DOCUMERT RESUME

ED 134 122 HE 008 605
AUTHOR Owens, Otis Holloway; Emplaincourt, Marilyn
TITLE Studies of the Adult lLearner. Formal Education at a
S Standstill: Women's Views. Research Paper No. 4.
INSTITUTION Alabama Univ., University. Inst. of Higher Education
" Research and Services. -
PUB DATE 77
NOTE 87p.

AVAITABLE FROM Institute of Higher Education Research and Services,
University of Alabama, Unirersity, Alabama

EDRS PRICE MFP-$0.83 HC-$4.67 Pius Fostage.

DESCRIPTORS *Adult Education; Biblicgrarkies; Child care;
. Continuing Education Center.; Demography; Employment;
Family Characteristics; *Females; Pinancial Problenms;
Higher Education; *Needs Assessment; Parent
Responsibility; Questionnaires; *Student
Characteristics; Student Costs; Student Needs;
. *Womens Education
IDENTIFIERS *Access (Education); *Alabama (Tuscaloosa)

ABSTRACT ‘ _
Examined were the educational attitudes, experiences,
needs, and constraints of a selected sample of women in the
Tuscaloosa area who were not enrolled in educational progranms during
the spring of 1975. A total of 116 women participated in the study
and completed a 64-item questionnaire. The majority of the '
respondents indicated positive .attitudes toward former informal and r
formal educational experiences. They also expressed a desire for
continuing their education if special arrangements could be made.

Most of those interviewed would consider enrolling in courses or
~—-areas-o’-study-because-of—~personal-interest-and-enjoyment;—although-— -
they vere also interested in earning credit toward a degree or '

certificate. Education was the most frequently indicated area of
interest. The major barrier in attaining more education was home
responsibilities. Other barriers included lack of time, inconvenient
scheduling of classes, job responsibilities, cost, enrollment red
tape, and inadequate or no child care.. (Author/LBH)

RRRAA R R AR oA o oo ek ok ok ok A o Rk s e o ok sk ok e e o s ok ok o ok ok Ao e ol ook ok ook ok ok ok ok ok
%
%
%
%
_—
%
%
%
%

Documents acquired by ERIC include many informal unpublished x
materials not available from other sources. ERIC makes every effort *
to obtain the best copy available. Nevertheless, -iteams of marginal *
reproducibility are often encountered and this affects the guality *
"of "the ‘microfiche ‘and hardcopy reproductions BRIC makes available *
via the ERIC Document Reproduction Service (EDRS). EDRS is not - x®
responsible for the quality of the original document. Reproductions *-
x
*

supplied by EDRS are the best that can be ‘made .from the original. .
i et L L L Ll L T e T P S e e




Studies Of The Adult Learnver

Formal Educatlon At A Standstlil_}
Women’s Views

.by .

Otis Holldwa’y‘Qm;_gns. .
Marilyn Emplaincourt =~ -

. Research Poper No. 4 : : o
,The |nshfufe of Higher Edu;onou_Reseorch ond,Sem

The Umversnfy of Alabomo S
University, Alab omo_

1977

/-_, .
[




STUDIES OF THE ADULT LEARNER

FORMAL EDUCATION AT A STANDSTILL:
WOMEN'S VIEWS

by
Oti§_§p}loway Oowens
and

Marilyn Emplaincourt

Research Paper No. 4

The Institute of Higher Education
Research and Services

The University of Alabama
University, Alabama
1977




LIST OF TABIES + « « & v v v o o v v v o e e v eee e iii
FOREWORD BY THOMAS J. DIENER . . . . . . . e e e v
PREFACE + = v v v v o v v e oe e e o .. e e e e . vi
ACKNOWLEDGEMENTS L T viii
PART I. INTRODUCTION « 2 v v v v v v v v oo e o o e e . 1

Focus of the Study
Sources of Data
Limitations of the Study

PART II. DEMOGRAPHIC DATA . . . . . . e e o a 8 o o s s s o 5
Age , . .
Marital Status
Race .
Children -
Siblings

PART III. EMPLOYMENT AND OCCUPATIONAL STATUS . « « « o « . . 8
Present Employment
Projected Occupational Plans
Contribution to Family Income

PART IV. EDUCATT WAL STATUS e o e e oo ey aen s 1]

’ Educational Experiences, Attitudes, and Plans
Considerations and Reasons for Continuing Education
Perceived Barriers

PART V. COMENTARY . « ¢« v o o o . c s e e e s e eae e 23
BIBLIOGRAPHY © & . 4 4 4 4 v v 6 o v v v o e e eee aie e 72
ABSTRACT © & & v v ¢ v ¢ o o o o o o « = c + s e e e e e e e 74




LIST OF TABLES

1. Age Distribution of the Sample « « + « = « « & & & v @ o o v o o . . 27
2. Marital Status of the Sample . . . . . . . e e e e e e e e 28
3. Projections for Marriage . . . . . . . .. S e e e e e e e 29
4. Racial Camposition of the Sample .. e e e e e e e e e e e e 30
5. Nutber of Children . . . . . .. .. J S 31
6. Projections for Dependent Children . . . . . » v o v o o o o ... 32
7. Siblings of the Sample . .« « v v & v 4 4 0 0 v v ... e e e e 33
8. Occupations of the Sample . . . .. .. ..... e 34
9. Employment Status of the Sam;;le ...... e e e e e . e « o« « « 35
10. Principle Location of Employment . . . . . . e e e e e e e e e . . 36
11. Bespondents Currently Seeking Employment . . « « o v & o o o o o . . 37
12. Interest in Employment Changes . . . v & o & & @ o o v o v o o v . . 38
13. Projections for Ewployment . . .. .. .. .. © e e e e e s e s e 39
14. Proportion of Family Income Earned by Respondents . . . . . . . . .. 40
35 .Fema}:-Educatic.)n—of-the*Sample*Tﬁ”f ...... T 41
16. EBducational Attaimment of the Sample . . . . . . e .42

17. Satisfaction with Amount of.Education inTwoAreas . . .......43 |
18. Distribution of the Sample Who Had Ever A-uerded Informal Classes . . 44
19. Interest and When the Sample Would Consic'a “sntinuing Education . . 45
20. Distribution of the Sample Enrolled in Any rcarning Experience . . . 46

21. _Length‘bg Time Since Last Enrolled in a Formal Edugational Program . 47

22. Attitudes Toward Former Formal Educational Experiences . e e e e 48
23. Contact with a Counselor About Career Plans . . . . . . . . .. <. .49
|24, A Description of Experiences with Counselors . . .. . . eeeie .50
iii




25.

26.
27.
28.
29.
30.
31.
32,
33.
34,
35.
36.
37.

38.

iv

Reasons Given by the Sample for leaving Last Educational
Instltutlon ........................ 51

Assessment of Colleges and Universities in Alabama . . . . 53

7
Assessment of Current Preparation for Continued Education . 54

Reasons for Enrolling in Educational Programs , e ... 55
Degree and/or Credit Desired for Iéarning ......... 56
Courses and/b: Areas of Study Desired . . . . « ¢ ¢ o . . . 57
Mode of Instruction Desired . . . . . .. . 40+ +e e o . . 58
Places of Instruction Desired . . . . . . ¢ v v v v @ o . . 59
Reasons for Preferred ILocations . « v « v v v v v o o o o . 60
Sumary of Pi'eferred Conditions « v ¢ v 4 v ¢ v 4 4 4 . . 61

Qualifications of Persons to Direct Learning Activities . . 62

Presence of Factors or Reasons Other Than Own Free Choice
Affecting Interest in Continuing Education . . . . . . . . 63

Reasons Given by the Sample Which Negatively Affect Interest
in Continuing EQUCAtiON « v v v v v 4 4 4 4 4 4 e e e e e 64

39.

40.

- 4]1.
42.
43.

44.

Barriers Preventing the Sample fram Continuing Education . 65

Persons in Support System Considered Important in Decision
Making for Future EQucational Plans . « « « o « « « o « « 66

OccupationsofHﬁsbandsofthe'_Sample. Y/

Educational Attamment of Husbands of the Sample . . ... 68

Reactions of Persons in Support System to Desires of the

Sa'mple to Continue Education . . ¢ ¢ ¢ v ¢ v v v v v o o . 69

Actions Related to E‘ducatlon Taken by the Sample Within -

theLast Year . © v & ¢ ¢ ¢ ¢ o o o o o o « o o = .....71




'FOREWORD

Established in 1970, the Instituté of Higher Education
Research and Services (IHERS) is a tangible,expfession of
The University of Alabama's commitment to upgrade the quality
of higher education in Alabama, the(South, and the Nation.

The devélopment of human resources through training pro-
jects, the dissemination of pertinent studies and information
for decision makers, and consultant services are among .the
VInstitute's several tasks.

Recently, however, with thé‘éupport of the Carnegie
Coréoration of New York, we have been able to give greater

{

bl

attention to our other significant task--research.
Inquiry into problems, issues, and trends in postsecondary
education is a necessary and important work. The Institute is

pleased that, as'part of its continuing series of research

into the nature ahd characteristics of the adult_learner} it
' can present to a wide audiénce this he;pful study of adult
women as ;earners. |

| I am pleased to commend this importanF work of Otis -

Holloway Owens and Marilyn Emplaincourt to you.

‘Thomas Diener
Director, IHERS
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PREFACE

!

