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Reading tests have been used for many years to assess pupil achieve-

ment, determine pupil readiness and to identify specific strengths and

weaknesses. Teachers and other school.pérsonnel often select one or more
N ' ‘ Z ‘

published tests from those available to them and administer these tests h

*

tp-childfen in an attempt to.assass the children's achievement, rg;di—

‘nes; or specific strengths ang weaknésses. .A~tcst should be carefull;
':reviéwed before a decision is made‘toluse or reje$t it for a giyen

purpose. Thelcfiteria wh}ch should bg considered in reviewing'any

reading test includes: vaf&dity, reliability, standafﬁiéation éample,
.areas assessed by the test,.type of response requf;ed.of child,

indiviﬁﬁ%& versus group‘administration, time needed to administer test,
4 '. Ny
availability of equivalent forms, scoring options available, reviewers'

- .

- ‘ v . . .
comments, "informatign given concerning interpretation of results and/or

\
Y

instructional suggestions and groups for whom test is or is not

2

appropriate. . Each is discussed briefly beldw:

.

_+Validity answers the question, ''To what extent does the test measure
'\ : ) S oot : R 7/1 ’ .
. what it purports to measure? Validity can bé measured in se¥eral ways.

- Content validity refers to the extent to which the test taps knowledge

. of the curricular content and cognitive processes. Content validation
. ‘ . ) '

studies are commonly carried out'when‘achfsyement tests are constructed..

(.' \“;\ .
.Criterion~related (or predictf e) validft?\tells'how well a test mea-
B \\) .
X N . ) ~ ) \\\ X . »
_sures future performance on SOEE criterion. ' It is particularly im-

portant in readiness tests. .COJSt{uct validity tells the degrg% tg\ h

R PR adie g
Fa N

which certain psychological tra&Z;\S}\constructsigre;aéggi;%y repre~ .

sented HZ!teét performance. -Face ‘'validity refers t@}wheth
. o C

- or not on

\
» : . ~
- ‘
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Reliability refers to the accuracy of a measuring instrument. Tt

answers the question, "If we measure the same set .of objects agaiﬁ

and again with the same instrument, will we get the same or similat

al ways. Deter-

results?" Reliability, too, can ge measured ‘in sever
. . ) v

t

mining test-retest reliability involves administering the same test

'

twice to see if individual scores changf from one time to the next.

Detefmfﬁing paraflel—form-Leliabllity involves admiﬁisteridg two forms

of a test which are considered to be equiValent to determine whether
CVA a
- . A\ 4

scores change from one test to the other.géplit—half reliability is

.

determined through one test administration. The test is divided into

equal-parts (e.g., ddd-even) before it is administered ana the two parts
are tréated as if they Qerc separate tests. The highef the coefficient,

the more-reliable the instrument. The standard error of m#asurement

il

of b test indicat- “ow chance errors may cause variations in the scores
‘which might be obta. . . by an individual if the same'fgst_were admin-

istered numerous times. It is desirable to tise a test withla relatively.

Y Lo [
small standard error.: w o ' :

»

) Ll

To standardize‘a test, bublishers administer it to a large group
of students selected to be representative of thé'pdpulation at the

) ‘ .
" grade level(s) for, which the test is intended. This group is typically .\

called éhe'standardization sample. - In some cases a major effort is made
! : . ..
to see that the sample is_représgntatéwelof all the students in the

country. 1In othér cases a much less repreéenﬂative sample is tafén,

——— -

It is not the size of the sample that is of Ezjmary importance, but

rather ‘the sample's representativeness of the group(s) the test is

intended for. . . LT - '
One needs to be aware of the areas assessed by a given test in order

to be able to match a test to the needs of the progpective examiner.

Clearly, if a teacher wanted to measure silent rgading comprehension,

. .. 4 o I
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he should not us¢ an oral reading test. One must also consider the

type of response required of the student. Does the child have diffi-~

’

‘culty fi Ting in small circles or responding verbally which will

negatively influence the score he obtains? The setting in which the

- test 1is admihis;cfed (individually or in a group) and the time it takes
toladminister the tgst should aiéo be considered. If the teacher wants
_to,give the test as a pretest and later as a posttest, a test which has
two or more equivaledt forms would be ‘advantageous. The teacher alsop
needs to consider the kinds of-scores he wants to obtain and whethe%
a given test yields the results in the specified format(s). When

~available, reviewers' comments should be considered as well.
-

Test manuals vary in the amount of information given concerning the

<

interpretation of results and/or instructional suggestions. Clearly,

it is helpful‘to be provided with this information. Finally, one must

! -

be concerned with whether a test is appropriate for the various dia-

lectal grdups in our schools today. o v N
% ‘ .
Numerous reading tests were reviewed according to these critefia

and are summarized in Table I.

