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B PREFACE
. . ., -

' ! . ’ . . M .

This Installacion Guide provides both an incroduccion to and a guidp fors

_adopting the graduaté\level program for prepartng Vocacional Educatfon Currich "

’ H

lum Specialiscs. The Susriculum macetials for the progtam were deve}uped at .

Washington State Universicy, Pullman Washington, under a coutracc wich the

\ . | ) - ‘\ e ‘e g S

\ >

United Scates Office of Eduyacion. ) : o , .

.~

The Vocacional Education Curriculum Specialisg\Project was &onducced an

‘ Washington State Universicy under the general supervision of the Office of

e o
Grants and Research Developuenc and the‘College of Educacion.' Hajor'responsi-

\

:bility'for the development and’testing of che~curricu1um}was assumed by the,

N . . L ¥ \ . ' . . .
Vocational Technical Area faculty in the Department of Education. Other

e v

faculty members in the department and oucsideuconsultants assisted in its:
i : . . ¢ v P . : T
development. -. - . o DT : "W
. “ ) ‘? N , *
It was the belief of the project scaff thac the process used in developing

]

the program for prepariné‘Vocational Education Curriculum Specialiscs should

s/

exemplify tha processes described in the curriculum materials and this Guide.

«
°

The process, advocaced is a group process in Which qualified persons with

f ..
[

differenc_theoretical oricntatioqs and different,backgrounds of experience

have an opporcuniry co-assisc in the developmenf, offerisuggestiOns for ob-

3

,jeccives and content and challenge basic ‘concepts. This process is“not always

" easy and may even interfere with established timelines for a curriculum develop-

_menc_project{. Houeuer, it was an accepted assumption that the end product

uould'be of becter‘auality and more gseful because of the ‘group interaction.

b
«

, : : {
The willingness of many people to become involved in this project was grati-

fying to the project staff. A list of those who‘dfreccly~contribuced ro rhe !

[

\

S

-

-

S~



project activities is g).ven in Appendix F. ' - .

H ' The project staff is particularly apﬁreciative of the guidance of Marf )
K V Marks, Chief, Curriculum’ Devélopment Branch, Bureau of Occupational and 7
" Adult Education, U. S. Office ot Education and gf the integgst, efficiency
| \ and perseverance of the project secretariea, Janel Powell and Miriam Tuck.
FRR ‘ During t‘he o year period of the projectﬁ the_American Institutes ﬁor
‘.Research Pai'b Al o, California, also was under cqntract ‘'with U.S.0: E. to
develop a curriculum for preparing Vocation;l Education Curriculun Special-
ists. Thc WSu and AIR staff members conferred dqring the ez rly planning .
stages of the projects and later ahared‘ findings from surveys made to help-

determine _cpmpetencies needed by Vocational education ‘curriculum specialists.

'I'he National Advisory Panel served both groups and planning of panel meetings

.

‘ was a ~joint effort-. The ‘cooperation of Dr. James A. Dynmn, Dirdctor of the

AIR project, and' his staff provided a valuable resaurce for; the Washington

A

State Univ sity staff.

q ist Project wa conducted under a subcontract with Northwest Regional Educa-

L

' tional Laboratory. The Audit and Evaluation @rogrm of Northvest Regional

J

Educational Laboratory° is to be commended for ‘the quality and completeneas of

this evaluation. Dr. Steven R. Nelson, Evaluation Specialist directed the
» .

evalu&{ion of all"aspects of the project and worked with faculty members in

collecting evaluative data from courses in which ‘the curriculum materials

were tested. "Conferences with Dr. Nelson held during site viaits and periodic

\
A evaluatien reports wvere of considerable value in i\xmroving the management
. - \
plan for the second year of the project and in making final revisions of the .
. < ‘@
‘ curricwlum materials, -
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This Installation Guide is being made available to all those who may .-

\consider the initiavion of a Program for preparing Vocational Educatibn

-3

' concerned with. professional development. Each Guide is accdhpanied by a

c.

‘set of-thq seven modules, or unita f 1nstruction. The.modules were used

during 1975-76 as a° par: of a graduate course at Waahington State Univer-
sity and final reviaiona vere made to thia curriculum on the basia of the.
gvaluative data collected during this pilot teat.

e - B >

t

Ll L /Lu

k\ v
' : . / Albgrta D. Hill, Project Director
: . T

S /. /\‘t
g C‘ ,.S /ﬁ

JC tg,(/ a

- Q//' - . : "ﬁﬁ George B. Brain, Dean.

College of Education

Curriculum Specinliats and to other vocational edudation leaders who are

!

&



; NHAT IS THE
' PURPwi"& or

" rEE

INSTALLATION
)

GUIDE?
"
;
- )
b
v /

)
’

Thil Inltnllntion Cuide is propared for use with the

INTRODUCTION

curriculum which hll becn developed for a grnduate lcvol

progrdh to prepare Vocational Education Curricutun Specialists.

L

ating an ndvanced level progran to prepare curriculum special-

ists.

coursen, units, workshopc, seminars, or inatitutes'in which

Y

the curriculum will be used.

The purpose of the Vocational Education Curriculum

2

It is nllo nddresacd to those who will "teach' the

*

.

" The Guide is addreaaed to vocational educators who will take

Specialist Project is to of fer apecialized training of pro-

2

lfeasional personnel.
thc curriculum developed is not widely disseminated and ua;;
by a number uf idbtitutiona offering graduate level trogrcms
for vocational educators. .

. 3 LY
and facilitate ytilization of the curricula.which includes

-

seven separate modules, or units, andfa short intreductory

unit. : /
{

The Guide includes: S
- a seétenent of the nature of the Vocational

Curriculum Specialist advanced level training

program,

"~ guidelines for initiating and installing the

progran,

- suggfations for administrative arrangements for
4 . )

L
-

i

.

;'i;‘

x’

" This purpose will not be achieved if

This Guide will give direction for

: leaderlhip in planning, orgnnizing, adniniut.ring, nnd cvalu- .

5

‘



‘ )
implementing the program, ! !

- alternate propo-nli for orglnisntio; and use of
the curriculum materials,

- an overview of the content of the training program,
- . , . .

- criteria for selecting trainees, and N

- gcﬁcrnl procedures for cvnlﬁlting the progranm.

AN v ~
. i . . . . . .

-

In 1974, the United States Office of Education issued a

WHY A : request for a propdnnl‘to dcvdlop a prograi for trq;ﬂin; voca-
VOCATIONAL tiomal qdﬁhntion curriculum lp.é{nliltl at an ;dvancod‘lcvci.
lﬂUCIfIO;;  This program request was based on\au 1nf;tlll lurbny'conduct.d

" currrevLun under U.S.0.E. auspices in 1973, which indicated an ever o
5pgézﬁixsr? - emerging need for cutripulu-;lpocinligntion in vocational educa-

:}‘; ‘

tion. According to the findings of thlp survey, vocational
‘, educnt%on curriculum specialists were n‘Q?cd in five c:iticq}
? areas: (1) to assist vocational ;cachi?l[vigh curricular de~
N ~cisions &nd prob;cnn;‘(Z) to provide tr@iﬁing for 1nncfyicc and -

. l-pfe;-crviee't-acher-; (3) to develop and evaluate curriculum ‘j/ff
‘plnnn.and materials; (4).to initiate nnd'inplcncnt cpr?iculu- -
changes; and (5) to Fondhct resenrch.and development efforts
in vocational education.

- This energing need for curriculum specialization in voc;-
tion;l education is reflected,kin thé dramatic exﬁansion éfz e

vocational and career education programs in the past ten years.

The demand ‘for vocational programs for youths and adults r

eJ!!!F" : .
quires development and 1nb1eaentltion o progrm-prqgr’ v ‘

which ep. abreast with contemporary. occupgtional needs.

’

O . * . - . . M _

-
~
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Specialists acquainted not only with the phi}c;-dphy; p‘urpoui.

‘ ) ' and methodology of vocational c‘.ducltion. but also with conp‘—
tence lin curriculum conl‘truction and development, nfc needed
to 1m;|rq_ quality of rwiq;d progriil.
| . Most vocational cducn'torl who wear the l;adgc of curriculum

| r\ . .Pcc;nliziﬁion in vocqtion.al oduc‘ntion have been prepared for
their york largely t'hrough ycnrl‘of trial and cftbr'nnd occa-

s

sional inservice cqurience.'- The time required to prepare.a

) currict;lm npccinlj.lt by this method grcntiy.linit"t;m'- number
available, and these educators often lack thc\philc')l.o hical
perspective and the theoretical background of ‘a syste ically

trained .pecinfilt.

The following problems have been identified which sub- L
‘ ' stantiate the need 'fcv\r specific triiﬁing in curriculum speciali-

zation: . ' -

. - .
1. Modern teclinology expands and changes at a tremen- .

-

, dous ;atef. and technical curricula in the schools“
| must ;éflect those changes. Teac;ers and admini-
atfg}ors ‘need hé;p to implement these chan.ges.
2, _gnreer education is a fast_ ’groving program which l;u
been l!.nco;'porated into schools from the pre-séﬁéo’i ¥
-~ level through higher and adult education. .'fhe're is
a need fqr ‘curriculum leaders, if wé are to ir(sure_
cohesiveness of goals and cprr#cula of c;areer and
- vocatio,n'al education. “ _ S |
_3. Currictﬁm uu;t be designed and implemented for
. . ‘ - individuals luking career changes, rep}acilg obso-
7 ' . | . lete skills or ﬁ;'eplring for new oc_cupaﬁdnal

opportunities.

ERIC - 10 -




. 4. Specific curric\;lu- is needed for school dropouts,

~ T . upskilled individuals, those without sufficient

training to enter the work force, and for wocationhl

rehabilitation of physically and mentally handicép d
individuals. | ;
5. Spccinliltt are nccdcd to consolidate tho .ffortt of‘
N o , ', ‘state and federal agencies, co-unitin. jublie lnd '
’ private schools, and other occupational training

. groups. . .
v

’ : . ' ¥ N ' * .

The '-Vocational Bducntion Curriculum Spocinlht is nfbro—
" WHO IS A : f.uiml person with cinl prcparntion !or -uting the respon-

VOCA!'IC'“ nibilitiu of curtic dgvclnpnnt and uintcna« 1nv\'rocntiou1
vo

CURRICULUN .ducntion. ‘rhoro ‘are bmy cuiriculir functions ationnl
smf ? cducation but there has b«n no neat'and easy \uy to clnnuy
. the functions or prcpnrc a_n accurate job description.

In the past it has often been true that the pqubn rcllpon- )
sible for curt}.culun development in vocatiqnal education may nof:
have been a "specialist” at all. . ~t-vas not unlikely that this
pmon ponmud 11::1. or no !Lrul training in curriculum de-
sign, dcnlopu.nt, inplncnution. and rcmvnl. Most often

c these curricuhf duties were assigned to vocational leaders who
; . pouu‘ud a variety of titles :;d ocmpiéd various types ;f
1ine and staff poli'tion.. Mmong these lcidcr; who pnrticibnud

' -

in currtculum development were duna of. 1n.truotion 1n co-unity

col‘log‘l and vocntional—tcchniul institufu‘ vocntionnl dircc- - Q :

wrl in local school systems or consortia; cuchcr educators;

!

state ox !odcral agents in chnrge ‘of curriculun dcvclop-ent and




I'd

-
i . fadhd -

cvnluntion‘_?urricului,nléori;llilnd media lpoéinliltl;
directors of staff training ﬁrogrnn; in bﬁginoil. industry, °
and the dtl‘d\;otCQl; and JT};ctor!fof curriculum rol;nrch
and experimental programs. In many instances, thé task of -
cﬁr;iculu- maintenance and reneval is given directly and
ixcluui?ciy to voé;tionnl'odp¢;£1oa tqnghﬁrl;_

, 4

The term "curriculist” has been quggssted by some

educators as a substitute for curriculum specialiet. The

_connotation of ten ascribed to the "specialist’” is that of

someone who single-handedly davélopl.‘changpl, inftiates,
and evaluates new curricula in vocational education. §3ch
A . .

a perception suggests not only a misunderstanding of how

curriculun 1- reneved and dcvelopod. but also a -ioundpr- '

. standing of the transactional role of the curriculun lcader.

¢ The curriculum lpecialist|, or curriculists, are first and

{ .
foremost team leaders who are. trained and skillful in the

- dynamics 6f chnnge,.involvcnent, and'pnrticipntién. - They are

currisplﬁm "generalists" who possess a broad variety of sEilla'

and knowledgel about learners, the learning procclsen. employ~
nent trends and about the training needs of 1ndiv1duals pre-
paring for«differont occupn:ionnl fields.

'Tﬁe;eforé, a cﬂangé of title from curriculum specialiatl
to cutricéllu;,wna_seribunly cotisidered in the development of
the Vbéational Education Curriculim ?peciaiiat program, but
because it has not been generally accepted 1n‘the Ii;qrnture,
the more fu_unar; cmﬁ somevhat. lengthy title, !'Vocational

Education Curriculum Specialiot" haa been retained. Bccauae

of the lcngth of the title the acronyn V!CS 1, often used in

12

i oot . ' . -

4 7’
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x TASB OI' A

CURRICULUM

-~ . SPECIALIST?.

. this Guide snd the curriculum naterial,

".‘. g“d'!"‘i\'vmu'mwmne

vocsrrgvu L

- directly related to one of the three categories.

*

: ﬂ"a L e By ‘@ "ff
. VR / . )

~

~ No one description can enconpass all of the functions of

‘vocational education leaders who hsve responsibility for curricu-

¢ f
l-ul " There has not been. nor is there lilr.ely to be..any neat a ,;?

- s,
S

and easy way to classify ‘the muitiple £unctions. The conceptual

3

nodeI whic‘p appears on the next page was dgﬁived from extensive :

study of curriculum tasks. The model was used by the Washington ,

: State University project staff in delimiting the. conpetencies
.to be included :l.n the progran to prepare Vocational Education -
L Ourriculun Specialists.. This nodel, a two dinensional grid, .
'_served ag a tool in discussions anong staff and with consultants,

‘in clard.fying and organizing the conpetencies for the m pro-.

gram. . Both" the cstegories of curriculun responsibility and the

'\

»vocational education personnel vho may carry out theae functions
(‘

are indicated. ‘l'he three categories of responsibilities are:

N

Strategic Plan;i}g. Design and Developnent, and Adoption and :
Implementation. Each of the conpetencies vhich were selected .

2

for the curriculum specialists represents a cluster of tasks T

Strategic Planning. In the category of °strategic p'lanning,‘

Vocational Education Curriculun Specialists "case" the world
of ,work. 'I-'hey keep a finger on the pulse of labor,’ business,
and ind_ustry, attenti\fe- to the\needs in those areas tha't re-
quire adjustnent of' existing vocational curricula or the .

planning for new programs. As strategic .planners, the

13
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Vocational Education Personnel with cdiricululiResponaibilitiés

t

[ . . .
A v

~

Model for Determining . :
Currlcular Functions in Vocational Education :'

11

- . I

'STRATEGIC PLANNING -

. .
DESIGN AND DEVELOPMENT

IIr
ADOPTION AND
IMPLEMENTATION

-

Vbcationnl

Teacher

Vbcitional

Adliniatrators 

Deans of
Inatruction

Consnltants or
Supervilors
for a fiedd.
.of Vocational
Education.

Curriculum
Specialists

Educational
Media . e
Specialists.

¥

Teacher
‘Educators

Research’
Staff .

I,
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Cea e e
) cur.:riculu. specialiato aaseoor nanbower gxeeds and commity :
and regioﬂll needs.’ They establish prioritieo and dovelop
.'**a. _ 1ong rque plans for -meeting these priorities. .

is category of tasks qlso_involves:«
/ Cy .

' , ,//15' Developing financial M which is usefui-in
' ' ot seeking funding forjprogra-s, prcparing propoaals.
e ) . o;d eotabliohing budge X ‘
B ‘ 2, : Selccting, training, and evk
o . ,7 : /x/‘f?d : .v‘and ouoervioory staffs in vocational e’ - a, \
/. o '$L3 Honitoring legislation offecting v

s S - T

. . grana as well as identifying ood

. /. S = . | . ' B
i f( ; . 'nentito'vocational E@ucation on t. " ar- ‘itical
, -3 /f L f', o leadera, ‘and | I . ) .
s T
b L . 4. Beconing a polﬁcy maker responsible for ti ‘nain—
; ra . N A . ’

tenance and growth of vocational oducation programs
5]

The most ouccesoful policy will be developod by the stra-

) tegic planner who is not only reoponoive to the institutional : .

L.

‘goals of vooational_educatiop, but also to rhe-goals and needs

of all the peraonnei who make the vocational education curriculum

A
2

~_ function, o

» '

A

o ' , Design a&d Developnent. In order to perform this cruciaI

'curricular t/;k, the VECS must possess a variety of competencies.
\

'They need to have background thpory.and technology_of‘curriculum

-design; program developnent'ond instructional materials pre-~

; ' ' ' paration. They nus;vpoosess sound judgment based on the psychology

of human learning and have an ability to articilate a philos- - @

ophy or philosophies of education based on current research

evidence. - 15.




e

In addition, the task of designing and developing voca-

 tional curricula demands an up-to-date knowledge of available

vocational curriculum materiala and Qp ability to utilize and

produce a variety of mediated materials. Vocational Education

Curriculum S'ecialists must also be accomplished' in techniques

© - of group dynamics and interaction. ‘Succesa in this category

of curriculum development will not be found solely at the draw-

ing board but, in large«part, will be found where the '

; specialiets are able to engage vocational educators in an

4
active way in the renewal of vocational curricula.

.

)

d Implementation. The.third~categoryfof reaponsi-

lves adoption and implementation of curriculum pro-

grams and improvements. The succeaaful performance of curricu-

lar duties in this category demands' an acute awareness of

organizational structure and'an'understanding of how -to operate

effectivelv within such structure..

Monitoring new cutricular adoptions and revisions and - {'

5
/ 9

.evaluating the efficiency.of new programs“is an essential task

of the VECS. .The; must be able to conduct'formative'evalua-

tions of programs in progress, sudgest and implement needed
= ‘ = ) t *
cug;iculér revisions while the prégram is atill in operation,

and make thorough summative evaluationé based on hard data
collected from personal observation, teacher perceptions, stu- .
dent outcomes, and community reactions. In order to involve

the'community in the evaluation of new programs, the Vocational
' . 5 . ) ' )

Educationicurriculum Speg&alist must also be effective in

~ .
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o o S . . ! ' % . . i .. - .
M _ - informing the public of new or revised ..of\feringa in vocational *

! e ucat}on. Coon
. At the ptesent time, the two dimensional conceptual model
4

- _ ’ oh page ll, would certainly be completed differently in different

‘ . o situations. In amaller ;achool diatricta, a vocational director”
S & -,
B and the vocational teachers would carry out almoet a&l o‘f the - - b

., ) M o \-'nf_‘

,taska in all categories, in a state agency, one of a. tean of

curricultm apecialiats nmay be concetned only with production and

-diasemination of curriculun materials, while a large comunity .
college may employ a curriculum lpecialist with reaponaibility -
B for directing others in carrying out many of the .curriculum

]

- tasks. . - . N A

Tw

'The program developed for preparing Vocational' Education -

WHAT IS . Curriculum Specialista haa certain charagteriatr:a which are.. '
T4E NATURE critical to the inatallation and auccessful operation of the.

OF A ' program. '

VECS . ’ First, the program is 3raduate level. It reqnirea: ‘a#_‘!-

>

'‘GRADUATE B atudents with the capability of succeeding in gradu-
- PROGRAM? L ate .work.'
| b. .pae of 1library facilities vhich can provide technical

and research, journals, aearc‘h capabilitiea and ' w3

(R
.

up~to-date literature in vocational education and'

b

+
.
RRrss
P
P
Lerel
' 1

. i
' curriculum; and

9" " . :
c% a graduate level faculty and research program.

byl : °

Secon}';"! the progran is interdiaciplinaLy in nature. The A

(\ , preparation of Vocational Education Curriculum Special‘iata

: _ . . necessitates the involienent of experts from supporting

17
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disciplines related to curriculum development and decifion

'making. It,will also involve consultant7 knowledgeable iﬁ

4 .

'business cnd induatry. Most VECS need to be’able to work

[ -
with voca ional educators in all vocational fields 80 faqulty

will need| to have a comprehensive vocéti\pai;education back-

e

ground. |- | _ v B
| ) P
) Third the program ie field oriented and requires close

EN ‘ K

contqct with vocational education programs in schools, tech—:

~

v - Ve s

15 .

.- -

nical institutes, and businees.l It’ muat provide opportunitiee

for work with curriculum managePent inyorganizational struc—-

. g0 v ot
'tures at. local, state, and university levels. P
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WHAT

- ";"'f'

CANBB'*

S
o

INITIATING A VOCATIONAL EDUCATION
CURRICULUM SPECIALIST -PROGRAM

Initiation of a Vocational Education Curriculun Specialist
Progran at graduate lcvela involves systematic pianning. Policzr

nakigg, peraonnel selection, busineaa nanag_ﬁent, and relxtions
4l

with dther agencies are major itema of concern to institutions’
!

or agenciea aapiringé;p develop prograna for the training of

L]

‘ cutgﬂculum Specialis 8 in vocational education, Each of these

v
, are@a is diacuaaed aeparate1y~in this aection‘of the Guides_

s . . . ) ' - B ’, .
king is the first step in initiating a VECS pro-'

\
cede any deciaion to implement the program, and

&

tions that

02) eatabl ahing operational policies and proceduroa that nuat

(
be conaidered to effectively manageﬁsgd administer the prqgram
-
" In eatabliahing policy for the'progran, certain assumptions
have.oeen made: ° Lﬁf

[
[

5 1. There 18 no one'apJ:ified set or aeqnence of-policy -
decisions that will autonatically'inagre‘thesonccesa;

ful dgvelopment gnd operation of a VECS program.

\

20 flan‘ ng and organizatd
of new curricula will influence and shape program

o policy. i ’f“

/)W T\> > 3. The program will remain reoponsive to the needa of

'the field only to the degree that its governing body
includea‘buaineaa, labor, education, and comnunity -

‘representatives who have real infiuence,

19

N
.

lncludea:c\f/; planning and organizational’conaideraL_-;.

al events in the éstablishment




1. WSU's experience, while unique, can form a useful

. ' Z ' .. ) 4 basis for establishing other policymaking str{uctures.

.- In the early stages of determ:lning the feasibiiity of, a,
WHO IS : QVECS program, active support should be sought from (1) college
INVOLVED = ;or university administrators, (2) teachers wh% i11 be directly

IN o . ‘‘or indirectly involved in the program; (3) state departments of

POLICYMAKING? VV vo_éationai'edv.\@\tion personnel; (4) local directors of voca-

}

'industry, labor and o_ﬂer comunity ned JPresent tives

¢
o o .from each- of ‘these groups will f%rm a task force whose pr:[me T

| responsibillix:y is to determine whether or not a VECS program 4
g W w .

- i :,)..

