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Prefface

This interpretative study of mainstreaming guidelines and practices had its origin in the growing
need to identify the components of vocational programs, services and ac tivities elesigned toincrease
and improve the vacational education opportunities for handicapped personsin Calilomia second-
ary schools. .

The concerns were voiced in the Bureau of Educalion for the Handicapped, U.S. Office of
Education, California State Department of Education and local education dgéncies throughout the
slate,

The objectives of this study have been to:

the haﬂdliappéd :
2. Identify charauerlstlcs and pmmsmn% of vocational programs thal are mainstreaming the
handicapped.
3. Provide a stepbv-step procedural manual for mainstrearning handicapped in vocational
programs that will provide pgrtinent_infarmaticn for field practitioners.

The project officially started July 1, 1975 with researchinto the development of mamstreammg

auidelines and crileria in accordance wﬂh Federal and State plans and directives..

The second phase of the study consisted of developing guidelines and corresponding data
collection instrument, ie. the Structured Interview/Questionnaire.
The third phase af the ‘study involved the selection of representative local education agencies

" by the Project Advisory Cormmittee forinclusion in the study. The criteria for selection, asdelermined

by the committee, included:

1 EUidEﬂEE t:;f involvernent in, and commitment to, mainstreaming practices.
2. Demographic and geographic representation (e.q., rural, metropolitan; sectional Jocation).
3. Willingness to participate.

On-site interviews were conducted with representatives from each of the par ticipaling local
education agencies during the months of February through May 1976, This final report represents
the fourth and final phase, bringing together the findings, corclusions and recommendations.

A number of significant individuals were instrumental in the design; development and imple-
mentation of this study, Special appreciation is extended to the folowing staff members of the

California State Department of Education: Mr. William Callahan, Consultanit, Vocational Education

Program Planning and Development, Vocational Education Support Unit; Dr. James Crandall,
Ceoordinator of Vocational Education Research, for providing technical expertise, encouragernent
and guidance; Mr. Theodis Hawthorne, Consultant, Special Educatior/\ocational Education,
Buyreau of Educalional Improvement for the Handicapped Special Education Suppert Unit, for
encouraging, arranging and consulting on various study elements, from the initial cﬁncepmallzatu:m
10 the final docurmentation.

Mr, Rob Reilly, Publications Cmrdiﬁatcr. Santa Barbara City College and Santa Barbara Comn-
munity College District, as Project Editor, provided excellent reporting recommendations, and is

" regponsible for the format of this publication.

Of critical significance, were the interested, enthusiastic represenlatives of the local education
agencies (listed starting on page iv), without whom this study could not have been made,
The project director was ably assisted by a seven-member Advisory Committee, listed on

]

. page iii. Their technical expertise and recommendations in conducting the study were essential in

assuring appropriate content and procedures.

A final note of EpprtlEllDﬂ is given to Ms. Kris Offut, PFQ}Etl Secretary, who managed mary
enabling details (e.g., room arrangments, travel itinerary, note typing and filing) so efficiently that
a conducive working climate was established and maintained.

' ) —GORDON F. JOHNSON, D.Ed.
Praje'ct Dir'ec tor
anstreamlm Vccati«:xncjl
Education for t™e o
. Handicapped in California
: Secondary Schools
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Adviser, Career/ Vacational Special
- ~Education
California State University
Fresno, CA 93740
Phone: (209) 487-2976°
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Participating Local Education Agencies in
Siructured/Interview Questionnaire

District

1975-76

I. Fremont Union High . ..............

Box F
Sunnyvale, CA 94087

2. Visalia Unified High Schoal .. ... ... ...

315 Acequia
Visalia, CA 93277

3.. Sacramenta City Unified

1619 N &t
P. O. Box 2271
Sacramento, CA 95810

4, San Juan Unified .
4738 Walnut Ave,
Carmichael, CA 95608

1025 Delaware
Fairfield, CA 94533

6. Eureka Citv Schools
3200 Walford
Eureka, CA 95501

7. Grossment Union .
High Schaol

P. O. Box 1043

L.a Mesa. CA 92041

Represeniatives

Dr. Adran M, Stanga
Assistant Superintendenid
Educational Services
Phone: (408) 7356126

Mr. Jack Stevens

Director of Secondary Education
Phone: (209) 733-1400
Ext. 239

Mr. Gary Mekeel

Program Specialist
Educable Mentally Retarded
Phone (209) 733-1400

. Mr. Douglas Waterman

Vocational Specialist
for the Handicapped
Phone: (916) 454-8457

Mr. Jim Dickson -
Coordinator, Work-Study
Phone: (916) 444.2338

Mr. Donald Golden
Director of Vocational Education
Phone: (916) 484-2138

Ms. Sue Mower
Teacher, Aurally Handicapped
Phone: (916) 484-2638

.-Mr. Joe Lytton

Coordinator, Vocational Education
Phone: (707) 422-3200
Ext. 500

Mr. Roland Wentzel B
Coordinator, Vucational Education
Phone: (707) 443-0861

Mr. Mike McManus

Director of Pupil Persannel
Services and Special Education
Phone: (707) 443-0861 .

Mr. Bill Schaser

Depaitment Chairman,
Special Education-High School
Phone: (707) 443-0861

Mr. Marvin Collins

Designaled Institutional Services
Phone: (707) 443-0861

Mr, Danald Tarr

Assistant Director of

Special Education

Phone: (714) 465-3131

Ext. 263
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8, Lu; Angeles Unified . ... .. ... ..

450 North Grand Ave,
P. O.!Box 3307
Terwﬁ\nal Annex

Los /ingeles, CA 90051

9, Fullerton Joint Uniesn . .. .. . ...

High' School
2600 E. Nutwood, 10th Floor
Fullerton, CA 92632

10. Ventura Unified . .. ... ............

120 E. Santa Clara
Ventura, CA 93001

Mr, Ed Hay

- Coordinator, Qccupalional Education

{or the Handicapped

Phone; (213) 625-6721

Mr. Eugene Bolyantz

Coordinator of Project Mainstream

Phone: {213) 625-6769

Mr. Jerry Milienberger

Cuoordinator of Vacational Edueation
Phane: (714) #/9-4451

Ext. 53

Mr. Walter Relzlall
Direcior, Excopdional Pupil
Personnel Services

Phane: (714) 8794451

Ext. 26 b

Mr. George E. Thanos
Coordinator, Special Education-
Work-Study

Phone: (805) 648-56391
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Thrﬁ suCe E'ﬁful mainstreaming prngram% repﬂrted iﬁ thiq inler'prptiue 5ludy r»c‘:ssesscd %euerai
admlmstramrs, and muolued busmess aﬂd mmmumly TEPFE%:EHMINES.

An examination of Advisory Coordimating Commalltees far the handicapped indicated that, while
mos! districts had activities directed loward the needsofthe handicapped, they dicd not have separate
advisory/coordinating committees in Vocational Education for the Handicapped. The involvement
level (committee membership) involving hanidicapped studentsinface-lo-face continuity was minimal.
Most respondents recognized the involvernent of the handicapped as “highly desirable.”

Surveys and Euvaluations primarily involved regular vacational education students. Districts
utilized labor reports compiled by the U.S. Department of Labor in making job forecasts. Some
respondents indicated that they did not wish to identify students by disabilities, but rather by skills and
abilities.

Recruitment and promotional activities included presenlations to service clubs, media reports
{(newspaper, television and radic). Involvement of Advisory Committee Members in promotional
activities resulted in major program impthvemnents,

Separate Job Market Analyses for the Handicapped need to be conducted as follow-up
eualuahcms to determine reasons for success or lack of success, and pmgram revision (Kay, et. al. p.
8).

prESEﬂpfl\lé Véeational/Occupational Assessment Centers, Increased attention needs to be givento
deuelapmg vocational centers where skills, abilities and interestsare 1dgnnhéd and nurmn’d (Kay, et.

© al.p.9). :
Multi-Disciplinary Team Reviews were used extensively by all respondents, particularly for

psycho-educational assessment. It is highly recommended that local education agencies develop a
system of periodic review in the vocational areas to provide an accountability-tracking approach to
each handicapped student on an individualized basis (Kay, et. al., p. 9).

The respondents indicated that they used various me fhc;zdsfc:r delermining the accomplishment
of student goals, including performanceabjectives, pre- and post-testsand analyses of competencies.
The utilization of individualization of instruction is commendable, and is within the guidelines of both
the California Master Plan for Special Education and The Vocationa! Education Act of 1968.

A review of the. provisions for vocational education personnel and ihe special education
personnel to plan and program for handicapped students revealed a direct relationship between the
quality of Vocational Education,and the cooperativeinterchangeby the respective staifsin designing,

. nmplememmg and evaluating individual program plans.

Special instructional components, including special classes and centers, the Resource Specialis
Program, and designated instruction and services (recommended in the California Master Plan for
Special Education), are being utilized by the respondents.

One of the weakest areas of the study was presservice and in-service involvement by the
participating districts. None of the respondents reported a cooperative program with aninstitution of
higher education to prepare students in Vocational Education of the handicapped.

Apparently, few of the institutions of higher education in California have relevant preparation

" programs in Vocational/Career Spécial Education, and vet the California Master Plan for Special

Education devotes Chapter 7 to Personrief Planning and Development. A number of respondents
indicated that they needed personnel with experlise in both Special Education and Vacational
Education; most teachers, coordinators and administralors in these assignments had learned their
skills “on-the-job.” :

In-service programs were somewhat better, maost involvement was based on atiending
conferences, warkshops and informal aclivities. For in- serumc: education, it is recommended that
district personnel conduct an in-depth study of their Mains trearning program, considering each of the
major components in these guidelines, using cansullanlsfrnm(he State Department, personnel from
successful programs and key business and agency representatives. Chapter 7 of the California
Master Plan for Special Education and the Vocational Education Guidelines provide pertinent
suggestions for developing formal in-service programs. :

This interpretive study ol Mainstreaming guidelines and proctices was anuumqmg and

lrewardmg While na district demonstrated accomplishment of all objectives slated in the guidelines,

all districts reported significant Mainstreaming accomplishments, The status of effective
Mainstreaming practices is a credit to all respondents.

Enthusiasm and willingness to go “the extra mile” for the handicapped was evident both in
Vocational Education and Special Education. Outstanding personnel were in the forefront of every

All respondents indicated that formalized methods, tools and techniques were used in '
»»HCIassu‘ymg individual students. Several local education agencies had comprehensive, diagnostic and

Program
Characteristics

Surveys and
Evaluations

" Review

Tearns

Respondent
Findings

Pre-Service/
I n}Sgruice
Involvement

Muainstreaming
Effectiveness
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FINAL ADJUSTMENTS are made on a charting project by a paraplegn:
student.

successful program.

Undoubtedly, a major contributing factor to the state of successful programmingin these Local
Education Agenciesis the “timing.” The Vocaticnal Education Amendments of 1968 have provided a
vehicle for Mainstreaming the handicapped. Districts are required to account for every student in
their vocational programs; the law has also required that at least 10 per cent of the basic state grants
be set aside for the handicapped, thus providing “stimulation and seed money” to assist mdw:duals
with handicaps to succeed in regular Vocational Education programs.

A second element in the “timing factor™ has been the California Master Plan for Special
Education, adopted by the State Board of Education January 10, 1974, which emphasizes: 1.
Elimination of categorical labeling; 2. The least restrictive alternative (to promote maximum
interaction between those receiving services and the general school population in a manner
appropriate to the needs of both); and 3. Support components (including the Sch@al AppralsalTeam
and the Educational Assessment Service).

The “Education of all Handicapped Children Act” has been signed by President Ford. Thisis a
significant landmark in the history of the handicapped. The law guarantees the educational rights of

‘handicapped children and their parents; mandates individualized instruction plans for each child; and
-designates 1978 as the year when a state must provide appropriate education for all handicapped
; children (Closer Look, Winter 1976). ' ’ '

Public Law94-142, provides for a reordering of Federal priorities in the useof revenues which will
allow $3.16 billion to be made available for the education of handicapped children by the year 1982.
The major provisions include (CEC-Update, April, 1976):

1. The establishing of a formula by which the Federal Government makes a commitment to pay a
gradually increasing percentage of excess costs involved in educating handicapped children, ages3 to
21, in the public schools. - e

“Timing Factor

‘Handicapped
Children’ Act

Major
Provisions
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2, Allowing 12 per cent of children between the ages of Hand 17 to be designated ashandicgpﬁed
for Federal allocations, )

3, A large percentage of the money will go directly to local schoal disiricis.

4. An individualized, written education program will be required for each siudent served.

5, The law establishes a single line of authority within the state educational agency for the
education of all handicapped.

6. Due process rights must be quaranteed.

7. Evaluation of the elfectiveness of the mandated, individualized instruction is required.

The potential of $3.16 billior: being made available by fiscal year 1982 is astounding when comparedd
to the 110 million available for the current fiscal vear (27.7 times morel). The implications [nr
Mainstreaming the handicapped into Vocational Education are all encompassing when one considers
that every provision of P.L. 94-142 is compatible with the Guidelines for Serving the Handicapped
under the Prouisions for the Vocational Education Amendments of 1968,

One final note concerning Mainstreaming: It is obvious that the degree and extent of
Mainstreaming is going to vary from program to program, and from disability to disability. No single
categorical answer can be made to the question of “how much Mainstreaming?” The answer depends
upon the amount of severity, the type of program, and the availability of resources,

The phrase, “least restrictive environment,” is more than a cliche; it becomes the operational
plan, or modus operandi for each individual, This can best be illustrated by a comment made by one:

respondent; “We select the cooperative and interested vocational educators when we mainstrearm,

the handicapped. Not everyone is ‘qualified,’ or has the empathy.”

ERIC

How Much 7
Mainstreaming ?
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Mainstreaming, as used in this study, refers to providing: ,
“the positive interactions between handicapped and non-handicapped children .. . the
mildly and moderately retarded, the children with behavioral disorders, the children
with language and learning problems, the children with orthopedic difficulties. . .are lo
be spending much of their time in regularclassrooms. . . there must be massive efforls to
‘work with their regular teachers, not tojust ‘instruct. them' in the pedagogy of special
education, but to sharé their feelings and understand their fears; to provide them with
assistance and materials, and, in short, to assure their success.’-{E. Martin, 1974)
The educational challenge of the century is lo provide educational opportunity for all youth
regardless of the type or severity of the handicap.. =~ - - - .
The Vocational Education Amendments of 1968 (P.L. 90-576) provided {or the modification ol
programs and services needed to accommodat e the needs of the handicapper by stipulating that a
minimum ol 10 per cent of Part B (1.1, 90 576) funds be expended on handicapped vouth (Calilornia,
1972, p. 2). '
In o free society everyone is assumed 1o have the right to work, ond to mike i contribution to
society, .
“Every incividual must be given the opportunity (o learn how to perform useful service. ..
One of the priority goals of vocational education in California is to make awailable 1o
every handicapped person in the state the opporutnity to learn an occupational skillin
order to become a self-supporting member of society.” (California 1972, p.-2).

The Vocational Education Act of 1963 (P.L. 88:210) assigned priovily emphasis to prowiding
special services to persons with special needs so they may be more extensively and belter served by
Vocatienal Education. The Vocational Amendments of 1968 (P.L. 90-576) qave discretionary powers
for expanded resources and program flexibility to state and local education agencies.

Subsequently, the scope of the secondary schools’ responsibility has been enlarged toinclude:

1. Offering broader vocational training 10 students.
2. Encouraging students to remain in school so they may complete their training.
3. Offering training and retraining to young adults (California, 1972, p. 2).

The intent of the act, with regard to the handicapped, is to provide Vocational Education and
Special Education programs and services designed to enable them to achieve vocational education

‘objectives that would otherwise extend their reach. This may be accomplished through one of the
followina; '

1. Integrating handicapped students into reqular Vocational Education programs to the extent that
they are able to benefit from’such programs, supplementing with Special Education services only as
needed. e .

2. Providing special programs of vocational instruction, which meet the standards and requirements
of regular Vocational Education when it is not possible for certain handicapped persons to fully
benefit from reqular Vocational Education.

In 1970, to provide illustrative definitions of the handicapped, the following appeared in the

11

" Federal Register:

Researdh &
eifonale

“Mainstreaming”
Defined

Vocational
Education Act

Vocational
Amendments



“serious concerns about Keeping these Individuals isolated fromithe mainstream. Until thereiscontact
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“(0) 'Hondicapped persons,’ means menzally reearded, hard of hearing, deaf, speech
impaired, Gisualy handrcasped serpusly emorioradly disturbed, crippled, or other
hedleh impaired persons, who, by regson of their handicapping condition, cannot suc:
cedd iM o Lgeghiprnal 07 comsumer and homermu king education prociram designed for
perighs without such hondicaps;andwha, For that reason, require special educa tional
ﬂSE'&!ﬂﬂE‘ ¢ or o odfied vocugional or consumer and homernaking ecducation pro-
gram,”

To provide the Seyerely Hancicapped (which included physical impairments such as multiple
handicaps: plindsess, deafness, gmputalion, cerebral palsy, polio melitis, paraplegia, quadraplegia,
brair damege sundrome and epilepsy) g “*fair chance " to qualifyfor careers in the Fecleral Gaverr:
mene, the C‘Lﬂ’ Service Commigsion in 1964 approved a ron-compelitive “excepled appoin ting
altharity,”

This ayténgity permits agency persomnel officers to substitute actual job performance [or
competitiye f&stlﬂg (U8, Civil Service, £970. p. 6). Bythe end of Jure 1970, morei:n 700 people had
been placed ir Federal ernplo yment thyough the wse of this authority.

Accorging to the .8, Civil Service Commission (L).5, Civll Serwice, 1970, p.3), job perform.
ances of ehe Seugrely Mardicapred appointees were uswally superior to those of non-handicapped
employees Joiny the same kind of work, More tham a third had received one or more prormotions;
more than Malf ware rafed a5 qualified for posilions of greater responsibility. Little modification to
work sites of job uties Was required to accommadate the appointees due to their handicaps.

All too frequently, the public education system hasdeniedresporsibility for meetingt he needs of
exceptional children and youth. Some officials have corwvinced parents that suitable programs lor
their childrencannat, orshould not, be providedat pubiic expenseinthe public school, Thisa ttitude is
conveyed iy the statua, tory exernptions passed by the legislatures of 48 states and the District of

Columbia for chijdren wiie are physically, mextally owernotionaly handlcapped or who *“‘cannot profit

from an edycation™ (Children’s Defense Furd, N.D. p. 92).

Children with special needs sre Frequently segregated from the mainstrearn in education. Their
isolation hay stigmatized them, and brought Jittle educa flon or training benelits. .

For allof the positive reasonsfor tailoying & sedyegated program to meet special needs, there are

between childrer vith speciat needs and others, mo ome can sufficiently allay the fears, halt the
stereolypes Or ejiminate the labels (Children's Defense Fund, ND. p.93).

Court reviaws and litigations have reaffirmed the concept of public-supported educalional
opportunities for a)l childeen. Typical of this stance is the decision of the Court of Appeat, Fourth
District, State of Californiain Case vs. Califomnis. Ontheissueofeducationfor thehandicapped, the
court a!ﬁrmisci lhat it is “the uﬁc:ahtrad:atgs:i PTDpGEItiGI‘; that |t is the respcsnsnbihty csf the state to

(National Cenger for ng ard the Hanc:llcapped Ine., Sépten‘lber 1974)

" The right 10 freatment and community Services has been emphasized by the Natioral Center for
Law and the Mamdicappsed. Their major thrust 8 to provide settings that are least restrictive to the
individual®s peysonal freedom and liberty. Thely five goals for all handicapped persons are:

1. The right to equal educatiopal appoet ity

2. The right to quality care dad treatment in residential facilities, and the right to live under
conditions lgast resirictive to perional Jiberation.

3. The right to equal access to buildings, public ranspertation and public accornmodatiors.

4. The right to equal opportinity to engage in ermployrent,

5. The right to medical care and developrental services, from birth ard throughout life.

In 1971, the Califoynia State Legislature passed Assernbsly Bill 102, which stated:

“The legisiorure Hereby recogrizes thot is is the policy of the people of the Siate of
Catifamia (o provide an educational gpportunity lo ewery individual to theend that
every stydentleaying sehool would be prepared to enter the world of work; that every
stugept WHO graciiates from any state-supperted eclucational imstilu tion shr:nuld have
sufficignt ricyrkatable skills for legitimare resmunerative employment; and that every
qualfied and eligible odult cilizer should be affo rded am educational opporiunizy to
becorve stilably E;mpl@ygd in some rérnure razive fteld o femployment” (California Siate
Assembdy, Augusy L971),

Subsaduently, the Los Angeles City Board of Educationon October 28, 1971. committed the
city schools ro: -

breye ﬂﬁng asglar axit js possible any stuZertiwhois nol prepared o enter theworld

Dj Lg,Drk Jram dropping out of high school, prémaring each student who graduatesuwithia

. salgble skill for praduc:nue work, oy with an academic background sufficierit to
sucgegsfully complete @ college course, ard offering every adult an educatioral
opporfurity LLlhlEFl wil] ensure Hiz appropriate em plt:NFni‘ll‘;)

..ol

‘Handicapped"

| Defined

'Ex::epted
Appointing
Authority’

‘ Iscllf:txcn c::f

Handxcappéd

Equal Education
Opportunities

Rights of
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Sidney Marlnd, Iurrﬂéf Secretiry of Health Educalior and Wellare, has had -2 lorag and
d!himgulshed hislory ofadvoc_acy for Voeational and Career Education -As acorirbitorio Career
- Education Perspective and Promise, he slated:

“of those sludertiscurrenlly Fnhighischool, onfylhree oul of ln willgoon lo atadenic Occupational

- collegelevel work Onethird of rhose will drap out biore geting o berealurate Fraining Needs
degree. That means thaal eighel out of tenpreserthigh sc ool sudfents should begelling: ' .
“occtpational Irerining cxf sorme sorz, But only about lweof these vighalsteedents are irr
- -fact, getting such rairing. Consequently, half our high schoo! stadenes, e lotdl of
1,500,000 avear, are. Eing afferesd what ﬂmr;umfs lo HrElé:Lurzi ggru:ra! edLJ(‘utzongf

_j__ ».g..bpaljl' (Martand 1972 ) Ea e i oV e 1 st g £ e oot a2 Lt P o i it
Idemi[ying'ihe 'cr’;mmmeﬂls of successtul Mainst rearriing prac tices is essen til inim plemreenting F‘rgjecr
vescalional appesriunities that have leen identified legslatd and napdated fog the har)dig=§|)p§il. Objectives
Unlortunately, there ofien: s a lipse of time belween pioblen ileprtiicadion and pragram
implementalion.

This project was designe=d lo identify Mainstrearving guiddines, e xamine pom ising praclices.
and encourage local educalicen districls 2o develop effective programs.

The ultimateobjecliveis fomaximizesocial and vacationalopporiuitiesior the handicaysped I
the mainsiream of sociely. o

The term **mainstream,”™ as used in this project. refers (o lhe bastres tictive envicomnaent for
“individuals with exceplional needs." The term, “individuals with excenlioril needs,” relers lo the
four subclssifications which are wsed only for dita collectionandreporting parposes (California

- Srate Depariment of Education, 197, p. 23):

1, Comrrunicatively Flaind icapped Subclassifications
2, Physicaly Handicapped

3. Learning Handlrapped

4, Severely Handicapped

The Vocational Educaticen Armeendrraents of 1968 present an wilijiled <liallenge for slarss ar
their local educalion agencies o provide special programs ind services lo  ensure Vocaliornl
Education successfor the haradicapped. U prascticalplans tomezet thischillernge ate tobe diveloped,
certain rinimurn infformtior is irmperalive. For example, dala an mimsas gl persons sarved,
classified byhandicap, are neezded to perrit evalualior ancd analysis of cost eflec tivensess (Kayset, al.