Within the past ten y-ars we have witnessed an increased interest
in the adult student in postsecondary institutions. This interest has
resulted fram several notable trends both in our nation and in the
whole spectrum of higr;er education. As the percentage of high school
graduates going on to college slipped from 55% (1968) to 47% (1976),
colleges and universities began to view the older students as "new |
clientele" (Martin & McCartney, 1976).

At a time when the. role of women in the world society was enhanced
through a deepening Mmess ef waren in all areas of life, wcmeu, too,
were viewed as new clientele for postsecbndary‘_education. Yet, J.n spite
of the increased awareness, women are underrepresented in countless

,”fields of enployment and education. ‘The reasons for this underrepresen-

tation are diverse and relate to how both wamen and men perceive the

roles women should play. Viamen, as new clJ.entele, possess that great
| _potent:.al for wntrlbutmg in s:.gm.f:.cant measures to our world soc:.ety _

The oontmu.mg educatlon of wamen in the state of Alabama is but
a part of the larger pJ.cture for hlgher educatJ.On. ~In- a- recent address,
Rlchard Tl'u.gpen (1976) ’ Actmg ChJ.ef Executlve OffJ.cer of The Um.vers:.ty

- of Alabama, c_:omnented on the-eoonatuc development of Alaba:m and the.
- role of hig'.;hereducation. He cautioned,i "There is no way to separatethe e
| future of the State from the future of education.” To support his state-
-"ment he called attentlon to a study conducted by the college of chrerce T

",
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vii

‘and Business Administration at the Capstone which showed that business
leaders in Alabama believed that slow economic growth in Alabama had
been due in large part to a shortage of college graduates. Thigpen
noted further that the same iaaqéﬁs-had unanimously said, "Higher

T

education is vitally important flo.the continued future econamic develop—-
ment of the South.” A

The belief that higher education plays an important role in the
econamic development of Alabama was further borne out by a recent study
of the opinions of Alabama citizens about higher education which re-
vealed strong_ support for Alabama coll'éges and universities (Owings,
1976) . | |

We say more specifically that the continuing education of wamen
in the state of Alabama is crucial and even critical to the continued
progress of this state. 'I'l'lllS"if is important to address the issue of
the urxierreprasentation of women in higher education. This study has

sought to look at a select sample of women not currently enrolled in

——any learning-experience—atinstitutions-of-higher—-education:

Otis Holloway Owens
Marilyn Empla.ncourt

The Institute of Higher Education
Research and Services

The University of Alabama
Summer, 1976
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INTRODUCTION

During the past ten years, American institutions of postsecondary
edocatlon have beoome increasingly aware of their fallure to respond
adequately to vast segments of the population. Occasionally, this
failure has been due to intent; more often it has been due to actions
based on limited knowledge .and understanding of life situations, values,
interests and aspirations of thosewwho, unlike educational decision-~
makers, may rllot typically be white, male, middle-aged or career-oriented.
Regardless of intent or causat:.on, J.nequltles do emst in postsecordary
education based upon such factors as ethnic background, age, incame |

and sex. _ - -

There _vare indications, however, that this situation may be changing.
Colleges and universities throughout the nation are in the pmcess of
reassessmg their purposes and examining programs, pol:.c:.es, and pnoce-
dures wmch may have neglected to prov:.de truly equal educat:.onal

“ opportumt:.es for selected groups.

The Umvexs:.ty of Alabama throush its Institute of HJ.gher Educatlon
Research and Serv:.ces has cmplete" 1 ramber of concurrent pmjects within
the Tuscaloosa Oounty, Alabama, area designed to assess the educatlonal
needs of adults of that area, espec1ally the needs of gmups wh.1ch rnay
have previously been neg‘.ected ‘I‘hJ.s partlcular :mvest:.gat:.on, as part
of a carprehe.nsa.ve study of adult and part-tnme students, has addressed
a ' arrowly-defined sample of the populatlon. ‘ E

Flrst, ‘this investigation was comemed w:Lth adults, both as a con-

‘“'f‘“straint of the larger study and’ also as a character:.stlc of the post- - Av o ,' ”




Secondly, it was concerned with females because research indicates
that massive sex-based inequality exists at all levels of higher educa-
tion. | | '

Thirdly, it was concerned with residents of Tuscaloosa County,
Alabama, not only as an accessible sample population, but also as the
recipients of any lorxg-i:enn benefits which may regult fram this research.

Fourthly, and most importantly, it was concerned with those women
who were not enrolled in postsecondary educational programs These
women have been largely ignored by researchers who have limited studies -
of the postsecondary educational needs of wamen, and the barriers they
face, to samples of wcmen who are already enrolled in educational pro-
grams Since these groups of non-enrolled and enro],léd wemen cannot
be presumed to be alike, extensive investigation is needed in order
to identify more completely the non-enrolled group and their educational
needs.

This investigation has not presumed to answer all the educational
questions regarding all of the wamen of Tuscaloosa County. At best
this study has provided a broad view of the educational needs of a

‘select sample of women residents in the Tuscalcosa, Alabama, area.

Hopefully the data have been extensive enough to permit further, more
| detailed research.
t

Briefly, it attempted to answer the following questions:

(1) What are the educational and occupational characteristics
| of the sample of non-enrolled wemen of Tuscaloosa County?
(2) Why are these wamen not enrolled in educational programs?
. (3) Ave there'particular sub-groups of these vcmen who exhibit

13
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special reasons for non-énrollment?
(4) Wwhat kinds of programs will meet the needs of these women?
(5) Do these wamen need specialized programs?

Focus of the Study

This study is concerned with identifying the educational interests
and needs of wamen in the Tuscaloosa, Alabama, area who were eighteen
years old or older and not .énrolled in any school or educational pro-
gram at the time the data were collected.

The purpose of the study was two-fold: £irst, to provide infor-
mation, as reported by a select sample of women, about why they were
not enrolled in any educational program; and second, .to identify the
educational needs and interests of these wamen. - g

Sources of Data

The data for this study were obtained primarily from a selec‘.;ed
sample of women residents in the Tuscaloosa, Alabama, area who r'espond-
ed to a sixty-four (64) item questionnaire.

When this study was initiated it was realized that the identifi-
cation of the sample would be one of the most difficult tasks of the
project. Clubs and organizations with predominantly female membership , v
were identified ant carpiled into a list. Another list consisting of .
churches in the Tuscaloosa, Alabama, area was campiled. A letter was |
written and mailed to an officer of each women's group and selected
church groups. This letter recquested that the leader identify three mem~
bers of the organization who met the stated criteria (women 18 years old

14




* or older and not enrolled in an educational program at the present
time). Also included were an "Open letter to Wamen of Tuscaloosa"

. attached to each questionnaire and an addressed, stamped envelope
to be returned to the Institute of Higher Education Research and
Services by the individual who cafxgleted the questionnaire. One
hundred and twenty (120) ccmpleted‘ questionnaires were returned.
Four were discarded due to unclear markings leaving a toi:al of 116
useable returns. Eighty-one percent of the respondents noted that
ﬁhey were members of a club, social organization, or were active

in their cammunity.
Limitations

This study has been limited first by the inaccessibility of the
‘population and the ;ack c;f funds required to conduct a random survey
of housekblds. The survey reflects the responses of a selected sample
of female adults and may not be truly representative of the population
of non-enrolled female adults in the Tuscaloosa, Alabama, area. |

Using the 1970 U. S. Census data, we have derived the figure of
4,550 which approximates the number of women 18 years old or older
'in the Tuscaloosa Standard Metropolitan Statistical Area (R4SA). It

" has been virtually impossible to determine how many of these were act~
ually enrolled in an educational program at the time the data were
collected., Caution must be exercised :Ln generalizing from the find-
ings of this study. This is especially. true since respondents in this
study were participants in organiza , and church groups and thus
represent a highly selective group. '



DEMOGRAPHIC DATA

Age

Thirty-two or 27.6% of the respondents were between 18 and 30
years of age. Over one-third (37.1%) of the wamen were between 31
and 45 years of égg. 'I'hirty—four percent (34.5%) were 46 years old
and oldér (Table 1).

Marital Status

Given the ages of the sample laopulation and the fact that the
median age at first marriage for wamen is approximately 20.8 years,
it is not surprising that the largestrper‘centage (80.2%) of the re-
spondents were married and living with their husbands. The other

respohdents were either single and never married (9.5%) , widowed

(6,9%); divorced (1.7%), or separated (.9%). ~One person-failed to ~ - - -

respond to the question for unexplained reasons (.9%; Table 2). 1In
another question, those persons wfxc; were not married were asked to
indicate whether they wanted to be married in the future. Since 24.1%
of the sample replied to the question, it is clear that same of the
women who were already married xﬁisinterpreted the question and responded
to it. It is still possible, however, to suppose that a majority of
the urmarried vomen vant to be married within the next five years. Six
percent of the women indicated uncertainty about ‘their future marital
plans. When the women were asked to project their plans for marriage

to ten and t;»enty years, 87.1% failed to respond to the question. Thus,
any analysis mtﬂ.d be limited to pure conjecture (Table 3).

Race

The racial composition of the sample population (Black, 21.6%;
white, 70.7%) approximated the percentages of women, black (23.3%)

16 o
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1

and white (77.4%), eighteen years and older as reported in the U.S.

Census of Population, Alabama (1970). Unfortunately, 7.8% did not

respond to the item on race (Table 4).