. oo . /should be iﬁitiated.
" Continuity of 1eadership is vital to the success ‘of the

‘ - program. As&r as possible, it is recommended that ‘the per-
. \ G

3 "~ ' gon who is to serve as program adminiifr%’tor be*«‘involved in

4 S : | =
W e '.the planning from the very beginning. Subsequent decision
R L o making on program ‘operations should combine the policymaking :

[ . ".h . . \/ M responsibility of the governing body with the management ‘talents
| . : - f 3f the program at;ministrator, and the opera\:ional perspectives )
} S _\‘3;\_4\ of tHe ;prggram staff. © v o
o | . i .. | ) ‘,' P
Each institlfls%n\ contemplating the installation of a
.WHAT ARE THE program fbr training of VECS would approach the. topic of
'_\"_J PR_OCESSSS ' ‘polieymaking on the basis of its organizational structure and

Yo L " the number and kinds ot\personnel available and interested in

POLICYMAKIIIVG? *  the program. The suggested Policymaking«Checklist which fol-

“ .

. lows will enable those responsibl‘e for policymaking to give
\Q /\ .20
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' Yy -
| // ' POLICYMAKING CHECKLIST

[y

Deciding Whether or_Not to Initiate a VECS Program

- -

4

] .
Preliminary Activities

‘3.

4.

1.

' Survey potential oﬂployers of-VE

'Obcain‘tentative'spproval from key college or university
administrators'to particpate in planning for a VECS program,

Assemble a task force made up of representatives from . .
education, ‘state department of ‘education, labor, industry,
and business and delinedite roles for advisory group and
adlinistrators. _ - 3 .
Review VECS philosophy and basit _r:cteristics and agree
on basic -concepts, outcome, goals; an&‘curriculun design
for YOUR VECS program. I .

Considor ‘any legal requirenenta fq¥ installing and

. operating the VECS progran.. f ) .

- o _ o
interns and determine the
type of support to be provided hy the district or agency.

Consider alternatives for an operating base° college or
university, local district. ang/or governmental agency.
b /
_Construct a first draft of progran and investigate
poterntial funding sources. .
Ve ’ o
Accept. nodify. and/or rejeot VECS program as proposed."*

R

operation. including: -

8.
Getting Ready for Operation of Progran‘
9. Obtain formal apprOVal fran university for proposed VECS
. program. . p _
10. Obtain State Department’ ‘of Education (Vocational Education
) Diviaion) appxoval. _
1. Arrange for p; ogrsm funding based on,projected-coqts.
‘12. Establish operating base and governance structure and -
* define”procedures for governing the progranm. S
Installing the VECS Program
.13, Finalize policies relatifg to all phases of program

13.1
13.2
13.3
13.4

management and organization. - ' .
curriculum and instruction, :
state agencies and local district resources, and

selection of participants (students).

21.




WHAT ARE

*  PERSONNEL

-NEEDS? \ ,

s )

’ 3
¥ whar |
'  ASSUMPTIONS
°  AFFECT

» PERSONNEL?

19 .

t
!

careful consideration to all aspects\of the policymaking
process. _Q ' : : | ' . .
[ .

A program for tﬁe(training of VECS involves many persons--
educators, community leaders volunteers, employers, - and em- .
bl NS

ployees. These are the individuals responsible for the actual

tg;;ning of the VECS. The personnel comppnent of the program .

focuaes on'the oi}rations and support staff employed by a

. 7
iversity or agency to manage and assume responsibility fdﬁk-

>

livering the VECS. program to participants.
- / )

L] . .
- ‘ > ’ N N

In establishing the personnel componenR’of a VE@S program,

Bl

final decisions must be based upon a set of basic assumptions.

~ These aré

kECé prdfessional staff roles are radically altered
by commonitv involvement 1n:thevprogram;
The staff of tne institﬁtion.or agency installing the
program shall retain final‘responsibilitv for student
learning even though cooperating agencies, schools, or
- businesses play instrumental_roleq.in tne program.
3. Administrators need .to onderstand‘clearly the role
of each staff member assigned to the Vﬁc§ progrsm;
staff members need to understand'their own roles.
4., It wonld be difficult to operate an entire VECS program _

iy

with only part-time personnel.

22
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20 T |
| -4 | ° S : ‘ 7 ’ )
Primary responsibility on ellvpersonnel matterswrebts
NHO IS T _with the program admgrietratorg subject to the approval of
~INVOL . IN . the governing board: The'progrem administrator ie guided on .
- P&RSOH’EL' procedural matters by lffirmative action procedures and other
oncaqzzarzau , . policies, of the epon-oring institution. Adviaory ;roupe
AND ahoufg'aleo be ‘included in- helping determine program policy i '
HAHAGBAENT? _ - and. proceduina in regard to pereonnel planning, recruitment,
and selection. ~, . ‘
’ * _ ) ' . 3 «:4 ‘ ’
’ ~Staffing patjerns can be orgﬁnized“in di{ferent vays.
HOW SHOULD' Howeyer; the staffing pattern must'addresg;four'major;components:
THE (l)'adminietretion,,(Z) the cimpus‘program. (S)-the field pro- |
PROGRAM _ -gram,’:nd (4) business management. Figure 1 illustrates a
| aé‘ ' R staffing model. 'The.mndel enicta the function; which necd'to-

P

. . 2 . ' -
QRGAN;2801<T,.;Jf.hglcarried out. In many ig#tances one person may serve in -
z & "\ . , ' A N
” ‘ more than.one capacity. For example, the director may serve as

the_cojtdinator of the instructional program‘ and the coordina-’
tor of field'experiencee; as well aa’the,prhnary administrator.
.On a university campus, a professor who has developed-expertise{
in evaluetionrmay veéry likely have background also in-needs
assessment. Thua, this individual vould be ablé to sarve;two'
¢ functione within thewinstructional faculty. Each of the
#

functiona are briefly described below.

Administration. The VECS‘Program must have a director,

This individual could be the chairman ‘of the department or a
faculty member assigned as project director. The director has
primary reaponaibility for the coordination oi the major pro-

gram activities.

23




L
G

r_;ﬁ;___; I

train:lng progrm
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[« | IN‘STITUTIONAL GOVKRNIM BODY | ,
e e —— e L UL P .
v P T . 1 % e
< N ' '
, ADHI!ISTRA’HOII
Director of Program - / -
(Department Chairperson or’ Iyl ADVISORY - |
; Faculty Member) ' 7] Committee
IJSTRUCTIONAL PROGRAM " ¥IELD EXPERIENCE BUSINESS MANAGER
- Coordinafor ) c.a;btdintor - :
b l—-——; -4- : ——‘-——‘_—.\J‘
PACULTY ’ ~ o /
Specialist in : : V —
Curriculum ‘Fleld Supervisor SecretArial
Specialist in ‘Pleld Site (local) ' BBokkeeper
Instructional Methods * Supervisors ' kS
. e i . =
Specialist in # Records Clerk
Evaluation & ;
— /jg? ~
~y T | _ i o - '}‘j -
" Specialist in , - / .
* Needs Assessment ' ‘ . i .
‘ S 1 »
o, . ‘ v 3 i |
- E ’QD : ;o
Fig. lg—Staffing nodel for Vocational Education Curriculum Specialist
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- ' The Iu‘:;;ctiongl Program. Much of the development of '

theoty and simulation activities inciuded in a VECS program

take place in organized course work. The development of the
£ . .

couraea, and the s&lgction and management,of the faculty areé’

- e o o -
) ’  the relponlibildty of the coordinator or the director.

Basically, the pergon'relponoible_for this program will be

concerned with the- selection_ of highly qualified faculty in .
. four major fields: (l)lcurricﬁiu§ deoign,'(Z) 1n.t:u;;10njl

jnethods, (3) evaluhtion, and (4) needs assessment: Institutions

lacking qualified faéulty 15 theae‘ugeciaiiied.,reao should .
-~ ‘ : - consider the u;e of,viaitini\rrofettgtl to offer short couriea'

in the designated field. _ ' ' _ .

-

Field Experiences. Field-experiencefg:}onld be developed

.coops;atively with éourne instructdrs to 1naure efféézive use

r of these experiences in developing basic - conpetencie- of a

.Voqational Education Curriculum i‘echlu ' Coordination of /7

field experience:-is essential. etnships, a vital part of

¢

'the VECS training progran, need lpecial attention. °The re-
l T sponsibilities of tha coordinator of field experiences 1nc1ude. .

1. lelecting sites for field e)pqriencea 1nc1ud§ng

internships; _
2. clarifying procedures for c;rrying out planned 1

M

internship activities; = .
3. ,developing contracts or memoranda of agreements '
with schools or agencies for internship;

-4, selecting "field" faculty;

5. maintaining 1iaison with internship sites; and

6. evaluating the interns and Internship program.

‘ 25




WHAT

jéuszﬂ?ss

I

MANAGEMENT
PROCEDURES

ARE NEEDED?

i progrss-director.

-tion as do policies and procedures. To assist those i

.\. " ) 4 . - {/ N N .&'3" .
. The section on "VECS Internship Progran describes N
N,
these sctivities in detail. . v ‘\ N
"y , -
‘ \

Business Hsngge-ent.' Nor-slly, the business s;tivitieo
of a VECS. Pr°f67- can be hadled’ by e co-petent secretsry\nho
has knowledge f the bookkeeping procedurss of the sponsogiug

r

~ Secretarial personnel currently eaployed in the

‘ér.» \

depsrtnent u‘y be utilized providins their specific dutieh :’y

v snd responsibilities are clesrly understood. Responsibility

forian_effective business usnageneuthstsff\rests with the

_,42

Sggg ted Guidelines for Personnel Selection snd

zation.’ Stdff\selection snd reéruituent vary with

for persounel in a progrsn for preparing VECS, the suggested

Personnel Checkltst which is-presented on the following page

LS N . -«
may prove of value, , o | . )
o ot vee 2

@, -

Business Hanagement Procedures include such operational
matters as budgeting, financisl reporting, office routines,

insurance, health and safety, facilities, and transportation.
g :
To allow for tire orderiy andhefficient operation of the

)

orogram,-a framework will need to be established. This should

include provisions for:
’.

1. a budget that reflects the income ‘and expenditures
of'tue'program; f.‘ g .
2. procedures for submitting financial reports to

selected audiences;

26 wuﬁ’



- l{uoum CHECKLIST
} B -
o Activiey . .

‘Eltnblishin Per.oimol Requirements

‘ Check

oo

1

fine staffing pattcm for V!cs Program.

1 Identify individuals who will be involved in studying qtaff:lng
alternatives and ‘determining staffing pattern.

2 Consider specific factors that may affect the staffing pattern.

3 Determine staff functions and nuﬂ:er. for opetat:lon and .
support’ of program. .

De
1.
1.
1.

fdontify bu:l_.c qualities and abilities foi VECS ataffvf; - ‘

‘Develop description of staff positions.

[

2

Planning for Personnel Management

B.tablilh roles and relpmibil:lties for potlonnel management.

Establish polic:lel ‘and proeadutcn for per-oml
5.1 Establish salary range for each position.
5.2 Determine length of contract year, other working cond:lti

. 543 Check with Central Administration on established mstitutional

policy on such matters as:
Ririns. Dismissal, and Grievance Procedurec.
Countracted Su'v:lcel. and
jEmployee Benefits. -

‘ r

' hcru:ltig and Hiring Scaff -

Detemu \tecruit-nt -tratcg:les. d
6.1 Determine when to advertise for specific po-:lt:lons
6.2 Define interviewing procedures and responsibilities.

6.3 Idontify those aspects of program ‘that will attract qipl:lcants.
Prepare rocguitunt literature.

_Send notices of vacancies to ;luired audiences.

Interviev candidates for pocit:lonl. - ~ R

Nm f:l.nal lehctioh. '

~

Notify all lpplicantl of final seléction.




.
. PERSONNEL CHECKLIST
Activity

'Eltnbluhin Framework for )hxi.lu’n' Staff 'Perfbmbc.&"‘ S

12,

14.

Dafine clearly staff lines of ruponcibility, auperv:loion,
and :l.ntcraction. w ,

Devclop -trateg:l.u for staff devalopnent.
service and Inservice)
13.1 Determine training needs of staff.
2 Provide resources for staff development.
«3 Orient new staff to program.

Develop strategies for evaluating staff performance.

Check

25..
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_management operati_on. N

3 .fncilitating daily operation of the program including .

";ny:oll. purchaliné. and inventory;

4. inaurance for part'icipant;. staff, ~onployprn.
proporty. and vehicles aqoociatod with the progran;

5. ‘an eavironment suitable for conducting the proirm;
) . . ’ ’ , '\. ". -
.nd - - ', .

6. - any. trnnsportationtncceu'ary for full participation .

( involvonont in the Iprogran.' .

Many of the procedures for ma&ing a VECS progran are
ainilar to tholc of most busincueo and organizationa. Sono ,
procedures, however. are uniquc to &ﬂ? VECS\\p\Jgru and wi11’

need some clarification. Many of /the provisions for these _

Loxe

',xsqrviceo may be avaihble in thc educational setting. If so,

%he Managmnt Checkliat may bc used as a reminder to insurc o .
a amoothly functioning operation. However, some nanagment |
procedures required by the VECS. progrm will be unﬁmiliar‘\ ‘
(for example, innurance provisions for cnploycr nitca). -and ’

) the guidclineo pcrtaining to theae special cases may be hclpful.

The primary rcaponaibility for business, unagenent concerns
and decilions r&stq with the program adllinistrator. of courac.

the sizc of the organizat.ion and the structure of the progran

. E

’affecta the business procedures. For example, the administrator'

in a largc and conpletc organization may involve an uaistant

and/or clerical staff to handle the routine day-to-day bueiness

; : ' ' '
: Suggg' sted Guidelines. The Bugjness Management Procedures - .
. g T ; . i . -
Checklist which follows, will serve as a guide to effective

29



BUSINESS MANAGEMENT PROCEDURES CHECKLIST

.\\J
Activicy

Review 1natitutiona1 policiee and procedures for business
management.

-

Budget

6.

7.

Establilh adninistrative responsibilities for business T

oh

management.

" Select staff memberp to_be involved in budgeé»formulition.‘

Develop budget format. - .

Exanine budgét items that are unique-to VECS Project: -
1 Consider costs for bringing in visiting professors.

2 Consider special transportation costs.

3 Consider facility options.

4 Consider data processing costs.

5 Consider costs of insurance premiums

6 Consider special financial management costs.

7 Consider meeting and conference costs.

" Develop schedulelfor budgét deadlines.

Finalize_budget. .. B

Request budget- approval from governing body.

Financial Reports

10.
11.
12.

L4

Identify individuals responsible for financial reporting.
Determine who is to receive f;nancial report. .

Establish procedures for meeting financial repog'ting goal,

Prepate and submit the completed financial report.

Office Procedures _

13,

14.

13.5 Set up purchasing procedures.

Plan and 1mp1ement routine office procedures. .

13.1 Establish procedures for payroll.

" 13.2 Establish procedures for administrative staff benefits.4
. 13.3 Open bank account(s). '

L

13.4 Establish petty cash account. o

13.6 Establish expense account procedures.
13.7 Establish travel reimbursement procedures.

» : ,
Plan and set up appropriate files for office records.




P \ . Py L o .
. ‘ BUSINE§S MANAGEMENT PROCEDURES CHECKLIST.
4 e “ : . ’ - .":

)k . s ot g . _ 7¢tivity ' .. Check
. fﬁ[ 15. Plan and develop necessary forms for routine office work. ) :
J o5 . J [ -
R ) - Insurance and Safety . -t , ) )
. - . -

16., Provide insurance. .

7, 16.1 Provide insurance for psrticipants.

‘é$ 16.2 Provide insur e for enployer s property if damaged'

@& through studenf use. o |
. 16.3 Provide insurance for. staff. , .

ERE 16.4 Provide insurance for property. - K
: 16.5 Provide insurance for vehicles if transportation is

provided by program. . ' .
17. Record and set up proper files for ingurance forms. 1 »
18. Make payments on insurance on schedule. - o : . J};f
* 19. Update policies periodically. 'f o E I %tﬁif‘

20. Ascertain if other kinds of health and safety requirements exist S
at employer sites and at the university center. ]

Facilities

\

- 21. HDeternine mayhr type of activities to be conducted.

22, ‘Cowpare facility needs against types of sites that are. available.

L -

23. Detérmine if rental space is required. . )

24. Select appropriate facility:s

quipnent-.

25, ‘Deternine type of.equipment required to c‘hduct activities.

26. Ascertain if required equipment is available or if you mudt buy
’ or lease,it. .

Transportation

Assess need for participant transportation.

29. “‘Arrange for transportation to meet student needs!

29.1 Consider leasing vehicles.

29.2 Consider utilizing public transportation. : : R
29.3 Consider utilizing participant 8 persona1 cars.

31 o




WHAT CAN
EFFECTIVE
co ." -
. COMMUNITY
RELATIONS DO
" POR THE VECS
' PROGRAM?

Y

29

r

business management procedures for VECS program administrators.

i .
A

" An effective Vocational Education Curriculum Specialist

> A, v
(VECS) prégram must maintain contact with all aspects of the

field of vocational education in order to keep the program

N

p-to—date and relevant. It is essential, therefore, to estab-

11ish and maintain effective two-way communication between the

ptogram and 1its publics, including students, parents, labor,

»

industry. educational institutions, .state agencies and the

o~

0-‘

community-at-large."
Comgrn relationships are especially important when
planning int ship programs. To initiate an internship pro— -

w .
gram at the local level requires community interest and sup—

_ port, often includinglfinancial support. The community must

be convinced that the VECS internship program will benefit the

community as well as the intern.

?
—

' An effective community relationslprogram worked out
coopjleratively with the local school district, comunity' col- ‘
leges.;business, and governmental agencies promotes :he‘vfes{
program by.

-
1. generating community interest in and support for the

program,

2. providing optional-resources for the intern,

3. meeting the informational needs of the program
participants so that'they'are actively involved'ia
program operations and can derive satisfaction from

' their involvement,

4. developing 1iaison with various agencies, organizations,

33
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- -/ COMMUNITY RELATIONS CHECKLISTA |
ACTIVITY BN  CHEK
Phnnﬂi‘ to Introduce the VECS Program
1. Plap a tentative sequence of events for introduc:lng the VECS
- internship program to the co-unity. 3
2. Solicit input from community leaders in the planning.
3. Idclptify pro_grm\repre.cntativn for commynity liaison.
| 4. Determine how to describe the VECS Internship Program and .
, ant!.cipate questions and concerns of specific audiencu. e
5. anidw factors that may affect the co.unity s pcrccption of '
«_  the VECS program. .
Obtaining Support for Program . ;
" ' . N
H—'6. Establish preliminary contact with the local educational agencies,
organizations, and individuals who would :lnﬂuence the decision to
offer the VECS progrn.
e \ , '

7. Introduce the VECS program to selectéd representatives from ;
business, labor, apd the community-at-large to gain some B
insight as to potential co-unity -upport.

8. Contact the local communication ned:ln.. .

9. Seek and obtain early school board endorsement of the VECS *

- internship concept. A i . i

r | ~' ‘
10. Assemble a commumity based planning group. [
11. Invoive the planning group in nk:lng conunityjcontacts.
12. Present the progra‘-.to governing board for final appryoval.
Communicating Program Information L R

t "—_ -
13. Publicize the progrn and expand communi ty mvoiwnent. )
14; .Providg channels for inpuq: to progran from participants and

community members, including suggestions for program improve-

33
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S A Activity o _wa_n ... Check.

) ‘(‘i 5:‘ M

‘115. bevel’op ma.teriala té com;ﬁllpate program 1nfdmtioh. ; / |/

16. Provide an on-going evaluation of community relations efforts. r. l

\
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REMEMBER: The key to a a"uecessful_.comuni:ty relations program
™ 1s the degree to which you provide for and'accept

input from tke ,c_qmunity.

’
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- it
T o ' and groups that interact with the "progi‘lm,'ind"‘“‘ o .
. 4 . ) P . ‘ \
. S. providing periodic evaluations of  and suggestions
. for ﬂproving-‘ thé program. . . ' : <
. e Any community based program, regardless of ~:I.t:a magnitude,

must by _definition generate and maintain strong community
) 'aupp,ort. ‘-n:. ;IECS program gdministfntor is re'nponsible for
coordinating and ménaging community liaison,'but the lf:uff:'
) - o ' st;udent.,_'and comunity participnnto' should be involved in
i o - community relnti‘onsyin various wnys; Clénrly, all p;oirm
‘participants will make a daily ﬁnpnct on thekcch:munity‘gl
- they imrlue their‘ {'outinéaprogra'n activities. The Community
] Relations Checklist-o;l page 301is preunfed as §ne aid in’

¢ developing and mafntaining sound relationships.
1Y

[

4

Costis 'for'progrm.vary and -are dependent upon the

flﬂM’ COSTS locati.on,_ spona.?rin;.} institution, degfee .of fimmcial suppor&:; .
ARE INVOLVBD. from oi:hﬁ age_n‘c'ies, and a"w_id.e,variéty of factors that pre-:n :
IN _CONWC“!"ING clude ‘the setting of a fixed cost for conducting the program.
A VECS | _ Nevéertheless, thoie anti‘éipatin’g 'stigting p;o'grudﬁ'for the
PROGRAH? | training of VECS must be aware of the costs involved and - .
budget for all the' categories used to describe the program
. o .costa.' These include: . C e )
T , " 1." " Personnel ’ |

2. PEmployee benefits

3. Travel

4. Supplies and materials

5. Library
- 6. Communication .

7. Services- 35
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in the balance of this section.

1.
/a
@
.
2,
®

10.

3.

33

\
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N

‘9. Other direct costs

& . . .
-

P
Indirect costs Y

8. Equipmenit

. Each of the above categories will be discussed in detail

Personnel (
:Coat for personnel 1s.dependént upon the ekisting faculty,
o - , . .

“their area of sgecializacion, and the availability of

other service personnel. _Inhbudgeting-for personnel, list
e&é;yoné vho will be working on the ptoject including the
project dgrecfor? assiacgnc direc;or, c00rdiqatofs, écher
assipcancs; techniciana, cbnsql nts, and secretaries.

Included in this category should thoge that serve part

time. The annual salary of the p .on and che»percqﬁtagé

[

of time to be Qpent on the ptdgram ould be aeated..,hon't
forget positions which, are currentl vacant but which will

be required Ac-a later date. If some salaries or porﬁiqns~'

»

of salaries are paid by outside agencies, these should be

reported according to established policies and proéedures

of the agency or 1nsc1tucion;

+

*Fmployee Benefits

Benefits that are a part of the individual's salary ﬁupc be
included. Among these benefits are social security pa9;
ments, rg;iremenc goncribucion, healch'and accident inf
s;rance, workman's pompeﬁéatio;,‘and other benefits nbrmally
providéd by the college, university, or agency. -

Travel : L

Careful attention must be given to the category--TRAVEL.

36



This category includes per diem as well. Include in

the travel budget such items as:

a. attendance at meetings and key conferences
8 . _ * ' -
: b. setting up internships Ve

c. 'field trips
A"

4. supervision of 1nte‘rne
e. trml by cmultentl, vhiting profenore. 'Y
) boerd -ed:erl, advisory co-utee -bert. and
othere direc:,ly related to the program ;
f. trevel by interns. g
Detcr-ining travel costs 1is dependent largely on the
'type‘.of“ progrp. The 1ntemhip co-ponent eepechlly )
will ipvolve lign:l.ficent a-omte for trml. Bov often '
v ‘ o the intern will meet on campus or ehewhere for intern- ‘
v ‘ . lhip-rchtod uniur-. and’ the distance to the veri.oue '
LA sites fron the trnning institution must be considered
. E Acerefnlly- in prep;ring chp travel bndgot. .
. To budget the' out-of-tovn per diem, utinte ‘the
nui’er of daye end pply the :lnetitntion s elubluhed o 0 .
rates. Iu&itutional poncy gmrelly will detenine the
’ travel ellotunce. The director is reeponeible for
R . *_ determining the kinds and amount of- travel required
to effectively carry out the pro;rln.
T i 4. Supplies and Mlter:lah L
| ' The VECS director should e.tinef:e

able ofﬁ.ce luppnee ‘and materials needed. Usually the ‘
cln:l.rpmon of the vocationel education depnrtnent, or

directorl of the projects can apprise the vzcs program
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-

3.

