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REFACE AND ACKNOWLEDGMENTS

Information gained from recently mpleted research (Kaufman, Agard,
Vlasak, 1972) suggests that there are discrepancies existing between the
intended processes which are the objectives of the appraisal process and
the reported practices which appear- to be operative,

The discrepancies reported raise some important que Lion

1. What is the proper and effective use of t st results in the
appraisal process?

2. Is there a systematic way or implementing and
maintaining referral and screening p rocedures
our schools?
Does the implementation and maintenance of an
appraisal process depend upon the availability of
diagnostic personnel?

4. Can the educational diagnostician function as the
coordinator of the appraisal process?

5. What will be the result of an increasing reliance upon,
involvement of, and sharing of responsibility on the
part of the instructional personnel in the determination
of the student's educational program?

The Educational Based Appraisal System seeks to find answers to t ese
a id other questions raised by the need to develop the appraisal process as
a quality control mechanism fore

I. Providing an appropriate, balanced, i
program for each child.

2, Assuring communication, coordination, and effecti ve
ness of the instructional program by providirN
appropriate interfacing of regular and special educa-
tion services, personnel, responsibilities and roles .

The Educational Based Appraisal System is bei_ng used in an intensive,
formative evaluation study seeking answers in a logical way to the problems
raised in the evaluation of exceptional students. It is not an attempt to sell
as "the answer" any particular process, procedure , or sets of materials.
The project represents one alternative or model among many which may
provide valuable experience and insight to further the cause of Special
Education.
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PREFACE

The purpose of this manual is to provide the diagnostician with a detailed
reference regarding f-zer role in the use of the Educational Based Appraisal
System (EBAS). It is assumed that the reader ie familiar. with the principles
underlying EBAS, and has a basic understanding of how the system operates
through attendance of concentrated pre-service sessions regarding this model.

The emphasis in this manual is on improving the diagnostician's performance
of her role by making a-vailable a comprehensive handbook indexed to facilitate

s use. The manual is organized into eight chapters end three appendices.
This organization reflects the major objectives of the manual. The first
objective is to provide the diagnostician with detailed directions for the imple-
mentation and maintenance of EBAS. The second objective is to provide
instructional information relative to those skills required to use EBAS
effectively.

The manual is written as a set of directions with supportive information
explaining specific steps for implementing and utilizing EBAS All diagnos-
ticians involved in EBAS should familiarize themselves with the major chapters
of the manual. The three appendices may or may not be reviewed by each
diagnostician. These sections are comprised of information concerning se-
lected skills and resources identified as important to EBAS use. Some
diagnosticians will rind parts of this section redundant to their existing know-
ledge and capabilities . Others may feel that they could benefit from additional
information in certain areas and thus will perceive the appendices as a mean-
ingful learning or review experience.

The specific content of this manual is as follows:
EBAS Information Chapters

Introduction to EBAS : This chapter discusses the use of the manual and
diagnosdlcian tothe relationship between her job as a diagnostician and
her role in EBAS.

Diagnostic Principles: This chapter discusses basic diagnostic principiCs
applicable to EEAS. However, the emphasis is on sound evaluation
practices in general without reference to specific procedures or systems.

Diagnostician's Package: This chapter describes the contents of the
Diagnostician's Package.

Diagnostician's Role in EBAS: This chapter details the diagnostician's
role in ERAS. The reader should be familiar with the content of this
chapter. prior to readino subsequent chapters.

Diagnostic Information Worksheet: This chapter explains the use of the
worksheet and illustrates procedures for its completion.

Educational Program Plan: This chapter describes the use of the
Educational ID rograrn Plan and illustrates procedures for its completion.
Explanatory information related to the educational plan concept is also
provided.

iv



Teacher's Instructional Plant This Chapter describes the use of the
Teacher's Instructional Plan Form and illustrates procedures for its
completion. Attention is given to both the diagnostician's and teacher's
use of the form.

Summary Evaluation Report Form: This chapter describes the use of th
Summary Evaluation Report form and illustrates procedures for its
completion. The referral process for re-evaluation is al.:3o discussed.



Appendices
Test Inventory: A listing of s leo ed tests with accornpa ying information

relative to administration, objectives, scoring, and purchasing is pro-
vided. The tests are categorized according to their intended purpose
enhancing the diagnostician's use of the inventory.

Informal Assessment: This resource provides explanatory information
on informal assessment procedures. It is not an exhaustive resource,
but covers the general principles of informal assessment.

Instructional Objectives: This resource provides structured epriences
in writing behaviorally stated instructional objectives.,

vi
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To assist the diagnostici n in becoming familiar with EBAS and the
Diagnostician's Package.

The Educational Based Appraisal System has been designed as a r source
the diagnostician for developing a comprehensive appraisal program. The

Diagnostician's Package provides you with a basic orientation to your role
and the procedures and forms you will be using in the implementation of
the system.

THE MAJOR GOALS

1.1 What are the major goals of ERAS?

The goal of EaAs is to 'improve educational programming for hc dicapped
students through:

I. the use of evaluation procedures which a re integrated
with instructional planning for individual s udents

2. the systematic sharing of evaluation and instructional
information among all participants in the handicapped
child's educatianal program

3. the coordination of evaluation services to assure more
aPpropriate and timely assessment of pupil performance

4. the placement of emphasis on an evaluation attitude
and approach which encourages the teachers to apply
criteria appropriate to the student's instructional pr gram

5. the provision for student and parental aWareness of
instructional program goals and objectives

ERASA TOTAL EVALUATION SYSTEM?

Is ERAS a total evaluation system?

EaAs is not a total appraisal system. It does not include assessment
batteries nor does it require adherence to riglc procedures for r al,
screening, and diagnosis. The foaus of ERAS is on transforming diagnostic
information into specific educational plans for individual students. Thus,
it could be an integral component of any comprohensive evaluation System.
EBAS does offer guidelines and suggested procedures applicable to referral,
screening, and diagnosis. However, these are presented as prerequisites
to using ERAS and are not included as part or the system. Thus, a school
district may employ its own unique appraisal procedures and still use ERAS.
EBAS has been developed to be adaptable to a variety of appraisal programs.

Ii



THE DIAGNOSTICIAN'S RESPONSLEIL1TY TO EBAS

1.3 What is the diagnostician's responsibility in EiaA.S?

The re ponsibilities of the diagnostician in EBAS are closely related to her
defined role. For- purposes of this manual the diagnOstician is defined as the
person with primary responsibility for conducting assessment of students
referred or special education services. In most CaseS this person will be
the educational diagnostician but it may be an associate psychologist or a
school counselor. Thus, the title of diagnostician is used to identify any
person performing assessment functions.

EBAS is intended as a resource to diagnosticians in developing comprehen-
sive appraisal programs. Viewed in this context, the diagnostician's general
responsibilities include procedures similar in intent L0 those required by EBAS.
The diagnostician's role in EBAS requires her to perfOrm certain tasks. How-
ever, each task is directly related to her evaluation role and should serve to
enhance her overall effectiveness. The diagnostician's role is defined in detail
in Chapter 4.0. Because ERAS involves evaluation functions, the leadership
for its implementation should come from the person a4isurning the diagnostician's
role. Thus, your role as the diagnostician is central to the use and coordi-
of the system. No other person is involved in as rnany aspects of EBAS as
is the diagnostician.

In summary, EBAS is intended to enhance the ding stician's effective-
ness in developing a comprehensive appraisal system. All of the procedures
forms, and steps have been designed consistent with d agnostician's respon-
sibilities.

2
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DIAGNOSTIC PRINCIPLES

To assist the diagn stician in developing an aware e s of diagnostic
principles as they relate to EBAS

Awareness of diagnostic principles is critical to the diagnostician's role
in EBAS. This chapter of the manual discusses the role of diagnosis and
diagnostic principles, particularly as they relate to the Educational Based
Appraisal System.

THE ROLE OF DL&GNQSIS IN EBAS
0

2.1. What is the role of diagnosis in EBAS?

Th'e diagnostic or assessment process is prerequisite to the i plernen-
tation of EBAS. Within the educational setting, diagnosis refers to the process
of collecting information which assists -in the educational (behavioral and/or
instructional) management of the learner by indicating appropriate instructional
action. Diagnostic information provides the basis for idendfication, placement,
and program formulation. In 'terms of identification it confirms the existence
of an educational problem and determines eligibility for special programming
or services. Related to placement, it assists ir identifying tie appropriate
instructional environment(s) for the learner. Finally, in terms of program
formulation it provides the basis for instructional planning.

The role of diagnosis relative to EBAS is twofold: 1) the provision of data
utilized in the deterynination of eligibility for special services and placement,
and 2) the provision of instructionally relevant information required for program
formulation. Since eligibility and placement aeoisions are assumed as pre-
requisites to the implementation of EBAS, the primary role of diagnosis for
EBAS focuses on input for program formulation. Inherent in the system is the
need for instructionally relevant information upon which to base instructional
programming. Specifically, ERAS requires an instructionally relevant
diagnostic approach to assessment. it requires a ,behavioral or functional
analysis of the learner's level and style of learning as well as the specifica-
tion of the extent to which th -i. learner does or does not possess the skills and
abilities required for instruction leading to mastery.

SOURCES OF OIA NOSTIO INFORMATION

2.2. What are 'various sources which can be used to obtain diagn
information for use in EBAS?

tic

Diagnostic information is obtained from two forms of assessment, inter-
individual and intra-individual. Inter-individual assessment compares the

3
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learneros performance with sorne standard or established nor-rm. The resultant
score indicates whether the learner is performing at, above, or below age,
grade, or- ability level in comparison to a epecified population of other learners
This global description of the learner. provides information concerning his
probability of success and views his performance within the context 0 his
functional environment. Eligibility and placement decisions as well as long
range instructional goals may be derived from this type of assessment data.

1litre-individual assessment specifies the learner's exact level of perform-
ance, that is, the level at which he actually performs . This form of assess-
ment represents a performance analysis of the cornpetancy areas identified
through inter-individual assessment, i.e. , the specific skills mastered and
not mastered. Specific descr-iption'of the learner provides an operational
base for instructional programming and the specification of 'instructional
objectives.

Instructionally relevant diagnostic information can be derived from a variety
of sources: I) teacher observation, 2) informal tests, 3) formal tests, 4)
diagnostic teaching, and 5) observation of testing behavior.

Teachers observation: Through daily interactions with the child, the teacher.
gathers a variety of information relative to the pupil's learning sysle: 1) types
of errors made, 2) ways of approaching a task, 3) specific reinforcer's, 4)
teaching strategies which are effective, 5) behavioral characteristics the
learner displays, 6) reactions to new situations, and 7) reactions when con-
fronted with a difficult task. Specific observational data such as this provides
information which provides the appraisal person with cues for areas of fur-
ther testing, confirms the results of informal and formal testing, and provides
significant input during the planning of the instructional program.

Informal tests: Informal measures given by the teacher ors diagnostician
provide additional task-specific evaluative data which may lead to instruc-
tional programming. Informal task-specific tests include a) seatwork
exercises, b) "mini" lessons including informal lessons designed to asseSs
various skills, the way the pupil responds under several teaching methods,
etc., and c) oral presentations. In many instances these tests provide data

of greater instructional relevance than rnore formalized diagnostic procedures.

Formal Tests: Formal testing procedures serve three functions in the
diagnostic process: 1) provision of information about the learner' s instruc-
tional needs not obtained through other precedurds, 2) investigation of relevant
cues indicated by previous evaluative data, and 3) exploration of previously
acquired informal or subjective impressions. Both intereand tree-se-individual
diagnosVic data can be obtained through the utilization of formal standardized
tests. The evaluative information obtained from formal tests must still be
translated into instructional processes although some instruments p rovide

15



teachable information that can be translated directly into Iristructional
objectives.

Diagnostic teaching: Formal. test pro edures sample only a small segment
of the learner's behavior at one moment in time and often result in an unclear
and(or incomplete picture of the learner. The resultant information may not
provide sufficient guidelines for instructional programming. A longer and
more extensive sampling of behavior can be obtained through diagnostic tea -
ing. Diagnostic teaching is a conUnuation and extension of the diagnostic
process . It consists 'of the presentation of various learning tasks and stra-
tegies with careful observation of the learner's performance. -Through this
process, information may be derived which describes the learner's specific
difficulties, consistent patterns of behavior, and effective instructional
strategies.

Observations of Test Behav 7. Attitudes and both verbal and non-verbal
behaviors exhibited during the testing session also provide relevant inforrna-
tion about the learner. Information derived from careful observation of these
testing behaviors provides 1) comparative data for initial referral inforrnaon,
2) supportive data for results of other forms of assessment, 2) clues to fukher
assessment need's, and 4) direction for instructional programming.

Behav-iors exhibited during testing can clarify referral information vy ether
r not they are supportive. A referral problem of inattention in the classroom

may be validated by difficul ties in maintaining attention during the testing
session. In this instance, testing behaviors confirm and generalize the initial
referral behavior.

If the inattentive behavior observed during the testing session supports
similar behavior in the classroom, there are direct implications for instruc-
tional planning. A priority instructional goal may be: "The student will be
able to remain on task for 10 minutes. " Instructional strategies may involve
the use of manipulative materials Cthe learner was observed to enjoy the
manipulative sections of some tests) or the initiation of a system of verbal
reinforcement.

In contrast, a learner referred for attention difficulties in the classroom
may e>thibit attentive behavior in the test setting. Here inferences can be
made concerning the learner's response to individual attention, a non-
stimulating environment, and specific testing materials as factors in main-
taining his attention. _

Many deficit areas not originally noted may be observed during the teshng
session and further assessment can be conducted. During the administration
of the spelling section of the WRAT, for example, the examiner may note that
the learner grasps the pencil between all his fingers and contorts his entire
body while writing. While the original focus of assessment is spelling achieve-
ment, possible difficulties in motor coordination are observed. Thus, the need
for fu ther assessment of motor skills is indicated. Similarly, requests to

16
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have directions epeated several times during the administration of a INISo
subtest supports earlier results of auditory discr-irrithatton difficulties on the
Goldman-Woodcock-Fristoe Test of Auditory Discrimination.

In summary, it is important that -you be sensitive to behavior exhibited by
the student in the assessment situation. The following types of information
about the learnr can be obtained through careful observation of his attitudes
and behaviors io the testing session:

attentiveness
2. concentration
3. degree of confidence
4. reinforcement preferences
5. amount of reinforcement needed
6. approaches used for completing tasks
7. reactions to success
B. reactions to failure
9. reaction to new situations and persons
10. attitude toward self

reactions to directions
Such information has direct application within the instructional setting. It is
also the type of information which does not always emerge directly from the
test results. You must use your professional judgement in making decisions
on which behaviors a re educationally significant.

a
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THE D1AGN STICIANIS PACKAGE

To assist the diagnostician in becoming farnili with the Diagrtostici
Package in the Educational Based Appraisal System .

The Diadnostician's PacRage is the riajor component cornprisinçj the
Educational Based Appraisal System. All the materials you will need to

implement EBAS are included in this package.

OVERVIEW OF THE DIAGNOSTIC AM'S PA. RAGE

3.1 - What are the components of the Diagnosti ian's Package?

The Diagnosti
components:

n's Package is comprised r the rollooding eigh

Aa Cart_

S
KAN, Evx
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CDMPONENTS OF THE DIAGNOSTICIAN'S PA KAGE

3.2. What is the purpose of each compohetittn the DIAGNOSTICIAN'S PA -E?

Each component in the Diagnostician's Package is designed for a distinct
purpose in facilitating the implementation and utilization of EBAS An
illustrated description of each component and an outline of its purpose follow.
Review each one carefully as an overall understanding of the entire package
is essential.

Package

The package carton serves a dual function. It provides a convenient storage
area for all. the materials comprising the Diagnostician's Package. Further,
it facilitates the organization of an efficient filing system by providing file
space for completed reports, program plans, and summary information used
in the system. Should you not have filing cabinet space available, the package
carton can be used, as a substitute.

Diagnostician's Manual

The Diagnostician' s Manual serves a dual purpose. First is a source of
information for the diagnostician on the implementation and utilization of
EBAS . Secondly, it is a work-resource manual focusing on the development
of identified skills considered essential to the utilization of EBA.S

Diagnostic Info mation Worksheet

The Diagnostic Information Worksheet is one bf the three major components
of the package. It is a three-part foldout form on which the diagnostician
systematically records referral information, relevant diagnostic data,
behavioral observat-ions, summary information, and ARD committee decision.

Educational Program Plan

The Educational Program Plan form is the second of the three major
components of the package. It is a four-part form on which the diagnosticiar
in collaboration with the other members of the EBAS team summarizes the
pupil's learning and behavioral strengths and weaknesses and specific
instructionaL strategies and goals.

8
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Teacher's lntructtorial Plan

The Teacher' s Instructional. Plan form is the third major component of this
package. It is the forrn on which the EBAS team designated the form on
which the EBAS team designated the student's initial instrucdonal program .

hrough the identification of one instructional goal and a cluster of objectives.
Copies of this form are utilized by the teacher as the systeM becomes opera-
tive at the instructional level.

Objective Cluster Bank

An objective cluster, is composed of an overall instructional goal and five
related behavioral objectives. The Diagnostician's Package includes
a bank of objective clusters as a resource for the development of the
Educational Program Plan form and the Teacher's Instructional Plan
forms. The clusters are organized into three areas, i. e ., social
behavior, reading, and mathematical skills.

Summary Evaluation Report

The Sumrn ry Evaluation Report is the form on which the ERAS team records
pupil performance and progress based on information derived from the
Teacher's Instructional Plans. This form is the vehicle for, providing
feedback on pupil performance and progress to the ARD committee at
three-month intervals.

Referral for Re-Evaluation

The Referral for Re-E aluation form is designed as a cover sheet for sub-
mitting referral information to the ARD committee by the EBAS team.
Additional supportive information and the Summary Evaluation Report
form will generally accompany this forrn-

2 1



HOW TO STUDY THE MANUAL

3. f-low should you study the n al?

It is suggested that you scan the complete manual. initially so that you are
familiar with each section. The chapters are sequentially arranged based on
the role of the diagnostician. The Appendices are sequential in the sense
that they are organized in the sequence that the need for the skill or infor-
mation appears in the body of the manual. The reader is directed to speciNc
resources in the Appendices by a notational system in the context of the manual
chapters. After skimming through the manual, the reader should return to
Chapter 4, Diagnostician's Role , and proceed through the entire manual in
the order of presentation.

A considerable portion of the -information in the manual pertain- to the use
of forms. In each case a sample form is included in the content. To further-
clarify directions related to the forms, excerpts from the form have been
reproduced and appropriately placed in the context. It will help if you make
frequent reference to the complete form so that your understanding develops
within the context of the total form and its use.

Because it is difficult to provide direction on completed forms and at the
same time provide detailed descriptions of their use, it is suggested that
you meet with other diagnosticians and/or teachers to discuss their inter-
pretations of the various manual chapters. Assuming that all participants
have participated in pre-service training sessions such discussion should
take place after each chapter in this manual.

El3AS is an experimental practicurn project, thus, your suggestions for
imotroving the manual as well'as your suggestions relative to the system as
a whole are invited. You are encouraged to make notes in the manual and
to seek clarification from the practicum director.

2 2
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THE DIAGNOSTICIAN'S ROLE

"To assist the diagno tician in defining her role in EBAS.

The rcle the diagnostician assumes in the Educational Based Appraisal
System is vital to the success of the entire system. As one the primary
persons in the appraisal"process, you are asked to formulate educational
plans derived from instructionally relevant evaluation data, consult with
teachers and other personnel involved in the student's instructional program,
and monitor the effectiveness of his educational_ plan. Once operational,
EBAS becomes a major resource to you in carrying out these responsi-
bilities. Thus, a thorough understanding of your role in ESA'S is important
before beginning use of the system.

THE DIAGNOSTICIAN'S APPRAISAL AND ERAS ROLES

4.1. What is the diagnostician's role in EBAS relative to her respo sibilities
as a diagnostician?

Most special evaluation programs have three primary objectives. The first
is the determination of the student's eligibility for special education services
and appropriate instructional placement. Once this objective has been achieved,
the second objective becomes the development of an appropriate educational
program for the student. If appraisal is to represent a functional process within
the instructional setting, it must be continuous. Thus, the third objective in-
volves determining the effectiveness of the handicapped student's educational
program.

This section discusses the close relationship between your responsibilities
to the evaluation program in the school distridt and your rote in EfElAS. Your
role on the EBAS team will be discussed in detail in Sections 4.2. and 4.3.

As conceptualized by the Texas Education Aaeney, the appraisal process is
an orderly and systematic continuum of seraAdes for pupils which provides
for: referral, screening, data analysis and alternatives, comprehensive
assessment, admission, review, and dismissal, dissemination and evaluation.
The diagnostician's responsibilities for appraisal are influenced by the evalua-
tion skills she possesses as well as the local evaluation resaurces available
to her. Her role in the overall appraisal process will typically include the
following:

Administrative Guide and Handb ok for Sp cial EducatiOn,, Texas
Education Agency, Austin, Texas, March 1.972 (Revised), P. W.
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Collecting and analyzing information relative to
intellectual factors, educational functioning,
sociological variables, medical and health factors,
and emotional and/or, behavioral states.

2. Cornpiling information from various appraisal sources.
3. Serving on the Admissions, Review and Dismissal

(ARD) committee.
4. Providing appraisal information to the ARD committee

for determining initial a-nd continuing eligibility.
Developing an educational plan for each student w'
learning and/or behavioral problems.
Conducting any assessment requested following
placement.

7. Evaluating the effectiveness of each stk4ent's
educational plan at three-month intervals.

8. Reporting the results of the educational plan evaluation
to the ARD committee.

Your role in EBAS evolves from your general responsibilities t handicapped
children as listed above. As a diagnostician, your involvement,in the Educational
Based Appraisal System does not substantially change your role relative to the
total appraisal program in your district. EBAS has been designed to Support
your existing appraisal role. Once operational, EBAS represents a major
resoOrce to you in carrying out your role.

EBAS assumes that prior to actual utilization of EBAS forms a d procedures
certain prerequisite steps have been accomplished. Figure 1 illustrates these
prerequisite steps in relation to the overall functions of EBAS. These pre-
requisite steps are necessary for optimal ESAS implementation. While EBAS
does not dictate specific assessment procedures, it does require that certain
diagnostic information be available. You, as part of your role in the appraisal
system, are typically responsible for these diagnostic tasks. Thus, EBAS
does not add to your current responsibilities.

The following outline briefly details the relationship of the respansibilities
currently assigned to you in the ongoing appraisal program and your role
relative to EBAS.

1. Referral: "Referral is initiated when a, pupil is
perceived as having problerns which may impede
pupil achievement and/or adjustrnent."*

* Administrative Guide and Handbook for Spacial Education, Texas Education
Agency, Austin, Texas, March 1973 (Revised ), p.13.
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Having identified a child with learn ng and/or
behavi.or problems, the teacher refers the student to
the building screening committee. Since the focus
of EBAS is on pupils receiving special education
services, the referral step represents the first action
which may result in the student's participation in the
instruction/evaluation aspects of EBAS.

2. Screening: Screening consists of generating and
compiling all immediately available data on the
referred child.*
This is consistent with EBAS procedures.

3. Data Analysis and Alternatives: Data analysis requires
that a designated committee analyze and interpret the
data available on the students referred and on the basis
of the available data determine the appropriate further
activity.**

--This is consistent with EBAS procedures.

4. Comprehensive Individual'Assessment: Comprehen-
sive individual assessment is the observation,
diagnosis and identification of individual pupil
achievement and/or adjustment characteristics.
This form of assessment includes the following
factors: intelligence, educational functioning,
sociological variables, medical and health factors,
and emotional and/or behavioral states.

