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(/' » - . SUMMARY

Career Education has been a part of the curriculum of the Des Moines Schools since
the turn of the century. Even though the district has been involved in career
education even before it becamq "popular" this repért will deal only with the
several activitles and events that have taken place during the past five years but
.more speéifically those -activities and events that have happened during the three
years of the Comprehensive Career Curriculum Project

The planning and implementation of career education in Des Moines has involved-
‘board members, people from the business community, classroom teachers, building
* level administrators, and central office administrators. The success of career
education in the dihtrict can be directly attributable to the pedple in these
areas plus the regional office project staff and the’ a ilability of additional
funds to assist the district in planning and implementi \the career education
" concept. ‘

I.  TIME PERIOD

o

This final report will cover the entire three year length or the project from )
July 1, 1973 +to, June 30, 1976. - . N “ '

The rollowing activitiee took place prior to the approval of the Comprehe ive
. Career Curriculum proJect.

1970-71

A Superintendent's Advisory Cmnnittee for Career Euucation was planned for
implementation during the.1971-72 school year. This committee consists of
twenty-five memberen%including three students) and to date has presented five
reports to the Board of Education with recommendations in the following levels

l'

of caregy education: o < - : :
First Report - Secondary W% : : A\
Second Report - Elementary
Third Report =~ Junior High = ‘' L
. Fourth Report - Review of Elementary 'and Junior Highl ' o L
. Fifth Report - Tech High .

r
- .

1971 72

) . An elementary career education advisory committee developed plans for implementing
. . career education at this level. °

. A proposal was submitted to, and approved by the State Department.of Public’
" Instruction for piloting career education in nine .elementary schools.

A proposal was submitted to, and approved by the State Department-of Public
Instruction for developing a Career Placement Center to serve vocational

students.
' .
- 1972-73 . ]
.# Career education was piloted in nine elementary schools: '
. Douglas . Lovejoy . Mann . Perkins / \. . Stows
. Hoyt . Madison . Moore « Sabin ? .
. The junior high phase of career education was planned. o . ) .

. - - ,. : :—’ ."‘5 '
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An Elementary Career Education Handbook was. developed by teachers from the nine
pilot schoqls. . . ,

v

These activities led to the identification. of the following career education goals

for the district which were included in a, three Year proposal submitted to, and
approved by the United States Office of Education.

<

' Goals | g - /

- "

f A. THERE IS A NEED IN DES MOINES SCHOOLS TO RELATE THE PUPILS EDUCATIONA.L PROGRAM
' 'TO HIS PERSONAL {OAL OF ECONOMIC "INDEPENDENCE.

B. VOCATIONAL EDUCATION PROGRAMS ARE' A CULMINATING PART OF CAREER EDUCATION
FOR SOME PUPILS AND THOSE PROGRAMS SHOULD ENHANCE THE PUPILS' .JOB
dbPORTUNITIEs AND FURTHER TRAINING.

. y :
C.  SEVERLY, HANDICAPPED PUPILS IN DES MOINES NEED THE OPPORTUNITY TO WORK AND
'FEEL THEY ARE PRODUCTIVE MEMBERS OF SOCIETY.

&

D'.‘ THERE IS A NEED IN DES MOINES TO- PROVIDE CAREER TRAINING 'FOR YOUTH WHO HAVE
DROPPED OUT OF SCHOOL. ;

E. THERE IS A NEED IN DES MOINES SCHOOLS TO IMPFROVE THE QUALITY OF PUPIL
GUIDANCE PROGRAMS AS THOSE PROGRAMS RELATE TO CAREERS A EMPLOYMENT AND
TO PROVIDE PLACEMENT ON JOBS OR IN FURTHER TRAINING FOR ALL PEOPLE LEAVIM}

THE INSTITUTION 4
] vt B v \ :
F. VOCATIONAL EDUCATION PROGRAMS NEED TO EVELOP MORE POSITIVE ATTITUDES TOWARD

G. DES MOINES SCHOOLS NEED TO BRING ABOUT CHANGES IN INSTRUCTION THROUGH,STAFF
DEVELOPMENT ACTIVITIES\\\ : o .

4 ‘ '
.

JHeo THE DES MOINES SCHOOL DISTRICT NEEDS TO.INFORM THE TOTAL COMMUNITY ABOUT
CAREER EDUCATION AND ENLIST THEIR SUPPORT IN THE. DEVEIDHENT AND .
IMPIMTATION OF PROGRAMS . :

I. THERE IS A NEED FOf RTICULATION BE'I'WEEN PRCBRAMS o TRE ELEMENTARY ap
. SECONDARY SCHOOLS THOSE OF ‘THE POST SECONDARY INSTITUTIONS

"II. PROCEDURE AND RESULTS

The following procedures and results occurred during the three year period from
July 1, 1973 to June 30, 1976. , , 4

973-7g o : - SR

.Career education was expanded to nineteen additional elementary schools. -
. Brooks . Ft. Des Moines . Lucas . Pleasant Hill
. Cattell . " Gartén : . McKee. . Ste¢ Theresa
. .Cowles .« Hillis BRI . "Mitchell = . WHNlard
. 'Dunlap © _ « Hubbell *- " . Menroe . Woodlawn

— b

. Findley '’ ° . Jackson . Phillips

\““ﬂsl; 3 - ‘-', o

. . . 2 . ‘ . - .
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. Juniot high teachers and business people developed cyrriculum materials for
_career education in six occRpational clusters: _
. Communication and Media . Hospitality and Rgcreation - . Public Service
. thvironment . Marketing and Distribution . . 'Bransportation
- Career edncation was piloted insthree Junior highs using several of the
.handbooks developed.

’ . Franklin : . Irving' K . Wilson .
o SN ' N
e Guidelines for Career Information Centegs were developed by several secondary
) librarians and counselors and implemented in. hese three Junior highs. .
. The Career Placement Center expanded to-serve .all students seeking placement :
help. . . ,
. The senior high phase of career ‘education .was planned.
. Career education ' planning was started at the Greater Des Moines Education Center.
o "+ An Elementary Career Edutqtion Specialist was hired and later- accepted an
o elementary principalship in the district. v P
‘, Thq Elementary Career Education Hand%ook was revised. - . v
, . A handbook and brochure for Vocational Youth’ Organizations were deVeloped
- . 2 . - N -
. . Junior high teachets and business people 'developed curricu)mn mgterials for
additional cliunsters: ‘ , ,
. Business and Office ‘ L . Fine Arts anmd Humanities
. Constimler and Home Economics . " < /(Hfalth '
5, ' .. ) R
v, "Challenge Exams" for Des Moines students..at4il irg the IMACC were developed
jotntly by the district and ].'HACC instructors In: | Li
c8 . Food Service

Data Processing . Distiibutive Education . Elect/ro'
]

. Career education was expanded to 15 additional elementary schools.

« Adams - - ., Hoak . . King . St. Augustin . . Wallace
. Granger . Holy Trinity . Moulton . Samuelson Washington
. Greenwood . Howe [ . Oak Park . Studebaker Wright )

. Career education was, éxpanded into six additiom.l Junior highs.
.‘Callanan- . ‘Harding . Hoyt, . Kurtz - McCombs - -« Merrill

12
. Career education planning started at. East andRﬁe‘ievelt. T (
. Career Information Centers were established in the& secondary schoold.

. The Ca.reer Placement Cente\* continued/ to serve all students seeking placement
help. ry . . : »

s Career educetion plans were implemented at the Grea.ter Des Moines Education
Center. .

An 'Elementary Career Education Specialist was hired. - o
7 E s yal : [




R 3 . . , .
. ”F‘hf proposals were submitted to the United States Office of Education for
qteer educqtion with the one dealing with developing a community awareness of
. -career education being approved. '

.* Five junior high handbooks were revised by teachers who piloted some of the
activities in the original handbooks.
\\\ . Commnication and Media . Hospitality and Recreation . Public Service
. Environment .-Marketing and Distribution

» [ f

. Additional or new "Challenge Exams" for Des Moines students attending the DMACC
were developed jointly by district and DMACC instructors in: - o i "
- Accountihg . . Distributive Education . Electronics . Food Service

¢ . Career education was planned at bhe Frederick Douglass Learning Center.

1975-76 ' ' : . S y
. Teachers from East and Roosevelt developed career education handbooks for

their schools, )
. . A

. Career education was expanded to fifteen additional elementary schools.

. All Saints . . Hanawalt = + McKinley . Van Meter

. . Casady . Jefferson . Park Averme . Watroud
- Edmunds : . Logan , . Rice- . Windsor :
. Elmwood - ~ 7 . Longfellow . Smouse : !

Career educatién was expanded to the five remaining junior highs. ‘
. Brody . Goodrell . Hiatt . Meredith . Weeks 4

. Career Information Centers were established in. these n Junior high schools
~ and the' remaining four senior h%gh schools. ’

Carée? éducation-plans were implemen}ed at thé Greater Des/ Moines Educa?iqn anter.,g
-/ Career education plans were implemented at the Frederick Douglass Learning Center.

A Career Inforﬁation Centqr,was established at Temple School.

* Title IV-B funds were identified and utilized at the district and building level

for developing Career Information Centers in eight elementary schools and gelf
awareness activities in six schools. . :

‘Career Information Centers " Self Awareness
_«*Findley . McKee - . Douglas 1. McKinley
# . Qarton . _Park Averme . [. Hanawalt . Hiatt
. Howe .*Ph111ips- !, Lucas - . McCombs
\ . Longfelloth - , Smousge h

) * . The Community Awareness Program toxgareer education was implemented and evaluated.

N

' ‘ S /

. A three year proposal was submitted to the United States Office of Education
for the expansion of career education in several secondary schools. o

# i ] 7
- . " L4
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During this three year perioghsevernl‘other activities have taken place that have
Played an important role in the implementation of career education, Some of these
activities are: : : o .

. Building and district leve1~career education in-aervicg and staff dev310pment\\J;
meet{ngs. . o . ’ ' .

# . Business and Education Alliances
. East/Iowa Power and Light

- Irving(Harding)/Northwestern Bell

% . Lincoln/Bankers Life . McComba/Younkers .
5 . North/Firestone Tire and Rubber . Brooks/Iowa Des Moines Natiomal Bank
. Roosevelt/Meredith Publishing . Logan/Blue Cross-Blue Shield
. Tech/Pittsburg-Des Moines Steel _ . Moore/Sears and Roebuck

. Uallanan/American Republit Insurance . Phillipa/Richman Gordman
1 . Hoyt/John Deere . . Windsor/Central National Bank .

# ., Career Expo for secondary‘students sponsored by the West Des Moines Jay cees.

. Field trips for Junioer ﬂigh Communication and Media students sponsored by the .
Des Moines Club of Printing House Craftsmen during National Printing Week.

- Building staff and/or district staff participation or preséntations at several
state, regional, and national werkshops arid conferences. :

IITI. EVALUATION -

" Each individual goal is evaluated in the body of the report plus included in
-~ Appendix pJ 1is a copy of the third party final evaluation. .

" IV.  CONCLUSIONS AND RECOMMENDATIONS ' : ,

Specitic recormendations for each individual goal is included in the body of the
report. - L \ .

bd

M

4
»

* These activities are part of the Des Moines Districts career educatioh plan
but not dif;ptly a part of the Comprehensive Career Curriculum Project.

) | o 3 o -j ;.. 9




FINAL REPORT ON THE COMPREHENSIVE CAREER CURRICULUM

v

1.  CAREER.EDUCATION NEEDS ASSESSMENT

The needs as discussed in the original proposal were developed for various local
&nd national agencies and groups assesment of education. Also needs were identified
from the career education activities indicated in the summary of this report for

* the 1971-72 and 1972-73 school years. '

1

The needs stated in the original proposal are: .

The Comprehensive Career Curriculum Project was developed as the result .
'f more than four years of intensive study in thq school district. The
study has received community-wide support. The program thrusts autlined
here are consistent with national and state priorities for career
education. The Des Moines Board of Education formally resolved to
support the implementation of career education in the schools. The-
project, made up of twelve componentg as outlined below, will be imple-
mented, for the most part, at the end of three.years1

" 1. Career Education - Elementary Schools
Career Education - Junior High Schools
Career Education - Senior High Schools v
Vocational Education - Technical High School
Handicapped Chreer Center - S ‘ ) ' \d
Career Education for School Drop-outs .
Career Guidance Services i
Career Placement and Follow-up
. Vocational Youth Organizations gﬂ
. Staff Development
Career Information
. Post-Secondary Career Training

k;i—'l—'\OCO\JO\U'lC'\QN
VO e ST T

Program funds are requested far the,three years of the project. Successful
components of the project will be continued using local fyntls.
-

The Des Moines Independent Gommunity School D&‘;rict hegan a study of
the need for better vocationsl education programming with the formation
of a staff study committee in 1968. The findings of that group, along
with priority statements of national groups and individua}g, indicated |
a need for a more intensive study. . .
- /
In July 1971, a city-wide general advisory committee on career education -
was fo « After.ten months of intensive study that committee made their
first report to the Board of Education in May 1972.° In this report they
- made specific recommendations relative to the development and implementation
. of career education, grades K-12. ‘ ' L :

In addition, awspecial committee to study career education at the elementary
level (K-6) was formed. As a result of their recommendation, a pilot
program for elementary career education#has been developed and implemented.
That program is presently undergoing evaluation. '




The Community Development Agency, an outgrowth of Model Citles, han
included career education in the achools as the high priority need in
the city. Their funds are assisting the school diatrict in accompliwhinp
some career aducatich goals,

In addition to the work of local atudy groupa, the National Advisory

Committee on Vocational Education, along with nationally prominent

educators, have identified a need for cateer education and guidance
" services, .

