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’

PHOJECT DESCiIPTION B - B

A major theme of this century has been child study, and é.major"
outcome ‘of this study has beep awareness of the role that emotions
play in the life of a growing child. . ‘ <

Similarly, a growing awareness has- ogcurred in education in the

past five -years. This new focus is on- ghe affective domain in .’
learning. : T

, This awareness has produced much concern for healthy emotional .
growth in children. However, the implemenpation of this growth was,
for the most part, left up to chance. : .. .

) Within tHe las® five years, the trend toward '“humanizing” the
school ‘environment has increased with its present-day effects being
felt in the development of curriculum in Affective Humanistic.
Education. B o , . ‘ f

Affective refers to the feeling or emotional aspect of exper-

_ience and 'learning, while cognitive) learning refers to the activity

of the mind. The integration of the affective and cognitive.aspects
of learning have also béen referred to as cOnfluent education.

Traditionally, schools-have heen basically cognitively ed
stressing the. development of a.child s academic skills and leaving
”gmotional development and social interaction up to “normal growing
up processes.”' However, researci has documented- that emotiodnal
development and the ability of one to negotiate his own emotions can
be learned. Leaving the development of the affective domain up to
chance has cpeated a void which has revealed itself through social-
emotional problems in children and adults. National statistics
indicate that somewhere between 15% - 20% of thisg’ country’s school
population have social-emotional difficulties of varying degrees
which don’t just vanish with aggybut which continue into adulthood.

Affective education’ is a developmental approach instilling in
children, the'social-emotional skills to cope with themselves and
others, while at the same time, providing them with experiences

% which help them to be more confident, more self-reliant, and better
able to clarify their values, mdre open to alternatives and more

A

responsibLE;fof their own actions. . : .

. .This project aims at légitimizing'the_réle of'éffecgfve edu-
cation in the .development of the “wholel’ child so that’as much

emphasis as is placed on the traditional academic subjegts will be .-

placed in helping children negoti te®their own emotions and their
interactions with others. It has’long been realized that because -
education has left up to chance the development of children’s B

emotions, we are now reaping the consecuences of this omission in:
the many forms of emotional and psyvclrologicdal-;illnessess o

-

. .
- : -~ $. D
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The Towh of Rocky Hill has a school. system comprised of three
’giomcntnrlﬁgllooLu‘.n unior high and a hipgh schogl. Presently, the
. school wWation is appn0\1m1tel/ 2,100, _ The elementary schools,
staffed by 62 teachers, serve a population of 1135 students; the
-junior high, with its stafl of 26 teacherys, serves 350 students; and
the high school, with a 9t"ff of LI teachers, serves approximately
620 students. : :

: The populatlon of uocky liill has' doubled in a 20-year perlod
from 5,108 %0 a present level of 11,103.. The town covers an area
“of 13.7 souare mlles.

Explanation of the Projcct

' PFOJeCt 5€1f aims at accomplishing two major obJectles within
its three vear duration: 1) to gain acceptance of the study of .
one's self as a-legitimate subject mattgr for students and teachers
such that self-study clirriculum and technioues will be accepted as
subject matter in¢the partlclpatlng sch ols. 2) to develop a
affcctlve-humanlstlc curriculum in self study.

,Tnls prOJect,ls distintly different from other affective-
humanistic education projects. It assumes that the legitimatization
of self education and its many ramifications in the public schools
is a complex problem recuining gradual yet major changes 1in the
educational prlor s which a community establishes for its stu-
der§s. Ou Ct 's means of facilitating these changes philo-
sophically an oﬁganlzatlo lly has been to involve the services of
an Organlzatlonal Developm: dlist to help the system explore
its organizational structur:. gés and mode of operation and how
these relate to the maximizat 1 of the human potential in both
teachers and students. This intervention has been instituted on a

~time ®asis this year. Iﬁbwevcr already we can fores;g,the need
expand this service to almost full time 'status next yedr based on
the feedbacklobtalned from this year s initial act1v1t1es‘

ur major, activities and metkod in this progect to acc@hpllsh
the above obgejtlves are the follow1ng &,

Teacher-Inscrvice Tralnlng Uorkshops

The worksjops consist of experiences de51gned to help teachers
focus on théeir own personal growth and 1nterpersonal learnlng as a
foundation to understandlng and using classroom strategies with  «
children. The content of workshop tralnisg follows the follow1ng

format. u _ N

t

© 1) Lecturette prcv1ew of the ‘workshop focusfhg in on the -
- NhIstory and rationalec of affcctlveeﬁunanlst%c educatlon,

in thls country.