Although implemented at the instructional level,
EBAS depends upon individual assessment informa-
tion as a basis for planning the child's instructional
progi-am. Thus, EBAS encourages a broad approach
to assesament which focuses on instructionally rete-
vant information. While not designed to dictate spe-
cific procedures, the Diagnostic Information Worksheet
form described in Chapter 5 offers you a systematic
procedure for recording your findings. Additional
'resources to assist you in making decisions on what to
include in your assessment are locating in Appendices
A and B.

*Administrative Guide and Handbook for Special Education, Texas Education
Agency, Austin, Texas, March 1973 (Revised), P. 13.

** ibid

*** ibid., P. 14.- '27

14



5. ARD Committee: The Admission, Review, and
Dismissal Committee is composed of at least three
members, representing the areas of administration,
Instruction, appraisal and/or special education. The
committee considers available information for the pur-
pose of determining the eligibility of students for
original assignment, continued enrollment, and termi-
nation of special education services.

At this step in the appraisal process, following the
determination of eligibility, a decision on placement
by the ARC committee initiates ERAS through iden-
tification of the ERAS team members. After ERAS
Is initiated your role is to represent the ERAS team
on the ARD committee. This involves providing con-
tinuous information related to the effectiveness of the
child's instructional program.

Dissemination: Dissemination is the provision for the
dispersal of a written educational plan to all personnel
responsible for implementation of a child's instruction-
al program. This may be further supported by con-
ferences between supportive and instructional personnel."

The translation of the accumulated appraisal infor-
mation into an educational plan is accomplished in
ERAS by utilizing the Educational Program Plan and the
Teacher's Instructional Plan forms (desbribed in detail
in Chapters 6 and 7 of this manual). The educational
plan (the Educational Program Plan plus the Teacher's
Instructional Plan ) is developed jointly by you and the
teachers involved in the handicapped child's instruc-
tional program (the ERAS team) during an initial
planning conference. Dissemination of this educa-
tional plan occurs immediately after the initial planning
conference.

* Administrative Guide and Handbook for Special Education, Texas Education
Agency, Austin, Texas, March 1973 (Revised), P. 15.

*ibid. P. 16.
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7. Evaluation: Evaluation is (a) the ongoing process of
determining the effectiveness of each pupil's
educational plan, (b) the annual review of.all special
education placement decisions, and (c) the periodic
reassessment of each pupil's eligibility. A systematic
follow-up is instigated at intervals of no more than
three months, with evaluation information on the effec-
tiveness of the plan.*

In EBAS, evaluation is interfaced with instruction
through the continuous use of the Teacher's Instruc-
tional Plan (TIP) forms. Basic to EBAS and to the use
of the TIP form is the statement of instructional goals
and objectives. Objectives are used as a means of focus-
ing the teacher's attention on specific instructional activi-
ties and for creating an evaluation reference for measuring
pupil performance. The TIP form provides a continuous
evaluation base from which re-assessment data can be
obtained at any point. Summary assessment procedures .

and re-evaluation conferences at three-month intervals are
built into EBAS. These allow for the efficient retrieval and
periodic reporting of summary information converning the
handicapped student's progress to the ARD committee.

Your role during the three-month evaluation intervals
is primarily one of serving as a consultant to those
teachers implementing the student's instructional pro-
gram. You will receive copies of all instructional goals
and objectives developed by the teachers for the student.
It is your responsibility, in collaboration with the
teachers involved in the handicapped child's instruc-
tional program, to evaluate periodically the student's
performance and progress, review his instructional
program, and make needed modifications. If approp iate,
a referral is initiated back to the ARD committee for a
possible change in placement. The Summary Evaluation
Report (described in detail in Chapter 8) is designed to
assist you in meeting your reassessment responsibilities.
This form allows for the summarization of relevant
evaluation information and may be shared with the ARD
committee.

*Administrative Guide and Handbook for Specia
Agency, Austin, Texas March 1973 (Revised), P.

2 9
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In addition to the preceding roles which are clearly compatible with your job
as a diagnostician, EBAS requires attention be given to certain procedures
and tasks intended to facilitate the evaluation process. Your responsibilities
when using EBAS include coordinating the activities of the EBAS team and
the ARD committee to assure continuity in the student's program, Consulting
with teachers in the use of EBAS and the implementation of the educational
plan, and maintaining and retrieving EBAS forms for the ARD committee.

Sum ary

Your participation in EBAS does not substantially alter your current role in
the appraisal process. EBAS. has been designed to enhance your role in
effecting a meaningful evaluation program which contributes to instructional
planning. The following chart outlines your role in the appraisal process and
indicates those procedures and tasks which are required by EBAS.
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Figure 2

DIAGNOSTICIAN'S AP RAISAL

ESPONSIBILITIES AND ERAS ROLE

APPRAISAL PROCESS ACTIVITIES

1. Collecting and analyzing pupil in-
formation relative to intellectual
factors, educational functioning,
and sociological variablus.

2. Compiling inforrnation from vari-
ous appraisal sources.

3. Serving on the ARD committee .
4. Providing appraisal information to

the ARD committee for determin-
ing initial and continuing eligibil-
ity.

5. Assisting in the designation of an
appropriate instructional place-
ment.

6. Developing an educational plan for
the handicapped student.

7. Conducting assessment requested
after placement.

8. Evaluating the effectiveness of
each handicapped student's ed-
ucational plan at three-month in-
tervals.
Reporting the results of the
educational plan evaluation to the
ARD committee.

REQUIRED EBAS ACTIVITIES

1. Administering diagnostic tests
and collecting instructionally rel-
evant information.

2. Providing educational evaluation
information to the ARD committee
(optional: utilization of the Diag-
nostic Information Worksheet).
Translating diagnostic information
into teacher usable information.

4. Serving as a member of the EBAS
team.
Providing leadership in the de-
velopment of educational plans
through completion of/the Educa-
tional Program Plan and the
Teacher's Instructional Plan
forms.'

6. Reviewing the student's progress,
instructional program and con-
tnued eligibility in collaboration
with instructional personnel.

7. Preparing summary reports on the
student's program for the ARD
committee.
Coordinating the activities of the
ERAS team and the ARD commit-
tee.

9. Maintaining and retrieving EBAS
forms for the ARD committee.

10. Consulting with teachers on the
use of EBAS.

Your role is cr tical to the overall operation of EBAS. No other individual
is involved in as many aspects of the system. The remaining sections of this
manual have been designed to assist you in applying your appraisal skills
through the Educational Based Appraisal System.
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THE DIAGNOSTICIAN'S ROLE AS AN ERAS TEAM MEMBER

4.2. What is the diagnostician's role as a member of the EBAS team?

The success of the Educational Based App aisal System is dependent to a
large degree upon the ERAS team. The ERAS team is comprised of the diag-
nostician and those teachers who may become directly involved in the student's
instructional program as a result of the decision to provide some form of
special education services. The ERAS team generally consists oe the diag-
nostician, a support teacher and the regular class teacher. The team is
activated once eligibility and placement decisions have been made. The de-
cision relative to placement dictates the specific membership of a particular
student's ERAS team.

The ERAS team has three Major responsibilities:
(1) development of the Educational Program Plan,
(2) selection of appropriate instructional goals and

concommitant instructional objective clusters
every three months,

(3) coordination of EBAS activities.
The primary emphasis in discharging the first two responsibilities occurs

initially during the process of activating the ERAS program for the student.
However, once teachers are using ERAS with handicapped children, the ERAS
team becomes involved in all three areas of responsibility. This occurs be-
cause EBAS is a continuous appraisal system and the EEAS team must make
recommendations every three months on continued eligibility; the appropri-
ateness of placement, and subsequent modifications in instructional program-
ming.

The sequence of events essential to using ERAS is synonomous with the
cycle of decisions and procedures which have been established for the ERAS
team. The ERAS team decision cycle, illustrated ih figure 3, represents a
three-rnonth period with each cycle culminating in a Re-Evaluation Conference
at which time the student's performance, progress and placement are reviewed.

"rbur role, as the diagnostician on the EBAS team, is more extensive than
the other members. You have major responsibilities for chairing the team
meetings, coordinating the activities of the ERAS team, and serving as the
team's liaison to the ARD committee. Consequently, it is important that you
understand the function of the team and the role of each member.

The following outline briefly details the role of the ERAS team with partic-
ular attention to your participation.

1. Initial Conference: The initial conference of the EBAS
team follows the ARD committee's decisions concern-
ing eligibility for special education services and
subsequent placement. At this meeting the team
collectively completes the initial sections of the
Educational Program Plan and the first Teacher's
Instructional Plan form. Both forms are described
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in detail in later chapters of thiS manual. Several
functions are required of the team as they-complete
these forms.
(a) The team must discuss the educational

implications of the evaluation information
available to them. For this initial meeting,
you will have compiled instructionally
relevant diagnostic, observational, and
anecdotal data collected during the diagnostic
process along with any additional information
considered by the ARD committee in making
their eligibility and placement decisions. Your
major responsibility in discussing the educa-
tional implications of these data is (1) to trans-
late the diagnostic data into teacher usable
information from which instructional implica-
tions can be derived, and (2) to elicit instruc-
tionally relevant and pupil related information
from the other members of the EBA.S team.

(b) The team identifies instructional strategies
most appropriate to the student's needs. You
will share diagnostic and observational infor-
mation about the student from which effective
instructional strategies can be determined.
The regular and support teachers contribute
additional information concerning the learner's
characteristics which is applicable to the team's
decisions on instructional strategies.

(c) The team will jointly identify year long educa-
tional directions most appropriate to the
student's needs.
The team states instructional goals covering a
three-month instructional period. These will
not represent the student's total program, for
generally the team will decide to state goals
primarily in the student's major problem area(s).
Each instructional goal should represent approx-
imately two weeks of instruction. If both the
regular and support teachers plan to use EBAS,
then two different sets of instructional goals are
possible. The preceding information (steps a
through d) is recorded on the Educational Program
form.

21
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The teem must select or develop the objective
cluster most relevant to the instructional, goal.
Your role is to collaborate with the other members
of the team in identifying the first instructional
goal and set of objectives to be undertaken with
the pupil. This information is recorded on the
Teacher's Instructional Plan form.

At the completion of this first EB.AS team meeting,
the program is operational. The Educational Program
Plan has been completed and the first TIP form has
been developed. Each member of the ERAS team should
have her own copy of these forms. Excent for occa-
sional consultation, you will not meet with the teachers.
until the Re-Evaluation Conference scheduled for the
12th week. During the interim, however, the teacher(s)
will continue to use the TIP forms and adhere to the
folloffing schedule:

2. Instructional Period I (lasting 2 weeks). The two-week
period following the initial team conference begins the
operational phase of ERAS defined by the first use of
the Teacher's Instructional Plan with the student.
Following two weeks of instruction, the regular and
support teachers meet to review the student's perfor-
mance and jointly select subsequent instructional
goals and objectives. This performance check based
upon formative instructional assessment is followed by
a second instructional period lasting four weeks.

3. Instructional Period II (lasting 4 weeks). Between the
second and sixth weeks, the teachers continue to carry
out their instructional plans for the student either
independently or in conjunction with one another. During
this period the Teacher's Instructional Plans will be
exchanged between ERAS team members and continue
to accumulate instructional and evaluative data. In
addition to the exchange of TIP forms the teachers may
meet informally during this period as needs are recog-
nized. At the end of this second instructional period
(6 weeks after the ERAS team conference), the two
teachers again meet in person for a performance check
and make instructional decisions for the third
instructional period.

4. Instructional Period III (lasting 4 weeks). Between the
sixth and tenth weeks the teachers continue the cycle
of teaching, evaluating, restating objectives and
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exchanging copies of TIP forms. The performance
conference during the tenth week of instruction
involves only the teachers. This conference differs
from the preceding two in that it has dual focus. The
teachers again review the student's performance
through discussion of the Teacher's Instructional Plans
that have been implemented. In addition, this con-
ference focuses on preparing for the full EBAS team
re-evaluation conference to be held the 12th week. The
teachers identify objectives to be assessed prior to the
re-evaluation conference. Following this conference
there is a two-week instructional period which includes
the evaluation of pupil performance on selected objectives.

During the preceding three instructional periods, you
will have met with the teachers only upon request. Your
role during the three instructional period is primarily
as a consultant to the teachers in the use of EBAS. Feed-
back is continually forwarded to you concerning the
student's instruction through the use of carbon copies of
the objective clusters.

5. Re-Evaluation Conference (after 12 weeks). The full
EBAS team, i.e., regular teacher, support teacher,
and diagnostician, meet for the Re-Evaluation Con-
ference after the 12th week of instruction. This meeting
is chaired by you. The focus of the meeting centers on
(1) summarizing the student's progress, (2) reviewine
his instructional program and setting instructional goals
for the subsequent three months, and (3) re-evaluating
this placement. The information from the Teacher's
Instructional Plan forms is summarized on the Summary
Evaluation Report. The completion of this form enables
the team to make relevant decisions concerning the stu-
dent's instruction and the necessity for referral of the
student back to the ARD committee.

Two options are available at this point for the initia-
tion of the subsequent three month cycle. The results
of the summary evaluation determine the specific
option appropriate for each student.

OPTION I: Recycle. Repeat the preceding
three-month cycle with the continused
use of the Teacher's Instructional
Plan and the teachers meeting for
periodic performance checks. This
recycling option occurs when the

3 6
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student is not referred to the ARD committee
for a possible change in placement. The re-
evaluation conference thus becomes the
subsequent three-months of instruction.

OPTION 2: Refer to ARD Committee. Then recycle.
If a possible change in placement is
indicated, the student is referred back to the
ARD committee with the summary data pro-
viding one source of assessment information to
be considered. Should the student's placement
change, the ERAS procedures remain the same
as outlined in the preceding stages, but the
team members may differ.

Following the Re-Evaluation Conference, the Summary
Evaluation Report form is forwarded to the ARD committee
with additional reco imendations regarding the student's
placement.

The final Re-Evaluation Conference occuring in the
spring should focus on continued eligibility, placement
decisions, and instructional programming for the next
year. This spring planning is essential to insure
continuity in the student's instructional program.

Individual school policies may influence how the EBAS team functions. The
number of students served, the interaction of the team members, work demands,
and scheduling, all effect the EBAS team functioning.

Summary
The diagnostician, regular- teacher and support teacher comprise the ERAS

team. The following chart summarizes the team functions performed and
your role relative to this team.
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Figure 4

EBAS TEAM ROLE

Initial EBAS p anning conference.
a. Discussing the educational

implications of the available
information.

b. Considering basic instruc-
tional strategies.

c. Stating year long program
directions and instructional
goals covering a three-month
period.

d. Identifying the first obje Live
cluster.

2. Instructional Periods.

25

DIAGNOSTICIAN'S ROLE

I. Initial ERAS planning conference.
a. Providing instructionally rel-

evant diagnostic observation-
al and anecdotal data, and any
additional information con-
sidered important by the
ARD committ,:e in making
eligibility and placement
decisions.
Translating diagnostic data
into teacher usable infor-
mation.
Identifying potentially effec-
tive instructional strategies
with the teachers.

d. Identifying the yearly program
directions and instructional
goals covering a three-month
period with the teachers.

e. Providing copies of the Ed-
ucational Program Plan form.

f. Identifying with the teachers
the first instructional goals and
set of objectives to be
undertaken as well as com-
pleting the TIP form.
Retaining and filing copies of
the completed Educational
Program Plan and the Teach-
er's Instructional Plan.

2. Instructional Periods
a. Consulting with teachers in

the use of EBAS.
b. Receiving carbon copies of the

objective clusters being used.

g.



EBAS TEAM ROLE (cont.) DIAGNOSTICIAN'S ROLE (cont.)

Teacher Performance Checks.
(After the second, sixth, and-tenth
week of instruction).

4. Re-Evaluation Conference.
a. Reviewing the student's per-

formance and progress.
Re-evaluating the student's
placement.

c. Reviewing the student's in-
structional program.
Setting instructional goals for
the subsequent three-month
period.
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3. Teacher Performance Checks.
Meeting with teachers only upon
request.

4. Re-Evaluation Conference.
a. Chairing the re-evaluation

conference.
b. Providing the Summary Evalu-

ation Report and Referral for
Re-Evaluation forms.

c. Determining in collaboration
with the teachers whether to
refer the student back to the
ARD committee for possible
change in placement.

5. Coordination Activities.
a- Coordinating and serving as

the liaison with the ARD
committee.

Maintaining records for the
EBAS team and the ARD
committee, e.g., copies of
the Educational Program
Plan, Objective Clusters
from the Teacher's Instruc-
tional Plan, and Summary
Evaluation Report.



THE DIAGNOSTICIAN'S ROLE AS FACILITATOR OF THE EBAS TEAM

4.3. What is the diagnostician's role in facilitating the functioning of the

EBAS team?

The responsibility for facilitating the functioning of the EBAS team is shared
by each EBAS team merober. Due to the nature of your responsibilities to the

district beyond your role in using EBAS, you will.bring skills to the team which

can greatly increase its effectiveness in planning and implementing the learner's
instructional program. The various components of your role, including coor--
dination of EBAS team activities, ARD committee liaison, translation of
appraisal data into instructionally relevant information, provision of leader-
ship in developing educational plans, and consultation with teachers in the use

of EBAS, imply effective communication skills and knowledge of interpersonal
dynamics. Thus, it is important that your effort facilitate open communication
and positive interpersonal dynamics among EGAS team members.

Contributions of individual EBAS team members.
Each member of the EBAS team makes a significant contribution to the total

functioning of the team. In your efforts to enhance team functioning, you should

be aware of the types of input and resources each member contributes to the
team. A description of both the potential input of each team member and the

resources available to each team member follows.

Input available from the diagnostician:
a. The diagnostician brings to EBAS team meetings the

descriptive information on specific assessment
instruments used in the diagnostic process.
Most diagnostic tests are divided into subtests which
may have extensive educational implications. Un-
fortunately these subtests are often couched in terms
unfamiliar to many teachers. The diagnostician
should be able to interpret the meaning of subtest
scores for teachers and discuss their educational
significance.

c. The diagnostician will be able to report the behavior
of the child during the testing situation and discuss
whether or not she felt that this behavior interfered
with the child's test performance. She will also be
able to elicit similar information from the teachers
indicating whether this behavior is exhibited in the
classroom.

Input available from the regular and support teachers include:
a. Since the regular teacher has probably had the

handicapped child in her class (prior to the ARD
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committee consideration), she haS knowledge
concerning his performance and response to various
strategies of instruction.

b. Once the educational significance of a test and a
particular score on that test have been explained,
the regular teacher should be able to discuss
possible instructional approaches for the child.

c. Once the correlate tests and their Scores have been
explained, the support teacher should be able to
suggest particular remedial techniques and materials
to be used with the child.

d. Especially for progress and summary conferences,
the teachers should be able to describe the child's
performance and progress as a function of the EBAS
team planning.

e. Both the regular and support teachers have additional
supportive personnel and resources available to them.
Such resources may include curriculum consultants,
special education coordinators, Regional Service
Centers and Instructional Materials Centers .

Cooperative Planning
'Cooperative planning is essential for the success of the EBAS team

you can facilitate cooperation by considering the following suggestions;
a. The beginning point for cooperative planning starts

when a particular EBAS team is formed. You should
clearly identify the roles and responsibilities for each
member of the team as they are outlined in the
preceding section.

b. Once the responsibilities are identified and the EBAS
team is operative, you must ensure that each member
has the opportunity to express that which she is
uniquely able to contribute at team meetings.

c. One of your responsibilities on the EBAS. team is to
insure thatcopies of all relevant reports and
communications (letters, memos, etc.) are
distributed to each team member.

d. Remember that all planning decisions ane t- am
deoisions.

Establishment: and maintenance of open communication among team members.
a. Each member of the team is a professional educator

and has something unique to contribute to the EBAS
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team It is important that each member be accorded
respect and that her contribution be appreciated.
One method of treating team members as professionals
is to avoid "talking down" to them.
Another method of maintaining open communication is
to avoid an authoritarian attitude. When assigning a
task to a team member, it is preferable to phase the
assignment in terms of a request rather than as a
command.

d. Open communication is also facilitated by encouraging
and providing an opportunity for other team members
to express their opinions and views.
The improper management of dissent or differing
points of view can often stifle communication. If
dibsenting views arise from another member of the
team be sure that they are given an adequate hearing.
It is desirable to allow for the full presentation of
viewpoints.

E ective planning and summary conferences.
Effective planning for conferences begins with
scheduling. To ensure that members have a.
sufficient amount of time to prepare, it is wise
to schedule the meeting well in advance.
Meetings should be arranged so that they are
convenient for all team members. Remember
that teachers work under rather rigid time con-
straints and it may often be impossible for.them
to meet during the school day. Thus, some mee
ings may have to be held after school hours.
EBAS team meetings will, require careful consid-
eration and a fair amount of time. You should
schedule adequate time to insure that meetings
are not rushed. Decision-making during con-
ferences is seriously hampered when participants
operate under time pressures.

d. Effective conferences are facilitated when an agenda
is specified ip advance. Writing out the tasks to be
accomplished prior to the conference tends to
insure efficient proceedings.
Schedule the meeting in a room that is as free from
distraction as possible. A classroom where children
are making demands on the teacher, or an office where
a telephone is making demands on you, are not con-
ductive to an effective conference.

a.
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Once the meeting is under way, it is advisable to
remain task oriented. Extraneous topics of con-
versation tend to interfere with effective and
efficient conferences and tend to delay completion
of the task.

Summary
Due to the nature of your responsibilities to the district beyond using EBAS,

the communication skills and knowledge of interpersonal dynamics that you
bring to the EBAS team cari greatly increase its effectiveness in planning and
implementing the learner's instructional program. Specific factors include
an awareness of the potential input of each member and the resources available
to each team member, encouragement of cooperative planning and team decisio s,
establishment.and maintenance of open communication among team members,
and consideration of techniques designed to facilitate effective and efficient
conferences.
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IAGNOSTIC INFORMATION WORKSHEET

To assist the diagnostician in utilizing the DIAGNOSTIC INFORMATION WORKSHEET.

Diversity exists in the types of diagnostic information obtained during the
appraisal process and in the format used to record such data. No single format
is entirely suitable without revision or modification from one setting to another.
While the Educational Based Appraisal System has not been designed to dictate
specific diagnostic procedures, it does require some degree of consistency in
data recording formarin order to facilitate the formulation of educational plans.
Thus, the Diagnostic Information Worksheet has been designed as a Component
of the Diagnostician's Package and serves as a resource in making decisions
on what to include in your assessment. It also provides a systematic format
for recording your findings. The form is completed using notes and protocols
and thus takes the place of writing formal diagnostic work-ups.

A sample Diagnostic Information Worksheet form is provided at the beginning
of this chapter. It is suggested that you look over it briefly to gain an overall
concept of the form prior to continuing. The remainder of the chapter relates
specifically to this form. You will probably find it helpful to occasionally refer
back to this sample form as you proceed through the chapter to view each section
relative to the total form.

A SYSTEMATIC FORMAT FOR RECORDING DIAGNOSTIC DATA

5.1. What are the advantages derived from a systematic format for recording
diagnostic information such as that provided by the DIAGNOSTIC INFORMATION
WORKSHEET?

In order for diagnostic information to be of value, it must not only be valid but
a so recorded in a usable format. This necessitates advance planning and the
employment of standardized procedures. Unless consideration is given to the
process involved in recording diagnostic information, the risks are high that
essential information will be overlooked, trivial information will be recorded,
and the organization of the information.will result in less than optimal usage.

Systematic recording of diagnostic information offers the following advan-
tages' to you as a diagnostician:

1. Provides you with feedback concerning the adequacy
and comprehensiveness of the appraisal process.
Three questions should be answered:
a) Does the diagnostic information obtained answer

the specific questions raised by the referral?
b) Is the information collected instructionally

relevant, i.e., will it assist in the planning
of an instructional program responsive to the
learner's needs?
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Are both inter-and intra-assessment included (See
Chapter 2)? Are bOth quantitative and qualitative
descriptions of the learner included?

