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The content of this nodnle was used as a . part of a gtaduate courae-

.. An Vocational Technigal Educqtion at Waohington State Univeraity. The
v . ’ . .
effectivendss of the curriculum material was evaluated on the basis of:
. I3 PN

1. Performance data from pre and post tests and other N
evaluative'techniques'uted in the course.
. - . .‘)
+2. .Use of a Curriculum Evaluation Questionnaire which
. e - N

wnl,developed, adminihteted”and ;unnarlzéd by the

third party evaluator, Northwest Regional
Education Labordtory. This questionnaire provided
.- . a facu;tly?.and stuci_ent _r:ting of : 1nd1v1dualization

of the\curritulun,,choice of learning settings ' | _ ,

’ . and ality of curriculum. - ’ f : . K " o
Reviaigns lgfzznal drafts utilized these evaluations.
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_ for and enact curriculum change. Curriculun change.%ey involve revihions.

‘guides, but this alone will not'lead to implementation of revisions or

. C . ) f
innovations. Curriculum speclalists need to develop competencies which

INTRODUCTION

¢ ’

! - : I

_ . - ~ Purpose
The purpoae of this module is to develob the abilitles noededatorplan

T;‘% .
J

’

Wt N\ -~
-in the.performance objecttVelg inatructional procejttel, or-content of a

. e ] .
single course° the addition or- deletion of unita of inatruction of courses

’ Qrom a program, change in the length of training programs, developnent of

&

completely new- programt. chsnge in the focue of the voCational program,

or eliminating prosrams or couriha. s R R o,
fé ) ) » . " _ . o e E
‘ 8 : Co " £ LT
R o - Rationale . rd ’
' . - BN St
Curriculum development in vocational education 1s a continuous process
q/ (Y .

K

z:of adjustment—-adjustments needed,to keep the prog am in alignﬁent with

\the demands of the labor market, educational clie tele, and changes within

~

’occupations. Continuous changea are also needed ":

'ux

‘up-to-date knowledge.and technological developmenfgﬁare_beidg incorporated

!
!

-~ -

inte the training, R _ .
It 18 wel)l kn that chsnge will not* be made by decree nor by, merely
providing new curriculum guides. The vocational curriculum specialist will

assume leadership in formulating goals for cut&iculum planning and curriculum

- V4

‘o

will enable them to be the designers»anh‘engineers of change. A thorough #

N

knowledge of the theory of change and the asility to-apply that knowledge.

et

in a seriea ‘of well timed, sequenced strategies are required for implegenting

v ’ . »

change. o - . - ‘ R ..
: ‘ ‘ . : .

\

A Y
—
3
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Asaumption- ' e T,

Ce%tain generalizatiods;about human behavior are accepted as basic

premises of this moddle. These are: .

i

- 1. people resist change; change may be threatening to one's '
N feeling oT self-vorth and security . ' ' .
. 2. a person 's active participati?n in planning for change is an .

important factor in one’s acceptance of chonge : .
3. new knowledge,\skills, attitudes.\and/or abilities are needed
to effegt change ‘

v

In addition, it has been assumed that change in curriculum is change

in\instruction, and therefore the instructor is a key instrumen! in change.

K At the same time, it 'has been assumed that any major change requires the '

s full support of administrators at all levels and of thosc: who participate

.

in the financial support of vocational education.

[3 T TN R
: Overview

-« . ;! ———— . . '

. -/ This module emphasizes change:’ the nature of changes in vocational
- . ' . . K " ' . K o
’ education, the process of change; change agents, and»the resources used . :

[
//

in. change. The confent and th performancé ob ectives are clogely related
f

./
to other majo& competencies needed by the vocational educator who desires

/ J - A

to specializé in curriculum. ‘Change is usually based upon an assessment
7

. ) N~ .,

of needs ahd both the iﬂi.&iation of change anc{ &nagement of the change
1Brocess usual/y—involves eva!ﬁation. _IQgrefore,,this module may- be '

combined.with>those on Evaluating Needs Assessment Information.and

Preparing for Curriculum Evaluation in a.graduate level course, .

e

The implementation of change is dependent also’upon those most directly

involved in-instruction. :Comunication with teachers, adv‘isory groups, o ‘

apd instructors is essential. Renewal andpupdating of staff is .also jmportant.
N ' " [ . a K

I .
-




. . Thé two aspects of curriculum change indicate its interrelationship to staff

.

development and again,uthis module ﬁay be seen as a companion to the module\

on'Promoting.Prbfessional|G§pwth and Development of Instructional Staff for

,‘cou_rse. ‘-Ma‘ny of the ;learning activitieg pravided in this module are field

< .
oriented. simulacioné inclqaéd in learning activities may be replacgg by

simiﬁ%r activities carried out in a field experiencé'or 1nte:nshiﬁ.

N .Module Prerequisites

This module, like Preparing for Curriculum- Evaluation and'Pfomoting

I

Professional Growth and Development of Instructiongl Staff, is dependent

upon prier training at an advanced level in curriculum théory and curriculum

development. It is highly recommended that the student complete Developinp

Curriculum: Goals, Objectives, and Instructjional Plans before beginning
4 . - "

‘ -

this module. Qrgénizf@g,Instruqtional‘Strategies, Preparing Instructional

‘ Materials, and Evaluating Needs Assessment Information mg& also be considered

as prerequisite. ‘



" PRETEST

Because of the nature of the curriculum chnnge'noduli. n6 formal
pretest is offered. - The material presented in the module is at an advanced

level and the learning activities are unique. Therefore, it can be assumed
N . . b . o ‘ 3
that all students would benefit from their preparation.

. ~N . .
1 .
The aqu:::;d approach to a pretest aétivity is for the_ptofes-or_to

.

agsk the students what type and how many experiences they have had with
curriculum change. Since the value of many of the lenfning activities lies

. v - ] C e a
. dn the sharing of e)xperiences, even students with considerable experience .

.

should be encouraged to participate in the module activities.

- Y . -\ R vl
s . ' ‘ ' ' -
. » ‘ .
. ty ..
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. ' - POSTTEST .

This activity provides an opportunity to examine the entire'process of

curriculum change in a real -aituation. - °* ]
e Student Instructions '

. t o
Plan a visgit with a local sct{ool, technical institute, or other

A

educational agency which has recently_made a vocational curriculum _change. .

. Interview, those involved in making the change and those who are responsible .

\

for jmplementing the changes Your general purpose is to identify the kind

‘of éhgﬁge, the chahge agents, and the resources used in makfh;z. tlie change.
Procedures to be followed are: GO . "‘\‘

* 1. Make arrangements with appropriate adminié;ratot"a well in advatice

w ¢

2. Prior to -the -visit or vigits, develop an interview schedule to

N
v &

. be used as a guide,in conferences with such giksons as adminis—
- : L oe ".' , . .
. o trators, students, counselors, teachers, adv ry committéee-members, C
. 4 . - o
” ¢ . ‘ AN
and parents. ) , < ’

Include such questions as: _ '
- What was the changé? . . ‘ I
- What was the type of change? °

_ - What were basic soci'al, economical, demo.graphic.' technological, _
: : or political rea.son(s) for change? - (\ . *
« - What was ché put.'-pose ;f the change? R '
-“Who suggested the change? ‘ ‘ .

; - Who initiated the change?

.l/ R -‘Who“worked onn the change, arlld" what were their roles? WI;O were -
' “ the key*c’hange agents and what were their roles? (Eiplain why
& they werrev indeed the key_change 'agents.) .
. C = How ‘long‘diid the‘entire‘ change take? Hoq.r.long' did each step/ . -

e

11

.
in the process take?




-
= - Who and/or what were the major obstacles in getting the change ' .

made? . " - ’ ,

What materials and/or resources were used in the process?
L4

h] ’ . . -

SR
How well has the change been acéepted?

How will the curriculum change be evaluated? \\

+ 3. Submit a written report based upon your interviews and observations.
; - .

a. Describe the curriculum chaﬁ‘ge indicating extent,/lftind; of change,
. : . /

and reason for change. Sl
b. Deséribe the procesaes-;sedlin initiating, planning, impiementiﬁg,
and evaluating the curriculum change. ( .
e Identify the app;rgnt key.changb agents and describe their roles.
-Idgnt;fy the‘pover'atructure in the school, community, and state
which influencgd the‘change; Describe their 1nf1uehce..

d. ldentify the materjial resources which were used to inidlate,

implement, apd‘f evaluate the curriculum change.
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. Evaluation Chegklist for POSTTEST Activity” ~ ., o% ‘A e o - oo N
S DR e - .. .

