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- TEACHING 'SPANISH-SPEAKING CHILDREN T® READ IN NEW JERSEY

-

_ The Spanish-speaking child is perhaps the most seriously disadvantaged in

i our New J‘ersey schools todsy. Puerto Ricans, who make up the largest segment of

our smnish-epeeking populetion, are dropping out of school at a rate four times
that of whites and twice that of blacks ("Ihe Puerto Rican Experience REA

' Review May, 1971&) It follows ‘that thege people &re severely depressed econom-

B

lcally with & median ra}niay tncome ($6,469.) that 1s'bl per cent less than that
of Anglo-whites and 17 per cent less than that of blscks. .

v Basic literacy skills are essential to soci&l economic mobility. Appsrent]y,
our scbools have been failing this most recent inﬂux of foretgn-speaking chud-
ren. ~ Since 1970 there hss been tro ng support for mothey tongue instruction in :
begmnmg resding (Eeeley, 1970) and bilingual/bicultural education (Waggoner, _

19(13, Wheat, 1974 U.S. commissio on Civil nights, 1975, 8av111e-Troike, 1975)

, ss an syprosch to developing literacy in Spanieha-speaking groups.
(

. '.l'he recent Supreme court decision 1nvolv1ng the San Francisco schools
(nm vs. Nichols, ;y97h) ssys that school districts must teke affirmative stepe
to help children who do not speak English. ' . _ ‘ )

on January 8, 1975, the Bilingual Education Act, implementing the Lam -
decision in New Jersey, was péssed by the stete leg;slsture. This law stetee‘
that distri,‘ctsi“: hsving 20 or more spupils- of limited English-speaking ability in
any one language clessifichtion must provide a bilingual educstion program for

. those chﬁ.dren. ) '.l'h!.s msndete becsme eﬂ‘ective on .mw 1, 1975.

v )



‘Page. 2

" PURPOSE @F THE STUDY

Y

In order to find out the status of bilingual (Spanish-English) reading pro-

P

grems in the state just prior to the implementation date of this nev legislation,

with an cyc' toward recommending & workable model, & survey was made in Spring,

1975, of school districts reporting more than 5 pei‘ccent Bpan_is'h-s%rnmed students,

The mfomt.ion for Table 1'was ‘taken from msteilanos, 1973, pg. 17 and 18;

starred districts responded either by mail or interview to the general informa-

tion survey form (Appendix A), ox, shared recent evaluation reports. .
LI ' R - ., ‘ . /
Table 1

N&r\ ersey Districts Reporting a Five Percent Spanish-Su;named B8chool Population .

' - ‘
~ oL BIEMECT . TERCENTAGE
, , .

West New Yo:rk o & @ o o & o o @ @ .. e o o o o o 73%,
* .Ul’!ion Clty. s e o . o oo @ o @ o 'c © o e 61%
HObOken. ® @ o o o o & ¢+ o ® 0 0 o e s 0 o o @ '%%

