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York College is pleased 1o be associated with the program for
Exceptionally Gifted Children in our community. Initiated
through the untiring efforts of Mrs. Margy B. McCreary, and
now in its fourth year, the program has won the enthusiastic
support of members of York College who have given service
to the l}(cp(mnally Gifted Child Program in the role ol
teaching faculty. .

One school principal regcn(ly described the program as

“a marvelous and enriching expericnce for the youngsters.”

I believe that Yark C ollege also has been enriched by
its participation in this fine work, and | offer a special com-
mendation to Professor Walluce K. Schoenberg, Dean of Ed-
ucational Services at the college. for the leadership he has
given to the Exceptionally Gifted Child Program.

Milton G. Bassin -

=
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The Collaborative Program between York College and Distyict

29, Queens, highlighted by this conference, in my judgment,

is in the forefront of constructive thinking as it concerns (hc
. exceptionally gifted child,

' ‘This was highlighted a few months ago when I was vis-
iting with one of my grandchildren who is attending a junisr
high school with which I am very familiar. | was asking a friend
of his about his teachers. When I came to his math tcacher,: the™
yGung man commented, “Oh, she’s all right, but she knows o
little real math that 've had to lower my standards.” i

Suuly. there was a smart alecky aspect to this comment.
It did. however, have a kernel of truth in it that directly rclatcs
to the problem of the exceptionally gifted child. :

If these children are not to develop cynicism, boredom,
and indifference, their needs must be met by competent, in-
novative, and cxciting programs. .

I'sincercly believe that in our district, with the help of
the Queens Association for the Education of Exceptionally
Gifted Children, led by Mrs. Margy McCreary, with Principals
such as Mrs. Hortense Merritt, Mr. Stanley Lisser, and now Mr.
Harry Swanson, and with the genuine commitment of our .
school board headed by Mr. M. Michacel Stern, and of York Col-
lege under President Mil(on Bassin, that we have the kind of
program that inay well be a model for others to follow.

I lgok forward wnh grcat expectation to the growth of
these efforts.

Y
Max G. Rubinstein . _ N
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The gifted chid, a neglected and misunderstood individual, has
been one of the poncerns of York College and its Department
of Teacher Preparaiion for more than five years. Professor
Setteelman and™l, m 1969 assumed a leadership role tor York
College.and assisted w the transtormation of this idea mto #
reality by designing the blueprint, by formulating the curnie- »
ilum, and by participating in the establishment of a progrinn
for the education of gifted children.

One of the unigue features ot this program is a genuine
governing partnership among the three elements which are most
directly involved in any youngster's development: the parents,
the community, the scheol district, and a college dedicated to
edncating ahd serving ﬂl&lrb:lll society.

A second unusual yet vital aspect is that the York Col-
lege professor teaches these youngsters in the tocal elementary
and middle schools; the satisfaction deseribed by Linnagus,
*a professor can never better distinguish himself in his work
than by encouraging a clever pupil, for the truc discoverers
are among theni, as comets amongst the stars,” can be readily
fulfilled in this program. The professor of York College also
serves as an advisor and colleague of the staffs who umpc rate
in the education of these gifted pupils.

This involvement - albeit small, has enabled the taculty
of The Department of Teacher Preparation to acquire a body
of practical knowledge in an area in which theory is plentitul,
but experience is pitifully mcager. Although we are aware of
the need for further study. we, nevertheless, see the advantages
of disseminating the information which we have garnered to
date. We recognize, moreover, the value of meeting with local,
state, and national groups in order to voice our concerns and
arrive at workable solutions to,the myriad of problems inher-
ent in the education of academically gifted children.

York College, in its role as co-host.of this Seminar on

r

- Educating the Gifted along with New York City’s Community
School ‘

29 and the Queens Association for the Educa-
tion of ExcéPtionally Gifted Children Inc., addresses itself to-
day-to these objectives. |

1
i

Wallace K. Schoenberg

Q
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As Founder of the Queens Associatiog tor the Edudation of
taceptionally Gitted Children, Toe.. and mitrator p}AUw [
ceptionally Gitted Chitd Progran jointly sponsored: bl ahe As.
soctation, York College ot CUNY ,and School District 29,
Queens, as the parent of @ child in this Program, and as Mis-
tress of Ceremontes for this Semmar on the Gitted Child 1
amy pleased to_extend great thanks to the following distin-

“gutshed departients, offices, agencies, their reprosentatives

and our own paent body for their contribution to the suc-
cess of this most nnportant Sevinat:
1. Federal Government
Department of Health,
the Office of Lducation for the
'.lsc Williams, Deputy Director.
. New York State Departiment of I ¢lu¢ulmn Jor the Gifted
Ml Roger W. Mmk. Supervisor.
v New York Cety Board of Education
M. Isiah Robinson - Dr. H Lloyd - Dr. Edyth Gaines, Learning
Cooperative (Dircctor) - Dr. Virginia Ehrlich, Director Gifted
Programs, N.Y.C. - Dr. H. Pereell, Office of Special Education
and Pupil Persofinel Service.
4. Board of Higher Fducation
The Rev. Robert R, Johnson

Education, and Welfare (11L.1.W.) through
Gifted and Talented - Ms. Jane

5. York College of The City University of New York
" President Milton G. Bassin >Dean Lewis Bodi - Dean Wallace

K. Sclmcn;mg - Professor Elizabeth E. Seittelman - Profes.

sor Bertrand Armstrong - Professor Monroe Cravats - Profes-

sog Marie Wittek, and alf other staft involved.

6. Community School District H29 of the New York City Board
of Edueation

Mr. Max G. Rubinstein, Superintendent - Mr. M. Michael Stern,
President of € ommunity School Board #29'- Ms. J.uqudmc
Brown - Mr. Stanley Lisser.

7. Other Special Arcas

Dr. Morris Meister, Keynote Speaker - Prof. Keith Baird. Hofstra
U. - Mr. Richard Klein, High School of Music and Art - Ms. Gina
Ginsberg, Director Gifted Child Society, N. J. - Ms. Jacqueline
Jackson, Consultant Mental Health - Ms. Carol Wolverton, Pres-
ident Gifted Child Rescarch Institute - Mr. Alan Rogers, Director
Gifted Child Research Institute.

8. The Total Membership of the Queens Association for the Ed-
ucation of Exceptionally Gifted Children. Inc.. Its Executive
and Advisory Board Members. Through your participation and

. dedication, we were ahle to accomplish the following objectives:

(a) To bring together diverse and interested groups and individ-
uals with education of the gifted as a common goal. “
(b) To stimulate interest in and concern for (hc cduu(mn of
gifted and talented children.
(¢) To establish unity of purpose and definite commigment to
the education of gifted children. ;
(d) To encouragc all America to join in the salvation of oyr
country’s greatest natural resources by prowdm;, dmllcnbmg
education for the Gifted and Talented.
(e) To begin a definite course of action toward achieving these
objectives through financial assistance, program development,
improvement and expansion in sound education planning.

It has been proven that “A child lives what he learns.”
With that thought in mind. | am convinced that "*1f I can help
some children as | travel along this way, then my lfving will
not have been in vain.”

I strongly urge ALL of you to continue to support and
help provide the challenge the gifted so dcspcm(cly NEED and
DESERVE.

Margy B. McCreary

7 o
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Some of us have been wrestling with the question. how can we The past decade has seen an emphasis on upgrading childien
provide the most approprate learning environments fer oul through compensatory education. O Jatest figures indicate
gifted, Tor years without artiving ai a satisfactory answer. The that we are beginning to make progress in this regaid. )
effort to provgde a specialized ditferentited education appio: FFor vears, this district has recognized the impottance ol A SN
‘priate tor cach ptted person has often been entangled and other- addressing itselt to the neegds of our children on the opposite
wise hindered by public misunderstanding, widespread apathy, end of the spectrum, our gitted children. Spurred on by the
and professional neglect. What can we do about 1t? ) indefatigable Mrs. Margy McCreary of the Exceptionally Gift-
We can work for the eéstablishiment of 4 comprehensive cd Child Committee and with the suppuort and cooperation of
system of indwiduahized learming that will mecet the hifelong York College, we have been able to afford these children an
educational needs of the gifted and the much broader spectrum outstanding enriched program,
of those who are not so gifted. We can create humane learning We look forward to ever greater cmphq;i by onr dis-
environments at all levels, from childhood through adulthood ttict and by the Xi(y for programs for the gifted. The young
using anongraded continuous progress approach from nursery creative minds of\these children, our lgaders ot the future,
school through college and beyond. We dan develop the most nust be chﬂllcngct\un(l nutured for the developinent of theit
imaginative and productive applications of computer and other full potential.
technological innovations to facilitate the establishment of a .
comprehensive system of individualized learning for the benetit M. Michael Stern -

of the gifted and others. ‘
We can do these things by identifying specific and prac-
tical ways of providing effective optional learning environments -~
for the gifted. ’ .
One stinwlating example of such efforts is the current
program that has been initiated by the Queens Association for
the Education of Exceptionally Gifted Children, Inc., in collab- ’
oration with New York City’s local Community School Dis-
trict 29, and York College. This arrangement whereby York
College professors provide instruction to gifted younsters in
a school setting is a most encouraging development whcch dem-
onstrates that stimulating appropriate learning environments '
can be provided to mcet the needs of our gifted. .
.+ We are aager to assist you in the further development of : » -
these efforts in any way that we can. You already have a most
valuable ally and resource in the U.S. Office of Education, Re- T : R
gian 11 as well as the Federal Office of the Gifted and Talented .
in Washington, D.C., and there are other resources.
We can ill afford to allow the neglect of our gifted to . =~ ‘.
continue. What you are doing in Queens shows us one way to : . .
remedy this neglect. ' '
We can--and we must-further extend these efforts in
providing the most appropriate learning environments pos- L
sible for our gifted. : .
Let us get on with our task.