*This checklist is a guide for evaluating the posttest activity. The

. ¥ ‘ - ] ) .
checﬁiist jﬁggesizes the impOrtahce of .comprehensive coverage of the cur-
N . i Ty . L )
'riculum c éhge reported by the observer. ' 7 o T .
e ’ : o S YES © NO  PARTIALLY
Identified change . . . . « o &+ ¢ i o o o : o -

‘Identifjed type of change . . . . + i
. R " . . . o , -x - [ R . . . ] Al

Described purpose of chaﬁge e e e e s'e

Identified source of ghange,,:; e e e et ' .

Identified persons involved and .
their roles . . . « v % ¢ ¢ 0 ¢« o « &«

Described material-re?ources° e e e S isnainl I : e

- . A
. : . : - )

*‘_: bescribedimajor obstacles . ' « « o o o o ! ‘ ') Lo

DEScribed degree of acceptance e e . .- . K

~ - ’ » ' — .

Described method(s) of evaluationa. e L b h“kg
S /' T $

B Described power Structure . . . o . o . . '




.. 'PERFORMANCE OBJECTIVE 1 [ . : ®

Explain the basic kinds of changes which mey be desired wﬁthin a
X ‘ . : : ) {
vocational education program and the purpose of various kinds of

~

changes. T . -

'Learning Activityll-a a e

Using the followig&_referenegg, outline the charac- '

~ ) - .teristics, purposes, plan, and components of curriculum i

change. : : '
o References: ' - ) ' , :
'Qk ) &'
Alfonso, Robert J.; Gerald R. Fifth; _and Richard Neville.
Instructional Supervision: A Behavior System. Boston:
Allyn and Bacon, 1975. pp. 161-181. (A discussion of .

change theory.) - ]

Firth, Gerald R. .and Kimpton, Richard D. The Curriculum
_ Continuum in Perspective. Ithaca, IL: F. E. Peacock . .
’ ’ . o 4 Inc., 1973. pp. 311-325. (Describes the charadcteristics,
' - ‘ o purpose, plan, and components of curriculum change and .
: - discusses the operations, interaction, procedures, .
! means and supplies, lo¢ation and services, and results
of curri;ulum changes.)

N

C ¢ Haveléck, Ronald G. and Havelock, Mary C.. Training for

' Change Agents. Ann Arbor, MI: The University of’

Michi n,; 1973. . pp. 7-38. (A review of ‘contemporary \ '
knowledge of the change process.) .

Y

v : Learning "Activity 1-b

~-

Vocational E&ucation Curriculum Specialists.will have had

) experience with various curriculum changes} In a class

- . pa————
b ol

’ session in which these changes are recalled, clagsify

. “ ‘ _ the changes by type and purpose. The.attached transparency.

~ mester may be used sto aséist in this exercise.

L
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- . . 9»
‘. TRANSPARENCY MASTER , L \
‘ " SR ' " e -
e ’ Learning-Af‘tivity 1-b i , . t
#w  VOCATIONAL EDUCATﬂJ;bN CURRICULUM CHANGES - - R
f\ ‘l/', } .
CHANGE' T}/E OF CHANGE PURPOSE OF CHANGE
Example: . // . a . i o .
. intrease business and program expansion increase students' skills .
» . office programs from ’ ’ to improve their oppor- -
_one to two years _ . - Ly ® " tunities for empldyment.
’ ' St B :
‘/'- » 4‘ ‘\( T
,f“;, . g S— . )
. » . /’ . . » e
B /’/ & . -~
'.’f’; 2 ¢ - '
‘ ! / ~ - N\
/”’ > ‘“
// ’ ﬂ
, . : 5
, b
@
hY
N X ‘ .
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.
Learning Activity l-c

Read references thafrrelate to~éon;embor;r¥‘issueé~in
vocationalléducation and examine the‘éample'wqgksheet.

t' UQing the blank worksheet prbvided,_briefly_idencigy'
'the‘referénce,'the‘issue; and tﬁe implication for §§r— \l
‘riéuluh cﬂaﬂge. Anf,lissrof'referenceé will‘need to

be updated each year. Exémples_are: . ) . ,
4. L . o ‘ ) . .

Herridk Neal; Bartholomew, Susan; and Brandt, John..-
"Social Experimentation and the Changing World
of Work," Developing the Nation's Wogk Force,

: - Yearbook 5. (ed.) Merle E, Strong.,%shington,u ¢ o

. o L o DC: American Vocational Association, 1975. -~ ' " ’

Jennings, John F. "Emerging lssues im Vocational

.2 vEducation,” AV Journal, (September 1975) 50:
29-32 ’” : ‘ -

}gtntional Education in America's ‘
#es of the 1970's, Chicago, IL: -
¥ Society, 1972b. 12 chapters. ' ‘

Leighbody, Geralq

American Technié

Theme ‘1 ssues of AV Journal, such as: "Facing Issues at 1 !

«  Anaheim." (February;, 1976) Vol 51;.'Matching People ' N
with Jobs."” (October, 1975) Vol 50; "The Mushrooming |
Vocational Curriculum.”” (October, 1973) Vol 48 :




I ' : »
' Example for Legrning Activity l-c B v

- v .
1

CONTEMPORARY ISSUES [IN VOCATIONAL EDUCATION:
IMPLICATIONS ‘FQR CURRICULUM CHANGE -

i,

Reference: : : ..

Dean, Thomas, C. "The Industrial Education Concept." American Vocational .
Journal, Vol 51, No 2, (February, 1976), pp. 75 78, 81

%

Issue: the role and relationship of trade and industrial education and

~

L

oy
P

«\ ) . . | ‘ . . ’
i ?a» 2. a continuum of indu#trial education from junior high school

k
industrial arts.,

fﬁplication(s) for Curriculum Change. * The artic1e discussed the pros and

cons- of integrating industrial arts and ‘trade and industrial education. . As

this dialogue‘concerning cooperation between industrial arts and trade

. /o ﬁ .
and industrial education continues, many implications for curriculum change

surface. for example, if trade and industrial education and industrial'artsl

were both combined under an umbrella—like term "industrial education,"

.
® ! g ’ t,_-

_ the following curriculum changes would be possible.

1. combined; feacher eduéation programs,

through post-secondary technical schools,

‘3. - elimination of the fepetition«of.subject'matter content, and

-

4. . earlier specialization by students.

~

17
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Worksheet Master: Learning Activity l-c
'CONTEMPORARY ISSUES IN VOCATIONAL: EDUCATION:
’ IMPLICATIONS FOR CURRICULUM ‘CHANGE
REFERENCE :

-

i. S
~ISSUE: - -

Iy

‘ \
& ¥
L3 ?;\» ’
v, \\\' ; *
& N \\
o ~ T
/' . -
) J % . ¢ v
REFERENCE: ) .
¢ ) o - N .
‘ ¢ . . , , B
". _. * v » ' P
¥ ; ;
ISS . “ . . -
. # ]
? ] " T . .\ .
4 - N
’ Y h " ) ‘ ﬁﬁu '- :: .
S ' - : %*w' o ®
IMPLICATION(S) FOR CURRICULUM mGE: . o 'J
; R . 4
goloemeT
N . ¥ ‘
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A : { :
- . , . s . - - - R v
. . : : ® v - . . . . .
PERFORMANCE OBJECTIVE 2 N
. . ‘ . . - .' . .
Describe and diagram the procedural steps for*initiating, planning, o o 4

‘implementing, and evaluating a curriculum change.'

Curriculum change demands a well designed plan. Th} exact procedure
and the particular model to be used vilr depend ‘'uppn both the“type and the
complexity of the change. 'A di%cription of one - model/}s-ptbsented following

the directions for the two learning\activities. Co 1 - “ w

4

).

Learninngctivity 2-a ' ‘ .f:pf_ . o ' o i.i_

. Read: "Description of the Tentative Model for Curriculum R
: Development ‘and Evaluation.—- - on the basia of sthﬂents

LY

' -~f~ prior knowledge of particular curriculum changes that
~ each describe and diagram the procedural 8 that were °
husgd to Qnitiate, plan, implement, and eValuate the change.

After these dfagrams have been made, compare the procedure ey,

that was used with the model and:

4

1. identify ‘the differences, and -

Lol

2. explain_the apparent reasons for the differences.,

Reference:!

Evans, Rupert N. "Description of the Tentative Moc .
c Curriculumi Development and Evaluation.” Unpublished . ’
L, ' diagram developed by Rupert N. Evang, based on a '
: ' model developed by Jacob Stern, Universit9 of
Illinois, Urbana, IL. :

N

EHe

_‘ have been 1nade in a vpcational education’ pgtam, have T
ps r



‘. '..n. 1«‘ b. . " ) ] \ j ) ' . . ) | - N ' - . '.. :' ,_‘..
‘ g ‘gearningiActivity 2-b o I )
. ." S ' ‘.‘”Using three (3) or four (4)\of the student 8 descriptions . _
« =T LT o
- and . anélyses/that represent different types of change,

prbvide_an‘opportunity for a clessroom discussionmﬂn'whiqhv
;?A,' . ' ,Eitbnclusione and generelizatinns regarding curriculum chagﬁe .

s . N S - N . X
' e ..J : " procedure can be formulated... ' -

X

o PR - . . . .
[ R v . .
;
N .
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‘ , ' " DESCRIPTION OF THE TENTATIVE MODEL ‘ .' .
{l’, 7 ; " .FOR CURRICULUM DEVELOPMENT AND EVALUATION . Ty
“' - « / s ’ ! . -1

- -
.

