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I Zhstract

Findings

Although job training was not stressed as an objective of
_eourses to be taken by parents, a significant proportion of them
participated in self-development courses in which they gained
gkills leading to their placement in jebs. This proportion will
be inéreasei ag the parents who continued in courses after the.
icyele ended complete their courses and find employment or upgrade
their level of employment.

Sésearah findings indicate that participation in a variety of
eultural-educational activities at the same time families are
;iEVleed in-self-development courses is a valuable motivational
" feature of an educational program conducted in a ghetto area.

Head Start children whose parents were in the project made
Qﬁeaéurable progress duriﬁg the time tha£ their family was in the
fpragramy These chilﬁrg; prugressed at a faster rate as compared
;ﬁiﬁh the national norms uséd in evaluating Head Start progress.
'i@e“gréup of sihlings of the Héai Start child:en in the project
;?éhawed greater improvement in the measured areas of interest

“and performance in their schoolwork as compared with the average

;iﬁﬁréveméﬁt shovn by their classmates who were not in the project.
_Although the measured effect of the project on the changes

?insgateﬁts attitudes was slight, staff observed significant

increases in individual participants self-confidence, improved

" appearance and improved functioning of the family which was
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.- directly attributable to the family's participation in the project.

* Conclusions

Whole famiiies will take part successfully in a comprehensive
program offering self-development courses and activities.

Participants will generally reach or exceed the self-develop-
_ment goals which they set for themselves. Participation in
: cultufalaeaucatiaﬁal activities will reinforce motivation to
succeed in self development courses.

Community College and urban center facilities can be used
as a stag ing area to provide educational services to the
- community in a family centered progranm.

Participation in the project will effect individual
participants in their improved at»fargnegé of self, their dress,
‘motivation and strengthened family relationships. Also in
'sharpéﬁing the édu:ati@gal and vocational aims fér the various
'1meﬁbers of the family.

- Recormendatjons

The Family Education Project shaulérhe refunded by OEO
;;anﬂ/ér én@ther agency for a full thﬁée year periéd‘in order to
i further explore and test the designs and @utc@mes;griginally
V §astu1ated.

Fiscal and other respective responsibilities should be

" completed before the project has begun in order to assure that

““it will be conducted for the full period for which it is designed.

-9

The budget for the vroject should provide a larger allocation
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for tuition and stipends to enable parents to take courses
tailored to their interests at other schools if necessary as
" the original proposal outlined.

The community college should have a greater involvement in
the project and should make efforts to facilitate parents plans
to take courses at the college.

The project should be replicated in other community colleges’
as part of a community outreach function to take education to
the people in the inner city ghetto areas using this innovative

and stimulating design.

10
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rr. BRIEF DESCRIPTION OF PROJECT

R-uuon ¥or Praject (

The inability of the poor to adqﬁire sufficient education has
been ascribed as a prime factor perpetuating the cycle of woverty
in ghetto areas. Varied approaches have been suggested vhich
would break this cycle. Some of these hamf% focused on attacking
specific educational or training problems of either the adults.
the teenagers or the younger children in families.

alternatively, research has also suggested an approach
iﬁvglving entire families simu;tanéausly in an educational program.
This approach would motivate partiéipants to a:hie;e unlimited
educational goals which would enable-thém to lift themselves above
the poverty line, Accordingly, this project was proposed in oxder
to provide a vehicle for several agencies intereéﬁéd in exploring
the effects of providing a broad educational opportunity to entire

Afamilies in poverty living in ghett@ areas. Two main interests

were gerved for the agencies involved.

_..1.. U,8, Office of Economic¢ Ovvortunity

Pmerican Association of Junior Colleges

As part of a nationwide project to explore various ways to
extend the use of community college facilities in ghetto areas
ané specifically to explore the effects of invelving parents
in educational pursuits on their children's educational
performance and goals,

State University of New York




cific Pr lecrrzg Addresse

~Parents’ ;éﬁ;&d"?tliéir-'c;hilérén‘ 1iving in poverty ghetto areas

}s}:‘g n@t EE,RSJtZI-V§ to the avai iaibility éf eéucéati@n " They

Elso sicx ot ﬁcﬂéﬁt the reality af asnlrlng tc\ u:nllrnltea

:,,;C‘t:mé pérérﬂ:s tend to rely ‘311 ,t’ﬂé schgcls algpg”j;:ﬂ

éaﬁca‘tet}zéLj Sﬁilﬁ;en; without the parénts pértiéipafiﬁg ,
in t_haé ;;ﬁfcéeﬁsj Thls results in their children failing

&0 résach 1—§he;1r opt inum educational level and vgééti‘anal :

E"c:p‘ ‘(;“1:“‘&!1:‘111: ;Leﬁ, F'E’ie;:eni.: réééarcl;l p@ints out - that parents

whc:: a:re thém:ﬁelVes engaged ina 1ear:nlng experience at

FRICE:

Aruitoxt provided by Eic:



xéi

vays to expand its sefa

Ccmrrlumty (cllege needs to firxa

N

i;fifices to the urban poox fr@rﬁ i::resentiy ava;lable bas ;;_c

anci v"if@égtimai‘ ‘education programs E@ family centered
Pf@gfaﬂiSy The feasibility of using theséh facilities ko
.i'ﬂvsl{re fanily groups, such as parents with Head Start
.f:}iildrerj and their sii:j.in:gs,'tin both individual and family
iearning emperiences, has not been 't;ésﬁéd previously. |
Such a prgqfémg é@ulé be designed to increase the personal
b’éffecﬁive&ess of adults and to piaméte the intellectual
development of their children. ,

Hypothesis

fffi:_I:E Head Start children, siblings and their parents are inwvolved
" in programs as family groups, ancillary benefits will accrue

to the entire families which participate. -The most important

of these is improvement in the parent-child relationship in
hlcht’hp parent who is himself a bonafide student assists
the child as_jamaetive learner. Thc assistance may be in (a)
é‘él»é:ting activities which will contribute }*;r:\ the child's
e;ié{felépmenti (D) hél?iig-thé child to articulate the learning
f‘,’?_l“é of activities in which they engage, and (c¢) helping the
.;hilc’i to value the pursuit of learning. E;{ampléé of direct
bkénéfitg to adults as students are literacy (or imorovement
efhasz,c: skills), vcza*i;ic:z{al skill development, acfrui'sﬁicxf:
E]]GTH? improvement ékills and ability to be a more intelligent

‘riéi;fﬂérlgf cr:aﬂitl and goods. 14




7.

Mathsa Used to Implement The HYﬁGthéslS

:Dject Slté and Aémln;q% ﬂt;ge Eel§;1;n§hgggl
The grantee for the project was the Chancellor of the State

ﬁﬁivérsity of New York. The project was Qperatéd at the SUNY

ﬁﬁéﬁfCentér in Brooklyn. The urban centexr itself is aﬁ
ééﬁ;atianal facility offering skills training as well as
;éileqe?réﬁa:atian csu:seé to p@st secondary school graﬂﬁates,
1t ié.financéa,by the SUNY and is aémiﬂisterea by the New York
C;ty Community College. The primary target area served is
Bedfcxﬂ stuyvesant, one of the largest: poverty ghétté areas

n Brooklyn. Thus the project received joint administrative
sﬁﬁervisicn from the SUNY and the N.Y.C.C.C. through the
fggééﬁéfméEéﬁhéxﬁfﬁéﬁ'CéntEr‘iﬁ Brooklyn.

staffing and-Selection of Participants

a. Staffing
 Staff for the program was selected according to the dictates -
- of the original proposal. A group of four mothers who were poor

" by OEO standards and who resided in the target neighborhood

were recruited and trained by the project as community education

éides for the éragrami This was the position in the sub-profes-
%igna; title ané,thévaides constituted the primary action gxéqp
iﬂvcgntaeting families on rosters of p@téﬁtial_participants for
the pragrami The aides were parents with, chiiﬁ:eh in schools
:in the area to be sexrved, who wexre alzcaﬂy active in school
V 'céﬁm§§itg aﬁfairsglana who evidenced an ability to relate

u,érgiﬁgﬁf
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'ﬁéiripééfé;iﬂ"tﬁewc@mmunityf-vThréé had been chairmen of

?ééﬁéfﬁ parent adviscry committees and one had been a
unitywarkér for Head Sté.ﬂi,. 'I"l*c:*y were trained by project

itafﬁté give information £§:P@téntia; paztieipants and to

nterview, observe and record information they elicited in home

E )

;si£s aﬁd'sma11 §rgﬁp mee%iﬁgs of parents, all under the
upéﬁ?isign éfvpraféssianal p:éjeét gtaff. In training they
eréigi%éﬂvinfcrmati@n about educational opportunities and
‘faﬁilﬁ:aétéﬁiéﬁﬁg to taking advantage of available oppertunities.

The assistant director of the project who was from the field

Efsécial wcik, had responsibility for the training and direct
sqéerfisi@n of the rommunity education aides in addition to
”hésewauties relating to assisting with the overall administration
@f;ﬁﬁé'pr@gfami

";HIn aaditién to the project director, assistant director,

.'and educational assistants, other members of the-project staff

,gluaéé a community liaison worker, a counselor, administrative

. assistant/bookkeééper, a secretary and a typist.,

ommunity Tiaison Worker

";'respénsibilities of the community liaison worker
exploring, identifying, and developing an iﬂ%entary
1ésmmunity resources wnich are equipped to render éhe
needed by our participants. Further he established

a.relationship between the resource and the Family Education

;Eﬁlt@}fﬁcilitaté_the families utilization of the resource.




p:@ﬁéting-tle‘@r@gram s Public 1mage. He rep@rted to the

na Flar;:xlng with the parent a course of stud;-;p}hlcﬁ‘;\r@ulﬂ
“elp them realize their gtated goals. Onc @iﬁgf counselling
was avallable to the families throughout the per;ad of their
fﬁi@ipaticn! This meant close contact with the parents,
eiéiﬁgltham deal with those sméiiwprabléms attendant upon
hei&f@ézﬁicipaiiém in thé pr@ject, and to recognize other

r@blems that the family may ‘be faced with. In those situations

h,re the problém‘was of . such nature as to reguire in aepth
G érviée, a referrai was made to the appr@priate‘cémmunity
cility for sexvice. In attempting to reach all members
f_ﬁhé;family, thercaunsélsr;egtablishgd a program fox the
§n¥é§§:s in the fémilies@ .Thraugk recreation and planned
' ﬁiviﬁies; she wés'aile to help these young people begin to
EéigvSErioés»ladk aféthémSElVEE, and to begin to giver

ression tg the many questions they had which very often

énéiéh;gravcking'a;é‘prébiemiprgéugingi» Some were
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aving serious disciplinary problems at home and st school.

fﬁéiSiWEfé”iﬂ dire need @ffEutgfing_ér'same remedial help
:£ﬁ scﬁca1 work. The needs were recognized and were woven.
hté-thebfabti: of the overall pragraﬁ_ A %éautiful relationship
eﬁélﬁed betﬁéen the é@ﬁnﬁélar and tﬁése yaun§ pe@?le% and th;,

improvments were dramatic and discernible over a short period

bsélectlgnéf Families

‘A roster of 101 families securcd from thérEeafﬁra Stuyvesant
iﬁﬁthAIn—Agticn Head Stéiﬁ program was used tc-éelact the 43
famiiies which participated from 8/1/68 - 8/31/69. Bedford
,iﬁyﬁgsant YIA was seleeigd gince it was the largest of the
?Vﬁead Start @fégrams;iﬂ the target afea!

The families were sélécted on the basis of their motivation
£é participaﬁé fully in the pr@ﬁeet and their life astyle

ﬁhich iﬁaiéatéé;théir ability to undertake a sustaired
edﬂéatiénal effort ééha family unit throughout the year cycle.
The edﬁcatianai aides interviewed adult menbers of families

en the rosters of potential participants in the project explaining

ﬁhé multiple opportunities cfférgd to families who agreed to
2§aftiéipat2; by giving an agreed upon amount of time to the
i@jecta Initial interviews were conducted in home visits
éﬁa SEbSéquent interviews were held at the urban centcr.
fhls affgrdéd the aléPS a view of the life style of the

':;ants which was used in the final selection of partlclﬂants- o




as_tﬁeyjéntered into a kind of educational compact. During

tﬁis phase families were enccuraged to think about the kinds

and visit the urban center and the “ommunity
aides as tour guides whenever possible.
opportunity to look and see and to test the

' Q1ity of the commitment of the pruject. Tinal selection

-ﬁas jointly made by the assgsﬁant director, the community
iiéssn, the counselor and the aides.

'As'inﬂ%cated above during this first phase of the progran
;héfeduéatignai aides were given %réiﬂing, the families were
gtér%iewed and selected, and the initial ovientation of the
amiiies began. Training for the educational aides wes

designed to equip them with a broad knowledge basze in wome

,areas; and with those specifics necessary to implement the
pféject‘s cbjectives, Th; over- all training objective was
éfp:epare'the educational aide for entrance into the New
Sﬁrk Ciﬁy Public Service Carwcrs Pr@gram;-iﬁ aﬂéiéiaﬁrté‘ﬁhéw
éﬁ_at hand.

f fThis~pha5é of the program was ¢arried out from July to
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" planned Span of Participation of Families

;éinré:ﬁéétiﬁg heid prior ﬁg recruiting families at which OEO,

: AAJé,AHéad Start, SUNY and project personndcl att:ndéa and

at the suggestion of the GEé reg:ésentaﬁive; it was aggidea
b_thaﬁ the length of each family‘s participation in the project

would run concurrently with the Head Start school year. Also,

that we would work with three separate groups of families

over the three year period. This would facilitate the

measurement of the effects of the project on the Head Start
children in each cycle and would also allow a égmﬁarizan

of these results as among the three groups of.children.

T

4. Pparticipant Characteristics
A total of 42 families participated in the project égring
the cycle. These families containedra total of 67 adults
‘énd ;81 children. The accompanying statistics show the
age, sex and ethnic backgrgunﬁﬂ@f the participants. |

harents

=
1]
pa]

Ages ¥omen
45 ~ 50
40 - 44
35 - 39
30 - 24
25 - 29
20 - 24
unknown .

Total 24 43

OO LW N P
|

o
.l—l




Children

‘age. | No. of children -

“To 3% - | 35
- 3% to'5 ' 57
© 6 to 12 : 68
13 to 15 15
-~ 16 and over : .- 8B
) Total 181

' Ethnic Background

Men - Women Children
Black 2
White

Total 24

41 181
_2 9
43

181

| The Work Program

As a rééult of periodic deliberations aﬁang the parents

o and in éénsultatian with the staff the ¢eptr§1 core of the

‘§£Q§:am emerged. This c@nsisted of éauéééiéﬁél courses for
'Vthétédultsand eéuéaii@nal éxéeriénées for the various

f méﬁbet$ éf the family. The purpose sf}thése a:ti#ities Waé‘
_ivﬁaﬂexpléré ana réiﬁf@rce the role of the family as a aiffuséfmzx:““

':”§f attituae5 toward education. Specifically, the program . :“_;j
included self-development courses and bi~weekly seminars -
. for the adults,:gctivities involving all members of the

:ffamily,_ana special activities for the various age groups’

vwithin‘the family i.e. adults, teenagers and pre-teens.

Sa. Selfebevélapment Courses | -
!In:ﬁéantgaétiﬁg“ to join the project parents agreed

. to-enroll in one or more self-development course or
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 éétivity. The choice of activity would be decided by
éach P#rent- For example parenEsAeéuia chécsé to review
great béaks in a studngrcép or pursue a skills develop-
ment intgfest possibly leading to a néw_vecatianéi career

or take courses leading to a college degree. Overall

emphasis Qas placed on motivating parents to resume £h§irmm
intg%est in being active learnersi L;i,?
~«.  Where job training t@lacquire a 5pecifi§‘skill.was :
‘éénsistent with this objective it waé encau:ageﬁ.krﬁawever,

job training for parenta was not the primary @bjéﬂtivé L
of the eéuéati@nal thrust of the project. |

Due ta the time limits placed on the project dgratign

itrwaé éarefully explained to parents that project
~ resources would be available éciinitiate a program of

Study; However a guarantee of continuing financing

b;;cné a year could not be given. Project staff would

assist parents in locating available resources in the

- community to finance courses beyond a years duration.

Regular Urban Center, N.¥.C. Community Colleqe And

Other School Courses

Adults members of the family enrolled iq'caurseé
at the SUNY Urban Center in Brooklyn, the NEYECQV
Community College aﬁé at other schools in the ateé.»
In so far as was Eéséible these courses were htaillored

to the specific interests of each adult i.e. secretarial
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science, key punch, office skills, barbé%ing, mechan-
ical technology, child care, licensed practical exam for
nursing, creative writing, bﬁsiness machines :epairfg
elgthing construction, college adapter, agpafei
processing, bookkeeping, data processing etco.
(see appendix for tables~sh§wing~eéurses taken)
Where a course could not be found to meet the primary
intereat of each adult because of its unaﬁéilabiiity
or because of budget limitations parents %ere encouraged
to participate in éthe£ courses in which they had a
secondary interest and which weyre available to them.

Basic Education Course

Most of the parents had been away from school forx
many years. Some of the parents @xpresséa interest
in mastering basic communications skills in reading
and writing to prepare for later achievement of longex
ranged educational goals. Othexr parents were inter%'
ested in preoparing themselves to take examiﬁatiahs in
licensed practical nursing, high school equivalency

\

or for the civil service or the telephone company.
Because the content of the téébhing materials of-these
subject areas overlapped, natural groupings of classes
f@f these subjects were easily formed. (sec tables

in appendix) tering

25
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- Classes were composed of small graﬁps of fram'grﬁgn

cages since parents had fears about how they would fit

into a classroom situation again. Also, they wexe
uncertain-about their ability to master new materials.
As parents confidence grew they learned to function

in larger groups. These classes were therefore

designed to overcome parent's fears and to provide an
: P P

atmosphere where they ceula'prggfesslét their own

e

pace and in accordance with their cwﬁmigﬁgyestsi

In Q;ﬂér to show practical application of areas
of the subjéét“taught.:fielﬁ trips to resources in
the community were utilized. These trips included
visits to the library where some of the parents took:"
out a_;ibgary card for the first time and borrowed
hooks. Also, visits to places of speciai inﬁérest

guch as the N.Y. Stock Exchange lent an added dimension

to the subjects under consideration.
Special activities grew out-of these classes

which sometimes provided a basis for involving all of

the families in the project in the activity ile. voter
registration drive, special geminars on drug addiction

and legal rightsg, preparation for employment, etc.
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Preparation of Paronts for Courses

A number of problem areas were encountered in
pre?aring adults to attend clésses and céntinuinéﬁﬁﬁéitva
participation in the project i.e. child care, clothing,
home management etc.

“hild Care - Arrangements were made for the care of

children below the age of Head start classeé while their
parents attended school. For those parents receiving
public assistance an amount was obtained in their
budget for training. The cost of child éafe was
included in thisé training allowance. The services

of the Familydﬂay Care program of the Human Resources
Administration were arranged for eligible families who
were not receiving public assistance. For those
rfamilies not eligible for free services, costs for
child care were paid by the project. Rates allowed
for this serficé conformed with the schedule set by
the N.Y.S. Department of Labor (See table in appendix)
éigthggg - In order that parents receiving public
assistance be able to attend clééses properly dreésed

;%ii arrangements were made with the N.Y.C. Dept. of Social

Services for special clothing allowances.

Home Management - Parents using their own initiative

made arrangements daily to solve other problems connected

‘with their attendance at school. For example, arising
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early enough to deliver children for child care or Head

Start andpublic school, and reporting for classes on
time themselves. Rearranging their schedules for
sﬁé?éiﬁélﬁéaékiﬁg,wéiééﬁiﬁg and laundering. Providing
nursing care for children who became ill and ministefing
to the multitude of family problems which!became
aggravated by the change in schedules to enable them
to attend classes. These all placed extra burdens

on other members of the family whose cooperation was
needed to continue ﬁarticipatian in the préject! At
times husbands who worked during the day and who were
able to devote only part of their time to the project
activities objected to the large améunﬁ of time their
wives spent on courses. Project counseling services
were utilized in helping to ﬁake a determination as

to the advisability of continuing the pursuitggf
educational goals at the same pace or whether some
adjustment in activity was necessary in the ihtefést
of the proper management of the home. Project
counseling services wéreralsc utilized in handling
which came to light in the counseling process and
which threatened continuance of participation in

the project.

Modification of School Regulations -

. In some instances the self-development activity
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chosen by parents reprgsented a considerable investment

of time and energy. They enrolled in whole programs

rather than in single courses at“tBE‘urhan“éEntef*: e s
i.e. the secretarial science program includes courses

in stenography and transcription, advanced typing,

. business math and occupational orientation.

In view of the demands which running a home placed
on them, some parents found the burden of carrying
whole programs to be too great. Special arrangements
were made with the urban center to allow these parents
to take those partz of courses which they felt they
needed most and which sustained their interest
to the greatest éxtent; For cxample, a pa?énﬁ‘whé
wanted to learn typing without a vocational objective
in mind could take typing and English improvement
without having to take the rest of the courses in the
office skills program. Similar éasements were secured
fr@ﬁ the N.Y.C. Community College to enable a few
parentsygb*téke individual courses in the day session
without having to matricu}éﬁe for a full program

which the regulations require.

Activities

BigWgekly_Seminags,aniﬁWp:kshcpg
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Parents scheduled bi-weekly seminars and work-
shoprs held at the urban center. The theme for these
activities was to discuss and explore various aspects

of family living as a learning experience. Consultant
lecturers including representatives of community
agencies were used to provide the iﬁfcrmati@ﬁqané
demonstration materials for these activities. Some
of the topics dealt with included consumer education,
legal rights, good grooming and personal health, your
child and sex education, how to help your child with
schoolwork, historical heritage and individual identity
in the ghetto, community 1ea§arship and voter regis-
tration, cultural and educational fé%éurces in tﬁe
community and how to usérthemi To enliven these
discussion topics and as a practical application
of the conclusions reached field trips were scheduled
o to visit local political leaders, cultural and educa-
tional centers in the community and in nearby communities

in order to observe different cultures.

\11 Member Family Activities

e St e A e e

In order to involve parents with their children
in ‘activities in which they could participate as
family groups, a scries of family activities were

planned. Workshop sessions were held at which parents

e 3ﬁ< : ‘. S - : ; PRER 'vf”f i -_
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discussed commen problems of inner city family life
while the children were simultaneocusly involved in
discussion groups, or in arts and crafts activities.
Following the workshops the entire family joined in a
refreshment hour with entertainment in which all
family members participated. Similar sessions were
organized around hgliﬂay observances such as Christmas
and Thanksgiving. Families also attended concerts,
legitimate theater presentations, museums and park
activities.” These trips were particulary enlightening
to parents who had never been to a concert or a museum,
visited a library, rowed a boat or been deep sea fishing,
visited a state park, or been to a circus in a large
“city. Some fathers took their sons to a baseball game
for the first time. (See schedule of activities in
appendix)

Special Interest Zeotivities

In order to develop and sustain the interest of
various segments of the family, gpecial activities
were programmed. For éxample a teen club was formed
which the project counselor led. Teen activities
such as skating,-swimming, movie and dancs parties
were supplenented by after échgal study and theater
workshop classes to develop speech, personal

awareness, movement and use of self, arts and crafts,




literature, music and poatry sessions were also utilized,

Contacts with scheool authoritiecs and review of records

aided a counseling effort which brought school problems

to the attention of parents and chabled these to be
dealt with. Work study scholarships were arranged and
summer employment was found for eleven teecnagers i.e.
in the Neighborhood Youth Corps, Family Day Care and
-ﬁéstern Union. In addition nine other project children
who were junior high scheool students were enrolled in
Project Ready which is a community college sponsored .
summer gi@gram Pr@viiiﬁg remedial reading, sports
activities, cutinés and instruction in the use of
musical instruments. Eleven project children were
enrolled in a local boys club and participated in
Littla League éztivities; The grades of all of the
teenagers in tﬁe club imprcved dramatically. A
special summer reading course was arranged for one
-'%Eeéégé: with unusual potential which was not other-
wize heing develsped. This enabicd him to return to
school in the fall and pevform successfully where he
had been failing. One of the éarly ihdiéatians from
our research effort showed that the high interest and
achievement of parents in their courscwork was in many
cases not matched by performance of thgir children in

school. This indicated an area for a concentrated
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courses at the urban center and the shortness of time ﬁéédéd
to fit new participants into courses in other schools in the
area. Also a generally higher educational achievement level
of appliéanﬁé referred by Head Start was inappropriate for
upgrading self-development courses unrelated to a spéeific
educational goal e.g., parents weras only interested in taking
courses in particular subjects. Only a few parents were
interested in a short term basic adult education course for
the six months remaining in the first cycle. Therefore, a
decision was made to continue with the 28 families for the
remainder of the first cycle and to rearuit the permissible
maximum of fifty families in the second cycle beginning

Septenber, 1969.

o]

7. Relations With Community Agencia

Since the project warkéd with families who had a child
in Head Start our activities were corrclated with those of
that oxrganization.

Project plans for activities with femilies took into
consideration demands on their time required by Head Start.

Cooperative activities were planned with Head Start such as

voter registration drive, meetings on school decentralization,

knowledge of community resources, and cooperative testing of
Head Start children.
The value of a project which builds on the Head Start
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experience and aims in providing adult education and cultural

programs - for the whole family has been officially recognized

Y

by the Bedford Stuyve?ant Youth-In-Action Head Start pragram

és one Qf the mast EIfEEthE”gQVErﬂmEﬂt pr@graméiﬁfsught to
the community. |
Other gammunit& organizations lent their assistance to
the program. For example the Brdford Stuyvesant Restoration
Corporation provided passes to the Neow York Giants Football
Team workouts which fathers attended with their sons. The
Mayor's Task Force provided busses for transportation.

8. Duration of Proiect

¥
i
H

The period of activities with the first group of families
ended Aug. 21, 1969. Research activities in accordance
with a modified plan were carried out during the month of
September, 1969 to pull together data gathered on the effects
of the project. This early termination was due to poor
communication of understandingsrbetween federal and state
funding sources as to their ?éspective responsibilities for
project budget supports. These misunderstandings will be
discussed further below.

9. Relations With Supporting Supervisory Agencics

a. U.S. 0ffice of Economic Owportunity

Two thirds of the funding for the project was supplied
by the U.S. Office of Economic Opportunity. OEO represent=

atives attended early meetings in setting up the project.
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Consulting and monitoring personnel made visits to the
project on various oeccasions throughout the cycle to assess

project progress. Because of frequent changes in monitoring

,érséégéi%égégHgfrﬁﬁié“éénfééégcé Eimé ﬁéé sﬁent inrrégérﬁiné
on project design and progress rather than planning for use
of OEO technical resources.

Various alternative thrusts for the project suggested
by OEO monitors were discussed. These dealt mainly with
the possibility of shifting the project emphasis toward
closer involvement with the community college to effect
changes in admission requircments. For example to increase
the involvement of ghéttc area residents iﬁ community
college programs. 21so, to modify community college
entrance requirements to allow non-traditicnal students
to enroll in regular community céllége prégrams at an
educational grade level below that usually required. Aétian
to explore thesc proposals at further lengthrwas curtailéﬁ;
because of the early termination of £he project.

Subsequent contacts with OEO officials were in relation
té efforts of project personnel toward extcnding the project
past. the announced carly termination date.

b. American Association of Juniox Colleges

The Family Education Project in New York was, one of
four demonstrations in various locations around the country

which comprised the nationwide Multi~City Community College

-85
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Educational Demonstration Project. Under contract with
OEO the American Aszociation of Junior Colleges performed

monitoring functions to supervise the four demonstration

projects which weré 1®cateéiiﬁ New Yﬁfkréityguéhiéaga, iii::ﬁ
Los Angeles and Oakland, California. Although the individual
programs were dissimilar in design they shared a commom
purpose of demonstrating ways in which community colleges
can increase their involvenient to solve educational problems
in the inner city ghetto areas which they servn.

In visits to the project in New York AAJC representatives
performed a helper role in clarifying OEOQ requiremenﬁs and
in giviﬁg guidance in the preparation of reports and
conferences with OEO officials.,

Selected projcct staff and parents participated
in AAJC conforences on the four naticnwide programs in
New York city (Jan. 12, - 13, 1969), at Los Angeles,
California (April 11,- 12, 1969) and in Washington, D.C.
(Oct. 1 - 3, 1969). These conferences afforded an
opportunity to make a verbal presentation on the project
with photographs and other exhibits to college presidents
and their staffs as well as tg government officials and
private fDunéaﬁiDn representatives. It also gave staff
and §aftici§ating parents a chance to meet and talk with -
the staff!cf the athe£ projects and to learn about the imgactwﬁ

of their demonstrations on their cities and community colleges
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c. State University of New York

As grantee for the project the State University of

New York supplied one third of the project costs as well

as perférmlng averall superv;sary functlans thrﬂugh ;ts
coordinator of urban centers and special programs., SUNY
staff was involved in the initial proposal and planning
stages of the project and maintained supérviscry contact
throughout the program cycle assisting in meetings and
negotiations with various school and other officials.

The on-site project alreétar received overall super—
vision from and reported directly to the coordinator of
urban centers and special pregrams. He also reported to
the director of tge SUNY Urban Center in Brooklyn who

supplied tavhnical supervision.

d. State University of New Yorxk Urban Center in Bxooklvn

The EUNY Urban Center in Brookiyn operated in
partnership with the project sharing the use of their
funds, space, suzplies, eguipment and staff. The director
of the urkan center functioned as the on-site representative
of both the SUNY and the N.Y.C. C@mmuﬁity College reporting
to both the SUNY Coordinator of Urban Centers and
Special Programs and to the president of the N.Y.C.C.C. as
to the progress and problems of the project and re:ammenav ’
Vdaticns as to staffing. The director also attended meetings

and conferences with various officials and representatives
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as well as some project family activities.

