized mation = .

Intraclass recognition dependent upon Corrtacts, mney, edmation,
occupations, club membership and social behavioral cues .

II. Analysis of Community Factors

A, Cities

1,
2,

3.

Per Mexican definition--city-areas with 2,000 or more people
Govermment efforts now to decentralize sexrvices, hureaucracies,
industries

Mexico City

a. Still focus for all major political activities and influences,
education, jobs, goods, services

b. More seven times larger than Guadalajara

c. Guadalajara and Monterrey only,other major cities

Contrary to generalization that city 1life leads to break up family

a) Family

(1; Selected from family or kin members

(2) Religious support for psychological, social and
economically mutually binding relationships

b) Nuclear family plus ritual Godparents--base for social
economic interactions

19
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Analysis of Pamily Factors
A. Problm

1.

2.
3.

Ixtcmive vu-htiom in si.zeo, types, patterns of interpersoml
interactions or value systems even within single folk category
mke generalivations about "the Mexican family" invalid
No systemtic; .comparative. nor stathtimlly relhble studies
Da.to. in th:ls outline g ; , - .

b,

. 1)

Synthesize from 11m1ted p.nd noncomrablo squrcea (e.g., _
sociological - anthropologicql studies; papuhr fiction,:
slogans, songs, gomnmt publicatiom) .

Stress

3

Idealized pattm (nom) rather than. actml--i.e. ’
statistically supportable) patterns (maaa)

Relationship between urbanization and families as social units
Affects of urbanization--on families in the clase media -
acomodada, clase media yin dinero and chu m potre,

B. Curreut Patterms

1,

3.

Normative and modal consistency

a,
be
Ce
a,

Nuclear families

Close intrafamily moral, economic, social bonds

Importance of obedience and respect for elders

Retention of family honor in persoml behaviors

Individual and group socialization processes--responsibilities

- of muclear family plus real and ritual kin. -

Processes reinforcing normtive patterns

a,
b,
Ce.
d.

Commercial and political ads or slogans

Inflation rates requiring joint incomes

Buployment and loan practices besed on nepotism
Informal social pressures for conformity to ideals
Rel:lg:lom myths and ceremonies .

3

Holy fanily--model for nmily interrelationships
Virgin Guadelupe~--silent, suffering, giving mother
holding her loved ones togcbha

Compadrazco systep--fictive (ritual) kin acting as
extension of family rather than socio-economic class,
Business or peer associations

Relationship urbanization--industrialization and family units

Ro significantly measurable changes in normtive nor modal

family roles

20



b.

C.

o

Except for clase media. acomodada professiomals, no social
category. changing “fagter than any other ’

Clase media acomodada femles most active in women's
libmtion novmu Ovenents for ehanges in

1} Puchological sochl, ocononic perccpbion of femles
"Rights to publicauy accompany spouses in public places

Age at time marriage. usociated with

2) Economic factors .
3) TFamily obligations

Number of children not pearceived especially by males as
associated with income, occupation, age nor commmity

' 1§ Amunt of education .

C. Statuses and roles in/family comtext

1. Age status

b,

c.

Elders
1) Ideal roles to be acted out by elders

a; Source of open generous affection
Source of informal joking relationships with
yowgsters

c; Source discipline of youngsters _
d) Intermediaries between parenta and children ..
2) Ides) roles elders expsct from other family members

b) Pinancial security
c) Inclusion in decision making--at least

a.z Obedience and respect

Adults--(parenthood socially defines adulthood)

1) Protect family honor

2) Provide fimncial and psychological security for elders
3) Provide moral model for children

Children

1) Older

a) Provide model for younger chilaren
Help in routine chores of caring for younger
" Support parents “imancially and socially
2) Younger

a) Incorporated into adul’; conversations
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b) Very young-~(preschool)--center of attention and
affection ‘

2, Sex statuses
a, Femle
1} General roles

a) Instrument and repository for class and family values--
such as femininity and innocence

b) Perservaring unselfish provider of warmth and support

c; Alter ego for male

d) Aid for elders, paremts, younger siblings

2) lwamily associated statuses and roles
a) Mother

1) Socializer of children

2) Model for children

3) Hub of activities in house

4) Enduring support-~especially for dawghters

b) Wife

1) Silent and perservering "reflection of mles will"

2) Reserved, decent, pure under all circumstances

3) Responsive to husband--sexually, psychologically
and socially

4) Wants subordinate to those of husband and children.

