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Reading.tests have been used for many years to assess pupil achf,eve-

ment, determine pupil readiness and to identify specific strengths and

weaknesses. Teachers and other school.personnel often select one 'or more

published tests from those available to them and administer these tests
.

_ to .children in an attempt to assecs the children's achievement, readi-

ness or specific strengths ansi weaknesses. A.test should be carefully

.,reviewed before a decision is made to use or reje$t it for a given

purpose. The criteria which should bq considered in reviewing.any

reading test includes: validity, reliability, standardization sample,

areas assessed by the test, type of response required of child,

individu versus group'administration, time needed to administer test,

availability of equivalent forms, scoring options available, reviewers'

comments,-informatiO given concerning interpretation of results and/or

\e,

instructional suggestions and groups for whom test is or is not

aPpropriate. Each is'digtussed briefly belaw:

.Valldity answers the question, "To what extent does the test measure

1
what it purports to measure?" *Validity can be measured in setieral ways.

Content Validity refers to the extent to wbith the test taps knowledge

.of the curricular content and cognitive processes. Content validation

studies are commonly carried out'when achfevement tests are constructed..
( -

,
Criterion-related (or predicti ) validity\tells how well a test mea-

res future.performance on som criterioñ. It is articularly im-
.

portant in readiness tests. Co tpct validity tells the degree to

whiCh certain psychological tra4ts o constructs ar ually repre-

sented k1 test performance. .Face Validity refers tO'wheth or not on

'first impres*Vort, the test.appears to measure' the inrended con

40\
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Reliability refers to the accuracy of a measuring instrument. It

answers the question, "If we measure the same set.of objects again

and again with the same instrument, will we get the same or similar

results?" Reliability, too, can tie measured'in several ways. Deter-

mining test-retest reliability involves administering the same test
, .

twice to see if individual scores chang from one time to the next.

Determfning parallel-form Leliaoility involves admiriisterin two forms

of a test which are considered to be equivalent to determine whether

scores change from one test to the other. Split-half reliability is

determined through one test administration. The test is divided into

equal parts (e.g., odd-even) before it is administered and the two parts

are treated as if they were Separate tests. The higher' the coefficient,

the.morereliable -the instrument. The standard error of mfasurement

of test indicat ',ow chance errors may cause variations in the scores

which might be obta by an individual if the sameZst_were admin-

istered numerous times. It is desirable to Use a test with a relatively.

small standard error.

To standardize a test, publishers administer it to a large group

of students selected to be representative'of the population at the

grade level(s) for.which the test is intended. This gxoup is typically 1

called the stanaardization sample. -.In some cases a major effort is made

to see that the sample is representative of all the studens in the

country. In other cases a much less representative sample is tai'en.

' It is not the size of the sample that is of perpary importance,'.but

rather the sample's representativeness of the group(s) the test is

intended for..

One needs to be aware of the areas assessed by a given test in order

to be able to match a test to the needs of the proppective exaMiner.

Clearly, if a teacher wanted to measure silent tiading comprehension,

4 I.
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he should not Usc an oral'reading test. One must also consider the

type of response required of the student. Does the child have diffi--

culty ff ling in small circles or responding verballyyhich will

negatively influence the score he obtains? The setting in which the

. test is administered (individually or in a group) and the time it takes

to administer the test should also be considered': If the teacher wants

to give the test as a pretest and later as a posttest, a test which has

two r)r mare equivalat forms would be 'advantageous. The teacher also

needs to consider the kinds of scores he wants to obtain and whether

a given test yields the results in'the specified format(s). When

available, reviewers' comments should be considered as well.

Test manuafs vary in the amount of information given concerning the

interpretat.ion of results and/or instructional suggestions. Clearly,

it is helpful, to be provided with this information. Finally, one Must

be concerned with whether's te§t is appropriate for the various dia

lectal grdups in our schools today.

Numerous reading tests were reviewed according to these criteria

and are summarized in Table I.