. The following conatitutes a deacrintion of the tenta’f’ive model for program

developnent and ‘evaluation. Contained within the nodel are five aub-modela dealing

with‘grogr identification, pr g am developnent, pro ram ementation, grog

execution and pr gram ev"aluation. Thia deacription is intended to be used ag an »

.\

a’id in understanding the graphic deacription of the model\ on Pase ‘23,

e

SUB-MODEL FOR PROGRAM Inzurrrlcamron -A-. . e
CouLlation of N~ ds ) oy _ “ L ,“; ‘ o
o . ' Statementa of need for possitﬁe programing emanate from varioua organized —_ g
anfl unor.ganized groups within the community, distr.ict, or atate. Suchf state-. S

ments come in the form of. expreased co%cerna for a specific educational progr?m. . j-
Py /- S
. as well as stated concerns with regar{ to problema that may in turn have implica-

- rﬁlﬁa for progrmﬁning, l.e., needs of atudent clientele employment shortagea, '

e %‘;&, B »
vlifck of auffi‘ciently trained pMe‘r'ao nel, etc. Resourcea that the education agency

LEN

v may look to in ﬁ interest of compilihg needs include businesa and industry

“Igroups, labor unions, educators, representatives of such organizationa'as the

n

employment service, other assoclations: representing various professional ‘and

’nonprofeaai‘onal 'group's, influential parties and political'\leaders, potential and

2 N - -

exi.ati'ng studenta and the general populous.

Credibility Test cee SN v

”

All input obtained from community resources in the compilation, 6f needa must
N \ (
be tested or analyzed in view of the following: evaluative criteria to gssess the

® " l

: credibility of each: of firat importance 1is the number of aourcea expressing the

RN | . - X
need, mobility factors, nature of the technology or area of occupational or -

v

. technical training} and an empirical check on the need. Reaources the educat- -

4

tional agengy may dra_w on in per ng the activity of the credibility test !
‘ . : N \ . ) * A
- - \ i . N >
( ~ - L. S ‘ ‘




) sultants. In further defining the need it is important that one consider eval-

2

16 - o ST
include further discussion with"the\sourcss of the stated need, internal expertise,

-

‘advisory groups, and‘other consultants. Hsvin& completed the credibility test,

[

the curriculum planner should be in a positibn to determine whether to proceed
with further development in é;rms of defining the need/ér, f‘ inauffiéient infqr-

mation is available to establish the credibility, it may become qpcessary to

‘recycle to the compilation of needs and in turn,the)source~of need for fursher

- ”

informstion and substantiatio . { '\_' ' g 'f' '\_ :

Needs Definition

~* After expressed needs have be

.. 18 necessary to determine prog

. . e
h-processed through the credibility test, it
'implications of the-stated needs on the basis

of a careful analysis of each Resources that can be brought to bear in carrying

out this activitm include internal expertise, advisory ‘committee groups and con-
5 §

-

uative criteria such as the degree of agreément between various organizations
or;indiyiduals expressing similar needs ang/the specificity of theirvre:ponses
as 1it relagesfto training; or a‘description of desired parformance capabilitiesl
After completing the definitisn'of the need, .the curriculum planner again
is in the position of going ahead to the identification of the possible program,'
or. in the event that insufficient information is available,}it may be an indi-
" cation that one must recycle to the point of again assessing the credibility of

the need or in turn, returning to the source of the need for further information. .

4hlgentification of Possible Programs

Assuming that the curriculum planner 18 able to define the need in terms
_that give rise to a possible program for an educational institution, it is then
possible to develop a tentative proposal for a program area giving particular.
attention to the inputg'in terms of students and resources, and thewoutputs in

terms of training capability. ‘Resources the curriculum planner may draw on

include internal resources, consultants, established programs and the sources of

need., - ) ..'_H‘ :WWHM . zgizn

. Q

e

l .
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In developing this tentative program p'r”_oposal; the curriculum planner must

.. be con_stantly, aware of the need for a complete and accgrate specification of the-

p\roduct enter,ing and the product leaving the training program. . oo 5
/ .
' ‘Having completed the identification of a possible progrpm and the develop- ‘w

ment of a program proposal the curriculum planner is in the position of moving

ahead to the feasibility test, or in thehvent that«adequate infotmstion 18’ not

s

. available to- carry ‘out .the development of a possible program, it may be necessaty

<
to recycle to the point of furtheg defining the need or in turn, reverting back to
previous steps vithin the model. kel S - ) )
Feasibility Test Vo . | / : | o .
A prepared program proposal must now be subjected lo a series of feasibility
questions that are important in giving direction to the curricull&m planner regarding T
furthet development of the program, The ,!easibility questions that will serve as
‘ 'evaluativf cr;iteria are as foIlows. . "_, i . I, o ‘ S
75.,’ Is the given program compntible with the philosoph th'e educational
( agency? Does the @ter the development of comprehensive
s . "/‘/. occupational and technical offeriﬁgs" The spectrum of program offer-
- | ings at the educational agency should be consistent with the spt\ectrtm
. 4 .

; of 'manpowver demarids in.the‘ local, regional‘ and state lab‘or markets.

b. Does the .educational agency have available, or can they obtain financial
'resources,‘clas;rooms, laboratories, and'-equipment to carry out this
program? Lack of the's"‘elements would.proba_bly-limpair the establish-
ment and execution of a given program. - i

- C. . Is there a legitimate need for trained manpower in this occupation
"“. .3 , : Jow and in the immediate future? 'l'his need should be documented in

~ -

terms'o-f the local, district, regional area,', and the state:

. R * N N . N
.7 ‘ d. What are othdr educa\tional" agencies in the community, the.regi'on, -or the

state doing:to supply employable people for satisfyiﬁg this given need?
. . ! -

23
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" If the need for manpover is bei“ agequately satisfied by some other

agency& the educational agency should not daplicate these efforts an
produce an oversupply of trained nanpower.

, @ - Would the given induStrial organization, labor organization or other °
/ : - . : e "
\ similar drganizations lend their support to this new program? The - l//

- ‘§ educational egency cannot operate an effective occupational program
_;uithout the support and cooperation of the businesg industry‘orvlabor °
or;anization‘for'uhich—thefpeople are'trained.x . 2
‘ f. ls'it posiible for the educational :gencyrto employ a qualified |
L instructional-ataff'f’r execution of the instructional programs? 1Is
it possible to be financially competitive wiJ% the:relatgd busineas,or
industry in attracting dualified personnel? ror'aome highly-speéialized '

’ .

. programs employnent of qualified instructional personnel may be im-
4

) o 'Possible. _"- ‘ e C ’

- Is there a student interest in the local area for this type of program
1 . - - * . '

“ or eap it be generated? . ( | _ ) ,
h. fAfter completion of this program, could a graduate be p1aced in a
Vs position of adequate remuneration? A school probably cannot justify
\”ﬁﬁ ~an educational program to prepare people for extremely Iow paying

positions.

Some of the resources the curriculum planner can draw upon in 1ooking at

-
-

these feasibility questions include the 1oca1 admir tion, the local board,
. consultants, faculty, and expressed statements of need from existing and potential
- students. : '
Having subiected the possible programfto these feasibility questions, the'
. %~,* curriculun plannerais now in the position of having successfully identified a
program for further curriculum development. In the event that adequate infor- .

'+, . mation was not available to measure satisfactorily the feasibility questions,

b
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. it may be secessary to recycle to preévious steps within the pro ragn’vide'ntificatIOn

P 4

= model. In the event that the program ls judged as being accept le and one .

.

having priority for further program development, it may also be held for a period\/_

‘oftgye because of certain variables such as_the lack of facilities or finances.

velopment of an_edueational program, - ; - .

Definition”of Clientele and Contemnt

Y .

SUB-MODEL FOR PROGRAM DEVELOPEMENT - B s
. . -

Having now successfully identified a program fo¥ -develgpment, it is neces-

= 4

T sary for the curriculum planner'to move into a systematic procé€sy for the de-

!

