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“ ot MANAGEMENT MODEF IN TEACl«f R SUPERVISION
P P ¥eo . WolL. Wyckoff | .
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‘\ " . L o S, , K y
o ) ) Abstract' ;’ / Foo o, G
‘“ _",4:“, }’ . ’ \\.\ ‘ . | b /e . h' \ @ . .
: . \ ’ : . |
. Th paper examlnes foun manageme‘t models whlch could be adapted for use
4 . ] | ‘ ‘ . )

by te cher supervlsor Specitically, hea ‘

\ E

5 cision. Making-Problem Solvlng 'process.

| A

1 o The Comm' nication Model‘examiribs four inte\ action approaches* Developme’ntal . '
ellnqulshlng, and Defending: '"T&*\e Manﬁgerial Grid lool.c‘s at tl'fe relatlon-' |
o le. an.d a. concern. for proﬁ.tction or performance. The’

__Piannin Moel° examines/ iour ning approacﬁes: - Purposeful Traditional, Entre- g

rial, and Crisis. The Plannlng Process examines Obgectlve Setting Problem*

: pren

. \ .
. Solving. Declslon Making and Programming. : 1\ A o

. - i

The author takeé the posltlon that such models help to clarify supervisory

apractlce lnto meanlngful constructs. Further, since the models focus- on the tools

necessary for effective lnstructlon and rational demsion making. the use, of such ' ‘jf
> . . > ) Y- :

..mx_._rh-ﬁ?—l /

R models in supervislon puts into’ practice ‘those very processes whlch supervlseésfar T

‘ ) * L4 .- ‘ * °

e expected to ‘demonstrate in the classroom. ,
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' 0 . . . MANAGEMENT MODELS IN TEACHER SUPERVISION e
e '_ | - WL L. Wyckoff ‘ O R
' ' : - ~\ Associate Professor’ L e I
Oregon State University =~ . +.%- - y
| » . ‘.. ’ o 4 R L

‘ , Vlable teacher supervlslon models can be based or pattsrned after those used in.
\r - K : , . . ¢~
; Mana'gement', People who have worked in the classroom appreciate the fact that the

- ../,.

resourcés by which teachers are helped to' grow are all-'too_ few. - One need only examine

e . 3
l ‘ -

" the. llterature in EdUcatlonal Superwslon to realize the pauclgtl of vlable models concernec. 3

with Supel\{ sory practlces that, ln/ fac , contrlbute 129) the professlonal growth of those

. /‘ B}
.

.\ who work _w_ith‘lldren; Thus it is refre‘shlng,PUAexamlne models develOped and 'used

in management theory and practice which are h»i-ghtIy" appllcal)le for the teacher super- ;

lsor._ The educatlonal su rv1sor operates ln a school much as mganager in ihdu_s‘tr_y-f T
'm ght,- tos help individuals ’become more effectlve ln their profess!ul Much of the
mef concerns 1tself with strategles for helping people beco ne " /50
problem solvers. w1th st*rwategles for becomlng more effec- B

~and _mﬁluenci‘ng others. The co(npetent teacher id a skil ed

v .

.dgt:iSIon maker and roble\rn- solver .and ef_fe'ctlvhelyw lnfluences people and situatioIs in the(:
Thus, models developed and practiced b'y management in

i dustry

o AR - P
‘. : . . N . ) : f . i .
can be useful to teacher supervisors. This paper examines a few management odels
. . L - . . . ) . . “ . ‘ N . ’.»- . . .
' which can be\adapted for use by educational supervisors. - o .
© - 'A. . The Planning Process o S O : . i

. SN . v e - &b,
:*The teacher is a declsion -maker and problem' solver; thus,. any.worthwhl'le ]
. ' . o : . E , ]
B superv1sory p oceqs must facllltate the development of such skills. - The sclenfific'--

1 L
.\\. Y ~ .I,J ° ¢ - ~

l’ne,thod is basjc\to most management models concerned w1th problem solvlng and

\
LA
A\

SR | deci'slon maklng. \The\\crltlcal elements_of' t.h‘e'meth‘?d _are concerned with stating the

B ' \ ' v . ' ) | :
.\l‘ Vo \ ‘ . 4 " . . e .
. b RN . < . . . ‘-
; R o . . -
v




. \ \
problem and relating it to ob]\rctives, developlng alternatives and making qystematic'

r3

judgments about t&m and finding ways to ‘test hypotheses. , R o

The key p‘arts of the pla rlg process can be identified as 'followsv OB]ECTIVE
1

"SETTING PROBLEM SOLVINC: pnCISION MAKING; and PROGRAMMING Objectlve .

vsetting requires a statement of conditions of ‘being that one wishes to have exist in the
[ . \
‘ futuxe, Problem Solving is \that sequence of activities in which obstacles to the achieve-

ment of the objectives.are specified and data is collected and organized in order to

. P .
[ B . .o ° . 'y
.