Facilitates your interpretation of test scores,
Systematic arrangement of the various numerical
scores allows inter-and intra-test comparisons to
be made. Areas of strength as well as weaknesses
can be made apparent in the recording process. These
strengths and weaknesses can then be considered when
determining instructional needs.

Facilitates your interp etation of evaluative data into an
educational framework. Appraisal results must be
translated into instructional goals and strategies. Data
presented in a systematic format facilitates making
recommendations, specifying'instructional goals, and
determining instructional strategies.

Facilitates your writing psychoeducational reports
which are relevant to supportive and instructional
personnel. The type and the amount of diagnostic
information required by various personnel-concerned
with the pupil varies. The ARD committee primarily
requires an overall estimate of ability and performance
level for purposes of determining eligibility and place-
ment. The teacher requires a profile of academic
abilities and more specific behavioral information for
instructional programming. Information for both is
gathered during the appraisal process. A systematic
record of all available appraisal data provides a base
for the dissemination of reports appropriate to the
particular recipient.

Facilitates effective communication of bas c appraisal
results. Evaluative information should be organized
and stated in a manner which is readily understood by
all who have access to it. Assessment data recorded
in an idiosyncratic fashion will not be used by all the
individuals who may benefit from it.

Provides you with a vehicle for future assessment and
retrieval of information. A major advantage of
systematic recording procedures is that they provide
for the accumulation of information. A review of the
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student's record form eliminates unnecessary retesting
and provides needed diagnostic information. Accumulating
a systematic record makes possible the periodic deten-
mination of pupil progress over varying time intervals.

The Diagnostic Information Worksheet has been designed to provide you with
a format for the systematic recording of diagnostic findings. A detailed
description of the form is contained in the next section of this chapter.

DESCRIPTION OF THE DIAGNOSTIC INFORMATION WORKSHEET

5.2. What areas comprise the DIAGNOSTIC INFORMATION WORKSHEET?

The Diagnostic Information Worksheet is the first EBAS form you will
complete. It is completed during the prerequisite steps for implementing
the system as you gather assessment information for presentation to the ARD

committee.
A thorough understanding of the form's layout is essential prior to its initial

use. The remainder of this section will present a detailed description of the
form.

The Diagnostic Information Worksheet form is a three-section foldout file
which contains six working surfaces.

,...iF
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Side l - identification data, referral and background information
Side 2 - intelligence test results
Side '3 - achievement and diagnostic test results
Side :4 - correlate area test results
Side 5. informal assessment results and observational information
Side 6 - assessm nt profile, conclusions and recommendations

It is suggested that you locate and briefly skim each of the above sides
on the sample form provided at the beginning of this chapter prior to
continuing. You may wish to continue referring to this form as you go
through the remainder of this section. Illustrations 'of specific parts
of the form are interspersed throughout the narrative.

Side 1
Side 1 is the area in which you specify student identification data and

relevant referral and background information. Begin with the, blocked off
tab on the extreme right of the closed folder. The uppdr eection of the tab
is for recording the student's case number, name, sex, birthdate, and
chronological age. The lower section of the tab is the area in which
identification data concerning the student's parents is entered.

Case #

Parents or Guardian

Na- .e

Address.

Sex BD

Phone

CA

The area in the center of side 1 is provided for the recording of relevant
referral and background information.

First there is an area for indicating whether the current evaluation is atli)
initial evaluation or re-evaluation and date.

Initial Evaluation 0 Date:

Re-Evaluation I ,Date:

Re-Evaluation 0 Date:

34
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The area directly below the evalu tion date is for recording relevant referral
information. Provision is made for recording referral date, the student's
school and grade, and the referral source. The major portion of this area is
assigned to specifying the reason for referral.

Referral Date School Grade

Referred by

Reason for Refer a

The area comprising the lower half of side 1 is for recording back. round
information including family and developmental history and the results of
previous testing.

Background Infor a on:

Previous Testing:
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Summary
Side 1 of the Diagn stic Information Worksheet includes areas for recording

the following data:
case number
student.s name, sex, birthdate and age
parents or guardians' name, address and phone
status of evaluation, - e. , initial or reevaluation
date of evaluation
referral date
referring school
student's grade
referral source
reason for referral
background information
previous testing

Side 2
A unique feature of side 2 is the duplication of the tab containing, iden ification

data which appeared on Side 1. This tab, located on the extreme left of the ooen
folder, has been reproduced here to provide identification data for the summary
information on side 6. When the form is closed, side 6 lines up adjacent to
the tab on side 2.



3ide 6 ASSESSMENT PROFILE

'Below

Overall Intellectual Functioning Average

-----7-41 'Dove lir------Vision
Average Average

Deficit Corre;tec

Screening Hearing Deficit Corrected Normal
. ,

Weak Strong Level

Academic Areas A sessed 1 2 3 4 5 Grade Age

Weak Strong Level

Correlate Area Assessed 1 2 3 4 5 Grade A e

Reading Auditory Perception

Word Recognition Visual Perception

ral Com rehension Gross Motor Coordination

Silent Comprehension Fine Motor Comprehension

Listening Comprehension Oral Language Comorehension

Arithmetic Oral Language Expression

Arithmetic Computation Written Lanouage Expression

Arithmetic Reasoning Speech (Articulation

Spelling Social Emotional II

Appropriate Behavior Inadequate Behaviors

onclusions

Recommendations

Further referral to

Eligible for special education services

CI Not eligible for special education services

0
0 Re-evaluation

O Other

Educational Diagnostician

ARD Committee Staffing Date Decision
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The central area of side 2 is the place in which you record the results of
group and individual intelligence testing.

The box at the top center of this area is for recording the results of group
intelligence tests if available. The shaded area located in the upper left
corner of the box is for recording the date of testing. Directly to the right of
this box is an area for recording the name of the test. Located directly below
this area, space is provided for recording the actual test scores. The space
below the test results section is for indicating your interpretations of the stu-
dent's test performance.

To the right of this test information box is an area for you to record obser-
vations concerning the student's behavior during testing, comment on testing
conditions, and refer to speciftc test items.

ate . Test Name

Resu ts:

nterpretation:

bb ents:

The remaining areas on side 2 follow this same format.

Located in the center of this page is the area for recording the results of
individual intelligence tests which may be-used in individual assessment.

The upper box is for recording the results of the Slosson Intelligence Test
(if administered). Space is provided for chronological age, mental age,
intelligence quotient, percentile, and standard deviation. Your interpreta-
tions of the student's performance are recorded in the area below the test
results. An area to the right of the test result information box is provided
for recording your comments concerning the student's behavior.

3e
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Date Slosson Intelligence Test Comments:

IQ Percentile SD

Re ults:

CA

Interprete on:

Located directly below the box for recording test information from the
Slosson Intelligence Test is a box for recording results derived from the
Wechsler Intelligence Scale for Children (if administered). The same format
is provided with one exception. Individual subtests have been identified and
lines are provided for you to record subtest scaled scores.

Date Wechsler Intelligence Scale for Children Co ents:

Performance 10 Full Scale IQVerbal IQ

Information
Comprehension
Arithmetic
Similarities
Vocabulary
(Digit Span)

SD

Scaled Scores
Picture Completion
Picture Arrangement
Block Design
Object Assembly
Coding
(Mazes)

nterpretation:

The final area at the bottom of side 2 is for recording the results of another
intelligence tests you may administer. The space in the upper left of this box
is for date of testing and the space directly to the right of the date is for the
name of the test. Test results are recorded directly below the test name and
space is provided for your interpretation of test results and comments.





Comments:

Results:

Interpre ation:

Summary
Side two of the Diagnostic rnformation Worksheet includes areas for

recording the following data:
pupil identification data
group intelligence test results
individLial.intelligence test results including the

Slosson IntellAgence--Test- and- the Wechsler--
Intelligence Scale for Children

interpretations of test performance
comments concerning the testing session and the student's

testing behavior

Side 3
Side 3 is the area for recording the results of achievem -nt and diagnostic
testing.
The format used for recording information on this page is the same as on

side 2. Information for each test is recorded in a separate box. The date of
testing is recorded in the shaded area located in f-he upper left corner. Directly
to the right of this box, the name of the test is recorded. Test results are re-
corded in the area located below the test name. The area directly below the
test results provides space for recording your interpretations. To the right
is space for you to record your comments.

The box at the top of page 3 is for recording the results of group
achievement tests (if available).



Date Test N me . rn ,s:
_.

Resul ts:

nterpretation:

The results of the Wide Range Achievement Test (WRAT) are recorded in
the box located directly below the area for group test results. Provision has
been made for recordind grade, standard score, and percentile norms.

Date Wide Rari e Achievement Test Comments:

Grade Standard Score Percentile
Pronuncia n )

sul ts:
Reading (Word
Spelling
A ri thme c ---
Interpr, ltion:

The box located below the area for recording the results of the WRAT is for
recording the results of the Peabody Individual Achievement Test (FIAT)
if administered-)
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Cate Peabody Individual Achieverrient Test Comments:

Grade Standard Score PercentileResults:
Mathematics
Reading Recognition
Reading Comprehension
Spelling
General tnforrnation

Total Tes t

-
---- --

nterpretation:

The area at the bottom of page 3 is for recording the results of diagnostic
tests . Space has been provided for recording the results of two tests . Specific
tests have not been designated in this section as the tests you may wish to
admintster will vary depending upon your impressions of the student's needs.

Di qn stic Testing
ate Test e Cornrnents :

.Results:

I terpretation:

Side 4-
Side 4 is the area for recording results from testing in correlate areas. Side

4 is a continuation of the format used on the preceding two sides. When tests of
language, visual perception, auditory perception, motor skills, and behavior
ratings are administered, the results are recorded on this section of the form.
Space is provided for recording the results of five tests.
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Side 4

Correlate Testing
(Visual Perception, Auditory Perception, Language, Motor Skills, Behavior Ratings)

Date Te stNa rne Comments:'

Results:

Interpr1ati on:

Date Test Nam

sults:

Interpre tation:

Co-mrnents:

Date Test Narne

Inte rp re tati on:

Comments:

Date Tes

Results:

Interpre tati on:

Comments

Date Test Name Ca rnents:

Results,

Interp tion:
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Summary
Sides 3 and 4 of the Diagnostic inforniation Worksheet include areas for

recording the following:
achievement test data
diagnostic test data
correlate area(s) test data
test interpretations
the student's testing behavior
comments relative to the testing session or specific t st items

Side 5
nformal ass isment and results concerning structured obser ation results

are recorded on side 5.
The area located at the top of side five is for re ording descriptions of

informal work or assessment you or the teacher may have conducted. In
the column to the left of this box, the date the work or assessment took
place is recorded. Space is provided for recording specific procedures,
errors the student made, and general observations .

Date --:Descri-ption-of Progedures-and-Results

Information from observ tions of the student's behavior in the testing session
and/or other settings is recorded in the lower half of side 5.

The top portion of this area is for identifying the setting(s) in which the
observations occurred.

Located directly below is a larger, area for recording actual observation
data. The date and location of the observafton, a description of the behavior,
and its frequency of occurrence are recorded in this section. A column has
been provided at the extreme right for you to indicate if the behavior was
appropriate or inappropriate.
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Date Location Description of Behavior Fre uency Duration type of Behavior

Appropric e =i
Inappropriate

Appropriate
inappropriate n

Appropriate M
Inappropriate =1

Appropriate
I napp rop riate Li

I

I

App rop ria te ED
Inappropriate rj

Summary
Side 5 is used for recording the following data:_

0) results of informal assessment procedures
(2) description and results of observations of the student in

various settings

_Ade 6
To gain a complete view of the information contain d on side 6, it is suggested

that the folder be completely folded vvith the extreme left edge of side 6 adjacent
to the tab located on side 2. When viewed in this manner, identification data is
readily available as you view surnrna ry information and reconimendations.

The sixth side of the Diagnostic Information Worksheet is provided for summary
information and recommendations to the ARD committee. The upper half of side
6 is a testing profile summarizing the diagnostic information obtained.

The left side is for recording the student's overall academic ability.
The results of vision and hearing screening are recorded to the extreme right
section of this top area. SEE FIGURE 5 on following page.

The center area of the profile is comprised of two grids on which ratings of
the student's performance levels are plotted. Ratings of the student's perfor
mance levels in the academic areas assessed are plotted on the grid located on
the left side of this area. The column directly to the right of the grid is for
reporting the grade or age score obtained for each area assessed. A similar
grid and grade/age level column has been reproduced on the right side of this
area for plotting and recording the results of testing in the correlate areas
assessed. SEE FIGURE 6 on following page.
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Overall Intellectual Functioning

Below

Average

Academic A as As ed Weak Stroll

Average

Above

Average

Vision Deficit Corrected Normal

Screening Hearing Deficit Corrected Normal

FIG URE 5

Level

Grade A e

Correlate Areas Assessed Weak Strong Level

Grade Age

Reading

Work Recognition

I Comprehension

Audi tory Perception

Visual Perception

Silent Comprehension

Listening Comprehension

A rithmetie

A ri thme ti Computation

A ni thrne tic Reasomng

Spelling

Fine Motor Coordination

Oral Langugeomprehensio

Oral Language Expression_

Wr'itten Language Expression

.Spaech A rticola ti on

FIGURE 6



The lower area of the assessment profile is for recording information derived
from your observations of the student's behavior. The area to the extreme left
is for recording where the observations took place. Located to the right of this
area is space for you to record actual appropriate behaviors observed arid a grid
for plotting the frequency of occurrence for each behavior.

Similar space and a grid for recording inappropriate behaviors c rnpri e the
right portion of this area.

Appropria e Behaviors Inappropriate Behaviors

The center area of side 6 is for recording your conclusions and for speci ying
a recommendation concerning eligibility to the ARD committee.

commendation:
0 Further referral to: Special consideration
CO Eligible for special education service Ci Re-Evaluation (date)
1= Not eligible for special education services 1=I Other

Located directly below the conclusions and recommendation area is space for
your signature and the date.

Educational Diagnostician
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The final area on side 5, located below the double lines is for recordi g
the ARD committee staffing date and their decision.

ARD Corn ee Sta ing Date _Li Decision
Report Attached

The preceding description of the Diagnostic Information Worksheet has been

provided to give you an overview of the complete form with a detailed description
of each section. Specific Suggestions and directions for completion of the form
are in the next six sections of this chapter.

RECORDING RE E RAL AND BACKGROUND INFORMATION

53. What types of referral and background information are recorded on Side

of the worksheet?

The referral-and_ba.ckgrouncLinferrnatio _reoorded on side l of the Diagnos ic
Information Worksheet assists you in determining what to include in your assess-

ment. Once the assessment has been conducted and the information recorded on
the remaining pages of the form, this side serves as a preface for the remaining .

content and provides a resource for validating your assessment findings,
The initial information requested on side l is whether this is an initial evol-

ustion or a re-evaluation,, This information is generally available to you on
the referral, form you have received from the teacher or screening committee.
Record this information On the form as follows:

If this is the child's initial evaluation, place a check (i.1 in the
box to the right of Initial Evaluation and record the current
evaluation date.

EXAMPLE 5.

LZI itial Evaluation Date: October 7, 1975

0 Re-EvalUation Date:

R -Evaluation Date:

48

6 4



If this is the first re-evaluation for the child, record the date
of the initial, evaluation on the line to the right of initial
evaluation. Now place a check (.") in the box to the right of
Re-Evaluation and record the current evaluation date.

EXAMPLE 5. 3. B.

0 Initial Evalu tion Date: January 6, 1974

ElRe-Evaluation

0 Re-Evaluation

Date: November 12, 1975

Date:

Should this be the child's second re-evaluation, record the
dates of the two previous evaluations on the appropriate
lines. Then place a check (,t) in the box to the right of the
second Re-Evaluation and record the current evaluation date.

EXAMPLE 5 . 3 . .

Ini tial Evaluation

Re-Evalu ti n

e-Evaluation

Date: May 8, 1972

Date: October 16, 1974

Date: April 20, 1975

-ouch information provides you with clues for locating the information needed
to complete the remaining areas of side 1. Should this be the child's initial
evaluation, your district's referral form, the student's cumulative folder, and
the referring teacher become resources for gathering needed information.
These same resources are available for re-evaluations. However, additional
resources available to you for re-evaluation include previous referrals, testing
data, diagnostic reports, summary reports or previous ARD committee decisions
and recommendations, and the student's educational plans.

Specific information recorded in the center ,=ection of side 1, referral info
rnation provides you a resourceifor determining what questions are to be answered
by your assessment procedures. A description of the problems which prompted
referral will provide you with a clearer understanding of the reasons for
evaluation. For example, the statement "Jimmy does not pay attention in
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class" provides you with more information tt- the statement "-It y is a
behavior problem." This type of referral ir Jrmation may need to be obtained
through personal or phone contact rather than through the usual rttten
communication channels.

The problems which prompted referral are stated as specific behaviors on
side 1 of the worksheet under Reason for Referral.

EX8AAPLE 5.3. D.

Reason for Referral: consideration for special education
services; Jimmy cannot master the school assignments and
has difficulty paying attention in class.

Information stated in this manner should lead you to ask such s eeific
questions as, What specific instructional needs does the child have? Is the
child eligible for special education services? If so, for what type or services?
Your evaluation procedures will attempt to provide answers to these questions.

Suggested information which may represent relevant background data can be
identified relative to three categories: physical status,_family background, and
educational history.

Physical status: description of the chilo's current health
status and any relevant health conditions; results of vision
and hearing screening.

Family Background: number and age of siblings, the
primary language spoken in the home, relevant
family dynamics, and home environmental situations.

Educational History: previous and current attendance,
prior school adjustment, number of schools attended,
current and previous instructional settings (e.g.,
open classroom, team teaching),- type of previous and/
or current special educaticin services, description of the
child's classroom behavior, and teacher comments.

Background information from the above sources which is relevant for the
particular child aad his difficulties is recorded in narrative form on the
Background Information section of the worksheet.

Previous test data recorded in the final area of side l is pa icularly important
in determining the nature and degree of your current assessment prOcedures.
Unnecessary retesting can be eliminated or alternate forms of tests can be

selected for subsequent assessments. In recording the results of previous

testing on the worksheet, the information is summarized in one or two brief
statements. This allows a quick review of previous test data relative to the
child's current status. Reference can be made to previous reports if more
extensive information is needed.
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EXAMPLE 5.3.E.
Test Results from

Test Name

Metropolitan
Readiness

Fro tig

rnulative Record.

ate Age

Sept., 1974 5-6

Performance

5t.1-1 percentile

975 6-4 Eye-Motor
Pig. Grd.
Form Constancy
Position in Space
Spatial

Relationships

Scott Foresman Sept. 24, 1975 6-6
Inventory
Survey

8th percentile

Peabody Picture Sept. 24, 1975 6-6 MA 7-1
Vocabulary Test 4..Q. in

Previous 'Testing:
Previous testi revealed overall average ability and

mastery of the pr-arequisite skills to perform academic
tasks. Specific sOc)res may be obtained from the child's
cumulative folder- A

13
7

7

Summary
The referral and ba.akground inFormation recO ed on side 1 of the Diagnostic

I iformation worksheot pr,ovides direction for determining what to include in
your assessment as wall as relevant introductorNy infcrrnation for your evaluation
report.

The steps for ecor-ding information on side 1. of the worksheet coil
1. Record identificatton data on the tab.
2. Indicate evaluation status, initial or re-evaluation, by

placing a check V) in the appropriate box nd record the
current date of te$ting.
If this evaluation i;s a re-evaluation, record the date of
the child's initiW evaluation and prey e-evaluation
Record relevart referral information st 'no the
reasons for refePral lii specific behav oral descriptions.

Si
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5. Record background information in narrative form.
6. Summarize the results f previous testing in one to two

statements with referenQe to previous reports for
additional information,

EXERCISE 5.3. Recording Roferral and Background Information on the
Diagnostic Information Worksheet.

The following Page duplicates cOpy of side I of the Diagnostic Information
Worksheet.

Directions: Record the fereal information noted below for student arl
Smith on the blank form. Upon completion of the form, return to this page
to check your responses and determine if. .

1. current evaluation status is correctly recorded
2. the reason for referral Is stated as specific behaviors
3. all relevant background information has been included
4. previous test results have been summarized in one to

two statements
A sample response for this aercise is provided on page 74.

UPON COMPLETION OF THIS EXERCISE, FILE YOUR COMPLETED-SIDE-I--
IN SECTION 5.9. FOLLOWING THE INTRODUCTORY COMMENTS.

Model Independent School District

REFERRAL roRim FOR INITLAL EVALUATION

Name of Student: Carl Smith Birthdate: January 19, 1963

Name of Parents: Mr. & Mrs, Robert Smith Grade: 7th
Address of Parents: 2401 Broadway, Princeton Phone: 328-6226
Siblings: none
Language Spoken in the Hore English
Date of Referral: October 20 1975 School: Princeton Jr. High
The child (is receiving)

(has received)
(has never receive

special services
Teachers: Home Room: Mrs. Howard

Language Arts: Mr. Kaufmann
Math: Miss Chandler

Reason for Referral: to detern-rine factors in Carl's reading failure
Previous Testing:

68
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Gene al Achieve ent Tests

TEST FORM YEAR DATE RESULTS

Metropolitan Readiness A '68 5/2 Letter rating A
Rank94th percentile

Metropoli an Pri a y '69 4/30 Grade Equiv. 1.8
Rank-40th percentile

California Low Ach. '70 5/6 1.8
Primary

Stanford Achievement X '71 5/12 3.4
Primary Rank-361h percentile

Psychological Tests 7th ed. '69 5/7 126

Lorge Thorndike A '71 7/1 Non-verbal 100
Level 3 Verbal 91

Total 95.5

Vision and Hearing Screening: January 13, 1975
Vision - corrected with glasses
Hearing - normal

Teacher Comments:
Carl enjoys school, is willing to try things that may be hard for him to do,

is curious, interested and willing to explore, but at the same time gives up
easily and falters at difficulty. Reading directions or other participation in
class that requires reading cause him to falter. She said he cannot do reading.
He can sometimes do arithmetic if it is not a reading problem.

Carl makes friends quickly and easily. He is highly competitive. Some of
his annoying behaviors are: wanting things to go his way on the playground and
wanting to be first in line and first in completing assignments (with no regard
for acci fracy). When criticized, he tries to defend himself and his behaviors
by finding a sc,apegoat for his actions.

parent conferences, the parents indicated that rerAing seems to cause
th e. greatest amount of tension in the home, as they are concerned and try
to help )-Th-; - Many times it seemed that the parents real iz-,_=d they were causing
pressure but Mr. Smith said he thought it was necessary. The impression is
that the pr:.rents feel they must pressure Carl if he is to improve his reading.



Principal

Testing Date November 24,1975

** * ** * * *

Teacher

After reviewing the information recorded on side 1 of the Diagnosti Infor-
mation Worksheet, you will be making decisions regarding what to include in
your assessment. Resources to assist you in this decision may be found in
Appendix A = Test Inventory and Appendix B = Informal Assessment of this
manual-

Procedures for recording your assessment findings on the Diagnostic
Information Worksheet are described in the next section (5.4-1 of this chapter.

RECORDING THE RESULTS OF
STANDARDIZED ASSESSMENT PROCEDURES

5.4. How are the results of standardized assessment procedures to be recorded
on sides 2, 3 and 4 of the Diagnostic Information Worksheet?

The Diagnostic Information Worksheet provices a standard format for recording
your assessment findings from standardized instruments.

This format, illustrated below, is provided on sides 2, 3, and 4 for recording
your results of intelligence, achievement, diagnostic, and correlate testing.

Date Test Name Comments:

Resu s:

Interpreta ion:

In some cases, test titl s and specific subtests are specified for your con-
venience_ The Slosson Intelligence Test and Wechsler Intelligence Scale For
Children are provided for on side 2 and the Wide Range Achievement Test and
the Peabody Individual Achievement Test are provided for on side 3. These
tests are often included in assessment batteries.
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The actual format for recording test information remains the same for both
the pre-specified and blank boxes.. The date of testing is recorded in the shaded
box on the upper left.