Roger W. Ming .
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IDENTIFYING THE GIF.TE_[) AND DEVELOPING PROGRAMS

Ms. June Case Williams
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Prof. Keith Baird

Mr. Richard Klein
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Mr. Michael Proby
Mr. Carl Berlin
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Panel Leader
Jane Case Willums

I would ike to pomt out a shockmgly mterestiy statistic In
a national suevey which was conducted atew years apo by the
Office of Fducation, it was found throughout the nation that
approximately 6047 ot the adiamstiators of elementary and
secondary schools, when they were ashed the direct question,
“Do you have at least one gifted or talented chubd wn your
school?”, sad. “"No™". How muany of you would feel that was
true of your school”? How hikely st that there are any schools
in this country which do not have asingle gitted child~

The significance of this statistic is that it shows a deplor-
able lack of awareness of whao the gifted are, where they e -
found, what their needs are, and what to do about them. Per-
haps. the administiators did not want to adnnt that they had
gifted children because they wete not offeting programs. 1t is
an embarrassment to an administration to admit that they are
not doing anything for them. Perhaps, they also felt that only
that child is gifted who does college physicsat the sixth grade,
level or perhaps who plays with a symphony orchestra.

Anotherproblem. which s unfortunately very frequent.
is that too many people teel that educating the disadvantaged
and educating the gifted and talented to their greatest poten-
tial are mutally exclusive. Nothgyg could be further from the
truth. 1t is among thegreat pool of the disadvantaged who in
their environments have not been given every opportunity.,
whose talents have not been seen, recognized, and developed.
that you are*going to find the greatest number of high ability
children whose potential will be totally wasted unless we do
something about it. )

1 would like to tell you what we are doing at the Office
for the Gifted and Talented. As a result of the Conunission- -
er’s Study wifich revealed a deplorable lack oFattention to the
gifted on the local, State. and Federal levels, the Commis-
sioner of Education established the Office for Gifted and Tal-
ented. This’is a small office which docs net have legislative
program authority. This means that we do not give grants, but
we are established to function as advocates within the public
sector, i.e. with other federal resources. We attemipt to direct
them toward programs for the gifted. We are also charged
with the mission of going to the private sector and working
with foundations and with other public but non-federal re-
sources. We have had a good deal of success with this. We
have been able to get several programs within the Office of
Education to support such things as our National State Lead-
ership Training Institute which meets one of our major ob-
jectives, of working to increase the competencies of people
at State Educational Agency levels. 1t is impossible for us to
go into every School District in the country, but we can work
with the State Depastanents of Education and encourage
them to maintain positions for consultants on the Gifted.
~ooperatively with the private sector, we developed an in-
teresting program called the Exploration Scholarship Program
to provide opportunities for gifted and talented students be-
tween the ages of fifteen and twenty one to accompany a sci-
entist on amexpedition around the world, maybe this country
or maybe abroad. -

10
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Keith Baard

Mis. Withams has presented as with some cntena tor the sden
tfication of the gitted cluld. 1 shatl be sepeating some of these
but i a different tramework in order to suggest ways ot re-
sponding to the needs and capacities of these young people
identificd as exceptionally gifted.

The gifted child. obviously, manifests an alertness of mind.
a capacity for hard work and innovation. _Education of these
childien. theretore, will require a response to these criteria,

Fitst. there must be an appeal to and satisfac tion of his
witelectual cutiokity. At the carliest age possible. we must be
prepared to recognize this giftedness and to take the young in-

* telfectually gifted person to the very limits of his capacity and

to the very limits of the developmentsin the discipline.

Secand, challenge must also be available; exceptionally
gifted people enjoy and invite challenge. Provision. however,
must be made for cach individual to complete the task assigned
to him according to his own ability and pace. The teacher, of
course. will make such completion possible.

Next, the gifted child should be encouraged to innova:
tion at the earliest possible age. ldentification of the gifted
should be made even before entrance to school. This places
an important responsibility on the community.

The community member, an average individual not a
professional educator, has this role in terms of expecting cer-
tain things from children around him who have been or may
be identified agjptellectually gifted. The community must
afford and/or take advantage of the opportunity offered by
instructional institutions, ,

1 was very much interested in Mr. Klein's remark that
education is not simply catching up with another nation tech-
nologically; it is not just simply getting children to read better
and faster. [ think that it is important that we, as human beings,
seek to cultivate those things which most effectively distinguish
us as human beings. Thus, we come to the role of the arts. ¢
: We should be concerned that we do not simplyproduce
clever devils. | suggest that ability can be identified in more
than one way. There is the qualitative aspect, i.e., what can
the person do. There is also the quantitative aspect. i.e., how
much of a particular activity can a talented individual partici-

© pate in and to what extent.

<
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Panelst

Richard Klewn

Thronghout my protessional career, Fhave discovered gited
youngstersd was able to cncourage them to realize thew tal
ents through specutl education and traning

Asasupervisot of Art Programs under Tutle Fand Title
WL found gitted and talented youngsters msome schools i
the worst ghetto areas. Fortunately, thas program ntihzing
tramed speciahists i the arts with clearly detined goals helped
these students develop ther ptts.

Lvery mdividual has talents and abthties. Not many peo-
ple come imnto the world with a mark agamst them that say ]
“You don't have any talent oftabihty " 1tis really a question of
What happens to themiit s also a quegtion of whether they are
identihied. We must assist every yonugster by recogmizing, en-
couraging, and developing has talent.

Unfortunately, in many cases, talent or ability is unno-
ticed by the average teacher who s not grained to recognize spe-
cthic ability 1o art or music. A spccmli)(l 15 necded to encourage
and develop these pfts properly.

At one time, there were very-fine programs of art and
music in most elementary schools of New York City. Then,
we hecame concerned because we worned about catching up
with other countries and not falling behind. Our available re-
sources, therctore, were concentrated in the areas of science
and mathematics since 1t was a comnmon notion of society that
scierice and mathematics are vital, but art, music, dance, drama
are secondary and ungyeessary.

Next, stress y@ddlaced on reading. Of course, reading
1t of education, but it is important not
to lose sight of the$&3* that a youngster should be viewed as
he is, in totality. He is a whole person who)comes to school
with enthusiasin. He has a’joy for life and for his surround-
ings. He is ready and willing to learn. At thjs point, he must
be encouraged. In the arts, there is nothing :an equal con-
stant encouragement. To develop possible talent in art and- -
music, the very young child should be told, “*How wonderful
that is; how nicely you did that.” [t is important that the
child not be turned off by the teacher and that his first expe-
riences not be negative or discouraging ones. It is very im-
portant, therefore, to establish a positive climate in the pri-
mary grades as the first measure in identifying those with
special abilities.

As the youngster grows older, he will begin to express
interest in certain disciplines, for example, mathematics; he
must be encouraged. As he progresses through the middle
grades, his teacher must know the stages of his development
and how to move him along trom one stage to another.

I 'have secn a great deal of art work on display. Some-
times, it cries oyt for a specialist because some children are
being led down the wrong path. Somebody doesn’t know
the difference between pretty colors and creativity .

Childrert have to be developed to create, to move out
on their own. They have to be encouraged to break down
the barriers, to be able to do something on a piece of pa-
per, and to feel good about it. They must not feel that they
are doing this to please the teacher: they must not be doing
this so that it will be-hung on the wall. If you are going to
havzjhis type of instruction, you are not going to develop

artist}; you are not going to develop youngsters with a recog-
nition of their own ability jn art.

" Youngsters should paint on the desks, do prints on the
desks, spill paint on the desk and rub it around on a piece of
paper on top, and pick it up as a monoprint. You have to be

.

ERIC | .
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ey to darty i desk and not worry about i 1t hitle pant
sprils on the floor, §t wil Lo cleaned up hiter That kond ot
teeltng van be establighed by a traed person

To summuary, ttis itmportant toadentidy the voungster
mterested o the creanive atts, to envoutage him, to provede
the Kind of trainimg that wall take ham from where he s a
patticular area to the next stage of development. That kind
of program is needed at the elementary school level, We have
many gifted people who have been bi-passed, who have been
overlooked, who haven't had the apportimty because they dud
not {eel capable of doing what they really could, They were
turned off too soon. -

11



Panclist , . . Panelist )

1

" .. *
Michael Proby 4 - . Catl Beitin o~

7.*

f
My background onot i education but moacconnting 1 ondy oo at shocking to hear Mis: Witlas statement that o Luge 1

speak m termy ol a parent | hane a cald who s the pro . group of cducators declared that there were no gitted chddien
graum, but, contraty 1o My Klemn, am gomg to disagree, m therr schools, Inmy long carcer as a teacher, supervisor, and -
“Hhink what we have to do s to adimt that we do have arob adnunistrator in the high schools of New York City, Fean cate-
lem and that we do need tamed teachers, we have to stop pol- gorrcally state that a considerable number of gifted students
wicieg and playing mound on acial and cconomie ssues, Hdo were 1o be tound in cach school that | served
thynk there s more itormation avinfable on the gitted than s I shall concentrate my remarks on the pr%gruln.i: in the
adnutted 1 think we need 1o take the mtonmation wé do have high schools. H we are to provade edycational opportunities
and put it mto practice We are*tathang aboat the school sys sitable for gifted youngsters, we must first id ourselves of ,
tein; we could speak about New Yark o Ttas really entieal 17 certamn my ths that contimie to persist although research has
have scen a teacher ina class who s deprving a child of devel- proved that they are in error.
oping hupselt naturally in whatever he wants to do. s teally Fust, the gifted student 1s a conformist who likes to go
crmunal, and they should be putin il like anyone clse. home to do his assigniments and who likes to get good marks.
. - The pitted student, in reality, is almost as likely to be found
R ’ m the Dean’s Otfice as on the AristaHonor Roll. School per-

< sonnel, therefore, in theu search fur the gifted, must be aware
of (hn situation.
+ Second, gitted pupils ng goodmarks. Along with my
\ , colleagues, 1 have been shocked, at times. to learn that a low-
achieying student has scored 700+ on the College Boards: at
school, he was only a 68% student. Obviously, this student’s
. needs were nog met by the program in the school.

Third, the student is gifted in all areas. Dr. Meister, in
his introductory remarks, referred to the top 10%; Mrs. Wil
lams spoke of the top 3%. Whether it is ten or three percent,

3 we nust divest ourselves of the notion that giftedness mnust be

~ manifested 1n all areas. As a teacher of advanced placement

. Economics at Brooklyn Technical High School, I found stu-
dents who weie gifted in their ability to deal with economics
o the highest level possible for their age. Some of these. not
all. wergdAlso very gifted in others areas, ¢.g.. mathematics,

F ‘ musiel or art.,

) ' Fourth, gifted youngsters are easy to teach. They are

~ not. They need teachers with the highest talents since the
teacher must be able to provide for their many needs. inter-
ests, and talents.
Fifth, thegifted arc casily identifiable and rise to the
/ surface one way or another. Overall, this inay be true in a
lifetime for some of oyr gifted. 1t certainly is not true for
a number of gifted s(a:iems in their school experiences. By
the time they reach high school, the identification problem
] ' 1$ almost impossible becausc they have learned to view their
o giftedness as if it were a defect. We must, therefore. develop
- . a climate in which youngsters can nurture their special tal-
ents and abilities.