2) Tran51tlonal p’asc in which ‘tedachers have an opportunity
to learn about group ‘process by participation in activitiss
designed to help them feel more confortable w1th each other;




‘Classreom Demonstrations and Implementation

3) Experiential phasce focusing in on the participants® per-
gonal and in‘crpersonal development ag tivey confront major
group issucs such as trust, acceptance, respect, self-
disclosur. and regspomsibility for onc’'s own bchavior.

4) Concluding phasc designed to help participants review both
the affcctive and cognitive aspcects of their workshop and
their rclationships to themselves and each other as well as
help participants begin to bring to a closure the exper-
iences they have lLad with one. another. It is our. plan to
have evo%vcd from this projecct outr own internal trainers
who whe he project is terminated, will be Q;:ined and

' f

able td become trainers of other tecachers on fective
‘ This will, in part, insure the con®inuity of

ject . .
. .y _ : J

‘The more specific methiods for tecachers, students and community
incorporaté¢ thg training technioues developed at the University of
Massachusetts ‘well as other methodologies including Gestalt
AwaY®eness, > Transactional Analysis, Teacher and Parent Effectiveness
Training, Group Dygamigé Training, Sensory.Awareness Training and
other technicues ddésigned to facilitate self-actualization.

Thc'Ueachcr‘tfainingtbeéén last year (school-year&73—7ﬁ) in
September with a 15 weeck after-school workshop, each session of 2%
hour duration, followed by a similar 15 week workshop beginning in
February 1974. In addition, two weekend workshops, beginning-on
Friday evening and terminating on Sunday afternoon were held far
teachers along with onc mini workshop of seven heurs duration. This

workshop, again each session of 2% houns duration and'will-continue

‘school year (74,-75) we are still in the first 15 week after school

with another 15 week after school workshop beginning.in|February
1975. Also, this year w& again held a weekend workshop \in January:
1975.. All of this training held in the Project Self Conference

"Center located in- our Board of Education building, with the excep-

tion of the January 1975 weekend workshop is being held on an off-
campus site. . 4 . A o L

3

An integral part of the project 1s the classroom demonstration '

of raffective—humanistic strategies in order to prepare teachers to

be able to implement these strategies on thejr own. Classroom
observation of the teachers cqnducting classroom sessions is de-
signed to provide useful feedback on-teacher attitudes as well as
their usc of materials. — T

Curriculum Workshops K ' . .

. - " Workshops with teachers developing an elementary and secondary
curriculum in affective-humanistic education are held regularly.

= . .

Action-Research | ST , :
Action-research-in the investigation of the development of

self-knowledge in students and teachers and the concomitant de-

velopment of an instrument to assesg changes in levels of self-

knowledge as a result of ‘training ié\another maéor activity..

v, : b

s <

3, v
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~*Community Workshops . .
The part of the project involving, communit$ participation in workshop
training is, we bolieve, another innovative feature of the project. It
is our contention that to expand affective cducation only in the classroom
without, at the same time, providing the community in which the children
reside with an appreciation as well as an opportunity to explore and develop
their own personal growth and interpcrsonal relationships, would be incomplete.

As the workshop for teachers continues ddring the yecar,. wof&shops opened
T up ;y community participation in affective education will also occur. The
desdyn of these workshops follows basically the design of the teacher work-

shops- namely ‘ Ve

S

a) Introduction - History and Rationale of Affective Education

b)- Intruduction to group process through experiential learning
* .
€} Exp.:.i:ntial learning in personal and interpersonal areas
of gruwth and development

. Growing out of our community workshops last year has *n the rccognition
of a wealth of resources in the community which could be considered as
potential contributors to the overall goals of this project and which could
'serve as additional assurances that project activities in self eddcation would
_continue after termmination of fcderal suppért. Thus we have embarked this
year on a training program to develop ‘community paraprofessionals who might
continue and intensify'tho community education _component of our project.