The Comprehensive (Career Curriculum project i3 a plan for a large city
school system to successfully implement career education and career
guidance services into their achool programs.

II. PROJECT GOALS, DESCRIPTION, RESULTS, EVALUATIONS AND RECCMMENDATICNG

This sectjion of the final report will be an overview of the original goals,
procedures followed, project results, project evaluation, and project conclusions
and recommendations resulting from the development and implementation of the
Comprehensive Career Education program in the Des Moines Public.School District
during the thiee years of the project. The project was developed three years

- ago on the prémise that career education is a total curriculum concept and involves
.all levels and phases of the educational program. The original twelve components

of the projezt included a variety of phases and levels of %he educational program.
Each of the original project goals are reported individually

A. THERE IS A NEED IN DES MOINES LHOOLS TO RELATE QFE PUPILS EDUCATIONAL PROGRAM
: TO HIS PERSONAL GOAL OF ECONOMIC INDEPENDENCE.

¥

1. Procedure followed \ ) N . x (::“

Because ,of the size ‘'of the Des Moiries District it was not possible to implement
career education K-12 in one project year. The following plan was developed
and implemented for involving all schools over the three year period of the
project. This was in keeping with the time line identified in the original
project. , .

Phase 1 - 1973-7L

1., Expand career education into 1/3 of the remaining elementary schools.
2. Continued planning and development for career education at the Jjunior

high level and implementation in three pilot junpior
3. Initial planning for career education at the senior igh level

Phase -2 - 1974-75 \\\ B

1. Expand career education into 1/3 of the remaining elementary schools.
2. Implement career education in additional junior high 'schools. .
3. 6ontinued planning ‘and development for career educasion at the senior

high level.
Phase 3 - 1975-76 - - | A e

1. Expand eareer education into 1/3 of the remaining elementary sghools. »
2. Implement career education I remaining junior highs.
3. Implement career e&ucation in pilz{ senior high schools.

[

e

2. Results , ¢

The following are briéef statements that describe the accomplishments of t){e
project in relation to this goal.

S 11 .



‘Elementary:

1.
: oduoation at this level. , )
/
. « 2¢ An elementary handbook for career education was developed ‘and roviaed
three times during the project.
3. Seven toachera and principal attended a 3 day workahop prior to their -
school becoming involved with the project. \
L]
L. As schools became involved in the project, funds were mnqp availnble
to purchase career education materials. J/
5. A otructure was developed and implsmented for‘cobrdihnting career
' education at the building and district level. See tabla 1.
[ - 6. In-service meetings at the building level ﬁore held monthly to
coordinlte activities in each. building. .
7. In-service meetings at the district,level were hoid monthly to help
J . coordinate activities among all schools.
\\\\ A 8. Presently all 5L elementary schools are involved in the project
L +- (schools volunteered approximately 15 each yoar). ‘
9. Approximately 75%eof all elemontany‘teachers were involved in the
project last year. .
2 N
10. Additional fuhds (Title IV-B) to assist in implementirg career :
education qt this level were secured. .
) 11. 21,000 elementary students were served by the.projact.
12. During the project several other activities were planned'and initiated
that related to career education but not directly to the project.
Junior High:
1. Junior high administrators, teachers and central office staf? agreed
on the cluster approach for career education at this’level.
2. Junior high teachers and business people dovéioped curriculum materials.
~\in ten occupational clusters. . . R '
3. Junior high teachers and bubiness people ‘revised curriculum materials ‘
: in five occupational clusters after approximately one year of field
testing. .
L. A otructure was developed and implemented for coordinating career

N : e 5,

e

- <involved in the project.

)

A ot;}f peraon-was omployod with project runda to coordinnto caroor

education at thia level. See table 2. v )

{
In-service meetings by cluster were held prior to the schools becoming

District in-service meetings were held nOnthly by cluster to help

»teachers plan and Amplement activities. »

A
8 IR
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. T. As schools became involved in the prOJect,.funds were made available
to purchase career education materials. »

8. -Additional funds (Title IV-B) to assist in implementing career
education’at ‘this level were secured. \
Ty
9. During the projéct severadl other activities were planned and” initiated
» that relate to career education but not. directly to the project.

( Senior High: e "‘> . ..~ ' ) : . i
v
l. Two senior high\sghools were identified for implementing career
education. . . : . .

: ' ' #,
2. After one year of searching for. existing ¢areer education materials yT
at-this level the two schools agreed upon separate approaches for o ’
‘implementing careér education. . ) ‘ . R

3. A structure was developed for coordinating career education at this d ‘;}ﬂ

'level. - . . S !
: ' v K . , !

h.‘ Senior high teachers from varione. subject areas developed curriculum
materials for their individual schogls. :

-

5. 'As these two. schools became involved in the project, funds were made
available to- purchase career education materials. .

6. In-service meetings were held during the last project year to familiarize
- teachers in each building.yith their respective materials.

7. Additional funds (Title IV-B) to assist in implementing career education
B at this level were secured.

"8. During the project several other activities were planned and initiated
that relate to career education but not directly to the project. )

_3. Evaluation

Elementary : ' \

- 1. ‘Presently all S4 public elementary schools in Des Moines and four
' parochial schools are involved in career education._ !

2. Through in-service meetings 90% or 810 elementary teachers have
- indicated and exhibited they- have a better understanding of career

education.

3. Approximately 80% of the elementary teachers have infused career
education activities into theirlesson plans.

4. This past year approximately 90% or 18,900 elementary students have

successfully participated in career awareness, self awareness or
awareness of others activities. _ . :

17
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L.

Junior High'

i,

N\ gr junior high.

N

Presently all lh public Junior high schools in. Des Mbines are involved
"in caqfer education 'D : . , ~ A S/ ,
100 Junior high teachers, 10- 15 central -office supervisors, and 30-h0 '
business and industrial people have been directly involved in developing
-and revising career/education curriculum materials at thi level.

- . . ~ P kf‘ .
In-service meetings have been conducted fnvolving approximately 50-
(250) of the junior high teachers. . o y

60-80 junior high teachers have been directly involved. in infusing
and implementing’ career education activities in h to 6 carser clusters

SR

-

5;. Each junior high student has successfully explored and understood ‘the - ;.
'various careers in a minimum ‘'of three dbcupational clusters. s

Senior High:. ’,’ j S _'; Lo _' L -
ffPresently two senior high schools have developed ard’ planned for

infusing career education into their cutriculum,

EY

Career education in-service eetings have been ‘conducted involving

X approximately 90- 95% (180) ©f the teachers in each’ building.

Junior High: T

1.

16-20 teachers from both buildings have been directly involved in’
develOping career education curriculum materials for gheir buildings.

Conclusion and Recommendations e
.Elementary. !
1. The district should continue the employment of the staff person at
this level. L . \ R
L . v. K v ‘
2. Buildihg and district level in- -service meetings relating to career’ —

education should continue. '. . *

The structure for coordinating career education at: this level should o
continue. :
5 S e l* : ) .

A minirmum amount of funds - should be identified to assist schools in ¢
updating their career education materials. B Co : .

- . LoVt
4 -

The structure for coordinating career education aﬁ"\ \
continue. . , - e 5‘:°£

Building and district leé’!'in-service meetings relating to career
education should,continue

A minimum amount of funds should be identified to assist schools
in maintaining, expanding and improving their career cluster activities
and their career information center (CIC). , e .

10 ég
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L. Advisory committees consisting of representatives of bt;aixness and
industry shouzd be. developed for each of the- occupational ‘clusters |,
being implemented at this level. o ' _‘ . o

5. Additional work experience programs and activities ‘shquld' ‘be nned °
and implemented for. Junior high students. ' S

Sentor High:

2. A structure ‘for coordinating career education at this level should
be planned and implemented. L :

2. Building and district level in-service meetings relating to° career

. education should contime. -

.r

3. A minimum amount of funds should be identified to assist existing
- and new schodls, in planning and implemenfiing career education
activities. \ , ,

- - -

h E Addit 1 work experience programs and -activities . should % planned
: emented for senior high- students. . .

A

§ VOCATIONAL EDUGATION PROGRAMS £RE A CUH‘IINANNG ;?ART OF: CAREmmUMHON
FOR SOME PUPILS AND THOSE PROGRAMS' SHOULD ENHANCE THE PUPILS' JOB . S
: OPPORT'UNITIES AND FURTHER TRAINING,. T . - Co -

1. Procedure followed

3

This goal ‘identified the activities to better meet the vocational interests
of ‘high school students in the Des Moines District. Some o.f these activities ;

were:.

‘e

. 1. Maidain, expand, and improve the existing vocational programs through s
the use of active pgogsgm advisory committees. : ‘

‘ 2; Improve transportation arrangements for students attendi!g Teeh .from
the 7per:l.meter of the city.

. 3. .Expand vocational cooperat‘ive programs in the various ity high' schools.

2. Results. o . , i
Tre- following are hrief statements that describe ccomplishments of the
_project in relation to this goal. " ‘ '

1.1 The General. Advisoryﬂ Committee for Career Education reviewed the -
use of vocationﬁl,program advisory committees and preserited an .-
ifterim report. to the Board. See appendi,x B. /'\’

1.2 A handbook on the function and use of adv ory committees was
developed and distributed to all vocatio instructors ’

1.3 The Tech administration encouraged their vocational instructors to
" meet with their advisory committees. o

1.4 In the development of new and the expansion of existing vocational .
. programd, advisory ‘committees ‘i;@re activated and utilized.»

19
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" 2.1 Two school bus routes were established with direct service from
five Junior highs/in the north and south part of the city. 1

P . 3.1 following vocational programs have been developed and impletented
éfnew or revised programs during the three project years. .

v a. tical Nursing (new)" , ) N
: b. Agrg-business (new) . ‘ . N
c. Office Educatior (5 new programs) .
d.” Airframe and Power Plant Technicians v
e. Vocational Cabinetmaking { .«
f. High School Executive Internship Program (new)

1.1 During the three years of the proJect 50% of the vocational pr ramé

3. Evaluation

[X0

>

. 17
_ have activated their program advisory committees o
1.2 COpies of the Handbook on t( Function and Use of Adv )g
‘was requested by two vocational instructors and distr
icommittees. ¢ \ e,
. 2.1 During the two years the new\ bus routes have been established.262
i students have ridden to Tech. _ .
3.1 A. Practical Nursing - sléoty percent of the first graduating class -
i ' passed their state nursing exams and became licensed practical nurses.
‘ nB. The l976-r77 enrollment r the agri-business program is 125 4 )
students. = < ., ‘ : A )
f M - ’ e L : - . Ay .
by ‘ C. The 197677 enrollment })4 bhe five new office education programs ‘
- is 102‘ students. L FA : _

. .- D. The Powerplant portion of the curriculum has been submitted to the .
L .~ Federal Aviation Agency (FAA) and is pending approval based on securing
e . -y -additiomal equipment * : .

' £ .'» a \/* ' R )
S - B. The revised curricul has- been approved by the advisory committee
‘% " and works cl.ose' -with Tech High's carpentry program. .

F. The ;L976 77 ‘éhrollment in this ‘program is 50 students representing ]
all six**Des Moines high schools and Dowling, the parochial high school.

L. Conclusion and Recommendatiom ) '_ & 2

1. 1 A contim1ed effort needs to be maintained for: insuring the successful
. use.of program advisory oommittees. ' ‘

_l 2 Develop an in-service or sta.ff developmeht program on ﬁxe use and
: function of advisory committees. ‘ )

- * - ‘ -
N . v
#, The program moved to their Q facilities located at the airport site during
'the 1975-76 school year. 20
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1.3 Develop a plan and procedure for recbgnizing past and present advisory
) committee members .

. o 2.1 Continue to promote and utilize the two buses established for direct
- : routes to Tech.

4

.2 2 Organize other direct routes, as needed, from other parts of the cityp
;-

3.1. . A, Practical Nursing
. Seek. program approval of the State Department of Public Instruction.
. Develop And implement admission requiraments for the program.

