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'INFOi-MATION AND NOJECT DESCRIPTION

PhOJECT DESChIPTION

A major theme of this century haS been child study, and a. major

outcomeof this study has beep awareness of the role that emotions
play in t.he life of a growing child.

Similarly, a growing awareness has.o curred in education in, the

past five-years. This new.focus is on. e affective domain in J.

learning.

This awareness has produced much concern for healthy emotional

growth in children. However, the implemeqation of this, gv)wth was,

for the most part, left tip to chance.

Within the las five years, the trend toward ,'huManizing" the

school environment has increased with* its present-day effects being

felt in the development of curriculum in Affective Humanis*c.
Education. (

Affective refer's to. the feeling or eMotional aspect of exper-

ience and 'learning, while cognitivelearning refers to the activity

of.the mind. The integration of the affective and cognitive,aspects
of learning'have also been referred to as cOnfluent edUcationl

Traditionally, schoolg.have been basically cognitively ed

stregsing the.deVelopment of a--chAd S academic skills and 1 aving

.enwtional davelopment and soci'al interaction up to "normal growing

bp processes.' However, research has documented-that emotiOnaI
development and the ability- of one to-negoate his own emotidns Cq an

be learned. Leaving the developmeht'of the affective.demain up to

chance has,opeated a void which has revealed itself through.social-
emotional problems i4 children and adults. National statistics
indicate that somewhere between 15% - 20% of thigeountry's school
population have.sotial-emotiOnal difficulties of .varying degrees

which don't just vanish with agq0but which cOntinue into adulthood.

Affective education'is a developMental approach instilling in
children, the'-social-emotional skills to cope vith themselves and

others, while at the same time, providing them with'experiences

%which help,theM to e more confident, more self-reliant, and better

able to clarify their values, mbre open to alternatives and more

resPonsibif for their awn actions'.,

,This ojeCt aims at legitimizing the role of affective edu-

cation in theJlevelopment of the "wholeV child so that-as much

emphasig as is placed on the traditional academic subjectS will be.

placed in helping children negotil.tAtheir own emotions and their

interactions with others,. It has long been realized that becaw,ey

education has left up to chance the deNelopment of children's

emotions, We are now reaping the consecuences of this omission in:

the many forms of emotional and psychologidaI.Allnesse,s.



The To 1 of _Rocky Hill has a schoorsystem comprised of three
schools,.a higli and a high scho91. .Presently, the

, school aation is approximately 2,100. The elementary ,schools,
ntaffed.by 62 teachers, serve a population of 1135 students; the
.junior high, with its staff of 2E', teachers, serves 350 students; and
ttle high school, with a staff of 44 teachers, serves approximately
620 students.

The population of Rocky Hill has doubled in a 20-year, period
from 5,108 to a present level of 11,103.. The town covers an' area
of 13.7 souare miles.

Explanation of the Project

,Project Sdlf aims at accomplishing two major objectives within
its three year duration: 1) to gain acceptance of the study of
one's self as a-legitimate subject mat r for students and teachers
such that self-study ctrriculum'and teclnioues will be adcepted as
subject matter irOthe participating sch ols. 2),to develop a
affective-humanistic curriculum in self study.

,This'project, is distintly dif erent Prom other affective-
humanistic education projects. I assumes that the legitimatization
of self education and its many ramifications in the public schools
is a com'Plex pi-oblem recuiping gradual yet major changes,in the*'education'l prior' s which a community establishes fpr its stu-
dems. Ou ro cts means of facilitating these changes philo-
sophically an otsganizatio- lly has been to involve the services of
an Organizational Developm -3pec,ialist to help the system explore
its organizatiOnal structun_ -albes and mode of operation and how
these relate to the taximizat, n of the human potential in both
teachers and students. This intervention has been instituted on a

-time tasis.this year. fr'aver,' alreddy we can foreseethe need
expand this service to alp:lost full.time 'statuS next yea-I.- based on

the feedbackGobtained-from this year's initial activities.,

ur Major, activitieS and methods in this project to accriplish
A
the above objTives arc the following: \Ai>

TeaCher-Inservice Training Workshops
The worksiaops consist' of'experiences designest to he)_p teachers

focus on their own Teronal growta and inerpersonal learning as a
foundation tO understandihg and using cl room strategies with
children. The content of Worshop trainin follows the following
format,

,

1) Lecturette prpview of the.workshop focusehg in on the.
liTaory and rationale.of affective-thumanistc eddcation
in this country.

