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INDIANA INVITATIONAL CONFERENCE
ON PLACEMENT

Sponsored by the State Board of
Vocational and Technical Education

Ramada-Inn of the Four Winds
Lake Mcnroe - Smithville, Indiana

June 25, 26, 27, 1975

The importance of Placement . . . . . . .
Job placement can reflect in real terms the ¢ffectiveness of
student success and career preparation in school. It lets us

profit from past experiences and face future challenge with
assurance.

This conference has heen arranged to develop an awareness of
placement and its components.

The following topics will be discussed:

1. What is job placement and whose -esponsibility is it?
2. Examples of outstanding placement efforts in other states.
3. Indiana's commitment.
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Wednesday. June
10-30am

11: 30am

12:00-1:00pm

1:00-1:10pm

1:10-2-00pm

2:00-3:30pm

3:30-3:35pm

3:35.3:45pm

3.45.4:30pm

5:00-7:00pm

8-30-12-00am

S R il e T T TR T ]

Pre-Conference Activities

9
“

Statewide Pl " Pollow-Up
Advisory Commitiee Meeting

State Project members lunch with Third Party
Evaluator and Advisory Committee

Registration

Conference to start at 1:00pm

Welcome . . . . . . . . . . . Richard M. Wysong
Project Coordinator

State Board for Vocational and Technical Education

Moral Education for the Future

larold Shane, Ph.D., University Professor of
Education, Indiana University

Whose Job is Job Placement?

Thursday. June 26

David Pritchard, USOE Research Specialist.
Guidance .

Genevieve Kline, Office Supervisor,
Indiana Employm¢iit Service

Richard Morrison, Coordinator of Guidance,
Elkhart Area Career Center

Dean Ransburg, Dean, Student Services.
Indiana Vocational-Technical College

Announcements
Coke break
“isit the Career Resource Center Van
Betty Morrison, Indiana Career Resource Centery:
South Bend
Synergism

Student Placement Services - An Integral Part of
Career Education

Jack Martin, Director, Student Placement,
Flint Community Schools, Flint, Michigan;
Regional Coordinator on School Base Placement
Services, Guidance Division, American '
Vocational Association
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10:00-10:15am

10:15 - 11:45am

11: 45-1:00pm

1:15-2:45pm

2-45.3:00pm

3:00-4:30pm

Friday, Jure 27
9:00-10-30am

10:30-11:00am

11: 00-12:1%pm
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Break - coffee and roll

Placement in Motion

Ray Wasil, Director of Guidance & Testing,
Department of Education, State of Ohio
Nationally recognized innovator in placement

[Lunch {on own)

Placement-the Acid Test of Career Education

Lillian Buckingham, retired, Baltimore Public
Schools, Baltimore, Maryland
Most respected in the nation regarding
placement

Coke break

The CAPS System - Computer Assisted Placement
Service - Pennsylvania
M. U, Eninger. Ph. D., President
Thomas Smith, Vice President
Fducational Systems Research Institute
An information exchange between employers
and secondary and post-secondary schools to
facilitate placement

Placement and Follow-Up as it Relates to the
Family Rights and Privacy Act
David Prasse, Consultant,
Department of Public Instruction
Most knowledgeable person in Indiana on the
Buckley Amendment

Break and checkout-coffee and roll

Indiana Looks at Placement
Sparkle Crowe, Director, Pupil Personnel
Services, Department of Public Instruction
Robert Greenburg, Ed. D., Project Director -
Manpower, Indiana Commission for Higher
Education

Don Centry, State Director of Vocational Education
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State Advisory Committee on Placement & Follow-Up

Nick Banos, Jr.. Blue River Vocational Center

Richard Davidson, IVTC-Terre Haute

Geneva Fletcher, Assistant State Vocational Ed. Director
Don Piper, North LLawrence Vocational Technical Center
Richard Stith, Prosser Vocational Center

Meridith Thompson, Bartholomew Vocational Center

S. R. Wiersteiner, Ph.D., I.LU.S.B,.-D,G.T.S.

TIIS CONFERENCE IS MADE POSSIBLE AS PART OF

A PART C GRANT, 1973 VOCATIONAL EDUCATION ACT
FROM USOE TO DEVELOP AND IDENTIFY EFFECTIVE
CONCEPTS AND PRACTICES IN PLACEMENT & FOLLOW-UP
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In a time when the unemployment rate of youth is three to four times the
national average unemployment rate for adults, the process of job placement
has become increasingly important to Indiana vocational educators. Analysis
of job placement effectiveness reflects both student success and career prep-
aration in school and illustrates the urgent need for cooperation and commu-~
nication between educational systems and the business community.

To explore the problems and possibilities of job placement, the State
Board for Vocational and Technical Education sponsored a three-day invitational
conference at the Ian of the Four Winds on Lake Monroe in June, 1975. Part
of a federally funded project to implement a statewide guidance progfﬁﬁr\ith
emphasis on counseling, placement, and follow-up for selected target groXys,
the conference focused on three issues of job placement: (1) Where do the
responsibilities tor job placement 1ie? (2) What approaches to job place-
ment have been successful? (3) What commitments has Indiana made to place-
ment for all students?

-

The following compilation of presentations made at the Lake Monroe con-
ference demonstrates the concern of Indiana vocational educators for effective
job placement programs. It is hoped that the Lake Monroe conference and the
contents of this report will serve as catalysts for increased efforts to de-
velop, refine, and expand job placement programs for all youth in Indiana

schools.

Richard M. Wysong, Federal Project Coordinator
State Board of Vocational and Technical Education
Northern Regional Service Center

635 South Main Street

South Bend, Indiana 46623
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SHORAL EDVCNTTON FOR TP TPTURE

bv
Haro!ld shane, Ph, D.

In Laikine with Dr. tibson it cccurred to us that placement work, student
Guecess, and, s o boam comstroaing i oinovery broad terms, moral education, are
very mach related.,  Inoother words, it students are poing to, through your
placement of fices, be successtul, one rhe kinds ol things they need to have
is a4 cood strony backprommd with resar o what we loosely call moral education.
10 like to talk a little bit about the new interest in moral education which
has come croppin: up throuphout the country, and, without trying to be profes-
sorial, speak brietflv on what we mean by moral, which is a rather "wet water-
melon sved" kind of a word; vou put vour finger on it and it zips out. I'd
like to talk a little bit also about the nature of moral development as it has
bepun to take form through the work and research of persons, particularly such
as Lawrence Rohlherg, who is head of the Center for Moral Education at Harvard
I'miversity. And then talk a bit if 1 may with you on morality and the climate
of the school and some of the kinds of things which are alse facing us as
adults with moral choices,  Let me sav that there has been, in my humble opin-
ion, in the last three or four vears, a verv interesting surge of enthusiasm
and concern about whar we call moral education. You will find this reflected,
for example, in the fact that one of the largest grants provided by the Dan-
forth Foundation, one in excess of a million dollars, went to Kohlberg, who
has become Mr. Moral Education since 1967 and 1968 because of his work in try-
ing to refine and improve the kinds of things that John Dewey pioneered in
moral education. You will also find that in the recent issue of the Kappan
magazine, the centire issuce, headed ¥ a friend from Chicago, Kevin Ryan, ham-
mered away at this particular topic. Also organizations like the ASCD, which
as our chairman noted, I've just left as president, emphasized this year in
its New Orleans meeting the whole question of moral values and moral education.
The matter of moral education is one which has concerned me a great deal.

About 14 vears ago T became interested in the concept of studies pertaining
to the future looscly associated with persons such as Herman Kahn and Alvin

Toffler and so on.

over a decade or so I had a chance to probe some of the things that many
very bright men and women thought were likely to influence our lives during
the next 25 vears but the one thing that 1 inevitably circled back to was the
question that we needed some valtue base for the making of decisiuns that lay
ahead of us. In other words, the problems that we have, such as what consti-
tutes the good life, the kind of a muddy picture that is spread around us with
regard to what kind of an image of an educated man and woman we want to pro-
duce through education, were things which were valuce oriented. Beginning
about 18 months ago | tried as hest T could to engage .in a number of dialogues
with persons whose opinions I theought would be interesting. T talked to theo-
logians, such as Dean Marty at the University of Chicapo; to persons who were
public figur- who had rather powerful ideas, such as Benjamin Spock and Al-
vin Toffler; wators like Ralph Tvler and so on. What ['d like to do in
discussing the topic is to squeeze as much as [ can of the quintessence of
some of the taings these people are talking about. Why is it that we have a
quickened or a new interest in moral education? I've tried to jot down about
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Vi thdeoc M T e e de tan s s rence e P00 e o thee,

Wittt o tredlnoor o L rean tae ey b tadne b the frastration that bas hit
ai Vo, b o e the o oormicsiveness thit ocane o us advecated and worhed
fo iyt P e st oo tetele said ot Perhapn o we hove besn o it de
: areoa ot owe ot permiaatvemes s Sut o bothink that the wavs i
Sl e T e e meve e openmess i cur attitwdes towarsd many Things
AN o themeos tees mode the ditterence that we had hopeds Ve atilh o rind
oore ot el o T content ovd tensiion,

S the o ol prdoe winner, Dennis Cobor o onee told o me, o permissive
et san o enier o oonly it oo hon in o replaced by odnner discipline.  And in

clhe T wind ot dinner Jdiccipline based upon o woral direction isoone ol

chie Find s oof thinss thar [owant to emphasices 1 othink the permisstivencss of

CreoeDay which we Geped somchow would answer mans of our questions, hasn't
ooty e pabiines a0 stand avainst o permissivaess, but ie s not proved
G e o e et D tor o work s Sceondlv, 1 think that thoere has
et a0 dntervst o in o ceral o cducarion because of tear. b the 1Yobs amd ocarly

T 0a there were many trightenine things cocnrrinme. These included such things
iw the Daborstory owbins at the Cniversity of Wisconsin,  the Kent State
Coiversite shootines, and the seven square blocks that were burned ont in
Woshiinoton, DO We have somehow felt that there was o fooseness in terms ol
vilues ol in terms o oinner inteyrite that is overy dirticale for us to live
it cemtortahiv. Tt's the sort o of thine T othink that makes us o little un-
ciav ow tlkine throueh the sitreets of g laree city with which we are unfam liar.
Vo owill remember oas opart of their propacanda campaivn, the Piremen and the
Solices s put o oat g beoklet about New York called "Fear City™o o Theiv motives
core oo carticalariv pood, Thev wore actuatle talkiong about the tact that

it thew leat their jobs the. o wonld be cven more to be fearfal oo bBut the
Yoot rencins that this thense has been a part.

Uothing alae on o pesitive base that there has bheen o real heighteniog
of consciowsness, o cemtine innes cliniae within as. 1 wouldn't sugpoest that
we have turned from Saal into Paul, not quite that far, but T would say that
bovanse of the writing and thinking of persons like Carl Rogers, of Abraham
Maslow, more rocently of ITllich and Freire, that we have begun in the middle
605, and certainly with 1 heightening crescendo in the 70s, to move toward
the helchtening of consciousness with regard to the one-time chattel status
of women. You'll find whole books written now about the rights of children
ind vouth and of course a wvhole array of legal and other provisions to pro-
rect them.  Tou'll tind cur interest in poverty and what to do about the
cultnre of poverte. You'll tind onr interest in the welfare of minorities
ard so o0 all perking up in these Tast 10 or 15 veiars and T othink that oar
concern with the matter of more astute and heightened consciousness has in
SoMe wavs cdarried over in ocur interest in moral oducation.  The fourth reason
Iowonld like to list s ticat material ism and mommonism, i T can use mammon
asosvmbolizing the guest tor money, dre thinss which we have tound are not as
meaningntel as thoey onee were., [ orecall io the late 1930s and carly 1940s, as
an oenthasiastic stadent, thoet | shared a viewpoint on the part of many others
Piwe mesell chiat i somchow we vonld tree the creative and the productiveness

CoAmerica, tan the resonrees which vo o are now vanning out ofy that we could
create oaosocicty of bheants oand abundoans that would open a new way of life tor
1 ot e T the A40s, and particularly in the 50s and AOx, the kinds of
sateriatbistic things that we oveted and thought would bring about a new wav
ot Tive T othe 30s o and earle W0s have not completely paild of . We have ex-
coecded bevond il of oar sapdrations 1othink, to the point of havine a car in

ey carase and ochiicken in o every pot, to use an old political slogan fron
i L3 3

i1

ERIC

Aruitoxt provided by Eic:



Vears e . Stove we notoonly o have car in o every sarase, butosomet ines we howve
o omove e o cecond caroout to omake room tor the sinowmebibe e for the outboard
R SRR NSRRI Gt despite the tact that we have oany ot these thines, which we

hope b wvonhd bring satistfaction and comtort to people, othink many ot the
decper Ton dnes ot the human spirit are still unsatisticd wmd that there is
probable ¢ sreater abadse as ot the Tuture and where we are poing than ever
betore in ooy memory,  Thrnes have jor 0 been found to be uesatistying, amd as
a4 oresalt, othink we have looked for other thines that were deeper omd more
[moortant perhaps that would help some of our spivitaal satisfactions to come
hont wore rendilby,

Finallv 1 wonld suvpest that Waterpate itself was a moral rtocal point for
qs, Hero owe had oo our threshold an environment steeped oo lust for power
it implesented by hoaliganism that shook alt of us and that yave us a feeling

Cportap e thits aot merelv were some of the persons involved to blame but also all
of us o to g desree because of our lack of real interest and enthusiasr in what
was coine on palitically and in other wavs. We were perhaps somewhat culpable
So 1 would like to supgest those five things:

and responsible tor Waterpate.
its versions didn't completely

our frustritions becausce permissiveness with
pasv oty the real fear we've felt in the last ten vears; the heightening of
conaciousness from such writers as Tllich and Freire; the disappointment 1n
materiatism; and finally some of the lessons of Waterpate, perhaps turned us
in the dirccetion introspoectivelv of looking as te what it is we are after as
wo o tre to cducate vouny persons.  Certainly in placement work the question of
the ioteerity of the voung persons that we place has a preat bearing upon our
continuing sucees:s also. We are no stronger than our candidates and the can-
Jidates are no stroneer than thetir moral basis.

But as I said, moral ceducation is a very slippery kind of term, and with-
out heing Jdidactic, T would like to spend a few minutes on the meaning of
"moral™.  What is woral education? I obtained a small grant a year or two apo,
from the Dantorth Foundation, to explore some of the ideas on moral education
of thoughtful people like Willard Wirtz, the former Secretary of Labor; Will-
fam Hrwin Thompson, the social historian; Heilbroner, the gloomy economist who

i

i.
wrote An Inquiry Tnto the Human Prospect; and Jonas Salk, of polio vaccine
fame.  In talkine with persons like these T find that "moral" is essentially
concerned with such more profound questions as what is the meaning of vquity
and what is the meaning of justice. As 1 use the term moral, I['m thinking of
it in this particular =sense; what is cquitable or fairy; what is it that serves

the interest of human welfare. .

let me turn from ohis derfinition, wvhich I admit is o rather broad one, to

the purpese of moral cducation,  Persons such s Kohlberg and others inter-
ested i moral learnings have indicated that the purpose of moral education is
to raise one's ability to think enlightenedly about his fellows, to higher
levels of development to a higher level, if vou please, of heightened conscious-
ness, Witheut, as T osav, trving to sound professorial, let me say that when

[ speak of the heivhtened consciousness and the levels that we are trying to
move people toward in moral education, it is something like trving to anply

the real meaninegs of the Golden Rule.  To me ot least, as [ usce the term, ['m
talking about such things as roeciprocity, human richts, respect for human dig-
nitv, ctes, as the growing edee for our moral development. Bat still that
dovsn't answer what i3 it!

Back some 30 or A0 vears axo, John Dewey conceived three levels of prowt]
or development throoeh which human beings passed. He called these pre-moral

T,
‘-’

4
4
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- “he fifth level, which is epitomized by the founding fathers, is one

or pre-conventional, conventional and autonomous,  They are very similor, by
of Piaget's levels of development. Dewev's ifdea of the pro-
accepted things blindly because they
F

thing which with very voung children

the way, Lo threc
mor b development was when vou simply

wote done in oa certain wav, the sort o
we hove oo do because our abilitv te :nplain some of the dangers about them
the conventional level was when

st atwavs be placed in words.,  Secondly,
cepting others'

(S 8

in terms of moral cducativa to what might be called ac
standards by understanding them a litile bit.  The autonomous stage of Dewev's
gt ledst is the stage of thouphtful self direction. Using these three things;
trying to accept the ideas or people vou
independent

ol Moves

bohaving on o blind acceptance basis;
toas vour pecr group and vour parents and so on; and finally,
tninking provided a launching pad for Kehlbery when he developed the six stages
least for the next several vears, will represent a series of
talks about six stages which are
two., 1L moral ed-

oS

wialoh Tothink, at
benten marks in Anerican moral education.  He
very sivilar to Dewev's levels but he divides each one in

is vaising persons from one standard to another, I think it is very

edation

netpiul to define these,

These were written up at some length in the Journal of Philosophyv back
in 1973, 10 any ol vou are interested in the refcrence, 1 believe T have
intted It down. Also, one of the best succinect statements of different view-
points on ~orals is ie the June issue of the Kappan magazine, which I think is
4 most helpfal reference, and which, without in any wav trying to absorb and
eurcitate it for vou, I found very stimulating reading. Kohlberg lists in
the beginning

bow, on oue of the pages in his arcicle of these six stagpes,
noint with children, and perhaps to some extent to vouth who are not moving
ahead veryv rapidly, is the stage of punishment and obediance, where vour moral
cducation is how to keep from getting yourself crossways with persons who would
ctherwise harm you physically with a paddling or something of that sort, This
is the lovel of moral levelopment to whiclh I was exposed and perhaps a fow of
cou were exposed when, while T was growing up in the 20s and the 3Cs, the fam-
ily would layv down the law to me in no uncertain terms (and so would the school)
as to my need to follow certain precepts. 1 remember very clearly at age 15,
ny "moral collision” with my mother when she found my cigarettes and pipe to-
th rafters in our garage where [ had hidden them! As far as the
concerned, you all remember some of the strictures that were

[

bacco on
schools were
placed on us 40 vears ago!

A second staige in moral Jevelopment is one in which right satisfies needs;
where vou find vourself accepting what is "moral" because vou arce told by par-
ents and peers what vou arce to do. This kind of thing often is associated with
rather voung o¢hiildren or children at the middle school level, but by and large,

it sometimes carries over even into adults.

A third stage that Rohlbery identifies is vhat
others,  This level condems vou to a form of slavery, because a slave is one
again are satisfied

is good is what pleases

who .iccepts anothuer's purposes for his own. any persons
when they reach level three.

Fourth, we get to what somctimes micht be called the "Avchie Bunker' stage
of morality where law and order and the authority that is set down by others

determines what is right and wrong. || would judge that a fairly substantial

number of people start to top out at this level of valuing.

in

which vou begin to have a "social contract' or legalistic attitude toward

5
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moralicy “his st of thing was reflected in the desegregation decision of
the Supreme Court; the ideas of equal educational opportunity and so on that
were so stimulaved by the Johnson administrations' funding for the great so-

cliety and so on.

The sixth stage is reached when you understand your own and those below
you but not the one above. This "ethical principle" realm is one which econ-
omist Walt-r fleller. ~ne-time economic advisor to Kennedy and Johnson, associ-

ates with the GNW.

I think all of us know what the is, the Gross National Product. Heller
and a few others who are out on the economic and social frontier are now say-
ing we need a meas':re that exceeds GNP; that is the Gross National Welfare.

This is a measure pased on, say, how many people are in school; how good our
sucial services are, and so on. So at this sixth stage then, w2 find our-
selves movin3 from merely being anti-disease to being pro-health; moving from
an emphasis just on death control to an insight into the need for birth control;
from the need for external restraint into self direction and self restraint;
from seeking material pccsessions, per se, to finding satisfactions in self
expression. Jonas Salk expresses what I am saying in his book Survival of the
Wisest, which I think is all the more impressive coming from a ranking scien-

tist.

et me elaborate what I've tried to say about these characteristics of
moral development before turning to some of the things closer to schools. I
think as we look toward the next decade that much of the newness will be in
the oldness, as far as moral education is concerned. Much of the newness in
the oldness, which is a phenomena. 1In cther words, we are looping back to a
more carefully examined basis of what is right and what is good. You'll find
the NEA, for example, for its bicentennial thrust, is putting all of its major
pile of blue chips on the question of what an inter-dependent world means in
the coming century for the things that children learn, and they have commis-
sioned a group of persons, beginning very shortly, to wor: on recasting the
seven cardinal principles; not to discard them, but to recast them for a new
era. So we have in this sense much of the newness of what I'm saying in the
oldness. Now I dorn't mean to say we are spinning our wheels. However, we are
moving in a circular fashion but because we are also moving through time, the
loop takes this form, instead of just this form, so that the loop of newness
is perhaps in some return to older views and older values, but because we are
in a new day and a new age, a very dangerous and threatening world, the inter-
pretation of it is different. So that's what [ mean by the newness being in

the oldness.