Research has shown that as a group black women are more apt
than white wamen to encounter the constraints imposed by low income,
low social status, and inferior elementary and secondary education.
' Moreover, where income level, social status, and schooling are
;r;'xnnpar?wébl'e between the two groups, research has also shown that the
educational aspirations of black women tend to be higher than those
of white wamen and less constricted by cultural stereotypes of feminine

roles (Epstein, 1973). Use of chi square analysis on the responses

of the non-enrolled women in the Tuscaloosa 'area, however, revealed

" no significant differences between the way black and white wamen - |

responded to any item.
Children

’ when the wamen in the sample were asked to indicate the number
of children in their immediate family, 22.4% failed to respond. The
failures seem due, in this case, to lack of clarity in the question-
naire. - Of the 77.6% who did respond, about one-fourth (22.4%) had no
children, 17.2% had only one child; 22.4% had two; 8.6% had three;
and 6.9% had four or more children (Table 5).

Presence of children in the family has been showﬁ as’ an important
determinant in women's decisions to continue their education (Hembrough,
1966). Accordingly, children figuré among the seven most important
reasons women in the sample cjave for not enrolling in educational
programs at the present time (Table 33).



In an effort to determine whether the respondents' situations -
with regard to domestic responsibilities would be altered within five,
ten, or twenty yeai., they were asked to indicate if they plan to
have dependent children at a given time in the future. Single persons
may well have omitted the question, considering it to be inappropriate
due to their mmarital status. This was not the only reason for failure
to answer this question, however. Single women comprised only 18% of
the sample, but 33.6% failed to make projections for the next five
years. .

Projections of this nature seem to have posed a real problem to
the women in the sample. Almost thirty (percent (29.3%) indicated
‘that they planned to have dependent children in the next five years, -
but even more (33.6%) failed toanswer ‘the "c‘;ﬁéstidn‘. . A ‘iittlé‘;t.bx.'e |
than eighteen percent (18.1%)‘ expected to have dependent chiidrén in
the next 10 years, but 4‘8.‘3% did not answer. Four women (3.4%) could
foresee having deperdent children twenty years from the date they
answered the questionnaire. A full 50% were unable or did nét wish
to make projections for twenty years into the future (Table 6).
Siblings

The question relating to the number of siblings in the respondent's
family was answered by every woman in the sample. Six percent (6%)
of the respondents indicated that they were an only child. Those
resporklents who had one sibling represented 13.8%.. Another 16.4% had
" two siblings. Nearly half (42.2%) of the sample came from families
with three or more siblings (Table 7).

18



EMPLOYMENT AND OCCUPATIONAL STATUS

Present Employment

In order to determine reasons why a woman is not enrolled in g"

educational programs, it is important to know what obligations are
made ipon her time and resources. In a preceding section it was
noted that at least 53.2% of the respondents had children. While °
damestic responsibilities occupy an important amount of a woman's
time and energy, they, are not the only demands made upon the con-~
tenporary woman. Many are occupied out31de the hcme When asked
to :mdicate their occupation, 53.6% of the women in the sample listed
white-collar occupations, 39% listed housewife, 3. 4% indicated that
they were either retired or 'unemployed, 2.7% listed blue-collar
~occupations and two' percent failed to- respond to the item (Table 8) ..
On the basis of the responses, it was expected that at least

. 56. 7% or 65 mnen would indicate in the’ next question whether they

were employed part-time or full-t:x.me However, 58 7% or 68 women
,responded to the item. Forty-fcur percent (44%) ‘indicated that their
erployment was full-time while l4 7% mdicated that their etrployment
| was pa.rt-tine The increase in the number of women responding to the
second question may be explained by the fact that some IDusewives

' respondedtothe:I.teminspiteofbeingaskedtocmitit.‘ ,

A similar discrepancy arises in the responses of unemployed or
 retired women. About three percent: (3.4%) indicated that they were
either menployed or retired in the first queetion while 12% marked
the unarployed or retired categories in the second question ('I'able 9).
No expianation, other than nﬂ.smderstmding of the items, can be
 offered for ‘this variation

4
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Another question relating to employment showed that over half
of the wamen (51.7%) worked outside the home. Some 7.8% worked in
their homes and 4.3% worked both within and outside the hame (Table 10).

Projected Occupational Plans

In an effort to determine possible changes 1n occupational
status of the sample population, the women were aske§ several qﬁestions
requiring projectional judgments. A desire for a change in status
can be noted for 7.8% of the sample who were currently seeking employ-
ment (Table 11). When asked if they were interested in changing their
field of employment (e.g., fraom x-ray technician to insurance sales
person; from teacher to social worker; or from housewife only to: -
housewife and bank teller), 67.2% responded no, 19.0% responded yes, :
8.6% were undecided and 5.2% did not respond (Table 12). o ' S

The percentages were comparable for those interested in changing
the level of their arployment (e.g., fraﬂ bank teller to bank manager,
from maintenance person to maintenance foreman, or from business
secretary to business executive). Sixteen percent (16%) said yes, they
were interested in chancjing levels. Sixty percent (60,3%) stated no,
they were not interested; and 17.2% did not answer (Table 12).

With time, fewer and fewer women expected to be employed. Forty~-
seven percent (47%) of the sample expected to be employed five years .
from now as opposed to the more than 50% presently employed. Thirty
percent (30.2%) expected to be employed ten years in the future and
only 19% of the sample anticipated employment twenty years in the
future. As with earlier projections about marriage and dependent
children, many in the sample were unable or unwilling to make projec-
tions about employment (Table 13). , o
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Contribution to Family Income

3

: .-
Another important cons‘ideration regarding the employment circum-

_istances of wamen is the amount of money they actually contribute to
£he family incame. It would seem that the more they contribute, the ' e
greater is the necessity that they continue to work. | }

By extensmn, the waman who is required to work in order to aid
in the fJ_nanc:Lal support of her famlly is additionally limited in the
time, money, and energy that she has available for education. Most
of the women in the sample (58.6%) contributed to the family i;'xoare
through their employment. Almost one-tenth (9.5%) indicated that
they earned all of the family income. It will be remembered that
some 9.5% of the women were also single and never married and in such

' case they would logically earn all the family income. ﬂ;\pqthe.r 4.3%
earned most of it, 13.8% earned about half of it and 31% earned some
of it. Those who listed their occupation as housewife (39%) were asl$ed
to amit this question. The "no anr .er" and "no contribution" responses f

together approximate the percentage of housewives in the sample (Tablé 14);
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EDUCATIONAL STATUS

E‘dlucational' Experiences, Attitudes',_”and Plans
| Same formal education had been received by 96.6% of the respon-
dents; 2.6% J.ndlcated that t.hey had noi:feceived any fonnﬁl education
(Table 15). A smell percentage of the'respordents (6.9%) were nof
high school graduates; 16.4% had only a high school diploma or equi-
valent. 4Another 5.2% had some vocational or téchnical training while
21.6% had .‘scme college work but no degree. Three percent (2.6%‘) o
stated that they had a two year college degree and 22.4% had a pachelors
" degree or equivalent. A fifth (20.7%') indicated that they had a masters
" degrée while only 3.4% had earned a professional or terminal degree
(Table 16). In spite of the relatively advanced level. of .educafibn |
of most of the respondents, more than half (57.8%) were not satisfied
 with the amount of formal education they had received (Table 17).
By the same token, 77.6% of the'respondents were not satisfied
with the amount of their informal education (Table 17). Over 85
 percent (85.3%) had attended informal educational activities such as 5
‘swimming lessons, gardening clinics and lectures. Only 14.7% had not ‘ !

attended any informal educational activities (Table 18). | L
Given the respondents lack of satisfaction with the amount of both ‘ | i‘

their formal and informal education it follows logically that the | |
majority (85.3%) expressed an. interest in continuing their education o ;
formally or inforfnally, Of these, more than half (51.7%) were interested ;
in continuing their education immediately; 33.6% were interested in con-
tinuing their education in the future, butdidmﬁwishtodosoim—
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mediately (Table 19). Moreover, only 10.3% of the respondents were
enrolled in .an,y type of learning experience at the time the question-
naire was distributed. None _‘of the respondents, however, were en-
rolled in a formal degree or certificate program as non—enrollment

was one of the criteria for selection of the sample (Table 20).

Accordingly, it had been two to five years since about one fourth

of the respondents (23.3%) had been enrolled in a formal educational
program. Almost as many had not been enrolled fram 11 to 20 years
a;sd 12.9% had campleted their formal educational programs from six to
ten years ago. For only 16.4% it had been less than two years since
they were last enrolled. Another 20.7% had not been enrolled for
twenty years or more (Table 21).

" Most (56%) felt that while they enjoyed the experiences of their
formal education, they could have been better. Another 36.2% thoroughly

enjoyed all of their educational experiences. A few (6.0%) said there

were good and bad tlmes None indicated they did not like school very

much or that educatipn was a total wasﬁe of time (Table 22).

More than half \'('58.6%) had met with a counselor or advisor to
discuss educational olr career plans; 46 respondents (39.7%) had not
talked with school personnel (Table 23). Their experiences with coun-
selors were very good% (16.4%), good (14.7%), satisfactory (19.0%) a.nd
bad (7.88). While nohe described their experiences as very bad, 49
women (42.2%) did notf respond to th:l.s item (Table 24). The lack of

resbonse can partly be explained by the fact that those wamen (39.7%)

- who had not had contact with a counselor were requested to omit the

item.