Finally, giftedness is a middle or upper class phenom-
enon. Gifted children are to be found in every ethnic and
SOCi0-eCcoNnoMmic group.

Let us now consider. some of the programs that pre-
sently exist in the high schools and assist the gifted to reai-
ize their potential. Gifted youngsters are often very intense,
about their interests; this intensity may often lead to frustra-
tion. The elective Program affords them an opportunity to

_express their interests and spccial talents in the high school
setting.

Advanced placement pmgrams offer some cotirses

' equivalent to college level. These are usuallystaught by a
< specially gifted and scholarly teacher.
, ‘ Finally, in New York City, tax levy funds have been
'" 1 2 provided to subsidize student activities and student govern-
: ment. It is interesting that the most gifted students in the
.schools take most advantage of these programs, i.e., involve-
ment in school athletics, publications,’and government.
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crmunal, and they should be putin il like anyone clse. home to do his assigniments and who likes to get good marks.
. - The pitted student, in reality, is almost as likely to be found
R ’ m the Dean’s Otfice as on the AristaHonor Roll. School per-

< sonnel, therefore, in theu search fur the gifted, must be aware
of (hn situation.
+ Second, gitted pupils ng goodmarks. Along with my
\ , colleagues, 1 have been shocked, at times. to learn that a low-
achieying student has scored 700+ on the College Boards: at
school, he was only a 68% student. Obviously, this student’s
. needs were nog met by the program in the school.

Third, the student is gifted in all areas. Dr. Meister, in
his introductory remarks, referred to the top 10%; Mrs. Wil
lams spoke of the top 3%. Whether it is ten or three percent,

3 we nust divest ourselves of the notion that giftedness mnust be

~ manifested 1n all areas. As a teacher of advanced placement

. Economics at Brooklyn Technical High School, I found stu-
dents who weie gifted in their ability to deal with economics
o the highest level possible for their age. Some of these. not
all. wergdAlso very gifted in others areas, ¢.g.. mathematics,

F ‘ musiel or art.,

) ' Fourth, gifted youngsters are easy to teach. They are

~ not. They need teachers with the highest talents since the
teacher must be able to provide for their many needs. inter-
ests, and talents.
Fifth, thegifted arc casily identifiable and rise to the
/ surface one way or another. Overall, this inay be true in a
lifetime for some of oyr gifted. 1t certainly is not true for
a number of gifted s(a:iems in their school experiences. By
the time they reach high school, the identification problem
] ' 1$ almost impossible becausc they have learned to view their
o giftedness as if it were a defect. We must, therefore. develop
- . a climate in which youngsters can nurture their special tal-
ents and abilities.

Finally, giftedness is a middle or upper class phenom-
enon. Gifted children are to be found in every ethnic and
SOCi0-eCcoNnoMmic group.

Let us now consider. some of the programs that pre-
sently exist in the high schools and assist the gifted to reai-
ize their potential. Gifted youngsters are often very intense,
about their interests; this intensity may often lead to frustra-
tion. The elective Program affords them an opportunity to

. express their interests and spccial talents in the high school
setting.

Advanced placement pmgrams offer some cotirses

' equivalent to college level. These are usuallystaught by a
< specially gifted and scholarly teacher.
, ‘ Finally, in New York City, tax levy funds have been
'" 1 2 provided to subsidize student activities and student govern-
: ment. It is interesting that the most gifted students in the
.schools take most advantage of these programs, i.e., involve-
ment in school athletics; publications, and government. |
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Panelist . ‘ A .- . - P
Bertrand Armstrong ; - :

~ '

.When 1 came here this moming, 1 came with g few -questions being reached at school; she felt that she had to go out and do
_ahout.the dpﬁm‘tion of the gifted child since we, the edyca-- . somethmg about it. | think that this should be your attitude
tors, usg only objective cntena Parents, on the other hand;> .. .when you go into the schools. In talking about your child,
never e to school and say, ““1 have here a gifted child,™ but. ;¥ you should say, 1 do think that my child is gifted. What
4, rather | canldo to help"” In this setting, the parent and teacher to- -
- ‘rather ¥ have here a genius; do somethmg with him.” We often gether will help the child realize his aims and goals. :
_ lose many children whro are truly gifted bécause they have not P <
met either of these criteria: the one set up by the profession- :
al educators or the other established by the parents. Dr. - T ., , -
. Meister alluded to this problem when he said that all children S
_are gifted. As parents, | would like you to focus your atten- : .- : R
tion on this point of view. ' i :
am certain that many of yoa who are here today do . ) N .
. not);lave children.in any gifted programs. These children may T

get lost because nelther you, the parent, nor we, the educa- : . . : a L . /_\

‘tors, have fulfilled our primary responsibility /i.e., the discov- : .
ery of the area of giftedness of each child. 'S .

As a parent, the very first thing you have to do is to assess
honestly what you consider is the giftedness of your child. Be-
cause John plays the piano, does not mean that he’s gifted in
music. John might never play the piano because he has not been 3
given the opportunity to explore this area of his gift ’
ter you have honestly determined this, you should the
help from the professional educators who have expertise
termining the degree of giftedness and the direction that the
child should go. .

Next, your role becomes difficult because many parents
cannot cope when the child becomes somewhat precocious and
obnoxious; he may be difficult. to.deal with.. He makes all
.-kinds of demands and all kinds of statements; his attitudes do

1.

not seem to fit into the structural pattern of the home.-.How : Pl

then do you handle this kind of problem? . '\ﬁ ) .

% . The parent must realize that this child is on the'road to % o
, exploring on his own. Dr. Percell used the term, “‘pushy”, in MR

- regard to rigid structure. What kind of strutture should be set
up? How much or how little shall you push? The answer has
to come from the child. You, the parent, should allow the
child to explore since this interest in exploration is part of gift-
edness. The child who is gifted often does not fit into the pat-
tern of the home since this is the pattern established for good *
little boys and girls. The gifted child goes out and develops
special areas of interest th#t are-beyond the bounds which the '
home has set for him. You, the parent, must allow the child

- this exploration; you must also enter into a cooperative ven-
ture with the child even though you are older, the breadwin-
net, and the supplier 6f his needs. Does the parent have all
the answers to the child’s problems? Should you be the one

* to say, “this is what you may or may not do?”’ 1 think that
this must be a cooperative effort. . B . -

You must allow time to sit and listen to the child. You
may’ even want to accept some of his suggestions. By this co-
operative venture, the two of you will achieve your goal, i.e.,
increased- knowledge since many gifted children go to school
and think not in terms of grades but in terms of increased
knowledge. ‘

e next thing that you will want to consider is this - X ' \

child’s place in the family’s structure. You should think of

brightness not in totality but in tertms of special areas; in this

‘way, every child i in-the family can make a worthwhile con- v

tribution.. ' 1 4

Mrs. McCreary used such a cooperatj t&e venture. She .
realized that her child and a group of other children were not

~—e
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Panelist -
Wynolia Pulham

1 shall address myself to the specxal tlchmques that can be used
in dealing with a glfted child. Asyou knoy, the Queens .%sso-

[faatmn for the Edugation of Exceptionally Gifted Children was
born out of the frustration of oné mother whose gifted son
could not get a proper education in a regular school setting. It
just so happens that the youngster came from the school in
which 1 used to work.

Now, let us think in terms of what the parent can do to
prevent us in the schools from destgpying the inquisitive mind
of the bright child. By the nature®f th? public school, we =
tend to try to make children fit into a mold. Thigis the one
thing that a gifted child refuses to do. He does not'wish to
conform to a mold. He questions everything from God down.

* Parents are not always willifig or able to put up with this kind

, of qucstxpmng because they have learned tg accept this moid.
They cannot understand why the-child is "xestioning every--
thing. One thing you gavé o do as a parent is to provide your
gifted child with freedom: freedom to explore, freedom to ex-
periment (no matter how messy he makes the house), freedom .
to think and speak in ways that you may not wish to have him

* “speak t@ you. You have to understand the child- when he comes
home frustrated by what has happened at school. He has re-
fused: to fit into the mold. 3{0

As a parent, you have to providE the kind of flexibility
that.will not destroy his creativity. For example, many bright
children do not wish to go to camp in the summer because they
hate routines. They do not wish to have their lives structured
by anyone. You must deal with this.

Another thing you, the parent, must understand is that

- the gifted child, upon receiving an expensive gift, may decide
that the box is more interesting because hecan do more things
with it than with the toy itself.

. You will also have to understand that the youngster may
not be able to fit into his peer group; he may not be able to en-
joy the kinds of activities that children in his age group really
like. His mind is functioning high above that level, yet he needs
to function with this group for Ris own social well being. You
must understand the necessity of providiag a variety of activi-
ties for the enjoyment of the bright child; through such activ-
ities, he is able to grow and develop. As our social worker just
said, there are many activities in New York Clty to which bright
children should be exposed.

Your role as a parent is to-make these experiences avail- *
able to your child. Permit your child to study various subjects.’
Maybe the Planetarium is a good place to start; perhaps,he =
could learn to play two or three musical instruments whereas
an average child will only learn one. You should also help your

' child when he questions poverty and his own road by encourag-
ing him to use his brightness to help other people.

o
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Panelist /

Ines Dotson _ : .