The urban center also provided consultation to the
project through its Coordinator of Business Affairs and
accounting/bookkeeping supervision from it's accountant:

The on~site project director was agpainted as one of
the four coordinators who administered the various operations
of the urban center. The project itself had the status of
a special program of the urban center since the project and
‘the urban center shared common aims of ﬂemanstratigg the
feasibility of providing an educational and activity program
for entire families in tﬁé area served. Every neccesgsary
urban center facility was made availavle to the project.

New York City Community College

The EUNY Urban Center in Brooklyn receives adminis-
trative supervision from the N.Y.C. Community Callége in
accordance with an arrangement with the SUNY. The costs
of the urbkan center are paid for fully by the.SUEY_ Since
the Pamily Education Project was under the supervision of
the director of the urban center, to all intents and
purpcses it assumed the same relation to the community
college as did the other urban center programs. 1In
practical terms this meant that the project enjoyed no

special relationship to the college which might entitle

- it to .any special consideration. Many of the easements

which the project sought for its participants were the same
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easements which the u:ban center had been seeking for itself
i.e. waiver of tuitijon, scholarships, waiver of program
regquirements to permit participants to take individual
courses rather than whole pragzamé'in thé day session etc.
: While college representatives were very sympathetic

to such requests and in individual cases were able to
provide special considerations,the laws, rules and
regulations gévernimg the college placed certain restraiﬁts
which could not easily be changed. The president of the
college incluééﬂ a request in the 1970 -~ 71 budget for
major sué;art of the project to be met by SUNY funds if
approved by the legislature, thereby démgnst:atiﬁg his

full sgupport for the aims and objectives of the project.

Budget

The project was originally budgeted—for a nine month's
period from 2/68 to 10/68 at $115,669. The first OEO grant
funds were received by the grantee in July, 1968 which

contributed to the delay in the initiation of the project

~until May., 1988. sStaffing was completed by July, 1968 and

activities with the families began July 15, 1968.

Funds for initial operations were advanced by the SUNY
ﬁrban Center in Brooklyn. This delay in the receipt of PED
funds hamgered:sPending écheaules_ Therefore, several

extensions were requested and granted in order to enable funds

to be applied to project needs. Activities were patterned to .
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ﬁhéfzéad gtart school year which runs from September to the
following August. Therefcore the bulk of project act;yéties
for participating families were carried out in this same time

span. , , B

Extensions were therefore granted th:éugﬁ June 1969 and
a sﬁpgiemental grant’ of $42,000 was approved for project
expenses through August, 1969. An additional $2,500 was
granted to complete research activitieg, write final reports
and to pay final salaries due.

The long delays in the actual receipt of grants plagued’
gzgfect,sgending plans fcf activities and other expenses.
As a result it was necéssaiy for the project to rely on
scarce urban center funds in c:éer to operate much of the
time. The spending plan for the urban centers provide for
segmented delivery of the total annual grant at spaced
intervals throughout the fiscal year. Operating on this tight
budget schedule the urban center was unable to extend the —
needed aﬁaunt of funds to the p?@ject at several critical
stages. This necessitated a cutback in the hiring of staff
and in expending funds planned for activities. At points
when OEO funds actually arrived the project found itself with
a balance of unexpended funds while the opportunity to spend
these on pr@ject needs had pasgsed.

In addition to éelays in processing of federal grants,

state budgeting procedures also caused delays in actual receigﬁf’

40




- ’

32. .

of fgnas; For egamglerall OEO funds were processed in the
_éYStem of grants.made to urban centers for operating expenses
. instead of separate handling. This further aggravated the

?faelays normally experienced by the urban center in its receipt

[ 3
of- allocated funds and in effect limited project spending

to the améunﬁs which the urban center could afford to extend.
In effect the project operated under the school accounting/

auditing system of the community college which unfamiliar

“with project needs discouraged spending for any items other

“than those traditionally associated with school needs. Accounts

were arranged with local merchants for items such as photo-

”graghic supplies, paper goods and food, however spending for

11,

a multitude of program needs was discouraged. This had a

‘deletericus effect on the morale of staff and the participa*ing e
" families who neither understood nor appreciated the complicated -

_1ayers of red tape which hampered program activities.

Prcblem Areas In Program Operations

a. Ea;ili;ie;ﬁgnd”quipment

In order that its facilities be immediately available
to the community the urban center was located as closely
as possible to the heart of the Eedfgré Stuyﬁesant ghetto
area. Thus it shares the area's attendant problems of
crime aﬁd inadequate facilities and services. The only
facility with enough sﬁace to house the school was a large

_factéry building in this intérstitial area. Thus the urban.
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center occupies building space along with knitwear, footwear:
androther assorted manufacturing firms. |

The project was plagued by thé same variety of
catastrophies as the urban center faced such as periodic
fires and breakdowns or inadequacies in serviées such as
heat, light, electric, water, toilet., elevator and air
ccnﬂitigﬁing facilities. Project staff and_participants
were a;sa victims of breakins, burglaries and robberies
resulting in loss of their péfganal property and attacks
on their persons.

Since urban center office equipment was in short supply
project personnel had to use whatever leftover dasks, tables
and chairs that were available. This caused problems in

morale and jealousies over other urban center space which

had been recently renovated and fitted with new equipment

. f
and furnishings.

Iermination of Grant-Morale Problems

In the early planning stages at which OEO, AAJC and
SUNY officials were in atteﬁéance the pr@jéct was designed
for a three year duration with OEO and SUNY sharing costs
in a 2/3, 1/3 ratio. ﬁséaff was recruited on thig basis
and AAJC and SUNY both held this factor as.understood.
Later OEO interpretations however, constricted their
participation to a one year cycle with the state to assume

the full burden of the project costs thereafter.
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This of Ecurse'causéi a morale problem with both staff
and participants beginning in July, 1969 since thef had
felt canfiééﬁt that the project would continue over the
fuli th?ee year period. REPEIEESSi@ﬁS>WErE also felt in
the Eéaé Start agency whosz parents were used in the project
and who anticipated further beneficial educational services
for others of their famiii23; Likewise, the coﬁmunity felt
let down by th%s development since the project had overcome
much of the suspicion about fé(éétal_grqjee.ts which are
started with many promises anlyvta come to an abruét end
as soon as it begins to give services and establishes
confidence in the community. This development confirmed
their worst fears.

Many discussiené, meetings, activities:and demonstrations
by staff and parents jointly resulted from this omnipresent
problem which interfered with mueﬁ of the forward motion
which the project had generated. This also made planning
and execution of activities more difficult. Much time was
spent by staff and pafents in meeting with iccal ;nd
Washington representatives. Also in writing letters, new
proposals to private foundations and other government
agencies. Parent intcrest in follow through on courses
and activities was effected since against this background
of discontent their confidence in the integrity and
credibility of the intentions of the federal arnd state

A3
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" -one educational assistant found employment as a research

35.

administrative structure supporting the project was shaken.

. In view of this devastation of morale it was only because

of the éevatian of staff to the families and the families

to the staff that any degree of sueeessgulﬁfallaw#thraughm_mm%;i
to complete the project cycle was achieved.

Dispersion of Staff

In September, 1969 the SUNY provided $20,000 to show its
good faith by incfeasiné its share of the contribution to the
project. Also to encourage OEO and other agencies such as
HEW to continue their support until September, 1970 which
was the earlist date by which it ‘could assume major support

for the project. Since it soon became apparent that OEO or

was continued as a new SUNY urban center program and scaled

down to serve 20 = 25 families. The reduced staff consisted

- of a project administrator, two educational assistants, a

part-time bookkeeper andea stenographer. These were covered
in as feggiar urban center éﬁ?l@gééé; The project director
was appointed as an urban center coordinator for a new-area
of family-eéuéatién, evening program and other special programs.

The balance of theddemonstratioy staff dispersed as follows:

-One teacher was appointed as an urban center counselor,

~-the curriculum designer/teacher rececived a fellowship to

TR

-continue his graduate studies at a nearby university
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assistant in a local organization.
-one educational assistant found employment as a research

assistant in a local community progress center before the

e e S e S AT 455 7 K5 e 0 L SRR 7 T S R S e e s

K project enaéd_
-The cemmunity liason found employment as the assistant
director in a special N.Y.C. Board of Education project.
-the sten@ggggﬂer left to accept employment as a school seeretary‘ ﬁ
in the N.Y.C. Board of Education
~the typist married and mcveé to Alaska

sthe Admin, Asst./Bookkeeper returned to school on a part-

time basis to complete his degree in accounting.

[EEE—
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"TNDINGS

‘H

“PEDE e'Ehls caurse successfully scrved a variety cf needs. It enabled

of “participants ta;nffﬁw"w o
acquire basic communication sk,illsy in writing, math and rezding.
b) ‘prepare for various exams such as*highéche@l eqﬁivalency, lic=
aens&d prectical nurse schocl én?ranc‘e Exam, telephone c@mpaiﬁy
eiam, civil service exams, .
| c) ,'nsa it as a lsboretory to weview skills and to test themselves
before téking cthér ccurses. |
d) supplement ceursewcrl{ covired in other wban center courses which

. 4hey were taking concurrently.

Smsll groups, indiviéual tutoring and team teaching ephanced effect~
- ivaness Df thé course, "Poarents ware EﬂGDuI‘afﬂsd t.r:: bring their child=
i:,_: ren's h@me work to class for gu;ﬁance in helping their children wi‘bh

~ the homewerk. The course was-also adaptable for use in st.;mulat.lng

interest. of perticipants in trips to various resources in the com -
. muriity and ta enﬁf&niﬂismssiéﬁ' tg‘piés covered’in class. At times ... © -
other projcct participants not in the eourse joined in these trips.
:‘I‘,hereféfe;the ccurse focused. interest on various activities. .The
"'ézéurse was most useful for thcse who could accomplish their objective
in a short period of time i.e. prepare for an exam, review specific

" 'meteriasls, sharpen skills fer use in other sourses taken concurrently.

- C.QNS - The course generally was less effective for these >arents )with

" minimal educetion in communicetion skills and whose immedicte objective
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was to learn to read, write and do math cr to resume werk toward their
-  élemeﬂggfy school cartificate. The anncunced project objective for
' thESe gargnts was to mctivate them!tc a level where they ﬁﬂuld cont inue
“ “on"afeer the cycle cr complets work for a certificate at a city school. B
:Lszhis was because it wes recegnized that perents would not be able to

écmglete a full elementary school or high scheol course before their

cycle in the project ended. Some perents whose Qf@gi&gg was slow or
whgﬂ@gdvhigher than realistic expectatiocns for their progress felt

disapnointment that they were unasble tc centinue with the ccurseg,:.
Others were satisfied to have mede some progress although ﬁillinégéss
to fellow through at a city school wos lacking. Paort of this attitude
resulted from the early terminctien of the project and a less of con-
fidence in the sincerity cof the project aims for them. |

~ An insufficient nﬁmbér of perents were inter.st-d in taking this
“course at night to warrant cpening the grbén center which had no cther
svening courscs. Therefere nc crurse was initiated for the parents who
worked during the day..These parents could noct be metivated to take
elementary schcel level courses at city schocls at night. The day
classes were attended mestly by mothors and a few fathers who either
warkedinightsg were unemployed or were otherwise availabla;

URBAN CEM'ER COURSES

ROS - These courses successfully served the needs of these paremts

L v ]

interested in skills treining in the areas of- study offered and college
adapter remediaticn fer these proparing to pursue a degree. Preograms
were adjusted to individu2l needs to cneble perticipants tc take only

the individu2l courses which they felt weculd help them. Perents were
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.,r,;ablg to observe other ccurses ond to medify and expand their objec-

_btives as their interests developed. Group identification develeped

* since parents saw each other every day and had an ojnerbunity te

interaét with éach othor to méximize the sccial espects of the school

- situation. Teeochers were tra2ined tc be speciolly sensitive to the

needs of students whe may have been unsuccessful in previcus schecl

situstions.

CONS - urban center ccurses are concentrated mainly in the area of

office skills and with plocement as an ehjéé%iveg A wide vsriety of
|

courscs werc not available from which parents could checese, Scome

parents wanted cther crurses which were either unaveilsble or too ex-

pensive (i.e. dental ccramics, specizl beautician ccurse, undertaking).

Therefore urban «center crurses taken were sometimes second choices.

: .- Some parents found difficulty in_k%épiég up the pace with classes
 3£§§? having beecn away from school for ysérs. Although they wanted
to acquire a skill there wes no intent to use it te find employment.
Therefore these parents were interssted in e slocwer noce with less
detailed instructien.

CO'MUNITY COLLEGE CCURSES |

- /

PROS -These courses-proved te be valuzble for those psremts who could

mect the prerequisite prepsraticn and who had a specific objective i.e.
degree credits cr upgreding jeb skills. A wide veriety of ¢
offered in vurious subject'sréasi Two parents were eligible to matri-

“culate and will shertly ccmplete requirements for two year degrees in

Child Care. This was possible since the college waived requirements
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nermitting them to resister for partial progrems. Becouse of the
relatienship of the project to the C@llégé caseménts such as this wera

“ possible for project participants.

CONS - Only these parents with sufficient academic credits cguld.téké
advantage of community sollege courses. A high acedemic averege is
rgqﬁired for admission to mest of these ccursess Much effort and
application is needed to successfully participate in them. Only a few
parents were eligible for these ccurses at the ééliégé:miThgréfDre the

college did not represent as cxtensive a resource to the project es it

might have been if the ccurses were more appropriste to their necds.

COURSES IN O IR SCHOOLS

PRCS - Courses found in other scheols in the ccmmunity proved valua-
ble te individual particisants, Mctivetion,of course,was high and
. achievemsnt justified this. Use of other resources lent voriety to

lattitudes of course cfferings,

CONS ~The project was limited by funds available tc purchase ccurses,
Parents requested meny courses which were beyend our means or nct

ctherwise available.

ACRIVITIES
ALL MNBER ACTIVITIES

FROS - hs peyvealed, the groztest response cf families was te those

activities which enabled all members of the family to participate.
These activities were structured to provide interest to the vgrieﬁs

family members i.,e "workshops" on culturzl identity in the ghetto
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using consultant soeakersgfexhibits and other attroctions, Activities

enabling families to visit cutside of their cwn community vwere well

;}“.attandéd j.e. ‘state parks, seaside thedters. *Notable -hagtivities
‘ in the community wsre well sttended i,e rcad show, theater prcduction,
- Duke Ellington sicred masic concert, Activities to which 211 femily
members contribute ﬁzra enthusiastically received iie; family art shew, -
~ internctional -smergasberd dinner te.which egach family contributed their
favorite dish, Obssrvancés- of mejcr holidays provided 2 special oppor-

tunity for meetings i.e. Christmas, Thanksgiving.

CONS - Activitics which had mere interest for some family members
than others proved inappropriate for 211 member meetings i.c. grooming
g:' and heclth cerey

BI-WEEXLY PiRTITS MEWTINGS

g@ggrg Liﬁi;ing the =2udience tr parents for certrin meetings enabled

us to fécué on specific tcpics of iﬁté%ist i.e. narcctics zddiction

in schools, legal rights, consumer educetion. Some of the meetings

- were held during the day when most perticipents were ot the scheel,

Some were cvening meatings/EBsbling parents whe vworked in the day to

attEﬂég

_CONS - Some narcnts wanted monthly meetings in view of their cther

invelvements. Others wantad more frequent mcztings since thay had

more time for these. For cptimum invelvement of both grours bi-wgekly ;ﬁj

meetings were arranged with topies chosen witﬁ an Effért for appeal
"vrta wider and narrcwer interests. This pregramming was difficult to B
”vplan since the narticinant res-cnse veried in beth d2y and evening

mestings. Planning 2 time when most necple cculd attend was our
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'ggmgramisc. Some pcrents were reluctant to come oubt 2t night if they
‘lacked sufficient escort beceuse of the depressed neighborhocd sur-

;~Pounding the urhan center.

SPOCIAL INPEABSM AGIIVITIES

PROS = To add a differsnt dimension to our program, activities of

sgééiaL interest to various members of the family were planned. These
were enthusiestically recéived by participants i.e. mothers sewing
art, weight watchers, fathers literary book club, aﬁ., ball gzmes.
Children - arts and crafts, theater, workshop, special counseling,
tutering.

!
CONS - Bome parents had specisl ihterests which did not parallel

those cf obther perents. This appliéd particularly to the fathers.
Some fathers nreferred family invelv-ment activities to special inter-
est activities following the main ﬁhemé of the project, Parents with
individual special interests were encouraged to pursue these, Most
.pérgnts who oreferred activities in smaller gfaués in their cwn fomi-
lies or with a few other fomiliss were enccuraged to do so on ab

plenned basis.
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Pesearch Findings

‘Research Plan Overview

The pfgject research plan proposed to measure the effects of
;ithe Pr@geet on the purentg, the Head Start children and their
t{ksibllnas in the PartlslPatlﬂg families. The test instruments
?'anﬂ methods used to reach this objective are des:zibéd_in the

' - research plan included in the appendia..

s Eeairsgartﬁza‘i'

ﬁéad Start children whose ‘parencs Qere in our project made
;ébsubstantlal pr@gress during the time that their parents were in

- the program. These children progressed at a faster rate as ﬁampared
" with the national norms used in evaluating Eéad Start progress. n
f,Thesé éﬂCéptLGﬁ 1]l gains were reflected in the three measured areas
cf pergonal - saé;al responses, numecical QQHE?ﬁtuallEathh and
z{5seﬁ39ry awareness. Dnly in the fourth méaauréa ares éf.assqclative 

~vocabulary was no gain evident.

;ilsiblingsrgfrﬁeaérstift Childrén o
The group of si blings -¢f the Bead start children in our praject , ;
. ghowed gréatér improvement in the measured areas of interest and
~pérf§rmancé in their schoolwork as compared with the average im-
provement shown by tﬁéif classmates who were not in Quf Prcje&t.

For a signficant number éf parents who performed exgépﬁiénally

:?;well in their courses the school performance of their children

wﬁs ﬁgt at an equally high level. The project undertock an effort
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to work with the bmarents, tecachers and counselors of these

; éhildreﬂ-which resulted in their improved school perfermance’

”>'an§ improved parent-child relationships.

‘" Parental Attitudes
f the project on parental attitudes in the measured .

iﬁe ééfect o
;i;afeas of access to educaticn, value of educstion, child rearing

'aga childrens' education was slight biut on the whole p&siti%é; Thef
A7maj§r§ty came £ﬂ feel that education is accossihie to~the poor as

: well as to the rich, tha? education iz related difeéﬁly to FQtEﬂtigl
i éarningé and that pawmnta can be effective in their children's effﬁifgf;
| .to achieve success in school. On the other hand parents tended to

‘retain some negative assessments regarzding the effectiveness of the

L =

. ..8chool system gencrally and in relation to treir own children

achieving the hichast joals in if.

.. Staff Observations

Ry
e participating parents show the

o
F A

2.

Staff cbservaticns\@ﬁgt

- 'fgllawigg; ’ y

a) parent continuing interast in the project varied directly
in relation to achievement level on coursework and their
enjoyment iﬁiPa?tiEiPating in project activities.

b) 1m§st parents joined the project to acauigg job skills or

for a broad educational goal. Only a few varticivated

to escape problems at home or social isolation.

c¢) Most parents had one or more problems which effected their

ability to participate én,the project i.e. emotional in-



security, health, care of children ox job conflict with
class hours. |

d) observable benefits of their participation in éhe project
included increased confidence and awareness of self,

improved appearance or improved functioning of the family.

- Zeacher REvaluations of Parents in Courses
Teachers evaluated that most paronts enrolled in all types of
- courses were akle to succegsfully complete their educational

objective for the year.

_Basic Rducation Course -~ A majority of the parents were rated
- a8 being highly dinterested and able to handle the math and reading

work without difficulty. Those who were not able to complete the

~. work were hampered by personal yroblems and absenteeism.

Urban Centes, N.¥.C. Community College 2nd Other Courszcs

M@sﬁ parents enrolled in skills courses were able £o handle gﬁé
;ﬁwcrk successfully. For those who had difficulty in completing
;;Eﬁéirvecurses this was attributable to problems at home. illness
?;;f 2 pattern of absentenism The quality of work for a few parents
:TWES_EQ high that they were réccmménded for more advanced sﬁhacling;
V Highlighting the gains which participants had made as. of the
;yEpa éf ﬁhe cycle, eighteen parénﬁs féuna employment as a result
?iéf ékills learned in classes, two parents matriculated Ffor and

5Lﬁi;l»:éceivé two year college degrees by June, 1970, ten others
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were continuing in caursgs~which would shortly lead to their be-
coming employed. . Other parents were helped in passing exams for
high school equivalency, licensed practical nursing school, civil
service exams, telephone company exam or otherwise in qggraéing

their skills.

Parental Evatuation of the Program

Most parents evaluated the program in positive texrms in view
of the bencfits they received i.e. acgquired specific academic or
vocational skill, mot vocational objective, enhanced éelf—c@nfidenca
increased social interaction in activities and was exposed to new
cxperiences, received help with specific prrsonal @rtfamily problem:s

or help with children's problems.

Eega%iVEWé&éiﬁatiénégﬁere related to the short duration of the

project, unavailability of covening courses at the urban eent&r and

insufficient variety of vocational course choices.
Note: Of sixty-seven parents who participated in the project

during the cycle about forty-five or two thirds participated by

~actually pursuing courses and making a substantial effort to

join in family activities on a regular basis. The balance of the

- parents did not pursue courses and attended activities only

sporadically., These were mostly the faéhers in the project who

worked Quring the day and whose interest in courses was only

related to acquiring a specilized skill or embarking on a new

career field,

- The project was hampered in meeting their needs by a limited

Wt
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budget. Some of these parents wanted only courses costing thousands
ef dollars if purchased Private;y i.e. undertaking, special beauty
Eulture; Other gaursés requested were not available at any cost
i.e. advanced dental technology, ceramic work. Other parents wanted
to take urban center courses at night which were given only during
the day i.e. IBM, offset duplicating, key punch, apparel processing.
Accoxdingly these parents showed no interest in broad educational
upgrading courses and could be encouraged to participate only from
time to time in famiiy activity trips or discussion sessions.

Tue to the above portions of the total sanple of tests indicated
in each test analysis measuring Pafeﬁts attitudes, performance of

parents in courses by teachers, parents' evaluation of the program

and staff observations of parent progress were -unavailable. ] -

Therefore thése were not included in our t@tal figeres on which
our findings are based. | | |

The project encountered further @bstaeléé in retaining a
',éufficiént number of children in the control groupfor the retest ms-
:Lingthe preschool inventory to make a significant comparison with
“the control group. Alternately, comparisons of our grQQP of
_grgject children were made with the national norms estabiishéd
'Eyfége-éna sex éupplieé for this test on which our conclusions

were based,
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Preschool Inventory Test

The purpose of this test was to determine whether Head gtart
children whose parents are in our program éragfess faster as
compared with pead Start children not in the program. The
test used was the Cooperative Preschool Inventory deve loped
by the Educational Testing Service at Princeton New Jersey.
The test was spaecifically desiyned for the Head Start program
to measure educational develaﬁment of children.

The, test was administered in the early stages of the project
cycle cooperatively by the educational assistants and the

Bedford Stuyvesant Y.T,A. Head Start teachers under the super-

director. A control sample

—Vvisionof the Broject researc

h

;m’éimilarlfvﬁatéheé bjrééé”énﬂﬁséﬁiﬁg tﬁérgragﬁ tested was sel-
ected from among the Y.I.A. Head Start children who were not
in the project. The control ygroup was tésted by their Head
start teachers trained by the project research director in
administering the test. The testing was given at convenient
locations i.e. at the iead start centers and at the urban
center,

Oon the retest at the end of the cycle it was not possible
-to conduct followup testing on a sufficient number of the
hééntral'graup to use this for our :Qméariscn sample. This

11?35 because Dé the high mobility of the pQPulaticn. A gig-

~nificant number were unavailable at the retest. However, it

: N cy o F——— £ =
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was possible for us to make an alternate comparison of the
projyress of our own -group .asiagainst national-merms for this
test.

Pindings

Head start children whose parents were in our project made
substantial progress during the time that their children were
in our program. These children progressed at a faster rate
is compared with national norms used in evaluating Head S.tart
progress. These exceptional gains were reflected in the
three meas;réa areas of Péfs@nalsésézial fésgéﬁses, numerical
:céncegﬁualizatigﬁ and sensory awareness. Only in the fourth
méasu;éa area of associative vaeabulaéy'was no qain evident.

_Detailed Findings

.. .. .A major problem facing any research with a poverty population
is the population's high mobility. Follcow-ups, especially
of é control group, are exceedingly difficult. This pro-
rblém plagued us in our attempts to obtain data on a control
sample cf gHead Start children. The comparative sample of
rH%ad Start éhilﬂrén was designed to match as closely as pos-
gible our experimental sample. Despite many efforts to trace
ourrcsntzal group and conduct follow-up testing we were only
L, “able to locate and test 16 of our 37 initial cases. With
éuch a small number of cases évailable it was not possible
- to compare the result of the Head Staxt children of ovuc
_péfental group with the H=2ad Start control qrauﬁ, Even

" with our own much more available group, due to illness, parents

S8
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having moved, publicity that the proqram was erding, etc. we

were only able to retest 31 off our original 37 cases. In
spite of these ﬁifficultiés, it was possible to make an al-
térnaterccmparisan of the progress of our own group against
national norms.

In. order to look at the progress of these children during
this year, we compared their standing on the national norms
in the fall of 1968 with the standing of the same children
at the end of the program more than 6 mo. later. It would
appear that any movement upward in comparison %ith national
norms ought to be due to the Head Start program, maturation,

our program with their parents, or any combination of these

factors. Since we were able to control for ages dve to the

national norms being presented for various age :‘groups the
changes we find @ﬁjht to be due to one or both of the remaining
two factors.

Our children it should be noted began at a relatively high
level with 50% of these children scoring in the 70 percentile
(national norms) or above. Despite this high initial pos-
ition our children made rather startling changes in their
national standings. The standing of our chiléren in the fall

of 1568 and the summer of 1969 are listed in the table below.
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PROJECT CHILDREN IN HEADSTART

NATZONBL ST2ANDINT OF

Nztional Norm N-nber of Children by Percentile Standinco |

Percentile Stendirnc Fell 1976 (N=77)  Sprinc 1936 (N=31)

g5 3 12

N ]
-~

a0
es z 3

eo ’ 2

L

o
WJ

Ll

The teble shows & substaﬁﬁiel noverent Eﬁﬁni our children with

over 50% of the @fi;inel szmple now bein: ghove the 30 percentile

'inar% vhile previovsly less then 14% of the yroup scored this well.
Previovsly it wes pot until we reeched the 70 per-zentile thet we
encompassed 50% of our sgmple.

It is well to look =t the question &5 to which area our: ¢hildren
made the most Prégress, The Preschool Inventory is mzde up of
data cethered in four ereés.
| 1) Personel=-social responces wm

2) Essoniestive vaomgbulexy B
2) Numericel conceptueli-ztion --=-Cl
") SEﬂSéfy PWEINESS _ (22
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Initizlly our ~hildren had done best in assoniztive vocezbulary

'with 50% of the children scorin- in the 80 percentile or hetter.

The second renked zrec ves person-socizl responsiveness with 50%
P -

oy

scorinc in the 75 percentile or better. Next renked wes numericel
conceptuli: etion (75%) and last wes sensory zwareness (£0%).

What is interesting gbout the j;rovp ziter retest is that they

]

made substzntizl chenjes in zll zress except essocietive vorsa-
bulery vhere no yains were evident. The teble below shows the
persentile position of 50% of our semple in esch zree in the fall

of 1928 end 1979. (50% Fficures are celcvleted on & base of

ih

37
in both 19458 end 1929 detz vhich bisses the findinys a-einst
the retest -rovps in thet it assures that =11 the 17 untested

ngses will fell in the lower 50% o= the nzses).

SUBTEST POSITION OF PROJECT CH
- FRLL 1978 mr;g SE‘

W”ﬂ

Fa 1"17,1. 68 N Spmng 1969

Pércentllé Numbe ¢ Percentile Number |

o | Position _ erséses,,Pﬁ51tJas,4,,g+mkasg§
‘Personel-socizl r=sponses 75 (26) 25 (22)

?AEE@EiétiVé vonabulary 80 (21) EC (21)

;ﬁﬁmeiical sonceptuelizetion 75 (20) =y (20)°

;ménsary swereness 70 (20) a0 (19)

=
0
o
o

late is aveileble onr vhy shi tts should eppear in 2ll zreas

other then esssocistive vormzbulery. The dates, however, makes ~lesr

svbstentizl progress during the time their parents were in our pro~

Q_ﬁf?miénd’ép§ea:§& quite resdy for z short prozrem the following fall. . .
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Sibling Evaluation

Test Objective
The purpose of this test was to determine whether siblings of head
start children in our vrogram showed greater progress in school as

compared with their c¢lassmates who were not in our program.