JEREES: EROI

B T T
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In another question respondents were asked to indicate the various
reasons they had for leaving their last educational institution. Gradu-
ation was cited by most women (52.6%) as one of the reasons. Less than
10% of the sample chose any one of the following reasons to explain |
their leaving school: lack of interest, change in career plans, child-
ren or pregnancy, change in educational program, academic difficulties,
personal problems, financial problems, and disciplinary problems (Table °
25). |

In the opinion of most cf the respondents, their las* school had
prepared them at least satisfactorily for further education. Almost
one-third (30.2%) indicated they ixd been very well prepared, 31.9%
had been well prepared, and 33.6% viewed their preparation as satis-
factory. Only 3.4% thought they had been poor1§ prepared and none
noted that they had been very poorly prepared (Table 26). h.breover,
in another quection, 67.2% of the respondents expressed the opinion
that the colleges and universities in Alabama are doing a good job
(Table 27).

" In a related question, persons in the sample were asked to eval-
uate their preparation for further education at the present time. In
camparing the data from Tables 26 and 28, it can be seen that while
30.2% indicated they had been very well prepared by their-last school
}:o continué their education, only 22.4% felt thét»the‘y were very well S
px;épared to continue their education at the present time. Another 35.3%
said that they were well prepared and 32.8% considered their current
preparation satisfactory. About ten percent (8.73) viewed their

24

2 NG AU .

eSS



v14 .
current preparation as poor or very poor (Table 28). The lapse of
time between the respondents' enrollment in their last school and the
present may explain the difference in the figures. For more than
seventy-five percent ,(78'. 5%) of the respondents it had been more than
two years since they were enrolled in an educational institution
(Table 21).

Considerations and Reasons for Continuing Education

A verYy important consideration in the undertaking of this study
was to determine the reasons why rxon-enrolled women J.n the Tuscaloosa
area would consider continuing their education. Accordingly, they
were given an opportunity to indicate the various factors which would
positively affect a decision to enroll in any educational program.

Most respondents (78.4%) would enroll in an educational program because
of personal interest or enjoyment. Lesser percentages of women chose
the following reasons: to help others (57.8%); to gain a skill (56%);
to meet new people (49.1%); to earn a degree or certificate (44%); to
increase earning power (43.1%); to get away from routine living (23.3%);
to gain a promotion (19%); and to change careers or to helr get a new
job (16.4%; Table 29). |

It is interesting to note that while more than 75% of the respon-
dents indicated that they would enroll in education programs for personal
interest or enjoyment, only one fourth (25%) were not interested in
receiving some type of degree or certificate for learning. 1In fact,
almost three quarters (70.8%) expressed desire for credit leading to
a formal degree or certificate. Of the various degrees possible, 19%
of the respondents desired credit tw;rd an advanced degree (i.e.,

M.A., Ph.D.), 13.8% preférred credit toward a four-year college degree
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(i.e., B.A., B.S.), 7.8% wanted credit toward a skill certificate or
license, 5.2% of the respondents desired credit toward a two-year col-
lege degree (i.e., A.A.) and 1.7% desired credit toward a high ;.-',chool
dipiana. Another 23.3% expressed desire for a certificate réccgnizing
satié.factoxy campletion of a ooursé or program (Table 30).

This desire of almost half of the respondents for degrees issued
fram formal educational programs suggests a traditional orientation
on the part of thesé women Qith regard to education. The tré.ditional
nature of their views toward educational experiences 'appea.red again
in their responses to questions concerning preferred types of instruc-:
tion, preferred places of instruction, and preferréd‘ courses Or areas
of instruction. |

To indicate‘preferred area;s 'of inst.ruétion, the réspc:;ﬁdents des-; |
ignat:xd = total of thirty-nine courses and areas of study' according to
first, second, and third choice. With the exception of auto‘mechanics
and mortuary science, all courses and areas of study were categorized R
into two broad areas: (1) personal development and home irprovements
and (2) academic programs. )

The following courses fall within the first category: sewj;ng,
decorating, cookihg, arts and crafts, gardening, needlework, and land-
scaping. The second category consists of courses that are primarily
academic in nature including English, nursing, secretérial science,
science, home economics, guidanée, camunications and writing, history,
music, education, psychology, ecémmics, languages, geneology, law, | | , ‘

~ real estate, bookkeeping, religion and public relations.
Education, as a study area, was selected by the largest percentage .

26
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of respondents as a first (35.3%), second (18.1%) and third (15.5%)
chwoice (Tfable 31). This finding is not surprising since 28.4% of
the sampl;sz.irdicated that their occupation was teaching.

No other area or courses were chosen by ten percent or more of
the respondents. It appears that the interests of this sample are
diverse with a cluster of respondents in the area of education.

The field of education has been traditionally an area of great

.'participation by wamen. In choosing it as the preferred study area,
the non-enrolled women in this sample show their interests to be very
similar to those of women who have enrolled and continue to enroll in
postsecondary educational programs |

In view of the fact that there are many ways for people to learn,
the respondents were requested to note which type of instruction would

“best suit them for learning in Fh'eir'r’najbr area of interest. Lectures

" or classes were chosen by 42.2%; short-term conferences, institutes or |

-workshops were selected by 24.1%; on-t;_f:e-job training or an internship
was indicated by 12.9% (Table 32). o

Persons in this study also preferred the following &adiﬁmnl
places for studying or learning: graduate or professional school,
21.6%; technical institute, vocational, trade or business college,
7.8% and four-year college or university, 37.1% (Table 33). The rea-
sons most respondents gave for their preference were convenient loca-
tion (52.9%) and available facilities (25%; Table 34). '
a'xcex.‘xesanplehadansweredauestlmsconcemmgtypeofcmmse
T program, type of mstmct:.m and places for mstnx:t:.on, they were
askedtoexpresspreferencesmthregazﬂtofreqwmcy, lengt.h time
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of class attendance, cost, and instructors' qualifications. The
answers to these questions revealed a desire and need for more non-
traditional types of educational programs.

In order to learn in their chosen area of study, 65.5% were
willing to attend classes ance or twice a week and 20.7% were willing
to attend more than twice a week. On the average, 60.3% would be
willing to spend three to ten hours per week in class and 19.7% would
spend more than ten hours per week. About an equal number of respon-
dents cc;nsidered mornings (37.1%) and evenings (35.3%) to be their
most convenient time to attend classes (Table 35).

Only about one-fourth (24.1%) of the sample indicated that they

b e

would ;vant to continue their stmdy for a period of t:me limited to one
month to six weeks. On the other hand, 64.6% of the respondents were
willing to continue study at least six months and 37% were willing to
continue stuq_y even longer (Table 35).

Over forty-seven percent (47.4%) would be willing to pay between
$10 and $50 for a course or activity. Anocther 16.4% were willing to
'pay $50 to $100 and 22.4% were willing to pay more than $100 (Table 35).
' When asked to designate the qualifications of the person pre-
ferred to direct learning activities, 69% of the sample showed a
preference for the experienced rather than the formally educated indi-
vidual. Only one-fourth (25.8%) of the respondents preferred the di-
rector of their learning activities to hold a B.S., B.A., M.A., or
professional’ degree (Table 36).

28
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Perceived Barriers _

Certainly one of the most important purposes of this study is to |
reveal reasons why non-enrolled women in the Tuscaloosa area are not
continuing their education. For the potent1a1 student these reasons
can become more than just minor moonvenlences, they can prevent
partlca.patmn. - _

Before having the wamen mark all the obstacles which would limit
their participation in educational activities, they were simply asked

iftheremrereasonsothgrthantheirmmfreechoiceaffectjngthej:
interest in continuing education. Forty-five women or 38.8% of the
sample replied yes, 56.1% replj\.ed no, 3.4% were uncertain and 1.7%
failed to respond (Table 37). |
Trnse who responded aff:l.m;atlvely were then asked to list the
three most influential reasons affectmg theJ_r interest. Acconh.ngiy,
33.6% of the respondents gave a varlety of detenmm.ng factors. Al-
‘mstatl'urdof thosewhowrote in a factor (12. 9% ofthetortal saxrple)

listed cost. Over a fourth (28%) oftherespondentstothe1temor

- 9.5% of the total sample listed time as a barr:.er (Table 38). Oost s
and lack of time also figurepmninenﬂyintheresponsesgivghtoa -
second question related to educational deterrents. )

The secordquesuondlfferedfmnthe flrstmthatallstof
obstacles which had been canp:.le@ from readings were presented to
all respondents. 'I'he women were‘ requested tolcliec.:k all obstacles‘
'they felt would negatlvely affect the:xr chances of cont:.rmmg their

-'educatlmlftheywereothemsemterestedmdongso. Inthls
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instance 44% of the respondents indic‘ated home responsibilities.
The second most frequeni:ly indicated reason was not enough time
(37.1%). Rankj_ng‘third, ‘fourt:h, and fifth in frequency were "courses
I want aren't scheduled when I can attend" (26.7%), "job responsi-
bilities" (25%) and "cost" (22.4%). One fifth (20.7%) of the sample
indicated enrollment red tape and 19% marked inadequate or no child
care as limiting factors. These and otherl potential barriers are
rank ordered in Table 39. T
Camparison of the data in Table 38 and Table 39 raises at least
one important que:stion. Home responsibilities was marked more fre-
quently than cost and time in'the. second questioﬁ. However, hare re-
sponsibilities was not written in for.the. first of the two questions.
Why? One explanation cctres from the possibility thatwomen chepking . .
hame responsibilities in the second question .simp;l.y did not respond
'~‘v to the first question. Another possibility is thgt the‘ wcmen in the
sample may have failed to think of home responsilg;'.lities until they
" were provided an opportunity to consider them sp:aclflcally ‘as a deterrent.
In any event, by far the majority (85.3%) of the women in this
sample expressed an interest in continuing their education if barriers
, could be removed or if special arrangements could be made (Table 19).
In addition to ﬁhe steps that can be taken by educational institutions,
the efforts of the family unit and friends can play an important‘ role in
removing barriers and obstacles from the path of a woman desirous of
~continuing her education. ‘Fréquently in a fanuly situ‘atibné‘speq:ial,-ar—
~ rangéements can only be made if other manbers;of, the family are g;;liing