* Perth Amboy @ @ o o o @ o o 0 o i o o 0 o o o o h >
WOOdbineo .8 & & 8 0 o o s s e e e s s 0 s s e 33% : . -A .
*’\Pﬁl_ﬂﬂlc e & o g® * ¢ e s o o s s 0 o\o s e o o 31% ’ . ’
Weehawken e 's o o o o s ko e« o ©® o 0o o © o o o 23% \d
T o* Paterson, o, ® o 6 0 © o o 6.6 0 @ & 0 o 0 0 o o 2&
* mlz&bEth @ & O o s o0 s 0 s 0 0 o s s o e’ e 1%
! \ T . Vineland, . . )o- ¢ ¢ e .0 o o o 0 0 ¢ o 0 o @ l%
. lbver e ¢ o o o s o o 0 o o o o @ o e o o @ o o l“
* Jersey Ci-ty . .~o @ @ 0.6 o 6 o o 6 s 8 s-0 e . 17‘
v . MI’:CQ o ¢ 6 s o o o 6 ® 8 s e o e o @ o}r/;&\_l“
i - #* NEWBIK., o ¢ o ¢ o ¢ o ¢ 0 ¢ o o 0 ¢ o s o o0 o IS‘
/ I ' % CoamdeN. . « o o ¢ s 0 s o o ot e o o o » \05 . 1“'%
‘ Bune& ¢ © o o o & o & 0.0 ¢ o o eNe © o o o .0 ‘\ V, 12$ p
» m,mns"i-Ck o( ® o o o o o o o @ lo o o o o"fi' . la r
#* Lakewood. « ¢ ¢ o o o o o 0 ¢ ¢ o o & o o o Io . 1“ .
mn‘ton e o 8 o o o o o o\“ e o o 01 e o o o‘ ° l“
—_ i Ipns BfanCh ® o o o o 6 o & o o 0.0 SNe o' e o o %
) # North Ber-gen. e e e o o e o o @ o\ e o e o o %
< #* Trenton e o 6 0 0 0 0 0 0 e 0 0 s e Te e e o o o 8‘ o
© »* Keyport e o e. ¢ ¢ o o o o 'o e ©® o ¢ 0o 9 © o o @ 7‘ A
| WBYNE ¢ o ¢ ¢ ¢ ¢ ¢ ¢ 6 06 06 ¢ 00 0% o o ¢ o o 'z‘
’ ' Carteret. ".“ LI e e e R N N ) ; o Zz
’ mtnaton e e o 6 0 a8 s e s e s e e o o o o
Pemberton . e 0 o 6 0 s 0 0 o e e ,:.’“:{s e s o o ® 6‘ -
» Albul'y Park' ® o o o o o o o o ‘70 0’ ° o} e o o o e 6‘
Jackson . 2 o o 0o 0 o 0 o o 0 o @ ‘& e 0 o o o 6‘
‘- .-‘ Atlantic City e o o LI LI ‘e o e o o o e o 5’
Q i - -'3- . .
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Puge 3

. - RESULTS - .
Of the slightly more than 50 berqcént.which responded,- five reported no
bilingual programs at that time. This finding, plus the apathy that prompted
14 districts to not even reply aftezj follow-up mailings, points out why gdvern—
ment must step in to foz.:?em attention upon” pressling educational needfs. N;w &11.

these districts must mouxit bilingual program\l.

Descriptions of Programs -

Table 2 indicates that most bilingual progrems ﬁgre based in the elementary
(x to 8) grqdes._‘- enly four districts (Elizabeth, New Brunswick, Trenton, and
;.ntien) reported having junior/senior high school programs, Atlantl;lc City has
& new Kindergarten-Grade One program. ¢ ,

According to Table 3 reading and math: were most likely to be taught in the
native language. Social Studies and sclence vere the next most ‘frequently men-
‘tioned. This _i.;; probably because text materials; my- be most easily found in
these areas. Also, it is usualiy recommended that "'non—cognitive\" areas likév .
music, art, and physical education be conducted in English (I‘I.s. 0@1331911 on
ﬁi/v;;])hzights, 1975). Ne!*{ B_ruhswick‘reported_ the most complete high school of-

ferings: math, social studiés, tfcience, business, ‘and language,

IS -

hY
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‘ ' Table 2

What educational levels does your program -provide for?

oo Level " ‘ N*

Bilingual o
erryonlyooooooooi‘ooo
Elementary gredes, . ,
J'!‘-.-Sl‘. mgh SChOO].o LI 0. e o o o

E,S,L, On
Primary only « « « o

K“la"o'oooooooooooooo

L ]
L ]
*
*
*
*
*
o

.
-
-
-
-
-
-
- -
]

Table 3

What subject aress are taught in the native language? -

. Subject” , : - m*
. 2 . :
Reading. .. . L] L] L] L ] J. L . L] L] L] * o L] L L] L] lo
”thmt 1c8 [ ] L] L ] L] L L L] L] L] L] L] L A J L] L ] L lo
mc ial Studies L] L] L] L] L] L] L L] L L] ) L] L] L] L 8
wce L] L] L] L] L ] L] L] L] L] L L] ’ [ ] L 4 L] L] L] L] L 7 »
Arts . '] L] L] L] L] L] L L] L] L L] L ] L L] .J r L] L] 2
PUSENESS o o o o ¢ o o o ¢ o s s o o ¢ oV 1 L]

* B.B.