TransitiOnal phase in which'teachers have an opportunity
to learn about grodp.process-,byparticipation in activities
designdd.to help them feeI more comfortable with each. other.:

,

2.,

4.-



3) Experiential phase focusing in on the participants per-
sonal and iW,orpersenal dc\lopment a thby confront major
group issues such as trust, aeceptance, respect, self-
disclosure and respensibility for one's own behavior.

.4) Concluding phase designed to help participants review both
the affective and cognitive aspects of their workshop and
their relationships to..themselves and each other as well as
help participants- begin, to bring to a closure the exper-
iences they have had with one.andther. It is our.plan to
have evolVed from this project our Own internal trainers
who Whe ' he project is terminated, will be rained and
able t become trainers of other teachers on ffective
education. Thi's will, in part, insure the con nuity of
this p. eet.4

-.-,..
_ .

'The more specific methods for teachers, students and 'community
incorporate th&..training technioues developed at the University of
Massachusetts n'well as other methodologies including Gestalt
Awat'eness,'Transactional Analysis, Teacher and Parent Effectiveness
Training, Group Dykiamivis Training, Sensory,Awareness Training and
other technicues designed to facilitate self-actualization.

,.

The.teacher't.raining,began last year (school,year '73-7) in
September with a 15 week after-school workshop, each session of 2i
hour duration, followed by a similar 15 week workshop beginning in
February 1974,. In addition, twa-weekend workshops, beginningon
Friday evening and terminating on Sunday afternoon were held fgr
teachers along with one mini workshop of seven hours duration. This
'school year (74-75) we are still in the first 15 week after school
workshop, again each session of 21- houns duration and-w'll-continue
with another 3:5 weepic aftor school workshop beginning.in February
1975. Also, this year 1,4b' again held ameekend workshop in January.
1975.. All of this training held in the Project Self Conference
Center located in. our Board of Education building, with the excep,
tion of the 'January 1975 weekend workshop is being held'on an off,'
campus site.

Classroom Demonstrations and Implementation
An integral part of the project is the classroom demonstraon

of,affective-humanistic strategies in order to prepare teachers to
be able to implement these strategies on theix own. Classroom
observation_of the teachers cqnducting classroom sessions is de-
signed to'provide useful feedback on-teaCher attitudes as well as
their use of materials.'

turricuTilm WoAshops
'Workshops with tea9hers developing an elementary and secondary

curriculum in affective-humanistic education are:held regularly.

A-ction,Research
Aceion-research-in the inv.estigation of the development of

self-knowledge in students and teachers and the concomitant de-
velopment of an instrument to asses§ changes in leVelS.of self-
knowledge as a result of 'training id\another mac) activity.:

3

5



-Community Workshops *
The part oE the prYject invnlvirv, communitt participltion in workshop

training is, we believe, another innovative feature of the project. It
is our contention that to expand affective education only in the classroom
without, at the same time, providinj the community in Which the children
reside with an appreciation as well as an opportunity to explore and develop
their own personal growth and interpersonal relationships, would be incomplete

-

As the workshop for teachers contin-ues during the year,- workshops opened
up tO community participation in affective education will also occur. The
desoiryn of these workshops folloas basically the design of the teacher work-
shops; namely

d) Introduction - History and Rationale

b) Introduction to group process through

c) Exp,..1-Atial learning in personal and
of gruwth,and development

of Affective Education

experiential learning

interpersonal areas

Growing out of our community workshops last year has -n the recognition
of a wealth of resources in the communit Y. which could.be considered as
potential contributors to the overall goals of this project and which could
serve as additional assurances that project activities in self eddcation would
:continuq after termination of federal suppOrt. Thus we have embarked this
year on a training program to develop "community paraprofessionals who might
continue and intensify 'the community educatiori.component of our project.

The comnunity workshops are held in the evenings.throughout the entire
.schooI year.