"identify, vorde‘r and weigh alternatives. Decision Making occurs when a particular

strategy or alternative is chosen from among those identified. Programming is the

N >°

working {through of the: plan, alternative or strategy. The systematic development of

. ! action éteps such as lesson plar. , activities, analyses, evaluation and rev1ew procedures
L is‘involved. . o T . Ty
" By. USing this decision making framework in supervisory sessions, the Supervisee'

-

%

°

learns a system‘ic approach to ‘rational problem solving through practice. The ablllty

1o define. a problern and to state an objective can be improved The opportunity is .

P9 /.

|
p,rovlded fdr the superv\isee to suggest a number of alternatives for dealing with a-

»

!

particular situatlon as well as to provide a ratlonale for selecting a particular one. The

use. of such a format 1s bastc in dealing with any number of supervisory teaching
-~

|
situations from lesson planning, sequencing, and evaluation, to human relationship

[}

problems. The. approach focuses on ones abihty to establish objectlves, to make

. decisions and to ‘solve problems. Thus the ability to synthes1ze thebry with- practice _

°

can be demonstrated. - N ; g Y . .

y

The planning process is dorrimon to} number of different -Pla-nning approaches.

* v
o Approaches differ ]because att1tudes, beliefs, and concerns d1ffer. Being able to 1dentify '

'w

different planning approaches is important in the superv1sory process. The approaches .

used'in the._éPlanning Model are described below..

o | .\‘. - _. L . . 5




A . Vo - [
B. ~ The Planning Model . . : . : '

-

v . . The Pla lng_,Model3,. Figure 1, represents‘ four basic approaches to planning:

Purposeful, Tr. dit'lonal.. Entrepreneurlal. and drlsls. The premise is that the approach
. . e t' ' . .
used bysa particular teacher (or manager) is' determined-by his or her attitudes,
. i . . . )

/
/

assumptlons/ and coricerns r_epresented\in thls. example by the degree of concern’ for -

\

\

the System'/(purposg, stablllty and entlrety--dlagomil line BE) and the degr'ee of co/n(ern .
‘for Risk (lncludlng lnnovatlon and opportunlty as a thallenge--dlagonal line DC). There

' are two response patterns wlthln each plannlng quadrant that differ relative to degr‘ee of
~concern towards Systern stability and degrey of corcern toward rlsk. For example,,
"movi'ng clockwise from the Purposeful qQu rant there is am 1ncreased -ten'dency toward

L 3 - .
-

. innovation and wllhngness to as. ime risk and lekss of:a concern for the purpOse or

!

stability of the total system. Movlng counterclockwlse from A to C there is high*® -

-

concern for the stability of the system and an lnéreasing hesitation toward rlsk .taklng

or lnnovation. ‘ et
“ . . ' . . ’

Such a model can be useful in supervlslon as. a frame o( r?fere ce for
describing and.,analyzlng a particular -educatlonal plan'or‘for identifying how one's
- values 1nfluence one's- approach toward planning. It can also be helpful in determin'lngi

bR

-a starting point from which to begln supervisory’ dlscussloné A deflnltlon of the

> ~ planning terms used in the model and plannlng 'behavior assoclated,,vvlth-teachlng
situations is emphasized. . . . e

§ .
‘.. ¢

“The Tradltional Approach: A hlgh concern for system and Stabillty togetlzer '
.g.