EXAMPLE 5.4.A. [ November 24, 19;7]

Directly to the right of this box, the name and Form of the test is recorded.

EXAMPLE 5.4. B Dev lopmental -rest of Visual - Motor Integration

Test results are recorded in the area . y belo.v the date and marl .
may be necessary For you to specify the typo of ri cores recorded.

EXAMPLE 5.4.C.

CA 7-4
VMI Raw Score
VMI Age Equivalent 5- 1

The next area to be completed is the comments section. The information
recorded here may have direct bearing on your interpretations of the test
results. Comments concerning behavior exhibited during test performance,
unusual response patterns, and responses to specific tesb items are recorded
in this space.

EXAMPLE 5.4.D.

Comments:
Hasty toward the end of the test -- carelessly drew
figures and portions of figures previously drawn cor-
rectly. Didn' t finish some figures.

Ins ructional implications of both the test results and tine observations noted
under the comments section are rr::corded in the space labeled "interpretation."
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EXAMPLE 5. . E

n erpretation: According to the VMI age equivalents, this child is more
han 1 36 years below her chronological age. However, it is felt that her
rrors were more a function of haste than poor visual - motor integration.

Her inabili ty to finish tasks is a behavior which could influence classroom
performance of visual - motor tasks,

Thus he comp ete recording of test esults would contain all of the e elements.

EXA PLE 5.

l\lo ember 24, 1975 Deve prnental Test of
Visual Motor Integration

Comments.

Hasty toward the erd of
CA . 7-4 the test - carelessly drew
VMI Raw Score 11 figures and portions of
VMI Age Equival nt 5-11 figures previously drawn

correctly. Did not finish
Interpretation: According to the VMI some figures .
age equivalents, this child is more than
136 years below her chronological age .
However, it is felt that her errors were
more a function of haste than poor
visual-motor integration. Her inabil-

y to finish tasks is a behavior which
could influence classroom performance
of visual-motor tasks ,
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PLE 5.4.G.

Wechsler Intelligence Scale for Child n n ._
VIQ 69 RICI 96 FSIa 82 No significant behaviors

noted. Accepted itli tasks
Scaled Scores Willingly. Responded to

verbal praise. Perfor
Information 4 Picture Completion 12 mance higher than verbal.
Comprehension 9 Picture Arrangement 9
Arithmetic 6 Block Design 10

Similarities 6 Object Assembly 10 .

Vocabulary 2 Coding 7

Interprete_ic,..: Full scale IQ of 82 falls with
in the dull normal range with a percen tile
rank of 12. The 27 point discrepency between
Verbal and Performance scores is diagnosti
cally significant.

In some instances the space p-f ..ded may not be sufficient to accommodate
all the significant inrL)r-rnation available. This would be especially true for such
tests as the Key Math and the Illinois Test of Psycholinguistic Abilities which
provide profiles of the test scores. It is suggested that you record summary
scores and significant information on the Worksheet and attach the profile
separately-

Summary.
The previously descrii:cLi format and reco ding -procedures are used for

entering your findings on sides 2, 3, and 4 of the Diagnostic Information WorkSheet.
Spefic steps for recording the results of fo -nal assessment instruments follow:

1. Record the date of testing-
2. Record the name and form of tile test admi ni ste red .

3. Record the test scores or subtest titles and scores.
4. Record relevant comments.
5. Record your interpretations of the test results and the

information recorded in the COMMENTS section.

EXERCISE 5.4. Recording the Results of Formal Assessment o
and 4 of the Diagnostic Information Worksheet.

The last three pages in this section are bl nk copies of sides 2, 3, and 4 of
the Diagnostic Information Worksheet.
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Directions: Record the following te t information in the appropriate sections on
sides 2, 3, and 4. Upon completion of your copies, refer to page 61. to check the
accuracy of your placement of information.

UPON COMPLETION OF THIS E)<EROISE, FILE 'YOUR COMPLETED SIDES
2, 3, and 4 IN SECTION 5.9. BEHIND SIDE 1 OF THE WORKSHEET.

Name: Carl Smith
Test Administered and Test Results;

Wechsler Intelligence Scale for Children

Verbal Performance
Information 10 Picture Completion 12
Comprehension 11 Picture Arrangement U.

Arithmetic 10 Block Design 10

Similarities 14 Object Assembly 12

Vocabulary 14 Coding
Digit Span 9

VIQ 109 P1Q 1_10 FS 1.05 Standard Deviation

Peabody Individual Achieve ent Test

15

Test R

Subtest Raw Grade Percentile
Score Equiv. Rank

Mathematics 59 9. 6 95th
Reading Recognition 3. 5 22nd
Reading Comprehension 31 3.3 21st
Spelling 39 3.6 26th
General Information 43 5.1 55th

The Beery Developmental Test of Visual Motor Integration

Test Resul ts

VMI Raw Score
Vivir Age Equivalent
Discrepancy with CA

15
7 - 0

Protocol Comments: Hasty completion of some figures.
Monitored some errors. Unable to recognize that his
figures were different fron-i the stimulus figures.
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Siva roll Sight Word Test

Test Re ul ts

Level Sight Word Accuracy Word At'LL-ck Accuracy

Pre-prirner 100% 100%

Primer 85% 100%

1 75% 90%

2 85% 100%

3 75% 95%

4 65% 75%

NOTE: The Silvaroli Sight Word Test criterion of 75% accu
instructional level for sight words -

indicates the

Protocol Comments: Most of the err rs recorded were a result of vowel
confusion and lack of phonic skills,

Betts Spelling Invento y (Date of Testing: October 1975)

Test Results
Level Percent Correct
2 90 Achievement and Instructional Level

60
4 32

NOTE: The purpose of the Betts Spelling Inventory is to obtain the achievement
and instructional levels of the subject in spelling. The achievement level
is the highest level at vvhich he spells correctly 9 - 100% of the words .
The instructional level , the level at which the child should be taught
spelling, is the highest level at which he spells correctly 74 - 08% of the
words.

Protocol Comments:
syllabication rules.

ack of phonic skills evident and Inability to apply

Illinois Test of Psycholinguistic Abilities (Date of Testing: October 20, 1975)

Tes t Results
CA: 10 - 1 PLQ 90
PupiPs Mean Scaled Score 35

Rquivalent) PLA 9 -
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Subtest Scaled Scores

Auditory Reception 38
Visual Reception 32
Auditory ti on 40rAssocia
Visual Association 27
Verbal Expression 42
Manual Expression 22

Grarnrnic Closure 34
Visual Closure . 25
Auditory Sequential Memory 45
Visual Sequential Memory 25
Auditory Closure 06
Sound Blending ,_. 34

Devereux Elernenta y School Behavior Rating Scale

Date of Rating: November 5, 1975

Completed by: Mrs. Ho a d, Flom op

Test Results

Behavior Factor Raw Scc

1. Classroom Disturbance 9
2. Impatience 16

3. Disrespect Defiance 5

4. External Blame
. Achieve ment Anxiety 17

6. Exte rnal Rel lance 12

7. Comprehension 10

8 . Inattentive - Withdrawn 11

9. I rrelevan - Responsiveness 8

10 . Creative - Ini tiative 20
(cooperates, particip tes
in c1s)

11. Need closeness to teacher 19

Additional i terns :

Unable to change
Quits
Slow Work

2
7
3

60
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Standa d Score

0
+1 SD

0
0

+2 SD
0
0
0
0

+ 2 SD

SD

0
+25D
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Side 2

Grou

TEST RESULTS
Intelligence Testing

Date Test Name C m en .

Results:

Interpretation:

Individua
Date SLO_ SON INTELLIGENCE TEST
Resul

CA
Interpr

Perc ntile SD
ation:

Co merits:

Date Wechsler Intelligence Scale for Children Commerits :

lQj Pe for ance IQ100 Full Scale 1Q105Verbal

Information
Comprehension
Arithmetic
Similarities
Vocabulary
(Digit

SD within
within +1 SD of the no

10 Picture Completion 12

ll Picture Arrangement 11

ms

10 Block Design 10

-17-4 Object Assembly 12

14 Coding
Span) 9 (Mazes)

nterpretation:

Oth Test
Date Test Name Comments:

Resul ts :

Interpre tion:
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Side 3 Achievement Tes ing

Date Test Name Co ments:

Resu

nterpretation:

Date Wi_ e Ra:r.e Achievement Test omments:

Grade S Score Percentile
Pronuncia on)

esu ts:
Reading (Word
Spelling
Arithrnetic

Interp etati n:

Date P abod IndIvIdual Achievement Test Comments;

Grade Standard Score Percentile
96 125 95

Results:
Mathematics
Reading Recognition
Reading Comprehensi
Spelling
General Info
Total Test

a. 5 88 22--- _
2188

8 90 26

rnation l 02 56, _
4 97 42

Interpretation: Overa 1 achi vement at grade level with
math the strongest areas; however, compared to the
other areas readin a s I

Diagno Testing

Date Test Name Silvarol.i Sight Word Te 3 tComments:
PP
p
1

_SW A

75%
65%

WA 100%
90%
95%
75%

Most of the erro
vowel confusion a d lack
of phonic skills

R su s: Level

Interpretation:

Date Test Name Betts Spellino 'nven:ory Comments:
Lack of phonic sk Ils nd
inability to apply
syllabication rules
evident.

Percent Correct 90
Percent Correct 60
Percent Correct 32

Results: Level 2
Level 3
Level 4

n p etation: Level 2 15 both the instructional and
achievement levels.
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Date

Correlate Testing
(Visual Perception, Auditory Perception,
Language, Motor Skills, Sehavior Ratings)

Test Name Develop ental Test

Re ults: Integration
VMI Ravi Score 15

VAAI Age Equivalent 7-10

Interpretation: A significant discrepan (-2. years months
.betvveen CA and VMI age equivalent. Er:- ere a
function of difficulties in visual-motor integration and
hasty completion.

Date Test Name I i ois Test of Psycho inguistic
Abilities

Resu t CA 10-1 PLQ 90 ( Q Equiva ent)
PLA 9-1
(Profile of subtest scaled scores
would be attached)

o ments: Hastily
completed some of the
figures. red
some errors t unable
to recognize that his
figure was not the same
s the stimulus figure

in some instances.

men ts:

Interpretation: Variation in subtest scaled scores sugge
a visual-motor channel deficit.

Date est Name Devereux Elementary School Comments: Completed
by Mrs. Howard, Carl's
homeroom teacher.

_Behavior

+I SD Needs Closeness to Teacher +I SD

+2 SD Quits +2 SD
(Profile of c mplete ratings

+2 5D would be attached)

Results:
Impatience
Achievement
Anxiety
Creative-
initiative

Interpretation: Difficulty completing tasks and monitoring
mistakes; anxious about meeting the demands of tho school
setting. Participates and is involved in class.

7 9
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RECORDING THE RESULTS OF. INFORMAL ASSE NT

How are the results of informal assess ent to be recorded on ide 5
the Diagnostic Information Worksheet?

In addition to formal assessment instruments, your assessment may have
included informal procedures and/or the collection of samples of the student's
work.

A simplified format is provided on the upper portion of side 5 of the worksheet
for recording results and descriptive information obtained through 'this form of
assessment.

Side 5 Informal Work

Description of Pro edures and Resu

In recording your results in this section, It is suggested that you i clude the
following information:

I. the date of the assessment
2. a brief description of the procedure( )
3. results
The particular format you use to record this info mation will depend on the

assessment procedures employed and types of information obtained.,
Three types of recording formats generany Follow from informal assess- ent

procedures. You may choose to record some information as a descriptive
narrative.
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EXAMPLE 5.A,,

Date aes .-iption of Procedure and Results

10/15 75

--
Ferra14 Mini Teaching L. sson,

words were taught by a vi !al-auditory-tactile
kthethe method. Judy was interested in the task and
trae4 i each word as directed. She was good at coordinating
the sQund with the letter. She, had a tendency to reverse
the "a , as she traced she moved swiftly over the letters.
When She began writing the letter "ail she started to reverse
but th4n coi-rected herself., On the 24 hour and 48 hour
recheCks (given by the learnirv disabilities teacher in her
schc=1), she waFJ able b.' recall all five words. She identi-
fied them by sounding out each word rather than by sig:-,t.
recall, She appears to have A strength in sounding words
and rOmernbering the sounds.,

......_

For other inforrnaU1 actual samples of the udent's work may be includ

XAMPLE 5.5.84

Date .scnipticn or Procedures and Results

as asked to copy the foflowing sentence:

The dog rune away.

F3ob"$ copy:

Samples of student work can be attached t the form with a description
of the procedure and an tnterpretetton of stren ths and weaknesses recorded
directly on the form.

Still other i) formation may require the recording of performance levels
as well as the desoriptiOn of errors.



EXAMPLE 5.5

te Description of Procedures and Resu

October 20, 1975

,,freifv.A.31KAmE6m,...E.

Subjective Reading Inventory
A series of reading seLctions on progressive levels of

difficulty, as determined by readability formulas were
ximiniatcred. The first part of each selection was read
silently, The secone part was read orally. By using the
following criteria, scores for independent, instructional,
aid frustration reading levels were obtained.

Criteria,:

Level
Indepen0 nt
Ina trmciional
Frustration

Test ReSults

Pre-Pnmer
Primor
First Reader
Second Reader (1) 5%

Cornprehens
90%
75%
50%

Accuracy
98 - 100%

95%
90%

20%
40%
70% Listening

88%
85%

p rehens ion

Substitutions and repetitions were frequent. The
substibAtions were generally words of similar configu-
ration beginning with same initial cc. nnant such as
penny for pony. Also common was ,-_titution of
verbs of the wrong tense. (E.g., came for come,
ran for run, did for do.)

No irstructional level could be established as he
did not Meet the criteria.
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L co ding your findings from informal assessment on side 5 of the
Diag )stic Information Worksheet the following information should be included:

1. the date of the assessment recorded in the column on
the left.

2. a brief description of the procedure, e.g., mini-lesson,
seatwor* c-_!xercise, subjective inventory.

3. samples of the student's work if possible.
4. assessm ,-_,. results and interpretations.
The specific procedures used and the type of information obtained will suggest

t-ne way in which you "'i ll record the results, e.g., narration, samples of work,
performance levels, or combinations of these.

EXERCISE 5.5. Re ording Informal Assessment Information on the
Diagnostic Information Worksheet.
The following page contains a blank copy of sicl- 5 of the Diagnostic

Information Worksheet.

Directions: Summarize the information supplied below on this blank form.
When you have completed recording this information turn back to this page
to check your response to determine if...

1. the data has been recorded in the correct column
2. a brief description of the assessment procedure

employed has been recorded
3. samplz-cs or illustrations of the student's work have been

provided where appropriate
4. assessment results and your interpretations are clear
5. the information has been recorded in a format

suggested by the procedures used and the type of
results obtained.
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Responses to this exercise are provided on page 94.

UPON COMPLETING THIS SECTION OF SIDE 5, FILE THIS PAGE AT
THE END OF SECTION 5.6. AFTER PAGE 74.

Subjective Reading Inventory (ad iniste- d on October 15, 1975)

Level
11

2-2o

31

32

Comprehension Er ors

Test Results

Comprehen on
85%
45%
70%
35%
55%

Main Noting InferreU
Level Idea Details Meaning Organization Vocabulary
1 1 1

21 1 l 1 I 2
22 2 2 1

31 i l 2 0 4
2 . .3 (listening) 1 2 1

Accuracy
95%
22%
93%
ti 9 %

TOTAL 2

Accuracy Errors

Level
1

2
22
31

6 6 5 8

Repetitions Substitutions Omissions
2 4 o
--, 2 a,

7 6 0
5 124

Additions

0
2
5

TOTAL 40 17 4 11
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Side 5
Informal Work

iption of Procedures and Results

Da e Location Description of Behavior Frequency Duration Type of i-:%7h vior

Appropriate
Inappropriate

App:'-e_pri ate
Inappropriate

Appropriaf=e
Inappropriate

p0
Appropriate
Inappropriate

Appropriate
inappropriate

_ Appropriate
Inappropria --

fl
,0
E3

AppropriaLe
Inappropriate
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Tt1.1 following test w administered to Carl on November 24, 1975

est of Word Recognition Skills (an individually adr te red test of visual and
auditory discrimination skills from the level of reaL ng readiness through
level 31, using nonsense syllables in the 22 subtests to measure the child s
word attach skills).

Test Results

Adequate Skills F'ercen Corr-cct
Visual Discrimination 100

Auditory Discrimination 80

Initial Consonant s 100

Long and Short Vowels 100

Deficient Skills Percent Correct
Final Consonants 60

,,onsonant Blends 50

Consonant Digraphs 0

Principle of Closed Syllable 10

Principle of Open Syllable 60

"R" Controller
"A" Followed by "L" or 10

Vower Digraphs 10

Final "E" Principle 0

Three-Letter Blends 20

Dipth ngs 0

Hard and Soft Sounds of "C" and "0" 10

Two Consonant Letter and Final "E" 10

Syllabication Principle No. !O

Syllabication Principle No. 2 0

Syllabication Principle No. 3 10

"Schwa" sound ID

COMPLETING THE OBSER ATIONS OF BEHAVIOR SECTION

5.6. How is the Observe ions of Behavior section on side 5 o r tre worksheet
completed?

Observation data from the testing sessi,...n and other setting_ provides you
addilicinal information concerning the pupil. It also provides for validation
referral reports and the results of other forms of assessment.

You probably will have, already noted certain behaviors exhibited by the child
relative to specific tests on Sides 2, 3, and 4 of this form. However, the lower
portion of Side 5 of the Diaanostic Information Worksheet provides you a structured
format For recording significant behaviors exhibited by the child during the testing
session and in other relevant settings.

70

8 6



Date Location Description Of behavior- Frequency Duration Type of Behavior

Appropriate I
nappropriate 0

Appropriate 0
Inappropriate

App-opriate
Inappropriate 0

Appropriate
iappropriate 0

I

_I

Appropria te 0
Ina:)propriate 0

I
Appropriate 0
Inappropriate 0

I
Appropria Le 0
Inappropriate 0

The Hates of the observations are recorded in the left column. Should
infor' nation r-.com only one observation be recorded, it would be necessary to
rcr,ord the date only once.

EXAMPLE 5.6.A. Date

December 2, 19 -9

In some instances you will have conducted several observations at varying times
during the same day. After having recorded the date initiallv, you may wish to
indicate only the times the observations occurred in the subsequent spaces.

EXAMPLE 5.6.B. Date
December 2, 1975
9:00 a.m. 10:00

The exact location in which the behavior was exhibited is recorded in the
column to the right of the date. In addition to recording the specifllc setting,
e.g., classroom, playground, testing room, it may be desirable to note where
within that setting the behavior occurred.
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7><A PLE 5.6.C. Date Location

l-ssroom at the
learning center

In the ,ection located to the right of the :_)ox cifying location, a description
of the ignificant behaviors exhibited is recorded. Significant behaviors des-
cribed may include appropriate and inappropriate behaviors displayed as well
as the way the pupil approached tasks, solved problems and reacted to directions
in general. The behaviors should be described in precise and objective terms.

EXAMPLE 5.6.D.

He coughed throughout the test. The frequency increased during ora
reading. He subvocalized and pointed with his finger to each word as .'-4=:=1 read.

If a formal observation system is being used, this should be indicated in this box.
As a result of some observational techniques and depending on the purpose of

your observation, you may want to record some measure of the degree to which
the behavior occurred. Space is provided to the right of your dcription of the
behavior to record either the frequency or duration of behavior.

Date Location Description of Behavior Frequency Duration Type of Behavior

i Appropriate n
Inappropriate

I
0

Appropriate
Inappropriate

Appropriate
Inappropriate

Appropriate 0
Inappropriate 0
Appropriate 0
Inappropriate 0
Appropriate
Inappropriate is

Approprtate 0
nappropriate 0

..
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For some behaviors, the total number of times the behavior occurred during the
observation period or the rate at which the behavior occurred over varying
observations will be recorded.

EXAMPLE 5.6.E.

Description of Behavior Frequency

participated in the class
discussion

talked out without
permission

10 times
15 minute period

5 ti es
per minute

Other behaviors will require the recording of duration, Le,, the length of
time the behavior occurred.

EXAMPLE 5.6.F.

Description of Behavior Duration

remained at his desk and
worked on assigned task

1 15 minutes

I

stopped working and lo ked
around the room

10 minutes

I

After you have described the behavior and recorded the degree te which it
occurred, space is provided for identifying the nature of the observed behavior.
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Date Location Description of Behavior Frequency Duration
1

Type of Behavior

1
Appropriate i
Inappropriate 0

Appropriate
Inappropriate

Appropriate 0
Inappropriate 0

Appropriate
Inappropriate 0

Appropriate 0
Inappropriate 0

I
Appropriate
Inappropriate 0

I

_I__

Appropriate 0
Inappropriate 0

A check (vs) is placed in the box indicating whether the described b .havior
judged appropri.-fte or inappropriate for the specific situation dr setting.

Thus, a completed recording of dote from observations would be as foll s:

as

Date Location Description of 3ehavior
-

Freouc DLration Type of Behavior.

Dec. 2,
1975

Classroom:
Group Dis-
cussion

P rticipated in classroom:
discussion: volunteered
information on the topic
discussed

10 Appropriate
Inappropriate 0

ec. 2,
1975

Playground
Swings

Pushed child out of
swing to get turn
swinging

6 I

I

Appropriate 0
Inappropriate. ria-

Dec. 2,
1975

Cla s o

_

Given seaiNvork
assignment, left
desk, wandered
around room,
stared out the
window

110
m n .

I

Appropriate 0
Inappropriate 2'

EXAMPLE 5.6.G.
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Summary
The previously described !Thr,crelt and reeording proeedures are used for

reeording observation infore.el,ee on die Ceiaenotic Information Worksheet.
Specific steps in recOrne! findince
1. Record the location(s) in which the obseevatiore were

done by placing a check (1/) in the eeenopriate -eox.

2. Recordthe date en which the obeeevation oceurred.
3. record the specific location wnere the behavior

occurred.
4. Describe the observed behaviors in terms as precise

and objective as possible.
S. Record the degree to which the behavior occurred.
6. Indicate whether the described behavior was

appropriate or inappropriate for the setting or situation
in which it occurred.

Of the various tasks you are asked to perform in recording information on the
form, the specification of behavior in precise and objective terms is probably
the most complex. The following brief discussion has been included at this point
to provide you with guidelines for this task.

Recording behaviors in precise and objective terms describes exactly what
the learner did rather than interpretations of the behavior., For example, the
following deecriptions identify what the learner is doinge-

looks away froc--) leee test page
throws the blocks en the floor
correctly sounds 14 ef 16 ending sounds:

Errors--11 in "grill" pronounced as u,
and r in "tar" pronounced as sh

These behaviors are directly observable and, the rmfnre» can be easily deecribed
in objective terms.

Statements of motives, feelings, or causes of behavior are interpretations
rather than observable descriptions. Such terms as "agressive," "hostile,"
"resistive," "anxious," "apprehensive," "lazy" describe motives or feelirgs
and are open to various interpretations. Thus, measurement of these tE ems
requires careful operational definitions. For example, resistive behavior would
include obseevable verbal behavior such as "I won't," "refusals," and so on.
The behaviors which imply these terms must be precisely identified through
descriptions of obserable behaviors.

9 1
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EXERCISE 5.6, Recording the Results of Observations of Behavior on Side 5
of the Diagnostic Information Worksheet.

Directions: The copy of side 5 of the Diagnostic Information Worksheet you used
in completing Exercise 5.5. should now be located at the end of this section. Record
the significant information provided below in observable terms in the Observ tions
of Dehavior section.

Responses to this exercise are provided on page 77.

UPON COMPLETION OF THIS EXERCISE, FILE THE COM
IN SECTION 5.9. BEHIND SIDE 4.

LETED SIDE 5

Carl's Bahavior During Testing Nove er 24, 1975.

NOTES:
Staff Comment -- cooperative, pleasant, well-mannered, c nfident, eager to
please.