B. Agri-business o : S ‘ -

» _/

T .+ ¢ C, ' . .
,» Contimue to meet program needs. A;‘ N , . }
. By . . ’ .
D. Airframe and Pcwer FPlant Technicians Co
. Work toward seeking FAA approval for the total portiOn of the
Gl . program. -

H ' "~ . . Improve the percentage of students who upon graduation, pass .the

# - FAA 1lf¥censing exams. }> . , . .

E. Vocational Cabinetgpking | | |
'« Contimue to improve the. program and work closely with the
" carpentry program.

-

- F. High 'Sch ool Executive Internship Program - : .
. Seek lo¥w¥ior outside funding to continue,-maintain, expand
: - and improve the program. o _ g
« C. SE TCAPPED PUPILS 1IN DES MOINES NEED THE OPPORTUNITY TO WORK AND
" ' FEEL THEY PRODUCTIVE MEMBERS OF SOCIETY. : :

1. .Procedure followed : T .

- .

This goal was for the development: and implementation oiwa sheltered workshop
program for severely handicapped, students. . J :

. A study was conducted with several non-profit agencles in the city
to access their services and cooperation for students.

]

2, During the length of the project the state legislature debated in
1974 and passed in 1975 a bill establishing Area‘*Education Agencies -
(AEA) (a consolidati®n of county boards of education) for providing
services for special education. - J
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2. Results

The following are brief.statements that describe the accomplishments of

this goal.
1.1 Dutihg the 197L-75 s

confpiled. See appe

2.1 The passing of the
i ga

¢

hool yeaﬁ this study was conducted and the results
ngix C for the recommendations of this study.

new legislation cre ing'Area Education Agencies

responsible for implementing speéial education stopped all
" progress_on completing this goal. During the 1974-75 school year
many meetings and discussions took place between Des Moines district
and the AEA regarding the responsibility and operation of existing
special education programs with no discussions on new programs.

The 1975-76 school
special education
and the AEA.

3. .Evaluation

1.1 Appendix C' are pa

V cational Preparat
enendent ‘Cormmuni ty

’ recommendations.

C2. PreSently the Des Moines district is continuing to operate £ ir“
special education programs under contract with the AEAQ A

ear was the first year of implementing the 1
greements agreed upon by the Des Moines distric

6 o

s 9-29 from the study "Recommenda.
ogram For The Handicapped ¢Irr The Des Mo
ools" that specifically ‘deal with the stu

. Conclusions and Recommendatigns  ° .
(_f .

1.1 With the study being comqleted in August 1974k, plans for implementing

some of the recommendations were reviewed during the 197L-75 school
year. Implementation plans on some recommendgtions started during

.4 - the 1975- 76 school

Jyear ¥ith the adding of a staff person in special

education with this specific assigmment. The recommendations will
continue to be implemented during the coming years.

2.1 Cooperation should

AEA regarding specific vocational recommendations found in this

study

contimie between the Des Moines District and the

THERE IS A NEED IN DES MOINES TO PROVIDE GAREER TRAINING FOR YOUTH WHO HAVE o

- DROPPED OUT COF SCHOOL.

Procedure followed

For the past seven years the Des Moines District has operated a center for

out of gchool youth. The

primary‘goal of this center was to ‘provide instuc-

tion in academic subject areas to help the youth complete their high school

graduation requirements. .

It was stated in this goal that two additional

centers should be established that would emphasize career education.

- . uy
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e A1l local and outside funding sources were explored for ing these

’ additional centers. Also possible locations were reviewgd. One location

* " was identified, plans developed for the facility and programs implemented. ]
The center'd main goal was to provide career education riences for out of /

school youth.' F . . .

The following are brief"etatements that describe the accompliehments of the ..
project in relation to this goal. 1 _

1. A separate center was identified and established to provide career

' education experiences fﬂg out of school youth.

2. Results

- 2. In-eervice meetirgs and curr‘.trculum workehops were planned and imple-
-+ mented for the staff of the center.

' 3. The following staff was employed during the project ‘with local and/or
e state/federal funds.

-instructore . o * e

-Work experience advieor . : . ; ' S
. . . : o

counselors S J- . .

L. There were 351 gtudente enroa.led in the center: during the 1975-76
achool year. ‘ . c e

5.'1 83 gtudents were. involv!d in some form of wor experience during the
1975-76 school year.- B _ . 4

1ls, and equipment for caregr education activitiee [\
rchased wit local, state eral and/or project
the th years the p fo;]ect

6. Facilities, mate
were set up a

" T. The majority of the fundsgfor.phe operation of both centere were
built into the district £g uring the past three years.

.

3. Evaluation . : : : .

T ‘1. 23 ~ &ifferent career areas were planned, developed, set up and
- implemented duying the past three years. v . .

-2. A tptal of 971 students have enrolled in the career center during N

L."Eh.e past thr&® yeare

3. A total of 213 students have participated in the work experience
. program during the past two years L

L. 100% of the operational budgete of both centers have been incorporated
into the district's budget du.ring the past three years. .

L. Conglugion and Recoxmnendations
' The district should contimue to identify local and ocutside funds o

» ' maintain, expand and improve the career education activities at the
B center. : . )
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2. Because of the difficulty in providing transportation to out of school
youth to participate in the Career Exploration Cente} at the Des Moines
Area Community College co eration should be given}to provide more

. career assesment activities the center.
. - -

3. Increase the number of youd‘ in the _center participgting in the wyork
experience program at the center. ; ' '

E.w THERE IS A NEED IN DESRMOINES SCH 0 IMPROVE THE QUAITY CF PUPIL |
o GUIDANCE PROGRAMS AS THOGE PROGRAMS RELATE TO CAREERS ANDA EMPLOYMENT AND
\ TO PROVIDE PLACEMENT ON JOBS OR IN FURTHER TRAINING FOR Aﬁ; PEOPLE LEAVIN y
THE INSTITUTION. .

' 1.“-Procedure followed : | : 3
N ‘. e procedures to achieve this goal will be discussed by the following
- _ activities. S :
) / » } ‘ N
1. Career Information lbnters .(0103 ,
2. , Garee¥ Placement Activities . .
3. In-service for Cognselors '

'x Career Information Genters (CIC) J%.
1. During the past three years librarians and ‘counselors have planned,.

v . - developed and implemented CIC's in all twenty (20) secondary .schools ,
\\ ' in Des Moines plus a school for young mothers operated by the district.

2. Teachers in the schools were involved in the planning, erial
' selection arnd operation of theIx respective centers. , "
3. Students and teachers were surveyed one year after their centers‘
were éstablished regarding the use of the center.

' e

Career Placement Activities

]" 1. The activities of the p cement center were expandéd to all secondarz/

/ _ students and new activifties were developed. .
f ", ‘2. A youth étployment c elor (existing counselor) was identified in
each secondiry school. ' ' ,

[

5. Follow-up activities from arious school districts in the United
States were reviewed. : : <l

" 4. A curriculum handbook on Eknployabil ty Skiﬂg for high school students
a was developed. _

5. An .Employment Survey was conducted for two years with students in
» grades 9-12. .

A Career Interest Survey was designed and conducted annually to all
students in grades 7-12 in cooperation with the Explorer Division
/0f the Boy Scouts of America. . ’

.
R 4
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In-Service for C”eldrs

1. District level in-service programs)for counselors regarding their
role in cq,;'eer placement were pla d and implemented.

“

\
o o2, Building level informal assistance and supervision was given to the
youth employment counselors during the three years of the project. .
N - 3. Two guidance workshops were planned x conducted jointly by Drake

University, the Natignal Alliance o inessmen, _the Des Moines
Schools . T . -

L. TYouth employment counselors participédted in gathering employment data
from large empl’.?yers in the districty . y g

2. Results , [

The following are brief statements that descrije the accomplishments of
iy ) the project in relation to this goal.

—

reer knformation Centers (CIC)’

{

" ( 1. CIC's fvere planned and-established in all secondary 'schools in Des
" . Moines. \\
2. Teachers, l}ibrarians, and counselors worked together in planning,
. operating, and purchasing materials for the center.
A V3, During the last two years of the project teachers and studenty were' ‘

surveyed regarding %ffeir use bf the CIC's. This survey showed a
positive reaction to the use Of the cIc. Y :

.'-/ Ca.reer Placement Activities

1. ' Placement services were expanded to serve all sec ry stu ents during
the past three years of the project.

2. An odd Job program called Rent-a-Kid originally op rated by Job Services
of Iowa became the responslbility of ‘the Des Moine¥ Schools,

3. Youth employmeat counselors were identified in each secondary school
and several meetings were held with them during the first two years .

of the projgct. -

L. Follow-up studies from school districts in the United States were
secured and reviewed for the development of a follow-up program for
the Des Moines district. ‘ /¢ \

S. Durirg the first 1 years of the project the youth/ employment
counselors identified a need to coordinate and provide senior high ~
students with instruction in Employability Skills. A workshop was '
conducted in the summer of 1975 with 5 high school teachers from

» various subject areas and a handbook on employability skills was

developed. / 5 . i _
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$. The Bnployment Survey indicated that many: secondary ‘students were ,
' employed part time during the year or full time during the summer. J
"It also indicated that even though the students were employed they '
may not hdave obtained employment through the youth employment

. counselor. .
> 7. The Career Interest Survey of th ﬂﬂplorer Division of the Boy -
\ ~ Scouts of America was reviewed and revised. , :

8. The survey was conducted anmually with all students in grades 7-12 0o
during the three project years. )’hls included approximately 18,000
_students anrmally _ 6 L.

. - In-Service for Qounselors, L

*
»

1. The career placement center staff met an average of four (L) times
' per:year with the youth employment counseloms to discuss placement
. plans and activities at’the district and building levels.

‘ e : b}
' 2. Various statistical and reporUng forms for the Placement Center
! Were udeveloped and reviewed by the youth employment coumelors. .

__‘,"ﬁf,gnn !

o /

' 3. The career placement center staff provided informal assistance and )
supervision to the youth employment- counselors by vieiting with i X
them a minimum of three times a 39"' R

"‘ | L. District wide in-service meetings on placement responsibilitieé

“ictivities , and procedures were held prior to the start of school .

n the first and second years of the project for all‘counselors.
Outside resource speakers as well as local business and industrial
pecple were used as presenters for the meetings At the first
meeting personnel from the National Advisory Committee agsisted in
the planning and presentations.

S. Two guidancei\rnstitutes were conducted at Drake Universitf and funded
by the NatiO(halnAlliance of Businessmen. These two institutes were:

l. 20 hour 'workshop for "leaders in business and education on the
goals ax}d philﬁophy of career education. . .

2.. LO hour workshop for counselors R teachers ,‘ and administrators
® on orienting them to the present needs of business and industry.

6. Dur;ing the second year of the project youth employment counselors
each contactéd approximately 36 large employers in the Des Moines ,
area and obtained and compiled a notebook on specific Job requirements .
in these businesses. ‘ _ '

i
3 . E!aluat ion ’ ’

Career In.formation Centers .

'1l. With the establishment of a CIC in each secondary school a sample .
of stddents in grades ‘7-12 was surveyed during the last twe years.
"See appendix D for student survey form. All teachers were surveyed
the second year in schools that had their CIC in operation and all

teachers in a sampling of schools were surveyed during the third

e .
i . N
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Career Placement Center

1.

-8chool year. . , N

.

year of the project. The sample schools were selwvcted during the
third year that had-their CIC's -in various-stages of -operation. See
appendix E for teacher survey form. The CIC's were looked upon in
each of the secondary schools as the focal point or the hub of their
career education activities.

kel

The planning, development, promotion and operation of the career
placement center was very active during the first two years of the
project with several other districts throughout the United States
visiting our placement center. The number of students served by

the placement- program increased each year during the first two years .
of the project. - "

With the resigning of the two professional staff members @uring the
last year. og. the' project the decision was made tp transfer the
placement center's operation ahd responsibility for coofdinating th
program to the Supervisor of Guidance and Counseling and her secretary.
This transfer was made during the second quarter of the 1975- 76

: |
The Employability Skills Handbook was printed and several copies were
distributed to all high schools. The handbook was well received by
the Des Moines teachers and teachers from other districts requested
and received copies of the handbook.

In-Service for Counselors

1.

&

.

2.

The two district level meetings during the first two years of the
project provided the counselors with the necessary background infor-
mation and the need for them to become involved in career placement
activities with students. QOutside presenters discussed the plaéement
needs ang activities for stugents and the Des Moines Superintendent
discussed the importénce and responsibility of placement in the
total guidance progrpm , : . X

The meetings during the school year beiggeen the counselors and the
placement center staff proved to be quite helpful in providing
cmnmunication between the youth employment counselors and the place-

"~ ment centers plus assisting the center in deVeloping placement policy
~* and guidelinss.

The two guidance workshops at Drake University were attended by a
total of 10 administrators, 10 counselors, 20 teachers and 10
business people from the Ibs Moines district.

The development of the notebook on specific job requiremen&s by the
cgounselors provided them an opportunity to call on specific businesses
and develop a better understanding of the needs and requirements of
each business. . -
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L. Considerations and Recommendations
Career Infprmation Centers (CIC): -
1. Continue to maintain, expand and improve CIC's in the secondary schools.

