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. . STATEMENT OF lfUFRPOSE , ( : o

i

Thc purposc of this document is to assist local district personnel in the plannin
ma}mgﬁment arid administration of a successful career_cducation program. T majof cmpha&
of the data_ will be, the identification of  practical ways of implententing \@reer educatlon
concepts; cons;quently, the language and general point of view will .be structured to meet the
‘needs of the local coordinator and the classrgom teacher. - N
| . . e . .
Another import nt endeavor of this btog rq'js.to_ identify the major strengths and
wasknesses of the Ba%sburg—l.eesvnlle Career Eduxltlcm Project. As the, pilot project in the state
of South Carolmd atesburg-Leesville has expefienced many- of the *growing _pains and
frustrations "encountered by meost beginning progrars. However the dlstrlct has also realized a

modcratc degree of success in many areas. . ) .

This documcnt will. pinpoint these -auspicious activities, and will describe the role of the
district .  personnel in helping these accomplishments to be achieved: It is hoped that thls
information will be of service in the planning and implementation ofyour pmgrnm :

+
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e ) . DESCRIPTION OF PROJECT SETTING

-
4

The Ssite of the South Caroling Department of  Education’s Research and Development
Project is Lexington County School District Three, serving the Batesburg-Ledsville areca This’l

" school district serves approximately 3,100 students in grades kindergarten thegugh twelve with a
professional staft of . approximately 130 teachers, counsclors, and ’;Igministrators. The'
organizational structure of the total system includes: -

{

Grades K-4. “

Batgsburg Primary and Elementary Schools
Lecgville Elementury School

Grades 1-6

Utopia Elementary SL‘h9’0| (Small, rural*School/under the same administration as Leesville
Elementary) -t

Grades 58 /
- 'vButcsburg-Lécsvillc Middle Scilool
Spccial Education
Ungrudc('l, sc-purutc school
‘ (i‘rades 9-12
Butcst_)urg-Lccsvillc High School
J : : .
The district administration presently includés a superintendent, a federal program
coordinator, four building principals, and the Carcer Education Project staff. The community

itself is in a transition period from a traditionally agriculture-based economy to a more $echnical
andy service-based economy. .

& ’
»
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STATEMENT OF PROJECT GOALS |

The three basic project goals ‘established for the Butcsbtx(g¥Lccsvillc Career Education

project were: .
A. To dcvcl(gp\&_g'_ufccr Education Program in Lexington School District Three that has
' the potential, practically and c¢conomically, for statewide implementation.

B. To demonstrate and measure the cffectivencss of Carcer Education with regard to
achievement of stated objectives. ) ’

“C. To develop an informational handbook and audio-visual supplement for utilization by.
other school districts i establishing a “workable” Career Education program.

)
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MAJOR OBJECTIVES

In order to realize the basic goals discussed in the preceding section, three types of
objectives were developed the product objectives, the process objectives, and the project
objectives, . ' \ '

As is evident to the average rcddcr these objectives, due to their visual similarity, were a
major *source of confusion. To complicate matters even further, the local staff and udministration
had virtually no input in the -actual planning, organization, and writing of the major objectives.
This was all done by an independent staft prior to Batesburg-Leesville’s involvement in the career

~ducation concept. . , S . .
W v “ -
Because of this oversight, many of the stated aims were both cumbersome and impractical
- having Iilllc,signil‘ncuncc or sensitivity for the special needs of the local staff, teashtrs, or

students. During the 1973-74 s¢hool year, however, the Career Education staff (with valuable
assistance from The Rescarch Coordinating Unit of the State Department of bdumllon) made

. provisions for solving this problem.

Aruitoxt provided by Eic:

\ ;
This was achieved through the adoption of a new set of objectives and a more contise, less
complicated plinning format. For sake of depicting the developmental process of the
Batesburg-Leesville Carcer  Education  project, both the original objectives and the modified
Q X

version are included. : . '
ORIGINAL OBJECTIVES ‘ . . N
1. THE PRODUCT OBJECTIVES * - . - }

Outlined the: types of student outcomes that career cducation strives to achiceve., These -
objectives deal with the kinds of behavior students must demonstrate in order to make a
rational personal career decision and then to pursue that decision successfully.

r - i

2. THE PROCESS OBJE(‘TIVES l ' S
Detailed the educational slr.ltq;,us and techniques to be used in achieving the dcsircd_
student outcome. Essentially, these process objectives served to define the minimum
educationakb activities to be implemented through the project. ‘
. . | |
3. THE PROJECT OBJECTIVES ! ! .
. , v
Provided a system of cvents that would lcad to the accomplishment of both the product< ~
and process objectives. The project objectives were the actual implementation strategy of
the overall prograim:.i.c., the administrative “*how to” guide.
< - o .0 . M
NOTE:

The project objectives were designed for the purpose of guiding the career education staff in
the proper administration of the general program. Unfortunately, these proved ineffective and for
the most part, confusing. In reality, the project objectives were more of a list of duties and
rcsponslblhncs than u useful guide. The~actual *how m" was left up to the local administrators

and career education uajf .

-
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B.

Grades -0 Component

Grades 7-9 Component

-4

Product Objectives -

l-f‘.zlch student will: ( . '

Proccss Objc ctives

a.

Product Objectives

Each student v'vill:.

4

a.

b,

e

have a knowledge \ynd understanding of the cconomic, socitl, and personal
unportanu of work,

understand the range, naturc and rélatedness of occupations in each of the career |
groups and in the specific occupational clusters covered.

show an awareness of the need for basic cducational skills in the world of work.
know and practice the desirable habits and attitudes that are mcdcd m the world

- of work

pl’dLllLL‘ decision making and simulate career selection. "
demonstrate a positive sel-image Yind attltudc toward others.
have an awareness of his mtcrcsts

~

Teachers will develop four (4.) carect L'duc.atlon units for use durmg the 1972.73
school year that will:
(1) encompass all 0c¢upatlonal cluster groups (Service, Busincss, Science, and
Communications) and -show the relationsliiy between them
(2) ‘be integrated with all subject matter to cmphasuc the rclatlonshlp of and
~ need for basic skills in the world 4§ work.
(3) provide activities to emphaslz ifable: habits and_ attitudes for life and
work. ‘ '
(4) provide individual and group activities that enhance occupational aspirations,
- student concept of self, and student ability to get along with others.
(5) provide cach student the opportunity to participate in actlvmd for the
¢valuation of career interests and aptitudes.
(6) incorporate extensive use of audio-visual materials in career education.
(7) provide activities for students to plan parts of each unit and simulate a
carcer choice related to each unit. /

~(8) provide community involvement and actlvmes to take-students into the

working world.
Tedchers will evaluate each unit wnth regard to mstrucuonal techmqucs and
process activities in relation to their cffectiveness in ‘producmg established product

' objectives,

—~

have a knowledge and understanding of the economic, social and personal "
importance of work. ) ' o
understand the range, nature, and relatedness of occupations in specific
ocgupational clusters covered during the year.
understand the need for basic educational skills in the world of work.
know and practice the desirable habits and attitudes that are needed 4in the world-
of work. - :
practice decision making and narrow career choices.

p ) .

» » .
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t.  demonstrate a positive sclf-image attitude toward others. -
g have a knowledge and understanding of his interests, abilities, values, and needs.
h.  base his carcer choice(s)aon his knowledge and understanding of his interests,
abilities, values, und needs.
i. have a basic understanding of thc umscqucnws of his career chmu:
'\. ' : .
Process Objectives C t )
a.  Teuachers will develop four (4) career cducation units for use during the 1972-73
school year that will:
(1) provide ‘for the ¢xploration of all occupational clusters at the 7th and 8th
grude leyel and will refage basiosubject matterto egch cluster studied.
(D provndc’?’or the iM-depth study of all occugutional clusters and relate basic
subject matter to those clusters at the 9th grade lewvel. ‘ ‘
(3) ‘focus upon the need for basic skills in the world of wogk.
(4) provide actrvrtlce for students to learn desirable habits and attitudes for hfc
and_work. ,
(5) 'provr ¢ activities for studcnts to practice decision mdkmg and narrow career
choices.
() provide individual and group activitics that enhance occupational aspirations,
student self-concept and the ability to get along with others.
. (7) provide activities for students to ¢xplore and -access their interests, abilities,
- values, and needs, and apply this knowledge in narrowing career choices.
b.  Teachers will evaluate each unit with regard to the effectiveness of instructional
techniques and process activities in producing established product objectives.
¢.  Teachers will relate .course material to career preparatfon and the world of work.
ds  Teachers, counselors, and -project statf will provide students with the opportunity

C.

to explore in-depth five ¢5) chosen clusters.
Projett statf will -provide ninth graders with a supplemcntary exploration program
during the first six weeks period.

Grades 10-12 Component ; |

o
v

Product Objectives

Each student will: _ . : (

hdve a knowledge and understandmg of the economlc social, and personal
significance of work.

understand the range, nature and relatedness of all work.

understand the need for basnc educdtional skifls in the world of work

know and practrce the . desirable habits and attitudes that are needed in, the world
of work. .

demonstrate a positive selfd,g@ge and attitude toward others

haye a knowledge and understandmg of his interests, abilities, values, and needs.
base his career choice(s) on his knowledge and understdndmg of his interests,
abilities, values; and needs.

have a basic understandmg of the consequences of his career choice(s).

narrow his career choice$ to one occupational area and make a decision between a
vocational or a college preparatory program.

‘plan an educational program appropriate for his college choice. ‘

be placsd in a job or higher education' program followirrg termination from

* school.
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< 2. Process Objectives 'r; T ' ' , . o
o a. Teachers will ‘relate course materral to career preparatron andaﬁie world of work "j«;‘
5 ¢« .+ b - Teachers will dg,ve10p four (4) cageér educatron themes for, 1nd101d.yaLpr.OJects that , »

. ) .. will: & e o, NS erg‘\"’%—g& \ﬁ
- . ‘ (1) provide for m‘-depth exploration of chosen occupatronal clusters. © = TN/
Co . (2) provide. for group activities that -illustrate the range, nature, and relatedness -

&?% IR - of all work. -

-y L .- (3) ‘focus.upon the need for basic skills in .the world of ‘work. '

o o . ’ © (4) proyide an opportumty td learn the desirable habrts and attltudes for chosen

WY - . .careers.
e —_— (5) allow studenfs to/explore their feelings about themselves ard others ang- té».i; S

e relate these feelings. to their total life plans.
'(6) allow students to explere chosen gcareers in terms of . their own mte:'ests
. - abilities, needs and values. i o,
‘ (7)) allow studénts to learn the comngequences of their career chorces
~ o ‘ . C. __Teachers will- evaluate each project with regard to the effectiveness of themes,
instructional technrques and ‘process activities in produclng establrshed product *
objectives. N\ ‘
. d.) Project staff wrll provide 10th graders with a supplementary exploratnon program
« . during the figst, six weeks period.

e. . Guidance personnel will develop and operate -an intensive career guldance course
for the 10th graders.

f.  Guidance personnel will develop and implement career gurdance techmques fos
those 11th and 12th graders who néed assistance in choosing a career, und'
planning for it.

g. Project staff .will provide opportumtres for students to explore therr chosen
careers outside the school setting.

h. Project staff ahd guidance personnel will provide for the placement (employment

/rﬁgrar_n of further education) of students leaving high school.

P

D. Special Education

. Product Objectives o // = .
. ’,/",
The product objectives applicable-to -teach individual students in the special education
7 sub-component are the same as- the product objectives for the approprrate grade level :
component, e

P . © oy,

- ':_:.‘:_;/‘— . v
2.  Proce3s Objectives
~ 8
Teachers will provrde individual activities that will accomplish the approprrate
component product objectlves and that wrll provrde basic skill training in specific

j\ _ approprrate occupatrons _ -

. Project Objectrves were developed and portrayed on the following chart, utilizing Program-
Evaluation and Review Techniques (PERT). PERT displays, by means of a timing based network,

the systematic integration of all project tasks .from project. start to completion, and shows the
interdependency of activities and objectives to be accompliskgd. PERT also provides a means of
communicating a better understanding of the project effort; assessrngw‘and controlling human,

physical, and ﬁnancxal résources; and generatlng terse and -timely p‘ro;ect status reports for
effective management of the overall effort. }

\\ \
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. The foll'oWingrules should be understood' wlth/{egard to interpre,ting the PERT. chart: > .

R N Squares represent objectlves (or events) while arrows 1nd1cate the actrvrty requlrefj to \//
: realize an objectlve (event)

2.’ Objectives may be either 1n1t1a-tion or completi'on objhecti'ves»-(events.)'."’ " ; \ *
e 3.. Activity. - lines rmplngrn.g on‘a partrcular objectlve (event9 1nd1cate the prer:q‘msrte
events necessary to aclueve that objectrve : : . ¢ _
' ’ ) * ’ ” L
CAREER EDUCAT]ON PROJECT ACTlVITY STATUS (Explanatlon ‘of XER‘T;Chart)
.Responsnbrlrty State RCU | ) » T LR R ",
"7 -, Hold State RCU District Meeting L _ - - R S
1-b. Hire State'RCU:Project'Coordinator S o 5 __n.'lb |
2. Develop 5-Year Follow-Up skui"d‘yb S . -
- : . 'L
- 3. Orient Students to ‘Nevs_/ Courses - - B i ‘
4.>' Complete Preview of Programs ;- N U S o
5. Establish’ Project- Goals'rgbjecti_ves, etc. ~ e - - . '. : T
.6.. 0r17ent Dlstnct Staff C ‘. - N . ‘ D e B

7. " Complete Prellmlnary Pro;ect Plan R o ' ' . o

‘8‘. Survey Fac‘ulty for Vollfnteer Workshop :

"9-a Review Project. Plan with District . * .- . o -
9-b. Review:Project Plan'yvi.t'h State o . .
ST F' alize Pr(‘ijectPla.n{. ; oo -Q' l - . BRI o ,
‘ ‘ 1. 'Complete Plans foriDocumentary J ._.‘ o . ' . l‘ . DR .
2. SubmrPChange Request HEW . ¢ | ‘ .
13. Contact Pot/entrai ’Tlui'd Party. Evaluatron e
14, Complete Workshop Agenda R ' | " _ o o " ‘.' N - N v ,‘ o
| 15, Complete Frrst Volunt.eer WorkshOp - ,v | - "- R -.j"‘ - '
e, Complete Second Volunteer Workshopt - \ "“Mﬁgg:{g -‘ : _' ) |
17. Receive Conflrmatron of Re'u Plani ' o ‘;v W
18. ReleaseContract- to Thrrd Party . , (- -
| 19. Complete Thirdeoluntee.r _WorkshOp', o | SRR E : )

ERETEE 18 .- o
¢ T : ) : ,.,“ .
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20.

21.

)

2.
23.
24,
25.
26.
27..
28.
29.
30.
N

’

1.°

a2

)
L 4

0
h)

'Co.mplete Fourth Volunteer Worksh0p.
Develop Internal Evaluation System ', )
Complete Fifth Volunteer “_"orkshob

Comple-te Sixth Volunteer Workshop
’ . . ]

S

“Complete, Planning Section of Handbook
Complete Unedited Documentary

Complete Final Project Report -

¥

lResp(')nsib:ility: District Superintendent

Determine New Vocational Courses
Complete Equipment List
Complete Facility Layout

" Hire District Projeet Director

. 5~ HireDistrict Guidance Coordinator-
6

Order Equipment

.Release Co_nstruction Cont_fa_ct

Release Contract for Documentary to ETV, N ,

Summarize Results o&ll Project Evaluations

/' -

v

Provide Certification/Training; New Teachers

Complete Evaluation Section of Hafidboo

'Complete Draft of Career Education 'Handbo_ek )

8 Hire',lnsgyuc_tore — Vocational

9. Cornplete New: Fac‘i“lityb . B

, ld. Develop Plan _fo;:.Adult Vocational Prograﬁ "
1. ‘Hire l’nstruct'fo'nal'Assistant . /

1‘2. Procu\rquee.de‘d A—V Equipment L

13. Reéruit’lAdults and D'ropouts. for Vocation_al Prdgram
14. ~"Start Adﬁlf Vocational Program -

19
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Respons:huhty Pro;ect Coordmator (Dlstnct) )

1-a. Surv ExtstlngA v Eqmpment
1-b. Projegt A~V Equipment °

v~ . 2. Establish Community Resoqrce Council

3. Prevocational' “Hands On” Activitles

ll 4-a. Complete Dlstrlct Pro_ject Plan
" 4-b.. Develop Publ1c1ty Campaign ‘

5 Summanze Career Education Act
6. Summanze Avallable A-V Materlal

7. Complete Flrst Staff Planmng Session-

8.  €omplete Second Pla_nnm‘gv_ Session
t9. Cpmplete Third Planning §ession . T

10., ‘Complete Fourth Plannin‘g Session' -

T4, Summariae Results District ‘Plans _ |

T

. 12-a, Complete Stmmary Sessions -—*Teachers
S J2- b.Complete Instructional Program -
12-c. Complete Sectlon of Handbook %

s

. / - - - ) .
: Responsnblhty Gundande Coordmator/Counselors

—

Reglstetj1 Students New Course
?
-2, Complete S-Year Follow-'Up”Study :

:3. ‘ Summarize,‘Results of 5-Year Folloew-Up

-~ '

4. "Develop G.:didance Codkdination Activities
s, Development 'of Testing Program
.‘6. '_ Development of lOth Grade Gundance
7. . Development of llth and 12th. Grade Gui Tech.
8. .Develop Models of'l and 5 Year Follow Uf::dy
© 9, lnltlate VIEW Program .
Lo l0 Develop Student Placement System

,. 1. Begln Model Follow-Up ‘Study




3
RS
4

- 12, _rCom)[;)lete Cuioance Coordination Program and Summarize

13. Complete and Review Model Follow-Up Study
14, Compléte Guidance Section of Handbook -

15. Complete Student Placement and Summarize
’ ' v o

R&sponsnblhty ‘School Prmmpal (ngh School)

1. Develop’Emergency Alternatlve Plan /

2. '_lnstall New Equlpment

~ Start New Vocational Courses -

T .