A comparison of reading and math grades was made as between the be-
ginning and the end of the school year. Test scores were secured
from the schools by use of questionnaires and interviews with teach-
ers and/or counselors., A4 gimple comparison of apﬁr@priate group
average scores was made to determiné whether there were any signifi-
cant differences iﬁ the school perf@fménee of the siblings which

could be attributed to the overall effect of their participation in

——the projecte -

Findings ~ The group of siblings of the head start children in our - / .
project showed greater improvememt in the measured areas of inter-
est and performance in their schoolwork as compared with the average

improvement shown by their classmates who were not in our project.

Detailed Findings - Realizing the problems of maintaining s control

group of children when focusing upon the school age children our
research questionnaire asked the teacher to assess the child against
"she general class level", This use of the child's class also served
- %o control for varistions in school and district. A major cbjective
of the project was to help the children by helping parents to achieve
~educstionally. To étudy chanres in the Ehildren; a teacher evalua=

~ tion form was completed on fifty nine school age children of parents
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in our proiect during the fall of 1968. A similar form incuiring

about the child was completed at the end of the school year.

Due to the many schools involved (¥=32) in our study, their diff-
ering standards and the differences in quality of teaching we were
inclined to discount changes in the position of the c¢hild on stan-
dardized tests despite the fact that the number of children above
grade level had increased in both math and reading bestween the first
test and the retest. Any analysis of gmdes is further faced with
the problem of a lack of aweilable gest scores for many of the
children. Scores were not available for fifteen children. There-

fore our findings do not reflect any measurements for this group.

_For the above reasons we limited our analysis to comparing =

the fall evaluation with the end of the school year evaluation of
the levels of "student's interest" and the "student's nerformance"
when compared with "the general class level." We assumed that
especially in these two areas we would see 2 shift in a positive
direction, i.e., fewer project children should bejlistad as below

average and more children should be listed as above average.

Interest ~ We collected dats on what was the level of academic in=-
terest of our children at the beginning and at the end of the pro-
jeck. The following shows a substantial gain in inmterest among the

children between the two periods.



86, /

Intersst Level of Project Children in School

Level of Interest Fall 1968 End of 1968-69 year

Mumber of CGhildren

Below Average 18 , 12
Average 32 29

Above Avera:se g ' 18

Performance - We investigated to determine whether changes similar to

those found in the level of interest were also found in the performance

of these same siblings. The fcllawiﬁg table shows that while there were
. i

similar changes among the children's performance they were slightly less

prominent .

" Performnce Level of Project Children in School

- Level of Performance Fall 1968 End of 1968~69 year Coees

Number of Children

Below average 18 15
Average 36 30

Above Averape 5 1

Another question of interest in these findings was to what degree are
the changeg a2 result of children moving relstively little, To investi-
gate this we ubtilized dsta on the degree of change. In other words, a
child who moved from less interest than his classmates to an average
i;;leﬁél was given a score of +1, if he moved to above average he wés
- given a score of +2, and if he remainad in the same category he re-

ceived a score of zero. Declinss in position were roted similarly
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only negatively., The results of .the movement value times the number of
individuals involvad are shown below in bar graphs comparing the numer-
ical decline value, with the no change (maintained) value and the im-

Proved value for intcrist and performance,

Interest Performance

30
25
20

Improved

Maintained

15 _Declinzd’
Improved

10 : |
! Haintained

[ Declined
N I R R A L e

st grophs one can clearly see that the dogree that

“Looking at the i grep

interest
a sibling improved was almost as high as that maintained and practically
twice the dagree;ef decline in the group. The Performance question
showed a much higher degree of "maintcnance" with less decline than in
intercst. However, one also sces less improvement. This method of
looking at the data makes clear that performance is much less likely

to show immediate gains or losSes while intercst tends to show a

higher degree of change. None-the-less for all our cases there was a

]

definite tendency tDWan improvement in both performance and in%terest.

Note: Significant at 0L level sirn test (one tailed)

Finding - The group of Eiblings of the hecad gtart children in our pro=-
Ject showed greater improvement in the measured areas of interest and
:pérformancé in their schoolwork as compared with the average improvement

:shown,by their classmates who were not in the project.

o - 86
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_Parental Attitude Evaluation

Test Objective

The purpose of this test wes té measure the effect of the Jrogrem on

the motivation of the parents to scek continuing educetional oppor-

tunity for themselves end their children. To do this a L2 item

ghructured closed ended instrument was devised. It included the

féllowin,, dimensions:

1s The participant's perception of education and its value,

%s The availability of or access to education for the program .
perbicipant.

3« The participant's concerts around child rearing.

L. The participant's perception of the dimensions of childhood
éduéati@n- | |

8. The participant's nerception of what the program can provide

TTTTTTTTgnd his or her aspirations for the future.

 The test was administered st the beginning, the mid point znd at the
and of the cycle in group sessions led by tha project resesrch director.
The proziect aides werc used to administer the quéstionnaires for those
narents who wers not present at grouped sessions. These were adminis-
tered in the office or in parents! homes. Questionnaires for fifteen
narents were unobtainsble becouse tﬁesa were unavailable at the times
ﬁests were administered. Accordin:ly, attituds ﬁéasurémzﬁts for these

are not included in our fincings.

Findinss - Shifts in attibtudes were slight btut on the whole positive.
The following, tendencies were noted from the resulis of measures in
tﬁE_fDur arcas i.e.,

- a) Vslgg Qf,Edﬂc§§iap - most parents tended to apnreciate the rele-

venoy of educetion to fubure earning potential. However, perents

8T
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tended to hava a negative assessmant of teachers and the school system
in genersl,

b) access to education - most parents came to believe that poor people

can go to college as well as rich peonle. However, most parenta tended
to fecl that their cwn children would not complete college.

¢) Child rearing - most parents tended to agree that there is much they

can do to make sure their children finish high school.

d) Children's education - most parents tended to believe that spending

more time with their children would help them do well in school.

Detgiled Findin,s

Finding - The change in narental attitudes over the period of the cycle ]

was slight. OCumulative chan;e in each of the four scales was less than -

r,gﬁérééiﬁ£fiéééess %gwéﬁﬁéafién i?;DE to iEish; 631ﬁeréfuﬁééc§ticn7§5;l2 L
to Sé;OQ,ZGhild Reariny 50.43 to 50,81, Children's Education 23,69 to
23.96), |
Parental attibtudes in the areas of the four scales and as of the end
of the cycle is indiczted by the following:

A, Vglugﬁpf;Edugggigg - How parents evaluoted the value of education,

the educational system and teachars.

Finding - Parents fairly uﬂinfsslly continued to zgree thet education
is more valuable than some peopla think and that one has to give up
Sém&thing he wants in erdér>£} get shead.

Finding - More parents tended to believe that the more education one

. 'acquires and the better a parsan';rssgnts himself the mere accessible
Véasy opportunities become., Apparently, for many perents the project

. --Was not Seen as much in terms of iob achievement as in terms of on




. opportunity for new social experiences and greater self-confidence.

F;z;d;nr - P.urents tended to assess teachers negatively although their
v*e-;x;zalriénces in the project strengthened their confidence in the value
Di education. A good deal of these negative feelings mest likely was -

part of a general animosity in the community resulting from the New

-;_I@r—_k City teacher!'s strike which occurred in the early part of the

cycle. For exanple, a majority of the paremts felt that teachers
‘don't care about the children thsy are teaching, teachers do not

. understand their pupils and too many %tcachers do obher work on the side.

" Parents fclt most at home with their peir group and their sctivities

' while with peers were importent in sustaining the educational process,

The:.r experience with the teaching staff possibly because of the fre-

-quent—negative—assessments-parents-made-of-themselves-appears-only-to

,_hévav,stréxigthened zn-alrcady negative assessment of teachers,

.~ B. Access to Education - How parents felt about the accessibility of
7 eduesticmal opoortunity.

Finding - The precvailing feeling of our parcnt group st the bgginﬁi{.@gﬂ"

" of the cycle 2s well ¢s at the end was that educstion is available to

# Br:rth the rich and ths poor. This is viewed as a paaiti%e assessméﬁé
bci‘:ansidering the fact that for most of these perents the use of proiect
“rTesources was coming to an end end that they would have to secure

farther educat-i@n'c::n their owne

Finding - Apparently parents® exposure to educational opyortunitizs
made them feel increcsingly doubbful about their ability to control
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~.their children's long term achievement. For example, although a
1§fge number of parents felt strongly st the beginning of the cycle

_ thet their children would finish high school, fewer parents hold

“this opinion as intensely at the end of the cyele. also, the number

of ‘parents who felt thet their child would finish college declined.

- "G. (Child Rearing - How perents feel about whether they con effect

their child's leaming.

Finding - Surprisingly, in view of a previous lack of certainty about.

‘whether their c¢hild would finish high school, more paorents agreed .
that there is much they cen do to meke sure their children finish high

. school.

o Finding - Perents appeared slightly less sure of the severity of . ..

measures they should take te sce to it thet their children do their
‘homework, Their mevement from certainty on the handling of one's
éhil\cﬁren’, whether theose attitudes were rifid or Flexible to a less
fi;;ed @Siticn on1 the handling of their children shows that perental

attitudes on child rearing were in the process of reevaluction. These

" changes may have been due to the more extensive interection with the

children than the projset had heped to stimulate,

D. Children's Educetion - How parents estimzte the learning value of

various learning experiences,

- Finding - A strong positive gain was indicsted in responses °s to

whether parents should partieipete in activities with their children.




O
)

-Parents are now universally convinced that taking children te mussums

can help them to do wéll in school, Previcusly some were either un-

certain or disagreed. More parents now fesl that taking their children

3ﬁﬁ to the pzrk can help them to lecm, .

Finding - Although parents now ses educational activities in a broader

- ~scope they still tend to hold traditional attitudes about the narrower

¥

area of school relatadfactivities. For exemple, parents still feel

that the more homework done the more that is learned, Also that the

school will tezch children what they need to know and that sarents

zan®t do much to help, Therefore narents?® new involvement in activities

did not incresse their feeling of the independence of the aducatienal

inquiry process,
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Evaluations By Staff of Parental Involvement

iTest ijeétivé

The'purpcse of this- evaluatlan was to assess staff lmpresslans of

ha effects of the project on regulaxrly participating parents in
a;;aus areas i.e. a) interest level b) motivation for being in
ﬁé pfaje¢t ¢) difficulties encountexed in connection with parti-

ipation in the project d) observable changes in hehavior or dress e)

uéé of skills acquired.

Staff utilized questionnaire forms to record their impressions at

thévbéginning, the midpoint and at the end of the cycle. The

A""|

“Interviews; counseling sessions and also included anecdotal records

i

;i; mThé strength of parents' continuing interest in the project

varied in direct relatiaﬁ to a) achievement level in
. coursework b) extent of abilitg to participate in view
of Ercbiéms:at home ) degree to which cﬁerail educational
{E§§é§tatiQnS wéfé échiévedi
é;- A large pr@pcrﬁiég of these parents had joined the project
to acquigé job skills, prepare for job relatgé entrance
| examinations of for a broad edé%atiaﬁal goal. A s;gﬂifjéant

e - : !
: ingmber had participated to escape from personal or home problems.

-
.M‘




,Mést'parents made known to staff that thev had one or more
ﬁr@blems éffécting their pafticipatian in the project i.e.

. emotional or insecurity, health, child care, job canflict
with class hours.

- Positive changes were abség?éd by staff f@é most participants

- as regards their increased confidence and awareness of self,

improved app e arance or functioning of the family.

Most parents are currently using their acguired skills, have

completed preparation for employment examination or have

been accepted for schooling leading to further specific
skills training.

Specific Findings

‘a. Interest Level

%W? e ————The~table-beclow-shows—the—interezt level as reported by —

tﬁerstaffi

STAFF_EVALUATION OF PARENTAL INTEREST

Interest Level - Nuwher of Persons

Very High 27
High - - 19
Good 5
Fair : 3
Not Measurable 5
Total 59

iAs'cﬁulé be anticipated most parents were quite interested in the
fgiéject.

The interest evaluation was judged in terms of overall interest

jinfparticipating in the project. To some extent a factor given great R
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eight was parents’ success or failure in courses. However parents’

‘ntéfést in pari;cipatlng in prSjQEt ac ivities and their attituéésr
,Qward the project generally was considered in arriving at individual :;f
SS&SSﬂéntsi' Thus parents listed as having a good interest level k
:WErE ﬂescribed as having some success and some difficulty in

49&:5@5735 well as participating in activities. Those listed as

ihaving a fair interest were those parents whé had difficulty in

f""f’i@\r'e';.‘r1:"‘1{'virxg up to their educational expectations or in participating
'in activities. The group listed as not measurable cither showed no
;iﬁterést in the courses or activities or dropped out of the program

i
&

prior to the end of the cycle.

. Motivation For Being In the Project

K?The table below indicates the staff evaluation as to why the

. pa:tlélpaﬁts wanted t@ be in the plgjth

STAFF EVALURTIQN OF PARENTAL MDTIVATIDN FOR ENTERING PROJECT

Reason For Being In Project - Number

Further education to open jdbfoppcrtaﬁiﬁies
through increased skills 22

Preparc for or continue college education 9
Further education (reason unspecified) , 13

ﬁbgraae skill for specific examination

oo

Escape from personal or home problems 7
Total 59

fit is quite interesting that staff listed 7 of 59 parents as
partlclpatlna in the program primarily to éscape from emotional
E;&SSEI%E,Wﬁéthér personal or inherent in the home situation.

4_i3ﬁ‘Qﬁi%;H5f
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';Staffrag this project have all, noted the many emotional -

‘Zrcblems which were encountered in working with thesé parents

=nﬂ vt@ some extent the program of the project had to be modified
Ljn.ierms of such Pr@blems. The parental evaluations of the project
seem alsé to show an awareness of the degree to which the prajecﬁ
was meeting needs other than educational ones. They mentioned
spantane@usly changes in confidence, their cppaftunlty to lnteract

j"w1th aﬁhers and their exposure to cultural activities as major

ﬁfbeneflts they had received from the project.

Staff saw eight parents as upgrading skills so that the
f}parent could take a specific examination These examinations ranged

Lff:@m a promotion examination in the teléﬁhane company to entry

;iexamlnatlcns far schools of ﬁract;:al nurse t”&lﬂ;ﬁﬁ ana hlqh

sahg@l equivalancy éxamlnations TWéﬁty two other parents were

ijseen as seeking eﬂucati@n in oxder to expand theiy job skills.

;iﬂiné were preparing for college advancement or entry. The remaining
thirteen were listed only as interested in furthering their

ceducation with no specific reason given. ) i

A large proportion of thes¢ parénts had joined the project to
;gcquire job skill, prepare for job related entrance examinations

;Qr for a broad educational g@al; A significant number had

gparticipated=tc escape from personal or home problems.

Use of Skills Learned

The following table lists the vays in which the parents

7=



who ‘are using skills are doing so. .

Parental Use of Sk

Use of Skills | Nunber
in course - using skills in employment . 18
Led in further tralning courses 10
skills = exploring further courses 5
skills - deferring exploration of further courses 5

skills ~ deferring search for employment 2

15
Total 59

;;Eightean parents found employment using skills they learned in
he project. Ten parents are continuing their education with

= employment ox upgfading skills to improve their job situation as

" their goal. Five Pareﬁts are seeking further courses and expect
»to be enrolled in these shortly., Five parents who upgraded their

?;ékills aré deferring participation in further c@urgesipéndiﬂé
%irésaluti@n of child care illﬁesscr personal problems. Two parents
;whé upgraded their skills were nct ready for employment Piacement'
?hécause of child care and pers@naitgr@blé@éi Three parents failed
;ig'finish their courses because of healtﬁ problems and one because
;af insufficient mativati§ﬁﬁta follow through. Fifteen parents
;were not involved in courses because ﬁheiiVW@rk hours conflicted

;Qrﬂbecause the courses they wanted were otherwise unavailable. - -

these parents who took courses have improved




~ Difficulty Encountored In Participating In Project
The following table lists the types of.problems faced by

. program participants.

Problem ™

Emotional insecurity - | <9
FLaEge Famiiﬁ - child éare : 9
Illness - : 9
Class hours conflict with employment 21
All other prébléms " 2
No ?r@bléms . : = 9

e~

As isAréadily noted several families had more than one Pr@blem

T o - - . — o

*:hichﬂﬁamée:éd theiri§aféicipé£iéﬁ iﬁfﬁhé Prcjeetg Only nine

}faﬁatiénal difficulties and insecurities and the problem’ of

e o v il

i;éhild care for parents going to school all need constant attention

if a project of family education is to succesnd.

Individual participants achieved success in spite of many

??éiffigulties i.e. six parents noted their difficulty in adjusting

g?dge to personal fears about their ability to meet the academic

?étanﬂards being set, Thus for these parents not only did they

ﬁaﬁe to do their work but they had to overcome the ﬁetrimentaL

effects of their own sense of inferiority.

T e
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Mast parents made known to staff that they had one or more

problems affecting their participation in the project i.e. emotional

or insecurity; health, child care, job conflict with class hours ete.
. . I s [

e. Obgarvable Changes In Behavior or Dress

Prior tc the start of the project we had postulated that

“the project would help parents with their sense of self worth.

éérents have indicated that the project was helpful to them in
x,cvercgming a sense of inferiority and with social isolation.

bThé féll@wiﬁg table listg one or more of thg:ébservable,:hénggs

in behavior or dress of parents as noted by ataff, ?ﬁé following

table shows the changes which staff noted.

Type of Changes Ngteﬂ No, of Participants

‘TVGr@ater self—canfldence or Sélfaawaraness ;15

More gutgaing ~ less guwarded in responses :
‘toward others . [ 6

Increased famiiy cohesion 4 J
Other family benefits such as better
handling of children 1

Other positive changes i.e. dress, awareness
Gf resources etc, -9

No changes - 24
Total 59_m

The positive changes noted hy staff are indications that the ~
- project has helped these parents in the type of areas that
- would pa%mit them to be more successful in the community. It

;;pis,gerhaps due to changes such as these that 14 parents in
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3évé1§éting the project listed as a P@Eitiﬁémattfibute @f‘thg
héraject a greater social interaction wifh others and that'five
méhtiaﬁed an enhanced self;cgnfidahce. In other words it appears
5ﬁa£ not only did the staff see these changes but what is more
;imPartant the parents themselves felt them.

In three cases staff reported a continuing inability of
i;féarticipants to relate to teachers and staff. For another
{; tweg?y four participants no éhangas were noted. About half of
i;{these were the fathers who were not enrolled in courses and for

" whom there was less cf an opportunity for staff to observe changes.

I
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Evaluations by Teachers of Parents In Courses

L=3

Test Objective | - :

ving to determine the teacher's

v iThe Pu:pas% of this eval:inl

cevaluation of the interest wid yuccess levels of parents parti-

éiéatiﬁg in coursevork.
P Questionnaire forms on each parent were completed at the mid-
fgéint éné at the end of the ¢ycle by instructors in the various
i;?adrseéfin?which parents participated.

~Findings -~ Most parents enrolled in all tYPes.af courses were
?iéble to Suggessfﬁlly complete their educational gbjecﬁive for the

Basic Fducation Course

A majority of the parénts’Wére rated as being highly interested ’?

g;anﬁﬂablemtéhhanﬂlemthe_mathnaﬁdwreaiingmwark“with@utmﬂiffiéultyr

!

+ Those who were not able to complete the work were hampered by
“'personal problems and absenteeism.

Urban Centex, N.¥.C. Community College and Other Courses

"qut,nf the paraﬁts enrolled in skills courses wore able to
?;handie the work successfully. For those who had difficulty in
iiéémpleting their courses this was attributable to pr@bléms
;;ét'hﬁme. illngés and a pattern éf abSEﬂEéSi The qualit§ gf 7777
?{wark of arfew parents was so high that they were recommended
;ﬁar more advanced schooling. Therefore parents returning to the

gglassraam after as many as 10 years can successfully further

their education.
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- DETAILED FINDINGS | P

EééieﬁﬁaéatianCaurses
}.Twantf;four parents were enrolled in basic education courses
uring the cycle. |

;Iﬁtétest

Peacher evaluations indicate a very high or high degree of
interest in the course work féﬁ thirteen math course students and
twelve weading course students. Another five in both areas had
ﬁha@ taaﬂheiéw;egaraed as an average intgrest,ﬁThe;intérest of-
%}tﬁe'bﬁlanee of the students was sporadic.

' Bbility t6 handle the work

75

As would be expected from other materials despite the parents

”ihﬁerast and the fact that seventeen were listed as being able to’

—handl@ the- WQrkmln”thh“math“aﬂﬂdréadlng*Dhly*tWélVE*PEfSDHSMtaklﬁgm=ﬂw—-

:Vth% r&aﬁlng course and nine in the math course were listed as
camgl&ﬁing the courses without difficulty. In the math course
sev&ﬁ parents were nﬁiéﬁ as hav1ng their progress hampereé hy

personal prgblems or absent331smg In ‘the reading course only

S

~three persons were listed as having their progress hampered by

;Peﬁsanal problems or absenteeism, two for other reasons and one

~was listed as having made no progress.
¥hat is of interest in :@mpéring the iata on the reading

graups and the math groups is that as with the <children who were °

mére deficient in math skills than in reading sk;lls the parenté

;wafajmnxe likely to exhibit problems in the area of math than in
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’1, 51parental problems tend to come more to the fore and
éféﬁts tend to withdraw more- (absenteeism) in those areas where
hey find the work. to be difficult.

Urban Center, N.Y.C. Community College & Other Courses,

=

' Twenty eight parents took.regular courses at the urban center,

‘‘the community college and at other achools during the cycle.

_ Interest

Twenty four were listed as wery high, two were high and two

were average, S

“Ability to Handle the Work

In twenty-two of the twenty seven cases teachers felt that
ﬁﬁarents were able to handle the work without difficulty. Four cases

~had some difficulty in grasping the werk and two were noted as

trying hard but having substantial difficulty with the work due to
{fémi;y problenms: - |

| Among the twenty seven parents four were mentioned as having
;ccmPleted the course very high, twelve others withAhigh perféfmaneé'

two with some difficulty and ten were listed as having éainea skills.

‘Teachers felt that the performance of four participants was so
fﬁigh that they should definitely cohtinue into more advancad

“schooling.

T Again as in the basic education courses discussed above there

were those whose progress was hafipered by outside factors. Two
: . : -

f‘,é“diffiéulty in completing the c¢ourse due to illness and




absenteeism. Two others were listed as being hampered by problems

unigue to their situation.

Finding

Abaut fifty percent of those parents taking basic education
(i.e. those needing help with the basic skill necessary for any
educational endeavor) were ablé:ta complete the work attempted
without difficulty. In the more advanced ccurses, or thcée courses
- more specifically related to a givén skill, students showed in
- seventy-five pegcént of the courses an ability to successfully
complete the course offered. Thus the teacher's evaluations
'bears out the staff evaluation that the project can offer educa-
tional opportunities for parents to successfully further ?héir
education even though these parents may have nct taken education

courses in as many as ten years.
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Evaluat ions of The ProgramrbijarEﬁys

The purpose of this evaluatien was to determine porents! assessment of
the project including successful aspects as well as those needing im-

Provement .

This information Wwas gathered by the educational assistants using a
questionnaire form at the end of the cydle. The information was taken

at group meetings at The urban center, in the office or at the horme of

"

articipants,

VFiniﬂjii
1. Most of the Parents evaluated the project in positive terms from

the help they receives i.e. specific academic op vocational

skills acquired, employment objective et self-confidence en-
hanced, social interaction in activities and new eXposures, help
with specific bersonal or family preileme *nd help with childrer
problems.

2. Negative evaluations were related to the short duration of the
project, unavailability of évsﬁing courses at The urban center
and insuffiecient variety of vccatianal'c@urse choices,

3. Project cultural activities were evalusted bty a large number of
parents as being an important aspect of their educational éxXper-

ience in the project,

t}‘gtailédi Fiﬂﬁlngs : -

An important way of investigating changes in any project is‘to look

at what are the participants! vercestion of the Frogram. From oven-ended
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material en how the parent perceived the proicct one is often able to

deliniate what thic parents, as against our staff, feel are the impor-
- = 3 - = ] 3 3 = 5 ;é )

tant changes in themselves which are linked tc the:r participatien in

the project,

i

From our parental group which numbered 40 we received comments from L3

parents, Seventeen parents were unavailable for comments at the end

of the program. The responses which parents made fell into categories
of 11 specific types which represented positive and negative evalua-
tiosng of the project, The following table shows a treakdown of the
posivive statements.

Positive Parsntal Evaluation Comments

Proiect Provided : - Number

1. Development of specific academic s¥%ills (such as
reading, English, etc.) " 13

Project Provided

2. Development of specific vocational skills . 3

Proiect Fnabled

3. hAchicevement of educstional poal or job training which
has led to a job 7

ozect enhanced

W

L. Self Confidence

Project Provided

5. -Exposure to new people lecading to griater social
‘interaction

1=
£

-Proiect Provided

. E
. 6. HNew experiences (such zs theatre, exposure to new ,
ideas, ote.) , 7Y

ERIC

Aruitoxt provided by Eic:



E

O

RIC

Aruitoxt provided by Eic:

77.

Projcet rrovided .
7. Help with personal or family problems L
Preject Pfqy%ﬁfd
8. ©Specific help to children mentioned 2
9. Cthzr mment s which Wer‘r, positive but not specifie or not
sifiablie (such as "was a good progranm and should
continue) 12
Tobal . ST Tl

'U
» dtn
t*'
<'.1
o
w
pu
(]
)]

Parents made T4 comments which were classifiatle as
which are negative. As one can readily see from the total number of re-
sponses coded each parent's comments were olacaed in as many categories as

were apnlicable, thus some parents' comments might be in two or more

categorias,

Cur negative womments i -1 Lok three cases represented instances where

a parent made & generally positive evalu but also
commented cn some aspict of the orogram which nsedad improvement. Thus

comments were re--

m
It

the case of four of the seven negstive responses th

2 =

latad to the educatinnal program., fwe felt that the program was too

short to meet their educational aspirations. One noted a fzeling that

=l

his n it

B

[

there was not =nough vocational training avajlsble.

"y

seems had not bsen able to pursue ths particuler vocational training

fstn

she had wanted during th:program however, she had it secems, learned

other vocational skills. Another parcnt noted the lzck of evening
classes and the problems this caused to ths working parent. The - 2ed

for an evening program is one of the things that the projrct made clear

to the administration cf the urban <enter and an evening program is

presently being instituted. The remaining three negative comments in-

B "..» : . - 8 6 ‘F
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cluded two comments that the pProgram had not met parsntal needs becsuse
of an inability to relate to staff and a comment by a father that too
little help was available for rusbands. Since this male parent was
employed this later comment may have been related to one of the edu-

cation problems previously noted.

~ What is most striking about narents! positive comments was the degree
to which informal aspe.: = - * “he program arc those aspects of the pro-
gram which elicited most positive comment. These parental comments

are =lso supported by the staff evaluations at the end of the project
neting positive comments on change in dress, self &steem, gréwing
'"7fémily;éahééi@ﬁ, in 27 cases, Zxposure to new ideas and the opportunity
to visit the theater, museums and other cultural activities were men-
tioned by 1lh parents as having given them a new outlook. Several
mentioned that this project had offered them the cpp@rtﬁnity to do
things, like attend the theater, that they had always wanted to do,
Similarly 1L parents ereditéé‘the program with giving them an opportu-
nity to meet new people and shed their isolation. They mentioned they
were hanpy to have had the chancgifo make new friends and to have had a

‘chance to be with others,

”Thirtéen parents mentioned thut th: program had offergd them an
w@ppaftunity to develop spec: : "~ :ademic skills such as improving tweir
-reading level or math level, Thra%‘athers mentianed‘having acquired
specific vocational skills such as key punch or typing. Angthér ééven
‘mentioned that the éééﬂéﬁic skills had permitted them to enter Community

College, nass the exam for oractical nursing training, get an equivalency
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high school diploms or they mentioned that thoir job training had en-

abled them to obtain a job,

In 12 cases the parents made positive comments which were non-specific
or which were unique to them, For exa~ple several narents mentioned
merely that it "was a good procram and should be continued." The re-
maining eleven comments related to help received with problems of their
children (2), help with persenal oroblems (4), or comments by the

parents on their new found self confidence (5 cases). .

Finding

For this group living in a pcvert? community the opportunity to be
with others and to attend cultural activities vas sn impertant aspect
of their educastional experience. Thus any prograsm which hopes to
provide eduecational Départunities to suc: a population should alse
make provision for cultural and social activities if it is to help
adults to develop the sense of ﬁhsmselves which is so important to

successful achievement in an educsiional experience,
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Conclusions

staging area to provide educational services to the community
in a family centered program.

Whole families will take part successfully in a comprehensive

 program offering self-development courses and activities.

Within the confines of the individual geals‘which they set for
themselves, beneficial resﬁlts attained by participants will
vary with the extent that their motivation is sustained and

to the extent that prébléms at home interfere with their
participation. //

The design of the demonstration proved to be effectivs in that
a significant number of participants reached or excesded the
gelfééevelégment goals which they had set for themselves.,
Activities were an important aspect of the program for erad
educational impact and fcrbreinfarcing relations within and
between families and ﬁé%ti;ipantsi

Participation in the pféjéctﬁﬁill effect individual participants
in their improved awareness of self. their dress motivation and

strengthened family relationships, Also in sharpening the

- educational and vocational aims for various members of the family.

Parents will participate in other program activities even though
thay cannot enroli in self-development courses. Also, they will

recognize. the educational value of their participation in these

;vf activities. ' 90
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8i.
An unexpected outcome of the préjéét is seen in the number of
participants who found employment as a result of skills training
and self-development courses. This result indicates that job
braparation leading to placement must be p?gviﬂed Lor in any
broad eduéatignal program pitched to the community.
The program would be replicable at other community colleges.
The notion of family education is both appealing and viable.