As a social worker with the Bureau of Child Guidznce, | deal
. directly with very few Exceptionally Gifted Children. As the
district social worker, however, 1 was involved in interviewing
parents of candidates for this program. We service this special
group all too infrequently. Much of the literature on educat-
ing the academically able stresses that any progran{ for bright
children must stimulate positive attitudes, promotd good work *
habits, and encourage worthwhile purposes that aré-a€Cessary
to their success in"school and imperative to their becoming’
effective adults. The aims o’f education, therefore, and the
arental tnvolvement in the school succesy*‘for chlldren-\\u.th\
mental ability” are not apprecxably ifferent from those
chikdren..
The parental role inﬁdgcating/f{e-glfted child is a grave
= yet exgjting responsibility. Success hmges not only on what
the child innately brings to the situation but on the attitudes
of the sending parents, of the receiving school,.and the extent
to which these enmesh constmpctively to make school a pro-
ductive and creative experience. | ,

When a child enters school, his relationship with his
teacher and his classmates is influenced by attitudes which’
are already present and fairly well developed as a rdsult of
earlier home-relationships. Just as the child transfefs to his
teachers some of his f\eelmgs towards-his parents, he may also
be projecting his parents’ feelings toward school.4nd school
personnel.

In general, if the child has been an accepted member of
the family, if he has developed a feeling of competence in that
he is able to do what is expected of him, if he has recemed rec-
ognition for legmmate achievement, he will transfer these pos-
itive emotional attitudes from the home to the school.

Studies of the family and economic backgrounds of gift-

ed children have shown that they come from varied backgrounds. -

Some are from favorable backgrounds; others have experienced
traumatic loss and pain but continue to function on a high level
academically. Maybe, their gift has served them well in the
handling of their pain and loss; perhaps, strong ongoing relatlon-
ships have supported them.

As a group, the gifted compare very favorably with others
physically, socially, and emotionally. Although they may have
social and emotional problems; in all likelihood, however, these
are caused by factors other than their high intellectual status. -

. Letus conjper a few specific problems faced by our
gifted children: -

First, there may be a problem of relating to the peer or

¢ age group; an intellectual clique that fosters snobbery may be
forrhed.. Does this result from emotional immaturity or values
sharply different from those of the peer group? At 1.S.238Q.,
the distance from the residence and/or pre-existing parental
grouping may be factors in whatever cliquing occurs. Childrens’
friendship choices usually depend on many things in addition
. to intellectual ability ; wherever these are positive, they should
be fostered.

Second, the gifted child may have difficulty in learning
to accept and appreciate differences in himself and in other

cople. 1n the family and in the school, the child should be
nelped.to understand that people are valued for many reasons .
other than intellectual ability.

-Parents can be helpful in the special learning areas of
the gifted. Since learning requires some repetitive practice,
the child mus't(?le guided to compfete assigned projects. Most
gifted childred will understand the need for this kind of self
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discipline imscholarship. Parellts should elcourage themin
ountmgthese.problems they should, moteover, avail

themselves of every source in the community to aid in the
‘education of their gifted and talented children. Thus, com-

"~ munity recreation programs, museums, galleries, and exhibits
" may spark interest, identify, develop; and broaden talent,

As they approach adolescence, these pupils too have
concerns about their new physical development, about their
growing need for self-assertion in the parent-child relation-.
ship, anxiety about their shyness and self consciousness; they
have intellectual cancerns such as: being bored unless inter-
ested, getting good grades while coasting along, having tosléw

) doWn their pace or conversely, being pressured fo perform

E

more, and a complex of perfeetionism. Parents must under- .
stand these concerr{s and regard them as clues for parental
l'kandhng o/

» As clinicians, we are often involved with the under-
achievement of the gifted, a very powerful weapon'used by.
children against adults who value achjevement highly. A
child’s inngr tensions may leave him so drained that he has
little energy left for schook work. Other underachxevmg
gifted pupils may be ref ectmg the anti-intellectual'and anti- J-
educational attitudes of parents and society. Parents and
teachers aware of Such a problem should realize that a child
might benefit from some therapeutic intervention.

I have pointed out some of the characteristics, concerns,
-and personality problems of the gifted. Let us remember:
#. 1. The gifted child is a complicated being who is some-
es a delight and, at other times, not easy to have in the
assroom or in the home.

2. We must constder the kind of individual that we would

like our gifted child to be in regard to intellectual achievement
as well as in social competence and moral values.

* 3. Gifted children require as much attention in betng
identified and provided for as well as other children with spe-
cial needs.

4. Our efforts to develop their capacities and talents
\to their fullest will contribute positively to the improvement
of education for all children.

- Because a child is gifted is not reason enough to expect
him to take care of himself unaided. Enlisting the aid of par-
ents in identifying, understanding, planning, and conducting *
special programs is vital. Just as parent figures together mini-
mize the confusion of child-rearing so cooperation of parents
with school personnel can work toward educational success.
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_Living 1 m New Jérsey. ] am the E).CCUIIVC Director of The anted

Child Socnety, a mte non-profit Qrganization started:by one
frustrated parent r goal is to pr}i'lde educational enrich-
ment for our gifted children and to create a public awareness
of their special needs. 1 would like to tell you what we have
been able to accomplish m’:the hope that this will stimulate y%l
to do something along the same lines.

Before 1 do that, I would like to point,out something
often forgotten in discussidns such as this; the gifted child is
to be enjoyed. His enthusiasm, his ability to think along with
you, and his joy oflearmng are things to be enjoyed and not
worried about.

For the past sixteen years, we have reached +thousands of .
parents.. We have provided educational programs for ten thous-

" and gifted pupils. We have trained several huridred teachers in -
New Jersey on teaching the gifted. -

Saturdays, we provide educational enrichment for about

. five hundred gifted childrenbetween the ages of four and four- -

teen. The little ones come with two parents; it is wall to wall-
parents. On the first Saturday of the semester, there is absolute
pandemonium when the children are assembled in a& unfamil-
iar place; no two of them have the same schedule. Some have ’

had no school expenence and are a little scared. Five minutes °
after the classes have started, the halls are empty; you can hear -

a pindrop. All five hundred children are learning in the class-
rooms; they are coming on Saturdays because that is where they
want to be. .

Our teachers are, for the most part professnonals We
have a curriculum coordinator who expldins our objectives.
Some of the teachers are not professional educatdts. For ex-
ample, we have a hospital administrator who takes a group of
junior high school students to the community hospital; they
wear white coats and meet in the board room; they are intro-
duced to the:services of the hospital. 1t is, I believe, the only

~program of jts kind in the country in which a real opportunity

is afforded the students to meet the technicians, the special-
ists, and the patients. This is in line with the currept trend of -

. career orientation. -

The charge for this program is $26 for a ten week semes-
ter; from this income, we pay the teachers, rent a public school:
with custodial service, two peanuts for me, and one peanut for
the curriculum coordinator. z

Our scholarship program is administered through the
public school system on the Title 1 criteria; we have never re-
jected a single scholarship application. '

We have a student ddvisory council. Puptls in'grade four
and above are eligible to serve. One of. the teachers serves-as
the adviser without pay. They observe our teachers and give
us comments; they tell our curriculum committee what courses
they would like. If a suitable teacher can be found, we offer
the course. They poll the parents, the teachers, and the stu-
dents for both positive and negative c?mments They attend
our Eg(ecutlve Board and membership\mneetings. They play a
vital part in our program because it is their program.

Our Executive Board composed of educators and par:
ents conducts the business of the organization. We have nfgm-
bership meetings once a month, We have theusual commi{tees.
On Saturdays, as a service for our parents, we offer d1§“¢ussnon
groups under qualified leaders; possibly thls1s the only place

‘where parents of these youngsters have a chance to sound off

.

and find out that they are not alone. _
Our summer program functions daily in the mornings, -
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The older group (age seven an&up) visits places of sciehtiﬁc
and cultural interest. They go with.our teachers, a team of -
~ teen-aged assistants, but without their parents. - _

We helped with the first teacher training warkshop on -
the education of,the gifted in New Jersey; two hundred\ﬁfty :
. New Jersey teachers attended. We aresvorking for the estab-
lishment of programs for the educauon of the glfted in Bergen' _ -
- County. - . o ‘

The Ford Foundatlon has funded the pubhcatxon of z ) G
handbook which we prepared for parents interested in or an- _ . . N . «
,izirig and operating an’educational program for gifted children. o ) ) ’
"Through this handbook, we can'share our experience Wi .
ents anywhere in the nation. ./

In conclusnon s hwish to say that | Bb

turn out and the spirit of the people here
orgamzauon to work ltself out of existen

-
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Panel Leader .
Hortense Merritt \
We shall address ourselves to the Experimental Program for the
Education of Exceptionally Gifted Chikdren in School District
A29. 1t hds been pomted out in the digcussion this morning

 that th&gifted child has often been ‘glected when education-
al programs have been planned and plement od. It,is with this
sense of concern that this conference has been planned for to-
day. History reveals that interest in educating the gifted seems
to make-the rounds dbout every ten. years; then interest fades
away- again for anotheryen years.

@u/r1¢0mm1tment to educatmg the gifted is directly re-
fated to our belief in the democratic principles of education,
i.e  that of providing equal opportunities to meet the needs,

ln.t%res id potential of all children. Without special provi-
sion, the gLfted may face serious frustrations and even psycho-
, logical darage. They myist not be left-to fend for themselyes.

) reahzatlon if this need for youngsters in District A29
with su ) rior abilily/a unique program was organized in co
eratian with The Queens Association for the Education of Ex®
ceptionally Gifted Children through the leadership of its Chair-
man and Founder, Margery B. McCreary, Community Sghool
- District 429, and York Cbllege of the Cisy University gf New

- York.. '

,Our panel will explain the d gn and implementation of .
this program and briefly point-out tRe role each member of the
tri-partite arganization played in launching and administering
the program.

In September/1970; the first class of the gifted was or-
ganized on a fifth grade level. Thirty students were drawn

. from apperxmdtely eleven elementary schools in Community

“School Dlstnctﬂ29 The Ralph.Bunche School, of which 1
serve as Principal, was named as the host school.

These students who had been identified as gifted young-
stersby the principals of the sending schools, were carefully

»screened by a Screening Coriimittee composed of edugators,

. parents, and clinicians; the three participating gredps were
represented off this Committee. In addition to meetiflg the
criteria for the'gifted, the Committee also required'that each _ «
pupil evidence a reading score three or more yearshhbove grade
level; a mathematics rating of two or more‘years above gradé -
level was requxred tq qualify for admission to this specél class.”"

