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ABSTRACT .
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The Informal Reading Inventory and the Reading Miscue
nventory are compared as to purpose, origins, and methods of use. A
abular format, elaborated by an appended discussion, summarizes each
nventory's purpose, materials, length, difficulty of selections,

procedures in testing, types of behaviors evaluated, and resulting
scores. (Al) " ' v
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) " | A Comparison of thellnformal Reading Inventory
and the Reading Miscue Inventory .

A Chrp°73°0n of the Infornel Readine Insentery and the Reading
Miscue In'entory shows that while both zre sudectlve measures of oral
‘readlng accuracy and comprehension, each has a different purpose. ‘Whil
"both examine reading_performance they cannot be used interohangeably,/
yet their results show overlap. .

R The Informal Reading Inventory developed as a reaction to the -
1nadequa01e° of standardlzed tests of the- early 1900's and through an
awareness that all oral readlng errors are not equally 1mportant.

A1 the. tlme faulty eye movements were v1ewed as causes for readlng Pro=-

L

blems and appropriate speed in reading indicated competence'(Beldin,l97|
The Reading Miscue Inventory is an_extension of this reaction.
While the IRI provides.a decoding accuracy score; the RMI

investigates miscues as they provide insight into the strategies

the reader is using to discover meaning in the text. Thus‘the IRI

y1eld°_an error percent the RMI ylelds a stat1stical display of: the

graphophonlc, syntactical and semantic strengths the reader is uslnv

Gray was one of the early profess1onal writers interested in
.analyzing reading performance in terms of oral reading errors. He
observed that errors made by primary children Were ofla more-gross natuyr

| than those made by intermediate students in elementary schools. He :
attributed this change to the chlld's grow1ng abllltj to analyze words
for correct pronunciation. (Beldin,1970)

Beldin also reported that Thorndike inll934 had expressed concern
about the number of oral readlng errors students were maklng 'in thelr_
1nstructlonal materials. As many.-ac two or three unknoﬁn words per page
‘1s baff11ng for studenhts and makes readlng uncomfortable. Goodman contend

/

that the acquisltlon of reading is comparable to the acqulsltlon of :




. _page two , | ' / ' IRI'E Ri%I
. ﬁ-oral lanevares The development of accuracy is dependent unon the
ability of the reader to select cues to meaning. |

Purrell in 1037 susrested that when a child is asked teo read
eraldly - from materiel that he has ne?er seen (using a selection of
100 words), reoordjng the number of errors made will indicate
appropriateness of the material for instruction. He suggested
'that more than one error-in.twenty words would indicate that the
material is too hard. He stipulated'that material to be used by
the child independently should be easiér(Beldin,}970)-

Beldin (1970) said that Betts used an-IRI similar to the one we
known toady in his reading clinic at Pennsylvanie State Coliege. Betts
noted that a good exeminer analyzes both.context clues used by tne
student and kind of deficiencies in word analysis as well as cemputing
accnracy and comprehension scores. He said, further, that children can
somet1ne° undervtand the meaning of a passage in spite of many "word

-fluency" Errors. f

A comparlson of the materials used in the IRI and the RMI
I .

..shoWs 31m11ar1ty in variety of subject,  types of wrltlng and
representativeness of classrqom materials the chlld w111 be u51ng.
The_IRI;matertals are controfled as to a length so that the child
will not become fatigued; the RMI material . is controlled as to
length such that the child can.read it in its entirety witnin

) fifteen or twenty minutes.

" ‘While the IRI-consists'of paragraphs' graded preprimer through’
nlnth grade, the Reading Miscue Inventory requires material one

Ievel above that which is usually assigned to the student in class;
/thls material must be dlfflcult enough to generate a minimum of
twenty-flve miscues. . | |

// o Establishment of examiner-student rapport ie the first sfep

'. the administration of each of these informal inventories. Word

/4
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Silent Reading, Questions, (Cral Rereading of/the Silent Selecticen,

and the Iistenine Test are explainad to s}ﬂgents takine the Inforrm=l

pd

Reading Inventory. ‘The Peading stcue/eyamnner ‘explains that the

student's oral reading will be uaged'and that he will answer questlons
followins; his oral reading. 1In the Reading Miscue Inventory the
student is told that he will hot be helped'with unknown words;
vexamlner help is glven tg/the student 1n the Informal Reading Inventory

following a flve-second/;elay to give the student a charCe to work
/ ,

the word out on hls/own.

Comprehens%dn on the Informal Beading Inventery is evaluated
through examiner/questions which are literal, interpretive and
'problem'soiviné. The eXaminer may ask supplementaryiduestions to
encourage recall if the child has dlfflculty. but these questions
must in no way give recall information d1rectly to the student.
Comprehens1on is evaluated for the Miscue Inventory throurh the
Comprehenslon Pattern of oral reading errors, reflective of the
student's use of the 1nteract10n of semantlcs, graphlc/sound °ymbcls
and gramm ar. and through Retelllng. Following the oral reading,

.the Miscue subject retells the story as ‘he remmbers it. As 1n the
IRI, the | examlner may ask questions to _encourage recall, but not

to give informatlon directly to the student. Retelllng 1s evaluated
in terms of the type of material the child has read; story-type
mate11al in terms of character, events, plot and theme. information
materlal in terms of spe01f1e information recalled, generallzatlons
made and ev1dence of understanding major concept.

