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INTRODUCTION

v

* It is a well substantiated fact that vocational education has not 'provided

W,

the same opportunities for femalesnns it haé for their male coﬁntefparts.
Spéialization paﬁterns in the home anq the schoofs;have sefvedlto channel

women into preparation for.traditionally female océupgtiong and?ayay from male-
1&}ensive technical and skilled training prograhs. The "mgle on%y" aura of
traditionally male vocational eduéation programs has prevailed evén after the
programs were openéd tb‘wémen Sy iaw. Cultural-reinforcement, éounseling, peér
and teacher attitudes aﬁd the predominance of males in such programs inhibit
women from taking advantage of préviously restricted occupational training and,
ihus, perpetuates sex éggregation in vocatior 'l education.

Two pieces of legislation have brought the - ssue of discrimination by sex
£0v£he attentiop of;the vocatioﬁal education community. The regu}ations re-
leased in July, 1975 for Title IX of the Edﬁcation Amendments of 1972 have in-
dicated that regation by sex is illegal. Positive steps must be taken to
ensure equa{f::iesé to vocational education programs for all students. It 15‘

' s . )

ted in the fégulations that, "A recipient may be required\xo\undertake addi-

12

recruitment efforts for one sex as remedial action.' "FEurthermore,

L f.."

o

1. Among others Steele, M., Women in Vocational Education, Technical Education
Research Center, Washington, D.C., 1974; Roby, P., Toward full equality
more job education for women, The School Review, Vol. 84, Feb. 1976;%
Manpower Report of the President, Washington, D.C., U.S. GPO, 1975; Steiger,
J. and Cooper S., Vocational Preparation of Women: A Report of the Secre-
tary's Advisory Committee on the Rights and Responsibilities of Women,
July 1975; Ellis, M., Women at Work, Technical Education Research Center,
Washington, D.C., 1974; and Hearings Before the Subcommittee on Elementary,
Secondary and Vocational Education, March 17, April 21 & 28, 1975 have

dealt yich this 1issue.

2. "Nondiscrimination on the Basis of Sex.'" Federal Register, Vol. 4Q, No. 108,
Wednesday, June 4, 1975, p. 24140. - L 2 -

4
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Title IX regulationq stipulate that before July 21, l976 each recipient inatitu~
'tion shall have completed a self-evaluation, modified any discriminatory policies

and taken remedial action "to eliminate the effects of any discrimination which

v
.

resulted or may have resulted from adherence to these policies and practices."
The Women's Educational Equity Act of 1974 ptovides federal funds for activities »2?
designed to promote equal educational opportunities for women. throughout the | .
| nation. Section l60F 4 indicates specifically that one goal of the activities

supported by this act will be "the expansion and impgovement of educatiopal

programs and activities for women in vocational education..."4

The above legislation mandates and provides funds for efforts to counteract,

¢

the effects of early and persistent soc1alization of mgles and females in

-

society that channellthem into ''sex apprdpriate" activities, interests, education,

o ~

training and, ultimately, occupations. These efforts are critical in the field
of vocational education which has in the past perpotuated the*distinction be-

tween the sexes. It has been ifid that "the _most. direct link between the dual
KY : »

ocCUpational and educational systems. for females and males is found in the
N

vocational programs in schools throughout the nation.

Since the.problem‘has been researched,’ legiglation passed'and funds allocated,".

v
,

" energies should be directed to the development of appropriate strategies,and
techniques suitable for (1) eliminating sexist policies, programs and ideas that
N

foster discrimination in vocational education; (2) expanding women's knowledge of

3. VOp. cit., Federal Register, p. 24138.

4. Women's Educational Equity Act Program, Federal Register, Vol. 41, NO.\30{ ’
Thursday, February 12, 1976, p. 6438. : >

S
S. Equal Vocational Education: A Project by the-Center for Human' Resources,
University of Houston, October, 1975, p. 2.
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work and career options; and.(3) actively recruiting women into non~traditional
fields as both teachers (role models) and'squdents. Several projects have al-
ready been undertaken to equalize op‘o:tunities in vocational education. It

is the purpose of this report .to identify and rqview projects and strategies

.

* that have proved suceessful and Yo coordinate that information to provide

.

.practical solutions, examples and materials for use by the states, "This infor- :
mation is intended to facilitate the development of affirmative measures to
eliminate sex discrimination in vocational education programs and to comply

with Title IX regulations. .
. \

The: projects, materials and programs collected for this purpose ‘were identi-

-

’fied through a myriad of resources, contacts and reports (see Appendix %) The

immediate and long-range plans of the state plans fo; 1976 and the recommendations

,.

of state advisory council reports for 1975 were also reviewed as possible sources
] . a :

of information relating to pertinent projects and/or materials.t SinCQ.these

reports were prepared to provide specifically mandated information and~include

very general goals, proceduresland rec‘mmendations, they were not a very good
source of program information. Furthermore, because of the wording of the ob—
jectives, it was difficult in many cases to assess whether a specifie prqgram
would provide greater access to female students unless that was atated .as 'a goal.

Thus, it was impossible to determine whether a plan "to increase Studﬁnts aware-
) . ~
ness" included specific activities for expanding women's career options. Very

few of these’ documents included plans to equalize treatment of the Sexes. In

' the cases (e.g~ Massachusetts and New Jersey) where objectives for women .were

«
y v

mentioned it.was only in very sweeping goal statements.’ The 1976 budget plans

. 0 . .
- for Illinois did include a provision to "contract for the eﬁ;ensi\t field test
4 /\\‘ .
£y
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and'refinement of lesson materials de¢signed to expand the opportuniti(; available

~

to young women in vocational education." It was oniy«throdgh other,*:urcea th

\

details of this project vere identified . . Coe
! ,\

iThe one exception to the lack of specifics regarding sex discrimination
elimination strategies\in the state plans waﬁ%orovidéd by_the Disttict of Columbia.
\In an appendi£ to Part I, the D.C. staff providedravdescription of theirtﬁrograq' .
'to'tectify previous aexual inequalities in vocatioaal.eéﬁcation. A descrfption'

of that program is included later in this report., .

-
-

The Minnesota Advisory Council on Vocational Education had created-a Sub- -

. p, -
, coomittee on Women in the World of Work and was involved in a review of materials

.
“

for sex bias (presented‘in greater detail later in this report). However, the
individuals involved ihdicated that no mention was made of these activities in
the Advisorkaouncil Reports because it was pot reqoired //

J ) The majotity of information uhcoverqg\ n this p ject focused on- the dis-

] . : i .
cussion of the problem of sex discriminatiodﬂ.ﬁ vocational education rather than

»

. ) |
on practical solutions. However, since the%iminatign of sexism and increasing
career choites is a goal common to several areas’ of education and labor, projects

in related fields wete also reviewed and ipcluded when tha\aaterial or techniques
o A ' T
were applicable to vocational education.
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. -~ PROJECTS

N . . -

. o .
Each of the projects described below represents one attempt to efféct an

awvareness of sex discrimination for school personnel and/or to restructure .

sexist pdlicies/df‘programs. Five approaches to liminAFion of sex bias

gtrategies of relevant projects.
. The approaches seek to:
e increase career awaréness
e recruit women into non-traditional vocational training . .
e increase commitment and concern of education personnel'througn

conferenc es

e develop materials for use at students, parents and community
. . /

Projecta utilizing a common approach usually have similar overall st'ategies

although. they may use different materials and techniques.
A

Sinte the concern for reduging the differences in the trbatment of the sexes -
in vocational education has begun to bring action only within the last three yearQ,
many of these projects are still in progress. They are in various stages of com-

" pletion: - developing materials, epaluating project successes and/or writing final
P

reports.~ Thus, the present review and analysis of these projects is limited by

~

their stages of development and by the availability of pertinent information,

materialﬁ or data. For eaoﬁuproject,\rherefote, a contact person, address and

‘

telepgéne number are provided to facilitate.follow-up.

8



I. PROJECTS TO INCREASE CAREER AWARENESS OF STUDENTS

Though these projects do not specifically attack the problems of sex dis-

crimination in vocatidnal education, they supply insights’ into career planning

.‘ﬁnd greater career exploration. Ultimately, therefore, they may increase the .{

number of non-fraditional enrollees in vocational education progragg,

£

Each of the projects utilizes a strategy of intervention into school or *
. - )

into the home for high school graduates for the purpese of career awareness and
planning_ at or before the secondary level. It is particularly necegsary for

potentiai vocational students to receive'early intervention gince their training

usually ends at high school. \ : o v
. ] ‘ . \
Broadening the Scope of Involvement of Young Women in Occupational Educaéion

)

JoAnn Steiger , Funding Source: Part C of Vo¢ational
6723 Town Lane Road , . Education Amendment of 1968 and grant
McLean, Virginia 22101 ’ ‘under Title IV of Civil Rights Ag¢t of-

- (703) 821-2717 . 1964 through Illinois Equal Education
: Opportunity. \

* One of the first problems faced by}yd/ of the projects was the,lack of
.

accept‘ble materials to provide students wiith 1nfor;ation about career Options
‘and the world of wqrk. Broadening the Scope of Involvement Of. Young WOmen in
Occupational Education wae iritiated to develop a curriculum and materials for in-=
creasing studenxd' awareness of relevant laws ,and.to 1ntroduce female students
,te facts about non-tnaditional occupations, the limitationsnplaced on women in
career choice and “the 1nterre1ationsh1p between occupations and wages.

~ The curriculum and materials are bging developed for students 'in their
early high school years. ,They are presently being evaluated in several different

classroom settings, across age and ability levels. - The one-week package is being

designed to be included in any course outlife. It will be recommended that the

~

t{‘ \




carcer awareness and Informatlon unit be given early in the first semeater of
the school year. In that way, the last sesslon of the unit can be used by a

school counselor to explain the course options avallable to students in the
. " \

. y
next ‘semester. Students will be c¢ncouraged to "try out"_non:tradltionul courses

J

to see {f they have any interest in them.
0: all the materials of this project, the game Lhaf is being developed is.

particularly innovative. Similar to Monopoly, it {s played with male and fema]e-J/
: ~
partners representing a married couple. The partners must decide whether onc or

[

._both'will work. Those who work will choose their caréers which determine their

v
L 3

starting salaries and then progress along the board with the roll of the dice.

At certain stops along their paths, pfﬁyers must pay for illness, accidents and
o ;

v . .

other expenditures. On each trip around the board, the players collect _a salary '“3

and must pay the cost of 'living. Some of the players go bankrupt or end up on
welfare. With this ingenious game, students begin to realize the relationship

between career choice and earnings potential, the costs of maintaining a house-

i

hold and the effeacts that certain decisions (such as the ﬁumbéf of children to

have) have on a'family's lifestvle.

Relevance to Other Progrdms -

Although these materials are still in the development and testing phase,

_their author indicates from anecdotal evidence that there appears to be an in-

crease in the gtudents' awarenese of the consequences of career choice and in

ow

student interest in non-traditional fields. Both the students and the teachers

~

enjoy the experience and are enthusiastic about continuing to explore catreer.
4
~

options.

- o . -

b,?



An unnlyslu of the evaluation materials will reveal whether there wau any

increase in the studvnm knnw]vdgo f the willd of work. Mntoriuln from this

project will be ready for disseminatiol in 1977.
e / .

4

Project HEAR (Human Educational Awmreness Resource)

‘Merle Breitenfeld } ' \\anding Source: Grant under Elementary
Cogent Asasoclates and Secondary Education Act, Title TIT.
575 Ewing Street

_.Princeton, New lJersey 08540

(609) 921-1484

The goal of Project HEAR: (Human Educatfon Awarencss Regource) is to allow

each individual to better fulfill his or her own poténtia}. The basic assump-
. tion is that self—undérstanding. knowledge of the working.,world and the ability
to make intelligent decisions based on this knowled ‘,will-provide youngsters

wlth the background necessary to make realistic pr ations for careers that
4

reflect their own individunl interests, needs and abilities.

Funded under the Elementary and Secondary Education Act of 1965 (Title IIT),
HEAR has developed Career'Educatioh~rgsource materialg and curricula which go
Leyénd stereotypes and open a spectrum of informative career opportunities to
both sexes. HEAR also trains e{gmentary, intermediate and high school teachers
" and counselors in the use oftﬁe;e materials ;nd their important role in guiding
gtudents to career .information. ¥ ‘ |
Three” learning units haGE‘thn developed for field<xgst purposes .for u%e at
the p¥fmary level,.the intermedfate level and the secondary‘level. Each learning
“unit ;oniains student workbooks, accompanying teacher's manual, audio-visual

materials, games, stories and pre arid post-~test forms. HEAR also has created

a legal rights brochure which is entitled, "A Gujde for Women: The Law and
' * ) /

- 11 |



Employment.'” This brochure is included ™. hoth the intormediate and secondary

learning-units, : '
-
N

In addition, Project HEAR has dcstgnoﬁ a vomprehensive Occupational Resource
s

’

Card Claaaificatlon,Systvm. The system contains information. about 1,860 occupa~
tions. A student can shuffle through nin‘job cqtegories using 18 personal

- .
variables nnd 11ft out a group of occupations and careers peraonally {ailored

‘y
’ “

to suit his/her neecds -and interests.

