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TEkCHING SPANISH-SPEAXING CH/LDREN TO READ IN NEW apur

The Spaniah-speaking,child is perhaps the most seriously disadvantaged in

our New Jersey sobools today. Puerto Bicans).who make up the largest segment of

our Spanish-speaking,population, are dropping out Of school at a rate four times
-4

that of whites and twice that of blacks ("The Puerto Rican Experience" NjEA

d

ReView Nay, 1979.1 It fellows tbat the e people are severely depressed econom-

:ically with a median family income ($6,94 0 that i5'44 per-cemb less than that

of Anglo-whites and 17 per ceht leas than that of blacks.

Basic literacy skills afe essential to social economic mobility. Apparently,
,

/

our schools have been failing this most recent influx of foretgn-speaking child-'

ren. Since 1970.thireJlas been 8ong support for mothe)tongue instruction in

beginning reading (Feeley, 1970) and bilingual/bicultural education (Waggoner,

1971,1; Wheat, 19741'Ur..S. Commisiio on Civil Rights, 1975, Saville-Troike, 1975)

as.an approach to developing literacy in Spanish,spekking groups.
(

The recent Supreme Court decision involving the San Francidco schools

(Lau vs. Nichols, )974) siys that school districts must take affirmatiVe steps

to help children who do not speak English.

On January 8, 1975, the Bilingual Education Act, implementing the LIQU

decision in New Jerseyi was psssed by the 'state legislature. This law states'

that districtsAlaying 20 or more pupils of limited English-speaking ability in

aay one langUage classification must provide a_bilingual education program for
-

thole ehildren. This mandatebecame effective on July 1, 1975.
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purifies or THE STUDY

In. Order to find out the status of bilingual (Spanish-English) reading pro-
._

grams in the state dust prior to the implementation date of this new legislation,

with an eye toward recommending a workable model, a survey was made in Spring,

1975, of school districts repotting more than 5 perccent Spanish-surnomed students.

The information for Table l'was taken frOm Castellanos, 1973, pg. 17 and 10;

starred districts responded either by mail or interview to the general informa-

tion survey form (Apiendix A), o Shared recent evaluation reports.

Table 1

-.
New ersey Districta ftporting a Five Percent Spanish-Surnamed School Population_

/

SCHOOL DIS PEXCENTAGE

West New York
* Union City

Hoboken
* Perth Amboy

Woodbine
ekpassaic t 4

Weehawken
* Paterson
* Elizabeth

Vineland
* Dover
* Jersei city . ..

MilliCa
* Newark

Blame ,

* Nex_Brunswick '

* . Lakewood
Hammonton ......

-Iong *inch
* North Bergen
* Trenton
* Keyport . . ...

Wayne
Carteret -.
Irvington `-

Pemberton
* Asbury Park

Jackson ,
* Atlantic City..
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RESULTS
4

f the slightly more than 50 -perccent which responded, five reported no
' 6

bilingual programsat that tine. This finding, plus the apathy that prompted

1.4 districts to not even'reply after follow-Alp mailings, points out why govern-

tent must step in to force attention upon pressing educational needs. Now ell

these districts must mount bilingual prograal.

Descriptions of Programs

Table 2 indicates that most bilingual progrania Were based in the elementary

(k to 8) grades. Only pout districts (Elizabeth, New Brunswick, Trenton, and

pmaden) reportedbaving junior/senior high school programs. Atlantic City has

a new Kindergarten-Grade One program.

According to Table 3 reading and math.were most likely to be taught in the

native languaie. Social Studies and science were the next most:frequently men-
.

tioned. This is probably becaUse text materials may be most easily found in

these areas. Also, it is usually recommended that "non-cognitive7 areas like

music Art, and physical education be conducted in English (U.S. Commission on

Ci Bights, 1975). Nei/ BrUhswick reported the most complete high school of-

- .

ferings: math, social studies, science, business,'and language.
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Table 2
.411,

What educational levels does your program-provide for?

Level

Bilingual
Primary only 1

Elementary grades 9
Jr.-6r. High School 4

E,S,L1 Only
1Primary OnlY

K-12- 2

Table 3

What subject areas are taught in the native language? .