The second nne that I've already pointed out is that we need to keep in

mind, as we weo:k i<h persons in moral educatin, that you only understand
morality as - as  oHu've gone and we consta: vy need to help stretch younger
-persons to S that there are other levels, hopefully at least, moving toward
five. Again, |  viterate what I've said, remember that most people are frozen

at four or five and we musn't expect too much too fast of human nature. Al-
though there may be those of vou who will disagree with me, children probably
should be exposed to truth, that is what our experiences suggest is good, be-
{fore they are completely ready to understand it and they need to be exposed to
truth in the sense of moral learnings, not merely by our talking to them but
by the examples that we try to set. This is one of the hardest things we can
do for them. My daughter happens to be here with me and I remember an excru-
ciating experience for a person of Scottish ancestry. At one time when we
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wore up in Canada and a friend of mine gave me a peautiful bottle of that
stuff that comes in a little velvet container, something like 7 Crown, a very
lovely Canadian whiskev. As we drew close to the border the guard said, "and
do vou have anvthing to declare?” Well, actually I might have weaseled i I
were alone but the voungsters wefe loo: © 3 right at me and 1 had to decide
chether or not I would sav, "Nothing to declare.” I think probably we need

to recnznize as we look at voungsters, even if they weren't quite sure whether
[ was right or wrong, that the exposure to 'truth", in the sonse of what is
right, perhaps is an important thing., T would also like, in commenting on

the whole ficld, to sav that we very probably are at an interesting moral junc-
ture. According to Jonas Salk, we have for a number of vears been in Phase A
o1 our human and moral development. This Phase is topping out now.

Phase A Ls one in which there were certain important values which we tried
to communicate. One of these important values was "po forth and multiply.”
This made a ereat deal of sense when there were only 12,000,000 human beings
in the world, which is the estimated number as of 10,020 BC. Ar the present
time there are 12,000,000 in greater London. Here we are with Mr. Salk. He
is suggesting that we have been in Phase A and that there wore certain things
that were verv good and imp. rtant for us to do but now we have reached a new
“ind of werld or era which he calls Phase B, and we are in the critical junc-
ture botween these two places, which for want of a better term, T will call

' 1t

"now.

Our decisions as we look toward the future are particularly significant
ones because, hopefullv, such things as exponential birth rates, extravagant
use of resources, the way in which we have engaged in practices which have led
to pollution, which perhaps were necessary to wrench the way of 1life that we
have tricd to create out of rhe soil, now must begin to top out, in the cense
as 1'11 try to point out later. There are moral choices ahead of us as citi-
sens which will determine how effectively the moral climate for the young
turns out. 1In short, I'm saying that moral choices .involve wise decisions
among conflicting values in concrete situations and that they involve action.
And this is important as we counsel and work with persons.

What does this have to do with the curriculum and with our work with
younyg people in the framework of the school? T think one of the important
things in terms of moral education is for persons like ourselves in education
to look very closely at what is sometimes called the hidden or the phantom
curriculum. A key phrase to my way of thinking. The "hidden curriculum" is
one whichg reflects what a school, through its teachers and through its commu-
nity, feels is of value. Reading, writing, and arithmetic are part of the
overt curricutum. But also there are things that the school stands for. As
I grew up the school stood for things like this: it stood for bureaucracy be-
cquse the schools were bureaucracies; it also stood for authoritv being right
as lonyg as it had white piping on its vest because of the job that the person
occupied., Scmething which of course has been rather shaken in recent years.
Our schools in the hidden curriculum had a very simplistic ballot-box concept
of democracy ad sometimes this was not too well honored. [ recall to my
chavrin in some wavs, but I guess [ was at a very low level of morality, an
¢xperience I had in grade 6 in a2 school outside the realms of Indiana. 1 was
one of the tellers at a classroom election and our teacher, a very handsome,
viworous - oman with strong ideas, went out to the cloakroom (those were the
davs when vou had cloakrooms instead of lockers) while two of us counted the
batlots in this rather large class, perhaps 45 people in it. Well, it happen-
ed that the two candidates to be class president were ticd and 1 recall Miss
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X, [ will spare you her name because of my respect for her in most other re-
gards, said "Let's give it to Joe instead of to Bettv, he needs it more."
Well, this kind of stuff is what T mean by the hidden curriculum; what rubs
off on wou because of what vou experience rather than what vou're explicitly
tauzht, and in moral education it's extremelv impoitant for us to recognize
what thuese are.

I vould add to this list of things that we have stood for in education,
a4 respect for science and technology which may once have been excellent but
which now perhaps is a little naive. In other words, w: were brought up to
venerate the Steinmetzes. the Pasteurs, the Edisons and <o on and in effect
the kinds of things that they enabled us to accomplish. However, in this ven-
eration for science and tecrhaology we did not realize our naive use of science
and technology was going to strip what I was taught in the 1930s was an in-
exhaustible supply of iron in the Messabi Range to the point where there is
now nothing except second rate diggins, as far as I can tell from what I've
read in the paper. In J.is era, we had great emphasis, implicitly at least,
at keeping busy because of the work ethic, Now I like the work ethic and I
enjoy work. I don't like to bend too many muscles, but by and large, I don't
mind a substantial amount of it and I certainly respect it, but there is a new
phenomenon that has developed that calls again for a new look at morality. As
Margaret Meade said, the trouble is that our industrial society as it has come
along doesn't need people to work anymore to the degree that we did, so you
have manv of the problems of the work ethic creating guilt feelings as we coun-
sel and work with children. On the one hand we also have the problem of an

enormous number of persons for whom there is no place, placementwi . in terms
of this world of work and this means a kind of a reexamination of the
work ethic in application means. Does it simply mean what it's alw. 3 meant

or are there new emergent moral concepts on it? Over the years another thing
that we venerated in some ways, and these were often in conflict, was the ideal
of the gentleman who never soiled his hands with anything more than a beauti-
fullv leatherbound book, heroes of the western world, the ones who said, '"damn
the torpedoes, full speed ahead;" and "avoid entangling alliances," and "a

house divided shall not stand" and so on.

Again, this was what was emphasized, what was worthwhile in the culture.
Stereotypes in social class not only existed but in some cases were propagan-
dized or perpetuated even in the books by liberal righters. I was looking
hack, for example, to some of the things that Harold Rugg, a liberal thinker of
the 30s, had in his textbooks dealing with persons in various lands. Some-
thing that was critically attacked by outfits like the American Legion be-
cause of its liberalism but in the pages, for example, the persons epitomizing
the South American and Latino groups invariably look like peons from a banana
republic. The Russians all had the lambswool caps, boots, and balloon trousers
as if they were about to do a dance on the Bolsheoi stage in Moscow. This was
our accepted kind of simplification. And of course social class also permeated
it. As a lad I was in effect taught that if I'd work hard and be a good boy
T could either be a millionaire or president. Those were in the days when both
of those were coveted when taxes were lower and before Watergate. I also, by
implication, from what people said, had a feeling when we drove through the
slums of Chicago on my way down to the Marshall Field Department Store, which
wa: _he family pilgrimage of years gone by, that the people who lived in all
of those houses with the garbage piled up in back were either stupid or they
were lazy. And that was our explanation of things which we've become so much
more sensitized to. But again, at that time, these werc a part of the folk
wisdom of the program. :
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Speakin: of folk wisdom by the way, your schools also perpetuated a lot
of rather meaningless statements. Typical of the ones that my grandmother
used; she always used to say, '"you can't purify the water by whitewashing the
pump', and "there's always free cheese in the mousetrap." We were taught a
lot of things like this, especially in Northern Indiana. Ru: in the long run
they were rather superficial. So it's this kind of thing that I'm referring
to as something which moral education needs to change. Now the question is;
can we make the school a better teaching aid than it has been in the past?
If T had time, T would like to show you a model which I've been working on;
the ways in which the school itself can teach, in its hidden curriculum, things
that we would need to be a little less apologetic for than some of the unex-
amined things that perhaps T've made a little fun of here. But the veal nubbin
of the message that I'd like to leave with vou is one which goes at .»u as
adults; as citizens; as persons who are a part of the world; and this is the
future as something looming ahead of us as an snormous test of our moral in-

tegrity.

Let me put it this way; all of you I think know of Murphy's Law: what
can go wrong, will go wrong. The world ahead of us is going to be govcrned
bv 0'Toole's Law, which has replaced Murphy's Law, and O'Toole's Law is:
Yurphy was an optomist. The things that I want to share with you as we look
at tihis in which Murphy's Law would look benign is that we have a number of
extremely important social decisions which I've gleaned from work with futurists
that arc in some cases no bigger than a hand on the horizon and in others are
very close to us and that these are going to determine in many ways the kind of
moral values through us that the next generation begins almost immediately to
inherit. These I think have great potential significance, both for the phan-
tem curriculum or hidden curriculum 1'm speaking of, and for ydur own work,
but I'm speaking to you as adults and on this continuum of morality there are
about 8 or 9 things I would list as personal social decisions of the greatest
significance that are breathing down our necks.

One of the items involved in this is the question of how we will improve
our present naive use of technology. All of us have heard a lot about pollu-
tion and resource depletion and so on. I doubt wheiher you have read exten-—
sively recently, because it's been coming out very fast, the seriousness of
the kinds of shortages that we have ahead of us. If the entire world were
using oil as fast as we do, according to the Second Club of Rome report, as
of about 8 or 10 weeks ago when it came out, all of our known reserves would
be exhausted by 1982, 7 years hence. Now because oil usage has spread more
than that we have a prospect of going on somewhere into the next century if
we're reasonably prudent, but we have got to, in many ways, figure out some
way to replace the fossil fuels that we have had.

I'm not so much concerned about automobiles, which we can electrify per-
haps or otherwise power, but one of the little known things is that the phe-
nomenon of American agriculture, which has created enormous surpluses, which
in some ways were gluts in the 60s, is dependent upon oil. We use one ton of
0il to create one ton of rertilizer, at least if it's the nitrate type, and
of course somewhere in this era ahead, as we look toward energy resources, wc
have to also recognize that the phenomenon of American abundance is also threat-
ened in these next 10 or 15 years, and one of our more important contributions
and one of our more important tools in a sense in terms of politics and so on,
is jeonardi..cd. Let me put it this way: as of 1974, Canada, Australia, Argen-
tina, ond the United States had exportable surpluses of grain. We had far
more than all the others put together. This is due to our use of petroleum-
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based fertilizers. We have & real problem here technologically as to how we
are gzoing to improve positively what we are doing to meet some of our problems.
[ think we simply cannot continue. All of your projections show we'll get
into a cul-de-sac. By the same token we need very quickly to move into a
period of controlled evolution. In other words, we recognize that the enor-
mous expanding concept of growth, growth, growth, which has been going on and
on and on and which still exists at this point, 1975, sometime before too long
will ne¢d to move into a more cvlindrical kind of thing in which there is less
expansion, fewer inrcads cr our resources. So we will move from growth to
something hopefully resembing @ kind of a stable state. This would mean then
a stability in terms of the balance in our resources. But also inevitably on
rhis very important topic, perhaps in the beginning of the next century, when
many of vou will, of course, be alive and functioning, we will probably move
into a period of dynamic contraction in which we try with greater efficiency
to do with less before ultimately, and ultimately isn't forever, perhaps 40
years from now, moving into a final cra of dynaisi~ equilibrium.

A dvnamic equilibrium in which our resources and humankind are in a bal-
anc¢, roughly like the balance that exists between a goldfish and green plants
in n sealed aquarium where each one supports the other. We had something very
much like dynamic equilibrium when I was a child on our farm near Chesterton.
Virtually evervthing cycled itself. The manure from the barns went into the
manure spreader pulled by horses who also contributed to the fertilizer and
went o:nt onto the fields. And of course the people themselves, through the
use of muscle power; and I remember those plates that my Aunt Cor.. used to
pile up with eggs cooked hard as doorknobs as the threshers came through at
4:00 in the morning, meant that we were again keeping a balance between the
hens and ourselves and our own muscle power rather than getting into the 1n-
volvements which the comfortable growth period has given us, with the many
machines that serve 1< but.which we've got to try and restructure.

I'm not suggesting that we move back to a reply of the middle ages but we
are challenged to do the kind of thing that was done with Telstar. Telstar,
with two-fifths of a ton of copper in its innards, does the work of 75,000 tons
of copper in a transatlantic cable. It is this kind of sophisticated use of
our resoarces that we need to begin wor' ing on here and of course in those
years ahead. So this is one of our tough social decisions. All of thess are
closely related of course. The second one is how at the transnational level
we are going to modify, if we do modify them, the goals of the developing
world. We have air and water, which everyone shares. We have the iron, the
coal, the grain, the soybeans, the tin and so on. We need very carefully to
work out some type of effective emergent utilization of these things less the
worltd in a sense destroy itself. Terhaps not literally, but in terms of what
it might have been.

One of owr Zoughest problems, and one that will call for the most mature
thought, i4$” the ract that in the developing world many persons who are at the
top of the socioeconomic pvramid in less developed countries someti: tend to

identify with persons who are also at the top of the heap in other countries,
rather than idontifving wich their ocwn people.

The third thing that's an important challenge to us is what policies-—-
value policies, moral policies--will help us to restor¢ and to retain the in-
tegrity of our military, governmental, political and industrial complexes. 1
think, as former Secretary of Labor Willard Wirtz said, that one of our big
tasks 1 to figure out how to get the money out of politics and how to get the
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"bullyism” out of it. "Bullyism' refers to when one tries to embarrass a

rival by having the IRS investigate him or to obtain favors because of the job
he holds. We need, in short, to look very carefully at our own political hab-
its since our behavior is ''moral”, depending on whether we ask what we can do

for our job or what the job can do for us.

At the present time efforts to meet the needs ol our human subsets pose
a challenge as in New York where the situation seems out-of-hand. I'm not
suggesting that what is happening in New York City is bad--I don't know the
details of it, but I am saying that in the U. S. as a whole we have a finite
amount of money and we need to be careful in educaticn, placement, counseling,
guidance, etc., to see that we deploy this wisely.

In ten years the cost of the Great Society has :zome up 378%. We have
moved from a 1937 federal budget of nine bill}Zon dollars to 115 billion dol-
lars for subsidies alone in the coming fiscal year--subsidies for oil d:ple-
tion allowances, funds to pay the veterans, medicare, medicaid and o on.
Granted that most of us have been very much impressed by, and eagerly working
for, ways in whick we can increase what I call the GhW, Gross Human Welfare.
We also have a question of what is the best way to spread the funds we have.

We have the old, the young, youth, disadvantaged, handicapped, a whole
array of persons. If we let ourselves get into the posivion where we are un-
able to maintain the gains that we have made, we are in trouble. The week be-
fore last I was talking to Wilber Cohen, who helped develop Social Security
legislation and who is now a dean at the University of Michigan—-Ann Arbor. Dr.
Cohen said that under present provisions Social Security would be broke by 1980.
I other words, the structure that so many people now rely on i'ould go 'down
tt.- drain." ©Ur. Cohen says this can't happen and won't happen, costs will have
to go up. This is because when Social Security first began there were seven
wage earners for one recipient. By 1985 there will be two wage earners for
one recipient because of the aging of Americans.

This calls for careful planning so that we are not caught with our Social
Security down! We also must recognize that it's impossible to try to cut off
any of these programs since many--over 907%--are the law of the land.

Another problem of the present: how will we maximize the value and mini-
mize the problems of mass media? 1In an age of incipient panic we've got to do
our best to see that some irresponsible person who is hungry for headlines
doesn't feed us half truths as he seeks to develop visibility as a commentator
or writer. We also have '"behavior mod" to think about. This is the question
of how best to cope with the electronic, the chemical, and the psychological
skills we're developing. On this dwindling list of problems facing society
1'd say that we need to make up our minds as to what the ''good life'" really

is.

An eighth problem that troubles me is the questinon of how we cope with
the have/have not problems of the world, beginning with those who are poor in
the U. S. and then going overseas. This is & difficult question. At the pres-
ent time, according to the estimates of the World Development Corporation for
which Father Hesburgh is the Chairman of the Board, at least 1,000,000 people
will die in 1975 through starvation. It's not a matter of the lack of food,
you know, because a lot of it is lost through thievery or spoilage of one kind
or another. The fact remains that we have a very tough problem as to how we

cepe with this.
19
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Last on this list of problems is the question if whether or not Americans
are ready to relinquish some of their high consumption patterns. I think our
educational challenge over the next 10 to 15 vears is extremely clear and that
if we are to have a meaningful kind of relationship with the people that we
work with in schools, we've got to clarify in our own minds where You and I
want to go and what we want to accomplish.

We need to be both tough-minded and compassionate. On the one hand we
must not divest ourselves of America's basic strength to help others--but up
to this point we must do all we can in our interdependent works. 1In Garrett
Hardin's words, we need to observe the "lifeboat ethic,'" and not pull so many
persons aboard that our little craft sinks. Yet we must help as much as we

can.

I've tried to sketch briefly, yet in broad strokes, what I think we
should bear in mind as we confront tomorrow. And I think we'll make the right
decisions. We Americans have a marvelous track record--good credentials for
survival! The question is whether or not we are able fast enough during a
15 yvear period. Let us remember that human destiny is whet we make it, and
there is ample time as yet to do what we need to do.

Dr. Shane is University Professor of Education, Indiana University
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"WHOST JOB IS JOB PLACEMENT?"

Genevieve V. Kline,
Office Supervisor
Indiana Emplovment Service

The Emplovment Service has been actively involved with the pluacement of
youth with the passage of the Wagner Peyser Act on June 6, 1933. As Charles
0'Dell mentiones in his part of the article titled "Whose .fob is Placement?"
The Emplovment Service had working arrangements with more than half of the
26,000 secondary schools.

Approximately a quarter of the yearly placements of Employment Service
are youth. This has been true since the early 30's and 40's when the ES
started to help youth find employment. As counselors, you are aware that you
can lav out the best plans in the world for these young people but eventually
they have to make the choice. The choice is theirs. All vou can do is advise.
Now, as hoth Dr. Pritchard and Mr. 0'Dell said, we need a little conversation
with, not only the student, but also with the parent, if we're going to work
this thing of career planning out. We need more exposure for students and
[ will + -viate, if you don't mind, because I feel very deeply about this.

We need more exposure of our youngsters earlier, possibly down to the
S5th grade. I think if we could get it (the study of occupations) in the grade
schools so that the students know a little more about jobs and what's re-
quired. We know in our office that someone may come in and say "l want to
be a doctor," without realizing how many years of experience and education it
is going to take and what sort of grades they have to have even to be ad-
mitted to medical school. They need to know earlier what is to he expected
of certain tvpes of occupations. I had 2 friend who started teaching at
Crooked Cre--k School in Indianapolis about ten years ago. She started a studyv
of occupations by students in the 5th grade and really it was a vonderful
thing. The interest and enthusiasm of the children was amazing. Of course,
they started with jobs easv to define such as truck drivers, policemen, fire-
men. The entire class was cxposed to the job duties and tasks. The students
wrote papers on job duties and really those students I feel sure when they
get to the point where they have to make a career choice are goiny to know
more ahout what the choice is going to entail.

I did take a lot of notes from the article "Whose .fob ls Placement."
Transition from school to work presents a hard choice especially for those
who are unqualified academically and vocationally. During the past, I'd say
10-15-20 yeags, our school svstem has been pushing for the exzcellent, the
gifted child so to speak, and we shunted those who were average or a little
above and those who were slow. Sometimes the slow students were just promoted
and thev would get through high school and come into our offices and we really
couldn't do much about them. And then of course we have gone through fads,
this is something that Dr. Pritchard did not get into. Applicants would
register with the local officce having been exposed to a fad in the school such
as certain schools where the ABC's were not tausht. The idea was that the
student would learn first by association, in other words, you put the roof on
the house first and not having a foundation it fell. We¢ cmployed these same
vouths in our office who didn't know their alphabet. We hired them as file
clerks and we had a mess. They couldn't spell and therefore they couldn't
file. But I dao know this, there needs to be closer communication, there needs

I~
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to be more dialogue between the schools and the Employment Service, we have
the tools. We've published a number of occupational handbooks, one put out
each year which tells a great deal about many occupations and what's needed to
qualify. Also we publish a monthly occupational handbook plus a dictionary

of occupational titles. Some of these are free and some have a price to them
but I think that you will find these tools very useful so why not buy them;
thev're very reasonable and certainly will help you in making some decisions.

[ am happy abcut one thing and that is we are getting away “rom believing
tiiat people who work with their hands aren't worth very much and shouldn't take
too much interviewing time. 1I'm glad that we're going back into giving proper
consideration to vocational work and I hope this idea gains a great deal of
prestige. You see, in Europe, anyone who is a craftsman is treated with a
great deal of respect in the community. Personally, I admire people who can
do anything with their hands because I've never been able to but I love to
touch beautiful things made out of wood, I can't stay away from them. I hope
that in the future vocational occupations will receive more respect in the
school and the community. Of course, evervone needs a broad education to enjoy

a full life. I'm sure you agree.

