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*THE STUDENTS WE TEACH TODAY /;F‘

Nevitt Sanford, Ph.D.
Professor of Education and Psychology
w Stanford University

‘o

1f one works in academic institutions over a long period of time,

~

he is not impréésed so much by the differences among generations of sﬁu-

dents as by the similarities. Recently 1, had an opportunity to see

filded interviews wiﬁh some of the students who had taken part in }he

"revolt" at Berkeley in the fa‘* of 1?64.‘ what came bhroﬁgh most sharply,

from behind the beards and the careless-dressj was the youthfulness of

2 \

these people. it struck me that they had a good deal in common with the

young people of mx-own day or those whom I knew at Vassaf‘during the

v

1950's. While there is no dqubt something new in student's congerh to

reform the'educa;ional system or at least to have some voice in deter- ,

“~ .

mining their own education, most of the“events that took plaée at Berkeley

were_quite chg%actéristiC'of.the,doingb-of youhg people of any beriod.
) - \
. . ‘ )}
- And I hasten to add, the adults involved also behaved true to form.
VAR ) . .
’ WhHat all generations of college students have in common is their

- .

age’ and developmekfal status. They typically are having problems‘of

+

identity and self-esteem. They are idealistic, but easiiy disilldqioded
» ' x )

Y .

*Paper'relating to the keynote address concerning the colleéé'
student of the sixties presented by Dr. Sanford at the 43rd Annual Con-
'lﬁ!erence of The Association of College Unions -- International held in
New Orleans, March, 1966. ™
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when it turns out that the adult figures they have admired have feet of

.clay. They are tern between 1oya1ty to old values and advancement to-

. '

ward new ones. They demand independence, are sometimes even rebellious;

~yet they need the reassurdnce that adult authority stands firm.

»

-, .
Sociologically, undergraduates are not yet committed to parti-

cular identities or social roles. They are fre$ of the/?ésponsibilities

P Ty
and commitments that people! assume as they enter adulthood. Th\s is why
@ ' N '

8 college student can participate in marches in Mississippi one year and
' BN .

e on the way to becoming a corporation lawyer the next. In other wordsf

-

a student can have one iggntity toda§{ another tomorrow. (Not sb the

&\
graduate student, however, who has z'ready settled upon a course of study

pl

and who is probably married. His com-:. -ents would make it out of the

question for him to try on different ideantities /as the undergraduate
S : . -

can.) ' ( ~
This explains, I'th{;k, why cultures such as ours depend upon '
, <v ' ’ ‘

\ézlxz:yhe youth to initiate social change. They.are counted upon to do.the

kinds of things that adults, bdcause of their commitments, are ip no

.

»

position to begin. This also explains.in consiaerable part, I think, %
. . : ot

- our mixed feelings toward‘the youth. On the one side we tend to live

A

vicériously in them, to identify dgfselvep with some of\the;g slightly-
radical or offbaat doings, but’at the same time they make us a izttle

‘ nérvous because we are not absolutely sure that'they are going to segtle
down in a few years and be just like eve;;body else?(though, of courﬁe,
tﬁey always do). I can recall 5 few yeé;s ago the éisappoin;ment with
which a group of businessmen greeted thé news that college %tudents on

» the whole were‘very conservative. They had thought that all college

™~ : ; .4 R ‘
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students were like the activist minority and assumed that chis'is,how it
was supposed to be--radical--youngﬂman, conservative--old mag. ,

But in saying that therel;re more similggiti;s than differences
be;weeﬁ successive generations of stydents, one cannot overlook the dif-
ferences which do exist. In this paper, we will consider in what ways

today's student is different ffem those who have gone hefore him;, what

forces have made him differeht, and what all this means for the institu-

‘<

‘tion which undertakes to educate him. .~ 1 “

"THE STUDENT AND CULTURAL CHANGE

. _ * . /
Processes irn society become somehow built into the individual,

so that the people who are brought'up in one period will nathral%y,differ
from people prought up in another period. This | pgr_icularly evident

in the?a;ea of cultuﬁgl dttitudes toward child-reaf{ng. Tﬁday;s$SCUAents
have been brought up in a period-in which permissiveness in child-training

was the rule. This is one reason, I think, why ;Bung people now are at

such lbose ends 1in coping with authority. Students.who have known nothing

- \ _ .
“but permissive upbringing, and who are being éncouraged-by their teachers

to think for themselves and make their own decisions, réspond to the

slightest restriction as if theif lives® were being totally dominated.