Relevance for Vocatioeal Education

‘ Project HEAR is related in a general way to the objectives of equal treatment
of the sexes in vocatignal education. By 1ncfeasing the students' self-awareness,
HEAR faciliéates greater career and tralntng choiees. By providing general career
awareneee and information on the world of werk it provides thé'Tirst_step in the
effort to create equal @ccesa to the sexes in vocational training \

One intereqting finding of the project is that at" the junior high school
level, the degree of stereotyped interests and goals increases as thej young girls
become\interested in boys. ‘Luckily, this effect dissipates'in the high school
years. Fron thts finding, the question arises. of whether this regression can be

eliminated by earlier intervention.fand dhether or not presentatf%ns durjng this

period are efféctive in reducing the stereotyped behavig;f

A}

Career Decision Making Guide for Adult Basic Education Teachers

Huntsville, Alabama City Schools Funding Source: Uu,s. Office of Education
Adult Education Program ‘ Project Monitor: Robert Marshall
2627 Hall Avenue, N.W. - (202) 245-9760 .

Huntsville, Alabama
The purpose of this project was to perfect a career decieionemaking model

v

for use by an adult Bésic education teacher to help the disadvantaged upgrdde _

12 o

-9~ . .
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» ﬁhenselves educationally and: to make a realistic career decision. 0nce the
/

t

| ad‘!ﬁghas selected a career goal the model helps determine career strategies.

‘*, The emphasis was placed on counseling and assistiqg the teachers in counsel-

_.,'h k)

- 1ng t e unemployed and underemployed addlt who is enrolled in the adylt- edﬁcation )
,;,_. . . . -

program. S I . ' - 5 3 .

_ Relevance for Vocational Education
The vOcational'counseling'of'adults;'especially disadvantaged ddults, re-
quires different approaches than ‘the counseling used with students who have .
usually had no work experience, The material developed in this project will be

.useful for vocational counseling in other adult educatidnal programs.

ol

- Career Counseling and Guidance Project '~ ' - -

" vivian Guilfoy ) ' Funding SOurce. .National Institute of
. Education Development Corporation *  Education, Education and Work Division
‘ Newton, Massachusetts Project Monitor: Ella Kelly
. (617) +969-7100 (202) 254;;?70
This'project is the only-research and ‘deveTopment program of its kind yon-

_cerned exclus&vely with the career-relatetl needs of hOme-based adults. This

group includes persons 16 or older who are neither working full-time nor attend-
: Y,
ing school on a full time basis. Since its inception, the project has provided

information, guidance and referrals to over 5000 adults, aged 16 to 75, most of

whom were womer. S .
Although thesebclients have come to the service with a variety of employment
_ histories, educational'backgrounds ‘and career aspirations, many of them have ex-

pressed similar needs which: required

e A better understanding of their own interests, abilities, values
and go?ls.




-

-

° Facts about career trends, opportunities and requirements.

y

° Information about the available educatiqnal and gkill-training

N opportunities.

° Informatibn about sources of help in sueh problem areas such as
financial support discrimination, child care and training

K .

o Help in deyeloping and implementing,careér plans. " .

’

To meet these needs, the project has developed a’ number og/componenté that
-
relate to and reinforce one another. The core of the project s "Career COunSel—

ing' by telephone, provided by trained paraprofessionals. Because the information
about topics related to adult counseling is widely dlsggrsed a Resource Center

collects career-related materials’ for use by clients, counselors agg_othet staff
s o AT ‘!‘é:‘i

members. The public is ?nformed of these activities and cliengs are attracted

. . R "-. ¢ ] ) .
through the outreach comppnent. Finally,; a research and evaluation component

continually informs the staff about the project's development and described client

¢ . ‘ - ' A . - .
characteristics, needs, decisions:and plans. - LT
o %,

s

The project is in its third and final year of opera%}on. It's developers
want to share their experiences, both to help others interested in establishing

similar services and to gain valuable feedback. To encourage this exehange of

S

information, the staff has created a number of pra’ucts for practitioners, policy

makers and c11ents.

Relevance for Yocational Education
This project exemplifies an innovative approach to provision of occypational

counseli' and guidance to a population that would not usually have accesgs to

>

‘such services. It provides an excellent .opportunity to reach women who had

previously been discouraged from entering skilled technical training. Guidebooks

’

*
<

-11-
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“have been created to help initiate and dévelop similar progrﬁms throughout the
|

countﬁi‘ Many of the program components\could “be useful as is or adapted for use

P -

of its students Values assessment and occupa-

by yocational programs for a

tional- and training info ion are useful for anyone T”ing career decisions.

~ e

' Career Exploration Project for g h School Senior Women

Walter S. Smith Ass; Professor ’ Supported in part by National Science
of Educatiomn '/' , " " Foundation, Grant GY113jR :
Emily Taylor Resource and Car er ., -
Center for Wom S TR B
220 Strong Hall/ = [P R o
University of }ans : -
. Lawrence, Kangas . 66045 ’

(913) 386-QA35 ' o

PR
.

o \ ‘ "

The focus of the Career Exploration Project ‘was to aid outstanding high

1 '» - P’

school senior women in becoming aware of traditionally 7ale opportunities in

-

£

math,and science. It would seem to be a far cry from the needs of vocational
)

'students. However, the thoughtfull planned and presented strategies and the
! y ; P

\outlines for self- exploration in thé workshops would be helpful resources for
those programs in the process zf developing techniques for increasiidg female
student's awareness of abilities Snd opportunities in vocational education.

’ ‘ There were three parts of the Career Exploration Project. The first part

was a workshop for students and their parents. The workshop emphasizes the
A

importance of life-planning and introduces the fact that "career planning"
) ; . A

affects other aspects of life and non-career goals affects career decisions.

i %

The workshop was followed by a home course of study Finally, a supportivel

career seminar was of fered the following (Freshman) year for those who attended

the University of Kansas. )
. Relevance for Vocational Education

The level of sophistication required for many of the activities included .

15
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«  in the Manual for this project may be beyond thg\capability of the’ majority of
. L

w. 3-.

vocational education students. However, the focus and methods of presentation

L)

of’ those acti ities provide a good starting piace from which to develop similar

-

matetials for female students interested in vocational training. o L
Qhe ptogram and/activitigs (Erld need to be\scaled for junior hiLh or early

high school students in order tg have any relevance for potential enrollees in
N : o . . N ‘." [ ' D
vocational ttaining. ‘ - . . .

- -

The parent workshops provide an interesting approach to incteasing their

awareness, and cteating Aa suppottive environment for students'bonsidering non-
&S

traditional,career choices. The workshops and activities would require revision

L

.but the basic technique is innovative and may. be adapted to vocational education

situations.

II. PROJECTS TO REC'RUI‘T'WOMEN INTO NON-TRADITIONAL VOCATIONAL TRAINING

It is presently illegal to prevent students from enrolling in any class”
because of their sex:‘ Yet, relatively few students are taking advantage of the
oppottunity to. explore courses or undertake qareer training that were previously
restricted. Early and continued socialization and ideas about sex appropriate

activities create "blinders" that limit a student's range of.options. For the

most part, students do not even consider the choices that were previously unavail-

.

able to them. For female students, the possibility of enrolling in male—intensi@@iﬁnfr

gkilled and technical ﬂfaining has the particular beﬁtfit\of preparing them for

jobs with higher wages and with a greater l1ikelihood of employment than is possible
L .

3

with most of 'the "female" jobs.
16
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Projects have- recently been initiated to increase the number of female
4 )
trainees in the/male dominated vocational training programs by educating them
to the advantdées of such training and actively yecruiting them into these non-~

-

traditionalhprograms. - e § -

These projects differ in scope and several,of the component techniques are////

a

unique but the basic strategies follow much the same pattern, The strategies ’A‘h
. . . B ,/j.' o
tnclude. a0 . ‘ _ ' B
o materials collection and/or development .
%
+0 stimulation of interest and support
o increasing career options of students through presentation of
(infprmation, to skilled trades and training and provision of
role models. ‘ : . " U»ﬁ
t o availability of support services.
New Pioneers Project.tg.Eliminate Sex Bias in Occupational Education
Amanda Smith Funding Source: State grant under Voca-
State Department of Education tional Education Amendments of 1968,
Burn Hotel Building Part C, Section 131b -
Raleigh, North Carolina 27611 Project Monitor:. Velma Brawner, Bureau .- ;
(919) 829-3614 "~ of Occupational and Adult Education C,
) - (202) 245-2617 . )

The most@w1dely recognized project to eliminate'sex bias in vocational
education issthe New Pioneers Project, administered by the State of North Carolina.
: The initial objective of this project was to expand options for women in occupa-
tional education programs. However, the project staff\determined that to accom-
\
-plish that objective it was necessary to ,undertake a cqurse of action to provide

a "fundamental understanding of the sex bias in general\and how it damages both

n6 ' :

. Bexes. "t
1 .

© o

Vo

\
6. Straser, M., ''Broadening Vocational'quizons," Undated Mimeo, p- 3.
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The New Pioneers Project is directed toward'systemic change,jthat is, al- P
o ) § .
teration of the prevailing education and work system to improve attitudes .
, -3
relating to women and work and to increase opportunities for _women in occupa-

¢

[

tional education. As.originally planned, the project had five objectives and Y
three products. , \ AR Y L :
Objectives: ' . ’ e

1. To assess any traditions, conditions-and. artificial re- '
straints in the occupational education programs im North .
Carolina that rbstrict training opportunities for wpmen. C e

. - 2. To develop a set of recommendations for eli _ating'barriers
to occupational training for women.~ ! ’

3. To develop a model £8r implEmenting the recommendations in the .
educational system of North Carolina. : .

"4, To identify barriers to the employment of women in the North'
= Carolina labor. force. .

"5. To assess the attitudes of employers toward the employment .

‘of women in traditional male occupations. ; )
Expected Products. ‘ _ e v 7 . i

'A position paper on the status of women in occupational
.education and 'in the labor ‘force in North Carolina.

’g*\r{f

A strategitc model for changing the education system to
accomodate a wider variaty of educational and occupational *

options for womef (and meﬁ) k

g
™

v

3. An in-serv1ce prbgnam’to initiate state and local planning
to reshape occupational education programs and structure to
better accomodaté the needs and interests of feﬁhle (and .

. male) students. e .

N

L]

gecause of the limlted staff available, and work by gencieg obviating.

the need for a status report on women's occupational opportunit%ap the decision
) % b

Y

((-

was made to focuj/On Objectives ! 2 and 3 and Products. 2 and 3. 7

'

7. Proposal fo Extension of the New Pioneers Project, Occupational Research
Unit, State Department of Public Instruction, Raleigh N.C,, December, 1975

p. 2.

»
-

. . . &
- -
,
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The introductory phase of ‘the project began by informing state vocational
educators about the problem and the objectives of this project.. The project
director visited inservice meetings between the area directors (responsible

for 1/8 of the state), local directors and chief consultants for each area of

: subject matter to explain the rationale and focus of the project,.to increase

‘
3

awareness of the problem and to gain support for the project.

° A . v

Local directors and chief consultants iﬂ ‘each subject area were encouraged

to draw up viable plans to\\iiminate sex stereotypes and sex b%as. One of the
taska of the introductgry’ phase was to identify suitable materials for use in
' achieving the_project obje tives. Because no other suitable materials could be

tl

7identified the project 8 aff developed a filmstrip-entitled \"I'm Glad I'm a:

She! I'm Glad I'm a He!”fvas a general: inttoduction to the issue of sex bias

p

+ in education. - . : : o, SN

'-_ In December of 1974 ten occupational education units were chosen from the

17 units whose local directors had volunteered to participate in the pilot run‘
\
of the New Pioneers Project. These ten units worked with the project director
i = o
‘to create ndepth plans and strategies to eliminate sex bia in‘their\programs

and’ to gerve as models for other units in their geographic areas.
Their strategies included: . L ‘ i B

o“ The revision of course descriptions to make clear that all are
'welcome. . o

e Group guidance events to introduce all ‘students to all course
of ferings.’ I . . - .

e Guest speakers and-poster contests to provﬁde real or pictorial
role models,’

e Staff development necessary for the baéking of the Ocuupational”
teachers in each unit, 1.2)

-16-
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) AffirLative steps to draw students into non-traditional cqurses, * 7
including poster campaigns and better counseling on both in- '
div1dual and group levels. .

Throughout the year, the project staff became increasingly aware that in-

service teacher.training was a key factor in the effort to reduce sex bias. It

was felt that "the mgst effective staff development is that wh can co tinue

»
v

over ‘an extended period of time, aé changing. attitudes need time to pe ¢ late."