Complete Vocatiartal Program and Sumpmarize

5. Complete Vgcational Section of Handboolz ;

-

; Responsnbnhty School Prmcnpal (Hemehtary)

*

4

-
" No Prime Responsnblhty Actlvmes

-« .
ResponSIblhty School Principal (In,structlonal Amstant)

No Prlme Responsnbllltz/ Actlvmes
® ,

%sponsnblhty Teachers
1. Plan Use of A- V’Materlals ‘ : ‘
2. “Plan Special Needs Program
3. Comp'lelé lmolementation of Fj_rst Instructional Plalls
4. Form Cr;ft Committees .
5. Complete lmplementatlon of Second Instructional Pl.ans )
6. lmplement Specml Needs Program
7g 'Complete Third Planning Session
8. '.Complete Implementation of Third lns'trl‘lctionalv Plans
L 4 - B

9. Complete Implementation of Fourth Instructional Plans

10. "Complete Special Needs Program~

11. Cémplpte Instructional Program Handbook Section

18



. According> the State Department of, Education’s Letter of Assurance for a Research and
Developnient Projéct, the purpose of theN Project Objectives PERT Chart was to show the
. ‘'systematit integration of all project tasks, from project start to completion and to exhibit thé
- interdepentency of activities and objectives to be accomplished.’’ Despite the fact that many of
the objec®ives listed by the PERT Chart w re ambiguous and impractical in the
-Batesburg-.LeeszIe setting, the chart was helpful in maRy ways. . .

The PERT Chart (although sometimes quite confusing) provided the local career education
. administrators with a blueprint of responsibilities to be carried out. Through the trial an%
method, the career education staff was able tQ IesI the“applicability of the original Projec
Ob/ecnves to the class setting. {

I3

After sevefal Afenngs between the career education staff and teachers from
Batesburg-LeeszIe Schools, it was Iear;ned that several objectiyes and] activities listed .on the
. PERT Chart did not fit the ne@ds and interests of the district. Because o this, during the second
year of pro;ect funding, tHe. local staff ( wnh assistance from{ the State Department of
Education’s Career Education Consultant) narrowed the. list of:ppoject objectives to a more
coHcise and practieal statement of bas:c goals. (See rthsed ob/ecnve elow.) .-
School gslncts mtqrested in unhzmg Ihe career educanon concept are urged to taylor goals

and objectives to suit’ their own specific needs before attempting to implement a comprehensive
‘program. The committee assigned this task should include. 1he prmc:pals pro;ect staff, and\
teacher representatives from each participating school.

-3

REVISED OBJECTIVES

Self-l(nowl_édge | o - » s ' .
. To ;mdebr.stand tpe right.s an'd resqopsibilitieé of the indiv'idual af home and at school.
~-To know t’he importance. of ‘:self’.’ as an individual gnd ‘as a worthy member of groups. .
To help student realize hjsqneed.to acquirep bas;c educational skills. ‘ Y

To helb student become aware of hi; interests. |

T'o develop the student’s awareness éf his persohal values and' how they relate to his life choices.
To be aware Qf his OWI.I-' capabilities and limitations. - '

To apply self awareness in making realigtic life choices.

i)evelop Decision Making Skills _
To become aware of cavuse and effect in malgj;;g decisions.
+To become av;;are of the consequences of personal’ decisjon-making. -
To become able t(; aﬁalyze alternati;"es to probl‘ems and express them.y;
To apply the decision-making process to home,social, and school related problems.
To apply the.de(-:isiqn-mékjng process to the study and selection of careers.
22
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To be aware that career decisions are flexible at the expense of time, effort, and money.
‘-g . ? : — * -

Awareness of the Social and Personal Importance of Work-
To understand he importance of each individual in the functron of the home.
To learn to“appreciate.all individuals in the school and social settmgs

To be aware of the ifnportance of getting along with other people.

To apprematg all forjms of human*’endeavor and work. _ , -
To reallze the importance of the contmbutlon that each member makes to the community.

-

To understand .the impact of work in one’s hfe and the resulting need to make a meamngful
career choice. .- . .

" Awareness of the Econormc Importance of Work

To be’ aware of the exchange of goods and serv1ces

To understand our monetary system. . | J
To understand t};e process of productlon and d1str1buhon of gdods and services.
To be- aware of the law of supply fand demand

% .
To understand that speclahzatron creates an interdependent gociety.

To understand the-econgmr'c potentra}s and costs related to fareers and career choices.

To be able to pr ject the ec ’omic..implications of'- career ecisions to future life styles. -
To understand the relationship o} legal and. fipancial considerations t'o specific clusters and
personal and family matters. # - o -
Awareness of Careers and Occupational Skills :

To know the jobs of home members and school personnel. ~

To gain a knowledge of jobs necessary to maintain the commumty and their dependency on each
other. .

To identify different tools and skills for different jobs.
To recognize abilities and skills required for ymiousggcmeers.
To match necessary skills and processes with selected career clusters. »

To match indi;'idual abilities and interests with skills and processes needed in career clusters.

’

To develop skills basic to the chosen career cluster.

23

20



! WLEMENTATION
: 3 ‘ : bk . \ .

Perhaps one of the most significant phases of any successful career education|program is
implementation. However, it is important to note that without creative and istimulating
techniques, . without carefully planned and relevant activities, and ‘without the| dedicated
personnel to make these $lans materialize, ‘“‘implementation” i§/just another impressive sounding
(but meaningless) word. _

v

Who is responsible for the fulfillment of project goals and. objectives? We all are —

. adminjstrators, counselors, teachers, students, and even the community. For career education to

become a vital and applicable tool of the curriculum, there must be a concerted effort among all
school personnel; industry, and public agencies. Yet, the primary responsibility at the grass roots
level — the job of making things happen — rests mainly with the classroom teacher. ‘

TEACHER IMPLEMENTATION . '~ = :
’ : 4 .

- Because’ the téacher !s the strongest link between the community, administration, and
individual student, the eventual success or failure of the career education concept is largely a
reflection of her general attitude and industry. To hel'p*&he teacher develop a-positive attitude
toward career development, and to help promote a genuine desite to modify and.refine outdated
educational practices, the: district administrators must encourage and reward c‘reativity. '

Perhaps of even greater importance, however, is the need for the teacher to feel secure and
knowledgeable about the basic goals of the career education movement. During the 1972-73
school year, Batesburg-Leesville’s Career Education Project got off to a rather slow start. One. of
the main reasons, from the teacher’s, point of view (based on the results of.a survey of district
personnel) was indecision — or lack of understanding about the ge{erral concept- of "career

education. .

As was learned during the .1972-73 school term, the teachers. who were able to attend the
volunteer workshops dealing with career education theory and methods were generally more
successful and more enthusiastic. Also, these teachers tendéd to treat career education objectives
as a meaningful, functional part of the learning process. To them, career education was not a
“special program” to be implemented once or twice a week, but an organ of curriculum geared
to meet the needs of all the students.

“n

-~ - .
Based on these dnd other factors, before attempting to integrate CE into the &Jrriculum,

“ local school district personnel should conduct extensive orientation sessions to acquaint teachers

with information about currént trends in the world-of work. For these sessions to bc fruitful,
focus upon the overall concept of career development; the expanding range of occupational
opportunity; the social, education and vocational importance of work; “dnd basic met'.ods of
relating subject matter to the general needs of the community. This issue will be discusccd in
detail in the section dealing with “In-service Training.” SR

Despite the vast importance of comprehensive orientation, it does not guarantee success at

‘makirig career education a meaningful part of the total curticulum. Even after inservice sessions

have bee¢n conducted, thtere is still much planning to be done before the complete
implementation process can unfold. In other words, for the classroom teacher, the real work is
just beginning. It is at this point that lesson plans are revised to include assignments and
actjvities that relate course material -to career awareness, where field trips are planned to provide
for exploration of job opportunities, and where students are motivated to prepare tifemselves by
.acquiring thibasic academic and vocational skills needed in the world of work.

24 |
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'NOTE:. , S r

®> T

During the local prOJect s first year of operation, the Batesburg-Leesvdle Career Education

‘:staff (w1t11 permission from the Superintendent of Schools) initiated four *“unit planning
“sessions.” The purpose of these planmng sessions' was to provide an opportunity to orgamze and
.coordinate methods of implementing the overall Process Objectives discussed earlier in this

document. During these sessions (usually grouped. according to the grade level or subject area of
the participating teachers), lesson plans were written which were intended to cover the

_integration of course materjal with Process Objectives for a nine week period. At the elementary

and middle school ‘level, units were usually coordinated between teachers of the same grade> At
the high school level, units were toordinate¢~between teachers of the Same .department (1e
Social Studies, Enghsh and Foreign Languages departments etc.). - ,

As is illustrated in ‘the se,ctior} dealing with “Major. OBjectivesy” the Process Objectives were

- designed to define the minimum educational activities to be implemented by the teachers. The

job of the Career Education staff, at this stage, was to assist teachers in the organization and
planmng of tmplementanon activities, such as field trips, role-playing, or visits by community
representatives from the ‘‘world of work.” Thts was Zzlso one mottve of the initial unit planning
sessions. .

Also pointed out in this chapter is the fact that each grade componem (ie.! elementary,
middle school, and secondary) was concerned with a specific phase of the total career education
concept. The elementary school level was concerned with ‘“career awareness.” At the middle
school, the. central focus was on ‘‘career exploration.” High sekool activities. were -designed to
promote an awareness of the need for ‘‘career preparition.” ' '

¢ —

Several problem areas weri identified during’ the planning sessto s whtch helped to slow the
process of implementation in Batesburg. For one, the planning iness” of district teachers
varied greatly — dug.to the fact that some teachers, particularly at the .high school level, were
unable to attend the summer orientation workshops which outlined the basicgims of ‘the career

‘education movement. As a ‘result, considerable planning time was lost to the need for
additional inservice training. :

’ ’ ’ - - >
. Another finding was that the “unit planning format” (included on the following. page)
provided by the local Career Education staff was too generalized and lacked the structure needed
to enable teachers to pinpoint specific activities which would integrate course material with
career education ob/ecnves ( This problem was tmproved considerably during the 1973-74 school
year.)

Perhaps, one of the most frustrating findings was the fact that several teachers viewed the
unit plans as ‘‘something-extra.” Since they, viewed the units as strictly ‘“‘career education” and
not a part of their total curriculum development, some of these teachers unconsciously were
depicting CE as something new and different when, in fact, ‘it was intended to be a meaningful

- part of the general learning experience.

A Ve

\

AT



. ‘ v -
. . .
KR . v -~
. ’ . . /
. . . f
N . . . i

OLD UNIT FORMAT e | o ' .
- ' The following is an example of the old unit format used during the 1972-73 school year. R
1. _’ Name
. ’ ' t . .
Subject o . : : .0
- ‘Grade Level ; — _ _ i ' ' I
2. '
‘.
3. \dhat general 1deas or concepts relatmg to “work” did your students have the opportumty to

learn?

4. How were the.things your students learned about the ‘world of work” related to the subject
matter involved? , .

5. What act1v1t1es did you use to involve students” {Ex. lectures films, assignments; dlscussrons
etc.)

I . »
A .

6. What were the strengths and weaknesses of your units or themes?

Strengths ' . . Weaknesses
: 'y .

+

7. If you were- repeatmg your ‘fourth unit or theme or activity, what if anythmg, would you do
differently? ~

v
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. During the summer of 1973, the Batesburg-Leesville Career Education staff developed a new
unit planning format. In adopting khis new- design, the-lengthy list of Product and Process
Objectives (the source of many teacher complaints) was condensed into one list of basic ‘goals”
and “unit objectives.” In-addition to providing a more structured guide for teachers, thisfefined
model achieved two other important purposes. First, the new format helped facilitite the
teacher’s task of correlating Process Objectives with course material. Second, it produ a
superior means of evaluating the effectiveness of certain .activities, thereby making the
implementa.tion task easier. (Also, refer to Revised Objectives on pages 19-20.)

-

>_NOfI‘E: - ‘ .

b+ .

" The reader is asked to refer to the revised unit format included on the following page for
an illustration of the planning design used in the Batesbutg-Leesville schools. You will noté~hat-
a space is provided for the. “Unit Objectives” (what the Student is<to know), the “Activities”
(the methods used to teach basic CE concepts) and the “Evaluation’’ (which gives the teacher’s

'

impress,io&of the overall success of the activities). .

Because the basic ‘goals’ are. clearly stated on each format, the teacher ‘ only to decide
what she wanted the student to know and what 'nethods she would use to teach the concept. In

" addition, each teacher became-responsible for evaluating how successful she was at achieving her

stated objectives.

-~

. In essence, these changes were made in reaction to feed-back gathered from teachers and
principals during the 1972-73 school year (when the Batesburg-Leesville CE Project was
initiated). The new unit format was constructed to provide teachers with' a small, concise lesson
plan for implementing career education concepts with a minimum. of confusion and repetition.

’

Another important modification made during the summer of 1973 involved the issue of
overemphasizing certain career group clusters, while other (less familiar) clusters were ignored or
covered only briefly. To help devise a method of coping with this problem, a group of
teacher-representatives from each grade level was selected. This committee, along with the Career

- Education staff, selecfed four specific clusters (froma group of 15 — see pages 26-27) to be

emphasized in grades one through eight (see page 28).

NOTE:
» : : . .

Because of this setup, no student would be exposed to the same career information and
activities in less than a four year interval. In addition to solving the problem of pupils being
exposed to the same concepts from year to year, having certain grade levels responsible for a
specific set of career clusters gave the teachers a greater sense of understanding about their

individual roles. '
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REVISED -UNIT.FORMAT -

T P "y Batesburg-Leesville Schools
/- | ' . % Lexington District Three

> 3

Date: From To"

Teacher

wgubject : ' : Grade

: - ‘ Activities: What

' - | Unit Objectives: methods do I use ° ' Evaluation:
Goals of i What do I want the to teach this/these - Was 1
-Career Education students to know? concepts? - successful?

-
. . - 3
. Self-kmowledge

Develop decision . - .
making skills :

Awareness of the _ )

social and personal e

importance of work &
, —

Awareness of the
economic importance
of work '

-

Awareness of careers
and occupational
skills

o=
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Career Clusters

.; 1. Agri-Business and Natural Resources ' 5. Consumer and Homemaking

Jobs with food,
clothing and
texti}es, home
furnishing, and
families.

Removing . nature’s
riches, from the
earth and using the
land to raise
animals and crops.
Jobs with oil, trees,
rocks, animals and
" plants.

2. Business and Office : 6. Environment

. The protecting and .
saving of the
.natural things
around us,
including the repair
of damage man has
done. Jobs are

Typing, . storing,
studying, and
distributing records
of people’s work.
Jobs with type-
writers, computers,
copying machines

and records. concerned with
- . : land, water, air, and
L e - all living things.
3. . Communicationisignd Media ' ) 7. Fine Arts and Humanities
] ‘ . Getting information Creating, writing,

- =l to people. Jobs v performing, and
with telephones, . “\- studying. Jobs with
telegraphs, — music, plays, dange,
magazines, : : poetry, art, novels,
newspapers, books, history and .

n radio and television. A ‘ languages.

4. Construction

Care and repair of
the. human body
and mind.

All..activities in
building. Jobs with
cement, plastic,
wire, and tile.




’

%

-9 ~i"‘-lospitality and Recreation - . 13.  Persorial Services

10. Manﬁfactuﬁng

5 @

11. Marine Science

Jobs related to
spare or leisure

time activities. Jobs

in park's, hotels,

“clubs, sports,

amusements, and
hobbies. P

The makiﬁg of

anything not found
in nature. Design-
ing, assembling,
producing,
packaging,
advertising, and
transporting.

-

All jobs concerning

the oceans and the
plants, animals, and
minerals in the

oceans. Fislting

growing, studying,
exploring, and
harvesting. -

12. Marketing and. Distribution

0[S
b‘.A J

Getting goods and
services to the
customer. Jobs in
buying from the
manufacturer,
shipping, storing,
adwertising, and

selling.

14. Public Services

15. Trahsportation

30

27

Working on or near
individual people or

~animals. Barbering, .

hairstylinyg,
undertaking, pet
grooming, boarding,
and training, '

Work which
benefits groups of .
people. Teachers,
police, firemen,
government

‘workers, military,

and public utilities.

Moving people and
goods from one

, place to another.

Airlines, railroads,
ships, trucks, and
buses.



. UNITS CHOSEN IN CAREER CLUSTERS

; <Grade 1. Personal Services ,A/"'
o ; L Agri-business and \Natural Resources .
T ( ... '+ Transportation
- g ;\" . Post Office ‘
.~< ) el . .
B 4 - R B ' : . ' -

RY Grade 21 Construction i .
- ‘ Public Services
4 :f , Consumer and Homemaking .

' ) y Hospitality and Recreation

Grgd& 3.  Fine Arts and Humanities o
7 Agri-business’;, ' /
Y . Health L

ul-‘r

ol Commumcatlons and Medla
. @ ]
Grade 4. ° Environment . ‘ )
: _ Marketing and Distribution .
Construction .
Manufacturing

Grade 5.  Public Services
Consumer and Homemaking
Communications and Media
Transportation .

Grade 6. Construction (Repair Services)
Manufacturing
L . . “‘Hands On” '
Marketing and Distribution
- - Business and Office

. Grade 7. Agri-business
. : Health
Fine Arts and Humanities
' Hospitality and Recreation

Grade 8.  Public Services
Natural Resources ‘
- Environment -
Manufacturing o
Marine Science (Mini-unit in Science)™
Personal Services (Mini-unit in Home Economics)
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« NOTE:

""" The preceding section has:primarily dealt with “implementation” from the teacher’s point”
’ of view (with only brief. mentiop of administrative input). Our purpose for choosing - this \
" particular approach has been twofold: to identify the role of the teacher in the career education
‘movement, and to recopstruct the events, experiences, and preparations which preface actuaI N
. ‘classroom application of Process Objectives. .
" A,
The reader . will note that IittIe mention was made of speciﬂc classroom techmques or
" activities: We Have purposely omitted exampIes of successful experiences in this section because ..
they will be identified and discussed in’ detail elsewhere. For a description of specific activities,
implemeénted by Batesburg-Le ville teachers, see "SuccessfuI Areas of Emphasis. " '

The remaining portion of this chapter will deal with impIementation from an
administrator’s point of view. Special emphasis shall be given to the role of the district
superintendent of schools, and local principals. Again, our aim will be to reconstruct the events,

. ~experiences, and special modiﬁcations which led to ‘the application of Proiect Objectives.