! I :
Throughout this report total numbers of responses will be inconsistent
becusse respondents did not alweys choose to answer all questions or
gave multiple enswers ‘to some that could be cpmred in that way,

J R
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Y, ‘ : . .
Tables 4 and 5 show how much time was spenﬁ using the Spanish languege and
‘how much time was devoted to English as a Second Language (ESL) instruction.
Spanish was used from 404 to 804 of the school day, with four districts reporting
‘& 50-50 split., Paterson deacribed its program as being more in Spanish in the
o3 4 with a shift to more English in the iadle grades. ESL instruction
ranged & hour per day to 1& hours per| day wit\ ‘four districts reporting 3/h

of an hour per .ay. ;

GO 3

i_7 4 Table 4

How much of the day is spent using Spanish?

4, of Day “N
| 80 1
/ ' | Z(S) 1
. 1,
7 ) >
1 -~ - \ Table 5

How much time is spent on ESL instruction?

-

—i ' —
Rumber of Hours , N '
14 hours <3
1 hour . . 2
Z/h hour ° L ’
' 2

While most bilinguel programs tend to_keep the languages separate, New
Brunswick is exéerimenting with 2 concurrent (Spanish-English) approech to
‘deginning r?ading., Project Sell in Union City reinforces .content areas teught
in Spanish in the morning by reviewing concepta teaught in the afternoon in Eng-
list, There 18 no appn;ent consensus of opinion as to the effectiveness of

concurrent instruction (Anderson and Bayer, 1970, p« 100; Mackey, 1972, pp. 60-71).

6



Page 6

" Table 6 shows that most districts depen& upofx the results of language pro-
ficiency tests and teecher recermmendations to place c;hildren in t_gg/i}-\bilingull
progrems, Séveral meﬁéioned qsing beth of these approach‘és or other cumb \tions.
The most frequentlf used language proﬁc;cncy tests appear to \be informel, teacher’&\

B 2N

constructed medsures and Title I ESL Assesament forms (Table 7). A few districts

use published tests like the John Mmiley Lenguage Facility Test &nd Inter-

Americth gSeries. One digtrict, Patersen, is experimenting with the new (1973)

Harcourt, Brace, Jovan.)vicb liligggal Syntax Measure,

Table 6

How do you determine who sheuld be in yeur program?

: ‘ , " Vethods — N

Language proficiency tests
Teacher recommendation . .
oral 1ntervieH§. e o o o o
Needs essessment af ¢

Parents' preference. . s o

. o‘"\o e o
e & o o o
* o o o o
. [ ] . [ ] [ _IBN
e o o & o
L] L ] [ ] [ ] L ]
. [ ] . [ ] [ ]
e ® o o @
HEREWONS
—

ieee® ® @ @ ®

Table 7
R . What tests 8re used te determine command of English? ™
Test

, Informsl language proficiency tests.

’ ' Title one ESL Assessment o . . « .
John Beily Language Facility Test. .
Inter°merican Ser;ieso o © o o o o o
Puerto Rican Test Series « « ¢ ¢« « &
Bilingual syntax Measure - Harcourt, ¢
lrace,, Jolva-nOVj-Cho o ¢ o o o o o;o ) 1

L] L] L ] [ ] L ]
e o o o o
L] L L] L] L]
HFhwWwwo | =

Tbis reliance on Yocelly developed, informel tests is not, uncoumon, Galvan

(1975) aces this Es a predictable outccme of the lack of.a cent collection
r .

center for published 1ang\n.ge proficiency_tests. He cites the attempt o

7
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Dr. Thomas B, Horn ta establish such a center et the University of Texas at

Austin, Known as The Oral Imnguage Test Collection: Test Critiques and Re-

trieval System, this center would attompt to store information &nd eritical

reviews of the tests so that consumers might easily éeleqt the best instrument
for their needs. A.;orking list of Sk legguage'proficiency tests had been i
callected as of Mey, 1975, PFunding prioritiesiwill eventurlly decide the fate
of the project,

As for the duration of time in biungual-cléues, all respondents indicated
that their prugrams would carry children more than two years; mnny}yaid "ag
long as needed .. Apptrently, theae districts were anticipating the new stete

law which specifiea a three-year period

3ilinguel Reeding Approaches
Since a major goal of this study was to suggest a model for bilingual read-

ing rrograms, perticipants were &sked to describe their ﬁresentpprograms. It
must be emphasized that this informetion was sol{cited:pg{gsg the new bilingual
’education41aw Qéht into effect, Theae descriptions represent what the districta
vere doing prior to‘infbrced bilingual educetion.