They do not really understand authoritylbecause they have had so little

o .
{
experience wigh it.
The most determinative social forces on the student are, of

course, the events and climate of opinion that prevail while he is in

college. In the research at Vassar College sponsored by the Mellon

‘Foundation, we were able to study different genérations‘of alumnae,



4
goiﬁg all the way back.to the clh§§ of 1904. When tﬁaﬁ class came fér its
fiftieth reunion at Vaésar, we discovered such iﬁtere§t¥ng things' about :

these ladiés.that we iaégz weng on to study the classes of 1912, '20, '30,

'40, and '50--as well ag. the students -then attending Vassar. It was' cleér

from this study thak.thtﬂbghgﬁ ;ho were gfaduated at'earlier times still

showed in their own attitu "-and velues much offthe socigl climate that
/, prevailed ag the Lime the; eré\in coklege.

. These‘finding; sdy something ;afhe{1§ignificant_about the im-
portance of :)?}ege. They suggest tﬂgz William James may have been }ight
when he said that the ideas that men have before they are twenty-five-are
‘the qAIy idea; they will ever have, apart from their‘workf.‘it suggests /L(

,/ﬁbat qolfége is indeed a criEical'time for implanting the attitudes ang
ﬁflues that are likely to stay wigh people all their lives. Thg faculty
who are now dominant in the univergities were tﬁemselves in colleée d;

graduate school during the 1930's. As a result of‘the econamic realitiés
of that period, they faced the world wiﬁh securigy very much on their
minds. Inltheirvown careers th;y moved toward finding a proféssioﬁ that )

would give lasting security,.so it is hardly surprising that now,.when

" these men have come to power, the accent on specialization and profes-

sionalization in educatioh has increased rapidly. As §tudents, mAny of

these men were denied the opporfunity to enjoy the old gonce _ of
liberal education. As faculty memﬂers, they have taken it for'grantedj
ssynfing that the liberal values of the bniversit& would.;ak? care of
themselves. Unfdrtunately, this has not been the caseavnbk

' Of all the generations of students to pass through-American

colleges and gniversities, we know the most about those who were in

‘ 6 . = - - :- //j$
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college during the 1950's. Various reséarchers found the students of

that period to be passive, conformist, politically disinterested, focused
l \

on their own private.sphere, concerned about their own chances in life,

Y

fond of comfort, eéger for a secure flace in society, etc. The young

N

womcnﬁfeemed t;{is engaging in a flight. into femininity; Vassar girls on

the avérage”wa ed to have four children--- and quickly, too. Theyscon-

U4

B ) : . _
ceived of the role-in society as that of the homemaker or wife of/{;e

warrior-husband, who would meet him at the door when he came home from

L}

% » work with a bowl of hot wine. Thesc attitudes surcly had something tp

do with thb\étac; of our‘society_ithhe fifties. The striking thing
‘abbut.that pefiod in social éhd eqonomic terms waé the relative shortage
of youné‘pgaplc‘of colfége age, a result'of the ibwer bif:hrate that pre- '
vailed during the depre§§ion years. This‘shdftage existed at the same

time as an enormous economic boom, aqﬁ%mpanied by concern about armaments.
< © B ° i .

This combination of circumstances is a naturaﬂ for producing conserva-

tive ideology, and so it did. We find-in educational thinking of the

rd

fifties a heavy accent on sciencej’SpECial programs for the gifted, high
' [

standards and toughness in education, and a general speeding up 9f eVery-

thing. Education was geared to produce young people who would strengthen

our economy Or our sociaty. *

Colleges Fook advantage‘of this situation ?? upgrade themselves.
t; The government began pouring honey‘inFo higher edqcagion, particularly
at'the‘graduate 1eve1,_in ordef to speed up-productfbn of the people who
were needed to man the'&acginery of society. Specialists in }he colleges
t;oi advant;ge of this situation to further their own specialties. In*

the late forties, we in the psychology department at the University of

o e




Californin‘saw our chance to make a great thing of psychology. We re-
ceived grants from the Veterans Administration and from the U.S. Public
Health Administration for‘ﬁurry-up programs in training graduate students,
so we went in for sﬁecialization in a big’wa&, neglecting undergraduate
education rather grossly but advancigg psychology. We thghgh; this b
specialization was the most natural thing in the world. We did not real-
ize tﬁat all the other departments were doing the,same.thing--rgsulting
Im a frightful loss to undergraduate liberal eQucati;n.

Students, of course, were not objectiné. They cogld see that

hl
by doing what their teachers said, by taking full advantage of these

opportunities for training, they could get into sociegy faster and find

s
.