The community workshops are held in the evenings throughout the entire
school ycar. . :
Organizational Development Training . :

For. a community to adopt only part of the project, it would be crucial that
the initial component adopted concern 1tself with the organizational develop-
ment issues in the system. After One year in our project attemgtlng to )
incorporate an inpgovation into it, we became cognizant of the utmost need that
a system first‘eﬁgaThe itself, its subsystems, its network of communications,
T its way of making decisions, solving problems and administering leadersghip as
a4 pyerequisite to qon51der1ng change W}thln itself. This examination and the
subs=quent changes which can potentially be brought about through this diag-
nostic i terventlon, begins to open the system, creating a more flexible self-

renew1n system willing to examlne alternitives and to try on new ways of
functio 1nr’ ThlS further permlts innovations in learning to occur on the
teacher- pll—classroom climate- level wherein affectlve—humanlstlc educatlon
can then be 1ntroduced ‘

The Organizational Development Trainjng with the administrato;s is being

, held during the school’ day usually during administrative staff meeting time.
The implementation of the affective-humanistic gurriculum,

developed at this point in the. project, occhrﬂgin @ 30 minute s

which teachers have allocatgd to them each dﬁy for this purpose.

far as it is
of time

’ .Our prelimigary work with children using some of the newly developed, yet
not completely refinéd, affective strategies has been very cncouragzing.

Childrep eagerly loscsk forward to the. days when the affective activities are

planned. We have found the eLementary g;ade school chlldren and tc‘some extent
. - ).
. - . 40 ’ . .
(< . - : o L
IERJ!:‘,W,, ~ : £ 'S; : . /f*
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.Junior high students arc more favorably inclined toward the activities,

' whercas, w1th hlgh school students a longer period of time is neaded in
puilding u “tho“trust cssential to their motivation to’ cxplbre themsolves

.~-jrd their/relationships with their pebrs. .

s . N . . . .

7 nd that déspite the fact that Rocky Hill is a rather conservative
communi the project, with its many ramifications for change, has encountercd
no resis ve ‘from citizens in the community. In fact, our community programs

. Are walY rcceived with people ‘sincerely intcrested in self development and

<ijn betyér lnterpersonal rtla.tlonshlps. : B

’

t

Exportability -
. ” The. adoption of the progect by other school dlstrlcts.
Step #1 ‘ , ‘
‘The securing of a full understanding of the field of affcctive-humanistic
educatlon and organizational development with its many implicgtions for -
brganrgatlonal revaluation and renewal. This can be. acquir through
readings of the field. . .

Step #2 - . . e
Consultation with a specaa t in the affective-humanistic-organizational

development, areas to help absess where the partiocular‘'school system is at
'in. terms of its readiness to accept such a broad intérvention. This is
akin to.a system and subsystem-diagnosis to help determine the point of entry
whlch is - most llkely to’ yleld the .least r051stan%$.

: ¥ . . ' .
Step #3 ‘ - . ;
The .development of an on going training Session with the admlnlstratlondstaff
in organizational development in order to help them explore their present
‘organizational structure and its ability to effectively assimilate the change
and innovation brought on by thgilhroject. This is a crucial factor since the
particular innovation will surely die a quick death unless organizational
restructuring has occurred. This would permit the shift in the hierarchy of
prioxities whlchodetermlnes the phllosopﬁlchl and operational climate of the
system. This is also a czuplal stage since ownershlp,;n »the 1nnovatlon or
change must be felt by the admznlstratlve staff in order to insure project
sup,urt, continuity and 1ntegrat1on into the main stream of the school system.
This step\requlres little in the way oﬁ expenses for materials except for the
cost of the organizational development jconsultant.

a - . E -

.

Step, #4
Initiation of an ongoing workshop training group with those teachers and other

"staff members identified in #2. Lt is absolutely essential that this be a vol-
untary’ group. The workshop training would invblve the design of expeyiences
aimed’at facilitating the participants* persona} psychologlcal grow%h. Its
direction is in stimulating self knowledge development, sensxt1v1ty toj others
and actualization of ope's potentidl., This step requires little in tht way
of expenses for materlals, etc. except for the costs of the trainer of the

group. ' i . : : . .
B . ' <« M :

This workshop shuuld be :an ongding onevelther meetlng ‘weekly after school or

once a month on weekends, or once a week with release tim regular &’ hool

duties. Whichever- 1s‘selected it is essential that contlnulty "contact

be maintaihed within.the 'group in order -to éﬂg/;e maximum opportunity for

growth. At least bne semester of this type of“persomal growth expekience is |,

requjred in order for parq;c1pants to come to a better understandln\ of

themselves and others.