Essential elements of the program include the following:

.a. a aedicateﬁJanﬁitfainéd staff interested in the goals of the

project and in the progress of each family.

b. a strong and sustained counseling support for individual
participants to carry them through their periods of self-doubt

c. availability‘ﬂf a range of courses useful to parents in
achieving their'vocational and edueatianaltgéais

d. A mix sf‘écti?ities and courses which will motivate =nd
sustain par:n:i® interest in achieving their'ggais_

e. a budget suffiéientrtg sustain the various aspects of the

effort,

.- Head Start children and their siblings will improve their

-performance in school as a result of theird and their parents'

- participation in this kind of family education program.

‘Public asgsistance families are interested in and will participate
successfully in an educational skills progrmm ieaﬁing to gainful

‘,émpiayment and can become fully gelf-sustaining.
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1l. Parents will attempt to surmount formidable obstacles to parti-
cipating in an educational program which they are convinced has
a value for them.

12. withdrawal of experimental prdjects before they have had a
chance to demonstrate their worth causes disillusionment in the
community and distrust of staff working in such projects as well
as of those who might consider working in such projects.

Recommendations

1. The Family Education Project should be4refunéed for a full thy. -:
year period in order to further explore and test the agprgaches
and outcomes originally postulated.

2. The community college should have greater involvement in the'
project and should facilitate parents taking courses at the
college by rem@vinq prohibitive barriers i.e. providing indiwidual

icsurses during éaytime hours without requiring full matriculation
in programs, prévidingvécﬁ;iarship aids etc.

3. The budget for the project should provide a larger allocation
.for tuition and stipends to enable parents to take courses
taliored to their interests at other schools if necessary.

4. A more efficient method of delivering funds allocated to the
project should be devised to provide money at the time it is
-neeﬂed and in sufficient amounts to carry out the project
~activities.

5. Fizcal and other arrangements should be completed. before the

' E&Qjéct haz bettun In crder to assure that it will be céndu;tea
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for the £full period for which it ig designed.
The project should be replicated in other cemmunity colleges
as part of a community outreach function to take education to

the peeople using this innovatiwv: and stimulating pregram design.
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MUILT I-CITY COMJIUNITY CCLLZEGE EDUCATIONAL DTMONST ZAT ION PROJECT

NEW CRK CIY

March 3%, 1949

Characteristics of Families

The present 38 family sample is predominantly Necro, Protestant with a
parent majority born outside of Hew York State. Over 58% of the families
have a male parent in the home. In L5% of the households the father is em-
ployed. Only L mothers are employed (approximately 104). In no cases are
both parents enployed. In 2 cases (over 5a) mothers are employed with P.A,
supplements. 17 fanilies L5% are fully supported by public assistance.

There are L8 Head Start children in the 38 family group. The parents
range in a e from 20-50 with an average age from infancy to 18 years.

The average family size is 5.9 with a range of 2 to 12 persons per
family. The average number of children per family is L.21 with a range of
1lto 9.

Five or approximately 133% of our families have had some collere sxper-
ience.



ETHNIC GROUP

Negro
White
Latin
Other

RELIGIOUS ATFILIATION

Protestant
Catholic /

~.QRIGIN /

New York State
Cther

* FATHER IN HOME

Yes
No

EMPLOTMIT . OR_INCOMS

Father

Army & P.A. Supp.
Mother

Emp. & Sup>s. P.A.
Both Parents
Public Assistance

to 3%

3% to 5

6 to 12

13 to 15

16 and over

.

-2

38 TEMILIAS

36
2
0
0

P
SO

22
16

O M P O

s
—J

AGE OF CHILDREN

NUMBER OF CHILDREN

33
50
59
13
‘Total 160

T otal numbér of parents = 59

Mothers - 38
Fathers - 21
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- MULTI-CITY COMMUNITY COLLEGE EDUCATIONAL DEMONSTRATION PROJECT

i

NI7 YORK CITY 1

ESEARCH PLAN FOR THE BROOKLYN, URBAN CENTER FAMILY EDUCATION PROJECT

ie;desigﬁ of the research fox this project will be related to the
ééaific goals of the project. It must, théréﬁcxa, focus upon the
Tiénges in the parents both on an attitudinal level and on a func-
éénal level, and the changes in their children. Conceptually we
g%éume that education is not limited to the classcoom and that the
E?j;ly member is a conveyoxr of both knowledge and a sense of the value

ff.eaﬁcaticn.

 goals we will relate ourselves to are l) literacy 2) voca-

F;@ﬁal skills 3) changes in the family situation which make the

family more responsive to the educational and cmotional nceds of the

'hild. We also anticipatc that the child in the family will be
osed to more central stimuli and will have the opportunity to

liscuss these activities within the family setting.

ye are concerned with the wh@lé”family's motivation to



imensiong:
1) The participant's pcrception of education and its value.

2) The ava;labillty of or access to cducation for the program
participant.

3) The participant's concepts around child rearing.

4) The participant's perception of the dimensions of child-
hood eﬂugati@n.

I. At the same three stages we will collect from the participant

iata on how he/she perceives what the program can do for him/her

>nd what aspirations he/she has for the future. i.e. interview and

1estionnaira,

II. Since we are intcrcsted in the program's impact on. the
?Eucatlanal development of the young children we will utll;z; the
ﬂaogeratlve Preschool InvenLGry devclégad by the Edqcatlanal Testing
;;¥§iéégv Thisvﬁas spgc;fisally designed far_tha Head Start program

£0 measure educational development of childroen. This test will be

1séd for project children in Head Start during the early months of

éyé program cycle and again at the end of tha cycle to measure move-

pent compared with a comparison group.

In order to be akle to design each parent's projected course

' égram as well as evaluate their functioning in that program,

% iéétéa tests included in the Differential Aptitude Test series

: iibe administered to project students in regular Urhan Center
urses. Students in special courses set up by the project will be
sééﬁ’using appropriate instruments selected from among the following:

98




-3

i Wiaé Range Achievemcnt Test 2) Gates Reading Test 3) SRA Non-
erban Exam 4) Wonderlic Tost 5) Minnesota Clerical Test. These
.ééts will be given at the time of enrcollment with a re~test after

Tagh courszo is completed as indicated.

PTHER SQURCES OF RBESEARCH DATA

[« Youth-In-Action Head Start records which include family data on

the Head Start children and their parents.

;} Data gathered in initial project interviews with the families.
'ﬁis is supplemented by face sheet data to be usced to create a
lémagraphlc profile of the family. The face sheet data includes

Lll of the following: 1) name 2) sex of participant 3) marital

;tatus 4) age 5) date of birth 6) date of first contact 7) number

£ children €) age of youngest child 9) age of oldest child
.é)Aschacling 11) reading level 12) job level and skill 13) coments
'n situations effcct;ng parents ability t@ Partlﬂlpaté in the program

4) ethnic group 15) religion 16) hauglng

II. Anccdotal records of staff contacts with families designed to

how arcas of movcment. Another aspect of the program which we hope
‘investigate relates to the misperceptions of our program families

€garding their views of job availability and educational

ossibilit - .
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n 8o far as we are able to correct or reinforce a familics percep-
iian ag to what the duties and nceds of a particular job or course
> study are, one would expcct that the*family would also sec more
clearly the educational roquirements of their children's course of

tudy and act to improve their performancé in this arca.

V. Evaluations of participants will be made by our own program
Ataff:as wall as by Urban Center teachers. These evaluations will
include observation of both interest level shown and educational

?chievemenﬁ, v

f( A running record will be kept of all courses taken by the
Séftiéipant including the number os sessions attended and the level
%f»perfnrmance in such courses through completion,

VALUATION

;11 records will be evaluated for trends and significant changes in
;thevement and aspirations. Also for an objective comparison, tests
7;11 be made using appropriate statistical measures of significant

!}fferén:es in group averages on all objective data. A Fisher "t

;éét (significant at a .05 level of confidence) or other appropriate

i

asures will be employed to compare group differences. 'Fcllewaﬁp

11 be made on familics that leave the project. It is entirely
asible that exposure to the project changes the family's patterns

d levels of aspiration in ways that make it impossible for a family

bér to remain in the project. A dropout fram the program prior tn
mpletlan may be related to sucessful ;ntergrétatlcn of project goals.
'a summary evaluatlan!w1ll be made including ij level before and

reasans Ear leaving and Eamparlscn of levels of aspiration shiwn
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_lyear later

Demographic Data Note any changes

_Joto ay changes

Attitude Scale _Re-test

_Re-test

Percention of Progran __Reenlution

_Jinal galuation

Pinal evaluation i

- §taff Pvaluation

fipal enlition

 Cooporative Preschool tventory

_Finel alation

Comsevorktaken

_Teacher re-cvaluztion -

BEHE Tiie £ e eyt e

- Dest of Peading, coporéhension, etc,  Restest

5

- Aosessnent by hasistant Profect Director Reassesement

et 0

___ Reassessment

iyt

e Cuprent nily aotivitios Curvent faily sotivitics

IToxt Provided by Enic [




SUPPLEMENTARY EXPLANATION OF TESTING AND EVALUATION PROCEDURES
Tests
I & II QUESTIONAIRE FORM A

This attitudinal questionaire will be administered to project
adults by the Research Director and other Project Staff in a meeting
:hela at the time of their entry into the project. The same question-
:naire will be administered to the Pareﬁtg by project staff after
géix'manths and after 12 months. The Research Director will evaluate
iéaeh questionnaire utilizing a weighting system to assess parents'
jattitudes toward education, child rearing,_th&ir percevtion of the
fﬁalue,af the project to them and their vocational and educational -

%éspifatiaﬁs for the future. (Sece weighting values chart attached)

fﬁ}ccmparisan of responses on the guestionnaires administered at
%Ebe various stages for each adult will reflect attitudinal and

perceptual movement .
N

I COOPERATIVE PRE-SCHIOL IUVENTORY

. This test will be administ ered in the early stages of the -

@pﬁaject cycle by the Educational Assistants under the supervision

i§f~thé Research Director or Counselor. A control sample similar
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be administered at the end éf the cycle which will duplicate the
test originally given as to test ’'subjects, testers, and sitea. The
fame control group or one at a similar stagé in Head Start will be
futilizéa. Evaluation of the results of this test by the Reasarch
fﬁirettgﬁ will consist a comparison of group scores before and after

‘88 compared with the performance of the control group.

1V _COURSE PIACEMENT TESTING

a. Differential Aptitude Test and California Reading Test

The DAT (Séééiﬁng used pertain to mechanical reasoning, numerical
;ability and clerical speed and accuracy) and the California Reading
}TESt (vacabglary and reading comprehension) are administered by the
;égunseling office to all Urban Center students at registration for

placement in courses. These are aleo administered to projewt partici- .

iﬁaﬁts enrolling in regular Urban Center courses. Retest on the
f?alifarﬁia Reading Test is made at the end of each semester to
meRsure progress.

b. Wide Range Arithmetic Test (Math skills)
SRA Non-Verbal Exam (Generxal intelligence)
Gates Reading Test (Reading)

Wonderlic Test (General attitude)
Minnesota Clerical Test (Clerical skills)

i
-

- Appropriate tests selected from among the above tests will be

administered by the Counselor at the time of enrollment to students

é'aigﬁea,ta courses spécially designed for project participants

-8, the basic adult education course, the Licensed Practical Nurse
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School preparation course and tutoring classes. Retest will be made

by the Counselor at the end of the semester to measure progress.

3. Other Sources of Research Data ~ Evaluation by Instructors and

Cther project Staff

Evaluations of participants will be made by program staff as well

és by Urban Center teachers. Evaluations will be based on professiona
staff oberservations from direct contacts, formal and informal
interviews, eaunséiling secsions, class situations and anecdotal
recordings of ccntacts made by Educational Assistants. These
'évaluatiéns will include ohservation of interest level shown and
iééucatianal achievement. A staff Evaluation Form B (sce attached)

‘has been prepared to record the evaluations by project staff at
;géx_mgnths and one year intcrvals.'xa Teacher Evaluation Form ¢ .
:(éee attached) will be uséd to record evaluations of participants

‘by Urban Center and project teachers.

> Evaluation

Siblings in Families

A comparison of reading and math gradcs of giblings of the

Head Start children in the project will be made as between the

??éginning and the end of the school year. Test scores will be

‘secured from the schools by use of questionnaires and interviews

E;ﬂthrtea:hars and/or counselors. A simple comparison of appropriate
group average scores will be made to determine whether there are

g@y si§nifi¢aht differences in the school performance of the siblings
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which may be attributed to the overall effect of their participation
rin the project. Teacher evaluation Forms D and E attached will be |
’ﬁSéﬂ in gathering information on school performance of the individual
‘children.

) Follow up

Follow up rescarch will be conducted on families who have comn—
vﬁleted their cycle in the program. fThis will consist of the follow-
ing.

Parents In Families

Information will be gathered on the extent to which parents
fé@ntinue courses in schools or any changes in employment or
;ﬁégraaing in emplayméqt. A summary of this information will be
;;}ésénted Qith épprapriaté comments regarding any significant changes
;; vThé Agsistant Eféjegt Director, Community Liaisgn; Counselor,
j%nd Educatijonal Assistants will cooperate in the gatherirg of
%?élléw—up data. This data will be collected in visits to schools,

ﬁbméé, employers, and by use of the mails.

ead Start Children in Families

The proposal haggsuggésteﬂ that work with the parents should =~ -~ - -
: e an cffect upon the children in terms of their readincss for
éhégl,and presumably their functioning in school. As has already

één?indiﬂatéd, we will be using a Pre-school Inventory to test the o
\diness for school of the children of parents in our progran.

1

ese children will be compared with a group of Head Stare children




ERI

IOt in our program. During the follow-up phase

sohotol records of ¥oth our children and the t:grn—'

4__15@;&9 xigecii in the Pre—school Inventory testing. Th,ié review
L;:é‘ on:ithe child's readiness for academic work as well as his/

Aruitoxt provided by Eic:
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- QUESITONNAIRE FORM A

WA RLAEALY - RFILW J:id.il aul Jﬂ&!\hﬁ\i’llﬂ:ﬂsi‘

- byo- VANDEREILI AVENUE
BROGIG:H? NEW YDRK 11238

DATE:

JDDRESS____

lng is a list of statements which people have about various subjects.
ment circle whether you personnally, STRONGLY AGREE, AGREE SOMEWHAT, ARE
"DISAGREE SQMEWHAT OR STRINGLY DISAGREE WITH THE STMQ«E\IT.

STRON GI?I
AGREE _

AGREE

DI SAGREE

_{SCMEWHAT

For

STRONC
DISAGE

cople with money can go to SA AS UN DS sD

B i - e

s world it's not what you lemow SA AS UN DS sD
0_you know. . _ -

n tell how much a person knows SA AS 1901 DS sD
way he tallese - — —
5 can't do nuch to make surc SA -|-AS UN DS D
children finish high school. . I ) _
are going to get ahezad you have | SA AS uy s SD

2 up some of the “thlrlhs you want. | _ B P
1d will f‘lm.sh f:@j.l.ege. SA A UN DS 5D
1ildren are in school it is ‘ \ :'
wt to see to it that they do SA AS UN / b3 =D
maemr}c. L 1l = ~

3 ‘should force their ‘childreﬁ to
ixr hemevwork even if they have to
am, B

SA /

A8

Ds

children to museuns can hedp
» well in school.

SA

A8

en hars to be nagged if they SA AS UN DS <)y

14 will finish high school SA A8 oI} DS 5D

'en. luawa what they noed 4in

. and parents can't do much -
SA A8 A1) s Bb

P them




TRONGIY ,
REE __|SOMEWHAT

AGREE

NCERTAIN [DIS

PISAGREE

SA

Mother Shcmid get. hooks from the SA AS 161} DS sh
brarj ff:;r their-children. ' I _ B -
L you: axpect tﬂlilﬂféﬁ to listen to -

you, - ‘you have to be strict. Just J 8BA AS N Ds - gD
alkzing ta ghen :Ls naﬁ enaugh.r» o o i 5

| T 8A, A8 uN- Ds 8D
: _ - ,
afraid is SA A8 UN DS 8D
heis'a*‘raia ofe i N _
aking a child to a parli can help him: 8SA AS un Ds SD
learn.r R ) - _ 3
¢ ‘erience on a job is more imporkant | SA A3 uN Ds SD

than haw* far you went in school. ) N

Parents should meke children do their SA A8 UN DS 8D

t cimew::srk. _ - . _ I

Only rich kids ‘can get a good SA UN DS SD

ééuc:atian— ) e - o f B

Hat.hers should take their t:‘llilﬂ"‘cﬁ to ,

museums at least twice a year. ~ BA NS _ON Ds 8D

mi_,;hila can get eny kind of job he | SA A8 Uy Ds SD

waﬂtséif‘: he gets a good education. . ) _ i

A parent Eh(‘_’)uj.(i never give in to & 8A AS N Ds gD

'Ch’;lda e ) . I

jZ;.’»ﬂ'f;‘th;i':Lvi:t‘ez,ﬂ should obey their parents SA AS UN DS Sh
_because they are parests. | » - I

E}‘A;.fgarent sh.uld spend as much tine ag -
“possible wilh his (or hor) child,

ar 'is thc uest way to control «

BA

SA

- 11y

STRONGI
DISAGRF -~




sﬁcﬂcffﬁ: AGRER rvmczm RPATN DISAEREEJ STRONGT

SA AS uN D8 8D

BA AS N DS 8D

: Same students are just naturelly - | SA AS UN DS SD
f st:ubbern. n

SA AS N DS 8D

SA | 48 UN D8 SD

SA AB UN DS 8D

SA 2 154 DS 8D

Parents worry oo much about the SA A8 UN DS SD
:t‘riandsﬁ their children have, _ ) :
The more hemework a school gives the SA AS UN DS 8D
Smore a child will Jearn - _ '
This progra - will help ne to:

©10 or 15 years from now T expect to be doing (if working: what kind of job)




EVALUATION SHEET

{ aiaace belc:w please evaluate the Family Education Prajéet.
hat aspests of the program did you considex valuable? Were
here any invaluable aspects? What changes, if any, would you
uggest for the next cycle? How has this experience (program)
ssisted or benefited you and your family?
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URBAN CENTER IN 3ROOKLYN

CODING FOR QUESTIONNAIRE FORM A

_ADDRESS___

II1I

v

v

VI

LINES
I-vI

TOTAL

TTEM 21 | _

ITEN 13-

TIEM 16

TTEM 19

YTEM 23 | |

JrTEM 5

[ETEM 30 | 7Ry 31 |1op 35 |T7eM 35 | —
YTEM 38 |I%EM 39 | 1 =

[TTEM 8 [f¥EM 9 |t9EM 10 [Trem 15 | |
TTEM 34 |{%EM 25 |17gM 26 |TTENM 27 | |
_ . / i )
ITEM 41 | - —
ITEM 18 |I7TEM 20 |I1TEM 34 |ITEM 42 |

g 2 s SR

4



CTMY COMUNITY COLLEGE  URDAN CENTER IN EROC‘EYN R
EEUQATICINAL DEMON SE RAl-TON -PROJZCT — e LL?D VAI\ID;,.&?IBT AVENUE e oos o
E UNIVERSITY OF NEW YORK ~ BROOKLYN, N&W YORC 11238 -

DIMENS ION

QUﬁ‘SI' IONNAIRE FORM A

VALUE ASSIGI\T”‘D 1C EESPGTISES

STRONGLY ~ AGREE DISAGREE ST RONGLY

AGREE _ SOMEWHAT  UNCEFTAIN _ SOMEWHAT  DISAGREE

A I S R
1 3 b 5
5 b 32 1
5 | L3 2 _ 1
5 A3 2 1
S5 L L.5 225
5 b R 2 1

S S 3 _ b 5
S b 3 2 IS
1 2 3 b 5
B 2 3 b5

;IL.{ 3 <R

_5 y . 3 oz .
— 2. 3 _ b 5
5 b 3 2 1
1 2 3 N 5




QusSTION -
N,

DIMENSION

- STRONGLY

DISAGREE ~ STRONGLY
UNCEBTIATN  SCHEWHAT _ DISAGREE -

-AGREE
SOMENHAT

_E 5 b 3 2 I
R_____2 2 . 3 b 5
R 1 2 3 W
R 5 b 3 e 1

o ® 1L 3w 5
1 2 3y 5
I ST S N 5

_E_ 12 3 L5

_E 1 2 3 I 5 )

-E, o ?.7 27 - 3 o ,L o 75;77
CR 1 2 3 N 5

_E 2 2 3 W 5
E_ 3 2 _ 3 L 5

B 5 . 3 e 1

E s T R 1

,,,,, o i 23 b5

R 5 W32 1

8 2 3 5

i

DIMBISION

Educational Access .
Educational Perception and Value
Child Rezring (Parental Control)
Child's Educaticn




IT'Y COMMUNITY COLLEGE E SIATE UNIVEISIDY OF NEW YORK

EDUCATTONAL -DIMONST RAT ION PROJECT .

QUESTIONNATRE & ~ FIRST TEQP

stribubion of Mean Velues of Resvonses in Zach Area

 EDUCAT VALUE OF
_AVAILABILTY _ EDUCATION

CHILD

1l 0 0 2 i 0
b 0 0 60
§ S S - B | 1
e 3 o0 u e
. 6 b 5 6 9
b 9 0 9 - 15
6 omu 3 3 om
89 8 2 5
0 e b 3 1 1
0 1 5 .0 0
1 - e . li: _ o 1
-9 0 0 1 0
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QUASTIONNATRE A I (CORRECTED TCTALS)

EDUCATIONAL DEMONSTRATION PROJECT

Fomin Smema ' i

DISIRIBUTION OF “EAN

"EDUCATION
L AVATIAZILITY -

VALUE OF | CHILD

_VTLUTS OF RESPONSES

e e e e i

CHILD |-
EDUCATION |

o

_EDUCATION ' REGRING

o

o

|

o
= D e ,‘
0

N
u. 0 _ § 0
27 - —‘ L 0 WA 0.

2 3 o w1
_6 fLI. o 5 6 T
8 9 . 8 26
0 v 1. 6 S
R BT SO o 11
i o .o .1 40
0 | 1 1 o o 0

R -

~STATE UNIVIASIIY OF MEW YORK -
URBAN CENTER TH ROCKLIN
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TTONAL DEMONSTRAZTON PROJEC _ ... URBAN-CENPER-TN-BROOKLYN-r-ne -onmo

QUESITONNAIRE & ~ FIRSL TESI

Frequencies of Responses to Statements by Adult Project Particivants

Educat ion Avallability

e Volwes T
541 f1s5 o2 125 |30 45 ) i
S I B 3 13 20
2 |t 29| 61t 8 L
SO N T SR S0 BN EU NN I A R
P2 b oyt ) | 1L ' 28 _ _




 CHILD REARTNG.

18] 2 [ 25 3 W] 5 —
2 | lel 1] 18
— 1) b2 -

. 5 P R _—
1 TS T N
6 | 3 ¢o1e A7
15 1] 7] 3
5 5| 1lp 23 -
L w1 8e _
11 J o 3] 1

o3 1| 9 29 .
21 | i 55 ’L 1
,1;_}, _ 6 18] 9 .

t0 1 [ 2] 6]
CAILD EDUGATION |
3|ty a0 e
2 _ 0 ; 81 34 "
3 L6l e
N 1 6] %
94 sl iyl n .
13 3] el w
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This. Program will help me in

10 1)
5 0 2)
5 3)
1y
2 5)

é)

Lad

L

6 7)
L 8)
3 9)
1 10)

2 11)

Job Achisvement
Educational Achievement (H.S. &‘bei@w)

n " . (College or Prof, school)
Self Understanding

Help my children with their education

Other (generalities or specific courses)

l& Eig_;‘;l & 3
285 or IS
1&5
h&s

No answer
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In 10-15 years I except to be working at

11 . Nursery or hospital werk
10 Office Work
5  Educational or social ﬁcrk
U5 Business or other Prafessiaﬁéi
1 or another of above
>1 of above or cthgf(Cnat listeéj ;
Other |

No answer

W T

Uncertain
Not working

1 Watching children come out of college




‘MUITI-CITY COMMUNITY COLLEGE STATE UNIVERSITY OF NEW YORK
‘EDUCATIONAL DEMCNST RAT 1JON PROJECT ' URBAN CENI'ER IN ERCOKLYN

INT ERPHET IVS MERV

RESEARCH ANALYSIS CF QUESTICNNAIRE FORM A

v Most parents in the group felt that a college education is available to
both parsons with money and to those without money. 86% felt that poor as
‘well as rich kids can get a good education, but there is lesser agreement
that money does not effect whether or not you go to college (15 out of L5
‘feel that the trouble with college is that you can't go because tuition
:costs too much while 21 disagree). Further despite their positive stote-
‘ments about the availability .of education, the parent group has some doubt
iabout their ability to affcct whether their children will finish college
(1L -fecl they will, 29 are uncertain, and 2 feel they will not). Similisrly
iwhile 26 fecl thelr children will finish high school, 19 are uncertain.
‘When - asked directly if they could make sure their chlldrcn finished high
hool 28 felt they could, 8 were uncertain and 9 felt they could not.

Thesc views may represent a questioning on the part of the parent group
of the value of education or an irdication of their feeling unable to affect
heir ‘childr:n's education in the high school years. 2L p2rents felt that
school helped prepare their children for available jobs. 6 were uncertain
and.‘15 ‘felt that "what is taught in school does not help in getting the jobs
hat “are around", FurtherlB felt that expcrience on a job is more im-
portant than how far you go’'in schnol, 6 were uncertain "nﬁ 21 parcnts dis-
agreed with this view. Similerly 1% parcnts felt that in this world it's
;ndt what you know but who you know, while 2l disagree with that view and 2
;are uncertain. The views exoresoed by the DurCPtS may, on the other hand
5'fpresent their past experiences and be in the process of change, Evi-
‘dence for this view may be found in the fact thot 32 parents feel that
“theiri child "can get any kind of job he wants if he gets a good education'.
remain uncertain and only 7 disagree with the stotemsnt. Furthermore, 37
¢l that education cen help in gettlng a job today while only 8 feel it
is~of-no-help.- Thus one focus of the bamwly Education Project is to rein-
force these parents'! views and help them thru developing themselves aduca=-
;6nally, become even more aware of the pert that they cen play in their
children's educational processes. Certainly while 39 out of the U5 porents
ifelt ‘that more money should be spent on education, they tended to see their
‘views of education as different from the generally held views. ULl out of
1i5 parents strongly agreed with the statement that educstion is more valu-
‘able than most peoplc think. The remaining four also agreed, only to a
:lesser extent. These porents seem further to feel thot to get ahead, they

11 have to.give up some of the things they want (36 agree, 6 dlsagrgé,
and-3 are uncertain).
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< Again thaugh there is an indicetion that for some parents the world
of education is linked to employment but divorced from other areas. 11
felt that school training is of little help in mecting the problems of
"real life", Another 5 were uncertzin aos to'its valuo. Thus another
task of the project is defined in terms of the need to help parents see
the value of education to everyday lifec,

.. Part of the relating of real life to education is an awarencss of
the value of exposing ones children to a broad range of stimuli., Our
parent group has articuloted an awarencss of this. 39 felt that taking
children to museums could help c'ildren do well in scheol, L were uncer-
tain, ‘and 2 disagreed. Thus 36 also fecl taking 2 child to the park will
help and L2 state that a mother should get books from the library for
their children. In a summar:question 37 parcnts saw the parents as im=-
portant in helping their children learn what they need in school, 2 were
uncertain end 6 did not feel parents can help their children lrarn in
school,

E,{ In view of this constellation the question then arises how do par-
Ents seo the parent chlld r%lstlnnghlp and Dartlculurly 61321pllne; As

the;r ch;ld in structured dlSElpl;ﬁary terms. hl ftlt th t thalr ‘children
shculd obey them because they are the perents. 22 felt a parent should
never give in to a child (4 were uncertain and 19 disagreed). Similarly
3l egreecd that "if you ex;ect your children to listen to you, you have to
bc strlct.“ Just talklng to them is not enough (1 was uncerbain and 10
disagreed) and 39 felt discipline in the schools should be more strict.
However, despite the parents more rigid views 28 did feel that children
ishould be permitted to disagres with their tezchers (12 disagreed and 5
Wwere uncertain)., Needless to say this is an interssting contrast with

ﬁhéir feellnw that a Ehlld Shmuld obﬁy parents bEEaEEE thcy are parants

ork. 29 af the LS Sﬁld hDWever, th t they Should be mada to do

eir homework cven if they havc to hit them, Though this mey be a func-
on of a common parent view that the amount of homework is directly
prgpgrtlanal to what a child learns (26 agree with this, 3 are uncertain
' iny 16 disagree,)

It is worthly of consideration thet many of thise parents have a
tive evaluation of teach:rs. 9 parents felt that too many teach:rs
‘other work on the side. Another 24 were unsure (we feel thet often
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Jbedng "unsure is a nigative comment) and only 12 disagreed, This negative
~evaluation is found in all qucstions relating to teschers, It is lcast
~evident in a question which asks if teachers cxpact too much of students,
‘Here 11 agree, 10 are uncertain and 2 disagree., This finding may poss-
“ibly be a function of the parents high discipline rating commented on
~above. 23 perents focl that most teachers do not undsrstand their pupils,
8 ere uncertain and only 1l disagrez. #ven more mesative is the foct thot
23 perents fecl thaot "most teachers don't care about the children they are
‘teaching." 18 diszgree with this stetement and L are uncertain, Thus
‘anothor goel of the Fomily Educntion Project is to help the parents better
‘understand the problems faced by the teachers and currently to counteract
the possiblc cffects of the school strike which took place in New York
City. We fccl thot one of the goals should be to help these parents re-
Adte more actively to the teachers; and it is hoped that the leerning
‘process in which the perents are engaged will serve this end.