- Beginning the development of any idenéffication.areaxpf prezrlmning neces-

sitates furEBer definition of the clientele for the educationa"program with

specification as to the types of individuals --'intelligence, characteristics,

~

. aptitudes, or other‘such definitiye characteristics that.may be of assistance'in

- 4

-aiding the program to meet specific t:@{hing needs. . In addition, it ig, important

that a clear definition of the»conten; for the program be formulated. In both

. K]

- of these activities resources can he.utilized to the extent of consultdnts,‘m

* faculty advisory committees and other research data.. ‘ .
Identification of General to Specific Objectives o -

Assuming a clear definition of the cliehtele’in terms of unique charac-

terLstics and a definition of content in terms of a task analysis, the:cufricthm
; _ . .

pl
ge

The

ner should now be in a position to identify objectives on a continuum from

ral to specifié. v

Development of a Tentative Cufriculum Format

of

» -

The development of a tentative curriculum format involyes the description

fotal credits.necessary for completion of the program, the-duration of the

grem, and general requirements of- the program.

¢ 2D

P
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" Course Identification ’ - .

-

llavi;ng developed a tentative curriculum format, it is now necessary for the
| C ' | ¥ ' o
curriculum planner to identify specific courses as a result from the grouping of

specific objectivea, and to fit eech _course into the curriculum format.

_ Develoygnt of Specific¥ urge Ob;Lctivee /) ’ : /\ .
¢ , . Having identified individual couru’e u they relate to specific and general
objectivee, the curriculun planner is nou & a position to deVelop npecific course.
objectives in an effort to show theix relationahip to: pgggtam objectivee.. !?.eeom:v:.ee“w
should be brought to bear in the development of these objeetivee in t;em of

possible consultants, faeulty,-and advisory committees.

l&ieﬁtification of Iﬁﬁmetiopek Staff Competencies_Needed it Y

Having conpleted\?i!’_te identification of- instructional objectivqs_ and a

complete definition of the clie_n%ele and eoﬁtent, it is now piueible to-identify

" the types of ihetrmtionel-.*,staff ‘competet‘xciee needecf for the best 'poseible match

of instructor to course.

~

Having conpleft_ed the identification of it{SCruct.ional staff competencies
needed, the cutriculum planner is now in a positioﬁ of'having cbmpleted’the de-
‘ velopnent of e‘program, and in a position to move on to finalizing the curri- e
culun format, or in the event th&t insufficient information is availeble to develop

eufficient course objectivee, it may be necessary to recycle to the point of
oA
course identificatior_t or previous steps within the developmental process.
[ o . '

»

SUB~MODEL FOR PROGRAM IMPLEMENTATION - C

Finalizing .Curricu'lum F’or@at
' a Having completed the de'velopmental process for a program, the curriculum
planner is now in a position to finalize the cufriculum iqrmat in terms of
epecific courses, ‘*credits allotted for each course, tiee spent in lab‘, shop .
and/or in cooperativ‘e work experience, 'ix'xdividual projects and othef similar I

type considerations.; Having completed the finalization of the curriculum format,

4. ' . 2 6

)
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Initiate Student Recruitment ' N L

“» Further Development of Courses and Instructional Materials

: § , 21
‘ S : : : : ' o
the curriculum planner is in the position to move on to further implementatiog

" of the program, or in the event that inadequate information is aveilable for

"*csrtain'aspects of the development of the format, it may be necessary to recycle

to the point of course identification or other previous ‘steps within the develop-

nental process.

L

v

M

Securing Instructional Staff, Development of InstrUctional Facility1

N

Having finalized the sgurriculum format’, the concern of the curricelum .. '
planner must now be that‘of securing instructional staff the ordering of necess’ '
\ \

equipment and materials for instruction, and ‘the development of instructional

mate;ials as well as initiating a coordinated plan for student recruitment in

“cooperation with other members of the college staff. Anotherkaspect of concern

’he;e»must be the updating of student advisers'and counselors with regard to the

new program to be offered. These activities should occur somewhat concurrently.

¢

Having initiated the previous activities, 1t now becomes possible to work

-

with instructional staff, if available, on .the development of each individual

- course within the curriculum in more specific form with regard to units of'in-\

'structagp and instructional materials. Having compl‘ted this ‘step,_the de-

>

ve10pment process 18 now at the point of having a program ready for execution.

s
- ) . . . . Ed

—~

SUB—MODEL FOR PROGRAM- EXECUTION

- Program execution 1s the initial act of starting the course upon. successful

_completion of all previous activities as a necessary, input to insure succéssful

. - . t -\ \

‘program execution. : : RN

SUB-MODEL FOR PROGRAM EVALUATION - E N N

- : N - \
Evaluation of Student Achievement with Regard to Specific Course Objertives - .\\,
= K3 ’ . n. : . : v & \\.
An important input in the evaluation process is the comparison of student! E

| ) ] 2 ‘- |
T [ T
Eie R T
: ’



_ s . ’ e o _
achievement with specific course objectives as a measure to provide information

relative to student success in learning tasks prescribed for performance within

-

a certain occupation. . : - -

Compare Student Success on the Job with Prgg;sm Objectives R

e

8 The data gathered through follow-up studies regsrding tho_student‘suceeso
on the job in comparison to stated program objectives is another important input
'in looking at ‘the sdccess of the program from the q"ndpoint of the consuner.
Tne process :mdel as described facilitates an ongoing evaluationiif the
curriculum planner continues to measure dlread& developed programs against data

- .
gathered in all steps of the development process.

0

In view of this, it is recommended at this point that the curriculum planner

a-

again recycle to the'pointwof'looking at stited needs and move on through. the

developmental process to’the point of program implementation in an effort to

uncover new information that might be important in the revision of the program

now established. - s

.

Data gathered in this process should enable the curriculun plannor ‘to make
decisions relative to continued course offerings. scheduling. types of students,
performance requirements from the consumer point of view. and other such concerns

. S, |
"important in determining whether a program will move on or be terminated or re-

~
¢

@.

vised.

.%;; o
Evans, Rupert N. "Description of the Tentative Model for Curriculum Development
and ‘dwion." Unpublished diagram developed by Rupert N. Evans, based

developed by Jacob Stern. University of Illinois, Urbana. IL..
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.PERFORMAﬁCE OBJECTIVE 3
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g \

A

F

Identify the key\mchange agents'' and describe the power strdkture within

a schqol, c%mmunity, or state which .can influence vocational curriculum

\
v .J - A
i .

_charige. ; ’ v . \

L

J% In order to: achieve the berfofmance'objective stated above, the

V0cationa1'qucéfion Curriculum Sﬁecialist needs a clear understanding of
rl)

the concept of pbange agents and the: inherent advantages and disadvantages

R [

-

of using the concept of change agents, (or the "elite" or a "power struc-
ture") in bringing about curriculum change. The four (4) learning activities

in this section should help to:

a. define the concept of '"change agent," elite, and power structure,

.

b. analyze the advantages;and disadvantages, within a democracy, of |

using our knowledge of charge agents to bring about curriculum .

»

©

change, and *

® LI

c. 1dentify change agents‘in vocational education.

Learning Activity 3-a

Read from the foiiowing references, the discussions of
"change agents' and power structure: From your readings,
write a brief answer to each of these questio%?;
1. How is "change agent" and/or 'power strhcture"
defined? ~
2. In what way might "change agents'' be misused? .
3.+ Can the use of change agentsfbe.justified in a

democratic society?

. ’ . L. -

\ e .il._
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Learning Activity 3-b

In Occasional Paper No. 2, Concgpgual Strategi es for Ucilizing

Research and Development Pro ch in- Education, The Oh\q.

Center for Vocational Technica, Education, Egon Guba discusses the

L

' concept of using the e1itebin the process oS change. A copy

of this discussion follows. Read the discussion to get a

A

clear picture of this goncept. Write a short reaction to thé .

. concept of "elite' based upon your current theory of curriculum

change and democracy. Indicate whether the Bhola concepifisf-

- T, - 4 -

different from the, concept of change agents. °If so, how?

Reference:
N .
Guba, Egon G. "A Diffusion Me'panism-for'The-Center for
) : — Vocational Education,' Conceptual -Stratepies for Utilizing
‘Research and Developmbnt Products in.EducatiZE. Occasional
Paper No. 2. Columbus0H: Ohio State Univérsity, Center
L“ for Vocational and Technlcal Education, 1974. pp. 13-22.

c - f
3 R ,
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Excerpts from '"Conceptual Strategieo for' Uti1izing
Research and Development Products in Education'

“-; - by Egon G. Guba

Recently I had the opportunity to study a paper‘prepared by Bhola
vhich proposed that change process could best be understood as a phenomenon

of affiliation by e1ite groups.1 An Bhola himself pointe out,
’ L]
Any use of the word elite raises in some minds the image

. of a world run by the boss with the help of his lackeys resulting,

. inevitably, in the enslavement of societies. Elitism is associated .
with totalitarianism of the Left, or fascism of the Right. The e1ite
have always been part of any organized social life and always will

.be. The’ more worthwhile issues seem to be those of e1ite valuel,
elite p1urali,m for cultural options, elite recquitnent, ‘and elite
rewards . . .

g

To paraphrase-nhokn, he contends that the concept of elitism does not
'; L," -

intrinsically carry connotations of good or evi1, and whether or not any

‘particular form of elitism should be branded as evil depends entirely
NS

on its content and:the'means used to establish it. Thus, we should for

B

the moment constrain our ne_tural tendency to reject any notion of an .

o~

"elite and should instead investigate the power of the.concept for'under-

standing our situation. , ‘ .