Tuble 8 suMmarizeé the information offered in’ response fo items one to four -
on Part III of the questionnaire in which partieipants were asked to indicate
whether reading Was taught in English, Spamish, or both on the verious educational
12;;ia. It is assumed that those respondents who did not 1ndieate any speclli ‘
progrem in English fgr bilinguels on the kindergnrten level place these children

in regular kindergarten situations, ' :

5.
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Table 8

Reading Programs (English/Spanish) Provided at Each Level

v

. ~ Ktgn, Primary MI{ddle Grades  Jr.-Sr. HEB
Eng.~l8pan.‘ _ Eng. Span, Eng. Span, Eng. Span,
New Brunswick X X : X X - X - X
Atlantic Ccity X | X X
Oamden f X X X X X X X
Asbury Park X X X
Elizabeth X X X X X,
Kéyport X X X x
Nevark X X X X
Rterson X . X X X X X
Pussaic x x. X X. ‘
Perth Amb-y X ) X X X ) ¢
Trenton X X x X X X
. Union City # X x x .x
Lekewood * X X X X X X

(project sch)

w4 -

* Information qn these two districts wag gleaned from project/evaluations

“" rather than the survey form in Appendix A since.these districts i
did not'return the survey but did share their current evaluetion reports oL

) \ ) [ . s

N ¢

~
e 9




_ For their language-different kindergarteners, Asbury Park and Elizabeth

mentioned using SWRL (South Wes* Regional Laboratory) materials while Keyport

said they used Miami Linguistic readers and Scott Forecsman meterials. ILakewood,

who was participating in Follow-Through, has sdapted the University of Arizon,
Tucson Early Education Model (TEEM) for all its kindergartens. Bilinguals part-
icipated in this program and in Spanish readiness exercises (Cohen et al., 1975,

p. 8).
Besides Lakewood, others with Spanish language programs in kindergartén are:

Atlantic City (laidlaw end Ia Escuela Nueva); Cemden (Laidlaw and Santillana);
Paterson (Sentillana); and Perth Amboy. \: | |

It is interesting to.note that only five, o; one thf@d, of the reapohding
districts reported having Spanish-language programs in kindergarten in Sprigg.ot
%?7§T- Since language development hes traditionally been one of the mejor goals

b ¢ kthdergarten, it might be assumed that here would be the logical plﬁce for

beginning bilingual education. Horn (1966) found that many uf the children in
early bilingual projects in Texas were aczually "alingual,"” with even tﬁeir
native language being underd;veloped. New York City (1965) has recommended bi-
lingual kindergartens that stressed feadiness in both languages. |

As geen 1n Table 8, bilinguel reading programﬁ in New Jersey were most fre-
‘quently 1m§i§mented in the primary grades with many extending into the middle .
gredes,  6ne ftqtér pgat probably gave iﬁbetus to prograﬁs at these le%els\lé‘
the availability of materials, Unliké‘earlier~progrtms (Fegléy,'1969) that had
to depend on South Americe, Puerto Rico, snd even Spain for Spanish lgnguige basal

materials, today Americen publishers are producing for this market. . Table 9

lists the materials by frequency of mention,

.
!

10 | B
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Generally, reapondentu dcucribnd their reading programa in terma‘ot the
published series being used. Among Spanish series, Lnidllw is the most popular,
perhaps because it is the oldest. Santillane is beginning to show up, either .
cemplementing or replacing Lﬁidlan. As mentioned tbove, New Brunswick is exper-
imenting with Open Court fof simultaneously beginning reading in both 1angunges.
A wide range of basal materials are used for the reading-in-English component -

with Mismi Linguistic most frequently mentioned.
o .

Table 9

Reading Materials Used in Bilinguel Progreams

Spanlsh Weterlals _— N

IALAIAW . . . e . . e e . . S 1.

