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ABSTRACT , .
This study's. findings are consistent with the views"

and findings of others, such as Hansen(]960)%“Coleman (1966), and &;>
Maynor and Katzenmeyer (1974). Also, this study as well as-others
explicitly demonstrate to educators and those of us in the helping
- professions, such as school counselors and.counselor educators, that
the most studied group of people in our two hundred’years of freedom
from England blacks, are still educational achievement laggers when
academic achievement is assessed by traditional techniques. .
Desegregation has been no panacea for the non-White and poor white
child in a middle class, Anglo Saxon oriented educational systenm, t@e
reason being(that bhlacks, other minority groups,and poor whites
-~ continually demonstrate a lower level of performance on standardized ‘zf
tests. To say. that the aforementioned groups' scores on such :
assessment measures are better than they were when segregation wvas
vogue says - very little. It is only a manifestation of educational
malignant oblivion. Being better off but still not quite as
intellectuallyastute as one's peers does, not enhance positive self -
.concepts noetgé:s-it facilitate marketability in our competitiwe ,
world of worX. (Author)’
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The Impact of deségregafion on achlievement test scores of black and whi+g °

students In rural and an urban county:. Implications for counsellng
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Thls sfudy s flndlngs areiﬁpqsisfenf with the views and/flndings.?f

p' others, such as Hansen (1960), Coleman (I966), and Maynos and Katzenmeyér (1974),
Also, this sfud&.as well as others expllclfly demonsfrafe to edd;afors and4\<\
those of us in the helping professions, such as school counsebors and \

R COunsefor educators, fhaf the most studied group of'people in ouf ¥wo

hundred years of freedom from England blacks, are still -educational achlever‘\
- Y
S menf Iaggers when academlc achlevemenf IS assessed by traditional Technlques k

1

Desegration has been no panacea for thé non-white and poor whlfe chlld in
. "a mlddle class, Anglo Saxon orlen}éd educafional sysfem The reason being-

«that blacks, other mlnorlty gro/ps,\and poor,whrfes continual ly demonstrate

a lower level of performapte on sfandardjzed tests. To’say'fhafthe'afore;
. . S ' '

mentioned groups' séorés on such assessmenf Measures are better-than they

/

were when segregaflon was vogue, says very llffle .1t 1s only afmanlfes+aflon

of educaflona1 mallgnanf oblivion. l Being beffer off but still not qulfe as

)

Infellecfually asfufe as one ] peers does not enhance<poslflve sel f concepfs '

. v nor does LtﬁfaCIIffafe markefabllify in our compeflf}:é world of work.

The May, 1954 Supreme Court's declslon pro ng legally enfofced

segregation has given rise to many doubts, anxieties and apprehenslons In

members of both races. There has been a tremendous amount of speculation

surrounding the affect of desegregatihg public schools. Twenty-two years.

.

- ' . » R N . : )
have passed since the United States Supreme Court's decision in Bréwn vs,
. : A

Board‘of- Education.  -The Court not only, laid down a rule of law; i+ changed

cGo11016

an American -way of ILfeL ¥We have moved from Brown to Boston.
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.A major purpose of fhls sfudy was to Inves*lgafe the Imp‘cf of desegﬁ
regation on the Florlda Sfafew(de Twelffh Grape Achlevemenf Test scores of
black and white hlgh school seniors in a rurél and an urban Florida county.

lOneYThouaapd, fpur hundrep flkfeen sfpdenfaﬂ a]l hlgh.scﬁooJ seniors, were
djvldéd into etght groups for this sfud;.//The groups were based on race
(black and white), residence (rural‘and urban) anp school fypé (segregafed

and desegregated).,

’ * Instrument \
“The instrument chosen for use in this sfuﬂy,.The Florida Statewide '

/
TwelffﬁLGngde Achlevemenf Test, was Jnaugurafed in Florida In I935 and

slnce I940\has beenméponsored and conducfed by the Board of Unlverslfy
Examiners in Gaunpsvulle, Florida. Since 1963, Ethaflonal Testing Servlce
of Princeton, Ney Jersey has prepared and validated special tests tor the

Florlda program

The Florida Statewide Twelfth Grade Tesflng program Is conducfed in’

all Florlda high schools each fall to provlde comparable ablllfy and achieve-

ment data on/all seniors. Thej¢es+ is administered by the pupil personnel 1&
- g 4 ‘ N . . ! . . P
schools. Florida schools must attain a composite tast score of :