Subject
N,

Rif

-10

Reading 10
jothematici 10
Social Studies 8
Sakrice 7''

Arts 2
Bustness 1

* N.B.

Throughout this-report total numbers of raponsas will be inconsistent
becuase respondents did not always choose to answer all questions or
ve multiple answersAto some that could be answered in that way.

?agate

5
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Tables 4 and 5.show how much iime was spent using the Spanish language and

how much time was devoted to English as a Second Language (ESI) 'instruction.

Spanish was used from 40% to 80% of the school day, with Mir districts reporting

a 50-50 split. Paterson described its program as being more in Spanish in the

pr with a shift.to more English in the(Jnidd1e grades. ESL instruction

rangedfztan i hour per day io 1 hours per day with four districts reporting 3/4

of an hour per

,
Table 4

How much of the day is spent using Spanish?

% of ray N

80 1

75 1
60 1,

50 4
4o 1

Table 5

How much time is spent on ESL instruction?
4

0
NUmber of Hours

hours' 3

1 hour 2
3/4 hour 4

t hour 2

While most bilingual programs tend to,keep the languages separate, New

Brunswick is exilerimenting with s concurrent (Spanish-English) approachto

beginning reading. Project Sell in Union City reinforces.content areas taught

in Opanishin the morning by reviewing concepts taught in the afternoon in Eng-,

liat. There is no apparent consensus of opinion as to the effectiveness of

concurrent instruction (Anderson and Bayer, 1970 po 100; Mackey, 1972, pp. 60-71).

6
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Teble*6 shows that most districts depend upon the results of language pro-

ficiencY tests and teacher remilmendations to place children in their bilingual

programa. Several meniioned using bath of these approaches or other m171binatiens.

The most frequentlr used languaee proficiency toots appear to be informal, teacher_

constructed measures and Title I ESL Assesament forms (Table 7). A few districts

use published testa like the John Dailey Language Pacilitlf Test ond Inter-

American seiies. One district, Fateraen, is eXperimenting with the new (1973)

Harcourt, prace, Jovarlavich Nilingual Syntax Measure.

Table 6

HOW do you determine whew shuld be in your program?

-Methods 141

LangUage proficiency tests . . . . . , 10

TeaCher recommendation . . . . 6
ral interviews 3
Needs assessment-0f chip. 1
Parents' preference '7.- , 1

Table 7

Utst tests are used t4 determine:command of English?

Test

Informal language proficiency tests. . . . 10

Title One ESL,Assessment 3
john Deily Language laCility Test 3.

Inter-American Series 2

Puerto Rican Test Series 1
Bilingual syntax Measure - Harcourt,

Drace,, Jóvanovich ' 1

\

This reliance on locally developed, informal tests is notuncommon. Galvan

(1975) .eea this as a predictable out¢ome of the lack of.a cen collection
r .

center for published language proficiency tests. He cites the attempt o

7
4
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Dr. Thomas D. Horn ts establish such a.center at the University of Texas at

Austin. Known as The Oral DIV:age Test Collection: Test Critiques and Re-

trieval System, this center would attempt to store information and critical

reviews of the tests so that consumers might easily Select the best instrument

for their needs. A working list of 54 language proficiency tests had been

collected as of May, 1975. PUnding priorities.will eventurlly decide the fate

of the project.

As for the duration of time in biltugual.classes, all respondents indicated

that their prQgrams would carry children more than two years; many,jiaid "as

long as needed." Apparently, these districts Were anticipating the'new state

law which specifies a three-year period.

Reading Approaches

Since a major goal of this study was to suggest a model for bilingual read-

ing rrograms, participants were asked to describe their presentpprograms. It

must be emphasized that this information was solicited:before the new bilingual

education law went into effect. These descriptions represent what the diatricts

were doing prior to inforced bilingual education.

Table 8 summarizeS thn informatiOn offered in'response to items one to four

on Part III of the, questionnaire in which participants were asked to indicate

Whether residing 4as taught in English, Spanish, or both on the various educational
(--

levels. It is assumed that those respondents who did not indicate any special

program in English for bilinguals on the kindergarten level place these children

in regular kindergarten situationa.