6.

7.

8.

dissemination of information rela

( _ L.~ "~ 35

director of approximate needs.. Postage is an important
Al " i

item that must be included in this c;tcgory. The amount

‘requested is contingent upon the size of the program.

Library

v

To be effective, the >IBCS prograa must have a library ’con—
taining copiu of the publications shown 1n Appcndix E.
thy of the collggc- and universities vill have thqlo
publicnti:n- An their .}1brnr1.l. Buﬂgq:ing for the
'libury. th-rfforc, 1; ,dcbandcntﬂcupon thc_ n'vnilabil,.ity of
the publications required for coﬁplgtins,thc modules.
Cmngcng:ioﬁ ) |
Normélly a VECS pr;agra- encompagses a large geogrnphic

-

aréa. This means that some long distance phone calls
. va '* R .
» will be euentinl. B._ti:ute thcu costs. Furthermore,

1f a periodic newsletter is to be presented and distribu-

, -
ted, estimate the cost and include it in the operating

4 ’ 1w

’ budset .

‘Services

’ [
Included in this category are those 1tens that may require
2

subatnntinl fund:l.ng. Theae include duplicating, teating

materials and scoring (specify type and costs), film

r

processing, computer facilities, ‘othef services, e.g.,
a

- to the project.

guim‘ ent

~ In general, there will be no need for additional equipment.

r

Review the curriculum materials to determine if particular

equipment, such as wvideo tape records, are suggested.

. 38
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. * : .
RN " .10 Ind.frogt Costs

@a casas vhete such ‘squipment, is naceseary, sach piece .

of oquipniat must be bud;ot;d and listed under this cate-

gory. Do not. forget the co-t of maintenance contracts

for this equipment. X ‘ ‘

Other Direct Costs " . _, R .
‘Inclnd.q in this category vonld be the cost for céovlt- :
ants_to the pl*ﬁu- and mﬁiu professors (pro‘vlq;f
.tho)aq ’u"o ‘not hc'lm.lod under thé category Personnel).
Allo a pu_rt'io! this utogogy ‘1- cost for services \tg be
contracted of subcontracted to qht;idc -agencies or

film evaluation costs, ‘and any _othor service that is
. , ; )

'essential to the conduct of the program. .

Indirect costs are those "overhead" costs incurred as
_ A o

a part of the expense of the general ~o.porn<tion of an ‘.

institution or agency. These costs should be included

as they represent an :lnporsant cost. factor, Normally
) , . \’5

formulas. for determining these costs are available

from the fiscal of!ic;r; of the mtitutioﬁ or agency.
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. IMPLEMENTING THE VOCATIONAL EBUCATION
. ' - P OB e .
"L ' . ® N f ' B . fl
quauuc.uom of tragnees pressnted here were derived
NHO ARE ‘from a study ot tho roles and responsibilities needed by a
POTENTIAL . Vocational l!ducntion Curriculum Spocinlht and tht Offico of -
TRAINEES? Education requirement that the m_rn developed ba a ;nduatc}

level ,pro;rﬁ. The survey conducted in dctoninin; needs and
the 1n£on;1 contacts.with anorj groupl oupportbd the.
wﬂ‘nn;toﬁ]ﬁl'utc Uniyoroi:y'hcuk.y'- perspactive 'tlut, in order
. _ to have the bnc)r.;;ou'nd needed, and to have credibilicy nftof L
. training, the trainee should be an experienced vocational
oduutor with npprovrinto vork uporicnce in one or more
vocational fields. The program u not designed to prepare any B i
person h'éldin'g s B;cholor'l dogru to ba’q‘:on. a Vocational Edu- B
cation Curriculum Spcdnnlt. but to prepare vocntion_nl .ducn'- .
tors to become t‘élirricul\- specialists. The following are the
characteristice'of potesitial trainees;
1. mrioﬁce. Experii;ncc as a vocational educator
who has: | A
(n) basic coqntency in planning nnl cntrying our.

‘ L _ -
. an 1nstruct1m1 program,

L A

., .
o - ) (b) .;J_nn understanding of the purpose and scope of ) 4
W . - E . :
oo ,
"vocational education, and

(c) knowledge of the organizational structure and ’
3 - sources of funding for vocntiot*educatiot%
2. Academic Background, Vocational educator who holds

. . S at least a Bachelor's degree and can provide evidence

\

e

of ability o succeed in a gradmte level progranm.




L g——
WHAT
" PROCEDURES

“'MAY BE USED

SELEGIING -

TRAINEES?

e

o l

* ,oducation, experi‘cncq; and achicvananta' and . .
S ~ ¥

e by applicant haa parent instituti,?n gbnward up-ftﬁ—datc ‘

S crcdentiala to avarding inatitutioqg , )l

outlining %;eir reasons for wanting to undertake study in the

b,
D
.

3.0‘ co-itracnt'. An oducator who has, as a profaaaional
goal, uploy-ant in iocational education poaitiona
-which provida opportunity for laadetahip in curricn—

- _ lt-’davelopaent, iq:lenantation, and evaluation.

Conaideration ohould alao be givcn to activc participation ;lp

profoaoional organiutiona.

.....

,continuity, trainea aelection ) ould occur at least annually.

p 3.

) "Thc following system ha bean triad and ia raco-andarl whare -

to:a who nay have kmkdgc of particular trainael,

o2, applicant ukd‘a r’queat for necessary application e

.

nateriala, and returna conplhtad fotna prior to |

- .
L .
'“.'.

_cloaing datc° ' } T

» ) T A E

- applicant makes artapgeuent ﬁt lotters of {?\reconcnda-'

. tion to. be forvarded to awarding Anstitution by at

.least three pcraonc who are 'faniliar with applicant s

o

T
4 4o

It is suggeatad that candidatea preaant a sound- rationale

‘- apccialized area.of curriculum in vocational education, as

part of their letter of applicatioﬁ.- Applicants should explain

|

. “ |
- . .

E ‘11:

. . :

o

- t

.
i

*

Ca

At

i
A
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’tgﬁ BN . v
. -

how the training w:[.ll beuefit then :l.n thei.r present employment |

<.
1y

or in’ ach:l.eving the:l.r profeditonal goals. L .y
’.‘;-" l' N ,-""—' . ) : *
Checkliats u-ed at Waahington State University in 7 N

S

‘fselect:l.ng traineea uay be used to age:l.et :l.n the procese and

f’are part:l.cularly helpful :l.f there are mqre, app'l:l.canta than  °
"can be ac,go_moaated. . These checkl:l.ste follqv.-.'.‘._.-._»
| - W

i TS
* . :
-
- i ’
<~ .
.- .
J
-
¢ .
42
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EVALUATION FORM. FOR SELECTING TRAINEES
N\ ‘ , ,
' Applicant . "~ Evaluator’
. . 4 . .
ITEM | CRITERION  °  TOTAL'POINTS  POINTS
. NUMBER : _ . _ POSSIBLE  RECELVED
1. AExperiencg i_n Vocational Education’= ‘ 20
2. Related.Experience .' ' h 15 "
¢ he -* ) . o " ‘
' 3.  Vork Experience . = f 10
) 4, Academic Preparation ‘ 15
. 5.  Speclalized Courses and Other Training : . 10
6. Leadership Ability; ‘Professional, Civic, .
Commmity . . . L 10
: - . 1. Ability to Communicate . ' “15 '7"
8.  Rationale for Undertaking the Program " 5
TOTAL POSSIBLE POINTS - 110
Voo | TOTAL POINTS ASSIGNED '
N »
> ‘ . !
' |
/ o
12 6’ Y{
k] . ’ "
¥




[

‘ o . " GUIDELINES: VECS EVALUATION FORM
ov . A o T2 ‘ .
ITEM l:~ Experience in Vocational Education - ’

a) Teaching experience
-number of years
. -types of school
B -course(s) taught
b) Work with student organizations
¢) Teacher education
d) Experience in developing curriculum or curriculum mater:lals

-

Y ‘ * Remarks:

3
ITEM 2: Related Experienee - (professional)

o a) Guidance and counseling
S -b) Administration’

" ¢). Supervision .
d) Intercity work. i
e) . Work with minorities ' %,
f) Work with special education programs

‘ ‘ g) Work with manpower development program .
h) . Rural development programs / ) -
i) A .
s DI
Remarks:

P _ﬁt‘

ITEM 3: Work Experience (non—-professional) ..

Example--electronics, medical technician, merchandizing
. ™~ : "
a) -
b)
c) . . . A )
d) . _ )
Remarlie: '

¥

i

ok
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ITEM 4: Academic Abilicy

. a) Undergruﬁnte record (grades) in major field
' b) Grm record (grades) in minor field '
. . c) Owverall GPA

d) D-greu held—BA; MA; Special:l:t-6 year
e) Ha’or field
f) Minor fialJ
8) GRE score

o h) Miller's Analogy score

' i) Letters of recommendation (attelting to candidate's

’\ . ' ability to do graduate work) -
1) . |
k)
1)
Ve
- Remarks: ¢
ITEM 5: Specialized Courses—-Other Related Tra:ln:lgg
h ' a) Workahopa
" b) Military e
c) Institutions RERSRATS
d) Industrial \ e
e) v : : iy
- f)
8) .

' Remarks:

ITEM 6: Leaderalgp Experiences

a) Memberahip in professional. organizations
-name of organization (state, regional, national)
-number of years an active member
b) Participation in state, regional, and national meetings
. c) Offices held in professional or community organizations
. d) o _

e)
f)
. g)
Rémarks.
y ¥




. " "
' ‘ ITEM 7: Ability to Communicate -
g o h) Abili;y to»lq&ically organize and write (application

letter, other ‘evidence) ‘
b) Ability to orally express thoughts effectively
N c)
e~ d)
e)”

- Remarks

ITEM 8: Rationale for Undertakingﬁthe Program

a) Applicant—has well organized,.grammatically correct
statement of reasons for undertaking program,
including: -

I

1. objectives :
2. 1introductory statement (basic philosophy)
3. ways in which training is to be used

4. N . . N

-5,

. 3 ' PR

" Remarks:

4

®e " 46




CURRICULUM
MATERIALS
ARE

PROVIDED?

Curriculum materials for preparing a Vocational Education

" Curriculum Spccialist are organized into seven neguantl. Each

segnent designated ac a uodule, is designed to develop a
general co-peéency.* The curriculum does not 1nc1ude develop-
ment of all of the adnini.trativa co-petencies vhich may be

part of . the asaignnent of some curriculun specialists. iny

‘those conpetenciea vhich were determimed to be esaential to

carry out thé q&rriculun I;aderahip responsibilitiel ird 1nc1dddd.-
The program 1s/planned for advanced levels but it is not intended
that the curriculun preucribe a degree program, .
The se¢en nodules are listed beléw and described on the
following pages. A eonplete statement of conpetenciel and per— _
fornance objectiven aro givcn 1n Appendix ‘A.
1. /Develop:lﬁg Curriculum: Goals, Objectives, and
Instructional Plans. L A
é. Evaluating and Using Needs Anseaanent and thpower
;Infornation ' : : .
/ 3. Preparing for Curriculum Change T
/ 4, Organizing Idatgnctional Strategies
' . 5. Preparing Inatructional Matgriglq
6. Prepdring for Curticuldn zvaiuation
7. Promoting Profedsional Grdwth and,Staff Dedelopnent.

Introductoryluodule

Competency: Describe a vocatidnal currieulum by defining

. the component parts of the curriculum and explaining the im-

portance and interrelationship of each component.

This is a very short module ﬁhich can be completed as
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an indenendent learning activity. The amount of time spent
‘on the module will vary with Prior experiencea ahd background
of the learner. It is recommended that each person beginning

the advanced progran in vocat@onal curticulun carry out the

’
| learning activities as a review and to -assure the inatructor
that studenta have a knowledge of conponent parts of a curricu-
lum and have been int;oduced‘to a vartety of curriculun terna;
' Co ' Devel@pigg;gurticulun _ -
l _ (.:omtencz‘ : i_: The Vocational Education Cu:riculm Specialigt
DEVELOPING will denonetfate the ability to deuelop approptiate progranm
X CU?RICULUM; z goals, performance and‘inetructional objectivec,‘and |
GOALS, ' instructional plana, and to assist the curriculun development

j. OBJECTIVES, - ‘team in this process.

AND - This seément of the curriculum is to be considered pre-
) INSTRUCTIONAL requisite to all other modules eicept the introductory module;
" PLANS .. 7 It is suggested‘that it serve as the core of a basic couree

in Vocational Education Curriculum.‘{Other modules which might,
be included with thia module in a three-semester or five- |
'quarter credit ‘course are. o : o .-
- Evaluating Needs Assessment .and Manpower Information
-'Preparing for Curriculum Change
“ .. Some of the content of this'module may be review for

advanced level students. For this reason, and because of the‘

basic nature of the theory presented, parts of the module ",

a

i /
g

ve_oeen written as independent learning activities.. This °
‘ .provides students the opportunity to complete learning

activitiés at their own individual rate.

, . ‘: | | e
\« T . ! ; 48




EVALUATING

_ AND USING

NEEDS

ASSESSMENT -

. AND°

MANPOWER

INFORMATION

L

Thie module 1nc1udee three basic parts as 1ndicated\by
the title end three major perfor-nnce objectives. These
pnrte'are related to: (1) goals, (2) objectives, and (3)
1nsteuctional plans. _Tﬁe three performance objectives are:

1. Explain, illustrate, and»ugiliie the pgp%isle.;,

foéveetablishing educatlonnl.priorltieiﬁend goals
in vqeationalﬁeducetion{

‘2. Write and aeqqence_serforpince and 1neq;uciioﬂal
objectives in behavioral terms.

3. Denonstrate ‘the ability to conplete an occupationnl

analysis and an 1nstructional nnq}yeil as & part .

!
of the instructional plaq.

perience andlpoetteet for the nodule. It 1is 1ntended that
the project be:a real-curriculun plan which is developed

as the student progresses through the nodule.

v
H

Needs Assessment

Competency: The Vocational Education Clériculuq Specialist

will demonstrate the ability to identify, evaluate and use

needs assessment and manpower informatfqn and to assist the

curriculum developnené'tean in this process.

The needs assessment: procese is an initial step in
developing curriculum for any educational program. In
. g \

~ vocational education, this process involves the assessment

szboth occupatibqal and student needs and the curficulun

~ specialist is frequently involved in the planding for an

analysis of such needs assessment data.

19

- i

A "carrier project” is suggested as béth_a,leerning ex- .

“{



47

‘ : Data for needs assessment are frequently available in

various. forms from:both_pnblic and private agencies. Additional

information may have to be collected by the onrricuium develop-
ment team. The activities require the learner to locate and:

-analyze existing information and to plan, for the collection

.

of additional data.

The leatner bagins with definitions and rationale for .

the needs assessment process, and differentiates the process

- : for vocational education from general needs assessment. Suc-

3

- . ceeding.objectives explain where needs Assessment.can fit
into the process of curriculum denelopment, and deseribe the
: various scopes_and models of needs’aasessment.
Performance{dojective.ﬂ-intrgduces the learnE? to sources

. ‘of manpower data. The next objectiVe involves using manpower‘
. A a. )

information in making curricular decisions.

-

Performance Objective 6 deals with the special needs of .
the disadvantaged and handicapped,'J‘ile the foilowing objec-

tive requires students to develop a data collection plan for )

L4

" the needs and intetests of all gtudents.

In Performance Objectide 8, learners develop a plan.for
coilecting local needs assessment data. The modulei£5fina1
. objective requires learners to analyze and interpret needs
assessment infotmation,in making necompendations for onrticu-

/ .
lum change. . K ) ,
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~ Curriculum Change
Competency: The Vocational Education Curriculum Specialist
will de-onetrate the abil:l.ty to’initiate, facilitatc. and

~ ) imp lement curriculun change and to aeeiet the curriculm

*

3 'develop-ent team in the change proceu

Oorntinuoue changee are needed in vocational education to

PREPARING insure that the obj(ctivee. content, and procedure are

FOR up-to-dete end -eet !:he needa of the learner and enployera.
) CURRICULUM- Change w:l.ll not occur by 1nproved curriculu- plane alone. The . .
anNGE putpoee of ‘this module is to develop abilitiee needed to plan

for and enact curriculum change. ' - ' L

PR - - N i

'l'he module euphaeizee the nature of chenge in vocetional

education, the proceea of changc. chenge* Siign and the re~

sources ueedv 1n change. The concepte of chang —ar'e ci;q:lex ' . | ‘
and reqﬁire hlgh level cognitive abilities not easily developed
s ! o 1ndependently. Hoet of the leatning ectivitiee require ‘group
eeeeione in vhich studente can challenge each other and share
2 . ideas under the guidance of a well inforned 1netrnctor. Many

of the learning activities are field oricnced eqd could be
T used as focus for anV.intei-'neh:l.‘;.' )

‘e

Organizing Instrictional Strategies

-

. 4 ‘éom.tencxz The Vocational Education Curriculum Specialist

— will demonstrate the ability to identify and use appropriate

ORGANIZING L , ’

: instructional strategies and assist the curriculum develop-

INSTRUCTIONAL ) '
\ ment team in this process. ’

STRATEGIES - / y . ‘
S Knowledge of instructional etrategiee is essential to a

>

Vocational Education Curriculum Spec:laliet, who will conetantly

51 BN
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T
S

use that knowledge in developing curriculum or in teacher
education. This module takes the curriculum specialist from
comprehension through demonstration of ten instructional .

'xemelected for their application to vocational

on classes. In addition, the module provides criteria

can be used by learners to select appropriate etrategﬁes

~ for various 1nstruct1ona1 objectives. learning environnente.

s .
learner characteristics, and teacher charecteriotics.

.

The uodule is divided 1nto categoriee, one each for the ten
N

strategies, plua a category on criteria for selectins stra-

tegies. The sequence of the categoriea is on a continuum,

from those strategiea that are primarily teAcher-focused

(lecture) to those that are mostly student-focuaed (indepen-_

dent gtudy). However, from the learner's viewpoint. the

categories can be taken in any order, since each is designed

- -

to be autonomous. .

| Learners are not expected to complete the entire module,
but rather to select those categories which seem most dppropriate'
in neeting their needs. The pretest results canthelp make that
decision. The test 18 sub-divided by category, t<hg pointing

out ar'ggs of weakness and strength. Another decision criterion

- 18 experience. Learners may feel comfortable with some stra-

tegies, but feel a need for more background and experience yith

others. . v |

)

. All learners should complete the final category, “Putting

It Together." The activities in that category provide guide-

lines for selecting instructional srrategies, a skill essential®

02 -



" Compstency: The Vocational Education curr:lcnlt- Specialist

"~ PREPARING

INSTRUCTIONAL
MATERIALS

to all curriculum ,specialists. | .

. ! ‘
. .

Preparing ﬁ tructional Materials

will be able to select, design, and prepare instructional ma-

terhi- appropriate for" meeting established goalu‘nnd objeqtﬁu '

and to'uu-t :\hc curriculum developnnt_; _tm in this process. |
Vocational Education Ouménlm Specisliste will provide

ludcrahip in the promotion of tncbing toward more ctfectivo

learning. ‘moreforc, “4t 1- vital that they dcnlop skills neces-
X

‘sary to select, duign, produce, and dilu-inntn mtrnctiml

uie_ * The vncs -hould allo be nblo to au:lat the cuit::-
1um development team in 1-plcunt:ln¢ these procum Tha
cesses utilized and thn‘ utcmh developad in the -odulc are

'-‘npproprhte for nuting progrn goal- and objectives at differcnt

lcvell of instruction and in a variety of learning situa onl..
This module was designed to allow the learmer to dcvolpp
thoﬁc~nkillu necessary to nﬂcqn:lrc the c'apctfcncy in a step-by-step
process. Each petfor—nce objective takes the legrnir ‘one step
closer to the n.c‘t;ul- nglectimi, preparation, and dissemination
of instructional nt;gid-.' |
The strategy uhgd tc; enable the learner to acquire the
competency is an ongoing project referred to as THE PROJECT. THB
PRQJECT vill develop the lurn.er'l expeftiu in prcplr:ln'g in-
structional uterial-. Eich pcrfonunce objective will build on_
the preceding one to allow for the co-pletiou og the self-désigned
project. The cnlnination of the nodulo is the du:l.gn, prepurn- |

tion, and dilaeainction model for new instructional plt}lfilll.

23
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N ) >
. o Performance Objective 1 kivu the leerner en opporttm:l.ty'
_ to become familiar'with and use the vast reeourcee eveileble
S \\i e to ‘wocational educetore. The commmication petwork thet hae i
been e-tebliehed by -state and federel governnente. industry,
and colleges end‘univereities will becone a tool for potential
vocational curriculun speciaiists to use in thd.r vork.
The criterie used in the eveluation end aelection of
instructional -ateriels 1- the ‘thrust of Performance Objective
2. 'The'learner uill have an opportunity to uee-reedebility'
fornulas, style nanuals. end assessment: 1nstrunentn that have

-

. . proven succeesful An select:l.ng appropriate :I.netruct:l.onal

o “—saterials.

- . ~

In Performance Objeeuje 3, the learner focusee on the
. , process of dissemination. Several d:leeen:l.mt:lon techniques
‘ ~" are presented and the learners ‘»are tmked to develop their own
models after complet:lng the 1earn:l.ng ect:l.v:l.t:l.es.
= Performance Object:l.ve 4 sh:l.fte the enphas:l.a of the module
to the development of new instructibnal meteriels.- THE PROJECT
’ . I culminates in Performance Object:l.veq 5 with the.de\'re'lopment and
preparat:lion‘of learnet‘.-dea:l.gned :I.natroct:l.onal naterial:s. |
In Performance Objective 6, learners ‘will have an. .
opportunity to have the:l.r project:s eﬁnluated by a peer. . The
-~ PO " instrument used will be familiar since :I.t was oeed in Perfor-

mance Objective 2. ‘

1.
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Preparing for Curriculum Evaluation L

>

. ' Competency: The vocationhl EducationvCurriculunvSpccialiat .
'y;, 6 will demonstrate the abiiity to develop and/or adopt procedures
o PﬁkPARING B _for curriculun evaluationiand to assist the curriculun develop-
" - FOR | . ‘-ment toan:in implenentiné this pr?coaa. ‘
SE . CURRICUL&M Parta of Module 6 have been written as indeoondant learning
.BVALUATIONgx activities, uhich allow the'atudent to complete theae activitioa

at an 'individual rate. However, .groui:' instruction under the o '
direction of an instructor who has’had both theorotical“ and
practical experience in evalustion is extremely iuportant.