Sentillana. ., . . .. .. . L O |

épen Court. . « o o ¢ o. o S |

12 Lingua Espenola. . ., . . B |
hmr-------- . -.00--‘.-.---1
. El Hablo de mi Tierra (Spanish language arts ° .
for Jr.-8r. High School) . . « v v & o & -1

Znglish Materiels T [ N

Mlami Linguistics o o v o ¢ ¢ ¢ ¢ ¢ o o o o 0 o o . b
‘I‘)istlr.........-.-.-.........2

Scott FOresmen. . . . . ¢ 4 ¢ ¢ ¢ o 6 ¢ ¢ 0 0 0 s 8 2
Ginn‘%éo......................2
Sm-...-. ...-'.....--....--22

Iado English Series (Jr.-8r. High School),, . . . . 2

Open CoMrt, v v ole v v b b er e e e e N ..l

Bank Street . T . . e o . 0 0 e 4 b e e e e e e 0ol

Lippincott. . & & o 4 o 4t o e e % 6 e e e e 0 e ool

Sullivan BRL: -2 o o ¢ ¢ o o o ¢ o o:0 o s s o o o I
.-.'-!.-----.-.--l

‘Merrill Linguistic.

Although only four districts (Elizabeth, New Brunswick, Trenton, and Camden)

reportéd bilingusl reading progréms beyond .the elementary level, it may be assumed

//" " that English reuding'lnd ESL programs ere provided eccording to need by all the .
4
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listed districts. Just as with the regular kindergarten programs, they probably
- _ . ‘ .
. didn't indicate this on the survey sheef because such programs are usually taken |

for grented,

B8ince accountability and evaluation ;re key conccrns at brepeﬁt, the survey
asked participants how they assessed growth in reading in both Spanish and English.
Table ]tg shows that the Puerto Rican Battery and Inter-Amer:can__Téotl of Reading
verae the most popular published tests; aeveﬁl districts reported unlng locelly
developed or informal basal rocdgr tests. Only one distrlcﬁ, ngulc, indlcated

that they used an informal reading inventory.

Table 10

How Reading Achievement 18 Assessed infsi;anish and Engllsh

Tests of Reading Achievement zapaninh; ‘ ‘ N

Puerto Rican Bttery © o o0 o 8 0 s o o o o «. v o 5 R
Intel:fMercm Tests of Reﬂding. I I O N 4
Teacher made informal tests. < « « ¢ « o+ o o o o o3
Re‘ding series tests . e.e o s o £ o o ; e o o'e s 2
Informal R“ding Inventory ® o o o o ¢ 0 e 0 o o o 1.
) / r 4
' Tests of Reading Achievement (Englishy) ~ .

Teacher Made informal testBe ¢ ¢ o ¢ ¢ ¢ ¢ ¢ ¢ o ¢ 5
Paerto Rican Bltte!'y @ 6 6 o o 8 4 06 0 0 0 0 s.0 005 .
Intgr'mrican Tests of RﬂdinG. * e o 0 0 0 s p e h
MetrOPOI’.tan ,‘cnievment T_ests ¢ o o e o o 8 o o e 3

< 0 ; s California Achievement Tests L I I 2
Im Teﬂt’ Of mic Skilll o o 0d e o o o o o o ¢ o l
S.R.A, Re‘ding AChie.ment * e o o o o o O | )
' Gates MacGinitie »R“ding Tests. e o 0 o 0o a0 e 01 .

L]

The appropriateness of the Puerto Rican Battery and the .Inter-Mngricm ‘
’ Tests may be questioned for Bbaniah-mallih bilinguals in New Jersey. The i
former was developed for and normed on children in Puerto Rican schools; the

latter vere developed by Herschel Manuel (1965) who has worked mainly with

X
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< Mexican-An\erica.na. It would se/ém that tests published by producers of b&eﬁs w 2

-. ' +at least measure the degree to which children were succeeding with their ma.teria.ls.

%omal reading inventories (Spanish and English), graded selectiona which chilgd- ‘
,g"z;en read oro.lly end/or silently, »would e.ppear to be one of the better wa;rs of.

“>.