Table 0

Reading Programs (English/Spanish) Provided at Each Level

Ktgn.
Eng.,,Span.

Primary Middle Grades Jr.-Sr. NS
Eng. Span. Eng. Span. Eng. Span.

New Brunawick

Atlantic City X

Ommden X

Asbury Park X

Elizabeth X

Keyport X

Newark

Paterson X

Passaic

Perth Amboy X

Trenton

Uhion CitY *

Lakewood * X X
(project .schl

X X X X X X

X X

X X x x x x

x x

.x x. X X.

X X

x X
5

X

X X X X
X X X X

Infbrmation cm these two districts was gleaned from projectjevaluations
rather than frOIR the survey form in Appendix A since.these districts

11111r
did ndt''return the survey but did sliare their current evaluation reports

.

9
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Por their language-different kindergarteners, Asbury Park and Elizabeth

mentioned using SWIM (South West Regional Laboratory) material.; while Keyport

said they used Miami Linguistic readers and Scott Pbresman materials. Lakewood,

who was participating in F011ow-Through, has adapted the University of Arizona,

Tucson Early Education Model (TEEM) for all its kindergartens. Bilinguals part-

icipated in this progrmA, and in Spanish readiness exercises (Cohen et al., 1975,

p. 8).

Besides Lakewood, others with Spanish language programs in kindergarten are:

Atlantic City (Laidlaw and La Escuela NUeva); Camden (Laidlaw and Santillana);

Paterson (Santillana); and Perth Amboy.

It is interesting to,note that only five, or one thiVd, of the responding

districts reported having Spanish.language programs in kindergarten in Springof

1 Since language development haa traditionally been one of the major goals

.)
f kindergarten, it might be assumed that here would be the logical place for

beginning bilingual education. Horn (1966) found that many af the children in

. A

early bilingual projects in Texas were aclually "alingual," with even their

nativt:: language being underdeveloped. New York City (1965) has recommended bi-

lingual kindergartens that stressed readiness in both languages.

As seen in Table 8, bilingual reading programs in New Jersey were most rre-

'quently imaemented in the primary grades With many extending 'into the'middle

grades. Alne ft5tor that probably gave impetus to programs at these levels is'
,

the availability of materials. Unlike'earlier-.programs (Feeley,.1969) that had

to depend on South America, Puerto Rico, :aid even Spain for Spanish language basal

materia14, today American publishers are producing for this market. . Table 9

lists the materials by frequency of mention.
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Generally, reapondenta deacribed their reeding programa in terms of the

published series being used. Among Spanish aeries, Laidlaw ia the moat popular,

perhaps because it is the oldeSt. Santillana is beginning to show up, either

complementing or replacing Laidlaw. As mentioned above, New Siqunswick is exper-

imenting with Open Court fof simultaneously beginning reading in both languages.

A wide range of basal materiali are used for the reading-in-English component

with Miami LinguistiC most frequently mentioned.
4 .

Table 9

Reading Materials Used in Bilingual Programs

Spanish Materiels

Laidlaw 10
Santillana 3
Open Court .... . . , .... .... . . . 1
La Lingua Espanola 1
boner 4 1
El Hablo de mi Tierra (Spanish language arts

for Jr.-Sr. High School) .1

73ng1ish Materials

Miami Linguistic
;Aster 2
Scott Fbreamen. 2

'Ginn 360 2
SWAL 22
Ledo English Series (Jr.-Sr. High School),. . . . . 2
Open 0ourt H 1
bank Street . . .

Lippincott 1
Sullivan BAL
'Merrill Linguistic. 1

Although.only four districts .(Elizabeth, New Brunswick, Trenton, and Comden)

reported bilingual reading programs beyond the elementary level, it may be assumed

7/ that English reading-and ESL programs-ere provided according to need by all the -

?b,
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listed districts. Just as with the regular kindergarten programs, they probably

didn't indicate this an the survey sheet because such programs are usually taken'

for granted.

Since accountability and evaluation are key concerns at present, the survey

asked participants how they assessed growth in reading in both Spanish and English.

Table 10 shows that the Puerto Rican Battery and Inter-American Tests of Reading

were the most popular published tests; several districts reported using locally

deWeloped or informal basal ready tests. Only one district, Passaic, indicated

that they used an informal reading inventory.