. p. 3

‘The basic eriterion for receiving special senices or prograrm matdiicaionis the inabilty to Special
succeed inaregulor prograrmwithout specia lassistarce, Conaessihiendedhatspecial ssislance Assistanice
be provided persons whohave haindicaps which prevenl them from suc eteding issa ragular program DNeeds

without special assistance (Kay, et- al. p~4).
- The ‘crileria ofage ingrade lest scores, academic perlomarce . de. .ire aceplatlirdeators d
" ability, or Inability io sweeed; The interil of the Vocatioral Elucalior Amendrients of 196415 o
“provide ready access”tovoca tional training or retrining for'pasons of il zxges inall orrmurlies.” |
Eachstudent should be gven suppotandassistance tadevelophis wiliths tothefullest (Kay.et, 2l
" p. 5)
7 Services andremedial ac o maust be designed or modiiedlo owrcime spediic ffecls such 25
academic deficiencies or phwsical inabilitles, as identified by teachers or counsselors. The specific
objective of the provisions under the Wocational Edicaliorn Ammdmentsof 1964 is b ewsure
" Voaalional Education successto all{Kay, et. al., p. 6), ,
ldentilication of thehand dcapped must canfiem that indiviclals so iclentified ate raot sutee eding, I'ntegratiorn of -
or cannot beexpected tosuceeed, ima Veacational Educitionproaran willoulassiiance. Whenever  Flarndicapred
possible. persors idertiled a5 handcapped should be Inegrated inlo the weguhr Vocalioral
Education progr am.
" Ancillayy or supporlive s<nvicess, needed 1o help ape sorsucteecd In these prograrms, iy be
provided by Fedenl Vocitional Education urds, arby other coope ntimgageicies or oiganizalions.
Sepirate or modilied V atatiorl Edwicatican programs far thehandieappetdsi ald bee slabslshedonly .
when theyare irthe best interest af the students (Kay, et al,p. ) .
The National Cerater for Law and the Handicapyped provided lhe biloving surimay of leail )
interpretations onMairsirearming irs aletter addressed fo the Projecl Ditect offresm Faul Sthuiger,
Socihl Research Stalf, Novereaber 4., 1975:
“From a legul perspectiume, there are three busic prirciples variously rejuized by Legel
’ mﬁslimrian and statut s whieh lav- o graindwork in the area Interpreluat ion
“That  hondicapped  childeen are  entilled lo  edecatéongl oppporeanitias
mmnwnsurmp with those previded to nan-handicepped childien.
2, That hardicapped chifelen areen tiled 1o an eclica dional oppori it v barinu sl
defined in the statietes and case-s as me&hng theit nevds anel mevimling thelr

u:j;:ﬂlnht;és
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o 3 That handlcapped thx!drer: are en:«t!ed hj educahanal plﬂ:ements Luhlch aré o
B least résrncnue in terms of persanal jréedﬂms ' . i

: Frnm a legal standpoint, the third campanemﬁleast rEStrlEtluE plat:gmeﬂlexs
o Maznstreammg (See Appendix C). :
Pmcedures Frav:dmg Vm‘:atiuﬂal Eciue:aﬁ@’n fm’ ihéHaﬁdicappéd ;

Aitnhutes nf a Regulﬁr Ua:atiomal Educatmn E’régram

t:m Amgndmems nf ]958 requlred the U S Dfﬁce nf

The language used in the | \thalmnal Edu .

Ed ucai‘mn: to develop a wcrkmg staternent for the terrn, “regular vocational edut:ahan pfﬂgrﬁm
./One or more of the following attributes may apply to the re:;uxrements ofa state in xdeﬁhfynnga '
recular Vr:cahanal Educahr:n program (Kay,’ Et al »1973,p.3): ,

i. A :egular Vaéatmnal Education program is one that meets estabhshed standards within’ the
rules and regulations of the State Board of Education and other certifying or licensing agencies. -

2. A regulat Vocational Education program has an established rate of progress which iséxpér:teid .

of all students. The ijectwes of the program are identified in terms of specific occupational skills.

Completion of the program usually depends upon the ablhty of the student to rgaﬁh the program

qb;ectxves within the specific period of time allotted,
3. A regular Vocational Education program usually has requirernents, suchas a specific grade

Ievel af re:admg ablhty, and of cumputahgnal knowledge and skills, and the physmsl abnhty to use

» The [egnslatu;m and the rEgulahﬂn of the Vt:s:atmnal Educahcn Amendmenls gf 1968 provides
thal {he cxiteria for success be determined by the states te allow maximum fle:ublllty in determinmg

Regular Program - ‘
Attributes '

. ;Pi'*ggram

whio can quahfy for these programs. Therefore, the measurement of “success,” or “inability to

suECgEd varies among states, programs, courses within states and levels of instruction.
We are indebled to Evelyn R. Kay, Barbara H. Kemp and Frances G.. Saunders for their

' pubhggtlcm Guidelines for Identifying, Classifying and Serving the Disgdvantaged and Handicapped

under the: Vocational Education Amendments of 1968, which established the ¢ iteria frnrn whnﬁh the

'faliaunng “Guidelines” and "Structured Interview/Questionnaire” were developed, -

lﬂabﬂity tq Succeed in Regular \Jm:atinnal ngram(s) The Eas\c EﬂlETlDﬁ fﬁlf rEcewmg

4v",speggal a&slstame The U.S. Cnngress mtendgd that 5peclal assnstance be pn:mded tn persc;ns
having 'disadvantages or . handicaps which prevent them from succeeding in a regular program
“deslgned for the “normal” or average person. Using this criterion, a person would not be identified as

handicapped unless the physu;al or msntal disability prevents the individual from succeeding in the

- reqular program,

If a person is ﬂgcr:eedmg, or can be expected (o succeed, in a L:cn:atmnal program w:thnut

‘. spémal assistarice, he/she should nol be identified as handicapped.

' Immplementing Services and Frugtams, The basic. premise for fundmg sevices and
programs for the handicapped is that “persons of all ages in all communities” should have ready
access lo wocational training or retraining. Support and assistance should be provided, as necessary,
to develop abilities of sludents, and to enable them toachieve success in the Vocational Education of

lhenr;hms:g o ) o -

“WFenever possible, persons identified as handicapped should be integrated into the
regular vocational education programs, Ancillary or supportive seruvices needed to help
a person (o succeed should be pramded by vocational education, special education,
ancf/or by other cooperating agencies or organizalions. Sepa’mm ar modified vocalional
education programs should be provided only when they arein the best lnlErESI of the
students"(ﬁay, et al., 1973, p. 7) C e

T'he chatmnal Educahan Amendmems f.if 1965 snpulate the use of l-ederal funds for the
purpose of assistingthe handicapped ta succeed inVocalional Education programs. Thelaw provides
that set-aside Federal funds shall be expended to assist the handicapped to succeed ina Vocational
Edecation program. These expenditures are separate from, and do not include, basic grant funds
expended for a regular vocational education program. Only services over and bevond those

. provided in regular programs can be considered special services, and may be supparted by set-aside

funds (Kaw, el, al., 1973, pp.7.8).
The {ollowing services are examples of those thatmay be funded under the \Im:ahnnal Education

- Amendments of 1968:

l. Adwsmy/CaDrdmaﬁng CgmmiﬂeEs. Should be established o assist in formulating
programs, pravide liaison between the schaol and cormunily, and support development of Ieglsli\lmn

, thrﬂugh partmpatmn in local and state Cm:rd \natlng Cufnrﬁlttees\

Flexibility

.
A

Special Services

Criterion

Implementing
Services/
Programs

Arncillary

" Services

Federal
Funding

Admsory/ |
Coordinating
Committee
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R 44 Becrmtment,lprnmmlunal ‘Activities:

H ?x’

Membershm shﬂuld mcludé The haﬁdlcappgd bU;SII‘hESS and cgrﬁmumty leaders, agency

: perst:mnel high school and community college Vocational and Sp<cial Education instructors.

-2, Surveys and Evaluations: Conducted by staff members or under contracts to:

-+ 2.1 Idenlify the handicapped population .and the ger:»graphn: areas in which they are

coricentrated.

2.2 Assess er’npk‘:yrﬁent opportunities for handicapped vouth and adults.

2.3 Assess the effectiveness of methods, matenals equipment and techmques usedin prauldlrjg
Voeational Education programs.

2.4 ldentify the agencies, organizations, or individuals involved with the handltapped End the
extent to which they provide Vocational Education.

potential emplovers, and to develop community participation and support including:

3.1 Aduérnsmg through . newspapers, television and radio announcements, pastgrs flyers,

brochures and other visual media,
3.2 Speakmg Engagements with cerﬁmumty grﬂups including local chapters of social welfar’e
Drgamgahcms
4. Job Market Analysns, Designed to locate jobs that the handicapped.can perform, analyze
job lasks and requisite skills, in terms of individua] interests and abilities.
5. Identification of the Handlcapped Needgd to identify and classify SpEElﬁC problems of

" individual students including:

5.1 Counseling and guidance services for students: and their families,

5.2 Preparation of diagnostic and evaluation jnstruments, Ca

5.3 Educational testing to determine academic leuel interests and abilities.

5.4 Vocational or work evaluation.

6. Mulii-Disciplinary Team Review: Desxgned to assass lndlwdual student progress, andre-
direct and/or redesign program to meet individual rneeds,

7. Methads for Dete:mmmg Why an Individual Student Has Reached Hxs/Her Goal:
Develop a design utilizing instruments to identify the salient features of the program, whn:h Eantrlbute

" to vocational success.

8. Provisions for Vocational and Special Eﬂucatmn Personnel to Analyze and Develop
Programs for Students: Provide information concerning student progress and articulation of
curriculum services with vocational preparation: . o

8.1 Formal case staffing,

8.2 Program planning, revisions and/or modificatios.

8.3 Record-keeping, including individual program plan,

9. Staff Development: F‘reparmg teachers to work with handicapped students

9.1 'Teacher preparation programs, thh l:mth pre: service and in-service munl\zement

- Des‘fﬁﬁéﬂmfé‘“r“é'é’éh‘"ﬁé‘ﬁdiEaiEEé’dgEEFééﬁg and

Surveys/

Evaluations

o

REC Fiiitrent/
 Promotion

Job Market

7 Analysis

Identification
Df Handmappeﬂ

Team Review

Student Goals

Program
Development/
Analysis

Staff _
Dguelapment



92 T‘!‘EUE! per dxem and salanes af fac:ulty mémbers anendmg Eemlﬂars, ccmferenr;es .
warksh@ps ‘and"special institutes; , .
- 10, Hcdlﬁczaﬁﬂn nf S{:hzdules Pl’D\!ldlﬂg Eddltmnal llfhé for faculty to assist handu:apped Sf‘;hédulg' )
students: . - Modification
.- 10.1 Extension of school day, week or vear, ' ) R
~ 10.2 Addition. of another semester. :
'10.3 Instruclion on an individualized basis. :
10.4 Flexible scheduling of Students to permit ldxasyncram: eﬂtry intoand exitfrom ptngram5 as
p}:rr::pr:ate with progress. TR
i 11, Modification_of_Curriculum:. Enabhng_,mdl\ﬂdual Eludents IG c:jnhnue .in, regular am(:urriculumﬂ,m e
N Vm:atlanal Education by assisting them to compensate fox their handu:aps g
: " 11.1 Allocation of a&::!dmgnal time to develop skills. : mﬂdlfICa;IDﬂ
11.2 Spe::lally de&gned workbooks or textbooks, )
11.3 Analysis of tasks wnhm gz:r:upahﬁns to. 1dent:iy needed madlhc:atmns in instruction,
eqmpmént or methods, - : .
12. Development of Currn:ulum T(:a pfﬁUIdE students with. specxflcally designed programs ﬂurrzculum

£

" to meet their individual needs: .l ‘ . DEUE’D})I‘HERI
121 Research expenrnéntal and demgnstrat:oﬁ projects. ’ ’ S
. 122 ‘Contracts with consultants, speglahsts or teachers.
S 12, 3 Employment of instructors and t:urm:ulum specialists
124 Individualized jearning packages {
125 Dnentatmn programs (o observe various occupalions. ,
12.6 Special supplies and instructional materials.. .~ . L L
13. Modifications of Equipment for the Haﬂdn:agped* ‘ . Equipment
13.1 For the Communicatively’ Hﬂndlcappéd v ’ Maodification
©13.11 Printed rather than verbal instructions.
13.12 Signals keyed to sight rather than hearing.:
'13.13 Sound Amplification devices. :
13.2 For the Physically Handxcapped
13.21 Instruction in Braille. »
13.22 Large-print materials. :
'13.23. Signals keved to hearing (e.g., buzzers, bells, e:c)
13.24 Special safety devices (e.g., .guardrails, grit stripss, ete.).
13.25 Adaptations of regular Eqmpment (e =) hand controls addéd to ma&:hmés usually aperated
by foot conlrols),.
~ 13.26 Special desks and warklables for smdems in wheelchairs.
© 1327 Ramps for students who cannot use chairs,
e .13.28 Shelves and elecirical outlets within reach.
voee e 01329 Appropriate restroomand corridor facilities (Eg wide dcu:rs handralls washbasms efc. )
. -*13.3 For the Learning Hﬁﬁdliﬂpped . '
13.31 Simplified equipment. .
1332 Slmphhed instruction gLIldEE and manuals v
134 For the Seuefely Handicapped: ‘ :
13.41 Practical, Experlgnhally oriented curriculum.
1342 P\pprﬂprlale malerials and facilities based on furclioning levels of development

; 14." Supplemental Edmcatmnal Sermﬁes To assisl students in the reqular or spgclal . lguppjemgﬁtg[
~ vocational programs: Educational
14,1 Psych::lcgn:al s;‘;‘rumez h: Examme diagnose, ireat and gualuate emotional and menlar Services

problems, : FuICes

14.2 Guidarce am:! caur:selmg services, including referral and follow-through.
143 Job placement ser\nces. mcludmg job fundmg and emplayrnent follow-up.
s o 144 Tutorial services, o
14,5 Transportation services (in addition to those provided regulaf 5tudents)
14,6 Family counseling services related to vocational programing for the student,
14.7 Special services, such as readers for the visually - handicapped, interpreters for the
communicatively handicapped and guide services to assist the physically handicapped. N
15, Facilities: For reaching and teaching handicapped students, including: : Facilities
‘15,1 Purchase/rental and operation of rnr:nblle uriits to serve asclassrooms, diagnostic centers,or
* counseling and guidance units. :
15.2 Rental of non- pubh: space to serve as classroomsin lﬂcatmns aECESSlbIE to studenis.
» 15.3 Contracts with privale nonprofit schools, which canprovide programs and services which
are not available i in the public schools (Fecleral Reglster Sec. 102,66, p. 7347, and Sec. 102.79, p.
7348), _ o,
' 16, Cooperation with the Business anmumty To erlist support to achieve the goals of C:.Qmm“m_t!s’
Um:ahunal Educahgn far the handw:apped mb npparlunmes leacher prEparahgh and the upgrading CPQPEFQE 1on

ERIC,
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uf skills:

16.1Additional staff to coordinate, Supsermse and ngIdé work experence or work-stucly
programs,

16.2 Arrangements ff,lf summer jobs in private busmess firms for teachers to up-grade their
kﬁnwledge and skills,

Cagperatmn w;th Otlier Agencies and Organizations

. Services and programs for the handicapped are available through Federal, state and local public
" and private organizations, The Federal Register (Sec, 102.40—Cooperalive Arrangement, p. 7342)
specifically requires that the State provide cooperative arrangements with the public employment Caooperative
-gervice-system,-state agencies-responsible for-the Educatlcn of the-handicapped, other- agencies, - -~~-Ar'l‘r:!n_g§lﬁ€r‘lf~ o -_-«g»vv
organizations and institutions, and other States, ' L
. The restrictions_placed by Federal legislation on the use of Vocational Education funds are
frequently less' constraining if opportunities for t:m:peratlcm with other agercies are energetically
: pursued and utlhzed

%
.1
i
.

enablmg thé handlcapped 5tudent h: suc;:eed ina regular VDc:atanal prcigrarn
The following list provides examplesof the types of organizations and agencies that are providing

programs and services for the handicapped: .
1. Federal Agencies (State and Local Office): - Federal
1.1 Department of Vocational Rehabilitation ' . - Support.

1.2 Bureau of Indian Affairs

1.3 Imrmigration and Naturalization Services

1.4 Social Security Administration

1.5 Veterans Administration

1.6 Manpower Development and Training Administration

1.7 Jobs - National Alliance of Businessmen

2. Stqte Agencies (Lm:ql Offices): State
2.1 Governar’s Committee for Ernploayment of the Handi- Support
capped.

2.2 Department of Welfare. o
2.3 State Agencies for the Blind. - R
2.4.5tate Agency for the Deal.
2.5 Sfate Department of Education (e.g., Vocational

Education, Special Ed., ESEA Title B, ESEA Title I

Employment Developrment Departrment, etc.)

3.1 Parent-Teacher Assc:t:iatian

3.2 Private Nonprofit Schools and Workshops.

3.3 Interested Citizens (Advecacy). . i
3.4 Big Brother,

3.5 Young Men's Christian Association,

4. Private Nonprafit Organizations. )
Private

4.1 Association for Retarded Citizens. Suppeat
4.2 Association lor the Blind,
" 4.3 Association for the Deaf.
4.4 Crippled Children's Sociely.
4.5 Goadwill Indusiries,
4.6 Regional Centers lor the Developmentally Disablerd,
4,7 Easter Seals Society.

5. Business/Industrial Community: ’ ,
5.1 Civic organizations (e.q, Civitans, Kiwanis, Lions,
Rotary, Elks, etc.)

5.2 Parents’ organizations for Specific Handu:apﬁ (eq, Business/
California Association for Neurologically Handicapped : Industry
Children, etc.). Support

17
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5 3 Health Professionals (e.qg., physncﬁans psycholaglsts.
‘nurses, etc.). ;
5.4 Education Professionals (e g.,” California ’
Administrators of Special Education, California
Association of Post Secondary Edu:atﬁrs Council for
Exceptional Children, ete.),

5.6 Special Interest Groups (e.g,; California Associationof
Physically Handicapped).

il
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P'qu]e@ﬁ

The guxdelmes in thls section have been develgped lhmugh the use af federal reporls and
ated research, and re ses from the_particij

undeﬂme@ |

ating districts to provide step-by-step pfocedural: 5 E mdghrj@; 7

Muainstreaming

) appraac:hes for mamsireﬂmmgv the handicapped in vocalional education.

1. Advlibw/coﬁrdmalmg committees shuuld be established to assist in Fnrmulatlﬂg

pa]n‘:!es‘ developing programs, provide liaison between the school and the community, and
support legislative activities thﬁ)ugh partn:upatmn in ]ucal regional and state coodinating
" committees. T

. Memb&rshtp should mclude the handicapped (both students and graduates) busginess and
community leaders, agercy personnel, hlgh school and m:mfnumty college vocational and s;}ec_lal
education’ instruc tors,

1.1 The aduvisory/coordinating committee for the handicapped includes the Directoar of

Vocational Educa tion, the Directar of the Regional Occupational Program and the Special Education

Vocational Counselor (Appendix C, 1.1).

1.2 The advisory/coordinating committee for the handicapped IﬂClUdES lay cilizens, schr:cd
administrators and handicapped students. Its roles and functions include administrative program
arrangements and arliculation with {he district vocational education advisory commitles ( Appendlx
C. 1.8).

1.3 The coerdinator of Special Education Work-Study is the chairman; cnmmumtyagen:lesaﬁd
businesses represenied are: California State Department of Rehabilitation, Manpower Agency
(CETA), Eank t::( Amernea. Régian3| C)ccupatign Pn:)gram . ehnquency F’reventmn, CDU!‘IW

of Sm:lal Welf&re Avca Saumgs, U.S. Civil Ser\nae, and the Armed Forces (App-endlx C, 19)

" 2, Program surveys and evaluations should be conducted to identify the handicapped - ’

population, and to obtain dermographic information for planning and financing; to assess employ-
ment oppottunities for the -handicapped; to develop appropriate vocational training programs;
to assess the effeciiveness ol methods, materials, equipment and techniguesused; andloidentily the

- agencies, organizalions or individuals involved with the handicapped and the extent towhich they

provide vocational education,
2.1 Surveys and evalualions have been conducted in each local scht:ml by thelocal ﬂrgamzah::n

for the retarded and the Armerican Institute of Research (Appendix C, 2.1),

- 2.2 Follow-up evaluations are conducted one and two years alfter graduation to deterrnine

- program graduates’ successes (Appendix C, 2.7).

2.3 Comprehensive data banks have been developed by the (district’s) Evaluation and Research
Qifice (Appendix C, 2.8).

2.4 Outside consultants conducted a survey for career development information and rale and
function deliritions, as defined in the California Master Plan for Special Education (Appendix C,
2.10). . )
3. Recruit mszm and Promotional Activities should be designed o reach handicappe
persons and potential employers, and to develop community participation and support,
Announcements through newspapers, television and radio, posters, flyers, brochures and ether
visual media can be used to publicize the program. Speaking engagerments with community groups
are highly recommended, All recruitment and promotional activities should be coordinated,

~monitored and recorded by a designated district staff representative, Emphasis should beonstudent

participation and stalf invelvernent in vocational education.”

The Work, Experience Coordinator for the Handicapped speaks lo business and mdustnal

leaders concerpirg student placerment, and provides liaison with the Enabler ngram at the
communily college { Appendix C, 3.2).

A speakers bureau has ‘been organized by the Direclor of Special Education, Several hundred
arlicles have been printed in thelocal newspaper, Radio and television programs, highlightingstuden!
participalion, have been presented. A member of the vocational advisory commitlee organized
weekly radio presentations -on programs for the handicapped (Appendix C, 3.5).

-The Coordimator of QOccupational Education for the Handicapped serves an advisory
committees for the community colleges and the Gavernars Commitlee far Emploving the

‘Handicapped (Appendix C, 3.8),

4. Jab wivvket analyses, designed to locate jt}hs the handicapped can perform, shauld
include the analysesof individual requisite skills and abilities, [tlsimporlant thal stereolyping
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PATIENT HANDS &f 4" blind ‘Ubcational training student lovingly brush'a
freshly-bathed poadle,

s nat preclude specific vocalional training, e.q., "all educable mentally retarded make good
dishwashers"; “orthopedically handicapped are good candidates for secretarial training.”

- Regiomal Oceupation Programs are developing job market analyses surveys (Appendix C, 4.9).
The Cornmunity College Enabler Program is becoming increasingly involved in this phase (Appendix
C, 4.10).

© B.ldentification of the hanidicapped is nec v for identifving and classifying specific
‘problems of individual students. For ledal purposes, students with special educational needs
should be designated as “individuals with exceptional needs.” This designation includes only those
sludents whose educational needscannot be met by the reqular school program, and who willbenefit
from special instruction and/or services {California Master Plan in Special Education, 1974, p.23).