However, I feel that vocational training in the near future is really going
to receive more recognition. As an employment service person, if students come
in trained we don't have nearly as much trouble helping them find suitable em-

ployment.

Dean Ransburg
Dean, Student Services
Indiana Vocational-Technical College

Ivy Tech itself is a rather new organization in vocational t:.aining here
in the state of T 1liana, and we're still learning a lot of things. However, it
will be a real p.casure for me to share some of the philosophies and the ideas
that we are working with at the College, and try to answer this question of
"Whose Job is Job Placement?" It may sound trite, but at Ivy Tech, we feel
that everyone has the job of job placement. And I'll try to explain this a
little better as we go along.

Though Ivy Tech was created in 1963 by the General Assembly to provide
post-secondary, vocational-technical education in Indiana; we actually didn't
start offering degree credit work until 1968; so we're "the new kid on the
block", really. 1I'd like to spend just a little time explaining the structurc
of Ivy Tech so you might better understand what we're trying to do in the post-

secondary area.

The College was, as I said, created by the General Assembly, and is gov-
erned by an eleven-member Board of Trustees appointed by the Governor. The
State Board of Trustees selects the president who then sets up the central ad-
ministrative staff; they also appoint a seven-member Board of Trustees for each
Regional Institute. Ther  is a Regional Board responsible for the operation
of each of the thirteen Regional Institutes. The Regional Board hires the
Regional administrator, who then hires his Regional staff.

Within each of the thirteen Regional Institutes, there is an Office of
23
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the Student Services ©ffice. Many times this involves an inter-relationship
between the student, the fazuity, and the administration; or helping students
ideurify their pro“lems and beceme aware of the solutions that are available

to them.

Ay students near the doof the:r college activity, the Orffice ot sStudent
Sercioes Is responsible for placement of sraduates into initial emplovment

atter trainic.

fn the third or post-pradeste phose, we are verw much like most any other
institution in that we are involoed with activities uad programs for maintain-
iny alumni relatvionships. Placement is awain one of these gray areas that
carries over, as the services oi ocur placement offices are available to grad-
nates s well as students. Plus there is the area of follow-up which we con-
sider to be an important adjunct to our placement activities.

‘he procedures for placing of prospective graduates are not something
that can be designated for one specific time of vear. Our Regional Offices
are constantly in contact with individual emplovers throughout the local com-
Aunity, and with the various state services, including the IESD offices. We
trv to mointain a bank of cmplovment opportunities, full-time and part-time,
to meet e needs our stadents have.

During the past vear, we have had 2 task force of Directors of Srudent
Services working on a handbeok that is an operaticnral guide for our placement
orfices. The task force recentlv completed a 46-page document which they con-
sider a starting point. This document is now being distributed throughout the
13 Regional Offices for review by the Regional administraters. We are seeking
suggestions, corrections, and criticisms, so we can fine tune this into a work~-
ing wuideline for the Regional Placement Offices.

At [vy Tech our placement system starts when the student advisors identify
prospective graduates to the Regional Office of Student Services. The Region-
al Office requests the candidate to indicate whether or not they desire place-
ment assistance. We find that man. of our prospective graduates do not request
placement assistance for varying reasons. Some have secured a part-time job
which will develop into full-time employment. Some have made direct contact
with an employer through -ccupational field training courses in the last quar-
ter of their program.

[f the -tnn r loes not request placement assistance, then we try to doc-
ument why n: %. K int to be sure that we're not missing anyone who may be
unaware of t: - . .ce. Those who do request placement assistunce receive

help from the Kkuyional Student Services Qffice in terms of preparing resumes,
preparation for interviews, and assembling a plicement package that will help
them get the best job possible.

As we learn of the names of prospective graduates, the Central Office
prepares an initial employment report form for each candidate. These are sent
to the Regional Offices so they can report when the graduate has been placed.
As vraduates are placed, the Regional 0Office of Student Services wiil record
the position, the starting date of emplovment, the starting «alary level, the
emplover's name and address, the number o: miles from home and the number of
job offers  that the student received. The Reviona! 9ffice forwards the orig-
inal to the Central Office and keeps a copv for Regional records.
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ceived at Ivy Tech in terms of its value to the graduate as an employee. We
asked for employers' suggestions on improvement of our training. We maintain
this system because of the input that it gives us in terms of making our train-
ing valid for the studeuts who are preparing for tomorrow's jobs.

The third part of our follow-up effort is an 18th month survey of the
graduates. After they've had more time on the job, they can better assess
then the quality of training that they received. We change this questionnaire
format to get more detailed information about job and salary advancement. We
ask if graduates have had need for additional training or retraining in the
time since they left Ivy Tech. We ask them to record for us the type of em-
ployment changes and reasons why. If they are changing employers, is the rea-
son our training, or is it the opportunities that are available, etc. Again,
we request suggestions for improvement to the training programs, and identi-
fication of new training needs. The world of technical training is changing
so fast, that we use every potential source of iunput to make sure that our

training is relevant.

There is also one other follow-up activity that goes on, not in the post-
graduate area, but the student area. We maintain a system of student tracking
at Ivy Tech which breaks down into basically two components. Instructors will
notify the Student Services Office when any student terminates throughout the
12 weeks of the quarter. mAs soon as a student has terminated their training
program, we want to know why. Usually the instructors will be able to tell
us. If not, then the Student Services Office has a responsibility to deter-
mine the reason. The other component of our student tracking system concerns
those students who complete a quarter but do not return for the subsequent
quarter; and again we want to know why. These results are tabulated, summa-
rized, and used as management information tools throughout the College.

We in Student Services recognize that the bulk of placement is done
through the faculty. Those are the people who are maintaining a constant con-
tact with their peer groups in industry, in business, in health occupations,
and in the trade/technical areas. They're the ones who are in the best po-
sition to identify job openings. The faculty keeps aware of local job open-
ings, and they are able to place many of their graduates as soon as the stu-
dent's training has been completed. Student Services' responsibility is co-
ordination of the placement operation. The Regional Student Services Office
serves as a backup for students with unusual circumstances; those who may be
moving out of the regional area, or those with other problems or situations

that need special attention.

That's why I said that the job of job placement at Ivy Tech is everyone's
responsibility. And the job of job placement at Ivy Tech really has no be-
ginning and has no ending. It's a continuing part of our constant operation,
and one thar we feel deserves the highest priority in each of our offices and

our day-to-day activities.

Richard Morrison
Coordinator of Guidance
Elkhart Area Career Center

I feel like that fellow must have felt in a story that Dean Berkey from
IU tells. While looking at Ed's notes here, and now looking at my watch, and
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searce. s Dean Berkeecerin 0 stery about a fellow who is an expert on sex ed-
vouive aotalk oat oa wathering similar to this. Time

the man in charge who introduced the speaker who
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['ve asked him oo be oveory brief.”  Mr. Zest cot up and said, "Ladies and

sentlemen, It wives e areat pleasure,' and he sat down. So T want to give

LI S

vou dquickly our placesent procedure.  This centers in cur  lacement activity
1o secondiary area vocational technical ceater.  The top. at this confer-

ence, and Iotock von at vour word, was, "Whose Job is Placement?" Verv brief-
Ly Iothink 1t's 2 job of the formal school, alonyg with other agencies that

are involved, and achools recounizing agencies are involved in other ways.
talking from the standpoint of & secondary scheol, as a person working with

ment responsibility falis entirely with the suidince services at the voe/tech
center, but with tota] district and staftf. I think the total comprehensive
school svsten has fodeod o omoadate to do placer ¢ work and ['11 say a bit
more about that in o minute. [ think we will have a great deal of trouble
setting this vicwpeint adopted from within the system. [t may take research

the juldance services ar an area vocational center, I don't think the place-
:
A

and development or cutside prossures, for T know school boards and siupoerine-
tendents will sce cost o ictors, L placement is done proper v oand thoew oaiy
ingividualism that suppose?’ s existe

gee A slight infrince s on Lhe ru
within the present wav of dedinz business. 5 1ot of people feer ¢ -at it's g

sood thing that o voung person cores ont of 4 secondary schosl Lo floundoers
around In the job market for a while; this will open his eves., And 1 think
we 're finding in this dav and g it's going to open some of our eves for
when the veunzster rinds the frustriations that exist in the complicated em-
ployment situitions chat we have before us, thev have other options and there
e more and more of them who are turning to those other options for income.
If we do not do semething in the wav of placement activitv at the secondary
level the numbers whe tara to the other options will continue to grow, soo
see placement a must tor all students. We must not limit placemen: vk to
just the good, well qualificed. ell trained, vouny person coming .t of o
secondary uvencral or vocational program. Those well qualified .:re Gacy ot
place. 1 see placement as a4 growth opportunity in working with students.

Noew, the next critical Lhiﬁy I think we nust think about in placement is
that ot, "who is the client we serve?" 1 pness that's the way T can say it.
Who is the o¢lient thar vou, when vou struacture placement activity, serve? Is
it the emplover; socivev in general; or that vouny person who's been in the

educational svstem and the societ ] svstem? | am o bit ashamed of some of the
thinzss that 20 on in cur educationa:l :vstem with rusard to preparation for
transition from the syvatem to l1ife 1ad 1o work. This hidden curriculum that

sts within the school structure and teaches concepts

we heard about before ex
that do not assist {n the survival in the world as it {s. So [ see the place-
ment service must be student centered. [ ocan el oo vou illustration after il-
lustration. Hank said before the wmecting, "When [ hear of a job placement
possibility T get real cxcired.'" o thought immediately of a call I had 3 davs
o from o trailer Tactory saving, "ione st sctal applicators right awav.”
At this time, when we aave

ag
| said, "Oh, great', and I felt like Hane ole.
our mobile home
Who did they call, how much

9.7 unemplovment in Ellhart [ want to get some of our kids in
training progsram placed.  The man necded 3 poople.
does it pay? Well, they call Joe and we'll pav what thev're worth. (This

'm woing to leuk for some stu-

gsounded a little bit shadv.) [ said "Ukav, i
- b =
Fortunately, the first 3 voung-

dents and vet them out there for interviews,
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sters I called to tell them to go cver to see Joe for an interview were not
there and it was Friday afternoon so I said to my secretary, "We'll write them
a letter. lhev'll have it on Monday morning. That way they'll have Joe's
name. Thev'll have the phone number to call, the name of the company." I
dictaced the lotter. She tvped chem and T said, "Give them to me, T'll drop
them in the post office. That way 1 know they'll be in their hands Monday
morning if thev're in town.' I picked up the paper on my wav out to the car
and 1 locket in the back and Joe's Industries is on strike with the workers
in froat picketing., I now know Joe's trying to get new neophvtes to cross
those picket lines and take these fellow's jobs. One must be carerul in what
you yet into in placement and the kinds of real situations that exist. There
is story aiter <! rv but again, my mandate is ' brief. 1 feel in the place-
ment work being ione at the secondary school or wherever it's done, it should
Tarilitate accountability.

Pritchard and Odell and some of these U.S.0.E. people contracted with a
research sroup to test that hypothesis that placement services will improve
she accountability amd strengthen the ties between the school and the apencles
actively involved in this transition process from school to community life and
work and thev found in 90% of the cases reviewed in the literature, this does

happen. It placement is actively carried out by the secondary school, program
curriculum modification will take place, and there will be a better account-
At Titw, but again, it cannot be an isolated function of the vocational coun-
3w the vocational services. It has to be an adopted procedure by the

sehool board and the top decision makers in your district. And cain, this is
difficult to accomplish but this is nne place for placement proprams to think
about doin.; some ground work.

when vou come rizht down to placement strategies we are doing a lot of
material production. We have some handouts; how you make/fill out aps, how
vou interviow, kinds of information to take with you to a job, etc., but if
you're talking about a youngster at the secondary level he needs to be hand-
zuided through job seeking and you need to have emotional involvement with him
getting the job. You need to have this sort of involvement with not only the
good kids but some of those kids that haven't caught on to the fact that good
morals pay off. You have to use it not only as a job developing kind of ser-
vice but with a student developing kind of service.

Thinking about follow-up, and I know you're actively pursuing some fol-
low-up strategies and techniques, but the follow-up should lead to further
placement service for if follow-up identifies youngsters hanging »ut in limbo
and we just report them as numbers and we do not do anything about it, we're
zoing to contribute to the societal dilemmas that we already are facing now
with kids takinz unacceptable alternatives; beating up old ladies and robbing
garages. That is exactly what's happening in many of our communities. Earn-
inz vour living morally and properly is a habit that has to bhe developed and
the schoonl has to assist at the aritical point when the youngster leaves the
school. If he can't get into the job stream and earn it legitimately, Madi-
son Avenue has orcated so manv appetites, that he's poing to uet it some other
wav. So I think placement is a responsibility of the school. There are many
other a,encics involved., 1 would like to see closer interaction between em-
plovment service and the schools. T do not think that the schoul needs to
assume the totality of the responsibility but they need to be the craftsman
behind the desisn that gets the job done.  And that's where we are in our
thinkine and our planning.
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those people we missed, but we have that basic responsibility to worry about
job placement. it educators do not realize this, [ d» not know who would,
bhecause there is a job to be done betore job placement. Students need some-
thing to zet to that job and that is what our job is as educators. The opti-
mum goal we should be reaching for is to put a student iIn a job or a career.

I would say that vocational education is making a strong bid in job placement.
It is obvious byv this project and others going on in the state.

We are at the position where we can place students when programs end but
woe should be concerned about placement whenever a student leaves an education-~
al navency. I do not care whether they are 9th grade or what level, they need
to be placed somewhere or have guidance from somebody. So, as educators, I
see we have that responsibility. I am sure the secondary, post secondary and
hicher education agencies assume responsibilities for placement, but we are
missing some of the students 1 am sure.

Another question I would like to pose instead of whose job is job place-
ment is, when will educators face the fact that final job success is the only
¢nal they should be attempting to achieve und education not relating to a stu-
dent's job success is a luxury and should be labeled as a luxury? When will
tax payers, speaking as a tax payer, get fed up with paying for luxury edu-
cation for anyeone that comes along and can be sold on it? 1 am not sure but
what this is not the same as Dr. Shane's hidden curriculum.

I would like to conclude concerning job placement and comment about our
federal project. I have not heard anything from Washington, D. C., about this
project that Dick is directing. Since I have not heard anything about it, it

must e going great.

Dick suggested maybe I could comment on regional planning. I think job
placement definitely has some involvement with regional planning. Dean Rans-
burg has pointed out that Ivy Tech is definitely involved in a regional set-
up as far as placement and follow-up is concerned. It is coming to us, it is
down the road a little and I think the time will come when job placement will

just be one part of our regional planning effort.

Another thing I might tell you is that one of the priorities for next year
for Part D, Exemplary Money, is implementation of placement projects. Infor-
mation for these projects definitely will come from what you have developed
in this project and the others in the state. I do not think it will be a cook~
bouok that will be developed out of this. It will be information that New
Albanv is doing that is good; we are going to have information that Evansville
has developed; we are going to have Purdue's products.
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"STUDENT PLACEMENT SERVICES - AN INTEGRAL PART OF CAREER EDUCATION"

by
Jack Martin
I want to compliment you on your choice of facilities. When Michigan
has a conference of this nature we use one of our state parks and they won't
let us in. You folks know how to go first class.

I have to assume that you have me here to learn a little bit about what
we do and how we do it. Before I start I'd like to get a feel for the group
in terms of who you are and what disciplines you represent. 1I'll do that with
a quick show of hands. How many ¢f you folks are right now involved in some
kind of job placement activity? How many represent a state department of ed-
ucation? How many college people? Now how many high school people? Area
skill centers? Any co-op.people? High school co-op people? That's good, I
could talk about our co-op programs because there wouldn't be anyone here to
question my accuracy. Excuse me but - the old saying, if you're 50 miles from
home, you're an expert.

I want to caution you that what works in Flint, Michigan might not work
in [ndiana. Driving down yesterday, my wife and I were impressed with the
breadth of the farmland as we came down I 75 and across I 70. 1In doing so, I
had to think of what a job it would be in terms of placement, when most of the
jobs in that particular area have to be agriculturally related. In Flint,
Michigan, we're an industrial city, with a population of about 250,000 people,
80,000 of whom work for General Motors. I'd say in the area of 65% of our
population are involved in some kind of industrial work. That means our
schools take a little different tact than perhaps yours might, although I
learned last night that you have areas in Indiana that are very similar to
Flint. As you put together a state plan for placement, it's going to have to
be very flexible to encompass the different kinds of areas that you have and
to provide services to all the students of the state of Indiana. And that's
our concern in Michigan too. Fifty percent of the people in Michigan live in
a radius of about 30 miles from Detroit. Flint is just about 50 miles from
Detroit, so half of our people are rural people too. When your state puts
gether, and we're doing this at the present ¢ime, a state plan for piracement,
it has to take that into consideration - the industrial-rural mix of your
population. '

I'd like to give you a little bit of the history of placement in Michigan
and then see how that might fit into what's peen happening down here. Place-
ment, as most of you know, is nothing :iew. If you go back into the literature
you will find that counselors were talking about placement as being one of
their functions. Lillian Buckingham tells me placement started in Baltimore
in 1928. Ray Wasil in Akron, Ohio has been involved in placement for a long
time and when you go into the typical school, you'll find that good teachers
have been doing placement all along without any organization, without any for-
mat. Probably everyone here has helped one of their students find 2 job, get
a scholarship or enter college. In other words, you've assisted them in tak-
ing that next step in their life beyond high school, and when you start try-
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ing to define placement you have to give it that broad kind of definition.
[t's helping stulents take the next step in their life after high sheool that
placement is al' about. In our case, we even backed that up a little bit to
about the 9th grade. We attempt to assist students find other alternatives
through the use of placement in the early junior high and senior high levels.

In Michigan there was some formal structure. Probably the first people
doing placement were the co-op people and they have a corner on the market.
Bv law, if thev're funded by vocational education, they have specific respon-
sibilities in the area of placement. Some newcomers into the placement area
were some of the f{ederally funded programs, such as the neighborhood youth
corps.  we receive Work Study monies to operate a special placement program,
50 as placement gréw, we could see some trends in Michigan. Michigan, about 5
veors ago, when they were just getting into the Area Skill Center business,
decided to fund some exemplary placement programs and they picked seven skill
centers to provide an indepth placement service to their graduates. They were
tunded on a three year basis and they did a very fine job. In fact, they pub-
lished the statistics and the average success rate was 957, Ninety-five per-
cent of all the skill center graduates were placed. They included successful
placement in college, military, and those students that, by their own choice,
left the labor market, Perhaps they married and decided not to seek work, but
1007 of the skill center students were accounted for. When the legislature
started to look at this, they were very impressed. Here they saw some oper-
ations, primarily skill training, that had almost no dropout rate, that had
1007 success in placement; at the same time they were looking at statistics
that said that 30 to 40% of the young people in a particular age group were
unemployed and I think some of our legislators looked at that and said, "I
wonder if we could take that placement concept and put it in a comprehensive
hish school? What effect would it have?'" Well, about this time nationally,
other states were becoming involved and, as you're aware, two states now have
mandatory placement legislation, the first one being Florida, and that was
just last year. Shortly after that, Virginia. Michigan has had two place-
ment bills submitted. The first one dies in committee, the second one is on
the floor of the Senate right now and that bill creates a mandatory job place-
ment service for all high school students, in fact, for all young people 16
vears of age and older, be they in school or not. I'm sure that the hand-
writing is on the wall, and I think Ray and Lillian probably will talk about
this more, The trend is for high schools to provide a placement service to
their young people, residents of their areas, including dropouts. Our legis-
lation is so broad that the public school system will provide this service to
all residents, all taxpayers, meaning parochial school students, including
those who have left school. We have to provide mandatory placement services
to special ed students, up to age 25; we have to provide a form of service to
just about every person who is a resident of our community up to the age of
21. That's a real burden, as most of you are aware,

In most of the placement programs they have been finding out that you
can't find a job for anyone, you have to prepare a young person to find their
own job. You can't convince an employer to hire every one of ycur graduates i.
they have nothing to offer. The reality of the private sector of the business
community is such that they're going to hire the very best applicant they can
find so our job as educators then, and part of this placement job, has to be t«
help prepare our 'students to meet the demands of the labor market. Now you
have a lot of forces that work against that. Many federal monies (the neigh-
borhood youth corps is a good example; designate low income as a requirement
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R Dot rarticular sesvice.  Those jobs Yor the most part are in the
pul i sectar, Sost o our Jownn peeple that go into that program, up until
a0t learned the value of o competitive interview or competitive job,

[ATRACIEEE S A t
those jobs terminate when the student graduates from

Mo wntortoanate!y most of
Wish sohool. Vervy few of the overament emplovers in our arca will hire a
student atter the provranm is over.  Thev'll take the free ride. As long as
wvelre paving the salavy of the student, thev'll work with the student. In
Flint we're trving to rostructure this whole thing to make employment not our
SorLod ity as much as it is the student's vesponsibility. Lo faet, I
wiosed vour prosram vesterdav, P'mosorry we didn't get here until about 4:00,
ot D okoow that voun mwdt bhave stroesles with that one question, 'Whose Respon-
Sibility i Pilacement’'  In Flint, after two yvears of struggle, we'Ve arrived
at the conclusion that it's a team vesponsibility. Tt's not the counselor's
responasibility or mv responsibility, but it's a combination of all of our re-
apensitilities, ineluding the business community. The business community has
¢ovestued interest in the operation of our program. T would say that the health
of our commupity is inextricably linked to the health of our schuels and our
sehizols are only as healthy as our programs and as our students. [ an urban
citv such as ours, where we have a dropout rate as high as 10% per year, that
means that 407 of our students who enter the 9th grade may never graduate from
ligh school., We've been able to whittle that down in the last two vears to
9,37 and we have hopes of whittling it down further. The placement operation,
whether thev kaew it when thev set it up or not, has become the accountability
inscrament for the sohools.  How successful are the schools, not just in find-
ins jobs for their <ids after they leave, but teaching them something while
Lhev're there and reducing thines like dropout rates? Can we keep our students
in sohool long encush to teach them something?