-s

Table 10

gow Reading Achieirement is Assessed in-Spenish and English

Testa of Reading Achievement (Spanish). N

Puerto Rican Battery 5
Inter-American Tests of Reading 4

Teacher made informal tests 3
Reading series tests ... . . . e 2
Informal Reading InventorY 1

Tests of Reading Achievement (EnglieD)

Teacher Made informal tests 5
Nerto Rican Battery 5

Inter-American Tests Of Reading 4
Metropolitan Achievement Tests 3
California Achievement Tests 2
Iowa Tests of Basic Skills 1
S.R,A. Reading Achievement

'Oates MaeGinitie,Reading Tests 1

The appropriateness of the Puerto.Rican Battery and the Inter-Americsdl'

Tests may be questioned for Spanish-Engliih bilinguals LnNew Jersey. The

former was developed for and normed on children in Puerto Rican schooli; the

latter Were developed by NerschelMenuel (1965) wbo has worked maiqy with

1 2



Mexican-Americans. It would r;eiem that tests published bk producers Of bide

.at least measure the degree to which children were succeeding with their materials,

groins" reading inventories (Spanish and English), graaed selections

en read orally ind/or. silently, .would appear to be _one of the better ways o

"assessing performance and cad:peter:qv in reading in both.languages.

Evaluation and testing Amain areas tor development.. The .dvaluation reports

,reviewed in this stucly showed weaknesses in design and instrumentation. Apparently,

this is a national problem, discussed in length by the.6.S. Commission on Civil

Rights (1975, pp. 193-136). They state that often the success of bilingual progxams

has been based solely on the children's progress in English. This has been com-

pared with progress made.hy ESL groups and monolingual groups, without eonsideratiojd.

fox...the...amount of time spent-in English instruction. The Commission (1975; pp.

130-131) states:

librAhisame reason content area achievement cannot be meanwed through
English in the early graLs. Research is needed to determine at what point
children in bilingual programs can be expected to take'state or nationally -.

normed standardized tests, whieh assume knowledge Of English. Comprehen-
sive,native and English language assessment instruments are desperately

-fieeded

The Cammission (p. 105) recommends informal assessment approadhes in
,

interim and suggests an.over-all evaluation plan that is comprehensive in natures)

*including (1) pre-program assessment; (2) process evaluation; and (3) outcome L

evaluation.

Research design models that adequately show program

developed. Present designs show lacks in,the same areas

(X975, p. 628) such as inadequate ssmpling; failure to adequately define.and eon- .

trol treatments; failure to oonsider interaction effects between treatments and

general characteristics of subjects (Ira, sex, social class, achievement); failure-

effects also need to be

as those cited by6i-ickson

13



to look aeiOngitidinal as yen as ahort-term effects of progrmms.

Evaluation instrumenta and design models remain areas for continued research

and developaent. 'Projects like.the language test retrieval systedproposed by

Born at the Univereity of Texas are.one step in.the right direction.
IV

%

BEGIRDING READING.FOR BILINdUALS:- A'SUOGESTEDMODEL';-!

Aa evidenced from the above information, many New Jersek districts, eve,

before thay were required hyl.aw, were trying to pit into practice the best current

suggei;tions of linguists,-psycholingusts, and developmental psychologists by

developing literacy inthe native language as well as in English. Fears that bi-

lingual 'programs would inhibit children's acquisition of English language skills

-seitSd to have been overcome. In fact, research evidence that this is not so is

!hat accumulating (Fishman, 1972; Ramiriz, 1974; Ramirit and Politzer, 1974;

Bamiriz and Politzer, 1975). Proficiency in-Spanish appberd to be related-to its

mae at home and proficiency in English ierelated to exposure to English in,school

and community and especially to knglish instruction in school. So, making the

1.child literate in his own language while le,is developing oral-a 1 skills in

English will not detract fron his learning of English. In fact, same basic read-

Lag skills (sound-symbol relationships; concept of a word, a sentence; left-to-
'40

right directionality; print as communication, as language written dawn) can be

transferrel.\to reading in English as soon as children have some receptive control

of this second language.