Persistent with the task at hand, all tasks yet if not know the answer very
quick to admit it ("I don't know."). Good at monitoring mistakes. Example:
made a meaningless mistake in oral reading "That doesn't sound right."

Anxiety increases as more challenging tasks (readina particularly) presented.
Wiggled in seat, twisted hair, pulled knuckles, yawned, became very tired.
Asked such questions as, "When are we going to finish?" or, "How much more
do we have to go?" Also rested head on left hand.

Worked very quickly on the majority of tasks. Many times at the cost or
being careless. Answers and responses usually very qu:ck.

Used several in working the tasks. (i) help add tapped beside each
number with pencil (re1.1 MI), (2) subvocalized a queF'ion before ans ering (once).

SUMMARIZING A-3SESSMENT DATA

5.7. Will be able to surrnare daca or sessment p ofile located en side 6
of the worksheet.

A profile of the learner's performance levels relative to his overall academic
ability is an effective procedure to use in summarizing diagnostic information.
The translation of instructionally relevant appraisal information into an assess-
ment profile provides you a description of the learner, allows various comparisons
to be made, and comrro.inicates your assessmert findings in an easily understood
manner.

The grids on side 6 of the workc;heet provide you a format for developing a
summa-y profile from your msessment findings,
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Overall Intellectual Functioning

Academic Areas Assessed

-.ding

Word Recognition

ral Comprehension

_iaent Corrension
Listenino Comprehension

Arithmetic

Arithmetic Computation

ArithmPtic

palling

,9asonin

Below

Average

Weak Stra.;.

I 2 4

Average

ASSESSMENT PROFILE

Above

Averag

Level

rade Ag

Screening

Vision

Hearing

Deficit C rected

Deficit

Normal

Corr cted Normal

Weak Strong

Correlate Areas Assessed I 4 5

Auditc,ry Perception

C ...;'Jtor Coordination

-Imr_Lcsmart,
Ora: Language Comprehension

ral Lancuece Expression

Written Lancuaoe ExlressiOrl

Reech Anticula'cion

Level

NE,EeKe.

Social Emotional

Appropriate Behaviors
riate Behaviors

Overall intellectual Functioning

93

Below

Average Ave riage

Below

Average Screening

Vision Deficit Corrected Normal.._.
Hearing Deficit Corrected Normal
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The steps required For translating appraisal information into a profile follow.
Illustrations using sample appra sal data are provided to guide you in the
recording procedure,

The Lop section of the profile provides space for indicatina a descrip ion of
the learner's overall academic ability and the results of vision and hearing
screening.

Refer to bottom of page

The rating classifications for overall intellectual functioning represent
following numerical ..alues.

Classification

Below Average
Below

Average Average
Above

Average

Intelligence Quotient

70 and below

The next four figures refer to the range

71 - 85

85 - 100

101 - 115

116 - 130

el
Average age

Above
Average

Below
Average

Above
Average

Below
a e Average

Above
Averaoe

Belay
e race-

Average Above
Aver_=_1

Above Average
Below

Average
Average Above

Average 131 and above

The range of scores imlicated in each classification are provided only as guidelines.
For local disErict purposes and consistency in communication between teacher
nd appraisal personnel, state or district classification cutoff scores should be used,
To record the estimate of the learner's overall ability, place a check (,,e) in the

appropriate box. Should local district policy or procedures require the recording
of a test score, the score can easily be recorded in the box provided for the check
mark .
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EXAMPLE 5.7.A
The student's full score is 101

e all Int lectual Functioning
Below

Averaoe
ve

I

ge
Above

Average

or

e all cellectua F, ctioning
Below

Average
Ay Above

Average

The resUlts of visi_n and hearing screening are recorded in the area directly
to the right of overall academic aV,ility. To record the results, place a check ( )
in the appropriate box.

EXAMPLE 5.7 .B.
. ,ion Deficit tedNorrnal--

Screenine 1-i1, Act t Corrected Nofreal
a

The middle section of the provide.7 an area for summarizing the
learner's overall strengths and weaknesses and for recording his performance
levels in academic and correlate areas.

Refer to iop of page 77.

The first section of this profile ftla, you should complete s the grids.
In plotting assessment information on the grid portion of this section the
_rner i_s used as his own reference. His performance le,/el is a specific

area is compared with his chronological age. The resultai .1; discrepancy, if
any, is used to determine if the area represents a strength or weakness for
this learner.

A scale ranging from 1 to 5 is provided on the grid for indicating relative
strengths and weaknesses.

Refer to too of page 77.

Since the in_ -.ents you will have used throughout your assessmeW yield
different typos of scores, it is necessary-to identify a consistent basis for
1-ranslating your findtngs onto this grid. It is necessary that age equivalents
be used as they appear to be the most easily obtained scores. Age equivalents
for performance levels will either be given in ft-- ',-nuals or an estimated
age equivalent can be derived by adding 5.2 yea .---ade equivalent score.
For assessment instruments whicK yield qualita . s, such as the Purdue
Perceptual Motor Sur'vey, it will be necessary for on your previous
experiences with children's performance on the to make a subjective
estimate of age equivr,le-oc.e. The primary reference to which the performance
level is compared is chi-onological age.

9
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A point system, corresponding to the scale on the qrtd, is used to assist you
in translating and recording your assessment findings. The learner's strongth'S
and weaknesses are determined relative to the degree of discrepancy between

chronological age and performance levels specified by age equivalents. The

points, ranging from 1 to 5, are used to express this discrepancy.
Points I and 2 indicate performance levels below the learner's

chronological age.
A point rating of 3 indicates a pe Forrnance level within 1 year

below and 1 year above the learner's chronological age .
Points 4 and 5 indicate a performance level above the learne

chrOnological age .

The following guidelines are provided to assist you in t anslating your
assessment findings into information for the grid.

Discrepancy between n logical age
and performance level

(C.A and test age equivalents)

Point

2.0 or more years below CA 1

1.1 years to 1.9 years below CA 2

1.0 below to 1.0 above CA 3

1.1 to 1.9 above CA 4

2 years or more above CA 5

The following illustrates the translation oF sarnple test scores into points
ready for recording on the grid:

EXAMPLE 5.7.0.
Test Results: (CA =11-0)

MSC Full Scale IQ - 83
ITPA Psycholiguistic Age - 9-1
Goldman-Fris toe-Woodcock Auditory Di c rirniriation Te error

63 percentile (adequate for CA)
Developmental Test of Visual Motor In tegr tion -

Raw Score - 13 VMI age - 6-10
Purdue Perceptual Motor Survey - Areas adrnint red:

Gross Motor Skills, Fine Motor Skills
Ratings for subareas were 35 and 4Is .

Peabody individual achievement test
Raw Score Age Equivalent

Math 40 9 - 2
Reading Comprehension 39 9 - 6
Reading Vocabulary 32 8 - 6
Spelling 27 7 - 9
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Area Assessed Age Equivalent CA Dis crepancy Point

Auditory Perception Adequate For
CA (1.1-0)

11-0 -4-0 yrs. and
C rnos.

Visu 1 Perception 11-0 -4 yrs./
2 mos.

1

Gross Motor Performance Adequate For
CA age; ratings

11-0 40 yr ./
0 mos.

Language Perfo 9-1 11-0 -1 yr .7
11 mos.

. _

2

f ding Comprehension 9-5 11-0 -1. yr .7
7 rno.<-

Reading Vocabulary 8-6 I1-0 -2 yrs.
6 mos.

Arithmetic P r for ee 9-2 11-0 -1. yr./
10 mos.

Spelling Per ance 7-9 11-0 -3 yrs./
0 mos.

1

The results of this assessment are now ready to be recorded on the grid.
An X is placed on the dash intersecting the appropriate point rating for each

category assessed .
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EXAMPLE 5.7.D.*

Academic Areas Assesse

Readini

Word Re gnaw

Weak Strong

1_ 2 3 4 5
Correlate Areas Assessed

Weak Strong

1 2 2 4 5

Lvet
Grade A e

Silent Comprehension

Listening Comprehension

Arithmetic

Arithmetic Computation

Arithmetic Reasoning

Spel lirig

Visual Perception

Gross Motor Coordination

Fine Motor Comprehension

Oral_ Langua e Comprehension

1 Lanoya e Ex ession

Vvritten Language Expression

Speech Aticulation)

Social Emotional

* information for several areas indicated c)n th e grid was not obtained1 lnfcrma.ticn relevant

to ail the areas indicated on the grid may not be required for a comprehensive and relevant

appraisal of every learner's instructional needs .
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The following a ise has been included at this point to provide ioij practice
in recording assessment results on a grid, Using the following test data, record
the information on the exan-iple grid provided.

EXERCISE 5.7 ,A.

CA: 11-0 Grade: 5

Test Results
WISC VVRAT de Level
Full Scale 05 Reading 2.5
Verbal 02 /Arithmetic 3.g
Performance 00 Spelling

Area Pe rforrna
Assessed Equiva

Academic Areas Assessed Weak Strong
2 3 4 5

L I

Grade A e
Readin ZErillellaninalliallillilli

MIICSILVIEEINariallIMINIMIll
=21121101111ELIZEINION1

Word Recognit :
Oral mp rehen s ion
Silent Comprehension alwasamiaraEmempagm.

2121Sate 211C2Milialliallill=MOM Mill=1.1111111111
ZMILIIIMILIBMICINNITIMMIIIII
ZNIEIIINOIIRJIIEIIIMIIIIIIIIMIIIIIIII

Listening Corn prehension
Arithmetic

-Arithmetic Cornpu tatioti
Arithn,etic Reasoninq
Spelling

93
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Responses to EXERCISE 5.7.A. are provided on page98.
Following the completion of the grid, the performance levels attained in the

areas assessed arse recorded in the column directly to the right of each grid.
Provision is made for recording either grade or age equivalent score, whichever
is most applicable.

See following page for Example 5.7.E.

The final section of the assessment profile provides space. for you to sum-
marize the resu of your assessment in behavioral areas recorded on side 5.
it is expected that you will make into rpr'eLations based on actual behavior
recorded on side 5.

The sig -ificant approp late and inappropriate behaviors the child exhibited
during the observation periods are recorded in the designated areas.

EXAMPLE 5.7.P.

Appropriate ee aviors Inappropriate E3enaviors
_

Attends to tasks Does not complete assign
P ttc'pates in class dicussioris Physically strikes øthers who," ovoked
C -perates with peers Wten in class Tatks to others during seatork

orks Lndependritly Disrupts class by bang ng on desk

e4
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EXAMPLE 5.7,E,

Information from EXAMPLE 517 $ is recorded below:

Academic Areas Assessed

Reading

Word Recogni ti on

Oral Comprehension

Weal< Strong

2 4

Level

G ade
Correlate Areas Assessed

AUJdiory Ferception

Silent comprehension

Listening Comprehension

Arithmetic ComputatIon

A rithmet ic Reasoning

Spelling

co

01

isual Perception

oss Motor Coordination

Weak Strong

l 2 3 4 6

Level

Gnade A

Fine Moto rdination

Oral Language Comprehension

Oral Language Expression

Written Language Expression

Speech (Articulation

,ocial Emotional
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Summary
-The assessment profile on side 8 of the Diagnostic Informat on Worksheet

provides a format for summarizing 5our assessment procedures.
Specific steps in recording your assessment findings on the profile include:

1. Record the learner's intellectual functioning by
placing a check (V) or by recording the test score the

appropriate box.
Record the results of vision and hearing screening by
placing a check (v) in the appropriate boxes
Plot the learner's performance levels in academic and
correlate areas using the point system suggested in the
manual. Performance levels are expressed az age
equivalent scores and are compared to chronological
age. The discrepancies indicating strengths and
weaknesses are marked on the grid provided.

4. Record the grand and/or age equivalent for each
academic and correlate area assessed.

6. Record the significant appropriate and inappropri
behaviors the learner exhibited.

10*

EXERCISE 5.7, B. Summarizing Assessment Information Profile rorm .
The following page contains a blank copy of side 6 of the Diagnostic

Information Worksheet.

1 0 5
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Side 6

Overall tellectual Functioning

Academic Areas Assessed

Reading

Word Recognition

Oral Cornpraheni on

tient Comprehension

Listening Comprehension

Arithmetic

Arithme tic Corneutation

Arithmetic Reasonin-

Spell ing

onclus ions:

Below

Average

Weak Strong

1 2 3 4 5

E SMENT PROFILE

1)ovo Vision DeficitA

Average Average Screening 'Hearing Deficit

Level

ade Age Correlate Areas Assessed

Auditory Perception

Visual Perception

Gross Motor Coordination

Fine otor Comprehension

-1

w,rg

Oral Language Comprehension

Oral Language Expression

Written Lan uade Expression

Speech (Articulation)

Social Emotional

Corrected

Weak Strong

I 2 0 4 5

N mai

Normal

Level

Grade Age

Itavpriate_Behavi

Recommendation:

CI Further referral toi

O Eligible for special education ser*es:.._.

Not eligible for special education services

Educational Diagnostician _

etrAmme,=,..iisezm

ARD Committee Staffing Da e

°Special consideration

C]Reevaluation: (date)

DOther

Decision

Date

Report Attached 0



Direction, Turn to the end of section 5.9. of this chapter and remove your.
completed sides 1,2,3,4, and 5 of the Diagnostic Information Worksheet. Using
the cumulative information for our sample child contained on these sheets, com-
plete the assessment profile contained on the following page,

Responses to this exercise are provided on page 99.

UPON COMPLETING THE ASSESSMENT PROFILE SECTION OF SIDE 6,
PILE IT AT THE END OF SECTION 5,8. REFILE SIDES 1 THROUGH 5

AT THE END OF SECTION 5.9.

OMPLE-r ING RECOMMENDATIONS AND CONCLUSIONS SECTION

6.8. What information is -ecorded in the conclusions and recommendations
sections on side 6 of the worksheet?

At this point you have recorded the complete findings of your assessme t on

the Diagnostic Information Worksheet. Levels of intellectural and academic
functioning and learning strengths and weaknesses have been summarized into
an assessment profile. You are now ready to formulate some conclusions about
the learner which will assist you in suggesting an instructional placement re-
sponsive to his needs. These conclusions and the subsequent recommendation
are recorded on side 6 of the Diagnostic Information Workshe t directly below
the assessment profile.

Conclusions:

Reco mendation:
Further referral o:

0 Eligible for. special education services:
Not eligible for
special education services:

a Special considerali n
0 Re-evaluation (date

Other

The most significant test results accompanied by relevant interpretations are
stated in two to three sentences. This information is recorded in the conclusion
section of the summary area.
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ExAmpLE 5.9.A.
Conclusions:

-I-he difficulties Jill, is experiencing in school appear not to be a function of
lack of over-all academic ability as he has the capacity to do at least average
wor-k. His curt-ent achievement appears to be harmpe red by the following
factors: a seyere deficit in visual perception skills, inadequate preparation
in fundamentals of reading, and extremely high parental expectations. As a
result of the combination of these factors, Jim's performance in his present
instructional setting is g reatly impaired.

This c oncise summery of you r assessment findings should support your eligibility
-and placement recommendation to the ARID committee . The recommendations
section of this summary area pr-ovides predesignated options to facilitate con-
veying your recornmendations.

Recommendation:
o t.irther refer-ral to Specbal consideration

for special education se rvices: Re-evaluation (date)_
D Not eligible for special education Or Other

vices

To r-ecord your r-ecornmendation in this section place a check (v) on the line
to the left of the appropriate st4ternent. Then record in the designated blank
any further inforrnation needed to complete the statement%

E>AMPLE 5.81B.
Eligible for special education se vices:
resource room

Some options may require ad lional explanatory information although the basis
for your recommendation should be clear from your concluding statement.

EXAdvIP L.E .8.0

-evaluation: idate Novernber_72-_
Ltjaglent cu rrently attending a speCi
tutoring orsject .a

El9
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cOrnnnendations Cc;-nce4r-ning instructiorial goals, ahihgaPp-rdaches and-
materials will be specified on the Educational Program Plan formulated by you
and the other members of the ERAS team. With your conclusions and recommen
dations recorded, the Diagnostic Information Worksheet is completed with your
signature ancithe date.

Sum Mary
The final step In completing the Diagnostic InFormation W rksheet is recording

your conclusions and recommendations on side 6.
Specific steps in recording this information follow:
Step 1. Summarize the most significant test results and

their interpretations in two or three statements.
Step 2. Record the information stated in step l in the

space labelled CONCLUSIONS.
Step 3. Record your recommendation to the ARD

committee by placing a check (v) to the left of the
appropriate option. Record additional explanatory
information, IF necessary.

Step 4. Add your signature and the date.********

EXERCISE 5.8. Recording Conclusions and Recommendations

Directions: Retrieve the copy of side 6 of the Diagnostic Information Worksheet

you used in completing Exercise 5.7. Using the cumulative information presented
for the sample student, complete the conclusion and recommendations sections

on this form. Responses to this exercise are found on page

UPON COMPLETING THIS EXERCISE FILE YOUR COMPLETED SIDE 6 IN
SECTION 5.9. BEHIND SIDE 5. YOU WILL. THEN HAVE A COMPLETED
COPY OF THE DIAGNOSTIC INFORtVATION WORKSHEET LOCATED IN
SECTION 5.9. OF THIS CHAPTER IN THE MANUAL ,

THE CCUPLETED WORKSHEET

What information will a completed Diagnostic Infor tion Worksheet contain?

Sections 5.3., 5.4., 5.5. , 5.6 5.7. 5.8. of this chapter have provided you
specific directions for, completing each section of the Diagnostic Information
Worksheet. This section had been included to provide a review of the completed

form.

90
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Through con-ipletion of the exercises at the conclusion of each of the preceding

zections, you have completed the entire worksheet. Upon completion of each Side
of the worksheet, you were directed to file the side'S sequentially in this section.
Thus, this section of the manual should now co,;-tain your- completed Diagnostic
Information Worksheet.

It is suggested that you briefly skim this section as a review of the completed

form, If questions arise concerning the recording of particular information,
refer back to the appropriate section of thLs chapter. Chapter sections describing
the completion of specific parts of the form ar,e as follows:

5,3. Recording identification, referral, and background
data - Side 1

5.4. Recording the results from assessment instruments -
Sides 2. 2, and 4

5 5 Recording the results of infornnal ass ssment
procedures - Side 5, upper section

5.6 Recording the results of observations - Side 5,
lower section

5 7 Summarizing data on an assessment profile - Side 6,
upper section

5.8. Recording conclusions and recommendations -
Side 6. lower section

DISSEMINATION PROCEDURES

5,10. What is the dissemination procedure for this fo

The completed Diagnostic Information Worksheet provides a resource for
presenting the results of your assessment to the .ARD committee. Relevant
assessment information is necessary For the committee to make decisions con-
cerning eligibility and placement.

Two options are available to you for forwarding this form to the ARD committee .

OPTION l The form may be taken to the ARD committee
staffing and used as a basis for your presenta-
tion of relevant assessment findings

or
OPTION 2 The form may be forwarded directly to the ARD

committee in care of the designated appraisal
person, should you not be in attendance at the
staffing conference.

The option chosen will vary vvith local situations and specific circumstances.
Following the ARE) committee's deliberations, the staffing date, and eligi-

bility and placement decisionS are recorded at the bottom of side 6 of the form
Should a copy of the ARD committee's complete report be included as a perma-
nent record, a check (i) is placed in the box indicating report attached.
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ARE) Co rnittee StafFing Date_ Decisio Report Attached

The completed w rksheet also provides a resource for presenting the results
of your assessment procedures to the EBAS team. The extent of your testing
must provide the team with sufficient diagnostic information from which to derive
an educational plan and begin instructional programming.

The information recorded on the Diagnostic information WorIcsheet becomes a
part of the student's cumulative school record. Thus, following the ARO committee
staffing and the formulation of the Educational Program Plan by the'EBAS team you
will forward the Diagnostic Information Worksheet to your district's designated
office or personnel for filing in the studentys permanent record-
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Initial Evaluation

ReEvaluation

ReEvaluation

Dia nostic Information Worksheet

fe al Date

Date: 1
2/ 4 /75

Date:

20 75 chool Prin eton Jr. Hi h Grade 7

red by Mrs . Howard Homer om teacher

son for Reffrral To determine faetbrs in reading f u Carl. sives up
saaiiengiven_ assignrnen ead-n

-kground ormation:
Carl is the only child in a family in which both parents are present In the

home. The primary language spoken at him is English.
Visual and auditory screening, conducted in November, 1975 indicated hearing

to toe normal.. Vision is corrected with glasses No significant health or
phsrsical problems are noted.
Prior to this referral, Carl has n t been referred for nor has ever r_ eived
special education services.

His current school. placement is fourth. grade in a ernidepartrnentalized
instructional setting. Mrs. Howai^d, Carl's homeroom teacher, describes h m

as being eager to try difficult tasks, yet giving up easily and faltering as the
difficulty increases. She noted that Carl makes friends easily and quickly and
is highly competitive. Behaviorally, Carl was described as wanting things to

go his way and to be first in whatever he may be doing and defending himself
r finding a scapegoat for his actions when criticized. Teacher conferences

with Carl's parents indicated that the parents were quite concerned end
attempted to help him.

Previous Testing:
Previous testing revealed overall average intellectual functioning and

astery of the prerequisite skills for academic tasks. Achievement testing
indicated consistent performance generally below the 50th percentile over a
two year period. Specific scores are available in Carl's cumulative record,

113
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3por-1

Side 5

6 EXERCISE 5 5.

orrnal Work

Date Deseription of Procedures and Results

2-15-73

2-16-73

Sub c e Reading Inventory: A series of reading selections on pro-
gressive levels of difficulty as determined by readability Formulas
were administered. The first part of each selection was read silently;
the second part, orally.
Results were as follows: Level Cornprehens n Accuracy

1 35% 95%

2 45% 92%
2 70% 93%

3 35% 89%
3 (Listening) 56%

Repetitions, substitutions, and additions were frequent. Carl usually
got the main idea of what he was reading. His frustration level is 21;

instructional level is 1 and no independent level was obtained.

Test of Word Reco.nition Skills: This test of visual arid auditory
discr'irnination ski is From reading readiness through grade 3 uses

_nsense syllables in the 22 subtests to measure word attack skills.
Results indicated the Following skills to be adequate: visual and
auditory discrimination, initial consonants, and long and short vowels .
The Following skills were deficient: final consonants, consonant blends
and digraphs , the principles of open and closed syllables, "R" con-
troller, "Ait followed by "L" or "W", vowel digraphs, the Final "E"
and silent "GH" principles, syllabication principles 1., 2., 3., thre -
letter blends, dipthongs , hard and soft sounds of "C" and "G" , two
consonant letters and final "E", and "schwa" sound .

94

114



Date Location Description of -havior Frequency1Duration 'Type of Behvior

I

Appropriate 0
Inapprop riate 0

I Appropri ate D
Inappropriate 0

I

Appropriate 0
Inappropria te 0

Appropriate El
Inappropriate 0_

I Appropriate 0
Inapprop ria te El

I Appropriate 0
Inappropriate 0

Appropriate JJ
Inappropriate

P5



esponses t

Side 5 Informal. Work

scrtpt1on of Procedur

2-15-73 ubectieReadtngInventory : A serIes of reading selections on
progressiwe levels of difficulty as determined by readability
formulas were administered. The first part of each selection
was read sitentl the second part, orally.
Results were as follows: Level Comprehe sion

85%
Acmi

2 45% 92%
2 70% 90%
3 35% 89%

3 (Listening) 55%
Repet ns, sub Muttons, and additions were frequent. Carl
usualti got the main idea of what he was reading. His frustra
level is 21; instructional level is I. and no independent level wa
obtained

2-16-73 Test of Word Recognition Skills: This test of visual and auditory
discrimination skills from reading readiness through grade 3 uses
nonsense syllables in the 22 subtests to measure word attack skills.-
Results indicated the following skills to be adequate; visual and
auditory discrimination, initial consonants, and long and short
vowels. The following skills were deficient final consonants,
consonant Olends and digraphs, the principles of open and closed
syllables, "R" controller, "A" followed by "L" or, "W", vowel
digraphs, tile final "E" and silent "GF-I" principles, syllabication
principles 1., 2., 3. , three-letter blends, dipthongs, hard and
soft sounds of "C" and "G", tvvo consonant letters and final "E",
and ltschvval' sound.
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Date Location Description of Behavior Frequency Dura n Type of Behavior

2-21-73 Testing
Room

II

Persisted with task at
hand for all task given

Oral reading: "That
doesn,t sound right." 1

I

I

Appropriate
Inappropriate

Appropriate
Inappropriate

Wiggled in seat, twisted
hair, and pulled knuckles
as tasks became difficult

Appropriate
Inappropriate

!I II "When are we going to
finish?" or "How much
more do we have to go?"