(signed) MICHAEL PHILLIPS
RES "ARCHER
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MUITI-CITY COMMUNITY COLLEGE SIATE UNIVZASITY OF NEW YCRK
-~ EDUCAT IONAL DEMONSTRATION PROJECT URRN CENLER IN BRCOYLYN

QUISTIONNATAE & (II)

Froquencies of dusponses to Statements by adult Parbicipation

ITEM # EDUCIT TOMAL AVAILABILITY N=39

R 2 2.5 3 I 3§
1 2 L 1 12 20
-6 o 1 0 25 6 7
11 0 0 16 b 19
13 5 11 2 129
21 0 1 0 2 %
VALUE OF EDUCAT ION
2 B ) R 2 6 7
3 5 1u L 15 N o
5 1 6 2 15 15
S6 I 12 1 o 13
B N T i 1 7
r23 o 10 3 11 15
28 6__ __u _ 15 6 1
29 _ R 3 1 6
0 L 3 5 6 1
x 2 8 9 .9
- 32 22 9 I 3 1
35 3 2 0 5 29
;3677 0 0 .0 7 L ] 35 )
37 2 1 6 1317
38 ) 0_ 0 1 1 1
39 o o 1 3 2 33
CHILD REARING
. 2 R 12 20
T 0 0 0 BEL
7 13 3 1 I , T T
— 0 0 , T 17 2L
5 AL 1 13 9
13 13 2 9 N
EN 5 . 77 YA
0 0 2 1 23
5 11 5 15 3
20 1. 1 Iy 3
0 o o0 336
1l N 6 27
12 21 o 32
1 - 1 2 13 9
2 Ll bW 12 7




__ GHILD REARING
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MULTI CITY COMMUNITY COLLTOE STz UNIVEIRSITY OF NEW YORK
- EDUCATIONAL DIMONSTMTION PanJRECT URBaY CENTER IN DROCKLYN

QUESD TONNATRT A (SECOND TEST)
DISTRIBIT ICN CF 24N VALUES.

~ EDUCATION  VALUZ CF  CHITD CHILD
__ AVAILABILI'Y _ EDUCATION  REARING _EDUCATION _TOrAL

5.00 | 2 0 I 0
L. 75-k.99
LS50~k

Le25-h.h9 _
Chaoo=le2h 1l 0 10

o] [%al ‘I—‘
=]

£ nnri?"’;

g =
[

3.75=3499 5
3.50-3.74 5 7
©3.25-3.49 130 8 0 10
' ;
6

H
| )

©3.00-342h -, R

2.75-2.99 2

(2.50-2.7h 0

2285-29 0 1

2.00-2.2h 1 o o oo

1.75-1.99 o o o 0 0

39 39 39 39 39
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QUEST 0N 43

"THIS PROGRAM WILL HELP ME IN"

QUWARION I QUWSTION IT

10 8 1, Job Achievement
5 5 2. Educational Achievement (HS % Below)

5 1 3, . Educational Achievement (Ggllégé
or Prof)

3 1 4. Self Understanding
2 2 5. Help Children with their Education

L 6. Cther (Generalities or specific
courses )

. 1l &2o0rl&3
2&5o0r 3&5
2. 1& ¢
Lé&s

1l. No answer

I
o} ~J
™

[oe] [ Yo
i
o
N

- N=L5 =39

(s
[ ]
‘w‘




" MULTI CITY COMMUNITY QOLL:GE 3DUCAYICNAL DEMOIIST RATICN PRCJECT

QUESTION Ll

"IN 10-15 YEARS I TXPECT TO EE WCRKING AT

.
=,

: *
. QUEST ION I QUEST 1ON II
11 9 1. HNursing or Hospital work
10 6 2. Office Work
1 3. Educational or Social Work

Business or other Profession

=
=

1 or another of abows
=

6. 1 of above + other (not listed)

W
;\J
i

8. Uncertsin

AT W VER PR R Y
H
o

L%

11 9, No answer

N

N=L5 N=39




STATE UNIVIRSITY OF NEW YORK
URBAN CTNTER IN BRCCKLYN

. MUITI CITY COMMUNITY COLLEGE
~ EDUCATIONAL DIMCNSTRAT ICH PRCJECT

QUISTIONWATRS & (THIRD TET)

Frequencies of Responses to Statements by Adult Rarticipants

- ITRM # EDUCAT IONAL AVAILABILITY _N=L5 cases

o 51 115 2 | 2.5 3 | L s
1 1 -~ N . 2 15 {20
6 o r 13 L % | 7 1 6 )
1 N D I A opoi3 by
13 L IR N I b | 6 6
- S R - B L I S = R -
- VALUT OF EDUCATION
2 N 2,2 11 b _
3 joxw o je twmbowo b}
5 1o 4 | o |15 23
16 S D D R ) b3 o e
W 12 } 7 1 15 0 1 8 .
23 o |\ v | iz jiela
2 9 4 1 1 8 11 43 -
29 - R S YA B L3 13 1L —
30 .15 ier {13 113 0 B
31 RN Y T S R - S S - - _
22 R 20 e jo 1 13 _
35 . 3 L IR N S N S ¢
236 0 o 1 |15 35
37 i L1 B 3 - A
38 o 4 o . o 12 Mk
39 o0 I o_ 7 |3
CHILD RZaRING
b ) 3 ' 5 4 e
T - T T |7 Lo
I 3 [ 17 L 10 1T 3 7 L
g | N R o -
R -1 S I - O A
R N - T o0 e |10 1T
0 o T8 G 15 (13
i 0 -~ e} o1 12 27 ]
- gy 13 % 1 3
- T 25 A1 T L 5o
T 16 T 3T
HER I - A Y
R Y i3 s 1.2
R 19 L 1l | 7
2 de o th 120 b
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CHILDRSHS EDUCAT ION

. |1 115 1 2 l25 | 3 14 Ts
21 2 i 2 | 5 19 ey
L Lo @ | 3 SN T S e I
8 . L0 o B 1 Y
20 N 1 15 |3
S bl e | 6 | a1 8

k2 9 o 113 bt
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. MUIPT-CITY COMMUNITY COLLEGS EDUCATICNAL DEFONSFRATTON PROJECT

April 7, 1969

Preschool Inventory Scores

The followinz tables present the test scores of all of the
Head Start children tested in relztion to the Femily Education

Project. The total number is 141 children,

The first table presents the distribution of total scores
according to percemtiles for the lower class group. For further
explanation of percenmtile scores plezse see Pre-School Inventory

directions for Administering and Scoring and Technical Report,
The following tables show the distributions of scores for
the four subtests.
As it can be noted by an examination of the distributions,
this group of children did considerably better then the group

norms on which the percentiles are based.




MULT I-CITY COMMUNITY CCLLEGE JLATE UNIVERSITY OF NEW YORK
EDUCATIONAL DEMCNSTRAT TON PROJECT URBAN CEWLER IN BRCOKLIN

S ~ PRESCHOOL INVENIORY ~ FIRST TES[ -

CRITERIA USED FCR SELECT 10N OF CONTROL SAMPLE

A control sample of 37 Head Start children was chosen from
among the 104 children who were tested along with the Project
children,

1
i

The control sample was matched 2s closely as possible to
the proﬁect sample in terms of age and sex and total score on
-~ the test, We were able to match the mean raw score exactly.
- The only exception made in the matching was in substituting a
boy for a girl in the 3 yr 1 mo. to 3 yr. 6 mo. category be- .
cause of the small number of children available in this categery.
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TCTALS
Nellil

PIRCEANT AGE CUM. PERCSNTAGE
" PERCANTILE

95
90
85
80
75
70
65
&0
55
50
L5
L0
35
30
25
20
15
10
5
0

L=
[
ar=
=h
1=
2
o

]
i

1;.18 14.18
9,22 23.43
6.38 29.78
7.80 37.58
9.93 L7.51
L.26 51.77
6.38 58.15
7.09 65.24
7.09 ) 72.33
3.55 75.88
6.38 ) 82,26
3.55 87.23
3.55 50.78
0 90.78
1.42 , 92.20
1.42 93.%2
1.42 : 95.04
2.13 ©97.17
2.84 100.00

s H o
BB [ te RS

el pa PO o O WL R WO LD O D m@
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(A) PERSONAL - SOCIAL RESERNSEVENESS

LT - PERCENIAGE CUM, PTRCTBNTAGE
~~PERCENPILE -~~~ FREQUENCY — - DISIRTBULION- - DISIRIBUFION - -

36.88 36.88

6.38 L3.26

2.84 L6.10

1.42 L7.52

9.93 57.45

8.51 65.96

5.67 71.63

7.80 79.U3

79.43

83.69

86.53

88.64

90.79
91.L49

9L, 33

95.03

95.73

95.73

98.57

99.99

‘MJE-"O

.
o
ot hsd T 0,

=

~ =~ 0o~ oo

fo)
[
VRS el S e e TR iy o mmgmrw%

ngpomomm

o

-
M =
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"B ASSCCIATIVE VOCABULARY

PERCENT AGE CUM. PERCENIAGE

.PERCENT ILE FREQUENCY = DIST'RIBUT ION DISTRIBUFION
95 Ll 31.20 . 31.20

9 6.38 . 37.58

15 10,64 48,22

16 11.35 59.57

6 L.26 _ 63.83

13 9.22 73.05

1 0.07 73.75

1 0.07 ' L5

3 2.13 76.58

9 6.38 : 82.96

0 82.96

T L. 96 87.92

0 : 87.92

L 2.8l 90.76

3 e 9013 - 92.89

5 3.55 - 96.Lh

0 96,4l

2 S l.42 99.99
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C; CONCEPT ACTIVAT ION~NUMERICAL

: PERCENPAGE ~ CUM. PERCENTAGE
FREQUENCY _ DISTRIBUTION ~ DISTRIBUITON _

11 To7,80 - 7.80
18 : 12.76. 20.56
1 : 0.07 21.26
21 14.89 36.15
4.96 41.11
5.67 1L6.78
5.67 52,45
7.09 59.5L
0,22 68.76
68.76
76.56
82.94
85.78
85.78
87.91 .
89.33
92,438
95.72
97,14
99.58

KSR
20Ny
Eoo

IR el VRNV N
L]

0o =T oo T

o 0 M

i et et
IS L P el OFWE—H‘QEO oo O )

.........
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C  CONCEPT ACT IVATION-SENSCRY

FREQUANGY _ DISTRIBUTION _ CUM. FREQUENCY

18.44
8 2.82
21.82
31.91 ¢
L1.84
/52.h8
60.99
- 61-;59
65.95
h.hb
80.84
83.68
87:23'
87.93
92.89
93.59
96.43
.55 100.00
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JITI-CI'Y COMMUNITY COLLEGE STATE UNIVERSI'Y OF NEW YORK
DUCATIONAL DEMONSTRATION PROJECT URBAN CENTER IN BROOKLYN

— PRE-SCHOOL INVENT ORY
TES SCORES

FIRT TEST

K;;fPE;sgnal - Social Responses - _Project Control Sample

Median 13 18
Mede =~ 20 18, 20, 22

3. _Associstive Vocabulary

Mean - 9.35 . 9.84
Median 11 11
_ Mode , b RN * S

C1. . Concept Activation - Numberical

Mean 8.08 722
Median 8 8
S ode _ 8. 8

Mean 10,92 10.59
Median 1z 12
Mdle 00000000001l .12

i Mean 1i5.89 L5.89
Median 52 50
Mode 52, 53, 58 52

Iéﬁaary 1969




Ty’comuuuiff COLLEGE URBAN QEETER IN BROOKLYN
LEJ;.*DEMQNSIRATI@H PROJECT 470 VANDERBILT AVENUE

,fVERSITg OF NEW YORK - BROOKLYN, NEW YORK 11233?

. STAFF_EVALUATION-FORM B

icipant'sname = pate_

fqis the interest level of this participant?
‘does he/she wish to be in the project?

t:prablems has she had/does she have 1n 531ng~ahlé to partlc;pate
ntlnue to part;c;gate) in the project?

ve‘ygu noticed any change in participant's dress or behavior
.énterlng the project?

partlclpant axpress%ﬂ any worries about haw’he/she is doing
1er course work? If participant has, what did he/she say?

» partlclpant currently using newly acquired skills? (If so,
5tate hcw‘)
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CDMMEE\IITY CDi-LEGE _ URBAN EEN‘I‘ER iN BRGDEQ.YH
"' ‘ 470 VANDERBTI:T AVENUE

&

TEACHER EVALUATION-FORM C

'BROOKLYN, NEW YORK 1;2733 B

dent's name . Teacher's name____

t:ié/ﬁas student's interest level?
Pas he/she able to handle the work?

he/she conscientious in doing his/her work?




1.

}UIEI—GITY COMMUNITY COLLEGE URBAN CENTER IN BROOKLYN
_ EDUCATIONAL DEMONSTRATION PROJECT 470 VANDERBILT AVENUE
STATE UNIVERSITY OF NEW YORK BROOKLYN, NEW YORK 11238

TEACHER EVALUATIDN‘ FORM~D

,Age,”.ﬁ __Class

; thé part;cular student in the fallaw1ng areas.

Is this student's interest 13?21 below ave:age,fr,f_, S

average _ oo above average ____ ——

Is this student's performance level below average__ ——

[TH ]

average_ = ,above averagde .

What if any Qutstanalng academic abilities does this chllﬂ{
shaw3 : .

What if any outstanding academic deficiencies have you
noted?

Most recent reading score_ _______ Date__

Most recent math score e ____ pate ;f';', o

Comments

. Teacher's pame_ .~

. Counselor's-name______




IV COMMUNITY COLLEGE = URBAN CENTER IN BROOKLYN - -
ATIONAL DEMONSTRATION PROJECT | 470 VANDERBILT AVENUE
E UNIVERSITY OF NEW YORK BROOKLYN, NEW YORK 11238

FOLLOW-UP_TEACHER EVALUATION FORM E

_Date

___Age ! Viclagg

se use the general class 1evel when judging where to place the
tléular student in the following areas. ‘ .

lmgrcvea 1%55 than ‘other eh;ldren _ - thé same as
“other children_______ ,more than other children_ ' ?

Iﬁfthé current term has the interest level of this student
1mprave& less than other children__ * _, the same as other
_.more than cther cn;;drén ; —

JWhat if any outstanding academic ablllties does this child

'What if any outstanding academic deficiencies have you noted?
. ;;P

~Most “recent reading score ' _ T pate_ i )
“EQSt recent math score —— . Date_ .

#

il
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MULTI-CITY COMMUNITY COLLEGE EDUCATIONAL DEMONSTRATION PROJECT

BASIC. ADULT EDUCATION CLASSES

ANDIVIDUAL EDUCATION PLAN

. MATH SCORE

< OBJECTIVE IN B.A.E. CIASS:

- S e .

" PROSRESS  NOTES :

"OTHER COURSES :
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EVALUATION SE;EET

3 the space below please evaluate the Family Education Project.
What aspects of the program éid you consider valuable? Yere

ere any invaluable aspects? %hat changes, if any, would you
,uggest for the next cycle? How has this experience (program)
‘ss;sted or benef;.ted you and your family?




MULTI-CT'Y COMMUNITY COLLEGE EDUCATIONAL DEMONSTRATION FROJECT

- Qurriculum Design - Adult Basic Bducetion Course

VIhéffpllawing describes a curriculum design for classes in basic adult
tion for perticipants in the Family Education Project,

According to most rule books bsfore one
st describe its population,
jopulation from two vicwpoints;

s, -and second statistically.,

7 '
7 describes a program one must
We have found it necessary to describe our
first from the point of attitudes and

@gfp@pﬁlatiaﬁ‘has eiﬁhar:fgiled in or rejccted education when it was
ente&d 4o them in the past. This same population also has ‘

family
Sponsibilities of a personal and financial nature and often antjcipates
ilure. o '

Adult-basic-education: classes are currently plznned for twenty-four -

ts.- Bveryone in the program was tested in both reading and math,

ividual test scores were so widly distributed thst averages were Worth-
‘andranges vere used instzad., i.e. '

Reading ~ high of 12.4 to basic illiteracy
Math - high of 8.5 to besic illiteracy
(for test breakdown see table 1)

OURSE_0BJ 3CT TVES:

- One goal in our program is a change in attitude toward education,
pproach being used is simple: © small classes, individualized atten~
complete flexibility, In the classroom we deal wWith academic
ial ‘and the problems of learning. When we find an approach to learn-
isn't working we discard it and through working with .our students
ify a more successful approach,

To facilitate achievement of scademic aims, class size has been re-
-and classes are divided into 3 groups i.e. high school equiva~

Y eXam preparation, basic educstion and litersey. (See tables II
TT) CoLnl




riculun Design | 2 April 1, 1969

acy: Here we are aiming for a reading level of 4,0. To accomplish

© this we emphasize reading skills. .The goal is practical,

~functional literacy, an ability to comprehend all the printed

‘matter received, to deal with merchants, to read the daily

- - paper, to recognize and take advantage of sales, do compari-
“son shopping and to be able to function succgssfully in the
commnity. ‘ '

asic Education: We are dealing with a group of students with test
‘:"jfég;;scﬂres in reading of 5.0 to 8.0, Accordingly we are attempt—
.~ ing to improve skills in reading, math and ~nglish usage so
~that participants can begin preparation for the high school
-equivalency (CED Diglama? or licensed practical nursing exam,
~ telephone company exam etc.

!Nursingﬁf;ggrams Al]l participants have reading scorss abowve
8.0, Everyone in this group has voiced 2 desire to tzke either
the general squivalency diploma test or the exam for admission

to an LPN program,

Another underlying goal is to help the parents to help their
children learn. Perents may bring subject matter to class
that they want explezined or discussed by the class. This sub-
ject matter could include their children's homework, current

~-revents or information secured in field trips.

ol In selecting our materisls we tried to keep in mind the wide
ge in abilities and intercsts. e also tried to provide enough variety
order to avoid boredom. One difficult problem was that of getting

al that was sufficiently basic in content yet appropriate for adults.
thi ‘ ]
supplément to the following material,

R LITERACY CLASSES

1. Behavior Rescarch Laboretory - This source provides a programmed
. reading seriss (Vol 1-20) with supplementary readers. Pro-

.grammed introduction to reading, stressing phonics and reinforc-
. ing sequential development of reading skills.

_ Follette Company SYSIRMS FCR SUCCESS

A two vol. complete litzracy deries developing reading, writing
and basic math.

, - Crolier Company READING ATTAINMENT SYSTEMS
. This kit develops word attack skills, vocabulary, and compre-
~ ~hension, Graded from 2.0 to L.5.
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s impossible so a great deal of mimeographed material is used =~




G~ . pril 1, 1969

Scieﬂcs Rasaarch Asscclatlan --iEADING LAEﬁEAPDRIES 2A
- (Applies also to literacy program) =

‘This kit sequentially devélops vccabulgry, word attack, znd
““camprehcnsinn skllls.'

: ?fHATH 'SKILL EUILDERS, BLUE BOOK OF‘ARITHM?TIC _BLUE EDDK oF

EUSINEEQ WATH - Review books in mabhematics caver;ng the range
“from ba sic arithmetic through basic algebra, These sources
are used. in bcth bESlC eéucaticn and GED prcparat;an.

. EVERY BE&D‘E‘R SERIZS - Webster Publishing Company
Adapted Classics - Scott~Forsmen Publisher
-‘Falcﬂn Eﬂcks -~ Noble & Néble

‘4. A smsll llbrary has been selected to meeb individual intersst
.- __and reading 1l:vels. - In addition to the above a variety of

- books have bezn acquired to fit individual interests and

-reading levels, Thsse are appropriate for use in both GED

~and basic education for an individualized reading program.

SElEnQE Research Associotion - READING FCR UNDERST ANDING
This kit is used in both GAD and’Bas;c Educatlgn to lmprave
" reading comprehension. -

‘Portal Press - READING KIT I & NFG?D HISTCRY I
These kits are Used in both GED and BASIC EDUCATION for
development of vocabulary and reading comprehension skills,

~Job Corps - ADVANCED GENSRAL EDUCATION PROGRAM - This is a
, pragrammed\sErlés specifically dcslgﬂéd to orepore students
... for the. GED EXam.

1 students have been supplied with a2 dictionary and a thesaurus. All
students have arco High School Equivslency Jiploma Tests books, Vol.
rimery level, Vol. II secondary l<vel. We heve found that the Arco
erial is inspurasriate for use with our classes because the level of
ficulty is beyond that of the general level of our.adult group return-
"avschaul after being away many years. Also, participants find these
terials unmotivating and unimaginative in approach. We have found that
verlety of ‘materials Dutllﬁ:d above works test with our participants.
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SOREDULE DFGLASSES APB—*EL 1, 1969 THROUGH JUNE 30, 1969
TAHE IT

;o . Burrows Mon, Wednesday, Friday

) Harris - *© | ©9:30 - 11:30  Room 1006
. Simions e '12:00 ~ 1:00 Room 1005
o Smith -

ichGullaugh Tuesdays, Thursdays
Edwards 2:30 - 11:30  Room 1005
S84 Feison ,, 12:00 - 1:00 Room 1006
H,- Napoleon -

Ks Galeman '

’—”’"-'E@vléman Monday, Wednesday, Friday

C,’ Gooden - 9:30 « 11:30 Room 1005
By ' Welcome 12 00 =~ 1:00 ‘Room 1006

W, M. ‘Dukes -

J, Morrell o ,

I+ Iivingston Tuésday, Thursday :
}H;;Hccrakln 9130 --11:30 . Room 1006 .
I!,_-_Eullcck : 0 12:00 -« 1:00 - - Room 1005
J y‘"Dukes .
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MULTI-CITY COMMUNITY COLLEGE SIATE UNEVERSITY OF NEV YORX
- EDUCATICONAL DEMONSTRAT ION PROJECT URBAN (EN'ER EN FROOKEYN

SCHEDULE OF CLASSES - DECEMIER 10, 1960 - MIRGH 30, 1969

TARLE III

Monday - Friday-
9:00 - 10:00

Basic Education

Monday - Friday
10:00 ~ 11:30

High School G.E.D. 11:35 ~ 1:00




MULTI CITY GQHHUNITY COLLEGE STATE UNIVERSTT Y OF NEW YORK
EDUCATTONAL DEMONSI RATICN FROJSCT URBAN CENTER IN BROCKLYN

PARTICIPANI ENROLLMENT IN COURSTS ~ SEPLEMBER 1968

I. URBAN CENTER CCURSES

NANE PROGRAM CCURSES

Mildred Singleton Office Skills Business Reading Imp.
Business English
Business Machines
Business Math
Office Practice
Typing - Manual

Sallie Perter = College Adapter I Study Skills
English
- Math

Joan Mitchell O0ffice Skills Reading Improvement
Business English
Business Machines
Office Practice
Typning
Business ¥Math

__Reading Imorcvement
Business Machines
Business Math o
0ffice Practice . .. . ..
Manual ITyping
Business English

____Barbara Henderson  Office Skills

Business fZnglish
Business Machines
. 0ffice Practice
Tyoing
Business Matih

Verna Hzll Office Skills Reading Improvemert

Margie McCracken . Office Skills Business Reading Imp.
Business English
Business Machines
Business Math
/A Typing - Manual

Louise Burrow Office Skills Reading Improvement
Business tnglish
Business Machines
Office Practices
Typing
Business Math

0ffice Practices

. Sheryl Faisecn Office Skills English
o 159  Typing




" Christine Churchill

Katherine Dawson

Willie Mae Dukes

Fredrena Bullock

Betty Lyons

Sheila Harris
Geneva Harris

" Pearline Ridley

TROGRAM

Office Skills

Office Skills

Office Skills

Office Skills

Office Skills

Office Skills
Office Skills

Office Skills

e Buginegs-Math

CCURSES

Reading Improvement
Business FEnglish
Business Machines
Of fice Practice
Typing

Business Math

Reading Improvement
Business Machines
Office Practice
Business Enslish
Manual T yning

" Business Math

Business Heading Imp
Business Inglish
Business Machines
Business Math
Typing

Reading Improvement
Business English
Business Machines
Off'ice Practice
Typing

=Ja——

Reading imprévement

© 7 7 Business English

Business Machines
O0ffice Practice
Typing

Reading Improvement
Business English
Business Machines
Office Practice
Typing

Reading Improvement
Business English
Business Machines
Of fice Practice
Tysing

Reading Improvement
Business English
Business Machines
Office Practice
Typing




NE PROGRRY cougszs

Verna Hall Office Skills Reading Improvemert
Business Enslish
Business Machines
Cffice Practice
Typing

Henry Smith BMR Machine Repair
Business Language
Business Math
Machines Laboratory

Total in Urban Center Courses - 18
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PART TCIPANT ENRCLL'ENT IN G URSES

September 1968

IT. 7?;é?ec§ Basic Adult Education Course

Preparation for Examination in Licensed Practical Nursing

MR

Helen Napoleon
William Napoleon
- Cecilia Gooden
Eva De Walt
Elizabeth Keene
Sherryl Faison
Janebte Morrell

Preparation for High School Equivslency Examination

NAME

Katie Coleman

Suzie Fuller

T'helma Livingston

Geneva Harris

Eva McCullough v ,
DélphlneﬁEdwardsww,,_wwﬁ”z,,,,f,,,,,,,,,,,,,,,,,,,,,,,,,:m,,,.,,,,,,,,«,,,Am,,,.,_‘,_,_,,,‘,,,_,,,,,,:ﬂ,,.,,,,,_.,w .
Ester Welcome

Shprryl Faison

i ¥

Tatal in Bas;e Adulﬁ Educatlan Caurses - 14

III. NEW YORK CITY COMMUNI'Y COLLSGE

NAVE FROGRAM SoURSES

Fred Harris Mechanical Technology Independent Processes
~ Emma Spencer Child Care Elements of Sociology
- Evelyn Crockett Child Care Elements of Sociology

Amy Alexander College Adapter Intermediate Spanish
Plane Geometry

Total in Community College Courses - L

IV. OHER SCHOOLS

East New York Vocational High School

Wilma Turner Clothing Construction Dressmaking

 Total in courses at other schools - 1
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MULT I-CITY COMMUNITY COLLYEGE STATE UNIVERSITY OF NEW. YORK
EDUCAT TONAL DEMONST RATION PROJECT URBAN CENI'ER IN BROOKLYN

PARTICIPANI ZMRCLLMAN' IN COURSES - SPRING 1969

I. URBAN CENIER COURSES

NAME FROGRAM COURSES

Bullock, Fredrena : Office Skills - Typing I
Bockkeeping
Business Reading

Burrcw, Louise Segcretarial Science  Bookkeeping
Stenc (Gregg)
T ranscribing
Typing (advance)
Adult Basic Education

Churchill, Christine Office Skills Typing I
_ Business Reading
Math

Dawson, Katherine College Adagter English
Business Reading
Study Skills

~.-Office Skills. ... Typing-—— o
Bookkeeping

Dukes, Willie Mae - Office Skills = . Typing I - oo
Bazic Adult Fducation

Faison, Sherryl Office Skills English
Study Skills
Adult Basic Education

Harris, Geneva Office Skills English
Study Skills
Adult Basic Education

Harris, Sheila Office Skills. Bookkeeping
. : Typing II
Adult Basic Education

Henderson, Barbara College Adapter Bookkeeping
English
Study Skills
Typing

McCrackin, Margié Office Skills Typing T
Business Reading
Basic Adult Education
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iﬂitghell, Joan

Porber, Sallie

Ridley, Pearline

Singleton, Mildred

Smith; Henry

Porter, Sallie

Wilson, Margaret,

'Fhite; Leonia

PROGRAY

. Secretarial Science

College Adapter

Office Skills

Office Skills

Business Machines
Renair

T College Adapter

College Adapter

College Adapter

Office Skills
°f

IBM

Basic Adult
Education

Total in Urban Center Courses = 21
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COURSE

Bockkeeping

Business Machines
Steno (Gregg)
Transcription
Advanced T yping

Adult Basic Education

English
Math
Social Studies

“Business English

Bookkeening

Reading Improvement

Typing I

Data Processing -
(Community College)

. Typing I

Business Heading

Business Machines Renair
Laboratory
Adult Basic Education

" Intermediste Spanish II

English Composition I
(classes held at

" “Community Collsge) -

Introduction to Data
Processing

Elementary Algebra

(classes held =t
Community College)

Introduction to Data
Processing

Elementary Algebra
(classes for these courses
are held at Community
College).

Typing
English

Key Punch




Ly

PARLICIPANI SNROLLMEND IN CCURSUS - SPRING 1969

II. Project Basic Adult Educetion Courses

Basic Fducation I - (Literacy)

1. Dewalt, Eva

2. Dukes, James

3. Dukes, Matthew

L. Keene, Elizabeth

Basic Education II (General Education)

1. Brown, Pauline

2. Bullocck, Debra

3. Coleman, Washington

L. Dukes, Willie Mae 7

5. De Walt, Eva (attends sessions I & IT)

6. Gooden, Cecilia

7. Livingston, Thelma

8. MoCrackin, Margie

9. Morrell, Jeanette
10. White, Leonia

Basic Education IFTI (High Scheol Equivalency & Licensed Practical
- - Nurse Preparation, Plus General Education)
wwﬁ;wn%:v=~tjﬁ—5rﬁﬁn;zPsﬁliﬁé“(sttéﬁd§~segsiﬂnS“ii{&‘III)%*‘*k“““’”‘”’:a" T

« Burrow, Louise
.. Coleman, Katie .

