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All of us assembled here axe committed to the prrlted

EULDOr D4

word, to words that follow each other in 11n€s from left to.
right, stimulating thought, communicating meaning,'and awakenlng
. ‘ emotion. Somewhere, some.time, we all realized that to us o
h ' literature had impaot, some kind of power. Because of this
commitment, all of us have spent years with literature._ If

some of us lacked a.missionary sense about teaching, a mystical

¢
fed

calllng, we at least knew that we wanted llterature to be a

ma;or part of our llves. Ve knew we wanted to read, read, read"

v -

we feared.there wasn't time to read everythlng, and that we mlght

J

. mis the hest book of ll. To us, literature 1s very impmrtant
| How did thls happen to us? My guess is .that at ny\
T some time 1n our childhoods someone read to us, someone who . '

"lbelleved that good storles affect readers, or at the least,

that they ive pleasure. This someone dld more than rov1de b#;'
a warm bodj\and a protectlve arm' thls person had a }1brary ”ﬂ:f
card had some judgment about what was a waste of t me to .

read aloud, had some lower boredom;!kvel beyond which he or

she would not descend, had some standards about'whaﬁ'Was worth. -

) v
a single experlmental reading, what was wnrth ren 1ng, and .

-
v




what muﬁt be bought so tholt it would be Iorever available.';

v - F¥or somf’\}\\s this adﬁ;kgwho madelus eventually

.

-

‘1nto card-carrving library users chose reading.over .Jf
-televi31on, hopscothh or baseball--perhaps even ‘over pub-crawling
R _later on~~this adult wys a parent. TEducated or uneducated did
'not matter. ‘What did matter was a willingness to make and
share discoveries’ through good books.  Put for many of us, this .
adult was a teacher who-read to_us, and encouraged us to find
".gocd books, whc hnew’what w*s'right for éaclh of us. "£;$S
’ ‘teacher read read, read-—aloud—gto the olass. She knew there
| t) was more to‘Bchool than memorizing facts or learning words‘iu
- for words sakq’ mo;e to reading than liter &his teacher

was as’ 1mportant to our discovery of literature as th« parent

- who I‘ead aloud. - , . o ,\\& P
]\ CQ } ,“ - o ' ‘ i

. -Here, then, is the first reaspn why children's litera- ’

ture belongs in the English department' The teacher Who.loves -
,\'good hooks 1nsti11s in herzpupils a love of good books. Our |
children and gran children\need teaﬂhers who have had college

s liteihture,'yes, but a course taught by -

-~

courses in childre

somﬁone nomm;.tt‘ 3g N

" ‘:' be as committed o teaching children's literature as they are

11terature. These instructoJo should

to teaching Pope or ﬂilton, Melville or Faulkner. Perhaps
even more committed for the Instructor of. children s litera-
| ture mepts qfuden g~who will influence the lives of countIess
» c\ . \ ' / ) / L]
o o ‘. &, ) . ! ’ ) ‘ . g - -‘
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children--your own among them. mhis instructor will help

» .
them to understand .their fellow human beings and -to be able

~ to impart humahe values to society.

In my own English department, I hear such statements
from my colleagues as "I don't now anything about children's
Y

literatuxe. I just know I read a lot as‘a child." Or "I éetv
my children's hObE? from the, Marboro sale sheet; they have real

vbargains." These colleagues reveal several things: Firet, the)

‘have nct traced the or*gir of fhelr owr. love of reqding. Seecon’

they are unaware that they do not represent the norm, even

" when they were 1n school all children d1d not read a lot. But-

thir .-, and moqt 1mportantly, they do not see that literary -

? excellence 13/1iterary egcellence, whethe: for child or-adult.

.Secure perhaps in the knoWledge that their own children- are

/ 2
readlngwqraclously, they may forget that by recommendations or |

ch01ce§ of what they themselves could bear to read aloud they

L 3

have/developed in their chlldren both skill and taste.
/e RBut haven't we a respon31b111ty to our own ch;ldren

W/the cla%sroom, too‘7 And a responsibility to other people s
r-ﬁnarenv - | “
”

ﬂ Francella Butler’pr thaUnlver31ty of Connentlcut hh§~
4em1nded us that the humanltles and soc1a1 sc1ences are rapidly
{ié&bvjflng chllﬂhood and 1ts 11terature. ﬂlstorians, ﬁpoidlo-
glsts, philosophers, and art historians have noticed. and'maCGd