The duties of the local career education pro;ect staff will be mentioned only briefly. A
more detailed and'informative desgription of each staff member’s specific role will be discussed
in the chapter dealing with "Staff Utilization. "

ADMINISTRATOR lMPLEMENTATIOﬂ 7

For career «education to become a meamngful part of the basic curriculum there must be
strong support and effective leadership from the local school admifistrators. For this reason; the
‘roles played by the superintendent- of "schools and the district principals are perhaps the most
crucial factors in the overall success or failure of the 1mplementatlon process (and perhaps the_
entire career education progr,am)

. .
Superintendent of Schools '

The superintendent’s role is primarily one of providing supportive guidance to the
principals, -teachers, and career education staff. He is, in this respect, the primary motivational
proponent of curriculum modification. In other words, it is the superintendent who starts the
ball rolling by deciding whether there is to be a career development program, and by determining
the degree of district involvement (i.e., whetHer all teachers in all- grade levels will be involved,
whether additional courses will be added tq the curriculum, or if there is a need for career

edumtlon concepts in his school system) o,

" In terms of spemflc dutles and respon ibilities of the supermtendent of schools (in relation
to CEractivities), these will vary from district to district dependr(r;zg:pon the size of the school
system, the number of special staff members working with the er Education Program, and
the degree of district involvement. As a whole, however, the supenntendent s mam role is one of

strong, visible support

NOTE: G : , . ' . .
. g ,

Due to the fact that the Career Education Program in Batesburg-LeesviIIe was federally
funded, the role played by the Superintendent of Schools was considerably active. In addition to
providirg visible support and encouraging active involvement, he was- also responsible for the
implementation of several Project Objectives on the original PERT Chayt, Among these were

P
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' determining new vocational courses to be‘offered, completing equipment Iist, completing facility
‘layout for technical education® courses, hiring Career Education Project Director, hiring Guidance

... Cooprdinator, ordering equipment, releasing construction ‘contract, hiring vocational instructors,
completing new vocational facility, developing "plan for ‘the adult vocational program, hiring

" Instructional Assistant (CE staff member), procuring needed A-V equipment, recruiting adults

~and dropouts for the adult vocational program, and general supervision of the Career Education
project staff. E

District Principals

Equally important is the role of the district principal, for he holds the key'to the degree of
teacher-involvement exhibited by his school. With a 'strong core of dedicated principals to
monitor the instructional strategies and implementation activities of the teachers, there is little
need for a full-time career ‘education staff. : ' ' .
_For career education to become a vital and meaningful part of the total learning experience,
the principal must be visibly and actively involved. He must fully understand the background and
theory ‘of the career education concept, and should be willing to support and motivate his
teachcr‘s'\to take pride in helping to prepare students for the world of work. .

e i

NOTE:

As was stated. previous&, the key to successful implementation of career education goals
* and objectives is involvement from the principle. It is highly unrealistic to expect the
superintendent of schools to effectively monitor the instructional planning and concept
development of all teachers employed by the district, nor is it desirable.

At the same tt';ne, not all school systems will be able, to afford a full-time career education
staff. Therefore, it is absojutely essential that the principal exhibit maximum involvement and
participation in the general planning and development of a useful CE program within his school.

Generally, the principals of Batesburg-Leesville lacked the degree of involvement needed to
ensure successful implementation of career education concepts in all grade levels. Although some
principals in the district actively assisted their teachers in developing interesting and creative
instructional strategies, others exhibited little concern and. demonstrated only a shallow
understanding of how self-knowledge, decision making skills, and other basic concepts related to
- subject matter and the general learning process. Becausé- of this, many of the teachers in
Batesburg-Leesville tended to think of career development as ‘‘something extra,”’ or something to
be taught ‘in addition to’’ the regular course requirements, i

‘For career education to succeed ih the schools, the principal must be an instrutftional
leader. He must be willing and able to assist teachers in the organizing of lesson plans ‘which

consider the special needs and interests of all pup_l’ts. He must promote and encourage teachers to
“use instructional techniques which teach the importance of a positive self-concept, the social and

personal importance of work, and the need for basic educational skills.

Most importantly, he must give strong leadership and support on a regular and continuing
basis, “providing a willing and access#ble ear for teachers ‘with new and creative plans for
.stimulating students. In Batesburg-Leesville, the principals who achieved thése goals were
generally the most successful. : :
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For. the oareer education staff administrator, the “implementation” procwgi a task of

broad socope nd responsnblhty In addition to, organizing relevant and informative omientation
5 . sessions (to acquaint teachers with basic career education philosophy and concepts), ‘hé must also
=’y coordinate the overall operations of the career development program and organjze ways of "
~  §timulating community involvement. Specxflcally, his primary task is the actuallzatxon of the

Pro;ect Objectives. s '
e ¢

As was mentioned prevnously, the Project Objectives were designed to outlme thg eneral
duties and responsibilities of the Batesburg Career Education staff. These responsibilitjes were
broken down into specnﬁc groups of ob)ectwes for each staff member (wnth some duties shared

' jQintly). _ : T A .._,"

It is 1mportant to note that although specific objectives were planned and written by the
Research Coordinating Unit of the State Department of Education, it was up the
Batesburg-Leesville CE staff to outline methods and strategies for achieving them. - was

+ discovemed during the 1972-73 school year, some Project Objectives were so vaguely statéd (at
least in terms of the needs of the local setting).until no tangible plans for unpleqlentatlo ould
be constructed. Usually such objectives were eventually dropped in favor of mong. practical'goals.

T

NOTE: | - f L5

A detailed description of the Pro;ect Ob]ecnves and how they were actually xmp&(nente
will be discussed in the section dealing with "Staff Utilization.” It is thought that-#he readbr-will
better understand the role of the Batesburg-Leesville Career Education staff if the job descr tior{
is not isolated from the actual xmplementanon activities coordinated by each staff membery;

~

. Although the Batesburg School Dzstnct .employed four full-time career\éaucatio} st&‘f

* members, this was mainly possible due to the fact that their CE project was federally funded. ¥t

is realized that only d few school districts will have the funds needed to provide full-time staff

representation. However, the responsibilities of monitoring a career development*ﬂl;ogram carf be
camed out by one full-time coordinator, lf funds are available for this purpose. : .

_In school districts where funds are extremeély Ixmxted the duties and respon.s‘lbillties a u%d
by the Career Education Director (in the case of Batesburg-Leesville) can be handledy
principals of the participating schools. “However, if such a situation occup each pPhcipal
involved with implementing career education should receive extensive inservice ‘fraining 'so that he
may be well acquainted with the general philosophy and objectives of career, evelopr;zent. ’

Also, in districts where the prmcxpt‘zls will direct the career education acnwtm:'c Process
and Product Objectives should be tailored to meet the special needs of their respective schools.

" For additional information, refer to the section under ‘Implementation” which deals with the

duties 'of the principal.
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EVALUATION

Y] L .0

In order to provide an adequate description of the total evaluation process employed by the
Batesburg-Leesville Career Education Project (in conjunction with the State Department of
Education’s Research Coordinating Unit), it is necessary to make some mention of the purposes
and justification of the approach we have taken. However, of equal importance is the need to
identify the strengths and weaknesses of both the evaluatlon system and the product obtained
through our efforts.

To achieve these goals, while at the same time reflecting accurately the implications of what
we have learned, is our majn concern in this section. For an actual summary of the evaluation
reports submitted by the research gathering teams (Lyles, Bissett, Carliste & Wolf and The
University of South Carolina) the reader is asked to refer to the July, 1973 Final Report of
Research and Dcvelopment Project in Career Education, Batesburg-Leesville, South Carolina.

The following are the basic objectives of the evaluation system utilized by the Batesburg

project:
)

A." EVALUATION GOALS

l. To measure the effectiveness of the total pro;ect with regard to the achievement
of stated objectives. .

To determine the feasibility of lmplementrng Career Education on a statewide
pilot program basis. P

, 3. To provide assurance to the fundrng agency that grant award conditions have been }
B + fulfilled.

- "

B. EVALUATION APPROACH

1. External evaluation by a disinterested third party.

)

a. Measure progress towdad achievemen%tof all project objectives. )
b. Appraise effectiveness of the use all resources (human, physical, and
financial) in achieving pro;ect objectrves

2. Internal evaluation by Research Coordinating Unit, district staff, and contrac'ted
consultants.

a. Continuously assgss progress toward achieving project objectives and initiate

appropriate action.
b. Measure student outcomes in relation to stated product objectives.
c. Continuously assess the achievement of stated process objectives and measure

their resulting effectiveness.

N

The Evaluatron of the Research and Development Project in Career Education, Lexington
" School, District Three, took place on a continuous basis. The attainment of the Process and
Project Objectives was evaluated through a contract negotiation by Lyles, Bissett, Carlisle &
Wolf. The followrnb was taken from the contract with LBE&W:

N\ .
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Scope' of Services

. To develop measuring techniques fo determine the degree of meeting all of the

project objectives in- attachment No. 1, pp. 16-23; and to submit said measuring
techniques to the Department for its approval. The Department’s approval being
conditional to the initiation of any subsequent service to be performed under the
contract. It shall be further agreed that any payment under the contract will be
conditional upon the Department’s approval.

To evaluate the effective use of resources in achieving the objectives of the
project in Attachment No. 1, pp. 16-23. The evaluation of resource use shall be
submitted to the Department at the minimum of four key milestone points to be
determined- after the first analysis. The aforementioned analysns to be available the

ﬁrst week of August, 1972.

To evaluate the, activities of the prO_]e(iJ at the key milestone points during the
contract.

1. The evaluation of the activities of the project shall be-accomplished by an
event in Attachment No. 1, p. 15.

a. This evaluation system shall require visits to the demonstration site at
least once per month during the remainder of the project period.

b. During the above visits, personal face-to-fice contacts will -be made
with those members of the district having primary responsibility for the
activities during that month. Primary responsibility will be determined
by the Project Responsibility Checklist found in Attachment No. 1, pp.
16-23.

¢. This evaluation system shall be similar to the Project, Pert Plan referred
to in Attachment No. 1, p. 15. °

d. The purpose of the VlSitS to the demonstration sites'and the personal
contacts with those- having primary "responsibility for the activities
during that month will be to observe, question, and review the project

progress.

To set up and carry out interviews at the beginning and termination of the
evaluation of the Research‘and Dewelopment Project in Career
Education — Lexington School District Three. ‘

1. The following personnel shall be interviewed at the’ beginning and
" termination of the evaluatlon ' '

The 2 RCU members involved in the design of the prOJect
Director of Vocational Education .
Chief Supervisor of Ancillary Services ’ "
District Superintendent - . , ;
The four principals in the district.

One teacher per grade

Guidance Coordinator

Project Director

One Special Educatlon teacher

SEFR oo a0 o

2.  All structured interviews will be submitted to and approved by the
Department prior to use. . .
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3. Provide the Department with a written report at the end of each two month
period stating the results of the evaluation activities in that’ period. A final
“written report containing a ‘summary of all secrvices rendered and ali
recommendations made shall also be submitted before June 7, 1973.”

-~

The University of South Caroline was contracted to evaluate the extent to which the
Product objectives were met. The following was taken from the contract with Bailey, Maiden and
- Rotter. " : .

“...2. Scope of Services d

The Contractors shall do; perform and carry out, in a professional and sdtisfactory
~-manner, as determined by the Department, the following Scope of Services:
_ - .
A. Administer a self-concept scale (as approved by the Department) in a pre-test and
. post-test mode to a minimum of 60 students (hereinafter called ‘“‘treatment
v group’) at the beginning (no later than September 30, 1972) and completion
(prior to the last day of May, 1973) of the Project -to determine the changes in
the student’s feelings toward themselves and others: ' % '

The Contractors shall also choose a group statistically similar (hereinafter called
“control group™)-to the treatment group and administer the same self-concept
scale in the same pre-test and posi-test mode at the same times of the school
year, 1972-73. The results of the tests aministered to the control group shall be
compared to the results of the tests administered to the treatment group. Any
payment under this Contract as set forth in Paragraph 10, Method of Payment,
shall be contingent upon the Department receiving a report stating the results of
these tests and anly comparison between the tests of the two groups.

B. Interview at the beginning of the school year, 1972-73, a minimum of 24 teachers
« participating in the Project to deterr/rsne the following:

. Feelings toward the Project.
2. Understanding of the Project and the stated objectives of the Project.
3. Planned activities to accomplish the objectivgs of the Project.

4. Attitudes toward the world of work.

w,

5. _ Understanding of the world of wo‘g‘k.
The alorementioned teacher interviews will be repeated a minimum of three times
throughout the year to adjudge whether “Process Objectives” of the Project as
stated in Section III of Attachment 1 are being achieved. Any or all payments
under this Contract as stated in Paragraph 10, Method of Payment, shall be
contingent upon the Department receiving a written repogt stating ‘the results of
said interviews. ' _ : g :

[}

Objectives” of the various grade components as -stated in Sl _
Attachment 1 are being accomplished. Said student interviews will strydtared
according to the multi-various needs of the grade components as stated in Setion
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.

: Il of Attachment 1. The final payment as stated in Paragraph 10, Method of
Payment, shall be Lontmgcnt upon the Dcpnrtmcnt rec.civing A report xtatmg the

results of said mtemews —

D. Provide the Department with a written report stating the results of the evaluation
activities conducted during that period. Said report shall be submitted at least
once every two months and any and all payments under this Contract as stated in
Paragraph 10, Method of Payment, shall be contingent upon the Department

receiving and approving said reports.

-

E. Submit a summary and final written report on or before June 7, 1973. Said
report shall contain a summary of all services rendered under the Contract and
any and all recommendations of the Contractors, The final payment as set forth

L in Paragraph 10, Method of Payment, shall be contingent upon the Department
receiving and approving at least two copies of said report.”

In addition, in order to systematically .assess the degree of .progress made in achieving
- established objectives, an internal evaluation system was maintained. It served as an informal tool
which was employed by the Project Coordmator and the District Project Director to aid them in

monitoring their activities. .

Internal Evaluation System

A Purpose L \ ‘ .
' At ©
1. To systematlcally assess the d\egree of progress made in achieving established objectives

2. To initiate required correctlve measures | ' K
B. Criteria |
1. . l"roject Plan. B , *
2. District Plan
3. Teachet’s instructional plans " o,
C. Methods of Feedback |
) 1. Verbal Communicati;)n
2. Written status 'reports ' : ’ . g X
3. Meetings S . ' . . )

L4
0

‘4, Third-party Evaluators

Originally it was designed to have scheduled principal and superintendent meetings.
However, as a result of a general consensus, it was decided to call meetings on when
administrative decisions needed to be made. Communications with principals did take place on
an informal basis quite frequently; therefore, regularly scheduled prmcxpal s meetings were found

\ o be superﬂuous v o
T a4
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; -
Guidance Counselors met with Project Director and Guidance Coordinator once per unit to
evaluate strengths and weaknesses of the Career Guidance Program. It was decided here also that
< Trequent informal visits were more valuable than scheduled meetings.

“Since, in reality, thc Guidance Coordinator served as an associate director, communications
between the project director and guidance coordinator were very closg, continuous, and on a
daily basis with both reporting to project coordinator once every two weeks on progress.

The most important communication link, of course, is between projegt personnel and the
teachers. Since all tecachers (approximately 150 in the district) were involved in the project,
communications with the cntite group was virtually impossible. Therefore, ecach grade was asked
to elect one chairman to act as liaison between teachers and project staff. Chaitmen were seen
on a regular basis at least twice per unit and all teachers at least once per unit.

The third party Lvaluators monitored progress o# teachers, pupils, and administrators.
Scheduled meetings with these parties were arranged to evaluate progress periodically.

<

NOTE:

The preceding section described the evaluation system utilized during the 1972-73 school
year. In discussing the general design and structure of the system, we have purposely avoided
comment about the general operational effectiveness of the plan and have neglected to identify

" the major problem areas which were disco vered However, 'we will focus upon these areas in the

Sfollowing paragraphs.

A

One of the initial concerns affecting the operational effectiveness of the evaluation system .

was the delay in completing final contract negotiations with the “third-party consultants.’’ As a
result of this delay, the University of South Carolina's evaluation team conducted their initial
testing of randomly selected students on October 25, 1973 (after the pupils had already received
some expusure to basic _career education concepts and activities). Because of this factor, it is
believed that the data dfd not accurately reflect changes in students’ feelings towards themselves,
others. the world of work, and the career education concept. (Post-testing was completed during
the spring semester of 1973, thereby leaving a very short time span betweeh pre-test and
. post-test administrations). These and other factors have been documented by the USC Evaluators

. in the Final Report of Research and Development PrJect in Career Educanon
Batesburg-Leesville, South Carolina.

Another factor affecting the operational dexterity of the evaluatlon system was the problem
of selecting suitable dates (for testing, interviews with teachers and district administrators, etc.)
swhich did-not confliet with previously scheduled school activities. Often, tests and interviews
scheduled between third-party evaluators and the district pupils and teachers conflicted with
six-week grade reporting periods. As a result, negative reactions toward the entire evaluation
process may hdve been fostered, which would seriously affect student and teacher impressions of

the career education program.

Another problem area concerned the ‘“internal evaluation system ’ Although this system
was planned and developed prior to contractual agreement with the LBC&W evaluation team, the
actual implementation process was slow getting started. This, for the most part, was due to the
CE Project staff’s lack of understanding regarding the technical mechanics of implementing the

internal evalyation system.