[N

a place tﬁgt would be suitably rewarding. This, I think, was why the
White House Conference on Education of the middle fifties seemed to have
such a hollow sound. Educators spoke of the great aims af liberal edu-
cation, but their actions revealed a primary-interest in preparing young

people professiqnally and vocatibnal}y to keep the system going.

SOCIETAL INFLUENCES ON TODAY'S STUDENTS
. . . " ’ (
What is the situation tbday, just a decade later? Certainly it
. is differeng. No one is complaining now, about the shortage of young

B

pedple; on the contrary, we have'what sometimes seems like an en%égss
.supp}y.‘ We are less worried about maigg;ining prbduction at a*hig;
level--thanks to our technology, aﬁtomation, and the general organized
way in which we have 1earnéd to do things. Consequently, -there.is less

emphasis now on the need for young people to jump {nto" jobs, jusi to

keep the machinery of society géing. If we talk about the differences.

8
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situations in which they have lived.

‘

bczwcvn students ot the middle Littiea and tgose now in college, we are
probably justlfied in attributing those differences to Uifferences in the

Inbspite of the radical change between the middle fifties and
today, colleges -and universities, by and large,‘have just begun to adapt
themselves to it--if they have recognized it at all. w; are experiencing
a kind of lag between what we are doing in edud@tion and what the times
require.

Students, for their part, are no longer sold on the idea of
hurrying to get their degrees so they can take a specified place in the
productive machinery of tﬁe nation. Instead, they are asking what the
nation is for, or what great purposes does it have to which they might
dedicate themselves. They do not see the vocational problem a;.simply
a matter of getting good grades, gstting into a'good graduate school,
and getting a good job. They are looking fox something bigger and more
generally purposeful, something that has to do not oﬁly with this nation
but with the world. The idealism that 1s so marked in today's studgnté
was perha;s aiways there, but it has been supported recent‘ by events
;n the national scene--by the civil rights movement, the Peace Corps;
the poverty program, etc. If you take students witﬁ this outlook and

treat them exactly the same way students were treated in the fifties,

giving them a deluge of meaningless work and equating higher standards
~ .

with more wOik, you are bound to create some kind of dfsaffection;

Much of the rebelliousness that has been observed on some

campuses hag to do with the fact that the concept of in loco parentis

has been changing its meaning. Because Efwshe increasing size of the

9 o
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universities and the increasing lndupuqdence nngfggnurnl savvy of the
students, the caring aspect of in loco parentis has been changing its
meaping. But the colleges nevertheless have retpined Ehe disciplinary
aspect, so that students have been asked to live in a situation--to live
in a family, we hight say--in which nobody reaély cares about their de-
velopment but eve;ybody cdres a lot about wheth;r they behave themselves.
This seems tolme to be an excellent way to produce a rebellious child.

'Nevertheless, this attitude is evidenced in the collegeé almost as if by

deliberation.

»

Another aspect of the current situation favorable to activism,
rebellion, or reform movements on the campus is ;he changed éituation of
the graduate student. The greatly increased nuhber of students in a
given graduate school has, in many places and in many departments,
changed the nature of.graduate‘education. In the ''good old days,' being
admitted to graduate school meant that hne was already admitted to the
community of scholars. Pne now joined the management, so to sbeék. One
began participating already as a member of an academic community. Nowa-
days; graduate students are prevented from doing this by being given a
long series of hurdles, eaéh of which can be used as a means for throw-
ing them out of the academic_community altogethér. A graduate student
caé stay a given place for perhaps three\years; he might, if Qe works at
it, have'two or three interviews with one or‘another professor; but he

still will not know whether he is a member of the academic community or

\
not.
o
The result of this situation hds been that graduate students

have begun to ask whether or not the channels into this desirable

ks

‘. . 10



communftiy mipht not be so tirmly blocked an to make a passage too diffi-

cult., They even begin to ask whether “the rewards of befug {n that aystem
carve yreat enough to justify the cffort. 1In thesc circumstances they have
been changing sides and acting as if they were undergraduates. They have

been mnking common cause with the peers, the prolctnriuL the workers—-

that is to say, the undergraduate students. Thisl faét 1oij:}nq very

important {m (hc events %t Berkeley. Graduate stu‘ent sofie 0of whom

( :
had been at the university for four years or mo%e a d knew all about it,

\

were in a position to take leadership. This fact made all the difference.