Ln children's literature the attitudes of~h13tgr1eal periods

toward childhood‘and toward adult values. Psychoiogists may

S .,
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K vary in their approaches,:but they too are interested. Most
notable rerently is Bruno Bettleheim in his book The Ues of
Enchantment about the beneficial effect of folk bél&;ﬁpon

human Qeveiopment; While academics from these disciplines
¢ are awére of children's literature, English departments seeﬁ -~
to leave childrén\to their own devices. , A
An@ yet, the b&siness of EngliSh departments is .
-l}iterature and tie critieism of literature. Asiwe mué@'believe
or Qe would not stay;in the bésiness, "?hg qanscientidus bri@i;
may contribute ag much to Ehe'literature of a country as the
conscientious writ.‘;er."1 In the process of leaving chil@renﬂé
1i terature alone, we negléqt a serious,;ésponsibility to,qﬁr
society. We are t‘}i\ first to condemn ‘the best-seller school of
cri%ié%sm. To ué;."ﬂEOPIe‘like it, it.ﬁust be good" is anathena.
And yet, by refusing to take & critical stand: on 1iterature )
) for children, &e are-subséribing to best-sellerism. Eveh mﬁre
igh cOndescendingly, we may say, '"The kidd;;; wiil'nevef know it‘é
- junk." But children will kﬁow; they will reépond. ' They are
| respondipg now: they respbl by never ;eading an.unassigned :
book during their écpool ﬁays £nd they will'hevgf again\dpen
a book for pleasure reading affler school--thank God--is over

- and done. oy
_ ' . : ‘ of
Generations have extolled the virtues/and argued the -

nedessity for criticism. Without good criticism, we would have




weaker writing, and weaker reading as well. As Henry Seidel

Canbdby, editor of thg'old Saturd,y Review of therature said,

"Unless there is somewhere an intelligent critical attitude.
against which a writer can measure himself. . . one of ihe

chief requirements of- good literature is wanting. . . the
n2 When we consider that such fine minds

" and D e
as Lewis Carroll, J. R.n. olkein,/C.S.Lewis, as Mark Twain and '

author degénerates.

.E.B.White have’ considered writing fa?children WOrthy,jt seems
strange that we as critics should regard criticism of their.
‘works and others beneath us., When the.kational Book Award

(as well as the Lewis Carroll the’ﬁewbery, the Andersen, tha .
Wilder, the: Carnegie and ot@ers) is glven annuglly for the f
outstandlng chlldren 8 bqek, it seems'short-sighted of us,to
" find -children’s 1iterature beneath our notice. Criticism is
our respon81billtv. Children's literature is pa#t of the

) )
whole body oi'llterature that we are duty bound to examlne.

’ : L f

"1 second reason thatﬁchiidren’s literéture belongs in
the English departmeht is that the alternatives are leés desirable.
Two other departments are likely. In large universdtiés,,~
library seﬁoals’can-muster enough enrollment: and_in smaller ones,
schools or departments of education take over. Y . )

In the past 11braria"s have usually been products of

11bera1 arts ﬁfograms. Attracted to library work becanse of' .

a -6 Lo
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their .love of books, at home in libraries where they had spent
pJeasant and profltable hours. they chose books for their

- careers. At present this is less elearly the case. Students

for schools
who choose eduoational media, EDM as 1ibrary soienee,ds some-
tlmqa leheled, are often there for guite different reasons.
Schoel EDM centers are warchouses and didpensing stations for
records, films, filmstriﬁs, videotapes, and®posters--as well as

"books. . From my experienne, I find present EDM students far

library science students
less interested in reading than)\ - ‘' of the past. Many of them
£ 1ittle background; the, tnsigncd tou hsto.oes ere uniamiliar,
and their outside reading for critinal evalpation is'a totally
new experience. Many EDM students are ready to-stack,‘shelve,

ey
and store, to check in and out, to publicize the 1ibrary in a

thoroqghly sdecessful manner. Sad tn say, with increased
‘pres'Kre for each elementary school to have its own library,
there seems ' to be diminishing possibility that® the libraries
> will be staffed by book lovers. We all remember Marshall ‘>
_ McLuhan's scary mes;age:‘ eommunication by pictures will make
" "the written werd obsolete. | ;
But as lQ?g as EDVM studentts take their ehildren 8 - ¢

. literature courses in ‘€nglish departments, where professors

SN

believe that a pobr story will never make a reader out of anyone,

:and that'axgood%story.makes eéger'readers, all will be well. If,

¢

EDM students are taught.that a good story depends for its
. : s : . )




-holding power upon solid characterization, sudpenseful conflict
with action and inevitability, on significant but undidactie
themnes, on 1livelv and imaginative style that makes unexpected
comparisons and stretches a reader's sensory awareness--agﬁlong
ge students are taught by English dopartment.typps who value
literary excellence in any pieece of wrlting, our library systenms
for both the public and the schools will be stocked with gooad

/ | books chosen by people\who know and care. Your children--and

‘all children-—Will profit. | | g .