Too o odve vou o an Ddea of our structure, T or
of secandary Hduoation, He, in our school system, probably is the most power-
ral versen Hecause he Jdirects all of the high school principals who make all
the decisions on whether vou implement programs or not. You can have a beau-
rifal crocan and if the principal doesn't buy it, you might as well forget it.
Sooceonsequentiv, 1'w oable to take supgestions to him and he implements them
with the principais. T measure whether or not the programs are successful by
what hapreus to rfhe students, so in the placement area we are responsible for
the rollow—up studv.  We're responsible for evaluating the success of our stu-
dunils Jds Liey enter the labor market and T suspect we're going to become in-
volved In measuring their success in training bevond high school, be it an ap-
preariceshin, 1 otwo vear technical school, or a four year degree earning in-

eport directly to the director
t

stiturion.

» follicw=u; Tunction as part of placement: this varies all over the
country in twirms ol wha's responsible for it, but the follow-up function,
whether administrators will realize it or not, is a tremendous lever for change.
When vou do veur follow-up studyv, vou disseminate vour information and you in-
volve counselors and teachers in workshops, and this is another function of

the placement department, von're going to get change. You're also going to

aet resistance. ['m kind of rambling but there are a lot of things I want to
talx about and T want to try to pull it into a framework that will show you

that placement cannot exist by itself set off in a corner. It can exist for

1 limited time. Its effectiveness will decrease with time rather than increase,
unless it's part of the total school structure; unless there's some account-
ability built into it; unless it's recognized by the people that are respon-
sible for implementing and carrying out programs; the building people, the
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counsetors, and the teachers.

We made the mistake in Flint of jumping into the ballgame without any pr
planning. In fact, it's intceresting that 1 would bhe the first speaker this
morning berause when | was hired in Aupust to set up a placement program, we

immediately went to Akron, Ohio, to find out how Ray Wasil was operating and
we pretty much copied his program and brought it back to Flint, but we didn't
have time to involve people in the planning to make it successful. 1T was hir

in Aupust. | hired a staff ot five people in September and we were operating
in Vetober.  Counselors, co-op people, principals and teachers were frankly

saving: Where did vou come from? Who are you? What's this going to do to m
job?  Are vou going to take it over? Is the placement office going to be re-

sponsible for the co-op program?  What role do counselors have in all of this
It was a very traumatic kind of thing. My background includes being a group
tacilitator and process leader. I spent most of my time trying to facilitate
communication between different groups. It was a real donnybrook the first
vear.  No one wanted to do anything and anyone that did anything was immedi-
ately tooked upon as someone that was trying to rock the boat.

Where does all this come from and where does it go and how can we build
success into our programs? If I were to do it over again I would take the ti
to involve the school staff, the counselors particularly; the co-op people;
all the peripheral programs; the neighborhood youth corps; the work study peo-
ple; the work experience programs. I'd take the time to involve them in some
preplanning and I would get their input and get their involvement in the pro-
pram before you try to operate it. I'm sure that's something most of you al-
ready know. To give you an idea how complicated this gets, we had 21 differ-
ent programs operating in our school system that provided some form of place-
ment service - 21 differerl programe. Everything from summer employment; neijg
borhood youth corps; the post office program; special needs; court.rehabili-
tation programs; we have an alternative school with a placement component. Tt
will give you a picture of how complicated it was when we first looked at it.
“hen we set the operation up they said, "Ah, student placement services, you':
sulnz to coordinate the job development and placement for all of these differ-
ent programs', and very naively I said yes!

I should give you a little bit more background on our school system. We
have 48,000 students; we have about 10,000 students in high school; we have &
major high schools with about 2,500 students per high school, plus a new al-
ternative type program; we operate an area skill center that provides services
to 21 school districts, including Flint. They have a placement component buil
into their operation; we have an adult high school with an enrollment of 8,003
full-time people working toward high school diplomas. When I say full-time,
['m talking about carrying two or more classes, mostly in the evening. We al-
so run a daytime adult program. The director of the adult education program
is continually after me; '"When are you going to start providing placement ser-
vices for us; our people are looking for jobs; they need help," and you may
sense the frustration that I'm experiencing right now. We've been in operatio
two vears and I still have not been able to extend services to the adult high
school. The fact is that while the number of jobs in the Flint area has re-
mained fairly steady, the number of applicants has increased at an increasing
rate. More women are entering the labor market as the result of affirmative
action programs. The returning veteran also has priority. You may not have
been faced with this but in our area where most of our employers are govern-
ment contractors, they are required by law to have an affirmative action pro-
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gram.  Affirmative actlon means that they must hire a certain percentage of
the population in their programs; mino:  tles; disadvantaged; veterans; phys-—
ically handicapped; apged; females; 1t goes on and on so the poor personnel
manager is constantly juggling.

We graduated this year 2,500 kids into a labor market that already had
an 187% unemployment rate. My boss likes to kid me about it every time he
sees me. He'll say, "How's the job hunting going?", and sometimes he's not

kidding.

We're going through the same thing that every other school system is
soing through with career education. We're beginning to filter placement
services down into the 9th grade group. Next year will be our first year, but
we're planning to do that right now. We know that work experience keeps kids
in school. The dropout rate for potential dropouts identify at the 9th grade
who've becn in work experience programs is 4%, as compared to 9% for the reg-
ular student. Our funding is tied to the number of students that are in school,
to provide job services to potential dropouts keeps them in school, so the
system can have enough money fo operate. I don't know what it would cost but
they estimated that we lost close to a million dollars as a result of drop-
outs. We are trylng to expand services to that group. We got into a real in-
teresting experiment this year. We made home calls on every dropout to meet
with the parents and the student and try to make them aware of the opportun-
ities that are available. Most of the services that we have are available to
the students that are in school. Most schools are set up so that once a kid
leaves school, he's not eligible for most of those programs. Our job was to
convince them to go back to school te avail themselves of these services.
That's part of the reason they set up an alternative school system.

I'm not going to go into the results of our operation. The follow-up
study did show we placed about 1,400 kids the first year we were in operation.
I have copies of all the reports and brochures and I'll pass them out to you
rather than talk about them. I'd like to give you a little picture of a few
other points before I get into my slide presentation. Our city is an urban
city, our school population is 50% minority. The minority is now the majority.
The majority of our students are black students. Flint is a fairly progressive
city; thev've had an open housing law for about 10 years or so. We don't have
too much racial strife, at least we haven't since '67 anyway, that was a bad
year for everybody. Our programs are mostly comprehensive schools. The place-
ment system is set up to operate in the school. I have 4 full-time placement
people and one in each high school. They work directly with the counselors.
We've made the decision that with 80 counselors we could not operate without
them. They know the students, we do not. So our system is set up so that
any student that applies for our services must first go to his counselor. The
counselor gives him an application, talks with him, helps him decide the di-
rection that he's going to take and then refers him to the placement of'ice.
Another unique thing about our system is the counselor case load. Our coun-
seling case load is set up at a maximum of 300 per counselor, which is pretty
low nationally, and 50 of those are graduates. Our counselors carry a case
load for one year beyond high school. They are responsible for their students
in taking that step from high school to the next thing in life, whatever it
might be. I coordinate the placement or the follow-up study, but the coun-
relors do the work. The counselors are responsible for their 50 graduates.

I disseminate the forms and the materials, they gather the information and turn
it in to me. I put the report together and then dissemina‘' [t.

33

30



ANoveadl bnreretine rhoac Sapnened thie vear thar TUTD shave with vou,

Piaeres tias et been cnreh o aceonat o tbiey in cduear ion, particularly In counsel-

i, the connsedor crew o ap o arith the non=divestive appreach that vou never

byl to bl s e chat to Ao o e any deciaions Yor o him o and that conse-
vrent iy chere was oot o saeh W ot cea s fe how oo e ol o voua were. This

A e tirst project that the e ever been raveived in where something could
b asnred. they cach o huel s e to Totlow=up with so 1 kept track of their
crUarss Tow o many of the o b o anme ion byomadl; how many required o home visic;
Bow oy cequived sophoone b e vt pereentase of response did oeach coun-

o e, Aot reaps o raeed b the wa From 1007 to 870 L put a re-

ot o ther e e el oy b retarned [t to the dean of counsel-
Pt o ch ol oy T i b e o connselors did o and you have a
S ageement oppabdens ! do Vo resward the counselors that did a pood jfob and

e o bors wnow that aone i a0 tousy job?  We had 1 69%

‘h)'\-.' tor vo dot
Do car Yol bow=ap o =tady, we Yollowed up with 2,400 graduates.

e ponse e ]

ot thiat o ac ot vear o conp cctors, e ire that this report is poing to
Do made, will probabiv brin voaromud 357 Lo 40, so there's an example of
Slacement hedin s o ceceountabiiity instrument in the counseling area. No one

Wl that responsibilite boefore the placement office was developed in our school
Avstem. D ooaspect that we'lD e abje to bring other measures of accountability
into counsceline s 1 result e this, wmd whethor you call it placement or not,
I don't know ot that's impartant, but there must be someone in the school
centem who's responsible Tor finding out how successtul the school has been
with their wraduntes. 1t ceald be a counseling function; it need not be a
placem at functieon, althoneh, | orecomeed that ic be a placement function. |

think that's whoere it boelons,

1

Iostarted ont by osavine that placesent would not work in an isolated kind
AU setting, it has Lo be oart ot the total school structure. It has to get
involved in Surricatum; it has to oot involwed in inservice training of staff;
and most Jupertantly, it has to be, T think, a school system's liaison with
the basiness commnnityv. We've been able to do some things with the business
comgaunicy that 1 orhink vers tfew schools have ever been able to do. I sit on
several advisory committees in omy position.  ['m on the area apprentice ad-
sisory committee; T omect with the area personnel directors of all of the com-
pianies in our area; |y o the Nationai Alliance for Businessmen's group; I
pacticipate with Rotary ind Kiwvauis and my people arce all members of the dif-
ferent crganizations in the commmity. They are expected to speak to groups;
thev're expectoed tu get invelved with employers becauwse most of our literature
<iavs that our placement program has really two functions, that's (1) meeting
the needs of the student and (2) mecting the needs of the employment commun-—
ity and that means we have to know what those needs are so we have to be out
in the community.  The placement persen's job is so different that most school
svatems nave a Jdirfjcult time accepting it. We have to have a budget for pub-
licity. We have done some occasional TV things, some radio, articles in the
newspape~.  We have to pnt tosether brochures and PR type materials, we have
te have a travel allowance. T rfeel that on oceasion we have to take a busi-
ness man to luanch and we nade a pelicy this vear of bringing one personnel
director a month in to meet with the placement people to discuss their prob-
lems. We've pone to different zroups and asked ‘or help. Now I'll be pass-
ing out a brochure to vou, this is sometning any »f vou could do. Our local
Kiwanis group printed 10,000 of these and ir's cailled 'Your First Job Sug-
vestions to Youny Job Seekers.,' It was prepired by the Flint Kiwanis Club Vo-
cational Guidance Committec. Within their club theyv have a committee that will

interview and work with kids. Hverv Riwanis in the country 1is set up the same
39
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Wl Podba't roow whiat that cost them, I never asked them, but | sare
thove b therm and e thoo they pcot publicity tor it. General Motors pave us
SO0 o develop e brovhiare and oo sHide proyram on their apprentice program
e anene thee ot cet it bed applicants. Ot convse right now, qualitied
pplicants means, to the Tarver companles, tomales in non-traditional jobs
and it o veans minorvit fes, o We o gsent 40 vouns, people, sponsored by Dow Chemical
Corporation, to the Popdoe Seivnee Inatitate and Houghton Tech for o one-
weai summer wers o hope o Thatts part ot placement. Our system is sot up on a
wirntericed bhasis oco that | have aecess to all stadent records, A company
crocome teoowe md owe will o provide them with Tists of students' names and ad-
drocenes, based on whatever eriteria they want to yive us,  ['ve had requests
tor o tiar ot abt sinority craduates, male and female, with a € average or
Boester and T ocan so to our computer center and, zip, I've got the ltist. That
went to the Urban Leavue tor recsnitment tor the "Leap" League Program, which
fs 0 con truction trades apprenticeship recruitment program.  We've provided
tnat el or intormation to General Motors, to Dow Chemical, and other large
corpvties o reerndting. Ve have to be a little more careful about what we
rtease. vur Board of tdueation said 1 could no longer give lists of students
to emploevers, which puts a real crimp in our style. We acconplished an av -
tal lot with thar.  Evean when Dow Chemical wanted to sponsor these young peo-
pieoat Purdue, they wvanted minorities and females interested in engincering
who have had some math and science, and it was a free ride, a gift for the kid,
they naid the whole thing, | conld not turn that list over to them. What we
had Lo Te was run the list, take their materials and we mailed it to the stu-
dent ana then the student was asked to contact the company if they were inter-
csited. Some of these laws are really well intended, but it will make it more
dirficult to adeqnately serve the needs of the student and the employer. I
lon't thise there have been many abuses. We have colleges that come to us,
revpaestine to recruit our students. The enrollment pinch in Michigan has
startesd oo atfect four-vear colleges. All of a sudden you see large presti-
clons institations providing vocational courses like nurses training. The
Lniversity of Michigan is into this now and they have never before offered
ihort wingd orf program. There's a recruitment effort on the part of the col-
Feis dvervhody wants the kids.  Ho's my job to find out what opportunities
are aviailable, make them available to the young people so that they can make
4 deciswion based on what's in their best interest and at the same time provide
that informition to the counseling staff and the teaching staff.

We in Michivan have a mandatory career education act., The act says that
cvery school svsrem bv September of this vear must have a plan for career ed-
neation,  The school svstems that turn in a plan that's inadequate will be
asiwed to rewrite it. 1 don't know who's guing to do all the evaluation, as
v have 928 achool districts in Michigan. As I mentioned, we'll have manda-
tory job placement. We have a person on the State Department staff now, who's
doing o real fine job, and we just finished with a large committee writing
suidelines for placement in Michigan., I'm sure that you could have access to
that as soon as it's available. There are so darn many thin,;s going on that
[';bafraid T'a geing to miss some of them, ['11 just ramble if it's okay with

vou and then I'l1l take any of vour questions.

As | mentioned, placement started out with exemplary programs, seven of
them.,  Legislation then came in sort of supporting those, although it's not
law vet, but all of the school systems knowing that eventually it will become
luw are cetting on the band wagon. We have about 90 schools in Michigan pro-
vidiny some form of placement services. The state came up with $500,000 this
vwar for placement and they said, "how can we best use that?" So they set up
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winat thew el Sesdonad Pace cnt Conters. fhey had 18 applications so they

i

Tancet P IR gt 2bout 830,00 ¢ thereshouts, the amount varied. 1t was enough

to dre a director and o scorelary for o fnese resions, but we don't expect them
tor o v oactual placement. Their fob wilD be to coordinate and to develop
saterials and diszeminate fotormation. o r Area Placement Center is located

voo Ue

Inter=ediate school Yistrict. [ on't koow if vou have anvthing com-
coothat bt oW heve ioncrmediate diistrists that provide services to
ot b aisond seoweTED hewe e intermediate that will service maybe

S disuriara, oo Plino, ono o oounty basis, we have been developing materials

ey craviesine, arpiication lecters, that sort of thing.

- ey oo o o] teschicrs and we asked them to
Lo : T ooviebuate . 'rhien Lhis sunmer we're going to
rite v crdee nided Lo chsotors. We beft out the grooming
SovTien ESRATE the dPobh = el ol i have about 20 or so of these
i ot oheve them. Dohave enocugh of the units

Ve Dot e le aid v

I 1oh AL Nrve woand cow can de o with them what vou will,  We
. fodonorts 0 those fron oraer biaces and vou're certeioly welcome to do
Pl s

our Reciona: Placement Covnmittee has elected to computerize the data so
vol e deveioped aocentral job bank modeled after the state job bank.  Jobs
it ocome in from oour State Eaplovment Ofrice are included. I have in my
crfrice o o communicatine mie card and we 2ot o printout every day of the state
Pobh bark and then we moake that avaiioble to our placement people who try to
CansEters to reier o those jobs. o We're just becoming sophisticated
cnousht to e some of our oowm iob fapar into wanat bank,  We get involved in so

e thinus it's hoard te talk about it. W run a summer employment program-

st 's oreaily a tough one this vear,  We send kids to Mackinac Island and to
Cendar Polng. We have vouna people working for Vlasic Pickle. Thesce 're young
women who dre primorily senifors.  There's a flow of job infor- ion
“ife kids that want co par.icipate
3o mart o =o there are o ot of voine on that [ think are healthy.

©orhink the bost thing that we Jdid this vear was to develop what we call work

inte tiae schoels and we try

cuterien.e munaoerment teails we el we put at each school., We made the director
g wcormselin ag N oschool responsiSie Ter it,  We gave them some tasks to
sccomplisin oo v et we said to then was, "You have so many resources in your
scionly o oo 30 SYC johs; wou have 25 work-study; (we have what we call

nerseratized carriculun for potential dropouts); vou have 50 job slots for
tliese peuple; vou have about 120 co-op jebs; now, put those together in some
Torm that makes sense.  You determine wour own priorities; you determine how
want to utilize them; whe's ooins to do it and who's going to be respon-
e for it," and we let ecach school-then struct :ro thelr own we . & experi-
oo prosram. The hip advantase to this is now counselor feel .. part of,
fatner than semebeds chat fust retferr.el a kid to placement.  They can select

H

souny person for one of theae special proarams so now they are the good guys.

R
Counselors can now savoto g vouny person, "Jee, if vou'll come to school for
Joweers in v w, Lean help veu ver a jobhlY

My slide program is a 20 minute
husiness community and to

1 people at the building. It's poineg to 2o over 1e of the things that

P'vie said and it will make it a4 little cicover for son. T think [711 hold off

the questions until after 1 oshow the s1ides. [ owant Lo cantion vou, though,
Pr's verw siick. It's sort of a Hadison Avenue zpproach.  We have a communi-

Caticns department chat's vers sood and thev've developed o very zood slide

{ den’t know how to get into oo =itides.
taped prescntation that we'wve been showing to tue

Np
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owchools Paocar sehool district; 40 clementary schools,

. o to see i the side presentation is not happening in every
wero,om iobh oprobably weunldn't be necessary. What vou're seine
Lo ! At least one focarion, Our plan is for it to I ooen
oo enr schools to be part of the carcer educat tonal moded,
et ire avad lihvie for osoae students to be available for
et e, et work. Welre moviag in oa dirvectica, 1 othiok
: Wolwe Linde somie mistakes, we've boeen able to o correct
. . g ar onemt o venr wlll obe o better vear than this
et o of Student Ploecement, Flint Community Schools,
i Besional Coordinator of sSchiool Base Place-
. i Pobom, Anorican Voeational Association.
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Left: Speaker Ray Wasil, Director of
Guidance and Testing, Department of
Education, State of Ohio.

PLACEMENT-THE
ACID TEST OF
CAREER EDUCATION

Left: Speaker Lillian Buckingham, retired,
Baltimore Public Schools, Baltimore, Mary-
land.
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"PLACEMENT IN MOTION®'

by
Raymond A. Wasil

There are some things in particular I want to use as a structure and
some things I want to say about placement and follow-up and, in connection
with these, I would like to talk about public relations and the need for
public relations in placement and follow-up. If we do not have public re-
lations, we do not sell placement and follow-up or convince people of the
need for them.

Inservice the administration--I believe you must start from the top and
work on down--you must have the commitment of the administration before you
can go ahead and, before you move too rapidly, you also need the commitment
of business and industry. Now the next stop, as I see it, is the inservicing
of counselors, teachers, and so on. But let us go through just a little story
I heard.