2. Seek additional funding sources for the maintenance and expansion of
“existing CIC's..

{

3. Seek additional funding sources for the planning, development, and
implementation“f CIC's in the elementary schools.

k. Continue to evaluate the effective use of the CIC's as viewed by
~ students and teachers. L

'm,
Career Placement Center o
1. On a W@istrict basis decide the emphasis’ that should be placed on .
placement and follow-up.
»

2. Contime to operate the placement activities serving all students
. that want served. .

3. Contime to seek various funding sources to meet the placement and
follow-up needs and goals of th& district.

In-Service for Counselors:

1. Continue the operatiopAl structure for in-service for .the youth
employment counselors ensure the counselors role and function in

career placement. .

2. Plan, develop and implement Xn-service or staff development activities
on coordinating the inetructi n of employability skills.

plement creative activities for

* 3. Contimue to plan, develop and
about business ‘and industry.

counselors and teachers to lea

L. Maintain, expand, and improve ieting career guidance and counseling
activities uti ng materials/that have been developed or revised
by counselors andyor «teachers/

VOCATIONAL EDUCATION 7 TO DEVELOP MORE POSITIVE ATTITUDES TOWARD

EMPLOYMENT

Prior to the implementation of this project vocational youth organizations
were somewhat active in Distributive Education, Office Education, and the
Vocational Industrial Clubs of America. It was the thought behind this
goal that through a better understanding of Vocational Youth Organizations

.in the minds of vocational teachers that more students will Jjoin and

become active in their respective organizations.

1. *cmure followed

‘l. ‘Work with the business community to jointly develop a brochure describing
’ the various youth organizations. g
4
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" 2. Have the vocational supervisors 1dentify selected vocational youth
organization advisors for developing a guide for use by vocational
teachers. : R .

3. Provide the secondary building principals and vocational teachers
with an understanding of the giide and give each vocational teacher
a copy with several copies going.to the building principals.

2... Results ‘ - . ) ’ /
1. A brochure was developed by several different youth organizafion
-advisors and printed with project funds and funds from the Greater
Des Moines Chamber of Commerce. See appendix F.

2. A "Guide for Vocational Youth Organizations" was developed. -
3. A presentation was made to the secondary principals by the committee
and coples of the guide were distributed to the vocational instructors.

3. Evaluation ‘.

1l.- The main purpose of this_goal as stated earlier was to directly . .
increase the student enrollment and participation in Vocational Youth

Organizations.
- (

Table 3 indicates the enrollment increase over the three years by
- each youth organization.

»

. A973-7) Lo7he78 | 1975-76

M

DECA . g0 187 179 ¢
FFA , : o . 25 100
VICA ' 125 165 " 200 .

Table 3

r

During the third year of the project a questionnaire was sent out to
each of the vocational instructors regarding the student participation
in their youth organization. This gliestionnaire revealed that during
the 1975-76 school year students were active in these organizations

at ﬁZgzlocal, state, and nationgd level. Several Des Moines students

were blected to state office /or won first place in their competitive
acti¥ities. This data will be used as baseline data for future years.

o
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‘4. Considerations and Recommendations

" ,
1. Continue to develop positive attitude toward vocational youth organiza-
tions iR the minds of the vocational instructors.

2.’ Plan, velop and implement a district wide in-service meeting for
all vocational teachers on the importance and function of vocational

youth organizations._ -

3. Continue to evaluate the number and participation of vocational
'students in their organizations. .

DES MOINES SCHOOLS TO BRING ABOUT CHANGES IN INSTRUCTION THROUGH STAFF
DEVELOPMENT ACTIVITIES : «

Activities to meet this goal were developed in keeping with the guidelines
of the district in two areas and these are defined as follows:

In-service: district or building meetings or workshops conducted prior to
or during the school year for large groups of teachers from various -

.b:;idings or a group of teachers from a specific building.

Staff development' district wlde elsctive classes developed at the request
of classroom teachers or administrators and coordinated through the Coordinator

of Staff Development for Des Moines instructional staff.

1. Procedure followed
In-Service |
Elementary

1. District level elementary workshops for seven teachers per building
plus the principal the summer prior to each schools involvement in
_ the project. ‘ . KR

2. A minimum of onslbuilding level elementary meeting per month per
building with total staff to plan and coordinate career education

activities in the building.

3. District level elementary in-service meeting (one per year) during
district wide in-service day
e -
Junior High ° . 1g; i

4. Junior high curricuium development summer workshops for developing
and revising career education cluster handbdoks. .

5. District level monthly Junior high career education coordinators'
meetings with various diffesent junior high teachers for planning
the implementation of the different cluster handbooks. _ .

~ 6. Buflding level meetings in each junior high to orient staff to and
involve them in the planning and implementation of career education -
" in their buildings. : -

30‘
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7.-*D13trié€'leve1 Junior high in-service meeting (one per year) during
. dfstrict wide in-service day. These meetings were g}anned and

- implemented by cluster.. ;
', Senior High B
J & B . o .
< 8. 'Building level in-service orientation of total staff to career . “
' ‘edugation in thiee high schoolsby district staff.
’ |

%

“
. .:~ ‘; + P} ,
9'.ff‘Ij;;d1'v1dua1 building level in-service for total .staff and/or building
;. "¢ steering committee for planning, developing, and implementing career
¥ . education in each buiiding. ' S .
1 ; ‘J . J - . = .
10. Distyict level orientation workshop for librarians and counselors
" frofipfour high schools to become familiar with the development and

orié?tation of Career:Information Centers.
9 o

11. Cﬁi&ﬁbulum development workshop for selected staff members in two
high schools. @ /

Staff Development | SN
Elementary
1. Two district wide staff development classes for teachers to develop
' - career education materials for classroom use.
Junior Hig
) l. Junior high teachers develloped ideas and plans for staff development

classes in five occupational clusters. Due to low enrollment the
classes never materialized. _

. ‘ TN . ' %
Senior High

1. Nong to date. ) -
2. Results
In-Serviqp.

The 'district wide in-service meetings and curripuaym-workshops provided
the teachers with an opportunity to understand th concept of career
education and how it could be incorporated into their teaching and/or

Yo develop specific goals, objectives and activities that they.could
use in the classrooms. The monthly meetings provided the opportunity
for sharing, planning and implementing career education at the building
level. . S : =

Staff Development )

These classes allowed teachers time to develop actual career education

activities and materials for use in their classrooms as well as receive

credit on the district salary schedule and for state re-certification.

o 31
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’ | 3. Evaluation - ' N y

In-Service ' )

1. Immediately followiné eaen“&istriet éiqg'ih-ééryiéé‘ﬁaetihé tha”"
participants evaluated the goals of the workshop. Theése evaluations
assigted in the planning of future workshops. \

2. The evaluation of the curriculum development was the actual development
" and use of the material.

e Staff Development
1. The participants received credit for successfully completing the tlass
and an evaluation of the success of the class was the materials
developed by the teacherse :

L. Considerations and Recommendatione'

. In-Service

1l. Contimie to offer in-serVice actfvities at all levels on district
wide in-service day.

2. Contimue to conduct the monthi}r -gervice meetings with the building *
level career education coordinato S. .

Staff'Development

1. Contime to offer career education classes to meet the needs of
" - elementary teachers.

2. Plan, organize, and implement career education classes to meet the.
needs of secondary teachers. i

3. Plan, organize and implement career education classes to meet the"
* needs of district administrators. . .

H. THE DES MOINES SCHOOL DISTRICT NEEDS TO INFORM THE TOTAL COMMUNITY ABOUT
« CAREER EDUCATION AND ENLIST THEIR SUPFORT IN *THE DEVELOPMENT AND
IMPLEMENTATION OF PROGRAMS

/ 1. Procedurezgollowed
To reach this goal several activities were plannsd, daveloped and

implemented during the three project years. These activities could be
‘divided into the following broad categories. . ’

1. Development of narrated slide presentations.- .
2. Development of a career education brochure; * s
3. Continue with the General Advisory Committee for career education

L. Develop a plan to inform the general community regarding career
' education in the Dss Moines Schools through use of various media.

32
2L




2. -Results

1.

-p

2,

.3.

Narrated slide presentations were developed on career education at
the. elementary and junior high levels.

" These slide presentations were used in the following manner.

.a. In-service for district teachers ind administrators

b. Orientation to careea education for various business, industrial,
and community groups. .

o

Ce. In-service workshops for teachers, administrators, business
‘people and teacher educators in Iowa and various other states
in the United States. ,

A career education brochure was developed. Appendix g is_a copy of
this brochure. ) -

The General Advisory Committee has been active during the three
project«years. Their recommendations have been included in the following

reports.

* Second Report 1972-73 Elementary Career Edulcation

Third Report 1973-7L * Junior High Career Education

/
Review of Progress of Elementary and

Fourth Report 197L4-75 S
' Junior High Career Education R

Fifth Report 1975-76 .Tech High School ‘

Appendix H and I are copies of the Fourth and Fifth Reports.

During the second project year a proposal was submitted and approved
by the Office of Career Education in the USOE for expanding this
goal. The specific objective of this proposal was:

Because of the late- involvement of career education at the
senior high level, there is still a need for the development
of narrated slide presentations for senior high career
education and career egucation in Des Moines K-12, .

This proposal was implemented and evaluated during the 1975-76 school °
Year.  See appendix J for the final evaluation’of thi;’proposal.

Evaluation

The 8lide presentations have been well rsceived by both educators
and the business community.

The career education brochure was distributed to classroom teachers,
administrators and to business and industrial people at various

meetings.
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3. The General Advisory Committee continued to be active. Their Yedommen-
dations for career education at the -elementary and junior high level
camn be found in their report in appendix H. Appendix I deals .. *.
specifically with recomnsndationa for Tech High.. o

L. The final report of the additional carser education project on public

C information in appendix J deSonibes the evaluation procedure and !

> results. The project exceeded its goal and 52% of the people that )

responded to the telephone survey or L3% of the total sample were .
| aware- of career education in the Des Moines Schools.

]

L. Considerations and Recommendations , .5

1. Continue to develop an awareness and understanding of career educati:
in the Des Moines Schools through speaking to various servico-clubs.“ ’

2. . Plan, develop, and submit a proposal to the Office of Career Educatiop -
in the U.S.0.E. to promote an understanding of career educatﬂém in ‘th
v residents of Des Moines. - - L

‘wiks

3. Develop slide presentations and/or pomotional materials on thq;

following career education activities. . > --\-_{
a. The 1975-76 Public Information Program.‘ o I 1:J& ﬂ
b. The Business and Education Alliance Program. - . \\% 4,
c. The various work experience programs in the Des Moines Schobls._’;;c ?
1> THERE IS A NEED FOR ARTICULATION BETWEEN, PROGRAMS INTHE ELEMENTARY AD - .
) 'SECONDARY SCHOOIS AND THOSE OF THE POST SECONDARY INSTITUTIONS. - . ;f:
- Since l975 Iowa has planned and developed fifteen area communi ty colleges oo

'college transfer programs. Since Des Moines Area Community College (D
offers many similar vocational programs that are aldo offered at -Fach
High there aroge the need to provide Des Moines students an opp unity
to attend the commnity college and get credit for “their high School
career education experiences. .ﬁ .ﬁiﬂqr

\ . : v ".Aj

.

These colleges offer both vocational technical education programs. and é)n,
MAS —

1. Procedure followed .

!
3

Meetings were conducted during the first project year‘with administrators
from the Des Moines Schools and the IMACC. They agreed that to
accomplish this goal instructors from both institutions in specific
vocational programs need to jointly develop "challenge .exams".

The project staff worked through the Drake/Des Moines Institute to
develop career education in-service and pre-service activities.

,2. Results

- During the summer of l97h instructors met and developed "challenge
exams" in ,the following vocational programs:

o ‘1. Data Processing o
2. Distributive Education
3. Electricity/Electronics .34
L. Food Service

26




. { " .
During the second project year.the etudente in the Des Moines Schools ° }
in- these classes would be giveén an oppo:*tunity to take these™exams.

In the sumer of 1975 additional or new "challenge exnme" were
developed in the following ereee: T
1. Accounting
2. Food Service
3. Distributive Education
L. Eleotricity/Electronice

During the third project yea.r these exams will be piloted with Des
Moines etudente.

\

" Several career, education workehope were developed and conducted jointly
o between Drake University and the Des Moines Schools, The project staff
made’ prﬁenthtione to the college of education and liberal arts. The
e project stgrf also made presentations to guidance and education classes
at the University. Drake University has worked directly with ‘the
Department of Public Inetruotion for career educetion pre-service.

'3, Evaluation

The challenge exams were administered to 'Bhoee students at Tech that were
going to ‘attend the community college. To date 38. students ‘graduating
from the Des Moinee Schools have challenged out of courses at the DMACC. l

»

Two epecific workshops were conducted at Prake Univereity and funded .
through the National Alliance of Businessmen (NAB). The first workshop N
was for approximately 4O educational administrators and business leaders

to help them understand career education. The second workshop was for
approximately 30 guidance couneelore and classroom teachers to p them .
develop a better understanding of businegs and industry. 8 was o~
- acoomplished through classroom e.ctivitie e.nd extended vis] to various -

Des .Moines bueineeeee .