Organizational Development Training
For. a community to adopt only part of the project, it would be crucial that

the initia component adopted concern itself with the organizational develop-
'ment issues in the system. After. One year in our project attemgting to
incorporate an in.nuation into it, we became cognizant of the utmost need that
a system first eiaMihe itself, its subsystems, its network of communications,

-its way of making decisions, solving problems and administering leadership as
a prerequisite to considering change wii.thin itself. This examination and the
subSequent changes whiCh can potentially be brought about through this diag
nostic i tervention, begins to open the system, creating,a more flexible self-
renewin system willing to examine alternatives and to try on new ways of
functio mr. This further permitJ innovations in learning to occur on the
teacher- pil-classroom,climate-level wherein affective-huoanistic education
can then be introduced.

The Organizational Development Trainng with the administratws is being
held during the school.day usually during admiriistrative staff mbetingtime.

..

i
._.......

, The implementation of the affectiVe-humanis c curriculum, i
.

far as t ,s

developed at this point in the.project, occur in a 30 minute spi of time
which teachers have allocated to them eadh daY for this purpole.

. 0

,Our prelimi4ary work with children using some of the newly devçloped, yet
ffot completely refindi, affective strategies has been very encouraging:
Children eagerly loOk forward-to the.days when the affective activities are
planned. We have found the elementary g;ade school children and tdisome*extent

4.
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junior high students are mere favorably inclined toward the activities,
whereas, with high school stdpents a longer period of timu is needed in
building u the-trust essential to their motivation te'explOrt, themselves
nd their relationships with their pebrs.

We 4nd that despite the fact that .Rocky Hill is.a rather conservative
communi the\ project, with its many ramifications for change, has encountered
no resis sue trom citizens in the community; In fact, our community programs
re wel received with people.snicerely interested in self development and

( 6,

in betkr interpersonal relatiOnships.
)

Exportability -
The,adoption of the project by other school districts.

Step #1
4.the securing of a full understanding of the field of affective-humanistiC
education and organizational deVelopment with its.many implications for -

(organizational revaluation and renewal. This can be.acquireerth/roUgh
readings of the.field.

Step #2
Consultation With a specia*st ih the affective-humanistic-organizationa/
development.areas to help'absess where the partieular.school system is at
In.terms ,pf its readiness to accept such a broad intervention. This is
akin to.a system and subsystem'diagnosis to help determine the point of entry
which is-most likely toiyield the.least resiStance.

Step 43
The,development of an on goingtraining iession With the administrationitaff
in organizational development in ordbi to help them explore'their present ,

'organizational strdtture and its abilitY to effectively assimilate the change

Oand innovation brought on by t h _roject. This is a crucial factor since the
particular innovation will surel

r
die a quick death unless organizational :

restructuring has bccurred. This, would ii4rmit the shift in the hierarchy of
. priorities which.determines the philosoatichl'and operational climate of the
, - 4

system. This is also a crdcial seage since ownership_in,the innovation,or
change must be felt by the administrative staff in order to insure project

4 ,
supg.c.rt, continuity and integration into the main stream of the school system.
This steplrequires little in the way o expenses for materials except for the

1costof the organizational development consultant.

Step,#4
-

Initiation of an ongoing workshop training group with those teachers and other
'staff members identified in #2. It is absolutely essential that this be a vol=
untary'group. The workshop training would invblve the design exp iences
aimed'at facilitcatingthe participants'- personal]. psychological growth. Its,
direction is in stimulating self knowledge development, Sensitivity tQJ other:tic
and actualization of one's potential. This step requires little i t way
of expenses for materials, etc. except for the costs of the trainer of the
group.

This workshop should be,-an ong ng one, either meeting.weekly after school or
once a aonth on weekends; or on a week with release tim regular. ehool
duties. Whichever-is selected; it is essential that continuity contact
bemaintained within,the group in order to s011gu#e ilaximum oppOrtun y for
growth. At least bne semester of this typp of/Persbnal growth expe ience 1.0
required in order for partcipants to borne to a better understandin of
themselves and others.