" to cooperate with the’prospective Student and ‘to assist with ddne stic

R
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responsibilities, expenses, and transportation. Cooperation in these =
areas would ideally reflect an equally important supportive and en-
~couraging attitude toward the woman who may be student, mother, wife,
and employee. ' |

Various studies substantiate the notion that a strong support
system is one of the antecedent _oonditiqns for wamen to participate
in a continuing educational experience (Feldman, 1969).- The women.
in this sample also reflect a need for encouragement and support.
According to 65.5% of the women, husbands would be important in helplng
them to reach a decision if they were considering continuing the:.r edu-
cation. Eighteen percent of the respondents were unmarried; thus this
figure is even more impressive than it would be if all the respondents
were married. Given the need of a husband's aid in reachmg a dééision,
perhaps it is understandable why some of the women were not enrolled.
Only 25% of the respondents stated that their husbands had encouraged
them to enroll or apply within the past few years (Table 40).

Because of the importance of husbands in the decision making process
a few items were included in the questionnaire to provide a basic profile
of the respondents' spouses. |

Over half (58.7%) of the respc;ndents' spouses were employed in white-
oollar occupations. Twenty percent (20.7%) of the respondents classified
their husbands in clerical/sales and 19% classified their husbands as
managers/administrators. Sixteen percent (16.7%) of the sample were mar-
ried to men with blue—colla.r jobs. The most frequently indicated occu~

pation in the blue-collar categoxy was laborer (5 2%; Table 41)

T oo ! .
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husbands with a master's degree and 4.3% were married to men with eight
years of education or less (Table 42). On the basis of a study entitled
"Why Do Mature Women Return to College?" Doty (1966) suggests that "the
environment provided by a college-educated husband stimulates a woman's
educational aspirations." Accordingly it can be hypothesized that the
women in this sample whose husbands have some college training will be
more likely than women with less educated husbands to eventually enroll
in educational programs. o
Other individuals including friends, children, parents, and co~

workers may figure in a woman's decision to enroll in educational pro-
grams either by verbal and practical encouragement or bj__gerving as
models. While only 7.8% of the respondents viewed their friends as
important in helpifxg them make a decision with regard to their education,
30.2% had been encouragéd by friends to enroll or apply during the past
two years. Furthermore, 69% of the respondents had friends who had
enrolled in or applied to educational programs and 63.8% }:otea that
these friends were female. More respondents :Lndlcated receiving en-
| couragérrén\:f T female rather than from male persons. For example, 12.1%
of the respondents indicated that they had been encouraged by their
parents andJ%( 1% also indicated that the parent designated Qas female.
Similaxfiy; Eil% of the respondents stated that they knew ‘co?\«brkers who
had enrolled in or applied to educational programs within the past two
years and 28.4% noted that these persons were female (Table 40).

In spite of the predominance of female encdﬁragétent, most respox_'l—

dents felt that they would receive encouragement from all persons with ...




22
encouragement from friends while a little over half (57.8%) expected
encouragement fram their husbands. Only six women (5.2%) expected
discouragement fram their children and 22.4% expected their parents to
neither encourage nor discohrat,:;e (Table 43) .i

In order to receive a final indication of the respondents' in-
terest in continuing their education, the members of .the sample were .. .
requested to identify any actions they had taken within the past year
relative to continuing their education. The largest percentage (56.9%)
had discussed education. A smaller l_percentage (48.3%) indicated that
they had read materials about educational programs for their own use.
Only a small percentage (7.8%), however, indicated that they had actually
applied to an educational program and anbté.riei'.Q.S% had been admitted
(Table 44). |

| _Obviously, it is of great importance to educational programs and |
institutions to be able to reach and serve those persons wﬁo wish to
continue their education. Steps must be taken to alleviate the dis-
crepancy between those whci conside:n-' and discuss prospective educational
programs .(56.r9% in the case of this sample)- and those who are actually .
admitted (9.5%). The descriptive data presented to this pbint provide '
a basis upon which certain suggestions and implications can be fdtmded,

at least for the women represented in this study.
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COMMENTARY

This study has sought to provide specific information about a
small and select segment of wcmen in the Tuscaloosa County, AlabaI!\a,
area. Thus, any inferences and/or recommendations g_na_de fraw this
data must be made cautiously and with this fact in mind. The most
important implication of thlS study is the need for add1t10nal research.

This is pa.rtlcular;y,true in-vieiw of the fact that women represent

one of the fastest growing groups of postsecondary students in the

United States. We know some things about vpnen‘.wl'nﬂattend‘-oolfeges_ﬂ.w»-»-m.-«-u--».-f
and umvers:.tles, but we know very little about those who do not "
attend In this study of women who were not enrolled in college, a

large proportion (40.6%) had a high school diplama but no bachelors

' degree. Interestingly, about three fourths of this sample Were in-
""terestéd in ‘the pursuit of a "degree (bachelors, masters, or doctorate)

Thus, offerings for this group should include both graduate and under-

‘graduate courses. The cons:.deratlon of money is one of the real
"barners warmen face in contmulng the1.r learning experlences for.mally

| and informally.. The fmanc:.al J.mpllcatlons can be espec:.ally J.nposmg -

for women who contribute all or a s:.gm.f:.cant amount of' money to the

to postsecondary educatJ.on. -
, Thls study revealed that the condJ.tJ.ons whlch these wunen prefer

study tended to select a tradltlonal mode of study and mstructlon




24

may be due in part to their positive attitudes toward previous edu-
cational experiences. On the other hand, these women may be generally
unaware of non-traditional modes of study.

The respondents were equally divided between the preference for
morning and evening classes. This finding is consistent with a study
based on a random sample of adults in the greater Tuscaloosa area
(Owings and Diener, 1975). Since most universities schedule heavily

in the morning, meeting this preference would involve no changes in

———scheduling. There is a need for careful study of late afternoon and

terd
X

evening classes desired by these and other potential students.

Since nearly all of the respondents had children, same attention
sl'ould be given to the need for child care. One of the dJ.ffJ.cultJ.es
in providing child care has been in providing good care on a fmanc:.ally
sound basis that is either low cost or no cost. Furt-_her, pa.rents tend
to differ on how they wish a child to be cared for durlng the1r absence
For example, some parents -feel strongly that their child(ren) should
remain in the familiar enviromment of their own homes with a reepensible
adult; other parents consider group care facilities adequate, but enly
during certain periods of the day. It seems unlikely t:l'xet child care
services will be provided for children of mmg ages for extended day
and evening schedules. The solution to the child care problem may be

found in providing a child care allowance to mothers returning to school.

_ The responsibility of finding a suitable sitter would be left to the

mother.

frequently c:.ted as a. deterrent.-to- contmumg educatlon was

Hhome responsmllltxes.

Since it is not ll]’elj that hcme responSJbll:Ltles
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will change for the majority, there is a strong implication that
‘these women need to find effective methods for coping with the demands

of home and school. That most of the wamen in this study indicated

‘education most often as a desired area of study demonstrates a need .

for the dissemination of career and job information. Women have .
traditionally chosen educatmn -as.an area of study. Consequently,-
women in the field have served as nndels, thus influencing the careers
of other women who become educators. \ )

While analyzing the data, it became-clear that despite the design

and intent of the questionnaire, the women in the -sample had particular

difficulty in responding to three items which called for projections
concerning marriage, children, and employment. That large percentages
of the participants failed to respond.to these items suggjests t '

they may lack long—raﬁge plans for directing their lives. Indeed, if

-these women have not consciously and conscientiously forrmlated even |

the most generalized plans with regard to major influential factors

- in the:Lr lives, they may need assistance in dec:.slon making, goal—

or:.entatlon, self-evaluatlon, and human potential act1v1t1es.
Whlle this study has answered some questions about the needs of
a selected sample of wamen in the Tuscaloosa, Alabama, area, we have

left other qt:uestions unexamined and unanswered. Same of the unexamined

questions are:

1. What are the characteristics of those who preferred evenlng
as compared with those preferrmg morning classes?
2. I-bw do the responses of mothers of pre-school chlldren dlffer;—‘
franothermenbersofthesample”' :
3. mataretheattlttxlesofhusba:ﬂsandlnwcantheysupport ‘
- their wives to continue their education? - How do husbands’
- perceive their role in enqom'agmg—t:heu w1ves to contmue
can edmatmnal exper:.ence’> e N ,

e
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4. How can these women gain knowledge about educational resources
and alternatives? :

5. How are the respondents in this sample alike or dlfferent
. from other non-enrolled woamen?

There is clearly a need to examine these and other questions if
we expect to learn more about wamen who have interrupted their educa-
tional experiences. | - o

The perplexities caused by home responsibilities, lack of time,’
inconvenient scheduling of classes, job responsibilities, cost, en-
rollment red tape and inadequate or no child care, weave an vintr»icéte
web which causes the formal educaticn of women to stand still. Thus,
it is not surprising that the recent gains-in educational‘ opportunities
havé benefited a limited number of women. A greater numbér of women
may be able to continue their formal education if institutions of
higher education consider and act according to the realities of the
life experiences of women when developing- programs - for the adult-

student.