29
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Types uf sermces that shauld be provided mclude r:nunsehng services fgr students and/m their
families, preparation of diagnostic and evaliation tools, educational testing to determine academic -
i |E\'E"|'s interests and abilities, and vocational or work evaluation.
© o Peyehological, medical, social and “academic - histories are compiled for cach student,
viation of students in class and on-thesjob training provides additional informalion concerning
atudcnl needs, inlerests and abilities (Appendix C, 5.1), : a
" The occupational centers provide diagnostic and prescriptive sevvices in vocational edm ation
(Appendix C, 5.8). The Skill Developrment.and Discovery Center for Vocational Education provides.
the handicapped .with an examination. of the worker's role through analyses of their potential,
interests, selection of an area of work, and placement in explaratmy modes. Thg prescription for skills
"hlts _With 96 per cent, accura\:y" (Appendlx C.59), - . et e s
6. Multi- dlsmplmary team reviews are Esseﬁnal for. assessmg mdwndual siudent TE‘Q Inf REU ems
'progress, directing, redirecting and/or redeslgnmg programs to meet individual needs. A
system of record-keeping, scheduled reviews, and continuous mum!ﬂrmg of md;wdual progress is
requnred by both federal and state rEQulatlcns
Ciamprehenswe Plannmg AQEHF‘IES (partlmpants in the Califarnia Master Plan for Special
: :Edut;atlan) aré required to haue School Appralsal Teams to plan, lmplément and eva\uate student S

e

- progress at least twice a year {(Appendix C, 6. 6). - - A
A rewew pmcess is prcwu:led h:r every student in the pn:ograrn The review team c:cnsnsts of the_

\'

F’re empigymént (LE!’EEF clustér explaram:ﬁ) Intgruneuj Skzlls (persanal data apphcahnn
~ procedures), Job Placement (campetem:y review), Fall@w -up (supervision), Related Learntng (re-
" eycling-academics), and ‘Records (monitoring/evaluation) {Appendix C, 6.9). - o
7. Methods for determmmg whyan individual student accomplished hlsfher goalsis an Student Goals -
" essential component of vocational education for the handicapped, The pmgram should havea R
design utilizing instruments to ldenhfy salient features which directly relate 1o student success.
Slgnlfu:aﬂt elerments of this guideline include behavioral DbjECtIUES competencies and accountability..
' Pre-to-post test analyses of behavioral abjectives are used to determme why students placed off
' campus are Suct:eédmg (Appendix C, 7.2)..
“Students tanm:t proceed until they have successfuﬂy Ecmpleted the miinimal campetencles with-
‘ina vacatlonal area; they musl pass performance objectives at prescribed levels. The determination S
concerning why a student a:campllshed hls/her gﬂals is ihe analysﬁ of the match to successful .
- placement {Appendix C, 7.5). '
. Formal planning begins when the C:D::rdmatar of Spemal Educatmn Work- Study advises
- students on work- study and work training opportunities. Individual gaais are established at the
begmmng of the vear: CDﬂtlﬂUQuS progress revlews determme lf the studem is meetlng the GbJECtlUES

(Appendix C, 7.10), e

8. F‘mvndmg for vocational education and special educatlcm Persgnngl to plan and’ 5“;!!3’@)11 ‘
program for students is necessary for exchangmg information on student progress, Flamr:jng/
articulating curriculum services, and evaluating performance. Important components include ‘ Frﬂgra m mi’ng .

" formal case staffmg. pragrarn planning, ré\nsmg andfor rncsdxfymg and record- kegpmg (lncludmg an
individualized program plan).
Provisions include formal case staffing, program planning, revisions and/or delﬁt‘:athﬂS and
record keeping, including individual program plans (Appendix C, 8.2). Formal case slaffing, .
counseling, testing, diagnoses and tutoring in the Adolescent-Child Study Center are used to provide C
communication between vocational and special education personnel, Additional processes include
pragram planning, designing objectives, planning activities, and develapmg evaluatmn processes wnh
the individual program plan (Appendix C, 855).
' The Resource Specialist program provides instructional plannlﬁg, special lnslrucham tutorial
assistance and other Sél’\!lEES to mdl\.nduals in regular classrm:ms and spemal programsi in Each schcujl :
T (AppendiX €, 86)T T T
In one high school, the vocational education teachers requu‘e case staiﬁngs of handncapped .
students before they are accepted into vocational classes. Deaf students have an interpreter who
accompanies them into auto-body and building trades classes (Appendix C, 8.7). o B o G
9. Stafl development is required to prepare teachers to work effectively with Stafﬁ Development
hanr;ln:apped students, Important components include pre-service and in-service teacher . TR
preparation. Al teachers should have-basic competencies in their credential preparation, for
understanding the needs of the handicapped, referral processes, and pTC?s\":ammg options (California
Master Plan Jor Special Education, 1974), - .
" Cooperative agreements for field placements of students in special educahun and vocational
education should be arranged between local education agencies and inatitutions of higher education.
- If colleges and universities, which prepare personnel to work with the handicapped, do not have
' apprﬁpnale preparatmn programs fgr Elther uncahgnal or sper:lal Educahﬂn, they :should be
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Enc*nuraged I::y lncal educatn:mal agém:léa to develep Ehem,} - : : S
_In-service activities should focus directly on the district program, aﬁd be bmh deuelap&mental and '-Iﬁ?SErLJit:E
prG]ECh\IE in nature ln dEpth study Gf the élstru:t pragram zmd the pmvlsmns for malnstreammg are. - Activities

: ately desngﬁed ta “flt“ the r:llsmct plan. can prcmde facnhtatmg rnechamsms
=" " "Teachers have been involved in “curriculum dgvelapment during the summer; auto- sth and
special education teachers modified the auto'shop curriculum for the handicapped. The business
education and special education tea«:hex‘s designed a dlstn:t leuel curriculum for the handxtapped
(Appéndlx C,9.1). .
" Personnel " participated in the HKern High SChBGl Caréer Trammg Cender. Dlasemmahnn
. Wgrkshﬂps Working with special boxes of handimantools, selected spemaleducahan teachers have .
*m“”*“been taught;~through- weekly in:se'vice sessions; how- 11: dorvocational-type -projects -with-their =
" “students. Teachers attended a conference cﬂnductéd by city municipal utilities (Appendix C, 9.4).
- Through a county-directed EHA Title VI B Project, workshops to increase vocational teacher
"~ awareness and understanding of handicapped student needs and services in vocational education
- were c:anduc:ted (Appendix C, 9.7). o :
v .In-service education is accomplished thn:\ugh rmainstreaming - apprgac:hes "The career In-Service
counselors wnrk directly with the teachers to provide internalsupport. The EmphaSIS ison ldennfylng Education . _
and develupmg a suppart system (Appendlx C 9, B) : ‘ :

" service on a one-to-one basns Vocational e:;lun:atms are sent o EDﬂfEl‘En\fES on excgptmnal chxldren ; ‘
and youth (Appendlx C, 9.10). B v , - . » S e

- 10, qulf‘ cation of schedules is needed to provide addltmnal time for famlty to assnst. -Su‘:hedule ,
handlcapped siudents in [:nlannmgp develﬂpmg and supgr\nsmg wnrk-study pmgrams Mgdificaﬁ@n’ '

mdwlduahzmg mstructujn ﬂexlble seheduhﬁg af 5tudent5 to perrmt entry mtcz and émt from pmgrams.
. as appropriate with individual needs and progress.

- The emphasis should be ontotal scheduling flexibility; tEELhEl‘S shc)uld be Enc@uragéd tt: deuglap . Schedule
cooperative programs, mcludmg arfangmg for. Jc-bs Jobscome Ilrst academics SECZDﬂd (AppendGC Flexibility
10.1). :

The distriét cnnducts a summer work experience pr@gram for. thez handlcapped and use an
extended school day (Appendix C, 104).

- The time in vocational training should be modified, basedanstudent needs and perfarmance Al
special educatlan students should have individualized pmgrai‘ns, al] \;m:ahanal pmgfamﬁ provide - . :
flexible student entry and exit {Appendix C, 0. 5), - S L

Graduates’ come back for more ‘training, Sumfnzr schm::ls summer Eamplng pmgrams and . - BRI
summer work  experiences are-provided, Designated lnstruc:ln:mal Services (a provision of the
California Master Plan on Special Education) are pmuuded by specialists for the: handicappad in
" regular vocational classes. Flexible scheduling in the regional occupational program allgws students,

- to work and train, as individual needs are identified (Appendix C, 10.6).

Special’ ‘education teachers individualize' schedules and instyuctional @pportuﬁmes fc:r the'
rﬂamstreamed handlcapped students when they are mﬁved into Uoﬁam:nal educa“ﬁn {Appendix C,

10 9) ,
’ " The- mamstreammg ﬁr@grarn has its basis in ﬂe:uublhty and lﬁdimduahzahﬂn ﬁ:r students. Each
year, waivers are requested for a minimurm school day, Specialeducation teachers are encouraged to
" build their schedules around the ma tersﬁhedule and to pFQ\ndE time for preparah@n EﬁdsupPr\llleﬂ

' Gf Wn.rl-t Study (Appendlx C 10 10), .
—_— : , . . S
11 Qumculum madnhcatmn is necessary to enable mdmdual studenis to enter and Curriculum
continue in regular vocational education programs, Enabling activities include theallocationof Modification

additional time to develop skills, utilizalion of specially designed workbooks or textbooks, and the

B malysns of ta‘%ks within chupatlans to 1denl|fy needed mﬁdlhcatmns in n'xstﬂﬁu;tmni gqulpment or ... ...
e W . ,
- Curri ulum madmcatmhsmclude slawlﬁg the pace Df Iearmng mc:rements and pi‘{wldlﬂg suppﬂrt
systems such as tape recorders, and having tests read to students by aides in history and other -
subjects, The “slow learners” enrolled in reqular typing classes are allnwed to move slower than the
'standard progress patterns (Appendlx C,113).
" By selecting those vocational teachers who are interested in the handu:appezi rncthu:ahans in
the curriculum are achieved (Appendix C, 11. 4). : £

An updating of curriculum objectives occurs vearly, Specially deslgﬁed textbooks and
workbooks . are required, Classes that require additional support are assisted, e.g., the learning
handicapped require three to four times lhe number Df vueldlng rodsand cnther matenals in vocational
welding (Appendix C, 11.5), - v

Addltlanal spemally desngned texlbfmks are prcj\uded tasks wﬂhm an Qz\:upahnn areanalyzedto

o Ll . 9a
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oo TRl trips b the Air Force.Base provide orientation.to.work.and work-study sites for parents.

Q
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identify needed modifications (Appendix C. 11.6). Amodified Home Repair Class was designed for the
handicapped; the vocational counselor modifies tests. Slide shows are used with the communicatively
h;\ndlcmpx.d ta instruct them in vocational education (Appendix C, 11.7),

The F‘rv:rjef:t Worker Program emphasizes non-verbal approaches ihmugh performance,
“hands-an,” criterion-referenced skill develnpmenl (Appendix C, 11.9}.

12. The development of curriculum is required to provide students with a specially
designed program. to meet individual needs. Curriculum development includes research,
experimémal aﬁd dé]‘nﬁﬁstfaﬁﬁﬂ pmjec ts; ccmtrac:tual arrangemems with cunsul(ants SpEtiEliStS or

Drlemahaﬂ pr@grams fo DbSEr\JE various DECUPBHBT\S am:l speclal supphes am:l eqmpmpnt

and students (Appendix C, 12.4). Released time is provided for the Chief Coordinator to conduct paid
work experience for learning handicapped students at the Air. Force Base. lndwxduahged learning
packages are developed by vﬂcahcnal and special education teachers. -

Orientation presentations expose students to many occupations. \hsually handicapped students
are stheduléd mt@ bakerles t;atermg SETUH‘_‘ES newsparﬁer pubhshers and huspltals to Dbserue thése

(Appéﬁdlx C, l2 5 )
Mamstfe‘ammg, asa resean:h experimental and demonstration pr«:\gram slarted with vocational
education funds (Appendix C, 12.8),
Through ESEA Title Il and EHA Title VIB projects, tear:hers are “freed-up” to develop learning
activity packages lor handicapped students (Appendix-C,-12:9);~~—= = - -
13 Hadiﬂcatmﬁs of eqmpment fnr the handn:apped shuuld be pmv;ded tu famhtate

than verbal mstru:hgﬁs sngnals keyed to snght rather than heanng, and snund arnphhc:gtmn devices.
Modifications for the Physically Hardicapped include: instruction in Braille, large-print materials,
signals kéy’ed tcx hearing rather than sighl spe’cial siafety devices’ adaplatians’ nf regular equipment

cr:xrndc:rs

Madifications- for the Learning Handicapped include: Slmphﬁed equipment and slrﬂphhéd
instruction quides and manuals.

Madifications for the Severely Handicapped include: special jigs and simple mack.ups.

Madifications of equipment reported by respondents for the Communicatively Handicapped
include: audiovisual tape/slide presentations, special telephanes to read  teletype messages,
amplifiers on telaphones, use of 5|gmng, in addition to oral communication, listening posts and tape
recorders (Appendix C).

Modifications of equipment for Physically Handicapped mclude Brailleand large print materials
for instruction, rarnps, signals keyed to hearing, adaptations of regular equipment (e.g., hand controls
replacing foot cantrols and worktables for studenis in wheel chairs), electronic reading devices

{Opticon), adaptive transportation (e.q., power lifts, hoists), mmdnf:edele:lrmtypewrﬂers and special

drafting rables (Appendlx C).
" ‘Modilicatigns ‘of equipment for the Learning Handicapped include; the use of practical
equipment in place of printed information (e.q., typewriters, tape recorders, listening posts, adding
machines and calculatars), Visual displays were designed by teachers [or stepby-step instruction.
Mock-ups were used for learning electronic assembly work (Appendix C).- :

Madifications of equipment for the Severely Handicapped include:
unique adaptations of equipment for assembly tasks, special jias for drilling and sawing, and making
windows for bakevy boxes (Appendix C).

14.. Supplemental Educational Services are needed fo assist students in the
mainstreaming processes. These services include: psychological servicestotest, diagnose and
evaluate emotional and mental problems; guidance and counseling services; job placement services,
tutorial services; transportation ser\nces family caunselmg. and spetlal sermces such as readers.
interpreters and guides,

Psuchological services are prawded to test, diagnose and evaluale emational and mental

problems. (Guidance and counseling services include referral to vocational edueation and follow- upto

moniter student progress. Transportation is provided to and from work stations. Vocational rehabi- !
litation services are provided in conjunction with instruction and counseling {Appendix C, 14.2).

Interpyeters for the deaf and hard ol hearing students are provided; aides assist studentsas they
are transikioned imta vccatiaﬁal Lduc’aticm (Appendix C, 14, 7)

vocatmnal &:duﬂatlun These mr;lude. purchase (Df rental) and cperatmn af mublle units h: serve
as classrooms, diagnostic centers, or counseling and guidance units; rental of non-public space to
serve as cla\ssrcc;mﬁ inlocations accessible to students; and contractswith private, nonprofit schools
which can provida appmpnate programs and services (Federal Register, Sec. 102.66, p. 7347 and
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" Sec. 102.79, p. 7348).

‘The purchase of a home- makmg room fgr handu:apped students enables them to develup the

pre-requisite skills for rﬁamstreamlng {Appendix C, 15.2). o .
" The rental of space and equipment for home economics from a church and a contract with &

beauly academy for EDSmEtB]Dgy training enable the handn:apped tobe rﬁamstreamed into u@:atmnal\

“education (Appendix C, 15.5).
_Sheltered warkshgps provide work stations for all handn:ap classifications (Apmnd:x C 15, &)
The regional csccupatmn pragram pfcuxdes a mobile van for r:ustqdial and hnusekeepmg services,

“(Appendix C, 15.7).

16, Ctmperangn wlth the business community is Essenhal fc;r enlisting the necessary E
. support to achieve the goals of vocational edufatlan for the handn:apped juh ﬁppnrtuml!é&&,

“teacher preparation and the upgrading of skills.” ™
- The business community cooperates in the work experience p-ogram where the students train,

receive credit for skill development, and are in part-time employmer.t. A “Good Grooming” unit has

been deuelnped and such standards are taught by personnel fmm Rhades Dgpartment Siore

(F\ppendlx C,16.3). i

The business community is a paﬂner for job training and placement in fast fcu‘:d operations, CAL-

washes, city and county government, and other places of erﬁplcyment Representatives from the
business world serve on the adwsmy cammlttee, and operate an effechve public relations programw
{Appendix C, 16.5).

- Business pegple are Employed 1o assist in the vocational education of the handlcapped a full:

hme mstruc:tm is emplayed in Direct lnslmctmnal Semlces ta assnst in mainstreaming {Appendix L

16.6). .

The Trainable Mentally Retarded work at a thrift store operated by a private, nonprolit

organization, A doughnut shcp, established by a prwate benefactor, is staffed by handlcappe:d
students (Appendiz C, 16.7).

TRW provides an instructor for the mock (industrial) plant, Hughes Aircraft provides ad\nserrs,
_and furnishes reject materials for the mock plant which trains mentally retarded, Teachers are taught
by field specialists; they, in turn, tram other teachers to teach students in vocational skill development
(Append:x C, 16.8). !

17. Cﬂapgratmn with other agencies and nrgamzatmns isessentialfor comprehenswe B

vocational preparation of the handicapped. Some services and programs for the handicapped
are available through federal, state or local public and private organizations.
The Federal Register (Sec, 102,40—Cooperative Arrangement, p. 7342) speclhcally requires that
the State provide cooperative arrangements with the public employment service system; with Siate
agencies resmnslble for the education of the handicapped; with other agencies, Drgamzahnns and
institutions; and with other states.
-:The most economic and efficient means of auercammg handicapping conditionsis thmugh the

cmperanve efforts of all agencies involved, When opportunities for cooperation with other agencigs )
are pursued and utilized, ter:hmcal and financial resources Enable handicapped studentsto succeedin

“ regular vocational programs.
_ The agencies and organizations thal were repgrted by the respondents as ﬁm:peranng n
vocational education pﬁ:gmrﬁs for the handicapped were;

Natmnal/Federal

National Alliance of Businessmen

Federal Government Employment Office
Community Action Program
Comprehensive Employment Training Act
Vocational Education Act (Paris A,B,F,.C,H)
Veterans Affairs

Sacial Security Administration

-Bureau of Indian- Affairs -~
Vocational Rehabilitation (Act)

Military Installations

Civil Service

State

Department of Welfare

Department of Health

Agency for the Blind

Agency for the Deaf

Department of Education ' '
* State Personnel Board

24

Business

Cooperation___

Community

Cooperation




Gauemms Cammutee far the Employment of the
Handicapped :

State Education Surplus Prapertnes

E:nployment Development Depariment

Department of Vocational Rehabilitation .

Local ‘ . 7 K

Youth Employment Service . o
.Chamber of Commerce . ' ' v
Cormmunity Colleges (Enabler F’rcrgrams)
R i i i **M'"Cgunty MEﬂtal Hea]th Prggr;afns == T S St R R RS S ST S T
' Cduﬁty ?rcbatian Dépar’tment i : ' '

i g e A e Lot e S e pai

Camprehensws Plan 'ng, Agen : : _ )
Parent-Teacher Associations (and Parent Gmups) : S,
Industry duiat n Cﬂuncdi R ' ’

]

REEEE EASHIE‘RING SRH_LS ﬂre !aught by means of au isual monitoring.

*

anate Nenprofit

Cnﬁpled Children's Society

Easter Seals Society

Goodwill Industries

National Association {or Retarded Citizens
California Association for the Retarded

Regional Centers for the Developmentally Dlsablecl
Boys and Girls Aid Sogiety

Hope for the Retarded

Sheltered Workshops

Townhouse Foundation

Business and Industrial
Hewlitt Packard

Sears B

Pacific Telephone and Telegmph :
MacDonalds ’ ‘ ' ' o ' o
Emporium o o
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SRR T e Fhﬂtjes Demﬂ!ﬁe‘.ht Slores .
S : T dakeincthe: Box oo
‘Eifﬂbﬂa RSO
" Kawenhy Df,lilrﬂﬂspltal :
" Ceasares Aulo (Body and PamShgpj BT
Kramer Carfon Cﬁmpamy .
Slater C:Eféleﬁa
‘ ' Payless - o
Vision ﬂans:!wam&n Institute’ v
e .. Sodiely lor the Prevention of Cruelty to Ammals
. - Trade and Labor Uniong A
e o £ e *.?.«"\»_ﬁ‘j“«s"-,“ "Saiéwag wm%&ﬁu- [
R - Lucky Markets -
R " Grossmonl Ct;n’aman;w Hosypital
e - Tat;:n Bell -

EMEN lmiefgst Grgﬂjﬁ

Young Men s, Chrlsnan Association

Young Women's Christian A ssociation

Volunteers in Public Schools

t:a,llfc::rﬁra Assotiation for I\leumlxjgu:d.ly Handlcappe:l Children
Boys® Club of Arﬁe:u:a ‘ ,

Bix Byother -~ - .. o ‘ : ( S

- Big Sister : , - S
Senta Claxa Nursez Association ' ! :

' Citizen Organizations

Elks'

Lions o

Kiwanls '

Ciwitan -

Optimists

~ Rotary Intereatioyal ' Do
Ameﬁian Assm:lanzm of Umuersny Wgn‘ien

18, Miljt:l‘ Fru.grslm 5tfengths ahd Unxque Charactemtics af ﬂig Maimtreamiﬁg " Major Prog
" Program, - Tire following section regresents the participaling d:stnct reﬁp&:ﬂses concemning the - § trengths
- combinatior &i%peﬂﬁﬂ \ﬁhal'aﬁtﬁﬁﬁtlﬁs, of faclors, contributing to success in Vocational Education, .. " - T
.- The tuening point, or ateelération, of programs is t;sually brt:ught ab@utbyspedalevents ai:h-nng,n:wr,
. factors ‘Which ¢oild ke Jabeled uplque chancterislics, ™ S
181 Flewsbility of the weachers' lirne i arranging for ]abs‘a’nﬁ f:nllawﬂlp‘,’blrddmgxthe se]l B
confidence of sladents; improwennent in the identificalion of student needs: impfo\.ﬂng studemsknlls :
. without fyilure: factor; agsisting studenls to become. sell-sustaining adults, ’
. “The ;pregyarn forr the multihandicapped brings a variely of expertise, harmanmus u:uaperahc:n -
o ,bemeEﬂSPé:i;I Education and Vocational Edicationleachers. Students™ concernabout succeeding .~ 20
s c:onstahl ‘and contivous; acceptance of other students t-o handicapped oncampus jobs, - P rogram - -
"y 182 God to excellent quality stafl, dedicated to the concepts of Vorational Education for the  Strengths
- hmdxcapbed. view angd Irmproved fac lities, Adeinistration is su;:)partive allouwng teacherstr::devEll}p ‘ - :
~ - their own program, and; encouraging Mainstreaming. . :
o Counseling I)epaﬂrﬂent is intevesled, ard pr-nv:dgs goed assistan:e. _ .
.Eunding 1as beetr adequate. The. school board .is .deeply. inuolved. and mteres:eﬂ in..
M&mstréémiﬂ& the handicapped into Vocational Education, .whenever possible, o B
“ 18,3 Progyam stability s due to historical growlh and appropriate stalf specilists, :nc:ludlng .
specialist jn Vecalional Edut:ahnn of 1hg—;@ haadn:apped anci spec:la!nst fc:r wnrkse;pgr(ence for the
'handu:apg,e‘s = _
= The Direetor of an:ahnﬁal Et:lm:atlaﬂ warkg cl-asel;; w:th the specialists tqrnake theprogram run
B sug(:esslully\ Inéluded: are fac:illt;es, uars ahd resowrce Fooms; Ninety per cent oF thedi Eduﬂﬁtaged
studer\ts et summer, enploument at the Alr Force Base.
¢ Funding from Vorational Education and- the Compreliensive Pln lor S[;er:ml Eclucation have
g Enabled iy to provide lor prograr veeds. EHA Part-B Project lor $50,000 provides: 1. Resource ‘
Xteazher- 2 salsry for two Vecralional Fducation tea\:hgrs (half-ime basis); and 3" fulltime aides. ) L =
184 “The WorkSludy program provides for readistic - student needs on an Individual basis -~ Work-Study
Inciudmg cgatf&e:f t:ounschng, rnafchlng ol 5k|||5= arld abllltn:s lr:jcbs, early ::n-zniatmﬁlc:the warld ol - Program
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work, followed by work experience and placement in jobs for pay,
The staff have vacatiﬁnal interests and wani tn learn more; qnad in: suvicp

and farm pmgrams. Thé Regmﬁal Oicupatmn F’mgra,m. Vacahnnal Educatlgn. Speclal Educatlcn
and special programs work closely together.

Finances are planned and budgeted cooperatively by the coordinators of Vocational Edm:atmn
and Special Education.

18.5 Special Education personnel are working in harmony with vocational educators and other
resource personnel in the interest of individual students, The staff is the strength of the program,

Excellent support comes from the State Department of Education: Gordon Hayes—Deaf; Fred
Sinclair—Blind and Partially Sighted; Ted Hawthorne—Vaocational Education for the Handicapped;

‘Fred Hanson—Educable Mentally Retarded; Winnie Backman—Multi-Handicapped; and dJim

Crandall and Don Fowles from the Vocational Education Support Unit.