10

Appropriate
Inappropriate

Appropr e
Inappropriate 0Addition problems:

tapped pencil beside
each number

II II Subvocalized some
questions before
answering

Quickly completes tasks
at the cost of being
careless

I

I Appropriate
Inappropriate

Appropriate
Inappropriate

0

cia---
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Responses to EXERCISE 5.7.A.

Area
Assessed

Performance Age
Equivalent

Reference
CA Discrep Point

Reading 7,7 4-8

Arithrnsti 9,1 12- 3-2

Speliing B. g 3-6 1

Academic Areas A-ssesseci
Weak trong

3 4 5
Level

G acle ''a e
Reeding ILEZZalli
Word i..ncini1 -0 MICIIKINAS _

Cinprv hens MIIMOIXO
aliMX1111: _Sil Cornpr-ehen

-Li ntri o n pre e si _ ocalexanz
A ti
Ar ithrnct ic: Cor-npu at -21XXIIZZ
Arl son ng

Meargliair:

Spelltng SE ICI
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Side 6 ASSES ET PROFILA

Overall Intellectual Functioning

Below

Average

Above

Average Average

Vision , Deficit Corrected Normal

SorRening Hearing Deficit Corrected Normal

Academic Areas Assessed

Reading _

Word Rec nition

Weak Strong

1 2 4

1111131
111111.11

Level

arade Age

Weak
Correlate Areas , ssessed

1

Strong

2 3 4 5
Level

Grade A_e

Auditory Perception illni
,

Visual Perception INEISS 7,40

Oral Corn rehension WAX 11
1911

Gross Motor Co-oi'dination sismis iiim
Fine Motor Comprehension 1111111Silent Corn. ehension

Listenirig Conprehension

Arithmetic

S I Oral Language Comprehension IIIIX: 9-1

Orel Lan uage Ex ression =ZEEI' EMS:
Aritfrnetio Computation I:San Written Language Expression 111112

rithrne t R a ning

Spelling
111111111
nil II

g. 6
Speech (Articulation

cial-Emotional 111111

Appropriate Behaviors

Used aids, such as tapping pencil to add, subvocalizing

questions, in working problems.

Completed all tasks.

Monitored own mistakes "That doesn't sound righ

Participates in class.

Inappropriate BehaviOrs

\Niggled in seat, twisted hair, and pulled knuckles as

tasks became more difficult.

Quickly completes tasks at the cost of being car le_

Conclusions:

arl's academic difficulties appear to be a function of the following factors rather than lack of overall

intellectual functioning: difficulties in visual-motor integration skills, inadequate phonic skills, and parental

pressure to achieve. As a result oF the combination of these factors Carl's performance in reading is impaired.

Recommendation: *

0 Further referral to:
Cl Eligible for special education services:

0 Not eligible for special education services

Educational Diagnostician

A-RD Committee Staffing Date Decision

a Special consideration

El Re-evaluation (date)

Otiler

Date I _t_

Report Attached

0



ASSESEINT PROFILE

Overall Intel ctual Functioning

_cadernic Areas Assessed

Readin4

Below

Average

Above

Average

Weak Strong Level'

1 2 8 4 6 rade 'Age

-Word Recognition

omoreher

Silent Comprehension

Listening Comprehension

Ari thme tic

Arith etc Corneutation

Arithmetic Rees

Spelling

Auditor Perces tion

Visual Perception

Fine Motor omprehension_

Oral Languag ompreh nsion

Corrected

Weak Strong

1 2 3 4 5

No mal

Level

Grade Age

7-lo

9-1

Written Language Ex re

Speech (Articulation)

Social-Emotional

Appropriate Behaviors
Inappropriate Behaviors

Used aids such as tapping pencil to add, subvocalizing Wiggled in seat, twisted hair, and pulled knuckles as

tasks became more difficult,

Quickly completes tasks at the cost of being careless,
questions, in working problems.

Completed all tasks.

Monitored own mistakes "That doesn't sound right,"

Participates in class,

nolusio s:

Carl's academic difficulties appear to be a function of the following factors rather than lack of overall

intellectual functioning: difficulties in visual-motor integration skills, inadequate phonic skills, and parental

pressure to achieve, As a result of the combination of these factors, Carl's performance in reading is impaired.

R ommendation: *

°Further referral to;
OEligible for special education servioes

O Not eligible for special education servic-s

Educational Diagnostician

ARD Co.. mittee Staffing Date Decision

* Recommendations sect on should be completed

criteria for eligibility,

OSpccti con ideration

Re-eva uat ion! (date)

ElOther

Date

elativa to local district servtQes and

Report Attached 0





ame

Last Fi rst

Irthdate

wiiimme.m.=1111.1.111.111.

arent or Guardian
Name

Educati

Program

Plan - EMS

Side 1

,ome Language
Ethnic

lacement

Date

Address Phone

Sex

Building

:ducational Based Appraisal System EBA Team

Diagnostician

Regular Teacher

Support Teacher

Others (Specify position below.)

. Name

Principal

Room Number

Grade
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Name

Birthdate

As essment Profile

FIrSt

Educadonal

Program

Plan - EBAS

SuMmary of Strengths and Weaknesses)

Academic Areas Assessed
Level

ade A
Correlate Areas Assessed

Level

Readin

Word Recognition

Oral Comprehension

Silent Comprehension

Listening Comprehension

Arithmetic

Arithmetic Computation

rTILtt.22.21____

Spelling

Auditor P c t on

Visual Perception

Gross Motor Coordination

Fine Motor Coordination

ral Languarehensi on
ral Language Expression

Appropriate Behaviors

Social-Emotional

Inappropriate Behaviors

Skill Analysis

Skills Mastered

125

(For A :as of oncern)

Skills to be Mastered Skills Mastered Skills to be Mastered

1,26
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..sic Instructional Strategies

Strategies For Managing Instruction (Motivational Techniques, Arran melts, Physical En-. -onment)

Strategies Por Pr senting Instruction In -uctional Procedur es and Media

128

Key: * A check ( ) indicates the skf II has been mastered



Instruc 1 Pro ram

Year ong'Educational Program Directions

Instructional Goals

First Three Months

Instructional Goals

Second Three Months

Comments:

130



6.0 Educational Froram Plan
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EDUCATIONAL PROGRAM PLAN

To assist the diagnostician in providing leadership in the -formulation and use
of the Educational Program Plan.

The Educational Program Plan is the fir t of two forms used in the activation
of the Education Based Appraisal System. This form provides a format for the
translation of instructionally relevant assessment information into initial instruc-
tional strategies and goals that are responsive to the learner's educational needs.
It also provides the EBAS team a frame of reference from whiCh continuous
instructional programming evolves.

Completed jointly by the EB.AS team during the initial planning conference,
this form contains a summary of the learner's strengths and weaknesses in
academic and social areas, an analysis of his skills in specific areas of concern,
suggested instructional strategies, year-long educational program directions,
and instructional goals identified for an initial three-month period. Once EBAS
has become operational, subsequent instructional goals and revised strategies,
designated by the EBAS team at three-month intervals, are recorded on the
form. Thus, the completed Educational Program Plan evolves through the
implementation of EBAS and describes the learner's actual instructional program.

A sample Educational Program Plan form is provided at the beginning of this
chapter. It is suggested that you look over it briefly, as you did the Diagnostic
Information Worksheet to gain an overall concept of the form prior to continuing.
The remainder of the chapter will describe each area in detail. You will pro-
bably find it helpful to occasionally refer back to this sample form as you proceed
through the chapter to view each section relative to the total form.

THE EBAS CONCEPT OF AN EDUCATIONAL PLAN

1 How does the concept of an educational plan relate to EBAS?

Typically, an educational plan reflects the translation of assessment information
into a series of instructional and behavioral recommendations. These recommenda-
tions are designed to assist the teacher in facilitating the particular learner's
academic and social growth. Once implemented the plan remains in effect until
required re-assessment occurs and a new plan is developed.

The preceding concept of an educational plan implies a rather static nature.
Such a concept is contrary to a basic premise of EBAS. Through the use of
EBAS, evaluation becomes a continuous process which provides feedback for
the revision and progressive development of the learner's instructional program.

The EBAS plan continues to reflect the translation of assessment results into
instructional strategies responsive to the educational needs of a particular learner.
This process is viewed as developmental rather than static.
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Several factors, found within the learner and EBAS, contribute to the need fors

such a view of the educational plan. First, the learner does not remain static
within the learning setting. Changes occur within him as result of instruction
and/or maturation. Secondly, through the utilization of EBAS, continuous and

instructionally relevant information is available which provides increased know-
ledge related to the learner and his changing instructional needs. COntinuous

feedback is readily available for revision and modification of current instructional
goals and practices and for subsequent instructional planning. Thus, for an
educational plan to continue to be responsive to the learner's needs, its complete
development must be viewed as a progressive, continuous process involving all
personnel responsible for the learner's instruction.

It was with this concept of an educational plan as a frame of reference that the
Educational Program Plan forrri for EBAS was conceived and the procedures forA

its completion developed.
Your understanding of this concept of the educational plan as it relates to EBAS

provides you a sound basis from which to coordinate the efforts of the ERAS team

in completing the Educational Program Plan during the initial and subsequent

team conferences.

DESCRIPTION OF THE EDUCATIONAL PROGRAM PLAN

6 2. What are the areas contained on the Educational Program Plan?

The Educational Program Plan form designed as a tabbed file folder,
serves as the divider for the student EPAS record. Printed on heavy paper,

the form contains three working surfaces.
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Side 1 - Identification information
Side 2 - Assessment profile, skill analysis and basic

instructional strategies
Side 3 - Instructional program

You may find it helpful at this point to refer to the sample Educational
Program Plan form located at the beginning of this chapter to aain an overall
concept of the form and briefly skim each of the above sides prior to continuing.

Side 1

Side 1 is the area on which you and/or the EBAS team record relevant
identification information about the student's parent or guardian, assigned
placement and the ERAS team.

Parent or Guardian

Home Language

Name

Ethnic

Address

Sex

Phone

_a ernent
Date Building

Educational Based Appraisal System (ERAS) Team

Name

Diagnostician

Regular Teacher

Sp. Ed. Teacher

Others (Specify position belo
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The following data is recorded on this side of the Educattonal Progra Plan:
parent or guardian's name, address and phone number
primary language spoken in the home
student's ethnic background
student's sex
placement date
current placement - building, principal, gra
position, name and room number- of the members

of the student's EBAS team

Side 2

Side 2 provides areas for recording an assessment profile of the student, the
results of skill analyses in academic and behavioral areas, and the basic in-
structional strategies designed to facilitate his instructional program.
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A half tab for recording the student's name and birthdate is provided at the
top of side 2. 'The use of a half tab facilitates the use of the plan as a file
divider in the student's EBAS record'

The area located directly below the tab and extending across,the top of.side 2
is an assessment profile summarizing the learner's overall academic ability
and strengths and weaknesses in specific academic, social, and behavioral
performance areas.
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.ast

:e

Educational

First Program
Plan - EBAS

nent Profile Summary of Strengths and Weaknesses

Intellectual Functioning
Above

Average Average
Below

Average
Vision Deficit Corrected Normal

Screening Hearing Deficit Corrected Normal

Correlate Areas Assessed
Weak Strong

1 2 3 4 5
Level

Grade Actse
Weak

: Areas Assessed
Strong

1 2 3 4 5_
Level

Grade Aqe
Auditor Perce tion
Vthual Perception_ _

Gross Motor Coordination
Fine Motor Coordination

ll
IIacognition

mprehension
;omprehension
ig Comprehension Oral Language Comprehension I
:tic Oral Langua e Ex. ession

:tic Computation
:tic Reasoning S eech Articulation

3 _____
Social Emotional

propriate Behaviors Inappropriate Behaviors



Th s is a reproduc ion of the assessment profile located on side 6 of
that form.

The toP section of the profile is for recording the estimate of the learner's
overall intellectual functioning and the results of vision and hearing screening.

Refer to top of page 109.

The center section of the profile contains grids for recording the learner's
rengths and weaknesses in the specific areas assessed. The column provided

to the right of each grid is for recording the student's actual performance level.

Refer to bottom of page 109.

The bottom section of the profile is for recording the studen s appropriate
and inappropriate behaviors.

Appropriate Behaviors Inapprop iate Behaviors

The central area on side 2, located directly below the assessment profile,
is for recording the results of skill analysis. Skills and subskills mastered
and not mastered are recorded for specific academic and behavioral areas of
concern to you and the teacher.

The two columns on the left are for recording specific academic skills and
subskills mastered and to be mastered. The * column directly to the right of
the skills to be mastered area is for indicating later mastery of the skill.

The area directly to the right is for recording specific behavioral skills and
subskills. the same format is provided.
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Overall Intellectual Functioning

Academic Areas Assess

Reading

Below

Average Average

Above

Average reening

Vision Deficit Correted Norma

Hearing Deficit Corrected Normal

Correlate Areas Assessed
Level

Grade A e

Word Recognition

Oral Comprehension

Silent Comprehension

Listening Comprehension

Arithmetic

Arithmetic Computation

140

Auditory Perm tion

Visual Perception

Gross Motor Coordination

Fine Motor Coordination

Oral Language Comprehension

Oral Lan tia- e Ex ression

Written Language Expression

Speech (Articulation)

Social Emotional
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The final area on this side is for recording basic instructional strategies
designed to facilitate the learner's ability to profit from instruction.

Strategies for managing instruction, such as motivational techniques,
instructional arrangements, and modifications of the physical environment
are recorded in the upper section of this area.

The lower section is for recording suggested instructional procedures,
techniques and media.

Basic Instructi nal Strategies
Strategies for Managing Instruction (Moti
Physical Environment)

al Techniques, Arrange en

Strategies for Presenting ins uction. ( nstructional Procedures and Media)

Key * A check (v) indicates the skill
has been mastered
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Summary
Side 2 of the Educational Program Plan includes areas for recording the

ollowing data:
student's name and birthdate
student's overall intellectual functioning
vision and hearing Screening results
strengths and weaknesses of specific performance areas
student's appropriate and inappropriate behaviors
academic and behavioral areas of concern
skills mastered in areas of concern
skills to be mastered in areas of concern
basic instructional strategies

Side 3

Side 3 provides areas for specifying the learner's instructional program.
It is on this side of the form that the EBAS team specifies instructional goals
initially and at periodic intervals throughout the year.

Year-long educational program directions are recorded in the top section on
this side.

YearoLong Educational Program Directions
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Instructional goals specified by the EBAS team are recorded in the area
directly below the educational program directions area.

The area on the left is for recording the date of the time period (3- onth

interval) which the goals cover.
Directly to the right is the area for specifying the instructional goals for

the designated time period.

Instructional Goals
First Three Months

to

nstructional Goals
Second Three Months

to

Instructional Goals
Third Three Months

to

Instructional goals are sp cified at 3-month intervals and are recorded on
the form at that time.

The final area provided on side 3 of the form is for recording any additional
comments concerning the learner's instructional program. This space may be
used at the end of the year to note the need for re-evaluation or to record
suggestions for the subsequent year's educational program.

Comments:

Summary
Side 3 of the .Educational Program Plan is used for recording the following

data:
year-long program directions
instructional goals for three 3-month periods
additional comments concerning the student's instructional program



The preceding description of the Educational Program Plan form has been
provided to give you an overview of the complete form and a detailed description
of each section.

This form is completed collectively by the EBAS team during the initial
planning conference. The next four sections of this chapter provide you back-
ground skills for collaborating with the other team members in the completion
of the form. The final section will provide the actual sequence of steps required
for completion and a description of dissemination procedures.

INTERPRETATION OF THE ASSESSMENT PROFILE

6.0, What types of informatiori can the EBAS team derive from the assessment
profile contained on the Educational Program Plan?

Following the recording of identification information on side 1 and the tabbed
portion of side 2, the initial section of the Educational Program Plan that you
will complete at the.initial EBAS team meeting is the assessment profile.

This profile has been provided as a functional means of reporting your assess-
ment findings concerning the learner to those responsible for his instruction.
It should be completed at the initial EBAS team conference. Since you will have
already completed an assessment profile on side 6 of the Diagnostic Information
Worksheet form, you will need only to transfer the information from the worksheet
onto this section of the Educational Program Plan. During the conference, the
information conveyed by the profile plus other assessment results should assis
you and the other team members in formulating the handicapped child's educa-
tional program.

The assessment profile on the Educational Program Plan allows you to de ive
certain types of relevant information not readily apparent when assessment resul s
are reported in other forms. SuCh information assists you in translating your
findings to the team and assists in the decisions to be made in formulating the
remainder of the Educational Program Plan.

Specific information derived from this profile includes:
I. The learner's performance levels in the areas assessed.
2. The degree of discrepancy in the learner's performance in

the areas assessed.
3. Comparison of performance between acade ic, correlate,

and social areas.
4. Comparison of performance between and within various

subject matter areas.
5. Identification of the learner's strength and weaknesses

relative to his chronological age.
6. Identification of patterns of weakness--i.e., weakness in

the areas of spelling, language, and oral and listening
comprehension may represent a pattern of difficulties in
auditory processing.
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Identification of the interrelationship of various weak
areas--i.e., Reading, spelling, and language are low.
Reading vocabulary may be affecting the other two areas.

8. Identification of priority instructional weaknesses--
area(s) of greatest weakness or weakness in prerequisite
skills

From such information, relevant areas can be identified and analyzed to
determine the content of the child's instructional program.

MPLETION OF THE SKILL ANALYSIS SECTION

6.4. How will the EBAS team complete the skill -nalysis section of the
Educational Program Plan?

The completed assessment profile provides yoU and the team with cues to
instructional areas of concern and general behavioral competencies. Instruc-
tional areas of concern are apparent. In these areas, specific competencies
are assessed during the child's diagnostic or skill analysis. The.results of
such analysis are recorded on side 2 of the Educational Program Plan at the
initial .EBAS team conference and provide a basis for formulating instruc°
tional goals.

Skill or performance analysis is tf e determination of the degree to which
the learner has mastered a given learning task. Specifically, skill analysis
identifies the skill and subskills the learner- has mastered, and those skills
and subskills still to be mastered. From such an analysis, instructional
objectives become apparent.

The process of skill analysis is not complicated. An analysis of skills can
be obtained for any area--academic, correlate, or behavioral--listed on the
assessment profile. The specific steps in the process follow:

I. A global skill or process is identified. Generally this
skill or process represents an area of concern identified
by you or the teacher.

Academic Areas Assessed
Weak Strong

1 2 3 4 5
Level

Grade A e
Readin
Word Recognition 2.3
Oral. Comprehension
Silent Comprehension ..m.Ir,

III
Listenin Com rehension 4 . 2

Arithmetic
Arith e ic Computati n

II
4.8

Arithmetic Reasoning 4. 5
Spelling lId 3.8

147

116



The preceding assessment.profile. tells you that this
learner is reading,at a leVel below what can be expected
for his chronological age, with, word recognition definite
weakness. This information offers only.limited infor-
mation .for actual instructional- programming. However,
.it .does. identify .reading as an area of .concern. Thus, .

additional information about the learner's reading skills
would be valuable to the team in specifying instructional
goals.

2. The global skill- is analyzed to identify the specific
components. Textbooks, sequence-and scope charts,
rating scales, check lists, and diagnostic tests
represent resources which identify and break down
academic and social skills into their components or.
subskills. For-example, components of the -. reading
brocess, specifically.word recognition, would.include:
left-to-right progression, recognition of initial sounds,
sound blending, sound-symbol relationship, naming
letters, and auditory discrimination.

3. The learner's performance on the components is
assesSed. Diagnostic tests, check lists, analysis of
errors on achievement tests, inforrhal testing pro-
cedures, and review of the learner's daily-classroom
work or behavior can be used to assess the components
of global skills or-processes.

Using the example given in the preceding step, an
informal reading check list might yield the following
results:



Skill

left to right progression

names letters

associates sound with symbol

recognizes single initial consonants

w
d 1 r + x
f m s + y
h u

P

blends a. sequence of sounds into word

discriminates ph ne
initial
medial
final

position

s in the

Poor

Mastery

Average Good

Note: This example represents an abbreviated
lisUng of the component behaviors of word
recognition skills which would be assessed
in an actual skill analysis,
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Basic skills and subskills mastered are identified.-
Skills the learner in the preceding example has
mastered are left-to-right progression, naming
letters, auditory discrimination, and recognition
of the following initial single consonants:
h j, 1, r, s, t, w, z.
Basic skills and subskills to be mastered are identified.
Skills to be mastered by the learner in our example are
sound-symbol association, recognition of the following
single initial consonants--b, d, f, k m, u, p, q, v, x,
and y -- and sound blending.

Basic skills and subskills mastered and those to be mastered are factors
to be considered in instructional programming. Skills to be mastered are
directly translated into instructional goals. For example, the basic subskill
to be mastered of sound-symbol association becomes the following instruc-

onal goal:

Instructional Goal: To assist the student to as ociate the sound of
consonants vidth their written symbols.

Skills mastered represent entry behav ors. They identify where instruction
begins. These skills may also provide effective means for reinforcing instruc-
tion in the weak areas. In the preceding example, we know that the learner can
discriminate sounds and name letters. Therefore, instruction begins with teaching

him to actually associate the sound he hears with the letter he can name. Initial
consonant sounds he does recognize can be used in presenting the concept of

sound-symbol association.
The following examples of skill analyses are.included to illustrate the various

areas in which skill analyses can be done. Analyses have been done in each of

the major areas usually assessed -- academic, correlate, social, and behavioral.
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EXA PLE 6.4.A. Skill Analysis for A th me tic

Diagnostic Info mation

Stanford Diagno-

Test

1, Concepts
Number Syste Counting
Operations
Decimal, Place Value

2. Computation
Addition
Subtraction
Multiplication
Division

Number Facts
Addition

Set I
Set 2

Subtraction
Set 1
Set 2

Total Scores: Test

Tc Arithmetic Tes - Level 1, Form W

Raw Score Stanine

18
7

13

6
Not Given
Not Given

20
20

19
11

3
2
3

1

2

Rating

A

Raw Score Grade Equivalent Stani e

1 OB

2A&B 16

2.5
2.7

2
1

Review of the
of items incorre

Skills Mastered
Addition facts

items and identification of types of items correct and types
yielded the following skill analysis:

Subtraction facts through 10

Cardin l numbers of sets of objects

Count forward by ls through 100

Count forward by 105 through 100

119

Skills to be Mastered
Subtraction facts greater than 10

Count by 2s, 55, 3s

Label points on a number line

Cumulative prope ty of additi n

Associative property of addition



t backidrat-d by Zs-.