A unique d1mensxon of this project was the design for pro- .

viding a competent staff to carry out the ed
objectives of-the curriculum design. Eight 3
"College were assigned to teach their particiltar disciplines. These
professors traveled to-our’school daily to tgach: Art, Music, Math-
ematics, Photography, Physical. Edlﬂ:atlon, Science, Speech, and
Spanish. The homeroom tehcher, a/n - mber of thefaculty of the
host school, served as coordinatet of :.ie classroom activities
and assisted the York College profes: rsin the many details of -
helping the program to run%rr%stbn '

There were numerous admirgi
be considered. The school and the eofymunity -

ative responsibilities to
re carefully

informed and oriented to'the experimertal program and sfe .

couraged to become involved in many,fvays. After much dis:
cussion and planning, the parents and teachers were amenable
to receiving the program. First, becoming a college-related
school had many advantages for our school. We could bene: -
fit and keep abreast with research, innovative, and experimen-
tal programs. Gifted youngsters would $fgre their talents as
pupil-teachers for their peers in need of T ial reading and
mathematics. A complement of Student Tedchers was ob-
tained through the kind offices of Dr: Elizdbeth Seittelman,
Coordinator of the Teacher Preparatxon Department of York
7n
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* the medium of music was organized by the music
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College. ‘A program to help underachlevers in reading {hrough

teacher, Dr.

Ruth Zin&. Other professors willingly gave their the and tal-
ent in-assisting at Faculty Corferences and as sgsource persons
for the classroom teachers. :

Articulation of the actmtles forthe glfted was carefully
coordinated with the ex1stmg program at our school so that the
gifted would not become an “elitist” segment. There were many
and varied opportunities prowdeﬁ for all children to work and
play together throughout the school year. .-

Evaluation techniques were an on-going and integral part
of this program; parents, teachers, and pupils were included.
Formal and informal instruments were employed. The.evalua-

‘tion indicated significant gainsin all subject areas. Pupils were

enthusiastic and \eager to continue in the program.

As principal, my role was that of expediter of learmng,
partner, supporter, and major friend in helpmg these gifted
youngstersreahze their potential. . »
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Panelist
;Mo nroe-Cravats

1t is always pleasant to teach gifted chilgz\n because people\gen-'
crally retcr to you as “The Gifted Teach®" Gifted children,
morcover, do need gifted teachers very much. Biologically, we
know that organs such asthe eyes of youngsters which are not stim-
ulated become irrevocably blind. Might this be true of the brain?
The gifted, therefqre, need much enrichment and motivation if
they are to be chaqlengcd

\_The Exceptionally Gifted Chtldren s Program is unique i

features is that it is conducted b
9, The’Queens As-

many respects. One of
three groups, Community Schoo! District
sociation for Exceptionally Gifted Children;
Basic credit is really due Mrs. M: McCreary, Su t. M. Rubinstein,
Dean W. Schoenberg, and Prof. E: Seittelman.

Another gtique aspect is that members of the York Col-
lege Faculty tedch the children in the programa Art, Mathemat-
ics, Music, Science, Spanish, and Speech. Very often, studem;
in mcthodology courses observe thg York College teacher i in hls
work; a discussion of the lesson theh ensues. York Co
moreover, rmakeg available to the gifted am isual
and*Science Lab8ratdry facilities. .

~Children admitted to the program are at least three ye/ars
advanced in reading and two years in mathematigs. h a good
school record, each candidate is screened psychologlc):‘ly, his’
parents are interviewed by a social worker.

Itis generq{]y agreed that gifted children are a most ne-
glected group who need guidance and direction but often fail
to receive it. Many schools, furthermore, are not anxious to
have gifted pregrams; they n]ay be costly; teachers may feel un-
g fortablc .

- York College’ s‘Program for the Gifted tries to overcome’
thesé difficulties by having college professors, who are experts
'in a given field, teach irg the'\program. The financial input of
York College is in the thousands ef dollars each year.

Teaching the gifted child requires more than expertise
in a subject area. It requ1res a great deal of knowledge about
handling the gifted. It requires flexibility and wﬂhngness on
the part of the teacher to experiment. '

There are few programs for the gifted, and most ofthem
are new. Théyniqueness of this program may well serve as a

W for the development of programs elsewhere.

o
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I will not repeat the many] administrative arrangements tat Mrs.
Merritt mentioned. To a large degree, in an intermediate school
which is departmentaltzcd some of these things became a little
more complex than they were at P.S. 133 Qucens. Essentially, ~
we have maintained a dual faculty rclatlonshlp, the teachers of

1.S. 238 give instruction in English, Social Studies, Physmal Ed-
ucation, Industrial Arts, and ather subjects such as typing. York
College staff gives instruction in Mathematics, Science, Spanish,
Music, and Art. The students in the,gxfted program are really
relating to two sets of faculty members, those from York Col-*
lege and those from thisischool. Since there is more thah one
teacher involved in this school as opposed to the homeroom
teacher at P.S. 132Q., we seek to arrange joint meetings between
the faculty of York College and 1.S. 238.

In.this school, since York College does send different fac-
ulty mefribers to each grade, we have ten to twelye staff mem-
bers coming in from York College; on our part, we have about

~half a dozen staff members; the total rumber of faculty mem-
texs, therefore, is about eighteen for‘the three classes which we
have-in the building. ; * .

- i ‘Another unique aspect gf this program is the fact that
_students while engaged ina e prégram forhe gifted are
housed in the same building with other students IS\:? Special
Progress and regular classes. In short, tHey are in a Mteroge-
neous setting. Intefaction certainly occurs in this school where
they are active 1n}pe Studgnt Council and in assembly programs.
Thew eat in the same lunciroom. Thus, they are not separated
from one another as has een the. case in some previous or ex-
isting programs for the gifted. -

The third aspect of tHe umqé? ofthls program is il-
lustrative of what has been discussed for the past five to seven
years, i.e., parerital participation. In addition to the efforts of
Mrs. McCreary and her organization to launch the program,
there are tri-partite meetings with representatives of Yyork Col;
lege, of Community School District £#29, aad of the body of-
parents. When the three confer, there is true parental partici-
pation in setting the objectives, in discussing the design of the

. program, in $electing the students for admission to the pro-

gram, and.if formulating the fundamental educational deci-.
sions that effect the students. .

Our Exceptlonally Gifted Child program offers many
unique advantages. Without establishing a separate institution,
we are able to meet the needs of the gifted student and, at the
same time, provide daily interaction with other students in the
building in a heterogeneous setting.

%S
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Panelist _ : . - o ‘.
Margy B. McCreary

I shall begin by spcaking on how parents help all children. We We hope that this discussion and meeting will stress the

give them the basics: a comfortable home, clothing, and proper importance of continuing and expanding the program for gift-
food, but we have found that this is not%®nough in the spag@p ed children who need and deserve to have their special ta]ents
age. - _ T  and gifts developed and realized. . .

We must begin working with.them almost from birth. : !

Talk to your youngster; observe whether or not he is paying
attention to you. From my experience, this will indicates
whether he is alert and concerned. As he grows older, note :
whether he is aware of things around him and whetherhe * - : - ;.f‘\\
communicates well with you. These are just a few‘of the :
many things which you, as a parent, can look for in the early » .
identification of a potentially gifted child. ,
1 do not wish to mislead you. Every child, in my opin-
ion, is a gifted child; it is just a matter of degree of giftedness. . C -
~"How much more cha]lénge does one child in a family require i
than another? How much do we as parents expose our chil-
-dren to challenging sftuations? . .
Yeargago, children were needed to help provnde aliv-*
the weather became warm., Today, it is not that . L
way 2‘7 hildren are very much aware of the scientific hap- . ' S
peninggafound . They are introduced to things pleasant . .o :
rm their opinions op these happenings. . \(
ility to learn, to uncfgr-stand, and tg want_ Ry

This en¥iches their
to learn more. ~
We, as parents, whether we are black, white, green or
bhue, rich or poor, should concentrate on being kind to our
children. 1f you fail to be kind, [ would hate to think that our
children could be responsible for your number one criminals.
In response to your request, I will briefly outline my ' .
mvolvement in the establishment of this program. Six years »
o, 1 went to my principal who sent me to the District Of-
ﬂc by the Districy Office had no money. I was told that there : :
was:\ﬁli;s for ltellectually Gifted Children (1GC). ,,‘
en invited a group of parents to discuss the kind _ . '
of education which we felt would really challenge our chil-
dren since the 1GC program failed to do this for our children
in southeast Queens. Consequently, we were looking for a
different type of enrichment. We felt that Queens was a
large enough’ borough and nedded a program comparable to
the Hunter Elementary School; we are aspiring to address .
ourselves to that top percentage of children who will keep
others from learning if they are left unchallenged -
We organized; we went to Community School Board P /
and PTA meetings and talked. 1t was pretty slow going. The - ¢
attitude seemed to be that, if the gifted child has got it, he will
wake it. Yes, he will make it -- into trouble. .
We requested York College to be involved in the organ- ’ - -
ization of the Exceptionally Gifted Child Program.
After months and years of negotiating with our District . ,
Superintendent and two other districts, Mz. Rubinstein was s ' s r\\)
kind enough to assume the beginning of this program. Con- d '
sequently, we ar€ still in District §29. The Association was
then incorporated. We consider it our obligation to expand ‘s
this program to helg others to have the same type of thing
throughout Quee :
Some#f you have asked about the funding of this pro-
ject. York College has spent about $136,000. The district’s
input less the housing which comes from the capital budget —— .
is about $68,000 for these three classes. We have sent n%r;ler- 2 1 K
ous proposals to help defray the cest of operating the pr
To date, we have not been funded. -
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Panel Leader @
izabeth E_Scittelman .

Before we address ourselves to spé”cil‘ic aspects of higher educa-
tion and thé gifted, let us consider the objectives. the problems,
and the expected outcomes of higher education.

- The goals of higher education are to transmit knowledge
(the teaching aspect), to expand knowledge (the research aspect),
and to apply knowledge (the professional or vocational aspect).
The relevance of these goals presently disputed was-also ques-
tioned at the turn of the century; when a professor asked his
students what they wished to learn from him, they replied, **how
shall we care for our bodies, how shall we rear our children, how
shall we work together, how shal®we live with our fellow men,

how shall we play, and for what ends shall we live?”