INSERT TABLE I ABOUT HERE

'As shown in Table I, none of the tests reviewed take into account .

dialect differenZes. Research has shown that certain tests are

linguistically and culturally biased (Hutchinson, 1972; Roberts, 1970).-

There is some evidence in the'literature ( Hunt, 1975) which indicates

that Slack Englishspeaking subjects scored significantly higher on

an oral reading test presented in standard English when "errors"

(
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attributable to dialect were not counted as errors/than when tests

were socred according to,the directions given in the test manual.

Harber (1975) found that Nack Engiish-speaking subjects scored signi-

ficantly higher on oral reading passages presented in black English

standard orthography than on equivalent oral reading passages presented

in standard English. Thus, there is empirical evidence which suggests

thaC there is a need for developing either dialect forms of reading

tests or alternative scoring procedures for dialect speakers. Not to
-

provide such tests or scoring procedures could lead in inaccurlie and

misleading reading -evaluations and inappropriate classification and

placement of dialect speakers.

"Mgr

6



Table I

Characteristics of Tests Reviewed

. ,------'"------- * .,

Name Type

of

Test

Standard-

ization

Sample

Reliability

Data Given

Zn Terms of

Validity

Datil Given

Tn Terms of

individual

)1. Group

Admtnistra-

(Ion

Type of

Response

Required

Time Taken

.to

Administer

.

Equiva-

lent Forms

Available

()rade Levels

Appropriate

For

Gates-MacGinitie R LNS AF(.83-.86)

Reading Tests:

Readiness

SH(.91-.94) Not reported C , Cr 120m1n. es-2 End of K &

beginning

First Grade.

1
,

Metropolltan R LNS AF(.91) Content .G Cr 60min. Yes-2 K & beginning

Readiness SR(.90-.95) Construct
le'

First grade

Tests Predictive .

,

, .

Murphy-Durrell R LNS SH(.88-.98) Content G Cr 60min. No Beginning .

leading Readi-

ness Analysis

SE (1.5-3.5)
m u

Predictive

Concurrent '

First Giade ,

Durrell Listen- S LNS 9(.96) Conont G Gr 70min. No Grades 1 through

ing Reading Ser-

ies:Primary Level

SE
m
(4.2 6 7) Construct

Concurrent

middle pf Grade 3
,

#
,

Gates-MacGinitie SH INS. 4 AF(.83-.86) Not repoled G Cr 40min. Yes-1 Grades 1-3

Reading Tests SB(.917.94)

Primary Level

Gray Oral S Small SE (3.04- Concurrent I V 10-15 Yes-4 :Grade 1-Adults

Reading Tests
m

4.37) min.

,



Table I
.

Charaeteristics of Tents Reviewed

ATM
Assessed

Listening comprehenSion

Auditory discrimination

Visual diScrimination

Following directions

Letter recognition

Visual-motor oordina-

tion

Auditory blending

Word recognition

Word meaning

Listening

Matching

Alphabet

Numbers

Copying

Phonemes

leter names

learning rate

Vocabulary listening

Sentence listeningi

Vocabulary 'reading

Sentence reading

Demonstra- Sepres Detailed Discussion an Takes into

tion Items Avail- Interpretation of resnita act( nt dia-

Provided able for instructional sup,ges- loct 1 ffer-

'dons included In manual Nicol

es CE

NNS

PR

RS

. No No

Criticisms statellby Reviewers

No clues given to child to help him identify

C.e line which the examiner is describing

,(Berg, 1972).

Yes LR

PR

RS

Yes No Teachers do nht gain very much educationally

.useful information because the test predicts

future achievement,on the basis of past

achievement (Singer, 1972 a).

Vocabulary

Comprehension

Oral reading

Literal oral reading

comprehension

Yes PR

QR

RS

Yes AE

CE

PR

RS

Yes CS

NSS

PR

RS

Yes

Yes

,The basic assumption of the learning rate

test may be only partially,valid

(Singer, 1972 1)).' ,

Construct and concurrent validity are

weak (pache, 1972).