The district administration supports the program philosophically, in practice, and financially.
Due to the proximity to Sacramento and Travis Air Base, we enjoy excellent cooperation and
services,

18.6 We have had a $1 million project as one of six areas in California involved in implementing
the Master-Plan for Special Education. We have many applicants for few positions, therefore, we can
select the top three to five per cent.

- Facilities are excellent and students with exceptional needs get special assistance through
Designated Instructional Services.

18.7 All Special Education programs are on reqular campuses, and Mainstreaming is an integral

component of the program; normal high school students work in Special Education classrooms;

- administration of Vocational Education for the handicapped is under Special Education. The staff
‘have uniquely appropriate qualifications, and are willing to try different approaches. The Special Edu-

. r:ahcm Vocational Counselor realistically plans with students, and is not hampered by a teaching load.

- served before; keeping students in scho

~ Effective public and professional relations exist with local school administrators. Eighty to ninety

Speelal Education perscmnel work together as a unit. The Worktraining Center constitutes a resource
- for many: programelements, We - mdmduahze pragrama for studems regardless of handléaps,
~ according to their abilities.

:18.8 The major- Stféngfhs af this program are the abuty tt: serve pﬁpulatlans that we have never
ol who previously were unacceptable, and assisting them to
complete their education; and follow-up with adult EdUEathn for the handicapped. Placement service
for the handicapped provides closure.

Behavior and social skills are emphasized because they are more important than the technical
skills. Leadership is always available, and staff is committed and dedicated. They are able to articulate
Special Education and occupational needs to establish effective working relationships. They have
business and industrial arts backgrounds; they know what the world of work is all about,

Selection and placement of staff is extremely important—"right person for the right job.”

.Everybody has a duty statement outlining the roles and responsibilities of the position. Each person

has the ability and flexibility to follow through the closure.
18.9 Cooperation and program articulation at the district level between Special Education and
Vocational Education has been a key factor in the success of district Mainstreaming. We have been

. mainstreaming for vears; receptivity and commitment at the building levels; and closure on mutual

Erifcp
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services for students.

Stimulation monies (e.g., Part B Vocational Education and EHA Title VIB) have enabled us to
free people to develop appropriate materials and techniques.

Bmh the scht:x:l baard aﬁd cemr’al administrstia’n have been s’u’p'partiue Ke:y indiuidfuals iﬁ
persannel want to do thmgs for students, and Regngnal Dt:cupatngn Frcgram ChlEf admmlstratgr
(former district Caardinamr cf Vgcatianal Educaticn) helps mesh the programs.

‘roles and respansbnlmes deﬁned (eg., Coordinator of Spec;al Education Work- study) w:th dl.,!l‘lct

level recognition; and outstanding cooperation between Vocational and Special Education. The
business community displays interést'and concern; and excellent cooperation with regular wark
experience coordinators who work together and compliment each other. Dlslnct level administrative
aupp@rt and sn:hml level admmlstratwe support is Exc:ellent

19 The Cammumtys Réspunse m Mainstreaming:

19 1 We haue a ;ob m dc: on mforrnmg the cﬂmmumty on what the pmblems are, We are Just
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~19.2 The community Is neutral,wé just do our work in Mainstreaming (which is increasingly
becoming a part of life). We must not lose sight of the fact that exceptional students need their core

* programs, however, we need to mount a comprehensive public relations sensitivity and awareness

prodram,

19.3 The parents are receptive but the community, as a whole, doasn't know anything about it,
and could care less,

The California Association for Neurologically Handicapped is “super supportive” of the
California Master Plan for Special Education and the Mainstreaming concepts. "'l have experienced
six years of excellent community support in iraining the handicapped.”

19.4 No problem exists; the Regional Occupational Program helps. The teachers demonstrate
Empathy toward the handicapped student, The community responds favorably from what little they
know,

19.5 Nothing negative—they are primarily unaware of program elements, Personnel at Travis Air
Force Base would rather work with the handicapped than the “normals,” to make them self-
productive and get them off welfare and social service.

19.6 This district has had a history of integrating Special Education students into regular
education. Teachers in Vocational Education are now getting together with Special Education
teachers and the Designated Instructional Services, and are rapidly becoming an Effectwe liaison link
with the community.

_ We could, however, use a formalized public relations/information program.

" 19.7 The community’s attitude is one of aceeptance. Many foster homes in the area are accepting
retarded adult graduates. The emotionally disturbed are a biager problem.

19.8 Those elements of the community who are aware of the program are exceedingly
appreciative. Parents of individuals who have been helped are amgng our strﬁngest EdUEEEtES
Agencnes are interested and want to be involved.

The time is right (e.g,, legislation, judicial Interpretanan) ftsr mandatmg and Mamstreammg

" Greater publw; awareness is needed,

19.9 The cﬂmmunlty at ]arge dDesnt fully reallze that Mamstreamlng is Dt;cunng—lt Just :

_ : happens

~19.10 Many in lhe cammunlty do not understand the Mamstreammg concept, or have accepted it
-as operational procedure in the district. We have been Mainstreaming for years, as it has always been
our policy. Those (components) which are invalved are interested and supportive.

20. The Major Barriers that Impede Vocational Development of the Handicappéd:

20.1 Administrative ~

'20.11 Teo much emphasis is placed on the college preparatory programs. Public education must
be available fDl‘ all students; professional educators must have a philosophy that education is for social
skills and economic efficiency.

20.12 The greatest barrier is time to develop, xmplement and evaluate program; to help students
and graduates find employment; more time for administration of programs; and definitions of roles
and functions.

20.13 Administrative support is occasional and sporadic by some of the principals (e.q.,
unrealistic caution that “handicapped might get hurt”). Administration feels ihat Mainstreaming takes

_too much time.

¢ Internally, the emphasis had been placed on academics—the handicapped have been viewed as less ~

20.14 No prﬂblemseadmmlstratmn is Suppartlve and offers encouragement.

+20.15 The administration has been slow to recognize handicapped students’ needs to develop
salable skills; and need to provide more time for administration of Mainstreaming of the handicapped.

20.16 The administration, although lacking in complete program understanding and needs, is
basically supportive. )

20.17 The administration lacks knowledge concerning the handicapped; ambivalent attitude
prevails among school board members. Local site administrators do not have administrative control,
or program responsibilities, for their campuses.

20.18 The major administrative barrier has been the lack of aceeptance by our adrnlnlstratnrs

than capable; limited perception of what the handicapped can do.
' ™720:19 Little or no coordination exists at the State level between Special Education and Vocational

" Education.

ERIC:

Aruitoxt provided by Eic

-20.20 Nc administrative barners exist in thls district.
20.2 Fmﬂncml ‘
20.21 More. money ‘is’ needed far adaphve/ ﬂemble transportation; more funds for special
equipment: more staff for Mamstreamlng, program articulation and individualization of mslructmrs
, Mamstreammg does not cost less, it is more expensive. . :
20 .22 Need rhore seed Jmoney, When funds are committed to special needs; chm«:eg are limited
o if yau emph;y an alde you caﬁnm afford in- SEMEES transm:rtahan)
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20.23 Finan:es are always a problem; there are no mandated funds for vocational pragrams for
students with handicaps. “We must have a career program for the handicapped that is mandated,” If
you don'’t have adequate funding from Vocational Education, there will be no program. This entire
program has been on a shaky ﬁnaﬂclal base
equipment are needed mcludmg audio- wsual and field tnp suppart

20.25 The state eliminated the 10 per cent of monies set aside in Vocational Education for the
handicapped; the State does not earmark Special Education funds for vocational programs for the
handicapped. Facilities constitute our major problem, physical plants are limited in availability and
suitability,

20.26 Because this districl is funded through the California Master Plan for Special Education for
$1 million, we do not have existing financial problems.

20.27 The funding formulas are inadequate, and have failed to change with the times; lack of
flexibility in use of excess cost funds; transportation funds, other than portal to portal, are inadequate;
counterproductive to the Master Plan; categorical funding creates problems (including bookkeeping).

20.28 Financing is both too little and too late. We had to start the current year with reserve
money. Transportation funds for the handicapped is inadequate. The cap on adult education is
unrealistic, and limits pregram development.

Due to the inflation spiral and community I‘ESpGnSE tc school budgets, local fmangmg is

becoming increasingly difficult, -
. 20.29 Not enough money; the state reduced the funds set aside for the handicapped from 10 per

.=.-cent“1a 5 per cent, and put the difference into fundmg special projects, thus “rewarding the ‘have’

districts and penalizing ,tvhe ‘have nots".” No guarantee that funds for the Handicapped will continue;

) _Uncertain until July af tﬁé ! ﬁext yé'ar as to what QOgs \lll" be available (F‘ersannel must be nntxfled .

EO 30 The' c:c:mpetman fnr the set asnde VEA Iunds thmugh propasals is unfalr to the small

_ “districts."They do-not have the local resources, nor the ability, to compete with the larger, more -
“sophisticated districts in securing grants. Such grants are undes:rable because they tend to provide -

’ »“istart -up funds (and not cc:mtmued suppart) for samethmg the dlstnct should be cummﬂted tointhe

,\)

e

Aruitoxt provided by Eic:

. flrst place. -

203 Curﬁculum/Sta[[mg , '

20.31 Special Education teachers need more apprapnate pre-service trammg (e. g wcrk study.
task analysis skills, pre-vocational curriculum, etc.); more appropriate stall in-service. Declining
enrollment, with existing stafl, precludes the employment of newly trained staff.

20.32 The current ratio of 1:400 for counseling dres not allow appropriate counseling for the
handicapped; -counselors are inadequate disciplinarians. In-service for _staff on work-study
pracedures on-the-job training, and appropriate curriculum development skills is needed. Teachers
expect too much of the handicapped and need help in individualizing instruction.

20.33 Most secondary teachers do not have the skills to teach the world of work, nor dotheysee

the need for occupational preparation for the handicapped.

20.34 Need more staff and asmgned time to design and develop materials for special areas (e.q.,
blind, deaf).

20.35 Need more staff and assigried time for on-the job training, adequate supervision, job
placement and follow-up. Getting students into Vocational Education classes and overcoming
scheduling problems for those who are Mainstreamed are primary considerations.

20.36. Need additional staff for career education, Direct Instructional Services, analyzing
community services and industry needs, and development of (subsequent) training program(s).

20.37 The old stafl who have chffn:ulty changing; some vocational teachers do not want to work
with the handlcapped

- 20,28 Limited numbers u:f staff, whc cannot meet requests for assistance; the physu:ally and -

mentally limited require preciseness in program provisions.

20.39 Vocational Education teachers are not prepared to work with the handicapped; Special
Education teachers are not prepared to deal with Vocational/Career Education.

20. 4G We need to learn how to maximize the finances we already have.

20, 4 C't:mmumty
Gpp@rtumtles fr:n' the handlcapped

20.42 To help the community understand the handicapped.
20.43 Resistance for the Regional Occupational Program in accepting some types of handicaps;

. community Drgam:am:ns are reluctant to employ the handicapped.

2044, Cnmmumty awareness of the needs of the handicapped.
*20.45 This is ﬁﬂt a hlghly industrialized community, therefore, it is harder to placg handlcapped
studems. ‘they are cgmpétmg \mth cammumty cnllege students, Air Base wives and the army of

% ungmplayéd ft:r Jﬁbs

Funding

District
Funding

Funding
Needs

Funding
Campetxt@n

Curriculum/ -

Staffing

Staff Needs

Community
Awareness




Q

ERIC

Aruitoxt provided by Eic:

VALUABLE SKILLS, such as learning how to operate this offset duplicator,
prepare students for the world of work.

20.46 This community is in a depressed economy; the lumbering industry has suffered, and
tourism has been affected by gasoline shortages and price increases.

20.47 Too many elementary districts {diverse in size, philosophy and administration), ranging
from one room to large city systems, to provide smooth articulation into the Union High School
programs.

" blind can be disoriented due to the lack of “curb stimulus.”

20.50 No barriers exist in this community.
20.5 Other Concerns:
20.51 More formal status and attention needs to be given to Vacational Education, professional
and public awareness,
20.52 Poor communication among ourselves (e.q., teacher-to-teacher, teacher-to-administrator,
Special Education-to-Vocational Education.)
© 7 20.53 Employment of the handicapped is difficult in this period of unemployment; -~~~

officials (lip service rather than actions).

20.55 Lack of personnel trained in Special Education and Vocatioral Educaticn (as a “double
major”) to provide program articulation.

20.56 Lack of contact with State offices (e.g., Special Education and Vecational Education),
probaby due to distance and inadequate staffing. '

20.57 Poor and ineffective legislation to meet the mandation of education for all children,
regardless of handicaps. Saving the taxpayers money through inadequate educational resources is
false economy. )

20.58 Public transportation is inadequate for the physically handicapped. Progression in specific
jobs precludes the handicapped from entering (bypassing intermediate steps) higher level jobs (e.g.,
the police officer must first walk the beat before becoming a dispatcher).

-20.59 Self-automony of individual campuses precludes the commission of district-wide -
commitment to mainstreaming Vocational Education for the handicapped.

Other Concerns

.23
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IRecomnmmendations

1. Recommendations for Eliminating the Barriers in Vocational Opportunities for the
Handicapped: The following recommen-lations were made by the Mainstreaming Study
Participants:

1.1 Emphasis should be placed on prornoting community acceptance of the handicapped,
tolerance of the handicapped by business and industry, and staff interest and acceptance. Funding
should be increased and be available for planning the annual program by May 1. Increase in-depth
program development; establish a position of District Director, and fill it with someone with expertise
in Special Education and Vocational Education.

1.2 Establish a career education program (K-12), with coordinated effort by all personnel,
organize an Advisory Committee to serve all categories of the handicapped.

1.3 Establish a continuing education and information program for the community—
businessmen, teachers and others; sharpen salesmanship skills for prometing the program.

1.4 Strengthen financial support, primarily from the State; add more Vocational-Special
Education specialists to provide more realistic ratios for this special population (e.g., 1:6 ratio);
promote positivism in the program.

1.5 Assigned time would be scheduled for the Vocational Education Work Supervisor to assist

- Special Education students solely (e.g., teach three periods, coordinate two periods).

1.6 More tutorial services; employ aides who have specific (area) vocational background. In-
service programs to improve the skills and attitudes of the -Vocational and Special Education
teachers, enabling them to program for, and work with, the handicapped. ;

1.7 Improve and increase’ the in-service education for Vocational Education teachzrs by
emphasizing how to program for the handicapped; provide adequate funds with the flexibility to use
them where needed. The County Education Department should unify Special Education services as
the Responsible Local Agency (i.e., California Master Plan for Special Education) by pulling all units
together. The Regional Occupation Program model should be used for Special Education.

1.8 Develop an acceptance attitude by society to give the handicapped an opportunity; show,
rather than talk about, what the program is about, and what the handicapped can do (less lip service
and more action). Provide more money .to initiate and support the programs. (The Vacational
Education Act funding program was difficult to administer.) ,

Define the ‘terms: Career Development, Occupational Development, and Vocational
Development. Where does Mainstreaming fit in? The Vocational Education Act seems to emphasize
job-related programs rather than career development; there are too many restrictions and too much
red tape.

Provide adequate lead time to prepare for securing furids for proposals and regular (continuing)
programs. The State Department of Education needs direct input from the field before decisions
(financial/programming/reporting) are made. We cannot hire personnel in January’ (as money
became available last vear). The school calendar must be considered a year in advance, Get the
money to the districts; people who control the money need to be aware of the districts’ money
problems and their program needs. Management by objectives and accountability is a two-way street.

1.9 Funding should be improved so that it is based on longrange (e.g., five years) to provide

ing, implementation, evaluation and accountability.

T'he Mainstreaming effort should be organized at the Stafe leVel; between Vocational and Special
Education. Pre-service teacher education in Vacational Education should include information on the
handicapped, and pre-service instruction in Special Education should include information .on
Vocational Education. i : N - .

The State should develop programs concerned with the handicapped in Vocational Education
(e.q., industrial arts, agriculture, and identifying exemplary programs for dissemination, as per the
hame economics model). 1

Pre-service of administrators in Special Education should require Special Education compe-
tencies. Credentialing of these administrators should be based on “x” years of Special Education
teaching (refer to recommendations of the California Association Administrators of Special
Education, and the California Master Plan for Special Education.)

Public relations should emphasize Mainstreaming and inter-agency articulation. In-service
education for administrators and teachers is needed {(emphasizing contracting and follow-up) one
year prior to project/program implementation. Middle management must have budgetary as well as
program responsibilities.

34
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1.10 The VEA alincated funds for the handicapped should go directly to the districts, with no
strings attached (other than the guidelines), and should not be used in competitive propasal
situations. Mainstreaming should be done on an individualized basis (through individual diagnosis and
prescriptive skill development), not a wholesale program, Some students, such as the severely
handicapped, may not be mainstreamed at all.

Summaries and Reviewers Comments: The Project Director, while conducting the on-site
interviews, found district personnel to be courteous, enthusiastic and informative. Undoubtedly the
effectiveness of the Mainstreaming activities in each of the districts reporting was due to the quality of
personnel operating the programs—their enthusiasm, interest and dedication.

The following comments are indicative of their commitment te Mainstreaming the Handicapped
in Vocational Education:

1, “Preparing for this review of our programs has been a valuable experience, It has caused us to
update, re-examine, gather and collect data,”

2. “ have learned some things | didnt know before. For example, how money ¢an be utilized for
Advisory Committee work, research, atc.”

3. “Your Guidelines have caused us to re-examine our structure, for example, the Advisory
Committee for the handicapped, interfacing of Special Education with Vocational Education, etc.”

4, "All district programs should have periodic reviews like this to assess progress, develop new
appm’aches and articulate Special Education and Vocational Education needs.”

5. “This is the first time we have gotten together (Special Education and Vocational Educatlun
staffs) at the district level. | hope we will continue to communicate,”

6. "As we have reviewed our programs, several needs have surfaced: In-service for teachers and
staff, public relations through information, articulation with community colleges, and the need for an
advisory committee for the handicapped.”

7.“We are pleased that we were selected to be a part of this interpretive study. If our
recommendations will make a difference in adequate, hmely funding, and a need for an Effettlue
rgparhﬂg system, our efforts will have been worthwhile.”

8. "This review has caused us to realize that, although we have much to do, the progress we have
made in Mainstreaming the handicapped in Vocaticnal Education has been substantial.”

QObservations by the Project Director:

1. A direct relationship appears to exist between enthusiastic/knowledgeable leadership and
effective Mainstreaming practices.

2, Vocational Education has made good to excellent use of community agencies and resources to
the advantage of Mainstreaming opportunities.

3. Increased involvermnent of community colleges (e.q., American River, De Anza, College of the
Sequoias) has significantly increased opportunities for the handicapped.

4, Flexibility in the utilization of teacher time (e.g., arranging on-the-job training, on-site
supervision and follow-up) has contributed to the success of student development.

5. Cooperation and communication among regular, Special Education and Vocational Education
personnel has increased vocational opportunities for handicapped students.

6. Overall staff quality appears to be good to excellent; the best programs are the result of
experience and expertise in vocationally related fields.

7. A direct relationship exists between appropriate facilities and the adequacy of the vocational
preparation.

8. Supportive administration encourages teachers to mainstream the handicapped.

Allocation
Priorities

Summaries/
Reviewer
Comments

Reviewer
Comments

Project
Director’s
Observations

.9. Having an administrator responsible {6yt

ly important.
10. Counseling, when the services are appropriate and adequate, pm\mﬂes effective assistance.

11. Program identity and stability is due to historical development, administrative commitment
and "good” staff. 7
12 Spesial far:ilitiés, iﬁc:luding vans and rooms, have been important for diagnostic and

Educatmn and the speglahst in Vacatmnal Eduzatlan of the handlcapped

14. Part-time employment and full- time summer employment, supermsed by district personnel, is
highly desirable prior to graduation.

15. The California Association for Neurologically Handu:apped thldren is most supportive of
the California Master Plan for Special Education.

-16. Utilization of vocational and Comprehensive Plan for Special Educatlan funds has enabled a
few districts to provide adequate personnel and services for Mainstreaming,

17, Utilization of Special Project Funds has helped demanstrate program effectiveness,

perience pmgram fcsr the handicappedis
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18. Where parents have been involved, they have been receptive, interested and cooperative.

19. Selective businesses and industries have been quite supp@rtivc;ﬂ' excellent support and
cooperation has been provided by Air Force installations.

20. Work-Study programs have developed skills in a lqngltudmal experimental approach (e.g.,
early orientation to the world of work, work experience in junior high school, and work experience off-
campus lor pay at the high school level) have excellent records of success when supplemented with
career counseling and matching abilities to occupations,

21, Regional Occupational Programs can be extremely supportive of Mainstreaming.

22, Teachers who demonstrate empathy, as aopposed to sympathy, have more success in
Mainstreaming efforts,

23. State Department of Education consultants have been excellent resources for
Mainstreaming,

24. District Mainstreaming programs need to develop and/or improve articulation between
Special Education and Vecational Education through formal and informal reporting systems.

25. Surveys concerning employment opportunities, training needs and employment followup
need to be implemented and/or upgraded.

26, Special assignments and personnel are needed to conduct Mamstreammg activities:

26.1 Work-study coordinators for the handicapped.

' '26.2 Reassigned time for Special Education teachers to develop work-study programs.

26.3 District-level directors familiar with both Special Education and Vocational Education to
speak for needs at Adminstrative Council level.

27. In-service education is needed to:

27,1 Develop empathy and understanding for vocational preparation of the handicapped.

27.2 Provide knowledge of the education codes and Vocational and Special Education program
{e.q., California Master Plan for Special Education).

27.3 Demonstrate components from model Mamstreammg programs

27.4 Establish research and develgpmgnt campangnts to assure program development,
direction and evaluation.

27.5 Insure optimum utilization of human resources (e. 4., business, industry and agem:les)

28, Each district should have a separate Advisory Committee for the handicapped (including
handicapped students), which articulates with the District Voc:atlanal Advisory Cgmmlttee ta provide
continuous planning, implementation and evaluations.

19. Special Education personnel should have vocational Explﬂratmﬁ oppartumtlés (e.q.,
community work experience) to understand community jobs first hand.

30. Drop-out prevention programs should be instigated at every high school in programs for the
handifzapped Ea\:h pnténtial draﬁ Gut shuuld be idfem’iﬁed and an individualized program should be

31 Dxagnﬂsfxc Evaluatmn Eenters shauld be estabhshed in each community to determine student
capabilities and interests; design and implement remediation procedures; and inform the student af
his/her potential.

32. Community public relations programs shauld be continued to inform the public on what is
being ‘done; to recognize the educators, supportive services, and significant others for their
contributions; and ta break the barriers between the school and the community.

33, Increased recognition should be given to Occupational/Vocational Education through
surveys and reports concerning the need for skilled craftsmen, their wages and fringe benefits, and the
types of training ngedpd JProfessional staff and the public should be involved in these studies.

34, Public education for all students needs to be emphasized by removing program caps and
enrollment limitations,

35. Fman(’:lal 5uppc3rt shculd be increased and m@ndated to pmvnde

:treammg (|n:l|v1duahgahan i:f l!‘!St!’UEtlDﬂ is Essgnhal and e;xpenswe'),

36. Pre-service teacher preparation for Special Education specialists should include
diagnostic/prescriptive pre-vocational skills and provisions for Mainstreaming into” Vocational
Education.

37. Community awareness and public acceptance should be emphasized.

38, Faculty and staff understanding and acceptance of the handicapped should be encouraged.

39, Tolerance and acceptance by business and industry needs to be developed.

40, Increased attention should be given to continued in-depth program development.