ERIC
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Step #5 - _ ~ ,
Following this poersonal growth experience, thig s une group can begin the next
semegter, under the same time schedule as in the first simesto~, o oxamine and
eXperiment with the sell knowledge curriculum to uge in the'classroom. This
phase would include the examination of materials such ag the University of
Massachusoetts curriculum in Aftuctivu,uumanistic Education, Tho Human Develop-
ment Program, Pflaum Dimensions of poersonality Program, Duso Kitg Lor'Emotional

Devaelopment . . h : . .

amined but also tried on by the
iencing them.

-

.These curriculum activitics arc not only ex
participants as they attimpt to sce how students might feel oxper

: ’ 'y
Step #6 : . i AN .
The system should thea cmploy teacher-consultants td be available tp those
tcachers who have participated in the ongoing training cited in #3 and #4.
These consultants would demonstrate in the classroom th;ﬁu curricdulum i
activities which tecachers experiggced in their own traiffing workshops. Teachers

would then be invited to conduct these activitics under the observation of the

~consultant. Finally, teachers would be implementing thcse\curriculum activ-
vailable ‘to them

itigs on their own with, however, the teacher-consultants a
as needed. Also, ﬁt is very important that ongoing tcacher meqtings continue
with the original group esta:i;;hed in #3, so that the teachers may then check

*
-

with one another to‘see what/eyperiences are similar and what arc different

in each-'other's classrooms as/they eontinue to implement this new curriculum.
Also, these meetings, although not necessarily of the' same intcnsity and
duration as in #3, vide\a very important base of support for these teachers.

Step #7 y . _ - .
At some point during the initial teacher training phase,
involvement: must loccur. In order foyY the community; especially parents, to
%pderstand and support such an innovation, it is advisable to conduat workshops
or them in self development and interpgrsonal_development. Initial intyo-
ductory sessions should be held explaining the dimensions of the project é
ty

followed by~a large number of evening mini-workshops covering a wide vari
This should occur for a

attempts at community

of topics in self and intecrpersonal development.
d .community menmhers

least two fq}l yearsw. Then the gradual training 9f selecte
as paraprofessionals to continue this community education phase of the project
should follow. It is also advisable to create a community adVQSOry board

whdse function would be to serve as a liasgn between,school and community in
informing and reflecting the needs of all cpacerned to the school board, in the
area of affective humanistic educat»n for students ang adults. . .
Step #8 . . .

Out of the teacher-training workshogs’ghouId appear the development of teachers
able tstrain other teachers iIn the’ techniques which they lecarned in affective-
humanistic education. Thus, a strong effort should take place in which

selected teachers become skilled and-competgnt to train other teachers gs

they become interested. This will also insure, as in the community phasé, the
continuity af training after project mcney has stopped. It should be kept in
mind that although these teachers may become competent to teach other teachers
about the few curriculum activities, the experiences in personal growth'’

training for these new teachers must be conducted by trainers who possess the
_bhack ground, competency and sensitivity in one of the behavioral sciences of
sogifl work, psychiatry, psychology or organizational development .

Step #9 ) ‘ .
- The ongoing training sessions for acdministrators in organization and develop-
ment should after, at least two years of group training, move in the direction

of employment of an organizational developmenT specialist in order to insure
: . 6. , ‘ _
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L4

continual organizational renewal.  This would pérmit any new change or inno-
vation to be assimilated casily into the systom ag the nowd for it appedrs.

Another cption would ‘be for the systom to train one of jta own staff persons.
to bocome an internal organizational consultant.  In vithor casu continued
ordganizational introspection is necded ip order for the systam to maintain

itgelf as an open system conducive to humanistic functioning.
: '

H

Ll

O
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RATIONALE FOR THIS PROJECT IN ROCKY HILL

: .