3) Stereotypes
a) Per males (female self stereotypes concur with males')
1) General |
Emotional
Easily disturbed or distracted
Potentially destructive or uncontrollable

Less logical rational and intelligent than men
Extension of mle

oMU

2) Positive attributes to seek in wife

a; Faithfulness and chastity
Good mother
¢) Content with home life
dg Good health
Neatness

Qo 22




b)

b Mle
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f) Agreeable personality
g) Plety
h) Western standards beauty (slim, attractive

light skin
3) Negative attributes

a.; Aggressiveness
b) Independence

Per litarature rnd pe.inﬂngs '

1; Long and silent suffering mother figure
2) Perservering and enduring interpersoml relationshipe

1) General roles

2)

3)

o)

b
c)
3

Source for economic security and decision mking
Aloof autocrat

Container of worldly knowledge and authority

Provider of sex activity necessary for own good health
Entertain family, kin, associates

Primary (family) associated statuses and roles

a)

b)

Father

1) Provider and fair disciplinaria;
2) Decision maker . . _
3) Impersonal aloof with children except very young

Husbend

1; Economic provider

2) Authority to mke decisions regarding
behaviors and household in general

3) Provider or protector of honor aad prestige

Steareotypes

a)

Per femles
1) General

ag Sexually unfaithful
b) Focus for authority, economic security, protection
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2) Positive attributes to seek in husband

a) Faithfulness ; Temperate drinker
b) Good health f) Chastity '

c) Baucation Agreeable persomlity
4) Good father h) Coatent with home life

3) Negative attributes

a.g Domineering
b) Unfaithful

c) Self-centered

d) Sees femle as object rather than perscn

b) Per mles--macho corcept-~code of behavior besed on
Hispanic waluce

1) Integrity of individual persomality _

2) Honor system--reliability; doesn't expose self,
family, friends to public ridicule

3) Manliness

a; Sexual ability
Courage

c, Long, committing friendships (not included

in family affairs unless incorporated through
compadrazgo system)

Beonomically solvent

Invulnerability to events

Resignation and fortitude under adversity
Relationships with femles at erotic or supe:rficial
levels rather than shared feelings level

(s X )

c) Per literature and paintings

lg Provider and stabilizer for family

Avsent authority ﬁgu.ro--espec:lally for family

3; Dominant and autocratic '
Machismo--negative connotation

n) Impersomal physical "forcer" sexually,
politically, socially
b; Centexr Of all activities and concerns
c) Aggressive, dominating reducer to "nothingnasc"
or nonbeing
3. Kinship
a. Siblings

1; Converssations masked cover rivalry (age and sex) favoritism
Older expected to care for younger

24



3) Oldest male responsible buaimas or purents, and a.ll
younger a:tblinga

b, Extanded kimfolk (aunbs/unclea, nieces/nephm, couum

1) Source for 1nform1 social visiting (especially for uomen)
2) Cousivs--pool :from which close friends choe™n

3 ndnamtmpoctandmndnommerm

L) Base for mituel aid for mejor cersmonies

b, Fictive kinship statuses S

a, “m‘h“”
1) Mother~child rehtionahipa roms in strong
b. "Conpadringo" (ritual parenthood)

1) Bond established primarily through baptism ceramny :
resulting in mutual formmlized rights and rupomibmt:lu,
complimenting kinship structure

2) General informtion

a) Child, paremts, ritual "co-parents” form triad set
of interrelationships

b) Social functions

].g Provide model for interpersoml relationships

2) RExtend range of social interaction by cutting
acrogs kin, class and neighborhood ties -

3) Increase the mumber of statuses available to. the
society at large

4) Decrease the number of people in the “atranger"
category

5) Establish or reinforce social, economic, political, ties

6) Provide a channel for

a) Circulating or leveling wealth through gift
giving and fimancial responsibilities

b) Controlling hostilities through formlization
of behaviors

c) Integrating psychological and social idsntiﬁcation -
processes

3) Rural-urben patterns

a) Rural (diverss practices)
Common types ritual coparenthond

1) Baptism--swrrogate parents complement responsibilities
of parents
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b) Courtesy
Affection

¢) Ahijado (Godchild)

1)

2)

Expects padrinos to

. a c J . l o, | " m‘luv.t..‘ e

' ; ial mentors
ial mediatars and financ ‘
: :zv:'u”:oml ot c;thonc teachings

Responsibilities toward mripos.
a) BRespect and cbedience

b) Gift giving at Christmms and birth&:n
¢) Visiting ,
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