: | 39" ,
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Ali{mugh the- third party evaluation teams contracted to uppl"aiw the Batesburg-Lecsville
Project gLBC&W and the University of South Curolina) were successful in achieving their gencral
objectives of measuring the cffectiveness of the total project, and providing uisurangc to the
funding agency that award conditions had been met; the need for a more descriptive asgessment
still existed. One concern noted by the local career cdum'l()n staff was that the final evaluation
reports were generally too Complex {o help the teachers and principals to fully understand the
impact of their efforts. As a result, many teachers (many of whom had done commendable jobs
in implementing carcer education concepts) weit lef't with an unwarranted feeling of Yailure and
uncertainty mainly because the reports could not identify specific arcas of pupil growth
attributable directly to the influence of career education,

Another problem was the fact that by basing the evaluation design on performance
objectives, the local school district (and the Research Coordinating Unit of the. State Department
of Education) failed to account for product-outcomes that were not listed as ‘goals. Because of”’
these and other factors, during the 1973-74 school year, the district contracted a new third-party

cvaluating team. .
. ~. F 4

NOTE: N

The previously mentioned comments concerning general reactions to the third-party reports
submitted by Lyles, Bissert, Carlisle & M"()If and the University of South Carolina were not
intended to be derogatory of these two agencies. Rather, they were included here to illustrate
the factors which led the Batesburg-Leesville Carcer Education staff to actively seek a new means
of cvaluating the overall pmgram,

As was indicated. the third-party evaluamrs did a commendable job of measuring the
cjjccmencss of the Batesburg Career Education Project in achieving its overall objectives,
However, it was the opinion of both the State Department of Education’s RCU and the local
Carcer Education staff, that the evaluations received did not clearly affirm or disaffirm the
feasibility of implementing carcer educari(m on a statewide basis.

!
In hopes of solving this. pmblem IBEX, Inc. was hired to conduct an “information based

evaluation ()f rhc Barcsburg-Lecmllc CE Project beginning with the 1973-74 school yvear:

According to the evaluation design docugpent submitted by IBEX, the information based
approach to ecvaluation has several advantages_over the ‘‘performance objectives” method. As is
pointed out on page eight of the document, performance objectives provide a very Inflexible basis
for evaluation in that they are seldom changed during the program year, and thus information

needs (which are fluid) cannot be adequately addressed. -

Another problem with using the '--p'erformance objectives as a basis for evaluation is that
important information is often ignored .(since objectives are not developed with information
needs in mind, but are designed as guides for program management). Or, in other words, instead
of meeting the information needs, the program objectives become reference points.

-

According % IBEX, “information based evaluation,” the users are the reference- points.
Consequently, the evaluation is tailar-made to the indjvidual needs of the school district.
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NOTE: '“ - . \

The following paragraphs are iaken om the IBEX Evaluation Design_Document for the.
Lexington County School District No. Three, Batesburg, South Carolina, and will provide a brxef
_description of the scope of IBEX’s evaluation. co

“Information Based Evaluation (IBE) rests on three major components: information users,
information domains and evaluation questions. At the evaluation design conference with the
Batesburg-Leesville staff, these three components were carefully viewed and glven priority rank in
the Career Education evaluatlon —

Informatlon Users ) ‘ . e -

Those who need or desire information about a partloular project or program in the semantics
of IBE are called information users. For Batesburg-Leesville the following priority list of users
was/adopted Teachers, Central Staff, Principals, Guidance Staff, State Department of Education,
. Professional Education Communlty, Busmess and Industrial Communlty, and the U. S. Office of
Y - Education. , e % :

-lnfoimatmn Domains = - v : ‘

A general area of concern for project or program staff and participants is called an .,
information domain. For this project the following list of domains was adopted: Instructional - -
Strategies, Student Self Knowledge, Career Awareness and Importance of Work, Achievement
(holding power), Staff Attitude, Decision Making Skills, Free Enterprise, and Cost Analysis.

™ . K . ' )
Evaluat'ron. Questions e

The following list of evaluation questions is organized by information' domains. During the .

o of the evaluation, additional questions may arise which can be answered with the available * '“
data elements. If so, they will be added-to the followmg Tists: - -
lnstructxonal Strategies -

Iy What 1nstructlonal strateg1es lead to success in the project?
2: What is the 1mportance of field - trlps to success in the program"
: . i oo
3. What career education practlces are adopted by the teachers? What isithie level of use?:
Student Self Knowledge: ' - . : . .
4. s there positive increase in student attrtudes toward: self school, teachers learnlng, or
’ peers? S o o - £
< K N . s . /— ) ‘ 1:'.
5. What instructional practices lead to posxtlve increases .in student attltudes" : S éf.;‘ A
’%1 *.ﬂ ; T
} L <R .

Career Awareness/lmportance of Work

6. Do students recogmze the importance of a variety of careers" T

d



7. Is there sngmﬁcant positive student growth in career awareness"

8. Whlch\rnstructlonal strategies promote student careér awareness?

o

Achlevement/HoIdmg Power o ' " Val

9. Do students show pattems of achievement growth dl.(ﬁng the remamder of the prOJect" '
10. Does the school district increase its holding poxy,er«éunng the life of the proJect"

11, What mstructlonal strategles Increased achrvement and holding power? . -

12. What instructional strategies failed to increase holding power and aohiyement? | ,

.Staff A tmudes ' - - ' -

13. Do the following feel .that career edumtlon strengthened the instructional program
teachers, admxmstrators, central staff? . .

'14. hat 1s the relationship between the attitudes of the above and success in the program?
Decision Making Skils:  ~ D S |

. 15. Can the student 1dentrfy 1nformatlon pertlnent to a decision?” .

16. Can the student 1dent1fy the components necessary to dec1sron rﬁﬁklng"

17. Can the 'student identify alternatives in decrsxon, making?

18. Can the student identify the steps necessary to implement a decision he has made? -
y . .

Free Enterprise:

19. Do the students understand the exchange of goods and services; the monetary system"

A

21. Do thé students understand.supply and demand?” £t o

-

' 20. Do th?mdents understand t‘e production and distribution .of goods and' services?

"EVALUATION CONSTRAINTS

, No evaluation effort is devoid of constraints or limitations. Thus, it is imperative that these
constraints be considered from the beginning of the evaluation and procedures established to
work within thesé constraints. Two major constraints — time and resources — are of primary

importance.

‘For the two Part C evaluation efforts, $12,446 or eight percent of the gross budget has
been allotted. It is necessary to delete some desirable ‘information needs in order to stay within

this constraint. .

Principals have agreed to.one and one-half hours of student time in the fall and spring
assesstnent periods. To meet this constraint, 2 modified sampling matrix usin%test, grade, and
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class as' variables may be adopted. Thus, all students may not-tuke all tests. Each student will
have one hour to one hour and fifteen minutes of actual testing time.

All students in Batesburg-Leesville School District No. 3 will participate in the caree( .
education project. Thus, no control group will be possible for the study. .

Teachers will receive forty-five minutes of inservice education in test administration, take a
thirty minute sv.irvey and keep a strategies log for one week. This requires fifteen minutes a day
of teacher time.

NOTE:

The precedmg section was written to provide a- general overview of the thtrd—party
evaluation system designed by IBEX Incorporated.

. f’\ As is implied by the “evaluation questions” (which are tantamount to IBEX's product *
objectives) the information based evaluation should provide a clear-cut answer to the question of
statewide implementation of ' career education programs. It should also identify the specific
instructional strategies which help promote career awareness, exploration, and preparation, and
will hopefully determine if career education has had any effects upon the overall “holding
power”’ of the Batesburg-LeesvxIIe School System. .

.
t . For dzsmcts constdermg the 1mp1ementatzon of a career education program, the degree and
type of evaluation system most advisable would depend on the individual needs of that district.
Since the career education program in Batesburg-Leeésville was federally funded, it was necessary
in our case to hire th}rd—party evaluators to meet gOvemmeng requirements.

«
-

The following “Executive Summary’” was taken from the Annual Evaluation Report,

1973-74, Research and Development- Project in Career Education, Lexington School District

» Three, submitted by IBEX, Incorporated, the independent third-party evaluators, and is on file
with the State Department of Education, Columbia, South Carolina.

Executive Summary

© “The U. S. Office of Education requires that all Part C Vocational Exemi;)lary Projects have
an,independent third party evaluation. In response to a request for proposals from the South
Carolina State Department, IBEX, lncorporated submitted a proposal in 1973 and was selected

to perform the evaluation.

-

The evaluation® activities began in the summer of 1973 with a design conference in
Batesburg-Leesville. This conference set the parameters for the evaluation-and specified the roles
to be played by IBEX and the Pr01ect staff in carrying out the evaluation functlons

The IBEX eva]uation team was headed by Dr. Hugh I. Peck, and included Mr. King Nelson,
President of IBEX, Mr. Gerald Matson, Mr. Steve Davis and Mr. Steve Schulz of the IBEX staff.

- 3

v

'Hugh 1. Peck, Evaluation Design DeGument for the Lexington-County School District No.
Three, Batesburg, South Carolina Career Education Project, IBEX, Incorporated, Arlington, VA

(September, 1973) pp. 12-15. _
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Responsibility for the various evaluation functions was divided bgtween IBEX and the
Project staff, since much of the data "collection and record-keeping was integral to the
implementation of Project activities. Since Batesburg/Leesville is a small school unit, it was
agreed that rather than try to interpret results for gach grade level’s grades, groups would be
. combmed into Primary, Intermediate, Middle and Semor High School . :

; s 2 : . \
~ Assessment of evaluation questions which were dealt with in deta11 by the Project staff are
presented in another section of this report (Annual Evaluation Report). All data collected and:
analyses performed by the Project staff were reviewed carefully by the evaluatron team and found

to be- accurate -

The results of the evaluation are organized around four information domains or evaluation
areas of interest. These domains are: (1) student self concept, (2) student relationships with the
world of work, (3) student attitudes toward career development, and (4) student decrsron-makmg

skills. -

The major results of the second year evaluation are summarized-in the following paragraphs.
A detailed presentation of the results of IBEXs evaluation is found in/Section IV (Annua

Evaluatron Report).
- i

- anary age children in Batesburg/Leesvﬂle Schools showed significant gains in self
concept as measured by the Self Observation Scales. Specifically, they showed gains in
Self Acceptance, Social Maturity, School Affiliation and Self Security between the fall -
of 1973 and the fall of 1974 (the period of this career education project).

— During the same period, the \primary students showed no significant change in
Achievement Motivation. ' ' . :

—  During this period intermediate age children involved in the same project showed
- srgmfrcapy positive gains (on the Intermediate Level SOS) in Self Acceptance, Social
Maturity, Social Confidence, Peer- Affiliation, Teacher Affiliation and Achievement

Motivation.

—  Intermediate students showed a slight, but not significant loss in School Affiliation —
this is an anticipated phenomenon. . '

— Middle school children showed gains in family, school and general aspects of self
concept as measured by "the Self Appraisal Inventory.. The same group showed

significant loss in peer relationships. .

— On the same meéure hrgh school students showed significant gains in general” self
appraisal, significant loss in peer relationships and'no significant changes in school or

family areas.

—  The overall pattern of scores (JAQ) from the Occupation Awareness Survey indicates
that the Batesburg/Leesville students were more aware of a greater number of
occupations in the fall of 1974 than they were in the fall of 1973.

— Intermediate grade students showed significant gains in social skills, academic skills and
aspiration level as measured by the Career Awareness Development Inventory (CADI).

— - Middle school students showed the same pattern of gains on the CADIL
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- Secondary students showed ﬂ)n the CADI) 51gn1ﬁcant gains in academic skills and
aspiration level. ) 7

l

— "As measured by the Decision Making Scale, Batesburg/Leesville intermediate and
~ middle school students employ' the following decision strategies most often: taking
thought, doing as expected. aud continuing as before.
’ y P .
—  Attitudinally, the students are not consistent toward_:&ydecision situations.”

-~

o
AP

-

P

45




/ INSERVICE fRAINm(:- :

-

As was mentioned prevnously one of the major weaknesses of the Batesburg-Leesville Career
Education Program (particularly JW1ng its initial stages) was the lack of an extensive inservice
. training program for all district teachers.: Since the CE Program in Batesburg was to be
implemented in grades K-12, involving all teachers and pupils assigned to the district, the lack of

total teacher partlclpatlon in the summer- workshop—sessrcr"*weverety—hampered—“‘—je—‘l—nera

effectxveness of the inservice training effort . , .

L}
NOTE; .

The summer workshop sessions (held durihg the months of July and August;, 1972) were
voluntary — due to, the fact that some teachers were either attending graduate classes or teaching
summer school. Because of these and other factors which prevented many teachers from
‘attending the summer meetings, total participation was zmposszble )

A s : L

For any beginning career development program to succeed, adequate inservice training is a
must. However, of equal importance is the need for all personnel involved with implementing CE
concepts (especially the teachers and principals) to. be equally prepared and knowledgeable.

Each teacher involved with implemeénting career deyelopment should have an understanding .
of the basic goals and objectives of the program. Also the teacher-should be provided enough -
trainipng 1n constructing lesson plans to allow these ‘‘objectives” to become a functional part of

A, the overall instructional techniques. The summer workshops held in Batesburg were designed 4+
with this purpose in mind: It was hoped that by covering the objectives and general philosophy -
EF -during these meetings, the regular inservice training sessions (held during the first week of
school) could be used to p‘n and coordznate instructional strategies. .

-

- Howe15er because many teachers were unable to attend the summer workshops an acute
imbalance of planning ‘readiness” resulted. Whereas those teachers who had attended the
summer sessions were knowledgeable about the basic goals and objectives of career education
(and ready to plan instructional strategies), others were not — especially at the secondary level
“where only one or two members of the faculty were able to attend. Consequently, when the
regular inservice began during the first week of school (September, 1 972) the time, which was
originally set aside for teachers to plan, coordinate, and edit their instructional strategies for
implementing CE objectives, was actually’ used in re-explaining the philosophy, goals, and
objectives of the overall program. Obviously, this resulted in a state of mass confusion and

1
uncertainty.

Generally speaking, many of the problems encountered during the Batesburg %o;ects first
year of operation are diréétly traceable to a lack of planning readiness on all levels. With a
carefully planned and scheduled inservice traznzng program, these complications can be

eliminated. /

- T,

“ - Where and with whom does effective inservice training begin? To insure 'ma%ximum
utilization of inservice time, there must be firm and coordinated gL}idarwe from the -
administrators (superintendents, principals, and career education coordinators).

In this respect, the district superintendent plays an import:;uit role by providing strong and
visible support for the basic objectives and philosophy ‘of career education. In addition, he must
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provide or implement several workshops with the principals to assure that they, too, are in
agreement with the overall philosophy. of career development, and are capable of providing
instructional leadership in helpmg teachers plan and organize techmques for implementing CE
concepts _ < ¢

o Most important of all, the supenntendent must emphasize the fac?t that career education is
not something new or “extra’ but is a vital and meaningful part of the total curriculum. Unless

ﬂe-dxstnct-prmcrpais—-understand embrace, and/ are willing to promote this pomt of view,

inservice training for the teachers (no matter how well organized) will be an exercise in futility.

>

NOTE:

S Since the prmcxpals role as an “instructional leader’’ is especially critical to the leyel of
‘enthusiasm and industry ‘displayed by the teachers working under his supervision, it is felt that
~ “theory” should be stressed with the prmcxpal not with the teachers. Althotgh some discussion
of theory with the teachers is needed (mainly as a general overview, or background for planning),
: the central emphasis of teacher-inservice shOuId be "practical application, ™"

In this respect, the inservice tr&gmng Jor teachgrs should utilize the skills of teachers who
had worked with career education prevxously to help others plan and construct their instructional
. strategzes qH opefully, these sessions wxll be broken down into small groups (exther by grade level
o7 or subject ‘matter area).
Again with the teachers, the mservxce training penod should de-emphasize theory and
. ' ‘'maximize application. Most xmportantly, everyone (teachers, principals, and district
> U admxmstrators) should agree that carper education is What the district needs and wants. '

- ’ ' / . . - e
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STAFF UTILIZATION

\

Since the career education program in Batesb'urg-Leesvilr was fecierally funded, it was

' possible to employ four full-time staff members. Although it istealized that only a few school

districts* will have the funds necessary to provide .full-time staff representation, this chapter is
intended to describe the various techniques used by the Batesburg-Leesville Career Education
staff in facilitating the implementation process. . @ ‘

As a whole, the text of this chapter will be directed toward the district administrator.
Hopefully, the points covered will help the superintendent of schools to assess the practicality of

“providing? a full-time coordinator:or staff. More spemfically, however, this section will 1dent1fy‘

the roles played by the CE staff inn implementing career development objectives.

NOTE:

. The decision to employ a full-time career education staff depends upon the particular needs
and constraints of the school district. If funds are not available for this purpose (and if the
principals become actively involved in the planning and coordination of instructional strategies in
their schools) a special staff is not essential. .

The person or group of persons responsible for coordination of career development activities
should, however_have a flexible time schedule with duties which are not confining in nature.
This is espechIy true in districts where no ful{ttme career education coordinator or staff is

employed.

Because of the considerable amount of time consumed with comrnunity relations (ie.,
helping teachers to arrange field trips, contacting speakers from the ‘‘world of work” to talk

. with students, etc.) a flexible schedule is of extreme importance to the instructional leader of

the career development. _ "

Another point worthy of consideration involves the “‘objectives of career education.” These
should always be tailored to meet the needs of the district. Only after a suitable set of objectives
are approved, and only .after instructional strategies and activities have been planned, can we
begin to plot the role of the mstrucnonal leaders (whether they be full-time CE staff employees

or local principals).

v

. As was mentioned in the section dealing with 2‘Major Objectives,” the specific concepts or

) objectives utilized by the Batesburg-Leesville Career Education Project were planned and written

by the Research Coordinating Unit of the State Department of Education. The duty.of the
Career Education staff was to outline strategies for achieving the Project Objectives. (These
objectives provided a system .of events that would lead to the accomplishment of both the
product and process objectives. The Project Objectives were the actual implementation strategy
of the overall project, i.e., the administrative “how to.”)