Local agencies were invited to nominate one person to participate in a(sex di;;
crimination awareness training program. As a condition for sele:}io , eachgpar L
ticipant a!greed to conduct a Similar program irﬁhheir local unit _%ollowﬁ '
: ing year. Forty—six individuals participatcd in the initial training and then
N _ T .
recreated the course at their schools. | ®

Although the format of the courses to‘be taught was left to the discretion

' of the local units, it was recommendek that the maximum benefit would result from
L - . . »
a 20-hour .course extending over ten weeks. These'courses would be available to

. 4 ~
s - ‘«

" the whole schoolv not limited to occupational educators, and all participants

/.
” 4

'-WereArequired to develop strategies to extend the concern for sex bias to “their .- . |

+
colleagues.

)

Overall Aséessment Ty

Informal evaluations indicate that a change has occured in the climate of
opinion on the subject of sex bias. Many educators who previously thought there

was no problem realized that there is a problem and that it is worthy of the1r

-

attention. .

The inservice training technique was highly successful in most cases. It

RN )

R .
e, ) .. N
e

- 7

8. Proposal for extension of New Pioneers Project, Op cit., p. 7.

& -
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one.;nstance, the .instructor who'repeated the seminar requested that partici—?

-

pants also agree to recreate the training in that unit, thus exposing a large

percentage of that educational communlty to the ideas and concerns of the

project.

The inservice training course was also successful as a technique for

systemic change in North Carolina since credit was given for teaching certifi-

cate renewal. N

-~

" Throughout the project, several peripheral actibities‘also occurred. These -

- . ’ A

activities included statewide workshops for’gﬁidancefépunselors as a. forum for
. #* .
.discussion of non—sexist procedures and meetings with ;%Eal émployers, community
. ° . ‘%
groups, parents and PTA's to stimulate interest ‘and concern and obtain support

for the project. As a result g? the presentations to these groups, a greater

community commitment was established-
- ' ‘ -

e »
i,

Relevance for -other Programs o .

 Ihe"Erategy employed by this project’created a broad base of attack on

sexism and of support for activities‘to eliminate sex discriminiation in occu-

pational education, training and employment. of particular interest is the
multiplier effect ~of the replication of inservice training sessions.
It was difficult to determine the success of the program in recruiting

_women to train 'in non-traditionai fields since no complete evaluation has been

published. B - ' . -

The project sta¥f reported that the plans of local directors and areag

consultants varied considerably in quality. It was not felt that their working

with the local directors had made a major impact on the quality of the plan.

21
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No data is available on the relationship og}plans to program improvement. The
N .

project has received an extension for six months endiag July, 1976.

> A .
ProjectlEVE (Equal Vocational Education) . .

Jane Lerner, Co-Director Funding Sourcé: State grant under
College of Business‘hdmini trat{dn 1968, Part C;‘Section 131b.

Cullen Boulevard Project Monitor: Velma Brawner,
Houston, Texas 77004 Bureau of Occupational and Adult

(713) 749-3755 ' ’ " o - Education . .
A , , . 22 (209)  245-2617

\

The ultimate goal of Pro;ect EVE is to "insure that all f male students
are fully informed of opportunities available to them rough vocationaly educa-‘

tion and are free to pursue (emphasis added) their area of interest.“g, The -

_project staff has set as its immediate objective the development of .a model to

~

“recruit females into traditionally male vocational programs and to maintain

L
J
female enrollment in these courses.

The strategy to achieve’ this obJectiVe was outlined as followS'

»

1. Recreate the image of vocational education so that .
students, teachers, parernts and counselors view it ) '
as a viable alternative to traditional academic . oo
courses of study. - :

2. Provide female students information regarding the
world of work and the availability of a wide variety
of educational and career opportunities available to
them. This information will enable them to make
rational decisions about their futures.

| - 3. Actively recruit females into traditiohally male
- vocational programs, monitor their progress and provide
services to enhance their expetience.

) The first step in facilitating the realization that vocational education

. is a viable option for women and in providing the necessary information regarding
w .

the world of work was to undertake several presentations to female students at

.9, Equal Vocational Education, A Project by the Center for Human Resources,
op cit., p. 3. .

~19-
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the high school and feeder junior high sch0g}s. One method of presentation was

an open house of Ocational classrooms to enable the female students to sit in
L]

on a class and, thus, to decréase the alienation that females felt in the tradi- -

2

tionally male areas. |
- A

Project séaff reviewed avaithble materials and- films and found them un-
acceptable (as had'the staff of the New”Pioneers Project). They developed their
own slide show antitled,‘"All About.EVE.“ if depicts‘the history of women
'working, presents women currently n;rk1ng in non—trad1uional jobs and explains
the job training that 1is available to all h1gh school women, including mechanics,
welding, radio and telev151on repair, air cond1f1oning and refrigetation. This

N

show, presented'in the classrooms, was followed‘by a diséussion of the informa-

tion. P 4

. Representatives from induystry came to the school flor a "non~traditional

career day" and took serigus students on a tdur of ac )l job sites. Counselors

and prbject staff wégz_;;;212)1e during school hours to answer questions and to
. - .. : ‘ < s

discuss and provide information. JAn eXtensive'nulti-média campaign was developed
to encourage parents and the community to accept the project goals. An open
house for parents was held by the project staff at the participating high school.

“A11. About EVE" was shown to PTA's on three occasions.’

¥ . -

Relevance for Otner Programs

Projeci EVE started out small with six feqﬁle students enrolled in nbn-
traditional programs:m‘twd;in auto mechanics, one in radio and television repair,
and thrée in plumbing. All six are keeping up with their courses and have bean

’

accepted by the majority of the1r male peers.

29
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The initial prognosis for the model is favorable. During the first yealr,
teachers have expressed positive feelings toward the inclusion of female students
R 4
into their classes. Their pﬁesence seems to eliminate some of the disciplin

— - .

All of the school counselors, five academic and one vocational, vere

problems that sometimes occur in all-male classes.

supportive and cooperative. However, it was reported that the counselors seemed

to "spend all theig time in paper work and have little time for other activitles\'
' J

This problem is ljkely to be common to other vocational education programs.

) Perhaps a reassessment of codnselor work loads and creative restructuring of
. o ,

bureaucratic demands could resuxi in counselors having‘nore time for'students:

.

Many of the parents.involved expressed great enthusiasm and support for the

projeét. Similarly, employers of skilled craft workers indicated a need for

J
skilled women and offered to assist the project in dny way possible. Thus, the

project identified and focused community support for women in non-traditional
3obs"
The results of Pro;ect EVE will be published in a. final report in June, 1976.

The report will be in the form of a manual to be used to develop workshops on

.

i

equal vocational edmcation. W .
Career Development Centers

» .
D.C. Public Schools *. Funding Source: State grant under
Dr. Otho Jones Vocational Education Amendments of
415 12th Street, N.W., Rm.1001 1968, Part C, Section 131b
Washington, D.C. 20004 Project Monitor: Harris Taylor

(202) . 724-4178 (202) 727-2557

Wwith the realization that 40 to SO.pertent of the students in that system

do not go on to College, the District of Columbia Public Schools initiated the
. _ ‘ :
-~ . ' ' 2 £

-21-




e |

. : -~ .

~/Career Development Program. The ‘objective of this program is to provide a
system for awakening these students to facts about the working worldkand the

.training and career options open to them. Cdreer Advisors were hired to work
with counselors to educate the student bodylabout aVailahlg job and training
options. These advisors are introduced to the students at the junfor high
level where they present an.orientation progra%. In the junior high schqo*g
they begin the long process of providing career orientat}én, facilitating career
exploration and eradicating male/female job distinctions. The Career Advisors’
work in conjunction with'the Sex Eouality'in Guidance Opportunities (SEGO)

1)

trainers (descrihed,later in this report) and vocational counselors to develop
techniques and?deliver services to increase the career options of female students.
" At the high school level, the emphasis shifts to exploration, preparation
and placement. Placement at this stage means one of tWo,th gs: placenent at a
, bareer'Developnent Center or in Ehe Interdisciplinary Coopera ve Education
Program( ICEP) - . | t
The Career. Developnent Centers (CDC) have evolved from the forﬂ!! Vocational
Training Institutes and actually utilize the same phys:.cal‘nt. However, unlike
their predecessors, the CDC's complenen;zthe basic liberal arts education of the
academic high school. with part-time specialiaéd skill training associated with one
or more career c1ust§rs. The cluster centers are designed to include areas of
specialization traditionally popular with males and traditionally popular with‘
female students. This ensures coed participation and facilitates introduction of
students to a range of career options within the cluster. Students are bussed to

these centers from theip academic high schools, spending half a day in each program.

At the CDCs, female students are presently enrolled in welding, printing and other

trade areas.

-22-
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* 121 North Highland Avenue

.

The ICEP program is a work-study arrangement where local employers provide
o
'skill training to students and, if possible, hire them upon grsduation. Efforts .,

are being undertaken to work with employers snd potential student psrticipants

to initiate female work-study arrangements in non-traditiomal programs. Personnel

report thht the Chesapeske-and Potomac Tel}§:one Compsny presently is training

ously all—male technical skills and,
é

K
female ICEP participants in many of the :T
o : o i
conversely, training sowme male studagts as qperstors. .

. u

Relevance. to Other Programs |

-

Obviously, this progrsm has direct relevance to other voéstionslfeducdtion
systems There. is a SEGO trainer in every .state who is capable of providing
technicsl sssistance in the development of similar projects.[

The author regrets thst the ‘time constraints of this project restricted
N

further examination of the tachniques and effectiveness of the Career Advisors

<

T

and Career Development Centers in recruiting women into non—trsditionsl job

~

training.

Women in New Careers (WINC)

Funding Source: -Originally from
Manpower Development and Training
Act of 1964, then from Comprehensive
Employment and Training Act of 1973.

Jane Siegel
Consad Research Corporation

Pittsburgh, Pennsylvania 15206

(412) 363-5500" _ . ‘ Project Monitor: Ann Donovan, Director
' of CETA Coordinating ‘Unit, Office of
Education ’

L (202)  245-9730

This project is designed to develop and test a model Career Development
Program to widen sctual and perceived occupational opportunities for¢WQMen snd
to increase the number of women entering careers other than clerical, health and

®
food service.
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WINC .has three major goals:’ * . .

1. To identify attitudinal barriers to the employment of
women in non-traditional jobs (defined as any Jjob not
clagssified in the clerical, health and food gervice -

. cluster). “

2. To assist a pilot group of women in five locations to
enroll in non-traditipnal training and find them related

jobs after they complete training.

3. To increase awareness of women's aptitudes and potential
¢hor women themselves, their families, counsaibrs, in-
structors, job developers and employers.
.The project was implemented in Comprehensive Employment Tmaining Act (CETA)
skills centers in Baltimore, Cincinnati, Denver, Miami and Phoenix that agreed to
offer training to unemployed and underemployed women in occupations traditionally

open only to men. Each center developed local cooperationlfor a pilot project

‘involving non-traditional training. Counseling for thg’women trainees was also
- - . _ % -

-

prow? id ehd\.

A pilot implementation of a careeridevelopment modelAprogram was‘carfied out
in the fi%e selected .sites, with services to.be provided prior to, duringland
for up to two months after a woman's vocational training. Intensive services
were provided to'a minimum of five and mafimum of 25 women per site.

The project staff developed and tested a career development Package to
"‘proaden job opportunities in previously all—male occupations. Materials and
techniques were directed at women, their families, program personnel and employers.

; This pilot effort provided an identification of women enrollee character-
‘istics and attitudes which influence occupational choices and provide obstacles

to women entering non-traiditional occupations.

¢

10. Sedaka, J., "Why not a woman?" - American Education, December, 1975, p.12.

- C_24- L e



/ b
Relevance for Vocational édncation

Since this project was undertaken in CETA skill centers, the women tended
to be somewhat older.(18—24) than most vocational education students. The major
effect of the age differential is that the CETA women had had opportunities to
work before entering training. Many had been employed as clerks, cashiers,
waitresses and in other 1oe—paying deadend joh‘F They had learned how little
advancement %svpossible in such positions. Most importantly, they found out the
hard way how difficult {t is to live on a meager income. They were, therefore,
more open to trying something new‘and relative1§ receptive to opportnnities in

non-traditional occupations. Thus, they have an advantage over the vocational

education.student to whom salaries, t%st and the cost of living are still abstract

terms. : . - / : .
Thoogh\more informed about the deadend jobs and the meaning of money, the

WINC trainees were very stereotyped in their opinions of their job opportunities

and were uninformed about available ogtions and training. The techniques
developed in this project for recruitment, orientation, self-concept enhancement
and the provision of information out of the WINC project can bé applied to voca-

tional education programs. : , . .
Among the materials developed is a student worKbook which contains a pro-

gression of 26 excrcises and a companion instructor's manuai which outlines the

variety of ways the exercises can be presented. The workbook contains self-
concept and self-awareness exercises, identification of worker characteristics,
job satisfaction and goal achievement checklists, on-the-job problem solving

@

and assertiveness training exercises. (''Ms. or Mouse").

-25- . ‘ RS
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III. CONFERENCES TO CREATE_A'CON&ERN FOR SEX DISCRIMINATION
\,\F" Besides the iniividual‘projecte geared toward .elimination of sex bias in |
specific school districts or areas, an alternate approach has been develoﬂed to
attempt to.reach.a greater audience. The goal of this approach ig to effect
change by motivating key people through a conference. The rationale, strategies,

,

and unique fe;Eures of each of these conferences are provided below.