Q

ERIC

Aruitoxt provided by Eic:

cxclusively white middl

STyadit ionally, choola have boeen basically cognit tvely ordiented, streuding
tho development of a0 chil s aeademie skilln and lTeaving emot tonal Bevelopment
and the lTeaming ot skills tor soctal interaction up to "normal sprowing up
proceasnes? o Howevor, rewcarch has oamented that cmot onal development  and,
more specifically, the abdlity ot one to negot fote Tl own e bons cane e
learneds teaving the development of the attective danaln up to chumee ho
created a void which hag rivealed itselt through social-emot Lonal problems in
children and acdults.  National statisticu indicate that somewhero botwesn 159
and 204 of thiyg country's school population have socialecmot fonal ditticall fos
of varying deqgrecg whiich manifost themiglves cven into adulthood, )

Many sources were drawn upon in determining the npeds of the apea, including
the annual yoport of the Supoerintendent, the CDAY replrt compiled in 1972, and
the expericncos and obsorvations of administrators, pupil pefsonnel scorvices,
and teachers.  Many expressod and observed needs related to the social-emotional
aspects of a child's life. Failure to moot these necds has resultoed in prObleJ
tor both teadhers and children. If is our contention that most problems are
bist handled i the classroam, but that teachers fecl they lack the nccessary
£kills anQ toola to facilitate affeetivoe learning in children. Providing
teachers with these necessary skills can help create a climate in which, not
only are they ablc to cope with existing problems, but whercein thoy cad provide
¢hilelrin with learning about themselves and othgrs. >

Throughout tha ycaks, psychiatry, child guidance clinics and schools have

failed to eome up with a workable model for g preventive mental health program.
It has been documented that the major Lmqtlunal nceds of children as they grow
up and develop are not met in public sc 1; This jis 5o because, historically,
prnvvﬁtlvo mental health models in schoiiigf have fallén woefully by the wayside
as the :orientdtion of these modc' con »d teo be surrounded with a clinical
aura, that 'is, mental health defincd as an absence of illnecss. Also, present
day research findings on the importance of the self concept in the overall
development of the child has createtl an awareness of the need for res segrch

and development of curriculum designed to teach affective learning to children.
The rational underlying the inclusion of the affective domain in publia school
teaching relates to the assumption that if it is legitimate to formally teach
children how to read, write and do mathematics, then it is cqually as legitimate
to forhally tcach chgldrcn about ecmotions and feclings in themselves and in
relation to others )

»

-

We believe then that the af fectlvo humanistic education model provides the
fxamework from which can bd derived an effective leaf\xng experience for
student$ and teachers in thrlr own self development and also in their own
intecrpersonal devolopment)ﬁf

4

Teachers in our project range from kindergarten level to high school level
with teaching experience ranging from first year of tcaching to fifteen and more
years of teaching. There Are sixty-two eclementary teachers, twenty-eight junior
bigh tcachers, and forty,four high school teachers. Rocky Hill is an almost
~class suburb. Participants in the community workshops
have' becn predominant women, ecspecially mothers, ranging in age from twenty-
five to-sixty. The gtudent target population consists of l 135 .students, the
junior high pcpulation of 350 students, the high school population of 620 .
students. . . -

AN . - ‘.‘
. Special physical facilities are not essential to the success of this project.
Open attitudes, strong motivation and willingness to risk and changé are, however
very essential. Thus, the school administration, including the Board of

-
—

8.
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in the pajoect

e proepect s heng uh'\'\'l.lln"cl thepresata
colieat tend statt be predent o so that soanc sogblanee ot ownership

e b can he experie noeed, (

with att itudes, especiatly whtio attitwles of
target is the student population, it 15 absolutely
plice.  oar offerving to the commanity
‘woll as the initiation ot o para-

Sinee thig project deals
charnge, ant! since ita majory
erqent {al that comaun ity thvo lvement take
of worksteop tr-l}ni.ml in selt cdileation, as
parofessional Lratning program and o commanity advisory board, has provided us
with the understanding and suppott we nocded brom the community to carry but
the project successfally. ’