. ’ - ¢ 2

staff in th
v N \ -~
at Iaasj 300 out of a possible 495 in order to gain admittance to a state \\

]

univerﬁl . The compkefe battery consists of two booklets, lncludﬁng'fesfs

>

in mathepatical sclencé}\nafural science, social sclence,\Engllsﬁ and an

aptitudg test. v ‘l .
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Results

Nine hyp%{heges were tested in this study. The results are Jlsfed
- o '
below: . A

I. There was a significant difference between black segregated students'

"+ total test score and black desegregafed students' Tofal.fesf score. The score

. were hlgher for rural desegregated- white sfudenfs.

was hlgh&’ for -black desegregated students.

2. There was-a significant ‘difference in test scores between urban and
) 5

rural desegregated black students. The scores were higher f&r urban desegregated

black students.
a

3. There was a significant difference in test scores between segregated
and desegregated white sfudeg}% on the totfal test. The test score was higher

for desegrégafed white sfddéhqs. ’ .

4. There was a significant differenc - test scores between urban and -
»

rural desegregafed white sfudenfs,. The test ..ores were higher for urban

L

desegregafed whlfe students.

5. There was a slgnlflcanf dlfference‘H1 achlevemenf +e5+‘§525es between

~df,ban segregated black and urban desegregafed white students. The scores ‘were

hlgher for urban desegregated white students. ° y

6“ There was a slgnlflcanf difference in achlevemenf Tesf scores between

™

rural desegrega?gA black. and rural desegregafed white sfudenfs The scores

A

2

Analyses of varL,nce of the data revealed slgnlflcanf s+a+1s+lcal
differences between black and white students' test chres. The differences
were favorable toward white urgan desegregated students' fest scores.

These f}ndfngﬁ have sﬁown fﬁa# the achleveménf o;’SIack and Vhlfe ;fuden}s |

increated after four years of desegregation. Neverfhelesse white students'

achtevement test scores are higher than black students' achievement +e§$\scores.

’ N -
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The fact!that the differences in achievement test scores are greater
for white students. than for black students could possibly indicate the

need for. more educational support services for black students.

*
.
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Conclusion

LY ’

A major‘conclusfon reached as a result bf the flqdlngs of fhls study

is. that desegregation héé hot had 5 negaflye ef fect oﬁ total test scores (““
for black and white students and urban and ;;ral sfugenfs. If‘}s recognized
tﬂ5+ several other factors could haQ% caused changes in the Florida qufgw]de

Twelfth Grade Test scores but since desegregation a greater number of blacks

“~

have obtained hidher test scores.

{



“of judging the student on the bas?s»of the test maker's pfedefermln d..
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T Implications for Counsoling P '
. . : %
I f we as counselors, counseldr educators, and/or people helpers are

‘ .

t

to impact positive renewal on the etucational enterprise, we must consider

1

5 .
alternative approaches to the commitmen# .to.which we embrace. Oneo alterna-

flve“approach is actlon. Counselilng lséablng, lnvéIJ;menf.
. » R . o N
Doing What Regarding Testing? o/
A , - - ’ :
. Fstablishing ﬁ%pporf with administrators and teaching faculty

Ly
in order to make in-service workshops or programs implementaed by counselors

-beneficial regarding testing.’ ‘ o . : -

-

“A. This is one means,of calling attention to our propensify for

;émpanf universal fhégri21ng, that is, everybody solves problems alike, :

4 . <
everybody thinks alike, everybody has the same values and life styles.

Since there are certain conditions such as segregafion,fpdverfy, geogréph1cal
LS 7 ' N
locale, etc. that don't permit such universal theorizing, these conditions

must be taken into consideration when Seldd%ehé, administering, and inter-

- I !

preting test data but:above all when feaching. The?esfabllshing and using

of local norms would be applicable and useful in minfmizing universal

theorizing.

'

8. inv9lvemenf regarding executing such workshops and programs

may also call attention to and»prepare fesfers'of the need to become :

prepared observers, that is, kngk what you're looking at; be perceptive

S
to the testee that one is attempting to assess. - y,
b C. A third issue that such in-5ervice programs mfghf address ~ -

&

. : . ~
themselves to is t;ainiqg testers to become_.answer analyzers. Instead
.- - .