The career education pre-eervice’hctivitiee are being developed cooperatively
with Drake University and the Depertment of Public Inetruction.

4. Conclusions and Reconmendatione L o B

1. The exame ‘that ‘were developed need to be revised and a coordinated
system for their administration needs to be developed Jointly between
the Des Moines Schools and the DMACC.

2. The "Challenge Exams" ehould be administered to all .Dee Moines.
students in the respective program areas to provide incentive for
students to attend the DMACC.

Moinee Schools should become involved in pre-eervice
rograms at Drake University to assist in providing
-information on career education to perspeotive teachers, counselors

Ve - and school administrators.
. « |
' ' ¢

3.
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Appendix C

*

‘ » ¥ .
* Pages 9-29 from Study "Recommendations for a Vocational Preparation

Program for the Handicapped in the Des Moines Independent Community

Schools".
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o RECOMMENDATIONS - e

. i , .
Introduction . -, |

‘I'his scetion of the paper is directed toward what might be done to refine the

existing program and expand it to provide mc")?er compi‘ehenslve vocational training
for handicapped qtu”dents; It is divided into three parts: (1") recc')mmendations for

» the existing program; (2) recommendations for an cxpanded program model; and

(3) gcncral rou)mmcndatlons. They are arranged in that fauhlun to pegmlt as.:

much as possible a grouping of recommcndations that can be nccomplished more

| immediatgly from thosc that are more®ng-range in nature. ‘There docs cxist
somc degree of overlap’bctween all the recm\mendatlons, gnd this cntire scction
should be rcad hefore decisions on change are made, |

This writcr has a great deal of respect for the professional staff of the

Des Moines school system, They are intcrested in and concerned about the pupi!s
for which they are responsible and countless times they have gone beyond their pm-
fressional responoibulty to meet what they feel to be their personal respnasibmty
for the youngste rs that they work with, 1 emphaslze this because a reader might
view the rccummendatlons as being critical of the personne] or the existing pro-
gram. ‘The rcu)mmcndntlons should, not be 80 ‘consggued. Program weaknesses
that exist arc high frequency weaknesses that exist in all similar programs. Also, .
views of vocational preparation have become more changed in recent years and

» Fe8ources exist that once were lackmg _Personnel from the Nes Moines school
system will observe that many of the program sugges'nons will be the saﬁe asor
similar to those that they have made in recent years. It should also be noted that
recommendations are directed toward«tl'le total program and generally not to

o

‘specific attendance centers.

- 2

. %gommendations for the Existing Program

, If Jow func;ionlng‘educ_éble -i)upﬁs are to be effectively served, as well as high
functioning trainable pupils and other handicapped students, it would seem that the
first priority that exists would be to expand the concept of vocational preparation.

40



- 10 - 5

y
4

Currently, the observable concern in vocational preparation is limited largely to
academic p}'epzﬁation and placement in competitive employment. ‘There is cvidence
that therc .have bcen exceptions to this statément, but.from the Standp()‘int of-exist-
~ing program structure the statement W()u]d‘scerh to be true. Vocational ‘pr'epa'ration
as a concept must be broadened to include exploration and training as components
leading up to: placement. The expansion referred to should be progrfammatic as well
as phi losophical. Unless the program components that would prbvide for <3xplo‘raf '
tion and training are inst‘iguted, the offerings to the students will remain unch'an’ged.

ot

Recommendation |
‘Vocational preparation must be broadened to include exploration and training
as well as placement. Exploratory and training activitie®§must be included
within the program. : . ' :

Action Noeded A |
This requires both a philosophical re-orientation on the part of the program
personnel and also the creatjon/utilization of resources for those purposcs.

A shemata, such as the one shown in FFigure 1, can be used to represent pro- .
gram scquence. In addition to the sequence of activities from exploration-to
training-to placement, the following may be seén: ' : '

1. Entry into'the vocational preparttion sequence may begin at junior
high age. However, it is possible for a pupil to enter and exit the |
sequence at any time, This entry-exit flexibility is important for

+ ‘lumerous reasons. It would permit students who are hi gh function-
ing to enter at the highest possible level or perhaps to exit to par-
.ticipate in a career edycation program provided by general education _‘,\\
if it were more appropriate for the individual. At the sie time, T\
entry flexibility would permit pupils who mature more slowly to
cnter the sequence at an older age. This would seem to be Crucial
for high functioning trainable pupils who may not-demonstrate suf-
_ficient social and motor skills until the age of sixteen or later.’

4“

2. Evaluation is an on?going process and always occurs at the timé / = - L
. that'entry or exit occurs. -Evaluation at entry permits détefmina- =, &
tion of pupil goals and the selection of activities to achiev:those

goals, Evaluation at the time of exit permits a review of whether i

1%
ST

Or not exit is warranted. Also, a determination of when evalyatioff
for possible re-entry into the vocationa), program or possible refers
ral to an appropriate post-school agency would be made. ,

1
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SEQUENCE OF VOCATIONAL PREPARATION

Termi‘n‘ation of School Program

placement

— Exit
— from
Vocational
Program

Entry
‘.~ into
"'Vocational
¢ ,Program

exploration

& evaluation —>

€—evaluation—>

L

Junior High Age

FIGURE 1

' Changec; in current program structure will need to be made if entry-éxit
flex1 bility and on-going evaluatlon are to be 1mplemented At this time the pro-~
gram is somewhat rngndlﬂed accordmg o chronologlcal age or administrative
placement (grade level), Built mto the pogram structure must be the flexnbnhty
to.treat pupils dnfferently who' are of the same age or grade level For example
the current ~work-study program is based on junior and senior students working
for one-half day. The staff is aware of the problems that such universal expecta-
tions placed on all students presents and they have attempted to cope with the
problem the best that'they could. A similar problem exists in the trainable pro-
gram due to the lack of vocational options available to the more capable puplls.
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Recommendation

Graduation and program requirements must have built into them | ncreased
flexibility for program decision-making on an individual student basis.

Action Needed o

Obviously, a larger number of program options must be Ereateg for flexi-

bility to exist. At the same time, administratjve requi rements at the district
- or building level may be necessary, especially at they pertain to graduation

requircments, It may be desirable to have some students enrolled jn the

secondary program more than three years, .

Also, since the current staffing pattern in the EMR program is largely
predicated on junior and senior students being enrplled one-half day,
additional staff may be neécessary or utilization of current staff be exclu-
sively in the area of special education, . - :

To accomplish on-going evaluation, it is necessary to have established and’
‘uniform measures for evaluation. Currently there is. no method of assessing’
vocational 'éompetency due to the lack of staﬂdafdfit_%d or criterion referenced
measures. Evaluation is being done: but because it i_S‘Au_nique"to' tﬁ'e‘teac_her‘or
counselor it lacks the capab'ility of providing rneaningfiil input to 'a_larg'er pro-
gram that will encompass ;na_ny profes_sioﬁals in the school system and fnany

»
. -

attendance centers., )
N L . .

w.-

Recommendation

A hierarchy of vocational skills stated in meésurable terms and spanning
what would be jur}jéqr high through high school should be created,

e

Action Née&ed. \ > '

o

L jt would be possible for one person to glean from the literature such ski lls.
" However; it is crucial that personnel agree on the sequence because the
sequenced skills would, in effect, become. the objectives of the curriculum

and vocational preéparatory program. As a result, it would seem that account-
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Providing vdbati_onal exploration experiences within the framework of the
school is a relatively recent conce n to cducniéré. Vocational cxplvorm‘iun -
transcends vocational aWaréness; i.e., knowing that pcoplc work and the type
of jobs that tlhey hold. Vocational exploration includes "hands on' types of ¢x-
periences that} permit students to discover théir interests, increase their skills
and for program staff to ascertain informa tion on the fdhctiohi’ng of—studcnts on
n'on-‘aca,demic tasks. . ’

Currently, it Séems that the j‘un‘ior high éducable program is a vocationally-
socially oriented academic program. This is appropriate, but it would seem
that the junior high progpafﬁ would be a logical point for the inclusion of explora#
tory activities, It mighé also be found that 'mq”ny.of the concepts already being ' |
taught could be accomplished through many:'of the possible exploratory Activities
that _ICOL’HLI be used at the junior high level. Also, since exploratory activities are
skill oriented and are not restricted to grade level,‘l it would seem that the same or

similar explbration activity could be used at different age levels, *

" Recommendation

Exploratory activities need to be included throughout the program, starting
at the junior high school level, It is assumed that there will be'a lesser
‘need at the upper end of the vocational continuum because of more pupils
being involved in training or placement activities. ;

Action Needed

A defining of the types of exploratory activities that would be desirable based
on employment opportunities avaijlable in the community and skills in the pro-
posed skill sequence needs to be done. This would permit the selection of
activities that would produce the'hg’(l'xes't return. Also, it would seem that _
many exploratory activities could be rotated from one classroom to another,
thus maximizing resodrces. With the current emphasis’on career education;
commercial materials may pe found or some of the training/evaluation ac- -
tivities used in rehabilitation centers could serve as models.

. It.is suggested that different exploratory activities be structured intd a type
of interest center. This would permit experience with exploratory activities
to be obtained on a limited basis and also the concept to be evaluated. It
should be noted that teachers should be sufficiently oriented because their

udents must be prepared to use interest centers. It is appropriate to
. T >

3
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add that such an interest center would have buxlt into it the measurement '-

of entry and exit performance of students. + Even though exploration is de-

sired, it is also intended that the legrner develop skills through the ex-

perience.

! rammg is mainly being done in the classroom at this'time. As a result,
it is limited primarily to academic skills or discussion of social skills ncce essary
for vocational success. This is important and should continue. At the same time,

]
-the concept of vocatnonal training needs to be expanded to include tramlng in

specific job skills. _ : )
Resources have been used for evaluatlon/tralmng of students, c.g., Carcer
Exploration (‘cnter Des Moines Area Community College and Goodwill Industries,
“Tne. When these have been used they seem to have emphasnzed exploration and
evaluation more than specific training. Also, they have oftex; been used for pupils
about to exit the program, thereby leavmg little opportumtg&%se the. mformatlon
obtained, : : : e L
) Tt seems that the issue of student pay has presented a maJor obstaclc in the

LA

provision of training. It scems that there is a feehng that students will not par-
ticipate in training unless they are paid. Restructuring of program requirements,
cornm'unication to parents and students, offering training experiences that last only
long cnough for students to master skills, and the platnned use of social reinfm‘CCg
ment for progress in training experiences might be sufficient for a change of student
attitude to occur. Also, if students are permitted to have some input into the type
of training experiences they receive, their attitude might be dnfferent. Assumlng
that there are no resources for payment of students in tralnmg, there may be no
recourse to unpald training experiences short of provndlng nothmg at all,

On-the-job training (OJT) funded by BRES seems to be an option that has seldom
been used. Also, vocational funds would seem to be available to pay employers to
train students. Along that same line, John Barrett of the Qccupational Training
Center, St. Paul, Minnesota, -indicated that their agency contracted with other
agencics (including a nursing home) to provide client training for them. Such

~ approaches would seem to be possible for the Des Njoines school system,

B %
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Recommaendarion

‘ ' S _ i )
Vocational traming expericncesinee. tode craated and sequenced- into the N
total program, I _

Action Needed

It is recognized that this is a broad recommendation and the actions necded
to implement it will be stated as specifically as possible to provide clarity.