4 . The major uctiviti‘w:(iiiiical to the sucoess of the project are ag follows:
a)  Organizational development training with adiministrative staff to hely thuem
»odingnose systen necds and dogrecs of system openness, and also to provide them
wvith new alternatives for problom soleing, conflict recolution,dec’ s iton making,
and leadership style.  This orjanizat tonal rencwal sets the stage tor the '
implementation of the project .1(( ivitics as well as any futpre innovation or

chanje. ;

b) -Teacher training in gheir cwn personal growth learning.  In order to teach
about feelings and altefnative behaviors, teacheyps discoverced that they them-
selves necded to explore theis own feelings anml behaviors prior to attvmgﬂ.xng
Lo tac 1?’1! ate awareness and growth 'in stucdents Thus our teacher trasning
models have focusad primarily on hLlplnm t‘urhurs,lcarn about themscoelves and -
their relationships with others prior t . the iy classroom ipplementation of

the affective-humanistjc curriculun.

¢) Community training in personal growth experiences, self-knowledjo develop-
ment and intcrpersonal desclopmont.  This is a critical activity not only
because it provides visibility of our project to the ccommunity, but since

the. pruject's underlying theme deals with attltudes, we felt it wuas important
that similar attitudes encouraginjy personal gruwth and developiment be fostered,y
not only in teachers, but also in students and their parontg. This’ thereby
crcates a system in which reinforcement, encourajement and mutual supgort

can occur. . : .
Essential Matcerials:

a) University of Massachusctts, Humanistic Education Centcr, Ford Foundation
Curriculum in Affective Hus wJY".l.Jthg_i‘,dl.(,iltlf)n, Anmherst, Massachusetts $12.00

b) Human Development Program T
" Human Development Training Institute : _ ' L€
44%5 Twin Avcnue, Suite H _ )
San Dicygo, California 92120 , * v

Theory Manual)
Idea Guidc ) $17.00 per teacher

- Cuxriculum ) -
*graded - Kindergarten through 6th grade’ .
» . ! -
. i , 9. : 4 w
EI{IIC A , - 12 | '
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Self Awareness through Group, Dyhamics - Te chnlques for Personal Growth 4
of -High School Students by: Rlchard Reichert -$2. 00 .
Pflaum/Standard N ¥ ‘
.38 West Fifth Street . ‘.

N LY voB

e

Dayton, Oth 45402 & -

A Teachlng Program ln.Human,Behav1;}&an& M£;;;}\Health ; -7 ’v'
by Ralph Ojemann’and Shirley Kremenak Educatloeal Research , :

Counc11, Cleveland, Ohio .
¢ .. $5. '00 per manual of curriculum act1v1t1es-k1ndergarten throygh

*
grade 2 : - ¢ N LA R 3 jSr\ﬁ.

-4

Developing Understandlng of Self nd Others - B manual, of curraculum
activities in kit form.#® by Don Kinkmeyer Ph.D. published by American
Guidance Setrvice, Publisher's Building, Plrcle Plnes, Minnespta 55014
Early elementary level - . K $1Cw. _ v
‘Inteimediate elementary level $100. R .

*Enough units. to conduct thls program every day of the
. ¥

'school year.

Dimen51ons of Personality
by Walter Limbacher, Ph.D. ' - .
- Pflaum/Standard - - - _ ‘ )
38 West Fifth Street . . ~\
Dayton, Ohio 45402 . '
Teachers manual,and workbooks for studentq.

;the cost is about $50.00. For grades 1-6. . L A
. ‘

o

For a class of 25 stedente .f

First Thlqg_. Sound filmstrips for primary years in Melping children grow
in nnderstanding themselves and others as individuals. and as members of .
groups. :
'$20.00 for each fllmstrlp series - 5 series available coverlng . .
different topics. oo
Guddance Associates : . : Ty
‘Pleasantville, New York ' . : ' lf .