Generally speaking, Bhola defines an elite as any group having three‘
characteristics: a system of- ideas that they-have invented or subscribed
to; an active commitment to their chosen ideolog&; and the ability to

inatitutionalize, to actualize, and to perpetuate their ideologies and the

1 i .

.institutiongl products of those ideologiea. "1 sub(;t that Center for Voca-

R

tional Technical Education qualifies as an elite under that definition very (j

/

Q.., well indeed.’ . o \

. Bhola defines a number of subclasses of an elite as follows. There

1 ’ : . i .
Harbans S. Bhola, ''The Dynamic Change - A Process and Annexation by The
' Elite,"” paper prepared for an Indiana Dniveraity Sehinar on Educational Change.
. ("Planned Educational Change——Issues and Directions"), Indiana University, - .

Fall, 1971.

e
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is, first of all,. the ahaolute elite;- the core group whose influence pre- ugzﬁwgg
‘ T . .

‘ doainatea.a’nd‘- who are,)lb\'general, the sources of the concepts and ideas .

that motivate the group and give it e'raieon“dletre. A second class of

elite is the authorized elite,
one elae or some group for the purpose of achieving results determined or

desired by them, " 3

L4

.

a group "exercising power on behalf of some-

Pinally, there is the inatrumental e1ite. "who become

the instruments of the.abedInte’and authorized elite for . . .annexation andw-

maintenance of what has been annexed. nh I believe that the situation encom-‘

i .»

paeeed‘by theee definitione fite to1erab1y we11 Center for Vocationel Techniéal '

Education 8 situation.

-

1{ directed toward ia the authorized elite, while

¢ .
.

i. e., the teachgrs, constitutes the inetrumental e1ite.

Bhola then connects up the concept of e1itiem with the concept of .

» change.through the following observation: o / .

Change is conquest -and annexation, both in war and peacet
All change is borm in ideas and thus with the absolute elite.
These elite, to multiply-their resources, co-opt an author}zed

elite, and subsequently, an instrumental elite. . . The conten-
- ding elite, if there are any, work to make. their conquests and

annexations, organizé their parties, recruit their armies.’ Con~
tending elite groups fight wars both'with munitions and words of
propoganda annex people to their respective system of ideas.
The same pro g 8. . .affiliation repeats itself in all sizes- of
systems. . . .

.’

.

3.

Harcourt, Brace and World Inc., 1967), p. 95.

(""Planned Educationel Change--Issues and Di

4 SN
Bhola, op.cit. p. 19. . ¢
5 N

s

'The Center for Vocational Technical Education group %F

Bhola quotes this definition from Adolf A, Berle, Power, (New York.

L,

4sg iteelf the abeolute elite), the middleman group that its diffusion campaign °

he more u1tinate audience, ’“"f

. .‘(..

-

Harbans S. Bhola, "The Dynamic Change - A Projiee and Annexation by The
Elite," paper prepared for an Indiana University Seminar on,Bducationel Change.

Fall, 1971.
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Bhola points out that thia ayatem of affiliation or annexation does not

_____ -

neceaaarily work to the detriment of\the lower level elites or the man.in

»

,'the }!reet. Annexation, he suggests, is often "an invitation to revards--
-

economic, aocial. and of power.v Indeed, one may assert tha¥ individuals

- - often willingly affiliate thamaelvea with an elite in order to make. them- ¢
aelvea eligible to receive the fruits of membership. What,ia crucial again - v
is the’mosavation of the various levels of elite. If aa in the case of (\

Center for Vocationai'TeohnicalhEducation,'we may a aume\an absolute elite

tied to other levels by a code of proteaaional conduc ich all sides take

seriously, ‘and if we may aahume that an element of thia’profeaaional code 1is
. to improve the condition of the u}timate conaumer——the vocational-technical . ¢
student--we have no ‘intrinstc basis for rejecting fhe idealof elitism. What o

we should do 1s-to see what utility the’ cpncept haa for aigipg us in our task,’

which 1is, I remind yoJ, to deviae\urfifégiion atrategy for Center for Vocational

Technical Education. s .

.~e
. . . . -—

Let me assume for the moment, then, that a auitible diffusion strategy
. for Center for Vocational Technical Education might be deviaed by exploring wnat
* might be.neant by theLnotion of enliatnengvor affili;tion of an authorized elite:
g ‘Let'me'again‘calllyour at‘Fntion to tne fact that such an authorized elite 45
already exiats as the result of earlier federal inter:fntiona for very parallel

purposes, that ia, to deviae and maintain an effec{ive system of vocational-

technicalxeducation,ig the Uniteq\States. 4what might Center for Vocational
TechnicalnEducation do“to-reoruit that reaoy?maoe authorized elite ano persuade
them .to work with Center for Vocati&:al Technical éducation in distributing |

’. its products nationally’ What inducements might be offereo for cooperation?
. The process of affiliation or enliqtment is eaaentialﬁk a matter of o -

negotiation_rbetween two .parties. In this case Center for Vocational Techn.ical - .

[ . <+
. Education hiis a "product IiQ%: which it wishes to have distributed nationally

8
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'. throngh an existing group of sgsncies or 1ndiv1dusls who night be. persuaded

‘ to act as authorized distributors (I think :}ers is an elegant parallelism
between th: phrase "authorizsd distributor"’and the phrase "authorized slits").

I propose that in this negotiation some nine elements are at stake: reputation,

-

enfranchigsement, quid pro quo, territorislity, surety, warranty, local
option, .sociadization-training, and sssistsncc. _Let me discuss each

in turn.

i. Regutstioo. We have pointeﬂ out that one of the essential elements

s

.in establishing an elite is that there exists some centrsl set of concepts
or ideas. The' process of sffiliating an authorized elite is the process
of persuading them of the validity or utility of this conccptual set.

Instrumental elite may be recruited-for bsscr‘rewsrds such as money or
* ' ) ~ ¥

povcr.hbut authorized elite must believe in the essential soundness of

. what they are ssEerl to su.pport. If Center for Vocational Technical Education

seeks to-enlist an authorized elite to,distrf%ute its prodUcts, it must first
convinge that ‘elite of the souodness of»its products and of the concepts an

iples that underlie them. The reEutstion and integrity of Ceoter for

N A NEY
. Vocational Technical Educstion“sre at sgtake. Moreover,7the distributor's must

L 4

be convinced thst~¢he products will work to the satisfaction of the ultimste

-

user, for there is no profit in a dissstisfied customer. In sum, the potential

" dealer must be satisfied that the product which Center_for_Vocstionsl_Technicsl;

am

Education proposes that he distribute is a good product that will produce

v . A}

reasonable customer satisfaction. *

<;\\ ‘v -2, . Enfranchisement. Thc_distributor as part of a set of authorized
. élite must have 'some tangible symbol of his affiliation, that 1is, he must
be "officislly" authorized to distribute the products of Center for Vocational

' Technical Education, and he must be granted certsin\powers or privileges as a

.rgsult of that official status. The business world calls a siﬁilar granting
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of authority a franchise, and I propose that _Center for Vocational 'l'ee_h_nical -~

» Education grant franchises to its lauthoriz‘ed ;elite. After all, to be an
“"authorized Buick dealer" carries a'great deal more prestige than ai-ply to

be an automobile dealer. mfranchiaenent indicatel a degree of formal

affiliation with Center for Vocational 'l'echnieel Education and. hence connitnent

D o

to it. - CL .
' .

guid pro quo. We have comented on the fact that individuals may

aeek affiliation with an elite because of the rewards that spring from

L)

“affiliat ion-ataMower y £ inancial, revards, or other prerequia ites.

The, quid pro quo is the sine qua ndn of the formal authori:ed relationahip.

¢

In the caee of the franchise of induatry, ‘the quid pro quo is protit' in

the case of Center for Vocational 'rechnical Eduction it may mean enhanced
profeaaiorml preatige, enhanced poeition of leaderohip, and even an enhanced
sense of doing-good.,' Note that it is the authorized elite that must reap the ‘

g

‘quid pro quo; 'Center for Vocational Technical Education'luat be elert to the

nature of the revarda that aust be involved and -uat contrive to offer them

: .