.‘.-

wlth a de51re to avoid rlsk and, 1nnovatlon typme.s thlS approach These teachers place

< e - N / »
Ca hlgh value on tradition anQrecedent. They degre to avoid rocklng the boat %ﬂd are’
v . 2, “_‘ g = ,
. concerned with maintaining established curriculum- an procedural pollcles. The '’
t N - N / N ° . . » . .
. 6 , °
. i *) . . " ' . ,
- . PR N 4
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Traditionat" teac _,is“lik_ely to-structure a clear cut chain o_f command so that thete

-is iittie Oppoft ity for undiqclplmq_agﬂon. Qlose control is maintained to ensure

-

minimum deviation from plans. . :*- C .
R A ' ..
Within® the Traditional Quadrant. there are the Proccdurai and the Bureaucratic .

o )
b,

responses. The Procedural tgacher‘desires -to apply egtablished .policies, ‘vaiues".‘a rules.

- v

regulations apd precedent to today's probiems. The Bureaucratic teacher goes one step
fllther in. thqe past precedent poiicies are blindiy applied regardlgss of changing

situations ~ Such a position results i'n‘\tigi\t\ controt and rigidity The purpose of

-

poiicies is hot questioned . _. \\‘.. ' - *

~ )

!
’I'he Bntrepreneuriai épproach There ie littie concern about system d
N, ~

[

stability, and a wiliingnesspto ac. ept risk and -a desire to. take advantage of opportunity /

\ ‘
- Energetic teachers may over extend themseres on ﬁ\rOJects possibly unrelated to the hd
< . 7 - " \

t’otal educational pyrpose., They may become pre- ooc\upied with opportunitles for growth,
explbration and specuiation ey are quick to get on\the bandwagon . Planning is
considered impracticai since ians restrict freedom, A(\:\tion is deemed the key to

~

success. Sensitive and creative teach‘ers,able to spot trcnds and takea.ppropriate, o

_action are desired. Job' descriptiohs and organization charts are avoided in order tos -
_ ‘ v o ) BEECE S

]

" achieve flexibili‘ty to respond to opportunities as they emerge. :"Much reiiance is phaced '

on intuition and personal judgment in solving,probléms. L

" The Entrepreneurial quadrant includes two response categof'ies--Opp'ortunistic' and

’ Spect_ilative. TheOpportunistic teacher responds td new opportunities by quickiy
[ - . ' . . [

. response is\ characteristic of the teac;hEr willing to take chances to ; g“th

abandoning the long term directions and purpos‘es'of the department. TheeSpeculative
e

minimal experimentation. >calculation of risk, or planning

. . -
) - - ' g
. ' -~ . .

M ’ » M/



,* ‘ The Crlsls Approach: A dlstorted concern for stablllty and purpose ls reﬂected

e,

ln this upproach togethcr wlth an unwllllngncss to accept risk, Each problem is defined

.

as ultimate and of the hlghest prlarlty. The response may be Impulsive or'unprcdlctnhle.
" operating totally in the rnoment.. Another of its eharacteristics is Fire Fighting, a oo

Te concern with solvlng the problem ‘as lt crops up, minimizing lmmedlnte risk, Resources

1

' ‘are often used lnapproprlately in the lqng run, Teachers operating wkhln the' Crlsls

. . :.u °

quadrant conslder -planning lmpractlcal and limited to current emergency sitdiations. ‘

v ¢

Priority is placed' on current needs and problems. Long range planning is ll'{nposslble'

because the future is viewed as unpredictable. "'Current problems indicate a need to | -

determine causes and to place blame. 'i'hus. o minimize risk, tight control and much
. . I . I B ’
o

checking of students and other p.rsonnel is practiced.
. . t

The Purposeful Approach: There is high concern for system joined with a |

L] R |

willlngness to accept risk and a deslre to take. advantage of opportunlty. -Rlsk ‘ls “‘-

4
weighed and opportunlty acce|pted in light of the antlclpateﬂ contribution to the l'btal ~ “
’ .\“
educational purpose. T his approach lntegrafes a sense of the total system . with long

term purpose'and direction. The’ Pu_rposeful q_uadrant is divided into two response ;
segments, " The Systematict response reﬂects concern for total plannlng ‘for‘a .partlc_:ular
. | event. lesson or unlt; as relevqnt to the total systém. An E)iperlmental 're'sponse is
cha'racterl“zed'hy' t_he t'eae'her’_who constantly seeks fat:ts-and informatién ln his or her

o . ) . ‘ - ’
attempt to. explolt opportunity as it contrlbutes to the achlevement of over-all e«iucatlonal