First ThingS° Values - A strategy for teaching values. A filnstrip program
designed to help children develop their ability to reason more adequately
about moral problems. _ : :

Guidance Associates S L

Pleasantville, New York . S ' -

$20. 00 for each filmstrip serles. 5 series available covering different, -
topics. - ) . . _

Building commjtment to a deliberate process of change anc}',growth:'a

- ps¥chological education. course for public schools (junior and senior high)
by Bruce Ifbns, Wayne Kassar, and Steve Myers, Santa Clara County,California

‘Availabl¢ from Humanistic Education Center .
University of Massachusetts: ' T
A Amherst, Massachusetts .= $3.00

The Johari Window - A Model of Interpersonal ProcesseS" ' -
Management Version . . .
Teleometics Int'l
Suite 4-A, 2210 North Frazier
Conroe, Texas 77301 * '

For organizational’ development tralnlng program $7O 00

Teaching Achievement Motivation 13 S T
by Alschuler, Tabor and McIntyre 10 ' N » .

~- S v




»
1

.1y M@dels'for Management -

A basic 1ntroduct10n to arfectlve educatlon spec1fxca11y relsggd to three
basic" mot*vesvof power, achievement and affiliation.: )
One classroom set (for 25 students) costs $15. 00.» T o SN
Education Ventures, Inc. : - : : v
209 Court Street v o .

Mlddletown, ‘Connecticut 06457 ]
- « ,ﬁ\§

e Feedback Instruments. on organlzatlo 1 developméhg issueg - speclaI L

review packet for-all instruments : $40.00
Teleometrics Int'l ' //w/ SN
©2210 North Frazier - . "o SN,
Conroe, Texas 77301 SN Tor : ' BN : e
: " ) . . 5 » . 4 . !
m) A Humanistic Psychology of Education .\° e

Richard Schmuck and Patricia Schmach
palo" AI(O, California : National Press Books, 1974 cost $5 00 "N

-

a) hrg&nizatidn'Develobmeﬂt in Schools a
*Richard Schmuck and Matt Miles _ 4
Palo Alto, <California: National Press Books, 1971 cost $9.00 :

0) Learning to Feel, Feeling to Learn
Harold Lyon . - ‘
" Columbus, Ohio: Charles E. Merrill, 1971 Cost $4.00

tan

p) Human Teaching for Human Learning ' L : , "
George Isaac Brown : . . ) -
New York: Viking Press, 1971 Cost $§.OO ¥ :
~q) values ‘and Teaching . . : . )
Raths, Harmin and Simon. S ' -
Columbus, Ohio:“ Charles E. Merrill, 1966 S B
Cost $5.00 o ¢ ' \
oo ' e . . )

¢

r) Born to Win

‘James and Jongeward ) \\_;\//\ '

. Reading, Mass: Addison-Wesley, 1971 : f

4

Personnel:

~ N w N

‘a) Project Director (1) with training in group dynamics, orxrganizational

development, human relations training, humanistic-affective education and
especially should have undergone -intensive experiences in personal growth
workshop raining. Also, Some administrative, background is important.

b). 0rgan1zat10nal Devclopmont Spec1allst (1) with training in the applled

behav;oral sciences, especially in organizational diagnosis of a achool sYStep .
its accompanying organizational interventiond needed to affect change;

’!gﬁp dynamics and human relations training; some -experience ‘with humanlStlc\_

affective educdtion curriculum and intensive expurlencesﬂig/own personal GXowth
workshop tr:znlng.

c). Classroem.Consultants an¥ Workshop Trainers (at least 2) to conduct demon_
strations of 'affective cyrriculum in classroom and also to run teacherxr and
community workshop training programs. Should have tra;nlng and experience in
grcup dynamlcs, human rclatlons, humanistic psychology and educatlon,,and a &

: 3 11.
_ . : ‘E’ . ¢

f 14 [



- . - -

variety of training techniques such as Gestalt, Transactional Analysis, -
pPsychosynthesis, sensory awarenesgﬁlvalues Clarification and Communication :
-Skills. Mus§ have undergone some ntensive personal growth experiences in

workshop tralnlnﬁ. . . ‘ : C .

£i
day PrOJect SeCretary ?1) to handle normal secretarlaa duties and also to
assist Project Director yﬁ an executlve sécretarial- role.  Must like seif and

.-people‘ ./ ' K .. oL .
7o \_\ ) - . <

i .