- to the authorized elite. \ ~—

4. 'rerritoriality. An important aspect of thé franthise is that

St

it confers exclusive privilege within‘ a apecified region f'l'he eoncept of -

territoriality is an :I.-portant peychological feature of all life, as we
1 ’
have récently come to Jmow, end it is doubly 80 in#the case of a risk-taking .
[4
distributor. He needa to have aaaura.nce that he operates within a protected

-t

‘sphere; while he may need to face competition fro- other firms he ought not
have to fight of f conpetitora distributing the same product as he. Thus the,
‘ authorized eli,te need to be selected carefully on a territoridl criterioJ t:{&»\

. assure that each haa a reaaonable sphere of protected influence. %

5. Surety. What is meant by the concept of surety is essentially fa-il-

safe participation on the part of the authorized elite. The dictionary !

- 37‘, N ",',
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. defines nurolty as "a pledge or proﬁiu mdo to secure against loss, dnnégo,

. or ‘lcfa\ift;;“ The risk of failure, that 1s, m: be transferred to someone
_else,’ in this case, the absolute elite or-Center for Vocational Technical
Education, while the 'op_portunity to ‘uharo in the rewards remains. While the
distributor may gai'n from the adoption of the produét-whi fh_ he distributes,
he cannot assume reap;nsibility for its ultimate v7a11dity or. utility. It 1is
up to the parent ‘canpany‘, i.e., Center for Vocational chhnicgl Education, to
have’ c&rr_ied out the re:;arch or evaluation needed to establish the prod;zct'a 4

/ validity or utility; it is ul.timtely@e‘nter for V;ocational Technical Education ”
that standé behind the,_product‘and not the distrib“utor.' When a motor car cognpa:iy
must recall thousands of cars of some model in order to reneﬁ_y éome builf-in

“defect, it is the manﬁfat_:turer and not the dealer who bears the cost. Similarly

Center for Vocational Technical Educatiolg\muat offer its authorized élite an'

w

indemnity .against failure. o SR

6. Warranty. The concept of indemnification extends not only to the

.dealer b~ut also to the consumers with whom he must deal. The déaler must

be in a position to- offer war_rapties to his ¢ gtomers, not against the ’.
kind of massive failuxe just discussed, but inst the minor breakdowns

i

and p?o/blems that almost always occur when a ew.product 1s putlinto use.

» v -

Y

- Even under the most controlled conditions pr?ducts are r;pt exactly.similar,

and de%ct:b do occur. Center for Vocationali Technical Education must be ready

3 ‘1t mugt extend a warrahty through
e dealer's point of view\’ is a

y of the products that Center for ,

to ‘stand behind its producﬁ when thisghappe

. \ ' e
the dealer to\the ultimate consumer. From

-

further kind of risk-sharing.

7. Local op‘tion. It is unlikely that

' Vocational Technical Educ)at_ion produces can be used by a consumer exactly as

Y

. they come off the assembly line. Almost always, adaptation must precede

adoption; i.e., the product g ' be adj}xai:ed' to fit local conditiona, personnel,
N v 38 * _ iam,
¢ _
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purpoou, end the like. Thus Conter"tor Vocational Technical Edycation's

o

products must bo devised in ways that will permit the locel consumar to
ke his desired adaptations. Moreover, it is unlikely that a single
ersion of a product will fit local needs' and interests exactly. Every

roduct ooght to have optional features that can be added to or subtracted

rom a basic product, in the same way that automodbile manufacturers produce s

basic (sometimes called "stripped") automobile to which the local purchaser
. ' .
can add a .variety of power and comfort options. It is necessary for Center

fo:nVocational'Technicel Eoucetion to engage ip conouper‘ll-plinglactivitieo
to determine the best mix of optiohn to(fecilitate local-edeptetiop and to

-L Be responsive to local option qeeoa and deaires. The results of such consumer
npnpling can firat ano_forenoet‘deterhine the nature o{ktpe baseline product

. to be produced (we conmoply call this process reopondinghto needs, probleno. )
and opportunities) but can then provide the additional information needed to ‘
permit local options to‘Be exercised. >

8: Socialization—training. If one expects a dealer system to operate

effectively and efficiently, the personnel of that system must be both . t
‘ooci71ized and trained. The socialization process cbnsists in famtliari~

‘zing the dealer personnel with the nature of the several product lines to -

be handled helping them Lo underetand the concepte and principles on which

they operate, and learnﬁng about the p‘rent company's propositional posture.

t;:t is, their basic values and concerns. When you walk into a Ford show~ /

roon,!for example, &gu expect to feel the Ford "aura" and you expect to

find halesmcn familiar with the products to be sold their advantages,

and t ir uses. ~
ut sales is only part of the process; service is equally important
] ' - -

(indeed, a dealer's reputation for service, or lack of it, may be more

deterTinntive of hio sales than any other single factor). The slogan,

) - . 39 . -




"We Service What We 5011" has -a great significance, particularly with so
complex n'product'.. those which Center for Vocntional_icchnicnl Rducation
produces. Horoovci. the service cllcmnt may consist not onlyelof repairing
defects and breakdowns but of 1notnfling th; product and training local .,
pcr,onnol in 1tq ule._chntcr for Vocational Technié;l Education must offe;
its dcnle; network some ''factory t;:;ning" as it were, 80 that the service
functioé can be discharged smoothly and efficiently.

9. Assistance. "The company as a whole has a great deal more experience
than any of its dealer subsystems. It is in ghe interest df both the parent
company and the dealer for the parent company routiqfly to provide certain
kinds of operational assistance to its local outletn;” It is not inconceivable
that the local desler will require some halp to.ré}.e'thc capital he needs to
set up shop; the parent company can helpvhin to qr;;ngc it and to gﬁ‘rante; it.
A variety of local operations will be necessary to keep the dealership

[

functioning--stock control, invoicing, accounting, budgetfhg. staffing, and the
J , .«
like. Again the parent company can help by suggesting certain routines for
« »
“ {
cnrrying out these functions and helping the dealer to inatall them. The

pnrentAcompcny can also carry out efficiency inspections from time to time,

" helping’ the dealer to identify problems and suggesting ways of dealing with

L,

them. . -
There is a further kind of assistance that the dealer needs in relating

to his potential consumers. .The consumers myst become aware of the product

and appreciate its potential utility to them, {.e., a market must be created.

33

The parent company ch carry out the analog of a nationwide advertising campaign;

it has resources and outleth to do so which are typically not within t}ie grasp
of*the local dealer. turthernoré. the dealer requir@a a ﬁariety of promotional
literature that he can place into the hands of potenLial consumers once an
initial coMmact is made. This progotggnai 11teraF§ie is in effect a surrogate

dealer that remains wvith the customer as a continuing reminder and as a means

Vol

(
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of answering questions that occur to the customer when the dealer is not

present. . ‘ “' o , N . '

el B IS )

If the analysis that I have been making is useful, we should be able

.- to project “from it .a series of characterietica which should typify Center for
~ e

Vocationel Technical Education if 1its diffusion program is to be succesoful.
Thus it is clear that.a firot requieite‘is a good product li?e onﬁvhich~a ‘
aolid reputation nusd\be.based. Center for Vocational Teﬁﬁnicai‘Educatiou

must offer its dealers a system of territorially ptotecteh unchinea~that >

- %

provide suitable quid ‘pro quos. Dealers must be given indennification againat

failure and against consumer conplaints. Center for Vocatioval Technical
Education must produce a product that can be adapted by the customer to hio

. owm needs and interesto. Center for Vocationf: Technical Educetion nuot
provide~various kinds of operational aasiotance to the dealers and above all
nust provide for training of dealer personnel. : queotion then is, LY these.

are the eonditiona, what nechanisna must exist thin Center for Vocational-

Technical Educatjon to neke possible a proper response to them?"

~
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LearningpActivity 3-c

g;acuss.findings from the readings and the papers in

Learning Activities 3-a and‘3-b'with one or more graduate
students. Ihis may be a class setting with the professor
or one member of the group serving as moderator. " In the
discussion, develop statements of generalization, or com-

~

- clusion, regarding change agents uhich can be defended and

i

.are useful to those working toﬁnrd curriculum,chsnge.