- -, ’ Evaluation and testing remain areas for developnent. ‘I'he evaluation reports .

lsseasing perfome.nce and competency in reading in both languages.

reviewed in this study showed weeknesses in design and instrmnentation. Apparently,
this is a national problem, discussed in length by the §.8, Commi ss1on on Clvil
Rights (1975, pp. 103-136). They state that often the success of bilingual programs
hag been based solely on the children's progress in Englieh. This has beon com~

pared with progress made by ESL groups and monolingual groups, without coneiderltioﬁ

for. tl}g amount of time spent in English instruction. The Commission (1975, pp.

v

130-131) states: _ . N ' (

- For‘thetsame reason, content &res achievement cennot be meagured through
English in the early grades. Research is needed to determine at what point
\ children in bilingual programs can be expected to take ‘state or nationally --
' " normed standardized tests, which assume knowledge of English, , . Comprehen-
Q sive native and English language assessment instnments are desperately
needed. o o v o

The Commission (j). 105) recommends informa.l assessment approaches in
iz;ge-rixﬁ and suggests an over-all evaluation pla.n that is comprehensive in nature,'

"including (1) pre-program ascessment; (2) process evaluation; and (3) outeome L.\
evaluation, o o B S /\i
- Research design models that adequately show prpgram ef‘i‘ects a.lso need to be
developed. Present designs show lacks in the same 85&3 as those cited by/ckson
(197§, p. 628) such as inadequate sampling; failure to adequately define and con- .
trol treatments; i’ailure to cgneider interaction effects between treatments and -

general characteristics of subjects (1Q, sex, social class, achievement); failure -

/ 13 ‘




.chi}d 1literate in his own language while he is developing owl, skilla in

to look at longitudihel as well as short-term effects of progrmms. 3

Ewlluation inatrments and design models remain areas for continued research

and development. Pro;lects likelthe language test retrievul system proposed by

~

Horn at the Univeraity of Texas are one step in. the right direction.

8
I

B&INNING READING FOR BILIﬁGUALS A SUGGESTED DDDEL "

-

Ae evidenceg from the above informa.tion, many New Jerse;@ districts, even

: before tth were required by . Jaw, were trying to put into practice the beat current

suggestions of linguists, psycholingusts, and developmental psychologists by
developing literacy in the native language as well &s in English, Fears that bi-
lingual progrems would‘ inhibit cliildren's acquisition of Englisix language skills

~ seem#l to have been overcome. In fact, research evidence that this is not so is

fagt accumulating (Piskmen, 1972; Ramiriz, 1974; Ramiriz and Politzer, 197h;

Bamiriz and Politzer, 1975). Proficiency in Sparish appdars to be related to its
Use at home and proficiency in English /133 related to exposure to English in school)
8nd community and especially to English instruction in school. So, making the
. L.
English will not détract from his learning of English. In fact, some basic read-
ing nki];h (soux:xd-symbol relationshiﬁs; coqc’ept of_‘a‘;qord,.a se{itence; left-to- N
right directionality; print as conrnupication, as language written down) can be
tr.nlfer to reading in English as soon as children have some receptive control
of thil second lansuﬂ.ge. -

'.l'hue Rew Jersey districts have accepted that challenge, but they have -

d‘loped diverse models of implementation. Few seem to start native language

*1itere.cy proé-m in kindergarten. It would seem that this should be. the place

to begin, . % ‘
In his film "Teaching Recding to Spanish Speakers," Ramiriz (197'5) éives a
visual report of & bilingusl reading progrm developed in the Region One curriculxm

- 14
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‘ R c
Center in Edinburgh, Texas. Kindergarten children began reading in Spanish via

sharing" time. Th 8 was ess(ntially a language ererience approach (EEA), since

the ®eacher wrote charts/the dictated sentences which were then read by t‘he

children., In first a / cond grades, the "sharing" stories were gradually told
/) , ’ . R
and recorded in Englis e ) .

L2

Bpanish reading was con inued in fi.rst grade vith Spanish language. mater:l 18 . 4
ind phonics-spelling activities through which children learned to manipulate let rs "
_ -to build common words and sentences. Becaus%a strong oural-oral English 1anguage U

. ‘progrem was cq_nducted _sinmltaneously 81l through kindergerten and first grade, the
children verél. soon, using the hhnipﬂative ]ietters to encode English words and sen- _’
tence patti;rn'a. This, plus their LEA stories in English, was their introduction to .

reading in English,
O'Brien (1973) too," reccmnends an LEA beginning 'approach to reading in English,

_

She cites the advantage of this speech to symbol" procedure,
' Too many times .the. second language learner is thrust into & process re- ¢
quiring him to decode a symbol representing & speech sound that simply does
- not exist in his speech repertoire. 'Most phonological systems are based on
the assumption that the child can match English symbols to known speech sounds.
This false assumption accounts for the failure of many phonic progrems to
produce any significant results among bilingual students (p 105).