¥

v .

responses and evaluating the response as incorrect, find out whaf-quesfiqn

. %
—~
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¢ ) .
the s tudont ﬂg;Ud||Y haard or reoad. 1s heflrosponding to what was asked or
.

<

e L
* what ho thought was asked? Prodetermined responses or answers Is also a

disadvanfq&o ot standardized Tosflng.A i 1
) . S D. A'fourfh’aéoa_fo bo‘ﬁgilf with. in a workshop sotting is fhé K
-~ ., Co
’ C facilifﬁf!on of teacher awarcness of and sonsitivity to the need to become
téeacher-student inferacfiqﬁi;fs; { . - -
.i'~ , . . . Thefe l;\;jhegd to be-descriptive regarding whéf is to be
) taught; but fh}s descripf}on\musf\h& phra;ed in terms of goal behavior .
which is congruent with the students that are being taught.
ot - Gordon (1961) corroborates this fact in his ‘description of the
educative procégs:
. _ ,tEdbcafloﬁ involves a multitude of fra%sécfldné’befween

what is Indigenous to the learning experience. The learner brings fo the
’ " learning task a physical ‘self, an intellective self, and an emotional self.

These several aspects of self interact not only among themselves but also
. I .
interact with the effective. environment, and these respective interactions

are reciprocal, dialectical, and relative....relative in the sense that

. S .
interactions are always a function of a particular set of conditions, and

a specific interaction has to be understoed in relation tQ these conditions."

A} -

A specific activity which counselors and/or teachers might utilize
fo enhance studenys' performance on standardized tests Is described by
’ ¢ .

Rudman (T9/76) She suggests three steps: S

¢

I. make qudenfs comfortable in the testing situation,

2. show them how to complete tests et*ficiently, and

3. help f@ﬁm see sfandardizéﬁ tests just for what fhey are.

/c
s exe‘gjse as' the Warm-Up, the Dry Run, “The Fol low-Through.

\é?e refers fo thi
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{ P, Counsebdr cducators have o strategic role to play in effecting
-~ 7 . s

L_.
—

pouitive renowal pn the cducational enterprice. The cruciat issue s
‘ i b v
traininag counselors to become more sophisticated test users and analyrzers.

N ’
Such <ophistication would mandato adequate skills in statistical concepts
also. A beqinning point, i4 explaining tha definition of a standardlzed

tost. ’ t,

Gibson (1976) provides a practical and slmplé definition of a

»
B

standardized test: - -

~

"A standardized test is one in which “the procedures of.
- »
adminiﬁferinq’a test and scoring it have been made uniform or standard.
. : ¢ .
This. uniformity makes it possible to compare the scores of students from

different parts of the counfry.',A standardized test is written by a test
. ° ) Q" ,

“ publisher, who produces the test for a national market and provides with

it a maﬁual of instructions on administration and scoring. In addltion,

before reteasing the test, the publisher administers it to a sample o?\fhe

-

kfnd of sfugenfs_for whom it is intended; this is done iﬁ orde fo\obfain
norms-or standards--by which scores on the test may be interpretted."
Speaking ip goal-behavior terminology, counselors will have
. ~ v N

achieved a safisfacfé}y level of understanding of the meanihg of standardized

. -,

test when they:

§ (1) cease their building of echafionaI railways-placing (

-

-,

students in Track |, Track || and Track |I! which leads to what? Academic

Failure.

(2) dispel the 1Q myth by encauraging and/or.suggesting that
. o

y

students fak;'courseg that will enhance their level of achievement and com-

- petence; thereby placing less emphaéis on |Q SC&QS?.

o r ' ¢
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(%) ro-ovaluate thoir-attitudinal prodotermined rolos which:

involves looking &t o score made on a standardizod teot and dociding what -

4 student han the ab i'lity to do or not to do.,

.

(a4 'prou‘m tost manuals to determine the sultability of the

te,t for the students to be ansessed.

(%) question tactful ly teachers.and administrators about the
consistency af skills taught in class and the skills selected by the test
desiqners as important (content vallidity).

(6) ‘establish local norms for standardized testd that are

msed,
*}?‘:‘.‘

L4 .

It is time we start working togother for an educational -systom that
® . .

L3

e

will not only ofovlde equal educafi?nal opporfunif'ies and high test scores

i‘ but a quality education as well.
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