/

p‘urpose.. Within the Purposeful quadrant. long range plannlng' ls systematlc but is- ,
2 sufflclently flexible for 1nnovatlon to occur when new opportunltles present themselve/s.l
Controls eonslstent wlth purpose are employed leavmg room for the exercise of N .
o inltlatl(ye. -' L .' .. ’ ' L -




Theugh the Purpoaefu'l- approach ls generally considered to be the most approprlate

plnnnlng response, there may ‘be times when one of the three other approackes is

‘Figure -1, can be useful for keeplng perape/ct\lve. . 4 ‘ _

' universal ingredients that shape managerial or teacher behavior: ise., a concern for_

‘the two posltlons, a number of strategies can be ldentifled to close the gap.. Such

C e L . A - ' “
appllcable.y The selection of an appropriate planning approach depends upon the .
potentigl gnln or loss, ﬂme pressures, severity of the sltuatlon. frcquency of .a problem,

and the posslble ripple effects, In supervlsory practice. dlfferent planhlhg approaches

' ﬁ‘ r

"may be utllized based upon. the abeve criteria. Thus. the Mhnagement ;Plannlng Model,

. ' o b
C. Management Styles . ' A Y C

\Another useful model that can be used for educational supervlsf'On.hs described by

Blake and Mouton'l. and called the Managerlal Grid. The Grid, _Ijl_gare 2: identifies two _

- . . J.
e

Px’ductlon_, .(on the orlzontal axis)gind a concern for People (the vertical axis).

~
¢ ¥

“A given supervlsee may a higher concern for performance factors per se

A

]

thar for student feellngs. In such a case, 'the-supervlse_r can use the grid yo help the

student examirie his or her value system. Where the supervlséewould like to be on'the

°

, , S : Lo
Grid relative to student concerns and, achievement- concerns, can be compared with the

A Y - ! . . , .
actual teacher behavior observed in the classroom. " If :here is a discrepancy between

‘. ° %

4

procedures have the advantage over intuitive approaches in th t supervisory progress ‘and

>

instructional change can be charted - The: Grid can be helpful in synthesizlng motlvatlonal

theory and practrce by demonstratlng the effects of different motlvatlonal strategies,

’Alsb, it can help_ prioritlze education_al concer_ns;. ¢

- . e 4

The use of the Grid -has psychological advan!h.ges andf’“qulte divergent prc{fesslonal

posltrons can be ana/l}zed and discussed wlthout either pa»rty feeling personally threatened

The Grid approach helps to focus on problems to be solved and the selectlon of dp

~
r—

. | | Pe \ )11 - - o ) | C | o
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strategies to achleve a glv@n purpose. Together, the superV1see and supervlsor go '
b - '. / "r‘ '_.' K s%.

: through the dec1s1on m lng process descr1béd earliérf The premlse is that unless the -

B

. supervlsor has a goof ldea of how the superv1see percelves self there is little Chance

of effectlng a teacpr behavior change. )

-

A- closer ,xammatlom of the Grid may be in order. The l 1 Style descrlbes the

~ bS L '

teacher who has low concern for students and for performance. Slnce- teachers do"

/

become ali nated and suffer stress in thelr work thlastylex co&d result. The 1, 9 Style

-

‘.the teacher who cares a great deal for estabhshlng a sat1sfylng somal chmate
. .w .

descrlbe

' ﬁefl e tlonal aChlﬁ‘Vt‘-'meﬂt tests. The 9,9 Style ls the- teacher ‘whose students are hlghly

! ot1vated accomphsh a great '=al and get much satisfactlon frﬁm the1r efforts_ The
i 9 1 Style is the teacher who gets results in terms of some 1dent1fled level of perform-
‘_ance but concern with st_udent_ soclal lea_rn_ing is mimmal. The 5,5 Sty_le represents_ the

'teacher concerned with ':mdntainmg a lgplance between: performance and social factors.

N

In general the Grld Styles reflectethe assumptlons teachers make about stude&s < : ﬁa

These assUmpt,ions are defmed by McGrEgor5 in management 11terature as Theory X and

-~ A}

[

: Th_e.ory,Y. Theory X assumes that,_ in general, students have an inherent dislike for

st

work and try to avoid it whenever p‘osslble. :They are essentially passive by nature and .