Knowledge of the inverse relation of
addition arid subtraction

Write dictated numerals

orrcept o place vMiie 'n- recording.
numerals 84 + 130 + S recorded as:

84
1 00

+5)

Addition of 2 and 3 digit proble s with
Record correct numerals represented carrying
on an abacus

Subtraction of 2 and 3 digit problems
Add 2 place proble -s, no carrying with borrowing

Subtract 2 place problems, no
borrowing

XAMPLE 6.4.B. Skill Analysis for Auditory Processing

Diagnostic Information

Goldman-Fristoe-VVoodeock Test of Audito y Dis 'n tion--
Without noise subtest - (high)
Notse-Subtes-t-- (low) _ _

Weprnan Test of Auditory Discrimination 10 x errors
Illinois Test of Psycholinguistic Abilities

Audito'ry Sub tests Scaled S
Auditory Reception 30
Auditory Association 31

Grarnrnatic Closure 30 Mean sca ed score ---- 36
Auditory Sequential Memory 25

Auditory Closure 29
Sound Blending 28

Informal. assessment:
Discrimination of gross sounds. Identify the sounds you hear:

dog's bark +, kitten's meow + hammering +, sawing +, door bell +,
whistle +.
Following directions

+ 1. Put the ball on the table.
+ 2. Close the door.
- 3. Getthe blue book on the table + and take it to Bob.-
- 4. Bounce the ball 3 times +, then throw it to me.-
- 5. Close the door, pick up the ball, bounce it 2 times and throw it to me.

What is your name? + Where do you live? +
Tell me the story of the Three Bears. Correct elements and sequen e
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Skills Mastered
Can locate sound heard -- auditory
focusing (Observation during testing)

Can identify sounds from non human
sources -- (Auditory discrimination of
gross sounds informal assessment)

Discriminates between words
(Goldman-Fristoe-Woodcock)

Can follow directions one step,
retelling story, information about self

name, address

Understands what hears (ITPA--
auditory reception)

Classifies and identifies relationships
in information presented auditorily
(Auditory Integration -- ITPA).

Skills to be Mastered
Differentiate between letter sounds
(auditory discrimination of phoneme
(Weprnan)

Identi stimulus sound through
background noise or incomplete

(Goldman-Fris toe-Woodcock--
auditory figure ground and ITPA).

Repeat auditory stimuli in correct
sequence (ITPA -- auditory sequential
memory).

Blend isolated sounds presented
auditorily into a word (I-TPA).

EXAMPLE 6. 4.C. Skill Analysis for Social Skills

Results of Informal Rating Scale (designed to assess cooperation.)

Rating: Very Poo4 -- seldom never suggests or exhibits ways of c PC ati -n.

Low atings -- holds out for his own way, brags about individual accomplish-
ments, distracts other students during group projects, downgrades
group accomplishments .

Average rating -- Ask to participate in group activi ies and projei-ts asks to
share work but usually does it =Ione.

Skills tvlastered
Asks to participate in group ac ivi ties Compromise
and projects

Skills to be Mastered

Exhibits an interest in group ac ivities

Shares the work in gro p p ojects
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Work with others rather than alone
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Emphasis g oup accomplishments



EXAMPLE 6.4.D. Skill Analysis for Behavioral Area - - Completion of
Assigned -Tasks

Observation Information :

Quay Observation System

25)30 off tasks -- behavior recorded out of s at and 90 seated turn body.

Teacher comments: Bob doesn't sit in his seat for very long, doesn't
raise his hand to receive permission to leave seat. He vvill return
to his seat when called. When given a simple task on his level, he
will work on it for 2 or 3 minutes then is up out of his seat and wan-
dering around the room.

Skills Mastered Skills to be Mastered
Conies when called and takes his seat Remain in seat 5 to 15 minutes

Remains in seat 2 to 3 minutes.

Attends-to-simple task on leel for
2 to 0 minutes

Raise hand when

Complete si
his level.

_sh to leave seat.

Complete complex. 5 minute task
on his level.

Summary
Skill analysis identifies skills and subskills mastered, and to be mastered.

Steps in the analysis process follow:

(1) Identify the area of concern, the global skill
or- process

(2) Analyze the global skill to determine components
(subskills).

(3) Assess the learne s pe rformance on the components .
(4) Identify skills and subskills maste red
(5) Identify skills and subskills to be mastered.

The results of skills analysis can be directly translated into instructi nal goals
Skill analysis of areas of concern identified by you or the teachers are recor_ ed

on this section of the Educational Program Plan.
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Skill An For Areas of Concern

. 1 Masteret1 iSkiLls to.beMastersc
--

SkI1s Mastered Skiil

-0
Ci

a)
_c
ID

Completion of this section will initially be based on your assessment findings and
supportive or additional information provided by the referring arid resource teachers.
Since the referring teacher has been responsible for the learner's instruction in the
designated areas, she will have some knowledge of the skills he has not mastered.
In some instances, the Special Education teacher may have already begun working
with the learner either on an informal basis or through a formal diagnostic teach-
ing arrangement. Once EBAS becomes operational the special education and
regular teachers will be able to provide evaluative feedback during the re-evaluation
conference related to the subsequent skills to be mastered. They will also be able
to indicate vvhen a previously unrnaste red skill has been mastered. This information
is recorded on the Educational Program Plan by placing a check (V) in the starred
column neyt to the skill. Additional skills to be mastered may be recorded at this
time. Thus , actual completion of this section is progressive and represents a
cooperative endeavor of the EBA5 team.
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EXERCISE 6.4. Completing a Skill Analysis

Directions:
Using the learner's responses on the following informal test of computation

skills in arithmetic, identify the skills mastered (entry behaviors) and the skills

to be mastered.

Instructional Areas:
Addition

6 3

-1-2 + 5

-.etc --

4
+0

Addition and

10
+ 4

145-

Subtraction

8
+ 3 M

11

4 5

a 8 11 16

17 21 17 11 42 5

4 514111 + 15 4- 62 12 4 8 0 + 169 1/1

112 36 79 + 8 11

211

Subtraction

6 19 97 46

- - 2 - - 2 -5
2 0 5 15 92

_131
15

10 15 28 6-5= 0
- a 7 - 22

_
13 12 06

17-fl = 60 461
- 320

1P1

176 252
- 36 - 86

410 236

156
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Responses to EXERCISE

Skills Mastered
Addition facts through sums of 10

One-column addition problems

Two-column addition problems not
requiring carrying

Subtraction facts throu h 8

Skills 'to be Mastered
Addition facts for sums greater
than 10

Concept of carrying in addition

Subtraction facts greater than 8

Computation of subtraction
problems presented horizontally

Concept of bor owing in subtra tion

Subtraction problems containing a
two-digit upper number and a one-
digit lower number

COMPLETING THE INSTRUCTIONAL STRATEGIES SECTION

6.5. What information is recorded by the EBAS team in completing the Basic
Instructional Strategies section of the Educational Program Plan?

Basic tnstructional strategies refer to procedures which facilitate the learner
ability to benefit from instruction. Strategies differ from activities in that they
are not goal related, but rather learner related. These procedures are not
restricted to specific goals or designated activities. Thus, they are applicable
to all instructional goals specified for a particular learner and represent basic
considerations in the selection and/or development of activities and materials
designed to meet the learner's needs.

Instructional strategies can be divided into two categories based on their
implications for the instructional process -- strategies for managing instruc-
tion and strategies for presenting instruction.

Strategies for managing instruction refer to those procedures which assist
the teacher in organizing instruction, feedback, and the instructional environ-
ment for the learner. Suggested strategies included in this category are modifi-
cation of the learner's physical environment through the use of study carrels
and quiet corners, use of various instructional arrangements including small
group instruction, independent activities, one to one instruction, peer tutoring,
and motivational techniques such as, modifications of time requirements through
the variation of types of activities and planned interruptions, type of reinforce-
ment, and reinforcement systems including token economies and contingency
contracting (work contracts).

8
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Strategies for presenting instruction refer to instructional procedures,
techniques, end media designed to engage the learner's attention and intere t
On the learning task. Instructional procedures-and techniques include unit
teaching, individualized instruction, utilization of a multisensory approach,
use of the preferred modalities (the communication modality for input that
maximizes the learner's reception of information and for output that maxi-
mizes the learner's appropriate response), group projects, practical situa-
tions, and method of presentation. Strategies related to the use of media
include the use of concrete or manipulative materials, programmed mate-
rials, game formats for activities, teaching machines, and audio-visual
equipment. Specific materials or programs are not necessarily specified
but types or approaches are suggested.

The strategies listed here by no means exhaust the strategies available
for enabling a learner to profit from instruction. The preceding examples
have been included to clarify the type of information recorded in the Basic
Instructional Strategies section of the Educational Program Plan.-

Eiasic Instructional Strategies

Strategies for Managing Instruction (Motivational Techniques,
Arrangements, Physical Environment),

Strategies for Presenting Instr c on (Instructional Procedures and Media)

Basic instructional strategies effec ive for a particular learner are identified
cooperatively by you and other members of the EBAS team. You and the referring
teacher have knowledge of the learner's significant characteristics and needs
while the resource teacher. possesses knowledge of instructional strategies effec-
tive for specific types of learners and learning problems.

Summary
The folio ing chart summarizes basic instructional strategies.

9
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FIgu

Basic Instructional Strategies

STRATEGIES FOR
MA NAG I NG
INSTRUCTION

Reinforces
Reinforcement
Systems and
Motivational
"Techniques

Variation of types of activities
Planned interruptions
Shortened assignments
Social Interaction
Manipulatives
Activities
Tokens
Feedback
Intrinsic Motivation
Token economics
Contingency Contra ting
Work Contracts

Arrangements Small group instruction
One-to-one instruction
Peer tutoring

Physical Environment Study Carrels
Cubicles
Quiet Corners
Amplification Equipment

STRATEGIES FOR
PRESENTING
INSTRUCTION

nti nued)

Instructional
Pr-ocedures and ,o

Techniques

Individualized instruction
Fernald V-A-T-K
Multisensory Approach
Modality Preference --

Input: Visual
Auditory
Tactile
Kinesthetic
Combination

Output: Vocal
Motor

Group Discussion
Method of Presentation

Provide Self-instructional Material
Explain -- describe the objective or

process
Command -- "come here."

"What is the answer?"
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STRATEOIES FOR
PRESENTING
INSTRUCTION

(continued)

Demonstrate -- show desired
performance

Combined
Projects
Unit Teaching
Practical Situations

Instructional Media Large Print Books
Programmed Materials
Game Format
Teaching Machines controlled

readers
Systems 80

Audio-visual equipment
Overhead transparency
Filmstrips
Language Master
Audio Flashcard Reader
Manipulatives

Basic tnstr'uctional strategies are specific to the learner and are detTrmined
from informat on concerning significant learner characteristics. These straT-
tegies do not represent instructional coals, activities or materials but are
procedures which facilitate the learner's ability to profit from the instructional
process A

OMPLETION OF THE INSTRUCTIONAL. PROGRAM SECTION

6.8. How will the team complete the Instructional Program secti n of the
Eucattonal Program Plan?

As the zeAs team formulates the learner's instructional program, planning
decisions will, result in the specification of certain educational objectives.

Sp eification of Educatio al and Instructional Goals

The instructional program you and the other EBAS team members will develop
for the learner- contains three levels of educational objectives - (1) long-range
objectives designated on the Educational Program Plan as year-long educational
program directions; (2) middle-range objectives designated as instructional goals
on both tile Educational Program Plan and the Teacher's Instructional Plan; and
(3) short-range or immediate objectives designatf.:d as instructional objectives
on the Teacher's Instructional Plan.
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In ERAS, year-long progr m directions refer to goals established by the EBAS

team which guide the learner's total instructional. program. In part, these reflect
the general goals for all learners developed by state education agencies and local

districts. Yearly program goals may designate e evement of skills necessary

far the learner to be ultimately successful in hi= ;notional environment. These
May include such areas as functional language a; ,J mathematics interpersonal
elationship skills, and skills required to carry out one's responsibilities as a

citizen in the larger society. These general educational goals rem in constant

as the learner progresses through the educational system and thus epresent
terminal behaviors projected beyond one year.

While these general goals underlie every learner's instructional program, the
Mphasis in EBAS is on the development of more specific year-long program

directions derived from assessment information about the particular learner.
Based upon information concerning the learner's estimated Overall ability and

identified strengths and weaknesses, priority instructional areas are identified.
Priority instructional areas are those areas designated by the EBAS team to

receive major emphasis during the year. Terminal behaviors or goals stated

in general terms, are specified for these areas. These specified goals indicate

the directions this learner's total instructional program will take during the year.
Thus, year-long educational directions reflect the major emphasis designated for

the learner's total instructional program.
Instructional goals specify the direction and latitude of the teacher1s instruc-

n. In ERAS instructional goals do not pertain to the student's total program,

for year-long program directions have been previously specified., Instructional
goals will pertain primarily to areas of concern. Each set of specified goals

should cover a three-month instructional period. Obviously this represents an

estimate. In EBAS, instructional goals are derived from two sources. Initially,

your assessment results of the learner's performance on the component behaViors

of designated areas of concern are directly translated into instructional goals.
Once EBAS is in use and the teachers are using the TIP form, information on

student performance regarding designated goals routinely becomes available.
Each instructional goal represents a point of departure from which more spe-

cific and complete instructional objectives can be developed. This will occur
when the Teacher's Instructional Plan forms are completed, Instructional ob-
jectives refer to enabling or enroute objectives which directly relate to the
instructional goal. This level of objective clevelopMent represents the specifi-

cation of successive approximations of the instructional goal.
The specification of instructional goals and objectives requires the EBAS team

to establish priorities for the student's learning. Of the many goals which can

be identified for a particular learner as a result of assessment inroomation and

curriculum guidelines, a decision must be made concerning which goals will
receive instructional emphasis. Priority instructional areas are identified in

determining year-long educational program directions. In the specification of
instructional goals for the three-month instructional period, it is evident that
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selection of a few goals (6 tc 8) for extensive development is both practical and
efficient. Although other goals will receive less extensive development, pri
orities must be established as to which goals form the primary basis for.
instruction for each designated period.

Determina on of Program Direction nd InsLructional Goals

In establishing prioritieS for the learner's instru t two factors are con-
sidered -- (1) the degree of educational relevance of the. area or goal for the
learner and (2) the degree to which the area or goal is critical to the learner's
progress.

Program directions and instructional goals forming the basis For the learrier's
active instructional program must be educationally relevant for the particular
learner. Relevance is determined in terms of the learner's specific inatruc-
tional.needs. Instruction On the appreciation Of American literature, while a
valid instructional area and goal, has limited educational relevance foa the
lerryier who is experiencing difficulty in reading and is two or more years
beiow grade level expectancy. The degree: to which the area or goal is designed
to facilitate the learner's effective functioning in whatever situation is appro-
priate for his needs, i .e a, regular class, resource room, determines tne
educational relevance of the area or goal. For example, social adjustment

_ _

rather than academic skilla may represent a priority instructional area as
appropriate classroom behavior will facilitate the learner's later acquisition
of academic skills. Thu$,, th e Following question can be asked in determining
the educational relevance of an area or goal for a learner: Will mastery in this
area or of this goal facilitate this learner's successful functioning in whatever
situation is most appropriate for his educational. needs?

The second factor considered is the degree tO which the area or goal is critical
to the learner's progress- It is necessary to determine which of the areas iden-
tified and which of the goals specified within an area are most critical to the
learner's progress. The following guidelines provide a basis for identifying
critical behaviors or goals

I. Area of concern (weakness or inappropriate
behavior): The area or goal identified
represents an area of concern relative to
the learner's instruction.
Degree of weakness or inappropriate b havioaa
Several areas of weakness or several weak
skills within an area may be identified. Therefore,
the severity of the weakness becomes the critic
Factor.
Interrelationship of Weaknesses or skills:
Weaknesses in one area or one cluster of
subskills May be affecting other areas. For
example, difficulties in reading may affect
other subject matter areas requiring reading.,
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4. Prerequisite areas or skills The area or goal(S)
represent prerequisites for subsequent learning.
The instructional goals, "to assist the learner in
computing simple one-digit addition problems and
to assist the learner in understanding the concept of
place values" are prerequisites for the subsequent
instructional goal: "to assist the learner in com-
puting two-digit addition problems requiring carryL

Using the preceding guidelines as points for discussion,
program directions and instructional goals which repress
learner's instructional prograni.

I f

team can identify
riorities for the

Summary
Two levels of educational objectives are included on the Educational Program

Plan.
1. Year-long Edu ational Program Directions -- 1

objectives
2. Instructional Goals -- middle-range goals
The third level of educational Objectives, instructional bectives, are

specified on the Teacher's Instructional Plan which is discussed in Chapter 7.
Appendix C, Instructional Objectives, provides a resource for the specification
of-objectives at

In specifying program directions and goals, priorities must be established.
Factors to consider in establishing instructional goal5 follow:

1. The degree to which mastery of the ooal will facilitate
the learner's effective functioning in situations
appropriate for his educMional needs.

2. The degree to which the goal is critical to th
progress.
Is it an area of concern?
Is the weakness in this SItIR area severe?
Is the weakness in this skm area affecting
other skill areas?
Is mastery of this goal or, area-a required
prerequisite for subsequent relevant goals?

Priority year-long educational program directions and initial priority
instructional goals are specified by the EPAS team during the initial EBAS

conference. These are recordod on Side 3 of the Educational Program Plan.

16 4
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Jristructiona Program
'Year-Long Educational. Program Directions

Instructional Goals
First Three Months

to

Instructional Goals
Second Three-Months

to

Instructional Goals
Third Three Months

to

Co ents:

Subsequent instructional goals and objectives are identified and recorded at
the ke-Evaluation Conferences conducted at the three-month intervals. The

specification of appropriate instructional goals and objectives is crucial be-
cause objectives become the basis for the presentation of the instructional
program .



COMM-L.1 ION AND DISSEM NATION PROCEDURES

6.7. What are the steps for completion of the form and disse ination procedu s?

The Educational Program Plan form is collectively completed by the ESAS team
at the initial conference following the ARD committee's determination of pupil
eligibility and instructional placement. The educational implications of the avail-
able assessment and instructional information are discussedand lead to the
development of the learner's initial instructional program. This cumulative
information is recorded on two Educational Program Plan forms. You, the
support teacher, and the regular teacher each complete a form.

The sequence of steps for completing the Educational Program Plan follow.
Starred * steps designate the procedures for which you have primary respon-
sibility and/or input. Two starred ** steps represent team decisions and input.

*Step 1 - Record identification information on side I and
the tab on side 2 of three Educational Prograen
plan forms. This could be done immediately
following the ARO committee staffing as the
necessary information would be available.

*Step 2 - Record assessment findings on the assessment
profile on side 2 of the form .

**Step 3 Record the results of skill analysis for areas of
concern identified by you and the teachersit is
suggested that both academic arid social behavior
areas be considered.

**Step 4 - Specify and record basic instructional strategies
for managing arid presenting instruction .

**Step 5 - Identify and record year-long educational program
directions.

**Step 6 Identify and record 6 to E3 pri rity instructional
goals for the initial three-month instructional
period.

Following this initial EBAS conference, completed Educational Program Plan
forms to go to the support teacher and regular teacher who use them as the file
divider in the student ERAS record. The other completed form you keep and
file in the records you are responsible for maintaining on the student for the
ARD committee.

At this point, the Educational Prograrn Plan is complete until subsequent
EBAS re-evaluation conferences. At that time additional evaluative information,
including skills which have been mastered, new skills to be mastered, addi-
tional instructional strategies, and the instructional goals specified for the
subsequent three-month instructional period will be recorded .
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7.0 Teachers s Instructional Plan
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TEACHER'S INSTRUCTICNAL P
nstructiona'L oal

To assist the student in:

Objective
Code No.

---------------
Check for
Summary
Assessrn_ent

--,,----=-----
Check for
Summary
Assessment

Che k for
Summary
Assess en

heck for
Summary
Asses srmertt

heck for
Summary

s essrnent,

heck for
Summary

_ent

Check For
Summary
Assessment

The student wtll be able t_

Th e s tudent wUL1 e able to:

The stu ent will 1) e able to:

The student wifl be aE1e to:

The student wi I be aI,le

Car tives:
udent vvill. be able

1-1--ie student vvill be able to:

Z

Copies sent to:

Regular Class Teacher

, 1

Comments:

1111111111111 4 56 B g to

rn n

Pre Post Review & Re u n information Only

0 0
Special Education Teacher En a
Parent
Diagnostician
Principal
Student
Other

Side 1.
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1=1

00
1:73

0
Date



7. To ass
Plan.

TEACHER'S INSTRUCTIONAL PLAN

diagno tician in becoming familiar with the T Instruction 1

The Teacher's Instructional Plan (TIP) form, consistinl of a two-Part foldou
file folder, is the basic component of the Educational Based Appraisal System.
It is the second of the two forms used in the activation of the system. The EBAS
tearn completes the initial TIP form during the first EBAS team meeting. This
Form designates the student's initial instructional sequence, -through the specifi-
cation of one instructional goal and a cluster of five instructional objectives

Once the teacher- implements EBAS, it is on this form that instructional goals ,
objeatives, activit:es, sample 'items, materials, reinforcers, and evaluation data
are specified. Ttitv form is designed to facilitate its distribution to you, other-
teachers, paoerits, and the student through the use of a self-carbohing overlay.

A sample Tetacher's Instructional Plan form is provided at the beginning of the
chapter. It i uggested that you look over it briefly to gain an overall concept
of the Form prior Lo continuing. The remainder, of this chapter will describe
each area. You will probably find it helpful to occasionally refer back to this
sample form as you proceed through the chapter to view each section relative
to the total Form.

DESCRIPTVDN OF THE TEACHER'S INSTRUCTIONLAL PLAN

What areas are contained in the Teacher's Instructional Plan?

The Teacher's tru tional Plan is a two-part file folder containing four
working surfaces.

k_ ......

---- -- --MIMMIIMMIIIIIMIIIMIIIISEimingsias MMMMMEmsznornimmunnim immonmilinm
.1r4 inmumwmiummon

IMBION=M111111MINNVMMNMIMIIMIIIIMMKB
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el
vArsvawimimiw
MIIIMIIIIMINIMINMUM niMIMIIMIIIIMI

mieIMM _

WIMMINIEMPE=
__WILINCOM

MMINMEINIIIMINFOElliMil---11.111.111-milM
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Side 1 - statement of goals and objectives
Side 2 - statement of activities, materials, and reinforcers
Side 3 - profile grid
Side 4 - notes to the teacher

Side 1
Side 1 is the area on which the team initially and later the teachers independ-

ently will initially specify the student's instructional plan, beginning with the
blocked off tab on the extreme left side of the folder.

The lower end of the tab is for recording the student' name and the teache
name.

In the center of the tab, the instructional area and the dates the TIP plan was
begun and completed will be entered.

The final area of the tab at the extreme upper left hand corner is for recording
the instructional gov.ls and correspondino instructional goal code number. There
is no systematic coding number- system for the instructional goals. instead, the
instructional goal number- represents the goal number in the sequence of student
goals. If this is the first Teacher's Instructional Plan form for the student then
the goal number is 1. Another student may work on the same goal later. If it
is ttlis student's third goal, then for this student the goal. number is 3. A stern,
"To assist the student in," is provided in the instructional goal space in order to
facilitate a consistent format among instructional goals.

Pupil Name: I nstructional Area:
e

Started: 1Stopped:Teacher Narne:

The area in the center of side 1 is assigned to the resitement of the instructional
goal with the instructional objective statements following beneath.

Focusing on the left hand periryttar of this central area is an objective coding
column. Here the team records the numeral assigned to an instructional goal
which they have already recorded on the tab after either selecting a cluster
from the bank or writing it themselves. This number is followed by a decimal,
then a second numeral which indicates the sequence of the instructional objectives
witiiti the cluster. For example, if instructional goal number 6 was selected
from the bank, a 6 would be entered both on the tab and in the coding boxes.
Following each numeral is a decimal and a number indicating the objective
sequence within the cluster.

_n_

To assist th
-in

student .

17 0
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Instructional Goal
assist the student in:

The student will be able to:

Check for
Surnrnary
As ses srnen

Check for
Su rnrrla ry
Assessment

Check for
Sumrnary
Assess rnent

The student will be able to:

The student will be able to:

-The student will be able to:

Check for
Summary
Assess rnen
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The second area in the coding column underneath the slash indicates the
objective's position in the student's entire instructional sequence. At any time,
one glance will tell. you how many objectives have been attempted thus far.