Seminar/Workshops on Women in the World of Work

Dr. Mary Ellis ; : : Funding Source: U.S. Office of
P.0. Box 166 * : Education, Bureau of Occupational
College Park, Maryland and Adult Educatdon, under the
(301) 864-7600 Education’ Professions Development
) Act. .

- : Project Monitor: Grace Watson
(202) 245-2331

The Technical Educetion Research Centers, under the sponsorship of the
U.S. Office of Educatioﬁ;end the Center for Occupetional'Education at North
_Carolina State University, conducted three two-day Regional Seminar/Worksnops

and one National Invitational Seminar/Workshop on Women in the Worid of Work
from 1973 to 1974. ihe Seminar/Workshops were designed‘specifieally to further ™
the professional development of leaders in vocational-technioal education. |
‘ Poliey makers in ﬁégions I, 11, VI, ViI, VIII, IX and X attended the
Regional Seminar/Workshop held in Stildwater, Oklahoma; Las Vegas, Nevada;
and Hartford, Connecticut. Vocational planners in Sta Departments of
Education; Education Professionel Development Assistance (EPDA) Directors
and regional project officers,-ae well as other interested persons, partici-
:'pated in the National Invitational Seminar/Workshop in Washington, D.C.
The Workshops conducted in '1973-74 concluded regional coverage which was

*
initiated in 1972-73, when the Technical Education Research Centers con@ucted

N | #
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Seminar/Workahops on Women in the World oleOrk in Regions IIi, IV, and V. The )
| 1972-73 Workshops.were sponsored by the U.S. Office of Education and‘the Delaware
Department of Public Instruction. |
5uring‘the Workshops, distinguished speakers with efpertise in specific
areas relating to women in education and employment made provocative presentations
on the following topics: the composition of the nation's labor force, laws on
Deqﬁgl«education and emplopment opportunities for women, problems and issues
associated with tne education and employment of women, the“desirability of equal
ﬂi& education and employment opportunities, the implications or' issues emerging from
the women's ‘rights movement, and career education concepts aasociated with women
in the world of work. \
Following discussions of - the speeches, participants ioined workshop groups
to develop practical suggestions and recommendations which could be included
in a replicable Program for Action directed toward creating equal educational
and emgtoyment opportunities for girls and women. ' ‘
In July and August of 1974, a follow-up 'survey oprarticipaxts was conducted |
by the Technical Education Research Centers to ascertain the immediate impact
of the Seminar/Workshops. Results of the survey, including special’ action taken
by participants, are contained in "Women at WOrk", the final report of the
Project.11 '

J

b Though the, report does not provide complete strategies for change or re- & e

cruitment of women, the recommendations and action requirements outline steps to

v +

further the cause of women in training and work.

2

~~ :
11. Ellis, M. opcut., p. 1.
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;!_:!AS bagkground information, Dr. Ellis examines :'vhe effects of the w‘men's

'Moyémentﬁbn education and its implications for vocational. technical and
i ‘gu , ) ) . R ’
; . w‘} . e Rl

'

cggéegﬁeducdtion, and reviewed pertinent legislation. . AT

Education Equity ;4 . ' - \\
, 3 A T | ) \\\‘

Billie ﬂéilown, Jr. kK . Funding Source: State grant

inder Elementary and Secondary
Education Act, Title III -

‘ . p
< SOV L .

Alabama ‘Gtate Dept.of Educgtion
Montgoméﬁ%, Alabama
(205) 832-3290

The rationale for this project is that State Education Agencies (SEA's)

should assume’ positions of leadership in the development of programs to enhance

~

opportunities for women in public education. This rationale resulta from the
management principle thét lasting change can only be brought about ﬁhrough
top-management interest and involvement. T

\During the planning period project staff worked with the SEA to ident;fy

opportunities for the s%ydy of women; and generated support for future research

and vocatiénal training for women in Alabama, Louisana and Miééissippi. In this

~ twelve month period conferences were held in the three states involved. The

conference participants were top-level administrators in the respective state

agencies who were selected by the appropriate state superintendent. Eacﬁ SEA

was represented by no more than five individuals.
%
The objectives of this project were developed to ‘facilitate interagency

cooperation and communication. It was assumed that the results of the study
would have relevance for other areas. ' -

Specifically, the objectives of:this>project were as‘fqllows:

-

1. To disseminate information (written and oral) concerning the
past, present, and future contributions of womén‘in:éociety to
the state agency participants from the three copperating states.
The participants can use this information in working with public
school staff and society in ggpergl.

-~28~
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2. To conduct conferences at which the state agency participants
can. discuss opportunities which exist in the development of
curricula so that equal access to information for individuals
of both sexes and minority groups can be provided.

3. 'To provide sessions during the conferences for participants
’ to discuss opportunities which exist in the use of non-sexist
testbooks, in the provision of special programs for women
students, and in the development of special counseling for
women Students. : '

4. To assist state agency persdhnel ﬁn the identification of
other-areas that may have relevance to the study of women in
which research should be conducted.

5. To develop a model which depicts the steps necessary in identi-
fying women's educational opportunities in one state or a group
of states. .

6.. To disseminate ali rﬁ%o;:? and information about the model to

participating states, . the/United States Office of Education,
; and requesting agencies. '

'Relevance for Vocational Education
A
The Education Equity projact is somewhat removed from the practical problem

of motivating women and men to explore a/Qariety of fields regardlessiof their
traditional orientation. This project tésts the assumption that the State
Education Agencies can supply.the'impetus to programming and the development of
activities to e11minate"%ﬁgquélities due Eo the sex of students.

Since thétprdjecgbis c!;reggly in prdéress it is not yet possible to judge
suchss?5 itlwill be 1mp§rtant to note the success of th?/ftop management'  in
‘solving problems, creating coufses and materials, spreading-the concern for sex
discrimination fﬁ the educational system, apd maintaining concern or momentum
within the State té increase educational and training opportunities fdr women .

For every project the initiative may come from either the teachers, parents

orwcommunity groups who will then be responsible for convincing administrators

©-29-
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of the merits of the concern, or it may come from administrators who will direct
the course of local solutioms. This project will demonstrate the effectiveness

of the latter technique. If* local groups, personnel or schools are not’ taking
N
any 1n1tiétive, the motivated personnel within state agencies may effectively

o

begin to 1dent1fy strategies and solutions and work with the local systems under

their jurisdiction to raise awareness and begin 1mplémentation.

F

Sex Equality in Guidance Opportunities (SEGO)

Mary Ellen ngheyden-ﬂilliard Funding Source: Office of Education,
formerly with Women's Program Staff '

Amegican Personnel and Guidance Association Project Monitor: Pat Goins

1607 New Hampshire Avenue, N.W. . (202) 245-2181

Washington, D.C. 20099
(202) 483-4633; (202) 966-6997

The Sex Equality_in Guidance Opportunities Project (SEGO) represents a
national technical assistance effort for elementary and secondary school counselors
and‘related educational personnel. The objective is'for personnel to recognize
and change the detrimental effe%%s of sex role stereotyping which prevents the
full utilization of student capabilities. The project was funded By the U.S.

Office of Education undér a contrnct to the American Personnel and Guidance
Association. o

SEGO project staff recognized that sex bias need not be blatant or malicious
to be damaging. Regardless of 1ntent,.the subtle and pervasive stereotypic ex-
pectations of what is "appropriate" sex role behavior for female ?nd male students
can be a powerfufi; negative force which limits opportunities and growth. “Coun- e

selors and other educators are\influencial_1nd1v1duals who help motivate and guide

students in the selection of course offerings and careers. Their advice, activities

and materials should be free of sex bias.

-30~-
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Fifty-one counselors were selected to be Trainers of the SEGO Project.” (one

B ’ -

«
cer

from each state and the Disttict of Colambia). They were brought'to Washingjyﬁ
D.C. for an intensive four-da? training Qorkshon‘in sex fair guidance practites
and attitudes. Among the topics included in the Training WorkshopAwere the «ﬁ

implications of Title IX, which prohibits sex discrimination in educational id‘
stitutions, guidelines for sex fair interest measurement, research onkaex role#
assettiveness training, non-traditional counseling for boys and’ men, thu doubléf

§tereotyp1ng of minority females, values clarification, the counselor ¥ole as.

' consultant to educational personnel and strategies for change. . S‘

- . b .
It was intended that,the ripple effect of the Project would occur with th
State Trainers g01ng back to their states .and tonducting local workshops on sex

fairness and equality under the Project's direction and funding, . These dbcal d;
% ?
workshops presented 1nformation on sex equality as well as techniques in ensure  :

L 2

a sex fair guidance program and educational experience for the nation'sjgtudentSe
y '

The Project has developed a Multi-Media Kit for the State Trainers. to useqr ’,

3
+
/

in the local workshops. The Kit contains nearly 100 items of printed’mnterial‘V

on the: subJects related to the purposes of the Project. ' The Kit als& qontains a
new filmstrip, A Chancefto Choose, on sex fair guidance produced by tﬁquﬁQSeqt.
Also created was a booklet listing the materials in the Kit along with the source
and cost of each item. Addltional information included in that booklet are lists
of organizations, publishers and_reporte which provide helpful information and
materials in regard to sex bias. These lists are not inclusive and are designed

‘as a "starter" set which were intended to lead to further resources. A final,

report of the Project will be available in March, 1976,

-31-
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Reétevance for Vocational Education

As was seen by the cooperative e

. the SEGO trainers are valuable assets

discriminative programs. A complete
. B.
. Freeing Men and Women to Explore New

Co-gponsored by the American Council
~af Education, American personnel and
Guidance Association, National In-
stitute of Education and the Univers

of Maryland.

Janice Birk
Counseling Center
College Park, Maryland
(301) 454-2931

This conference was conceived éhd developed on the premise that

A

better programs are needed to expand
leaders were invitéd who could presen
elimination of sex stereotypes. ﬁmhe
be stimulated to jnitiate programs to
incluﬂed counselors, adminiséfators,
from'post—secondary.institutions and

guidance.

‘Three specific objectives of the

1. ¢to stimulate counselors
sex—role‘socialization
2. to pfovide skills in ca
. counseling;
3.,

in their own setting.

Careers

ffort in the District of Columbia program,
to the planning and 1mp1ementation of non-

IXQEtof SEbO trainers is provided in Appendix

[y

Fuéﬁing Source: National Institute
of fducation, Education and Work
pivision .
ity Project Monitor:
(20) 254-5470

\

Mary Lou Randout®

-

i
N
more and

the career Program

.options of men and women.
t specific in#ights i{nto the existence and
goal was that' conference participants would
attack sexism in educaﬁion. partiéipants
professoxs ana graduate'studentS, ch%gfly

community agencies concerned with career

conference were:

to think through the issues of
and stereotyping,

reer development techniques‘and o

‘to encourage participants to develop meaningful programs

[ ad

J

3
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In a four month follow-up of the results of thé conference, the majority‘
of t%: participants 1nd1cated that the three major objgctives had been achieved.
The mﬁst repeatedly cited conferencé strengths were the interaction and exchange
" of ideas, skills, training'and informative program content.

The majority of the programs initiated as a result of the conference were
workshops; seminars and panels for cémpus and community groups. ~The second
most common outcome was the devg}qpment of assertiveness training gessions.
dgher reported prograﬁs 1nc1uded;ihéervicé training for teachers, and counseling

services for the vocationally undecided.

S . ,
Civil Rights Institutes

Desegregation Institutes based on Sex Funding Source: Office of Education,
Discrimination Special Projects under Title IV .
400 Maryland Avenue, S.W., Rm. 2017 Civil Rights Act of 1964.

Washington, D.C. 20202 . Project Monitor: Donna Gold

(202) 245-2465 (202) 245-2465

Title IV of the Civil Rights Act provided funds to deal with the problems
of discrimination...ln 1975, for the first time, 11 institutes were funded to
focus specifically on sex discrimination. Theselinstitutues were funded to
reach local education #gencies (LEAs) and assist them in identifying and modi-
fying sexiét practice No data is available on the effectiveness of these
" programs at present. The first evaluations are due to the Office of Education
on J;ne 30, 19?6. At that time it will be possible to assess the impact and
. relevance of these institutes for vocational education programs.

A general description of University of Oklahoma Institute is presented

below: A list of the contact persons for the e£Lven institutes is provided in
Appendix. C. . . e .
‘ . L
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The University of Oklahoma Institute - Kay Nolan
The Institute is designed to provide educators of eight Oklahoma school

diatricte with information, appropriate knowledge and skills enabling them to

deal more effectively with problems directly 1nc1dent to sex discrimination and

equal educational opportunity as contained in Title IX Regulations.

In addition, each of the participating school districts will be given

agssistance in the following areas:
e Development of policies and guidelines to insure that students are
treated without discrimination on the basis of sex, with equal access

to and participation in course offerings and extra-curricular activi-V

ties, including competitive athletics;

Y

. éeVelopment of an affirmative action plan which covers issues related
1

o : to counseling, athletics, extra-curricular activités} textbooks, etc.;
e Development of techniques to eliminate sex role gtereotyping in edu-
AN .

cational materials and problems;

e Development of non-sexist suppleméntary resource and curriculum
/

materials; .