Despite this rather obvious weakness in strong phom.cs approaches for teaching
the language-different to read English, many New Jersey districts reported using
decoding-emphasis systems (See Table 9, b 9)e o =

Others (Mccracken and McCracken, 1972 Ashton-warner, 1963; 'Hall, 1970, .

Staufrer, 1970- and Veatch et al., 1973) have offered variations -of -the language
A

experience approach for introducing reading in Engiish, The maim sdvantage seems

‘to be that ‘the concepts, vocabulary, grammar, and sound/graphic print that the ESL

speaker is asked to read wi:ll be within his recsptive and productive contro] of

Engliah. As Van Allen and Van Allen (1966) point out, LEA is based on an "I"

rationales

15
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What I cad think about'I can say, . - o
What I write I can read. . -
I can read what I can write, ‘ CoC . o . .
~ and Vblt othera have written for me. , g

-

Nc ﬁew Jersey district reported using LEA in their _bilingual reading programs.

Hawever, ‘some teachers a./re Jprobably using it intuitively a.nwey. mriné an on- -

site visit to one first gradey the writer did notice the tee.cher encouraging chil\d-

r

- ren to write\ a word or two lbout their drawings, but when it came to scheduled L

reading tim'e " the children's words were put away and published ma.terihle verée
used exclusively N ' , . _ |
_ O'Brien (1973, p. 106)"stresses the need for continued om-auw English
-developnent )to support the IEA activities since the langmlge-dirferent child cannot

r

uweye uy who.t he ,cen think about” in English. : _ e

The Texas Begion ';\ » - icu:l.mn center a.lso demonstratea an activity-centered,

_' o - (BsL) kindergarten in'film (Ramirez, 1975). The oral
hngunge-thinking activities are pursued in free play and in structured situations s
stressing ESIL psttern practice techniques. This ‘offers & good model for primary s
ESL programs which are prerequisite to beginning reading in English. éoodma:n (1970),

states that readers need to be able to predict words as they sample text, using

) am:nd/synbol, grammar, and semantic cues, Children letrning their native languege

bave already internalized phonological, grammar, and semantic (vocabulary) infor-
mation about their lanme. The second-langmge-learner must move through the
lintening-speaking utagea 5&0re moving to reading & new langua.ge.

- To e;mrize, this pa.per suggesta & beginning reading model for children who

are native cpeakere of Spanish that features:’ .o : _ P
- ) i /

N
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L

1. Beginni:ng reading in Spanish via language experience approaches in
S ) kindergarten, L h . ' . T

. i

B 2. continute reading in SPanish language Basal mater:la.ls in ﬁ.r?t grade'
‘-\‘\

3. - Streu on encoding with ma.nipulative letters and writing to Sxtend

» LEA grou aad 1ndiv1dual activities to 1ndependent spelling nd canpoaing

-t

“Spanish; S - .‘/,/f » o
h 4ura1-orq1 Engnsh a.ctivities, structured and mro\mu to estabnah
| receptive control and thinking a.b:llity in’ English in kb en and

-

there after according _to/peed-"' L - o
\ ( 5. 'Beginning reading  English in first grade via LEA charts and storids, . -
A utilizing structu.r and vocabulary children can handle receptively e.nd

ora].ly thus. building a b&aic si.ght vocabulary in English,
6. Oontinued reeding in Spanish through grades one and two until the Engl:lsh

L=¢
Ly

LEA progrem can be phased into Engliah be.sa.l materials' ‘
7. Encourage encoding to extend speech-to-aymbol spelling to English, ‘trans-
| rerring skills already learned in Spanish; ‘ ‘
A 8. BStress mea ninm reading of English from the beginning rather than the ;
sounding out of letters and words @t may sound like reading but actua::i]:y
be no more than su_rfa._ce-level decoding. , ,
' The above model, based on those suggested by the Te¥as Region One Curriculum
+. Center and O'Brien|(1973), is offered to New Jersey distriets seeking to deyelop

& precious resoufce -- truie bilinguels, who can think and reail in two languages.