2, Ballock, Debra (attends sessions II & III)
3
5. Edwards, Delphine

6. Faison, Sherryl
7. Harris, Geneva
8. Harris, Sheila
9. McCulleough, fva pT
10, Mitchell, Joan
11. Napolecn, Helen
12. Simmons, Margaret
13. Smith, Henry
1. White, Leonia (attends sessions II & IIT)
Total number in 3 sections combined - 2|




PARE ICIPAND

ENROLLMENT IN COURSES = SPRING 1969

IIL, CO'MUNITY CCLLEGE COURSES

t NAME PROGRAM

Crockett, Evelyn Child Care . ﬁ 1.

Mechanical l.

Harris, Fred
T echnology - 2.

Liberal Arts 1.
(preparing for

Liecensed Practical

I Nursing)

Goldring, Hargéfet

Spencer, Emma Child Care

Total in Community College Ccurses - L
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COURSES

Biology II :
fnglish Composition IT
Barly Childhood Ed, II
Curriculum and Program
Planning for Young
Children :
Physical Education IIT
Urban Sociology
Developmental

Psychology IT

Plane Geometry
English Composition I
Engineering Drawing I
Principles of Chem-
istry and Biology

Biology II

— English Composition-TI---

Early Childhood Bd. II

Curriculum and Program. .

Planning for Young
Children

Physical Education III
Urban Scciology
Developmental
Psycholegy II



! White, Joseph Skills Training

PARTICIPANT SNAOLLMEN' IN COURSES - SPRING 1969

IV,  OTHER SCHOOLS
BROOKLYN COLLEGE

NAME

PROGRAM

Faison, Sherryl ﬁ Adult Educetion

Turmer, Wilma Adult Educaticn

(‘* woep

TYLER BiRBEAING SCHOL

Total in cther scheols - 3
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COURSES

Creative Writing (also
takes Project Basic Adult
Bdueation Course and Urban
Center Office Skills course)

Sewing (Clothing
Construction)

Baxbering




- % o

PARPICIPAND MNROLIMEN' IN COURSES - SPRING 1969

IV. OTHER SCHOQOLS
_BROOKLYN COLLEGE

NAME ~ PROGRAN

Faison, Sherryl Adult Education

Turner, Wilma | Adult Education

P

TYLER BARBERING SCHOOL

White; Joseph Skills Training

Total in cther schools - 3

161

COURSES

Creative Writing (also
takes Project Basic Adult
Education Course and Urban
Center Office Skills course)

Sewing (Clothing
Construction)

Barbering




MUIT I-CIT'Y CCMMUNITY COLLZIGE EDUCATICWAL DEVMONSTRATION PROJECT

NEW YCORK CITY

June 20; 1969

Summer Sessian Gmfriculum - Adult Basic Educatian Ccu?ses

The follaw1ng curriculum wag agreed to by a Jjoint DarEﬂb*faculty planning
ammitteas

1e existing curriculum which divides the studeﬁts into two groupss; (1) those
reparing for the high scheol equivalency diploma test, and (2) thase attempt-
ig to £fill in educational gaps which hindered them in dealing with their
1ildren, their personal management, and their ¢o 1nity. After ten months

£ ClESSgs for a gfoup vrevionsly not disciplined toward school some extra
ttivation would be necessary in order to maintain the enthusiasm. In addition
y the need for motivation {4 was felt that there now existed a number of in-
tvidualized needs which would not be met by the previous class structure,

1e student- has improved both her math and reading skills but is troubled with

speech problezm, The plan for her is to work with aids such as tape recorders

d v1dao tapes to overcome her nervousness which brings on the speech diffi-

\lby.- - She-has-already-participated-in-one-video tape-session-which-resulted— —
1her bringing up the idea of working on her speech. Here individual atten- s
.on will make the difference in this student being akle to go out and .'
rccessfully participate in an interview for a.jot shevwants.. . . . .

iother student has passed the G.B.D. exam and plans to attend the N.Y.C.
mmunity College in the fall. While she has passed her test she is still
sficient in areas such as reference work, history and study skills. The
11l and spring classes helpad this student pass her exam, now the summer
yjective is to prepare her for the difficulties of a first semester in
y1legé. The program will be successful only if we provide her with the
ols to succeed, this is her summer need.

udéﬂts wishing to do sales work need practice in being able to add qulckly
id accurately, computing sales tax, understandmg the tax structure.
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“Summer Session Curriculum -2 June 20, 1969

‘These are three of many individualized needs which are blocks to success,

‘The following are some of the areas of concentration common to all the students.
_Most obwious is how to get a job., Practice in job interviewing has already
started with the aid of video tapes. Following and in conjunction with this
will be the preparation of resumes, A third component is broadening the areas
.seen as potential work sights. Trips to firms thst might have positions avail-
able are included in the summer schedule, Our students have something to sell
and we plan to identify with them the means and where to of selling it,

The skills acquired in math now make possible a real study in comparative
“shopping, budgeting and buying on credit. Now thet the students are more

" comfort.able with numbers they can understand discounts, percentages, interest
‘rates -~ We can act;vely participate as educated consumers.

"I‘a undt:rstand this na::d for flexibility end individualization we must look -
‘at our students, Our students have from three to eight children, previous
~to the program they remained in the home most of the time, For many this
“was the first academic exposure in many ycars., The program has glven them
‘some new skills, Now as the second part of the program we must show how they
“can utilize the knowledge. It would be very casy after one crushing job

~{nterview to return-to the seccurity-of the house,-and-there-to-accept-defeat — —

-and -old-habits,- If we do not succeed in relating the new. learning to prob-
-lems of living our program will have fallen in with the old philasaphy of

=merely~-c;mpillng statistles and ignoring-the-individuale
‘During the summsr we intend to culminste the learning activities that have
taken place in the last ten months by removin_ these newly acquired skills
i‘ram the classrcam and identifying their apphcstmn to day to day living.
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CURRICULUM OULLINE.

- OBJECIIVE:

jlc To identify with each student the appllcatlan within his life of the
acquired academic skills,

:2i> To continue and reinforce the development. of math and reading skills.

3. To build self con’idence through the students' increased awareness of
his power and affect within his community. :

| METHOD:

“A tean teaching, Workshop, field trip approach has been selected e% the most
-appropriate means of fulfilling the individualized nceds in a relatively
: short span of time.

- SUBJECTS:

I. HOW DC I GEP A JOB? =

A, Job Inberview
Through the use of role playing on video tapes followed by

T “eismdstudent will become aware of his strong points and

“"gized and changed.

B. Resumes-:and Applications
Each student will prepare resumes and applications with
emphasis on .grammatical structure, ncatness, and the best
way to present himself. Through the use éf role playing
situations the student will becomc aware of the effeet aof
these upon the interviewsr.

C. Potentizl Employment and Location
Through investigating a variety of potential work sites
students will begin to select their place of employment

v rather than take what comes along.
“TI. STUDY SKILLS
A VHémeﬁark Center Field Trip
A field trip to the homework denter to familiarize the
students with its availability for themselves and their
children., With the aide of the homework center staff we

will learn the difference between doing our children's
homework and helping them with it.

class discussion, questionnaires, play back, and self ¢riti-—~——

his weaknesses as €lements af hlmsglf Jhlch can be empha~




R,sc:arch Pépe

fshart. paper requirins the use of the lidbrary amd its refer-
“ence materials will be- assigned to eich student, The infor-
mat;ian gathered will be rclevant to end at the level of =ach -
. st.udent Topics'will renge from cookimg 40 drug addiction.

a::rram was. ord inally designed for a full 8 wagk progran,
~ COMPARAT IVE. SHCPPING

1

Pfépaganda Techniques

Dlscussmn and comparison of student gzthered material
followed by ficld work. #
DO T HAVE ANY POVER: .' Co

As‘a tenant in a run down and mismanzged building?
As' a paremt whose child needs Spc:c;al attent iory!
As a cansum&r‘? -

Answering these. quest ions through direct EDFEtr-Ct with legal
aide, Civil Liberties Union, Welfare Mothers Association,
Housing Authority, Commission on Human Mights, Better Eus:nc::ss
Eureau, a,nd ;:tiher re'evart argan:@atian&

'l‘ha class w;ll bc dlv;u:led 1nta teans forx t,hr: tr—ips to faezlrtata
-the number of agcncies and the amount of time.

Full group discussions will be carried on befor¢ =nd after sach
tfip-

What' Does My Community Cffer Me In The hres Of Free¢ and Inmteresting and o
Eéucatii:nal Recreation. =

" First we will provide a list of available mese uns, libraries,
parks, lecture series, tours, concerts, plags, etc.
" "We will then divide into groups of tvo or three¢ and Spend two
-days a week visiting as many of these sites 2s possible.
Return to class to shere our informetion snd compile a cgmmun;ty
' 1ﬁf@rmat;an booklet,

s and Discussions with active
‘1, block -club
. 2: tenant union
3. co-operative o
. (again we will divide imto smell groups)




ICURRICULI" OUPLINE | 3=

Iﬁvc:sstigating structure and financing of these community action
. groups and compiling a workable step by step guideline.

_6ﬂgging Workshops in Beading and Math

,~ We will continue in an informal setting the academic w rk of
the last two terms., ’ : .

Classes will run on a highly individualized basis

Structured class sessions will be held on the New Math

I." Testing

At the end of the summer time will be devoted to the
retesting of all particinants,

length of the workshops will be flexitlcdepending upon interest ‘and
ponses Each wrkshop will run from two 4o three doys, Two days of each
k will be dedicated to the Reading and Math Workshops., Schedules of
kshops will be mailed to all project members. Participation will always
open, Parents will have the option of participsting in 'z workshop even
f they missed a previous one. Within sach workshop committment’s will be

havé attempted to combine formal educstion with practical everyday
g+ Both are necessitiss and each is sadly incomplete without the
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MUITI CITY COMMUNI!'S COLLEGE
" EDUCAT IONAL DEMONST RAT TON PROJECT

STATE BNIVERSITY OF N¥W YORK
- URBAN CENTER IN BROCKLYN

PAREIGTPANI "NROLLTNT_IN CCURSES - SUMMER 1969

i - - N’AT‘EE”

Louise Burrow

H i ;l,d red Singleton

Willie Mae Dukes
‘i:_Kaitie Coleman
“Sheryl Faison

Helen Napoleon

Total in Urban Center

Ty

.Washington Coleman

PROGRAM

Secretarial Science

Office Skills
Office Skills

Office Skills

Office Skills
Courses - 7
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COURSE
Creative Writing

Transcription
Stene

Typing
Typing

Typing

Creative Writing

T yping




PARIGIPANI EROLLMENN IN COURSES - SUIMER 1.969

e ke

I.  Project Basic Adult Education Courses

féérena Bullock Basic Reading/Math
fva De Walt = e
:Déifiﬁe Edwards.

Ba;r‘bara Eenﬂérsan :

; ThélfnaLivingstan

arg;ié Me Graék:in,

va McCullough

"’V:‘HEI‘II';[ Smith

i anstbe Morrell

l‘ﬁa rgaret Simmons

i’;{}tildréd Singleton

. ‘Willie Mae Dukes

;;I!farzgatétm(}calézring e e — s e “

Total in Basic Adult Education Ceurse - 13

}; III . Other Sciools

Xyler Barbering School

NANE CIRSE

_White, Joseph ) Barbering

Tetal in Other Schools - 1

@
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Cale ﬁéar of Speeial Activities

Activity
Get Together Nité

To affora the opportunit:y for potential part;ﬂpants to secura
flc lnfarmat;aﬂ about the project-ask guestions su:m;t to

Familv Meeting (Evening)

Get aequa;nhed party for the selected participating families.

aptember 4, 1953 ‘ Familv Méeting (Daﬂ)
onale :
~Seleet memoers to setvg on the planning committee. .

Eptem:ér 15 1958 , Bus Guting~€a§§aut
tationale ‘ _
Relaxed family fun. Exposure to use of a public state facility.

Family Meeting (Eveninjy)

. To compare notes on the experience thus~far. To encourage
cussion of problems that werearising and how to deal with them.

_tLQns batween the races.

eptemver 28, 1958 | Grambliny-Morgan Football Game
ationale » C
:Started as a #ather/Bon activity to encourajge development of
ong relationships. Ended as a family activity. (Many mothers
ted to attend also). : :

Voter Registration (ﬂrbnn Centey)

7Re§istration for parents who were not eligible to vote, because
Erev;aus failure to reqgister, or-had moved etc.

;t@ber 55 lBES : NEY- G;gnts F@thall Clinic
tionale :
... Saturday morning sess;ons with the boys ages 8-14 and N Y.
i nt Faotball players,
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,6bér 11,.1968 Meeting of Planning Committee

To plan and decide on fall activities.

Family Meeting (Evening): Guest
Lecturer From Ihe League af Women
Voters

%Te discuss the datails of the impending electzans. ansver
stlgns, ana instruct as to actual technique in! the voting booth.

iétaber;ZS. lQSSa T Concexrt-Symphony of the New World-
- S N.¥Y.C. Gammunity College

Expasnra of the families to what for some was a néw musical
played by musicians with.whom they could identify.

Halloween Party

Concert-Duke Ellingtan

’Affarded opportunity t@ hear a presentation of :gntemparary

Elc as_an art form. _

—mbgrﬂgl_;Eésf Electric Circus-Neéw York c;ty
o . Comnmunity College

nale :
Expasure to yet another form of music and dance.

?Embéf 16~23-30, 19568 Trips: Brooklyn Children Museum
iExﬁlaratisn of neighborhood educational facility.

_eﬁEEE 22, 19c8 ~ Family Meeting. Feature:
= :  International Smorgasboxd

Dnale
A sharing of cultures_ Each family prepared a special dish.

4?;@@%;”36;l13§8 Concert: African Dance Company
: - of Ghana o

ionale - ! :

- To develop understanding of and appreclatlan for the various

farms of another culture.

170




ERI

1988 Family lae:
Christmis

zupariencs 80 fary anchangs of gif#s;
ashmeats, Family togethexress for a holiday

Christmas sShou=Radio City iusic

avokad élgfbgsl@n on the problems of caildren growing up,
at;an Jap, =2tc. ’

ry lﬂg ;952 Visitors: 3ta%i of Youth In
metion "fvar School Study Program

=

h

Neighoorhood

oz

scussion

pres sntatlcn and discussion of the blaci: auperisnce in
:ﬁma«al xom “Zirica, o th2 current stiuggle for

L R Family ii2eting. Guest shaalers
L znd a Zilm, "Thz Loszrs.™

tionale :

-Speazers from Frpenix-House and Zilm o narcotics. For parents

i nat thair alé shorld te, the availability
and gridarca on how to maike usz of itham.

us f*in: irszum of Watural

frica" o To incxr=zasa undarsiandin
'; *al neritage, by ;g;lsrlng th§ can:ap;s oZ the origin

ica,

Aruitoxt provided by Eic:

Hali, Fila: "vThe Impossitle fears,”

Wy
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uarf ? 169 Theatre: "Land Beyond Thé River!.

A scuthernrufal black commurity attempts to secure funds for a
L,agalnst the threats and intimidations of a hostile white
unity. . Parents drew a parallel with similar experiences today.

ebruary 15, 1969 . Children‘s Theatre: Salzﬁirg
L Marionette Theatre, N.Y.C.
o . Community College.

—1Ghale
. A delight for the zhlldren. but further, to begin to appreciate
artlstry of one of the oldast f@rms of theatre preséﬁtat;gn*

ng puppetry.

h 12, 1969 = -~ .Tripz"Erccklyn Puplic Library -
onale ' ; .
“An introduction to the special programs of the library, and a

JCQEEEPt of the likrary as a community resource.

rch 13, 196G Meeting: Teen Group

ionale

‘Initiated to develop teen interests, discuss their problems,

ist them with homeworlk and expose them to enriching experiernces..

, 2h,1§; 1969 Concert: American Ballet Theatre.
L N.Y.C. Community College
lanalﬁ
Er@aééﬂed the- appreclatlan éf the var;ety of pallet forms.

Afro-American Art Exhiéit%
N.Y.C. Community College

the

Family Meeting: Guest Speakexr
and Film

To observa the anniversary of the daa;h of Dr. Martin Luther

Family Education: Art exhibit- S
Urban Center- - - C e e
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Trip: Lunch and Tour -of the

Community Gallege‘

) " Urban Center Student Meeting
Guast; John O.Killens

Childven's Art Festival-N. {.C.
Commuaity College

‘Special children's £ilms touching upon the interdependence
Concert: Wina iﬁrnz N.Y.C.
Community Collej;

>'ﬁ52 of the performing arts as a vahjcle to reinforce self-~-

}éntlty, and to motivate group to pursue their educational_ goals.

- Meeting- A “Charm” warkah@p
Guest: Mary Gilkson

Continuation of the Children's
Art Festival Series-N.¥Y.C.C.C.

ygffiaial closing of the Family gft’“ﬁhlblt

Ringling Bros. Barnum & Bailey.
~Circus o

nterkst ‘to all members of the Eamlly,

‘E733i‘J 

Hotel Technology Dept. of N.Y.C.




16569 - : o Family Meeting. Feature: Family
- Planning. Guest: Mrg., Evelyn Brown

fncrease families' knowledge and awareness of the 1mpartanca of

vplannlng and to 1nfcrm families of avallaale comnunity oL
scurces,v'

Family HMeeting

:F‘ilm;; "Nothing But A Man"

Teen Club Meeting: Guest-
Tad 3utler '

=TT

Father/Son activity-baseball
at Yanksae Statum

Family Maetingg Film Prasentaﬁién '

Trip: Visit to Chinatown and
- Chinatown Musaum

~Expose families to a different: cultura, and to broaden their
'ltural and educational interests. .

Family Heeting
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RQ 1vltv 7 ?;

Bus Outing-Picnic: Rockland
Lake Stata Park . ;

Meeting: Literary Interest Group.
Film: "y ¢hildhood.

; Df James Baldwin. Further éevelapmént and knowledge of the
DI cantemparazy black writers...

Bowling

&ngeﬂ discussion ground the place of physical eéucatlan in a
: éducatlan progjram.

, - ‘\
— Family Meeting: Léttér writing
_campaign.

4 rltlng of letters to protest the- w1thdxaw§1 of GEO- funﬂsg _
cuss;@n of the right to protest, and the technique of dissent.

Theatre: "South Pacific®
versatility of state park facilities.

Family HHeating: Consumer
Zducation~Guest Speakers

'flnfcrm Parents on how to bz a wise CONSUNer Oy maxlmlzlag
“avallasle income.

Family Meéﬁing: Lejal Service
to the Poor. 3uest Speakers

3ecause of the uneveness of the families”s¢hedules due to

ions, a numder of different activities wera planned from which
L.ection could be made to coincide with the plans of various
1$es, thesa activities ineluded:

Deep Sea F%Shlﬁj

Tour of NaC YW Studios 2 %jfﬁi
Theatre: “Eerémaniés In Dark 0lA4 :
e Ce-Men® . . C I B e f";:"_.\.;‘f

Theatre: "Mhe Man From La Mancha"




‘;?h@at:egyi"aglla Dolly"

Theatre - '*Lgﬁﬁﬁ 2acific”
Q@n&é%t; Ninazsimgne—h

Theatre: "rhe 3reat Vhite Eégefmu
Parents Night
2ntertained their parents.
Family lieeting

i 5

ity to intexsct on an informal basis. P

1959 Parents Night Out

to a night club for dinner and danecing. ? first esxperience

25; 1959 Open House

érfuﬁity.fer parents to discuss their opinions.of. the :projeéct,,
te the final questionnaire and evaluvate the program.

Awards Night

=L —Tz
1le: ‘ ! o .
‘ertificates of recogrition wars presanted to the participating
.es.  This was the culminating activity for this ayele.

ERI

Aruitoxt provided by Eic:




‘Examples of Participants Aided By The Project

f:The C. Family

";féﬁd Nrs. C. are parents of six children. Prior to j@lﬁlng_mmm“

cerempe

;st;:%s;as a stock manager. Mrs. C. was a housewife.

'As hisd self-development educational concentration Mr. C.

—hasé;a retail marketing course at the community college to advance
sélf”énﬁhis‘jab_ Mrs. C. enrolled in thé Préjéct Basic Adult
raucatlan gourse to improve her reading and ;ath skills.

:‘Mr C. shortly determined that his chosen course &éé not
t_he{;eally wanted. In place of this he chose to prepare

@éelf to fulfill a reawakened ambition to become a telephone
gairman, He had previously taken and failed the exam for this.
T;P%ngct counselor gathered information from the telephone

pany as to the areas in which he needed strengthening and

iélépeﬂ a plan of gtudy together with thei%ésic adult education

ﬁcier; The teachér worked on a one~to-one bas;s with Mr. C.

_ncéntratlng in practlcé on the télEPhénE company tests together

’th»ather gimilar materials. Mr. G. passed the exam in Aucgust.

. !
9 and was hired by the telephcne,ccmpany as a repairman in

“In addition to the gains in educatlcnal preparation and

.’ F]

ult;ng empl@yment EPgradlng the parents zlso benefited from
Qject caun@eling serv;ces in handllng their marltal difficulties

érupteﬂ éurlng although these were not related to the

S o
i



ily?s partiéiﬁatian in the prﬁjecté Rs cf ‘the termination of

praject the parents had legally segafated but a change in

#

21r rélatlanship was amparently deVelealng into a new permad of

mrtshlp- Mr. C. thouroughly enj@ys h;s;ﬁew jgb and both parents:
SLQnally visit the project staff_; They arxe enthusiastie over
;ﬂbeneflts which their participation in the project gave them.

and Mes. H,

:er, and Mrs. H. are paﬁents of BIEhildEéﬂ; when joining the
fjgct.Mr_ H. was employed at the Veterans Administration as
'é#thaéist making présthati: devices for disabled veterans, '
- H. was a housewife. VWhen first approachad by project staff

10 outlined the program Mr. H. later related that he couldn't

2lieve that such a comprehensive educational-~cultural enrichment

’vélvemént.was being offered. He was delighted when he confirmed = 7

”

z‘reallty @f thls Qggartunlty anﬂ resalvéd ﬁa make the most of 1tx o

ﬁgcaugé af a tenu@us and 111 defined relationship bétween the

Lévékﬂméﬂt @pe:ated shop where Mr. H. Warked and the private
sector, Mr. H. had been unable to secure the fraining needed to

”Eééncé en his job. The project enabled him to enroll in courses

lin the mechanical technology program at the community college

iich would assist him in reachiﬁg his goal. Mrs H. enrolled in

tﬁé office skills program at the ﬁfbaﬂ center to prepare harself for
rmgiéyméﬁti At the terminétien of the project Mr. H. was continuing
;Hié'saﬁéaling using his G.I. beg;fits. Mrs. H. plans to
ntinue her courses at the urban center in the spfing 1%?@‘termig“,f :



Mr. H. observed early iﬁ the proqgram that if such a project had
been available when he graduated from high sc¢chool he would not
‘ﬁave had much difficulty in settling on a career and wculd have
rbeen better prepared to meet the problems of supporting a family
“today.

 Mrs. S.

VMrs. S. the parent of a pre-school child was employed by the
N.Y.C. Department of Social Services as a counselor in a children§
??enter. She was separated from her husband.

. Mrs. S. had completed 3 years toward her degree when she
iaroppéd out of cbllege years befére. As her self-development
aCOﬁcentrationkin the project she chose to pursue a two Yéér:
:aegree in child care which would beth fulfill her ambition to
lcomplete tﬁe requirements for a degree and sid her in advancing
on her job. Precject staff assisted her in enrolling in an evening
iéourse at the commgféfy college in the fall 1958 term and then in
Vﬁatriculating as a regular student in the day session in the spring

-1969 term. She will complete the requirement~ for her degree in

-June 1970.

Mr. and Mrs. C.

Mr. ahd Mrs. C. were -parents of 5 children. Mrs. C. was.
sémélgyed ;s a clerk in the post office. Mr. C. was unemployed
lgééaﬁse of his health condition and the family income Was
%?gppiemented by public assistance.

Mrs. C. had ended her college education after completing 5
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semesters toward her degree. Az ﬁé?géélfﬂéQVﬁlﬂpmﬁﬂE concentration
‘in the project she chose to pursue a two year deqree in ¢hild Care
at the community college which would prepare her for working

in that area. Mr. C. enrolled in the IBM course at the urban
center. However because of his health he was unable to complete
it. He Partigipateﬂ enthusiastically in the project book review
interest group and in various other field trips.

Project staff assisted Mrs. C. in enrolling in an evening
course at the community eollege in the fall 1968 term and then in
:matriculatinq as a full time day student in the Spring 1959 term.
Sherwill complete the requirements for her 2 year degree in February
1970.
;?rs.:ﬁf

Mrs. H. the mother of two pre-school ag@%childfén was
lségarated from her husbané‘and receiving public assistance when
iéhé joined the project. Although she had wcarned -her high school
{iipléma a few years back she had not planned any further educat .
gfér hersel€.

She chose a secretarial science course at the urban center
‘as her self-development concentration and did very well in this.

‘As a result she was hired by the Bankers Trust Co, as a typist

‘and is now supporting her family without public assistance. She
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Mr. and MréﬁrEi

Mr. and Mrs. B. are parents of two children. When they
joined the project, Mr. B. was a bus driver for rhe N.Y.C. Transit
éuthgrity and Mrs. B. was a housewife

Mrs. B. had becn out of school for several years. . She had
;Eémﬁlétéd most of the requirements for a high school diploma but
failed a part of the regents examination As a result she becane
disillusioned and gave up the idea of getting her diploma. As
her seilf-development concentration in the project Mrs B.chose

a program in sgcretarial science at the urban center. Mr. B.
was unéble to take any courscs because of his varying vorking
“hours.

Mrs. B maiﬁtaineﬂ a stréight "A" average in her courses at
~the urban center and every instructor recommended her for the college
¥adaptér program. Projett staff assisted Mrs. B. in preparing for
thé high school equivalency exam which she passed. Not satisfied
?with_an equivalency diploma Mrs. B. arranged to take that part of
‘the regents examination whicthEé had Ffailed years before and passed
?iti éhe was awarded her regular high school diploma. M

Mrs. B. accompanied other project participants and staff to
fthe nationwide project conference in Los Angoles. Aé part of
iégr presantéti@n she told the audience what she was able to
éééémplisﬁ in the project and expressed her gratefulness for the
%fgentle push”" which motivated hérité_pick up whérﬁishe left off. -

 'Mrs.7B_ has since been hired as the seccretary to the adminis-
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étratcr of ihe Family Education Program-and pians to pursue a college

Mrs. C. who is the mother of six children emigrated to New
f York from France seven ynars agé_ She was scparated from her
;husbandg

On Foininyg the ﬁr@jéct Mrs. C. showed a wecak sclf-cstimate
of her é@tential for success in any chosen condeavor. Her
unfamiliarity with the city was seen in the fact that althouch
she resided in Brecoklyn she had never becen to Manhattan alone.
‘Tﬁé aims of the project to provide familice with educational
'ﬁraining plus breoad activity coxperiences coincided with her own

desire to increase her cxposure to this culture and to gain a

skill.
Participating in the preject brought her in touch with the

city, its resources and helped her in learning o make usc of

A b

i

Aghese.t

-

In her courscwork she chose to Prgﬁérg hersclf to become a |
;ﬁiaiinqual (French-English)secrotary. She passed her urban center
fégurSEE with high evaluations and plans to return in the soring
£§f"197@»f©frfurthar study.

James D.

James D. was 15 years old and one of 3 children when his

family joinecd the project. He was in an under achiever CRMD

clags at school and presenting a serious discipline problem. As




the family parsuicipated in the project cortain changes began to
evidence themselves in the houschold. famés saw his mother become
actively involved in going back to school at a tremendous sacrifice
ﬁc herself. He saw his father, a non-reader move from a position
of hostile acquiesence to actual participation. in the project by
taking the adult basic education course in reading.

James could not read and refused to make any effort to learn.

- becamn clear, as when he could

When the reality of hi
jngtvgét a job, he would sink . -.> depressions and not do anything
for days Extensive counscling began for this youngster by

helpiﬂg him to gain iﬁsighﬁ into his motives fér allgwingvhimself

to be a failure. His parents, particulary his father were encourag of

to take more of an interest in their child's @ragféss in schosl.

When his father began to lcarn there was an incentive for James
et 2

to learn. James' dis&ipliég:prgblem ceased when he hagan his
Kéartiei§ati@n in the prcﬁéégAtéen ¢group program. Here he was
given tasks in which the fear of failufe was IETé?éﬂ and he could
féﬁccéea; His self confidence graw. In June he brought home a
:feﬁert card he was not ashamed to show to his parcnts.

The project enrolled him in n special reading course during

ﬁhé summer to further help him t bolster the gains he had made

a

Jring the school year.

Joyce B. one of 10 children was 15 ygafs'élﬁ when her family

jéined the project. Staff learned that she had been absent from

IToxt Provided by ERI



achool since the beginning of the school term. Her mother who
was doing well in her cwn selfsievelameﬂt courses at th=z urban
center was ineffectual where discipline of her children was con-
cerned.