° Developmeﬂt of procedures for the handling of sgrievances aﬁd the
assignment of sex desegr;gation problems;

] Modificatdoh of administrati§e structﬁﬁes‘or procedures in compliance.
with Title IX guidelinés and regulgtions;

e Development of ability in dealing with attitudinal change on the part

-

of school administrators and teachers; and

' S

Title IX. A : P 3 A
e, . R . . & .,; "
. ) -

e Development of an understanding of the law and its impliéagfonsbgnderv
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The Institute is divided into threc phases. During Phase One, Theory Unit,

“the participants éﬂgaged in a "classroom setting" on the 0.U. campug where they

were presented with the theories and information directly related to Title IX

r

and sex discrimination.

| During Phase Two, Pfgétical Applications, institute. team membe{s will develop
and conduct sex discrimination workshops within thei; district providing techni-
cal assistance in the development of training programs. Program specialists
will meet with the teams at perid@ic. ninety—daf intervals to develop new model,
non-sexist, supplementary instructional materials, assist the schoolsyin writing
administrative policies, handbooks, etc., and provideninformation on current

developments on Title IX implementation.

During Phase Three, the New Model |nit, the teams will develop non-sexist

¥ “ee

supplementary instructional.paterials and will meet as a single unit to present

i s
these new models.

v

Project on Expanding Career Options for Women

»
Jane Seidman : Funding Source: Office of Education
Center for Research’ on Women Woman's Program Staff
Wellesley College : _ Project Monitor: Mary Jane Smalley
(617) 237-5980 - (202) 245-2757

The stated aim of this pilot project is to formulate action programs to
broaden the careér optionsa of ;omen in New England, and, in so doing, to develop
guideliées for similar projects 1n.other rggionF of the nation. state the
problem as the fact that despite, the passage of legislation and d‘opment of

governmental policy with the declared intention of ensuring equal career oppor-

tunities for women, the actual status of women working for pay hag, if anything,

§ -35- :
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The project conatsts of three phasea.  The firat phase involved a literature
('\. B

search, the compilation of nnnotnted bibliographies, and formulation of gtate-
ments as to the primary causes of tho problems confront {ng women who seek work
in the paid labor force throughout the nation, as well ag in the .region.

The second phase was designed to bring together in small, weekend-long

workshops¢ persons with knowledge and experience relating to selected categories
=S ) ; # .
‘gf woﬁén in the.péﬁd labor force. They were asked to examine and revise the

problem statements drawn from the literature search in the context of the parti-

cular institutions and attitudes prévailing in the six states of New England.

£ g
On this basis, they were requested tb propose}strategies and programs to over-

come the barriers to improve career options df women in the region.

)

Phase IIT1 of the project is to consist of a final report on the entire

-

project, and to provide guidelines which may be used for replicating all or parts

of it in other regions.
~

™

IV. MATERIALS DEVELOPED TO ELIMINATE SEX STEREQOTYPING OF CAREER CHOICE

The focus of this report is to identify exemp'ary programs and to examine
theirtdevelopment and implementation stratcgies. As has beéen preﬁiouslylillus-
trated the, first obstacle encountered by many of these programs is th;t there is
a great laék of appropriate matefialé, curricula and films that can‘be used effec-
tiyely to combat sex discrimination. The first task, therefore, in the majority
of these programs has been to create suitable ;Bterials. In ord;r to facilitate

the impleﬁgntation of other programs, several projects have been initiated to

create acceptahle materials which can be disseminated to other projecfs.

- 39
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It should be noted at this point that ulthoush no curticulum projeot uf .
the Bureau of OCCUpattonul and Adult decatton has dealt speciflcully with the

creation of materials to climinate sex bias in vocationnl educatton each skill

o

directed curriculum developed under contract to this bureau have been screened

-~

‘for sexism eince 1923,

Sex Fairness In Career Guidance; A Learning Kit

Abt Publications: 5 Funding Source: Education and

55 Wheeler Street " Work Division . '
Cambridge, Massachusetts 02138 Project Monitor: Mary Lou Randour
(617) 492-7100 (202) > 2564-5470

$15.00

L]
Created under contract to NIE, this kit 1s truly an excellent resource

which can be used by counselors, teachers or students. fhe Kit includes mater-—
_ ials designed to afd in the elimination of sex-role stereotyping and sex bias
in the process of career choice.

The curriculum materials are organized into four chapters:

e CHAPTER 1, Orientation to Sex Fairness, contains an introduction to the
dual role system which limits career and other iife choicea for both women and
men. Biological and historical variables allireviewed for their effect on the
}olesiof both women and men. This chapter discusses traditional family and occu-
pational roles for both sexes, their antecedents and consequences, as well as
current challenges‘to the system; |

» CHAPTER 2, Recommendations for a Comprehensive Sex;Fair Career Guidance
Program, discusses strategies a counselqg can take in developing self awareness,
interacting with cliehts as individuals or in groups, and whiking with others

in the client's environment -- parents, 9p0use3, teachers, employers and policy

makers. The chapter includes a perspective on sex fairness in the counseling

40
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’ process‘és well es recommendations and activity suggestions for each of the
componenxs of a comprehen81ve guidanhce program. .
] CHAPTER 3, Guidelines and Recommendations for Sex—Fair Use, of Career
- Interest Inventories, is'designed to help counselors identify sex bias in career‘
interest-inventories and to minimize oias in admiuiatering, reporting,nand inter;
preting'these inventories. Included in this chapter is a technical interprets—‘
T _tioniof the NIE guidelineslfor agsessing career interest,inventories.v ‘

. ® CHAPTER .4, A Resource Guide,.&ontains gn exqmnsive list of currently
available supplementary readingsland audio-visual mataSials pertaining to issues‘
«  of sex fairness. The annotated‘bibliography includes general information on sex

ole stereotyping and sex-fair counseling, career guides, activities for counsel-
ors and educators, and organizations and agencies providing information and

- . v
assistance. -

The Learning Kit also includes a variety of‘supplementérv materials to

assist in developing methods of integrating and applying the recommendations

a e

and suggestions. Among these are:
e pre ard post-assessment techniques,
e spirit masters for!easy.duplication, é‘
e transcripts of counselor-client interactions,;' .
_® role play scenaries, and an ‘ .

° audio-tape of four counseling interviews..

Although the material contained in the kit does not specifica11y¢addr/r

m
issues unique to vocational training it provides activities td*f&;ilitate ex-

ploration beyond sex stereotyped limits, information on women and Jgnk=gnd valué
& ’

assessment techniques. : |

-38-
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Far West Laboratory for Educational Research and Development

’

Betty Tuck/Lisa Hunter - Fukding Source: Protoc01 Materials
1853 Folsom Street Grant from the Office of ‘Education
San Francisco, California 94103 ° ///// o
(415) 565—3000 or 3112 ‘ o
. . - \ .
The Far West Laboratory has developed a series of handbooks and films _' \ ,

" directed toward increasing awareness of sex stereotyping.

The Process of Change: A Handbook for Teachers on the Concept}gi Sex Role

Stereotypes and the two films which accompany” it, Changing Images and Women

Emerging, present examples of the process of changing: stereotyped perceptions

of students toward their roles. The films document.changes over time in a fourth

*

, _grade class and a high school class as students ex;hine the myths and realities
e
of sex role stereotyplng in their own lives.

Sex Role Stereotyping_in Schools: A Handbook for TeacherS\and E‘F acconipany-

~

ing films, Hey What About Us?, I Is For Important.- and Anything They Want _'}‘é_:l}'g_, ,

are mean}.to help teachers’ become aware of sex stereotyping. Anything ThenyEntv

‘To Be deals with sex role stereotyping in career oriented experienced.’ The con-

v

tents cover among other things: the perpetuation of the myth about equal oppor-

. S
tunity in career choices, sex bias gmong students in a crafts‘class, and a female 'w"w?
" student's attempt to solve a mechanical probiem. This author has not had the ' e

opportﬁnity to review these films but the description of the film abbve indicates

~

a particular relevance for vocational education. o
~—— : \\
Project Equality ’ ' .
Lena LaRae .Glennon . Funding Source: Grant under
Highline Public Schools Elementary and Secondary Educa-
15675 Ambaum Blvd., S.W. ' tion Act, Title III ©
Seattle, Washington 98166 - '

(202) 433-2365 .
Project Equality's goal is to Yexpand the occupational perceptions of girls"
by developing new approaches in cyrricular design and teaching strategies for
_39-
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grades Kr12. The goals of Highline School DistriCt and the'State of Washington

includes the development of positive self—image, ‘self-gonfidence, ‘and curricular
relevancy. Four areas of emphasis were identified to be approached in the .
curriculum:
4]1. expanding rate of vnmen in the werld of work
2. cultural stereotyping of goals into restricted roles
- 3. curricular stereotypingvbf materials and course content e
4. reCOmmendatiqns for change |

The focus of curricula change initially were the field of languageé arts

“and social studies. . B o

t | 2 ’ : ) ) ] .
. : * ] .7 -

?rogram Accomplishments - :‘ . , '

-

Development bf media and materials is.the‘major emphasis of Project* Equality

as it attempts to expand and oécupational perceptions of students. Materials

developed include:
Eiementarz ' \
1. A review of sex-role bias in current elementary texts. This review is

w,

’ accompanied by suggEStiOns for adapting “the materials to give a more

" balanced perspective.

-

2. "Many Thousand Words"- Work Pictures: _ A loose-leaf notebook containing

pictures of adults and students involved in a variety of work activities

~

3., Six Occupation Simulation Activity packets - Hands-on career activites
using the isolated skill concept. Skills are not dependent on gender.
4, An idea packet for -teachers which suggests act1vities and pract1ca1 tech-

niques of countering sex stereotyping (role reversal, role-playing, games,

etc.). * (43 .



Second ' e . : . .

lﬂ Semester, nine—week and mini-length . (one day te two weeks) course out-

lines fn the Social Studies, Language Arts, Home Economics and Physical

Education area. All focus'on the participation of females in society

and/or career E§§loration. ' : ' N
s Ten work;related'filmstrips with accompanying oassettes which provide
. role model variety presently unavailable_ in commercially produced media.
K-12 | |

ey

1. . A speakers bureau oﬁﬁpeople engaged in a variety'of non-traditional
jobs who will talk to students about their work.

2. A bibliography of current materials appropriate for educators who are
seeking to expand the occupational perceptions of females.

3. A traveling media display (three levels - elementary, junior hign and
senior high school) consisting of books, filmstrips, records and posters.
This display':dll aid students and educators in expanding their yiew of
of women in our society.12 '

Though complete analysis of evaluations were not available at the time

of this writing, initial pre and post—test results indicate that the curriculum

‘units increased the students' knowledge of skills in relation to jobs and

Y

expanded their view of female and male participation in the working world..

i

Utilization of grades K-12 language arts and social studies courses as

. the medium for presentations of career options can provide basic awareness

of'sex stereotyping and resultant restrictions to the entire student body:
college bound, vocational and general. Using this introduction“as a spring-
board more specific information can then be provided to potential vocational

~

students regarding training and career opportunities in non-traditional skilled

12, Equality Choice. Project Equality 1975-1976, Highline Public School
District 401, P.O. Box 66100, Seattle, Washington 98166, May 1975.

- . —41"
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or technical occupations. Vocational educators could provide initial

outreach into these classes as onqiaspect of their recruitment strategy.

AN

EPIE Career Education S.E.T. (gelectién'of Evaluation Tools)

*

The Education Products Information Funding Source: National Institute

Exchange Institute of Education, Education and Work ’
463 West Street Group -

New York, New York Project Monitor: Ella Kelly
(212) 675-1163 ' . (202) 254-5470
$31'00 ' : ! -

This two volume set provides the objectives and the procedures'of

- career education. The contents provide a description of the materials:

ox

Volume 1: How to Select and Evaluate Instructional Materials (124 pages)
Chapter Ooné: Career Education in Your Schoold How to Select Materials.

Capter Two: Racism in Materials: How to Deteﬁp! > and How to Counter-

R
act Its Effects in the Classroom

. ' T

Chapter Three: Sexism in Materials: How .to Dégétt_lt anawﬁdwhtd’“”“@?;f
| Counteract Its Effects in the Classroom |
Chépter Fouf: Producers' Evaluation Activities: How to Assess Them |
éppendix A: List of State Career Education Coordinators .
Agbendix B: List 6f Career Education Periodicals
Appendi* C: Manuals Describing Skill-Training Materials
Appendix‘D:b Feedback Form ’
Volume 2: Aﬁ lysis of Seven Hundred Prescreened Materials (316 pages)
includi printed materials; filﬁétrips; filﬁs; multi-media; miséellénea;

noncommercial products; in&ex of noncommerical products; index of

publishers/distfibutors: commercial and noncommercial.