5.
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Foklowing thiq personal growth experitm7e, thin s:une grf)up can btti-,n the next

nomester, nnderthe same time schedule as in the titst, s.mels.1-., to examine and

(!xperiment with the self knowledge curriculum to use in thu'classroom. This

phase would include the examination of rmtterills such s the University of

Massachusetts curriculum in Aftective,Humanistic E(Itication, The thumtn Develop-

ment Program, Pflaum Dimensions of Personality Program, Duso Kits tor'Emotional

Development. dkop,

,These curriculum activities aro not only examined butfralso tried on by the

participants as they attiAlipt to see how studentll might feel expGriencing th9m.
a

Step 06
The system should
teachers who have
These consdltants

theft employ teacher-consultants to be available to those

participated in the ongoing training cited in #3 and #4.

would demonstrate in the classroom thelie curriCulum

activities which teachers exporispeed in their own traiding workshops. Teachers

would then by invited to conduct these activities under the observation of the

consultant. Finally, teachers would be implementing these,curriculum activ-

ities on their own(with, however, the teacher-consultants available to them

as needed. Also, it is very important than ongoing toacher meetings continue

with the original group establi hed in #3, so. that the teachers may then check

with.one another to'see what/e pekiences are similar and what are different

in each.other's classrooms as.Ithey continue to implement this new curriculum.

Also, these..meetings, a hough not necessarfly of the'same intensity and

duration as in #3, vide a very important base of support for these teachers.

Step #7
At some point during the initial teacher training phase, attempts at community

involvement: must!occur. In order forD the coMmunity; especially parents, to

upderstand and support suph an innovation, it is advisable to conduct workshops

fbr them in self development and interpersonal.development. Initial intT.o-

ductory sessions should be held explaining the dimensions of the project )

followed by'a large nuMber o4 evening mini-Workshops covering a wide vari ty

of topics in self and interpersonal development. This should occur for ati

least two full year81a. Then the gradual training of selected-community meMbers

as paraprofessionals to continue this community e&lcation phase of the project

should follow. It is also advisable to create a community advisory board

whcfse function would be to serve as a liassm between,school ana community in

informing and reflecting the needs of all cnncerned_to the school board, in the

area of affective humanistic educattb,a for students amil adults.

Step #8
Out of the teacher-training workshopa'shoulsd appear the development of teachers

able tootrain other teachers in theftechniques which they learned in affective-

humanistic education. Thus, a strong effort should take place in which

selected teachers become skilled and competent to train other teachers' As

they become interested. This will alSo insure, as in the community phase, the

continuity cf training after project money has stopped. It should be kept in

mind that although these teachers may become competent to teach other teachers

about the niew curriculum activities, the experienoes in personal growth'

training fon these neW teachers must be conducted by trainers who possess the

back ground, competency and sensitivity in one of the behavioral sciences of

,s4iggial work, psychiatry, psychology or organizational develoPment,

Step #9
The ongoing training sessions for adMinistrators in organization and develop-

ment should after, at least two years of group training, move in the direction

of" employment of an organizational developmen specialist in order to insure

1
6.
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continual organizational ronuwal. This would 1161-mit any now Chango,or inno-
vation to- be asuLmilated easilY into tho systom as the nuud for it appears.
Another option wouldl)a tor tilt) .syl;tom to train onu of its own stali persons..
to hoc(41141 411 inturnal organizational ckhisultant. In oither case continued
organizational introlpuction noodud ip ordor for tho system to maintain
itne!lf as an ()pn system conducivu to humanistic functioning.
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National statistics indicate that somewhere betweo.n 15A
,ind 20k .11 thin ('I,nriLry'n i;cho.)1 1),,pul1t1un hov., si)ci.11.-motiumil di t icult ien
of varying degreep which manifest themselves evcn into adulthood.

includingMany surcus were drawn upon in determining th4 nveds of the area,
the annual report of tho Sup,:rintendent, the (MAP te4rt'compiled in 19/2, and
the uxperiencos,and observations of administrators, ptipil personnel services,
and teachers. Many expressed and observed needs related to the social-emotion.il
aspects of a child's life. Failure to moot these needs haS resulted in probletha
tor both teaMlers and children. If is our contention that most problems are
best handled ia the classroom, hut that teachers feel they lack the necesSary
skills and tools to facilitate affective learning in children; Providing
teachers with these necessary skills can help create a climate in Which, pot
only aro th;:y able to cope with existing problems, but wherein they cars provide
children with learning about themselves and others.