Fhe professor was unable (eonee( their needs since his
learning had concentrated primarily on learning for learning's
sake. Gradua_lly, this view of the purpose of education was
judged teo narrow. The important role of the emotions, char-
acter, personality. thought and aotion, adaptability, creativity
witfl vitality. mogal and spiritual growth were recognized as es-
sential elements of higher education. . 2

Today. college students are searching for personal, sociaf,
educational, and economic relevance. For personal relevance,

iy

they seek to identify their roles in society by ur\ders(anding ~

their strengths in a context of a wide range of competencies
and career possibilitics. They wish' fo experiment with new
life styles, to leatn from each other, and to formulate their
peliefs through involvement in controvessial issues.

’ - In the area of social relevance, a pressure release mech-
anism is sought so that under stress, they will be able to adjust
their roles. , :

In educational relevance, they are seeking a preparation
for effective modes of acquﬁ with provision for retraining the
individual to meet the changes of technology; empbhasis is placed
on continuing education throughout life.

.ln economic relevance, there is need to develop modes of
ﬁdividual action beneficial to societWat large. Education, there-
fore, must anticipate the skills and competencies which socicty
will require for each occupation.

These problems challenge higher education to establish a
balance between litferal arts and career objectives, to influence
the behavior of students, and to encourage continuing education.

" For the gifted student, higher education has been offering:
stimulation and individualization through advanced placement,
honors programs both general and specialized, independent study,
freshman seminars, study abroad, and work study programs.

‘ We must, howevdy. consider whether gifted students should
be grouped_hgmogenco'u’sly and thus totally removed from the
main stream in their academic pursuits.

The liberal arts, a desirable experience for all college stu-
dents, shoufd be stressed for the gifted so that the following
outcomes may be realized: First, they learn to represent their
experiences fore objectively; they realize the possible conse-
eir actions by the expansion of their awareness of

the worjd; they avoid the expectation of the immediate (rans-/| :

quirigs to ftate their reasons for a view that they support by

i of their own and other people’s values. Second,
they me more socialized and more humanistic in their
approach to others and themselves by understanding the mul-
tiplicity of views. They become good citizens working for the
solution of the common problems of mankind. Third, they
integrate imagination with experience by formulating general-

24 ~

ERIC

Aruitoxt provided by Eic:

y ,

N\

} -
izations rather than specific and discrete decisions. Four, they
cffect a harmonious synthesis of intellectual and ethjcal values.
Fifth, they become more stable through self knowledge. Fi-
nally. they are more independent with intellectual courage and
freedom. They are prepared to encounter resistance to their
values with tourage not rebelliousness. .

The members of the panel will now examine ways and
means of fulfilling John Ruskin’s defmﬁ of the objectives
of education:-*‘to make people not mgrely. do the right thing
but tQ enjoy it, not merely indus(rioés but to love industry,
not merely fearned but to love knowledge, not merely just

but to'hurger and thirst after justice.’ .
\

4
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Robert Ross Johnson - N

‘e purpose of education in Western Society is :c}dﬁy\elop the
innate talents of each member to his highest capacity. ‘Society
is thereby enrighed-by guaranteeing a more meaningful exis-
tence to each member and to that society. Historically, this
mission has been embraced; accompanying adjustmenits were
made as the needs of society increased. We are doing yome of -
this today. Let us now considerwhat higher education can
mean in empowering the large masses of the city.

' In the fifties, Western Society was dramatically chal- .
lenged by the Soviet Union’s stress on atomic and space tech-
nology. We were not very creative; we were not really on the
cutting edge. We were not as pioneering as we ought to have
been, but we reacted to this challenge by seeking out students
of intellectual promise and finding wiy§ and means of harness-
ing their potential. ‘

An enlightened social consciousness, moreover, has led _
us beyond the technological needs to greater awareness of un- °
discovered and undeveloped human resources within the under-
privileged segments of the population. We are how moving in
this direction. .

An article on giftedness in 1957 observed that “it is wide-
spread; it is found in viltages, on farms, as well as in cities and
high rént apartments. The ordinary families in ordinary cities
produce -most of the gifted children; every schoo} has some of
them; every teacher-teaches ome of them; hence in our'town, ~
reservoirs of untapped resources are waiting to l&e harnessed,
refined, and utilized.” )

‘The gifted child, at an early age, displays signs of lead-
ership not only in ideas but also in social coqtact if certain émo-
tional circumstances stimulate him to influene his associates.

Consequently, the training of the gifted‘beneﬁts society

since they will shape tomorrow’s world. .

As your representative on the Board of Higher Education
which reacts to_the'demands made on us, ] am concerned about
every young person matriculated in the City University where
chance and opportunity have been made possible for those who
would have their potential developed. Today, the mood of dis-
covery is unfortunately overshadowed by a feeling of despair
and by those who declare that Open Admissions will down-

grade the university. 1 disagree with the last statement and main-

tain that we have pot pursued with the proper sense of dedica-

-academic commynity. - y
The povedty syndrome does not natprally carry ignoran
as a companion. "The proper motivation at the elementary and

7 secondary school levels would make a tremendous difference at
the university level. | make a special plea for a new sense of mis-
sion since the purpose of higher education is not to create a new

class of intellectuals rerfiote from the common people and their
problems but rather to give capable young people:the-insights
needed for dealing with people in every occupation and in all

walks of life. Young people with a capacity for higher education
should be discovered and encouraged to continue their education.

Higher education for the gifted must address four basic
questions: (1) Who shall go to college-everyone or only those
with high aptitudes; (2) In the identification of the most prom-
ising and advising them about college: how high a promise?” im-
portance of examinations and marks? what about 1Q? (3) How
can continuity between the secondary school and the college be
insured? (4) How are new programs and special opportunities
to be designed for the most promising college students?

-
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Higher education for the gifted must provide for their in-
dividual needs and differences. Some, otherwise, will be bored
by the duplicated materials that were poorly learned in the sec-

ondary school; others may find the pace of instruction too slow.

One means of meeting these needs is enrichment. In-
struction should be offered in greater breadth in given or new
areas of learning; sometimes, acceleration in a given discipline
is recommended. . ,

Sevygral problems still require study: First, the identifica-
tion of the bright student who is a late blodmer; second, the -
provision of a sufficiently stimulating program within a frame-
work that does not isolate the gifted student from the rest of
his class; third, the maintenance of motivation at a high level.

Educational institutions have met the apparent conflict
between maximum coverage of the cultural heritage and the

_development of programs that emphasize indépendent studies
in several ways. Some impose traditional curriculum organiza-
tion on the subject matter of the past; some group the gifted

.~ homogeneously. Some are experimenting with methods of

improving articulation with institutions at the next higher level.
In conclusion, 1 will cite ten areas-in which CUNY is now

moving to meet individual needs and interests; the Scholars Pro- .

gram, Honors work in given departments, accelerated B.A. and
M.A. programs, Junior Year admissions, Independent Studies, -
Course credit upon the passing of examinations, Study Abroad,
Research Opportunities, Federal Internship Programs adminis-
tered by the’state and city, and Fine Arts Internghips in the
museums. . !

1 expect that we are also going to see an expansion of the '

program that is taking place here.

’ »
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LewisJ. Bodi - : .

I come with more questions than answers about higher educa-
tion for the gifted. Traditional approaches to gifted education
stress acceleration or isolation with special treatment. Higher
education, an already elitist process. was easity able to accom-
modate programs that require individualization.

A recent article in The New York Times, “Express Route
to Learning Fashloned for the Precocious.” presents the accel-
erated program pursued by Joseph Bates, who will receive his
Baccelaureate and Masters Degree from Johns Hopkins Univer-
sity in June at the age of seventcen. We may even-expect that ;
hé will earn a doctorate shortly. } react with mixed feelings
to this article; I cannot applaud these attainments without some

reservations.

I shall indicate my other concerns about higher education
. for the gifted by citing several case stydies based on my person
alFobservations and éxperiences.

One means.of meeting these needs is enrichment. Instruc-

tion should be offered in greater breadth in given or new areas of 4

N ~

ally plays a greater role than intellect in the affairs of individuals,
for the education of gifted students.

In conclusion, | cannot but agree with the caveat of Carl
Jung: “We shouldn’t pretend to understand the world only by
the intellect; we apprehen:i"izzjust as much by feeling. There-
sforg, the judgment of the infellect is, at'best, only the half of
truth, and must, if it be honest, also come to an understanding
oflts inadequacy.” ¥

learning; sometimes, acceleration in a giyen discipline is recommended.

I am very much concerned about the problems that result
from agceleration of the gifted if other aspects of development
are neglected. For example, a colleague of mine, classified as
gifted by every known criterjon, entered college at the age of
thirteen. Since there was a great lag between his social and in-
tellectual development. his years at college were most unhappy.
Although he attained his degree in chemical engineering at the
age of eighteen, this experience proved so inhibiting that he,
never fully realized his academic potential. ’

My second concern treats the potential danger of paren-

tal ego becoming an excessive burden for intellectually talented

students. For example, the son of another colleague, was iden-

. tified early as possessing a remarkable talent for mathematics.

For several years, therefore, he participated in a Sa(ur@{ro-
.gram sponsored by the professors of Columbia Whiversity. He
attended Princeton University; aftgr three years, when his
grades declined, he withdrew. Prﬁly, he is working in a
sporting goods store. To his disma parents, | indicated that
this need not be a tragedy. The final chapters remain to be writ-
ten since the young man is now taking the time he needs to
gather new perspectives.

Third, I am concerned about the excessive emphasis
placed on theoretical knowled&e. Often, the gifted student is
unprepared to cope with non-€xtbook problems. For example,
a theoretical chemical physicist with membership in Phi Beta
Kappa, did not pursue a purely classical academic career. For
seven years, he served as a research scientist in-an industrial lab-

- oratory. At first, he found this a humiliating experience. His

assignments required his solving non-traditional problems.
Men far less bright and far less trained solved such problems
 Wwith ease. When he finally overcame the resistance of his fgr-
mal educa(xon he too suci::lessfully met the challenge.

Another aspect we must consider today is that tradition-
al higher education has failed to realize its stated goals. Con-
sequently, changes are being instituted to remedy this situation.
One such change has been alluded to by Rev. Johnson, i.e. Open
Admissions. The City Umve;ny has played a prominent role
in this effort in mass higher education, one of the serious social
concerns of our times. ‘Related to this failure of traditional ed-
ucation is the problem of how to recognize the giftedness of
the slowcr but perhaps deeper thinke?.