~42- )
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Planning'Ahead For The World Of Work

" The Center for Vocational Education Funding Source: National Institute

The Ohio State University - . . -of Education, Grant OEG-3-7-000158-2037
1960 Kenny Road - . LT

Columbus, Ohio 43210 .
(614) 486-3655

This curriculum was designed to be presénted as a unit to help students
begin to think about career planning. It is limitéd in scope but provides
some activities that help students explore»values and directions concerning
career choices. |

The general objecpines of'this unit are listed below in terms of behaviors
that students are intended to exhibit following Ehe unit.

Aftef participatingfin this unit, students: |

1. Will show more acceptance of the workiné role in their lives.

2. Wil} have more knowledge about qnnen in the work force.

S 3. Will be able to liwt alternative choices for occupations and
indicate why these choicesq&ere madef

4. Will indicate”plans for the futﬁ}e which show work;force partici-

pation at some time'}n their lives. v
5. Will indicate that they Eave considered work-life expecfancy
projections for the total life span.’ . i

These materials have published evaluations and follow-up evaluations.

The authors recommend that#they be used with ninth graders where they were

found to be most efj/}zive.
As with the prdviously reviewed curricula, Planning Ahead For The World

O0f Work does not address the specific concerns of vocational educators.

-43-
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' Complying With Title IX ‘ C e - -
¥os
Shirley McCune Funding Source: Office of Education,
Resource Center on Sex Roles Women's Program Staff
in Education ' Project Monitor: Mary Jane Smalley
1201 16th Street, Rm. 701 (202) 245-2757

Washington, D.C. 20036 ¥ -
(202) 833-5426 »

v " ‘
The two handbooks in .this set, The First Twelve Months and Implementing

uInstitutional Evaluation provide, technical assistance in complying with the

‘ regulations of Title IX for all educators. . 5

i y The First Twelve Months describesythe'five.requirements which must

i

be implemented by July 21, 1976. At is organized'in five sections, each
o 'deqpted to.one of the five general compliance requirements. Each section
v includes a. citation of the relevant/portion of the_Title IX Regulation, a
y 7 ' ’ ! -

discussion of requirements for it7/implementation,‘and appropriate implemen-

: tation aids., The two appendices/provide a sample program plan and a checklist
s of pnocedural steps for ensuriné compliance with each of the five requirements. )
. /

? Implementing Institutional Self-Evaluation is designed to assist local
) educationagenc1esin conducting an effective institutional self-evaluation

4

"to ensure compliance with the Requirements of the Title.IX Regulation in all

f agency policies and practices

/ . }4r7




i

V. REVIEW AND REVISE EXISTING MATERIALS

One of the more subtle forms of bias exists in the ggereotyped presentations
of printed material. This last apﬁroach hés as its goal the review and revision

of pertinent material to eradicate sex biases. - g}

Hinneéota State Advisory Council for Vocational Education

Dean Dannewitz . . Fuhding.Source: Local Funds
2850 Metro Drive EE .
Minneapolis, Minnesota 55420 24

(612) 854-1888

. ?he strategy and scope of each projeéf to reduce bias. in vocational
training are qnique. In M;nnesota, the State Advisory Council requested the
recru{ﬁment bulletins and other 1nformation:materials of its area vocational
technical institutes (AVTI's). ;Theée materials were reviewed for biases in
four areas: sex, race,'scholastic aptitude and economic levél by the Women

P

in the World of Work ad hoc committee. Sex biases were found primarily in the
: ~-

use of personal pronouns, the use of photographs, the sex-stereotyped descriptions

of employment éppartunities and in other subt1e>references such as "a need for
young men" and 'the man who poésesses..."

The review and ana}ysis of the material submitted by each vocational
unit were published 1;}; report which was sentICO ;he schools. Specific
.discriminating references were identified for ;éch échool and suggestions
were suppiied fof eliminatiné the biases. It was~explained that the réport

was intended to provide constructive criticism and to aid in the revigsion of

the materials.
As .a follow—up; an examination of the revised materials~wa§ conducted
aQ : - .

the next year. The new materials were assessed to determine whether the

recommendations had been incorporated and whether any biases were still present.

43" (: y
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In AS percent of the cases, notablerimprovements had taken placg. In others,
schific recommehdations had been ovgrlooied or igporgd. Three institutes
%Lill included a class in "charm" as part of the secretarial course. The
%nalysis and recommendations were again published and‘disfributed back to the
/schools. Special commendations were given to the schools-that had showun &

/ notable improvemdt . S , s o

‘

/ An additional check against sex discrimination was made during the_second
/ réview. A female staff'memberteieghonedeach school and without identifying
/ hgrself requested information oﬁ enrolling;in a‘fule program, The results
of this check were also 1nc?hded in the second report. The resulfs of the
télephone survey proved to be especially informative as to the attitudes of
1nstructors,'counﬂtlors and secretaries from the standpoint'of perpetuating’
an image of sex bias. Of the 32 units sur;eyed, 15 contacted were encouraging
to the prospedtive female applicant. They demonstrated varying degrees of
enthusiésm, ranging from genuine frigndliness to avid excitement over having
a woman 1n'the program for the first time. Eight were neutral being neither
encouraging or discouraging. TFour were definitely not, encouraging eithér by
an abrupt manner, doubt about fhe inquirer's qualifications or very brief,
insufficient answers to duestions. Five were openly discouraging to the
female seeking information. 'The”recepgionist she spoke to at one ref@sed to
‘_ans;er any questions and referred her the the Diréctor of the Admissions
Board (a group of lay citizens from the trade) of the program she was inquiring
about. She was unabie to reach this man after tryihg on fougﬂseparate occasions.

A counselor at a different school expressed definite skepticism about employ-

ment opportunities for the female upon completion of the program and stressed

49

46~




other options. A?other source of frustration was encountefed when the

- applicant requested printed material describing tﬂe progfams offered at each.
ingtitute. The uhits, which distribute individual pamphlets for every program
rather than one consol;dated bulletin, insisted that the student make a definite
career choice, stating that it was not their policy to send out all program
descriptions. They were, in effect, forcing the studen; to make a decision
regarding ﬁer course of study prior to supplying her with any 1nformatién which

would aid in making this decision.l'3

Relevance to Other Programs

This project provides a concrete example of one of the steps necessary
‘to eliminate the influences that inhibit "cross-sex" choices in job training.
Obviously, even if each of the documents were exemplary in their treatment of

the sexes, much more work would need to be done to attrxact women and men into

-
-

nontraditional training. _ " v G

Though the diredétion of the project is by its desigﬁ‘towétir;océéiéhgl
institutes the findings can be also applied to vocational education within
public Qchoéls. Materials, occupational hand£ooks, counselor and teacher
attitudes can all be'sources of subtle discouragement to enrollment in non-
traditional training. Indications that non-traditional field enrollment is
Just not done limits %Pe options and access of some potential candidates.
Similar reviews and telephone surveys could be effective as both a consciousness
raising of the staff of the prograh as weil as the‘individuals undertaking the ;%ﬁ‘

*

review and as a means of reducing the subtle discouragement of biased materials.

13. A Re-Examination of the Elimination of Bias in Minnesota's Area
Vocational-Technical Institutes, Minnesota State Advisory Council for
Vocational Education, August 1975, p. 1-3,
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EVALUATION OF STRATEGIES

-

This project provided\an identiﬁicatibn Gﬂﬂ review of several successful
strategies to/eliminqte sex bias in vocational education. A more comprehensive

evaluation of those strategies is presently being undertaken in the following

project.

. . . *
Testing of Selected Strategies to Eliminate Sex Bias in Vocational Education
Programs . ‘ ' .
Edgar A. Parsons Funding Source: U.S.0.E., Bureau of
System.Sciences, Inc. Occupational and Adult Education,
121 8. Estes Drive Grant under Part C, Vocational Edu-
P. 0. Box 2345 cation Amendment of 1968, Section 131A
Chapel Hill, North Carolina 27514 : o ) «

.~ v

- The project purpose is to identify and evaluate alternative Stratqgfés
whicﬁ éducgtors, pérticularly vocational education administrators and instructors

. cgp-emplqy at the student, teacher and/or administrator level to impact upon

and overcome the restrictive influences of sex streotyping on the ind
. ¥ o NN !

attitudes, choice ofldcchpations and traihing offered to students of.bétﬁt'“
. 4 :

g

St

sexes..

A comprehensive list of pos%ible stratégies will be compiléd from the
litgrature, case studieé, and existing projects};; approaches‘;hich‘are being
employed throughout the nation. This information will be analyzed and synthe-
sized in the form of a matrix shé&ing the mechanism(s) of‘change used and the

impact each has on particular positions within the school?organization. This

matrix will be used to develop a series of intervention activities, each of

~

which may be a single strategy or a combination of strateégies that can be
—tested. The_interventions will be tested at selected sites. Pre- and post~
test data will be colleéted for evaluation. - Particular emphasis is given to

.

strategies that impace directly on students.

D1
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Se?eigl proaucts will be developed during the course of the project.
‘ JQﬁg will ;é gnAimplementatioﬁ guide for use by local administrators. This
_l manual}éiiizéescribe in detail the alternative
effgﬁgi;cness, required materiali,

. 5%
fequirementsg, potential.barrierssy

1nterventions, their relative

ures for implementation, costs, time
-

>

¥ evaluation. P

A second product will be a

information/recommendation guide for state
level vocational educators éuggestiﬁg recommendations for state action in

overcoming the problem of gex discrimination including activities such as
local assistance, monitoring, and long-term strategies.
. -

A third product, a brief technical report which describes details of the

research and development dnaerlying the implementation guide will be included
Relevance for Other Programs

The results should provide vocational education administrators with

practical interventions to remove the barriers to full occupational opportunity -

which have been raised by traditional sex stereotyping and discriminatory
copnseling and training practices.f

)



CONCLUSIONS

Several general conclusions can be drawn from the analysis of the infor-
mation reviewed for this report. These findings pertain to two levgfg of“' -
problems encountered in this study: A) obstacles hindering 1dent1fica;10n
of ﬁrojects.or reséurces for this report and B) difficulties observed in the
brojecté in develobment and 1mp1ementétion. Issues relating to problems in
_ identification include: g
;) lack of coordinated tnformation system of projects to improve stﬁtus

of women in vocational education. :
2) stage of completion of projects 1deﬁtified.{ e
3) benefits to identify that would result from Moﬁdéle Amgndments.
Project impediments inciude:
1) 1lack of acceptable materials.
2) “need for assistance in developing programs to attack students to
" sexist conceptions.

3) concern for the quality of Title IX self-evaluations.

'A. PROBLEMS IN IDENTIFICATION AND REVIEW OF PROJECTS

A.1) Lack of Coordinated Information System .

At the first‘leQel, hindrances to the‘identification of resources iilustrate
a need for an effort to coordinate information on pr&jécts designed to eliminate
sexism in vocational education. Numerous sources exist for funding and adminis-
tration of these prpje;ts: federal{ﬁgencies, state'énd iocal agencies or a com-

. * 14 '
bination of the two, and private grants. Though a few projects and 1nd1v1duals

14. An excellent Beginning has been made to identify relevant projects funded
at the federal level by Steiger and Cooper in the Report to the Secretary's
Advisory Council on the Rights and Responsibilities of Women, 1975.° It 1is
important’ to consolidate state .and local efforts and projects to give a
complete“picture of what is being done. The present.project made an
initial attempt to accomplish that task. '
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have attempted’ to identify the range of such activiéieé; no systematic arrahge-{

[
oo

ment has been developed for the coordination and dissemination of information

.
related to attempts to eliminate sexism in vocational education. s
. : N
A.2) State of Completion : : &

Many of the projects identified during thig project are in‘progress. It

wasrimpossible, therefore, to completely analyze ;heir‘strategies or evaluate

4

their success or failure. Many had not completed writfen reports, most had
not reached evaluation stages andlin almost all projects the materials that f
Qere developed were not ready fo¥ publication or.avaii;bleffor release. it
i8 recommended that at a later date an atteméf be made to obtain the finished
copies of materials and to review-evaluation data that is preééhtly being
collected. '

[N

A.3) Benefits from Mondale Amendments

The acquisition of 1nformapion regarding state programs would be_ facilitated.
1f éheMbndéleamendments were adopted. They require each state to'develop an
annual report on the status of women in vocational education, one copy of which
would be sent to the National Advisory Council on Vocational Education. _The
amendments require "a thorough stu&y of the ﬁolicies,'procedures: matgrials and
administrative‘procedures that the State will follow in vocatio?al education

programs so as to'permit eﬁual éccess...including.,.actions that will be taken

- -

to overcome sexism in all vocational education programa."l5

B. PROJECT IMPEDIMENTS

B.1) . Lack of Acceptable Materials ‘ : <
LY . . ;‘:\

¢

On the second level one of the most commonly reported problems in the imple-

mentation of projects to eliminate sex bias in vocat%onal education is the lack of

\

-~

15. fThé Congressional Record, Vol. 121, Nof 161, Monday, November 3, 1975.
.o . D%
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‘B.2) Program Assigtance

.
> e 7 i
w .,A s B ,

acceptable material designed to increaﬁe {he potential candidate s awareness of

the rénge of vocational training dﬁportunit1es. The first task of each of the

/i B
i

projedts was to develop suitable materials to introduc non-traditional occupations

~

to potential enrollees. -The materials produced by. the projects, for the most part,
LY

were not developed for distribution or dissemination to other projects. Several

/
/

career education and awareness kits and curricula; ‘have been ‘identified in this
report which are readily available. These materiais, though excellent for the
phrpose for-which they'were‘developed do not specifically approach thevproblems
related to women in vocationai education. There/is a great need for materials and
information-concerning nontraditionai jobs and/training. These resources cdkid‘be

developed to supplement the more-geneéral career awareness activities.