NOTE:

The author thought it necessary to digress during the precedmg paragraphs to show the
mter~relanonsh1p between the Project Objectives and the roles played by eacJa}dember of the
Batesburg-Leesville Career Education staff. Following a brief role description of each employee,
we will focus upon the specific objectives implemented by the Pro;ect Director, Guidance

Coordinator, Instructional Assistant, and Pro;ect Secretary.

v’
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ROLE DESCRIPTIONS

A Pro;ect Director — The rale of the Project Dlrector is one that involves planning,
developmg, organizing, evaluating, and admrmstenng the overall activities of the career
education project. The Project Director works in close coordination with teachers and
administrators on all levels within the school system, and maintains continuous contact with
the community and members of the world of work. . -,

/
The overall progress of the Career Education Project is the: Project Director’s responsibility,
and this individual must see that all parts are well oiled and running on schédule. The
Project Director-also plays the role of dissiminator’of information on current CE trends in .
" the distri¥t to orﬁer districts, local and national. o

The director should be a motivator, skilled in _curriculum planning and development, and
must be able to accept suggestions (and criticism) without hostility. This individual, who is
in a vulnerable position, must realize that cooperation is the median of success.

B. Guidance Coordinator — The role of the Guidance Coordinator is to organize and monitor
the overall activities of the guidance departmefit as they relate to career education. In this
respect, this individual works in close coordination with the counselors in planning a series
of guidance techniques for promoting career awareness, awareness of the social and
economic importance of work, positive attitudes toward self, and awareness of the need for
basic edu&txonal skills. /

The Guidance Coordinator may also help with general placement and follow—up activities. In
essence, the Guidance Coordinator also serves as assistant to the Project. Drrector

C. Instructional Assistant — The role of the Instructional Assistant is to help teachers in the
-actualizing of teaching strategies for implementing career education concepts. The
Instructipnal Assistant is- responsible “for helping teachers to make final arrangements for
field trips, contacting members of the community to speak to students about the special .
skills and preparation needed in their careers, and monitoring of audio-visual aids.

1,*Smce the Instructional Assistant also is responsible for scheduling of visitation by outside
“parties and arrangement of field trips to the community, the person hired for this position
should possess good communicative skills. However, the most important trait needed for
this job is an ablhty to work hormomously with many different types of people.

D. Project Secretary — The role of the Project Secretary is generally comparable to the duties
normally performed by secretaries (i.e., filing, general clerical work; ordering supplies and
materials).

NOTE:

" The preceding section has given a brief role description of the career educatton staff
members originally hired by the Batesburg-Leesville School System in 1972. However, to obtain
a clear picture of the various-duties and responsibilities carried out by the career education staff,

" it is necessary to refer to the _Project Objectives PERT Chart (discussed previously in the chapter

dealing with “Major Objectives”).

As the reader will note, the PERT Chart designated the specific. objectives (or
respons:btlmes) to be implemented by the Superingendent of Schools and the'Career Education
staff. The next section w:ll briefly discuss the role of -the CE staff in achieving these objectives.
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GENERAL OBJECTIVES AND RESPONSIBILITIES OF PROJECT DIRECTOR:

A.

Primary Responsibilities

The following is a list of primary objectives implemented by the Career Education Project
Director: .

1.

Shrvey‘ Existing A-V Equipment — In order to determine the A-V needs of the district,

the Project Director (working in conjunction with the local principals) compiled a list
of all existing audio-visual equipment in the district.

Project A-V Equipment Needs — Using the information received from the principals,
the Director estimated the amount of extra materials needed and later began processing

"requests and ordering. -

Establish’ Commumty Resource Council — The Project- Director, with assistance from
the Guidance Coordinator, met with the superintendent of schools to gather
suggestions for possible members of the Resource Council. In this meetmg it was
determined that the group should include representatives from business and industry,
parents, representatives from the medical profession, and teachers. For the most part,

" members of the Community Resource Council were local residents of

Batesburg-Leesville. The purpose of the organization was to establish lines of
communication with the publlc and to obtain their suggestions as to how the school
system could be of morg service to the community. :

Develop Prevocational ‘“Hands On” Activities — The Project- Director, along with a
team of district teachers, visited school districts in Georgia-and North Carolina to
observe prevocational programs in operation. After visiting several different programs,

the group met to identify the best elements of the projects they had seen and decided
upon a plan which best suited the needs of the students of the Batesburg-Leesville
area. Next, equipment for the prevocational resource rooms was ordered by thie Project
Director with funds provided by federal funding agency. Mostly, the equipment
consisted of programed A-V units which provided a demonstration of how an

electrician, for instance, would use the tools of his trade, followed by an activity in

which the student worked with similar tools (working under the supervision of the_
resource instructor) to complete a basic task normally performed by individuals-
involved in that particular career area.

* Complete District Preject Plan — The Project Director, working jointly with the Career

Education Project staff, the local principals, teachers, superintendent of schools, and

- State Department of Education Research Coordinating Unit, developed and refined a

series of strategies for implementing the Project Objectives. (As was mentioned

previously, these objectives were the administrative “how to.”) , Q;r

Develop Publicity Campaign — Originally a responsibility of the Project Director, this"

activity was implemented by the Guidance Coordinator. (For additional information,
see “General Objectives of the Guidance ordinator.”)

- »
Summarize Career Education Activities — The Project Director, with assistance from
the Guidance Coordinator, reported the progress of the Batesburg-Leesvxlle Career
Education staff in completing scheduled activities. .

Summarize’ Available A-V Material — The Project Director submitted a list of all
audio-visual aids purchased by the Career Education Pro;ect - .
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9. Complete First Planning Session — The Project Director, with assistance from the local .’
" principals, career education staff, superintendent of schools, and State Department of
Education RCU, implemented the first unit planning session. The purpose of this
session was to allow teachers to plan thﬂnstructlonal strategies and techniques to be
used during the first nine weeks of school. Usually, teachers were grouped either by
grade level or subject area to coordinate methods of implementing basic career
education concepts. The career education staff provided teachers with a planning
format which requested them to note how they were to teach concepts, such as the
social and personal importance of work, decision making skills and the importance. of a
positive self-concept.

ty

10. Complete Second Planning Session — Teachers met to plan instructional techniques for
the second nine weeks of school. Usually, the Project Director circulated from group_ p
to group during these meetmgs to answer questrons raised by. the teachers. '

11, Complete Third Unit Planning Session — Teachers met with Project Director and career

education.staff to plan unit mstructlonal activities for the thﬁd mne-weeks period. -

12. Complete Fourth Planning Session -- Teachers met with Project D1rector and career
education staff to plan unit instructional strategies for the fourth mne-weeks penod

13. Summarize Results of District Plans- — Project Director- met with me‘mbers of the

career education staff to summarize activities and objectives implemented during the

_.school year. This report outlined the strategies used by the Batesburg-Leesville Career
Educatlon staff in achieving major project goals and ob_wctlves

14, .CompleterSummary Sessions — Project Director met with teachergpdgiiidentify and
evaluate the g¢ntire career education _program’s impact on the schoogls oL
time, teachers identified the major strengths and weaknesses of the Calo&fF EMReation
Project, commented about ways of improving the inservice training penod and
evaluated the instructional s.trategles whrch they viewed as most successful.

IS, Complete Instructional Program Sectlon of the Handbook — The Project Director,
working with the career education staff, summarized the instructional strategies-
identified by a majority of the district’s té!lchers as. being successful. This data was
turned over to the State Department of Education’s Research.Coordinating Unit for
inclusion in the 1972-73 Quarterly Progress Report, January through April.

16. Complete Draft of Handbook — Project Drrector worked with the State Department of
Education’s RCU in editing the final draft of the Batesburg-Leesville Career Education

Project’s final report. 7

NOTE:

The precedmg secnon has identified and discussed the pnmary respons:btlmes implemented
by the Batesburg-Leesville Career Education Project Director during the 1972-73 school year.
One fact not brought out in this section is that some of the objectives were implemented behind
schedule. We have purposely avoided inclusion of .‘completion dates’ for these activities since
the report submitted by the third party evaluators (LBC&W and the University of South
Carolina) discuss in detail the overall effecnveness of the Career Education Project staff in

/

implementing basic ob]ecnves

* For a discussion of effects of these late completion dates on the overall admtmstranon of
the Batesburg-Leesville Career Education Project, the reader is asked to refer to the Research and
Development Project in Career Education, Batesburg-Leesville, South Carolina, Final Report,

50

o1



The next section will briefly describe the supplementary responsibilities assumed by the.
Project Director.. As the reader will ‘note, ‘many of these responsibilities or objectives were
implemented bY the Project Director working in conjunction with the State Department of

. Edircation’s RCU and the Batesburg-Leesville Career Education staff. R

"-v
. -

s |

-

t

‘ ‘B. Supplemen/tary Objectives
ST The following is a list
activities.

fct -Director’s involvement in other projéct related

* \ )
1. Complete Plans for Document — Implemented jointly by Project Director and State
Department of Education’s Research Coordinating Unit, this involved planning an
~ . outline of ‘the contents of the handbook. This handbook was to be used by school
L districts throughout the“state of South Carolina m organizing and developing thexr own
- career education programs. .

2. Complete Summer Workshop Agenda — Achieved through joint efforts of the State
Department of Education’s RCU and the Project Director. A series of six voluntary
summer workshop sessions were scheduled for project onentatlon and planning for the

1972-73 school year. .

3. Complete First Voluntary Workshop — This workshop was the first in d series of six
dealing with the general philosophy and objectives of the. career education concept.
Teachers and program coordinators who had acquired some experience in working with
various aspects of curriculum development (and career education) were invited to
participate as group discussion leaders during these workshop sessions.

4. 'Complete Second Voluntary Workshop.
5. Complete Third Voluntary Wo}kshop.
6. Complete Fourth Voluntary Wprkshop.
7. Comple‘te Fifth Voluntary qukshop.

8. Develop Emergency Alternate Instructional Plans for Vocational Courses — Since the
new vocational building under construction on the Batesburg-Léesville ‘High School
campus had not been completed by the time school began, an alternate course of
instructions had to be developed to accommodate the delay. This was primarily the
responsibility of the high school principal and vocational teachers.

9. Complete Sixth Voluntary Workshop - The sixth and final workshop was dropped. In
its place, another staff planning session was held during the first week qf school.

10. Form Craft Committees for all Vocational Courses — Implemented jointly by Project
Director, State Department of Education RCU Coordinator, and the high school
principal. The Project Director and the RCU Coordinator met with the high school
Principal to discuss concepts of craft committees. It was agreed upon that .the principal
would survey vocational teachers for approval. During final staff planning session,
guidelines were established by the principal and teachers of vocational courses which

outlined the functions of the craft committees for the 1973-74 school year. —_
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NOTE:
‘ Objective 10, “Form Craft Committees for all Vocational Courses,” is an example of an
objective not tailored to meet the needs of the district. Since the vocational teachers of
Batesburg-Leesville could not decide upon a purposeful way of using the proposed craft
committees, this activity was eventually dropped.

«

11. Complete Implementation of Second Instructional Plans — Objectives 11, 12 and 13

- were all primary responsibilities of teachers. However, it was the Project Director’s

responsibility to designate ending dates for each unit, supply evaluation forms, etc.
(this was discussed previously). :

1

. T 12, Complete Implementation of Third Instructional Plans. .

13. Complete Implementation of Fourth Instructional Plans.

14. Complete Vocational Ptogram apd Summarize — At the. end of the ﬁrst year of
operation (May, 1973) each phase of the Career Education Program was evaluated and
summarized. The director assisted high school principal -and .vocational teachers _in
summarizing their activities. _ S

15. Summarize Results of All Project Evaluations — Implemented jointly by Project.
Director and RCU Coordinator. This is the written summary of the PrOJect Director’s
activities.

16. Complete Instructional Program Section of the Handbook — In achieving this objective,
the Project Director submitted forms to teachers requesting them to identify and
reconstruct one instructional strategy they viewed as successful. Forms were given to
each grade level chairman. These chairmen served as coordinators of their individual

groups.
17. Complete Vocational Section of the Handbook — Implemented jointly by Project
Director and 'RCU Coordinator. An evaluation form was developed and submitted to

-the Batesburg-Leesville High School vocational instructors for completlon Later, these .
forms were edited and included in the %ndbook

18. Complete Evaluation Section of the Handbook — Evaluations of the Career Education
Program were secured from teaclhers, edited by the Project Director and RCU
Coordinator, and included in the handbook.

19. Complete A-V Section of the Handbook — The Project Director, working jointly with
the teachers and the Career Education staff, developed a list of all audio-visual aids

ordered with career education funds. Also included was a list of materials (viewed by
teachers) found most helpful in facilitating the 1mﬁlementat10n of basic CE concepts.

GENERAL OBJECTIVES AND+RESPONSIBILITIES OF THE GUIDANCE COORDINATOR

A. Primary- Objectives

The following is a list pf primary responsibilities assumed by the Guidance Coordinator.

1. Register Students for Vocational Courses — This objective was implemented primarily
by ,the high school counselors with assistance from the Guidance Coordinator. Since it
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was not known until the beginning of the school year exactly what vocational courses
would be offered, it was necessary.to. promote student interest in registration for the
new classes such as industrial sewing, distributive education, etc. (this role was fulfilled
by the Guidance Coordinator working jointly with the hig)}: school guidance staff).

2. Complete Five-Year Follow Up Study — Implemented by high school guidance
counselors with assistance from the Guidance Coordinator. The purpose of this activity
was to determine what new vocational courses would best serye the needs of the
Batesburg-Leesville area in preparing students for the world of work.

3. Summarize Results of 5-Year Follow Ug Study — The Guidance Coordinator,. working
jointly with the State Department of Education’s RCU, sumimarized the data -from the
follow up study and evaluated the impact the addition Qf new vocatlonal courses
would have upon the overall curriculum.

4. Develop Guidance Coordmatlon Activities — Implemented by Guidance Coordmator
) with assxstance from the dlstrlct teachers. At the elementary level, where the emphasis
is on “‘career awareness,” the Guidance Coordinator consulted teachers on a regularly
scheduled basis about possible strategies for developing a positive self<concept in
students and stimulating an awareness of student interests and special abilities. At the
middle school level, where the emphasis is on ‘“career exploration,” the Guidance
Coordinator met with teachers to discuss techniquds for developing student
decision-making skills and ways of helping students to understand the relationship
between their interests, abilities, values, and heeds to possible career seléction: At the
high school level, where the emphasis is on ‘‘career preparation * the. Guidance
Coordinator worked with the counselors in developing a series of group guidance
techniques for helping students to plan an educational program appropnate for their
, individual career choices. Some of the techniques included a guidance mini-course for
10th grade students, group guidance ‘‘rap sessions” for 11th grade students, and an
on-the-job experience program for senior students. )

B s e

5. Develop Testing Program to Measure Product Objectives — The Guidance Coordinator.
met with counselors to evaluate the tests currently used by the school system and to
decide whether additional tests were needed to measure the effects of the Career
Education Project. It was decided that additional tests were not necessary since the
school district had hired a group of third-party evaluators to monitor the progress of

the career education program.

6. Develop 10th Grade Guidance "Course — The Guidance Coordinator met with mgh
school guidance counsélors to outline the general format of the 10th grade. mini-course
and to schedule dates for five group sessions. The main objectives of the mini-course
were: to develop student understanding of the need for basic educational skills in the
world of work, to develop an understanding of the consequences of career choices, to
develop within the student a positive self-image, and to acquamt students with the
proper procedures and techniques of applymg for jobs.

~

Y

7. Develop 11th and 12th Grade Technique — The Guidance, Coordinator, with assistance

from the high school guidance staff, developed a series of activities designed to stress

the importance of ‘‘career preparation.” For the 1]th grade students, three exploration

- convocations were planned with the objective of helping students to narrow career

) interests into specific areas of concentration. In implementing this objective,
' representatives from the State Employment Agency, area plants and businesses, and - .
members of the community were invited to speak to the 11th grade youths about C .
current job trends on a local, state, and national level: On the 12th grade level, an: .
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“On-The-Jowenence Program’ was developed by the Guidance 'Coordinator. The
.objective of t

educational skills in the world of work, have a knowledge and understanding of his
interests, abilities, values,, and needs, and to help the student develop a basic
understanding of the consequences of his career choices.

Develop 12th Grade On-The-Job Experience Program - Implemented- by Guidance
Coordinator with assistance from the CE Project Director and Instructional Assistant.
In achieving this objective, the Guidance Coordinator and Project Director began by
securing administrative approval for studenfs to be dismissed from classes for sone
entire school day. This time was to be used by the students to spend one work-day
with an employer, business, or industry (in the studemt’s-field of interest) to observe
what actually goes on in a typical day of work. The following is a list of the steps
- taken in implementing the on-the-job experience program:

a. Secured admlmstratlve approval and support; thereby making it possible for semor
students participating in the program to be excused from-class for one day.

b. Secured teacher approval and support. The Guidance Coordinator and Project
Director“fmet with 12th grade instructors to explain the purpose and objectives of
the “Experience Program.”

¢.  Survey of students to determine how many seniors were interested in participating

. in the program. The Guidance Coordinator met with the senior class and -
distributed a form which asked the students to list: their 1st, 2nd, and 3rd careef
choices (what they would like to be); three career areas or jobs they would like
to explore; and the names of three employers, business firms, or self-employed
professionals they would like ‘to observe for a day. They were also asked to list
the name of the company or individual, if they knew someone working this career
area. Students were asked to conf'me their ch01ces to” 'Visits W1thm a 50-mile
radius.

d. The survey forms were collected by the Guidance Coordinator and a list of the
places and ‘career areas requested by each student was compiled. If it were not
possible to place a student in his first career choice, the Guidance Coordinator
usually tried to arrange a visit with the student’s second choice. Since this effort
required numerous phone calls and visits with the employers or businesses in
order to explain.the purpose of the on-the-job experience program, and to arrange

- dates suitable to -the people and agencies involved, it was necessary for the
lnstructmnalm(smstant and the Project Director to assist mgmg contacts.
This process usually took from twg to three weeks to finali

e. After making arrangemesfits with the agencies and md duals requested by

-students as-career areas they would like to observe, the Guidance Coordinator and
Instructional Assistantymade a list of the participating students and the places
they were to visit for a day. As nearly as possible, all seniors pa.rticipating in the
program were scheduled to complete their on-the-Job experience’ during the

; same week.

f.  The Guidance Coordinator then met with the senior students sgwolved in the

~ experience program and informed them where they would be going to observe the
career area of their choice. The responS1b111ty of getting to the facility was left
with the student (i.e., the student was responsible for his own transportation).

g. Next, the lnstructional Assistant and Project Secretary sent letters to the parents
of students participating in the program, explaining the purpose of the activity
and requesting written permission for their child to participate. No student ‘was
allowed to leave school without turning in a mgned permlsswn slip from his

parents.
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h. A list of student-partrcrpants in the On-The-Job Experience Program -along with

9.