Group instruction in which other students have the opportunitv

- to critique and challenge the independent work of each is.alao'

. J an inportant part of the learning activity. In the pilot uoe

of this module at Vaahington State University, group instruc~

tion was limited to intensive work during three waoka--ono
i week at the beginning, middle, and end of the semester. The
‘ conpetency in evaluation was one of two compotonciea selected
Co B for major emphasis dg_lring_ the internship ?eriod.
The nodule 1a.'i§rea'ented in two ma'jor parts.. Ooncapta -
and kmvledgea gained in Part I of the module will enable the b,
learner to attain those objectives for the "applica’%ion oriented"
Part II, .
Part 1 f ‘
1. Define the telé’nology and explain the concepts

' in educational measurement and evaluation.

2. 'Diagran and explain the relationship betveen

Vg

_ evaluation and otfner curricular contepts.

<
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R . h _ .- S 3. ' Explain the key salient features and usage of B o
. evaluation models having ,releuance for vocational
. education. | g
e ‘4, . Select. 'ﬂd/" develop criteria that may be
" | ~ applied in evaLuation of vocst:lonsl education
. curricula. - \ B o . : ‘w g
o Y4 - -
3. Specify the sources ‘of error and evaluate the
.criteria used in measures for determining student o ! %
outcomes in vocational px;ograms |
Part II o | ) '
N 6. Assemble, analyze, and interpret evaluation data
' and present data in an understandable fashion to a .
) " variety of audiences. & " .
’ . ' 7. Deuelop a curriculum evaluation form and evaluatev. N
" o ‘ | IR and critique two vocational prg"ram p‘roposa‘ls'and’
' R twu !;ocstional curriculum guides. - ' ' ]
- 8. Oonduct or assi_st it_x the édevelopment of a program
or class evaluation in an -actual school setting.
Promoug Professionsl Growth ‘and Staff Development
cOn_:getencz ‘m'me Vocational Education Curriculum Specialist
| ©owill demonstrate thg abil_ity to ,pr_omote professional growth -
Z . and staff deyelopment for curriculm-inérovement, ‘
PROFESSIONAL ; leadership .'in planning and'implementing a, staff development
\,_; GRQHl'H »Al_iD . program that improves vocatiousl educstors ability to develop .
"‘ STAI’F o .. curriculum plans ‘and materisls. Therefore, it is essential |
i : DEVELOPHENT ’ that the VECS hss the necessary knowledge, skills, aud attitudes
. reqpired to organize and operate a staff' development program. - E
o ;
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TAN

g Thie module is ‘eo-peled-.of two parts. Part I inc_ludee

basic concepts and -background ~rn£ornt'ion on the eteff develop-

ment process. Psrt II requires application of staff deveiopnent'

theory: t!grough an intern experience. Rel_pe'ctive performance

N v

_ objectives are: o o i .

. 1.. .

.

3.

S

6.

7.

8.

5.
R

_ ment progran;

describe and explain . the ‘terminology and concepts in’
staff development; |
- : "\\ .
describe the coupetenc‘iee ‘needed f‘or effective
v

leedership in conducting staff developnent progrene'

identify the beeic factors that inflqﬂce comunica-‘ |

tion and indicete the inplicetione of each on the

Vocational Education Curriculun Specialist fn con-
ducting a etaff developnent program;

develop and defend s model for implementing e'p‘re-
gram for‘ vocetionel education etef‘velop-ent"

describe how to orgelﬁze end iuplenent a steff develop- ‘

e

o

identify~the basic techniquee used in staff develop-
ment end describe how to epply then' . . A

develop a eyeten for evaluating a eteff dvevelopnent

‘ program, and

b}

inplaent eteff development theory into practice in _

a variety. of situatim
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. - ' ) The seven segments and a short 1n_t:i'eductory unit are "' :

" woar Is * designated as Modules. ‘"Module"'aa used here does not 1n&1caee

A j- - a short,~ae1f-1;8tractional unit, but ehe total 1natructiena1;j
MODULE? plan for heve10p1ng the‘broad cbapetenciesvlisted above.

Each modu]l.e includes an introduction which describes tihe

pu'r;'»ose_, ‘rationale, basic assumptions, and prerquisites of

1. Pretest and poette‘st;:;f S e .-

the module.. “The content of each module includes:

2. A glossary of terms, if needed
N L - 3. Perfemnce objectives. In most mod;n_les, sub- -
' objectives, 1dent:1f1ed"as 'l’Inattl;'ctional Objec{tivels,"
indicate the more specifiebehavi_pxg req_uired eo
achieve the pefformaxice objeeeive.
' _ C 4. Learning activities. ‘-Learni'ng ac‘tivlities are sug-
gested for each instructional er perfqrmance objeci

tive. .These are suggested acfivities and it is

\expeeted that a master teacher will adapt and revise

."'_E*'v o ‘ o them as needed to meet the reeds of a particular
o ’ B_t_(_)_l_._l'E- " Instructional materials such as transpat"ency
/ , o masters, worksheets, and reference materials are
i 4 ) B . included with the learning activities. Both group
.. and 1ndependent activities are 1nc1uded and field
experie{\ces are suggested when appropriate.
- 5. Bibl'iography.‘ ' This is a summary of references listed
' - in learning activities.’ |

6. Appendix. Some modules include additional 4|‘nater1als

. _ . : " ‘as an appendix. : .o .

A

[
l I
Lalsne
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N

The modules are developed as guides for experienced in- '

HowW ARB, structors. It is expectéd that each 1nscruct9r will add, delete,
THE expand, and revipe;che 1nucrucc1;nal objectives, and the learnin
MODULES . activities. Instrpccora are urged n&k'co ;pgndon strategles
TO BE . o which they have previously found to be'successful.. Hopefully,
USED? they Qill find in the modu;es new ideas, as well as refgrgnces,
| worksheecs; and evaluation devices whicﬁ can be used 1n'conjuﬁ¢71
tion %}th their strategies. Ic-will ﬁ; necessary to up-d;;e
references eacﬂ year. In chislway 1nsc;uction will always be
directed toward the developmenc'of the competencies required.

1£ 1s,hoped§§pdc future ugers will étfive to revi@e and v
- : " expand the curricuium. Alternative learning acqiviciqs’within .

a m&dule, as well as additional modules, may be developed - } . Ve

-

[

. , . 4
through internship experiences si_mi/_]\.ar to those used by WSU , o :.‘

. during the initial development of the program. The uciligftiov b“; e
| N ’ - ’ .b 'h;:," LT, ":3:1'-.’
of students in a "learning by, doing" approach will enable the. T %
- _". )\ .'--.;,. .

Program to expand its materisls, while offering students an *

[ ‘: -

opporcuni;y.co applf their .VECS skills. ) ~ .; {ZT‘ Coa j%z’
* Performance Objecpiggs have been selected #fter caféfﬁlf” _ o :_

Y 1)

study. Each contriﬁﬁéés to development of thgjbasic cgmpecq?byl ,

\J

b

and should not be changed or discarded without evaluagang\fhé' .é .
N . . ‘ _“ " ._.-:
effect of the change. \ .“.- 0]

"
'

Self instructional materials are 1né1ude&.§~tbg'uﬂau1§g

S ]
~ but' the curriculum is not intended to be self-4ns

. . A -
nor is any one module completely self-instructional.;, Many-of -

T

the independent study, guides require group sessions for ?hg;ing

and evaluation.

vl 59 : - . v e g
* ' : o LT PR
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' " Modules or parts of modulea may be uaed,‘ in short inaer—

vice workshopa conducted by a university, profeeeional organi-
.7

zation, or state agency., It should be noted however, that
the modules are designed to be incorporated i,nto‘,college

o

courses, where intensive study over a period of time ia possible.

v

5 .

o A prograni for prebaring VECS carried out at a college or

HOW ARE ‘ university will be organized into a course structure. The number
HaDULES ‘ “ of' »iﬁodn.]'.ea inclnded in one course will be dependent upon whether =
N OISGAI':IZZED : an ineoitution iag‘prfanized ‘on ‘a quarter or semester basis and
, : INTO ) | the h'm;ber' of‘ credits uaua},ly assigned one course. 0thor factors
:'0" . Z:OURSES? - ,-“;_l.which‘will affect courg orgahizhtion will be the extent to which
:" . o S @ ‘J field experiencee are incorpo;a‘ted into the learning activities
S a9 'y IR S :
A : : o " of‘a moduie and whether thq~VECS program is a "major" for a
' s ; %[\ degreeap;‘ogram vhich in.ch@!s other requirements. ’
’ ’ ‘ o ".f ) m l‘rogram of Studies and the ,Course Structure outlined
,' :i' » W on pages 58 @nd 59'f iliustra'te the pattern used in t:he trial
7 “ . // “.A use at“ashington State Univetsity.‘. The orientation period was
-’%’ T -““5'_ \ gfa ore extendive than wou]'.d l:e needed for most programa The
:p, "' /‘ : 74;*;" . pu ose 05 the%irtensiv'e work‘ gone \in summer prior to course
] ‘ K | } <« ‘ ’_ 1 work af‘ Washington State University was to give participants ,
; | " | B I' badkgro{mdfneededﬂfor their critical eévaluation of all aspects
- '»_‘ S '\ ofs'-the curri;'.ulm including the philosophical basis of the *

/ls
N scop and cbntent s “Both Eva.luation and Staff Development modules

l ’
. x N v . o .
,”4'» wefe carried out %oncentrated course work within three , '

A

: ~weeka-—one week eacif ‘A't the :be'ginning, end, and middle of a.

senester with the majority pf the activities carried out at

v %

.
o P/Ih

intétnahip sites. RS ' .

l-‘ .. ’ Af" o N ‘ {"‘-'/‘_f' * ‘} ‘r<‘ o ' . 6
/ ‘?e’-"";; - iw‘ O -

o - ¥ . : . \
l,. T T s . . . ' . A [P
m * . EONL R 7 S . R A
JArur Provide Ic




o , ’ . WASHINGTON STATE UNIVERSITY
PROGRAM OF STUDIES FOR'VECS STUDENTS

Summer Session 1975 - Orientation Period - ,

A VIE 520 Problems and Trends in Vocational Education .
2 credits : . .
VIE 583 Seminar in Vocational Technical Edudétion |
2 credits
VIE 542 Instructional Syuteme ‘
3 credits ‘ .
VIE. 600 Independent Study ' -
1l or 2 credits - - N \
. Fall Semester 1975 ' - o
Q} VIE 512 Curriculum Developnent in Vbcitionel Education -
*® 3 credits . v
VIE 580 Instructional Stretegiee and Hateriele in Vocational - T\\\\,
: Education ¢ . L
3 credits
Supporting course work selected on basis of student background. and ~
goals : S

8 to 10 credits
X

. Spring Semester 1975 . " . .

\ e
/ ‘ . .“.

VIE 581 Evaluation in Vocational Education

3 credits
VIE 543 Adninietration and Supervieion of Vocational Technical
Education
3 credits ’ ' B . -
VIE 583 Seminar in Vbcetionel Technicel Education -
' 2 cradits
VTE 578 Internship in Vocational Tethnical Education -
, " 6 credits’ - j
. . ¢
E '
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WASHINGTON STATE UNIVERSITY

'I’ ,  COURSE STRUCTURE OF VECS MODULES
COURSES S b ‘¢ MODULES
: p—
Preparing for Curriculum Change -
N -
p——g
. P ‘ ‘ . “
512 : Evaluating Needs Asgessment and
iculum Development Manpower Information
. in Vo-Tech Education _ -
\ ) / | | \ ' 4 B
VIE 520 - L : .
.Problems and I R
Trends in _ : .
Vocational v ‘ .| Developing Curriculum: Goals,
Education K Objectives, and Instructional Plans
. VTE 542 _ : ‘
W) Instructional
. Systems : i
b Organizing Instructional Strategles
~>> —me
—
VIE 583 e—— VTE 580%
Seminar Instructional . .
Strategies and . -| . Preparing Instructional Materials
Materials in | .
Vocational Education
- VIE 581% — R , |
" | Evaluation in Preparing for Curriculum Evaluation
: Vocational Education C
VIE 570 and VIE 570 T
Internship - : -
1n g . —— . .‘ :
Vocational VIE 543 « :
Education Adzigistzszizn - | Promoting Professional Growth and
and Supervision staff Development
‘I’ in VIE b
- , . e
*New course S
— . 62

) . . ’ - .
\‘ ‘ . . \/\_ . L4 .~ '
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EVALUATION?

will include the scope of study usually included in a three

5

The use of any tw modules, as they have been ticvcloped, .

semester or five quarter credit course. In some instances,

one module such as Module 7, Promoting Profcccionc,l Growth

dnd Staff Development, may be incorporated into ah existing

course. * .

The pilot tcating of this pattern of courses indicated
that inclusion of three modules in the curricultn course 1is
not practical for a thrce senelter credit course and at least ¢
aone parts of Hodulc 2, Evaluating and Uaing Needn%uunent
and Hanpover quorlution. nay be incorp.orategl into the cvalu-'
ation course. Various coinbi\:'utiouo of nodulec ccn be used
for ccurc'c structure. It should be noted that_selection of .‘

. R . .
the pattern used at WSU was influenced by currént course ‘ ‘

_.st_ructure. The pattern allows for inclusion of a curriculum

specialist option fn the graduate program in Vocational A ‘ .
' . & ‘ )
Technical Education with minimal change to current courses.

A graduate level progran for preparing Vocational Qca-

tion Curriculum -Spc?.:ialiats. (VECS) incorporated into any
: L

institution will need cdnstant evaluation and revision. The
graduate leuel VECS proglan developed at Washington Stete
Univereity is based on a caréful study of competencies required
by a curriculum specialist a rigoroua review of the purpose
and scope of vocational edu_cation. a synthesil of research in

~

curriculum theory and the judgments of well qualified consult-

ants and staff regarding the organization and management g D .

63 ' o '. | | Yy
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such a program. The %rogrnm has Egen tested through a 'trial’

run" with graduate stude?cn 1ﬁ‘vocafional education. Six\bf

these graduate students were selected "fellows." They were
: . . ) - SR

involved in critical review of every objective, learning ac-

tivity and reference used in the éurricﬁlum materials. These

fellowa paréicipaced in revisions and supplements to the pro-
.

gram. A third party evaluator has reviewed both the proceéees‘
. .

and products of the projects and assisted with the evaluation

procedureg. ..

.. In summ???s'the'prograﬁ has been developed in.a careful

and scholarly manner. However, the program is not preséntéd
\ / : .
as a perfect program but as a set of materials to begin a

4

program. Continuous evaluation of all aspects will be needed
o . .

‘to strehgthen the content and procedures.

Users of_tge curriculum developed at Washington State
University will heed to be constantly aware of the facg that
the-materials haQé been developedlin 1974-76 and by a ;taff at
a land grant university located 1n'g western state. One ad-
visory group was éomposed of pergons/from Wa;hipgton and idaho.
The:orggnization and administration of vocational educationb
within the state of.Washington undoubtédly.had some ;ﬁfluence
upon cufticnlar decisions.  The majoFity of students enrolkéd in

..

the program were those enrqlled in an adv;nced»degrqe proéram.»
Each ogxthese'faccs emphasize ﬁhe need for an evaluation plan '

which_Qill insure that the program 1is rélgvant in another set- ‘ ,
ciﬁg and for a particular grqué of learners. ‘ N |

Improvement of the VECS program and revisions or additions

required tq adjust the program to different settings, changes in

64
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employment opportunit'iu or new knowledge will rcqpirc evalua-

tion df all of the followinj .upcctp/q} the program: o
| 1. Competencies needed by a Vocational Educjtion Curricu-
& . | lum 3pcc;nliqe upon which the curriéulu; is based. A . )
‘.lurvcy instrument used in the Washington State .Univer-
' . sity projcct'ind a pre-survey ‘*Iaphom'mntact Guide
' ' " are given 1;| Am:cl;dix D. Additional study of the com-
- ' petcn;ic. can be made thrbugh analysis of tasks per- ‘
formed by VECS. - .
2. Selection of trainees. Further research evidence is
needed to document criteria listed earlier in "thio

Installation Guide. - : . )
Y

3. Qualifications of faculfy. Further evidence is needed

/? " to determine the axtent to which faculty members who ‘
d are specialists in curriculum, instructional strategies

or evaluation, but ‘who do not have vocational education 4

.

background, may be utilized as imstructors for the
program. N

4. Effectiveness of field experiences. Suggestions for

evaluation of internships have been presented earlier.
o
The efficiency and effectiveness of all aspects of

r. o field exﬁerien‘cu need to Se measured in terms of -
- . - N \ L)

contribution to achievement Of objectives, with the

extent of achievement weighedf against faculty effort,

trainee i:ine and cootn‘.

w 5. Program management. Such questions as vhich administra-

Co , tive structure provides for the best program

~.  \ l65 _ | ’
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- INCLUDED IN

EVALUATION

or
STUDENT

PROGREBSS?

4

after the pxe

63

coordination need to be answared periodically. De-

cisions.need‘to be based on well documented informa-

tion, noc personal opinion. ‘ .

6.' Bffcctivonnll o! instructional program in nchtcving
selected obj.ctiygo. Thq.cvnluation of the program
to dctoé.ina how well the, competencies iro_dcvcloﬁcd-
is of major 1nportancq'lndv1i.dilculled in d.tnil'

below. It should be noted that this evaluation will

also give vaiunblﬁ clues and soms hard cvidcnco uhich:

will be helpful in evaluating apsects.l through 5

listed above. o

*  Evaluations should not be limited to those that are us:d

gran is co-pleted. Such evnluationl have little

effect onﬁf*wlf~1ng the pvogran for those pnrticipants from
: 7

whom the data vas taken. _ The evaluation process sbould be

continuqus. It is essential that, as the plans for a graduate

VECS program a;é.made. an evqluation plan be outlined. Each
specific aspect of'the curricuiﬁm should be judged!?o deter-
mine hpw well that éhaae is being conduétédg It becomes
1mporfant, therefore, that what is fo be measured should b;
clearly identified and then appropriate evaluatioq techniques
be eﬁployed'to get the necesﬁary data. - |

The folloéing types of evaluation are included vn deter-

“ac

mining program effectiveness.

-

1. Evaluation of prerequisite competencies

A.  All prospective curriculum specialists should

66 .
4
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* have their previous oxp.rfoncc and 'tuiuin; rc;. W

~viewed to determine their readinese for_'fnrthor o
professional traihing as a VECS. Pnro'qpi-i:to' ., o

competencies are suggested in sach of the uv'ou
modules, " o .

B. It {s recommended mt\ a pretest be eomfuctcd‘j o Y
at the beginning of each module. Esch module

» - " has an enclosed pretest. to assess trainees' prior - &
km;vledgo and expertise. .
2. Pomti;o Evaluation Checks: Upon completio
nctivitiu designed for .‘th module, performance

‘checkl nhould be nd-iniltcrod to determine Mnthor

trainees are prcparod to move on to lubuqmnt instruc-

tional activities in the program. These formative . N ‘
T o evalustion checks may vary depending on the type :

of activity completed. All modules have formative
¢ : performance %utrmﬁ?}xfludd \(hcri- appropriate. R
3. Susmative Evaluation (Posttept): It is ;dviu'd, that
| a final test be administered at the emd of each mod-

: ' ule to determine adequate completion by each tr

4. Internship Eulpati.on: The success or ‘~fn11urc of the
tra:lnee‘. internship experience should be assessed
by the sponsoring institution t‘o-_jdet.ﬁine the strengths
and veakn.enea of each field aipt,e. .A threes-pronged
instrument t!;it n],'lowpa ﬁsicmt by the intern, site
supervisor, and nniver‘lyity superviac;r is 'exhib:l"ted in ) .
Appendi,x C of tha Guide. These 1n-trmnntn vere - ‘

i ( E developed by Hashington Stnte Univernity during the

e




»

Ka

65 ;.-

.,

initial development of the VECS progran. *
. TR

5. Post-Program and Course Evaluatiom: Ic 1- recommen d

that students and #taff provide feedback to assist ;n‘“
program and course revisions. There are three areas °
where evaluation should be dthne: !

_A. It s recommended that a final evaluatiofh by %
students be conducted at che end of the ttlining
( period after cénplecing sll the nodules and
1nc7=nh1p. : . *

B. .Isscruccionsl staff should svslusce course contenc;'
ptocedures; and matsrial usability at che'endlqt '
each course td further upgr%de the use of the
curriculim.

C.  Students should evaluate the d.nscruccion of each k
module in cerne of (1) the instructor's perfornsnce.
(5) course content, end (3) ‘use of appropriate ‘ S

media. ¢ |
An examp1e~oééa time line for evaluscion of the VECS pro-
gram 1is g{ven on the following page. This exdhple is based on
a traditional semester schedule of a universicy and would require '
adjustment for a quartegksystem or ocher instructional schedules. E
The real test of the program wil) be the effectiveness of '

ey

the VECS ﬁerformance on the job. Follow-up evaluation of par-

ticipants by means ;f on-site,aisifs and survey instruments is
an essenciai measurement of che effecc}veness of the prpgraﬁ.
- ) S L!R- ¥

: . _ ' {/ir\' ‘V
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- Planming for the -,
Evaluation : .
Evaluate Pierequuite ': -
: Competencies - .
_ Pretest ’ . %
Formative Check  ~-.
. P Y :i' X ;
g .I K KT : - n - .
- Internship -.
. Byalwation =~ °~ . |
A b r .
‘. Post-Program . f
- Byaluation h
* . *Based on semester q;gai{izntion at a university or college oy -
L4 J, “ ‘
. H
, " | l cod T a
[ ﬂ ; ) ) |
N

‘ / ) ‘ . * ) .
TIME LINE FOR EVALUATION OF VECS PROGRAM*
Jul  Aug  Se |

‘Jan ' Feb

Mar __Apr  May Jun

- 99
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” B ’ ”
Obtaining data through a aeriea of evaluationa iowébsential,

v nh

‘ HOW IS . ’{ but unlesa changes are made co inprove the objectives, content,

' EVALUATION

_ DATA USED?

re

.

WHAT IS
AN.
"INTERNSHIP '

PROGRAM?

W
learning experiences and refetencea used in the progran, the tine

D

and effort, spent in developing and administering evaluation

inatrunenta giil be wasted. .EValuationa can be used to change

I'd

"placehent of performance objectivea from one nodule to another or

‘- to reorganize module content of courses. Fegdback from students

N
will provide a basis for changing, adding or deleting learning

experiences and for changing the extent of insfructor guidance.