41. Program development and implemnentation should include:

-41.1 Time for development

41.2 Management by objectives.
41.3 Accountability.
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41.4 Action research.
41.5 Employment search and serve.
42 Increased seed money to éxp]aré new ideas’ and tr: fund innauative appraaches.
hiaindlcapped, usmg mprgved rah@s.
44, Vocational teachers should be sensitized 1o the needs of the-handicapped, and develop
realistic alternative methods to meet competencies and program standards.
45. Inter-district communication, concerning program needs, development of services and
evaluation, should be purposely planned, implemented and monitored.
46. School administrators need to become knowledgeable and enthusiastic advocates of
Mainstreaming the handicapped in Vocational Education.
47. Career programs for the handicapped must be mandated and monitored. Every handicapped
individual must have an educational plan that is periodically monitored tc assure that the established
qoals are bemg feached i ‘

estabhshmg dlstrl\:t level adws«:ry cDmmlttEes campnsed of edutatars rEspansrble at the elementary,
secondary and community college levels to maximize vocational opportunities for the handicapped.

af sklll
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Appendliss

Guidelines for the
. Structured Interview/Questionnaire T
Interpretive Study: Mainstreaming

- > “VDCATIDNAL EDUCATIDN FOR THE o
HANDICAFFED IN CALIFC)RNIA SECDNDARY SCHQQLS” '

=

Project Dire::ttzf; Gordon F. Johnson, D. Ed.
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the Dlsaduantﬂged and Handicapped Under the Vocational Education
Amendments of 1968 Washmg’tcm, D.C.: U.S. Government Pﬁnﬁng C)fﬁc:e,
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1. Advisory/Coordinating Committees:

To assist in formulating programs, provide liaison between schools and to support legislation
allowable costs, including:

1.1 Formation and servicing of the Advisory Committee for the Handicapped. ,
1.2 Formation of and participation in State and local coordinating committees, including clerical
help, travel expenses and salaries of faculty members who attend meetings.

2. Survey/Evaluations: Surveys/
. : Evaluations

Conducted by staff members, or under contract, including:

2.1 Idenhﬂcahan of handicapped papulahﬂn and the geographied areas in which they are

concentrated. -
2.2 Assess ent of employment appartumhgs for handxcapped youth and adults.
2 3 Assessment nf Effectnueness af methods, materials, equipment and technlques used in

2.4 Idenm‘ cation of agé.ncles, Qrgamzahgns, or individuals cﬂnﬁerﬁed with the handicapped and
the extent to which they provide vocational educahun

3 Rec:rmtmznt/Pmmmluml Actmt:es,

Deslgned to réac:h hanchcapped persons aﬁd potential Emplc:yers, and to develop cammumty'
parnﬁmanqn and support, mcludmg

o 3.1 Advemsmg thrﬁugh newspapers, telemsmn and radm anncaunsements. pasters ﬂyers :
brgﬁhures and other visual media,
3.2 Speakmg engagements \mth cﬂmmumty graups, mcludmg lcn:a] r:hapters of sccnal welfare -

: : nrgamganans

4 Jab Market Analysls. e T S : oy

Desxgﬁed to ltxate ans the handu:apped can perfanﬁ, and analyze job tasks and requxslte skllls in
terms nf mdmdual interests and abilities. , S

5. identlﬁcahan of thg Handlcapped ' Identification

MNeeded to h:lEnhfy and classify specific problems of individual stu&:lents.i including: ‘ of Handicapped

5.1 Counseling services for students and/or their families (pay for time over regular dutiescanbe
provided). ,

5.2 Preparation of diagnostic and evaluation tools.
5.3 Education testing to determine academic level, interests and Eblllt!ES
5.4 Vocational or wurk evaluation. .

6. Mulﬁ-Disd;iplinary Tgam Eeuiéw:

B

T

k, 7. Metﬁﬁdé for déter’mirﬁng whg an individual student has reached his/her goal:

" Design utilizing mstruments to 1dentnfy the sahent features ﬂf the program wh:ch dlrectly relatg to
vr)cahcmal success. . . .

. B Pmmsmns for Vucatmﬂal Edu:atlun and Spemal Edm;atmn Persgnngl to Dls::uss and
: Prngram for Students- o : . :

‘;Eequréd to pm\nd Il‘lft:bm‘\atlﬂn ‘concerning student pmgress and arhculatu:n of curriculum L

o gmces

-8, 1 Fﬁrmal case 5tafﬁng :
8.2 Frqgram planning, revisions, and/ or. mad;htaﬁ:ms
8.3 Record-keeping, including mdmclual pregram plan - -

Q
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9. Staff Development: Staff Development
Required to prepare teachers to work with handicapped students, including:
9,1 Teacher training programs, both pre-service and in-service training.

9.2 Travel costs and salaries of faculty members who attend semina. 5, conferences, workshops
and special institutes.

10. Medification of Schedules: SChééd‘uleg
, , o Madification
Needed to provide additional line for faculty to assist students as handicapped. Additional facuity

time and related expenses may be required when any of the following situations occur:

10.1 Extension of school day, week, or year.

10.2 Addition of another semester.

10.3 Instruction on an individual basis.

10.4 Flexible scheduling of students to permit entry into and exit from programs as appropriate
with progress.

i1. Mudnfu:annn of Curriculum: Curriculum

Required to enable individual students to continue in regular ucu;atmnal education programs by - Maodification
assisting them to compensate for their handicaps.

11.1 Allocation of additional time to develop skills.

11.2 Specially designed workbooks or textbooks.

11.3 Analysis of tasks within occupations to identify. needed madnﬁ:am:ns in instruction,
equipment, or methq:ds

12. ﬁevelnﬁmem of Curriculum: — : Curriculum
' Reqmred ta pm\ndé studenls with a spex;lally deglgned program to meet their needs, mtluclmg D éué!apment
S12.1 Re_searg:hi expgnment_al and demanstrat:an prﬂ)ectsi ) 5
12.2 Contracts with consultants, specialists, or teachers. : )
-12.3 Salaries of teaching staff and curriculum specialists.
--12.4 Individualized learning packages. _
...12,5 Orientation programs to observe various occupations. . . . . ... .. i
12.6 Special supplies and instructional materials,

13. Modifications of Equipment for the Handicapped: Equipment
) , , y Modification
13.1 For the Communicatively Handicapped:

13.1.1 Printed rather than verbal instructions.
13.1.2 Signals keyed to sight rather than hearing.
13.1.3 Sound amplification devices,

13.2 For the Physically Handicapped:

13.2.1 Instruction in Braille.
13.2.2 Large print materials.
]3 2 3 Signals key’ed tc: hearing (E; a. ‘buzzers, bglls, etc: ).

13. 2 5 Adaptatmns of rggular eqmpment (e g hand cgntrcjls added to machine usually operated
by foot controls).

13.2.6 Special desks and worktables for students in wheelchairs.

13.2.7 Ramps for students who cannot use stairs.

13.2.8 Shelves and electrical outlets provided.

13.2.9 Additional facilities for restrooms,

13.2.10 Handrails. in-washroom and in corridors.

13.3 For the LEﬂrnmg Handicapped:
13.3.1 Simplified equipment.
e '_”13 :3.2 Simplified instruction guides and manuals. -

13.4 For the Seuefely Handicapped:
(See ather haﬁﬂnﬁapped class:ﬁcatujns fc;r examples of modnflcallcns)i

ERI!
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14. Supplemental Educational Services:
Designed to assist students in regular or special vocational programs, including;

14.1 Psychological services to test, diagnose and evaluate emotional and mental problems.
14.2 Guidance and counseling services, including referral and follow-up.

14.3 Job placement services, including job-finding and employinent follow-up.

14.4 Tuterial services,

14.5 Transportation services, in addition to those provided regular students,

14,6 Family counseling services related to vocational programming for the student,

14.7 Special services such as readers for the visually handicapped, interpreters lor the

communicatively handicapped and guide services to-assist the physically handicapped.

15. Facilities:

Required for reaching and teaching handicapped students, including:

15.1 Purchase/rental and operation of mobile units to serve as classrooms, diagnostic centers, or
counseling and guidance units.

15.2 Rental of nonpublic space to serve as classrooms in locations more accessible to students.

15.3 Contracts with private nonprofit schools which can provide programs and services which
are not available in the public schools. S

(Federal Register, Sec. 102,66, p. 7347, and Sec, 102.79, p. 7348),

SPECIALLY EQUIPPED CAR enables this active student to participate in
driver education.

16. Cooperation with the Business Community:

Required to enlist suppart to attain the goals of uacati@[‘xal education for the handicapped, job
opportunities, teacher preparation and upgrading of skills. The following costs are allowable:

16.1 Additional staff to coordinate, supervise and guide work-experience or work-study

programs. 7 7 7
16.2 Arrangements for summer jobs in private business firms for teachers to update their

knowledge and skills.
1 -
17. Cooperation with other Agencies and Organizations:

Some services and ]?'}Ggfams for the handicapped may be available through other Federal, State,

Q .
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or local public and private organizations. The Federal Registet (Sec, 10240~ -Cooperative
Arrangement, p. 7342) specifically requires that the State provide cooperative arrangements with the
public employment service system; with State agencies responsible for the education of the
handicapped; with other agencies, organizations and institutions; and with other States,

Because of the limitations of funds, resources and qualified staff, the most economic and efficient
means of overcoming handicapping conditions is through the cooperative efforts of all agencies
involved,

The restrictions placed by Federal legislation on the use of vocational education funds are
frequently less constraining if apportunities for cooperation with other agencies are energetically
pursued and utilized.

Other agencies and organizations may be able to provide technical and finarcial resources to
enable the handicapped student to succeed in a regular vocational pregram,

The following list provides examples of the types of organizations and agencies that vocational
education administration may contract to increase coordination of programs and service for the
handicapped:

£ 17.1 Federal Agencies (State and Local Offices):

Vocational Rehabilitation Agency
Bureau of Indian Affairs
Immigration and Naturalization Services
Social Security Administration
: Veterans Administration
Employment Services
Manpower Development and Training Administration
Model Cities
JOBS—National Alliance Gf EusmgsErnen
- dob Corps ‘
Neighborhood Youth Corps
Community Actlgn Program

17, 2 Stal‘e AQEHCIES ( Lgcal Agencies)

Governor's Committee for Emplaymént of the Hanch::apped
Department of Welfare

“Mental Health Agency =~~~ =0
Public Health Agency
State Agency for the Blind
State Agency for the Deal
Family Service Agency

17.3 Local Community (Public and Private);

E.S.E.A. Title VI-B Programs
E.S.E.A. Title lll Programs

~ Adult Basic Education Programs

~ Parent-Teacher Association

Private Nonprofit Schools
Library Services Programs
Migrant Programs .
Bilingual Programs
Dropout Prevention Programs

Py,

17.4 Private Nonprofit Organizations:

Mental Health Associations

Mental Retardation Association

Association for the Blind

Association for the Deaf

Crippled Children's Sacvety

Veterans’ Groups

Goodwill Industries

Regional Centers for the Developmentally Disabled.
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Appen

STRUCTURED INTERVIEW/QUESTIONNAIRE

* "INTERPRETIVE STUDY: - MAINSTREAMING

' VOCATIONAL EDUCATION FOR THE HANDICAPPED
"IN _CALIFORNIA SECONDARY SCHOOLS' *

P.L. 90-576 " (Vocational Education)
© July 1, 1975 - June 30, 1976

Project Director: Gordon F. Johnsmn D. Ed. ,
: S - Professor - SpEClal Education
California State_Univarslty,
" Fresno, California 93740
_Phone: . (209) 487-2976

‘The fCllDWlng Scructured Lnterv;aw/QuestiDnﬂaire was developed fram
ﬁj'guldellﬁes for 1dentlfy1ﬁg, c13551fying, and serv;ng ghe haﬂd;gapped
 under the Vocational EdUEdtlﬁﬂal Ammendments of 1968 and approved leh
:‘Tmadlfi;atians prav1ded by che Pragegt Adv;sory Cﬁmmlttee It was '

:d251gned to be rev1ewed by the Lacal Educatlﬂn Agency s vocatlcnal

reducatian pragxam administrator(s) prlar to a Scheduled DDVELEE v151t='

k”atlan by the pro;act dlreﬂtcr The structured 1nte ’1ew : 11 be co ducted

“mdur;ng ‘the Oﬁ site v151t
“The term "malnstream“ as used in thls prajgct, lefers ‘to the least
. restrictive enviranment for vlnleldUEIS w1th exceptlgnal needs."

 The term, "individuals with Exgeptlanal,needs"_sh@uld;have fogr-subclésé%A’>“

‘ifications, which arc used only for data collection and reporting purposes: . -

1. Cnmmunlcatlvely Haﬁdlcapped .

2. Phy51cally Handlcappad

L]

Learning Hsndleappad
v

4. Severely Handicapped T

fP?MQST“Catifafniaﬂﬂastéfé?laﬁTtéf’ﬁpécial'Eﬂucatléﬁ; I§7£)'

Jufm;mf f‘ﬂ.f ;"'vf ié1§§f"”w .




t

. Name ‘and address of :épﬂrting School District:

~ Name, TltlE “and phcne'
o 1n thlS ‘area,

: Iptélfcff(all)’studenﬁs_in-végSEiQﬁal education:"

_Sub,ﬂlaséaé:

male ' ﬂt?fémale ' .Eéﬂﬂicapfed

“lack Wexican
: American

Dther categeflcs -
indicate

~Handicapped? - yes . no.

- .+ Does the. Committee have 1nput
from the students? yes..” . no ‘What is the Composition?

Its roles and. functions?
) it 3

‘ Dces the pragram hava an Adv1scry/€gard1nqt1ng CGmmlEtEE

'féi the, -

.
e e ’
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ing and basketball. He is also the

RECREATIONAL DIVERSITIES of

is remarkably active boy include bowl-
manager of his high school basketball team.
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- 7 ) .’.:‘v.—inédUaEEg N ,k e ,r' 73 R

2, Have: any surveys and/or evaluatlﬂns been canducted (e.

- cation-of handicapped, assessment of employment oppor

g ldentlfl-
tunities,
o. .

' neffe;tlveness methods; . materials, etc ?7 yes ___ ‘m

L 1f yes “please explalﬂ; , !

A EVALUAIIDN DATA “NO. OF HANDIEAPPED STUDENTS

1eafning Sevérely.
—Hndggﬁ.«i Hndcpd

Camm
. Hndepd.

, Phys
_Hindepd.

‘Total ALL .

Handlcapped

‘Graduates . 19
Rl o 73
employed — —
“full time = '74;77T'

‘73 73 ”"737

"7sa

 ”i74"1 }74,'+f;;{74

74

Graduates gy 7.73 173" 173 73
employed = - ————— = — —=
Full time* ‘74 j '74 74, o '74 L
~Graduates™ Y.y . 17. Chgae Sy an
LjEmplayed _ - :73!” 13 ——————— e 73 ——— 13 73 -
‘Part Time '74 ;7J74 ; "74 L 77}74'7u-

- Part Time¥*-

7 E%B:foma .|73‘fof - }jéi

Employed

{74 ' 3243

7 '74 :-L” .

{'74_

_.Graduates -
‘Attending oo

'73 '3 73

'73

174 L

74

“ Graduates —
Unemployed

College

'73_ '3 '73

‘73_j,

174

173 . 73 . '73

73

No Data . —

14 L S

!777 4

Available

*in fields for which they were trained.




'_ 3

Whut recrultment and/or pramuticndl activities hnv; been used to

-reach. handlcapped persons, pDEentlal emplayers, and to develcp
;;cnﬁmunlty part1c1pat1nn? :
4, 'Has a Jab market. analys;s ‘been canducﬁed far the handicapped? )
o Yes . No. ) Are certaln handlﬂaps more - readlly
,»placed/acgeptéd than Dthers? .
“52  tht methads, tacls and Eechnlques have been used tn 1dEﬂt1fy and
. 313551fy SPEQlflc prablems of lndiVLdual sﬁudents?i :
6. Does the pragram have a multi-disciplinary team review for students?.
Yes . No _ - : o ' o




7. Does the program havera method for determining why an individual -
student has accomplished his or her goal? Yes ___ =~ No . '

e —————" - = e =

8. Are there prDVL$1Qn$ for the vucatlcnal education persannel and. the
5923131 educatlan parsannel to dlscuss (prggram) fo students?
Yes '  No | : :

-9, What pre-service and in-service Qppéftunities,héve been pravided for
teachers who work with the handicapped? =~ :
) . : : E g

10. What modification of schedules have been made for faculty and/or
students7 '

ERI!
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b

13, What modifications of Equipment have

13.1 Communicatively Handicapped:

o 13.2 Phys;callyﬂaﬁdlcapped ‘
13.3 ‘,Learﬁing' Handicapped:




14. What supplemental educational services. have bEEﬁ prcvlded to assisti.
. -the handicapped in regular. Dcatioﬁal Dgrams?' e

-2 15. What- fSQlIitlEE ‘have been requlred for reachiﬁg and’ teachlng haﬁd
- capped students? : R

'16. Hnw does. thlS pfngram demaﬁstrate cDaperétién with the bﬁSiness
cnmunl ty? ‘ o

ERI!

Aruitoxt provided by Eic:




handicapped students to develop




17. List the agenci
' program.and b

,andnather Drganlzatluns that caaperate with™ thls'”www
riefly describe th31r aﬁvalvEmEnt/serv1ée

‘17.%~‘nger§1 Agencies;: | o
17.2 - State Agencies: | | o |
517,3 Local Community .(pubiic and private):
17.5‘Businessllnﬂustrislz | 7 d 77




';1?;6 ,SPEéiai Interest G:cﬁps:7 {7‘ ' L ;;;”¥7 o _1 o ;_7 -

17.7° Citizen Diganizaticné:'ru
'18_.«Whatvarg the majar“s;rengths of ﬁﬁié pfagram? '

19. . What 5peclal charagteristics or EDmhinatlDﬁ Df chafacterlstlgs have "
' _-made thls pragram uﬂlque? S o : -

o rEer L S T aieshio Liagt peest gt o

20. What.is your community's responsiveness to Mainstreaming?

e sy e i S BRI P S i




*EI“f"What are the major barr;ers thac 1mpede vacational develgpmcnt af
the handicappgd? : : i :

'21,1 Administtativé:i

21.3 Gur:lculuﬁ/Stafflng
21.4 Community

3 R—




SRS

A

DILIGENT TEAMWORK produces excellent results for these occupational
trainees.
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21,5 QOtteer s

22, what wetomendsti ong do you have for eliminating the barrier in
vocationa | program development for thee handicapped?

O
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Appendlfx C

Results: Reports from Project Selected/Approved Districts
Mainstreaming Practices

The following report represents a compilation of responses to the on-site Struclured
Interview/ Questionnaire (See Appendix B.) conducted in each participating local education agaticy.
The project Advisory Committee selected the participating local education agencies on the basis of:

1. Evidence of invelvernent in, and commitment to,
malnstreaming practices,

2. Demoaraphic and geographic representation.

3. Willingness to participate.

Letters of invitation for participation were semt to the superintendents of all selected local
education agencies in January 1976, by Dr. James H. Crandall, Coodinator, Vocational Education
Research, and Mr. Theodis Hawthorne, Coordinator, Career Dppartunitigs Develapiﬁe’nt Pragram,
State Department of Education, (See Appendix D.)

All districts responded affirmatively, and demonstrated their mterest in the prcuect by providing
cordial, cooperative on-site interview sessions for the project director.

The gcal of thxs study was to make mfﬂrrnatmn avaxlablg ct:mc:ermﬁg

1. The identification of- significant c:harat;tenstu:s and

- provisions of mamstrearmng thE handlcapped in vgcatxgnal
education, ‘ o
2, Develapmg model guxdelmes fgr malnstfeammgthmugh :

~ analyses of field practices, - : R

3. Preparing a handbook of. mamstreamlng pra::ﬂcgs in
- selected California Secondary Schools,

The Structured Interview/Questionnaire was dewelgped from the guidelines fc:r Jdentifying,
classifying and serving the handicapped under the Vocational Education Amendments of 1968 and
-was approved, withmodifications, by the project Advlsc:ry Conimittee, It was designedto Berebiewed
by the Local Education Agency's vocational education program administrators prior to a scheduled
on-site interview by the project lﬂll’EEl‘Qf The h:llczunng resporizes from the 10 districtsareillustrafive:

1. Advisory/Coordinating C@mmittég for the Hamiicapped:

Eighty per cent of the participating local education agencies had specific Advisory/Coordinating
Comniittees for the hand;capped Twenty per cent had handicapped students sermng as members.

" Comments included:

1.1 We have a network with each feeder sc:hm:;l represented on an overall dnstrn:t Advisory .

Committee for the handicapped. The Committee does not have handicapped students as members.

. Membefshlp is f:t;)rnpnse:l af the Coordinator of Special Education, parents of students involved and

other parents. .
"We plan to have an Admsary Committee organization wheré this cornmiftee willinterface with

“the district vocational education committee. Handicapped Community College students will l:le

- involved in the future. This committee is advisory; if we need help, they provide it.

ERIC:
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Our best source of assistance is from parents; they help on campus, field trips and instruction.
Emphasis is on enhancing opportunities for the handicapped; mainstreaming wharever possible.

1.2 An Advisory Committee for the handicapped i§ being formed with (representative) parents -

for.each of the handn:apped groups, A district special educatiori cc:nsu!taht wnll be the coordinator.
We have commitiess for each vocational program. :

Special education persannel provide input to thie committee concerning indxvxdual needs.

1 3 A t‘:gmmumty Ct:uncnl emsts whn:h is part Df the ;:nmprehensw& plan in spéclal edu:atu:n

\.rm:atlcxﬁal education for the handmappgd Thls committee has handicapﬁed students as members, in
adchtu:sn to parents, administrators and private school personnel,
. An Advisons Caﬁrdmatlng Cﬂmmlttee far the haﬁdn:apped is one of lhg thlngs we are taking

undef advisement.

"1.4 We have an Aduxsmy/ﬁmrdmatmg Cormmittee for the hand:capped it dc:es nr}tha\ﬂ? mput
from students. We have input from teachers, representatives fmm ernployers (e.9., Air Force Base,

oy

.56
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Educalion and Vocalional Education, and Caleteria Manager)and agencies (e.q., Regional Center for

Develcpmemal Disabilities and Department of Vocatignal Rehabilitaiion).

The Work-Study Coordinator is on the Vocational Education Cornmittee, and helps to develop
policies, as well asspeaking lor the needs of the handicapped. He also makes reports can::ermng the
program for the handicapped,

1.5 We do not have a separate Aduvsnry/(:aardlnalmg Committee for the handicapped.
However, each wocational area has a sub. Advisory Commiiltee {e.g., agriculture, nursing, home
economics, distributive edu<ation, trade and industrial, etc.), each of which cansnderthe handicapped
as they are involved in mainstreaming,

The main Advisory Commitiee consists of a research engineer, director of 4-H and university
instructor, fabric shop owner and department chairman, Curriculum coordinators and teachers have
input into both the (Vocational Education) Majn Advisory and Sub-Advisory Committees.

1.6 We do nothavean Advisory/Coordinating Cornmittee for the Handicapped. Qur committees
are the general vocalional education and technical/industrial,

1.7 We have an Advisory/Coordinating Committee for the handicapped. The membership
includes the Director of Vocational Education, the Director of the Regional Occupational Program,
the Assistant Director of Special Education, and the Special Education Vocational Counselor. The

‘Committee meets every Wednesday morning to fulfill the rmajor goal, “increase the opportunities for

the handicapped in regular vocational education, throughin-service for regular vocational education,
eliminating architectural bartiers, and - asslslmg the regular teachers in mamstreammg the
handicapped,

We have a Project Technicianwho interviews teachers, checksarchitectural barriers, and asmsts
in determining how the exceptional student ean be served most efficiently.

The Advisory Committee for the Handicapped coordinates its policies and requirements with
those of the Vocational Education Advisory Committée. Some of the personnel hold joint
memberships. The Director of Vocational Edycation is 2 mernber of the Advisory Coordinating
Committee for the Handlcasppqd and serves as Chalrfnan of the District Admsary Committee for

- Vocational Education.

1.8 We-have an Admsgry/(:mrdmatmg Ccu‘nmlttee for the Hancln:apped lts compuosition in-
eludes lay citizens from the community, scheol administrators, business leaders and handicapped
students, lts roles and functions zre to make recommendations concerning admlmstratwe program

_arrangements, such as planning schools, locations, design, costs, ete,

The Advisory Committee for the Handicapped coordinates its policies and requirements
through the Vocational Education Advisory Committee; articulation occurs through the Coordinator
of Occupational Education for the Handicapped and his [Raisors activities.