The project counselor saw potential in her which was not
being developed. Discussions with the school resulted in their
recognizing their responsibility in following up Joyce's excessive
absences. The school agreed to accept Joyce in their College
_Eéuﬁd program on Prgbati@;i In Juﬁerlgﬁi she successfully com-
pPleted her ccourse of study. She now has a renewed interest in

continuing her schsoling and her confidence in her abilities

has been reawakened.




E

Parent Comments Or Proiect Benefits

" (The) Family Eéucaticﬂ Pr@ée:t has proven itself teo be cne of

the most beneficial programs in this commuaity. This program

has made many people aware of the impcrtance of educaticn, &lso
that education comes in many forms. In a structured classroom

Aas well as participation in the many activities that surround us."

Pr@é?er Alexander

"The fact that the children were able to participate in %Eﬁy of

O

RIC.

life and people around

the acﬁi&itiéé I ferl was a lesson in motivation for them. To
see parents old and young alike happy and enjoying the cowortunity
to gain more knowledge can only help rot hinder any young
developing mind”. Amy Alexander

"The entire program tas been of great value to me. My outlook on

It has given me canfidence

in what I can do". Louise Burrow

"I have enjoyed the program very much and T have been on the other
side of town and expericnced things I ray never have, had it o-.%
been for this program,. (The wife go*3 more helo than the hushand)
The husbkand should receive a little more attﬁﬁﬁiﬁﬁ than he has

in- the past". Tyfaﬁé Faison

'This program has made me realize that I ca= and will do botter.

T A B T e [— S T B TP VY e
It has made meo want to live I have never Leen zo alive Lefore,

o , L/ . - . - ] ]
but its over and I'm alone »nee azain., 1'll never as leng as |
live fcrget the wonderful ~xueriencrs I have had with this proaram,

aﬁd I 11 aiwa ays hold on to its memory"”. Sherrel Faison

Aruitoxt provided by Eic:



"This program has helped me by helping my wife. Now she is working,
-and very happy, and I am happy because we are able to do some of
the things that we have always wanted to do with her working and

I am.morking. We have a “.ture, we can make plans”. Joe Harris

"I have been in this project a year and brcause of it I have a
Job making a pretty good salary. I feel that withoot attending

&the urban center and belenging tn this oroject I would not have
been able to do this. Everymsn- working in the project has been
kind, understanding and interested in me and my gaéls in life".
‘Barbara Henderson

“it has helped us in many ways We have gone places that we have

never gone before and seen things that we never saw before, I

have leauned many things that I didn't know before. Ue enjoy~d
the many guest speakers and this has helped us. The project
s Lelped my family and I a lot"., ratic Coleman

= -

I am halfway {hrouch a tywing and a book¥eeping course that I
think arc going to do a lot for me in the future. I passed my

high school ecuivalency test with a high score. I've started to

paint and draw again, someothing I hadn't done since I dropped out

of school. I have met more neople with interests parallel to mine

oy,

than I have known all my life. I attended many =vents that [ have

often wanted to attend but somehow never got around to. All in
éll I would gay the project has had a most profound effect on my

personal life and my esteem of mysclf”. Martha Dukes
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Final Report
OFFICE OF ECONOMIC OPPORTUNITY Project Number:
COMMUNITY ACTION PROGRAM ’
RESEARCH AND NDFMONSTRATION DIVISION 8119 A/S5. .
PROJECT PROFILE

ninistrative Information System Data for the R&D Master Compendi '
-Additional Svace, if Needed for Responses, Provised on Page 5--

~ GRANTEE/CONTRACTOR : _STATE UNIVERSITY OF NEW YORK

i, M ABBREVIATION: _/ /[ [/ /. /[ [/ [/ [/ [/ _/ /(15 1etters or les

%ﬁ—’aaﬁggaai;qs

 STREET ADEEESSS_iw,_3_?HUE;§WiiER35q57

" CITY: ALBANY ~~ STATE:_____ N.Y. _____ZIP CODE:__12201L

- AREA CODE:_518 TELEPHONE: GL7-6056 ______ OFO RRGION:__

- PROJECT DIRECTOR: __ DR. JAMES SMOOT

DELEGATE AGENCY (if any): e . e -
'STREET ADDRESS:___ o _ , _ _ -

QITYs____ STATE:___________ ZIP CODE:

_AREA CODE:_____ TELEPHONE: - 0OFEO REGION__

DELEGATE  AGENCY PROJECT DIRECTOR: __

PREJECT EESCRIPTIGN (té be reprinted in a publlcat;gn ﬂescrlblng alj
&D funded projects) (200 words or lesa): =
Q uppcrteﬂ a cooperative program involving the State Univers;ty
[Cw . the New York c:ltylt;‘gammun;ty College, thefu‘rban Center——




D PROJECT PROFILE ruge 2 -
ﬂlhlStIéthF Information _System_ Data for R&D Master Commendium

PROJECT DESCRIPTION (Cont'd.):
In Brooklyn which the college administers uﬁd?r contract with SUNY.

and the Head Start program. The project is designed for families
with children in the Head Start progrzm in the poverty neighborhood
served by the center which previously provided programs primarily
for young people without opportunity to enter college. The OEO-
funded program included family activities which were both educa-
tional and recreational, and individually tailored programs for

the adults in basic and vocational education community services.
counseling and remediation. ARJults were placed in on-going prograrn.
at the center and the college wharever possible, or in newly
organized programs as needed. The two-fold purpose of the project
is to reinforce the p.ositive outcomes of the Head Start program
while helping parents of Head Start children to become more effec-
tive in their several adult rcles. -

. TYPE OF PROJECT (Check appropriate box):

/7  RESEARCH /77 DEMONSTRATION /7 TRAINING

ETﬁUCTIDNS- IF PROJECT WAS DEMGNSTRATION OR TRAINING, ANSWER ITEMS 7
- 11; IF PROJECT WAS RESEARCH ONLY, OMIT ITEMS 7 - 11 AND GO TO PAGR ¢

TARGET GROUP SERVED BY THIS PROJECT:

-a) Give Mumber of Persons Actually Served by This Project (to dater.
if project is currently in operation with R&D funds) e

Number of Males 1l2 Number of Females_128  TOTAL: 240

b)check Age Croup Served by This Project:
gj}? Pre-School {;?f Echool Age /F7 Young Adults
(Up to &6 Years) (6.1 - 16 years) (16.1 - 25 years)

/=77 Adults /=77 Older Persons
(25.1 ~ 55 years ’ (55.1 years and older)

) Give Ethnic Breakdown of Project Part;caﬁants-

/7 Mexican-American %
/x/ Negro_99.5 %

j%l /7 Puerto. ngan, %
192




%D PROJECT PROFILE Page 2
Ininistrative Information System Data foxr R&D Master Compendium

J

TARGET GROUP SERVFD BY THIS PROJFCT (Con't):

Indian (Off-Reservation) % /f,? Whitegégﬁ%

% 7 e %
(Ident ify Other)

AR\

- d) Check, if Avplicable., or Identify Other Group:

. c

/7 Appalachian Poor /7 Migrant /7
(Tﬂﬂntlfy chor)

"NEW CAREFRS" COMPONENTS IN THIS PROJECT (Indicatc with a checlmsr
if any of the following ‘components were used in this Grant/Contrea:

/"7 Community Aides Murses Aides

Neighboxhood Survey

/7 Congumer Fducation
Specialists

Specialists

- 7/ Foster Grandparents Police Aides

Toacher Aides

L7

L7
/7 Home Health Aiﬁgs /~ 7 Social Service Aides
/~7" Homemaker Aidcs /7

/7 Leagal Aides i
' (Pescribe Other)

EDNGEFSSIDHAL DTSTRICT INFDRMATIDN,

‘a) List State (or States) This Project Served: M Y,

" b) If Oaly Onc U. §, Congressional District "as Served by Thi

@ |

Project, List the State and the District Numbers:

State: ____N.¥. ______ District wumbers___

...@) List U, 8, Members of é@ngrass (by State) ¥Yho Would be

Interested in Receiving Information on This Project:

+ Member State Mcmberxr State

.- Chisholm MY, Goodell N Y.

Williams _NMJ. ___ Javits ____  ___NY

Powell - N.Y. e



xD PROJECT PROFILE Page 4
Iministrative Information System Data foxr R&D Master Comprndium

3, PROGRAM EVALUATION AMD/OR PROGRAM MONITORING AND TRCHNICAL
© ASSISTANCE:

a) If your Project Prrformed R&D Thixd Party Fvaluations (and your
f£irm was hired directly by OFO to assess the vorformance of R&D
projects), give Name and Location of R&D Project (g8) Evaluated:

b) If your Project Performed Monitoring and Technical Agsistance
Functions (and your firm was hired directly by OEO as a tech—~

nical advisor to R&D projects)., give Mame and Location of R&D
Project (8) Monitored:

t,  GRANTEE/CONTRACTOR REPORTS:

a) Below List Progress Reports

D) Give Name of Person to Wi
Sumitted to R&D:

Reports Were Sent:

DIRECTOR - CAP

ffPr@gress " Date Progress Date
Report Number =~~~ Submitted _ Report Number Submitted

o i
N ] _
. I
i i o

.. ©) Has Your Project Submitted a Final Report: 7—7 Yes /7 No
~ - d) If Yes, Give Name of Person(s) to Whom the Final Reporxrt Was Sc




Page 5
D PROJECT PROFILE
ninistrative Information System Data for R&D Master Compendium

AUDIT RFPORTS :
a) Did Your Project Have Audit Reviews: /7 yes /27 No

1) Give Date Accounting System Survey Was Performed:_

and Auditor's Name:

2) Give Date Last Yearly Audit Was Performed: ) e
and Auditor's Name: _

. OTHER FUNDING SOURCES (If this project was continued under other
~ funds, after termination of R&D funds. please state source ~-
thim i3 a key factor in weighing the effectiveness of R&D funds) :

The State University of New York provided budget support for the
project for the period 9/69 = 6/70.

y»gmﬂigag_a;—.—_ggqgﬁsgg—;;‘qﬂ_agn—gaqu_g_

¥ THIS SPACE, IF SPACES PROVIDED ABOVE WERE NOT ADFQUATE FOR RESPONSFY
lLve Page and Item Number
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) PROJECT PROFILE Fage 6
PROJECT STAFFING AND SALARIES:
a) Professional Staff: (If More Space is Recuired Insert New Sheet

Position Title  Name Annual Salary

_Board Chajrman _ KXRKXKKINKKK

Executive Director | 1l 8

Project Director | Mr, Vexnon Charms | §$18,400

J Einancial Officer | e e

Agst. Proj. Dix. | Mrs. Bobbye Butts $14,700

i . ot v . it

_Community Iiason | - Mr. Robert Moss $11,300

~Counselor | Miss Sondra Braun [ § 9,600

Curriculum Designex/ Mr. william Farrow $11.00 hr.
Teacher | I , e

|
Nty e S S e

b) Non-Professional Staff: (If More Space is Required Insert New o

Position Tdtle ~ ~~ Name . Annual 9alacy

_Mrs. Helen Jennings _$5,200

_Educational Asst.

_Bducational Asst. | Mrs Rosetta McLaughlin | $5,200

Educational Asst. | Mrs. Bernice Lovette __§5.200

,,'E:ducatignal Asst. | Mrs Yvonne Taitt ' 1 §5,200

_Secretary _Miss Sandra Atwell | $6,500

Typist | Miss Evelyn Jones | $5,300
s

—_— A S ——— - -

c) : Number of Volunteer Staff: 0  Partetime __ O Full-time
_d) Was Project Staffed as Proposed: /x / Yes [~ 7 No
. e) What Staffing Changes Would You Recommend, If a Similar Projec’

" Were to be Done Elsewhere:
SR . 10A




D PROJECT PROFILE Page 6a
PROJECT STAFFING AND SALARIFRS:
a)n Profassional Staff Cont'd:

Mame _ Annual Salary

Position Title

Teacher  _ IMiss Joyce Rartz ] 59,600

Resecacher p/t | Me. Michael Phillips | $8.00/hz.

Agst. Reseacher p/t | Mra. Rosalind Zitner | $5.00/hr.

Admin. Asst,/Dookkeeper |Mr, Paul Givins 1 ¢8,600




FECT PROF ILE Page 7

LUCTURE OF ORGAMIZATION:
Is Your Corporation Profit__ or Non-Profit__
When Was the Corporation Formed: (Date)__

xl"(

Why Was the Corporation Formed: (See Example)

[ERENEIE! A group of 800 poor farmers, primarily Negro, living
in 10 Black Belt counties of Alabama, organized a cooperative
for the ypurposes of upgrading farming skills, converting their
crops from cotton to more profitable truck farm vegetable, and
developing their own supply and marketing system in order to
create a hreater economic base. Once the economic base of the
farm economy was raised, the project would expand into non-
farm activities which, coupled with the farm cooperative, would
provide options for the farmers to remain in the rural area ani
make an above poverty wage. Thus, the farmers would not be
forced to migrate to the cities.) =

't has been postulated that increasing educational opportunitics
1id in the battle to end the cycle of poverty. This project
:signed to demonstrate the feasibility of using the SUNY Urban

* in Er@atlyn and the N.Y.C. Community College facilities and
‘ces in motivating adults in 50 families on the poverty line
 in ghetto areas to upgrade their education, and all members

v family to participate in a variety of culturally and

.ionally enriching activities. The demonstration would also
iine the effects of this envolvement on the' children, particu-
of Head Start age, caused by their parents' renewed participati’
\cational pursuits. Participants would benefit directly from
rquistion of job skills leading to placement in employment or
ling theixr job level. Other benefits would be broad educational
‘ement or motivation to acguire further cducation, as well as
ment from participation in cultural-educational activities.

‘he project had demonstrated the feasibility of this program

1d be offered to the community utilizing the basic approaches
'thods devalﬂpeﬁ in the demonstration.

QUE FEATURES OF THIS PROJECT (What was unique about your
posal that justified funding by CAP/Research and Demonstration)

monstration of the effect of the family centered approach to
ucation on children in the Head Start Program.
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. BCT ) Page B
) PROJECT PROFILE age

METHODOLOGY

a) Summarize How Project Was Propnsed to be Implemented:

OEO would support a ég@perative program invclving the State

University of New Yoxk, The New York City Community College and

the SUNY Urban Center in Brooklyn, The program would reinforce

the poaitive outcomes of the Head Start rrogram while helping

parents of Head Start children to become more effective in their
~ several adult roles.

Fifty families on the poverty line living in the ghetto area

- and with at least one child currently enrolled in the Head Start
program would be recruited. Parents would contract to enroll

in one or more self-development activity or course of their own
choosing at the urban center, the community college or another

- 8chool in the area. The content of the self-development activity

. would upgrade their education generally for their own satisfaction

- in broadening their kngwlgﬂgép or in mecquiring a job oriented

- 8kill or aiding them in acqu;ring a certificate, diploma or degroc

Whole families would participate in cultural-educational activitic:
. decided on by the parent group which would include trips to center:
. of culture in the community and seminars and woxkshops on various
~topics contributing to eSSEHtlalE and dynamics of famliy living .

 Four para—prgfessianal Educational Agsistants wvho were parents
from the same ghetto area would be recruited and trained to

- a8sist in recruiting and servicing the families. Together with
project professional counseling and social service staff they
“would assist the parents in selecting courses and activities
~and to deal with whatever problems that arose which inhibited

- their participation in the project.

fResearéh'tcéis Wﬂblﬂrbé designed to measure the various effects

Enf the project on the individuals in the families and findinga
.would be made as a result of this research.
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PROJECT PROF ILE Pagée 9

METHODOLOGY (Ceont'd.):

b) Summarize How Project Was Implemented:

OEO supported a cooperative program involving the State Universit:
© of New York, the New York City Community College and the SUNY
- Urban Centex in Brooklyn.

- An average of forty families on the poverty line living in the
-ghetto area and with at least one child currently enrolled in
the Head Start program participated in the program. Parents
- contracted to enroll in one or more self-development activity or
course of their own choosing at the urban center, the community
college or other school in the area. The self-development courses
in which paxents enrolled either broadened their knowledge for
'their own satisfaction, prepared them in acguiring a job
oriented gkill or aided them in eaxrning credits toward or receivir
a certificate, diploma or degree.

Whole families participated in cultural-educational activities
‘decided on by the parents together with staff cooperation which
~ included tzips tm centers of culture in the community and

- seminars amd workshops on vardous topics contributing to the
“understanding  of.the essentials and dynamics of family living.

Four para-professional aides who were parents from the same
~ghetto area were recruited and trained to assist in recruiting
~and servicing the families. Together with project professional
~ counseling and social service staff they assisted the parents
" in selecting and carrying through on courses and activities and
in dealing with whatever problems arose which inhibited their

participation in the project.

. Research tools were designed £o measure the various effects of
~the project on the individuals in the families and findings
- wexre made as a result of this research.
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m PROJECT PROFILE Page 10
). RESULTS AND FINDINGS :

a) Summarize Results. and FPindings. Including Internal Evaluation
and Place an (*) Before Unanticipated Findings:

.« Provision ef a program offering courses to adults and cultural-

: ecucatienal activities fer the whole family proveé to be a
viable vehicle for delivering education to families living on
the pcverty lLﬂE in ghetto areas.

+ & significant proportion of the parents successfully participated

: in a variety of ecucational courses after having been away from
school for as many as fifteen years. A few paren's excelled

 in these courses and were recommended by their iustructors for

< - college level work.

+  *Although job training was not a specific cbjective of the

- 'project an unexpectedly large proportion of parents chose skills
training as their objective. As of the end of the cycle almost
‘one third of the parents had secured-employment utilizing skills
training gained while in the project. The parents who are

-. continuing in courses preparing themselves for employment or
upgrading on their jobs will increase thos prepﬁrtleﬁ awan
“further.

. Althcugh, the measured effeGt of the project cn the changes in
.- parents attitudes was slight, staff cbserved significant in-
creases in individual self-confidence, imprcved appearance and
.. imp oved functioning in the family which was Cirectly attrlbutablc ‘
“to the family's participaticn in the project.

. A significant proportion of families participated in a variety
.. of cultural~educaticnal activities which effectively enhanced:

o their learning experience for them. Program activities proved
. to be a valuable stimulus to parents continuing in their course-
- work abjectlves

%;Heaé Start chiléren whose parents were in the project made
*.measurable progress during the time that their family wag in
- the program. These children PEGQIESSE§ at a faster rate as

- compared with thé national ncrms used iun evaluation Head Start
w‘praqress.'

ifjn spite of the delayed funding and initiation of the. project,
'tha operational pr@blems grﬁW;ng out.of the poor physical
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- RESULTS AND FINDINGS: (Cent'd)

facllitlas and equipment, sporadic provision of funds for program
activities and the misunderstandings as %0 the duration and source
of fundings supports, the project effectiwely conducted the
.. program in accordance with the design and goals set forth. Within
the limits of the project resources and abilities, participants
received the educational and training benefits as well as the
enriching participation in family centered activities, continnatio
-“of the program and its regllaatlcﬁ at other cemmunity colleges
is. recommended. g

b) Summarize Dperat;@ﬁal problems Encountered:

Delay tn the delivery of OEO funds to the granﬁee caused problems
in spending funds for program needs. A& a result program planning

..was disrupted and staff and participant meorale was damaged.

. Restrictions and limitations placed on use of funds at the site
_hampered program planning and operations.

Inadeguate provision of eguipment and supplies hampered day to day
_ Operations.

. Inadequate office furniture and facilities and periodic breakdowns
- in essential building services plagued the project and hampered«
~ operations

“ Insufficient budget provision for courses to be purchased damaged
_ participant and staff morale.

Uhcléar understandings as to the relative regsponsibilities of OEO
“and the grantee for continuing funding cf the project caused early
_tmrmination before the three year demonstration was completed.

- This damaged staff and participant morale and caused further
fiéistrust in the community of OEO programs.

Dnavallablllty of community college courses to participants because

-+of preconditions to enrolling in these 1lm1teé this as a resource
. to the project.
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qSTRUCTIQNSE IF PROJECT WAS DEMONSTRATION. OR TRAINING, ANSWER ITEM 21
P PROJECT WAS RESEARCH DNLY, OMIT ITEM 21 AND GO TD ITEM 22

L. TYPE OF FACILITIES USED TO CARRY-OUT PROJECT (Add descrlptlan
where needed): )

/_ / Community:

/—7 School: -

/X7 Classrooms and /7 Playground
/7 Church: Meeting Rooms

/7 Recreation Center Playground

/{7 Recreation Center /7 Playground

/7 Industrial Facility_ . ___ e

/7 Rented Office or puilding

/7 Organization or Club Facility

/7 Private Home___ . e

(Describe)

a) Was This Facility Segwregated Prior to Project's Inception:
L7 ves /X7 No
b) List by Name Innovativs Materials, Tests and/or Hardware
Used in Project (e.g.., AButo-Tutor teaching wachines, Sony

videocorders, Bender-Gestalt psychological tests):

Sony Videccordexs

... IMPACT OF PROJECT:

- a) Has the Project or Its Findings and/or Results Had an Impact
on Policy Direction and/or Planning at the Local Level:s

/X 7 Yes /7 Yo

If Yes, Please Explaing Local Community Cpllege and SUNY

of ) raject after feaaral suppart enced Ssgtember. lSEE.Vi:_
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2, IMPACT OF PROJECT (Cont'd): |

b) Has the Project or Its Findings andAor Results Had an Impact
on Fnlicy birection and/or Planning at the County Level:

— _ i = = - s
= = e et e S e T e e AT o S = =
- e mrm i Rtiimen o F s s T e« A SR Fas T ¢ I TR T S E ——— =

c) Has the Project or Its Findings andsor Resvlts Had an Impact
on Policy Direction and/or Planning at the State Level:

/T Yes [ 7 Vo

If Yes, Please Ez;g:léin: The State University of New Yoxlk

provided funds on an interim basis to support the program at

a veduced size until the State Legislature appropriates funds

H

on a countinuing basis. o

b
e w

- == e - = e P e e et - o 25

d) Has the Project or Its Findings andror Resuylts Had an Impact
on Policy Direction and/or Plsnning at the Fedexal Zevel:

,L___ R LT es (%7 No -

If Ye , Please Explain:______ . o

e P o S e T e

e




AN U‘R”‘AI\T G_,EE E';ZR EA LY ROUCANE 0N - PRCZ‘JK,.UI

P;mpcsal for a Cypone 1at lve P:ra,j;rar-r. Involving : :
Tha Sta-t:e ’ﬂnlwersrby of Eew- York, Cowmunity Colleres and Urban Cent ars
‘ in New York Ci-ty w::!:h thes Lssistance of the
ftead Start Program and the
Humaﬂ Resources Adininistration

{=] asa Joint urdertaking of the Stite Universit 3 of New York and comme

anity ééll%géz ira Manhattan and Brooklyn, will exzand their sexvices to

%he:;#ibaﬂ poors, £rom présentgly avaidable Pasic and vocational educ:atiénv
’;)I‘t}gl‘gms to fanly-certered prograns ifch:ZLViﬁg paxents, the;r children
l}fHesd Starb ancE other speciak programs; —and on som.e r:zcc:as;mns teaehers,
inr--w‘bat-h. ind ivi dval and fanily leazning experieres désign‘ed to increase’
hepgrs onal effectiveness of adults arid to promote the intellectual de-

faLﬂgmgxrb of the children,

Tt will be demonstrated that the involvenent of Head Start children,

~1b11r;gs a:f;d thedr parents dn )rograms as fanilies will Dl"i"dllc-e anci-

*lafy Iénefits to the entire families who JaftLﬁllpét§- The mDS't im-
nrt;'anet; of these As the expected fnprovement in the pirenb-child
élsjtiénzhij;: Inwhich the parent who is himself a Dopifide student

assEsts the ¢hild as anactive Jdeamer. T ho assistance may be in (a)

Ealaflt;mg activit ies which will cont ribute tothe child's development,
Cb) hglpj;ng the child Eto articulate the lesrning value of activities
imri#hiéh they engage, and (c) helping the <hild to value the puzsuit
ﬁav’i‘eazﬂlﬂg; Exarmples of firsct benelits 4o st s as students are

L3t é’iré;:y (ér— impro-verment of basic skills) , Vocat-loraal skill development ,
a;é”fjujéitiﬂﬂ of Torpe improvenent skills and ai;:il:;ty to be a more intéilia-‘

gent consume r of ¢ redit and g oods,




ERI

oA

'lleL pmgrams w111 be off:red st the Urban Centerxs to fam;lj_es as
3 and t@ saults in nsgcj of ! asiecy vogational, Earantal,‘ civic,
"gﬁsmmér-g or other adult education, Families will in a scnse enter
:a"a contrar:t with the Urban Center to undertake a program of ec:]u—
catmnal services and' experiences, at no cost to the family and with
fe;:n,_mbpirsemeﬁt for some expenses, At least 25 and a maximum of 50
famL;es wiﬁh-chﬂéreﬂ in Head :?zart.l programs will partficiéate at each

Urban Cent ers

Eac:kgfrcund of the UrEan ng’hars. In 1966 the State Un:.varsrby of hew

Icrk establ;sheé four Urban Centers with the caaperat.lmn of locally -
a’dm.iﬁistéred community colleges, Two of these centers are located in
ma;;or' pcverby’ areas in Hew York City, A center in Harlenm 15 associated

,, w;x.th the Eurnugh of Manhattan Community GDllEFei The other center is
’lccatéd in the Bedford-Stuyvesant section of Brooklyn and is operated
,iﬁ‘:ca@peratiﬂn with the New York City Community Cc:ll%ga. ‘J;‘wa centers

' arél’xiscated jri upstate cities. During the first year of ngératian_,
pI"lDI"lty was given to programmin_ that served the needs of young

paaplé TIOW w;thc:ut. apprepriate opportunity for college. Facilities
:were rented and rencvaﬁed equipnent was installed, stalf was recruited,
ra‘nd small groups of students were enrolled in occupational and related .

‘pasic édacati@n programs,

The Génters might be deseribed as a "college within a colleses" Though
":‘;j;r;t-_ matriculated in degree programs, the students have most of the
nts and pr‘ivilegas of deé;rcze students on the main campuses. The
lCéﬁt;‘ef:s,_ng‘a conceived as a possible avenue for taking Comnunity-

iillégéf‘éducatigﬁ to people in tlhie major poverty neighberhoods who are

Aruitoxt provided by Eic:
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Likélf to see themselves in their role of a C@ilEgE student without

g lécal~availabi;ity of such a "nakf-way" center. The Centers did
;fﬁeét the Qépasiti@n which had been expressed to the opening of
lt;ﬁguld undaﬁbtédly*bs a segregated community college in the.pﬁverty
.ghborhoods , which rééidénts feardd would also be a2 second-rate in-
;%atioﬁ. 3ince they are tlEﬂ to existing cammunltv'colle ;es with

d réputatanS; the Centers are seecn as a needed service to poor

gle in their own neighborhoods, where they may be introduced to
:Extansiv&uprégram of public higher education available to them in
City and State atllarge. Ihe Centors are funded by the State
versity of New York and supervised by sﬁyg staff, as are the comm—
;y'célleges.r The State‘incrgasaé its fiscal support of the Centers
their second year of operation and there is every expectation that
Centers will serve their intended function of bringing more educa-
1al opportunities’to the people living in poverty in the large citiesa
'Caﬁﬁéfé, then, are an atbtempt to elaborate the concept that equality
spportunity in education does not really éiist as long as the indi=-

Lél‘is'nat personally-aware of its availability, They are designed

ake education to those who need it but who must be helped to ‘per- ~ =
e themselves as potential participants in continuing education,

Pfogasai- A necessary next step at the Centers is to engage

e famlllas in the pracass of sensitizing their children to the
lability of educatlmn_atﬂg;l levels and, in so doing, helping them
ccept the reality of aspiring to unlimited educational appéftunity.
zar opportunity and the essential framswork for undartakiﬂé'the

>sed family education project is seen in the Centers' intended

1sion into the pregrsms to serve adults who may hava terminated
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ﬁheiriedueéticﬂ some years azo. In effect, the Urban Centers are
::bElﬁg prépased as Staglng areas for promoting adult paftlclpatlan
i am@ng the pacr in higher educatlan . The expanded adult programming
ll be used as levera:e in introducing entire families now in pov-
Left& Yo new and sharper views toward education which should increase

zthe;r motivation to seek continuing educe tlanal npp@rtunlby.

fi%ﬁtative agreement has been réacheé on the part of several key

sléeal agencies in New York City to cooperate in the proposedfamily

;édﬁcatiaﬁ project, as a result cf a meeting iﬁvalving representatives

: ;éf.ﬁhe Human Resources Administration and the EeaqvStgrt program,
{I};ggeihef‘with central staff from the Stste Upivergity of New York,

iitﬁevlgesl community colleges, and the Urban Centers. Additional - .
B}ﬁgetiﬂgs will be hgld 88 advanced plamning leadirig to funding takes

Efplage. The prﬁje&t will be limited to families of Head Start. child-

igfsn in the neigﬁb@rhcads of the presemt Urban Canters. Hawever, the

proﬂram is SXDEGtSd to be aporopriated for other ccnmunlty cnlleges

1th present, and projected urban centers in Hew York State and e]se-

{;wheré.