These Jaw jersey districts have accepted that challenge, but they have

&Coped diverse models of implementation. Few seem to.atart native language

literacy proiirams in kindergarten. It would seem that this should be,the,place

to begin. l!k

In his film "Teaching,Rending to Spanieh Speakers," Ramitiz (1975) gives a

visuil report of a bilingual reading program developed in the Region One Curriculum

.--J 14
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Oenter in Edinburgh, Texas. Kindergarten children began,reading in Sianish via

"sharing", time. h3Is was essentially a-lanivageexperience.apizoach (LEA), since

thelteacher wrote oi charts/the dictatelsentences whibh Were then read by the

children. In first a #ond grades, the "sharing" stories were gradually:told

41F
and'recorded in Englis

Spanish reading was CZn inued in _first grade with Spanish language.materi

and phonics-spelling activ)Uea through which children learned to manipulate,let s

. -

-to build common words and-sentences. Becauseoa strong aural:oral English langUage

program was conducted simultaneously all throUgh kindergarten and first grade, the

children were scion, using the 'manipulative letters to encOde English words andsen-

tence pattirni. Thisvplus their LEA stories 1.U. English, was their introduction fo .

reading/in English.

O'Brien (1273) too, recommends an LEA beginning approach.to reading in inglieh.

Ohe'cites the advantage of this "speech to symbol" procedure.

Tbo many times.the.second langUage learner is thrust into a process re-,
quiring him to decode a symbol representing a speech sound that simply does
not exist in his speech repertoire. Abst.pbonological systems are based on
the assumption that the.Child Can match English symbols to-known speech sounds.
This false assumption accounts for the failure'ofmagy phonic programs to
produce any significant results among bilingual students (p. 105).

Despite this rather obvious weakness in strong phonics approaches for teaching

the language=different to read English, many New Jersey districts reported using

decoding-emphasis eystems (See Table 9, p. 9).

Others (McCracken and McCracken, 1972; Ashton-Warner, 1963;11011, 1970;

Stauffer, 1970; and Veatch et al., 1973) have offered variationscifthe language

experience approach for introducing reading in English. The mairradvantage seems

- to be that the concepts, vocabulary, grammar, and sound/graphic print that the ESL

speaker is asked to read will be within his receptive and productive contro) Of

English. As Van Allen and Van Allen (1966) point out, LEA is based on an "/"

rationales-

15
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What / car think about'I can.say.
What / caá write,/ can read.,

.

I can.read what I can write,
and what others have written for me.

, NO iew Jersey district reported using LEA in their,b1lingual reading programs.

However, -scum teachers-are.probably using it intuitively anyway. Luring an od--

,

site visit to-Pie firet.gradmi the 'writer did notice the teacher encoUraging child-

ren to write\ .word or two about their drawings, but when it came to scheduled°a
. ,

. ,

i

. . . . L.. .

,

"xeading tiMe," the Children's words were.put awatand publithed)materials,Were
. ..N., v.

I

used exclusively.

O'Brien.(1973, p. 106)"etresees the need for contiuued oral-aual English

-developMentito support the LEA activities since the language-different child cannot

always "say what he,can think about" in English.

The Tema Region k, iculum Center also demonstrates an activity-centered,
,

English-as-a-SecOndta -(ESL) kindergarten in'Tilm (Ramirez, 1975). The oral

language-thinking activities'are pursued in free play and in structured situations

stressing ESTI pattern practice techniques. Thie offers a goodziodel for primary

ESL programs which are prerequisite to beginning reading in English.. Goodman (1970),

states thafreaders need to be able:to predict'Words as,they sample text, using

sound/symbol, grammar, and semantic cues, Children learning their native language

have already internalized phonological, grammar, and semantic (vocabulary) infor-

mation about their langwe. The second-language-learner must move through the

listening-speaking.stagesbefOre moving to reading a new language.

To emmmarize, this paper suggests a beginning reading model for children who

are native speakers of Spanish that features:.

ef,
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Beginning reading in Spanish via language experience approaches in

kindergarten; ,

0

2. COntinute reading in Spanish languageasa3. materials in firtt graae;

3. ,Stress on encoding with manipuletive letters and writing to extend

LgA grou and individual activities-to.independent spelling nd °opposing'

r.