1.9 We have one working committee comprised of businessimen, parents, special education staff
and the Coordinator of Vocational Education. Campus.wide monthly meetings are held.

The California Association for Neurologically Handicapped has emphasized Career/Vocational
education, and meets with each campus. In addition to prograrn advice, they provide input for
project proposals and integration for work experienice.

The Advisory Committee for the Handicapped has not coordinated its policies and requirements
with the vocational education advisory commitiees. However, the coordinator of vocational
education and the work e xperience curriculum group meet monthly, and there is special education
articulation developed through these sessions.

110 The district does have an‘Advisory/Coordinating Committee for the handicapped.
Handicapped students are invited to sit in on a session, but are not members. The Coordinator of
Special Education Work-Study is the Chairman. Other cormmunity agencies and businesses
represented are: California State Departmeﬁt of Rehabilitation, Manpower Agency (CETA), Bank of
America (Rep. Chamber of Commerce), Regional C)cr:upahan Program, Delinquency Prevention,

County Probation Dept., County Specixi Education programs, Wells Fargo Bank, County-

Depariment of Social Weﬁarg Avco Savings, U.S. Civil Service (Examme:*) and Military Personnel
(Staffing Specialist).
" Responsibilities include community public relations; publicity to acquaint employers with the

program; increased family support; identification of special problems; erientation through field t:xps

recommendations on goals and objectives,
The Coordinator of Special Education Work-Study is a member of the district Career Education

.. Advisory Committee, and helpa to coordinate policies.

- 2. Surveys Eﬁé/m Evaluatioms:

_the rétar:led ha.s surveyed jab gpp@ﬂumtles The &mem:an Irﬁfﬂuté gf REseart:h has cgnclu::ted

needs assessments and market analyses for the  handicapped.
Our schoot district conducts surveys directly through personal contact with employees and in

* Advisory Committee meetings. We are one of 17 Metropclitan Statistical Areas, and, therefore, have

,\)
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survey data ava ailable for all major areas of employment, . Surveys
2.2 We conducted a follow-up of our Educable Mentally Retarded Graduates in 1965. )
2.3 We have not conducted any surveys, however. Personal contacts with employers are
conducted continually. We use the American River College survey conducted a few years ago,
which provided comprehensive information concerning job opporiunities for the handicapped.
We are also on the mailing list of the Employment Development Department, which provides
information on supply and demand.

PARTIALLY BLIND' student. repa

, ‘turntable ' d
occupational class in electronics. R




Advisory/ Caﬂrdmatmg
Committee for the Handicapped
Districts Reporting

Table 1

10
" Have édvisu,i'y ngﬁﬁnﬁegg
MEmberahlp ln:lude
' Membership Includes
Community Business
Membership Includes -
Handicapped Students
1, Eighty per cent of the parhcxpanng local® éducation agencies had Aduxsary/Caardmatmg
Councils for the handicapped. ]
2. Seventy per cent of the participating local education agerncies had community/business
representatives on their Ad\nsary/ Coordinating Council for the Handicapped. 7
3. Thirty per cent of the participating local education agencies had parents serving as members of
their Advisory/Coordinating Council for the Handicapped.
) 4, Twenty per cent of the participating local Educatlﬂn agéncles had handicapped students as
members
i
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24 We have conducted both surveys and follow-up evalualions, We use the information Surveys/
furnished by American River College, which has provided comprehensive dala on employment Evaluations
opportunities for the handicapped. A district-developed questionnaire is used in our Title VI A T
Search and Serve project, Career Skill Development Program (for drop-outs, ages 14-21),

2,5 We have conducted surveys and evaluations; we assess employmenl opportunities for
handicapped youth and adults. The Work-Experience Coordinator does this for all students as a
requxrernent for malnstreammg (We are rECIUled tn haue a j::b market analysns for the handu:apped

Rgglanal C)t:t:upalmnal Pragram Our Job market analyses Eansust of: Job Market

1, Identification. Analysis

2. Analyses (eaq., air base, warehﬁusing. child care center, clothing sales; 60 handicapped stu-
dents in this program @ $2.20 an hour for 14 hours; 140 students in full-time employment during
summer),

3. Assessment of effectiveness of program by teacher (via diagnoses and treatment analyses).

o

&
<
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Per cent of handicapped being mainstreamed in vocational education
(as compared with total vocational student population *100%’)
by reporting dis{ricts as follows: '
% v

LE]

Table Il

6%

Ave:rage {2.2%) -

Lowest (1%)

Highest (5.5%)

61
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2.6 We have not conducted any surveys or evaluations, We are planning lo do this (e.q., referrals
and identification system, employment opportunities, effectiveness of methods, etc.), but at this
time, we are only in the discussion stages.

2.7 Yes, informally, Our vocational counselor stumps the community, locking for training
stations and jobs. We conduct follow-up surveys of our Educable Mentally Retarded one and two
vears after graduation. We now have eight years of data on file. Through legislative changes, we now
serve the more severely disabled,

28 Yes, we have data banks on numerous program components. This activity is the

responsibility of our Evaluation and Research Office.

2.9 Work experience specialists meet with the chamber of commerce: surveys are conducted
vearly for the total vocational education program to determine employer satisfaction, In 1975, the
chstru:L completed a five-year follow-up of handicapped in which we discovered movement up the

“career ladder” (e.g., pen;entage going to college/trade scheols: 0% in 1969; 42% in 1974: 18 graduates
in 1969; 58 graduates in 1974) Currently, 325 handicapped students are being mainstreamed in
vocational education.

2.10 Mr. Hawthorne (State Consultant- Epec:lal Educatmn) and Dr. Maver (Associate Professor ‘

of Special Education, California State University, Los Angeles) conducted a survey for career
development information for role and function definitions, as related to the California Master Plan for
Special Education.

In 1973-74 of the seven Educationally Handicapped Students who graduated, six were emploved,
and the other one was taking training in Vocational Education.

Of the 12 Educable Mentally Retarded graduated in 1973-74, 10 were employed, and two are
continuing education in a community college. Total 1973-74 Learning Handicapped graduates; 19;
total employed: 16, Additionally, one hearing lrnpalred graduate is employed in a savings and loan

office; one orthopedically handicapped attending community college; and one accauntant trainee

. nursing hame (projected admlmstratwe tramée for haspxtal)

3. Recruitment and Prﬂmﬂtmﬁai Ach\utles Used to Reach Handlcapped Persons,

7‘ Pcﬂentlal Emplgyera, To Deuelﬂp Cﬁmmumty Parhc:paimn-v

3.1 We prepare ‘newspaper articles; Ietters to private -schools, cher schm::l dlEtTlCtS and

" community -agencies, The Special Educatmn Admsaxy CﬁlmmlﬂEE pm\ndes inter- ‘and intra-

communication opportunities,

One of the most effective is the person-to-person approach used by the teaching staff. We have
assistance from the Career Centers in each school, particularly concerning student involvement.
Others included in the communication network are the Chamber of Commerce, National Alliance of
Businessmen, the Community College and the Regional Occupational Program.

3.2 The Work Experience Coordinator for the Handicapped speaks to business and industrial
leaders concerning student placement; the physically handicapped go to the Occupational Training
Program for yard care and muaintenance.

We are articulating our program with the Community College, (e.g., Communicatively
Handicapped and Learning Disabilities).

¢ 3.3 Knocking on doors; articles in newspapers (including ARC); Air Force Base information
booklet, slide presentations to Kiwanis, Wisemen, Pacific Telephone, school administrators;
meetings with personnel directors and the State Personnel Board.

' 3.4 Involvernent by the Advisary Board—but we are opposed to the y:lentlflc:atmﬂ rjfhandlcapped
—preferring to emphasize strengths in a “true mainstreaming sense.” Speaking to civic clubs,
including Civitan.

3.5 All freshmen are required to complete a semester of career exploration classes. High schools
have career centers which are utilized by handicapped students, We have a speakers bureau

" organized by the Director of Special Education. The Coordinafor of Vocational Education is a

mernber of the board of the Chamber of Commerce. ,

T’hrée hundred and -one (3@1) articles on vacati(:mal éduv:atian (including mainsﬁ*gaming) have
student dlscussmns have been presented

A member of the District Vocational Advisory Committee Grgam:-zed and introduced weekly
radio presentations, covering all facets of opportunities and programs fDr the handicapped in our
schools. ' 1

3.6 Presentations through the mass media (e.g., telewsmﬁ radio and nEWSpapEr) Tire Director
of Pupil Personnel Services and Special Education speaks to service clubs. Good expostire and

. - assistance through Lmns (Blind and wsually impaired), and the Klwams (Committee for the
Handlcapped) %
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Follow-up
Surveys

Surveys

Career
Development
Success

E‘ecmitmeﬁt/ ’

Promotion

Student
Placement

Career Centers

Training
Stations




Q

ERIC

Aruitoxt provided by Eic:

3 15300

HGMEWARD BCPUND van l‘ranspﬂrts training center students back to thEir
. families.

The ’Vaé:atignal Counselor and administrators belané'aﬂd fEiZDﬂ to civic Dvrgaﬁiéaﬁéﬁs (e.q.,

Rotary).
3.8 The School Nurse helps in the referral system; fhé teachers are extremely helpful. The Referral
Advisory Committee, with representatives fromlabor unions, contacts employers with the questions, Svstemn

“Can you use these people?”; and “What kind of training is needed?” ‘
The Coordinator of Occupational Education for the Handicapped serves on Advisory
Cornmittees for the Community Colleges and the Governor's Committee on Employing the

. Handicapped.
3.9 The Placement Specialist is involved in ful] time canvassing for training stations andjobs. The Placement
district has Work Experience Counselors who work full-time with the handicapped, and are in close Counseling

liaison with the Chamber of Commerce. The district also has an active program with the
Comprehensive Employment Training Act during the summer, and a cooperative agreement with the
Division of Vocational Rehabilitation,

3.10 Vocationz] education funds are used to film Work-Study activities; the Advisory Committee
seeks employment, and acts as an advocate for the program. The coordinator of Special Education,
Work-Study, speaks to service clubs. District staff promote the programs by “word of mouth.”

4. Job Market Analyses for the Handicapped: None of the participating dnstncts repérted Job Market
using forrnal job market analyses for handicapped: Ana Iyses

4.1 We have conducted informal analyses, but not as sophisticated as for regular vocational ‘
education. The local ARC, American Institute of Research and Goodwill have
articulation/communication with the County Office. Teachers provide person-to-person analyses,
and analyze on-campus jobs.

4.2 The Work-Experience Coordinator has contacted and worked with all businesses in the area,
and has placed handicapped students in appropriate work-training stations.

4.3 American River College has conducted a comprehensive survey of entry-level jobs, what
types of handicapped students employers would accept, and whe the employers were who would
accept what handicaps.

4.4 American River College survey and informal contacts by our staff.

4.5 Job market analyses have been conducted as components of the regular- u‘ﬁt:angnal )
education program. The analyses are condutted as Special Education and Vocational Education
teachers Df mamstreamed students deueh:p ]C\b appartunmes thraugh c::mmumty surveys

interviewing skxlls (eranmnal Réhabxlltatmn pays ﬁ:n' the EMR 5tuder1t service; Sper;nal Edusah@n
pays for the services to the Educationally Handicapped.
4.6 The need has been discussed in our district; we are in the planning stages.
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4,7 We have not conducted a job marketanalysis for the handicapped. Informally, we have found

. that the Educable Mentally Retarded student is more readily accepted; the “obviously handicapped”

are not as readily placed.

The Educable Mentally: Retarded have been most successful in the area hospitals, Less
acceptance has been generated in restaurant work. Convalescent hospitals are our best market.
Landscaping and maintenance crews for large apartment complexes work well when properly
supervised.

4.8 We have not conducted a formal market survey. Our experience indicates that the Educable
Mentally Retarded are the most readily placed.

4.9 We do not make separate job market analyses for the handicapped. We Juok to job market
surveys, ) _
The County Regional Occupational Program is developing an extensive survey. With the
emphasis on mainstreaming, we don't make it a point to identify students as handicapped for special
jobs—but erriphasize the skills and interests of the individual.

4.10 A job market analysis is contirluous, and is 2 major responsibility of the Coardinator of
Special Education Work-Study,

It is somewhat easier to place Educable Mentally Retarded than Learmﬁg Disabled primarily
because the curriculum is better developed (for Work-Study), and we have more
administrative/program flexibility. After graduation, student progress is followed far two years.
Hopefully, the community college will be helpmg us in this phase

5. Methods, Tools and Techniques Used to Identify and Classify Specific Problems of
Individual Students: - All districts reported using formalized methods, tools and techniques for
identifying and glassifying individual students.):

and abxhhes The students are then plaz:ed in the ﬁnrﬁrﬁumty thrnugh the Wr:rk E!{pe:ﬂe hee Prcgram

Q

5.2 The high scl
program development and criterion-referenced tgsts.

Ccunselmg in career clusters and mterest areas has been lmtxated ue:atlcmal and work

evaluation is conducted.

5.3 The Admissions and Dlschafge Cammlttee campietes a full dlagﬁcsﬁu -prescriptive waorkup
which includes psychological services (e.q., Wechsler), academic testing (e.g., Wide Range
Achievement Test) and placement recommendations.

5.4 Counselors help the Aurally Handicapped student to move into the world of work. The
Coordinator of Work-Study assists in pmgrarnrnmg study-work elements. Placement diagnosis is a
continuing process.

The EHA VI B Project provides additional support. Academic levels, interests and abilities are
determined by the teachers. The Career Development class assists by testing for intexests (JOB-Q).
The Work-Study Coordinator and the teachers develop methods, tools and tEchmqués foridentifying
specific needs, and designing programs for individual students.

5.5 Special Education teachers administer aptitude and personality muentéﬁes Official health”

records, standardized tests, teacher observations, diagnostic tests, reicmmendan@\‘ls by licensed
practiioners and lntegrated {vocational) subject matter are used in the individualization of
instruction.

Additional au:ademlc provisions include team teaching in special programs and the use of special
instructional materials.

The district has modified the student- tEECth ratio to provide SpEElal attentmn anyg assistance to
the handicapped. Special counseling is also provided. . —
" 5.6 Counseling services are provided for the students and then fam:hgs. Dlagm:stxc and
evaluation tools are prepared and-utilized within the instruction/training program. Ed utamn testmg is
conducted to determine academic levels, interests and abilities.

Vocational and/or work evaluation is conducted in the classroom and the wurh -experience
program. .

5.7 A psychologist is in each school. We use the Admission and Dlsc;harge Commiitee
procedures with an end-of-year evaluation for every student in all Special Education programs.

We have family-parent weekly meetings with the Educable Mentally Retarded, and a special
counseling group has been developed for parents (other handicaps as needed). Teacher-parent
conferences are required for all handicapped, Students are referred to the Wcsfk Training Section for
evaluation and pre-vocational training,

5.8 Personnel are @c:t;upatmnally/vacatianally oriented. Our occupational centers are (1)
diagnostic/prescriptive; and (2) college-oriented. The Regmnal (Zc:cupatmnal Center provides good
suppart to our rjmgram for the haﬁdh:apped . .
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5.9 We have a Skill Development and Discovery Centar tor votational education, which includes
the handicapped to examine the worker's role through potential, interest, selection of area of work,
and placement in exploratory mode in which the student maintains a diary of "Joe Smith's” skills,

This prescription for skills “hits with 96 per cent accuragy,” bécause the weakest areas for the
handicapped were in physical and manual skills.

We researched methods and materials and secured Singer, JEV's and Val Par systems to obtain

student assessments. In addition to the Skill Development and Discovery Center, each high school’

has a Comprehensive Career Center.

5.10 Work evaluations include eye, hand, foot coardination; clerical tasks; oral instructions;

written instructions; following recipes, etr.

Parent-teachers and student conferences are held with Special Education ard regular teachers
both on and off campus (e.g., auto mechanics, trade and industry, regional occupational programs
and community cellege).

6. Multi-disciplinary Team Review for Students:

(Each of the 10 participating districts reported that they had a multi-disciplinary team review
for students.):

6.1 Teachers review all students twice a year. The Psuchologist prescribes a pmgram through the
Admissions and stcharge Committee. Students xdenhﬁed for the Learning Disabilities Group havea
45-day program “try.out” period.

In the programn for the multi-handicapped, a Special Tﬁ’iéraplst Special Education teachers,

_ Psychologist and Career/Vocational teachers diagnose and prescribe for each student.
" One school hasan education committee (EHA- VIB) o ld%nh;‘y the needs (of the students), and to
flexibly program for these needs.

, 6.2 The Admissions and Discharge Committee (comprised of the Psycholoaist, Nurse, Program
Specxahst Cc:rnmunlcatnen EPE:lallst Emldmg Aﬂmu‘ll tlalﬂr a'ﬂd teat:hers) iniﬁally idéntify student
'needs

6.3 The programs haue a mgltn dlSClEhﬂal‘y team review fn:‘ the studgnts thmugh the Educ-atlgﬁal

;Aisessment Service, utilizing the Scheol “Appraisal Teams (i.e., Eat:h ‘school lncludes an’

administrator, school psychologist, nurse and others as needed).

6.4 This is done in accordance with the California Master Plan for Special Education. A
prescription is prepared for each student in the Master Plan School (one high school has been so
designated).

6.5 Student progressis reviewed through the Admxssmns and Discharge Committee, and change
of prograrn or school is made as needed. Review is also eanducted informally through the Special and
Vocational Education teachers roncerning students’ mainstreaming program needs.

6.6 As a Comprehensive Planning Agency (A Califarnia Master Plan for Special Education
participant), the district is required to have School Appraisal Teams plan, implement and evaluate
programs and students, Students are reassessed at least bi-annually.

6.7 An end-of year review is provided for every student in the program. The review team cornsists
of the Vocational Counselor, Speech Therapist, administrator and teacher(s). ..

6.8 An on-going, informal process of review invalves the counselors, Mamstreammg counselors,
teachers, parents and students,

6.9 The multidisciplinary team review includes:

Assessment: (Self-awareness),

Aptlitude: CATB, SAAS, Psychological Profile,
VALPAR and Purdue Pegboard,

Interest: JOB-O, COPS, Picture Interest Survey, PIBS.

Pre-employment:

Cluster Exploraton: Field trips, slides and films.

Interview Skills: Personal Data Sheet and completed Learning
Activity Packet for Application.

Mock Interview.

Mock Telephone. :
Classroom Training: Video, slides, audiotape, (specific
occupation and general skills; 2.g., making change, basic math,
adding in columns), mock-up, on-thejob training (Regional
Qccupational Program, exploratory work experiences and
industrial arts).

EMC e e e e Bdﬂ
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Job Placement: , Job Placement
Job Availability: Interview Readiness (Special Education . ‘

teacher, Work Experience coordinalor anrl Special Educalion
wark experience).

Follow-Up: Visilations, phone calls,

Related Learning: Help in lawsklllareas placement in training
classes,

Records:

6.10 The program has a multi-disciplinary team review
through the Admissions and Discharge Committee. Each
school has case staflings with guidance personnel, teachers and
others. Other functioning committees include: Regional
Occupational Program and Vocational Rehabilitation (eligbility,
service, etc.). Excellent cooperation with all components.

Records

7. Methods for Determining the Accomplishment of Student Goals: Student

7.1 This district us¢ . system of performance objectives. The Admissions and Discharge Goals
Compnitiee determines students’ functioning levels and the subsequent special services needed.

7.2 We use pre- to post-test analyses of gains of behavioral objectives. We analyze why students
placed off campus are succeeding. (The Fullerton Employer Eualuatmn Check List is used).

7.3 The School Appfsn&él Team . reviews -all refer a school, and makes
recommendations  regarding such referrals. In conducting its re,Sﬁaﬁsnbllltles the team Dbtalns
necessary individual studies from prafgssmnal specialists.

An Educational Assessment Service reviews the referrals for in-depth studies fmm the School - 7
Appraisal Teams, from parents and from other snurces The E.A, S theﬂ makes appmpnate recom- Referrals
o rhédations, and penc:dlcally assesses: progress. =i L
st 74 We determmewhyan individual student hasaccamp 1shed hlsfhEl‘gDal by warkmgwntheac:h PR

kncun g his’her mterests, and checking his/her progress.: , S
1 prﬁ:eed untll they have: :Qmpleted mlmmal s:gmpetem;les wlthm the 1
' ' ' at:prescnbed levels (e.q. jtypnng,*.f::

~The determmahan as ta Luhy a sludent acmmphshed gcals is the an' '5!5 cf trhe métr:h m hns/her ot

. job placement : - .
" 7.6°A review of studems progress is t‘:DﬂdUEtEd by the mstru;:tc:rs (e. g metalshapssasﬂstance
_hy the instruction and the director). The student is accountable and responsible for behavior.
Individualized assistance is the most lrﬁpartant aspect ﬁ:r prarnatmg Mamstréammg The teac:her
_vesponds.to those who can express their needs. B
‘ 7.7 At the ‘end of the year, reviews are coniducted to determirie] pmgress, and pmgram élements'
are remsed as needed New 5trateqxes are dgmgned for mdmdual %tud?nts and néxt year 's prcqram is
E plai‘med : e R
L 7.8 Instrucmrs af the Regional DECUpatIDﬂal Center, or the Régn:nal Dt:cupaneﬁai quram' R r OBIess -
B Center assess that the student is ready for employment. : AS’;ESSWEF i
7.9 Yes, we are after process rather than product, quahty rather than quantltysthmugh
" individualized behavioral approaches, weekly progress reports from emplc:yers and supervisors, and
_ on-the-job visitations, The related instruction package articulates education to work skills. _ .
~ 7.10 Yes, formal. planning begins at the ninth grade when the ("n@rdmator of Special Education;
. Work-Study, visits each junior high school, and advises the students on work- -study and wc:rk training
‘opportunities. He works with students, parents and school. : »
Individual goals are established at the beginning of the vear, and continuous progress rewewg
d?lermmg whether or nut student is meetmg the «:b;er:tmes

Student Progress

8. Provisions for Vﬂgaﬁansi.Eduﬁatian?érsaﬁngl and ‘Special Education Personnel to Studeni
. . Plan/Program for Students: Of the'10 participating districts, nine reported that they had provision PI .
- for the vaéatinnal Educatiﬁn an:l special education persannel to plaﬂ/pfogram fcr‘-étudéﬁtsi):.— ’ ﬁ"?’"ﬂﬂ/ .
S - Programming
v 8.1 The director maintains records for the district; Vocational and Special Education teachers L
’caaperatwely design, lmplement and evaluate the pragram at thg schmzl level (eg., busmess
«.,"vedu:amﬁ autoshop, etc.). :
L Vocational- Education s offered to mdwndual students, or Entlrs Specnal Eduﬁ‘_ahnﬁ classes
S thmugh mtegratwe and/or special class instruction. . ‘
- 8.2 Provisions include formal case staffing. F’mgram plannmg, revisions Sﬂd/i)i‘ mcdxﬁcatlcms and
'recard keeping, including individual program plan. : )
L .. 8.3 The Vocational Specialist for the handicapped meets with the School Appransa! Team and the
e Educahaﬁal Assessment Serwce: to recammgﬁd student placement in vacaflﬂnal prﬂgrams and wark

ERI!
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afpartunities,

8.4 The Aurally Handicapped have their own provisions. Within the schools, provisions are made
for curriculumn planning, regular work experience and industrial arts. The handicapped areintegrated
inte the Regional Qccupational Program. .

8.5 Formal case staffing, counseling, testing, diagnoses and tutoring are offered in the
Adolescent-Child Study Center. Program planning (including designing objectives, planning activities
and explanation of evaluation processes), and record-keeping (including mdw:dual pmgram plan) are
alse performed.

8.6 The Resource Specialist program provides instructional planning, special mstructmn tutorial
assistance and other services to individuals in regular classrooms and special programs in each

#hoal, , , ‘ .
Programs are computerized for special education. Provisions include formal case staffing.