-

Opening course offerings to femaleﬁstudents does not eliminate the effects
of early and continued socialization. Thus, the.students‘enter traditional
programs perpetuating male/female training distinctions. Ver; few-vocationai
education programs and institutions have instituted affirmative programs to alter

the sex stereotyped training p:?terns. Related to this issue 1is tke finding, re-

ported by Jane Siegel of the Wdmen in New Careers PrOJect and others, that the

i '“"%j‘ .

personnel in the systems where projects have been implemented feel that they would

3

N

/

not have been able to develop and implement such programs without outside help or
. : ' . : - Ry
assistance, Teachers and administrators of vocational education have their hands

full meeting the averyday demands of the system and thus have little energy to -

‘devote to developing, funding and 1mp1ementing innovative programs. .In some cases

16
the initial impetus can come from active citizen groups such as those in»Pennsyhﬁﬁa

16. The handbook on How to End Sexism in Your Schools prepared by the Leadership
Training Institute, 1001 Connecticut Avenue, N.W., Washington, D.c. 20036,
(202) 833-9051, is a good resource for citizen action.
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Yet, the composition Q§§Such‘groups is primarily middle class women who are more’

»

concerned about sexism in education per se than vocational education. There seems

to be little active citizen monitoring of vocational education programs,
. ‘ i

B.3) Title IX Self-Evaluation hd

The self-evaluetions and consggﬁent remedial action required by fifle IX
e .
should provide the impetus necessary to begin positive steps toward equalization
of the treatment of the sexes.l7 There is a concern, however, that self-evaluations

done by unaware or unsympathetic staff or individuals will not uncovér or eliminate

the subtle forms -of sex discrimination. Such evaluations are not likely to indicate
m N

the need for,affirmative steps to alleviate prevailing injustices. Technical

assistance at this point might prove invaluable. ,
Several strategies have been identified which can be used to combat é@k bias

in vocational education. These strategies provide replicable examples for programs
. - R :

inother states. Every effort should be made to encourage the duplication of these

techniques and the identification of 6tﬁ§? ways and means to approach the problem.

>
‘o

PR

[

17. The handbooks created by Shirley McCune of the Resource Center on Sex Roles in
Education are an excellent resource for facilitating Title IX compliance.
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. APPENDIX A~

RESOURCES

'

Individuals and Organizations

Ambrose, Jean
Assistant for College Relations, Douglass College
Chair-one of Women's Rights Task Force on Education
New Brunswick, New Jersey
(201) 932-1766

American Federation of Teachers
11 Dupont Circle, N.W.
Washington, D.C. 20036
(202) ~797-4400

Ashfovd, ‘Deborah !
Bureau of Occupational and Adult Education
' , Office of Education, HEW :
4 . . 400 Maryland Ave., S.W.
) Washington, D.C. 20202
Brown, Cindy n
Lawyer's Committee on Civil Rights Enforcemeﬁt of
Title IX in Vocation Education '
Suite 520
_ 733 15th Street, N.W.
Washington, D.C. 20005
(202) 628-6700

Cook, Joyce
Demonstration Branch, Vocational Education
7th & D Streets, N.W.
Room 5026, ROB #3
Washington, D.C. 20202 ' -
(202) 245-2614 . . |

Cornelson, Leroy .
Bureau of Occupational and Adult Education
Office of Education, HEW, Room 4153
400 Maryland Avenue, S.W.
. Washington, D.C. 20202 .
(202) 245-8176 ; *

54~




g

AR 4
. A"

Cusick, Judy
NEA, Resource- Office on Sex-Stereotypes in Education
1201 16th Street, N.W.
Room 701 )
Washington, D.C. 20036

Dunkle, Margaret ‘
' National Coalition for Women and Girls in Education
1818 R Street, N, W.
r Washington, D.C.. 20009
(202) 387-1300

Ellis, Mary ,-\\\

.Ellis Associates - =

P.0. Box 466 ol

College Park, Maryland 20740

(%01) 864-7601 i

: ' oy

Feminist Press .

Clearinghouse on Women's Studies
01d Westbury, New York

., ‘ (516) 997-7660

Gold, Donﬁa L
Office of Educatlon, HEW'
Special Projects
400 Maryland Avenue, S, W,
Room 2017
Washington, D.C. 20202
" (202) 245-2465
b §

Kievit, Mary
Department of Vocational and Technical Education

Graduate ‘School of Education, Rutgers University
. 'New Brunswick; New Jersey 08913
v 40 (201) 932-1766

«Knox, Holly
Project on Equal Education Rights (PEER)

1029 Vermont Avenue, Suite 800,
- Washington, D.C. 20-05
- (202) 332-7337

4

Maedal, Ouida
'Vocatlonal Education Curriculum Unit

Pgesidential Building, Room 900
S5 12th Street, N.W.

- Washington, D.C. 20004

N (202) 724-4164
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McCune, Shirley
Teacher's Rights
1201 16th Street, N.W.
Washington, D.C. 20036
(202) 833-4225

Nadell, Ruth : : ’
Department of Labor, Women's Bureau
Room S3313, New Dept. of Labor Bldg.
2nd & Constitution, N.W.
Washington, D.C.' 20010
(202) 523-6644

'Project on Status of Women .
American .Association of Colleges
1818 R Street, N.W.
Washington, D. C. 20009

(202) 387-1300 :
Roby, Pamela ' ‘ - TN “ﬁi;'“

University of California
Santa Cruz, California
(408) 429-2587

Shakin, Doris
Office of Career Education:
Room 3318, ROB #3
7th & D Streets, N.W.
Washimgton, D.C. 20202
(202) 25-2331
R 1
Sherman, Susan .
Committee on Vocation Education Rcsearch and Development
Assembly of Bchavioral and Social Scienfes '
National Researeff Council _"" -
2101 Constitution Avenue, N.W.
Washington, D.C.
(202) 1393-8100

"m

Simonson, Joy : ' -
Advisory Council on Women's Educational Programs
832 M Street, N.W.
Suitne 821
Washington, D.C. 20036
(202) 382-3862
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Steele, Marilyn .
Project Baseline
Northern Arizona Univer—aigy :
Flagstaff, Ari/ona\y_/ T
Steiger, Joanme ' ('“/
6723 Town L ne Road ’ _
McLean, Virginia 22101 _ o
(703) 821-2717 - T ‘
. / )
Straser, Mary’ .
Office of Educationm, HEW
Bureau of Occupatibnal’ and Adult Educanion"
400 Maryland Avenue, S Wo o .
.Room [0153 F e . |_' Yo . I
Washington, D.C. 20202~’ s -
- (202) 245-8176 . po g T
R w ; " .
,.AJ:,_ ;‘"Verheydenl-ﬂilliard Mary Ellen: co oo o
- L American Persénnel and Guidance Association | .
TN . SEGO. Project’ Director o '?Q
R0 4 S 1607 New H,amps‘hire Avenue, 'I( W ‘
et Washimgton, D.C. -20009 : Ly s
Cae. v (zoz) 48‘3-4633 LS AR R
R N S &
i Wingrgve, Max:y NI ’ @\’ S T
. S/ N Bureau of Uc'éupational .and Adult vEducatﬂin .
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/ Glennon, L.L., Project Director

/ Project Equality

Yormark, Dr. Ben, Director
Highland Public Schools . ¢
Educational Resources Administrative Center
15675 Ambaum Road, S.W.
-Weattle, Washington
(206) 443-0111
L ]
Today's Changing Roles: An Approach to Non-Sexist Teaching
Resource Center on Sex Roles in Education.
1201 16th Street, N.W. '
Room 701
Washington, D.C. 20036

California Commission on the Status of Women
Ve

1025 P Street f
Room 340

Sacramento, California 95814

.

Women: Issues of Career Guidance 'and Vocational Counseling FY 1974
Farnes, Dr. Helen .
Human Interaction . .-
Research Institute '
Los Angeles, California

-~

Resource Center on Sex Roles in Education
Judy Cusick

NEA Building

201 16th;Street

'y

Rm. 701 : ' ‘ e
Washington, D.C. 20036 ’ R\
833-5426

Montgomery County N.0.W. Education Task Force
(Slideshow "Sexism Is...")
Attn: Mary Ann Bertrum
P.0. Box 2301 . -
Rockville, Maryland 20852
299-7640 , -

Career Decision-Making Guide for Adult Basic Education Teachers
Mason, Dr. James, Jr.
Project Director
Huntsville City Schools : R . -
Adult Education Program . '
2627 Hall Avenue, N.W. '
Huntsville, Alabama 35805




N
RESOURCES

(

MATERTALS

Séx-Role Stereotyping, A Multi-Media Program

NEA, Room 609
1201 16th Street, N.W.

Sex Fairness In Careers Guidance
A Learning Kit
by Linda Stebbins, Nancy Ames anl 1lana Rhodes
ABT Associates, Inc. -
55 Wheeler Street .
Cambridge, Massachusetts 02138
(617) 492-7100
$15.00
Sexism in Education ’
Emma William Task Force on Education
Box 14229 A )
niversity Station
Minneapolis, Minnesota 55408

¢

Planning Ahead for the World of Work
Vetter, Louise
Center for Vocational Education
Ohio State University '
1960 Kenny Road
Columbus, Ohio 43210
(614) 486-3655

Women In Non-Traditional Occupations Materials
Sprung, Barbara ' '
Women's Action Alliance
New York, New York
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Sex Equality Resources in Education
Kennedy, Kathleen
Intergroup Education Advisor ’ o
Office of Equal Rights
Department of Education
Commonwealth of Pennsylvania
Box 911
Harrisburg, Pennsylvania 17126
(717) 787-1130

Self-Study Guide to Sexism in Schools
\\\ Boydston, Jeanne
Deputy Secretary's Office
. Pennsylvania Department of Education
‘Box 911
Harrisburg, Pennsylvania 17126

Suggested Curriculum Guide
Pittsburgh,Pennsylvania: Administrative Offices
Zike, Victor
12200 Gailand Drive
Pittsburgh, Pennsylvania 15235

(412) 242-7000 : (’

L
Haller, Elizabeth .
Image of Women

Pa. Dept. of Education 1973

Harrisburg, Pennsylvania
Bem, D. and Bem S.

Training the Women to Know her Place
Pa., Dept. of Education 1973
Harrisburg, Pennsylvania

Career Planning Support System -- Career Development for Women Work Unit
Vetter, Louise
Center for Vocational & Technical Education
Ohio State University
Columbus, Ohio
(614) 486-3655

EPIE Career S.E.T-

Educational Products Information Exchange Institute
463 West Street
New York, New York
(212) 675-1163

o
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RESOURCES

PROJECTS

New Pioneers Project to Eliminate Sex-Bias in Qccupational Education
* Smith, Amanda
State Department of Educgtion
Burn Hotel Building '
Raleigh, North Carolinaj 27611
(919) 829-3614

Broadening the Scope of Involvement of géung Women in Occupational
Education .

Steiger, Fink, Smith

Steiger, JoAnn

6723 Town Lane Road ,

McLean, Virginia 22101 IR

(703) 821-2717

PROJECT EVE (Women in Vocational " Education)
Lerner, Jane, Co-Director
University of Houston
Center for Human Resources College of Business Administration
Cullen Blvd. '
Houston, Texas 77004
(713) 749-31755

Women in New Careers
Siegel, Jane
Consad Research Corporation
121 North Highland Avenue
Pittsburgh, Pennsylvania k5206

Minnesota Advisory Council on Vocational Education
Preston; Jane -
St..Paul, Minnesota ‘
£612) 854-1888 ‘ »

Career Exploration Project for High School Senior Women
Smith, Walter S.
Assistant Professor of Edgcation
University of Kansas
Lawrence, Kansas 66045
+ (913) 8644435

-61~ "
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Mobility Through Work Expericnce (cooperative education)
Witte, Constance
Project Coordinator
Tidewater Community College
Virginia Beach Campas
700 College Crescent
*Wirginia Beach, Vinginia 23456
(804) 427-3070

.

Women in Wisconsin Apprenticeship
State of Wisconsin *
Division of Apprenticeship and Training
. P.0. Box 2209
Madison, Wisconsin 53701 !