While the undergraduateican-usually manage to 'sit out' a bad situation

-~

until summer or graduation graduate students intend to remain for quite
N

a while and have a special interest in e rm. This interest. is not Jjust
personal frustration, diss&tisfaétion d%grebellion. Craduate students
have a feeling that something ought to be changed so that the current
crop of students will not be as miserable as they were. They look back

. . ) Y F
on their own undergraduate years and think how much was lost, how much

their education might have given them which it did not. —
-1 take this phenomenon very seriously. The present crop of
graduate st“dents, particularly in the social science®%gnd the humanities,

v

have quite a different outlook from that which prevailed five or ten

3

years ago, It is possible that they will begin to restore some of the

values of the liberal university which we have lost. ,

Another differ ncé in today's students which is quite evident -
td the college teachef who Has taught for a nymber of years is their
knowledgeability and sophistication. Ofggn this seems to me to be a
kind of precdciousne;s. It results, I think, from the trend toward

- 11

— ) )

7




O

ERIC

Aruitoxt provided by Eic:

10
upprading, lm'cln); students to rtead more and more, starting cverything |
cnrliox and earlier. [n ﬁy view there s no great point {n having young
people read Freud and Camus in high sch‘(ml, as they do now at some of the
advanced schools. They thus lose the chance to disclovcr these ideas
later, {n college, when they would be meaningful. ‘Nevcrthelegs, the
stepped-up requirements do give the student a knleedgeability, and one
has to assume this fact {f he talks to students. . He must revise his con-
ception of how much students know and how sophiEttc;Led they are. He
also must make a distinction between those who read ;nd take the respon-
sibility for learning upon themselves and those who are equaily compe-~
tent but do not do so. .

Their greater knowledge makes- today's students c?itical. They
do not take things jﬁst on faith, as one might exfect them to, they are
1nterestea in knowing your sources of inférmatfﬁn and even how the data*
were collected. When a representative of the State Department spoke ;t
Stanford in connection with one of the Viet Nam "teach-ins'", he cited a
precise figure for the number of North Vietnamese who were to be found
fighting in South Viet Nam, but ?,OOO students }aughed at him. They
could only laugh at the supposition that anybody could know the precise
number 16 such circumstances:

Students in the selective institutions have also been aréund
a lot compared with students even ten years ago. The number of students
who have studied or traveled abro&d, who have been 1n\the Peace Corps,
or have had extraordinary expefiencg in social'%céion during the summer
is 5urprisingly_larg§. One who deals gith them must take this fact into

: / .
account. The teacher who undertakes to lecture students on Africa, for

9 o
~ }
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. &;%kample; had better reckon with the 1ike1i::;3/ihat someg of the students

r,_}in the class have been there-and are in a position to tell him what goes
13 N ;“ .

“vom. : o ‘ ‘
4 One happy aspect of ‘student travel and world awareness is a )
\‘ ) ’ ‘

changed attitude toward professors. éakstudents become more knowledge-

able they seem better able to appreciate kﬁowledgeébility'in their pro-

N

. - ) ' .
fessors. The professors, for their part, have improved their status .

enormously by showing that they can get grants, consuitantships, and “
N O \
) . o . : ‘ L . \
other recognition of their merit. Perhaps professors are not loved as

much as they used to'be, but they are certainly respected more. Movies

used to’ portray the professéq as a fuddy-du&dy, slighély 1aughabie but
‘ B ‘ - . N v
lovable old-codger, but we seldom see. this any more. The modexrn profes-
4

sor is something 6f_a go-getter, who carries out his university's expec-
tations that he will raise“money‘and produce knowledge, whether or not -
. he contributes. anything uo‘teaching..i

Another fhﬁéresﬁing phenomenon is the decline in the 5iaposi-

2

-+ tion of students to make friends in éollegg: During theﬁfifties 1 began,

o ‘
to encounter boys in the dormitory who were simply not developing any - -
o . ’ - ' “f
friendships, or boys who had spent four years at the same college ye ’
- . ¢ ‘ .
never kept in touch with any of their classmates after graduation. In

many cases this failure seemed to be tied up with_competitive@ess; with Vvl

-

tHe felt necessity on the part of the young man to act as if he were .

=

something that he was not; with feat of the kind of self-revelation that

is necessary in a deep-growiné frieﬁdship) even with a‘disposition to
: R . .

utilize his acquaintances in the interests of some goal that he had set

for, himself. The!decline in college friendships has assuﬁed serious

e . v .
= . - N
. N b




nowadays for community and for overcomin%Zth impersonality of the large

[
university. ~

o . \ -
We cannot ignore either the accent oe_thxills and pleasure-
L~ - : N . .