Program revisions and/or modifications are made twice yearly. Record-keeping and monitoring
ineludes idividual program plan.

8.7 The Committee is attempting to overcome articulation/communication problems by
daveloping strategies. In one high school, the Veocational Education teachers require case staffing of
handicapped students before they accept them into vocational classes. Deaf students have an
interpreter, whc: acéarﬁﬁaﬁiés thém intc auta b@dy aﬁd buildiﬁg/trades :lass@s
wachérs and mstru:;tcrs frgm the Régicmal Dct;upahgnal Centér to xdéntzfy referrals, and, develcp
program plans for individual students. ]

Ha also provides for individual referrals to rehabilitation services during their last school year, to
pravide prostheses and other support systems, as needed.

8.9 Formal sessions are held twice a month at the district level; each campus operatesinformally.
Manies are allocated to individual campuses for mainstreaming the handicapped into Vocational
Bducation.

8.10 Yes, students are pre-scheduled for the next semester through a review of progress by
Voeational and Special Education teachers. The next steps are determined through teacher-student
planning sessions.

Pre-vocational visits are made to the Regional i)c:cupatlénal ngram by student aroups so bath

' The R.O.P. staff and the students can plan for the next semaster,

. Fre-se;rvir:e and Iﬂ Service Oppartunities Prnuided fq:r Teachers Who Work with
the Haﬂdxcappgd (Pre-service mvuluement was minimal. All but one district reported in-service
muﬁluement ):

9.1 Teachers have been involved in curriculum development for two months durmg the surnmer:
(Ror school-level programs, auto shop teacher and Special Education teacher modified auto shop

eyrriculum; business education teacher worked with Special Education teachers to design a district-

leve| eurriculum.)

9.2 Consultants from Engleman Backer Associates, Grolier Education Cgrpcratlt‘:n and Career;‘;

Education have conducted in-service sessions for Special Education personnel.
- 8.3 None.

9.4 Participation was established inthe }-(ern High School District Career Trairing Center EHA
Title VI B Dissemination Project. Twenty-five tool boxes for Special Education teachers weire
purchased, and weekly in-service sessions were conducted for selected teachers of the Learring
Mandicapped to teach thern how to do vocational projects. Teachersalso attended a conferent:é' held
by City Municipal utilities.

9.5 District personnel attended State Department Vocational Education workshops, and dnuer .-
{raining in-service for Special Education teachers, Home economics teachers are sent to Dakland'

tand other areas) to study programs for the culturally disadvantagéd and handicapped.

9.6 Between training, travel and related in-service costs, the district spends abﬂut SSDQQ
Parsonnel meet once monthly, and travel to and bring in specialists from other places (e.g., Carcer
Training Center, Kern High School District; Team Learning, Castro Valley; Rural Special Education,
Lignite, South Dakota). A two-week training pmgram is sp@nsared through Hurnttmldt State

University.
2.7 In-Service was caﬂductzd thmugh CGUnty dlre\:ted EHA.VI B project. Tw:: “one-day

" waorkshops for 32 vocational teachers were also held. The goal is to increase aw jaréness and

understanding of handicapped students’ needs in Vocational Education and related services,

- [Dramatic presentations by employers of the handicapped were made.

9.8 In-service education is accomplished through mainstreaming apprc‘aches Career

Counselors work directly with teachers to provide internal support. The emphasw is on identifying

and. developing a support systern.
9.9 No pre-service involvement was lmtlated In-service is conducted by campus administrators.

“whe have the Special Educator Work Experience Counselor meet \mth leatzﬁers once aweek, This

Q
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provides both input and interest in Vocational Education for the handicapped.
9.10 In-service sessions are conducted on Career Education for the handicapped, The
Coordinator of Special Education Work-Study speaks to new tegchérs and conduclsin-service ona
one-to-one basis,
Individuals and groups are taken to work stations in the field to operationally plan “study” to

* coordinate with work. Teachers have also been involved with State Driver's Education (EHA-VIB)

Workshops, and the Career Training Center Dissemination (Kern High School District EHA-VIB),
Vocational educators have been sent to conferences on exceptional children and vauth.

10, Madification of Schedules for Faculty and/or Students: (All districts reported using
modifications of schedules for faculty and/or students.):

10.1 Ernphasis is on complete flexibility; teachers are encouraged to develop coaperative
programs between Special Education and Voacational Education [or individual students including
arranging for jobs.

Jobs come first, academics second. We are becoming increasingly involved with the Community
College Enabler Program.

10.2 Special courses for the handicapped have been established in landscaping, Skilled (outside)
people were employed to teach them. Several handicapped students were placed in auto shap, and
special performance objectives were developed. An aide was employed to institute a 3:1 ratio.

We have identified special needs and bought special equipment to program students through a
work experience program using modified schedules.

Handicapped students are involved in the county-operated Regional Occupational Center.

10.3 Instruction is conducted on an individualized basis for the Aurally Handicapped.

10.4 The district conducts a summer work experience program for the handicapped. An
extension school day is used. The district employs outside personnel for maintenance and
transportation.

10,5 Institutional and home r’nanagerﬂem services modifies the ratio to 12:1, The | uma in training
is modified, based on student needs and performance. All Special Education students have
individualized programs, All students who are mainstreamed have -individualized programs. All
vocational programs provide flexibla 5mdent entry and exit.

- 10.6 Graduates can comne back for more training. Summer schcals car‘lpmg programsand wark
experience are available in the summer,
Dasignated Instructional Services are provided by specialists for the handicapped in regular

HAND-LETTERED instruction sheef made by this handicapped boy will later

aid other studenis.
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ERI

y : "Dc:é’\h&ﬂal r:lass‘res §IE>(IE-3IE sﬁheduhng in the EEgu:’!nal Qccupatiornl F’rogt’amallows students ti: work
., - ind train as indvickull needs are dertlified. . -

- 10.7Specizl iranporaztion @qugiment and schedulés age paovidled o move the handicapped to
Vocationl chsses, Scheculesare ttrasged tos havestide s 2t joB trasining sites during regular school

houts: Groands crews att 1w high schools hive ‘positions reserved for handicapped stidents. °

The Vorcational CoushseJor stperVisess ard provides lhison. “Whenever vocational opportunity

" ansfts for the hﬁnd:cappéd Ztadémicss axe scheduled around it_"

108 Instruclionis bf’uwc‘ied oNarg incividual basis, Tpe sgnpzemgntai teacher determines what is

, : :nee::ﬂéd to support the student aﬂd thae péiférils and Dra*’ldeﬁ th« suppoxt {e.q9., corrective surgery,
. progtheses, leg braces), )
- 10.4 Special Eclucativon tifﬁﬁﬁefs :?‘ndxifldliﬂllzé EChediﬂeg andd jns#ructional opportunities for the

T Mainstreameed hanéxcabp—@d Fludents ewhen they ate nﬁwéd irrto \?ucailonal Education, Arucu]am::n is
g ;ac,:§mphsh§d tFrowagh fusljjpme department chairmen, -

10,10 The mairsireasmirys proraz beds i1s bawsis in flexibility andd indiividualization for students.

ﬁﬂf‘ year, waivelrs areleclugsted £0r meininumy classdays. Special Educ‘:am:\n teachersare encouraged

£0 “Puild their sthediles apeng the gmaster schedule?” -

» Their responsibiliies, 3 deriifiesd ire schedule periods, 'ﬁcl’llde conferencing, preparatn:n aﬂd
- §Up§fv|§l(3n ﬂf warlﬁ-stud:y “Elan ynui priiigrarns a §Dp

“-‘prﬂta lor Jearming.”

. 'tﬂﬂak‘kegplng classses for t:he Educalionllyy Handicapped £0agsist thernin developing practlcal skills.

Automotive, Waﬂd“?nfklﬂ*ﬁ arid thewerk experierice haveg made snocfifications lor the handicapped,
. 1.2 Special digitl eauipMerst has bezen provided for blirid studesnts. The auto shop ernploys a

. 1§?§Fa§3fDEESSI-ﬂHa§ to wiotk Witk sev@ral handicaspped sfudgﬂts chrkbéaks and textbooks have been
L pndifiec.

Classes lor ;ihe Edufﬁllorﬁlly ﬁanﬁﬁlcaj?uefilaré career” ﬂnéf\te:d (uuﬂll be vacatlana]ly involved with

) '-éﬁnmﬂuﬁliy Based pxofracs 2hd plojezts Nexc! yerar).

o 11.3 Curricalurn mocdiic Aliorsshase breen macle by slowirsg th-e paste of learning increments, and
- plovilingsuppoz!sysitms (e, 4, ustof taperecorders, tesgsre2d tothestudent by aides in history, life -
- problems, etc.), "Slow Leams™ enrdled in typgng Ela§525 are allu;;-wed to.move, slower than the

- sfancﬂard established progiess patlerres.

g Interpyeters ancl 1 slors- are- provided-for the - Aurally Haﬂdlcapped Specxal Eduecation

tfﬂcHErs are- assistec by £ he Coordinalor of Work. Srudy to riairsiream students with appropriate
. résoUtce/suppor| sysiems in Adussiriazl args; smalk engine feprdir, busdness rmachines, elc.

By stlecling those vortalional ltachers wio axe interested in the handlcapped mgdlflcahansm

tf“t curriculum bave been: achieyed : |

115 An up:chtirg of cyrrdtylun odjectives ocours yeatly (e.g, strop Classes—equipment, etc.).

:v""@ddl!:‘ﬂﬁﬁl tirne igallocatec to he Currdculeim ﬁaaidlnﬂtgi and thédngzartrnem ahalrmen to develop .

. specidl programs (e. g, vortational lodds). !

Spechlly desigraed texxtbtks inc WEfkbﬂBké have beers DrchUf:ed Basu: tools are provided.

o Chssges ghat need addiior) Slppott ate assisted {eg., v@cat;eﬂnaj wedding requires 3 to 4 times the
1 Welding pods., ete., for the Le2mirg Handacapped). '

316 Allocation of adldiional Imez wass made 1o ﬂevélapr vogational skzllls Specially desxgned

* tektbOokesan d warkbooks wer'ac duired. Analyses oftagies were performed within an occupation to

identely rsceded rrodificaticns (eg.imotel Maid, cusstodial and orzemental horticult ure).
- E17. The motified Howme Repals Clags (industriaf art4) was diesigmed for the handicapped. Skill

dgVEI‘:‘D"i‘"E“t incBude:s fixirg light sockéts, replacirag flcor lleg ust of hard tools, repairing hinges,

“torlet values, ete.

A 51?‘3‘?‘&] Carers, CEFIP‘Er ﬁﬂs E*‘-En Creited THE \:’Qcatlbﬁm C;'Duxiseh:r modifies tests and slide
sHows are awailable  for Pres&tirid vecarional areas (patt u:;llar]y valua ble for Communicatively

: Hjandica;::péé stueden ts).

‘118 Use of gystem FORE allo%s s to- lakethe studertat his -pressent level of performance and,
ugihg a cliagriostie prescrivptive prétess§, rrlove hirm thirouth 2n imdividualized, competency-based
psﬁgr:am T .

118 The. CLllf“CBIU"\ if:“rmf“les ire .tanfied -thusly: 1, Sociad, 2. Vocational, and 3. Academics, in

:’,v,'"tyl-ﬂl OMdet. A illastration s (ke Dislrict Developed Employment Preparation Kit, which starts with

agiesSmen, ?"Eémﬁlﬂ}'ﬁﬁﬁm, bob pacement, followun ard related lgaming,
“Fhe Project Worker pEogrim 2Mphiasizes rion-verbal = =Pproackes throeigh performance, “hands-

m‘”‘ ' clitetion -referersee sikil developnent. “Ena:! basic £urrtulem approaches” (eq., films, video
"taspesﬁ are de-veloped: in'thee dishict. -

11110 We have sel um ot ol Urriculum throtgh indgviduializ ed imstruction. Teachers are

- keenly awsare of ﬁ?rﬂgiamﬁ‘slng dor indivedual needs n wrle: Styy (e q., tellmg tirme, measuring, etc.),

.fx‘iar-:!d pian studlent= StdeES accﬂrdmgly, :

Aruitoxt provided by Eic:

e 11 Cu:inr:ulun Mﬁﬁdlfﬂahﬂnsg of #he~20; pﬁrhé)pailhg"dlsﬁnct% all 10 reported that they had
Made curncuIUrﬂ madfic@tiofs (of the handicapped.):
Alyan cgriculum #s jpdivichialized. Ore school has added biasiness machmes drafting and

Individualized
Instruction
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Priorities




-Development -

T P | Released hme has been p
¥ .‘Erdet are provided on the salary : ihedule‘ Cnmmumtp Lcllege and S!ate Llruversﬂslr CDU"SES
,pétlf:cally designed for -the district’s program: were started ‘ : i
. Cons ultants haVE bgen Ei‘nplayed todeve gp:erfurrna.nc:e Db)-zctmesaﬁd IndlUIdLialMEd learnmg - =

pac:kages g : o
U 122P)

. mng a Career Educaht}n'prggrarﬁ with a .full hme ca:msultar\! was lmhated a5 well as
. :@hlractmg with. landscape specialist and agru:ultgre instructor for spema] program development,
: Iﬁdlvlduallzed learning Gb’ ivés were, ::IESlgnéd by teachers, in EQQpErEtIE\ﬁ wuh \Jm‘:atmnal
Educahc:n “and specnahsts were provided for individual students.- :
~Career Centers are utilized by'the handlcapped to develop entry- Jevel sl-:llls aﬂd pragessmn
Cﬁrre:ﬂue Eeadmg Science Research Assamates Cﬂﬁsultaﬂts ha\ = presentsd warkshnps Teai:her
R dev%laped materials are utilized. v . ) , :
: BI[‘EClEd instructional systems in. teachmg anthmehc: and readmg haug been used in smnple. Sl
pragresswe direct mstruchcnal apprGaEhES Laﬁaultants mx:lude dane Raat Flms Englermann and AR U T
'Eafbara Eaiernani o v
n12.3- -No- speclal prDUlSIDﬁS haue been* made : S o
i{ Coe124 Fneld trips are made to the adjacent Air Force Base for orientation to work and w::rk stucly - R
A snes for parents and sludents Teachers of the E\u:aﬂy Handlﬁapped emplayed dunhg the summer. e
were Emplayed to deuelc:p curriculim_ fgr a new Career Class. - " 7. S L T
125 Réleased time was approved for the chief t:aardmah:r to t:cmduct pald wc:rk E}EPETIETI(;E fer - v
Learning Ha’diéapﬁed students at the ad;ac:em Air Base. Cmtractswere madgwﬁh consultantsand ~ . - i
. speclahsts to familiarize students and teachers with clathmg stgles, ‘appropriate dress; “and groomir
-Curriculam tDnsultants and departmentcharrr:ersnm were used as cufnculum dEVE]DﬁI’ﬂEI‘l”EadE s.
ut lhd!\nduallzéd learning pat:kages and orientation presentahans were develop&d toexpose studgnts to
) various c:c::upant:ns Visually handlcapped students are scheduled into bakenes catering services, »
newspaper ~publishing and hospitals -to observe these nccupamns first- haﬁd Eegularly plarmﬂﬁ' L
Qnentatn:m seminars are fnlluwed up for career ‘awareness, ! '
126 The Center for Learning Handicaps was developed and utilized, Taals aﬂd r:urnr:uhm for
hﬂme repair for students from culturally depnued envxﬁ:sﬁments were ﬁr:mdgd tD 123(‘:}1 them nnw fo
- palnt tile . ﬂt:ars, and make other: simple - rzpalrs o : s
ERUE V- & The Regional Occupational Program has demgned a course er tha Edu:al::le Mentally L
Retarded in"developing custodial and housekeeping skills. ‘The Work-Training. Center provides pre- - e
. vocational skill devebpment and evaluation, . and is a rsscun:e r_enter fg" the 5ystem pn:wh:hng
© commercial lalndry gervices for the schno]a e S
: The Learning Handu:apﬁed have an eleﬂmnh:s and paﬁkaglng worl shnp 7
272128 Mainstreaming as a research, E;(.’?Enfnental and dermonstration ﬁrcgram started with - "’Malnstrearnihg
vocalional education funds. Supplemenfal instructors are developmg curriculum materials Enr the - F’ragrt:m e
" handicapped. Ifinerant tea;hmg is' dlagﬁastlc and pfestnphve mdmlduahsed learr ing" packages are D
deuelupeé Orientation programs include opportunities for. students to visit various eccupations. .0 e L S
. .17712.9 Through our ESEA Title Ill and EHA Title VIB projects, we have managed to “free-up”. e e
o teai:hers todevelop appropriate matenals (e.g.,learning ach\nnes ‘packages for students) thhdUﬂng; : ‘ T
“ the summer and the regular academlc vear. Two dlSEnCl in SEF\JICE educatnon sessionsare ccndu:ted
s Each year. Teachers work on-areas of thelr choice.. . .
Qs are rzused tc: such an extent tha* "EME' # 'no longer f‘ t the stb- classrﬁcahaﬁ !Df Lef hmg
’ Handu:apped L !
e .12, 10 Studerﬂs abserve wnrk statmns and the tasks m\mlueci (ﬁ!lanned fm‘ one student ora '
o gfﬂup) SO A .
N Teachers are mv:‘:lued in the supemnsmn of studerits in on-the: Jab tratmng (The R]'::En e
- Cammlsslgn remmmerxds thns type of ﬂexll:nllty ‘and reahshc preparahan for the wgrld af work.)

1EL Mndlflt:at.c:ms of Equmm&ni for the Hamdlcapﬂed L - S Equjpmeﬂf

B 13 1 Emﬂmunnfﬁhuely Handn:appé-d Teachers communicate Ihmugh Slgmngs using printed - Mﬂdif ff:ijti@ﬂ
‘rather lhaﬂ verbal instructions. Sound ‘amplification systems are utilized. lnfarmatmn in the career _ - I ,

“genters 15 on audio.visual tape. A speech therapist is on the Vocational Education team fc:rthe muilti-

3 handzcappgd F’humt; Ear and Phonic Mirror are used: referrals for hearing devices are coordina ted

_." through'this program. A special telephone permits the student to read teletype messages. Amphflers

.. on phones are avaﬂal:sle for the han:l of hearmg, hstenmg pcsts and tape feccfders are also used by the

A ~hard of hearing. - . R

w132 F’hysn:ally Handu:apped Reqmred are: Bran!le and large prmt mgtenals* ramps s:gnals

_ keyed ty. hearing; adaptations of gular equxpment (e g hand cantrals) S]’,’EEIEI desks anc] ;

wmktablgg for studems in wheel»ch? 5 :

i

El{fcf

Aruitoxt provided by Eic:



E

hmsl% Finl- L)u*aes overhead E‘IIEFQEIT!EHI ﬁrmecmrs. frmth el;vamrg, cjdified electric (;\,J'p,é'-
~writers and electric ‘wheelchairs. E
- Readers have been replaced by audio tapes. Special drafling tables and adaphue equtpment for

 drivers education have been utilized.

\

13.3 Learning Haﬁducapped Need are tyr:sewntezrs. tape reccrders listening pcsts adding
rnac:hmes calculators; visual -displays, developed for sequential steps by teachers; mockups for
lEﬂ’ﬂlﬂg electronic assernbly, and tutors for both inclass and onthe- job training.

13.4 SEm;m!uHrmdrmppi*d Neediedare farm, tractor and gardémng implements for, hnrh; ulture _

and recreational park programs] work training u;nlgrs without architectural barriers; accessible
‘restrooms, drinking lountains thal have been lowered; jigs; saws and drills that are teai:her desigrned
“far dssemhly rasks; and. jigs for placing windows in bakery. boxes.

A ElaIg:- ‘Education Surplus Center for Educatien and Non-Profit Agenctes has been estabhshed‘

to teach m ilenance of equiprment (e.g., “clean, repair, display) and lnEfﬂhﬂﬁdlElng skills. (This
_ program hgs been” most successiul, increasing the turnover on typewriter.. répanrs 900 per cent.
Students are ‘paid thn:ugh State Surplus Center . ~ , v

LR . .
14, Supﬁ:lgmental Educailan SEI'\JIGES Assnstmg Handlcapped in Regular Va:atmnal

i

P ograms: . L

\).,_ -

RIC

14.1 Additional supplamental staff mc]udes teachers, tutars aides and volunteers (parents) to

reduce the class loads; additional media transmrtat@n Sinp\‘:!'t and canferences wnth mainstream
" teachers prior to enrollment. -
 14.2 Psychological services to test, diagnose and evaluate emotional and mental problerns;
" professional dﬂgvelnpmem centers to assist teachers in workirg with individuals {Madeline Humer
Model); guidance and counseling services (including referral and follow-up);. tutorial services;
tfanspc»ftahm to and from werk statlcns vocational rehablixtahﬁn ser\nces in camunmﬂn with
instruction and counseling; sign laﬁguage instruction and notetakers. :
14.3 Psychological services, including testing; director follow-up; transportation to vocational

.experience center; aides and tutors m assist the handmapped ira Vm:ahﬂnal Education; and available

mobility training,

144 Fsycha]aglcal services, lﬂcludmg tesnng End diagnoses; Rggu:snal Rehabilitation Ser\ncé'!.

prawdes health and psychological examinations and refesral service to agencies and schools.
All seniors are referred to rehabxlltatmn for- additional services and job placement,
14 5 Psychulcgit:a] services pmwﬂed :Qunsslur seruu‘:es pfﬂ\!ldéd fo haﬂdlcapped vc:aatlcxnally

fD"QW -up evaluahﬂﬁs
~ Adolescent Child Care Center pm\ndes tutorial services; nurses aﬂd tutors work \Mth students

in the nursexy program. Ta:aus are provided for student tramspﬂﬂatlan farmly counselingis pra\llded

by psychalogists and teachers in the vocational prograrm- -
Under Part A—Vocational Education, two teacher aides are tutanﬁglaw fum_tn:mmg studeﬁs in
rﬁathemailis and_English. g

14.6 F’sychulﬂglcal services to test, dlagncse and evaluate ematmnal ‘and mental pr@b]erﬂs,

guldar‘n:e and :m;nselmg, including veferral and followings. ) _
" Teachers locate jobs for students, and monitor their progress, tutorial services are provided as

needed transportation is excellent; teacher aide accompanies handicapped students into vocational -

classes, and provides services, as needed.
~** 14.7 The teacher for the Learning Handlcanped rewrltes the vacational manuals. Deaf and hard
‘of "hearing lnterpreters are provided. Aides assist students in their transition into Vocational
Eclucation; tests may be given orally. One shuttle busis available for on- -the-job training. The Special
‘Education Vocational Ec:ursselgr surveys the cammumty fc:r jabs, am:l supemses the students in
“follow-up activities,” -~
148 ﬁwchﬁlggu:al teshng, dlagnases aﬁd g\saluatmn, ceunsehng and guidance; refErrals and

follow- up; and job placement.

14.9 Adapratmn provided by teachers, are prlrr:anly the addition of ai d" -visual equipmgni and
the employment of a nurse and other specialists to provide services to the physically handicapped.

-14.10 Tutors, materials, and hardware DIEII‘ICI level staff are available, mcludmg psychologists,
“speéch therapists and a coordinator.

Work evaluation is conducted in two- weék Segmgnts by the county and the t:t:unfg schools,
Some of the students are supﬁmted thraugh the Reglana] Dicupaht:znal ngram and others through
vecational rehablhiatlan :

15 Fat;ht:es Regiiired for Rea:hmg and TEﬂEhlﬂg Handl:appgd Studenis

15.1 F‘urchase rental and aperation of portable units; mobile classrooms, d|agnu:nsht: centerand

guidance units; rental of nr:mpubln: space to serve school-age mothers; contracts with pnuat«e,
nanpubhc programs and services; ar’id uhhzahgn of f:c:mmumty college programs and services.