37
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Table 1

AGE DISTRIBUTION OF SAMPLE

27

.

‘Age " Absolute Frequency  Relative Frequency
. ‘ (Percent)
18-30 32 27.6
31-45 43 37.1
46 and Over 40 . 34.5
No Answer 1 .9




Table 2

MARITAL STATUS OF SAMPLE

Status Absolute Frequency Relative Frequency
(Percent)

single 11 9.5
- Married 93 | 80.2
Widowed 8 6.9
Separated 1 .9 - |

'NoAnswer 1 ' .9

TOTAL 116 100.0

e

O

ERICH

Aruitoxt provided by Eic:
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| Table™3
PROJECTIONS FOR MARRTAGE FIVE, TEN AND v
Years Absolute Frequency Relative Frequency
: (Percent)
Five
Yes 17 14.7
No 4 3.4
Don't Know , 7 - " 6.0
No Answer e8 75.9
136 100.0 g

Aruitoxt provided by Eic:
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Table 4
RACIAL COMPOSITION OF THE SAMPLE =
Race Absolute Frequency. Relative Frequency
(Percent) | .

- White : 82 - 70,7

Black 25 21.6

Other 0 0

No Answer 9 \ 7.8

TOTAL 116 100.0

|
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NUMBER OF CHILDREN

Number Absolute Frequency Relative Fr
(Percent)

None 26 22.4
One 20 17.2
Two 26 | 22.4
Three 10 8.6
Four 5 | 4.3
Fivé or More . 3 - 2.6
No Answer 26 22.4

TOTAL 116 100.0




PROJECTIONS FOR DEPENDENT CHILDREN
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Table 6

Years

Absolute Freguency Relative Frequency -

Five

Twenty

Yes

pon't Know

39 , 3

116 100.0

2l
36

56 4

116 ' 100.0

3.4
50 43.1
3.4
58 50.0

116 100.0




33
Table 7 i

- SIBLINGS OF THE SAMPLE

Number Absolute Frequency Relative Frequency

. (Pexcent)

eee.—..NODE . . 7 6.0 -

One 16 13.8

Two 19 l6.4

Three or More 49 42.2

No Answer . 25 : 21.6

TOTAL 116 100.0

ERI!

Aruitoxt provided by Eic:
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Table 8

* OCCUPATIONS OF THE SAMPLE

Occupations Absolute Frequency Relative Frequency
(pexcent)

Blue-Collar Occupations

' Food Service Worker 1 .9
Maid 1 .9
' Needleygprk Finisher 1 .9
White-Collar Occupations
Clerk, Telephone Operator 9 7.8
\ Librarian, Library Aids 3 2.6
- Nurse, Nurse Aide 3 2.6
Medical Assistant 1l .9
Principal, Teacher 33 28.4
Secretary 9 7.8
Social Worker 3 2.6
Staff Assistant 1l .9
Other
Housewife 45 ‘ 38.8
Retired/Unemployed 4 3.4
No Answer 2 1.7
TOTAL 116 100.0
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Table 9

e e EMPLOYMENT - STATUS* OF THE -SAMPELE -~ - - o - s =

Status Absolute Frequency Relative Frequency
(Percent)

Full Time 51 44.0
Part Time 17 187
Unemployed 7 6.0
Retired’ 7 6.0
Other 0 0

No Answer 34 29.3

TOTAL 116 . 100.0

46




' - Table 10
et e s et ot e s = en i e e ...Pmm..mrrIm.. w-m SR .._.._-__..—....._.4.-._._‘.__.....-.,.,...,..:

Location Absolute Frequency Relative Frequ
(Pexcent)

Within the home 9 ' 7.8
st & ma
Both places about equally 5 a3

No answer - 42 362

TOTAL . 116 ©100.0

ERI!

Aruitoxt provided by Eic:



) Table 11
RESPONDENTS CURRENTLY SEEKING FMPIDYM}EIN'I‘M__MF o
Response " Absolute Frequency Relative Frequency‘
. (Percent)
Yes. 9 : 7.8

| Undecided 12 L 10.3

' No Answer 1 .9

' TOrArL - 116 - 100.0

ERIC

Aruitoxt provided by Eic:
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Table 12
: .
Change ‘Absolute Frequency: Relative Frequency
, . (Percent)

~ FIELD OF EMPLOYMENT (For

. example, from x-ray ' . .
sales person; from o
teacher to social worker)

Yes 22 19.0
No 78 67.2 .
Don't Know 10 - ' 8.6
No Answer ‘ 6 5.2
TOTAL 116 . 100.0

LEVEL OF EMPLOYMENT
(For example, from -
- bank teller to bank
manager; fram maintenance
- person to maintenance
.supervisor; fram business
-secretary to business

~executive) .
Yes T 19 R 7 16.4
Don't. Know 7 6.0

No Answer 20 : 17.2 .

TOTAL : 16 . 100.0.
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'I‘able 13

Years - Absolute Frequency Relative Frequency
‘(Percent)

FIVE

Yes 35 30.2

Don't Know . 13 | 11.2 '
~No Answer 52 | 4.8

TOTAL 116 100.0

Yes 22 19 .?

Don't Know' * 13 , 3.2
No Answer 53 25,7
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‘Table 14

' PROPORTION OF FAMILY INCOME

ot b s o o b s e S o S b e e e v e s .....,.m_.m_.mm S G U G SO U PR

Amount Absoulute Frequency Relative Frequency
v ' (Pexcent)

All of it , .1 A | . 9.5
Most of it 5 : 4.3
About half of it 16 . 13.8
Same of it 36 SR B s W S
None of it S 20 0 H 172

No Answer 28 ; 24.1

TOTAL ' 116 100.0
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Table 15

FORMAL EDUCATION OF THE SAMPLE

Elementary School Absoulute Frequency Relative Frequency
" or Above ) (Percent)

Yes 112 "96.6

No Answer 1 ' .9

-

" TOTAL | 116 R 100.4
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Table 16 .
EDUCATIONAL, ATTAINMENT OF THE SAMPLE

Educational Absolute Frequency Relative Frequency
Attainment ‘ (Percent)

0-8 years 2 1.7
9-12 years 6 5.2

" High School or G.E.D. 19 164
Vocational Technical 6 " 5.2
Sane College 25 21.6
Two Year College Degree 3 2;6
Bachelors Degree 26 o 22.4
Masters Degrée 24 | 20.7 |
Terminal Degree o 4 - ' 3.4
No Answer 1 .9

. TOTAL 116 100.0

93
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" Table 17

SATISFACTION WITH AMOUNT OF EDUCATION
4 sstn s et rmase e e e — - ——— ...m_.mm et e i e b 8 e ibrets s b s S anin e

Areas Absolute Frequency Relative Frequency
' (Pexrcent) -

Yes 39 33.6

Don't Know E . 1.8

116 £ 100.0

Informal Education -

Yes. . . 21 . , .. 8.1. .. .. ",.l,.r
Don't Know 4 3.4 S
No A oy ‘ "9

TOTAL | 116 ~100.0




Table 18
DISTRIBUTION OF SAMPLE

W0 HAD EVER ATTENDED INFORMAL CLASSES

44

' ‘Response Absolute Frequency Relative
_ (Percent)
 Yes 99 85.3
No - 17 14.7
No Answer 0 0
- OTAL 116 100.0
»
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Table 19

INTEREST AND WHEN THE SAMPLE WOULD CONSIDER CONTINUING EDUCATION
IF BARRIERS COULD BE CHANGED OR
IF SPECIAL ARRANGEMENTS
COULD BE MADE

Interest . RAbsolute Ffequéncy ' Relative Frequency
and When ' , (Percent)
Yes, Now ) 60 51.7
Yeé," in the Future, ‘ ' |
But Not Now 39 . 33.6
'No, Not Now or in | |
the Future 3 . 2.6
Don't Know 10 - 8.6 "
- TOTAL | 116 100.0 " o
o —

‘s
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Table 20

DISTRIBUTION OF SAMPLE
ENROLLED IN ANY LEARNING EXPERTENCE

Response Absolute Frequency Relative Frequency -
~ (Percent) )
’ . "‘\h" -
Yes 12 . 10.3
No 98- ' +.84.5
No Answer 6 . 5.2
TOTAL 116 100.0

5%
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‘ Table 21 i
T LENGTH OF TIME SINCE LAST ENROLLED '
IN A FORMAL EDUCATIONAL PROGRAM
Length of Time _Absolute Frequency Relafive Frequency
(Percent) - :
Less Than Two Years 19 ) : ) 16.4
Two - Five Years 27 23,3
Six - Ten Years 15 . ‘ 12,9
'Eleven - Twenty Years 25 21.6
More Than Twenty Years ' 24 20.7
No Answer 6 _ - 5,2

B

ERIC

Aruitoxt provided by Eic:
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Table 22

ATTTTUDES TOWARD FORMER FORMAL EDUCATIONAL EXPERIENCES

Attitudes Absolute Frequency Relative Frequency
: (Percent) :

I thoroughly enjoyed all
of my educational
experiences 42 36.2

Although I enjoyed most
- of my education, I
suppose it could
have been better in
same ways ' 65 ' 56.0

There were good times and ' _
o bad times - I quess it
was all right ' 7 T4 6.0

I didn't like school very
. much, but I guess it

was necessary - 0 | o 0
Education was a total waste :

of my time 0. 0
No Answer 2 ' B
TOTAL . 116 , : 100.0

29




ERIC

Aruitoxt provided by Eic:

Table 23

49

CDNTACI‘WITHA@UNSELORAB)UI‘CAREERPIANS

Absolute Frequency

Contact Relative Frequency
(Percent) .