-
.

seeking to be fognd in the present generation--an accent which I believe

is diféerent from<earlier yeags. The idea og sex as recreation, as put
forwargxby Playboy‘magazine, has its appeal for the boys, although the

girls, as al\ays, are interested in relationships. The interest in the
kind of experience to be had from drugs, while still rot extraordinary,

is certainly higher than it was ten years ago. 'Perhdps'these tendencies

éﬁong students reflect in part the general excitement‘and disillusion-

s

ment in which many people #n our society find'themselves. Perhaps it is
nothing more than an imitation of the adubt fun culture that we see
everywhere around us. In any event, it is doubtful that this can be

understood as genuine freedom. More likely it is a way of dealing with
8

“ the anxiety which’ normally accompanies impulse expression, a defensive

isolation of the goilt-provoking action from -the rest of the personality.
: ~ : . ) o - ;
This kind of thing can be seen in American movies in which drinking is

L

made to apggir as casual as lighting a cigarette'and is not supposed to

. have any effects one way or the other.,

N 'ﬂ_'j Pléasure-seeking may appear. to-be the order of the day, bot

on"who knows students- very well would not conclude that it represents
" the culture of the future. There is much s%ul-searching going on, on

our campuses'today. Young peo)}e feel they-cannot go back to the ethic
of their parents--in many cases a 19th century ethic--but they.cannot
rest easily with a Playboy morality either. The movement tends to be

14 “
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toward finding a new basiséor morality ih what is'favorable to pgrsonal
detelopment.* : ’ % ;

' P . // .
SOCIAL CHANGE AND EDﬁéATIONAL REFORM - - % * v? ~

In the new situation into which we are moving, then, I believe

we are in for educational 1nnovation and reform. The chgnges will not- be <

just 'in reSponse to student unrest, but, rather, 1n response to the “same

>

conditions that students have been responding to.’ At the same time, 1

, e

do not doubt that student concern may speed change. The new experimental"

v

collegé—at the University of California at Berkeley (set up by Professor

Joseph Tusman on the old Mlcheljohn Wisconsin model) had been planned

\ - r

for some time, but the Free Speech Movement, and the fears and guilt

feelings which it‘aroused in faculty members, were no doubt what finally

v

made it possible to realize the plan.

i

While societal pressures prohably will not allow the accent on®

)
] _ . ) e
professional training to decline very much, I do not think it will con- .

v

tinue to, have the insistent quality that it had»during the fifties.

There will be less accent on educating students to man the system and

)

more on educating them to participate in itg benefits. Economically, we

5 ™

can anticipate a period of-increasing affluence and leisure, and a rapid?
decline in the number of .jobs which can be fulfilled without an educa-

tion. In-order to keep the wheels turning, we must have more and more
: . 4

-

people spending their time in the educational enterprise, either teaching

A
=X

This search for a new ethic was discussed at length in a

. lecture which I delivered in the Jake Gimbe] Series at Stanford, 1964.

Portions of the paper later appeared in the NEA Journal, Vol._54 No. 4,
.April 1965, pages 20 - 23. N oL L

r
" . '\' 1 d
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or"le‘%ning. There is a boundless amount to be taught and learned, and

thesesporsuits are not susceptible to unemployment.' They can be'carried.

on‘endlessly quite indepehdently of what the machines are<doing. h . )
In"these circymstances,_it seems likely that there will be a de;k

return to the traditional goa1 of education in this country--the goal of

developing each individual's potentialities as fully as possible, rather
' > L b
‘than merely providing him with job skills. Education will again pay at-
. i

tention to a wide range of abilities, not just to the ability to master

abstract material. It will pay attention to many aspects of‘the,pqrson--

all of those aspects;that need to be and cdn be developed. This kind of

education will, I think, be offered to a higher and higher proportion of
. LN i ° -

young people who are g gting from high school. There may be;‘in fact,

"

I believe there will havé@®™to be, some totally new institutions developed

to educate this‘group. Man& circles in this‘country, including govern-
ment circles, are beginning to realize that lack of’ability or reduced
ability is no. reason why a person should not be developed as fully as\

' possible. As a matter of fact, psychology, which for a long time has
led us to overestimate the unteachability of some people, now is show-

ing that it is possible to teach many of those whg: we used to think .

 were totally limited by their genes.