Kinds 'and extent of audiovisusl materials and library references

should be influenced by evalustion. Cumulative data on per-

formance on. pretests may indiCQte_need g% add to curricq}um'

objectivea which the current»materials aasume'are prerequisites,

_or to delete some of the objectives which pretests indicate have

' already been achieved. ’

Summaries of evaluation'datgbvhich are well/Written and

" documented will be useful in bringing about change in organiza-

M 3

tion and administratiom of program. These summaries also can Y
be of value in documenting need for increased library holdings

or additional staff. . {

-

An internship'ia an esaengial and integralvpart of the

total program for the preparation of a Vocational Education
o . . ’

" Curriculum Specialist. It provides a realistic laboratory set-

.ting_in which classroom experiences can be explored and inte-

grated as part of.a.Eotai curriculim program. Through' the

internship, prospective curriculum specialists in vocational

N
P



. . J . ' A\
education learn how t%“iut theory into rnctice, to analyze and

Y

 apply put expert‘ences. and to develop ski 1a required in the v .
‘fiew position for ‘Which they are prepnring.-‘. ' A )
. ' The internship progran.
1. is a cooperative program ‘among the student, the
field eite'agency, and thé institution of higher
- | education, '."' ;‘L g% '
2, allowq éach intern to inp eﬂEnt individually .
] selecte; objectives,
[ o 3. provideS'for varying degrees of,reiponsibility‘
T _ : A‘end variation of experiencee which are in line with L
the intern's'enreer“goals, A
4. allovs the intern to translate theory into'prnctice
> 1in a new situation and to buiid competenciee‘in an‘
) area of individual interel'_t. and . | : ‘
5. _provides for superuision by. the college or*univereity |
supervigor responsible for the intern, end nroviqea i
‘for supervision, guidance, and evaluation by'the
cnoperative agency supervisor. L —

The internship experience is the result of planning and

cooperation involving!fl) the institution, organization, or °

v
AY

agency which authoxizes, provides, and gives direct supervision
.. 4;'. :£o .the internship; (2) the Vocational Education Curriculum
Specialist training institution'which approves the application

for and assists in the plnnning and mdnitoring'ég~the internship

7
.

rience;. and\(3) the students, on uhom rests the responsibility

-~

) . \Egr/carriingfthrough the pIhnned internship activities. All !
: » arrangements for the internship are made on an individual basis
b1
=

-~

A o -
o | .o TR &




Scope and Activities of the Internship N
{ . . .

) . . . "/1 “ ',’,')“‘*'
with the interns in cooperation with their university I
supervisors. » L :.(: ‘;ﬂ.ii

o . »‘-‘ “ s PR
_ . _ . _}:)h A

The internship objecti'es are based upon the berformance' Lo

dbjectives in one or more modules. The internship nordally - ZAFI'
requires participation in a variety of activities. Interns
normally do not have administrative authority except as )

specified by the intern's site supervisor. Therefore;‘most

activities will be done at the assistant level. The intern's

activities will, however, include direct»pa:ticipatioﬁ_in

leaaership, evaluative research, and administrative functions

related to curriculum. Observations of certain regular and .

special functions and reporting may be required.’

Participation, observation, and reporting activities

. are'planned 1nvterms of the 1ntern'e'background and the specific

purposes and fdnctions of the cooperating intern site. Activi-
ties are planned and integrated so that the involvement of the

intern is-systematic and does not consist of a group of
. . :;ﬂ .

- miscellaneous activitiee undertaken on an ad hoc basis. Prior-

ities are carefully chosen and realistic time allocations made.
Although directed'toward_specific objectives, the experience

needs to be broed enough to encompass (1) various levels of

'educatioh, (2) the formal. education structure, and (3) the

informal cemmunity forces which have impact on the educational

*agency.

The prospective 1nti!n should play a key reole in deter— -

mining the 1nternsh1p site, formnlating oquﬁtives to be:

73



.Bnning the~4nternohip the intern nuot fulfill the contractual
. /‘-."‘\ ﬁ*
: '; g agreeﬂent-ns outlined in ‘the Memorandum of Underetending.a

At the Jene ’t: Elinterne must renenber that they are both

J‘bloyeeo of the @ooperating agency and repreaentativen of.

thsit own educational inotitution}”i

R . ! f q " o
N T 1%&_7h The prinary ponsibilitiea:of the cooperating agency
: ' .through its egent the internship aite supervisor, are:

. 1. xto understand and eu}oort the internship p:ogran

. . . o . . Lod
fend its functions as a component of an advanced -
o v -
¢ ) S ‘ . degree program ‘as outlined by the educational
oo e -y

institution,

3. to provide the experience and aosign neaningful
-»&
" tasks so that the interns may reach their pre— ‘

v

Tyously determined objectives, and

P4
3. to ghare with the univereity the reaponoibility

of asseesing the intern 8 perfotmnnce.

‘It is-vital for a training, p:og;xm to offer active iuvolve-

.\_m, 4

HOW ARE ment in realistic situetions. 3} tetnship needs to balance .
: INfBRNéHIP‘ theoretical training with practical experience. Therefome,
’_SIIES‘ cnrticulum specialiot"interns:will be placed in situations-
' SELECTED? where they will be able to receive additional enpe:ience and

knowledge in vocational education. The potential sites will
include public schools, community colleges, state agencies,

four year colleges and universities, technical schools, busi- .

‘ness and industry, and skill centers. The following ate

3 ,/‘ _ .w
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. | Y
oo ’ 4
. '
' . procedures. sugéesced for selecting int:erns'hip experiences; :
ST ‘ , 1. Solicigﬁsuggescions for intern sites from sdvisory o

~

groups, state direccors of Yocaciqnsl educacion,
x _ _ o ST vqcatignal educstidn faculcy; and where appropriate,
professionel organizacions.
v oo .. 2. mrsugn_conespondence'ﬂr“ t:elephone conversscion-,

. © further’ explore the possible inceresc of the

¥

suggéﬁted internship sices and ‘the feasibility of
. o ) , ‘ using chese s:Ltes. - :
3. Analyze the suggested sites in terms of:
. a) .variety of experience offered and relationship _
! R ) of these experiences to the cgggesencies needed

(. | kN ; | ‘

" ~ : by curriculum specialiscs,
. - S SR - | b) cost of supervision, and ' g
" ) é} type or.supervision sffered scfinterns;§p_site.
N _ 4, Plan for rhe faculry supervisor and pocencisl‘incern
to visit one or more .possible intefnship sites. \This
gives tne site superVisor an oppcrtunicy to i;a%rvieu

the intern and clarify-expectations. Ic also gives—

the intern mpré complete information for evaluating -

s : N v s : .
et ' the sites and developing a realistic plan. Some

!

cooperating agencies may prefer to incerview two or

. T ‘more potential interns and selecc\)he intern as they -

’ ' : o
would other personnel.

One or more sites may be selecced depending on the time

', available and experiences desired. Once the internship sitg.'

‘. - ' 1g gelected, a tentative plan of objectives to be achieved
*
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WHAT IS
. .

INCLUDED

IN

<
C
Yoo

.\~ *CONTRACTS?"

N

- * . 3\"‘ o T
should be developed by the intern in cooperation with both

€

supervisors.' These objectives should reflect the professional
and personsl goals of the intern, and subsequent learning
activities uhould correlate with thc scope and sequence of

"the internships.

®
In all internship programs, 8 -memorandum o’mderstanding, ’

or contract, should be drawn up to signify thatﬂthe internship

is a contractual arrangenent between the coopcrating agency,

L™

the educational institution, and the intern.
There 18 no prescribed format to follow for a memorandum

of understanding, but there shguld be flexibility for each

Y

part involwved., Several ssmple memoranda of understsnding, or
. ’&v
contracts, appear in Appedﬁix B. (

There are- certain features to be included in all memo-

-

randa of understanding. These are:

1. duties of the cooperating sgency,

Z.- educational objegtives of the internship and
procedures or work assignment(s) the intern will
csrry.out to achieve these objectives,

3. responsibilities of the training instituticn and/or

. internshin monitor, . T . 7
<~ 4. title to be assumed by the student while serving the

internship, ° ' %%"; . : LT

. . L . : )
5. starting and ending dates of the internship, and
6. provision for remuneration for travel and other
.expenses incurred by the intern performing work

assigmments. 4

’
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. o N ‘ In .addition, memoranda may refer .to:
1. atiﬁend to be received, 1nc1uding cdarification of o

any ‘bentfits or deductions, and S \
2. time for seminars or evaluative sessions with

other interns.

3

The ‘memorandum is usually signed by all individuals involved

LI

in the internship program:

+ 1. the internship sdperv:lsor at the cooperating

‘ ro ) s
agency, B -] . -

™~

2. the internship supervigBr .representing the
EERN . ’. : . N

‘university, T : ' ‘
. 7 / i ] L
3. the intern, and

+ 4. any other 1nd14'r_;[;ihal who 1s directiy invqlved'

‘-’h v . . 1in the program. ) . . _ ' ‘<
. * 7 : s ! . ) . A

: 4 . The original document wisll rémain with the university or

agency supervisor and a copy forwarded to each of the others

1nvolved..'
Institutions may have standard formats-for ali intern-

ships or clinical pra;ticums which may be used for AVECS \

internship. .It;l all :lns;ances, ‘the legal council or attorney ‘;c-

.for the university or agency should approve contractual ar-

" rangements made. A ‘ B \ *
‘ — . “The 1n_teniship should be offered as a course for varying
IS CREDIT amounts of credit. To assure efficient use of internship
4GIVE’N FOR snites, most institutions need to offer this course each quérter

‘ INTERNSHIPS? ' or semester, as well as during the summer session. /

i .
.

Internships should he planned at a level to wartant

: | 7
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- SHOULD
INTERNS
. RECEIVE A

STIPEND?

‘basic support for graduate students in the same way as a

graduate credit which may be applied to the advanced‘degrge

program. The amount of credit will vary fron institution to

institution. The ihcernship may be contingent upon policy

~

gstablishéd outside the department or division. ,

In institutions where courses in internships have not . \‘

been identified, alternative courses such as

- 3 I
"Field Experience," and "Independent Study" can b

" Internship experiences should be as realistic as posaible,v ]
U :
b

and because of the values of Amer;éan society, a sfipegd_of
honorarium will help es:;;I:;B\Q~realistic émplqjer-éﬁplpyee
relacionsﬁip. It is anticipated chac'che incern’§111 cdncribucg ‘
to the program of che\égaﬁeratihg agency of organiiacion and

any stipend needs to be based on the yalue of f:hat contribution. ‘

e . .
. The intern is in a learnet role and stipends will be less

than that paid to a fully qualified cyrriculum specialist.
Memoranda 6f agreements, therefore, need to state;clearly vhaf
the responsibiliciea of the ;hcern will be so payment pf
stipends are not used as an excuse to exploit the intefn.

The intern should not be chgap labor for caské'unrelaced to

the c¢ompetencies to be deveioped in the VECS program.

Internship stipends should not be considered as part bf‘;

scholarship or féllowship, but as earned salary such:as that =
. . N L]
earned by gradute assistants who serve in a teaching or

research capapicy.




SUPERVESES
AN

INTERNSHIP?

«

HOW IS
PERFORMANCE
OP INTERN

EVALUATED?

Thg prinagy supervision of th§ iptefn is carried out
by the site supervisor. Additional_supefvision will be car-
ried out by the university supervisor who may make site visits .
two or three tiﬂ’t during-thé°1nternsh1p. The frequency of
visits will depend on the individual pr;gfam,_needs,pf-the "

3
?

intern, and leggth of the internship. 'Baaically the primary .
role of the tr;ining institution's supervisor is not to "check
up' on the interm, but to pfOV1de additional guid;nce and to
answver Any qﬁestiona which the intérn or.dite supervisor may
have regarding purposes’;nd pfocadures of tﬁe 1§§grnph1p. .The
1nstitution.supefvisor will assist in the evaluation of the

&y

internship.

Se;erql methods may be employed in gvglﬁ;ting an iﬁtern.
These include: |
1. Evaluation of logs or journals, supmitted-by the
intern on a regular basisL
~ 2. Evaluation ofithe intern documentea repért"submi;ted
upon completion of the i&terﬁship. .\
3. AnalyFis of evaluation forms or rating’scales
comple;ed’by university supervisor, intern, and
site supervisor. . |
The internship is a part of a gradﬁate level pr;gram
which demands use o{ thofough_and controlled é;alugtion
techniques deéigne& to measure the e;tent to which the student

is able to analyze and internalize the experiences provided

by the internship, and apply the knowledge and insight gained

v

79
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~1

';pould'Se a séquehtial récordvof the major aciiyigiea.and

7

to new and unfamiliar situations. Rating scales used at

Washington State University are given in Appendix C.
Ve -

As part of ;he training.p;ogtan'the_intern'viil nake-
re;orta to the training institution. Interns can feport on
their experiences in three ways: ) by.keeping a current
log of internship experiences, (2) by attending and susmari-
;ing;groub’leninats al.atriqged by the training institutionm,
and (3) by preaentfng a final and documented report on the
significance-hf'the'1nt;f§ship.ig'helpiﬂg define and articu-
late'the-reiponaibilitiea of the ﬁosition for which the ;
intern is preparigg. ) | & ‘ m

_ The log ahoﬁ}d not bf a nerg chrono;ogical listing of T\\\’//f

activities undertaken on a day-to-day basis. Rather, it

experiences, with a brief analysis of the significance of &

-each and th relationship to future leadership roles. The

log should be submitted at designated periods.  The exact
format of the final paper can vary with special attention

being gi%en to individuaiizing requireménts to make the paper

‘a8 beneficial as possible for each intern. - . ;

Seminars relating to eiperiencea gained by interns in
thee:Z?id are a vital part of the internship program. A b S

sch
. .
ture of the university courses and the distance of -the in- _
\\\ , 3 ) . - . [
tetnéyip site from campus. RégarQlesa of how.they are

“ k

le for these seminars will vary according to the struc- "A.j

v

.

{

étranéed, both tho;intansive 6n-é§m;up training and‘'seminars
\ ’ :

should 'be a part of the same semester's work. Usually fheae

will occur at the beginning, middle, and end of the intern-
ship's program. At these seminars the ihferns make formal -

presentations of their experiences in the field.

80
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¢

. ) T »
DEVELOPING CURRICULUM; GOAI..S!"OBJECTI\}ES AND INSTﬁUCTIONAL PLANS--M(SDULE 1

4

Comgecenciz Theé Vocational Education Curriculum Specialist will demonstrate

" the ability to develop appropriate program goalé, performance and instructional

_obfictives, and 1nscrucﬁional plans and to assist the cutIiculum developﬁenc
team in this_process.

Performance Objectives:

1. Explain, 1illustrate, and use the processes for establishing r
. . . ¢ ) _

educational priorities. , .

-

2, Write and seqaznce performance objectives in behaviora1~£erms.

o
3. Demonstrate the ability to complete an occupational analysis and.
an 1nscrpcciona1"ana1yafs as part of the instructional plan. ‘ ,(
r ’3 .
. -
Lo i
. rV _J.W&»
- . c ’
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EVALUATING AND USING NEEDS ASSESSHENT AND MANPOQER INFORMATION--HODULE 2

o
! Con tency: The Vocational Bducation Curriculun Specialiet will demonstrate B
o 'the ability to identify, evaluate and, use needa aaeeeepent and nanpower , s Vs
- 'infornation and to aoaiat the curﬁculm team in’ thie prOEeaa. te B “ .
Performance Objectives: o : N 1 e
- ) ’ § ' ) v ) '-“v Y y’ L !
1. . Provide a definition and rational‘b of the #eda aaaeaanent ptoceae g 5
and differentiate between genenal and vocat;onal needs asaeaament. _::’ I
2, Deacribe the scope ‘and aequence the neede aeeesanent proceaa. ;
0 . ‘%\ kN l
L B N ! ?
S, - -3. Identif9 a?d evaluate varioua ele fo-r 'conducting needa aaaeamnt.
T 4. Identify aourcea of availa local state, regional and national
. . S . ) 4 N ;
i ' ‘ ' manpower data. f S - K :.
e T 5. , Utilize appropriate manpower data and forecast inforn&tion '
. \.. R 0 4\ o . B Y "
L T -aking recomnendationa “for curriculum change. *. _ { S ‘%
. . . V . - ::u . s
6. Identify the special needa of atudehta ofor the developnent of
\ - Ny . ." “ A. '
o appropriate vocational program a1temativee for ninoritiea; handi—
R capped, and other disadvantaged atudents. L | Xy ji & o
C e e w T e e
‘ _ 7. Devélop a plan for determining the needs and interesta of atudeh;l.g
" : : e . ' Coa v »_'J-‘-\ BN .‘_‘”a "‘.,a“":'*' -
. - . * N &r '
‘ 0 v ] \’-v ‘ 4
¢ 1 4
1 ) o - . -"j:'
§ d .
' a N L
), . ' -1’ : \ . i l‘
- " *u T - '3
.4“ * we B & % '
LI " , - // ) . ~
i . . ~'. o '\:i
1 50 - ,
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PHP&%G FOR - 5 )

'hational Education Curriculum Specialist: will de!nonstrace'"

Comgetencz :

t:he abilicy to in:lt:iat:e, -facilitate and implement curriculum change and to

. -
N - ) Y )

ST assist the curricu i el&nc team in the change process. —
[ . F .
' Performnce Objec : .
. 1. Explain t: PWRsic kinds of changes which may be desired'ﬂiiﬁhin '
: s, . > T
. . v N - \
' vocat:ional educat:ion program and the purpose of various kinds of CN
L ,L‘" ' ' .
. changes. L e { L \ “
. . ., . . 3{{ . ki
.2, Describ and diagram the procedural steps for init:iat:ing, planning, )
W T impkmencing, and’ evaluating a curriculum change. : '..‘ f.f*“ .
entify- th key "c,hange agents" and de8cribe ‘the powa@"s\‘.ruct .
oA / J wichin & sch ol, comunity, o’r st:at:e which can influence vocation*f
£ :
a4t b .;.
. ’ 4'#' * ’\ o . o
s , N 4, Ideqt:ify hﬁman and maceria*“hources which can be ucilized to
g R "nitiate, ily,plemenc, or eValuat:e a curriculum change. ) S b2
e .. » ‘.'."-} i\" : ot
R Se¢ Demonstrace t:he ahilicy to participace in a 1eadership capacicy in :
AL .“ - advisory and poliéy maleing groups by. L
" a) communicat;ing needs, - i . R L ¢ f
b) elicifinﬁ“and sunnnsrizing suggest:ions and relevant informat:iOn, ' 4' {
v A * b \.\ o - a A ‘ ’
‘ 1 c) mediacing differences of opinions, and = .,
d) - synthesizing in'put: and presencingﬁne or more plans ‘of accion..
” 65‘ Develop a plan for delegat:ing responsibilities for plannthg, implef* /')>
\; S ¢ menting, an}‘/orﬁ evaluating g,rr‘lculum change.-- . N
- “ . 3 » v 1 :

R v . . - .
l u’ o - R
- . s v | 3 )
S L . “ . . :
N - @ . -
; .
v . .

.

. oL . oo [ . ) . o
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ORGANIZING msmﬁcrtom' STRATECIES--MODULE 4
NI

Competency: The VOcﬁtional Education Curriculum Specialist will demonatrat:e
“3 W
the ability to idohtify and use appropriate inatructi:7 stratagial and

. aaaia_t the curricu,lum development gpam in this proces i
.Perfornance Ohj’ec:ives: . _ o ‘ ‘ ' .
- : A
1. N;ériée and demonstrate lecture techniques. s
2'. ~Deacribe and demonatrate a variety of techniques approprifte for
sm;il group discussion. ) é@; N
3. Prepare, present, and evaluate a demoniktration of a selected concept - '
| . in a vocationél inea.‘ g
) 4, '.P'repare wd 1mpIement a laboratory actﬁity as an inatructional
otraterA‘in one area of vbcational education. . ; o ,%
5. Deacril;e and danonatrate a variety of quéationigg technﬁues. \?
6 Deacribe the inquiry atrategy, prepare an inquiry atimulus device," | .
md demonatrate the use of inquiry as a teaching stratogy;
7. Deacribe and demonatrate the use of %imulation, games, and role play-
" ing as they appl‘; to vocatioqg;i‘ducation., .! o e 4
& 8.: Describe and demonstrate individualized inatruction tipchniques. gs |
¢ 9." Identi'fy ‘and% sdlect various field experiences as inetructional
, Strategiea. . ' B , " | s
10. Deacribedand demonatrate independent study techniqw & ) - o . . '
ll.‘ Identi‘ the components. of inatﬂuctionaI atrateg&lﬂ:é'!:iaioni‘naking o _ o
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. N
b |
;“‘ PREPARING INSTRUCTIONAL MATERIALS--MODULE 5 ° .
); Competency: The Vncational Education Curriculum Specialist will be aBle to
. select, design and prepare 1na‘iuctional materials appropriate for meeting
@ ”‘qotablished goals and objectives and to assist the curricu%um deveirpment
Agan in this process. " o f‘ﬂ - ﬂ'pf
Performance Objectives: =~ ( a éﬁ‘jﬁﬁﬁ' ‘
1. Identify sources of 1getructio;al materials for use by the voca-: %

tional teacher.

-// S 2 Identify, explain, and apply scientificegriteria used 1n evaluating
s oo

| and selecting 1nstruccional materia;s for a diveqp v of vocational

educeqion;

.-
S
G 3

.t
-
" -

Pl - L A8 A
- ! e

° i . . [ o :l’.":v. . . . . ; )
.“ * : . ‘ LAy - Fe * ]




M ) P T . -
—_ e e S, . , — «{* :
84 v - ’
. i ot
+ o

¢ . "y

r s 1eglt )
v )

0 4
& & . .

: ! ¢ s P

‘mpumc FOR CURRICULUM ﬁuxnou—-uonum g

g_o'ggctencz The Vocational Bduca.tion Curr:lculum Spccialist w:lll demont

‘,.., - c -‘.._-'
o v [
Perfonunce Objectivea. . _ B '-ﬂa{“ o S . . )
' 1. Dc.cribc and explain the termiuclogy and concepts .in educational | £
cvaluatioh.. g - " o e ‘
. 2.. Diagram and explain the reiationshipc b.ctveen c‘valuation and othcr ;
'curricul%concepts. : L S ‘ S !
® ' 3. E#plain the key salieut .-‘featurea and usage of ‘,,,)evaluat'iou models i " y
’ havigtg rdcyance for vocational education. v ‘ - -
4. Select and/gr dcve],b_i: criteria tuat may be 'appii'ed_' in evaluatiou
of vocational edu‘cation curricula. A | |
h . . 5.~ Specify the uources of error and evalua‘tc the criteria uaed in " <
: ! ™ muaur:es which dcte ﬁ ] atﬁent *ntco-ea in vocational program; '.
| ) '6'.'::?*’;Aasemb1e, analyze, : td&pget cval':xaticn data, and preaent data L .

in an underatandable fashion to a @aricty% ydipnces. ' 3' -

-

& .
7. Develop a curriculum evaluatiqn form, and uaeﬁs fom\-\inl critiquing .

two vocational prograh proposals anﬂ two vocygtional currig‘:l\n guidcc. g o e
° x4 4, N
8. Condul:t or assist in thc develwmcnt of & program or “class i

n an actml school setting. .

¢ U & . S
) ~ * ' i O :
. Y o . . - - . »

N . N g * I E . . , . .
o M " B '
- = .' . * ) . ’ o . ,* ' !
. .
. .
.




. / ;&OMOTING IBOFESSIONAL G

Competencz ife Vocational Education Curriculum Specialiat will demonstrate

uAND STAFF DEVELOPMENT——MODULB 7 .

Ny jl

g v .

the ability t# promote professional growth and staff development for | ’ v

*

curriculum improvement.

\ [

' PerformagQgﬁObjectives:

1. Describe and explain the terminology and concepts in staff *

- devel t. . " .
e cpmen | - L
2. Jiribe the competencies needed for effective leadership in con- !
w ‘. 3 o ‘ p S .
» ducting sé%ff development programs. N
oo . e

- 3. Identify the basic factors that i&fluenq, communication and indicate

‘the implications of each on' the Vocational Education Curriculum

b}

'?'F - Specialist in conducting a staff development program.