1. Lxisting r&sources for training, i.e., Career Exploration Center,

- Goodwill Industries, Inc.,:Eastér Seal, and the Work Activity Cen-
ters need to be analyzed to determine when and how they could fit
into the total vocartional preparation program. The services of
such agencies should be provided to meet the needs identified in
the' skill sequence to be developed. 'Ideally, - thé&&¢hool could con- -
tract with the agency to provide or improve specified skills rather

_than general work adjustment training. ,

2. Resources within the school system need to be identified that could
scrve a training function. Therc seems to be great pessimism in
this regard, but it would seem that in a district as large as 1)es Moincs,

' training sites could be identified, It would not be necessary to pro-
B gram all studentg through theé training, just those for whom it would
©seem to be appr¥Priaté and who are interested. - Permitting students
* to participate on an interest*basis might overcome the problem of
pay. Also, the literature reflects a successful use 6f token economy
systems as a methgd of providing incentives. o

3. The policies of BRES regarding the use of OJT. funds need to be
- Clarified. It seems that it is a possible resource, but a discre-
tionary one that is seldom used. Possibly, OJT could permit the
establishment 6t a few good sites that would increase program flex-
ibility. For example, a custodial or food services training program -
_ might be desirable. g , L ' ..
. 4. With the usé of Vocational Education funds for the payment of employers,

' an individual or dgency to ﬁ training within a'glace of employment
might be possible. For example, Easter Seal or some other agency
could possibly be contracted with to operate a specific training pro-
gram., - o _ . A

5. Anotherlalternative would be the placement and rotation of students
through a’series of training sites by the counselor. Such enterprises
as the Pizza Hut, Bishop's Buffet, car dealers, laundries, etc. might
be interested in'participating in a training program. It would be pos-

- sible to have students work, at least initially, during non-rush hour
times while they learned the skills to be mastered in that training

location. S .
. 46 |
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The issue of training is related to program philosophy. If the program pur-
posC is scen as providing general work habits to students rather than specific
skills, . it may run contrary to philosophy to have available to students many
. job sites for training purposes. (,onverqely;f if it is felt that expericnce and

- .training in different vocational settings prior.to vocational placement provides

~greater skill along with general vocational adjustment, the recommendations
regarding vocational placement will be viewed more positively. It must be
récognized that training experlences and especnally community-based train-
ing experiences, require a cons1derable mvestment of staff time to develop
and maintain. . , . o
. Vocatlonal placement is the hlghest step in the preparation ladder, but” not
nec,cssarnly the last step. Itis concewable/tha,t in many cases it wnll be nccessary

. to retrain the student or to provide another ‘placement because ofemployer or
studcnt dnqqatnsfactlon. Also, it should be noted that additional tralmng or another
placement may be needed bccause it is recognized that the student is capablc of a
lngher level of employment not just beéause of stude)nt inadequacy. '

. ‘ Currently, program resources are used as much as possible to facilitate
~ the pupll in securlng his own positlon jin competmve employment The pupll is
encouraged to use the newspaper frlends parents, etc. in identifying a job va-
canoy and to apply for that posmon /ndependently. Allowing pupils to be lndepen-
‘deme and to pursue the positions m/whnch they are interested as well as to learn
how, to uqe human resources has SOme obvious benefits. As the population compo-
.sntlon bccomes morc vocatlonally handlcapped, such an approach may not be’
satis fagtory. More time will need to be given to job development and placemcnt
- with the role specmcatlon for/those responsibilities being more precise than is
now the sntuatlon. Presently,role responsubnllty for _]Ob development and placement
“is varned and tends to be untque to each attendance center.
The same situation exnéts in the area of supervision of vocatlonal placements
and coordmatnon of the vo¢at|onal experience with the in-school experience. As
can be gathered, there lS/ great variation in this area also. In many cases, employer
contact seems to be employer initiated or through written reports or télephone calls.
~ As low functioning pupyls are placed m the community, it can be anticipated that

A\

more direct contact W1th employers wnll be necessary.
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The length of time that-a student stays on a’job may wgfrant réview. At this
time it seems that a student could entcr the “wo”rk-Study pi‘ogra,m with a part-timc
job and by kecping.ghat job through the senior yeailr meet t'iﬁ vocational requirements
of the program. While it is-not suggested that this happens, it may be that the
lcarning that can accrue from a single job' site reaches a point of diminishing re-
turns. An inflexible policy regarding the number of jobs that a student must h_(ikl- '
would be as wrong as the current policy regarding ajl ju'nior and senior studcnts -
working. The major emphasis here is-that permanency of placement is an impor-

tant program issue and should be reviewed,

' Recommendation

‘The role of rehabilitation counselors®in job development, placeme’nt and
supcrvision needs to be defined. Likewise, definition of the duties of the
. teachers needs te be done., ' S

Action Needed , . _

A meeting to clarify responsibility of BRES counselors needs to be held with
the appropriate BRES supervisor or director. It is of concern that dué toa~
misunderstanding of roles or lack of role specificity for the teachers or
counselors that a major void ‘in the vacational process may have resulted.

If this void exists, it must be filled if.individuals who are lower functioning
arc to be helped to achieve vocational competency. '

Recommendation _ L
J Program policies_, mgardinizne length of timefth'atf'"é student stays on a job

should be reviewed. It would seem that the criteria for not moving a student
to another job would be (1 has not mastered the current-skills required,
(2) no other position can be found that would develop new skills or (3) the
position has possibilities for long-term placement based on the interests,
abilities and satisfaction of the student.

Action Needed'’

Staff agreement on this issue is important. Once a philosophical position
is established it would seem that periodic review of student progress would
cause appropriate action to be taken as needed.

-
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Recommenelation for an lxpanded Program Model

L

The previous dnscuseton and recommendations deaJt wnth the cxnstum, voca-
tional preparation program only. Emphasis was placed on increasing the flexlb‘}{;ty
of that program and devoting more attentiken to exploratory and tratmng functién
It/ was assumed thatﬁ)rogram resources where necessary would be used to include
the high fnnctmmng tramable population from the Van Meter program. d

A more comprehcnsive program will be necessary than currently cxists if it
is to scrve low funttnonmg, pup| Is. .Suggestnons for such.a program will now he
presented. It contains the same program functlom (cxploratnon, training, and’

/ placement) as discussed previously, but differs in that significant addntions to thc
existing program are suggested. This separatlon of recommendations is bemg@.,
* done to permit |dent‘fcatlon of changes that may be accomplished more immediately
from those that would be more difficult to achieve and long-range in nature.

. o ‘ -
Work-Study Laboratory _
The concept of a work-study laboratory is essential to the discussion because "

of the many purposes that it serves. A work-study laboratory can be defined as a R
site located away from regular attendance centers where students come for the
purposc ofcxploratory and training activities. The exploratory and trammg ac-
tivities that occur in that program component are not to be viewedas replacements
to those that occur in the classroom or community. Rather, because of having a
site away from school, a more realistic appraisal and preparation of the student
"'may occur. - , ) ' \
Even though a work-study laboratory would have as its primary mission the
vocational preparation of students, it'would-also serve the purposes of general
social and academic training. Interaction between the two dimensions can, be seen
in Figure 2. . ' , S ' .
" Experiences possible within such a setting are almost endl€ss in number.
The use of a work-study laboratory by the Cedar Rapids School District serves as
.-'a good model. However, they have yet to incorporate students inthe program who

are not éducable mentally retarded. Two obvious vocational areas that could be
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incorporated arc custodial and food services. These would be necessary just to -

maintain opceration of the facility and could easily be arvanged for exploration and

training.

| Purposes of a Work-Study Laboratory
PN A
e Social skills

Vocatlona/lh

Vocational
Exploratlo‘n
Training

1l .
cskis _ . ’

el

.Functional academ

_ Two examples of vocational activities used in the Cedar Rapids program will
provide an understanding of the multiple’ purposes of such & facxnty. Cardboard =
carpentry and the many purposes that objects constructed from cardboard can
sérve in the 1 provide for‘good product demand. Examples of objects that

" can be create from cardboard are tables, books_helves, puppets, student ma‘il-
boxes, magazine holders, puppet theaters, etc. Production of such items permits
a work envirenment to be created and often assembly-lme productlon. A few of £

k..
1

" the tasks that would exist in a cardboard carpentry operatlon are: "

1. receiving orders ' g

2. telephoning to verify orders; reporting completion of orders
3. accounting (material used, time expended)

4. sawing/cutting according to patterns

5. assembly of pieces

6. painting of cardboard

7. delivery of completed products
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The same type of tasks would exist in'othemperations. lSome'alter‘natives
would be cutting of oak tag for flash and phrase cards, printing of flash and phrasc .
cards’, rep‘lacement of pieceﬁnlssing‘ from wooden puzzles,} and.construction of.
carrels or room dividg\rs. The service that the laboratory could provide to the
teacher and the school district has been documented in the Cedar Rapids experience.'

Student motivation is high, although, there is no reimbursement given to the stu-
dents. Of major importance is the exploration and training opportunities that can

‘be provnded in a planned mpanner and the evaluative lnformatton that can be obtamed

Becuse of the social and academic experiences that can be provided in such .

. a program, it may s€éem that this program is not unlike other suggestuons prevnously
" made by the Des. Moines staff. While there is much similarity, the lmportant dif-

fcrence is the vocational orientation of this program. It would be possible to em-

_.ﬁphasize Specmc ‘vocational skills more easily in thig program ‘than in prevuous

Des Moines proposals, . - -
Expense of such a program would seem to be minimal. The majo i ture -
would be for the facility and maintenance, of it. Teachers already workmg: in spec1al

_education programs could be assigned to the laboratory, thus there should bc no new

personnel cost unless the decentralized nature of the current programs makes re-
assignment uarealistic. Major program cost wouild be for materials but they
should be able to be borne by the attendance centers requesting the product from
the program. Optimism regardmg minimal start-up expe'nse is due to the Cedar
Rapids experience. They were able to find that the business community willingly
provided a great many things for the program.

The advantage of a work-study laboratory would be that it permits a larger
number of students to be served in one setting, thus betpg more efficient than an
individual exploratory or training experience provided for each student. Agatn,
this is not to indicate that such individual experiences would not be provnded, but

that a system would exist for preparing students who .were less ‘ready for the com-
mumty. Also, by looking to meet real needs of the school system, the program
would not be faced with the productton demands of private industry or the problem

of securmg work.

51 . .
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Thc reader needs to att\end to the concept of the laboratory, not the descrip-
tion Ot‘gdtnvntlcs given. Any such program in the Des Moines school system would

be molded by the facility, the type of productmn demand that exists, and the -
Id be designed to accomplnsh

lncogx)ratinn of a‘Work-Stu@ aboratory Within an E;Banded Program Model

E‘arlier, in Figure 1, the prrcparatory hierarchy of exploration, training and
placement was presented. As mentioned abov?;, the laboratory could contribute to
the first twd functions. -This is shown in Figure 3. Also added to Figure 3 are the
other resources that could be used for the vocational prepara'tion functions.

It is difficult to represent the flexibility that is intended to be present in
Figure 3. For example, it would not be necessary for a student to progress through
each phase of the exploration level, i.e., classroom through community, before
progression of training occurred, However, flexibility so that loek-step progres-
sion i% not necessary is essentialif individual needs are to be met.

~ Let us assume that exploration can be wewed as taking place at the four dif-
ferent locations (class room, school, laboratory and community). By doing this,

it would seem that a variety of activities that complement, rather than duplncate

one another could be created. An example is presented below.

EXAMPLE OF LOCATION AND TYPES OF EXRLORATORY ACTIVITIES

]

Claséréom '.School Laboratory Community
reproduction of ' clerxc% food service nursing home

a design (mechamcal) custodial custodial hospital attendant
fataloging, sorting food service clerical - laundry’ ‘
collating rniture prodgction " mechanic helper
g}i?:ﬁ:g;ﬁ;ﬁ:ﬁfr:ﬁe. refinishing worker in sheltered

machines e ' environment
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EXPANDED SEQUENCLE OF° VOCATIONAL PREEPARATION

o
F“’“ (Icrmlnarion nfSLhuol Program)
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*In-School is not limited to the pupil's attendance center

-

_}upil movement is vertical and includes only the experiences at each’ level
necessary for vertical movement or accomphshment of vocational objectives,

FIGURE 3
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It should be noted that L'ven thoug,h similarity exists between some @i‘ the ruhrice
as onc moves from thc classroom to the tommumty, the Ckbloratmn becomes more
realistic. 4

Also, it would secm that community exploratory experlences‘“should be limited

to vocational areas that cannot realistically pe provided in other environments,

vocational areas that are appropriate for the more capable, or vocational areas’
that would be in high demand so that time expended in developing the community
exploration expe riences would have a sufficient return for the mvestment. Per- -
haps in an attempt to not limit students 'vocationally, we make the mnstake of not
cxpending the cnergy necessary to develop exploratory and-trammg activities in -
the community that could be re-used.

At the training level a sequence similar to that at the exploratmn level would
cxist. ‘I'he major difference would be that due to; the student's interest, current
" skills and skills that he needs to develop, he is given a specific experien.cc or.a
series of training experiences. It would seem that within the school system that
qualnty training experiences could be created ,,Mthle the concern exists that there
is not great acceptance for such thlnkmg (and the reality of that situatxon is not
disputed), it would seem that one tfaining experience could be created in an area,
e.g. cl-crical sefvices food services, maintenance, etc. Be ing able to{point to one
such trainifig program mlght open the door to others. The same‘is true of com-
mumty training. -

The issue of Wage and Hour Regul‘ation_sis a real one. However, legitimate
training can be _proVided for under existing wage an& hour regulations. It is
necessary to involve a representative from the Department of Labor to provide
for the exemptions where they are necessary. . Also, as indicated before, it would
seem that there are some funds that could be used for the purposes of tratmng

Placement could be classified into the categories shown on Figure 3: in-school,
sheltered employment and competitive. While.in-school work-experience is an
important optioh, because of the difficulties involved in obtaining payment for
student services, it may not be a viable option. Placement in sheltered and

!
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cdmpotitivo situations arc currently being used, While th(‘ school may not e able

o or willing to employ students, thcm may bhe an option.  As suggested by John
Barrett, a shelte red workshop or activity center could “employ” students:in a
school on.a piecework basis., Such vocational activity coultl be used at all thrce

levels., “I'here would also be the option of the school district contracting with a
rehabilitation agency to perform a given service; €.g., custodial service for a

building.” The agency could, in teturn, provide exploratory tralning and short-

term placement @pportunties to students in that setting. This seems like a most
logical step and one that might be agreeable to-all parties. ;'lt would reduce the
paperwork for the district and at the same time’ mvolve someone who |s cxpernencecl

in employmg the handicapped.