Yes 68 58.6

No 46 39.7

No Answer 2 1.7

‘TOTAL 116 ! 100.0
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Table 24

A DESCRIPTION OF EXPERIENCES
WITH COUNSELORS

Descriirti/on." Absolute Frequency | Relatlve E‘réquéncy
e (Percent)
Very Good 19 l6.4
Good 17 14.7
Satisfactory 22 19.0
Bad , 9 : 7.8
Very Bad 0 : 0
No Answer _ 49 . C42.2
' ToraL 116 - ©100.0
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Table 25

REASONS GIVEN BY SAMPLE
FOR LEAVING LAST EDUCATIONAL INSTITUTION

Reasons i Absolute Frequency Relative Frequency
- (Percent)
Graduation 61 | ' 52.6
-+ Marriage : 21 o 18.1
Financial problems 11 | 9.5
Children or pregnancy 10 8.6 | -
Other -9 : ' 7.8
) _Change in Career Plans T 6.0
Lack of Interest -5 ‘ 4.3
Academic difficulties = 4. | 3.4
* persopal problens . PP -
v_ct;angeindbi'ce‘of‘. :
...~ Educational Program 2 1.7
 bisciplinary Problems 0 o

-~a

LA o e, g i
N

ERIC

Aruitoxt provided by Eic:
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Table 26

ASSESSMENT OF PREPARATION AT IAST SCHOOL ATTENDED

Assement o Absolute Frequency Reiative Frequency
: (Percent)

Very Well | 35 : " , 302 ,' | .
Well ' 3 L 2319 . R _
Satisfactorily . 39 | 33.6 |
Poorly S R 'Y

‘Very Poorly 0 o N 0

TOTAL | 116 S 1000 <t

Aruitoxt provided by Eic:



Table 27

-

Opinion Relative Frequency Adjusted Frequency

{Percent)

Are Colleges and ‘
Universities in Alabama ’
doing a good job?

78 ' 67

Yes 7.2
No . 6 : 5.2
Don't Know 30 25.9
No Answer 2 1.7

ERI

Aruitoxt provided by Eic:
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Table 28

ASSESSMENT CF CURRENT PREPARATION
FOR CONTINUED EDUCATION

Assessment Absolute Frequency | Relative Frequency
(Percent)

Very Well 26 22.4

Well .‘ a _ | 35.3 o
satisfactorily 38  32.8

Poarly | 9 | 7.8
| Very Poorly . 1 - - .9

No Answer B 1 .9

TOTAL e . 100.0
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Table 29

: IN EDUCATIONAL PROGRAMS

Reason ) ' Absolute Frequency Relative Frequency
' ‘ (Pexrcent)

For Personal Interest

or Enjoyment 91 78.4
-To Help Others 67 -~ 57.8
o Gain a Skill ar | 65 ' 56.0
‘. Profession

. To Meet New People 57 ' - 49.1

To Earn a Degree or ‘ . : ,
: -Certificate‘ : 51 44.0
Ea.m.mg _Power 50 : _ 43,1
B 'leetAwayFran - -
: ‘Routine Ll‘!?'{!g 27 : 23.3

"_‘IbGamaPramtlmor . ' o :
) Adv_ancenent v 22 : - 1%.0
'Ib\‘.‘hargeCareers or to )
~Help Get a New pr _19 16.4
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Table 30

DEGREE AND/OR CREDIT DESIRED FOR LEARNING

Degree and/or Credit Absolute Frequency - Relative Frequency
' (Percerit)
No degree or Certificate 29 25.0°
Certificate of satisfactory ° |
campletion 27 23.3
Credit toward a high
school diploma 2 : 1.7,
Credit toward skill certi-
. ficate or license 9 ' 7.8 |
v _ S
Credit toward a two-year ' .
~ college degree (PA) 6 _ 5.2"
Credit towa.rd a four-year : ' .
. college degree. (BA) 16 - 13.8
. degree GR,PRD) 2 . 19.0
Other - | 2 1.7
No Answer - - 3 ~ 2.6
TomAL | 116~ ©100.0




Table 31

COURSES AND AREAS OF STUDY DESIRED

urses First Choice &mmcmme ' Third Choice

Absolute Relative Absolute Relative Absolute Relative
Frequency Frequency Freguency Frequency Frequency Frequency
(Percent) (Percent) (Percent)
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. Table 32
MODE OF INSTRUCTION DESIRED
Absolute Frequency Relative Frequency
(Pexrcent)
Lectures or classes 49 | 42.2
Short-term conferences,
institutes or workshops = 28 24,1
On-the-job training,
internship 15 12.9
- Study on your own, no
' formal instruction 6 5.2
Travel-study program 5 - 4.3
Correspondence course .. 4 3.4
L
Work on a group action —~ -
project 2 1.7
© Individual lessons from
a private teacher 2 1.7
No Answer 1 9
‘ Other i[ 1 .9
T.V. or video cassettes \ 0 0
: 3
Radio, records, or audio !
cassettes i 0 0
SR _
TOTAL e | 100.0
? _

69
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Table 33

PLACES OF INSTRUCTION DESIRED

Places _ Absolute Frequency Relative Frequency
' > (Percent)

Four-year college or
university 43 37.1

Graduate or professional
school ' 25 : 21.6

Technical institute, private -
vocational, trade, or

business college 9 7.8
Employer (In-service |
training) 7 6.0
Camunity or social organi- '
zation (such as YMCA) 5 4.3
Correspondence school, home of
individual or instructur 5 4.3
Fine or performing arts
or crafts studio 4 3.4
Public two-year college © 4 3.4
Public high school, day or .
evening 2 1.7

Recreational or sports group 2 1.7

Business or industrial site
(on-the-job training) 2 1.7

Government agency (federal,
state or local) 0 0

Library or other cultural
institution ’‘such as a

museumn) -0 0
Othex o1 .9
No Answer 4 3.4

OTAL 116 co 100000 e




\
) " Table 34
REASONS FOR PREFERRED ILOCATION
Reason Absolute Frequency Relative Frequency
(Pezcent)

"1 . convenient Location 61 S 52.9
Available Facilities 29 - 25.0
Familiarity with the .

Location 6 5.2
Other - 7 ' 6.0
No Answer 13 11.2
TOTAL 116 100.0
y
) 71
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Table 35

SUMMARY OF PREFERRED CONDITIONS

Conditions Absolute Frequency Relative Frequency
(Percent)

I. FRBQUENCY OF CIASS MEETINGS

More than twice a week 24 20.7
About once or twice a week 76 65.5
About once a month 7 6.0
i ’ Not at all 2 1.7
Other 4 3.4
NO answer 3 2.6
TOTAL 116 100.0
II. HOURS SEPNT WEEKLY IN CIASS
Iess than 3 hours 21 18.1
3-10 hours 70 60.3
10-20 hours 12 10.3
20-30 hours 7 6.0
More than 30 hours 4 3.4
No answer 2 1.7
TOTAL 116 100.0
III. CONVENIENT TIME TO ATTEND
Mornings 43 37.1
Noon hour 1l .9
Afternoons 9 7.8
Evenings 41 35.3
Weekends 6 5.2
Anytime 11— 9.5
No time is convenient 2 1.7
Other 2 1.7
NO answer 1 .9
TOTAL 116 100.0
IV. LENGTH OF TIME TO CONTINUE STUDY .
Less than one week 2 1.7
Between one week and one month 2 1.7
One month to six weeks 28 24.1
3ix months to one year 32 27.6
One to two years , 23 19.8
More than two years 13 11.2
Continuously 7 6.0
Other 6 5.2
No answer 3 2.6
TOTAL 116 100.0
V. /TOTAL COST WILLING TO PAY ‘
Nothing 1 " .9
Less than 810 10 8.6
Between $10~$25 34 29,3
$25~$50 22 18.1
$50~$100 19 16.4
$100~8200 10 8.6
$200 or more lg lz-g
No answer .
TOTAL e 100.0
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Table 36

QUALIFICATIONS OF PERSONS
TO DIRECT LEARNING ACTIVITIES

Qualifications Absolute Frequency Relative Frequency
(Percent)
Qualifications unimportant 6 5.2

Experienced individual in my '
area of interest regard-
less of educational

degrees 80 69.0

Individuals holding at

least a bachelors degree 7 6.0
Individuals holding at

least a masters degree 12 10.3
Irdividuals with a profes-

sional or terminal degree 11 9.5~
No answer 0 N
TOTAL 116 100.0

73
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Table 37
PRESENCE GFY FACTORS OR
REASONS OTHER THAN ONN FREE CHOICE
AFFECTING INTEREST IN CONTINUING EDUCATION
Response | Absolute Frequency . Relative Frequency
. (Percent)
Yes <45 38.8
No ' 65 _ 56.1
N | Don't Know : 4 3.4
' No Answer ) 2 ‘ o 1.7
- TOTAL 116 100.0
!: |
; | v N
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Table 38

REASONS GIVEN BY THE SAMPLE WHICH NEGATIVELY AFFECT
- INTEREST IN CONTINUING EDUCATION ’