'f’a L =
. &.. Develop and defend a model for implementing an inservice program for Ty -

vocational education ataff development.
~'

.5, Describe how to organize and implement a staff development program

& ', . 6. ‘Ldentify the basic technigues uaed in staff development and descriTH

how to apply them. *
e
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' FT
Y | Name - - AAt P
® 7
£ aaaress. \ 1
.. %Add_ress _
. . o SRS . q‘-hn.‘#‘
* s | Type of Credential . . g; g
- N e
- RS ] . : ,
g | Location of Internship : ‘ , ‘ -
v b # " (School or-Distridt) (Town)
H * iy
o : . :
;B Reécommendations of advisor for study to be included in ihternship A
”"\o ‘ ’ v \: " :‘u
'é {‘L‘“‘:g
&
% 'g- e L - . _ . . 5
PO 1 B S ST e .
W" . ‘ . A R . ’
T e '.é"-'ir 'g' . 8. ' ' o . . . S
roval of advisor teé u‘ ‘internship__ - i
T = R
t Dates of seminar attendance
. Tl . . ‘,.é» ) a” . ) - .
_-§, .| Dates of visitg and- c&nferences # b
. ‘o . w N
~§ g Cﬁunents of 1pternsh;' supervisor' . wwm!.b
‘ - : iaer Rt *p‘ et - poens
v B g :
SR
a
.88
K
Pty ot ,
B 'g g o ‘
‘ T el ’\'g -.-.;'-.:
: G ah e
S 308
R oy & - — - —iy
-1 5
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. = d _ If so, what?
S &l R L — C
“ ." ’ & L. ' ,,';‘ o . o . ' ‘u . ) ) v
- RN .- _51‘ C 9 0 ¢ . i
T ik, . - . % @;_ R *

When the credential advisor approveb an applicant for the internship, he/she

APPLICATION FOR INTERNSHIP
(Sample)

w

should Xerox a,copy of the check sheet from the folder and give it to the INTERN

SUPERVISOR along with this form.

this form before transmitting it to the INTERN SEPERVISOR.

He/she should also make initial entries on

S ——
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= Se= e

- "Log completed ) -
: ) . . . ) w:" '
oq Role paper received ——— -

1 -Recommendation of #chool district received l

Grade card processed through Registrar

- | (grade’fl — ‘ "
e a 7

T, o . : ' )

R : . . (Signature of Intern Stpervisor) / A

» ' . '. s

<
- . - .
. » '!I o
. @ »
' . !
’ i% ’*# “i -
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. ’ ‘ ' Me-orundun'of Understanding . R N
o (Smple Contract) o
Voeational Education Leadership ;evelopneht Program
. * ,
COOPERATING AGEWCIES o Division of Vocational, Adult
) . . » ' - and Commun y Coilege Edu.catic;'\.,p -
- . : ‘ State Univeraity and the e
PARTICIPATING INTERN 'rn;n
 PERIOD 0P AGREEMENT e j
~ INTERN COSTS RSy JJ . -';:‘;-;Lﬁn?jiﬁs'esmehta:‘ $6,000 pei
4 ' T *:adenic year to be paid in >
. “f N equal monthly@installmen:s. _
ot’ : ".:F ‘_ / ‘“* ‘ @ - The following options will bke
oo o . el - offered to the intern: " .
. ’% : ¢ 'a) $6,000 in regular n_onthly i
:I.nstallments, e ™ o
o ﬁ E - o, . . Y% $5,400 in regular wthly
* - | S - q"’;?nltallments with $600:00
o : v ,}:’/’“ : L l paid the intern at the com-
| - ”1%) R : .pleti‘an of si‘mner school. ":
S~ s e -, " Travel: $500. oo to be paid td
w , ) v ' . o | the 1ntern for {egulu and ?
- ) % : ) | T ordinary expen’b'ea nomally assoc-'.
o o , ' ‘ L L 1ated with Stggg Upiversity pro-"

. - gr;m responeibilities. These
A ' ' TV s ’ e
4 1., ® .. 7 7. .funds will bBe'provided to the m




intern by the local cooperating
*:

igency.

RESPONSIBILITIES . Interd: 1) Provide professional 4

LI services equal to one half or its U

e

: equ:liinlent -of a normgl work week,

not to exceed 80 pcrlonnol houtl S

e A

pcr -onth tg the local ag’y
nuigned. . , l
| 2)% At.tend wukl} qninan and o
o ' . fiold programs lponlored by the
”ion of Vocational, Adult and

*unicy Colle¥e Edueation.

4 , ' ﬂ ‘ . 3) Provide a comprehensive monthly

= » ﬁritt‘h report to the State Uni- - BN

: versi%teld aupervi:or. .

‘ P . ° v : X . . .
B Lo ' o h State Untversitr 1) Provide : et
- I Qdequate professional mpmhion

* ' and coordination for the program

. . # s i - : : . ‘
u . . and t.q the intern. o

* . . RS v o 3
o Do o ' - _ o ' 2) Conduct qnarterly neet:hv of
. o ' all locnl intern center auperviaqtn.

- . 1n

3) Conduct regularly ochedul.*

- - . T | | »" d‘ Qeninars and field présrl” for
- 2 ' . the intern no more frequently tﬁn

| T et o o i @
T S R ‘ tractual poriod- - S

?
73
.
N
r\;l




ot
Iy
i W”“ ity ‘: ’
;. L& )
r

N

s

Local Agency:

1) Provide fupds

for one~half time proﬁcuionai ser-

vices of iuigned_. intern directly:

" to the intemm.’

—

2) Pfovide ’profknionnl super-

vision nnd'g'uidance for the intern

while performing -nwned duties

and reaponllb ilitiu‘:
. ) X

3) Provide a readbonable opportunity

for the

intern to accomplish his/

her indicated goals and objectives.

4) Afford tho :l.ntern nll. profes "

A
sional rights md privilcgu nomlly

nllmd

5) a.

regular staff personnel.

Reimburge the intern for v

-~ regular and ordinary
¢} expenses normally uaocta-

_ted vith the intern program
 responsibilities conducted
and sponsored by the Divi- .

sion of Vocatignal, Adult °
and .Community College qu-

- cation in.the statey

b..

L}

tional, Ad 1t and Comunity Col-.

-, R

Reimburse the - :lntern for
regular end ordinary

expenses normally associa-
ted with agency sponsoredﬁ" o

" field .cuvm,v .
“~

local intem supcrvisor .

~

lege .Education.

. S s #
TN A

L1
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WATE OF AGREEMENT L :

“ . »

SIGNATURES:

~\ _ i
State University °
. » ‘ )

» A
. | ¢ 0

-Local Agency

- ' L]
4
VELDP Intern | g : : ) ‘
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" . . . ) N ° i .. .
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MEMORANDUM. OF AGREEMENT -

. L - (Sasiple Contract) . B . . - i
D'ate L . g
’ This egteenent. nade and entered intg 9y and be,tween : ' n o
¢ A : : . hereinafter called the Gra'ntor. and the
State Univereity. ‘hereinafter called the& Univera‘ity. is for the purpoae cif pro—
viding financiel s“PPort fot educationa]; relearch. ) ; , o ?
I. The Grantor Agreee. o | o e . * v oL ‘

. .A.. Tohcontribute, -Apon enecution of this agreement, the sym of - C e
‘ 'to. be psed as needed in. support of research concerni *pdu‘c ‘ 1
pregrsm audit ‘g_ervicee. (See budget attached.) v

-

RS & 'l'he Univereity Agreee. . ' v ‘ . , : o

554 LT o
A. 'I'hrough its College of Education, to expend he funds contri\guted by Y

. " the Grantor as needed in the condict of the educational audft progran
\_,/“\:e specified in grant terms and conditions of Grant No.
etween the local education _agency and USOE; and the Marnual for
Project Applications and Grantees, ST .
Title ., dated . - R “ are © X
incorporated herein by reference and made part of thie ag:"eement. ’ -

- N »
$r . e
. "

*

III. - Itis mutually agreeﬂ
7

i

A. The grant vil.l be depoeited with the Univereity and expended in - .
N - accordance’ with its policies and pgpcedures, said grant to be ' .
S .- used for saslaries and wages or equfvalent, travel, operatimu. ‘_ R
o the purchase of supplies and equipment, and other .institutional o -
°  costa involved in the conduct of the educational progran audit. :

. . B. The name of the Untveraity or of any of ite depart-ente or pertonnel . .
R shall not be used in advertieing connection; with the work or .
., AR results under this.grant w:l,thout e written p%rnieeion of the

. Presiden‘ of the Univeraity or hie/her deeignated repreeeptative. .
a . . L ré”_ . . . ) ) - - . i ) ) . .

W Name of Gramtor  ° .- ER -+ Date’

-

"Dean._Co}*lege of Education’ " Dath ' . .

:R - s o ' N - . oo T
- | STATE UNIVERSITY, = - 0 + - °, -

. . ) . . ‘. N ‘
. . - 4 .. - N L o
‘ s B v ) : . ‘ . By . ) .._“ M it -’ . . . .\_‘n.-'-

A s . «- .. %7 Vice President-Finance ° - .

. .
. . . . . .«

. . . p :

. . . e . . . :

hd i ’ et ALY - ' ST HAETRN LI

e w . . . A . - R o e L ” . . o T PRI (2
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MEMORANDUM OF UNDERSTANDING
(Sample Contract) _ - .

. STATE BOARD FOR COMMUNITY COLLEGE EDUCATION,

\ . . .
b ~

Date . . c . -
} . _ . ‘ 8

" Ms. Isabel Intern
" Department .of Education
State University

4 . . ’ .

Dear Ms. Intern: ¢ : ' : ' _ j 
- . . o o8

We have reviewed the attached Personal Objectives and Procedures for your

Vocational Internship. We feel these activities should givé.you a good ; ;_“
. experience aiid we are looking forward to working with you in thgir accomplish- .

ment. \ ;

04 ! - ’

This office will be repponsible'for paying necessary travel and $25 a day for “/
.~ * expenses during the internship. John Doe will assist in the details of S

expense payments. ) . : o ;
Sincerely yours, / -
- o/
[N : &’ : \ ; . » * Lt
James Smith : . o/ /
Vocational Education ; . _ L
Program Coordinator - K - : I
.:' ; .
r )
4 I .
- 9




l. g ' STATE BOARD FOR COMMUNITY COLLEGE EDUCATION

_INTERNSHIP L . N L, T

Basic plan for internship for Isabel Intern, Vocatienal Education Curriculum .

Specialist fellow, with the staff of the State Board for Connunity Colleges.

Time of Internship - -

(8]

SBCCE Supervisor — John Doe

¢

State University Faculty.ldiaison = Dr, Ann Smith = - .~
T L. :
Reimbursement of Intern Expenses: - : v

Provisions will be made to pay expenses ‘'in the amdunt of $25.00 ner_
.da)" :on lbnday-through -Friday for 29 days. -
. . : Travel will be tak\en care of as follows.
b _ Reimbursement will be provided at .13 per mile for use of
| personal vehicle Eron Yourtown to Capital City at the begin-
":'ning of the internship and from Capital City to'Yourtown at
‘the end of the internship. In the event thnt personal automo- .
~bile transportation is mg available to the 1ntern then travel

'

reinbursenent 9111 be provided for actual expenditure on
public conveyance for the roundktrip detailed above.) ﬁn addition:
travel-reimbursement will,betprovdded for all ‘travel required by
SBCCE in conjnnction with carrying.ont ef the duties assigned by
SBCCE supervisory pernenne}. Sueh tra;el will be reimbursed -
htathe'rate of .13 per mile for‘nse of a private vehicle, but
the intern will be expected to use.etate'noter pool yehieies
when‘sucﬁ transportation is'aiailable;: .

... 98
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98 - ! { |
c. - . : "o
N . ' B
§ _ / . 5 :
. T ; ;
General. Objectives: . i
' .. . : o . , N ’
‘Within 1the: internghip period the Vocational Educ‘tion Y : - -
Curriculum Specialist:fellow will develop further T
ability to: - A . . , .
. . 1. Identify needs for curriculum materials in a
: w7 variety of 'ocoupations. , o _ '
i»", > ._ - ' . u" ) . N [ N . - 7 .
S ® 2. Promote professional growth and development of -
' _community college vocational instructors. '
- ¢ . B .
3. Review and evaluate self-instructional curric-
L ulum materials. o - )
~ .9 " . +
. ’ . . b
e . . : B . . FE
Procedures: o /
1. Attend orkshops for teachers of diffe C»
. : \ v . .
,occupattons. A o
X4 " 2. " A1d in the development- wf devices to be ' ' ?
T \ : the instructional staff for self-evaluy : '
) ) H ) . H . . Cd \ ) - ) ) i ,\'
ol . program evaluation and workshop effect LYo s .
B .~ .., evaluation.
‘ 3. 'Compare exioting teacher education mtorﬂls fron ' "
- . several states apd make r?comendationo rolative L{
! . . 4 -
to posaible procedurea for combining theoe two
70 methodo of profeeoional inprovenent. e . - - ~
1 - ‘wﬁ' Prepare a sumary report of workshops wﬂ’ch in- ;
;‘ i cludes instructor, vocational director. and
J g ' : 99 fﬁ‘"'-" . ]




a .A ’ . iy ’
‘ : ‘ ' . SBCCE -Qaffrpercdived needs for curficdlun materials
3 and other related needs. ’
A , :
P N Y ° E
5. "Carry out tasks, under the supervision of John Doe,
vhich will benefit the SBCCE staff and help achieve
v - the objectives of the internship.
\\
N N o
. Signed: -“",‘ ) «

o Y :
. ¢ \.'
.' ‘Intern -. ‘ B A —
‘ ‘Univerai‘ty Supervisor -

Internshiip SupAervisQr

Project- Diréctor _

& ‘ o o >
i ° -
4 -“ .

C e |

- 99



‘ Procedures.

100 - L e
AGREEMENT FOR INTERNSHIP
r . (Senpie Contract)

v

INTERNSHIP f'r HIGH SCHOOL

Internship Dates and Times: April:19 - May 27 (Excluding May 10-17),
Monday (9 a.m. -uf p.m.), Tuesday and Thursday (9 a.m. - 12 noon).

'Objectivee.~

1) " To define the tasks necessary for plenning, 1nitiet1ng,
implementing and evaluating vocational education o

progrems at High School. a

2) To suggest a plan or elternative plens regarding’ the
reaponeibilitiee of the various staff members in order -
' to dccouglieh the tasks defined in Objective 1.

l‘.

<y
g

1) _Collect and review any existing 1nformetion tegarding
= taaka and re-ponsibilitiee by:

. ' ‘
‘&) seeing if any school districts’ have the tasks defined
" and responaibilitiee assigned. * .

b) 1nterv1ew1n§ the following persomnel at High.School
and in the school district:

-Agriculture .- ’ !
~Business Education - :
{ -Distributive Education : :

) ~-Draft1ng . .
~Electronics _ ’ . ) . .
-Graphic Arts : .
~Home and Family Living
-Power-Tech - -

. =Metalshop C :
<Woodshop
-Secretarial Staff - .
~Department Head ' ’ .

. =Vocational Guidance Counselor
-Assistant Principal
-Principal
-Business Manager

v , (I
b F . . . A




P .2) Devclop a list of ‘tasks.

PR ©3) Develop .alternatfve plans for ltaff responsibility

for the tasks 1dent1f1¢d. . : Y

[ . " 4) _Make' recoupendntippl.

g
1 . .

‘/ John Doe, VECS Intern b~ t

James Smith, Assistant Principal,
Site Supervisor

‘.\ ‘ . X

P '~ Jane Jones, Princ:l.pni, e .
Site Supervisor _ £

Dr. Ann Smith . . . N
Campus Supervisor : :

!

‘101
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: ' ! ‘Supervisor

e : ..,‘V~ o o | K S

THE SUPERVISOR'S EVALUATION
" , WASHINGTON STATE UNIVERSITY
VOCATIONAL -EDUCATION CURRICULUM SPECIALIST PROJECT
' INTERNSHIP EVALUATION QUESTIONNAIRE

bIRECTIONS: The intern has just completed an internship

ag a part of the Vocational Education Curriculum Specialist
"Project. Since you have had an «cppertunity to observe and
supervise the intern during the internship your opinions
are very important. Rate the internship on the basis of
each of the criteria 1i§ted below.

. %
o ]
o 2 '
Q (33
& &
\ - ~ [ []
° 'y < oy
+»
. . 9 w
. — +
() A B
o )
» — Lo
[ o . E’b
A. TO WHAT EXTENT DID THE INTERNSHIP o o 0 0
PROVIDE INDIVIDUALIZED OPPORTUNITIES = e o
Y, FOR LEARNING: (Circle your response. ) 12 3 4 5
1, Were the goals and objectives formulated
' Jjointly between both site and university
- supervisor and intern? 1 2 3 4 5
.2. Was there provisions made in the formula- . '
- tion of. the internship obJectives to satisfy .
individuali learning needs? , 1. 2 3 4 5
" 3. ‘Were the learning activities correlgted S
i * ‘“with objectiv®s as stated in-the inzern- "
1\ ’ ship agreement? p 1, 2 3 4 5
~
4 Was the intern allowed freeddﬁ in establish-
ing 3 personal time schedu1e° 1l 2 3 A 5
5. Were the internship goals and objectives
. realistic with regard to time and facility
constraints? ' 1 2 3 4 5
‘ . © 6. Was the intern permitted t& make.decisions
on How to accomplish. the goals and object- o .
. . ives of the internship agreement( : 1 2 3 4 5

o o




106,

10.

11.

12,

v

Did the internship activities provide

' adequate and varied opportunities

for the intern to utilize the compet-
encies that had been learned in course

- work?

Was the intern able to assess the
progress and achievement of objectives
ag stated in the internship agreement?

Was the internship agreement used in
guiding the planned internship activ-
{ities?

Did the internship provide an opport-
unity for the intern to evaluate the

“results of the time spent at the

internghip site? .

Were there opportunities, for the
intern to discussugbiivities or pro-
blems with umiversitg supervisors?
Was there an opportunity for intern
intéraction among interns during the
internship? _

B, TO WHAT EXTENT DID THE AMTERNSHIP PROVIDE
AN OPPORTUNITY FOR THE \INTERN TO APPLY
COMPETENCY CONCEPTS LISTED BELOW?

1'

. .

N

Developing Curriculum: Goals Objectives
and Instruction Plansi

Evaluating and Utilizing Needs Assess-
ment and Manpower Information :

Preparing for Curripulum Change
Organizing Instructional Strategies
Preparing Instructianal‘Mhterialg

Conducting Curriculum Evaluation

‘Promoting Professional Growth and’

Development and Instructional Staff

) .

S 105

3

L4

L
. e
o o
2 5, sg @
. 'ﬁ& - { ’
- . 0o
2 S \ eg
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5 .,
1 2 3 4 5
1 2 3 .4 5
1 2 3 L 5
_ {
1 2 3 4. 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3



TO WHAT EXTENT WAS THE INTERNSHIP
SATISFACTORY:

1,

Was gfie Anternship consistent with
the {scope and.sequence of the VECS
program?

Was the internship appropriate for
a graduate level experience?

Did the intern achieve his/her
~state objectives?

Did the. internship assist you in ~
achieving your professional goals?

As a result of the internship have
you gained ¥mowledge of skills which
have practical application use in
future employment? W

What were the apparént strengthé of the internship program?
. . ‘ . .

What. were the apparent weaknesses of the 1niernsh1p program?

>

TO WHAT EXTENT DID THE UNIVERSITY"
SUPERVISOR PROVIDE ADEQUATE SUPERVISION
OF THE INTERNSHIP:

1,

3.

. \7nd site supervisor?

Were . thefsite visitatione made at the
appropriate times. during the. 1nternship
experience?

Did the university supervisor provide-
sufficient guidelines for the intern
and site supervisor to be able to
fulfill the purpose and intent of

the internship? ' :

-Was there adequate communications
between the universlty supervisor

"106
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2 8 S8
1 3 5
1 3 5
1 3 5
v
1 3 5 o
. \
1 3 5 /5
1 3 5 ,
/
-.j\
1 3 5
1 3. 5
1 3 5
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A.

THE INTERN"S EVALUATION
WASHINGTON STATE UNIVERSITY

intern

VOCATIONAL EDUCATION CURRICULUM SPE((;?LIST PROJECT
A

INTERNSHIP EVALUATION QUESTIONNAIRE

4

-

DIRECTIONS: You have Jjust completed an internship as a
part of the Vocational Education Curriculum Specialist
Project. Since you have had an opportunity to experience
this internship first hand, your opinions regarding the
quality and chardcteriutica of the internship are very
-important. Rate your internship on the baaiu of each of

the criteria listédd below.

rs

. @ é
I A ) EJ 3
. 3 -
-~ )
)
. ;g :°d
| | ‘W 5 gk
. _ . . A\ ° - R
TO WHAT EXTENT DID YOUR INTFRNSHIP s . 2
PROVIDE INDIVIDUALIZED OPPORTUNITIES . . . SN0
FOR LEARNING (Circle your -response.) 12 3 4 s :
1. Were your goals and obJectivea !'omulated ‘
Jointly between both site and univeraity
superviaor? - . _ o1 2 . 3 4 5.
2. Were there provisiéns mdg.iri the formu- '
lation of the internship objectives tq sat-
3_ isfy your needs as an intern? 1 2 3 A 5
3. Were your learning activities correlated
with the internship agreement? 1 2} 3 _ 4 5
4. Were you allowed treedom in detemining ( .
“your’ own time schedule? - 1 2 3 4 5
5. Were the internship goals and objectives u
\realistic with regard to time and facility -
omtraints? 1 2 3 4 5¢
6. Were you permitted to make decis:lons as - .
to how you .would accomplish your goals - _
and obJectives? 1 2 3,

0
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N T 2 3 4 s
7. Did the internship activities encourage ) ;
you to demonstrate what you have learned- ' .
in course work through a variety of .
modesg? . . ' l ,.2_. 3 -4 -5
e s |
8. Were you able 'to assess your own pro- ) " . A
gress and achievement of objectives? 12 I 4 5"

9. '‘Was the internship agreement used in . ‘ .
guiding the planned internship activities? 1 2 3 4 5

10, Were there opportunities to assess the
’ results of your efforts? A 1 2 3 4 5

g 11.. Did the training institution provide
opportunities for you to discuss act- .
ivities or problems with supervisors? 1 2 3 4 5

‘- 12, Did the training institution provide, an
' : opportunity for you to have interaction
with other fhtgms during the internships? 1 . 2 3 4 5

-~

B, TO WHAT EXTENT DID THE INTERNSHIP PROVIDE o
FOR YOU TO APPLY OR COMPARE MODULE CONCEPTS -~
LISTED-BELOW. IN THE PRACTICUM SETTING:

.1, .Qeveloping Curriculum: Goals OpjJectives

and Instruction Plans - . 1 2 | 3 4 5

2. Evaluating Util‘izing Needs' Assegsment

‘ and Menpower Infomtion LY2 3 4 5

3. [Preparing for Curriculum Change 1 e 3 4% 'S5

4. Organizing Inst:i'uctional Str;tegies - 1 '2 3 4 5

5. _frebaring Ir.lstructim;al Materials 1 2 34 5
. 6. Preparing for C\irri’cﬁlum Evaluation | | 1 2 3 4 5 ,
N T R 7. Promoting Professional Growth and 4 o '

. Development of Instructional Staff 1 2 -_3 4 5 .