Learning Activity 3-d | \ T

This activity is diuected tovhrd providing practice in

identifying and using the concepts of change agents ‘(or

e

elite or key persons in“fﬁzupower structure). . ﬁ*{' ‘p//

., ADigections

Using personal experience as a base, each member should

conplete;the following two grids. 'The first relates to a

.-

comprehensive.high school; the second to a post-secondary,

vocstional school or community college. Across the top

9
are potential change agents imﬁthe curriculum process. Ligted

" in the left column are functions of curriculum change. Mark .
~ -
- an "X" in the,squsre of three (3) change agents who would be '

most likelz to play a significant role regarding each function.
After the grids have been,completed, students should be
v~ divided into smaller groups of four (4) or five (5) who would

discuss and compare the grids. It will probably be discovered
N

. that more than three persons will carry out various respon-

‘ sibilities. The three selected as most likely by each student

will be affected by the student's experience. This group

~activity would allow each person to share the experiences of \\

42
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others and the end result should be a better iumderstanding
[ : of the concept of change agents in vocaciqnal':edhcation.
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.  PERFORMANCE omncnvzx

Identify human and material resources which can be utilized tocinitiate,

. .

implement,. or evaluate 'a curriculum change. _
N ‘?‘73 7 i

The first part of the learning activity that foli&ws is an independent

activity. The students are to call upon their experience.in vocational

- Aﬁxv' ) .
@.‘ ) \ ' _ | -

4 .
R

v - Learning Activity 4-a ~,

Using your personal expe;ience related to a vocational educa-
‘tion curriculum change, complgté the follow.iﬁg chart. I;.ist
in the appropriflte column (see € plg) ‘the human and
/mat'ér\ial resources that could be utilizg’d in-initiating,
implementing, z;nd evaluating curric(iium’ changex

. After individual charts have -been completed, a class

discussion, and comparison of charts follows. After the

1
-

discusgsion,: the students are to expand their charts to in-

clude the appropriate resources whic( have been sug%ested

by others. , . . /‘ .
Z/Optional to Lo e ’ -~
Mak_e/an overhead tran‘sparenéy of the ch"ért.v As a class

activity f111_ in the chart. The -students are to:

,
’ A " 1., didentify the resources l
2. determine appro‘priate positions on the chAavrt l
3. explaiﬁ the uses of the resources.
 An alternative approa;:h t6 this independent s;udy would be
" for the professor to provide one or more case situations
. , C " for analysis. | Siguations such as the foéllowing could be

used. Each of these would need to be developea in.detail

to give the students sufficient informatioh to complete

eRlc - 48




the assignment.

Special possible case situations are:

/ R Ehe addition of a distributive edhcatibn coopera- .\)
. / ‘q_ - tive program in a high school .
. : o - Y~ - o
2. the development of a .ulcidintrﬁct vocational ' .
o - (S _ o
Y program . ‘. - SO 4
7 3. the changing of instructional straéegies in a post-
P / .
o2 / secondary vocational school to the open-entry,
& g / . , individualized approach.
» g P . I,
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OBJECTIVE. 5 o~ )
'Deﬁona;tate the ability to participété ir a leadgyship capacity in .
e aévigory and policymaking gréups by: , : .
| | 1. communicating needs, - N .
- - 2. eliciting and summarizingdsuggesttons and relevant 1nformatio;,
RN mediating differences of dpinion, " ) ’
- 4. synthesizing.input'ﬁnd pres;hting one.or more plans of action.

v ]

Learning Activity 5-a ] | - .

View a video tape or ligpen to an audiotape of a real or

o

simulated meeting of ‘an advisory or policymaking'groug.

: L)
R " Identify behaviors of various group membdts?"’\\ .
\\“. ." s “' .1; " How did Zhey comfynicate needs? B ;
. | | 2. ~Whojwas maét eéfective in clarifying and documgé“x»'% {&
i . v . . P R - N
‘ ting}needs? Why eff;ctlvé? . : e
. 3. What methods vére.uéed;to eiicit suggestions and ‘ *
> L ' relevant information? ';f .
“ 4. Vere tperé differences of opifilon? If';o, how |
) were they handled? ?\ .
_ 5. Were suggestions and re%evant informatyon summar-
' 1zea? By whom? ﬁow? v . ‘ .
- 8. Was there agreement on a plan of’actio;? How was
thiL réaéhed? .
£ \
| Learning Activity 5-b . | ' "X o ) A
N The ABility to participate in a leadership capacity in ¢
| \‘\>»\, advisory and policymaking gfoups can be both practiced —
. “‘. and ''tested" in either real or simulated situations. A ; -
' ‘ ™

role playing exefcise is ‘included in this activity.

L - 51 |
Q | e - | [f/ﬂ o h

~ 2




Other. suggestions_for ékperiénces are:

2.
Voo
3.
o
Y

presenting and defending a curriculum change.to a

Nstate board of education, a policy board of a

séhbol, or other educational institution.

1y -

k.

hairing a meetin
c ang_a meetin

points of view are ‘tH

either purposes or format ofia curriculum changes

ﬁaﬂerating an open forum for the public regarding

a major'cﬁange-

02
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\ - " ROLE PLAYING v L

*  DIRECTIONS TO INSTRUCTOR
Y 0w

¢ 1. Revic& basic principles of group leadership add interaction.
1 : ' . 1 o
GraduaXe students in the program undoubtedly have background and study

in group processes, working with advisory comnittees) and lsadtrship.

Therefore, it shquld be possible to summafize these principlss ratlier

quickly in a recall and sharing session.

2. Select oﬁg:or both of the role playing situations for use. ~
RN ’ [ \ T, . '
The exercipe offers two different situations in which the students

participat in advigsory committee meetings. Use of both situations

R

provides a bette basi review and discussion. Each of two groups s
3 R NG . :
of students nsy signed one situation or onme group may participate

in both situations.

3. Assign roles.\ Seven (7) roles have been identified. -Additional roles,
)

such as a stu snt tépresentstive, nay be added’at your discretion.

4. Assign charce cards. Each role has associated "chance" cards which are

designed to a ect the behavior of the role Player. Only the person
¢ assigned the role should be cognizant of the personsl characteristics
- that hsve beeJ identified in the chanqe\card. These pcrsonsl charac- :

. teristics may be revealed after the role playing seasion.

audiotaped for review- or, Vocational Educstion Curriculum Specialist traine\es

should be assigned as observers. The questions given in Learning ActiVity-S—s

are to be used as a basis for review. /, '
Allow adequate preparation tiﬁa\for the role playing partici;\\gs to

~ familiarize themselves with the role and the associated Sehaviors‘idcntified

- in the "chance" cards. Directions for the participants, the two situations,
. :

N \u- N )
‘) -the rolege and "chaeca" cards follow.

N =y | / ‘
‘ /[ e . . S

e It is suggeséed that each role playing situation be videotsped or - -
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DIRECTIONS TO PARTICIPANTS” - B . o

. Assume that ihere have been meetings between teachers \and voca-
tional directorb' the dir'ector has conferred with administritors.’needs
. ;“usessments hm"been made; . an advisory committee has been organized,
_' and has had two, or m;e.!mgef'ings. A general format for the new‘-prog‘ram ¥

‘has been developed. This means that in order to partidipate in this - R

role playing experie\}mé, you need to prepare for roles. This may require. .. ¢ iy -

some addifional reading, review of course notes, and conferrinﬁ with
= 5 : . . ,

N

— knowledgeable persons. N~ Y . Lo e
fhe meeting is to last SO/II:IBnu’tes.- Maintain your role during the ,
full time. Questions you would like to ask & comments you would like to:

glve can be made “later. Egch simulation will be videotaped or audio—-

[ [ o
taped and played back. YOu can comment at that time.
In .additi.on to the general descriptions of the role given, each

.‘ participant#will be given a "chance" card on which certain personal . '
biases or characteristic§ are identified. These are not to be shared e
- . ‘ o
with other members ¢f your group before the role playing session. .

SITUATIONS

.
>

Situation A will be considering the introduction of a's—econdary

lekl program in Inddstrial Educétion Qaged on a job~cluster concept. o
[ 4 . -

. This involyes dropping the current traditional Industrial Arts courses

~ : N .\5 ‘.

- for grades 11 and 12.

Situation B v{ill be working on the revision of the Bdsiness and
4 o

Office and Distributive Education:program to include preparing persons

\

for all aspects of the transportation industries and tourism.

-
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°

Vocational Director (4urricu1um Spacialist):

- will chair the planning meeting and in doing so, put into practice

Y

best principles of group processes. -
iﬁ\ - has internalized concepts of curriculum planning and thoroughly
| understands the component parts and structure of a curriculum plan.
+ can "translata" occupational tasks into educational'objectives'and
| recognizes the relationship of objectives to learning experie?cea,

teaching materials, and evaluation._

- will work toward concensus where needed and identify next steps.

Local School' Administrator:

- sees the program in relation to total vocational progrﬁn'of the K

school. | e o . |
- takes reap@nsibility in this planning session for seeing that the ) oo
program is philosophically sound and consistent with total school - ‘v;
~y philosophy. : e e . . ; = R
“Teacher: : : ' ~ - | ¥

- has a good background in teaching methods, including successful
: a5

experience and knowledge ‘of theories of 1earning upon which

W

inatructional programs can be grounded.

- knows what learning is, how it occurs, and how it can be con-

trolled and directed. , - - ’ ' ; .

- can make judgnents about the kinﬁa of experiences neededhto achieve

-

. A

employable'conpetency. o

’

¥ ¢

:- recognizes impact of aocioeconomic background of learner, individual

differences, and" individuel needs upon learning.