. . . \ 'l . " . ) Lt R H‘:r \ LT )

need_to- be pushed in some way if they are;to accomplish 'anything. Theory Y assumes, -
_on the other hand that work'is natural Students are not/passlve by nature and prefer

‘to be actlve'and involved. It is assumed that the student is capable of self dlrectlon gnd o }q
doés- not need .pushlng'and d1rectmg in order to progress. The student :deslres involve- . ..

. ’& -
‘ment and responsiblllty and has a deS1re to contrxbute to meanlngful activity. It is\\//‘>”

: apparent that dlsclplinary technlques and motlvatxonal strategles wo dd
. ¢ : -
depending upon the teacher's _assumptlons; regard_lng §tu_dent' behavm_

) -

iffer significantly

:'! .
S
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ol : ~ : K L8
: .’} . v.,..., . ) . » . , . .

Tenchers do develop patterns of dealing w1th problems. An understanding of the

~
- * o \
. .

: different styles not orily can help m terms of self analysis and improvement but can

' . . .

.
AN

. enable th‘_%_ supervisorto"_make'- predictions based.upon isolated examplés of behavior. -~ An .
. analysis 7f teaching'_;behav_ior-include%‘ beha‘%&' in tlie personal area s’uch as"ho‘w the | .
. L. o . ' \ 4 . S i “
f;'?'3'%;teache.'r.p.r-asp'onds, directs,. controls, and ii:tei%cts with others.J It also includés the L
teacher's re'§ponses arﬁ reactions to information, data ahd processes~ irfvolved in: ‘
‘ ¢ .
s'ystle-mati dec1sm§1 making. Thus, the Managerial Grid and the Planning Model discussea ¢

N

R N
. earlier a‘:d the following Communication ‘Model -serve as frames of reference for analysz :
' I : . : . ‘ . . - ; . - R "

,tf-
PR .t

humanistic and_\-SYStematic conceins, : R o .’ Coe .
> : Q’L . ‘ ' ) - . . ’ ' - s - Sl ' . ‘ 4 ’ o
D. . The Communication Model‘.': >, N
e . .
Communication processe" are essentially influence processes. The Model4 2
. r - . \ d LR : .
Figu.re 3, idoent Y ternai:e patternSnof influence, their cha;:acteristics and consequencei.

., - -

uEf:lfective c'ommun'eij’s ion is that whichv- results _in p"ositive a'ction in line 'with the needs of :
o o . L a »

f-. a given s1tuation The i?pllcatlon is that in an exchange between the sender a,nd : oL
/ ' | K o

N receiver, more than the giving and receiving of instructions is required Purpose and

L situ_atlonal needs also‘must be clar1fied The sup'ervis0r or teacher must choose 'the

appropriate communication pattern for dealmg w1th specific proplems and the persons

- . _ .
\ .

~involved ST . : .
: - ’ 2 4 , \ - R
The circle is divided into four quadrants qepresenting four approaches to R

’commmi%ation__ _w1th {another, Figure 3.. Each quadrant is further sub divided relative to '-
tvvo".basi'c patterns of action and reaction. Starting at the top of the circle (x) moving

'c'ounterclock‘wise, a person attempts to have increasing'influence on a ‘situation, moving

-

from. mforming to enforcing and finally resorting to fighting. Starting at' the top of the ‘
A

‘,circle and moving clockwrse descrlbes a. pattern bf decreasing influence8 from explmhg, _

N

accommodating and subm-itting, to eventual withdrawal from the situation. :

-
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_ Another way to use the Model is to view the ljevelopmental quadrant as one where
the communicators are most concerned with the problem and h their expe'rrrs‘e"and\
r .

knowledge can be employed in its solution. Moving to the left toward mcreasing influence

in the Controlling quadrant, the people are most concerned wzth~<solving the problem the E

. way’ ,they s&_

: tibnal supervisory practice below. f- L 0 | e

' may be reSistance or a difference of opinioé among ‘the pebple in.volve'd‘ or where there's,' v

it Mqving in the other direction toward the Relinquishing quadrant, the

persons invo! ved ‘are most doncerned with” solving the problem to meet the’ expectations

-~ A R Yo
Qf Other§0ple. Iy -the sDefensive quadrant there is almost no concern with the problem.