® - R N
o ‘.( : /' . 108 | C . .
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factory ‘dggree

T0 wnﬂiiaxmnur WAS THE INTERNSHIP =

SATIsﬁAoTORYo o , \h_ .

1. /Was the internship consistent with the

.'scope and sequence of the VECS,program?- 1

2. Was the internship appropriate for a  ~

5 *As a result of the internship have you.

graduate level experience? , 1.

3. Did you achieve your stated objectives? yw1

4, Did the internship assist you in '

achieving your professional goals’ . 1

gained knowledge or skills which have
‘practical applicatiom for use in future

employment? _ o 1

£
§
to U]
g3
. - 5]
TR s e e a
& 3
: e ‘,.-P
.‘“ g’:

()
8 s
2. 3 4 5

-

>

2 3 4 >

6. What were the apparent strengths of .the internship program?

+ L P

X

7. What were. the apparent weaknesses'of the internship progran?

. 8. Using the following ‘scale rate the internship experience by circling

the number of each 7 to 1 scale to reflect the" degree to which these

words describe the experience.

-

A. Was given responsivility 7 6 5 43 2
B, Was enconraged ' u 7 6 5 4 3 '2
C. Was exploited 765 4 3 2
D. Was restriction ".7 6 5 4 3 2
E. Was allowed té take risks 7 6 5 4 3 2
F. Was repetitious 7 6 5 4 3 2
G 6 5 4 3 2

. Was useful 7

109

.
Y

‘." N
o ‘
e
SEie

n
[
e

I T S

PR

'

1 Was not given responsibilit

1 Was not encouraged

LA

1

1

ﬁas benefited
Had freedom
Being secure
Had much variety

Vias not useful

~
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® s TP.A.]_ZINEE'S EVALUATION OF

' WASHINGTON STATE UNIVERSITY'S .
VOCATIONAL EDUCATION \CURRICULUM SPECIALIST PROJECT

FINAL PROGRAM EVALUATION QUESTIONNAIRE -

DIRECTIONS: ‘You have just completed a year's experience - . S
as a trainee in the Vocational Education Curriculum Special- : A
" 1st Project. Since you have had afﬁoppo_i'txmity'to experience
- this program first hand your opinions regarding the quality - -
and characteristics of the program are very important. Rate
the program on the basis of each of the criteria listed below.,

ld’ : .
a .
(]
Lc '8 '2 Q G

- 2o,

: 3 2k

= S

-~ m ‘EA .o -

- , - 7 2p

A. TO WHAT EXTENT DID YOUR PREVIOUS EXPERIENCES ~ + ‘: : 3“;;? .
- PREPARE YOU FOR THE MODULE CONCEPTS LISTED , . = & R
.. _ BELOW: (Circle your response.) o 1. 2 3 4 5 :
) 1. Developing Curriculum: Goals ;J_Oi;.jectivés _ :

and Instruction Plans ' ‘ 2 .3 4 5

- 2. Evaluating and Utilizing Needs Assessment . g
and Manpower Inforfnation _ 1 2 3 4 5

3. Preparing for Curriculum Change ~ 1 2 3 4 5\

4L, Organizing Instruction_al Strategies - 1 ® 2 3 4 5
: 5. Preparing Instructional Materials 1l 2 3 L s
6.. Preparing for Curriculum Evaluation _ 1 2 3 4 5
7. Promoting Professional Growth and : 3

Development and Instructional Staff = =~ .1 - 2 3 4. 5

o ¢ | \
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S . % 1. 2 3 4 5
B. TO WHAT EXTENT DID THE VECS PR PROVIDE ~ I ;
. YOU WITH AN OPPORTUNITY TO IMPROVE YOUR g '.
EXPERTISE IN THE AREAS OF DULE
CONCEPTS LISTED BELOW: . e
1,.’- Developing Curriculum: Goals Objectives o . N :
d instruction nlans . . 120 3 1:' 5 o
. "” / . . . ;' . “,‘ . . . e . -
.2, Evaluating and Uti;l:izing Needs Assessment - . L :
and Manpawer\}nfo/rmtiqn . -1 2 3 -
Preparing for Curriculum Change ,' o .'i 2 3 4 5 ‘
Organizing I?Cstructional Strategies ‘ 1 2 3 A 5
Preparing I‘nstructional Materigls . 1 2. 3 4.5
Prepsrﬁ;g for Curriculum Evsluation ) 1 2 3 / 4 50
Promot,{ng Professional Growth and : ‘ ,
Deve;.opment and Instructionsl Stsf‘fﬁ o1 2 3 4 5
/'I o ' “ - ¢ ’ .
’ Co - PREVIOUS EXPERIENCE VECS PROGRAM
o .
g . 8 2
- B g
/ ‘g O =%
o ‘@ Ok o
* / B E% o w3
/ [ch] E — [} E > =7
/ o o - . o
' / N : ' ) ] E:D 1 g g o ] &
/C. TO WHAT MAJOR AND MINOR SOURCES DO YOU e o '-23 g = @
ATTRIBUTE YOUR CURRENT LEVEL OF EXPERTISE 8 % % 8l % 2 @
s IN THE AREAS OF THE MODULE CONCEPTS® . 8 & I8 g E ‘g 8 E
/o (eircle your response. ) -2 -
S S o .4 Major -~ 1 2 3 1 2 3 4
-'Peveloping Curriculum:. Goals' E T e—— . '
- Objectives and Instruction Plans , .
' : Minor 1 2 3 {1 2 3 4
- — 7 _
, ' - ) Major - 1" 2 3 {1 2 3 4
2. Evaluating and Utilizing Needs P -
Assessment and Manpower Informatiqn : -
. Minor 1 2 3 |1 2 3 4
: . K . Major 1 2&3 11 2 3 4°
3. Preparing for Curriculum Change ' — v ) -
: , <o : a ».!.unor 1 2 3 {1 2 3 4
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'PREVIOUS EXPERIENCE _VECS PROGRAM,

. ' o .
o 5 gé:,- . - 3
o i 52 8-
° d %y |3E Y s
. LW e 0 - & &
- L0 <] [/ e} [} . ]
LW el et g4 3 ° g
s | £ =¥ £4 [&] ol g
{2°% 5§ 2 £z 8
T -8 &.22 5 |F g 3¢¥
e Yo Majap 1 2 3 11 o2 3 4
4. Organizing In.structional . : L :
Strategies  Minor 123 12 3 4
|./ . v ’ - . , .
o 5. Preparing Instructional Major .o . .2 . 3 — to2 3,;, .-4'
" Materlals Minor 1 2.3 o2 2 3 4
4 . . l" . \ -, -
6. Preparing for Curriculum - Major : 12 3 _ 1 2 3 _ "-4 )
1 2 -3 - 1.2 3 4
7. Promoting Professional j oo
. . Growth and Development ."% v ' _
) : g.nd Instructional Stafi: _ : Mino'r_‘""_' . 1+ 2’ 3 ____ 101 ‘2 3 4
- J = . : | v
st ‘- . ;
- N
- :
N\ .
\ .
y 3
/
T : )
/ L 3
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TO WHAT .EXTENT DO YOU BELIEVE COLLEGE
'OR UNIVERSITY- SHOULD PROVIDE INSTRUCTIONAL
SUPPORT FOR THE VECS TRAINING?

1,

3.'

4.

S

-~

- Please explain briefly- :

‘Please explain briefly:

‘Should placement be provided upan

Should an effort be made to provide a.

Should housing be prdvided? ( Check one)
Please explain briefly ’

T

completion?

Please explain briefly:.

-~
- : N »

Should the number of dependents be taken ‘
into cangideration when a stipend is
provided? T e

N

Should the level of prbgren entry (masters
or doctoral) be considered when a stipend
is provided? : L :

Should past experience be considered when

a stipend is provided?
Please expalin briefly:

-
S
b

Should funding for research be provided’
Please explain briefly.

group identity for VECS trainees?
Please explain briefly: ° :

-

113

Yes No

- Yes ., No
Yes - " No-
Yes - No.
Yes - No
Yes - . No

L

\ .ot
Yes > .No
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8. Should travel for professional meetings _ -
- (Local, Regional and National- exposure ) '
be provided?

Please.explain briefly: " S *Yes ° No| _

. z e e vl ,
S ‘ ™ * . . \ ,
. 9, Vhat responsn.bility should the trainee have for the: feedback \

.or debr:lef:lné'~ as to their experience or participation 1n
" funded travel? Please explain briefly -

v . . -
)

10. Are there any other services that the .program should provide? .

°

4 -
o .- B
. -W' »
. . -~
v .
. . a ‘
LNy >
N M .
.
i 1
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... SURVEY INSTRUMENTS TO DETERMINE = - -
e QUALIFICATIONS, ROLES AND RESPONSIBILITIES R .
| OF THE vocAnorm. EDUCATION cunucuwu sncmlsr s
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Jack.é;;herson, "Identification and Analysis of Rdlee,'

Responsibilities, and Competencies of Vocational Education Curriculum

Specialista," (Ph D dissertation, Washington State University, 1975).
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g ) .
What PERSONAL QUALIFICA‘I‘IO‘JS are necessary to be a succeasful vocational l 4
" weducation curriculum specialist? - .
- Ability to vork cocrpentivelx Personal warmth (e.g.,
. . : personality, charisma, etc.) d
Ability to motivate subordinates A v
I . o Enthusiasm
' Communication skill g - » - !
’ ) ’ . Pergsonal appearance : N
. ’ : - Physical stamina -
Other: i
) " [ .
) , < 0T
T‘ EI - . Y * ¥
[ . - - : 5
wo ! . ° |
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v
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As you forsee the future, what SPECIALIZED TRAINING OR COMPETENCIES do -
you believe would be important for a vqcatioml educator with curriculum T '
responsibilities? ) .
SPECIALIiED TRAINING COHPETH;CIBS . '
Guidance Preparation : Leadership abilitys”
. Human Relations Training (e.g.,. " Ability to Make Better Use of .
: - Dale Carnegie course) k‘ Manpower Data in Program Planning
. and Development . .
* _ Media Technology.Iraining ’
, . ’ —_ Competency in, Computer Programming
L 3 . Applications” : "
i, . . . - W i
Grang Projdsal Writing Ability . u
.Human Rel'a‘tiona Competencies '
oy ’ . "' . Knovledge of Accountability . -
A o : : A " - Measures : 4 &
. e Skill in Program Evaluation
\ * - _ 'rechniqlgs and Strategies
¥ . -
. . ' ' - Sgaff Devzlopment Skilla' ‘
é}'f‘ _ Other: : _ - : i
e - NN »
& ' . Ve
L ] N
L N > h
e :
D
-+ \ ’ - - ©
. \
» : 4 * - ﬂ -
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Do you have any adéi;ion.{l .opinions concerning activities, roles, or
responsibilities of the vocational education curriculum specialist which

have NOT ALREADY BEEN MENTIONED? o
: R “ :
Ta ., \; - .
T
5 ’ ¥
: 1
® ——
- ~ T ; .
. ki L
r
» . !
. » )
r < = a
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r Suggegtions forConcluding Comments
. _ . A .

As indicated earlier, we are planning to send a MAIL QUESTIONNAIRE to you.

-

The purp&ae of that questionnaire is to obtain your judgment oﬁ roles and
) -{eibonsibgliéieg of vocational ed&!&iion curriculum specialists.
We hope you will be willing to coaplé€te it and return it to us, ‘It will
fequire approxinateiy.bs minutes. . _ . ‘
. Il~ther€ any question tQat you might likc‘to ask before we end our
t#lgphon,‘conference? '
&

We thank you again for your help in completing our survey. .

N

&
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" The first page of the questionnaire aska for general background information froer eaéh Jrespondent. .

The remaindet of the queltionnaire has xeen organized uround five major categoriea.

>

5

g

R COMPLETING THE QUESTIONNAIRE

' DIRECTIONS Fo

VA

»

o

]
of roles and

responpibilities uhich according to the literaturé; are lssigned to vocational cducntion curriculum

leadera.

LN

-Thege cltegoriea include:

1. Research and Development, 2. Progran Inpieuentttibn and

~

Direction, J. Selection And Design of Instructional Materials and Strltegicl, 4. Staff Selection lnd

Development, and 5. Budget and Finance.

the ;ppropriate apace how important you believc g?e roles and reaponsibllitien are for a peraon vho -

5

may assune & poaition &3 a vocstional education curriculun lpeciglilt. It you discover that crucial

items related to the roles and reuponlibilities of a vocntional educntion curriculum apecialist. have not

been included in the queationnaire. pleale ‘dd these items in the‘hlnnk spaces provided at the end of

each categary.

r

[

g

-

’

o

In respondipg to each of these items indicate with an "X”, in

-, {:})

L
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DIRECTIONS:
L L-UIR UL S

1.

2.

3.

5.

TH! WASHINGTON STATE UNIVERSITY VOCATIONAL muqmon
) : GUBIICULUH SPECIALIST PROJECT

fretend

{

3 "\l

Roles snd Responsibilities of the
Vocational Editstion Curpiculum Specialist
{n RESEARCH AND DEVELOPMENT :

B '
_Ydentifying future stats and national trends
" n work forcs, technology, and educstion

which affect curriculom design and instructton,

Locating and uilllzlng locsl, reglonal, snd

, vational manpover dsta to ldcntify occnpnti.onal

training nuda. '

Evaluating regional progfnl to identify
resources lnd‘to avoid unnecessary duplicstion

Evaliutlng local programs to assess program
priorities and constraints.

Directing the planning and execution of

"+ experimentsl studies snd programs.

Stinulsting stsff involvement in the
research and development of experimental

prograns,

' Condugting ;ux:v‘eyl of commyhity occupational

needs,

Conducting surveys of general student needs
vithin the community, including. the need
for basic skills, ]

»

OE 189,389-1
OMB No$ $1-874067

Indicate with an *8*, in- the appropriote space, how important you belfeve the roles and responsibilities . \
are i'or a person who may assume 3 position as 2 Vocational Education Curriculum Specialist !

EXTREMELY, ]  VERY
IMPORTANT | IMPORTANT

MODERATELY
D{PORTANT

SLIGUTLY
IHPORTANT

NOT
DMPORTANT
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9. Identifying major curticulun inprovenent
needs, !
0. ldentifying community resources as support

1
. for instructional programs.

11, Settfﬁg up* program evaluation design,

12. i&recttns the preparation of criteria for
~ the evaluation of instructional staff,

13. Selecting and preparing program evnlua:ton
instruments.

14. Inspecting instructional areas’'to evaluate
the learning environment (e.g., lighting,
sound, temperature, appearance, etc.).

15, Evaluating the accomplishment: of goals and
reporting results to the public.

. 16, , Coordinating the evaluation of -the

instructional program.

a 0

Please add below other reaponsibilttieo.
not 1nc1uded 1n-the preceding list,
vhich you'thiak mdy be fmportant for
8 Vocational Education Curriculum Specialist
in RESEARCH AND DEVELOPMENT

17.

18,

. 19, -y

EXTREMELY |  VERY MODERATELY | SLIGHTLY |  NoT
IMPORTANT | IMPORTANT | IMPORTANT | IMPORTANT | IMPORTANT
[
—
. »
2
N '
" ‘~
.‘. :*:

-

R TI

62T
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23,

2.

25,

- 26,

7.

8.

Vocationsl Education Currfculun Specislist
in PROCRAN IHPLM‘ITATION AND DIRECTION

prograns. ‘

. Coordinating srticulstion between grade

-conmittees,

-Assiating teachsrs in the prepsration and

) Assisting teachers fn working with students .

_or {ntereat.) v -
'llelplng teachers to apply lesrning snd

development.

: \'hu-J

Roles snd Rllpol;libllltlel of tha

EXTREMELY

. IMPORTANT

VERY
IMPORTANT

MODERATELY

THPORTANT

>

SLIGHTLY
TMPORTANT

K

Coordlnntl'nx the fdlntﬂlculon snd/or
adoption of philoguphy and policies
vhich sffect pror,lduru. gosls, snd

Guiding the selection of short.snd long e
_eanige gosls of curriculum snd fnstructiom; < |~

levels and between achool units,

toordinaung the work of curriculuﬂ

design 3f courass of study suited to
student, staff, and/or community needs,

Provldlnk changs models to ba used for
planning and. redesigning curriculum.

Working vith sdvisory groups from business,
industry, political systems, and sgencies
fnvolved in curriculsr development snd

change.’ \ ] :

"

displaying specific needs (e.g.,
disadvantaged, minority specisl sbility

notivational theory to curriculum




29,

.

n.

J3.

E | W,
3.

3.

sh.

ERIC
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0.

_for clasaroom instruction.

" for students.

a Vocational Education Curriculum Specialist

- .““:A.  Bage -4

EXTREMELY
IMPORTANT

VERY

IMPORTANT

MODERATELY
IMPORTANT

‘

SLICHTLY
IMPORTANT

-

Not

IMPORTANT

Writing state or federsl program
applicacions ralated to vocatfonal
sducation.

w

Coordinating local and !-dernl.progrlml
related to vocational educacion. {

Assisting teachers in the preparation of
sequenced and integrated curricula.

Coordinating the use of resource people

Coord;nntihg edutational field experiences

Please add below other responsibilicies
not fncluded in the preceding list,
vhich you.think may be important for ,

in PROGRAM IMPLEMENTATION AND DIRECTION

~

-~ q:-_:(;

g

%
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~

8.

». .

teachers.

1]
Roles snd Responsibilities of the
Vocationsl Educatton Curriculum Specialist
in SELECTION AND DESICN OF INSTRUCTIONAL
' HATERIALS AND STRATEGIES
Coordlnltln; ths uhcuon of sducstionsl
materisls snd squipment.

Assisting tsschers in gslecting fnstructional
strategiss vhich gre consistent with
-progrém objactives, .

_Disseminsting fnformation sbout nev
instructionsl uurhll snd cqulpﬂent to

2

W

40. Assfsting teschers in developing instructionsl

A

—

a2,

43,

4

F

w

"

matsrisls. ) By

Clrculeting revievs of racently published
saterisls snd nev techniques for updating
programs, . _ .

Assisting teachers in ths gelection snd
preparation of instructional materisls for
diverss student interests snd sbilfty
levels.

Asslsting teschers in the salection .
and evaluation of innovative fnstructional
techniques,

Directing the prspsrstion of lesrnin
sctivity packages. l\

"Asstiting steff fn the estsblishment snd
sdainistrstion of lenrﬂng materisls
centers. ’

Pege ~ 5

.
K3
EXTREMELY | . VERY NODERATELY | SLICHTLY WT
IMPORTANT | TMPORTANT | IMPORTANT | IMPORTANT | DMPORTANT
]
i k‘
. )
j 1
’ * 4
’
0
N ' §
“k
T
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Plaass: add balov othsr responaibilities
not includad in the preceding list,
vhich you think may be {mportant for . -
a Vocational Education Curriculum Specislist’
in the SELECTION AND DESIGN OF
\ INSTRUCTIONAL MATERIALS AND STRATEGILES )

A6,
'

(YR

48.

Roles and Responsibilities of the
Vocational Education Curriculum Specialist
in STAFP SELECTION AND DEVELORMENT

49, Recruiting new personnel. -
56. Evaluating credentials and qualiffcations
for certification of prospective staff,

51. Intervieving and rccmendlng candidates for
poaitions, * ‘

52. Assigning pqrooﬁne,l .

53. Planning orientation programs for nev staff,
5. Maintaining personnel records ofp.,_
instructional atafff i
5. Supervising instructional activities of

.t'f‘i‘- . . '
56, Supervising the evaluation of instructidnal

staff.
o

Paga - 6

-

EXTREMELY VERY MODERATELY | SLIGHTLY NOT-
IMPORTANT | IMPORTANT | IMPORTANT | IMPORTANT | IMPORTANT

@
L

’
Ll
.
.

€ET
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Page - 7

pxrapveLy | - vare NODERATELY | SLICNTLY- wot
neortant | noortavr | Deortant | neoatant | neoarant

37. Tretoing pareonnel to eseume leaderehip rolas .
in ateff devalopment. . :

38, Preparing etaff for epacific ln-nrvlc‘ roles.

' 59¢ Ornnlun. ln-urvlca education for tncluu | : -1
' and steff to improve compatencs in »
A inetructionsl techniques.

60. Asefeting teachars fn devaloptng ekille tn
the ust of multi-medie lnurhh and
techniques.

61. Working with guidence personnal to davelop
atudent occupational everanees.

62. Conducting reguler eteff devalopment sessfons. g ,

6. Asesseing etaff eatlefaction with program,
in-eervice trllnln;.:‘ind‘o; evaluat fon,

64. Inftieging atalf tyenefere for the improvement o
of inatructional parformence. A : . .

63. Hlkln;' ncomcl{di:ttpnn for diemiseel of
personnel. e : i

‘
a

w5 -/ 136
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: J ¢
. \ . " Please add below other responsibilities e B )
not included in the preceding list, EXTREMCLY VERY - MODERATELY { SLIGHTLY | - . NOT
vhich you think may be {mportant for +  IMPORTANT | IMPORTANT ‘| IMPORTANT | IMPORTANT | IMPORTANT
& Vocational Education Curriculum Specialist ¢ : . .
: - in STAFF SELECTION AND DEVELOPMENT - ’ ‘ :
, ‘ , . . N
< . ' . 67. . Al T .
vy . B
. : » . d . ’/ .
68. s . A ' N i I
. 3 ' " //:‘ .
; . . ] Roles and Responsibilities of the & ' S L
oo v " ‘Vocational Education Curriculum Specialist o o o -
.S J ‘ in  BUDGET AND.FINANCE 3‘ , .
69." Coordinating preparationt of budgets. ' v ; . .
.70, .Establishing curricular priorities far ' , ‘ - . ’ : g
’ inclusion in the budget. ] : e B
. B 1
n. -Ider‘\'t_;fylng financial resources and grant o ' .
prograns for experimental projects. ) a8 I
. : S - I3
72.. Apolying knowledge of local, state, and e A A ‘
federal financial regulations to the EE -
. develop'nent of vocational education S 4 -
prograns. -
" 73. Coordinating purchase of Ins'ruccional f
’ mr.er.lals and equipment. - :
- 74. Accouncing-for expenditures, (e.g. consultants, ’ Cl ﬁ R
materials, etc.). -~ ) , g ol g
~ . j - R
-~ ‘Q‘-«’ . e N S ’ *
, ‘ )
& m . v£ N »
. N a
. ; e
R
- L4 3 Al
N ?
) ey
o . ¢ T
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5.

e

16.

n.

Please add below other responaibilities
* not included in’the preceding list,
vhich you think may be important for

& Vocational Educatisen Curriculum Specfalist

EXTREMELY

IMPORTANT | IMPORTANT

MODERATELY
IMPORTANT

R

in BUDGET AND FINANCE

-9t
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DEVELOPING CURRICULUM: GOALS OBJECffVES AND INSTRUCTIONAL PLANS--MODULE 1
-01.}. \J\’

Required References

*Recommended but not required

Bloom, Benjamin. ed. Taxonomy of Educational Objectives. Handbook I: Cognitive

Domain. New York' David McKay Co.’, Inc., 1956.

Bloom, Benjamin S.; Hastings, " J. Thomas; and Madgns, George F. Handbook on Form-

ative and Summative Evaluation of Student Learnigg New York: McGraw Hill,

1971.

*Byers, Edward E., and Huffman;'Harry H., eds. Writing Performance Goals: Stra-
tegies and Prototypes. New York: Gregg Division/McGraw Hill Book Co., 1970.