The oral reading accuracy for the IRI is 1007 minus the composlte ‘

percent of substitutions, repetltlons, om1ss1ons, he°1tatlons and words

4 prov1ded by the examlner. _ .
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Oral miscues on the RMI are Yes (nearly correct), Partly
Correct cor ot at 211« Repstitions are anaiyzed as to wvhy the
répetitions was made: to make a ‘correction, to changse the form of
the words as written, to anticipate the next word. Substitutions

are classified as non-vord, semantically valid, grammatically correct

‘graphically similar, similar in sound, dialectic subs ”tﬁtions,

. 1ntonation and pronunclation shifts and varlant forms of the

stimulus word. .

The Recapitulation Record for the IRI summarizes the
accuracy and comprehension scores achieved on the levels of the

inventory administered sugeests levels of materials appropriate_

~ for 1nstruct10n and 1ndependent readlng and notes the level of -

material which would frustrate the ch11d. A listening, hearing, leve

is included. Instructional recommendations and summaries of specific
word attack and comprehension skill needs are listed.

Each miscue reeorded ‘for the RMI is entered on the Reading

Miscue Inventory Coding Sheet togeuher w1th the text to which - the

reader responded. A percentave is der1ved which indicates the »

readefs use of graphic cueQ, sound 31m11ar1ty cues and grammatical

function cues and to what degree each miscue affected the meaning

I3

of the text.~ This Comprehen31on Pattern and the Retelling Score

‘are entered as Suatlstlcal data on the Reader Profile. The

Comprehen31on Pattern 1ndlcates the percent of miscues which resulted

in "No Lossf of comprehen31on,"Part1al Loss" and "Loss." The percent
of miscues with "High," ﬁ?ome“ and?"No Sound/Graphict 3elationsips
and the percent of miséuee"Withsgrammatically identical, indeterminate
and different function are recorde& on ‘the Reader Proflle.' fhe

%

percent of miscues whlch indicate reader strength, partial strength

and weakness are,also given. Repeated and Multlple miscues are
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raee five | ‘IRI & Rt
. “tallica in terms of freauvency ef miner. eecurrence, text item cceurrance
and number of times each miscue was cor: »cted.

The nrurpese of the FReader Frofile is *o indicate readine strateay
lessons which will help the student become aware of, and to select,
funct{onal strategies for comprehension of the deep meaning.
| Pilkulzki (1974) discussed the strong case for "faceAvalidity"
of the Informgl ﬁeading Inventory. rroviding the'test materials are a .
trueﬂsample of the materials to be used for instruction. He, further,
indicated that the Informal Reading Inventory is no bettér than the .
rerson using it Able-examiners_usihg the Informal Reading Inventory
do analyze errors, look for dialect andlshifts in intonaﬁion, recognize
the use of graphic cues aﬁd sound similarity, acknowledge the roles
played bj grammar anﬁ semanfics. and notiée whether a meaning change
is involved. |

Both the IRI and RMI as individual informal inventories ére time
consuming and subjective. They are valuablq as they inventory el en{s
of reading és a process. The Informal Reading Inventory contributes to
propé; placement of the student in_instructional materials and indicates
reading needs. The Reading “iscue Inventory sights into the reading

experience, identifies the reader’s strengths and so indicates the

direction for instruction.
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Variety of subject areas and
typres of vritirg :

New to child btut parallel those
‘materials he will use for
instruction
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qtenvlve examlndtnon of s;nrle ret
ine experlence
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¢aken from trade book or text took

New to child; story with discernib:
plot or content with concepts cles
ly stated and not overly ccmplex

.engths

Controlled so child .-ill not

become fatigue

Such that it may be read in entire‘
within 15 to 20 mlnutes

i
iffi- !
culty:

Y, Preprimer through Ninth Grade .

One grade level above that which is
usually essigned the ,student 1n
class’

Selection must generate a mlnlmum C
25 miscues.

rorce~
dures:

|
:

- 8ilent Reading.

Iistening,

Explain testihg technque,
tablish rapport

es-

Word recognition test
Cral Reading:
Child read from textbook ,
Examiner has copy of. the text !
Begin with passage one level
below where child encounter-
ed difficulty in word recog-
nition test :
liccuracy recorded
Comprehension questions

Behaviors noted

Comprehension questions
Cral Readings

Next dlLflCUlty level
Silent Reading
Continue increasing difficulty
levels until child frustrated
hearing
Examiner reads %o child
Comprehcenzion avestions

Inform the student why he is being
asked to read.

Explain that he w111 be taped

Explain that he will be asked ques=-
tions follow1ng the reading

Oral Reading:
Child reads from the trade or tex
book
Examiner's worksheet retains phys
format of book which student has

Miscues marked :
Retelllng of text by the chlld

alua-.
Aon |

|

Grade Placement: Acc. Cohp.
:Independent 99% 90%
Instruction 955 75p
Frustration -.-9C% 50%

Accuracy and Behaviors:

Head MNovement Omissions
Finger Fcinting Hesitations
- Svubstitutions Yord by word
Repetitions . Inserticns

Self-Corrections
¥iord Recognition:
Flash Untimed
Comrrehension:
Literal, Interpmetlve, Problem
Solvxng

Examiner help

Comvrehens*on Fattern:

Miscues marked:
Substitutions
Repetitions:

self correct . Intonation
change form® Pronunciatior
anticipate next word Cmissions
Insertions -
Partial word

Non-WOra'sub.
‘Dizlect Qiff,

Intcraculon
semantics, graphlc/sound synools~

'+ and grammar

Retelling Scere (Recal] & Questl%?s)
Story: character, Events, Flot, ‘

Informaulon Material: Snec*flc,

9 Generalizations, Major Concepits -