10.

1. .

/™

the dates and places assigned for visitation was compiled and updated by the
Guidance Coordinator and Instructional Assistant. Copies of this list were sent to

. the high school principal and senior class instructors.

i. "A followup form was mailed to the business agencies or professlonal .individuals
where. students had been assigned. This was to make sure that there was no
illegitimate use of the day provided students for participation in the experlence
program.

je A followup form was mailed to the students to determine their reaction to their

- day of observation. (A copy of this form is included on the following page.)

Develop Models of 1 and 5 Year Follow-up :Study — Implemented by the Guidance
Coordinator. Permission #¥as secured from Mr. Dale Holden, Director’ of the South
Carolina Exemplary Project in Career Education, Lancaster, to use a format developed
by his project staff. The Lancaster Follow-up System was“designed to be analyzed by
computer.” However, because of limited funds available to Batesburg-I.eesvrlle, a
modified version of this system was utilized. (A copy of this format is provided on
. page 57 for sake of illustration.) This follow-up survey was conducted by the career
education staff during the 1972-73 school year. Forms were sent to all high school
graduates of Batesburg-Leesville High during the period 1968-1972.

Initiate VIEW Program - Implemented by the State Department of Education. A
reader-printer (whid¥*gave current information on over 11,000 jobs) was placed in the
high school guidance office. This machine provided students with current data about
career opportunities and tramrng requirements.

Devel6p Student Placement System Implemented by Guidance Coordlnafor and-high
school guidance staff. The rationale and general objectrves of the placement system are
descrrbed below .

Rationale: , | ,
{

One of the most vital activities of any successful guidance program is the
placement ’system. Because of the’alarming level of unemployment currently afflicting
our nation, and because..of the intense competition for jobs created by -
“unemployment,” there is a growing need for improved job placement services.

Traditionally, most high school guidance programs have always provided for the
placement of their “college bound” students; however, very little has been done to
meet the needs of those pupils who desire immediate employment after graduation.
Instead, placement activities have generally been oriented toward those mdmduals who
plan to attend college.

One of the primary objectives of career educatlon is to provrde placement services
relevant to the needs of all sgadents. Therefore, it will be-our pnmary endeavor (as
members of the guidance staff) to assist each individual. student in securing the job or
career training program that best suits his needs.

Objectives:

- 'Ifo give assistance to the students in selecting the career that best suits their

iridividual talents.
— To assist students in finding employment and making decisions for their

post-secondary training and work.
—  To serve the community by providing information regarding students who- are

1nterested in-careers that are in demand locally and nationally. -
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STUDENT FOLLOW—UP OF JOB—EXPERIENCE PROGRAM

#

. The Career Edd¥ation Office is asking you to fill out and return this follow-up form as soon
as possible. The information obtained can be helpful to us in implementing an improved and
expanded Job-Experience Program for next year.

I.  Your name

2. The place- you visited

3. As a result of your experience, were you able to make some decision as to whether you would
like to pursue this type occupation further or discontinue your pursuit?

Yes . No
4. Will you continue to prllore the career possibilities in this field? c
Yes . No Undecided

5. ' Were you, by any chance, hired for full-time work as a result of your experience in this
-program?

Yeos. - No

If yes, (a) when will you begin work SR

(b). where will you be workiﬂg - o N

(c):‘ what will be yoﬁr title

6. What were some of ‘:the things you did or saw that impressed you? ‘

97
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~ NAME AT GRADUATION

. ART

FOLLOW-UP SURVEY

'Working Part-time, Seeking

Full-time Work National Guard

LAST FIRST MIDDLE
SINGLE ~_ MARRIED__ IF MARRIED, LAST NAME
ADDRESS _ PHONE NO.
BIRTH DATE AGE SEX RACE
MO. DAY YR. M F A B W O
HIGH SCHOOL YEAR GRADUATED .
1. Describe what you are doing now by checking an activity in the groups below if appropriate:
EMPLOYMENT o SCHOOL OTHER
—— Working Full-time ' —— In school full-time —— Armmy
—— Working Part-time o ‘ —— Navyy ¥
—— Unemployed, Want Work —— In school part-time . —— Air Force
—— Unemployed, Not Seeking Work . / —— Marines .
_— —— Coast Guard ’
‘ _ — . Housewife
How were you trained for your employment? —— Other
In High School —— InCollege ——____ InT.E.C. —— On-the-Job ~

Please inYjcate below the ways$ the following high school courses helped you by placing a check in 1 the appro-
priate col for each item. If you did not take the course in high school, please check the not taken column.

VERY SOME . LITTLEOR | NOT
HIGH SCHOOL COURSES HELPFUL HELP NO HELP TAKEN
ENGLISH -~ . %,
SOCIAL STUDIES . )
'MATHEMATICS -
SCIENCE -
FOREIGN LANGUAGES v N

I1.

MUSIC A

HYSICAL EDUCATION

VOCATIONAL EDUCATION
AGRICULTURE
CONSUMER AND HOMEMAKING
DISTRIBUTIVE EDUCATION e
HEALTH OCCUPATIONS
INDUSTRIAL ARTS
OFFICE QCCUPATIONS : '
TRADE AND INDUSTRIAL

IIl. Please indicate below the ways high school helped you by placing a check in the appropnate column for
EACH item.

. : VERY SOME LITTLE OR
TOPIC . ' , HELPFUL | HELP | NO HELP

TAKING CARE OF MY HEALTH

PARTICIPATING IN COMMUNITY AND CIVIC AFFAIRS
PREPARING FOR MARRIAGE AND FAMILY LIFE _
GETTING ALONG H OTHERS .
UNDERSTANDING MYSELF —
CONDUCTING MY BUSINESS AFFAIRS -
TRAINING FOR AN OCCUPATIONAL FIELD

UNDERSTANDING RACES, RELIGIONS, AND SOCIAL SYSTEMS
UNDERSTANDING WORLD EVENTS

RESPECT FOR LAW AND ORDER

GHTS OF OTHERS ' .
SELECTING A CAREER . ‘ . A

‘(Reprinted by permission of S.C. EXempIarx. Project in Career Education, Lancaster, Sout arolina.)
. ) . . . :

& -
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— To serve the students by providing information on current job availability,
colleges, and technical schools. ’

Realizing Objectives: T

—  Execution®of career interest survey. To facilitate the organization of a placement
system that meets the needs of all students, it is vital that the guidance
department develop a means of assessing the post-graduation interests of the
graduating seniors. To obtain this data, we will administer the “career interest
survey.” (March 19, 1973)

—  Analysis of data. This will give a categorized hstmg of the Humber of students
who desire placement in “colleges or technical schools, the armed services, or
immediate employment. (March 23, 1973)

—.  Designation of responsibility. This will help to prevent duplication of effort
between counselors and the guidande coordinator. (March 23, 1973)

— Implementation of placement activijies. This will involve contacting the South
Carolina Employment Security mmission (for information regarding the

" availability of jobs in Lexingtof” County), the Lexington County Vocational
Rehabilitation Counselor, the Batesburg-Leesville Chamber of Commerce, and
members of the Career Education Community Resource Council, (Initiated April
3, 1973)

Designation of Responsibility:

. —  College bound students: Tech:ical, Jun'i'or, or Four Year — Counselors

—  Military applicants — Counselors
—  Immediate employment — Guidance Coordinator
—  Undecided — Guidance Coordinator

Follow-up of Placement System:

— To insure the success of the placement actmties or double check the tesults of
our efforts to.serye students, graduating seniors will be contacted to determmgf_" t

' their, ccupational or academic status. This wnll go into effect after the placement ‘
. a"@ﬂ%qﬁes have been terminated. o
. . . s . )‘
12. Begin Model Follow-Up Study. et . : e
13. Complete Guidance Coordination Program, and Summarize — -A summary -of the . u
objectives implemented by the guidance ‘§taff was compiled by the Gu1dance o
Coordinator. v L -
M . ) : , 1».\. 3
14. Complete and Review Model Follow-Up Study -— Implemeljited by Guidance -; %
Coordinator and Instructional Assistant. N _ SR
‘ o : g .0
15. Complete Guidance . Section of Handbook — The Guidance Coordinator and State #
Department of Education’s RCU worked Jomtly in editing the gundance section’ of the.,
final report. : s" S
Supplementary Responsibilities ' , . '; ol o o

Establish Publicity System — Ongmally a primary responsnbihty of the . Pro_rect
Director, this activity was implemented by the Guidance Coordinator. The})bjective of -

this publicity system was to inform the community of the role of career educ_a,t_ion gndv

I
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the Career Education Program. In implementing this objective, the Guidance‘

T Coordinator made: contacts with the local newspaper and was granted permission”to
write a weekly column in the area paper. In addition to this newspaper contact, the
Guidance Coordinator, with help from the Career Education staff, published a sgries of
guidance newsletters. Copies of ‘these pubhcatlons are mcluded ase Attachments A and
B at the end of this document. . ;

"NOTE

The preceding section " has dealt with the general résponsrbrlrtres of the Gurdance
Coordinator. In addition to the duties described, he also performed asa general asertant to the °
Project Director.” : .

C\

GENERAL OBJECTIVES AND RESPONSIBILITIES OF THE INSTRUCTIONAL AIDE

Although the PERT chart- lists no primary objectlves for the lnstructronal Assistant, she
performed an invaluable service. to. the overall success of career education. In short, the
Instructional Assistant is a genenﬂ #jack of all trades. ” The followmg isa hst of responsrbrhtres '
carried out by the Instructignal’ A:ssrstant . - ¥

[ ' .
S

1 "Survey of, Audio-Visual Equnpment P . 3+
e 5 o2 Contrlbutlon to Internal iE'valuatlon Ty
Y0 @73, Schediling of Field Trips »  .°° . ‘e 0 s e
w® ., * + 4 Scheduling of Commumty Resource Speakers P R
t# ' Staff- Teacher Relatrons . ﬂ?g ' -

Contrlbutronrto the On-the—Job Experrence Program ° /

-

vom GENERAL,RESPONSIBIRJ[\IES OF Tim PROJECI‘ SECRET;@RY

) . r v .
I( , 1 ’General Cor;espOmfence ..’5. roo o s
* 2. Recéptionist Activities L oo o
o R ‘3. Monjtoring of Blﬁget Sheet - A A
"% .4, Cdnmbutton to lntemal Evaluatra:l System . NS _
P e SR f . /l’, o '\._v;, . : L. 1”)' @ ‘& S -
VR ' A e L A

o . Was mehnoned m the chapter dealing ')vrth M%r Ob]ec;ives sr;_me of the goals listed *
s, “ oni: Me Pro;ect Objecttves - PERTs Chart _Weres suited o rmeet. the needs of thé
~ Batesburg-Leesvrlle Schopl. District. TH llowmg isa lrs’? ‘of -ob]ectrves that- were either dropped

or‘ proved ambrg&ous to the local .CE. sfaff. o v S : . :
A 1% PIan‘Specral Needs Program, ¥ ", B S .
n 2. Form Craft, Cqmrﬂztteap S SRR - yoou .
- “\ 3. , G&mplete Special Needs Program.' " i I -
; lk”' fDevefa'p th and 1 2th Grade Gurdance Te;:hmque S _'5‘
E A o j

" N i . % R |
e ‘™ The . ma?\?\portron of t‘hzs chapter has dea‘f‘ rth the various roles and responsibilities
ass?lmed by the Batesburg—Leesvrlle Career Educatron staff d‘urmg the 1972-73 school year. For

e L ..'_ ' . ‘. . '

._7._’,_' Yoo - @ ) M
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the most part, the major shortcoming of the PERT Chart and Project Objec js was the fact
/hat the local district had little or no input into the actual writing of the objec
/ Although the Process and Product Objectives (implemented, for the’most part, by teachers)
/ were generally well written and easy to understand, this was nog’the case with the Project
| Objectives (which were designed to be the administrative "ho,\A)‘{: guide). For instance, -the
! objective “Plan Special Needs Program” was so vaguely stated’ until no one (including the State

/ Department of Education’s RCU who wrote the objectives) could come up with a workable

/

" definition of what a special needs program is or should be.

4

In other cases, potentially meaningful endeavors such as “Establish Community Resource
Co:(:cil " turned out to be less than functional mainly because tha special needs and interests of
the local community were not considered. (In other words, the Batesburg-Leesville School
District should have been surveyed to determine the amount \or degree of community
involvement that could be reasonably expected in light of past commukity interest in &ducational
affairs.) Although a -Community Resource Council can be of invaldable assistance to school
districts implementing career education concepts, this is only true in\areas where parents and

citizens share an active interest and concern for the education received §y their children.

During the 1973-74 school year, the Project Director and Guiddnce CoNrdinator met to
consider possible changes in the objectives to be implemented by the Lareer Ed\cation staff. As
a result of this meeting, the 86 Project Objéctives listed on the PERT Chart wer@ narrowed to a
more workable set of goals. A summary of the-duties and responszl;zlmes reNiined by the
Batesburg-Leesville Career Education staff for the 1973-74 school year is given below.

» STAFF RESPONSIBILITIES DURING THE 1973-74 SCHOOL YEAR

A. Mr. Leon Temples was hired as District Project Director. H%sibilities are:
Development of Internal Evaluation System -
Coordinationgof Community Resource Council’ a
Guidance Coordination Activities

Development of Career Education Unit Format
Teacher-Staff Relations ) : .
Principal-Staff Relations .

Monitorjng of Resource and Materials Requests

NV H W —

B. Mr. Arthur Grant former Guidance Coomdinator, is presently the Placement and Publlcn!y
Coordinator. His activities are:

Survey of Audio-Visual Equipment

Development of Internal Evaluation System

Publicity of Career Education Act1v1t1es .. . /
Student Placement

On-the-Job Experience Program

Monitoring of Quarterly Progress, Reports

Monitoring of Project Visitation .

Follow-Up Study of Student Placement Prior to 1973

0NN D W —

~C. Mrs. Carolus Shealy, former lmplementation Aide, has how assumed the role of
Instructional Resource Assistant. Her responsibilities are: ‘

1. Survey of Audio-Visual Equipment N |
2. Contribution to Internal Evaluation _
o - N [
6r .

. . A, - . . 60



Contribution to On-the-Job Experience Program
Scheduling of Field Trips

Staft-Te¢achet Relations

Scheduling’of Community Resource Spedkers
Ordering and Requisitioning of Material

Nowvaw

D. Miss Betty Barnes is maintaining her same position as District PrOJect Secretary. Her
responsibilities are:
s
General Correspondence -
Receptionist Activities
Monitoring of Budget Sheet '
Contribution to Internal Evaluation System

BV —
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SUCCESSFUL AREAS OF EMPHASIS

&q preceding chapters of this document have been written with two primary goals in -
mind: to give a general description of the growth and development of career education in
Batesburg-Leesville, apd to provide a guide for other school districts attempting to implement
career education concepts. In this section, it is the author’s intention to identify and discuss the
Mmajor successful activities noted in the research conducted by the Batesburg-Leesville School

' System.

The following is a list of successful actlvmes implemented by the Career Education Project
in Batesburg-Leesville:

A. The Prevocational ‘‘Hands-On” Activities — As was mentioned in the section dealing with
“Staff Utilization,” the hands-on program provided middle school students with the
opportunity to experiment with the various tools and worker requirements needed for
success in careers, such as welding, carpentry, electrical wiring or health service occupations.
This program can be useful in helping students .to plan their educational plan of study
during the high school years. "

B. The Publicity Program -- This activity was extremely helpful in stimulating community
interest and involvement in the total educational process. Also, the publicity program
provided a, vital communication link with'the general public. :

C. The Internal Evaluation System — This program was a vital tool in the effort to keep all
career education staff members informed of the overall progress of the career education
project. Also, it assured continuous communication and planning of future stafﬁictmtles
makinz each member aware and knowledgeable of any important developments. o -

D. The On-The-Job Experience Program -~ Perhaps the most successful and well-received of all
the agtivities implemented in Batesburg-Leesville. This program gave 12th grade students an
opportunity to observe and participate in the varipus duties and responsibilities carried out,
during a normal work-day, in a career area of their choice. .

. . ‘ B
E. The Student Placement Service — Helped to locate jobs for members of the
Batesburg-Leesville, community in addition to helping locate part-time employment for high

school students. . ; '

F. In addition to these accomplishments, counselors developed a more active working
relationship with teachers; more extensive coordination and communication among teachers,
counselors, and administrators was achieved; and teachers and students became more
intelligently aware of the social and economic importance of work.

NOTE: ' | : ' .

The preceding section has attempted to identify the most successful aspect of the Career
Education Program in Batesburg-Leesville, and to indicate how these activities may best serve
other school districts. Although no specxfxc instructional strategies were “identified in this
discussion, the author feels that many positive gains were made in the area of student attitudes
toward school, andl in their understanding of the soclal and economic importance of work.
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. PROBLEM AREAS

. ™
One purpose achieved by the Career Education research effort in Batesburg-Leesville was the

identification of several potential “problem areas” which should be avoided or corrected by
school districts wishing to implement a comprehensive™career education program. The following
is a list of problems identified by a survey of teacher, staff, _and administrative opifgens of the
Career Education Project in* Batesburg-Leesville.

u

Summary’ Conclusions:

The lateness in funding the project. This eventually had sequence impacts in acquiring staff
personnel, achieving sound orientation of the teachers and district administrators, and
compounding the project initiation with the beginning of the new school year.