Davis, Robert H., and Yelon, Stephen L. Leerning¥§ystem Degsign. New York:
McGraw Hill, 1974.

Fryklund, " Verne Charles. Occupational Analysis. New York: Bru\e\Publishing Co.,
1970. ‘

Krathwohl, David R.; Bloom, Benjamin S.; and Masia, Bertran B. Taxonomy of

Ny Sy - ~ ¥o.Bd cational Objectives, H dbook II: Affective Domain. New York: David
‘, Kay Co., Inc., 1964. .

Mager, Robert. Developgng Instructional Objectives. Belmont, CA: -Fearon
Publishers, 1967. } - :

. Goal Analysis. ‘Belmont, CA: Fearon Publishers, 1972.

Mager, Robert, and Beach, Kenneth M. Jr. Developing Vocational Instruction.
Belmont, CA: Fearon Publishers, 1967.

~McAshan, H. H. The Goal Approach’ to Performance Objective. New York: Harper
and Row, 1970.

Popham, W. James, and Baker, Ev%, §ystematic Instruction. Englewood Cliffs,
NJ: Prentice Hall, 1970.
. Planning an Instructional Sequence. Englewood Cliffs, NJ: Prentice
Hall, 1970. ' ’

. Establishing Instructional Goals. Englewood Cliffs, NJ: Prentice !
Hall, 1970. TN o :
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7” EVALUATING AND USING NEEDS ASSESSMENT AND MANPOWER INFORMATION--MODULE 2

Required References

C .

*Recommended but not réﬁuired

.Bell, Terrel H. A Performance Accountability S&scem for School Adminiacrators.
West Hyack, NJ: Parker Publishing, Inc., 1974. ‘ “

- Crum, Dwigﬁt R. "Implications for Planning’Vagational Education Resourcea."
. American Vocational Journal Vol. 46, No, 4 (April 1971): 26-29.

Feck, Vincent. What Vocational Education Teachers and Counselors Should Know
- About Urban Disadvantaged Youth. Columbus, OH: Center for Vocational
Education, 1971. ED 059 531. / ’ .

Goldstein, ‘Harold. "America's ﬁanboﬁer~needs for the Seventies, Clues to the
Tagks Ahead." Americaquocational Journal 46 (April 1971)' 18-25.

Kaufman, Roger A. Educational Systqm P{anniqg. Englewood Cliffs, NJ: Prentice
Hall Inc. ’ 1972. - ) / .

‘j‘<

kemp, Barbara H. The Youth We Haven' é Served. A Challenge to Vocational Educa-
* tion. Washington, DC: Office of Educacion,ineparcmenc of Health, Education
and Welfare, 1966. / i o
. ) 3 /
" Kidder, David. Review and Synchesih of Research of Manpower Forecasting for
° Vocational-Technical Education. Columbus, OH: CenEer for Vbcational Educa-

.. ‘tiom, 1971. ED 058 391. /

: 7 . /
‘Lockette, Rutherford E., and Daveénport, Lawrence F. Review and Synthesis of
“Research on. Vocational Education for the Rural Disadvantaged. Co%umbus,
© '." ‘OH: Center for Vocational/ Education, 1971. ED 058 391.
P / v
Mager, Robert F., and Beach, Kennech M., Jr. Developing Vocational Instruction.
Palo Alto, CA: Fearon Publishers, 1967. ‘ °

Hehmet, Ozay.. Methods of Fofecastigg;ﬂanQOWervRequirements with Special Reference

‘ .to the Province-of Oncario. Ottawa: Ontario Department of. Labor, 1965.
ED 022 896. / ' '

i
/

Miller, David H., and Bermy, Suzanne. Disadvantaged Youth: Answers to Questions »

on Vochtional and Technical Education. _Columbus, OH: Center for Vocational
. Education, 1972. Fb 074 228. :

Nebraska Research Coordinating Unit for Vocational Education. Procedure for
Determining V Vocat'ional Education Needs Through Community Analysis.
" Lincoln, NG: Ugiversicy of Nebraska, 1968. ED 023 916. »
. /o
Oaklief, Charles.. Béview'aad Synthesis of Research on Vocational and Technical
~ Education for fthe disadvantaged. Columbus, OH: K ERIC Clearinghouse for
Vocational anF Technical Education, 1971. ED 058 390.
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0'Donnell, Edward T. 'Occupational Statistics: Some Thoughts for Uncertain
Users and Producers.” American Vocational Journal 51, No. 4 (April 1976):
40-43. ' B , .

Ohio Center for .Vocational Education. "Module B-1, Dgtermigy’heeds and Interests
of Students." Professional Vocational Teacher Module. Columbus, OH: Center
for Vocational Education, 1975. ' .

’

. -Third Annual National Vocational-Technical Teacher Education Seminar
Proceedings, Teaching Disadvantaged Youth. Columbus, OH: Center for Voca-
tional Education, 1970. ED 037 540. ' . - S

=
T

Robinson, Oliver W., and Schmitt, Henry E. What School Administrators Should

Know About Vocational Education for Disadvantaged Youth in Rural Areas.
Columbus, OH: Center for Vocational Educatien, 1971. ED 057 181.

Schroeder, Paul. Vocational Education for ‘the Handicapped:. A Bibliograph of
' ERIC Documents. Bibliography Series # 20. Columbus, OH: Center.for

Vocational Educatipn, 1973. ED 083 480.

*Sharp, Laura. '"Vocational Education for the Disadvantaged Groups." Edited by
Gerald G..Somers and J. Kenneth Little. Vocational Education: Today and
Tomorrow. Madison, WI: Center for Studies in Vocational and Technical
Education, University of Wisconsin, 1971. '

. Somers, Gerald G. 'Critique of Manpower Projections for Instructional Staff in
Vocational Education." Edited by Rupert N. Evans and David R. Terry.
Changing the Role of Vocational Teacher Education. Bloomington, IL: McKnight
and McKnight, 1971. :

Stoops, Eméry; Rafferty, Max; and Johnson, Russell E. Handbook of Educational
Administration. Boston: Allyn and Bacon, Inc., 1975.

Taba, Hilda. Curriculum Development: Theory and Practice. New York: Harcourt,
Brace, and World, Inc., 1962. N L

Tyier, Ralph. Basic Principles of Curriculum and Instruction. Chicago: The
University of Chicago Press, 1975. ;

U. S. Department of Labor. Dictionary of Occupational Titles,Vol I and Vol II.
_Washington, DC: U. S. Government Printing Office, 1965. :

* . Manpower Report to the President. (Annually) Washington, DC: U. S.
_Government Printing Office.

VU. S. Department of Labor, Bureau of the Budget. ' Standard Industrial Classifica-
* tion Handbook. Washington, DC: U. S. Government Printing Office, 1972:

U. S. Department of Labor,-Bureau of Labor Statistics. "Looking Ahead to a
‘ Career." (Slide series) Washington, DC: U. S. Government Printing Office,

1975. |
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. Occixpational Outlook Handbook. (Biannual) wéahiﬁgton, DC: U. S.
Government Printing Office. : d

x / « Occupational Outlook Quarterly. (A1l volumes) Washington, DC:
// U.  S. Government Printing Office. - o

s

*U. S Department of Labor, Manpower Administration. Manpower. (All volumes) & -
Hashington, DC* U. S. Government Printing Office.

/

§ .

%‘ "U. S. Labor Forxce: Projections, 1985." Monthly Labor Review 93 (May’ 1970) 3,. 9 '
¥ Walker, Robert. What Vocational Education Teachers Should Know About Disadvan-

) / taged Youth in Rural Areas. Columbus, OH: Center for Vocational Educgtion,

/o 1971." ED 059 352.

Manpower Priorities and Dollars. Final Report. Colmnbus, OH: Center for

2
25 2 ' o
5 % ! Young, Robert C., Clive, William V.; and Miles, Benton E. Vocational Planning:
v / Vocational Education, 1972. ED 062 515.

/ . *
; o
E
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PREPARING FOR CURRICULUM CHANGE——MODULE 3

Requiteg~Referenceé\
*Recommended but not required

Alfonso, Robert J.; Firth, Gerald R.; and Neville, Richard. Instructional
Supervision: A Behavior System. Boston, MA: Allyn and Bacon, 1975.

Culver, Carmen M.; Sherman, David; and Lieberman, Ann. The Power to Change:
Issues for the Innovative Educator. New York: McGraw Hill, 1970.

Firth, Gerald R., and Kimpton, Richard D. The Curriculum Continuum in Per-

spective. Ithaca, IL: F. E. Peacock, Inc., 1973.

Havelock, Ronald G., and Hﬁvelock Mary c. Training for Changg @gents.‘
Ann-Arbor, MI: The University of Michigan, 1973.

A
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.~ ORGANIZING INSTRUCTIONAL:STRA;‘QIES--MODULE 4

Strategies

) Required References -
*Recommended but not required
Grunlund, Norman E. Individualizing¥4;aseroom Instruction. Néw York: Mac- ./‘
sy nillan Publishing Co., Inc., 1974. o
-~ ) .

*Haves, Virgil M. IndividualizingﬁInatruction. A Teaching Strategy. New
York: Macmillan Publishing Co., Inc., 1970.

Hoovér, Kenneth H. The Professional Teacher's Handbook: A Guide for Improving
Instruction in Today's Secondary Schools. Boston, MA: Allyn and Bacon,
Inc., 1973. 7

| *Kapfer, Philip G., and Ovard, Glenn F. Preparing and Using Individualized
Learning for Ungraded Continuous Progress Education. Englewood Cliffs,
NJ: Educational Technology Publications, 1971.

ikim;"zdgene C., and Kellough, Richard D. A Resource Guide for Secondarz_School'
' Teaching. New York: Macmillan Publishing Co., Inc., 1974. - &

*National School PublicARelations Associatioﬂ. Individualization in the' v
Washington, DC: National School Public Relations Association, 1971.

Rosenthal, Robert, and Jacobsen, Lenore. gzggplion in the Classroom. New York:
’ - Holt, Rinehart and Winston, 1968. Y . .

'
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., ' N PREPARING INSTRUCTIONAL MATERIALS--MODULE 5 P
SN - Required References

*Recommended but not required

»

N | .
A Manual of Style. 12th ed.

‘*Ashley, Paul P. Say It Safely: ) Leg ts ir ng, Radio, and Tele-
.vision. 3rd ed.’ Seattle: /University of Washington Press, 1966.

Benathy, Bela. Instructional Systems. R'Belmont, CA: ° Fearon Publishers, 1968. -

Bennett, James, and Hnncrief Martha. Instructional Materials for Occupational
Education. Ithaca, NY: Cornell University Instructional Materials

Services, 1975.

Books in Print: An Author-Title-Series index to the "Publishers Trade List
Annual.” 2 volumes.  New York: R. R. Bowker Co. (Annually).

Bruce, Herbert H., Jr., and Daly, J. Joseph. "Stretegiea for Disseminating
Curriculum Support Materials." American Vocational Journal VII
(October 1973): . 29-31. EJ 084 007.

Flesch, tholph. The Art of Readable.writing, New fork: Harper and Row,

. 1974.

. _ L
Kemp, Jerrold E. Instructional Design: ‘A Plan for.Unit and Course Develop-
ment. Belmont, CA: Fearon Publishers, 1971.

' . Planning and Producing Audiovisual Materials. 3rd ed. New York:
Thomas Y. Crowell Company, 1975. :

Klare, George R. The Measurement of Readabili#x, Abes, IA: 1Iowa State
University Press, 1963.

Mager, Robert F., and Beach, Kenneth M., Jr. Deveioging Vocational Instruc-
* tion. Belmont, CA: Fearon Publishers, 1967. .

National Trade and Professional As A_iijiation Directory. Washington, DC:.

L Columbia Book Publishers. ally) )

; ~

¢ Oxley, Vincent Edward. "Trade and Technical Instructivnal Materials: Their
Status, Preparation, and Use.'" Unpublished Ed. D. dissertation, University

of Missouri, 1969. ED 031 602. ‘ .

Stadt, Ronald W.; Brittle, Raymond E.; Kenneke, Larry J.; and Nystrom,

Dennis C. Managing Career Education Programs. Englewood Cliffs, NJ:

Prentice Hall, Inc., 1973.

- Strunk, William, Jr., and White, E. B. The Elements of Style. New York:
. *Macmillan Publishing Co., 1972. .
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Taba, Hilda. Curriculum Development: Theory and Practice. New York: Har-
court, Brace, and World, Inc., 1962.

Todd. Ronald D., and Hawthorne, Richard D. "Hodification of Curriculum Materials."
American Vocational Journal 48(October 1973): 42-44. .

Tylet, Ralph. Basic Principles of Curriculum and Instruction. Chicago: Univer-
sity of Chicago Press, 1949. ‘

u. S. Depattnent of Health, Education, and Welfare. National Center for Improve-
ment of Educational Systems. Familiarization and Dissemination of Selected
Vocational-Technical Curriculum and Resource Materials. A Final Report. e
Edited by Minnie Boggs and Barbara Luckner. Honolulu: University of :

. Hawaii, June 1975. ED 110 853. :
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‘ ‘ ‘ PRBPARfNG FOR CURRICULUM EVALUATION--MODULE 6
| Required References bl

1

' #Recommended but not required

*Ahmann, J. Stanley. Evaluating Pupil Growth. S5th ed. Boston: Allyn and
Bacon, 1975. R s *

;Alkin, Marvin C. "Critertgn-referenced Heasu;emeﬁt and Other Such Terms."
C.S.E.. Monograph Series in Evaluation, #3. Center for the Study of
Evaluation. Los Angeles: University of California, 1974.

Bloom, B. S.; Hastings, J. T.; and Madans, G. F. Handbook on Formatig!kgnd

Summative Evaluation of Student Learming. New York: McGraw Hill, 1971.

*Buroﬁ, Oscar K. Mental Measurement Yearbook. Highland Parks, NJ:- Gryphbn'
’ Pl'eSB, 19700 ' ) fo.

*Cronback, Lee J. Essentials of Psychological Testing. New York: Harper - ' .

-« .—and Row, 1970, - —

*Green, John A, Teacher-ﬁade Tests. 2nd ed. New York: “‘Harper and Row, 1975.

'~ Lein, Arnold J. "Construction and Use of Observationdl Tools." Measurement
. and Bvaluation of Learning. Dubuque, IA: Wm. C. Brown, 1967.

*Hager, Robert. Preparing Instructional Objectives. Bqlmont, CA: Fearon
Publishers, 1975. o -

'*Payne,-David A. The Assessment of Learning: :Cogg;tive and Affective.
Lexington, MA: D. C. Heath, 1974. . ‘

- #*Peatman, J.oG. '"Definition and Sources of Error in Samplihg;" fDeacrigtive
and Sampling Statistics. New York: Harper, 1947. .

a

Popham, James W. ' Educational Evaluation. Englewood Cliffs, NJ: Prentice
Hall, Inc., 1975. ‘ ) :

Taba, Hilda. - Teaching Strategies and Cognitive Functioning in Elgmentary
School Children. Cooperative Research Project No. 2404. San Francisco:

San Francisco State College, 1966.

Test Development Staff. Instrument GCuide. Princeton, NJ: Edhcatibnai
Testing Service, 1971. . o

*Wiley, C. E., and Schroeder, G. B. Roles of Participants in Educational
Accountability. Denver, CO: Cooperative Accountability Project, 1974.

*ittrock, M. C., and'W11ey, David E. The Evaluation of Instruction. New York: A
. - Holt, Rinehart, and Winston, Inc., 1970.
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PROMOTING PROFESSIONAL GROWTH ANBQSTABF DEVELOPMENT--MODULE 7

Required Reférencea‘

*Recommended ‘but not required

-~

Alfonao, Robert J., Firth, Gerald R.; and Neville, Richard F. -Instructional
Supervision. A Behavior System. Boston: Allyn and Bacon, Inc., 1975.

Department of Superviaors and Directora ot Instruction. Newer Instructional
-« Practices of Promise. Twelfth Yearbook. Washington, DC: National :
B Education Association, 1964. . - _ ‘ -

Evans, Rupert N., and'Ierry, David ﬁ., eds. Changing the Role of Vocational
Teacher Education. Chicago: McKnight and McKnight, 1971.

a ;Good, Carter V. Dictionary of Education. New York: McGraw-Hill Book Co., ]
v 1973. . ! ’ ' ’

" Law, Gordon F. ed. Contemporary Concepts in Vocational Education, First.
Xearbook of the American Vocational Association. Washington, DC:
American Vocational Associationm, 1971. -

‘Marks, James R.; Stdopa,'Emory; and Stoops, Joyce King.: Handbook of Educational
Sggerviaion. Boston: Allyn and Bacon, Inc., 1971, .

Stadt Ronald W., Bittle, Raymond, E.; Kennelle, Larry J.; and Hystrom, Dennia c.
Managing Career” Education Programs.. Englewood Cliffs, 'NJ: Prentice Hall,

Inc., 1973. . -
. . . ' : - . ' R o ] )
*Wiles; Kimball. Supervision.for Better Schools. New York: Prentice Hall,
Inc.j 1950. . . : ) : \

yilea, Kimball, and Lovell, John T. §gpervision for Better Schools. Englewood
f ' Cliffs, NJ: Prentice Hall, Inc., 1975., :
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- Department of Education Faculty. Washin'ton State . Univete:lty '

. * :
._- ‘Dr. William Bakamis ** . i : Dr. w1111an McDougall
Dr. Joseph Cvanhcara ‘ Dr. Ronald Murphy :
.Dr. Robert Harder ‘ Dr. Merrill Oaks S
Dr. Alberta Hill Dr. George Robinson

Dr. Constance Kravas Dr.!Stanley Zehnm. -

Predoctoral Lecturera and Research Assistamts, Department of Education

Rodney Cook : L Jack McPherson
‘Henry Hensen ) ‘ Muriel Oaks

Karen Ingalls ' Jack Robertson
Rochelle Lulow - © Larry Tadlock

* Robert Wieking

VECS Project Fellows

Sandra Gill . : John Keith

Y John Holup : ' Patsy Matsunaga
Jerry Keiser _ : . ‘ " . Robert McLaughlin
- B :’ "" N ..’ . ) ‘ . ' \ e
- Other Graduate Students, Department of Education
' o David Enigh ‘ - N - Jeanette.Htmyon _
‘ George’Lelqkis RN e , Margaret Sack _ -
. o T ‘li
" Consultants e '
.Dr. James Bikkie ° X v . - Dr. fhomas Dean, Dean . '
.Department of Vocational Teacher A .School of Applied Arts and.
~ Education ' Sciences
.. College of Education : e California State University
University of Idaho . ' Long Beach, California
Hoscow, Idaho ’ : ‘ ) A
Miss Isabella McQuesten' ' Dr. Jerome Moss, Jr.’
Professor of Vocational ‘ ~ .. Professor and Chairperson
Education (Ret.) o " Department of Vocational and .
Oregon State University Technical Education
"Corvallis, Oregon e : University of Minnesota
' < S Minneapolis, Minnesota
Dr. Rita Richey ‘ A " Dr. Steven Selden
Institute for Research and Develop- : Graduate School of Education .:°
"« ment of Competency Based Teacher . University of Pennsylvania
! ‘ Education : , Philadelphia, Pennsylvania
wayne‘State'Univereity ‘ _ _ . . . -
. Detroit, Michigan . : . K S . K
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‘cihonao Straka
Director of Vocational Education
Kent Public Schools
Kent, Haahington T

Dr. Decker, Walker

College of Education
Stanford University
Palo Alto, California

Leslie R. Adams

Vocational Director

Tri-Cities Area Occupational
Education Project

Kennewick, Washington

Members of Advisory Committee

James K. Bender,'ancutive Secretary

King County Labor Council, AFL~CIO

SQattle Hhshington N

Bruce Brennen. Assistant Superintendent
Division of Vocational-Technical and

Adult Education Services
Olympia, Washington

Bill Daniels, Director -
Curriculum Management Center
Commission fo
Olympia, Was in§ton§ i
Charlea M. Fallstroém, Principal
Issaquah High School " .
Issaquah, Washington :

‘.

Dr. Ronald Harper
_.Northwest Regional Educational
Laboratory
_Portland, Oregon _
N .
Richard G. Moe
Vocational Program Director '

Vocational Education’
<m

Office of State Board for Connunity

College Education
Olympia, Washington

. Marion Shinn, Director
Area Vocational School .
Lewis-Clark State Collega}
Lcwioton. Idaho N
L) ) /"v—)")

AN

I,
toAd

John Van -Zant

Director of Occupational Education.

Ventura County -Schools
Veritura; California

.

(&)

R. Harold Anderson, Manager
Information and Activities
Washington Water Power. -
Spokane, Washington .

o
R -

James L. Blue

Office of State Board for .
Community College Education '

Olympta, Waahington .

‘Mrs. Shirlcy Coleman

Coordinator, Career Educatigﬁ

' Seattle School District #1

Seattle, Washington

Higuel Esquivel
Center for Indian and Higrant
Education A .

Toppcnish, Washington

Mrs. Virginia O. Hannig

‘King~Snohomish Area Director

Employment Securities Department

. Seattle, Washington =

‘Dr. Walter S. Johnson, President

Washington Community College’
District #17 .
Spokane, waohington ’

' Dr. Robert C. Roberts

Assistant Superintendent for
Vocational Education

Renton Vocational-Technical.
Institute

Rentori, Washington
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Members of National Advisory Panel

Dr. Myron R. Blee, Chief
Program Bureau, Division of
Community Colleges
Department of Education
Tallahassee, Florida

.Dr. Alonzo Crim, Superintendent
" Independent School District #203
Atlanta, Georgia

Dr. Mary Ellis, President
Ellis ‘Associates, Inc.
College Park, Maryland

L .

Ben Hirst, Executive Director
Vocational and Technical
Consortium of the States
Southern Association of
Colleges and Schools
Atlanta, Georgia

Mr. Lee Knack ,
Director of Industrial Relations
Morrison~Knutsen Company, Inc.
Boise, Idaho :

ﬂa@f
Eha 'Q
George MhCabe \

California State Colleges and C

University Consortium
Program Director
Office of'the Chancellor ’
Los Angeles, California

Frank Pratzner, Director'*

~ Curriculum Planning and Desjign
The Center for Votational Education

- The Ohio State University
Colunbus » Ohio

Dr. Byrl Shoemaker‘

State Director of Vocational
Education -

Columbus, Ohio

\\ “

James L. Blue

Office of State Board for
Community College Education

Olympia, Washington

Ken Edwards, Director ,

Skill Improvement ‘and Training

International Brotherhood of .
Electrical Workers - .

Washington, D.C. - o

‘Curtis Henson, Assistant Superin-

tendent for Career Education
Atlanta Public Schools

-Atlanta, Georgia

Joseph Julianelle, Diréctor _
Technical Assistance and Training

V. S. Department of. Labor"

-\ Manpower Administration

Washington, D.C.

Dr, Bette LaChapelle, Convener
‘Vocational and Applied Arts Educa—

~ tion A R
Teacher Bducat ion ivision ‘ ._j
Wayne“State Univarsity <@j

Detroit, Michigan
P .7

Dr. Jerome Moss, Jr. L
Professor anﬂ'Chairperson ' S
Department of Vocational and Techni- @ =
cal Edqgation . -
University of Minnesota . s
Minneapolis. Minnesota L
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