Reasons Absolute Frequency Relative f‘requency
| Cost : 15 | 12.9
Time 11 9.5
Age 2 : ' 1.7
—...... .Fear of Failure 2 ' 1.7 :
Race 1 .9
E:rploymént 2 | 1.7
Other o 6 5.2
” No Answer _77 66.4

“ TOTAL 116 ' ~100.0

75
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Table 39

BARRIERS PREVENTING SAMELE
FROM CONTINUING THEIR EDUCATION

Barriers ‘ Absolute Frexuency Relative Frequency
. {Percent)
Home responsibilities . . . . . . . . 51 44.0

‘Not enough time « + oo &« 0 0 o . . 43 » 37.1

Courses I wart aren't. scheduled

when Tcanattend . . .. .. . . 31 26.7
Job responsibilities . . . . .. 29 25.0
Cost (including books, tultlon,

transportation and child care) . . 25 22.4
Too much red tape in getting .

enrolled . . . .. ... .. 0. S 24 20.7
No child care or inadequate

child caxre . . . . ¢ o s s o s 22 19.0
Too nuch time nxmlnaito

camplete program . . . . . . . . . 21 18.1
Afraid that I'm too 0ld to begin . . 18 15.5

.. Courses I want don't seem.to be. . o - -

' available . . .« . . . . . ¢ e e 12 10.3
Don't enjoy studying . . . . . . .. 12 » 10.3
Courses are not oriented to '

my needs and interests . . . . . . 12 10.3
Information and advice about

courses are not available . . . . 11 9.5
Low grades in the past, probably - .
~wouldn't dowell . . . ... ... 10 8.6
Strict attendance requ1rements . e e 9 7.8
Mm:enowﬂ1enemﬁrand‘sumuna « e s e 9 7.8 ,
Don't meet requirements to beyin

PrOgraM « o o o o o« o o« o o o o 8 6.9.
Tired of going to school, tired . e

Of Classroams . « « + 4 . 4 . . . 6 5.2
No transportation . . . . . . . . . . 5 4.3
Frhyﬂscn'fmwly<km't]iketme

idea . . . . .. « o e e u s a 5 4.3
No place to study or practlce o« s e e 4 3.4
No way to get credit for a degree . . 1 .9
Other . . « . . ¢« ¢« . . e 1 .9
lxm”twmu:uasamluxJamntums . e 0 .0

76
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PERSONS IN SUPPORT SYSTEM CONSIDERED IMPORTANT.
IN DECISION MAKING FOR FUTURE EDUCATIONAL PLANS

Persons Persons imortant | Persons who gave me| Women who gave me | Persons Ihave | - Women I have |
In helping me | encouragenent to encouragenent to | known who applied | known who applied
reach a decision | enroll during last | enroll during  |and/or enrolled in |and/or enrolled in
' twoyears | last twoyears | aneducational | an educational
program during | progran during
last two years | last two years
Absolute ,’"ﬁr?l'étjve Absolute | Relative [Absolute [Relative |Absolute |Relative | Absoluts [Relative
Frequency Fraquencyl Frequency Frecuency| Frequency| Frequency Frequency | Frequency| Frequency Frequency
Huskand 2R T I T S VS AT S I
- Children 29 25.0 11 9,5 ]/ 29,3 B 0.2 26 2.4
Parents T A O T O T S N S A Y BRI
Relatives LI * * * * 3 3.9 26 22,4
 Neighbors ¥ * ¥ ¥ ¥ ¥ ¥ o[ A0 | B | g
Priends S8 B 2 | u s s | w0 | W | e
Brployer/ ,
co~workers 14 12,1 16 13.8 12 10,3 ¥ 3.0 3 28.4
- Teachers/
counselors 15 129 ¥ ¥ ¥ * * ¥ * ¥
Other/
Acquaintances ] 9 1 D% e ou w3 % | nd
Nobody/self | | B
only - 2] 23.3 % * B * LI B M % n
, | o

o
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Table 41

OCCUPATIONS OF THE HUSBANDS OF THE SAMPLE

v, . S
ApsoluteFrequency Relatlve Frequency -
R S ;." ) (Percent) (
Blue-Collar Oécupatiqps'
Auto Mechanic E | .9
.. Driller 1 .9
Electrician 1 .9 |
Laborer 6 5.2
Line Crewman’ 3 2.6
.~ Maintenance 1 .9
Machinist 1 .9
> Pipe Inspector 1l .9
Truck Driver 1 1«9
.~ Welder 3 2.6
White-Collar 'Occupations
Attorney 3 2.6
Auditor 1 .9
'Clerical, Sales 16 20.7
Counselor, Psychologist 2 1.7
. Draftaman 1 9
. "Engineer 3 3.0
- Manager, Administrator 22 19.0 1
- Physician, Pharmacist 3 3.0 :
Teacher, Educator 8 ‘ 6.9 ¥
Service Worker, Student '
| ' Ret:.red ete. 6 © 5.2
oo Answer 32 . | o 27.6
G roman .16 1000

"*Apprmdmately 19% of the sample ware s:l.ngle, widm:ed, separated, or

ty 1"1""(1!11’{‘.4':“:@:‘:'11. RS LN A




Table 42

" EDUCATTONAL, ATTAINMENT OF HUSEANDS

OF THE SAMPLE

68

Educational Absolute Frequency Relative Frequency ‘
Attainment (Percent)
0-8 Years 5 4.3
9-12 Years. I 9.5
fligh School or GED .8 6.9
-:Vocational Technical 0 0
‘Same College 14 12,1
Two Year College Degree 2 1.7
Bachelors Degree 14 12.1
' same Graudate or
Prqfessional Study 8 6.9
Masters Degree 16 13.8
~ *No Anéwer ‘ 38 32.8
TOTAL 116 100.0

*Approximately 19% of the sample were single, widowed, separated or divorced.




Table 43

REACTIONS OF PERSON IN 'SUPPORI‘ SYSTEM TO DESIRES OF SAMPLE

TO CONTINUE EDUCATION

69

Person and Reactions.

Absolute Frequency

Relative Frequency

116

iy g,

(Percent)
-HUSRANDS
Encourage 67 57.8
Discourage 5 4.3
. Do Nothing 16 13.8
No Answer 28 24.1
TOTAL 116 100.0
CHILDREN
Encourage 43 37.1
Discourage 6 5.2
Do Nothing 22 19.0
No Answer 45 38.8
TOTAL 116 100.0
PARENTS
Discourage 4 3.4
.Do Nothing 26 22.4
No Answer 34 29.3
TOTAL 100.0
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Table 43 continued

Person ‘ Absolute Frequency Relative Frequency
: {Percent)
FRIENDS
Encourage 82 . 10.7 b
Discourage - 0 ‘ 0 '
No Answer - 18 - 15.5
CTOTAL . 116 100.0
EMPLOYER |
' ‘Bncourage 38 ' 32.8 -
Discourage : 0 0 o e
Do Nothing 14 12.1 :
1(\10 Answer : 64 . 55.2 .
TOTAL 116 100.0
CO-WORKERS
Encourage 39 : | ' 33.6
Discourage 1 . "9 : P o
Do Nothing 15 12.9 -
No Answer 6l 52.6 : i

TOTAL | . 116 100.0




Table 44

ACTIONS RELATED TO EDUCATION TAKEN BY THE SAMPLE

71

Relative Frequency

Actions. Absolute Frequency
(Pexrcent)

Discussed Education 66 56.9
Asked for information
about. education ficm )
Acquaincances ) 47 40.5

. . ’ hd . ,".
Wrote or telephoned
& place with educa- . ,
tional information D
for own educational 4
purposes 3l 26+7
Visited a place that
has educational programs
to get information for
own purposes 28.4

Read materials about
educational programs
for own educational
purposes

Spoke with-a representativé
of an educational program
about own educational plans

‘Took College-level
Entrance Examination
-Applied to an educa-
tional program’

Adnitted toan educa

33

56 -

17

- 48.3

14.7

2.6

7.8

g
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ABSTRACT

Title: Formal Education at a Standstill: Women's Views
Authors: Otis Holloway Owens and Marilyn Emplaincourt
. Institute of Higher Education Research and Services
The University of Alabama
This study is concerned with the educational attitudes, experiences,
‘needs, and con‘straints'&?‘f a selected sample of wamen in the Tuscaloosa |
area who were not enrolied in.educational' programs during the Spring of
~— == ~—1975:—Cammissioned-by-Dr.-David #athews; President of “The University of —
Alabama, this study was condubted by the Institute of Higher Education
, . Research and Services. It was initiated in May 1975 and the £inal results
| were compiled in the Surmer 1976. One hundred and sixteen (Ilé) wamen
parfg:lcn.pated in the study by the campletion of a s:xty-four 1ten
quéstionnaire. _

The majority of the respordents indicated pos‘it:'we"att:'d:a.;lde.':,~ toward
former informal and formal educational experiences. Furthermore » they
expressed a desire for contimiing their education if spec:.al arrangements
could be made. Most of those interviewed would consider enrolling in -
courses or areas of 'study.because of personal interest and enjoyment,
although they were also interested in earning credit toward a degree
or certificate. Educatlonwas the most 'frequently irdicated area of

- interest. The najor barner in attalru.ng more edu% “ion wes hane ‘respon-
| 51b11.1.t1es.. Other ban'lers :.ncluded lack of thme, - .ocvenient schedul:mg
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ABSTRACT
Continued
of classes, job responsibilities, cost, enrollment red tape, and
inadequate or no rhild care.
Recammendations coupled with the data may provide valuable information

to the educational planner dedicated to reaching and serving a new

clientele.
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