.I'am also concerned with the implications of the conclu-
sion of the controversial Jencks Report, i.e. that chance gener-

.
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Martha Johns ( * N e - : \

As a parent of a gifted child, 1 believe in the Yotal development Another importarit obligation and responsibility of parents is
~of the child, The curriculum must never disregard or afford to see.that ligher education fulfills these goals.
less atteptidn to the socialization of the child. In this totality inal??i{lpﬁenu sh@uld seek out and attend this kind of
-of edpcagion, we siould encourage our children to ask ques- conference; they should get together with groups of other par-
tions; if we don’t know the answers, we shotild seek the answer ents to share information-and seek assistance in the development

together with the child. Let the child know that the parent . of special programs for gifted children.
" does notiglways have the answer. The teacher may also not . )
always have the answer which the child wants. Thus, parents . )
and teaahers should encourage the child to be creative, to ques- ‘ . . . L :
tion everything in doing research. - : I N ]
. Next, what is the responsibility of higher education in the T ,
" totel developinent of the child throughout his entire academic . _ B -
ca@r and after? It is two-fold program development and teach-
er training. Actually, they are really one and the same.
* *  This EGC Progran®was cooperatively developed by The
City University, the concerned parents, the District Superinten- . ;
-dent, and the Personnel of District 29. This program shows the : N
kind of results which parents ¢an have when they play an active
role in the education of their children. ' 3 ]

" This program can serve as a model for other programs o o

in the dity ¥nd in the nation. Perhaps, each college of City : : : . .

“University can, .in its own area, devote itself to the need ) - s
gifted children. York College relates very well to the nee{s Hf - ‘ . -
the Jamdica and Queens Community in regard to special pro- P '
grams for gifted students. * : '

QOur:conoern with the EGC program now is what will

happen to our children for high school and for college? Where
will our children be? Will they be dropouts two, four, or six .
yeais irom now? These are our main concerns.

" *We must insist on'a commitment from the colleges to
help us provide better education for our gifted children both
in tefms of stimulation and corcrete content. Stimulation .
without the basic skills means nothing. For an9thing above : "

“the fundamgntals, the sky is the limit. .
The &minar approach to education is very important; '
starting at a very young age, it should continue through the ed-
ucational career of the child. The curriculum should provide a
balance of freedom with stiuciure. College sponsored work-
shops, fora, and education fairs stimulate the interest of both
gifted childggn and their parents. Early entrarice programs are "y }
also very n®¥essary so that secondary school students may be .
admitted to allvanced standing for college work. : : : . ’
In the aréa of-tgacher training, the college should encour- )
age future teachétggdtake courses in the teaching of the gift-
ed. A teacher is ofter afraid to approach a gifted child. This
barrier must be broken down by training. Mutual respect is
needed between pupil and téacher: Gifted children should be
made aware of the possibility of.a careerin the teaching of
gifted pupils since they will be able to relate to pupils with
similar educational interests, needs, and problems.
Parents should spend a great deal of time listening and : b
talking to their children. Nine times out of ten;| listen to o
" them. | allow them the opportunity of influencing what | do
with my life since they are part of whatever | am. | ask them
questions, and | #am bound many times by the decisions they
make. :

\

Parents should seek information about gifted children. -

1 would recommend to you, Ruth Strains How to Deal with
Your Gifted Child.. Of great assistance is the extensive bibli- /.
ography. - ' _
1 agree with Dr. Seittelman’s remarks on the objectives ) .o,
of the college: to transfer, to expand, and to apply knowledge. o
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Martha Johns ( * N e - : \

As a parent of a gifted child, 1 believe in the Yotal development Another importarit obligation and responsibility of parents is
~of the child, The curriculum must never disregard or afford to see.that higher education fulfills these goals.
less atteptidn to the socialization of the child. In this totality inal??i{lpﬁenu sh@uld seek out and attend this kind of
-of edpcagion, we siould encourage our children to ask ques- conference; they should get together with groups of other par-
tions; if we don’t know the answers, we shotild seek the answer ents to share information-and seek assistance in the development

together with the child. Let the child know that the parent . of special programs for gifted children.

" does notiglways have the answer. The teacher may also not . )
always have the answer which the child wants. Thus, parents . )
and teaahers should encourage the child to be creative, to ques- ‘ . . . L :
tion everything in doing research. - : I N ]

. Next, what is the responsibility of higher education in the T \
" totel developihent of the child throughout his entire academic . _ B -

ca@r and after? It is two-fold program development and teach-

er training. Actually, they are really one and the same.

* This EGC Progran®was cooperatively developed by The
City University, the concerned parents, the District Superinten- . ;

-dent, and the Personnel of District 29. This program shows the N
kind of results which parents ¢an have when they play an active
role in the education of their children. ' 3 ]

" This program can serve as a model for other programs o o
in the dity ¥nd in the nation. Perhaps, each college of City : : : . .

" University can,.in its own area, devote itself to the need . . - s
gifted children. York College relates very well to the nee{s Hf E ‘ . -
the Jamdica and Queens Community in regard to special pro- 2 '
grams for gifted students. * : '

QOur:conoern with the EGC program now is what will
happen to our children for high school and for college? Where
will our children be? Will they be dropouts two, four, or six .
yeais irom now? These are our main concerns.

" *We must insist on'a commitment from the colleges to n
help us provide better education for our gifted children both
in tefms of stimulation and cencrete content. Stimulation .
without the basic skills means nothing. For an9thing above : "

“the fundamgntals, the sky is the limit. .

The &minar approach to education is very important; '
starting at a very young age, it should continue through the ed-
ucational career of the child. The curriculum should provide a
balance of freedom with stiuciure. College sponsored work-
shops, fora, and education fairs stimulate the interest of both
gifted childggn and their parents. Early entrarice programs are "y }
also very n®¥essary so that secondary school students may be .
admitted to allvanced standing for college work. : : : . ’

In the aréa of-tgacher training, the college should encour- )
age future teachétggdtake courses in the teaching of the gift-
ed. A teacher is often afraid to approach a gifted child. This
barrier must be broken down by training. Mutual respect is
needed between pupil and téacher: Gifted children should be
made aware of the possibility of.a careerin the teaching of
gifted pupils since they will be able to relate to pupils with
similar educational interests, needs, and problems.

Parents should spend a great deal of time listening and : b
talking to their children. Nine times out of ten;| listen to o
them. | allow them the opportunity of influencing what I do
with my life since they are part of whatever | am. | ask them
questions, and | #am bound many times by the decisions they
make. :

\

Parents should seek information about gifted children. -

1 would recommend to you, Ruth Strains How o Deal with
Your Gifted Child. Of great assistance is the extensive bibli- /
ography. - ' _
1 agree with Dr. Seittelman’s remarks on the objectives ) .o,
of the college: to transfer, to expand, and to apply knowledge. o

Q 2 6 | | 4
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“program and qualified to provide the best intellectual leader- .~ '

Panelist x ?

Marie J. Wittek '

In this discussion of the gifted, we are concerned not with gen- 13. Establishment of an Honors Center with an Honors library,
eral education but with special education in the institutions ef lounge, reading roomsy and other apﬁropriate decor.
higher learning. The academic world is one of pursuit. Depend- 14. Instifutionalize Sl)lch programs to assure, their pecrmanent
ing on the motivation and objcctives of the students and the col: place in th¢ curriculum} budget them and ngde them in build-
leges, it can be one of pleasure. perseverance, or pain. # inga traq(tit of exgellence.

. The acadomrcally gifted student slrould bg subjected to a ) If tirdse ﬁrrteen pomts are made the basrs for a program,
rigorous course of study that demands his pursuit of knowledge; th
: c result will be-special courses or classes at all levels of the col-

he can and should become the new Renaissance man of the twen- ; I . .

. A lege for both horizontal as well as vertical enrichment.

tieth and twenty-first century-quickened.to the adventure of ex- - o

ploring and learning, challenged by the unfamiliar, confident of - . oL

his own abilities to explore, to examine, and to evaluate himself
and the world around him.

~ The other panclists have discussed the advantages and dis-
advantages of acceleration. 1 shall limit my remarks to a consid- -
eration of an HONORS PROGRAM on the college level, thus:

1. Early identification of the gifted college student in the senior .

year of high-school. The criteria are: standing in his high schoo] Y

class, standardized tests, college made examinations and other' i

evaluation instruments. ’ .
2. Admission of those ide - :d as gifted to an Honors Program . e
immediately upon entrance to the collese

3. A specially organized and continuous counseling program to .
meet the needs of the individual students in this program. . '

4. Formulation of such programs in cooperation with all aspects

of college work: areas of concentration, departmental specializ-

ation, pre-professional or professional training.

5. Provision for variety and flexibility of program by organizing \' ,
special courses, ability sections, Honors seminars, colloquia, and  « ' :

* independent study. Advanced placement and acceleratlon will - . .

serve in a contributory role.’

6. Stress the Honors Program throughout the college as a model

of excellence for all students and faculty so that the “Honors

Outlook” will replace the “‘grade outlook”™. . : . .

7. Special organization, fnethods and materials appropriate to " -

superior studeats , o ' _
a. Small reglsters 5 t0-20 students. .
b. Emphasis on prrmary sources and original documents . o
rather than textbooks. ] .

~¢. Less lecturing and pre-digesting of course content by the

faculty; selectivity of appreach of the subject matter to be ' _ .
covered; discouraging passive note taking; encouraging stu- . Co
dents to adventure with ideas in open discussion- the col-

loquium method with appropriate modification of this / P~ .
method in science and professional schools. : /\\ o
d. Supplementing the above with increased independent o
study, research, and summer projects. - v
e. Require termrnal examinations for all in the Honors : N

_Program. _

8. Selection of faculty fully identified with the aims of the

ship for gifted students. .

9. Reduction of requirements where possible in order to al- ‘ .
low abler students greater freedom of choice among alterna- .

tive facets of the Honors Program.

10. Evaluation of the means used and the ends sought in the
Honors Program

1t. Gifted students wherever feasible, serve as apprentices and
research assistants to outstanding scholars on the faculty. ,

12.. Employment of Honors Students for counseling, orienta- - '

tion, and other academic advisory purposes to the general stu- \F/_\
dentbody. - . . A
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Panelist
Edythe Gaines
1 shall be speaking of funding for the future. First, we must education of high quallty for all children. Just as our counk[y-
have a correct aftitude. We are not begging; we are not plead- . men are beginning to attack public education, the rest of the
ing; we are not crawling. Our children are entitled to high world is adopting it. Let us return to our basic faith in that
quality public education r¥gardless of race, creed, color, na- ) notion and give our children what we owe them. 1 want to
tional origin, and socio-economic status of their parents. . join hands with you in that cooperative effort.