The' abilities of staff to pro'perly judge work efforts per activity in the future time frame.
This is a fault of all such activities and in no way should be considered unique to the state
or district staffs involved. .,

The lack of understanding on the part of some of the district staff concerning what was
expected of them. This problem was primarily evident during the initial project
implementation period, but it also remained to a lesser degrée throughout the project

evaluation. . / :

The tendency of some personnel to treat career edumtion concepts as “add on” activities.

Development of scheduling problems with activities such ds the lOth grade ‘‘mini-course”
etc., due to late hlrmg of career education staff. , '
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N GENERAL RECOMMENDATIONS

This document was written with the intention of providing a comprehensive guide for
" implementing career education concept*m a local, state, and national basis. As the pilot career
education program in the.state of South Carolina, the Career Education Project in
Batesburg-Leesville has been a testmg ground whereby many different instructional strategies and
techniques have been attempted and evaluated.

In addition, the Batesburg-Leesville Career Education Program has provided local school
administrators with an overall picture of the various strategies used to manage a career
development program and has attempted to outline the roles played by administrators such as
the superintendent of schools, principals, and career development coordinators#The following
recommendations are made on the basis of data received from the festing, student interviews and
teacher evaluations:

' L

I. Before a‘ttemptmg to implement a career development program, teachers and
administrators' should agree that there is a need for implementing career educatlon
concepts mto the curriculum. .

2. Goals and objectives should be tailored to meet the needs of the existing community
and school system. »

3. A well-planned summer workshop of at least two weeks should be held with the
. primary focus upon development of learning experiences by teachers. Efforts should be
made to include 911 teachers in the workshops

4, Administrators should be well informed as to the nature of thelr role in the career
education program.

5. Committees should be established to coordinate learning activities among the grade
levels and subject areas. . :

6. Inservice training should be carefully planned and continuous. “~

7. Teachers should be encouraged to visit schools in otheé/districts, industries, and service
organizatidons to broaden their knowledge af community resources.

8. To prevent éomplications, visitors should verify in writing or verbally the exact date,
time, and specific activities they wish to observe during project visitation.

A

9. Dates for implementation of activities should be planned before the school galendar is
completed..

10. General school administrators and other officials should demonstrate a high degree of
interest in the career development program to boost the “morale of teachers and to

emphasize the significance of their efforts. P

The following réecommendations were presented by IBEX, Incorporated, the independent
third-party evaluators, in their Annual Evaluation Report, 1973-74, Research and Development
Project in Career Education, Lexington School District Th(ee,

¢
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Recommendatiohs

“This is the final period of the Batesburg/Leesville ‘‘Rescarch and Development Project in
Career Education.” Any residual cffects of this project on the entire school district will be
greater if planned, than if left toachancc. It s our professional recommendation that the

-following occur:

A career education specialist be placed on the central office staff .as a curriculum
consultant.

That this-person be given responsibilities similar to any other discipline specialist to
upgrade career education on a continual basis.

~

- That career education continue to be viewed as a fused part of the total curriculum,
and each teacher assume responsibility for keeping herself/himself and her/his students
current in occupational awareness,”
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VOLUME 1 — NO.1

BATESBURG LEESVILLE- SCHOOL SYSTEM

JANUARY 25, 1972

IRKLAND’S
ORNER

by
Benji Kirkland
Project Director
, Career Fducation

As the Carcer Education
Project Director for Lexington
County School District Number
3, 1 would like to take this Sme
and space not only to thank all

peoplg involved in the Project
for- the effort put forth ‘in an
attempt to achieve success; but

also to commend you on the -

tremendous strides in progress
vou have amde in implementing
"*Career Education’’ into the
existing curriculum.-

Naturally, we have suffered
growing pains but this is not
uncommon. These pajns were
expected and from our experi-
ence with other projects in this
state we feel that we have
matured toa point in Batesburg-
Leesville that took other
projects a great deal longer to
reach. This is a feather in your
cap! . As you heard from the
beginning, you, the teacher, are
the focal point in our educational
system and it takes. professio-
nals like you to make any
innovative program work.

Evidence of your success is
expressed in a letter received
from one of our recent visitors.
The letter read, *“We are very
grateful to you for giving us such
a broad look at the Career
Education activities in the
various schools in your district.
Your effort on our behall has
helped us see both the potentials
and the possible pitfalls of
Career Education. It speaks
well for what you have
accomplished in such a shokt

(Continued on Page Two)
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"THE PANCAKE 3 RESTAURANT

v

Students Learn by Domg

| Middle School Students
Visit State Hospital

by
Arthur F. Grant

Upon entering th¢ main gates
you are immediately aware of a
difference. In this world there is
no war, no violent screams of
sirens, nor is there outward
evidence of hate and distrust.

Instead of war, there is the
peace and seremnity of men
talking in the park. Instead of
sirens (transporting innocent
victims of the greed created by
society), there is the melodious
harmony of the chapel bells.
Instead of the cancerous hate
and distrust which threatens our
sanity and sense of value, there
is love and compassion.

To some, the world behind
these gates seems strange-in-
habited by ‘‘strange’ people
with super strange ideas. To
these unfortunate creatures
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(who close their eyes to the
beauty and truth behind the
large, rustic gates) this is the
world of ‘‘crazy people,” of
raving madmen with blood
thirsty eyes.

But to the seventh grade
students of B-L. Middle School,
the State Hospital is not a world
of “‘madmen’ and crazy people.
On the contrary, the world these

‘students saw was a world of

unlimited potential.

The purpose of the visit,
(planned and coordinated by the
seventh grade teachers of B-L
Middle) was to observe various
careers in the health services
field. During their stay, t
students and teachers well
treated to a full tour of hospital
grounds and therapeutic work-

(Continued on Page Three)

. by
Virginia Sprinkle
Feature Writer
Twin City News

"“The I’nn‘cuk(- 5" Restaurant
was swarming with appetizing
aromas Tuesday when over 200
fifth grade students at the
Middle School were serveg)
delicious durinix
a special Career Education
Projéct.

pancakes

Teac}fers, Mrs. Rosemary
Stokes and Mrs. Dorothy Stone.
and teacher's aide, Mrs. Sara
Killian, were overwhelmedwith
the interest shown from students
who performed their duties as

“host, hostess, waitresses, cash-

iers und cooks. . .

i

Two classes prepared pan-
cakes for all other” five fifth
grade classes following a study
of the restaurant business.
Students also decorated lunch
tables in a special room
reserved for this project, using
turkeys and autumn accents in
keeping with the holiday motif.

Colorful menus, also prepared
by the students listed unusua.
prices of pancakes, 6c; marga-
rine, 2¢; syrup, 3c; milk, 4c.
Each student was supplied with
imitation money to pay for their
meals as student cashiers
operated toy machineg,

In their classrooms the
students will compare their
business with a real restaurant
business following a lecture soon
by Mrs. Sara Shealy, manager

of Shealy's Bar-B-Q in Leesville.
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THE (UIDANCE WORLD CCIETETRR

v

i JANUARY 38, M

Who Needs (,uzda nce?

\Armur I-‘ Grant

Because of significnat techno-
logical advancements during
the past decade, rapid changes
have been made within the
social structure of our society.
Although technology has pro-
vided better jobs, improved
environmental conditions, and
financial security for many
citizens in the process it has alse
ushered in "'the age od speciali-
zation” (along with numerous
other problems).

For the schools, this new

‘emphasis upon specialized

traifjing has created the need for
drastic reorganization of school
curricula. For the students, the
intense competition for recogni-
tion, and the pressing demand
fot highly trained personnel has
created yet another need--- the
need for guidance.

During recent years. there has
been much controversy over the
true role of "'guidance’” in our
public schools (and even more
confusion over the specific
obligations of counselors). What

is guidnnce" Which students

need guidance most? Thes and -

othor questions continue to
puzzle educators throughout the
school community.

* However, the anawers to these
questions-are quite simple il we
really think about it. ‘Though
there are many *‘definitions” of
guidance. they all center around
on¢ major theme: that of
helping each student (through
his own effort), to achieve
maxjum adjustment to his home
and community.

In achieving this goal,
students.teachers and counse-
lors must all realize that
guidance is for everyone. All
students, (college bound or not)
have need of guidance services
at one time or another.
Therefore, the primary obliga-
tion of counselors is to help each
individual develope to his fullest
potential.

o
How can thisbe done? No, it is
not easy but with total
involvement from parents.
teachers, adiministrators, and
students, the job can and will be
done.

Careers in Government Services
B-L Middle School and Utopla students learned of ‘careers in

government services on a field trip to Fort Jsckson. The tri was
part of the career education program lqpe local schools.

Mrs. Jullus Garber talked
on the importance of appear-
ance in making s good
impression on prespective
_employm.

KIRKLAND'S KORNER
(Continued from Page One)

time, that as a result of our visit
we are even more enthusiastic
about using Career Ed. as a
basic [ramework for the
curriculum changes which must
be made here.

You didn't boast about the
very positive attitudes so many
of the elementary teachers
showed in relation to Career Ed.
activities. Perhaps you should
have. They could have viewed it
as a nuisance, a passing fac or
an unwarranted interruption of
conventional instructional
methods. That so many did not
may be *,your fault”. Right on!

Keep up the good work!

'HELP NEEDED?
we have boys 4and girls
who are interested in any
*kind of work available. For
information, please
contact Mr. Arthur Grant.
Phone: 532-5994 between
the hoursof 8a.m. to3 p.m.
at the Career Education

Office.

~7

The

Impression

Bag

by
Arthur F. Grant

Have you ever applied {
job (either part-time or full)
gotten lhe old ‘'don’t call me, I'll
call you' routine?

Forthose of us whp have, this
was problbly one the most
frustrgting experi¥nces of oue
lives—gn event which will never
be forgptten. @

H r, for most-of us, sur
first job intepview was also an
education---a crash lesson on the
importance of making an
impression, or presenting our
best image. Unfortunately, it is
also a lesson that many of us
never learn.

In hopes of exposing students
to the types of habits which omﬁ
prevent many qualified nppll
cants from securing the job of
their choice, Mrs. Cora Lester's
home economics class invited
Mrs. Bessie Garber of Garber's
Department Storé to speak to

-their class about her experi-

ences as an employer. During

her presentation, Mrs. Garber .

used students to illustrate dress
patterns which often turn
employer’s ofl.

According to Mrs. Garber,
‘*people often wear clothes
which are stylish and it
properly, but simply are not
right fdr the occasion™. Or to the
‘other extreme, some applicants
totally ignore good grooming
habits such as body hygiene,
good posture, and clothes that fit
the individual (and not the
vogue).

Throughout the discussion.
Mrs. Garber emphasized the
tmportance of projecting a
pleasing personality and selling
yourself as an individual. “The
key is to preseqt- .your best
qualities, with this in mind
everything comes naturally.’”

CONTRIBUTING PERSONNEL:
Virginia Sprinkle (Feature Writer of “Twin City News™)
Walter Putnam (Columbia Record Staff Writer)

Benji Kirkland (Project Dirgctor of Ca:

ducation)

Betty Barnes (Project Secretary)
Art Grant (Guidance Coordinator of Career Education)
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Students at Batesburg-
- Leesville High School study
industrial sewing.

%

‘The Lexington County

! Circulating Library provided

an educationnl trip for Bates-
burg Elementary students.

~—

MIDDLE SCHOOL STUDENTS
VISIT STATE HOSPITAL
{Continued from Page One)

shops by ‘tour coordinators, Mrs.

Whalm and Mr. Grey Lewis. -
After receiving a brief hlstory
of how State Hospital came into

" existence, the students were

ushered to the library where
Mrs. Neeta Shal described her
job and how she uses ‘‘biblio-
therapy’’ to help needy patients.
From here, the students toured
the hospita] sewing room and
vocationalrehabilitation
centers. .

In these wards, trained
supervisors mstruct patients in
the basies of sewing, painting,

cooking, and other industrial -

arts. According to Mr. Lewis,
the sewing room and rehabili-

. tation centers give the patients

chance to earn the spendi
money with which they p
chase cigarettes, candy, and
qther personal items.

Edueatlon Trénd Emphasmes Need
For Specwllzed Training

: by
Walter Putnam
Record Staff Writer

By 1980, according to the U. S.
Department of Labor, only 10

. percent of all jobs will require a

college education, 10 per cent

" will be unskilled, and 80 per cent

will require some advanced
training of one to two_years
beyond high school.

To cope with this trend toward
jobs requiring special skills, but
‘not .necessarily a ‘lberal
academic education, many
‘educators-are advancing the
concept of “‘career education.”

Although the term is new, the
concept has been around for a
very *iilol‘l 7pime. Recently

‘‘career *édacation”’ has been
widely thought of as being

. simply *vocational,” education. _

But advocates are quick to
point out that both vocational
and academic training is
‘.involved in the area newly
térmed “careey education.”

They say there is really
nothing new about it accept that
it-is an organized approach,
kindergarten through 12th
grade, to create an awareness in
the pupil of the multitude of
career opportunities available
in today's society. Furthermore,
the pupil would be guided to
mabke his own career choice, and
would be prepared to meet, as
fully as possible, the demands of
that choice.

“Career Education” is really
just sound education, says Judy
Harlan, of the S. C. Department
“of Education. ¥ :

This year she organized a
Career Education project in
Lexington County Schgol Di:
trict Three (Batesburg- Lees-
‘ville). The program there may
e .used as a model for
implementation throughout the
state. -

“‘In the early stages the
program focuses on general
awareness,”’ Mrs. Harland said.

‘““This awareness phase empha- .
sizes the economic, social and

" personal significance of work,

’the dignity of work well done, -

“the vast range of jobs available
in our working world, the

economic and social inter-
dependence of all jobs, and the
basic similarties and differ-
ences among different jobs.”

From about grade six through
nine there is an axploration
phase into various occupational
groupings, or,‘‘clusters,”’ in
which the student gets a closer
look at some of the various fields
of study. -

During. the hlgh school years
he begins t ialize in one, or
possibly- ral, clusters and
may even experience on-the-job
training for a certain career,
whether it is vocational or
&cademic. -

For example: Eleanor, aft&r
initial instruction in the value of
work to the individual and
society, developes a precocious
writing ability and by the sixth
grade is editor of a class
newspaper. LN :

Her teachers recognize the
talent and help her develope it
during the exploration phase of
middle school. They do not
exclude -learning in other
clusters of vocations, but find
she is particulary interested in
the communication field, and
mainly in the mass media. .

By high school, if she hasn’t

"found a more urgent calling, she
‘may have decided to become a
‘journalist, and her teachers and

guidance counselors can direet
her through courses designed to
prepare her for her life’s work.

She could perhaps work with a-

local newspaper or broadcast
station for school credit. .
Y

"After graduation from high
school, she may be fully
prepared to get a fulfilling job
and continue her educatlon on
her own.

Or <he may déclde to take
more advanced training other
than what she would find
on-the-job) in a_vocational or
trade schoof. She could even go,
to college, and possibly advance
to a graduate-study level, while
exploring the many possibilities
found in her chosen field. And it
would be a field which she
desired {ii¢ a long time, and one
for which she had been fully
prepared.

Many peossibilities exist for
each child. Advocates of Career
Education believe in stimulating
children to learn in a ‘“‘work-.
oriented atmosphere'’ so they
will be better prepared for life.

“It's now a push to lock kids
into something,” Mrs. Harland
said, “It’s just the opposite.”

Each teacher, in all grades,
would sort of “feel her way in
relating careers to a child,” she
said.

‘I would like to see people get
a feel for what Career Education.
could be,” Mrs. Harlan added.

She said the concept could
serve as a “focal point for all
education”’ by making the
studepts aware of the wide
varieties of work and of its
importance--by teaching rele-

vant material to the individual #

and preparing him for life.
“That's 'what education is all
about,” Mrs. Harlan said.

Splecial education classes get on-the-farm experience.
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Local
Students

‘On TV

Arthur F, Gral;t
Career Education
Guidance Coordinator

“Guess what Mom, I'm going
to be on television!" If the
preceding quote sounds like a
line from one of the paperback
novels you have been reading,
don’t let it scare you. No, 1
have not ventured off into the

- fiction field yet. This is just my

way of describing the reactions
of a young 11-year-old student to
the experience cf appearing for
the first time.

What's all the excitement
ahout? For those of you who
wete up at 7:30 last Saturday
morning (with your stations
tuned to WNOK, channel 19), hte
cause was quite evident.
Batesburg-Leesville was on the
tube.

Featured on the program,
*Pathways to th'e Future,” were
students and teachers: from
three of the five schools in the
district. The purpose of this

_presentstion was to expose

residents of South Carolina to
the new and innovative activi-
ties currently emphasized by the
faculty and staff of Batesburg-
Leesville.

From Leesville Elementary,
second grade teachers Mrs.
Rosemary Sanders, - Mrs.
Lucretia Wise. and Mrs. Mary
Elizabeth Miller talked about

their unit dealing with home

construction. During their pre-
sentation, each described how
they applied basic principals of

" math, English, and science to

the construction trade.
Representing the Batesburg

" Middle School was Mrs. Rose-

mary Stokes, who brought along
four of her fifth grade students
to describe their cunit dealing
with the food service fareers.
Anyone who, has doub 5 about
the effectiveness k.

education should havé heard,
" these kids do their thing. "

The High School was also well

" represented. Featured on' the

program were: Kirk Summers,

a student in one of the eleventh

. decisions.

‘The Choice Is Yours

R by
Arthur F. Grant

" Remember your high school
days? Remember the prom, the

_

big homecommg game, and that
proud feeling of l‘maﬁy receiving *
that magic piece of paper your
diploma?

Yes, all of us have our own
special memories about our high

school days. Yet most of us also |

remember that our toughest

task as high school students was -

not passing math, or history, but
learning when and how to makey,

Traditionally, the high school
has symbolized the “‘turning.
3

pomt“ in education’-that penod
in life when we are forced to
decide which road to take, For
some, the road to ‘‘success’ was
straight, and began with their
first day of work 'following

graduation. For others, it was

necessary to detour—to delay
their quest of success for that
.extra year, or four years
preparation for their career of
their choice.