.

| Summary of Recommendations for an'E‘@anded Program Model

"

To expand the cxlstmg program model rcqwres the creation of program
alternatives at the exploratory, training and placement levels. A program like .
the Work-btudy Laboratory used in Cedar Rapids could serve a purpose at both
the exploratory and training level, It is important that the laboratory concept
not be viewed as an end in itself. . Instead, the total vocational program must be
viewed as a series of experlences that provide the opportunity for students to enter
at their skill level and to progress as rapndly or ag slowly as. is approp?:late.

" Within that context, the laboratory nee&l«swto be viewed as providing experiences
that lead to accomplishing spec1ﬁed objectives in the area of exploration and train-
ing. Likewise, the classroom, school and commumty must also be viewed as
vehicles to accomplish predetermined progr,am goals. Only by looking at
(1) what needs to be accomplished and ’(2) the 'alternatives' for accomplishing the
goal will it be possible to sequence e)tpe riences and not to placé demands that are
too great on any one aspect of the total program; i.e., classroom, school, labora-

-tory, or commumty. It is the creation of a vocational program that is sufficiently
broad and well sequenced in respect to the vocational performance levels of the
students that is crucial, but it is a most difficult goal to accompllsh -Such an

. act1v1ty will requnre an agreed upon blue -print for program design and development.

55
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Program Philosophy

°  lducational philosophy phys, an important rolc.in operating a program or
plarfning a new one. ‘Too often, becausc of the many dcmands on our time, pro-

g philosophy is neglected. At one time 1 q'“‘ﬁcstioncd cxpénditurc of time for
such purposes, but now [ question if a program can function unless an opcrational
philosophy is established that directs decis’ic_ms. For example,gﬁ philoéophy re-
garding the nature of the learner and his needs, if he is going to function as in-
dependcntiy as possible, helps to discriminate between content and experiences
that are appropriate and those that are unnecessary. In a vocational pmgram,

it is important that there be agreement on the types of skills that are high priority,

the rcason for work-experiencegmthe role of the home, etc. It is not uncommon

for long cstablished programs to continue as originally implemented with personnel

- no longer having a rationale for thé way the program is operated. 1o insure that
) ur

i

progriams do not perpetuate themselves hecause 'that's the way we have always’
.dore it","a periodic re-examination of program philosophy and the degree to which

the program is consistent with the phildsophy is necessary.

(53
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Recommendation o o

Evaluate the degree to which éomp@tiﬁility exists between the existing phi losbphy
and what is concurrently being done or would like to be done by the staff. ( .

&

ActiotiNeeded

‘ ) .A(tgntion can be given to this recommendation at an in-service meeting.

* Personnel can be asked to come with their assumption regarding thc nature
of the learner and needs of the learngr and the type of program nccessary
to meet those needs. It would be desirable to secure someone who is skilled

w0 working with groups to facilitate the process. . . .

Program Handbook *

e

' & , ‘ S
There is a deartﬁgg{of information Aavailable on the secondary program. The

purpose of the progfafn, requirements for admission, program sequence, per-
sonnel roles and responsibilities are to be found by reviewing material that may
be outdated and by interviewing individuals. The lack of some central source to

refer to regarding the structure and nature of each secondary program makes it

26
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difficult to grasp the exact nature of the program. If coordination between pro-

grams is desired, it is important that some reference be available to facilitate
communication.. A statement regarding responsibility of personnel for rccord-
keeping, student evaluation, supervision of students, reporting of information,
communication with parents, etc. would be. helpful for new personnel and for
existing personnel to evaluate their own performance against. .
Such a handbook may not have been necessary when only one attendance centcer
cxisted. llowever, now when at least five attendance centers are involved, it is
lmperatlve It is expected that there should be variation between attendance cen-

‘ters bef&f their mdwndual characteristics and a description ofthat variation

in program or role would be beneficial. .
There is minimal information available regarding the growth of the program,

* the number of pupllS bemg served at different age levels, and the functional level

of the pupils. Recoréhng 'such data and havmg it available to program personnel

_would assist them in seeing the larger program.and perhaps in generating new

approaches to"resolve existing problems.

« Recommendation . ot T ‘
A program handbook should be deve loped. |

1

Action Needed _ : T ‘ S )

One individual should be given responsnblhty to prepare the worklng copy

of the handbook that will be reviewed by program and administrative per-
sonnel. An individual within each attepdance center should bé given respon-
sibility for describing variations that exist in that program. Someone should
be given the responsibility for preparing and distributing yearly reports to
be included in each handbook. Such a handbook needs to be updated so that it
does reflect the operation of the program. - v .

—

.Program Curriculum

Information regardmg program currtculum seems to be lacking. The problem
that this presents is that it ls ‘ot known whether or not certain content or experlences
are provided that may be 1mportant for vocational preparation. The programs are
highly individualized,,but without some ‘curricular framework, it is' impossible for

H

-
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program personnel 0 know ifghey arc teachingwithin a sequence or' to communi-
cate to others what they have done and will be doing +n the near futurc. Such

Vee : H : O 2 O ) b
" terms as “individualizing' or "teaching socal competencics' are too broad to
' ¢

permit good communic ation.

Recommendation

A formal curriculum should be developed or adopted by the secondar}'r ,
program. - _ ! N

Action Needed - 2

Curriculum objectives need to be established at the junior and senior high
school levels. Input from agency personnel should be obtained to insure
‘that students will receive experiences necessary for entering their programs.
Established curriculum guides; e.g., the Clarke County (Las Vegas, Nevada)
or Cincinnati Curriculum Guide, would be helpful references or perhaps even
-be acceptable for adoption. Provision for adopting the BSCS, Me and My En- -
vironment and Yeshiva Social Learning Curriculum (the latter is not yct avail-
able) might be considered.” Implementation of instructional programs dcveloped
for the handicapped would offer scope and sequence to the total program.

Data Collection - s v

Data collection seems to be at a minimal level with little, if anything, being
@ollected that would be helpful for program decision-making. It should be pointed
out that this is true for most programs in edl;cation. In many cases the information
is already being collegted but is not being assembled. The'capai)Tlity is there to

gather information and process it. |
‘Recommendation

A vocational preparation data collection system needs to be designed and
implemented, ' '

Action Needed

Identification of data needs should be done. Consideration should be given _
to classifying skills that would be inciuded-in the curriculum; (e.g., can use
- the bus independently; can use the bus, but cannot transfer; can tell time to
- the half hour, etc.) and that have vocational significance. Also, compiling
information on‘the type of jobs that students hold and employers ratings should
- -~ be considered. Such information would allow identification of major strengths »
and weaknesses of the population and would help to determine program priorities.

<
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Following identification of data‘needs, contact should be made with the data
processing unit serving the Des Moines school system. Their assistance
would be necessary in establishing input and coding procedures necQ,ssary
for the collection and processing of data. Most instructional or program
information that would be processed is tabular in nature and would not in-

volve any significant cost. of
llaving a data base is important for decision-making. Without an on-going
* system, time is never available to gather the information and subjective - #

decisions arc made. This availability of data is increasingly important if
federal funds are desired.

Use of Consultants
Efstablishing a comprehénsive vocational program will be a difficult task

and will require expertise-that we lack as teachers and counselors. It would

seem that there is a wealth of expertise that.gxists and that could be tapped. An’
’ - important area of expertise exists in the vocational staff at Des Moines Technical
ngh School. Détermining job flow, job skills, space utilization, acéounting pro-
cedures and so forth in a laboratory could best be done with the assistance of such
experts. The professionals in the area of vocational evaluation might t:e helpful | |
in determining and designing exploratory activities that could be used in the class- N
room. Also, graduat&%ydents in Drake University's programs in business admin- - |
istration or psycholpéy\?i?ight have a great deal to contri_ppte. Most of this expertisc,

because of interest in the program or interest in obtaining professional experience,

might be available without cost, - - R ,
. W ’ ‘ - Yo
Recommiendation - at - L
There are many different ways that consultants could be us Only one will -

be recommended here.” That is, an-inquiry should be made to see,if graduatg = *

students in the Department of Psychology, ‘Drake University, would be interested “
in assisting in setting up the vocational training program at Van Meter Schoafay -
It would seem that they would have the interest and the expertise to assist inghe

creation of a token economy system and a vb’cationally oriented envi..rd,n,me.nft,

Action Needed IR L - .
Contact should be made with Dr. Scott Wood or Dr. Maggie Lloyd at. . u, e
- Drake University. o | | e Y,

i' . - -
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Career Information Centér Student Survey Form. ’
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Aruitoxt provided by Eic:



s/ »
/ GUIDANCE AND CAREER INFORMATION CENTER
/ E .~ "QUESTIONNATIRE - STUDENTS
,/ - . .
School / Grade Date
Ny
Directions e

Pleéae complete the followlng questions as they relate to your experiences
in the multiQmedig_Career Information Center. Please complete only the questions

that pertain to your use of the Career Information Center or school staff during

I

this past school year. - . -

-l. How many times did you use the:Career Information Center during the school
year? o '

1-5 times . 5-10 times more than 10 times

2.  Check the type of areas in the center that you used (A, B, C, D) and complete
the gatching areas in this questionnaire. ' . o

A. CAREER INFORMATION AND CAREER EXPLORATION (career filmstrips,
cassette tapes, magazimbs, books, etc.) '
B. CAREER TESTING (interest, aptitude, attitude tests) _ .
c. CAREER PLANNING (Has your usq of the Career Information Center .
. led to your discussion of cagber goals with other people?) -
D. CAREER' PLACEMENT (Using school placement services) .
’ ' K

4
Directions

For eachléf the afeaé'Checked above, please answer the questions that relats -

.
.

_ to that area.
4

2

A. , CAREER INFORMATION
1. Did these materials assist you in making,éareer decisions?(

G SN

Yes : - ‘No

2. Which of the following materials was, most beneficial? Please check.

a. filmstrips

b. cassette tapes

c. magazines .
d. boeks : :
e. other (please identify)

s 81
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3. Arter using materials in the Career Information Genter, did you discover
other career opportunities you were not aware of previously?

Yes . No

y————

|

_U. After using the materials in the Career Information Center, did you
contimue your investigation of career opportunities?

Yes - No

)

B. CAREER TESTING

1. Did these tests assist you in making career decisions?
Yes | No

'!

~ 2. . Which of the following tests were most beneficial? Flease check.
a. aptitude tests o
b. interest tests
c. attitude tests
d.. other (please identify)

I

]

C._ CAREER PLANNING ,

1. After visiting the Career Information Center, did you discuss the information
!l with: (Please check more than one response if needed)

thé counselor
teachers )
your parents
students
other

!UH

D. __ CAREER PLACRMENT =

1. " Do you know that your school has a Youth Employment Counselor?

|

Yes . No .
2. fWhat types of services did you use? Plea#p check. ‘

a. Rent-a-Kid Services (lawn mowing, snow shoveling, etc.)
b. Part-time (short interval) 4

c. Sumer job : ‘ : ;“u

d. Part-time (all year) )

e. Full time ' o

- L

N

HHI

3. Could the placement services be improved in your school?
Yes ___No

—————

I

-

h. ~If your answer to question #3 was Yes, please list your suggestions for
+ improvement. ‘ .

13
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Date

GUIDANCE AND CAREER INFORMATION CENTER

s QUESTIONNAIRE ~ TEACHERS ,
” L]
Subject Area

1.

Are you aware of the multi-media career information center in your school?

Yes . " No »

Please check the goal area in which you recommended materlal for the Career
Information Center. ) . : A

N,
CAREER INFORMATION AND EXPLORATION (career X‘ginatrips, cassette
tapes, magazines, books, etc.) '

CAREER TESTIMG (interest, aptitude, attitude tests)
CAREER PLANNING (discussion of career goals with other people)

CAREER PLACEMENT (using school placement servides) c.

CAREER MOTIVATION (promotes student imterest in career exploration) .
L »

Are the materiays you recommended'for the Career Information Center now in.

the Center? Please check.

Yes . ) Don't Know

2

Career Information

" Career Testirg -

Career Planning
Career Placement

Career Motiva#on



o\!:

Did you make student asaigmnnnt; to the Career Information Center?

i

¢

Yes ‘ No

a. Were assigmments on 1ndividi'l basis? .

Yeos . No

b. Werd¥assignments to total class?

Yes ‘  No

. L
If so, were the assigmments in conjunction with one or more of your lesson
r )
plans? . g
) Iy ‘
Yes No

In what areas have you assigned materials for students to utilize?
Please check.
’ .
Career Information : .
Career Testing
Career Planning

Career Placément

Career Motivation
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DISTRIBUTIVE EDUCATION CLUBS
" OF AMERICA

The Distributive Education Clubs of America -
" otherwise known as DECA-is an organization
whose program of leadership, personal develop-
ment and career. encouragement is designed
" specifically for students enrolled in Dtstrlbutwe
+ Education. : :

Distributive Education is a program of instruc-
tion which: teaches marketing, merchandising
and management and DECA is an integral part
of this program. DECA was begun in 1946 and
is now operating in 50 states plus the District of
‘Columbia and Puerto Rico.

lts goals are, in part, to develop a respect for
education in marketing and distribution which
. will contribute to vocational competence, and to' .

promote understanding and appreciation for the
responsibilities of citizenship in our free, com:

. Dstitive enterprise system.