Second, this nation cam aftérd anything on which it defer- .
mines to spend its money. There is no reason why our children . Edythe Gaines

N

should not have what we owe them. The amount of money
-needed for this program is approximately the liquor bill of a
well-to-do family per month. We can afford it. We must, how-
- ever, set our priorities right.
Let us now look at the realities of specialized fundmg
public and privatenphilanthropic funding.
Under the public ones, the most popular are Title I and
III'of the ESEA Elemgntary/Secondary School Act originally
enacted in 1965 and extended annually. Title 111 provides
seed money for a period not to exceed three years to encour-
age innovation. This is dangerous and shaky money because - e
you are really building people Yip to slap them down if no other . : .
funding is available after three years.
Title 1 generated primarily on the basis of poverty may
be expended on educational deprivation. It would be very dif-
ficult, therefore to write a proposal for gifted programs under
Title 1.
Urban Aid is a sort of New York State Title I. About
Emergency Assistance Acts Funds, 1 am not sure. At best, you
get into a kind of Russian roulette game. You are competing
with people nation-wide for $500,000,000, which would just
begin to put a band-aid on the problems in New York City.
Fbundation money is 51m1lar to funds from Title'lll, i.e.,
seed money. It isgood money, but it will not continilie a pro-
gram forever. It provides a way to get an idea started. First,
they will 2, *“Is the program in operation?” Next, “Why isn’t
the program ing refunded by local funds.if it is a good pro-
gram?” Shortly, you will have a very gracious exit..
We now come to the reality of the problem: our glfted .
children are entitled to tax levy funds. About two billion doi-
lars are spent annually on public education. It js,in the public
fundmg sector that we are being clobbered to death. The public
is less and less willing to add to the pool of public funds for pub-
lic educatibn. Now is the time for people concemned about pub-
lic education to stop fighting each other, to stop telling'each
other how horrible we are since these actions give aid and com-
fort to those. opposed to putting more money into public educa-
tion. Many of our legislators, many of our leaders in education
and elsewhere, often using the data provided by us, consider
thdt nothing good is happening inthe sector of public education.
Consequently, they decide not to “throw good money after bad.”
They cut the funds instead of adding to them. We must now ~
band together and fight very hard for tax levy monies.
Our main reason for coming here today is to foster an
action program not just to give sermons. The EGC Program : - .
is a good, working, integrated urban education program. We - ’
must each make a commitment to this program. Represent-
ing the Learning Cooperative of the Board of Education, which
is concerned with quality education in the New York City
Public Schools, a contribution of $2,000 is offered to assist
you in securing the help of consultants experienced in seeking
the funds you need, including helping you Aith proposal writ-
ing. Our small but dedicated staff will also be at your disposal.
In conclusion, the only original and unique idea that
our country has contributed to the world is that of free public . 5
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Panelist
Helene Lloyd

As a former principal and nowassistant superintendent interest-
ed in the education of gifted children, I am pleased to speak on
present funding for projects for the gifted. ] also plan to speak
briefly about the future since we, as action people, must consid-
er tomorrow as well as today .

For the current year, New York City has received about
$134,000,000 in ESEA Title 1 funds and about $38,000,000 in
State Urban Education monies. These funds are for use in devel-
oping progran® foy educationally- and economicalty disadvan- -
taged youth. Howbver, since some of our gifted children are ed-
ucationally disadvantaged, these monies can be used to provide
programs to help gifted children move ahead to realize their
true potential.

Another source of federal monies, ESEA Title 111, now
provides “seed money™ on a year-by-year basis for pilot pro-
jects for a period not to exceed three years. Because of budget
cuts in tax-levy funds, some worthwhile Tigle 111 programs en-
rolling gifted children have not been able to be continued under
. tax-levy money, not only in New York City but in other urban
centers.

- At present, there is approximately $18,000,000 available
for competitive grants in New York State under the Emergency
School Assistance Act; New York City hopes to obtain at least

~$14,000,000. These funds are aimed at improving integration
and feducing the harmful effects of desegregation. The gifted
child can be helped by these funds as well as other children. As
an incorporated community group, you may submit a proposal
directly to the USOE Region 11 Office, 26 Federal Plaza, Man-
hattan. It is suggested that you confer with the Office of Spe-
cial State and Federal Programs, New York City Board of Ed-

ucation, in order to learn the nature of the consultation required.

Another avenue of funding is the National Institute of
Education, whose main ob}ective is to solve educational prob-
lems tflrough research. Problems, therefore, connected with
the gifted that you think can be solved through effective re-
search should be the subject of proposals submitted to this
agency. Consult USOE Region Il office for details.

In addition to the sources of grants just cited, other funds
in highly specxahzed categories are available. For example, the
Exploration Scholarship Program, which is jointly sponsored by
the U.S. Office of Education, Educational Expeditions Interna-
tional, and the Explorers Club, offers scholarships in astronomy,
archaeology, anthropology, marine biology, and geology to stu-
dents ages fifteen to twenty-one. These are areas of interest to
many of our gifted.

Other good sources of up-to-date lnfqrmatlon are Educa-
tion U.S.A., Focus: The Budget, American Education, which
contains excellent materials not only on funding but also on
the creative projects for the gifted, and the New York State
publication, Government Executive.

The publication, Crofts Education Services, Inc., lists
every foundation in the state that has money available. Some
trusts have not been used for years; it pays to take time to.
probe. .1 encourage you to visit the Russell Sage Foundation
Library and the Foundation Library on Madison Avenue,which
have catalogs describing private funding sources. For example,
the Ford Foundation a few years ago awarded New York City
schools a grant of $250,000 to develop programmed reading
materials for gifted pupils in order to encourage their indepen-
dence in reading. Similarly, the Astor Foundation gave about
$200,000 for a special language arts project which had a direct
impact on many young children who, although gifted, were eco-

nomically. and educationally- dlsadvantaged when thcy entered
the project. ‘

If you are interested in obtalmng funds, careful, prepa(a
tion is needed. It is seldom that you are fortunate enough to
get a grant without hard work. | recommend that, if.visits are
planned to the Russell Sage Foundation Library and the Foun-
dation Library on Madison Avenue, eagh person in‘the group
be given a specific area/s under which you would like to develop
projects, as programs for the gifted, teacher training, foreign lan-
guages for the gifted, etc. Each person can be given the respon-
sibility of locating sources of funding and then being responsible
for follow-up action.

The proposals wriften to obtain grants must usually be in
line with the requirements of the granting source. Therefore,
before writing a proposal, obtain the brochure which describes.
the agency’s requirements. Remember, your proposal must be
specific since foundation reviewers want facts and item-by-item
budgets.. They want to know what are the specific objectives of
the project? duration? who will be involved? how will it be
carried out? when? where? how will it be evaluated? what
are the specific costs? and many other questions.

1n applying for grants, it is worthwhile to get annual re-
ports from the various funding sources in order to review the
various avenues of focus during the past year and to learn the
areas’in which the foundation plans to channel its money in the
immediate or distant future. For example, the Ford Fdunda-
tion issues Annual Reports which are of great value in provig&
ing direction as to the type of grants which may have an opp
tunity to be funded.

Finally, I recommend that you support legislation for
gifted students. Senator Jacob Javits has introduced a bill to
include programs for gifted and talented pupils under Title VII.
This bill aims to accomplish your objectives, i.e., worthwhile
programs for gifted pupils. Take advantage of this opportunity
to support any legislation for the effective education of the
gifted.

All of us here today appreciate that it is time we make
certain that the needs of New York City’s gifted children are
met in order that we use their abilities not only for their own
welfare but also for the improvement of society. The New York
City Bbard of Education office | represent, the Division of Re-
imbursable Programs, is ready to help with any guidance you
may need in achieving your goals. -

. 30 S

(£
J

T
)

\ e

31



Panelist
Mgrion Marable ’ o

.As Executive Secretary of The Queens Association for the Ed-

2

-, ucation of the Exceptionally Gifted Child, I would like to state - .

U that this organization is designed to promote, encourage, and
: ‘foster programs in behalf of gifted children. We had a very aus-
picious beginning. We have been working very hard the last six
. Or seven years to accomplish this particular goal. The QAEGC
-is the product ef one woman, Mrs. M. McCreary, who had a
dream in 1966 when her child Lawrence was in the first grade.
She found that he was a precocious child who was finishing
tests far ahead of others, but he wasn’t being challenged educa-
tionally the way a child with his capabilities and abilities should
be challenged. She sought to do something about this. After
three"years of hard work, the organization established an Ad
'Hoc Committee to approach the various colleges in the Queens
~area.
’ The one college that did respond was York College,

through the efforts of Déan Wallace K. Schoenberg, who directed *

thit a feasibility study be prepared. When this study proved
favorable, Mr. Rubinstein, Community School Superintendent
of School District 429 as well as representatives of District 427
and /28 were approached to participate in the pilot program.
Only Mr. Rubinstein agreed to join the program; he made pro-
vision for thediousing and staffing of the first class.

Consequently, in 1970, thirty children were admitted to
the fifth grade program at P.S. 132 Queens, which is now the
Ralph Bunche School. York College faculty serviced: Spanish, -
Mathematics, Scignce, Art, Music, Speech, Physical Education,
‘and the Came 1b. The success of that particular year en-
couraged the group to expand to two grades the next year,
grades five and six. The following year, the program expanded
to include three grades: five, six, and seven.

In regard to fund raising, we, first of all, assessed each
parent of the children in the program a $15 one-time charge.
They also pay annual dues of $5. In addition, we sponsor cer-
tain small community fund-raising efforts as raffles and enter-
tainment to help us operate the program and the organization
in its efforts to watchdog thé program to see that the kids get
what they should get. We have also written to forty-three
charitable foundations and submjtted proposals for the fund-
ing of this program. To date, thoss proposals have not been
successful. We haveg also sent five Hundred letters to mer-
chants and chiuch:}h s-Nassau area. We have not -
heard anything favorable from thegn to-date.

We are not discouraged. We are determined to do our
part to bring about this type of program and to achieve these
objectives for our children.

-
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