In an attempt to ease the
burden of decision making, the
Jfaculty and students of B-L High
School have begun”a series of

. .classes, field-trips, and other

)

grade brick masonry classes:
Miss Mary Ruth Taylor, an
instructor of advanced -math:
and Mrs. -Ann Jones, Trom the
English department. Summers

described how brick masonry .

has ‘added a new sense “of
security and direction to his life,
while Mrs. Jones and Miss
Taylor talked about how they
coordinated English and math
with the exploration of career
opportunities.

VISIT

FIRE

STATION

Fourth grade stu- .
dents of - Bates~

burg Flememary

visited Bates-

burg’s fire station

and city. hall.

Also appearing on the show
were: Mrs. Judy Harlan,
research coordinator, from the

‘Office of Vocational Education;
Career Education Project Di-
rector, Benji Kirkland, and
Guidance Coordinator, Arthur
Grant. In case you missed it
Saturday, the show is scheduled
to be taped for later viewing
within the next few weeks, so’
keep your eyes open.

-L‘symbohzéd the dttam

exploratory activities, geared
toward career investigation and
preparation. However, as many

of the students have -learned,

deciding upon a career is not
-easy.

Last week, Mrs. Shirley
Smith's .9th and 10th' grade
General Science classes toured
Plastic Wovén, a branch of
Wellington Synthetic Fibers, to
explore the job 'opportunities

there.- While at the plant, .

assistant plant manager, Jerry
Johnson, explained the various
activities involved in converting
oil extracts into the plastic lawn
chairs we enjoy each summer.

Later that day, I observed Mr.
“Robbie Mims® -Masonry class
where his 11th and 12th grade

" students are learning the basic

fundamentals of brick laying. In
this class, students learn the
proper techniques of using the
square, rule, level, and other
tools of the trade. According to
Mr. Mims, the students are
advancing at an accelerated
pace (which is good news to
those of us who are building a
new home).

Career opportnities for women
are big too, according to Miss
Willie Mae Trotter. In Miss

Trotter’s Consumer Homemak-

ing class, students learn about
the buying practices and
economic considerations of
homemaking.

In Mrs. Cora Lester’s Home
Economics class, students learn
the basics of clothing construc-
tion, designing, and repair. As
anyone knows, these are careers
which are always in demand.

Naar the end of the week, |
was treated to a series of unique
career education,"happenings.”
However, one of the most
creative was Mrs. Annie Jones’
use of poetry to spotlight career
opportunities.

In. this session, Mrs. Jones

used .the poem *‘Eldorado", by
I:‘,dgl Allen Poe, to emphasxze
gportance of settmg a goal

- in lifeand: sticking to it. Because

Elderado- ¢ta flctlonag city)
t _of
ones(hl‘e time ggal

career educatlon N

¢

was. ]
. indeed a; creative a?Proach to’
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ORNER

by
Benji Kirkland
« ' Project Director
Career Education

Lexing{on County School
District Three has come a long
way this year in accomplishing
goals objectives for the Career
Education Project, which is now
approaching the endof its infant
stages in this district. However,
we feel that there is still much

BENJI KIRKLAND

room for improvement and
teachers and other staff per-
sonnel are in the process of
evaluating this year's work (and
making plans for future Career
Education activities).

On Tuesday, May 15th, all
faculty in the Batesburg-Lees-
ville School System participated
in a special planning session to
suggest changes in basic project
organizations for ways of
developing a general project
plan for the 1973-"74 school year.

Seventh and eighth grade
teachers at the B-L Middle
School are also participating in
special planning sessions to
develop a “hands-on" program
to be implemented next year.
This type program is designed to
give students @n opportunity to

. explore, in depth, job clusters
through experiences closely
related to actual job skills.

At B-L High School, the

’ (Conﬁ.rlued on Page Four)

mirkuano's | Batesb
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rg Priinafy Studen‘ts

Visit Columbia Airport

Arthur Grant talks to class. * -

®
In Defense of Guidance

By Arthur F. Grant

One of the most prevalent
criticisms of group guidance
sessions is that they. often
disrupt the normal class

schedule, or that students are -

forced to miss too much time
from studies. Other individuals
have dismissed group guid-
ance as ‘‘a complete waste of

energy,"” since students aren't:

really interested anyway. -

Unfortunately, most critics
of group sessions fail to
consider the chief justification
for meeting with pupils as a
unit: to assist counselors in
Jneeting the needs of all
students. After all, is there any
other way that two counselors
can effectively service a

. 71

studen? body of over seven
hundred? Is it reasonably
possible to expect the coun-
selors to see each student
“individually?"*

Realistically speaking, no
guidance program can succeed
without public and administra-
tive support. As Frank W.
Miller points out in his book
(Guidance Principles and
Services): ‘‘guidance must be
a cooperative enterprise
involving pupil. parent, teach-
er, administrator, and
counselor."’

Without your. support some
student will be deprived of the
right to grow. Help- the
guidance department help you
— the future you save may be

your own. ’

&

What fact8rs motivate kids tp

. learn? How can I get my
students involved in classroom

activities?

If you are a‘aedicated first
grade teacher, these questions
can be especially frustrating
and enigmatic. However, most
educators-agree that one of the
major stumbling blocks in
learning is “lack.of interest."

One activity which seems to
attract the interest of almost all
students is field trips. In this
respect, first graders are no
exceptjo{fl9 to the rule. Don't take
my word for it though---just ask

L.° the first grade pupils of

Batesburg Primary if you need
further proof. -

Last week these boys and girls
(accompanied by their teachers
Mrs. Price, Mrs. Rose, Miss
Ridgell and Mrs. Miller)- were
entertained by a tour of -the
Columbia Airport. The purpose
of the tour was to expose, the
youngsters to what goes on at an
airport-the jobs involved, and
number of people needed.

Conducting the expedition was -
Mr. Billy Fields, of the public
relations department. Mr.
Fields explained to the group the
duties of the pilots and co-pilots,

®the security police, ticket’
agents, baggage operators as
well as numerous other
occupations.

Midway through the tour, the
students were carried through
the weather bureau, where they
observed several weather detec-
tion devices and the airport
control tower (where pilots are
given flight directions). Accord-
ing to Mrs. Price, “the children .

(Continued on Page Four) .
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One of the most vital elemen
of any growi ommunity is
functional pub th servic
It is an accepted fact that all .
us at one time or another haz
had, or will have a need for t}
services of our public heall
system it really isn
surprisi tit is also a sourt
of employment for many of u

During the month of Fel
ruary, the third grade.class ¢
Leesville Elementary conducte
a series of activities designed t
explore the numerous caree
opportunities involved wit
public health. As the pupils soo
discovered, the range of jobs i
massive.

In organizing this trip, th
third grade teachers (Mrs
Mabel Gantt, Mrs. Henreitt
Coleman, and Mrs. Anni
Morgan) spent countless hour
of planning and preparation
Yet, judging from their com
ments about the services the:
observed, it was all worth-while

First-the group journeyed t

. . Lexington where .Mr. Georg

- Rentz took them on a tour of the

Lexington County Hospital

While there the student:

observed the X-Ray Lab

kitchen, nursery, and physica

therapy room. Aiso they satv the

- duties performed at each of
these stations. ;

Some of the careers observed
were: physical therapists, lab
technicians, nurses, cooks,
dietitians, orderlies, and

O
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Work Songs nghhght

Musical Program

Certainly one of the most

important aspects of any’
elementary school curriculum is

its musical program. In addition
to introducing youngsters to one
of the fastest growing career
areas in existence toda,y, the
elementary music classes also
provide an opportunity for

teachers to channel the nervous

more useful
endeavors.
Still, perhaps one of the

HELP NEEDED?
We have boys and girls
who are interested in any
kind of work available. For
information, please
contact Mr. Arthur Grant.
Phone: 532-5994 between
thehoursof 8a.m. to3p.m.
at the Career Education

'_Q_-o'i"

greatest benefits of music is the
Joy it brings to others. Almost
everyone, young or old, likes to
hear good music-especially
when the featured entertainers
happen to be your own sons and
daughters, or children of -y
next door neighbors. K
On Friday, March 23, 7:30
;p.m., you had an opportunity to
share this experience as the first
and second grades of Batesburg
Primary School presented their
annual music program. This
year, because of the tremendous
impact that career education
has had in the district, the
Batesburg faculty (with skiilful
assistance from Mrs. Frank
Thomasson) had -chosen the
theme: “The World of Work.”
In planning the presentation,
Mrs. Thomasson met with a
committee of teachers from
Batesburg to rephrase and
rewrite many traditional. songs

" so that they could be made to

relate to the general theme.
According to Mrs. Helen
Frazier, head ' teacher at
Batesburg Primary, “the songs
were rewritten to depict the
various careers the primary
students have studied during the
current school year."

Some of the featured songs on
the program were: ‘‘The
School Nurse”” and *“A Friend in
Need," by the first graders, and
“The Carpenter” and “Do You
Know”, by grade two. All you ,
had to do to enjoy good music
was come out and watch.

Also in following weeks,
similar presentations were held
at Utopia, Leesville Elemen-
tary, Batesburg - Leesville Mid-
dle School as these institutions
presented their annual music
shows. The dates for these were:

topia Elementary, April 10;
Batesburg Middle School, April

Office. 6; Leesville Elementary,
March 30.
CONTRIBUTING PERSONNEL:
e Judy Harlan (Career Education Coordinat
Benji Kirkland (Project Director of Career ducation)

Betty Barnes (Project Secretary)
Art Grant (Guidance Coordinator of Career Educat:on)
Carolus Shealy (Instructional Assistant)
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We Can

Learn, Too

Recently, during one of my
frequent visits into the Bates-
burg-Leesville community, I
was asked a very thought
provoking question. “*What can
a first grader or second grader
learn about careers? Isn't the
average elementary school
pupil too young and too
immature to decide what job
he's interested in?"’

Before one even attempts to
answer these questions, it is
important to consider the role of
the primary and elementary
teacher. The elementary level
includes grades one through
éight, and it is during these
years (the formative years) that
children develop the concepts

 and values that will follow them

throughout life. Therefore, the
role of the people who teach your

children during these early
. years is increasingly important.

At the primary level, the role
of the “'school mom” is to help
pupils grow (physically,, intel-
lectually, and emotionally). Yet,
before this growth can be
achieved, an awareness phase
must take place,

True, it isn't likely that ah‘

eight year old child will acquire
maturity and skill needed @o
chose his_lifetime vocation.
However, he can learn about the
wide range of opportunities
available jn the world of work.

For instance, the second

Middle School Students
| Visit Local Industries

g and social decade has been the rapid
g the past growth of the manufacturing

One of the major factors
contributing to the tremendous

-

grade students at Batesburg-
Primary School have spent the
last two weeks learning about
careers in their local com-
munity. One of these activities
was a study of the supermarket
business. :
To help the youngsters
understand how a supermarket
-is ‘operated, the teachers at
Batesburg helped their pupils
construct«model grocery stores.
Next, they plan to visit a local
store to learn how meat is sliced
and packaged for sale, how
managers keep food in stock,

At left: leesville fourth
grade students, who have been
studying food service careers,
vlsit Shealy's Barbecue,

Right: Bell Telephone Co. in
. Columbia opened their doors
to Leesvllle Elementary stu-
dents studying careers in
communication.
.

Left: B-1. High School
students learn about the
computer .at WBLR radlo
statlon.

RIght: Fifth graders from
the Middle School learn how
printing works at Lewls
Printing Service. Batesburg.

73

B-L Middle School students visited Imperial Casket Ccmpany.

rise in econom
prosperity du

3y e A

and' many other job skills
needed - to run a successful
business, |

At the Middle School, the fifth
grade students visited the
Batesburg and Leesville Post
Offices, Lewis Prifiting Shop,
WBLR Radio Station, -and
WABCO. The purpose of these
trips was to explore. career
opportunities in the field of
communications.

So you see, there is something
for everyone tolearn, Just check
our career education and see for
yourself.

industry. Particularly in the
south, living conditi of the
average citizen have exper-
jenced drastic improvement
over circumstances in previous
years.

With the southward migration
of industry increasing every
day, more and more jobs are
‘being made available. To learn
more about the mechanics of the

“Manufacturing business, the

eighth grade students of
Batesburg Middle School visit
two of this area’s most lucrativy
plants: J. B. Martin Industri
and Imperial Casket Company.
At J. B. Martin’s, “which
specializes in the manufacturing
of velvet, the pupils saw a wide

‘range of jobs (spanding from

secretarial work in the reception
office, to the technical services
performed by the weavers).
While there, the students also
observed how velvet products
are dyed and packed for
distribution throughout the
nation. : :

The second stop on the trip
was the Imperial Casket
Company. Upon entering the
showroom, the visitors were
shown 15 of the 99 different
styles currently produced at
Imperial. To their surprize, it

was rned that: the plant
supplf® caskets for 36 different
states, (including Puerto Rico).

Next, they viewed the office
area, where two IBM computers
and operators mapped out-
shipping 'schedules and service
charges for delivery. From
here, the students were taken to
the factory room where they
saw the construction process
required for the framework of
each casket. ‘

. ‘After leaving the factory
room, they were taken to the
sewing room where 14 women
were busy weaving the soft
material which forms the lining
of the casket. 'When this process
is completed, the caskets are
now ready to be painted and
dried.

&

“
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(Continwed fyom Page ‘pne).
Eundance )[bpartment and
Careér Bducai‘lon Guidaric

: students wxll be- followeQ»

v "up over a pendd o(years ta.

ﬂelenmﬂ!’.the evaﬁcy
f‘coursm they t { 1 to'
thelrchosenvoc tionafintereSts. *

In June of.J973, Lafter the
Career "Education Pro‘gram had
" ‘soperated for ones year, ,prolect
personnel (teachers, co
rand admlmstratlon) will *

./ ‘marize their experiences, :

" vities,

and conclusions for
incorporation in a ‘'Career
Education Implementation
guide”* As a supplement to this
guide, the S. C. Educational
Television network will have
developed a synchronized slide- _
sound documentation of the
Career Education Project. This
audio-visual product will be
converted to a video-tape
master which will provide an
additional means for state and
national dissemination.

STUDENTS VISIT AIRPORT
(Continued from Page One)

really enjoyed seeing how the
landing gears of a plane
operate.”

After touring the airport, the
Batesburg students weretreated
to a bus ride through State
Farmer’s Market, Columbia

’ Coliseurn, and the State House
grounds. Were the kids inte-
rested? You bet they were.

bone ygar'has”

Jeow FE

« .

, MAY 29, 1973

El?

at only
nce I

ip to %ygtEs re-

* seerﬁs mlpossxble

made my figst
Leesyilig.- At that time, I’
. su§fl Teally belleved {ﬁat 80
mugh could be; accomphshed im
ot year, But fhsmct.'l‘hree has*
indeed_made’ unbelievable pro-
y&é t.oward a-comprehensive
Careé‘ Education, prdgram.,

* This ! year ‘has seen a
‘continsed national emphasis on
Career Educatio
current federal

is one of the few
refunded.) South 'Carolina
schools and communities have
become increasingly interested
in Career Education. The state
educational agency is becoming
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arucls‘w Mrs. llwl?n. the sute-]evel coordinator, whs,
.Jor an inlormalwummary of her overall reactions to the Career Education project

Kirkland and
Mrs. Harlan.

Benji

more involved in and committed
to this educational approach.
And your district has been a
leader in this major educatlonal
inovation.

1 personally feel you have

What’s in

Despite the large audiences

attracted by radio and televi-
sion, never before has the

importance of joursialism been

more evident than it is today.
Although a constant target of
controversy, the newspaper
industry has served a dual
function: that of keeping our

Students visit Twin-City News

the News?

nation\jnformed of local and
internatjonal events, and
serving /as an instrument of

in our daily
per, many hours of hard
work and preparation must take
place. Whether it is a small once
a week publication, or a huge
daily issue serving several
million, the newspaper industry
is a business that requires the
time and talents of many §lu,l
personnel. In hopes of explni
the training and specia;
tudes needed to get a news r
to the sales stand, the teachers
and students of Batesburg

- Elementary’s fourth grade

traveled to Bruner Publishing
Company, Inc. in Lexington.

Before going to Bruner’s, Mrs.
Virginia Sprinkle (of the Twin

-City News) had visited Bates-

burg Elementary to discuss the
many hours of preparation
involved before a paper is
actually sent to press. As we
noted later, thé trip to Bruner’s
had much more meaning after
Mrs. Sprinkle’s talk.
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ponse to Mr. Grant's request

made more progress in one year
than many projects make in two
or' three years apd that your
progress will encourage state-
wide progress in Career

 Education. But I also realize

‘that Soath Carolina will be
looking to you for continued
leadership.

A district that has accom- ’
plished so muchin a first year of
operation will be viewed as
capable of accomplishing even
more in a second year. I know
such expectations are both”
gratifying and frustrating. How
nice it would be to rest on this
year's successes instead of
hassling 'with revisions,. im-
provements, and expansions.

During this spring, your
district will be asked to
critically examine the model
project you have been operating,
to identify and retain that which.

- is strong, and to revisg -that

which could be stronger. Next
year your district will continue
and expand this model Career
Education program; at the
same time other districts will
adapt your program to their
students.

Presently, we anticipate Spar-
tanburg District 5, the Duncan
‘area, being the site of a second
Research and Development
project while Batesburg-Lees-
ville continues and expands its
project efforts. In addition,
several districts have applied
for federal exemplary monies to

lop and operate a three year
Career Education program. The
Department of Education is
working to insure close coordi-
nation among these federally-
funded projects as well as to
assist other districts in initiating
their own efforts.

Such growth and expansion in
Career Education in this state is
encouraging to me, and I'm sure
it must be to you too. But there is
still much to be tried and
learned, and South Carolina will
be looking to you in District

Three to continue in a
.leadership role in Career
Education.
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