I was at a business meeting listening to a man to whom I talked later. He
was relating a story about a man whose primary job is to go out and develop
unusual success stories, a Horatio Alger-type of thing, from rags to riches.

He had been referred to a man who was a successful business man in New Orleans,
went to him and said, "I understand that you came from the back bayou country
at one time, didn't have shoes on your feet, wandered into New Orleans, pa-
thetic situation, no jobs during the depression, you contemplated suicide and
now, here you are, one of the most successful businessmen today in New Orleans.
What happened, what is your success story?" The man looked at him and asked,
"Well, why do you want it?'" After having cleared up certain points, he said,
"Okay, here is what happened. I grew up in the back bayou country and came

to New Orleans, the big city. I was going to make the big splash and then go
back home with a diamond ring on my finger; but when I got here it was the
depression, there were no jobs.” I ran out of money; I didn't have shoes on my
feet; I vas cold and ragged. Walking along the levee by the big Mississippi
one night I contemplated jumping into the river and ending it all. The cold
wind was whipping the water which hit me. I left and sneaked into a restaur-
ant, sneaked by the slot machines--all the restaurants had slot machines at
that time--into the restroom and, lo and behold, all the stalls there had locks
and you had to put a nickel in to open them up. So here I am, no shoes, cold,
miserable, going to commit suicide, and frustrated to boot. So I sneaked back
out and standing outside the restaurant, going to head for the river, a man
came walking up the street and I panhandled him and got a nickel. I was clutch-
ing that nickel in my hand and said, 'well, I'm going to die happy'. Back in
the restaurant, I slipped past the slot machines, into the restroom, walked up
to the stall and, lo and behold, the door was open. So I did what I had to do,
sneaked out, saw the slot machine there, a nickel slot machine, put my nickel
in and hit the jackpot. I took the money, went out, bought some vegetables,
peddled those, bought a cart and vegetables, peddled those and worked my way up.
That is where I am today'". And the reporter said, ''Gee, this is tremendous,
this is wonderful. What a success story! Not only that, I'll bet you are
really grateful to the guy who gave you the nickel'. And the guy says, ''Hell,
no, I'm not."” '"What do you mean? That started.you off." 'No, the guy I'm
grateful to is the guy who left the door open."

44

36



O

ERIC

Aruitoxt provided by Eic:

S B . . . . X
Auwd Isatt thao what our job in plucement is, to open doors, not to closc

4

Cirew, aml o then to leave the doors open!  Therve is a4 little perception test you

can take,  if ovouw have aoslip of paper, take Lt out and divide the slip of
caper inte four scotions; just make a square, divide it into four s..tions;

i

in the upper tefo hand corner of that scction draw a dotted line ym left to
vizhe, In @ v lower teft draw a Line from top to bottom; in - .o . " right
hand corner - cire the word "stop'; in the lower right hand c. rner. wr te these

three words:  drum, sex and table.  Now, the first upper lef: hanti .o: er box
fe b= nothingg the lower tereo hand carner box means nothing., Nid »o print
Tanoen orowrite it Print ie? 1 osaid write it, didn't 1?7 L didiC o say "print'.
Tirat mistake, vou were notoLerv perceptive.,  What T oam trying to
Wo o dre not o overvy perceptive wvhen we talk to students about
terss of how thev percelive what we sav.,  Students perceive on
oo Lvtis o od thelr vwn frame of reference. You should have written '"stop" out
Putoveo printed fr because vour froene of reference is that of a stop sign which
s the word Mwoeep” printed on it The same thing is true of students. In
Cories oo the three words, which of ther can vou beat?  You can beat two of

Gt Yon o Beat oo drum and vou can beat 2 table, but vou can't beat sex.

Wiat bowounld like to de now is to vo into a delivery system for placement,

Yot low-up and follow-through. [ see placement as the accountability component
T the tetal carcer education pregram, K through adult. Jack has talked about
thriz and this is ‘heroe T sce it coming from: Career guidance I see as a service;
coreer vducation [ sce as a cone.piy vocational education I see as a program,
and U oseo as the biggest problerm in placement or education the game of turf-
nanship.  Everybody has his or her little piece of turf and will try to protect
ir; whether v is the co-on teacher; whether it is the classroom teacher; wheth-
croitt o is the counselor out in the field; whether it is the business person or
the placeent person in business and industry; or whether it is the state em-
. ar Fervices. [ othink we have to get them all together if we are concerned
about oar vouth, for that is why we are here. It is for our students that we
are in business., We have to be concerned about students, not only during the
Cime thew are in school but also for o period of time after they have exited

ool So T owoeuld stronvly recommend that when we talk about placement ser-
viges, we tals about placement Services tied to the schools for at least one
verr arrer the srudents left school. And | would strongly recommend that we

o tor five voears or for an indefinite period through that adult education con-

DRRRTE I S

i,

Leorms

of emplovment or the job market, I see an immediate area-type of
¢t s oa recional employment market (and you have to be knowl-

B

then 1osee
o ¢ concerning vour regional emplevment market which may be multi-county
o omulti-district); then T see s state employment region and employment regions
aor o33 the difif.orent states; then | sce the nation as an ewmployment area and
Tollowing that the international cmplovment market. And then the question came
how do vou wet kids to move and will they move?"”, and so on. All I
an sav isn't this what cducation is all about? We are supposed to provide
students with information on wnhich thev can make decisions and choices. Well,
me of those decisions and cholices might be, "vou stay here and vou starve, Yyou
move away and vou have a chance toe wet a jeb.'" We have always thought of that
Littlie local jeb market. We can no longer do so. So if you are getting into
piacenent vou must have a fund of informution. You must develop it; you will
a0 ostart thinking about a combination of vocational and academic offer-—
; vou o will have to think about job markets that may not yet exist but may
st five or ten vears hence. T can see some of those things happening be-
e lecal areas cannot absorb the number of students we are turning out of
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school. Then, of course, we get to the problem, 'well, they won't move."

But, we have done a job of educating them in such a way that they know

where they can move and what will happen to them if they don't. We wait until
the last hour, the 12th grade, when we say, '"Okay, we will now talk to you
about your job which is 150 miles away from here." And then, as Jack said,

you transport them there, you put them into the job, you help them to get start-
ed, get them an apartment and everything they need and in three months the
student has come back. What is so unreasonable about that? We should have

expected it.

Talking about placement and orientation to employment, we are talking
about beginning with students in the lower grades. This is where the infusion
of placement into career education comes in; where we constantly provide the
youngsters with information about areas of employment as we talk to them about
career areas. Do you realize that if you have a language ability and a skill
you can go to Saudi Arabia and make good money? So, if you are thinking about
placement, begin at the lower grades and not only at the 1lth or 12th grade.

I developed some overlays which I have used with people to convince them that
placement services are viable services, needed services, something that will
help them. I divided the overlays into units and would like to go through them
and show you how they could be used. There is no such thing as free money.

If we are going to have placement services, we cannot depend on Washington to
give us the money; we cannot depend on the state departments to give us the
money because in most cases they have less money than they had before and we
cannot anticipate any money from them to become available because primarily

that money is for vocational placement. We must take a look at what we shall
have to work with in our local districts and if counselors are involved--and
they should be--then we shall have to talk about re-allocating priorities;
whereas a person was doing a certain task previously, he or she may now be
assigned to something else; therefore, in order to bridge the gap hetween the
priorities, we need inservicé training to show the persons involved in as simple
a way as possible how to do the job. In terms of placement, I have heard some
of such comments: '"Who, me? Why should I be involved in placement? I am a
counselor.”" Or, "I'm a DE teacher and I have got my 12-15 kids." Then the
administrator comes along and says, 'We are going to have placement services

or else. And here is how we can work together." And this is where we must
have "idea" people. You have to break the traditional mold and find out things
that will work, like bringing people in from business and industry; like

using some CETA money for placement and follow-up. A blending of available
funds must be made so that you have a total comprehensive program of placement
services: placement, follow-up and follow-through--pulling ir the DE people
and showing them how they can benefit from being involved in placement services;
opening up your region in terms of employment; involving the teachers by in-
servicing them in terms of employment and employment opportunities so that when
they talk to their students they will be talking about jobs being available in
areas other than where you make chairs or whatever else they used to talk about;
showing the students that there are other things to do and in different areas
of the country. Once you get a student to move, you can tell another student,
"John Jones is now living in Minneapolis, I'll give you his address so that you
don't feel lonely, you can contact him and you can talk about the old school
days." Placement service should be a cooperative, harmonizing type of activity,
not a competitive type of thing because what we are in business for is to help.
students. Here we are talking about the end product, helping students take the
next step from the world of school into the world of work, that most traumatic
period in their lives. Do we discuss with youngsters that they must look at
e..ployment in terms of not only getting a job but keeping it and moving up

the ladder? These things are part of education. These are the things we should
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be doing, can Jo, and we can educate those people in. our schools to do so.

Now, in terms of a structure for placement services. Let us talk about
some of the things which are necessary in establishing placement service, i.e.,
vou have to assess your district in terms of what your district expectations
are. Is it a college prep district where most of the youngsters will go to
college and is it what the parents expect? 1Is it a rural district? Is it an
inner-city district? Or what? Such assessment is the first step in your plan-

ning. Then vou will have to assess what finances you have available and how
far vou can go with the available monies. You will then have to look at ad-
ditional sources or resources for money. Then you will have to look at the

tvpes of community within your total community; the business community; the
industrial community; the parents as part of the community and their expec-
tations, and so on. You will have to gather data and do a study before you

g0 ahead with placement. Then vou will have to measure and evaluate your
<chool system in terms of placement. What placement activities or follow-up
activities do you currently have so that, when you talk to people in the com-
munity, you will not talk about, "here we are coming, we are going to throw
everything awav that has been done and we will do it our way from now on.'" So,
we have been doing college follow-up, fine; we have been doing college place-
ment, fine. What that means is that those whom we have not placed in college
also need help. So, now we will be talking about comprehensive placement for
all students who exit school. When talking about exiting school you are talk-
ing about the Aropouts and the stopouts as well as of the graduates. So you
look at what vou have.

Before you start a program, you do an evaluation of everything that is
there; you do an assessment, then you pull the people together; you talk to
counselor: and vou inservice them; you talk to teachers and inservice them;
you communicate with the DE and the co-op teachers, so they don't see this as
a threat und you show them how they can work with you. You talk to the prin-
cipals ard the other school people involved. You have your structure set up;
vou have touched base with everyone; if vou begin from the top and get admin-
istrative okay, you have very few problems in terms of having people along the
way working with you. Jf some say, 'Well, what will happen with placement
services, will they grow?" Yes. From the Federal level on down, they will
a«row because placement services provide accountability and we are being told
in education that is what we must do, "either be accountable or we will come
in with voucher education, contract education, or something else; you are not
doing the job." We will develop accountability and we will develop public re-
lations. You cannot help but develop positive public relations because you
are now talking to parents and people in business and industry. They are now
developing things for you. Kiwanis is obliged nationally to have a vocational
committee or an education committee. My personal experience with KiWanis has
been that they have money and expertise; they represent the business community
and all they are asking of us in education is, "Folks, tell us what you want
us to do, how can we work together?" In the past we have snubbed them. They
have called school systems to talk to someone and no one would talk to them
because the administrator said, '"My job is to run the building"; the teacher
said, "My job is my subject area'; and the counselcr said, 'Well, I do not have
the time." My contention is that the counselor is the person who has the time,
or who should make the time, because of all the people in the school, the coun-
selor is the onlv one who is student-oriented. T see the teacher as subject-
oriented, the administrator as thing-oriented in terms of making things happen.
Decisions must be made in terms of placement services. We are establishing
for example, "Whom do you serve’ What age group? All students? Part of the
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Wonps s My duth b Tith s What de o vou wano to do? Do you want to

provide covtain twroe 0wt ities in oschool Poovou want to co-op them?
Whao! o oaand ot st o nhin s sheatd be listed and documented.  When and where

doowe do It Do e tn ta o wchool s Do owe WJdo it atter the students leave the
schocl? Do owe T TL i cosmunity centers! Yhere?  And then, When do we do
Pl D e sl U i the sprinz, Sl winrer, junior vears?  Senior vears?
The o sre oo de docisione, i owoau o Lo oan viministrator and say, "Here are
it : : e wili ask is, "How much will this
costs o Wt b ovene e Tl Jhat setivities dees it incorporate?  What

e te wl DD e Do b o0 Ghar resitbis woatd vou ewpect which can be docu-

e be w ,
g I L PR nlaccnent service svstem vou handle all of
TR L ; G4 evoriate cost o tacters and the rest. The first step in
R A I N TR i t= ¢ Jdata baseo You cannot operate
Wl Lo - miovments foebsy data on colleges; data
R T R CUPR I PR Poh aad duat oon o co-ep programs.  [f oyou
v conpuer, v crivition into it and this computer can

chuch T nacl te o veu so that vou have {t broken down anv way vou want., If
van Cnive ainooenpover centact file veu can gencrace thousands of names very
quiosiwvy then vou Hoawe that tvpe of informaction.  I7 vou have a Chamber of
Correrac, it can previde vou with o lise of the industries in your area based
e Lite narmhey o poente they cemploy and the type of product they turn out. If
Yoaie of these thimus sre available and vou want a good tie to the employment
ety tore o look v the vellow pauses of vour telephone book. Employers are
Al tisted there alvhametized b career areas, all vou have to do is to dig it
UP. S0 e s sDort it et stindent s, I'f vou do not have a computer, you
e Sirvie wourer or knitting needle, you could
re aeorpeooiehied, This constitutes a desk top computer
suenter o vhere thev have computers are having so
Pl omputer that they are going back to the McBee
woioareas,  Let me tell you briefly about
: : L ey cnothis tvpe of card, or something
S S O A oper oo the oo there is basic information which can
srovi e vouocith b vs oy ve ean Tide date in terms of contact, and so on. On

e Tedt e dermation o oterms of voecational programming, vocational
traie i P 3 i nad . i the uproer eolumns there is information
VO Wt N mole, antitude, vace, height, personality, course
wors and clisdvane ceos rhis v, On the right hand side the student

ar siee Ls interested for cmployment;

(o tos T O Lhrew e i Livioh
: s o the hortom, abacateclism, school course work that was not vocationally,
bue swlll-ovicoed, drausportacion avaliability, past school record. Fed into
Poooigt e, v o b e Gisr of nares of those students who are inter-

eavea dnovodns dnroo o toorronios os othedir firet cheice, second and third choices.

; i :
" TR iny prion en o absenteaizm, and with some emplovers that is
Vi oo { P ; ol o abonr o triple A rating and one of the

thre AT s acten oo, Atvisaldes Attendanoe and Appearance.  In terms of

. , when Ted fato o computer, vou could gener-
B B A I VN T T T TS0 o sedectives Teliow-ap, let's sav, for just those
students who oy vluated D00 fhe aote booy o shep. Youocan get information on a
srudent whe hias oraduated froe one cccational pregram and the follow-up shows
e or shic Is pew worbing in auother ares,  iors of things can ' done vith this
ieel oo cormet, denendding on the information vow osav owant in yveur particular

S
g

LY
[ REEA
AUt loinie mors o post g probiios for some of vou in terms of how that is used.
o= nsed tooprovide dntormation in terms of groups of students who have prob-

tes related to avoirmie o0 that the counselor can zero in before they are
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referred for employment. It is not a concrete type of thing. It indicates
that this is a problem area. In-:the upper right hand corner you talk about
disadvantages. You talk about the physically handicapped and what types of
emplovment are available to them, based on any physical limitations they may
have. It is not a job match as such when you are athering information based
on problems vr skills a student may have and then referring that student to
companies which have indicated that they will employ such type of person; it
i» having sources of information and being able to correlate that information
rrom direct groups of students to specific types of employers. Data on jobs
is not difficult te obtain, neither is obtaining data on colleges a difficult

i

matrer.  lLet us talk a little about data on employers and how this type of

it can be kept. Wo developed an employer card, assigned a number to each
company and then a prefix number. For example, wholesaling might be W and
rerailting might be k: then on to 10, 20, 30, leaving a gap of 9 between in
cise vou wanted to fill in other companies at a later time. We fed this in-

tormation initially into a computer, then into a mini-computer. We could have
sone just as well with the McBee type of card, put that information on it and
pulled it off. You add information on this card as for example: whom the em—
plover hires, whether zraduates, part- or full-time; while students are in

scheol, part-time or during the summer, during the fall; whether an employer
wil?! hire a dropout, a vocational student, a disadvantaged student, a phys-
ically handicapped student, a slow learner; the number of employees, the size
of the company, the age bracket for employees. 'f you cumpile just this simple

tvpe of information you will have a good handle on the employment market in

vour particular area or in your particular region. Many interesting things can
be done with such gathered information. Some school districts have done a mail-
out to employers and have received a list from the Chamber of Commerce or made
one up from the yellow pages of the telephone book and, in some instances, got

a listing from state departments or employment services. When they received
about 50/ or 607 returns, they did a second mail-out, followed up by phone
salls, ete.  In small school districts another approach which has been used is
to release students for one day, break the students into interest groups, have
two students go sut and contact four or five companies which are working in the
area in which the students say they are interested, having the mayor send a
letter out with rhe students or announce that this is Youth Employment Day or
Youth Employment Week, depending on your particular district. Another thing is
the use of public service radio and TV to announce that this is about to happen.
Do whatever is bast for your particular area. We did some very interesting
things in one small section of Maryland once, Harper's Ferry. There we did a
survev using adults to make the surveys and generated a lot of information
being gathered within a week in almost any area, depending on the approach

being used.

Now let us talk about other types of data. If we work with students we
shinll need information on the dropouts or the students who have left school.
Now, in most school systems you will say, '"We have 10% dropouts or we have
1,000 or 500 students who dropped out", and then the question will come up,
"Whrv did thev drop out?" Well, there are five or six official reasons for
dropping out. When they are working with their parents at age 16, they can
drop out; or when they are partially employed; or pregnant; or this, that or

In terms of accountability, we can generate a lot of information

tive other.
For

coneeraning need areas in education by doing follow-ups with dropouts.
example, in one area we followed-up in a school district to learn how many

iirls were dropping out of school and checked in the main office the reasons
tor drapping out to which we added five or six other reasons. After a mail-
e followed up with telephone calls to find out why these students had
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centaso ot o students telt that the
Sy o cethine of interest to theom.
1 ooap wie i o couple o prograns
redit boasise Atter these programs
cooterad e ropeats decreased. Out oof
e ddav, we oltered one or two in

thoew oo e ta schoel for these
Bl conhd Be onsed for some progran
Poned with i oatheving in other areas
oot e ey sribing information. Again,

tor:
find

e bowh il we were looking

e ey we wanted to
Teeoa the resson tor dropping outs
L i <ov thait no one conld

ichy them take that second step; we
Lo i e comnaeline and job gulid-

wurroat o thise Did o Lhev take the GEDY

referred
avail-

Ve=cptor schoeal ! Were thoev

Aadditional

Lol : e ot Procams
feocuard v o D noTe that some ot the reasons
isons tor dropoing cat. o We found that stu-
Boocuse they Jid et Tike a certain teacher
o coav e ol oronramy or hecav o someone
her soeosrab fers oot home, and with just a
i oo ddneacionnl o structure and
- Che o st edip was necded. The
©orn vheow ol oo e Uo g counselor. We
. Desouy o riche o chool o gen oa full day oo
IR o HERSEEE aple ol courses at
o o Yol oot in the seeond scemestor
o oo soret iy contd keep him o in
N b ol it osuch tvpes of
ol L cumesLation so rhat wou have
trne sSindents Pecd on in-school anetivi-
i : ticant, skills, attendance,
) oy tiamnsnertag fon, whoether itois
: i oemplovers and vou have
St Boeve Tett sehool prior to grad-
U S oo thhe ctadentss T o von can
o AT pnonted d broucht boci,
oo ' \ el ven e i!,, it
s : cotgerned, it ois prob-
P L i vt perationy cYow can
e e fv. o can o send
e cd ! T, e bhe
T P oot I 11 ldv
g v riatosu C. ohe wa beaatifal o oand
duoree st cr il In snorthoand, tveiae and
y b o but not accepted.
Toro bt p s owavineg, T
IS ! Podo omy best
Lodret poronsily Urastrated bocause she
ver Yeosent o this cdrl oot for two more
Po disvusted with us tor cwven sending her

coplevers o

the peepl. Cintervioewed her



and asked, "what happened)  Were her skills low?'™  "No, shorthand was good,

tvping too.” "What about appearance?” "Good appearance.' "How did she pre-
sent herseli?"  "Oh, she presented herself well." Here we were, becoming
really fruscrated.  But [ finally got one little bit of information from one
of the personnel people.  She seemed a little immature. "Well, immature in
what wav?™ "oh, the sigele.' '"Oh, she giggled while vou were interviewing
her Myes, that was it.' L called other interviewers and asked whether the
Lirl scered immiture aud whether she givueled while being interviewed. Three
01 them indieated that it was se. The zirl, knowing us, did not giggle when
o talied to her. Goins out for an interview, she felt under pressure and
Ving. She thus lost the jobs. She was willing to chuck two
reining and skill out of the window because of this kind of thing.
Powed up by bringiag stransers in to have her interviewed; she over-

ver i bins then and Landed a job,

ihient we Bied ue, hish school football and basketball hero, triple threat
e, cocd student, personable, just Mr. America. He was looking for a job
lurin. the summer as he was going to college and had a scholarship. We sent
i ta 1 job which paid almost $3.00 an hour for 40 hours during the summer

olis overtize pav.  All he had to do was to show up in the office and fill out
the forms 7o hid talked to the man who was going to hire him and he said,
1.1 would iike to talk to him a little bit first because I am an old jock