INSERT TABLE I ABOUT HERE |

'As shown in Table I, nome of the tests reviewed take into account .

dialect differenles. Research has shown that certain tests are

linguistically and culturally biased (Hutchinson, 1972; Roberts, 1970).-

There is some evidence in the literature ( Hunt, 1975) which indicates
that Black English-speaking subjects scored significantly highér on

an oral reading test presénted in standard English when "errors”

I “ . \- | | .
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attr{butahlc to dialect were not‘countc& as error%/fhan when tests
were socred according to, the directions given in the test man&al.

Harber (19}5) found that ?lack English-speaking subjects scored signi-
ficaptly higher on oral reading passages presenged in black English
étandard orthography than on équivalentlérai reading passages presented
in standard Fnglish. Thus, there is empirical evidence which suggests
that’ there is a need for developing eigﬁer dialect forms of reading ,
tests or alternative scoring‘Procedures for dialect speakers. . Not to
provide such tests or scoring précedures could lead in inaccurqﬁe and

misleading reading evaluatiohs and inappropriate classification and

placement of dialect speakers. 7
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Characteriatics of Tests Reviewed )

Name Type | Standard-|Reliability [Validity  |lndividual |Type of |Time Taken | Fquiva- {irade Levels

of fzation [Data Given |Data Clven Pr Growp  |Response | to tent Forms |Appropriate

Test Sample jn Terms of [ In Terms of Pdministra- Roquirqd Adminlster [ Avallable For

) tion o |
Cates-MacGinitie | R | NS |AF(.83-.86) |
Reading Tests: SH(,91=.94) {Not reported G Gr 120nfn: | Yes-2 Ind of K &
Readiness “ : ~ | beglnning
‘ N . First Grade:
"‘t \'\ b \
Metropolitan R LNS AF(.91) Content 6 G 60nin, | Yes~2 K & beginning
Readiness : SH(,90-.95) | Construct P y ' First grade
‘Tests \ Predictive
Murphj-Durrell R LNS SH(,86~.98) |Content G O 60min, | No Beginning
Reading Readi- SEm(},S-J.S) Predictive a First Grade .
ness Analygls .| Concurrent ;\ o
Durrell Listen- | § NS {SH(.96) /| Content 6 . Or 70min, | No Grades 1 through.
ing Reading Ser-. " ISE (4.2-6:1){ Const ruct | niddle of Grade {
1es:Primary Level no Concurrent :
Gates-HacGinite | §. s g AF(.83=.86) | Mot repofﬁéd G - Gr 40min. | Yes-l Grades 1-3'
Reading Tests | SH(.91-,94) ' J C
Primary Level | o :
Gray Oral § Small SEm(B;bb- Concurrent I v 10-15 | Yes-4 fGrgde 1-Adults
Reading Tests ’ 4.37) nin. |
'.

9
xaxeads
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I Table 1

\\\\nJ ™ ) Charatteristica of Tests icviewed r :
Areas Demonstra-| Scores| Detailed Discussion on  |Takes Into Ceiticloms stated‘hy Reviewers
Asgessed tion Items|Avail-| Interpretation of resultwjaccoqnt dia- '
. Provided f{able |for instructional supges- lnc:uhiffvr— !
; "tions {ncluded In mnnunt1(nmoﬂ(r
Listening comprehengion| Yes  [(GF . No No No clues glven to child to help him ldent{fy
Auditory discrimination - NS t.e lne which the cxamlner 18 describing
Visual discrimination LoIm (Berg, 1972),
Following directlons RS o
Letter recognition '
Visual-motor coordina-
tion -
Auditory blending A .
!@rd recognition v ' J
Word meaning Yes |IR Yes No Teachers do nbt gain very much educationally
Listening PR ~ .useful information because the test predicts
Matching RS future achicvement on the basis of past
Alphabet S achievement (Singer, 1972 a), .
Numbers | . |
Copylng. ) L
Phonemes "Yes PR Yes No ‘The hasic assumption of the learning rate
Leter names ' R test may be only partially,valid
Learning rate RS (Singer, 1972 b)/ .
— §
Vocabulary 1istening Yes | AE Yes (“ ~ No Construct and concurrent validity are -
Sentence listening " GE - weak (Spache, 1972),
Vocabulary reading PR ' | !
Sentence reading RS ,
. < . | , _
Vocabulary Yes {68 Vo Yo - fgcabulary section requires child mgke very
Comprehension NSS \ graphic & phonemic :ontrasts between words
| PR ¢ with minimal contrasts,Reading selections on
RS : the comprehension section are too short/
L , (Burke, 1972), -
Oral reading No  |CE Yes No "Tentative" norms are based on a ‘small
Literal oral reading RS C sample (Harris,1965; Lohnes, 1963).
camprehension SE . X
e - .