Throughout tha.years, psychiatry, child guidance clinics and schools have
failed to come up with a wurkable model for a preventive mental health program.
IL has been documented that the major em4ional needs of children as they grow
up and dew,lop are not met in publc sc This ip so because, historically,
preveaive mental he41th models in scho 'have fallen woefully bY the wayside
as theoriontAtion of these models con tc be surroundedWith a clinical
aura, tlatis, mental health defined as an absence of illness. Also, present
day research findings on the importance of the self concept in the overall
development of ehe child ha6 created an awareness of the need for reselrch
and development of curriculum designed to teach affective learning to children.
The rational underlying the inclusion of the affective domain in publia school,
teaching relates to the assumption that if it is legitimate to formally teach
children how to read, write and do mathematics, then it is equally as legitimate
to fognally teach chlildren about emotions and feelings in themselves and in
relation to others.

We believe then that the affective-humanistic education model provides the
framework from which can 136-erived an effective leaPNing experience for
studentp and teachers in thlir own self development and also in their own
interpersonal development,/,'

Teachers in our project range from kindergarten level to high school level
with teaching experience-ranging from first year of teaching to fifteen and more
years of teaching. There re sixty-two elementary teachers, twenty-eight junior
high tachers, and forty our high school teachers. Rocky Hill is an_almost
exclusively white middl -class suburb. Participants in the coltiMunity workshops
have' been predominant women, especially mothers, ranging in age from twenty-
five to-sixty. The dtuclent target population consists of 1,135.students, the
junior high population of 350 students, the high school population of 620 .

students.

,Special physical facilities are not essential to the success of this project.
Open attitudes, sErong mAivation and willingness to risk and chang4 arc, however
very essential. Thus, the school administration, including the Board of

8.
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4 The major a(:tivities i.t ical ,to the :ticce,e; at. t he project are as follows:

(I) (leveloi,merit. trainin(1 with administrative staff to helo them
0iagnoiii i:yst(1-3 noe0s and de,ireyi; of nynt openness, and alSo to provide them
with hew altiaatitives for piohloin cunt lief reskiluti((n,ilec.'sion making,
(Ind l'.'atrship style. This or; ional i;et.s Lite st:igo tor the
implemontation of the pro je:t-, ac:t ivities as woll as any 1.utyirc innovation Or
chary-J(2.

10 -Teacher training iniheir own personal growth learning. In order t.,) 'teach

,Oxiitt (eelings and a4..tt.M!Enative behaviors, teachers discovered that they them-
selves 'needed to expL,re thei- own feelings, and behaviors prior to attemPiling
to taiAfritato awareness and (jr:iwth 'in stuentli. Thus our teaoher traininq
mo(luls have focused primarily on 11,.ilpitv; te,a('hers, learn about themselves and

their relationships with others prior.1 th, It: classroom ipplementation of

the affective-humanistic curriculum.

c) Community training in personal c,jrowth experiences, self-knowledge develop-
ment and interpersonal du 1(,lopmnt This is a critical activity not only
because it provides visibility of our project to the ,crommunity, but since
the.pruject's underlying thcme deals with attitudes, we felt it was important
that similar attitudes encouraginj personal growth and development, be fostered,
not only in teachers, but also in students and their parents. This thereby

creates a system in which reinforcement, encouragement and mutual support
can occur.

Essential Materials:

a) University of Massachusetts, HuManistic Education Center, Ford Foundation
Curriculum in Affective Humanistiducation, Amherst, Massachusetts $12.00

b) Human Development Proqram
Human Development Trainin(J Institute
44!')5 Twin Avenue, Suite H
San Diego, California 92120

Theory Manua.1)
Idea Guide $17.00 per teacher
Cu.:riculum )

.*graded - Xineergartcn throu(jh 6th grade.

-0-
9.
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Self Awareness through Group Dynamics -.TechniqueS for Personal growth
of-High School Stddents byRichard Reichert -$2.00

'Pflaum/Standard
.38 West Fifth Street
Dayton, OhiO 45402

A,Teaching Program in,HUMan6Behavian4, M ntal Health
by Ralph Ojemann'and Shirley Kremenak Education 1 Research
Council,.Cleveland, Ohio.