’ <

) 3 : “ -
Rather, the ind1v1dua.ls are mainly concerned with‘self ‘and become defensive, likely to/
) v

— - - N

fight or-to- flee. The four communication patterns are descrlbed and related terduca-

i«.\ N o ) . . o S
N S o' ."r- ) T : .

- Tﬁe Developmental Patte' v Inﬂuence ﬂows back and forth between people. One
Y lﬂf ‘ :
ot S 0 ( . . Y - u X

’r

&,

action-reaction pattern is to lnform an Stigi ate. The attempt is made to build commit- o

- o
. .

. ment, to get understanding, and to stimulate d1scussion and interaction. ) ’I'he supe'fvisor

those .nvolved do not have all the‘ facts, experience and kno‘vledge involved where therel

. .o 3;1;, }? .
thinks in terms of what he or she can contribute or how to constructively c allenge the '

lra}chat can provide

1

%
i

superv,gsee.‘ ’l'he aim 1s to develop alternatives and prov1de information

a bas1s for problem solving. "The second pattern is to Explore and to seek out opinions
of others and to listen with understanding " The Developmental approach is applicable in

5
-

many supervisory situations especially where ]oint commitment is 1mportant' i €.y where ,

’i !

“; - '<‘ § e /

P

. a need for creativeness or- innovation. The'”developmenta pattern operates from Theory,

~ having the 'capacity to work cooperatively and. independently."

o

; LN - P T
Y assumptions, The psychoiogical view ‘is pne’ in which the superwsee is described as

o . —,.-.' \\ . ]

~o
LSRN
%

" . N - . . . . ]
Lo . ' by : . :
. ’ ~ . T . .
. Y . - ; . Lo
. . |




W The Controﬁi% JLattern: In this pattern, the tommunicator attempts to exert his - /
. ar her influehice to stay in control. One approach +s to persuade. . The Supervisor ‘ <
. -

knows what 'he or she wants and uses a 'variety of argurn'ents or incentives to convince _
N * h ’ L] ) & ’
the other to take th'e same view Another approach is to m‘lpose one's view upon another ?
B 1':& 4 ’ . .

This rnay be accornplished by threats or via power and auﬂiority The stude!.lt or super-
" visee aces as the fuper\fisor asks under threat of a poor gragg or recommendation. ‘,"’I‘he :

i._e., _ g. rvi_s\ees’ ?need' to be

controlhng approach is related to Theéry'x as |

pushed and Comz’olled tfghtly in ordér"t _ensure th' ork ‘.i- iciently.hﬁr-d;. Th]'e:' R

J

\'A

| controlling approach\"may be appl&ale when a Jf.nﬂ - ‘"' -ment Or motivation is uni/ k . .".-; ' W
} Porta.nt or when there is an emerg'ency o;_;;risis requiring immediate action. Such ‘an \\

. a.pproach might be applicable if inc1dental learning excepted the supervisor hﬁs Qll th’e " ) j

: S

‘ -’.';’.‘facts. knows the situation and has the necessary experiencﬁ and k'nowledge to make a

':,']udgment.- However, in order .to *control sorneone s behaVior, it is necesSary to have . i
. < : & - ~ oo . - w
: aome authroity or control over alternatwes .Thus, a controIling or authoritative approacl-.;

~ ~ra.rely works with peers. Although a supervisor may h:ze some degree’ of power over a

K ”

( "supervisee, coptrolling techniques will not necessarily inbduce action or motivate.. ,
0 . g o o : U . N } ) . ' St

.S a way of -surfacing in pressure situations. C X

K . * (/( i

e ngiishing Pattern: .In the relinquishing pattern, the communicator givés

s
Resistance,

;- dp' all or part of his or her influence ¢ Sti’ggestiais or directions are expressed ina

v
-

more personal way to avo'id sounding authoritative. T he accommodating segment ' A
" represents a communI@ator deferring t6 otliers and trying to fit in with their point of

‘-.v. ) - " M’* v . . | . ) « '
view without giving up own ideas or convictions. _ The othé¥ approach is to Comply or

to Subinit c'ompletely to the other person's point of view. ~ The 'c‘ommuu{ator is willing

to do what is asked without‘resisting even though he of she rnay disagree An example

.s~

is the superVisor or supervisee whose goal is to find out what the other panty wants and