No No

No ,GE Yes No

RS

SE

lecabulary section,requires child mte very

graphic & phonemic :,ontrasts between words

with minimal contrasts.Reading selections on

the comprehension section are too short/

(Burke, 1972).

"Tentative" norms are based on a'small

'19,65).sample, (Harris,1965; Lohnes,



Table I (contd.)

Characteristfcs of Tests Reviewed

, . .
0- 4 '

Individual

or Croupa

Admiulatra-

tin

I

,

.

.....-.....

ype of

lesponae

Required,

V

Time Taken

To

1dminister

...........-
.......---4-4,---.-

Flutva-

lent him

Available

--.............-
..-----4.,

Name '

'

Type.

of

Test

Standard-

intion

Sampte

Reltahllity

Data Given

In Terma of

Validity

Data Given

In Tama ol

Grade Levels

Appropriate

Fqx

Airrell. Analysts

of Reading Diffi-

culty:Primary

Level

.,

0

)

JNS
,.

Not reported Not reported

,

10-90min, No

.

Grade 1 through

middte of grade 3

,

......

il

Gates-McKillop

Reading DiagnOs-

tic Tests

,

.

,

D

,
.

.

Not-re

ported

.

,

Not reported

1

.,.

,

.

Not reported I

.

Gr & V

.

30-45min,

,

Yes-2 Flementary

Grades & beyonci

,

,

,Stan'or. 1 :8

nostie Reading

Test:Level I

i

.
I

.

11

,

i

LNS

,

SH : 1, .Cbritent

Construct

Concurrent

t

,.....

I

G

,.

t:

.

Cr

.

4

,

140min.

.

.

Yes-2

.

Middle of Grade 2

to middle of Grade

4,

oh

o
H
m
n

03 ft
1

w
T1

m
m
;r

m

121



Table I (contd.')

Characteristics of Tests Rev,iewed

Areas

Assessed

Demonstra-

tion Items

P/ovidedt

Scores

Avail-

Detailed Discussibn o Takes,into

Interpretation ofqe account,dia

for instruction&suggeSieCI,

tions i cluded 1n Menliar'entes'

Oral reading

, Silent reading

Listening comprehension

. Word Recognition'ag

analysis

, Visual memory of word'

form

Auditory analysis,of

word.elements

Spelling .

Handwriting

Oral Reading.

Words-Flash presenta-

tion

Words-untimed presen-

tation

Phrases-flash presentatic

Knowledge of word parts

Recognizing visual,forms

of sounds

Auditory blending

Spelling

Oral vocabulary

Syllabication

Audftoy dNcrimination

Reading tomprehension

Vocabulary

Auditory discrimination

Syllabication

Beginning & ending sound$

Blends

Souncidiscrimination

13

Yes

it

It

GE

11S

Yes No

11) Criticisms stated by Reviewers

4

'
.? 4

No reliability or validity iiformation

given in manual (Robinson, 1953).

No AE

CE

R/
RS

Yes
r.

No

Yes GE

PR

RS

Yes J No



C

ble I (contd.)

CharacteIt1cs 4 Tests Reviewed
,

Naie Type

of

Test

Standard,-

ization

Sample

Reliability

Data Given

In Terms of

ValiciitY

Data Given ,Or.Group

In Terms of

Individual

Administra-

tion

Type of

Response

Required

'Time.Taken

, To

AdMinister

Equiva-

,lent Forms

Available

Grade Leveli

Appropriate

For
1

,

,

Woodcock

Reading Mastery
/

giesis

,-

CR

.

.

(

\

\

.

LNS

-

' .

LNS ,

A

, .

4(.83-37)

SH(.98-.99)¼

SE (1.1-3.1)
m.

SE
ni

3.06-

- 6.51)

TR(.64-.89)

(reading

sub-teits)

w.

Content

Mu1limethod-

Multitrait

Predictive

kntent

Concurrent

, I

.

-----/

V

,------

P

V

.

.

20-30m1n, '

30-40min.