Table T {contd.)

Charucterlﬂtfés of Teats Revlewed
| Name * |Type- | Standard-|Relfabjlity Vull«ﬂly v'ﬁﬂﬁfﬂgﬁﬂﬂﬁw Type of  ime Taken E&ﬂi@n- Crudv:i;vQI;lm
of {zation Data Glven [Daty Clven I Groups | Responge To lent FormaAppropriate
Test Sample  LTn Terms of [In Terms of Wimindatraf kequired, pdmin{ster [Avallable e
. [ o ‘ tion
Durrell Analysts | D NS [Not reported Not reported L V 10-90m{n, | No Grade | through
of Reading Diffi-|, e middle of grade 3
culty:Primary
Level ’ '\j' , B
f 1
_ \ | "’
¢ {
Gates=McXillop D Not-re-|Not reported [Not reported I . Gr & V| 30-45min, | Yes-2 Flementary
Reading Dagnos- ported | | Grades & beyond
tic Teats
‘ "\
. A
| . | . . o/
:EE:ET%%H‘DIhg- D NS |SH(.85-.96) [Content G 6r | 140nin, |Yes-2  |Middle of Grade 2
nostic Reading | Construct: ' to middle of Grade
Test:Level I ~ |Concurrent b,
: L v
l t b
S‘
r ' \ ¢
. ‘ o "
- . ' Y
| . ( \[ 3
R L qnb
‘, 4 SR
\l - ' .
K N J /-> )




Table I kcontd.ﬁ |

.
{ t
& ‘ Characteristics of Tests Reyiewed ;h : K
Areas Demonstra- Scores [Detailed Discussion op - Takes 1nto ”5 " Criticisms stated by Revievers | N
tfon Itens| Avail- Interpretation ofsreglts R ‘

. Asgesged

provided -

‘ble&r‘
tions 1 cluded in manual”™

for instructional sugges-

account .diak 1 > 1,
bl
5edﬁlav‘v' S
¥ .4‘;!-"' "" v‘

ences

. 4
5 . Y

:n‘ ) '

~ Oral reading

i Silent reading

¢ Listening comprehension
* Word Recognition afd
“analysis

- Visual pewry of vordr |

- forns
Auditory analysis of
word elements .
. Spelling .
Handwriting

Yes
Y

GE
B

No -

WYes

. - ‘
K -;ﬁ%ﬂ :
: ',{!
N i ‘

No rel{ability or validity ihfornation
glven in nanyal (Robinson 1953)

.
A

dAH

Oral Reading.
Words-Flash presenta=
- tlm .
Words-untimed presen-
~ tatin
- Phrases-flash presentatiq
. Knowledge of word parts
- Recognizing visual Jorns
. of sounds
Auditory blending -
Spelling
Oral vocabulary
Syllabication
- Auditory dfﬁcrimination

+ No

|
@ .

No

Reading comprehension
Vocabulary

Auditory discrinination
. Syllabication

t

Beginning & ending sodnd'

Blends
Sound discrimination

Yes

GE
PR

'*No-

~ Yes

asxeadsg IISTEEQ -
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‘ ble T {contd.) \\ : ,\fr |
Charactet’i fcs o Tests Reviewdd Ny ' C
. b . . '
Name Type | Standard~| Reliability [Validity [Individual | Type of |' Time:Taken | Fquiva- |Grade Levels
of ization - |Data Given |[Data Given [v-Group | Response/. To Jlent Forns|Appropriate 'y
Test  [Sample |In Terns of [Jn Terms of Adninistraq Required Adnindstér | Available _ For \
v o .| tion ' " 1
Woodcogk CR | LN [AR(.83-.97) [Contest [ T [ .V . [20-30min, " |Yes-D - [k-12 -
Reading Mastery o fl - |sH(.98-.99) [Multinethodd < ' ‘ I
&ests | SE (L.1-3.1) Melitrait | A
f 1 Matrix ° oo
{Predictive ' .
N\ / ! A e ' /// ’ " . /.t
- Peabody. Indiﬂdualﬁc ’ s (3 06- Montent | I T P |30-40min. |No - @'&ool through ‘
Achievement %st « "6.51) |Concurrent | < v High hool
C \ \ TR(.64-.89) A ‘ .
, ‘ } : \ - ' (reading U »((
A I R sub-tests) : ' 4 : oo .
California, Achiéve y ‘NS [High relfa- |Not geported G ] . Gr |240min.’ . |Yes-2  |Niddle of Grade 1
ment Tests '] | [bility A L ‘ : L through Grade.2
, ’ ’ |
/ \ : \ A 1
- - ‘ ,'_I‘ \ . ll / ‘ i
Metropolitan § INS  [SH(.87-.93) |Content 6 6r {100min, - W Second half of
Achievepient S];m(2.3-2.7) ' " 77 |brade ]
Tests [ ' (reading '
i subtests) | V
Stanford Achieve- |§ | INS  |SH(high- . [Little solid 6> “Gr . |120-185 . | Yes=} | Second half of
‘ment Tests 1 - |enough for |evidence ' nin, Grade 1 end first
L i dlagnosing [available | ° half of Grade 2
,& individual * N
- problens) ) |
, ' o
{ ‘
| E
\ b
‘ ;
4 . H o
f . / o m
4
0
. i :
t/ v
15 K \ o
- ' n . 6
~ N y | |