19




then go along with that particular view even though personally not COﬂVlnced -Pers‘o'n_s.f"

2 - _, B TN

operating in thlS way .are hkely\to project a lack o imtiatiVe or assertiveness._ f=The

. © . 2: r

_Relinquishing approach may be applicable1 temporarily when dealing with an indiv1dual 1n
¢ a highly emotional state. # may also be appropriate to relinquish whep the other person
. . ’ o ' - ¢ 4 ] ’I)l

has more ,information; _experience, and facts. It is rarely appropr,iate to dse this. v .

supervisbry patxern merely to av01d some unpleasantness gk o o _}; "j -

D

(‘Pthefensive.Pattern ﬂ thlS pattern, the person w1thdraws from the problem

C e

solving process. He or she e1ther withdraws from the si&uation and refuses to. contributp X

8- ‘. & . oo - - ’}Q‘g
'or strikes out at another person W1thour addressing the problem 'at hand Defensive ' ’
. . & . # U_ ( 8y

» commumcation patterns are’ generally unde51rable and not appropriate in supervxsory

D' -’

'practice ‘l-iowever, peﬁ’ple do f'ometimes engage in non- productive behavior ‘and’do. hawe

¥ -
-1

emotional reaction&fparticularly in pressure 51tuations. Since Flight and Fight reactions _

D

do occur,, the supervisor must be aiert to the symptoms and respond with understandmg

- E *. Lo

;he fourg:ommunlcatiorqz’tt\erjs identified in the Model, Figure 3, the _' A

- Developmental approach is. often most effective‘in Supervis1ng teachers. It works well

©

because the aim 1s to: identify causes of reS1stance «c{nd to work out Joint solutions, and '
: ~
: 9

to produce'high,_achievement a'nd motivation. Describing teacher-student behavior i -

terms of ‘tHese communication patterns cam®be a worthwhile approach to. systematic
. - L. E L ) . . b
* analy$is of 4 learning situation The supervisee not only is learning about communication

! ‘ .
(=
\,e A

" p&'ocesses, but does not feel personally threatened when strong'divergent professional
v-iewpoints. surface during supervisory sessions.
In conclu\sion, the 'fVIanagement Models describ_ed in this paper help:‘ to clarify

e

supervisory practice into meaningful éonstructs.' The models encourag'e a- systematic,
* rational, problem solving approach whicli looks 4t'the total ‘educational environment and

v

.

A .
= 8

deals with the consequences of selectecgﬂgvior. : Methodologies and motivational
: r . . . . . ~ . .

. . ) . . BRI -/\\e\ ¢ ' - ] B .
) a../ ‘ .. \: = . o \20 4 ’




S ’ 2 12
.o S - | Y
strategics are vlew_ed as p'art of a 'whole, ~ thus synthes‘lzing»tyeory' and practice. The

El °
-

use of such models forces the superv,lsor to put into’ practice those very processes which

thelr supervlsees are expected to develop, use and to demonstrate ln the classroom.

~ Effective ‘sufervision requires building from a common base with the supervisee develop-
. ( , A .

ing an.ﬂimdersta’xlding of the process. Time spent in learningto use the Management - _
» ’ * - ‘ . ' ’ . . ' .
dels facilitates the lnteractlon'bsetween the supepvisor and supervise'e. It also teaches

s ’ .

ols necessary for effective instruction ‘and rational decision rnakmg. Thus, the
- . S \ :

- content 1s, lmportant as. well as the process. Often ln descrip ns of supervisory

Na

practlce, the focus‘ls entlrely on process. C, tent is largely 1gnored possxbly because
UL

of the complexlty of the varlables. The Management Models dlscussed in thls paper help

~

to clarlfy the varlables. . o ' R S

The teacher of today needs more than competence in sub]ect matter.” He or she

e .t

must be a competent de7élon nikkeér and problem solver He or she must be an

effective communlcator and motlvator'. A supervisory process .which helps t6 develop
those competencies is a winner. Management models such as the ones describeg
PO . . ‘ ¢ . .

. this paper are relevant to teacher’ supervislon‘and instructl_on' and supeg’:vlsors
well advised to use them to lmprqve their effectiveness,
- . . . L 0y l & ) | . ‘ )
 WLW:nel -
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