Project HEAR (Human Education Awareness Resources)
Breitenfield, Merle
Cogent Associates I
575 Ewing Strecet
Princeton, New Jersey 08540
(609( 921-1484

Educational Equity: Strengthening the SEA's Ability to Identify
Opportunities for Women '75. | -

Mellown, Dr., Billie N )

‘State Department of EFducation '

Montgomery, Alabama 36104

(205) 832-3290

The Role of Women in American Society
Naiman, Adeline ' -
Educational Dewelopment Corporation
Newton, Massachusetts
(617) 969-7100

The Career Counseling and Guidance Project.
Guilfoy, Vivian
Educational Development Corporation
Newton, Massachusetts
(617) 969-7100

Chrysallis Center for the Development of Human Potential of the
under-educated and/or under- employed

Collamer, Rossella

Saginaw Valley College

University Center, Michigan
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Individual Planuing for Education and Career '74
Ottavi, Loutise
Clarke College
Dubueque, Iowa

. Project Discovery, Re-entry of Women '74
Lawson, “William
Ventura, Community College
Venturs, California

~

Pioject Awareness -- Alaska, California, Idaho, Montana, Nevada, Oregon
.and Washington
Wilke, Beth Vourhees
Associate Supervisor
Equal Educational Opportunity Office of the Superintendent of Public
Instruction
0Md Capitol Building
. Olympia, Washington 98504

4

Project to Facilitate Upward Career Decision Making
Huntsville Alabama City Schools
2627 Hall Avenue, N.W.
Huntsville, Alabama

Ui 1 & the WOrld of Work

Ellis, Dr. Mary: ‘ﬁﬁ
Formerly: Technical ‘Education Research Centers

Washington, D. C.

Regional Seminar & Workshops on Wom{§lt 1

Presen:ly: Eli.s Associates - . .
P.C. Box 166
Co1lYege Park, Maryland

L%BA 7600 i,
Freeing Sex Roles for New Careers Confergnce

Birk, Janice ol

Counseling Center

University of Maryland

College Park, Maryland

(301) 454-2931

Sex Equality in Guidance Opportunities (SEGO)
Verkeyden—Hilliard Mary Ellen
formerly with
American Personnel and Guidance Associates
1607 New Hampshire, N.W. -
Washington, D.C. 20099 483-4633
(202) 966-6997




RESOURCES

STUDIES

Research Designed to Facilitate, Tmprove and Develop Cooperative/
Vocatjonal Education Programs and Affirmative Action/EEO Programs
Buchanan, Dr. E. :
Tidewater Community College
Virginia Beach, Virginia *
(804) 427-3070

‘ Development of a Model for the Recruitment of Mature Women into

Traditional Male-Oriented Occupational Education Programs.
Mintz, Florence
Rutgers University
Craduate School of Education
Department of Vocational Technical Education
New Brunswick, New Jersey 08903
(201) 247-7636 ’

Nontraditional .Vocational Education Program for Women
- Penn State
Institute for Research on Human Resources
406 Kern Grad. Building
University Park,; Pennsylvania 16802
Dr. Morgan Lewls

Women of Different Racial Groups in Training for non-traditional
occupations in area vocational _technical school
-~ Kane, Mrs. Roslyn
R.J. Associates
1018 Wilson Blvd.
Arlington, Virginia
(703-245e9516 ; -

Testing of Selected Strategies to hliminate Sex Bias in Vocational
Education Programs

Parsons, Edgar A.

System Sciences, Inc.

1215 Estes Drive, P.O, "Box 2345

Chapel Hill, North Carolina 27514

(919) 9@9-7116
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Non-Traditional Vocational Education Programs for Women
Kaufman, Jacob and Lewis, Dr. Morpan
Pennsylvania State Unfversity
State College, Pennsvivania
(B14) 8065+9561

)

/

, s ‘
Assessing and Fleld Testing Carcer Plnnning\ﬁﬁd”ﬁovvlnpmcnt Approaches
for Adults, Minorities and Women 1974 '

4 Bellanger, Joseph
San Jose Unified School District
San Jose, Califohrnia
(408) 988-6000

.

Fuldxnrp and Cuun,olin]

Higher Fducation Resvurce fustitute, Inc.
924 Wishwood Boulevard

Suite .850 ‘

Los Angeles, California 90024

-

Access to FEducation
Higher Education Resource Institute
924 Wishwood Boulevard
Suite 850 .
Los Angeles, California 40024

ey
An analysis of Partrrlpantb of Women of Dxffwr1nt Racial Ethinic Groups
~on Training for Non-traditional Occupations in ‘Area Vocational/Téchnical
~ Schoals and Factors Which Influence Their Decisions to Enter and Remain in
such. Training, ' - )
"King, Mrs.
R.J. Associatces
1018 Wilson Boulevard
Arlington, Virginia 22209 o .

Formative Evaluation Resecarch Associates
Tolburtt, Margaret
1130 Hill Street
Ann Arbor, Michigan 48104 -
(313) 994-9060 ’
Mario George -- Research Projects
Occupational and Fechnical Education
7th and D.Streets, S.W,
Washington, D.C. 20202
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ALABAMA—-—Ms Mary ‘oBrucllr a, PO an 1943, University

) 35486 (205) 348-6560

ALASKA —Ms, Susan B. Mermrint. 2916 Knik Ascnue, Anchoragc
99503 (907) 272-6938

ARIZONA—Ms. Jamic Traincr, Pim2 Coxnmumly College, 2202
W. Anklum Rd.. Tucmn 85709 (602) 884-6532

ARKANSAS—Ms. Mary Burham, Belle Grove Ceater, 3205
“Jenny Lind. F1. Smith 72901 (501) 785- 2501

CALIFORNIA—Ms. Kay Ragpan, Mt. San Antonio College, 1100
N. Grund Avende, Walnut 91789 (714) 598-2811, ext. 353
COLORADO—Ms. Nuncy Scon, Colorado \Women's College,
\Montview, Bivd. and Quebec, Denver 80220 (303) 394
(3
6980 .
CONNECTICUT—Dr. Marguerite’ *alt Pergel,- University ‘of
Hartford, 200" Bloomnfield, ‘vest Hanford' Co117  (203)
213-1483 .
DELAWARE—Dr. Rich:d A. Edwcrcs, 116 Hullihen Hall,
University of Delaw ..z, Newak 197 1 ’»09 738-1219
DISTRICT OF COLUMB!A "5 -Anzic ‘\n" Ccﬂc& 3519 14k
" Street, N.E., Washingio., D.C: 20017 ~ (202) 523-7431
FLORIDA—Ms. Toleen Siory, Colens o Education, University
\ of South Florita, Tamna 35020 (313) 97422100 ext. 376,
233 .
GEORGIA—Dr. Kathleen D. Crouck,’ G:e . Sugie University,
Univensity Plaza, Atlanta 30392 (~ 3. 658-2316
HAWAIl—Dr. - Richard White, Leevard Comnsuaity Colicge,
96.045 Ala Ihe, Peurl City §6702 (8L 455-0247
IDAHO-—Ms. Leila-Lewis, Cor (tant, Puvgil Personnsl, State
‘Depanment of Education, Qoise £31722  (2C3) 384-2113
ILLINOIS -Ms. Barbara Yocum, Moraine Valicy Community
" Coliege, 10900 South §3tn Av-nue, Palos Hllh 60465
(312) 974-4300 ex.. 257, 2¢° -
INDIANA —Dr. Murianne H. Mitznc'i, l'\ .n.nr:nlct\_ounschng

and Guidance, Schoptnf Lducaton. - ..na University, 280%
East Tenth Sircst, R, 136, '1;7')-;:ming;lon 47401  (C12)
337-9118 or 9010 .z

IOWA—Dr. Lauralec Ruck»cll Division of Counseler Educa-
tion, W. 114, East Hall, Unn’rs iyee floua lo“nCuy 532240 -

_ (319} 353-5234 € .

KANZAS —Dr. Margery A. Neely, Holic: Hall, Kansas Stare

Uniyersity, Manhattan €0505 -(9:3) §22.5932 s
KENTUCKY—Ms. Angela Wilki... P.C. 20z 17, Frankfon’

10601 (502) 2274727 s
LOUISIARKA—Dr. Laurabe:. Hicks, Coauislor Elucaiion, -

. Southem University, Ualon Rouge \'.30‘-4} 771-28¢2
MAINE—Ms. Barbara K. Spaiir, Coun'eling & Testing Services,
University of Maine a1 Fort ¥ent, Pleasiat Suezt, Fon Kent
04743 (207) 834-3162
. MARYLAND—Mrs. Brady J. Fle
. Rockville 20855 (301) +.0-39} :
MASSACHUSETTS—-Ms Mary Dunsingicn . fitchell, 223.01d

¢y One Waierway Court,
# . *

i

%

e

Bca\crbrook Rozd, Villagc of A\agoc --“)ds Aclon 01715 -

(617) 263-9733 . ¢
MICHIGAN—Ms, Celess iviclesier, Do »’O Ysuc“.?gan Depan-
meni of Education, Lansing 48907  (£17) 373- 1434'
MlNNESOTA—-Ms -Arlene B.:ckenndge, 3820 Adalr Avenue ‘
North, Crystal 55422 {612} 537-0362 oA

MlSSlSSlPPl—-M? G..) fe Rrbens, MuswvmrplSlax: Unncmry, .

e

\

APPENDIX B

oT,’\T::TRAiNERS FOR THQSEGO PROJECT .

Cuun\chng Center, Drawer NL, lessnppv §|.m' kL2103

e

©

(601)325-5502 .
ISSOURI—Dr. Qucen D. Fowler, Washington Unir crsity, Roa
. 1035, St. Louis 63130 (314) 863-0100 ent. 3634, 4218
MONTANA —Ms. Nancy Scon, Colorado Women's Callege,
Montview Blvd. and Quebec, Penver 80._.’0 (103) 393
6980
NEBRASKA-—Mr. Roger Hudson® 233 Soulh Tenth, Lincnln
(402) 435-0993

- NEVADA—Ms. Beverly Eagan, lIS Smnh):ldge. Reno 89502

' NEW JERSEY—Ms. Donna J. Cubit-Swoyer, 71 Main Smcl.'

v.

xre

825-7394
NEW HAMPSHIRE—Ms. Ruth Nemzoff Berman, 57 Raymuond
Street, Nashua 03060 (603) 889-2800

Woodbridge 07095  (201) 636-0348
NEW MEXICO —Ms, Carmen ). Larffhton, Raute 5. Box 238A.,
~ Sunta Fe 87501  (505)455-7472
NEW YORK—Dr. Judy Egcliton, 1362 West Lake Road, Cuon-
csus 14435 (716) 243-2455
.NORTH CAROLINA—Ms, Cynthia Terres, J B. Page Elemen-
" tary, P/O. Box 308, Bclmont 28012 (704) 825-2614
-MORYH DAKOTA-—M:s. Diana Pace. Counseling Center, Uni-
versity of Morth Dakota Grand Forks 58201  (701) 772-

3325
OHIO —Dr. Lewis E. Patierson, 1420 University Tower, (‘lc\e-
land Srate U., Clc\c_land 44115 (216) 687-1611 “

CKLAHQMA—DL Amour J. Andrews, Counseling Center, Uni-
versity of Oklushoma, 650 Parrington Oval, Normun 73069

(405) 325-2911 ‘
OREGON—Ms. Pat Moore, 1493 Jordan- Drive S., Salemn
~ 9730z (503) 363-0018 .. .

‘PENNSYLVANIA—Dr. Judith Scont, University of Pittsburgh,
207 i3il! Bldg., Pittsburgh 15260  (412) 624-3067

RHOD = ISLAND-~Mrs. Maxine V. S. Nichols, Whale Reck
Rosd, Narragansen 02882 (401) 783-4113 R \
f

SOUTH CAROLINA—Dr. Linda Brooks, Converse Coflege
.Spartapburg 29301 (803) 585-6421

S3UTH DAILOTA-=Dr. Linda Reisser, DnnsuoanSludcnl Ser-

© vices, South Dakola Slalc Unl\crsny. Brookings S7006
(603) 688-4 | 244

'TENNESSEE 5

" Broa ma,»_mﬁnc 37917 (615) 522-1623

. TEXAS —Dr. Jeannéemer, East Texas State University, Box
5517, Texwkana 75501 (214) 838-0507

UTAH---. Kaye M. Coleman, Women's "Resource Center,

. University of Utah, Szait Lake City 84112  (801) 581.R0M0

VERMONT-—=Ms. Joyce Slayton Muef.cu Wolcort 05630 (802)
£88-4652 - .

VIRGIN'A—Ms. loan F. Walker, John Tyler Community Col-
lege, Cheger 23834 (804) 748-6481

WASHINGT ——Ms Georgic Kunkel, 3409 S.W. Tn:nmn.
Scaule 98126 (206) 935-8663

WEST V'TGINIA—Ms. William E. Mullet, Capitol Complea
#6 B057, Charleston 25314  (304) 348-2703

WISCONSIN-—Ms. Joan Danicls-Pedro, 5917 Old Middlcion
Road, Madison 53705 (608) 238-0756

‘NYOMING—Ms Lyan Parker, Counsclor-Instructor, Laramie

; Courty - Community Collcge, 1400 East”College Dnve.

Cheyenne 82008 (307) 634-5853

- . Y-
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Aruitoxt provided by Eic:

futh S. Benn, c/o Fulion High Schowl. 2509.
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