Selt and 7 ohave seen this kid plav feotball". We sent Joe for the interview.
Tren he was back and 1 ocow him Dn the hall T asked, "How did things go?" ''Don't
St te o talk abeut it.' "What happened?' "Didn't get the job.'" I called the
cenlover oad asked him what had happened. He said, "I don't know, that kid
nnoen the odoe of his seat ready to run. Not only that, his color didn't look
toao sood.” %o 1 talked to the boy and asked, "Well, what happened, Joe?'" He
mswered, Mwell, Mr. Wasil, the night before I got to tninking about it and I
sot wo sick and nervous that I threw up, I could not sleep all night thinking
aboet fv. The next dav I could not hold my meal down. I got in there and I

v iried sweating. The only thing [ could think of was that 1 had to be there
feer 1 owanted to zet the hell out." And he did. Now, here is a boy who wac
“~taitw acclimated to the school world, but that employment out there, that
“irsi. thine, se!  And we were sending him on to four more years of education!
\¢ the end of that four vears, I think he would have just as many problems
woing out and interviewing for a job. As you talk to personnel people, they
wiil tell vou that college graduates interview more poorly than most voca-
tionallw-trained students. Some vocational students have had some training
throush their teachers. Verv few college graduates have or have had in the
past.  So, pre-employment training is necessary. Who is supposed to help with
sre-cmplovment preparation? If you have a placement person, or if you have a
mnsclor, the counselor can act as a facilitator and feed information to the
reache rs. Lot me 2o through some of the problems students have and which you
or [ would have. Where do we start to look for a job? If you were looking for
. jeb Lomorrow that would be your first thought, "Where do I start to look?"
ihis school sverem, that school svstem, this state department of education,
tihhit one, this state, that state, where? Who is supposed to help us? Those
are the questions the students will ask at school. "Is it my counselor, my
teacher, my vovational teacher, the state employment service, who?" And those
Are lesitimite questions. ''When do we go out and start looking for a job? In
aur senior wear, the spring, the winter?'" There must be some time schedule
which we con provide for them. Where do we do it and what do we do, both for
cocational and cellege students? And the very big criticism of vocational ’
oducation, borh at the federal and local levels, 1is, "You have students who
Have received trainine but do not have jobs. So why provide vocational train-
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inug 10 oo 7 e avadlab e dere we ser back to what omertioaed before;
we miastoov e de the srtudents and the peopie in educativn with intormation

an ok e cver aad oabove our local job o markets and oot during the students

Jh et el in the 2th ond contivaing throwsh the 9th, 10th, tlth,

nd T s Shen Belp with the spocific problems <tudents' have,

for el ciolostart to Took for g job o oin this cosamnice! What do

I whed poos i o oa joby e ran, P'mohere for oo iobl Manv students
Fon S ~loh that attitude and rover cet the job. et pe roll ven

in a summer woritshop which we ran for st e i had

abour

arduit e S ped cat o of o schoeol. This parcicular stadent s oon when we
talacd 0 o0 s iitie s i applicati noiores and where to 0, thoar it was all a
Banchoor oty s be o had been ount and Locked dhout 4 one s siies Lar a0 job
v i oot There o ~at with his shirve oo 00 s waist,

5

Soavein! " i U Cocomi o stiexice ut oon the oo 0 i head. When
N i SETIE fyohe answered, Lol D went cwut ot 0L hod Tor jobs
il oo e said, "Sow. i von are roeativ ofacerested in Cind-
oo Pl re s T help o vou, but vou will have to tedlow soe fosic instruc—
Lirns. Die o 0 i) where doovou want to owork?" He wanso b s ik in g opas
sLations T s araouate of s auto-mechanios prowros i e oald uot oget
pofeb hos sos e pob omarker was full, Par he did o want ot S0 0T0 oWt inoa cas
SUoati - o Pothringy minoer repairs, tooe—uany oand osoooer o e s, T went to
N oot onelled in with mo o car and 1 ocalled the s orer aad asked him
Pt ot e bedp oand he osaid oo, Pothedr went te o oanothor oo station, the
R oot D oasked it o he ncedod anvbhady vhio o was trained B oanto mechanic
and b did o t to about + ¢iaces tixe that. S0 ane wonts to hire me.”

Cov o o L tee shir

i-, just trv it., Tdomerrow 2o
cetorid o thar LJhiirt open fto o vour sovel, pratosome she
cver to the side, den't siee ap at 4:00

it them at S:00 o 9000 o, the business

oo Touy reet, work

shovs L0 o beeee then, park vour o

w3000 o e ther are busy, don
poevioei, Lo then oaroo stack period, uovbhe gt 2:30 in the ciGevraoon, 10:30 in
the mevning, You are dressed as thourh voeu are readv to cori richt there and

then, .ot than J comb out of vour hair--that's A wespou--0 io, huy vourself
A CoRC, murice up s copversatiov with thie man, how's the wosther or something

of chat s orn and ler hiim know that veu are interested 1o workino.' ile v nt

ciop and the man was not hiring anvbody Fut reterrod him to

SOMeVile visw. Mo owoat te the nest one, asing the same approach, and zot the
joh. It fusc oo that little bic to «et this boy aroand. e wanted a job,
but he did nor koew how te do it and he did not know what the emplover's ex-

into Hne

pectations were.  As far as [ oam concernced that is part of the cduecation for
our vouth o and we should be doine this, answering the questions: When do T go?
How do ! dress:  Ave therco any forms to be filled out? s ther. coing to be
an oiatervies’  Whot otupe of questions witl o obhe asked? Wi s e Re oa test?
toso, what type ot questions are on the test?!  And thos o e thinas Coran
provide ior the sindent.s,

Nevw let us et into some of the thincs which conse 1000 0 tadents to lose
a dobe o o ocxoender What oam Tosupposced to dol 1 findshed (oot Soh o oan hour
ayo, the bons came up o me and said, "how about sweepine g leaning up
joh.  Myodeh o to run this

avound here” L ocold him, "no, that wosn'v ooy

o . e f N .
machine cver bore ™ ory "The boss come cat and asked me toowater the s lant in

his oftice snd dast his desk and ©otobd hisa, "ao, av dob o0 oot of 1 file
* R ¥
clerc.” ot behold, T lost my job. 1 do not think tiat we reach students
that their iobh s ore than just one specific tasky that their ionh is to work
t ’

with other peopic within that company and to oot alony with then; that theiv
job is to sl rhese and other thines: that their job is to meke their working
conditions a4 sleasant as possible and if that means br. o ie o Afriean
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Another area is part-time employment. What are employers looking for
when hiring for part-time employment and how can students get a part-time job?
We found that students do not know where to look, do not know what to say, do
not know how to go about getting a part ' ime job. So we developed this bro-
chure, "How to Find a Part-Time Job." ‘leachers, counselors, and/or placement
specialists ¢ scussed this with students. We also found that most students
do not know ..ow to interpret the Dictionary of Occupational Titles (DOT); a
lot of other people did not know this either. So we looked around trying to
find out what is available in the community to give access to students to
career and job information. Well, there is the newspaper and there are the
vellow pages in the telephone book. We got in touch with the telephone company
and asked if they would work with us in developing a miri unit which teachers
and students could use in the classroom. They agreed and even provided the
yellow pages of last year's telephone book. Since then, we have seen stacks
of old telephone books piled up in corners, beaten up and rag-eared, showing
that they are being used. So we developed a brochure, 'Let Your Fingers Do
the Walking Through the Yellow Pages.'" If students want a job in landscaping,
for instance, no matter where in this country, they will find '"landscaping'
listed in the yellow pages, the address, the telephone number and even illu-
stration. And this does not cost them a cent. This will be a lifelong skill

we will be providing for them.

Going back to application for employment, we have developed somc sample
application forms and distributed them to students. This mini form, "Your
Application" was explained to the students. We told them that most application
forms could be 4 or 5 times larger and that most of them had a section which is
a release. If students signed it, it authorized the company to contact the
school to get a transcript of the students' grades and records. There is also
another section on the form indicating whether the students are in good health,
and so on. When students saw this they knew what they were signing and what
the implications were. Students were told ta fill this form out before going
for an interview and to fill it out truthfully, otherwise the interviewer might
find out a lie and they would be in trouble, would lose the job, and have
wasted their and the interviewer's time. We found that many students went to
employers who had no application form. We developed an application form, gave
the students 4 or 5 copies each and asked them to fill the form out prior to
going to an employer so that the employer had the information on references,
social security number, previous employment record, wage or salary and a little
check list on the back. It is the size of a dollar bill, only yellow in color.
A student could take this to an emplover who had no application form and tell
him, "I know you do not have an application form, I am interested in working
for you. You said you would have an opening in a couple of weeks, here is an
application form I would like to leave with you, it will fit in your cash reg-
ister, you can tell it is different from a dollar bill, it is yellow,"” and so
on. And it works. They are cheap to produce and a great help to the students.
We tied this in to a little publication on application which we gave to teach-
ers, orienting them to what the procedures were in filling out an application
form. We found that many teachers never filled out an application form in
their lives. They had gone through high school, college, got a job in a school
system; they had filled out some forms but they were not application forms, just
an information sheet, because there was a transcript of their records rrom the
college. The teachers did not realize what students had to go through when
hunting for a job. We really shocked them because we got copies of application
forms used by major industries and which were 3 and 4 sheets long. Some of the
teachers could not fill them out and here we ask an 18-year old to fill them

out!
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Getting i toneh with the awwspapers coscerning the want ads. we devel-
cped another wind uedic area, namely the use of the newspaper,  We all know
that there are 2 Jdivrerent kinds of ads: e telline of available jobs and ads
I foh seckers, Then sbout private emplovment azencies?  Students need
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At MebDonald's was very unhappy there.

s, vhat thev do charge and what thoy
want ads. et
For example, vou look

students on One does

ally girls.

d which savs, "Excellent opportunity, urowth
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teld him that he was making monav

-t Tove te have his job. fie said he

Ve asked if he knew the charpge and

T G ¢RI US| Lo Lenss
e i e e hoan b nt- would sy for it as they winted to sco
i e S eSs. e guil s . doprivate agency, called me and said
fie ob owithe onatioe i P vierial position or the potential
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cost o himr ewd he syl See o oLt MeDenald's was filled by oan-
Slier stadenn. Woe foen o 1 had quit had been transferred bv
the private caplew ‘ RN wald's the other side of town,
He asked nwe, v T sai i, MYes " "What if T oquit, do |
still hoave to pae Ve v N tev cavorthe fee, even if vou quit.’
ool L othat is oo oL but teld wou aboat ic, vou und o-
stood It, vou ma ool that fs Jhatl." Butr there are vounsters
who Call iovo o Shaewt havie wWoany pro cioas information.

hove Is ancther tring o o ppesiney into which all the slower and
POOTCT VOUNUSEOrsS o, 55U e, St oads for eptovment, for example, "Job
onporcunitye, 12,000 or AL LO0U 0 vear, we will train, no cost or
anvehing olse.” Vb vaiunuster cers te the soite of rooms, the interviewer
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Wil oheels o wou. Ihids ties inowith o rhe tollow-up oon the voungsters

vl Lattoachiod bowe tied that intormation into oo omore up-rto-date one on-
Civted, " oninyias Ahout Leavins school!" There are several othor brochuser we
Sar esamvle, on part-time emplovaent, and on summer emplovme: 11
crenarved to provide teachers with intornation and hedn. It
cocdeand von o can Jdo e,
Guyeoare e, W is o hesume?", shows on the back g sample resume which

it
Cai b5 Maere s with ciditional informadticen.  Por esample, otalked to som

SGorsannel neeplo ol asred then, D von Feceive o resume Jromoa person, whiit
T ooy e tieon Lo 1'[].'” “1&::.' I‘:;;)]..icd, ““-':t‘]], woe o otetoa i oY resumes and thew
are hasicalle all othe same. 10 wounssters, or whoever is applying, would in-

colebter with o resmme——and we have some accompanving letters 2 opayes

qot owant--short and sweet.'” S0 we got toec her with the In-
quse woe Tolt thev were the best ones for teachine about the

'

vinvine letters.  We developed some short stateme: s which

fowof s, such as; "Dear sir, arce wvor looking for - ocone whe

toowerk s Uowonld appreciate vour eonsideration of me. D oaraduatec
v . . . . hich oschool. While I do not currenclv have a lot of work

would ap; rociate the opportunite of working with Uniced States
Erief resume of me tfor vour consideration.”  0Or one like

T e besed s

Sy "hear i, for the past 12 vears T ohave beon involved with o company
e Pah iU was Lo provide me with the skills accessary to meve ahead in Pive.
S enleted mr oapprenticeship and would appreciate the opportunity of
orefintine fromomw 12 vears of training.  Your consideration of me as an o
Glovcee woubd be omest approciated.” 1 osent this out to a personnel man to sy
o renction and he said, "Cewe, this s tremendous, this made me want to

Fo ovme to Fiad ont what the kid was talking about and where he got

Sis Yo ovoars of esperience.  When [ ofound it was in school, that really tickoed

me ol Another one; "I have looked rforward to zraduating from high school
ad tinding emplovment.  While | have not had the oppoytunity of acquiriay
of work emperience, vou would find me a good employce. Would it be pos:

sikle for me to come in for an interview?!" With such a letter you force a ro
aotion.  The companv would have to respond, "Ves, vou can come in," or, "Hn,
o ocan't. All that is bulilt into one little paragraph.  The voungsters love
tiis kind of thing. fhey sit in the study hall and write the letters: thew cin
serceive the vialue of then and this is a positive attitude. Some parents ¢all

a1l oask 1T the s can hawve copies,

Sou will risi thar the materials vou develop, like the flvers, will it 2

porson.  Sou will ner find them in the wortepaper

. N . PO PR T .
T Do e, T R R AT

e oo will 1ind vouncsters from other senools settine thems son o will et

ghome cotls drom ther schoolay von will Tind that parents, broch vs and =i=ters
H i ro o b thiee re Tonive s ask o for then.
Saooothier i Dot bl fron o s rintemdent wine oo bed 1o

T tivoras.s D askes Biaowhot tor. anawered, "My daucnter s
0 e G0 b e tine ont et Dowanted her te lock throush tiem be for
et Lo Lot soar oo gobl " told himothat thew were net dewveloped ter ber
T, i NN Gut, Raw, wvon cnow shen ve Lalied about these things botor
foepnarent thoar they boudl oo st od sood pointas Uhat we Lve done in fustoade

Ui, % o0 can Tilt odn owhat wen want.  but thev contain the basis
v leave the tescher the flesibilite ot filline in, 1 the teacher

, "

r sLnbenrs WD Lo v te ©oresource manusloon o vesume writing which o is
Ch et o] Chere are same oood o ones—=—tine, et thes o abead; but we have clven

Tl st hich o bt
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A graphic art student developed another f{lver-type of information--1I
think I paid her $15 for it--and she got a job as a result of it. She had it
in her portfolio and could say that 10,000 of these were being circulated
nationallv; it contains just an overview and hints, just one sheet, 8hxll,

colored, memo stock.

Then we have to talk about hehavior adjustment and here we talk to young-
sters about competition for jobs and why they had to do certain things, such
as filling :ut an application form, dress in a certain way, and we tied this in
with the competition with wnich they were familiar at school. For example, "Tf
vou 2o out for football and there are 200 kids, how many would the coach pick?"
"nh, 40." '"Okav, the coach picks 40. He picks the best, right?" '"Weil, ves."
"If the coach said 'put on a football helmet and uniform,' would you do ig?"

"Wes." "Jould you have to do certain things?" 'Yes." 'Does every girl who
\nl
wints to become a cheerleader cet to be a cheerleader?" '"No.''--and so on.
with com-

";-11, vou have been in competition all your life, you are familiar
petition. It is just a different kind of thing. Now, the employer is saying,
"dress in a certain kind of way, act in a certain kind of way, show up at 8:00,
either that or vou start at 12:00 at night and you work till 6:00 in the morn-
inc. But that is it.' We are not here talking about competition for prades,

we are talking about competition for things at school."

We have overlavs and slides of each one of the flvers. Teachers have an
option of either using the slides or the overlays, whichever is most comfort-
able for them.

We also found that some employers were not familiar with minor labor laws.

Theraefore, on a little card, we printed up some minor labor laws with cur ad-
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dress on the back of it in case they wanted such information. A youngster

came into mv office to pay back a loan he owed me. We used to lend youngsters
some monev to provide them with transportation until they got their first pav
check. This particular bov had been working for 2 weeks. e came from a poor
familv, no father; mother and a number of children, and he happened to be the
oldest., He came in to pay his loan. T thought he would be very happy. We had
been following him up prettv closely for he could either go gzood or bad. He
scemed to have better than average ability, but never had a chance to show; hc
came to school with lice when in the elementarv grades, just could not afford
to keep ¢! an. He was alwavs in trouble because the other children made fun of
him since he did not have clothes as they had. I[n the wintertime he came to
school in tennis shoes which were all ripped up. He was a minority group mem
ber, an Appalachian white. His teeth were rotten. Later on he got frec meals
and the others made fun of him. Now he was out of school and wanted a job.  lie
said to me, "Mr. Wasil, T went to that job every day, it was a disappointment
to me to know that [ had to wait 2 weeks for my pav, bt every day T was fig-
uring mv pav in mv mind. 1 knew to the pennv what T was going to et when |
sot mv pav. [ had part o1t that monev set aside for Mom and for mv kid sister.
I was coing te be the man in the family. [t made me fcecel good. When T got

the pav check [ looked at the thing and the pavy was $1.60 an hour; it wasn't
what | was supposed to get and T blew up and velled at the man who gave me the
check and cussed him. When [ 2ot out of there, 1 looked and there was city in-
come tax, state income tax, federal income tax; but nobody ever told me that
thev took it out of myv pay. 1 thought thev took it out of other people's pav,
not mine. Now ['m paving vou back the moncev [ owe vou, but vou don't have to
get me another job.'" [ called the emplover and he said, "He is a good kid, we
like him, in fact, he is very bright and we wiant to meve him up in the company

o8
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and want to hielp him. I have a personal interest in him. T cannot understand
chat hapieoned" Afrer 1 had talked to him, 1 talked to the youngster, he apol-
welzed and his emplover practically adopted him and moved him up to assistant
mianazer in one of his stores. After that, we developed a brochure, "Your

First Pav"--outdated now, and in it we explained the pav for 80 hours work

and the deductions.  Any student who graduates or doesn't sraduate, who exits
school, who does not have that information is let down by us, tor 1 think we

a8 wlucators should help the vounusters to adjust to life and that tvpe of
thing, I mentioned above, thev do not know. 1f we have a choice between 2oinyg
through mvthology or teaching students something of this sort, saving, "Okav,
we will have Geometry TI, which is really general math, but we will call it
Geometry IT or Algebra IT." I think we have an option on this tvpe of thing

to wive to students, an obliuwation to provide students with it. And one can do
“Aatever suits ene's particular school district.

We then developed materials for contacting emplovers and also some internal
Pines of communication so that teachers and administrators would know what the
minimum wave was and when it went into effect, etc., becausc our idea is to
ducate the peovle in the schools so that they, in turn, can educate the vouny, -
sters.  We developed newsletters to go to all school systems, to counselors
with additional copies to the administrative staff in the school and to be
posted in teachers' lounges. These materials were again on an 85x11 sheet to
provide them with information that would make them more efficient in teaching
or working with students on pre-emplovment preparation.