Aruitoxt provided by Eic:

Equipment
‘Modification
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Psyr:h ological
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152 Purt;hase cf hcme:makmg room fDr Spe;:nal Eduaanan st E:nts TR Req vired .
L1153 Classroam bungalc:nWE for Vatatmnal Edut:atxcn pragram. and TlebllE van fm- transpcrtlng, o Facilities - -
E res:mrs:e progtam i : L i
154 Mobile umt senfes asa dnagnash: center and traller t'gntal for drnp out recnvery pmgrarﬁ
15,5 Rental " of  homeroom' for handicapped - in Vc;catlnnal Educatnan, rental-of spacé and
qulpmem fc»r hﬂme ECDI‘IEF‘NES fromn x:hur:h and Ecntract wlth beauty académy fm- casmetolggy'

g. . :

i 156 Rental af space fmm ﬁhurth to: serve the severély ematlﬁnally dlsturbed an:l sheltered i

wgrkshaps as work stations for.all x:lasmﬁcahans of handlcapped -
15.7 Werk training center; a dlagnﬁstu: centerf apre vocatmnal centex, anc.i a vcn:ananal cenler

The Regnzmal Qccupahanal ngram pfﬂ\ﬂdé& a mu, e van fﬁr C i
15 S Rental nf nanpubht; spav:e | wr '

fljl’ the 5evérely Handn:aﬁped 1 B o : o
,' 77 159 The Skill Deuelapment am:l Dlsmuery Center pmvmes a "essmem pre- emplu:ymgnt job- » R
: placement follow-up related Ieammg and eualuaticms through srctialized commercial and teacher- _ L
~ constructed instruments, . Ve s P el :
15,10 The Career Educahcn Center c:ffers many typr:fs uf W
pamphlets bn:chureg, video and saund tapgs) ' )

rmationon careers (e.g., film loops, -

16. Cﬁgperatian with thg Eusmess Cammumty: - PR N EusiﬁeSS :
161 Students have. been placed in on-the job training and: empluyment in'service stations, . ﬂﬂﬁpéfﬂﬁﬂﬂ
" garages and restaurants Semars--are offen placed. m_jﬂ-bs in forme: training stations. Leammg oL ' S

Handlt:ap::-ed who worked’ part-time are offered full-time jobs in the community. . . - _
16.2 Job tra:mng statiun afe deue!aped thraugh cammumty ccmp-erahan L.'; L o

o nty prngramg (Cnmprehénswg Emph:»yment Trammg i‘*-t) and prwate mntrav:mrs at the Au;,
Ffm:e Ease ( .9, cafetena, Eed E.e_ll Express and beauty shups) ‘

relatmns prt:rgram (Eg newspaper r‘tu:les, sermce club presentah@ns) Eer\n:e t:!ubs pm\nde .
special equipment, examinations, “clinics; etc'The American Association of University Women. -~ . T
operaies a ct:mmumty ‘education resource service which provides speakers and demonstrations for . ,
schools (K:12) on gc:c:upatlt:mal anentatmn The greup also pmmdes Drgamzed lDﬂg-l‘aﬂEE plaﬂmﬂg .
far Career Day.. - = e v
"16.6 "Business- pecplg are emplnyed f\:r the ch:ahanal Edu: o3 pragram tc:) asgnst the' g
hand;capped (e.g., a full-time instructor of V-:u:atmnal Education is employed in the Direct Instrue- - -
“tional Service, Al handicapped students will go through Voeational. Edlication at- the Reglcmai -
thupahnn F’ragram { teachers have business and/or industry backgrounds. S
+16.7 ‘The business community. cooperates in the Work Experience Program (e.g., Seara
' tnnualescent hDSpi(’a]S gas statluﬁs etc.), Tramﬂble Mentally Retarded workata thrift store cpefatﬂé o
" by a private, non-profit. argamzahan ‘A dmughnut shop, established by a private benefactor for the - _
handlcapped has mualvemént by both the Departmgnt Qf Eehablhtahﬂn and tne ﬁegmnal o
Dccupaimn& Program. i L
.2 16.8 TRW pravides an lnstru:tnr fr;:r the Mcn:k Plant. Hughcs Alrr:rafl pn:wdes adwsers aﬂd
furmsheg reject material for the Mack Plant involving the Educable Mentally Retarded, - e
- Sorne 600 students are in Cormprehensive Employment Training Act programs. Teachers are
. taught by fi eld specxahsts and in turng mstruct Dthers to teach students thmugh mdnunduahzmg
mstruttmn o . . :
i6.9: The busmgss ccmmumty has been suppgrlwé by prx:\ndmg reprezentatwes on admsc:ry IR P
baards, on-thejab training sites, orientation and visitation opportunities and jobs. ' '
. - 16.10 The business community is actively involved through the Advisorw Commiltee (task force),
. warkrstudy (on-the-job training) and advocacy. Through the chamberr:f:nrnrnerce banks andather
a;arnmurmy estabh&hmeﬁts we Enjv;xy egcellent cm::peratmn '

17 The Agenc:ea and Qrgamzam:ns that Cnaperate in Vm;a’ticmal Educatmn Prugrams A gen cies / '

Eﬁr the Handncapped C}rgamzatlaﬁs :

’ l"; 17 1 Federal Agenc:es‘

Q

ERIC

Aruitoxt provided by Eic:



ERIC.

Aruitoxt provided by Eic:



* National Alliance of Businessmen -~
- Federal Government Emp\ayrﬂent Office

~ Comrnunity, Af:.hv;n Fragram ,5 ’

Comprehensive Emplayment Trammg Act '

. Vocational Education Act (E‘arts A, B F G and H) v
Veterans Alfaits .. E
Social Security F\dmmlstfatmn - . _
“Bureau of Indian Affairs e S
Vucatn:nal Rehabsilitation Act (VIB) : -
Elementary Secandary Edu:atmn Act (Tltlesl II, and lIl)

Afmy_ Depot. : : S .

_ Air Force Basas -~ :

Inlrmgrahon and Naturalization Semces -
National Aercﬂautlcal Space Admxﬁlstratlﬁn V.
Civil Sewzce ‘ -

T17.2 State Agénc;ieé

‘Department of Welfare
“Department of Health : E
Agency for the Blind.. = : . ' - S
-Ageney for the Deaf "~ S : , .
. Department of Education
.- State Personnel Board
" Public Emplayment Retirement Service
Governor's  Committee for the’ El‘ﬁplﬂymEhi of the
- Handicapped, - - o . '
" .. .Family Service Aggncy
* Employment: Development Depaﬂmem
:  State Education Surplus Properties
# Dey;artment QE V@fatmnal Rehabilltatmn

17.3 Local C‘ammur.ty (F‘ublu: and Prluate)

. Youth Emplt:nymént Ser\m:g o
Chamber of Commerce L o iy
Comm munify Golleges . . e v W
Cﬂnhnulng (Aduln) Basic Educam‘:n ’ : . _ '
Right to Read .~ .
- Caunty Mental Health PTDQE“‘!S . '
- County: Probation Departrngnt
) Regiohal Qctupancm Centerg
-+ County Gavernment- -
" Dropout Prevention Programs
Parents Advisory Committes
Area Planning Agencies . '
"‘Comprehensive Planning AQEHCIG*S '
Parent:Teacher Association
. : » ~ - Kings-Tulare Industrial Education Council
" City Recreatian Center Drn;::-ln F’rngram

; Children Shelter - Lo 4
— Vlndustry Education Cauncil - S g
- City Offi ices ot

RRSERE ¥ A 4 Pﬁuate Nanpréfit (:Jrgamzr:méns - ST

-Cnppled Children's "\cmety
- Easter Seals SBociety -
- Goodwill Industries
-~ National Ass&mauan for Retarded Citizens
_California Assrxta!mn fm the RE’ arded - »
" Epilepsy Sociery .~ - : e
. -Regional Centers for the DevElmpmentally Disabled k
. Local Assagiations for-the Retarded -
“7 Private, Nonprofit-Schools
v+ . “Home of Giiding Hands
*- .. . Boys and Gitls Aid Society - -
" Townhouse Foundation .

Q
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‘ Medical Society .-

'-217.7 Citizen Qrganizaﬁﬂnﬁs: =

Kiwanis ~ .

Lions . -+ ’ /
Ehs ... o :
Civitan >:

Rotary lntemahnnal

Hope for the Eetai’dea B

Sheltered Workshops =
Associations for the Blind
17.5 Business and Industrial:
Hewlitt-Packard -

Sears :

Pacific Telephcne and Telegraph
MacDonalds :
Emporium -
Jack-in-the-Box -

Sambos :

Kaweah-Delta Hnspntal

- Ceasare’s Auto-
e Kramer Carton Camﬁany
. State Cafetena

U.S. Army

“Payless . . ' ' el .
Vision Cﬂnservannn lnstxtute

Rhodes’ Depaﬂfneﬁt Store” -

“Sthlety for the Prevention ‘of Cmelty h:s Ammals
- Private Employment Agencies

Trade and Labor Unions
Eafeway '

Lucky Markets -

Grossmont Cumrnumty H«:sputal

" Taco Bell:

17.6 Spes:gl Interest Graups
Young Men’s Christian Association

" Young Women's Christian Association

VUolunteers in Public Schools

" California Assc-::latmn fﬂr Neufalnglcal!_; Handlcapped .
. Children =~ |

Bovs Club

Big Brother

Big Sister :

Santa Clara Murses Assaciation
Dental Auxiliary

American Assac;atxan of Uﬁluersny Womnen
&nraptamlsts '
Optimists

e )
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' B ‘%TATE C:)th AL C)HNIA e
DEPARTMENT OF E.DUCZATI@N T
ETATE EDUE‘ATIGN BUILDIHG ?gl C‘APITQL MALL, SACHAMENTD ESEH
, January 21 6:

mELﬂ%ttéﬂmLﬂg' handlcapped stuﬂent% in vaca'" nal Pducatlnm prﬂgfams in:

,Chﬂals 15 being zﬁnductpd by Dr. Pnrdon F. Jﬁlﬂ%ﬂn From CdlLFnrnla ?tﬂtp

iullverslty, FfEEﬂﬂ. . The %tudy L's suppgfted by a Vocational. Educat ion rﬁqearch grant
nd is'designed to: thaln information and- prdUCP.ﬂ handhnnk that will he useful’ to

jbqth ‘school - petsunhe1 who have feqpan51b111ty Ecr Epecls].ﬁducatl0ﬂ aﬁd Eor vucatlnﬁal
'Eduéatlnn.- : S , S

¥Aggn31 of rhe %tudy is ﬁD make avallahle ‘to sLafF of %ecgndary qchaﬁls 1n Ca]ifatnls

nfcrmatlnn that will hélp them' provide resitstzc,'uaeFuT employment ‘preparation for

‘handicapped students,  The major: components of the project are: (1) 1d?nt1Fy1ngf§dg

ificant chatactﬁrlstlcs rand .provisions of mﬁln%tfeamlﬁg thF hﬁﬂdlﬁﬁppﬁd

ducaELUﬁ,;(Z) deve]apingimﬂdel gULdEllﬁE% for malnstreamiﬁglthrnugh‘a alys
ces; and (3)/ pr?pafing .a.handbhook of- malﬂstresmlng pfact;ces“Ln sélécted CaL

rut ified hy the DTDJECE AdVlgﬂty Commlttﬂﬁ ns ane Whth_
'3|1ng the handlcappﬁd 1n%a regular voaathnal program. Tf- yﬂu are‘
hare LnfnfmaELnn abautéyaur pfagram with the %tudy, plﬁ ‘
H he will an:wef any queqtlans thnr y@u may have
far an, nnss' ursLt wzth yaurlprngram feprs%entatlves

: T emp] “a “Gordon F Jghnsgn, Ffof

Calngtnla State UﬂiVEfSLty, Fresna, Callfcrnla 9374D (2

ﬂsvgtantac

Edu aELQﬂ

Yuur,;nterést and cuoppfathnn in aﬁfVlng %fudentq w:th handlcaps 15\apprp213téd Ve
are'certain that the ‘input’ Erum ygur ptagram W111 prove very beﬁéflﬂlal ta uther dlE’
tr‘cts thfaughout Ehe StSEF AR '

SlﬁiPrély,

oy
E.ag?—uf.s,q_ \“}'/ Q ir;'iu,i eé C <
:James H. Crandall F@ufdlnsLﬁr“vK
.chatlanal Educatlﬁn Research = -

.

o e
-ksf?sf?ﬁffiﬁLfké%?f*dﬁf}i¥§ ﬁ=£ii§ o
‘iThendis Hawthﬁfne, Caardlnarar~ R
Cafepf GPPQrEunLELFd Davelopmcnt angrgm

Aruitoxt provided by Eic:



7 f]974*75 schon] year, StanTSIaus faunty abtained a $16 DDG T1t1e VI

~ @Grant for: local planning and later. ‘submitted a pilot: pragett to thé State

" Department of- Educatian for ‘a Master Plan. An initial’ goal was: :$130,000

af: sUPPTEmenta1;funds&tg 1mp1&ment the rearganTzed pragram_r The_camppehenslve.
pTaﬁi1ncTﬁded th ent’ e‘rcunty : . ‘ . T a

1-area: iph aStanisiaus Pian was the Rescurcef5p3g1al
,ﬂCompone t,fand the imp1ementat1an DF Schcoi Appra1sal Teams and Educatjnmf

';QJSerV1ce for. the :ntire ccunty

i ~pilot. prnject was: 1ﬂ1t13téd in JuTy 1975 The wrltten Maste 'Plan, whiz
?'has ‘been.approved, consisted of two lengthy volumes and one ‘volume:of revisions'
- Cou »':dfrequested a}tota? of ninety. pas1t1gns Fnr Reseurc fSPEEiaTists.
111 '*nc *wathhlrty PDSTtTDﬁS L e ;

i trinat 125& persnnne1 was he?d wzth State 1nput Dne f~‘*-
prﬂbTem has been interpretation of various sections of AR 4040. CAC
Tit]E Ve regu1at1ons have: been recently adopted by the: State Baard ‘and w111
take effect ‘on. duly 1, 1976. - Dr. Hillar recommends keep1ng in-close -touch :
Jiith the" Cgunty CaunseT canQE?n1ng 1nterpretat1an oF Master P1an Legislat1nn. i

: : g L ORI R A
;The f1rst EtEp in the reorgan1zat1on precess in. Etan1s]aus 1nva?ved the appg1ntar
N EAdv1snty Council. This consists-of County'and District educatnrs, S
_resentat1ves, and parencs It did not deveTDp as Fu11y as. m1ght be ;{;j
ue_to’various. d?ad11nes

’ﬁ'imm1ttee meets regu]ariy 1n éach schau] dlStFTCt 'Thféf%ﬁVQIVéé
n Stan Taus=CQunty T R e R

a Fwthé d1str1cts chase tu h1re the1r awn 5pec1a1 Educa—'
The County: Department was: “unable, for various reasons “to
‘administrative- -supervisory personpel. .




Stan1s1aus County 1s currEntly assessing a nine- cent averr1de tax for

“'flspsc1ai Education for various- program components, in addition to Master

:fP1an Funds. (Dneﬂcsnt Dvsrrids in Stanislaus Caunty y1e1ds $?D DOD )

School Appra1saT Tsams and Educat1sna1 Assessment Serv1sss‘

. ....These program campcnents have caused considerable- axpan51ﬂn in guidance
-.services both on the county and district level. Ths School Appra1sal Teams

~have necessitated moving all Admissions Committee funztions to local school
- sites. ‘The School Appraisal Team consists of the Prinzipal, the Resource

-~ Teacher and the Resource Specialist (or Program Spacialist). Other- psrsanns1

‘included as needed: ' Psychologist, Speech Therapist and Nurse.. Alternatives . .
- to special class or special center placement consists of the Rssnurcs 5pEE1aT~ o j’;

ist Program and designated 1nstrust1ana1 ssrv1css (spsech thsrapy, hums

A1nstruct1on, rsmed1a1 p ey.” o R e

A chronic’ prabTem has ‘been’ the sttsmpt to follow due process procedures -

-cagcsrn1ng nut1f1cat1gn of parents rsqusst for hearings and appe11ate praé
ce urss ' , 3

R e et

fﬂThs Sshso1 Appra1sa1 Team has two other bas1c tasks* T) devs?ap an 1nd1~n

vidualized instructional p?sn for each child 1dsntifted, including perfarmancs
Qbaest1ves 2) candust a sem1—annus1 prsgrsss rsview on-each case. -

- The Edusst1una1 Assessmeﬁ* Serv1css are-the second” 1evs1 of diagnostic .
"W;ev31uat1an -and -it-has been-the source of more-difficulties-in-the Stanislaus -

- Plan.- It ‘was nr1g1n311y intended to be:a RLA function taking referrals on
~more difficult cases from School Appraisal- Teams,.-Many problems evolved

~concerning<due process cases. The Educational Assessment Service consists.of
'"the RLA Administrator, a Psychologist, a Speech Therapist, a Diagnostig Teacher, =

Pragram Specialist, a School Nurse, and athsr QQFSGnﬁET as rsqussted iﬁslud1ng

' sagensy rsprssentat1gn

flsThs Educatiena1 Asssssment Serv1cs has ths DptTQn mf aii caunty p1acsmentS*» ‘{
Special centers, spsc1a1 classes, designated, services, Résource Spsc1a11st

b f;Prcgram, and p1acsment 1n bath Stats and privste schaeis .

L4

 The EAS must do an snnuai review of all cases pﬁucesssd dur1ng tns year. An

. intense and chronic problem has been a proliferation of rsfsrra]s from ths

’“f',-_Schﬂsl APPPs1531 Tssms and a backlog of cases. .

40

Rssaurcs 5psc1311=t Pragram :

-Darsthy Smith, Spec131 Educst1on Coordinator from Modsstn City Schua1s, rsportedi;;‘i

" on the Dpsrst1sn of the Resource Specialist Program in that district. Modesto

C1ty SchooTs s currsntTy operating a program 1nc1ud1ng 23 Resource 5pa¢1311sts.~**ﬂ°

78




- Fourteen of these teachers :came fram the permanent teaching staff, the remain-
- 'der from outside special classes of LDG programs. ~Several came from regular
- education positions. -In order tu meet the recommended ratio of one Resource
. Specialist: for each 600 ADA, the district would need 14 additional positions -

-.or a total of 37, - - ’ : N o : :

‘A chronic problem has been excessive forms and c¢lerical work. The district is
.. ‘now attempting to consolidate this pracess. There is also a considerable
. .amount of time spent by the Resource Specialist participating in SAT meetings,
- which have a direct impact on both consulting and teaching time on a classroom

~“Tevel, . -

“{fThisjajtimatelyJTEd Stanislaus County to divide the staff ?ntcfﬁesaufzé,
- Specialist and LDG Teachers. Each position has a separate Job description.
.‘~Separate program manuals were developed for elementary and secondary levels.

~~ Many classroom teachers resisted the reorganized program in the beginning. .

- This situation has improved graduaily, whereby more Special Education children
-+ have.been mainstreamed in proportion to the quality and quantity of resource
-+ help available.  There had been twg noticeable improvements over former program
- organization: 1) More pupils served, and 2) favorable parent involvement. -

T8

S




- outlined in Lebanks'v. Spears. /In addition, least restrictive

e . . e,
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Novermber 4, 1975

Gordon F. Johnson, D. E4.
Professor of Education
Consultant

" Education of Excépt;cnal Children
:School of Education '
‘ California State University

©  Fresno, California 93740 -

.
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Déar Mz. J@hnsaﬂ§

The Natlonal Cénter for Law and the- Handlcappad ra:31ved yaur ’
‘letter of August 28, regquesting- information on legal interpre-
tations of malnstreamlng.. The following summary and attached. ...
b;bl;@g:aphy should prove helpful to you but if Eurthe: infor- . -
matlan is requlred please cantact us agaln. : , LR LA

‘a théﬁé are three baSLE pr1n21plesg
V“atltut;an and statutes which lay a’

" From.a 1ean pe
_variously’ i*equ
gr@und work 1n

1. ,That handlcapged chlldren are entltled t@ educa— ,
~tional DpPeftunl*léé communsurate w1th thase prc—
v1§ed to ncn—haud;cappéd thldren;?,g

2. ‘That handlcapped chlldren are- éﬁtltleé to an educa~ ,
tional opportunity var;@usly defined ‘in the statutes ,
. and cases as. meeting their needs and.’ maxlmlzlng thalr L
—n@ada ané maxlmlzlng thelr capabll;tles, \ R
3. That handlcagped children ar= éntltled to eduaatlcnaJ
. placements which are least :estrlctlve in terms of .l
- their personal freedoms. . :

- .From -a 1ega1 standpc;nt the thira égmpénent~%'léast”feéﬁrié—k;
tive plagement - is malnstreamlng.i_This_principle is well

_placement ‘has a mandate -in Federal -legislation in PL- 93-380
which requlrgs all states to submit (plans) to the federal ,
government by April 21, 1975 in order to: have continued access
to gpéclal edu:atlcn funds- These plans must ;nclude, '




" "Procedures to ensure that, to the maximum
extent .appropriate, handlcepped thildren, in-
cluding children in public or prlvete institu-
tions or other care facilities, are ‘educated.
with children who are not handicapped, end that -
'epeelel eleeees, eeperete schooling, or other ree
moval of handicapped children frem the regular
education environment occurs only when the nature
or severity .of the handicaps is such that educa-~
tion in reguler classes with use of supplementary
aids ‘and serv1eee cennet be ‘achieved eet;efeeterlly.,.'
The prlnciple is elee lneerpereted lnte etete 1ewe in the ferm
of- Wleceneln Chepter 89 - ~ : i

o Flnelly, the flret eemgenent epee1f1ed abeve,ethet the haﬂdl“  |

_‘capped child must receive educational opportunities commensurate

" with those prev1ded to non- hendleepped children, has statutory

‘authority. '~ The Section 504 of the Rehabilitation Act of 1973,
PL 93-112 PIGhlbltS discrimination of handicapped 1nd1v;dueie
"in any pregrem reee1V1ng federel funding eeeletence" :

The eemmeneureble services eempenent ef the hena1cepped chlid'
right to an equal educational eppeztuﬁety is relevant for the
purposes of discussing melnetreemlng in that separation of the

handicapped from regular classes has often meant less adequate

. facilities, services, end pregreme t&en thoee reeelved by non- .
. hendieepped ehlldren e R :
) The references on the enclosed blbllegrephy are ;ntenﬂed For ki ;
nenmlegel audience. I believe .they will be suited to your neeugm
Age;ng pleeee eontect us sheuld further 1nfermet1en be needed.

Very truly yaure,

Rz Aehwigen.

, Paul Sehw;eger,
.~ Social Research Staff ;

P §
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:~;Elatt Burtan "Publ;c PDllEy‘aﬂa the Educatlﬁn of Chlldréﬂ
) ~with Special Neads.“t 38 ExcePtlanal Chlldren 537n‘”3&
(March 1972) o i

lfLebanks v, Spears,‘éﬂ F .R. D_nlBE 146 (B, ﬂ.iLaulsana, lﬁ?

Chapter 89, WiSCDﬂSiﬂ Law of - 1973 iﬁglslatlve Eallcy. 5%@ 1ﬂf
Paragraph 4 . . ST . . . X

Rehabllltat;an Act Gf 1973. PL 93 112 esgéclally se’?

 RQSE, Sterl;ng L "y et al., Cénfrgntatlon._ Speclal Edueatl_ .
‘ Placemagt and the Law.¢ Excaptisnal Ch;ldtan 38 (l) 5%12.§

’ Ahesgn, A (Ed ), A antlnulng Summa_y af Pendlgg and C@mhﬂ:~¢;
B pleted L;tlgatlan Regarding the Education of Handicapped .
Chlldren, No. . 7, Arlington;- Vlrglnian‘cauncll far;,xaepm
~tional Chlld:en, State Fedéral Qlearlnqhause far EXEE'*>
tlanal Chllﬂféﬁ, l973 : : : et

bfAbesan,'A!"', ,_?? ds u, "Handicapped.- Ch;ldren Redeflned*
- ~Legal: Ellg;bllity for Services: Ehpandad‘ Arllngtan,*
V;:gln;a- State_Fed‘zal Inf@rm* i =¥

aﬁd Educatiénal Change The Pénnsylvaﬂ'a Case
Exceptlanal Chlldrén SePt :
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