According to the U.S, Commission on Clvix Rights (1975, p. 55)
- o e o Bilingual bicultural education capitalizes ot the native language
skills children already have., From & psychological standpoint, the educational .
N and emotional benefits of, first, successfully leaming to read and, second,
{ of 1e:9tn¢ to read:in the native language contribute to development of a
fpm,

»._\,//




g | | | 167

. . )
r L w

) positive\elf-concept which in turn contributes to success in School. Once
the child has learned to read in the native langusge, learning to read a

second language should present no gresat problem becauseibasic reading skillan\ \ - (/ |
, are transferrable. ~ b
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Burvey of Bilingual Programs in New Jersey
Coordinator: ' ‘ ' o ) :

Address:’
Teleyhone v ) . i 5
ot ) . -
: I. 1. Whet percent ‘of the children :I.n yo, district are non-nxgnsh epeeking or -
b Qo bu_:,inguelt X .. ;
0 Elementary ° Middle. Sch. /Jr. B:Lgh High Sch. ,
N « T " i
2. What is the d.oninent fecpﬂd languege? : b :
b , ‘ ’ o .
II. Bilingus) Progren Description N o ‘ o
1, Botr do- you determine who will be in the progrem? )
2. What ages does~your progrem provide for? . B R
T §
. . i v
o 3. VWhat subject areas are taught in the native language?
» :  Elementary “
Middle Sch./ir. High | T
High School ' , '
4, Approxinetely how much time per school dayais spent in classes conducte?l
' in the native language? :

5. Approximately how much time per school day is spent ih classes conducted
in English? - s

6. Approximately how much time per’ school dey do children spend in English-as- :
a-second-mnguage 1nstruction?

.T. Bow long is-a child carried in a bllingual program? (C:lrcle one)
less tym 1 year 1 year 2 years more than 2 yeers

1 B
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S '—/,r' ' . .
Page 2 . .
8. How do you assess the thild's command of English?- (Names of tests and
instruments useq)? ' , i

A3

-

o . —_— ' -

- 9. How do you fund your progralﬁ? (% federal, state, local funds).

~- \
\
) . o - A z

t ( ERRY - - ; - ] ‘ . , —
[IX. Description of Keading Progrems for Bilinguels { . \

[
1. Pre-reading (Nursery-Ktgn.)

- - v o -

2

| L A
2. Beginning Reading (Ktgn.-1lst grades) Circle one: . .
) . 33
Reading in Native Languege / Reading in English / Both / ether ™
Explain, includi&g names of commercial materials used;
>
L. Middle-Grades (4 to 6) circle one:
Reading in, Native Language / Reeding in English / Both / ¢ther
Explain, including>'namqp. of commercial materials used:
R ,
5. Junior-HighfSenior High Cricle one:
Reading in Netive Lenguage / Reading in English / 3oth / ether
Explain, including names of commercial materials used: _ :’?Qfﬁ:é%?'\,
. . ~ . ST
— | N
v - \ =
G. How do you assess children' eading abfiity’( (Names of tests,}n‘sfruments -
used)? : L o
Reading Achievement in Nayive |Langiage:

/

“’3
N |'D
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LR | 4

f ~
,\, . | Pége 3 ‘ , .
" Reading in Eng_lish' N o |
Readiness . .
. _ o )
Achievément - Primary ' | -
. o] o
’ / // . - /~ -
4 Achievanent - Elfzmgntary : \ , .
. P . »
- a "\,
. / \v\ \
../ v ‘i‘./ *
.,
AchievanenF\v Jr.- Sr. High School‘ .
' o . =
p
'y
Te

Would it be- possible for me to visit some reading classes conducted with
your bilingpal children? (Circle one)

| ﬁ , Yeé/ No.. ’. | ,

Person to.contact to avthnge visit:

Neme - : .

Title : \
3

" Address

Telephone ' "

If you havé questions about the above survey, call:

Ir, Joan T. Feeley

William Peterson College ~ . N
Weyne, N.J. J7T470 | : ‘
(201) 881 2227 - A4

(201) 881-2226
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