Let me now 2o into follow~-up and follow-through. [ have some strong feel-
inus about this. I have looked at a lot of follow-ups, uone into offices and
seen the follow-ups in nice little binders on the shelf and asked, "Have vou
done a Tollow-up?"  "Yes, we did one last vear and the vear before and the vear
butore that." Usually, this person ha. .one back to the university and picked
up the form which was sent to him/her as a follow-up form, turned it around,
put the school name at the top and sent it out for a rosponse from students.
avbe it was 3 or 4 pages long with weird questions and the response was 207
or 307, tile/she does not know what to do with the information they got back
other than to find out what the students liked or disliked. Now, a follow-up
has to be developed in advance to ask for specific types of information which
vou can use.  Therefore, cvery question has to be studied intenselv. You must
determine whether the addition of a certain question has any value for the
follow-up and whether vou can use the information vou generate, or whether
puttiny a certain question will incrense the number of returns--and vou will
find that structuring and adding certain questions will inurease the percentaye
of returns. 1 will pass out to vou 2 sots of follow-up questionnaires we usced
and explaia. One is a sheet of tae paper, twice as thick as the usual paper
which means that it costs twice as monch as the ordinary ream of paper. Tt wias
mailed In an cavelope because vounesters respond to it, turn it around, scal it
m-loreturn it to us,  We found that when sending it in an cavelope, the return
wassareager. We also found out that 6 vou could talk to students about the
Podilow=-up in advance, have them put it in an envelope, address it to themselves
it their heme address, the percentasze of returns increased.  Now, [ am in favor
a1 o hase line of a1, 3, or S=vear tollow-up with, perhaps, a 6-month follow
iy for vocational students,  Let me oive vou the rationale of the base line.
ihe base line is where vou take a follow—up form, such as the one | oam showing,
Dave the students Fil11 it out wvhite still in school and that is the base line
information.  Questions such as, "What do vou want to do!" "Jhere are vou
codme " MThere are vou trained?” Then vou tollow this up with o follow=up

oY
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torm, 6 months if it is a vocational follow-up, or a vear later for a standard
follow-up. Now, a vear later, you will find out certain types of things. Lf
vou follow-up the vocational student, you will find out whether the vocational
student is employed and whether they are employed in the area related to their
training. [ contend that sometimes it mav take a year before vocational «tu-
dents settle down into the trade for which they were trained, and not 3 m ths
or 6-months. So vou zain that information back,

“e also prepare numerous students for college. Did theyv enroll in college?
we did a study on over 3,000 students who had 2-year college-prep education.
Wo found that almost one~third of them were not enrolled in college and had no
intention of going to college. We contacted them and worked with them to find
out what their interests were and they really were interested in a 2-year col-
tecse program, not in a 4-year college, We then provided them with all neces-
sary information and they moved on from there. So that is the l-vear follow-
up. Three vears later you will pick up those students who by that time will
have praduated from this 2-year college program and you will find thit the
vocational student who had not been working in a vocational program is now
working in the area in which he was trained at school. You will also find out
whether those students who had enrolled in coliege one vear after high school
are still in collepe or whether they have moved, Then vou get into the 5-year
follow-up and you find out the same type of thing, whether the studerts started
in college immediately after leaving high school (by then they would have been
out of college for one year); whetber the vocational student, if working in
the area trained for had settled down in that area within the five years. And
vou will alse find out whether the students who had left the district had re-
turned and other information. With this type of follow-up you wiil develop a
mobilit pattern; how mobile are the youngsters in your district? You :ill
also generate a host of other tyyu: of information. Let me ¢ into some of the
questions on the form © am showing vou, It is very simple to fill out. At
the top of tnis form there is a printed label with the student’s name ind ad-
dress. If you gathe, the data on the student, this information is fed into A
computer which can spill out printout labels for you. You juit take .the labco!,
{lip it on the foim and mail it cut to the student a year later, unless you
have che students do this themselves while still in school. TIf you hiwa the
plan of lecting the student fill it out while still ian school, vou can have
the student puet it into an 2nvelope, address it to him/herschliy and add a note
to themselves, such as, "I am going to marry .John Smith." A year later, the
student ors it and finds out she married Johnny Jones. When we took that
route with seme schools, we had students =zall us asking "When am [ going o
et that follow-up form?" This ig also an excellent tool for keeping students’
~ddresses up-to-date for on the hack of the form is . place for a change of
radress: and when vou ask them ro give that information Lecause vo: wart to
keep in touch to let them know about the next class reunion, you vet ft. Therco
has to be somethina for the student in this follow-up business. s must tie
tuem into it and there are all kinds of wavs and gimmicks to do it. At the
top we stort with the loo-~I recommend you use¢ the seal of the school, whetler

‘Lt is a1 chicken or a dog or whatever—--because ctudents hecome -centimental ahout

school afesr they have left, not when thev are in school. Use simple directions
the simpler the betsor, Don't use ¢lucational terms. Request present enplov-
rent slatus, etce. v want to know whether they are working or not; we want to
knoww whore they are working and the name of the company; then we feed this in-
formarien into our emplover {ile so that beefs up our employers' files. lere
is emplover who hired a student on whom we have information and whose skills
we rrory whether vocations! or non-vocational and it ties back in.  You do not

)
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need a computer for it, 1 am just mentiovning a computer as a way of doing 1it,

We want to know how the students got their jobs: school placement, state em~
plovment, friends, relatives, other. Instead of asking, "How did vou get your
joh?", we should ask, '"How did vou get your first job?" With this question

we found that we may have helped a student to get a job, but now he/she may be
working in a different job, so we get no credit for any of the work we hav.
done. Then we want to know how long a student has worked, approximate earnings,

future plans, emplovment interests, personal data, and so on,

on another follow-up form we put the question, "Are vou interested in ad-
ditional training?" And if the reply was positive we had a list of areas in
which the student might be interested: cosmetology, auto mechanics, and so on,
primarily opportunities available within the community in either adult or con-
tinuing education. We got responses from some 30 girls saying they were in-
terested in cosmetology. Now these were out-of-school girls. We contacted
them, pave rhem information on the cosmetology program at the adult level, cost,
etc., and turned them over to the adult education people. They, in turn, sent
information to the girls about the adult vocational training programs, so the
follow-up fed intc the continuing education program. We did a similar type of
thing with employers to whom we sent a follow-up form which we kept very simple.
They respond, flip it over and return it. This was very successful and we had
a high percentage of return because we did not ask for a lot of information.
Once you get the information back, you are concerned about confidentiality; you
pull the information out and destr..v the returned sheet so that there are no
records which can be "used against you." The student's permission was not
sought before we sent this out. We were looking for information as to whether
the person was still employed, verifying employment, whether there were any
problems the person was having. For example, under "comments', one employer
responded, "I am not looking for anybody else, the person I have working for me
now is bad and lousy." So one of our placement people contacted this employer
and asked what was wrong. We found out that that person had been showing up
late: he had problems but because of lack of communication, the employer did
not know about them. After the employer, the student, and the placement spe-
~ialist talked about those problems, the employer understood and the student is

still working there.

There are other comments we received f- 'm the employers, such as, 'Kids
are no good today, they are nothing but tronble, you people in education are
not doing this and that" etc. Talking such things over with employers, we found
out that they were reacting to students whom they had before and who had created
problems. All the emplovers wanted was to tu.k to someone in education. They
often admitted they had been building up things and only wanted a release valve.
As a result of talking with ¢mployers and explaining students' problems, thev
felt committed and hired the students we placed with them. It is not difficult
to act as an escape valve for some emplovers.

[t took us about 4 to 5 vears to develop the materials 1 have been showing.
aome of them are 2nd and 3rd generation materials. Some are in the process of
heinys re-devised and re-developed. There are some still in the works; some of
which [ had no copies or which [ could not bring because of lack of space. If
we share all these materials and ideas, [ think we can get a lot of things poing
in this country and T think this is a nced. These are the practical things the

students want.

Concerning follow-throush, we generated through follow-up information
hased on need. For example, the girls in the cosmetoi sy program, Since we
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could docnment that there was o need tor these programs 0 additional cos-

retolfosy procrams were set up within that school district. T von send a
follow-up form askineg to indicate preference tor indicated prosrams and a
sutficient nuwber of stadents indicate interest in a particualar one, then vou
have teethaes and vou can use this to reintforce the establishment of programs
alone those Hnes in the school or to expand then.

Contact with emplovers is only one part of an emplover follow-up; the
other 15 the phone call and the personal interview with vhich von can senerate
infors tien Yor sweroing vecational programs.  For example, wo merced aheot
Mot b and adr-cenditioning, which had been 2 separate provrams in one of the
svhoolss There was one old teacher who had been there for 30 vears teachinge
sheet metals he was a darn cood sheet metal man and he was vot voine to re-
tire, neithier did he want to learn anvthing about aiv-coaditioning. Mo prob-
lem! Ve switched two groups of students around, some spent o period of time
with the sheet metat teacher and another period of time with the refriveration
(CTAN PR froorked beautitullye Fach one working in his/her copoertise.

Let oo quickiv o show von the stracture. The director of job placenent ana
Follow-up ¢ be anvone vou have.  You can have a placement <pecialiste who i
4opara protessional or o trained person. et us sav, one school, and this
sohoal has three counselors. The counselors must be Involuyed, they are the
onws owho work in the school.  The placement specialist i+ the one who vorks
out in the communitvy.  To expand the structure, vou must bl placenent sjpe-
cialists and involve additional schools.  We now vork with 22 schoels and the
Lure we have Isoas follows:  We have 40 counselors ineacloeod, our places
specialises were on g oschedules  They spent Monday o o chiool, Tacsday
in another, Jodnesday and Thursday again in another and Fridav acain in another
schooty hased on school population. The number of davia or hours thev spont o
oaertain school depended on the number of students there.  Thes spont oat Foost
halt e the time in o particular school and the other hall chow Lpent in o
Dusiores s oo intustrye establishment which fed into that scheod. 1 there were

voeounsetars in that scehool, one counsclor coordinated the pla cment activition
for thit =chool wirh that placement specialist, which meant that informat ion
came bock to the connselor who then dissewminated it to the other coane bors,
mnoteros ol vocational placerent, job opportunities, openings cere fed back ot
the svhooly the teacher then selected the student and hieZshe , in ture, s

reterred boroa jobh intervices. The same thing Is true for co-op teschiora. o

o teachers sl by Bave 20 peopte o thedr rolls. Yo voald hodp ther i

caplorn

ot taor o rtheir 0 <tadents. Theew wore capectod to reter Job apenan s
hack oo the conteal o placement ol ice when sach openine o oconrre:d,
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’ ccess o echeot snonld b neasured Do foras of perdorminee N I
e mdentay vartionlars o with o respect to the sonner i whiich Uy el
. iaorelee its theo schoolonnd da o rhe s nowhich they are eaac i
Peonorlern severad Site roles.” dholdbieaner s Pavier, MCarecr Fdun ot ion
Voo plve and 1 ,‘i')i*-\.‘”:)
P reaalte oty sehoo! prograin are ceasured by owhat o its stadenty o

citer thew beave s Coreor education proposcs, to prepare vouth tor careers,
fheannces tal orlacement on o the next run s of a careos tadder is the oniv Wi
o snowin that proparation for one stasze has been comploeted. Placement can,
o relares hardly o be considered in oany other wav than as an inteirat part ot

deo totad carecr odncation process, regardless of the level o1 oducation in-

s Frome be placement on the next cducational prowram, an initial Toviny,

: setistvine or o advanced emplovment, or a combination of furrhoer ccucat ion
nad oemplovment., o anv case, all educators contribute to every student's o
cewre s Shatever the contribution, results beecome apparent when the student
Peaves tormal education training program and soes to another level of trainine

arocenplovoent.,

Godnc on to the nent step is crucial, one that has a marked profound o
tect on the student's lite and career. 1t is not enough simply to place sou-
fents, cither in schools or in jobs. VWhatever happens to them afterwards is
4 measure, not only of the student's worth, but of the wisdom and effort that
went into cach piacement and the preparation which preceded it.  Following up
the seadent is the onlv way of knowing how good the institution, the teaching,
counsciiag, and administrative staff have been. [t is essential as a means ot
seepling instruction and counseling up-to-date. School provrams, though care-
fully planned and well carried out, almost invariahly have to be modificd from
time to time.  The test of the success of the educational systoem and its stad?
in keeping up-to-datce is o check on the results in the progress and the opin-
Tons orf rtorper =tadents.,

The rationate ror eftfective placement and fellow=-up in coarcer education .o
Based on oseveral premiscs: (1) edacation is not an end ia ft=-1f but o means
tooi ety aad the coals in cvery student's eduocation consist o) proparation
| a carver; (2) each stuwdent's education consists of a serics of learning
cHperiencos, each built upon the one preceding it, and these tearning experi-
dves mustoInclude the acquisition of both covnitive and manipulative skills
within the abilit. o!f the student to acquire them: (3) each stud nt's educa=-

ticn shonbi ot some peint include penuine worl cxvorieonce; (4) rormal class-

roor initruction and work cxpericnce, once besnn, should boe a fitelony process,
cactt soeement of which reachios 1oaew rane on the individual's carecer ladder;

) sern person should be able to move up a carver ladder to the fullest o
ront of his interest, ability, and endeavor: (6) hoth educatioen ad the socio-
economic svotem within which it operates should recopnive o mutual involvemen:

in every individual's careers advancement.
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TNy
ot during the Interview, and conerar information.  Sheald

the oioale ol the joby the coordinatoer convinues o ook witch the
clivntg reassessment md reinterview is o necessary and Loy reguire
A, ooy oy Tor dnrthoer comments and record of srudent
R UThe two students we vicwed most favorably still pre-

seme problern The student ihat tvped rost orapidly made an excessive num-

ocnrarely o was oxeessivolv o slow,

B ool Crror. St Uit Dured ot
TN e Do oo cnrate stwdent o Shie ow intorestod in our pa-
tionts.  our . curovather bow esUinneie of ber Faolisih lan-
Clage abibioe inoonr discassior with her place ont coov-

torowhin eerage crades dn feelish it roowding abiticy Pelow

erace, Sl cuived rapid lTearsine ot o rather darve mealoal
EREER POY o FE S scams Do Do 0 s mpetiment b overs oming
cribonral Taed Dot Coapparentio oo b Inte D ieenc e and dhove averige moti-
voation "
plhocer n ol stadent s 0 erplovment Gloes ot emd here. Unofo this

Cimee there s ceen o termnl o oevaloation ot the proaress oade on o the jeb oand
the dInverpretation of job necds in Hieht o8 schoel offes- . All students
who were enz .y In the cooperative cducation prowioas o evaluated formally

by the emplovers prior to the students' graduation.  These saommary reports  ro

dattached to the regisoration applicat ion For an additional follow-up, if the
stwient remains s 3 Pertenent
caplover arce farther cvaluvated and heiped te relocate If they wish. Uvery stu-
dent whe is placed on o permanent job is followed-up for three months and once
vear and comments are welcomed about their incerpretation of school offerings,

assistance and suggestivng ror improvement., 1o addition, a questionnaire is

cmplovee,. Those vho ore not retsined by the

L

sent teo emplovers at the end of six months abeut the work, officicency, atti-
tude of the vouth placed and are invited to make constructive oriticisms of
schoo! prugrams. "Siie has been exceptional in her ability to learn and carry
out techniques, in her sense of responsibilit. and initiative. We will pe
looking tfor a persen to fill a similar position this June and would like to
interview sceveral possible candidates." Nor is the worker overlooked, for he
tov is to respond te strencihs and weaknesses of the programs. "1 have been
with  for four months now and it has neen fascinating work from the be-
ginning. [ feel that T have caught on to most of the work. TFinding it casy,
L have to thank my wonder{ul high school teacher —— For that. ! want to
thank the pltacement service for helping e and many other young people, for
being interested in us, caring, and knowing the business and iadustry so well.
We can attempt to learn in what wavs the schoel did or did not prepare him

for worv so that wdjustments wmav be me ¢ for the benefic of future zraduates.

These comments are roeeorded on the students' original applications and
the ceriticisms and roc spendations of the school programs e carelully cata-
lowed to wive to the schools, and carricubum specialists,  In this manncer we
can learn the wavs ic owhich the sehool has prephared their o oduates ar” oat the

to make adjustnents vhere necessary o the cexisting

same time may continue
racts prove points and advance the

prourams.  While statistics mav te borins,
cause for measurement, rriculum chiange, inter and iatra cepniover compuni-
cation, precise infors Cion and assistance to o wouth for whon the sorvice 1s

intanded.

Three outstanding values devive: one to the student.  The srimacy purpos.:
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of placemens s o bhelp students toward making the best occupational cholce
or Gdinsement. fhe Ivformetion gained concerning vccupational opportunities,
Labor conditions, cducational gqualifications, worker characteristics are valu-

able in counsciing vouth, establishing stroneer links between oducation and

vment world asd In orevising curvicglum to meet the needs of all youth;
to the complover who has the respensibility to help and be involved in or-
der to hedp vouth find his place in emplovament; one to the community, which
as o owhale benefics through optimum atiiization of our most precious resource

- - rhe human being.

SVOovantage Beint of vesrs of oservice in the placemeut service to
vouth. as-a professienally trained counselor, oad as a consultant and evalu-

to manv states who arve sceing the value of placement as an integral part
et career education, [ owould like to seflect on these for vour considerations:
1) the preparaticos o0 o placement speciatist, role, function, the selection

St the specinlist, training and certification standards, university/or business
fn—--service traini:... {2) the ethics of the sorvice so that all who use this
service are conpl steiy knowledgeable of its function, cte. (3) the follow-up
schedule by the pars’cular placement specialist as a part of the total process:,
not dumped or added to another department (3) communication avenues clearly
defined, detfinicion of word= particula v the placement activities understood
ovoall (5) o comprehensive piacement picture that includes salient data to be
used by the individual sohool, area, department, otce. (6) financial support

and supportive clerical stafr, and adequate space and materials for the suc-
cesstiul operation (7)) above all, job placement service for all who wish it,
seacred to o all levels of preparation, and meaningful follow-up of the applicants

who use the iob placement scrvices.

Miss Buckinchan, vetived, Biltimore Public Schoels, Baltimore, Marvland.

?v()



THE CAPS
SYSTEM-

COMPUTER
ASSISTED

PLACEMENT
SERVICE-

Above and below: Speaker M. U. Eninger,

Ph.D., President, Educational Systems

Research Institute., An information ex-

change between employees and secondary N s v lVA N IA
and post-secondary schools to facilitate

placement.

EI{ILC ' 63 71

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

THE CAPS SYSTEM
COMPUTER ASSISTED PLACEMENT SERVICE

by
M. U. Eninger, Ph. D.

The post-school follow-up survey of curriculum graduates and early leavers
has long been a program evaluation tool among vocational educators. Today,
there is a growing awareness that post-school experiences are related to ed-
ucation effectiveness, not only in vocational education, but all areas of edu-
cation. Thus, for example, when tens of thousands of newly trained teachers
find no employment in their field of study, that must be cause for concern
about the continuing flow of newly trained teachers.

In the past ten years, the methodology of the follow-up survey has been
applied to all types of graduates, e.g., vocational, general and academic
graduates at the secondary level and baccalaureate, associate degree and cer-
tificate graduates at the post-secondary level. Pressures to prove the effec-
tiveness of their programs has also caused proprietary schools to employ fol-
low-up surveys. Today, most educators will agree that, properly designed and
conducted, the post-school follow-up survey is a basic tool for evaluating ed-
ucation effectiveness. No one claims that it is the only tool for such eval-
uation. However, the follow-up survey is an essential component among tools
used for program evaluation. The time has come to move toward standardization
of follow-up survey instruments and methodology.

A major stimulus for post-school follow-up surveys in recent years has
becn the U. S. Office of Education in the field of vocational education. All
states are required to report to the U. S. Office of Education the aggregate
results of the follow-up surveys applied to vocational program graduates in
all public secondary and post-secondary institutions. With few exceptions,
the state Department of Education rely on the local education agencies to de-
sign and conduct their own follow-up surveys. Each such agency then reports
the required data to the state level at which all such data is aggregated for
the U. S. 0. E. report. The lack of control over the design of the data col-
lection instruments an.. methods raises serious questions about the reliability
and validity of the data. It is known, for example, that during recession
periods this system has reported lower unemployment rates for secondary school
vocational graduates than for the general population -- a highly improbable

condition.

Pennsylvania has been a notable exception. Confronted with over five
hundred school districts, and concerned with the validity of follow-up survey
data reported by the majority of these school districts, Pennsylvania embarked
on the first state-level conducted follow-up survey. Through the services of
Educational Systems Research Institute, the Pennsylvania Bureau of Vocational
Education developed the methodology of surveying vocational graduates (and
terminators) directly with a standard survey questionnaire and a standard sur-
vey procedure. ‘

Such surveys have been conducted by ESRI since 1970 at both the secondary

and post-secondary levels for both public and private schoouls throughout the

s
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state of Peansvlvania.  Thev are conducted as an integral part of Pennsvlvan-
i

a's Vocations I Education Management Information Svstem (VEMIS) which was de-

velopued by ESRI for the Pennsvlvania Department ot Education. Students are
registered inte the VEMIS Svstem when thev enroll in a vocational curriculum,
tracked through program completion or termination, and then surveved in the
Fall after leaving school with i standard questiennaire and procedure that

s centrally adm™anistered.  Data analvsis has been done by FESRI. Standard
reports are iaoaed to gl Pennsvivania bDepartment of Education and the local
cducation agencies.