"The second alternative tn th Engl*sh depcrtment as,
site for children's literature is the shcool of education. Let
me cite a recent~interdisciplinary experience. I was invited
to participate in the annual spring conference in children's .
1iterature in our school'of egucation. Three hundred elemehtary

" school teachers from southern Ohio came to be told'byvthe'invited‘
*speaker from 1000 ciles away that the greatest poem for childrcn
ever written was "Little Orpha 1t Annie 8 Come to_ Our House to
Stay " This author of a popular 1anguage arts text used what
>/j>' R he called the dramatic approach; he chose a dozen teachers from

‘ the audience to stand-i; a 1ineracross the front of the lecture

hall, egch holdiné a placard with a phrase written in six inch
letters: Reigh-neigh, choo-choo, bang-bang, and whistle. Then

he read "Sioux'City Sue." Whenever he readtthe word Ptrein,"“that
teacher raised_aloft tie choo-choo card, end 300 adults yelled

in unison "choo-choo." The word sheriff cailed for bang-bang, and

-4
L 4 .
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Sioux City Sue herself, drew a whistle. Then, a new story.
- LY]
While the speaker read the Caldecott Awaxkd winner, that psycholo-.

gically sensitive book Where the Wild Things_Are by Maurice °

Sendak, four adults held hands %o form a boat for Max the pro-
tagQgist; theradults sailed stumblingly across the stage.

Othexrs, monstérs, "Growled their terrible growls, and showed their
terrible claws, and gnashed their terrible teet@;" Finally,

a six foot teacﬁer, little Max, lay down to sléep across.three
of thz front Peats in the aiditorium-~-Nis bed. Duriné this
dramatization, the melody of Sendak's prose cadences and:the'
since;ity of his themes never surfaced. What } saw as the
message of the spéaker'was that the words of litefature have no
si g.nificance. That.thé.themes of literature are not worth the
time spent on'them, Literature must be jazzed up to be sold to

its audience.
. A\

»

This, and I realize it may not be universally the case,

is what can happen to children's literature. The function of

educatioyfdenartments " - 1s to train teachers; the

function of Engligh departments is to consider literature. Ebgi
are concerned with methods; we are concerne} with content.

e

The content 8f children's literature involves the whole

'student. Quarter after quarter, semester after semester, I am

-surprised to find elementary teachers-in-preparation making

their f£irst forays -into the fine l‘iterature@}?otter and Alewa'nder,'

f
A d * »
2 /
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Cooper and Sendak--literature that they migssed as children. The
delight the instructor finds in these classes comes from our
students' delight. Much student pleasure comes, of course, from
the books; another part, and a healthy part, comes from the
better students' obvious pleasure in the experience ©of a content

LY

course.' Many of these étudents are involved in their first
Qicar}ous“adventures thraﬁgh literature; they are pleased to
* discover the sources of their excitement. .
2 There is a third reason why children's literature
belongs -in the English departmept. Fbr yeafs children héye
‘been reading, and we have assumed that they would always read.
Now we find that onte Chiidren learn to read,;they may never
read again. They quit. I contend that children do not read %
because so often the stories or poems offered they in childheod
are poor literature, dull and uninteresting, obvious, preaching
or teaching in purpose, limiting children by sex rble stereotyping,
by nar;ow vbcabularies, and by required reading levels. We
have left literature,feading for pieasgre, in the hands‘of
literacy spe~ialists, nét literaturé de%otges.
And here comeé‘the third reason. It is, admfttedly,
gelfﬁserving. If there are no children coming alohg with
interest in the humanities, what will happen to English depart-
ments? To oﬁr jobs? And, more iﬁpdrtantly,.to the‘world?
A hard-nosed, selfish point, but perhaps only self-preservation

”

C
’
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can jog English department elitista into offcrinb chtldron R
1ice1aturo. To be selfish, we neced bodien, hcad count, FTE'S,
furthermore.

majors. But--we are humanlst% We believe that ideas influence

human beings, and docieties. As we see?studento\turning awal
.o from the humanities into t%e factusl technologies, the practical

social sciences, and the high-salaried nafﬁgal and physical

s~liences, it behooves us to ~change our,minda, to accepf children's

literature as a legitimate course in the humanities.

T.S.Eliot mentions three "permanent reaéons for
readinz: the aﬁquisition of wisdom, the enjoyment of art and
the pleasure of entertainment. n3 Such reasons for reading can

~best-be fo-}ired in Engllsh departments. Ve may influence the .

dn its broadest sense--a truly educated.and humane

30—

'

1 Ivan Southall; quoted in Children and L;terature: Views
and Reviews, "“Criticism and ﬂeV1eW1ng," Virginia Haviland.
ed.,Scott, Foresman and Co., 1973, p. 391.

2 Henry Seidel Canby, Definitions: A Second Spries,
Kennikat Press, Ipc., 1367, p. 218.7 -

3. 2.5.Eliot in Notes Towsrd a Definition of Culture.