$5.00 per manual of Curriculum activities-kindergarten thro gh
grade'.7

;

l
De7loping Understanding:of Self ind Others - A manual of curriculum
activities in kit form.* by Don Kinkmeyer Ph.D. pubhed by American
Guidance service, Publisher's Building, Circle Pines, Ninnespta 55014

Early elementary level - . ,$109.

'Intermediate elementary level $100.
*Enough units to-conduct this program every day of the school year.

4

f) DimenSions of Personality
by Walter Iambacher, Ph.D.

PflaumiStaridard ,

38 West Fifth Street.
Dayton, Ohio 45402.

Teachers manual\and workbooks for students. Far a plass of 25 students

the cost is about $50.00. For grades 1-6.

First Things: Sound filmstrips for primary years in Mblping children grow
in mmderstanding themselves and others as individuals and as members of
groups.

$20.00 for each filmstrip series - 5 series available covering
different topics.
Gadance Associates
Pleasantville, New York

h) First Things: Values - A strategy for teaching values. A iilmstrip program
designed to help children develOp their ability to reason more adequately
about moral problems.

Guidance Associates
Pleasantville, New York

$20.00 for each filmstrip series. 5 series available covering different -
topics. aa

i) Building comm*tment to a deliberate process of change anitgrowth:.a
.psychological education course for public schools (junior and senior high)
by,Bruce Irons, Waine Kassar, and Steve Myers, Santa Clara County,California

Availabip from Humanistic Education Center
University of Massachusetts'
Amheik, Massachusetts $3.00

j) The Johari Window - A Model of Interpersonal Processes
Management VerSion
Teleometics Int'l
Suite 4-A, 2210 North Frazier
Conroe, TexaS 77301 °

For organizationaIldevelopment training program $70.00

k) Teaching Achievement Motivation 13
by Alschuler, Tabor and McIntyre

10.



A basic introduction to affective dducation specifically relaspd to
basic-motiveS,of pov&r, achievement and affiliation.,
One classroom set (for 25 students) costs $15.00.,
r no

Education Wntures, Inc.
209 Court Street . :\

Middletown,t 'Connecticut 06457
. L , '

_1Y IWOgjor Management . / J

jkl Feedback' instruments On organizatio. developm4 issuek -
reaew picket fOrall instruMents / $40.00

Teleometrice Int'l ( "''

NN

2210 North Fratier
,

Conroe, Texas 77301
, ,

m) A Humanistic PsychofOgy of Education
aichard Schmuck. and Patricia Schmuch

Pilo Alio, California : National Press Books, 1974 cost $5.00

n) Organization Developmerit in Schools
'Richard Schmuck and Matt Miles

Palo Alto, -California: National Press Books, 1971 cost $9.00

o) Learning tO Peel, Feeling to Learn
Harold Lyon

Columbus, Ohio: Charles E. Merrill, 1971 Cost $4.00

p). Human Teaching for Human Learning
George Isaac Brown

New York: Viking Press, 1971 Cost $5.00

,

special

q) Values and Teaching
Raths, Harmin and Simon

Columbus, Ohio: ',Charles E. Merrill, 196'6
,

Cost $5.00

. 0

r) Born to Win
A James and Jongeward

. keading, Mass: Addison-Wesley, 1971

Personnel:

three;

.a) Project Director (1) with training in group dynamics, organizational
development, human relations training, humanistiv-affective education and,
especialN should have undergone-intensive experiences in personal growth
workshop raining. Also, Some adqinistrative, background is *portant.

b), Organiz- ational Development Specialist (1) with training in the applied
..

.

behavioral sciences, especially in organizational diagnosis of a school sYstein
mid its accompanying organizational interventiona'needed to affect change; -

Woup dynamics and human relations training; some experience with humanistic,.
affective educdtion curriculum and intensive experiences in wn.personal gr°Wth
workshop tr *ning.

al

,-----

c) Classro Consultants mitt Workshop Trainers (at least 2) to conduct deMo4_
strations of.affective curriculum in classroom and also to run teacher and
community workshop training programs. Should have training and experience i4
group dynamics, human relationt, humanistic psychology and educationand a

14
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variety of training techniques such as Gestalt, Transactional Analysis,
Psychosynthesis, sensory awarenes,,,Values Clarificatibn.and Communication
.Skills. .mus have undergone s5mle Intensive personal growth experiences, in
workshop traini4.

dy Project.SeCretary (1) to handle normal secretari4i duties and-also to
assist Project DirectOr 516 dn executiVe secretarial-role. Must like self and

,
Thpeople. V

.