Jver the cears, PSR has Jdesiuned and conducted more than fifey different

tvpes of Tollow-up survevs —- rfor vocational aad non-vocational students, for
ariduates and terminators, fer scecondary, adult, and post-secondary students,
for reaular, handicapped, and disadvantazed students, and for public and pri-
vate school students.,  The common technolegy for all such surveys is the use
ol computer-printed survey forms which, when returned, are read by optical
scanning equipment directly to an EDP magnetic tape. Optical scanning permits
survey questionnsires to be processed at between 1,800 and 2,000 per hour.
ESRITs wvears ol experilence with questionnaire desivin, follow-up survey method-
ment of related computer programs, and computer-produced survey

oloey, develes

reports have poaced it at the torefront of computerized follow-up survey tech-
t + [ B

o loove  With that background, FSRI designed the standardized Senior Assessment

and sorvey svaten deseribed herein,

The basic desiyn requirenent tor the system was to develop a standardi—od,
relatively low-cost senior plans and survey system that would have a wide rones

N

of applicability and would serve as a major program/curriculum evaluation »rd,

e svstem was to be designed so that potential users could either elect
to opertte the system, givin the necessary requirements of facilities, equip-
ment ane personnel or have ESRI provide the services of the system with the
least cer involvement.

A further desigs consideration was to develop a series of follow-up sur-
vey instruments, each designed for a specilic type of target population, so
potential users would find a standard instrument compatible with their needs.
The survey questionnaires will undergo periodic revision to reflect user needs.
Such revisions will, in effect, extend the range of survey questionnaires from

which users may choose.

The basic nature of most questionnaire items mikes the questionnaires
applicable to a broad range of students. Each questionnaire is’ applicable to
both gsraduates or completors as well as students who terminated their program/
curriculum enrollment prior completion.,

At the secondary level, the svstem is applicable to the following types
of studeats:  academi /eollewe preparatory; seneral/non-college preparatory;
oveupationat, vocatieon.l or techoicaly pre-post-secondary vcecupational,

At the pest-sceondary level, the svsten Is applicable to students in the
tollowing programs:  baccalaureat desrec nrosrams: associate legree occupa-
tional programs; associate doegsree transter prosrams; certificate and licensure
provrams; adult ceduacation noa-credit programs., )

The svstem Is designed © service the following types of schools or in-
stitutions:  sccondary pub’ic schools: secoendare private schools: two vear

V3
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3. Educational User Manual. Designed for educational specialist
with responsibility for interpretation and/or usage of the
directories and reports.

The system is developed for both OS and DOS application.

Dr. Eninger is President of Educational Systems Research Institute, Pittsburgh,
Pennsvlvania.

67




PLACEMENT AND FOLLOW-UP
AS IT RELATES TO THE
FAMILY RIGHTS AND PRIVACY ACT
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"PLACEMEN T AND FOLLOW-UP AS LI RELATES TO THE FAMILY
EDUCATTIONAL RIGHTS AND PRIVACY ACT"

by
David P, Prassc¢, Ph. D.

ntroductory Note:

The foilowing comments represent only a sample »f many questions and con-
corns diseussed during this conference presentation. Tt should serve to high-
cishe certain fundamentals pertaining to pupil records but not as a substan—
“ive interpretation of the Family Fducational Rights and Privacy Act. Since
©iy questions were posed, onlv a few have boen included. Wheroever possible,
tuestions and answers have been left unedited. Readers should be reminded
that as of this printing, final regulations for implementation are¢ not vet
available,

This mnwrning 1 would like to give you an overview of some of the major
requirements of the law, By this time T assume that manv of you are familiar
with certain parcs of the law, if not all. \

[ would like te try and identify some things in the law that relate spe-
cirically to the kinds of activity vou engage in and let you ask questions,
atilizing my presence here this morning to vour advantage in actually dealing
with implementation in relation to this act.

Originally, the law was called the Buckley Amendment. It was included
with the revisions and amendments to the Elementary and Secondary Education Act
of 1974, and became effective November 19, 1974. Congress worked to revise
the Buckley Amendment before the end of the Congressional session and the Pres-
ident signed the revised Family Educatic2l Rights and Privacy Act into law in
sanuary, 1975. The law is now numbered Public l.aw 93-568.

The lowitself is called the Family F 'ucational Rights and Privacy Act,
and is an attempt to place some control and decicion making policy or proce-
dures in the hands of the people that re ~, specifically pupil records, arc
About. Iw one sense, it has reversed v . « lot of our traditional thinking of
confidentiality is. 1 think in the pas , aot by any means in all cases, but
in many cases, confidentiality meant t.ast 2 pupil record was available to many
people, but was not available to the people that indeed the recor. was about.
This law has somewhat reversed that and said the record is still available to
many people; however, the people that the record is about will control with
some exceptions whoy gets to see it and in what circumstances.

A few of the basic highlights of the law are this: An educational insti-
tution must obtain written consent before releasing a pupil record to a third
party. That consent must specify the records to he released, must indicate
the reasons that the records are being requested, to whom the records are being
sent, and that the student or parent has the right to receive a copy of that
record.  The law requires a systematic :ccounting of who is in charge and in
control of each tvpe of pupil record; the law requires that there be a sys-
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cemat! v cess for reviewing and expunzing records. Pareats have the right

)

tooac e atwtonat reocords, and access provedures must be established.  Parents
Sl students mdy have a copy of it iV they wish, and subsequently may

She
. ; - voentent of the record if they teel there is misleading, erro-
ot Lrolo other wavs damaging e Tormation about them in the pupil rocord.

TONEE the record ! ~apil caused much of the consternation orig-
H voand ften asked mv. 17 why there was such a negative reaction
i S ational community as it relates to that component of the
T

Gre boedisnal sonctiasicer that Tooame to was that there must be thinus in
suril osecarnds that nossibly should not be there, and if that's the case, then
savhe chils Is o ouoond act because it will help us clean up our own house a
et biv oin torms ol what we say oand the way we say thines abooo studenes.

are extended to, the law provioos the

Nows, conceraing whe ;
Tichts of nccess, sioning consent forms, deciding who gets to sece i pupi
veoord amd who Jdoes not, to the parents until the student is 18 ars of age,
orois arpending a posr secondary institution of education.  That goes not mean,

it ostudent who Is ander 18 vears of age cannot see the pupil rec-
srol in s omdary aches owiohiout first having the parents sav Its all righe.

Sl ;e te emplain vhat that means:  the rights before the student is 18
o= of age, ur attending a post secondary institution, are like a tw -way
Streeet, extendine both o the student and to the parent.  So, das a covssclor
b the seeondars level, If vou are Jealing wicth a 17 vear old student, you may

Tt the student see now theyv've done oun o vocaticnal inventory instrument or
show them ~A7 scores.  You doe not have to have parental permission to do that.
Mere was some problem with that earlier, in that some school officials
soren't sure such procedures were acceptable. One  the student turns 18 years
oage, Dowover, or goes to a post secondarv institution, the rights become a

one-wav street and extend only to the student and not to the parents, with one

exception.

ink this is going to chany. ! What I'm trying to say is, T
sou're savioe, if ! oheard vou correctly, that with a student up to 18
aue, his parents can decide 1f the record is going to be released to

o vou

Oorraet.

ducstion: Now, Inoregard toocourt decisions in education in the past Jdecade,
we're talking abeur the student discipline and the extension of procedural due
provess of law in disciplinary matters, kind of got away from in-loco parentis
situntion in the school districe, that .oxtended the rishts of the majority
citizensiip., Do owou ever see o a point where this provision of the amendment,

ety student chet's 19, can make the de o ision as e where he wants the infor-
sUion L o)

That's quite o Wit o0 s culation. dowever, 1 think there will be

neeasions and thev mav or-ur quickly, where a student will challenge the de-
cision of their piareints ‘o who has aorcess to the pupil record.
Buestion:  Jhat if parents ins -t o sending the record when in the sonool's

opinion it should not be sent?

iJ
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Answer: that does not nesate the responsibility of the public school offi-
cial from having some input and some impact on that decision. They can serve
as the advocate to »r for the child in that case. Now, in the end, they may
not be able to prevet the record from being sent te some place that it
shouldn't be because the parents have said thev .ant it sent, but the school
official can work as hard as possible to discourage that, and to try and ex-
plain to the parents nhow that might be potentially damaging te the child.

The one exception, which is a change from the wavy the law was originally
written, is that a post secondary student, whose parents are claiming them as
a dependent on thelr Internal Revenue Service Tax Return, cannot prevent par-
ents from seeing his/her pupil record. So, thev have changed it and said vou

1v see how your daughter is doing in college provided vou are claiming vour
sighter as a dependent on vour tax return. So that is the one exceptiong
r..wever, that does not mean that the parents exercise control of the record;

the post secoadarv student ewercises control of the record, not the parents.

destion: How far does the schoel's ebligation g¢o to verifv that the parents
are claiming this student?

Answer: That's a good question. T think that it is not really the school's
responsibility to verifyv. Rather it Should be the school's responsibility to
have some indication from the parents that they are claiming the child as a
dependent. If indeed it turns out in the end that they are not, I do not think

the school would be held responsible.

Now, more specifically, I would say that the school at the post secondary
level has the responsibility to put that question to the parent and receive a
response. In terms of verifying their response, I do not think that the post
secondar. institutior needs to do that.

Question: In reference to a post secondary in-stitution, when a father claims
his son a1s a dependent, does he have access to the complete record as defined
in the law?

Answer: We could talk for a moment to try and clarify what the pupil record
is. Basically, the pupil record is any kind of data or information kept in any
manner by the educational institution related to that student. It is further
defined by sayingz what the educational record is not. The educational record
is not private notes that are kept by a tecacher. Now, we have discussed and
debated that very exception time and time again.

That exce;tion to what a pupil record is not, should not be interpreted
as a way to keep u private file about students wi*h information concerning
students in it, and pretend that it does not exist. and that the students, or
parents, therefore, cannot see it. That's not really what it's there for. I
encourage vou not to do that. The end of that exception say, for a substitute.

from the teacher concerning information required to allow for the daily oper-
ations in the school. So trv vers hard not to take that exception to a pupil
record and say, "That's mv way to keep mv private little file.”

Now, L think what that means arce records like o dailv lesson plan, notes

A pupil record does not include records kept by law enforcement officials
at the post sccondary institution or campus police. That's not part of the

rs

V9
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educatlon pupil record. Lt does net dinclude records kept by what we would

call university counseling centers, universite health centers, psycaiatrists,
psvioheiozists, nurses, toose institutions on post secondary campuses. Those

records are ozempt.  However, a post secondarv student can ask another doctor,
or osvechologist 1o review their records -hat are on file at rthe universities.

e How carefully derined is the term psvehologist, and does that only

apply post secondary level!

er The last exceotion that 1've noted=-the counselor or the psychol-

visf, ps. oniatrist apply only to the post secondary level.,  The word that is
use i ois treatoent. I oappiies too the rreatoent of students at the post seco-
andary Jevel in these acilities:  counseling center, hospital, clinic, ctc.

If I'm 2 osecondary schoal counsclor iev i, from what vou're saving,

ovoown personnil notes about vy clrents,

Doveure g oscsondary counsclor, and 1oassume you're working in a
[, the law does not provide for the keeping of a private/personal

Vour coungseloes.,

'

Froestion: Thocts overy near e law!

: fhat's my interprotation of the law.  The question of a private file

s what we're talking about, vour private notes, call it what vou want, a file,
notes, nenory gides, I vou RKeep sush oo file, 2 notebook, or notes of this
tyvpe, I would sugrest zuidelines Tor keeping such o File.  Let me explain, es-
pecially the first two.o  If vou keep o file en stucents that you do not con-
sider to be part of the oducational record and someone clse knows of its ex-
[stence, [ think vou would hawve a di{tficult time keeping it private, if at any
time tihere mighet be o chatlense to a pupil record about a student vou have

worked wich.
Quustion: Toes the law sped] out privavte file, what it is and everything?

Answer: I will read to vou what it savs but 1 want to contlinue with this
issue. "Records of institutional, supervisorv, and administrative personnel
and educational versonnel ancillary thereio, which are in the sole possession
of the maker thercef, amnd which are not accessible or revealed to any other
person except of substitute." That little paragraph is what this is all about.
[ personally don'' sce bhow that kind of statement can or should be used as a

me owooonowith this as 1t relates teo the

clause to Reep oa oprivate files et
cuideline and that is this: {7 won beep o private file and use that

second
file in sucn a wav that informarion o it either directly or indirectly gets
into the pupil record o rreiniy vou conld ne lengser call that file private.
The second thine is, i wou do whoer, F roc! that vou violated vour own
state law that counsglors hove con o centi lenciatbity as well as professional codes
vthical pracricve.
Ouestion:  What abont the stipulation in othical code that s s a professional
is oable to consult with bis own profezsional! 1 wouldn't have oy hesitation
abhut consaltineg other fellow psocholosissys on g particular case. T . rtainly
would Toel free to consult with another profossicual.

Wl

Answer: fhe taw deces not addiress the issiae that vou're raising., We'lre talk-
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"THNDIANA LOOKS AT PLACEMENT"

sparkle Crowe :
Dircctor, Pupi! D veonnel Scervices
State Department of Public Instruction

[

"moulad to be here and 1'd like to divide the time that is alloted to

me and "'d like to do three things. 1 want first o .sk Liz to talk about her
placement primer and then ! want to say a few worde and then I want to listen
vou.  You know, I dorn't learn much when I talk, it's only when I listen to
other people that [ learn so I think that if we can set it up that way it will
good.  Liz, as vou krow, is the person who had the primary responsibility
for the developrent of the placement primer and would you sav a few words
abour dlt, Liz?

co

b
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Flizabech Wamplor
Consultant
State Department of rublic Instruction

First of all, I'd ifike to tell vou a little about why placement
important iu: Indiana and to our division. The U. ».

suddenly became
office save ¢ ¢ it to the University of Missouri "o involve all 50
states in developing -:reer guidance counseling, placement, and folii--
up to meet one of the recommendations made in the 6th Annual Report ..
the NACVC. That was about three cars ago and as a result of that T
attended the National Conference, aluong with Joanne Riddle, a Bloom-
ington High School North counselor, to develop plans for implementing
compreheonsive placement programs in -condary schools. We have done
job placement, and I can sav we bewn . I'm a former vocational od-
ucation teacher, in the vocaticnal! education program, and we have done
academic pYracement in the guidance program, but we haven't done¢ much
with a comprehensive placment program bringing together all placement
components,

Why are comselors not doing much «ith job placement? .lost schoo!
counselors have come up the educational ladder and b ive not lLad Do
rience out in the world of work and counselor training programs b ive
beer w in th - area. This w "roucht to livht about 6 vears ago
whuen the divigion. Cowocaticaal edr ation, pupis personncl and the
Indinna Emplovment Seo rity Divisio cooperatively sponsore. summer
coecrans In which pubiic school ccunselors were placed in tihe Indiana
~aployment Secn: ity Division's Tocal oifices around the state. This
went o on for o couple o1 vears and was one of the most sought

Drosran
after proucrar i
interest plus t
the responaibility of second v school programs led us to or-
eanizing i job placement workshop.  'iLis was held o vear ago April. at
which time school counsce ors and vocational educators were invited o
participate and we had Lillian Puckingham from Bzaltimore, Maryland,

core in for the first time to talk about the job placement func- ion as

related to th 5 hool counselor's resyponsibilities.
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Fized pl thyl o siies on job placement.

[ stioned legislation. T would like to call your attenticn to pag,.
19 in - - book. At the bottom of the page is a statement of the law about
ple =n. an. [ think it is u very good law and I think mayt:s we should begin
tao 1o tbous having a similar requirement in the state of Indiana. It savs

v .mply thut "the school board of each district shall insure that organ-
ized ptacement," not catch as catch can but 'organized placement and follow-
up services are established and maintained to assist all students graduating
from or leaviisy cach secondary scheol and each area vocational technical cen-
ter in the dist-ict." It's a very flexible type law. [t says, "the se vices
ot suidance counselors and occupational specialists @ 111 be liberally used

in providing these services.” I think maybe I might ‘e added there, "and
other school personnel.” T would have opened it up « n a little further but
that reallw is a verv simple law, a regulation it 1 think, if we could get

vstablish. 1 in Twidiana, would make a real great oeginning

We've tailked ab. at .« comprehensive program. that it should i clude all
school personncl and that it ‘hould be planned. [ think the next thing thit
we want to sav is 7 should involve the total cducational effort in the cor-
poration.  Some of tiis is precty simplistic I know, but it's still the thing
that has to be done. Tt cannot be done by the sing! - efiort of the counselors.
[t cannot be done by the singl. effort of the vocationa! people. It cannot
be done by the single offort of the administ: ion or the teachers. It must
involve the total lulational effort in that school corporation. I would em~
phasize some pract. ral politics f the situation and that is, in order to get
this done we must have sirong administrative support. 1t you don't have strong
administrative suppert for a program you just berter fold up shop ard when vou
start budueting vour time you better budget 25% of your time to get su p o
for vovr prograw and educating the people on the need for yonr program be-
cause it doesn’t make too much difference what you're doing it vou don't have
the sapport and the same thing {s true of parents. 1 think that vou are prob-
ably one of the front runners in education as far as community support and
administrative support. [ feel a great deal of support for career education
and carcer guidance. The next thing we need to do is to involve the total
cuommunity in the program and here I'd like to emphasize some thin:s that I
think are not beins done as you wark with the employers f your community;
that is the reatien ol j bs and particularly jobs for students before they
leave schoni. [ know som. communities have created jobs bv ide ifying jobs
that need to be den and “aving students work i: crews with supervisors and

leaders, things thit mavhe thev could not do <lone. New Albany and Evancville

1ad the crews .hut worke. on ma. tenance in par’ s and recreational aze v snd
.hev had crews prople who needed services T maintenance in their homes.
These wore jobs tiun © one individial student . :lin't do bw if ou had then
o orew with o planec.d program and lea 'orship, thev could. Jobs can alse
be create! in inlu.try. I know that in v industrics ¢t home, woe rtried to

look for jobs that stadents ho hac limited abilities could wo inte.  L'm sure
that these are the real rougn placement: that yvou all have. We peo “opeth r
and we looked at jobs for students with i ited abilities d found that ¢

we woabd look at their job they fregquently B¢ a jo! that roauired «oms kill
and some verv lim’ied ski’i and another joi tnar required scone s' "1ls a:0d some
Pimited skitls an. by putcin.. -he _wo jobs that had limited skills together,

a fob was created for the tudens rhat didn't have too much abilicy and a more

 sirakle placer nt Yor another  tudent.

Another cansid  ation 1 opportunity for advancenent. ome trom o =mall
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Conference farticipants, cont.

Dr. Jerrey Nieminen
Department of Bdocation
101 H MGL

Purdne Tniversity

West Latavette, [N 4790p

Dr. William Richoar!son
Decartment o0 lucation
S CUniversity

Jeat o Lafaverce, TN 47006

Maric Shate

tdianag Universit v

St Parkway Drive
Bloomingten, IN 4740,

Juliette Wilson

Schonl ot Fducation
indiana Univer.ity
2805 Fast 10th st, #195
Bloomington, IN 47401

NDavi o Archer, Placement
coordinator

Ben Davis High sci ol

1200 Cirls School Koad

Indlanapolis, 14 4h224

Merland Bevler, Director
Student Services
[VIC-Fort Wavae

1117 Maumece

Fort Wa.ne, IN 465302

Ray Bradbury, Vocational
Counselor

Bartholomew Consolidated Schools

2650 Houwe Ave.

Columbus, IN 4721

Dr. Paula V. Carc.er

Executiv tiicer

State Advisory Committes:
on Vocational Educatiorn

803 State Otfice Bldg.

Tndianapoi s, 14 46204

Wiliiam “havis, Director
Student Services

For: Wayne Region:l 5 hool
1200 soath Barr St.

Fort :.\'2".'110. [N 4602

Edwavd Combs, Director of Galdance
I oecanoe Junior High School

609 N cth Yth St.

Latavette, IN 47904

Carl Fors, Consultant
Hunt ingburg Career Center
511 Fourth Strect

Hunt ingburg, IN 47542

Delbert Lewis, I oroctor
Mid~Central Arvea ‘ecational Schoot
Ry

Fowood, IN 460730

Edward Nelson, Consultant

Hunt ingbure Carver Center

511 Fourth Street

Hunti  bury, 1IN & 2

William Parson, Vocational Director
Hammond Area School

AL12 Hoaman Ave.

Hammond, IN 46320

Joanne Riddli«, C ‘Lor
Hloomington Hih nool North
3901 Kinser Piko

sloomington, IN 47401

George Savin, Counselor
Highland High School
9135 Erie Street
Highland, IN 46322

Dr. C:irroll Shaver, Director
Student Services

IViC-Terre Haute

Poute 22, Box 450

cerre Haate, IN 47302

Alfred i, Speck, Divector
Sorthern Regional Service Center
6735 sonth Main Street

Southr Voond, TN 46623

flizabeth Wampler

State Culdance Consuitant

10th Floor, 120 W. Market Streot
fadianapolis, IN 46204
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