DECA“is composed of five Divisions: High

School, *Junior, Collegiate, Alumni and Profes-

sional and its membership numbers over 80,000
in approximately 4,800 Chapters. Its purposes
are (1) to develop a respect for education which
will cantribute to occupational competence, and
(2) o promote understanding and appreciation
for the responsibilities of cmzenshlp in our free,
" competitive enterprise system. A National DECA
Caréer Development Conference is held each
. year serving all DECA Divisions and individual

" and Ghapter recognition is given for outstanding .. .

achievement in many competency areas.

" FUTURE FARMERS
 OF AMERICA

Future Farmers of America (FFA) is the national
organization of high schoal students preparing
for challenging careers on the farm, in agri-
business that support modern farmers as well
as forestry, horticulture, food processing and
natural resources occupations.

Chapters of the FFA are established in public ‘
schools offering instruction in vocational agri-
culture under provisions of the National Voca:
tional Education Acts. FFA activities are specif-
ically designed to be part of the instructional
program, '

The primary purposes of the FFA are to develop
agriculture leadership, co-operation and citizen-

“ship. Through participation in FFA activities,

young men and women, ages 14-21, interested
in alf aspects of agricultural industry leam how
to speak in public, conduct and take part in
meetings, handle financial matters, solve their
own problems and assume civic responsibility.

FFA was organized nationally in 1928, In 1950

* Congress granted the FFA a Federal Charter.

Today, there are over 8,000 chapters in 49
states, Puerto Rico and the \irgin Islands. Active
membership is more than 462,000

FUTURE. HOMEMAKERS
OF AMERICA

Future Homemakers of America is the national
organization for students in home economics
and home economics related occupation courses

" . in the secondary school. An incorporated, non-

profit vocational education youth organization,
its goals are to help youth assume their roles
in society th?ough Home Economics Education
in areas of personal growth, family lite, voca-
tional preparation and comn]umty |hvolvement

The organization embraces Ito. es of chap:
ters: FHA chapters for students in homemaking,
consumer and family life education, and HERQ
chapters for students in home ecanomics related

'occupation courses. Established in 1945 as an

integral part of the home economics education
curriculum, it provides opportunities for develop:.
ing individual and group initiative in planning.,,
and carrying out activities related to the multiple
roles of h(qnemaker and wage-earner.

Future Homemakers of America has a national
membership of halfa-million girls and boys in
12,000 chapters located imiall fifty states, the
District of Columbia, Puerto Rico, the Virgin
Islands and American Schools overseas. Twelve
national officers efected annually by the voting
delegates at the National Meeting and three
HERO Representatives make up the National
Exetutive CouncH.




OFFICE EDUCATION
. ASSOCIATION

The Office Education Association is ahvoluntary

" association of state youth -groups, supporting

office occupations education.

It rs part of the Education program, designed to*

develop leadershipr abilibies in the American
Business System, and competency in office
occupations, within the supporting office occu-
pations educatior?

The OEA 15 divided inlo two distinct groups—
the high school group and the post-secondary
group. Any existing or emerging youth group
which demonstrates how it will meet state voca-
tional educational requirements may participate
in the OEA Federation of “Umbretla.,” Present
membership exceeds 50,000.

How does the OEA benefit the student. the
school, and-the community? Membership in gg%e
QEA gives the student an opporunity

participate in state Officers’ Leadership confer.

ences, as well as the annual national OEA‘

Leadership Conference,

The objectives .of OEA are: to develop student

leadership; to improve poise, sociability, atlitude,

and. tact; to develop vocational competence in

office occupations: to promote better under- -

standing at local, state, and national levels; to

promole student ambition for useful purposes;

to learn to plan effectively; to develop enthusi-

asm for learning; to develop confidence and have
" spirit of cbmpetitio_n, and to understand and

promote business; to organize and carry out
. worthy civic activities.

’[

Competrtive activities in trade skills as well as

VOCATIONAL INDUSTRIAL CLUBS

% OF AMERICA.

N
WS

The Vocabonal fngustial Clubs of America
(VICA) ;s the national student orpuumtlon
serving atrade, mdustrial, technical and health
occupiaions education students with leadership,

citizenshep and character development programs

and activities. Members 1n high school trade
preyuaratory and industrial cooperative programs
have their own division and activities within
VICA.  Post-secondary students form - another

Ao, Each operates on the jocal, state and

national levels, Students form clubs in thejr
own schools: actwilies are co-curricular.

VICA emphasizes respect for the dignity of work,
high slandards n trade ethics, workmanship,
scholarstup and safety.  Andther poal is the
development of patnotism through the practice
of democracy in the club.

areas such as public speaking and parliamentary

procedure are important aspects of the VICA
program. Members can also participate in an

individual achievement program 1o  receive
recognition, for both skill and person‘él accom:
plishment. State lgadership conferences are
held vearly, delegates are chosen to attend the
National Leadership Conference. '

VICA was organized in 1965 as aﬁnon‘proﬁl
educational association. There are 48 member
associations including Puerta Rico, Guam and
the Virgin Islands.  Membership is 189,000,
VICA was establish®d through the efforts of the
National - Association of State Supervisors of
Trade and Industrial Education. The American
Vocational Association, U.S. Office of Education,
AFL-CIO and Chamber of Commerce of the
United States sponsored its founding.

-
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* LOCATION OF YOUTH ORGANIZATIONS

]
The following secondary schools have or are
planning to oryanize youth orpanizations.

HIGH SCHOOLS

EAST

815 Last Thirteenth St.

Phone: 2650335

HOOVER
4850 Auroris Ave.
Phone: 276-8581

et
“

LINCOLN

2600 S.W. Ninth St
Phone: 288-0255

ol

NORTH

501" Halcamb Ave,

Phone: 288-9771

ROOSEVELT
4419 Center Bt.
Phone: 277-6381

DES MOINES TECH

1800 Grand
Phone: 284.7846

IUNIOR HIGH SCHOOLS

BRODY

“ Phone 244-7129

CALLANAN
Phone: 255-3147

FRANKLIN
Phone: 255.3101

GOODRELL
Phone: 265 6051

HARDING
Phone: 244-9189

HIATT
Phone: 266-3129

HOYT

~ Phone: 2657395

IRVING
Phone: 743.8637

KURTZ
Phone: 285-412]

McCOMBS
Phone; 487-2565

MEREDITH
Phone: 276-4967

MERRILL
Phone: 274-3441

WEEKS

. Phone: 288.6755

WILSON
Phone; 266-5135

Q!
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DECA, FFA, FHA, OEA, YICA . . ..

The five vocational ybuth organizations identified
above are individual student organizations rep-
- resenting Vocational Education.

" These organizations involve hundreds of Des
Meoines’ young people of secondary school age
in positive action programs. The program
activities are designed to carry through in-depth
~ projects based on the students concerns and
interests. .

These youth organizations are a part of the
existing vocational curriculum within the Des
Moines Public School system and offer practical
opportunities for young people to participate in,
and prepare for a role in our economic system.
Much of their success depends on the degree of
support they receive from their affiliation with
their national, state, and local organizations and
from local business and industry.

? .

WOULD YOU LIKE TO HIRE A DES
MOINES YOUTH WITH VOCATIONAL
SKILLS PLUS THE LEADERSHIP ABILITY

- DEVELOPED FROM PARTICIPATING IN

VOCATIONAL YOUTH ORGANIZATIONS? ?
IF SO ... CALL ‘

Career Placement Center
Des Moines Public Schools
1800 Grand

Des Moines, lowa 50307
Phone 284-7755

FOR_MORE' INFORMATION CONTACT
DES MOINES PUBLIC SCHOOLS
1800 GRAND, DES MOINES, IOWA 50303,
PHONE: 284-7911

DES ‘MOINES PUBLIC SCHOOLS
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Career Education Brochure
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 CAREER EDUCATION

\

IN THE

DES MOINES
SCHOOLS

ELEMENTARY

Career Education at the elementary level, in-
tegrated into the total curriculum, provides stu-
dents with an opportunity to develop an awareness
of careers, develop se&concepts,gand discover
their roles in society...

Field trips combined with
in-school activities are utilized
to develop careel Awareness.

Selt-concept understanding 1
an important part of Career
Education.

Mock elections a7¢ one of the
activities used 10 help students
understand our POltical struc-
ture and their individual role
in society,

T

o'o
'.'o ) MEHWAHEHESS
099,0

o' o Eogi

JUNOR Hh

Exploration into different career fields plus act-
ual work experience provides students the opport-
unity to discover careers consistent with their
interests and abilities, Career counseling plays a
vital role in Career Education at the junior high
level,

'I'hrouﬂx Inschool activities
students have the opportunity to
cxplore',“'t‘ variety of careers.

Actugl work experience give
students the chance to com
tinue to explore & variety of

careers.

Career counseling helps students
plan their goals and careers,

b

Training
Throaghont
TS BN S A ST B S Working Life
s K 1 2 3 4 5 6 1 8 90 10 N R BW KW
\ — VAN / .J\ AN Vs /
ELEMENTARY JUNIOR HIGH  SENIOR HiGH POST-SECONDARY

SENIOR HiGH

Career Education encourages students to con-
‘tim_xe exploring careers consistent with their in-
terests and abilities. [n-school and cooperative
(on-the job) programs provide secondary students
‘with job skills upon graduation. Career placement
services assists students in securing emploment

§ in thelr career fields,

In-depth exploration with
' advanced equipment aselsts
¥ A students in determining a career,

‘Vocational and technical
" In-achool and cooperative
programs teach students job

Career Phccmcnt co&lullnu

assists students in lecurin|

employment.
N
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CCONMNTYRMOWT  COPERATAG MGBOES .
ED'EA"“N ' “ | ! + CITY (I)F' DES MOI‘NES |

Conmuity e Ak B | OO G CAREER umm
Tange of programs designed to meet the educatm COMMUNITY IMPROVEMENT INC. .

al and recreational neegs of the community, —

DES MOINES PUBLIC SCHOOLS

e | concept For ALL Youtll

e GREATER DES MOINES
. o CHAMBER OF COMMERCE : |
| - GREATER DES MOINES - .. L &) 'T:fj
At Busk Bdvcaion provides | - -BUSINESS AND INDUSTRIES t "
individuls 20 opportumlty to . - — | w
strengthien thelr high sbool. i
b ot JOWA STATE EMPLOYMENT SERVICE wh
ﬂmom ALLIANCE OF Busmassmsn ~ Rprinury fusction of educaton is 1 equip yout .
- iffiient skl nd undetading to eonble e
NHGHBOWD YOUTH CORPS ‘ % oy & pl'oductgvc and satisfying life. There i ovie. 11
=== b idenon thet schools across the country have not adequately
S . POLK COUNTY AGENCIES % peepared youth to enter the world of work, understand - (
v . L g - Lt decitions about A career, F -
‘High school equivalence - ‘ . "'-m“ maks rational 5
mm;.m bt youg ; STA% DE?ARTMENT OF PUBLIC INSTRUCTNN G y wchoolt tres . eollm tory comica ”‘ s
""“’”"“”‘“%'P“‘”" | # T Thincauses many todropoutofwboolwhich
| % ety in unprepared yi the world ot-work.“.*‘i'”-’
’ . [ memployment ud job dhsatsaction ater i life, A
% R ~ £ “ystem that doss not prepare everyons equally for the..
- ' T | motonucboiuunotmeeﬂnsthewdsofﬁe’
. SCHOOL BONRD . R
SRR Dr.Join & MCow, Presdnt -+ # | _
Dr.GeorpsG. Chudil Dr. OnmE.Niffnegger " & FE el
/ Mr.Yplden Geatry ~ Mr. Mecle F, Schlampp, ' N o soumou '
' Kt Mos JuckSpek . . o
M e o 8 ’ Gs.,.mom' i | ool el e e oy
‘career ladder ot scquire new ' . ' ‘ their educationbprograms are finding that Career Edu-

Dr. Dwight M, Davis cation more realistically meets the needs of youth, The

« ,g ~ careet concept emphasizes activities which develop wlf
* understanding, awareness and exploration of careers and

, | - apecific skills for employment, Dr, Sidney Mariand, the
! . Utited States Amistant Secretary for Bucation, sinkes
. 4 1 “Cateer Bducation is & curriculum designed to give every
. youngster & genuise choice, as well as the intellectual
= . -FOR NORE INFORNATION: . - and occupation skils necessary to back it up.” ,
Recration] progn provie | ot . CAREER EDUCATION IS FOR EVERYONE . . , .
- adults an opportunity to make ‘ :
betit e of their leiure tie, & DR. DWIGHT M. DAVIS ' T
S Superintendeat of Schools ‘ : . :
1800 Grand Avemue -
~ Des Moines, lowa 50307 %