- No .special problems have been encountered to date. The voluntary nature of

. the project has minimized any.significant antagonisms to change. On the othe
- hand, the .same volupfary aspect of the project meant that the V1rt\g,ef//r;—’
patience has had tdzbe practiced by our'project Btaff. Teachers wait to see
what other teachers report.as a result of training before deciding whether to
volunteer. Administratorsg had to see first hand how organ1zat10na1 dayelopment”
intervention could assist fthem in their everyday operatlons, rather than bein
convinced by readlng abou its value. :

. ¥ " .
. The communlty had to experience workshop tra1n1ng in a wide variety of
areas ‘so that it could pick and choese the programs suited best for itself.
Initially we Hhaa- -attempted an ongoing workshop for the community in one area
of development, asking the participants to commit, for instance, 10 weeks,one
even1ng a week, to this tra1n1ng. This we found too dlfflcult for the citizens
to respond to, so that this year our communlty workshops cover different topics
bn dlfferent nights during the month with part1c1pants able to come to any one
_or all of them. ' ;‘ : s - ;
. Flnally, we had anticipated at the start that the evaluatlon of pro]ect
act1v1t1es would be"a most difficult task for us. Because of the nature of
,the pro;ect content, namely, attitude changes, at a level beneath those changes
“that could be observed in static traits, we were fully aware that a more sub-
stantive method” for assessing changes fh the development of self knowledge had
to be found. Fortunately £ us, a prlor affiliation with the Unlver51ty of B
'Massachusetts, Humanistic Edugation Center continued into the project period.
Throughout this sffili have worked closely with the center ag it has
devéloped a theory and assessment instrument for self knowledge. Thus our '
attempts during the first year to measure growth in development could not be ,
considered adegiate since there existed no instruments that measure changes of
development in self knowledge. The data from the comprehensive evaluation
_thls year of project and non—progect teachers whieh we have just completed
in our scnool system to whom the children's version of this self knowledge test
has also been given will (in conjunctlon w1th the collection of :similar data
from other school systems) prOVlde for us an equally valid and reliable tool
for measuring self knowledge development in children as well as adults. More
VlmpOrtantly, the theoretical foundation upon which this test rests, will pro-.
vide for us the framework for evaluating appropriate curriculun experiences
in affective education’ for children at different stages of their development.

-~
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" L : ’ VALIDATION OF PROJECT SELF
- C N
Last gorlng (1975), Proqut SQTf participated 1nqa federal validation study.
The purpose of this study wis to examine the goals and objectlves of this ‘
" program and dgtermihe the allolty of its theoretical moédel and operational
-functionlng. MHaving sucuessfully pas“ed this vallcaflon study, Project Self
then was authgrized hy the Connecticit state Department of Education as a
mod tralnlng program for other school systems in Connecticut in Affectlve—

. Hum 1st1c Eduéatlon. - . o -

z - - PR

The follow1ng statements were made by Lhe Valldatlon Team rcgardlng our
,program. : -

: $

.1l. The program hao dcveloped a unlque and comprehensive éystem for or1n61n9 )
about teacher and comfunity support for affect;ye curriculum ut11121ng a ¥

- variety of techniques such.as communlty workshops, dissemination newsle tters
and organlzatlonal development.processes. )

. 2. The program has suCceeded\ln 1nst1tut10nallzlng the affective curriculum
with a definite thirty m*nuté‘“affectlve period" in the three’ elementary
schools and with a "confluent approach,'. whereby affective techniques are ¢
integrated with regular content 1nstructlon, in the junior and senior hlgh ’
schools. ! . : Po

3. There has been positive spin d%f, especially of the communit§'and parent ,
workshope, to non Title III activitiés--such as Title I parent commlttées, HU#
planning giznts, etc.

4, The pro ramuls eneratlonally implemefiting a number’ of theoretlcal concepR;,
such as the Trumpet Modgh for Affective Education, which needs to be tested

in the concrete schojfiitting. ; A R > : .-

) . A C . . A .
5. The Organizational Development approach, especially as it is used with’ the
management team to identify obstacles to change, is particularly notable. ° ~

b

6. Tcaching teachers and dncillg;?'personnei to utilize affective techniques
could lead to a preventative model for working with “dlsaffected childxen," as

is being done in the 7th grade pllot component. . a

Al . . N 3
7. At a time when the émphasis seems to be on basic skills in curricula across
the nation, Project Sclf.is an exemplary reminder of the need for continued
worrx in the affective and humanistic areas. 2

Pl
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