-

-'w. oM lTJFESEih




' ’ Chairman of :Advisory Coumittee - Representative of Occt_xg, ation:

- ‘was chosen chairm;t o'f,‘. the advisory committee.
- is thoréughly acquain;éd- with the occupation for which program is
A . to prepare workers. | | )
- - recognizes the essential knowledge, skills, and attitud‘es‘ required; e

oA

" the éorking conditions and reasons whyﬂéom; wvorkers seem to be.more
' ¥, ' .
,succeasful than others. |,

= can describe the job and tasks carried out by workers.
-'1s sthoroughly acquainted with concerns of labor ‘unions and under-,
stands ,apprenticesﬁip programs and arrangements for work or

. -
" clinical experience.

1

Vocational Counselor: ' -' . | ; 5 L

~ has accurate information concerning characteristics of the students. °

‘ - is prepared to assist in selection of students which will make

. placement possible but éhich\is not discrimipatory. i

1

will be responsible fdr‘plapement and follq_iz,:hp..
- has also _madé a study of manpower needs fbr this occupatioh within

the immediaWy area and other placeé where students uiay, migrateﬂ. s

State Conshltantr (State Supervisor):

. ' 2 Y :
- knows the number and kind of similar programs in the state as , -

- well as gsome of the strengths and weaknesses of the:e progfaiié. : -

b .

L

- has state vocational eciucation standards and criteria well in °
mind and is prepared tdgfvassiqt in getting a pian written in form
to be submitted for approval. .

-.gives emphasis to accountability.. ' ' . ' o
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SR 2
' Secretary: o T

- nnxchqasionaily ask quesglons to clarify dgcisionb. This role to be

- assumed by the 1ns£ructor.




L oNE

"Chance Cards" :
v

‘ ' - o - ‘ )

. Theoe are the "chance" cards referred to in the general ditectione.

~ [

Only the person assigned the role should be cognizant of the personal

o

characteristics he has been assigned. : -
. <

Vocational Director '“ N ~

1. You do not have much coﬁfidence‘in the teacher; and you often

u
repeat - with sliiﬂt veriatien - information given by the teacher.
or - o e | ‘
2. You are really concerned about your own status with state censulrant.
| Believe thar.both the kind of state-federal support the schooi

gets and your own potential employment opportunities are dependent -

. _ upoil making ‘a good impression. , | - L
‘ Local School Administrator . ~ v o : /
| 1. You are stiil convinced that the current prograﬁ can meet the o
e , need and direct many questions to all members of.group related- .
to "why do we'need a new program?" o | _ .
, . : a

N

2.— You are: over#sensitive“ to state criteria and standards and
tend to view a115comments of the state representatives as dic-
tating how to operate a program in zég; school. - 1

or

3. You believe strongly in the need. of having comnunitj and parents,

in particular, to be inwvolved in final decisions of curriculum.

State Consultant (State Supervisor)

' 1. You are very much aware of status - you want the group to feel the

£ ,

state representative has last word‘ Add or correct whenever anyone

98 )
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1|

else gives information which might be data available in state office. . ‘
- ‘ or |
\ ~2.- You are a "born" leader. Tend to assume leadership role in the

.group - eliciting ideas from others, st:mln_rizing, restating ques-

"

tions - and tend to take over leadership from the vocational ”

\\, " N
director. . . . 4

[ .

bhairman of Advisory Committee - Relre‘sentative of - Occupation

4

1. . Although "cluster concept” has been presented at advisory committee’
. . » !
%meeting.s you are still very coafused ‘about wh’at this medps. .-
(Group A »onl'y)
or . kN

2, You have worked closely and cooperatively with the school and feel

so much a part of the fatulty you do not distinfuigh between the

Qo

responsibilities of thé_\_s/qhoo’lj personnel and your responsibilities

. . o
d as ar advisory committee member.

5 T

. d"f“%; or '
3. It is e\.rident you are somevhat skeptical abc?t the-j_fﬁrogram planned /

and are not sure the school can develop the cqtpgefenciea needed to .
» el
perform—the job. ‘ o ' .

[ ] PETN
L

4 . - ‘4
o . . . A
. B P
- . f ,

Vocational Counselor .
‘1., Y‘ou have great concern for minorities -'/their‘ rights and tyf)e ne,ed?.

to deyelop. programs of particular interest or value to minorities. _ *35 Lot
) R ' ’ . '[ ' ." @
. . or L4 - o)

¢ -

2. You believe the teacher needs your support to play the role of T .

~ :

You do thi:s in additi:oﬂ t‘.bqnaking your contrfbutions as a

endorsing hi;/tlgr statements and bej.ﬁg supportive and encouraging. -

Voéat::lona;. Counselor. ‘ By
Ny

! . . | j ’
P oo 09 . . ,

S .
. . R Y
. .
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Aruitoxt provided by Eic:

Teacher

3.

2.

o A ‘

- K
Your ideas are generally based on first-hand knowledge of what other

teachers do - or what .is done in other schools. You will not be

secure in the new program untillyou have been‘ablt to‘observe'a

’
J - R

similar program. . . ‘ : .
v
or

; 9

have recently taught at another school which had a similar

v o

program and are a bit impatient with going fhrough "all this"

planning process. e ' - ‘

FE
‘N v " L .

You have.a tendency té,want to "teach"»ot?eta in ‘the group all
. . & ¥ ¢

& W
xﬁ” know about cutticulum develppment or 1earniﬁg ptinciples or

,qthe skills and knowledge needed for this °°%gpation._“"~_
¢ ’ i » ) /

1

.‘4/ y
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PERFORMANCE o;(.mcnvz 6 a | ® eoooe

’ ‘
-

Develop a pl /n for delegating responsibilities for planning, implementing,
£ 4 : :

and/or eval;’:/ating curriculum change.

/ : 7
P
! Learning Activity 6-a .

A situation is ‘sdggested which 1is to serve as a basis of
the a‘ctivities, The situation to be used may be 1nd1vidualized
for members of a graduate course. This situation is only

suggestive and the instructor probably can provide one more

appropriate fbr a particular student or class.

Situation A . e

4

;‘ S‘ ) Yo}1 are the directo§ of a lz.n'rg}e', comprehehsive, vocational-
echnical post secondary school. The school board has mandated
an extensive review of all exist-ing pf?grams and courses, .They | ‘
have also requested suggestions for new programs and strategies -

for their 1mp1ementation'._' You are given major responsibility

-for the project and are to reyrt periodically to the board,

»

with y(;ur finai report due in nine (9) months. ~ : '
Directions o o ’ ‘\> ..

1. Omn the-» following grid, listed on the left, are the major
functions necessary to evaiuate, 1‘)1an,- and implement
i:urriculum change. Aé;ros_a the top are the names of
vocatic;nal school personnel unde;' you;' supervis_ion. For
each function mark "MR" for the person to whom you .wéuld

. delegate major,responsibility\for the function.. Mark "A" ’1’

for fliosé to whom you would delegate reapox'\'sibil‘ity for

assisting with that function. File a éppy ‘of the grid with

A : ) e . .
the énstructor'. w . LY .

%

- ’ R s.



:

. / .
2., Take a blank grid to a vocational director and have the

‘ ) - director complete gt Compare your choices an'd discuss

4

the differences. .

3. Compare érid; with cla?lmtea and revise your gri'd.

4. Compare your fin’al.'grid' with your original grid (f%led
with instructor). Note any diff.erences and ju;tify the

reasons for the changes.

$




[

GRID FOR LEARNINC ACTIVITY 6-a

3

‘\i- .
. . iid 5 Q
A . / ¢
- ' ~ .

v

Director (You)
Department Heads
A/V Technician
Clerical Staff

Codnﬂelgrs

Teachers
‘| Other (Please State)

Assistant Director

-| Advisory Committee

Select and Organize Advisory Comm.

. Report to Board .

Conduct Student Follow-up

_Develop Program Cost Analysis'

' @ Conduct Student Interest Survey |
' v 3 :

Conduct Emplo t Survey o )

Evaluate e Allocation.am//f/‘

Examine State Funding Possibilities ’ \

Developxgtoposals for State Funding . ' 1o

Develop Individﬁgl Program Budget Requests

Prepare Overall Budget Requests

Develop Program Goals,

EvaluatQkProgpams

Dqéermiue-gtaff Needs ‘and Scheduling . 2

Develop Public Relations Proglam

‘Determine Student Schedulgs.

Review Labor Regulationq/r ) ‘ ' ) 1.

pare Board Reports

Prepare Visual Aids for Board Reports: - .

“Develop Course Sequencing

*s '
Develop Proposed Course Outlines ., , \\

ngelop.Overéll Philosophy.

) o 63
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¥
Final Learning Activity

. ’ ,
‘ - L~ e posttest situation given at the beginning of the moglule

may be considered a final learning experience and should be

carried out to complateo.the module. ¢

s
k3
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