\

4. 4ural-orel English actiyities, struCtured and'infdrmal to eatablish

, receptive control andthinking ability in'English in k±ndrgzien and

there after according...fin-need;

5. 'Beginning reading .English in first grade via LEA charts and stori4s, .

liutilizing structure and vocabulary children can handle receptively and

.____

orally thus,building 'a basie sight vocabulary in English; ,

6. Continued reading in Spanish through grades oneand two until the English'

LEA program can be phased into English basal materials;

7. Ehcourage encoding to extend speech-to-symbol spelling to.English, trans-

-ierring skills already learned in'Spanish;

8. Stress meanidAful reading of English from the beginning rather than the ,

sounding out of letters and words Mat may sound like reading bUt actually

be no more than surface-level decoding.

'The above model, based on those suggested by the Takes Region One Curriculum

Center and O'Brien (1973), is offered to New Jersey distriCts seeking to dewelop

a precious reso ce trite bilinguals, who can think and reaa in two languages.

According to the U.S. Commission od Civil Rig1its,(3.975, p. 55):
,

Bilingual bicultural education capitalizes oil the native language
skills Children already have. Prom a psyhhological standpoint, the educational.
and emotional benefits of,, first, suocessfuay learning to read and, second,
of lea,rayng to read:in the native language contribute to development of a

1 7
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toositive-\self.:concept, which in turn contributes to suceess in school. Once
the child has learned to read in the native lauage', learning to read a
second langnage should present no great problem becausejbasic reading alcillsAN
are transferrable.

ia

.

18
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Coordinator:

Address:"

Telephone:

SUrvey of Bilingual Programs in New JerseY

0
I. 1. ihat percent:of the Children.kr your district are non-English speaking or

bi;ingual?.
: I,.

4
Elementary Sch./Jr. }146gh Nigh Sch.

2. What is the-aminant recodd languaget

I/. Bilingual Prograk Description 1

.

1, BOO do.you determine who will be in the program?

1(

What ages does-lour progrmn provide for?

.0.3. What subject areas are taught,in the native language?

Elementary

Middle Sch./Sr. High

Bigh School -\

4. Approximate4 how much time per school day is spent
in the native language?

5. Approximafely how much time per school day is spent
in English?

in.classes conducj
1

ih classes conducted

6. Approximately how much tine per'school day do children
a-second.-Danguage instruction?

spend in English-as-

7. How long is a child carried in a bilingual prOgram? (Circle one)

less tOan 1 year 1 year 2 years more than 2 years

=HAM
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Page 2

8.' How dcryou assess the thild's command of English?- (Names of tee/4s and
instruments used)?

MemaNNO

9. How do you fund yoUY program? (% federal, state, local funds).

--

Eli. Description of Reading Programs-for Rillnguals

1. Pre-reading (Ntrsery-Ktgnj

2. Beginning Reading (Ktgn.-lat grades) Circle one:

Reading in Native Language / Reading in English / Both / Other
includl.g names of commercial materials used;

4. Middle-Grades (4 to 6) Circle one:

Reading in,Native Language / Reading in English /Both / ther
EAplain, includingyaamea of commercial materials used:._

5.

6.

0011M1.1

Jtnior-High/Senior Bigh Cricle one:

Reading in Native Language / Reading tn English / 30th / Other
Explain, including names of commerciaimaterials used: .4. 4.,

Newealmftloar

How do yot assess children e

used)?

Beading Achievement in Na ive

4-
eading ability? (Names of tests,

Langtage:

s

strtments -

23



)4

Reading in English:
Readiness

Achievement - PriMary

: I

/

/

0 Achievement - E1tmentar3

Pige '3

.
. ,

_./
_

Achievemen Jt.-Sr. High Schoor

;4

(

0

7. Would it beloossible for me to visit some reading classes conducted with
your bilingval Children? (Circle onl)

Yea/ No.

Person to contact to ariknge visit:

Name.

Title

Address

Telephone

If you have questions about the above survey, can:

Dr. Joan T. Feeley
William Paterson College
Wayne, N.J. 37470
(201) 881-2227

. or
(291) 881-2216

"'Or .:..

V
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