. .

Yps-2,
,

,

.

.

K-12
.1

//

Presc, ool through

HIgh S hod'

. ,

,

, r
.

Peabody InddualliSC

Achievement !!st //

\---,

,

Californiadlich

ment Tests

D

ve-

:

'LEI

i

.

High relia-

bility

,

Notjeporte4

k

G
,

,-

,

,

I

240min.' ,

,

Yes-2

,

.

Middle of Grade 1

through Grade.2

.

Metropolitan

AchieveMint

Tests ,'

/ .

,

S

,

LNS SH(.87-.93)

SE (2.3-2.7)
a
(reading

subtests)

Content

,

G

.

Cr
.

,

100min.

.

Second half of

Grade 1

,

,pt4iford,Achieve-

lent Tests
/

I .

,

r

15 .

S

1

INS

'I

SH(high :

enough for

diagnosing

individual

problems)

.

,

t

Little solid

evidence

available

4.-:

.

.1

,

,

Gr

1

,

120-185

min.

\

Yes-3 Second half of

Grade 1 and first ,,-

half of 'Grade 2

.

ei

h.

0
hi

m

m

H rt
0

1
M

r
A M

P'l r

16



Table I (contd.)

Clharacteristics of Tests Reviewed

,
-,-

Areas

Assessed

,
.

,

Demonstra-

tion Items

Provided

Scores

AVail-

Able

Detailed Discussion oh

Interpretation of results

for instrUctional sugges7

tions included in manual

10es\into

accouh dia-

lect d fferT

ences

Critieisms stated by Reviewers

.

. 1

, .

. ,

.

Letter iden

Word identi

Word
4
attack

Word comprehension

'Passage comprehensio

fication Yes .

tin /

.

, .

.

AE

AI,

GE

NS

iNNS

PR

RS .

YeS

;

,

.
,

,

,

,No

.

.1

.
.

,

(

,
.

.

.

,

,

Reading re gnithin Yes'

Read amprehension
.i

,

,

Mat

'.Ge ral information'

Ag

G E

,

PR

R$

NSS

,

,

.)

i ,

.
,

,

Readi4 vocabulaiyaii Yes ,

, Reading comprehendlOn

Math

Language

'clE.'

PR

RS

S

1

Yes
..

.

No,

.

. ,,'

. ;
,

,
. ,

Word knowledge .: Yes

Word Alitriminatioo

Reading I

Arithmetic
1 ,

,

.

,

GE

NSS

PR

R

RS

S

.

Yes ,

,

,

,

No,

.

,

.

.

0
.

.

.

Very little solid evidence erning

.the validity'of the test is available

(Trpler, 1972),

.

.

,

.

I-I

H

18

.

.

. H.

o
IA

rt

m

CO

M

.

0

:

'

/

.

Word meaning Yes

'Paragraph meaning
.

Sciencel sOcial stUdies.

Concepts

Spelling ,...,

.Word study skills ,

Language .

Arithmetic
.

.
,

GE

P4

RS

s

,

.

Yes

.

.

,

.

No

,

.
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Cocie:

*.
'Type of Test

. CR - Criterion-referenced
D - Diagnostic
R - Readiness

- Survey
SC - Screening

d \,%

'Standardization Samile

LNS L#rge nap nal sample'

Refiabili Data given in terms of ,

AF Alternate form

4 SH = Split half
SE - Standar4 erroi of aleasurement

. Table I.(cont-d.)

o.

TR
m

- Test-retest

Individual or group administration

C. Group_

- IntidUal

Type af,response regutced

- Graphit
- Pointing
- Vocal

Gr
,P
V,

,Score'a

.AE
AI
GE
i)MSLR

NSS
PR
QR

RS

available

- Age equivalent scores
Achievement .index

" Grade equivalent scores
- Letter ratings
Mastery acores .

r Normalized standard scores
Percentile iaiiRs

- Quartile ratings
Ratings
Rawacores

-.Stanines
f

- Standard eiror-N,

\ )
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