No special problems have been encountered to date. The voluntary nature of
the project has min zed any:significant antagonisms to change. On the othe
hand, the.same volun ary aspect of the project Ifs meant that the vi u

patience has had *'be- practiced by cur'project taff. Teachers wait to see

what other teachers report-as a result of training before decidin4 whether to
volunteer. Administrator had to see first hand how organizational dayelopment
intervention could assist ithem in their everYday'operations, rather than beini

cbnvinced by reading abou its value.

The community had to dxperience workshop training in a wide.variety of
areas"so that4,it could pick and choose the programssuited best for itself.
Initially,we had attemlited an ongoing workshop for the community in one akea
of development, asking the participants to commit, for instance, 10 weeks,one
evening a week; to this training. This we found too difficult for the citizenb
to respond to, so that this year our community workshops c6ver different topics
bn different nights during the month with 'participants able to come to any one
or all of them.

Finally, we had anticipated at the start that the evaluation of Project
attivities,would be'a most difficult task for us. Because of the natuie of
:the project content, namely, attitu<le changes, at,a level beneath those changes
-"that could be observed in static traits, we were fully aware.that a more sub-
stantive method'for assessng changes ih the development ok self knowledge had
to be found. Fortunately f us, a prior affiliation with the University of
massadhusetts, Humanistic E u ation Center continued into the project period.
ThrotighOut this 8ffilia on,, have worked closely with the center a* it has

developed a theory and assessment instrument for self knowledge. Thus our
attempts during the first year to measure growth in development could not be
considered adequate since there existed no instruments that measure changes of
development in self knowledge. The data from the comprehensiVe evaluation
this year of project and non-project teachers whivh we have just completed
in our sdhool system to whom.the children's.version of this self knowledge test
has also. been given will (in conjunction with the collection ofsimtlar data
from other school systems)provide,for us an equally valid and reliable tool
for measuring,self knowledge development in children as well as aduA.ts. More ,
importantly, the theoretical foundation upon which this teSt rests, will pro-
vide for us the framework for evaluating appropriate curriCulum experiences ,
in affective education:fbr children at different stages of their development.

1 5



VALIDATION OF PROJECT SELF

IL\
Last tpring (1975), Proje,ct de1f participated in a federal validation study.

The purPose pf this study ,ias.to examine the goals andobjectives of this
"program and termine the validity of its theoretical model and operational
functioning. Iaing successfullY pasned this validafion study, Project Self
then was aut'n,rized by.the Connedtica State beDartment'of.Education as a
mod training program for other school systems in Connegticut in AffeCtive-
Hum istic Edueation.

,The following-statements were mada by tbe Validation Team regarding our
program:

.. . , .',.

.1.. The program has developed a unique and comprehensive "lystem for bringinvw,
about teacher and com;hunity support for.affectiye curriculum utilizing: -al 71
variety of techniques such,as community workshopS, disseMination newsl4ters
and organizational development processes.

2. The program has suCceededAn.instiutionalizing.the-affective curriculum
with a definite thirty 'mAnutd'"akfective.period" in tfie three elementary
schools and with a "confluent approachwhereby affective techniques are
integrated with regular Content instruction, in the junior and senior high
sChools.

.

4

3.
, There has been positive spin dtf, especially of.the communiti and-parent

workshops, to non Title III activities--such as Title I parent committbes,. Fit
planning g nts, etc.

4. The pro rameP.s operationally implemetiting a number'of theoretical concepts,
such as the Trumpet ,g_. -.. .for Affective Education, which needs to be tested'

,.+1'-
..

in the concrete sdho; ,- ting.7. ' 4.;;

5. The Organizational Development approach, especially as it is used with'the
management team to identify obstacles to change, is particularly notable.

6. Teaching teachers and anci14.vrpersonnei to utilize affective techniques
could lead to a preventativa model for working with-"disaffected children," as
is being done in the 7th grade pilot component.

'

7. At a time when the emphasis seems to be on basic skills in curricula across
the nation, Project Self-is an exemplary reminder of the need for continued
work in the affective and humanistic areas.
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