"'- Table I (contd ) '

;

G!haracteristics of Tests Reuiewed

:"

¥

A}

ot

. — =
Demonstraq Scores| Detailed Discussion on

“&I{esl\\mto

Criticlsns stated by Reviewers

Areas

Assessed tion Itens Avail-| Interpretation of results laccount dia- |- L\ "
SR {Provided | Able |%or instrictional supges- [lect d‘fferz—

, ! tions included in manual ences |

Letter idenfification Yes - |AE Yes No ' - e J

" VWord 1dentifteation / ‘ AL, Cy )

Word attack - GE . C N

Word comprehension M | T

Passage comprehensdon | /NNS - ‘

} oo R |, r " )
- . S L (

Reading regognition Yes' JAE | ~=~ Mo ) N )

. ' "/ GE . //" lll‘ ,‘?}[ " .

| s N ‘
e ral information B y ool :
i NS$ N : %

' Reading vocabulat’yf( "Yes . QB | YesL\ Mo |
. Réading comprehen R e W ‘ : (b

Math - | 8 L : , s '

- Language T § | y 3
Word knowledge Yes |GE Yes No. " )
Word dié‘criminatioq\ NSS ™ .

 Reading R i - e
Aritlt\metic R - e k] v \
| \‘ S | ’
Word meaning | Yes |GE Yes No Very Iittle solid evidence cn#ﬁ{ng
‘Paragraph meaning + R \ the validity'of the test 1s ava’ilaIﬂe
~ Sclence & social studies| - |BS (Trgxler 1972).
concepts 5 N
- Spelling - |, ) ’

- Word study skills : iy '

. Linguage N Y

‘. ‘Arithmetic E n

xe fwi" : At;' ‘ - g .
L) Ky ' i IS
1 ' A
| ,7' h 2 :

—
<o .
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oot t . Table I (contd.) o //~
1 * - u . . ’ ! a I / .
C " Code: - . N S e : - «
L ' . ’ ' . 7 ) \ & ) ' .
) : . . 'Type of Test : : o .
: - .+ CR = Criterion-referenced , T ' -
") . D - Diagnostic o ' ' //F~d/ ’
- . R - Readiness ) -
* - +'§ = Survey ' ‘
: o SC - Screening -
' © . PR R ' ' )
R ) Standardization Sample 7 . ; ) .
Tf:y’ B LNS - L#:ge natipnal sample
Reliabilff);Data given in terms of .
: AF 7 Alternate form , : ' h : PN
- v~ ' SH Zsplit half . S O
SEE - Standard error of deasurement _ § ‘ v
. R TR - Test—:etest « o : s } -
= ) " Individual or group administration . ' o e
.- N ~. . . L .
6. - Groun_ ' L . ' :
o I - Individﬁai ' O T . , T, tth“"
‘ \~ .- .t R . ) p ‘
Type Jf reqponse required _ _ e “®
_ Gr_ - Graphic ‘ ' . ' S
4 P - Pointing . . . o
v V- = Vocal .. .. -~ '
_ ) . Scores dvailable - A ‘.
- "+ - AE - Age equivalent scores ‘i J
' o AI -~ Achievement index - . - ; ,
N GE - Grade equivalent scores . & o .
e, LR - Letter ratings : ' o
L 'MS - Mastery scores . o - 1
7 o ' “NSS -~ Normalized standard scores L 3
T ' PR - Percentile TanKs . . .
QR - Quartile ratings e
' - Ratings . e . - » : .
o RS -~ Raw scores v s . .
“ S <-"Stanines o . :
.SE =~ Standard eTror™ ~i: i

19 S
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