[

Among nopen‘l expect to see a continuing search for new de- -
signs for living.'1They will begin to break out of the career-versus-
narriage bind. 'Perhaps we shall go back to the'state of affairs of
1937 when a much higher proportion of college women went to graduate
school_than is the case today. There will still be a great market for

sex and glamor and homemaking, but‘educated women will be much more

16 % . | -
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often combining homemakin; with some kind of activity outside the home.

!

L. hope tHis act1v1ty will in many cases be political, act1vity designed

.

R
to_change the conditions\of life for women as well ags for everybody else.

54 think we shall also see more women working in. paid part time, semi-

professional jobs that have- to do with culture, health, education, and 4%

N : ; » -
R . ‘. : 7 \
welfare, . ‘o , _ : / .
. -4 . : R ) N ), :
Colleges, of course, are slow to change in responsg to the
. A S
' kinds of social changes that I've been describing; but they do chairge
— 4
some. T

They certainly changed in response to social conditions of the

(/postwar era, and they may thange in response to the new conditions that
' 4 :

I have mentioned. They may respond, for example, to the widely felt ﬂi
- l, N ’

need in our society for something to counter the effects of our techs

nology-~-a technology which goes its own way, which nobody controls, and

which tends to dominate our lives.

There is a widespread belief that \

the only way to. counter the effects of this technology is by a deliberate
effort to do things J4n an gntechnblogical, personal way in our colleges.

There must be an increaéing_accent on the arts and the humanities--all

those kinds of activities that cannot be duplicated by machines. And, \

!
- ‘ 14
of course,:we must increase our efforts to make the college or university

a truly human community. ’

4
ing at the young people of today, we should never for-

get that th

-

are young people, characterized by many of the same fea-

tures which have always characterized young people, but, ‘1ike everybody

else, they do respond to the times,

‘and the present times are in some
respects different.GVOur times offer certain’'perils, but they also offer

certain great opportunities.
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>Conference on Higher Education of that year reported hopegplly that the

_qi\?iftcant
a\r .

con- 2

ﬁért?ﬁipants seemed to be in erested iq\students in a new an

way.i ' This is quite a change \hen one recalls the mood of simi
d . \ SR . .
‘“?fe:ences only three or four.yéars earlier, conferences which quickly

degeneratedlintb a debate bet&eeg people who'were interested ih"students.'d "

and people who thought that any interest in students would surely "water

hd -
down" the excellence’ of eddbation--that those of us. who.were interested \\:9

in students really.wanted\to substitute counseiing for teaching or even

to ‘turn:the cotlege into‘e kind of psychiatric commuhity. Today I doubt
. : . : [

‘whether one would hear this. As a matter of fact, people of whom I would 4

not have believed it possibie have been_dis%laying'an interest in stu-
o . . ’ : - "
dents--in how they,learn, their values, their attitudes, their develop-

ment as people,

y For a.iong time new\I'have been arguing that we should give

students every pportunity to express'their views about their own educa-

3 . EY
tion and’ about t overnment of - the college and that we should 'listen
Yy -
" to them when they do. Now, hgweyer, in the light of this 'sudden upsurge N
of sympathy with the student- 1 feel perhaps I shou so remind my .

"..

colleagues that the student needs at the same time" héugeassured that

- -

the institution is—still‘lﬁ the hands of understanding but*authoritative

adults. This does not mean that we must return to some kind of authori-

f .

rian gegime. On the contrary, as President James P. Dixom and other

. . : » .
officials of Antioch College learned long ago, if you give students all

A
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tive éhey‘reélly are

e

. ) .
the rof@izhey can use, you soon discover how conse

- <

‘and how inéapabre of governing themselves or of making any of the great

decisions tpat have to be madetaffecting them., Allowing students nore

freedom than they can handle may seem a littxqﬂcfuel, 1 suppose, but it

Lo e
gives the adults--the faculty and-administration--an opportunity to step
: S ‘ P . - 4

~in and make the decisions which'are; in the eéd, their responsibility
L] . .
. : /
anyway. ' “/

N

hY

'Thépe is‘;tglly no;&ay for ug, as educgtors,“;o avoid assuming
leadéfship; students must have it. 'We'wiil‘hope, of course; that the
Y adults who wield authori;y will be‘pgople'who have listenéd to students,
| who know how studengs aeQelop, and who will aé not what the séudents séy
fthey wan; but what'gtudents' actions,saykthgy need., Cer;aihly,.wg will |

. . ., . _
hope that these adults witl always use their leadership and-make their

.decisions in thesinterests of the 'individual student's becoming what he

; n become. _ ) ' !

kS