»;Thé Work Program: The project will act;vely involve a sample of from
;iED to 100 familiss of children who ars enrsllad in Head Start pramfims
E%in twa New York Clty'ne;ghbarhacds in which Urban Centers are lacatgé

é;A minimum of 2% famllzes will be the target for recruiting for each

:?Qenter. With the approvel of Head Start officiels, families will be

:sﬁtactﬁd by project personnel to ascertain their interest in parti-

:ipgting in the projected program. The sample of families who become

'*;‘;E(Q7?;. ;nglw;: 




. New York City = §

‘1 §aiticigants is not randomly selected among the poor in the two
;:.ﬁéighbarho@ds, for sslection is limited to Head StaE§ fami1ieS first
?f:éf all, and then to families with the necessory motivetion and 1life
i”styla wh;ch mcke it feasible for them to undertzke a sustalned gduca~ "
? tional Eff@rt as a family unit. 'Tha feasibility of broad famlly
fiypa:tlclpatlon in the oroject is a necessary operating ;ssumgt;cn,
;fsugpertéd by the opinions of Head Start personnel and -others, b&p one

- Which will be tested in the course of the project.

iffﬁssg_l %—’PFDQEGE staff will prepare resters of families in thé
E”neighb@fh@ads‘gf the Urban Centers who have children in Head Start’
t §ragrsms (and other specieal programs at the pre-school and elementary
blaésvelsij if necessary). Assistance from Head Stert and community
{ §gEncy persannél, church lesders, and school staff will te needad at

1 this point, ILists will be Scréﬁnéd in an attempt to Eet families

?;WJth.EufilCléﬂt stab:lity to maké their participation in a family
;séucatieﬂ program appear fessible. Preference will be givan to
:ffémiliés with an adult head of household, the mother (or other adult
j;lﬂ this recle), and, in addltlam to the Head Start child, a2t least
7:ana other dependent child. A balance will be sought between two
:types of families, naﬂgly, young parants with two or mecre ohildren
i;i‘.tat. the elcmenﬁary scheol level and below and "aléer) parents w1th
iat lcast one chlld at the high schocl level. Fawuly characteristics
;Sata will be obtained frém school and agency records, supplemented
fﬁy’firgt—hand knowledge for use in compiling rosters of potential
fp;ftieipants during the first phase.

aAtfthe same time, 2 group of eight adults who are poor by OEO standards -
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“and, whé-residg in the target neighborhoods will be yacruited and

tra;neé by project staff as community service aides for the family
) adugsﬁim program. They will constitube the primary actien group in
cgmﬂaatiég families on resters of patentialﬂpartiﬁipaﬂts in Phase 2
lfé:y’"‘bhe programs to be offered in Phose 3, Trainees are expected to
aQEE”parEﬂts with children in ghetto schools who are elready active in

wschaal—camﬁurity ﬁfféirs and who avidénce'spma ability,ﬁg»:é;gte”ta,lh,w

thELr peers in the community. ‘Bﬁéy will be traimad to give information

'to potential participants and to interview, observe, and record infor-
?;’mﬁﬁlﬂﬁ they elicit in home visits and small group meetlngs of parents,
9»311 under the supervision of professional project staff, In
i;itrsiﬂing they will also be given information abcuﬁ educat-ional oppor-

_tﬂﬁitiés; The t%aining program will be designed to give participants
fﬁs@me insights into sacial,ﬁark s a career field and skills to enable
%fthem'ta'wafk as sccial welfere aides at the conclusion cf the project.
i;A;étzfi nember from the fiéld Df”sﬂqjal woerk will heve respensibility
i;cf'the trELﬂlﬂg program and for supervision of the cammun;ty aides who

WDPk in subsequent stages of the oroject.

EQQEESE -=The newly trained community aides will interview adult
- membcrs of familiés‘an thé rosters of notential participants in the,
iﬁg#ﬁjéct; to explain the multiple cpportunities the Urban Centers (and
:their parent community colleges) can offer families who agree to
{;parbiﬂipatéé to arouse interest, and,‘in a subsequent interview, to

| "anrcil“ families who are williéé and abig to give 2n agrced upon amount

af’tlmg to the project. Individual interviews in the hone. ard~Emall
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: “gr@up sessions in housing developments, agency headquerters, and -

qéhuréhas will both be used in giving information and sclicibing

ﬂ_ﬂ;_éi\‘c?féssirms of interest. Since the eight aides will probably enroll

. "no more than ten fsmiliess each, amc’\l”xﬂ"pf‘-‘r‘haps twice as-many they

< will interview, thezr-e will be time for several sessions with family

o émbers befere 2 commitment is 5ecurédi The social work instructor -

'{;.‘_"’will be aveilable throughout this phase to assist and counsel the aides

as they gain experience in interview sessions, and t@ confer with

f._ﬂfsrﬂilias referred by the aides becsuse of special preblems. The
7»"’5-'i‘ﬁétru’¢tenr will also make cne final contoct with each family desiring
re_spansibilities of the family and the college as they enter into a
v'.','fkind of educational compact f£-r the project,
Phase 2 will also be used as a Lt“'%l-andspfegt‘aﬁ devslapmﬂrt peri ea
1§adlng up t:- nrogram 1ﬁplém£?ﬁt.“‘tlﬂﬂ in Phase 3. TFamilies showing

;;jmt;.e:est during early interview sessions will be encouragad to think

snd talk abcut the kinds of educztional activities they weuld like

‘the Centers (or eclleges) to offer as part of the family progrem—-
'},i‘ér family units on weekends or during school vacations, end to indi-

'iridual members when they are free during the wesk (mothers, unemployed

‘heads of housetold, out-of-school youth, etc.) They will be encouraged
.‘_{:."éi r;aal-ce’, exploratory visits to the Centers and the mein campuses, with

bft".hé ‘aides as "tour guides" whenever-possible., The intent in this phase

;Ls tc give families an opportunity to "look and see" while they are

":":allcmg with aides, nagh‘nars snd community leadsrs, and in a way to

est._the gquality of the cémmtmertt the Colleges propose to make.
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Arj earLy btk of- -the prcx::t staff will be the devalapment of an

:’ﬁetntary Df perg onnel and other resources i‘cr educatlcn whmh they

can make available to th% i‘amilies who ‘pa?ticipate_ The inventeory -

>an ”biéiéstéd in the training sessions for the aides for its rele- .

’é_iﬂce to their perceived problems and interests. The inventory pro-

ic‘ja S{ 'Va._' kind of vframem:rli within which specific pregrams for fanziliés
anc] ‘i:ﬁividual rnémbafs can be developed. Phase Evmay take as leng as
’wr: wonths to céﬁpLétég -depending upon how quickly the ?raject is

; ur:\déd and which czlendsr months occur et Phase 2. Activity will
mvef‘ram generalized expressions of interest (or 1::3\:‘,{ of it) to a
},taﬁtétive comnitment by saLectec? fzmilies to parbicipat:é in thé
pmgrgm, who will then be given help in setting stta:.nable goals for

themselvas as families and 1nc33v1duals, and proposing activities

whlch will adaaxzce them toward those geals.

gv.r’Ib& 'prajact staff will have ultimste réspansibility fer program

pla:nr;mg for Phase 3, with tha help of the community aides cnd an

Xurlpﬂld adv;sx:ry groupe

;?;,VP}jas,é 3 --The third phase is, of course, the heart cf the program.

- A kjﬂd of gyll;bus for the progrem will emerge frem the previous
ag‘ij;phasasg the core cof which is a series of Educ.ﬂtlc\nal EXPEI‘J_!‘ZI‘IGES ré-
éilat:.ng to the role of the family as a diffuser of stbitudes boward

" education,

ADUEI‘ EDUCAT ION: TParents must agrée as part of the "participants®

'euntractﬁ'»%; enroll in one or mere self-development courses or ) S




staff guidance., If available programs are not approprizte to the

néédsvai participants, new ones will be designed by the curriculum

;SéSigneréprégrammer who will be a project staff member, Other typss

of consultants will also be available for serviee at both Centers.

diéidgai counseling about vocational and educaticnal choices will
?léa be offered to participants at the Centers by regular gallege-'

*étéff'ﬁémbars.

'FAMILY EDUCATTON PROGRAM: The family is a very centrol variable in
.pfémcting and maintaining the cycle of poverty. Two facters which

‘are-particularly significent in affecting the courss of the Future

gychological growth of the poer child are (1) the achievement-
zétivgtién-prgvidéd“the child by his parents and (2) the general = '""'”‘““f“f

amiliar approach to child rearing. The program to be cutlined seeks

iitégérdinatéjth% resources of lccel agencies in order to provide

ow-status fomilies as unite with socioeducastional .ixperiences that

wili‘fgaus on the role of the family in shaping the develcpment of

":Ehe'childIEﬁ_ In;genEfsl, the aim of the program is to encourage

B ]

elected families to recognize that they can shape the cognitive

¥E%”A sﬁmmery of rescarch pertienent te the desigh of the family

'jgcation program is attached as Appendix A.




.,grcwrth of the:;.r children, Encvurqge théir more cemplete acceptance
f_,’ educat.imaL oppertunity, and thus héLp t-hem tcwaré an eventual
praflta’nle and gr‘at;i‘ymg part,lclpat:cn in their society. It is

}"assumed thst an lnélvmual ~- whether a ytjumgster or an adult, mj.ddla

w

l.elass_ar pDC’r:‘ == can- dsvelap a pﬁrSﬁﬁal ‘identity.in which he (‘—‘-—é

v‘m

: lumself as a Tle ﬁrnar“ “and th t hCﬁILDg perceived hlmself in thi

wm
w

.':; ~ . - B . ;
he wilﬁl t}nrjsisbently act to maintai,n this identity. The effort to
ma:.ntam this, 1dent ity is ré,gardec} 8s a prime motivational factor in

Ft’he lle of Ehose who pursue an educetion. It is further assumed that

“ this idemtity, often referred to as the "college kid" identity by

f '_’-ttiﬁ}:se who Etﬁﬁj low stabus groups, is orovided by the family; and that

11;5 prémeﬁ.aﬂ is essentially parallel te the prometion of the achieve-

ment metivation studied by Resen and DiAndrade (see hppendix A). The

- program proposed here is an attempﬁ to hi‘élp pareﬁt.s beccme aware of

-

~ and-to. promote-this kind of 1déntLty.

The pr-ﬂgraﬁz wilkl amergéi‘-rom the interzction of the indigenous work-

i

rs and the selected family participants. However, the fallcwiirilga
:;?‘:‘;'_regsrssentsi -a medel of what might be corsidere¢d an appropriate pro-
giﬁém. It is intended to show bebh feasidility of the family educa-
't:LDﬂ Di‘ag:*am anid the noture of the theoretical position by which it
;1:-,;3:3 gu;ded but ds notb tz: be construed ds 2 J“:ern, pre-designed pr‘Dgrem

i;_s_'i‘ar the family educaticn phase., # A series of 26 weekly sessions

%PI‘C-‘E;I""H?E and SENJ.‘:ES which are projected for 1967-68 for the Urban
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_Giitﬁé,érrthréa hours duration is outlined in the model, with a brief
f§ﬁibnale;fef each. DuDllCShg ssions w1li be conducted at the two

Centers for the 25 or more families associated with cach program.

7Séé?i9ﬁs,%*3§ _Genersl Flamming Sessicns. The purpose of these
sessiéns is to begin te develep a cghesivenéssvin the group. Ghildreﬂ

w;ll Dartlclpatc whenever possible and He:d Start b&achérs in the

«neighberhaad pr@gramg will be invited te attend, Fomilies will bgcome

sfaﬁiliér’withythe facilities, meet the program director and his staff,
ésk?qﬁesticns @f an administrative nature, and discuss the program
:génerslly with professional staff and c@mmuﬁity aides. A mid-merning

fcaffae‘bréak is planned, as part of the social phese of the program,

fber which the parents will meet with the aides.

The -second planning session will be deveted to a presentation and

giséﬁssiﬁn @f5bhe mfa?ram that eméfgsd from Phase 2 of the ﬁra%ect.
a8 ssions of goals and asplrstlons will be elicited from the
‘ﬂéftiéipéntsg

;Ra£ Qnglg-' The introductory programs have the inﬁent Dj;féﬂilitatiﬂg
the admlnlstrativeifuﬁctiéning of the project. EFeyond this, however,
1éftﬁébprime goeal of eﬁgéﬂdering a grgpéic@hésiv&ﬂeas that will be
ﬁSéful'iﬁ dgvel@ping a frame of reference that will encourage the

SEﬁicipants te perceive education as a worthy identity for themSElVEs

g The volumlnius PHSQ§FCH of the social gsychclcmlsg Muzafer Sherlf,
alang wlth thﬁt ﬁf nunerous cther schglars in ths field, has Slgﬁifiﬁ



Eéssian 3: Parentﬂl Partlclaatlan in an’ Educational Prcgram Ccnéucted

A damcnstratian program will be plannad fﬂratha

75r;the Gh;ldran'

andngthgd,cf the démanstréticn session. What Was the teacberftrying

fWhy-éid she handle a particular child as she did? What con-

'pts was she trylnz to convey? Why is this congept regsrded as impor-

‘if,a'the ghlld? Other Head Start teachers will be invited to observe

jithe session..

3 ﬂstlénala. REgEfdlESS of their ouwn educetlcnal level, pavents requlre

?reanstaﬁt rem;ndlng of the ﬁeed to gear a program of instruction to a
parthulaF child. The need to recognize the aﬂﬂlﬁtlﬁs aroused during
‘cblld' lsarnlng effert must be recognized, aﬂd the efforts of sklll-

-é QETEOBS to deal with these onxieties can be demonstrated, Parents

L\cén7éls? see how teacﬁers attempt tE kaep'the'children‘s attention
i;énd arousal at a level where optimum learning can téka ?iace! Faurther,
;tgé1£§32hér will have the oppcrtunity to demonstrate how she would
nﬁé;élé:préblems growing out of unsatisfactory secial interactions.
7;,itheﬂ éfe some of the means by which puremts can have their

CEDthﬂS of the. educ tlve afncess clabmr ted apd expanded.




"s§i§§$&E Recreation: The family gr@uas=will perticipste in a
re&regtLon sess;cn, pcthPS a sw;mmlng program which will pravide

::bﬁth rEGF&atan and instruction in some skill, followed hy discussion.

E'Raﬁicnale- The place of physical education in a general education
'tprc&ram will be clarified. This session will affer the opportunity
‘?fta dlscuss the. effarts made by éducatlanal LﬂStltﬂtanS Lo encourage

{{ the acquisition of knowledge about one's own phy51cal health and

'well ~being. In addition, there con be repetition of expllcatlcﬁ Df

ﬁhe 1deas set fartﬁ’ln Session 3. This program cculd well. glve a

,ﬁ‘gggd sprlngbaard 1ntD talklng about the sale of fear and over-arocusal

n nreventlng learning and could demonstrate the necessity of . dealing
R f(
S dlractly w1th the feaf,béferé progress can be made to lesrning the

i

?itask at hand. A generalization of this principle to all learning

f'éan be made, so that parents can begin to evaluate the role of emotion

n_educational encounters.

.'Segsion 5: Fllm Partraylng the Adclescentrcanfllct- Disqugsion will

2 £;1m ShoW;ﬂg.

The film session is intended to provide a major veh;clé.
fffcf introduclng a dlSEUSSan of the individual's need to FStabllSh
-“'sﬂggg personal identity and worth, Three factors are imwolved.
?iiétsﬁééréﬁférneed to have some way afﬂeaneeptuslizing the role con-

flict thgt m;ght ensue from projevh efi@rts to induce them to adopt

frame cf reference tQWﬁrd ‘education which would be in conflict with

”t wh;ch they have already adopbed, and which might well conflict

ith the value orientation that i8.supported by the broader community




of which théja'féé. ﬁar’t. Then, lDW‘ scclu stétus usrents fE‘Cf;l:lemt- 137*

,an I‘S;):.Et. lt.hem :arld their value Drl%f]‘biztli‘ﬁn ‘I‘th sessmn will E;a— |
| alse qu-‘éstmﬂs .-gbaut n;rentﬂl GEQG\;PD BV““I‘ the:u- c:h;ldren o
ndan ng the p r-:;nt“.s‘ value st.ruc:turc; FLnaiLly, th,a D‘VEI‘—I‘lt‘jLng
:;lcé c)f ‘tr‘ie -peer group as a scxurce of cﬁr;i‘ll‘mat z.!:m of value

sbﬂ:u:t.u_ es Dr cf 1dent1flcat1c~n can be hlghL;ghtegd Tl‘:e fli‘th SESSZC‘HI

ession ,éf; Earent;fi QEF‘EJClDatan in an sﬁucaucnal program ﬂC:ﬂﬂLiCtrEd
oy g ee‘(
Tc:r the chlldr‘en. Similar tc sess;@n 3.

¥

Séssmn ? Fsllf song concert for the ent:r-e fa ml}g ';Discussj@ wikl

é!" ‘The" plai:e of fclk music in theg maintenance of +the identity

n md;v;cju 1 m 2 subr-z:u,,lture is Wéll kncwn. t:.“vﬂ:y WE@pgli’tan;

_en'l l@eapol;tan scng. bang and dance, therefere, EI‘DVJ.{]E net r;nly

sefu;L Vi hlElE for CSE%‘Vélelﬁg 1déﬁt;ty bu‘t. also carry the opportunity
o ﬁeveltzp a ’w:u:’!e v'ﬂrl.e‘by c\f chnceptlms FPhysical mov ments and tsu::}:L-

Batt’rns,-’ addéd t-c the cannntatmns C‘:ét‘l‘”éﬁ by the lj}:mz BI’E all

latlansh;p t.a h;LS world ﬂnd h;a GD.J:EIJI‘E,; An E:ffBﬂ: *vrtlj. bE

ERIC

Aruitoxt provided by Eic:
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Session 8: A nrorram on snesch and speech patterns: The session
¥ ’ - S o )

~-will be planned and conducted by an outside ¢ensultint.”

f:Eaticnéléé The place of experiences establishing speech patterns
w1ll be discussed, together with the role of spuech natterns in rela-
“tion te social ra nk. Reading instruction, speech training, school
~attendance, and the role of the schocl in general in establishing

' speech patterns will be introduced to the parents.

- Bession 9: A social evening starting with supper.

~Rationale: Focd custems and wréctices alse relate to cultural identi-
“ficatien., Furthermore, parentzl reactions to children's anxieties
., about exploring new fonds can be releted te previcus discussion of *

= food, together with budgeting problems. This session may well lead

- to-a-mere-formal-prosram focusing on nutriticn and bu-geting.

~Session 10: A movie to demonstrate the culture as a source cf

Jentification. A movie mizht be used to illustrate hew a person

clin’s to his value orientstion while transplanted te an alien werld.

,ass;en 11 , An@thér illustrstién cf the seérch fcr gducatiaﬁ as a

saurce Df 1dent1ty-5 A mnv;e or telev1s;bn tape. 1l@ustrat1ng tha
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Rationale: The sessicn provides 2 continuation of the discussien of
'rthc LﬂdLVldual'S Egtﬂbllshmﬁnt rf pcrsrnal 1dunt1ty Hgfg there is
- a clearcut éffcrt te: shew that an individual can adept learninge as
a personal gral with a resulting identificotion which is net anti-
gthical tn the "geed life," or to the "masculine"” rcle often defined
fer low status children. Too, it will be shown ﬁhat this identifica-
- bien leads to extensive material and sncial ;EWgrds; in that it is

highly acceptable to the brecad gociety.,

Session 12: A visit tn a "center of culture" such as a museum or a

©zoce The trip will be fellewed by discussicn,

:;;Egti@nglgz This sion is designed first of all to convey te the
families the idea2 that such centers are available for tﬁelr use.,
'LFurth;rmﬁre tﬁerc will bte discussicn cf hew such excursions are

-related to the child's psycholngical growth, and of the feasibility

cf families planning snd cerrying ocut such excursiens with the aid
L g JLing

. of the center.

jiusgéleﬁ lj EECIEI mrb;llby ﬂnd faucatlan 11lustrated Again, a

?Tdfamatic movie or television tape might serve well.,

f:ﬁatiaﬁalée This session should continue the theme of identity in

educatlanal nﬂt1V1tj. It mirht also reintroduce the »roblem of the

-anfllct about ch11dren becomlng secially mobile and leaving their
_VSPCﬁts behind.

I

iz ,éiéﬁ};gé' Partlcla tlén of the ,arents 1n a tutnrln? seqs;@n Wlth
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with older children will cenduct the sessicn., It will be followed

with discussion cf techniques.

Raticnale: The place of individualized instruction in the educative
process will be clarified. Once more the need tc adapt materials to
the conceptual and arcusel levels of the individual chilc csn be

illustrated.

Sessicn 15: A second session invelving a vinit to a cultural center.

This is a renetition ~f Session 12,

Sé;s;cn”;éa The exhibibtien ~f a "bad" mcvie. The viewing will be

follgwsd by discussicen,

Roticnale: This séssicn is intended to make the parents awcre of

the éfssiblé detrimentel effzcts of unselected éntértsinmént_ The
:,‘djscussian will clarify the ncture of the cbneepts such entertain-
 iﬁ§ﬁt might convey, will roise questions zbeut ncssible effects of the
. 'child having adopted these cencepts, and will have the parent consider
‘fjﬁaané Ey whichhe can exarcisa‘sama conbrol cver the child's entertain=
*EJmeﬁt fare. Once again, all this is aimed at helping the porent con-

i gentualize the impertance cf learning éxperiences and the nature of

“the rcle he pleys in providing the child with these cxperiences.

-Sessions 17, 18, 19: Visits tc several public higher education

“institutions. The session will include discussicn of the use and

ature of these facilities,

ticnélgz;vItLiS'assﬁmed that equality of education deoes net exist
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as long as a porbticular individual does not perceive himself to-

—be..a_potential. participant. in..this cpportunity.--The-State.ofNew—oooe o
- York is in the process cof an uriprecedented and drematic expension
of its public higher ecducation system. Héﬂy children nf lewer class
nerents lack a backgrrund in which there is a clear éssumptién thet
‘they are destined teo partake of the benafits of that system. Visits
té some of the available public instituticns, aleng with explana~
~tions of the feasibilibty cof their children's attending, can lay the
1'gr§undwark fer the grewth of motivetion for the child to go te cell-
:}egai In addition, the perception that such instituticns are within
rithéir grasp can- help families to conceptualize better their rela-

tionship to the bread society.

Scssicns 20-21: Recreational activity in & State Park. Discussicn

will follow a field trip to a Stote Park.

‘Raticnale: This sessicn is also designed to help the parent .see
‘hﬁw such activity provides the child with a set of exzeriences

“that centribute extensively t~ his growth. Specifically, it is

intended to demcnstrate thae use of such experiences te expese the

ihis'héme area; (2) the nature of the State's effert to maintain

“recreaticnal perk areas; and (3) the nead tco respect the srinciple

;éf’SEaréd use of such facilities. Thc sessicn hess the further gezl

ﬁﬁf'égntinuing to promcte a better understanding on the part of the

P fénﬁs ;f théir‘réiatianship to governmental structures.. In addi-




New York City - 19

cohesiveness thet the entire rozram seeks to sromrte,

=w:§§ssi@ns;22s25=r—Sémgvrgggtjﬁi@ns;tf“praviﬁHS“ggﬁgrims”ﬁr“tﬁéjééaiﬁifﬁ“’m*

of new ekperiences: Ancther theme which might be explored is the

adeption of the "consumer mer2lity" =s s lerscnal identity, by the

presentation of a dr“m?tlc play. A recent televisicn production,

,"Ih€;§gli§76§ld ?r;p", might serve as a vehicle for disucssing how

an individual, even with a very high inccme, can become theroushly
- Mrapped” by this merality. Discussien might 2llcw fer an exnlana-

tion of such topics as (1) how censumer merality is gfcmﬁteﬂ, (2)

wﬁat happens when cne's income level, lcw cr hi; h, is outrun by his

"cﬁna"mér ideal," (3) the rcle of educction in obtaining 2 status

[g]

that will allow fer 2 cert2in leveal c¢f sarticirstion in this saduc-

tive identity, ond (L) the newd te develep in children the ability
tc dalay immediate grastificstion of this id lent ity in order that they

- ¢an prepare themselves fur a2 mere satisfactery participation in

censumer activity,

Cnmmhnt- The pregram shculd be regzrded as tentative, but reflect-

1ﬁg thh thgéretlcaL*QPSJtlcn which guides thinking and future planning.

The orozrem is ﬁE%lgneé to ﬁramrte in the pareants of the Head Start

;(1)’therdavslﬁpméﬁt of achievement mctivaticn and (2) greater self-

lirection in hls own cognitive grﬁwth.

‘Evalustion: The Qrcsrgm is designed te help parénts view themselves
il AL S [

;:s:hav1ng a highly 1mnwrtsnt rcle in Jlrectlng the child's arﬁwth

Prev;cus sacle—psyehalaglcal research has DféVlded suff;c1ént evi-
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dence that narents whe view themsalves zs "snaners" of their child-

‘ren ﬁné 1ndeeda prﬂduce mftlvﬁtéwn ﬁnd FP'Tth 1ﬁ th&:r chllﬁrppfvThus;

thc evsluﬁtlrn will be restrict ed to an assessment of the effective-
ness of the program in promoting a2 particular set of behaviors in

‘parents,

‘Sincé feasibility is also a subject fer demenstration in the project,

ﬁhere will be an assessment of ths extent of the subject participa=
f tion and cf their sotisfaction with partici atiﬂg in the pregress.

‘Pericdic staff reperts on the nature of administrative grébiemsvwill

alsc contribute teo the assessment of feazs ibility of operaticn,

The follewing measures might be used s indices of parbicipant

‘interest.
1. Perticipant reacticn as shewn by numb:.r attenling, roting of
th51r interest in the prezram, ond assessment of their interest

in participating in similar pregrsms in the futurs.

-2, Stoff eveluaticn by means cf rsting of the extent cf partici-
'pgﬁtsi involvement and resncnse to the sragram, administrative diffi-
3féulty in carrying cut the narticular sessicns, the degree to which

~the progrzm achieved its stated cbjectives.

?The fﬁllﬁWlng meesures might be used tc show the effect of the total

”;ﬁgr m on parental attitudes teward their role as "shapers" of thé;r

éhiléfén's-csgnitive gorwth,

1. A questlcnnalre whlch ﬂlgﬁt be called "The Pﬂrcntal Attitudes

1Educatiﬁnal,éctlv1ty, wh;ch WDuld be admlnlstered béfﬁfé anc ﬁftsr
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the completion of the program in infermal interview situstions with -

Ganter staff nd BﬂmmuﬂltV’EldES. Items w111 QSSLSS Jarentgl ahti-

'tudés tcwafd learning and ccucatirn by means of asking them to re-
spond to a standard series of cpen-ended questicns. Rating scales
will be ccnstructed for use with the vgrbai respenses. A typical
question might be: "How de youhelp ysur child to learn anything?"
with the following scale ~f respenses: (a) sees 21l his regerd and
reinforcement activity, 2s well es his medeling cnd "formal Teaching"
as helping ﬁhe child to leorn, (b) sees mrdeling and formal teaching
as his effert te tzach the child, and (c¢) sees only formal teaching

- as his contribution to educeticn of the child.

2. A voriation of the - ﬂrccéﬂurg fer evaluating the parent's app-
i'fcachzs to the child's cegnitive achievements that wes used byiﬁééan
and D'Andrade (1959). 1In essence, the prcecedures call fer heving
f»the parents participate 2nd "help" the child work with a series of
. problems, while the nbserver makes a tetal chrencl cey of what takes

Sfplééei From this recerd scores are derived which relate to the

Eéarént's approach te the child's preblem sclving behavior. It is
';a;mE§Sure éf the degree to which the sarent seeks to generste the
féhild's own directicn of his grewth, the slt<rnstive being to have

“the child reach a specific scluticn to the preblem at hand., An

_example of 2 tesk which might be adanted for use here is:

king: the ghiid is asked to build tcwers of irregularly

= — : S
Shaped blocks., He will be blindfolded :nd will use only one hand,
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the parents' help. Pzrents will be permitted to say anything they

wish but not touch the blccks., A performence nerm will be estabe-

fffliéhsé'£§9téiiiﬁégzﬁg péféﬁfsr what the aversge child can do with

- this type of problem. Parents will write down privately the number

of blocks thoy expect the child to put inte his tcwer. The child will
be given several troils en the task, each under a different ég£ of
cenditions so that a variety of parental responses can be cbtained.

~ The purpose of this tekk is (1) to see how high the parent;agéiiraﬁ

~ tions for their childfeﬁ will reach, i.e., above or below the given

“:ﬁﬂfm,élﬂd (2) to see how self-reliars they expect or permit their

) child te ba.

~Bach of the task variables will be ev:lucted for changes in pre=to prst-
i t§sting. Predictions are thet aftéf the pregrom the porsnts will (1)
~allew the child greater autenemy in setting his learning éEQlEJ (2)
: tIy>tﬁ premote the child trwerd hiw own integratien §£=thé data, and
ZZ(B) s the tosks mere in terms of 2 "learninz situsticn" rather than

. in terms of a "solution contest."

. In a2ddition to this direct evaluation, there will be 2n analysis
f‘éf the parent-child interzction which will use the general category
“'system of Rosen and D'indrade. Analysis is made of the frequency

of -such categeries as "exnresses apprival, gives love comfort,
E - : s B s ’

ffection," "child asks for aid, information, advice," etc. The

gta from the interaction analysis will be used with the purpose of.

ftéStingifurther the hypothesis thst pesrents who have been threugh the

répéséé_prcgrsm will giv3 more responses that promote the child's
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growth and fewer responses that are commands and erders.

"X consultant will be employe?, together with graduate students es

research assistants, for the constructieon end administraticn of
' measuring devices 2nd the analysis eof data. administration cof
"Tests" will t2ke place in the participants residences. Commun-
ity aides will be used to incr&asc>ra§§crt with the evsluation

staff during these sessions, -

&

ERI!
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