COde No.

Check for
Summary
Assess rrient

Check for
Summary
Assessment

The box below is for checking objectives for future use in summary assessment..
As objectives are encountered which appear to be relevant to the student and
exhibit high priority in his instructional program, they are tagged by placing
an X in the summary box.

Check for
Summary
Assessment
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To the right of the code number is an area for stating the instructional
objectives. A lead-in statement, "the student will be able to," is included
here also to provide uniformity and reduce time consuming recopy work.

The student will be able to:

The student will be able to:
_

The student wifl be able to:

T e student will be able to:

ne student will be able to:

The area at the extreme right of side 1 is for rating the pupil's performance
n each objective . The 12 selections are divided into three distinct categories:

what happened to the instructional objectives, what the teacher is going to do
next, and why. Orl e box in the first category will always be markedeither
box 1, 2, or 3--what happened. If the child did not meet the objective (box 3

is checked) or Made progress (box 2 is checked), one box in the next category
will be completedeither box 4, 5, or 6 -- what to do next. If the objective
has either been dropped (box 6 is checked) or the teacher- plans to carry it over
at a later time (box 5 is checked) as many of the boxes in the next category as
appropriate will be completed -- Boxes, 7 , 8, 9, 10, 11, and 12 -- why the
objective is not being continued. Limited space is provided below the ratings
for comments. Other reasons for not continuing with objectives that are not
listed in boxes 7-12 are included in the comments. After completing each
instructional objective, simple the appropriate box. Limited space is pro-
vided below the rating for your comments.
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TEACHER'S INs-rRuCrroNAL PLAN

I Instru tonal Goal
ist the student in:

The studnt wi l be able
Comments

The second area twothirds down side 1 is for recording "carry over objectives."
That is an instructional objective which for some reason was not met and has been
reinserted into a later Teacher's Instructional Plan.

The student will be a

udent will be able

The final area at the b ttom of side one is for indicating who received copies
of the instructional objectives and the date they were distributed. Again, a
check -mark is all that is retiuired to complete this area.

Review & Information
Copies sent to Pre Post Return Only

Regular Mass Teacher r= I= En M
Special Education Teacher f' M., i3
Parent
Diagnostician El I= 1=1 ED
Principal L11 . r= 1=1 =1
Student En CD C:a

Other En 1.= En I=
Date
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Sumrna ry
In summary, side one of the Teache"s Instructional Plan includes areas for

recording the following data-
1. student s name
2. subject area
3. instructional goal
4. instructional goal and instructional objective code

numbers
5. student code number indicating instructional sequence
6. instrueiional objectives
7. comments
B. objective rating
9. carry over objectives

10. to whom copies are distributed

Side 2
Side 2,, as it lays when folded out, and viewed jointly with side .1, constitutes

a description of the instructional plans. Side 2 is divided into three areas:
Activities, Materials, and Reinforcers. Refer to page 142-a, 142-b, 143.

Col rnn 1. The first column, nt the left,of side 2 provides space for the
teacher to record specific teaching activities to be used in meeting the
instructional, objectives along with sample items For measuring attainment.
Also contained in this area are two spaces for indicating the effectiveness or
ineffectiveness of each activity. Refer to left side of page 142A

The area under the activity column toward the bottom of side 2 (on the same
line as the carry over objective on side 1) is for recOrding teaching activities
specific to the carry over objectives. Refer to right side of page 142a

COW 1 At the right of side 2 space is provided for identifying materials
which coordinate with the previously described activities. Again, some guidelines
for the teacher and checks for effectiveness are included. Toward the bottom
(as with activities) is space For describing materials particular to the carry
over objectives. Refer to top of page 143.
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Activities

Do the activities appear meaningful and appropriate to
the students ability level?
Did you use sufficient narrative to make the activities
usable by other teachers?
Are the activities listed in the sequence that you wo ld
anticipate using them?

Carry Over Obj yes:

142-a
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ReirifOr

Use this area to describe reinforcers which may be used with the above activiti

rrj 1, Does :le reinforcer(s) relote to tt'ie target behavior described in the

instructional objectives?

2 Did you check a category or reirifcers i then further describ

17
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1
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MATERIALS

I. Did you include commercial and teacher made materials?
Do the materials appear appropriate to the described
student's ability and interest levels?
Are the materials available, if so, from lat sou e?

The first area at the extreme bot_om of side 2 is assigned to the description
of reinforcers a teacher might use to enhance the behaviors described in the
instructional objezqives. Four categories of reinforcers typically used in class-
rooms are listed. It is only necessary to check (v) the appropriate box. The
remaining art,s is for a more precise description of the reinforcement system
used. The reinforcer se!7:tion is smaller than the activity and materials section
as it i s assumed that a similar reinforcement system, as found to be most
effective, would likely be used for several activities. Sides 1 and 2 provide
space for the delineation of instructional goals and objectives, paralleled with
instructional activities, materials, and reinforcers.

Sum ary
In summary, side 2 of the Teacher's Instructional Plan includes areas for

recording the following data:
I. activities
2. materials
3. reinforcers
4. checks for effectiveness of 1, 2, and 3 above
5. carry over activities materiaL7, reinforcers, and their

effectiveness.

Side 3
Side 3, the cluster p ofi e, is located on the inside leFt of the Teacher
Instructional Plan.

143



CLUSTER PROF LE

Use the Cluster Profile to record the number of lessons devoted to each objective.
The result is a time line description of objective progress. Use the key at the
bOttom to code the status of the final lesson in each profile, Start with lesson one
at the left of the grid. Extend a line along the center of each grid to the inter-
section representing the final lesson.

Objective
Co

Check for
Summary
Ass sment

heck for
Summary
Assess en

Check for
ummary

Assessment

'heck for
Summary
Assessment

-,eck for
Summary
Assessment

Check for
Summary
Assessment_

Check for
Summary
Assessmen_

Side 3

6 7
Lessons

9 10 12

6 7
Lessons

S - Objective Satisfied
- Objective Dropped
- Objective Carried Over
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The cluster profile is used for indicating when each instructional objective is
satisfied or dropped. This results in a time line record of performance by
using the number of lessons as a reference. The teachers draw a line along
the center line of each grid, stopping on the intersection which t-epresents the
final lesson. A lesson is defined as being any meaningful attempt to instruct.

Dire
prog

tly below the profile is a key to the syrnbolF d by the teacher to chart
ess specific to each instructional objective.

- Object ve Satisfied
D Objecti-.- Dropped
C Objecti-,.. Carried Over

The boxes at the left of the profile are the same coding bo-..;es used fr the
instructional objective numbers. This allows the same numbcrs to he us..:.!d to
describe both the instructional objectives on page 1 and the correspor:,;.ric!
profile on page 3.

Objective
Code No.

heck for
Summary
Assessment

Finally, the box directly beneath each coding box is for tagging objctives which
.rtill be ompiled at a latr'.- date to yield a summary sessment instrument.

Check for
Summary

Summary
In summary, side 3 is used for recording the following data:

1. when an objective was satisfied
2. when an objective was dropped
3. when an objective was carried over
4. the instructional objective code number
5. objectives selected for summary assessment

18 I
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Side 4
The fourth side of the Teacher's Instructional Plan is composed of a narrative

and E? _et of guidelines to serve as a checklist in the implementation and utilize-
r Jn or the Teacher's Instructional Plan. As the tea ee the teaeher independently
completes and distributes each instructional plan, e )e_ 4 can be used as a resource.
Directly below the guidelines is a space reserved for specific notes regarding the
plan, the student's performance, reminders, etc.

General directions for using the -leacher Instructional Plan:

Side 1 includes the instructional goal and the cluster of five inef:ructienal
objectives. You may select the clusters from the EAS Objective Bank as a
reference. Also on page 1 is a rating for reporting what happenci to each
instructional objective. Complete the rating by placing an X over one number
in each of the three sections represent:no (1) what happened, (2) what will
happen next, and (3) why.

ith a

check at the bottom of side 1.

As carbons are made and distribute indicate the recipient of ea h

Side II includes a description of the instructional activities and materials you
plan to use in meeting the instructional objectives. Following instruction,
each activity and material te evaluated in terms of their effectiveness by

placing an X in the appropriate column.

Reinforcers re described at the bottom of side 1.

Side JTJ includes the "Cluster Profile," a graphic illustration of the student's
performance on the instructional objectives.

The box beneath each instruc:Aoral objective code number is ..sised to tag
()electives for summary assessment.

Side IV includes space for recording your comments throughout the

Linstructional period.

The preceding description of the Teacher's Instructional Plan is intended
only as an overview. You, as a diagnostician, are not directly responsible
for independently completing this form. Familiarity with its contents and
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their func ions will assist you in determining relevant assessment information
to transmit to the teacher in provVing support in the initial completion of the
form as a member cf the EBAS team, and in providing subsequent consultation
in the use of EPAS.

Appendix C, Instruct onal Objectives, has been included as a resource for
you in assisting teachers in developing the cluster of objectives recorded on
this form.

DESCRIPTION AND USE OF THE TEACHERTS
INSTRUCTIONAL PLAN OVERLAY

7.2. What is the Teacher's Instructional Plan rlay?
In your role as diagnostician, you will probably assume the responslbility

of monitoring the student's progress and determining the efFectivenf- of his
educational plan. Thus, it is essential that you remain in close com -einication
with the tewhers using EBAS concerning the student's instruction-a( program.
To facilitate this communication, without placing undue demands c -I either you
or the teachers, a self-earboninq overlay will be provided for the first page of
the Teacher's Instructional Plan.

The self-carboning overlay will serve several. purposes. One, this form
will eliminate the need for time consuming recopying. The number of overlays
needed for dissemination can be completed simultaneously as each Teacher's
Instructional Plan form is completed by the team or by the teacher independently.
Refer to page 135.

Sere.Aly, the bottom half of the overlay will include provisions for indicating
thc ,2ciipient of the information and for specifying the intended use to be made
of IL.

Copies sent to:
Regular Clase Teacher
Special. Education Teacher
Parent
Diagnostician
Principal
Student
Other
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Periodically (as new clusters of objectives are specified), the teachers using
EBAS will be sending you a copy of the student's completed TIP form and in
certain cases when deemed appropriate, a copy of his new instructional goal
anu Jbjective cluster. This information should be reviewed as requested on the
lower half of the overlay. Copies of the overlay for your information only, do
not require review or reply and are filed witn the student's Educational Program
Plan. This procedure assists you in maintaining records on the student's
instructional program for the ARD committee. .7 is same form may alzo be sent
requestin you to evaluate the content and return _le form with comments and
recommendations.

This self-carboning overlay will also facilitate communication among the student's
mmediate instructional personnel, i.e., regular teacher, support teacher, speech
therapist, and so on. However, its use is not limited to those directly responsible
for- the student's instructional program. It will generally be agreed that communica-
tion with parents and students is as vital as communication with other instructional
perscnnel. As a result, the forms nre also applicable as a method of informing
parents and students of instructional goals and objectives. This latter will
generally be to provide information only. However, there may be occasion-z when
the parents' response may be valuable.

Summary
A self-carboning overlay designed to yield copies of the front of the

Teacher's instructional Plan will be provided. Copies can be prepared without
time consuming rec,opying by the teacher and disseminated to others directly
involved in or responsible for maintaining records or the student's instructional
program.

DI:SSEMINATION PROCEDURES

7.3. What are the dissemination procedures for
instructional Plan?

The first Teacher's Instructional Plan form is completed in conjunction with
the Educational Program Plan form by the ERAS team during the initial EBAS
conference. The first cluster of objectives to be used wit.n the student is re-
corded on the original form which goes to the Special Education teacher who

,iplernents the system. The diagnostician, regular teachers, and ether
desigm-ted personnel receive carbon copies of this initial objective cluster
along with any suggested activities he will undertake. Since the regular
teacher has also elected to participate actively in EB.AS through using the
Teacher's Instructional Plan Forms and maintaining an EBAS record on the
student, an additional cluster of objectives is specified by the EBAS team and
is recorded on a new Teacher's Instructional Plan form. You and the support
teacher also receive carbon copies of the regular teacher's TIP form.

8 4
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Once EBAS is operational, each teacher using the TIP form forwards a
self-carboning overlay of each completed and/or new objective cluster to
you and each other. These copies are filed with your copy of the student ...
Educational Program Plan.
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8.0 Surn a.ry Evaluation Report
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Student's Name

School

EBAS TEAM MEMBERS

Special Education Teacher

Rocular Teacher

Die.gnoatician

Other

44RY EVAI REPORT

Current Date

Date of initial EBAS team conference

Date al most recent EBAS team conference _LI_
Using: Teacher's Instructional Plan Form

--Err. yes ho 0
yes no 0

Number of additional personal contacts among 0.achers Crtng the 3 month period:

Objective inventory;

Reeding

Regular Math

Teacher Socia.I Behavior

Other

sub-total

Special Reading

Education Math

Teacher Social Behavic

Other

sub-total

187 Total

Code numbers of objectives found to be least difficult,

Code numbers of objectives found to be most difficult,

omments:
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Exceeded expectations

regarding goals

Satisfied expectetio s

regarding goals

E

Made progress but did

not satisfy expectations

regarding goals

E
Key: R - Reading M Mathematics S - Social Behavior

Did not make progress

toward expectations

regarding goals

RECOMMENDATIONS:

Continue present placement 0 .-,eferral to ARD Committee For 0 Referral to ARD Committee forD

placement change or modification reappre of eligibility

EBAS TEAM COMMENTS:

Copies sent to.
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SUMMARY EVALUATION REPORT

To assist the diagnostician in preparing summary reports on the
student's progress.

One of your major responsibilities in the appraisal process is monitoring the
continuous effectiveness of the learner's instructioo-1 placement and educational
program by conducting three-month assessments oe learner's performance.
The Educational Based Appraisal System provide._,- resource for fulfilling this
responsibility. The concept of periodic retrieval of summary evaluation infor-
mation is incorporated in EBAS. A three-month reassessment function is built
into the system for the EBAS team. These summary assessments allow for
consistent and periodic checks of the learner's progress directly related to his
instructional program.

In EBAS, data for this summaey assessment evolves from the sequential
cumulation of the Teacher's Instructional Plans which are incorporated into the
system. Based on whet the student has been taught and presumably learned,
the cluster summary assessment represents a short form achievement test
constructed by the teacher. The accumulated information from these sources
provides a basis for the formulation of summary reports by the ERAS team.
These reports can be used as suoplemental information to assist the team in
reporting student progress, in modifying the stedent's educational program
and instruction, and in making recomrnendatior regarding placement.

The results of thi!.3 periodic summary assess ment are reported on the Summary
Evaluation Report form. A sample form is pr ovided at the beginning of this
chapter. It is suggested that you look over 'oriefly to gain an overall concept
of the form prior to continuing. The remairo. o of the chapter focuses on the

mpletion and dissemination of this form. YOU will probably find it helpful to
occasionally refer hack to this sample form you proceed through the chapter
;o view each section relative t5 the total form,

COPLETION OF THE SU MA -Y EVALUATION REPORT

Summary Evaluation Repor form co pleted?

A systematic and organized format for summarizing and reporting the results
of summary assessment facilitates decision-making tasks for the EBAS team.
It also allows for systematic feedback to the ARD committee. The Summary
Evaluation Report form provides such a format for submitting pupil progress
repot-% ased on information derived from the EBAS Teacher's Instructional
Plan.

The EBAS team jointly completes the Summary Evaluation Report form
(during their re-evaluation conference) as the culminating activity for each
summary assessment cycle. It is your primary responsibility as the appraisal
member of the team to guide the team's discussion and to elicit input from the.
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other team members in completing the form. Additional responsibilities include
supplying th6 form and providino For the dissemination of the original form and
needed copies to the appropriate sources. The reminder of this discussion
focuses on the steps required for the actual completion of the Summary Evalua-
tion Report.

The top secti n of the Summary Evaluation Report identifies the student and
the EL'AS team. Rer'-,rding information on this section of the form is self-
explanai:ory.

Refer to top sectio:: page 150.
With one exception, you can complete this first section prior to the re-eva.luation
conference. That is, the number of additional personal contacts which occurred
among teachers during the three-month period will need to be obtained from the
teachers during the conference,.

Actual summary information concerning the student's instructional program
during the three-month period is recorded on the Objective Inventory section
of the. form.

Refer to bottom section of page 153-
Information pertaining to the scope and mastery of instructional objectives

designated for the student is recorded Oil the grid located on the left of this sec-
tion. This grid provides a frequency d=?s-1.--iption oF the student's instruction
and progress relative to EBAS haen made in constructing the
grid to allow input from both t!e, gtile -,acher and the support teacher.

Regular
Teacher

Special
Education
Teacher

athi
_ocial Behav

Social Behavio

TOTAL

192
152
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0 0 c
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In the column located tO the left of the grid, instructional areas (reading,
math, social behavior, and other) in vvhich EBAS may he used are specified.
These identify the grid rows. Across the top of the grid, categories are
specified which identify Uie grid columns.

When reviewing the Teache r's Instructional Plans which have been developed
during the three-month period, the teacher* determines four things for each
instructional area in which EBAS was used: (1) the .number of objectives
attempted, (2) the number of objectives completed including carry over ob-
jectives, (3) the number of objectives carried over, and (4) the number of
objecbves dropped for at least the current three-month cycle . Specific
steps in recording this information on the grid follow:

1. The number of objectives attempted in each area is
recorded in the appropriate space in the first column.

EXAMPLE B .1.A.
Teacher A has attempted 4 clusters of objectives
in reading and 5 clusters in social. behavior with
student A during the three-month period. As each
cluster contains 5 objectives, the following infor-
mation is recorded on the grid.

EXAMPLE 6 .1. B
Teacher B has att mpted 4 complete clusters and is
currently teaching toward the third objective in the
next cluster in math. The number of objectives in
this instance would be 20 (representing the 4 com-
Plete clusters) plus the 2 objectives in the current
cluster that have been attempted with student B.

his context teacher refers to those actively participating
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S
ocial

B
ehavior

E
X

A
M

P
LE

6 .C

-reacher

C has

attem
pted

2 com
plete

clusters

in

social

studies.

H
ow

ever,

after

exiting

(term
inating

instruction

prior

to the

objective

being

satisfied)

the

fourth

objective

of the

next

cluster,

she

decided

not

to attem
pt

the

fifth

objective

as

it w
ould

be too

diffi-

cult.

T
his

inform
ation

%
w

ould

be

recorded

as

follow
s:



The number of objectives completed including carry
over objectives in each instructional area is recorded
in the appropriate space in the second cokirnn.

EXAMPLE 8 .1 , 0.
Using EXAMPLE 8.1.A ., the teacher noted th

student A completed 15 of the 20 objective& attempted
in reading and 10 of the 25 social behavior objectives .
She also determined that three carry over objectives in
reading were later satisfied while only two social be
havior carry over objectives had been satisfied. This
information would be recorded as follows:

0, The number of objectives carried over in each
instructional area is recorded in the appropriate space
in the third column of the grid.

EXAMPLE 8.1 .E.
Again using Teacher A as our example it was

detenmined that three objectives in reading were carried
over. Five social objectives were also carried over.
This information is recorded as follows:



4.

T
he

nu -

ber

of objec

ives

dropped

fo least

the

current

three-m
onth

cycle

is recorded

in the

appropriate

space

in the

fourth

colum
n

of the

grid.

D
ropped

objec-

tives

refer

to objectives

w
hich

have

been

attenipted

but

exited

after

having

been

determ
ined

inappropriate,

objec-

tives

w
hich

w
ere

specified

but

not

attem
pted,

or

objectives

w
hich

have

been

carried

over

beyond

the

current

three-

m
onth

cycle.

E
X

A
M

P
LE

8.1.F
.

T
eacher

A determ
ined

that

ins

ruction

had

not

been

given

on

three

carry

over

social

objectives

during

the

current

instm
ctionai

cycle.
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After the frequency information for each ins ructional area
has been recorded, a sub-total is obtained for each objective
category.

The preceding procedures are completed by each teacher actively using EBAS.
The necessary information rnay have been determined prior to the re-evaluation
conference but is recorded on the Summary Evaluation Report during the con-
ference.

Following completion of this grid, the sub-totals for each objective category
are added and the result is recorded in the TOTAL box.

The following chart and completed grid are included at this point to summarize
the steps involved in completing the grid section of the Objective Inventory:

p 1 Review the Teacher's In tructional Plans accumulated during the
three-month period to determine

(1) the number of objectives attempted
(2) the number of objectives completed

including carry over objectives
(3) the number of objectives carried o

within the current cycle
(4) the number of objectives dropped for

the current three-month cycle
for each instructional area in which EBAS is used.

Step 2 Record the number of objectives attempted in the first column.

Step 3 Record the number of objectives c rnpleted including carry tb,,er
objectives in the second column.

Step 4 Record the number of object es carried over in the third column.

Step 5 Record the number of objectives dropped For at least three months
in the fourth column.

Step 6 Compute the sub-total for each objective catego y (grid column).

NOTE: The preceding steps are completed by each teacher who is actively
participating in ERAS. This information is recorded on the Summary
Evaluation Report form during the EBA.S re-evaluation conference .

Step 7 Add the sub-totals for each column and record the sum in the
TOTAL box.
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TOTA L

A descriptive inventory is located to the right of the grid. It is composed
of the certain objectives vvhich comprised part of the student's instruction
during the three-month instructional period.

Two categories of relevant objectives are designated -- (1) objectives found
to be most difficult and (2) objectives found to be least difficult. After the
teachers have identified relevant objectives for each of the categories, the
pupil reference objective code numbers are recorded in the boxes on the form.
Additional comments concerning either of these categories of objectives or
the grid are recorded below the number boxes. Refer to bottom of page 150.

Located directly below the Objective Inventory is an area for rating the
student's performance and indicating a subsequent recommendation.

Refer to pa e 160.

-rine following ratings are used to indicate pupil performance or prog ess:
Exceeded expectations regarding goals
Satisfied expectations regarding goals
Made progress but did not satisfy expectations regarding goals
Did not make progress toward expectations regarding goals
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Exceeded expectations

regardin goals

1:2

Key: Reading

RECOMMENDATIONS!

Continued present pia

Satisfied expectations Made progress but did

agard219 goals not satiey expectations

M regarding goals

Mathematics ocia1 Behavior

Did not make progress

toward expectations

ment ROerral to ARD Committee for Referral to ARD Ccmniittee for

placement change or modification 0 reappraisal of eligthility
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The student performance is ated separate y in each instructional area. The
following key is provided at t bottom of the form:

LEi
reading

Math

social beha

The ra i g i recorded by placing a check 4 in the appropriate box following
the designated rating.

After having rated the student's performance, the team determines a
recommendation concerning the studentTs placement to the ARD committee.
Three options are available:

(1) Continue present placement
(2) referral to ARD committee for placement change or modi ication
(3) referral to ARD committee for re-appraisal of eligibility

Once the team has considered the available evaluation and instructional infor-
mation, their recommendation is recorded by checking (0 the box next to
their selection.

COMM-ENDA-FT ONS:

Continue present plaenient 0 eFerral toARD CommiteeD Referral to ARD El
placement change or Cornrni ttee for re-

odification appraisal of
eligibil ity

The final. area of the Summary Evaluation Report provides space
recOrding additional comments the team may wish to include.

EBAS Team Comments:

2



Informatten which might be inc uded follows:
(1) clarification of information contained in previous areas of the report

(2) anecdotal information
(3) special considerations
Space has been provided at the b

copies will be forwarded.
form for designating to

DISSEMINATiON PROCEDURES

8.2. What ar-a the dissemination procedures for the Su mary Evaluation Report?

The Summary Evaluation Report contains the summation of the student's
instructional program and a record of his progress for the designated three-
month period. Et provides a resource of information essential to those directly
involved with the student's instruction. This form serves as a valuable resource
to the ARD committee as they monitor the student's progress. The report can be
used as partial evidence for determining the need for a change in placement and
for determining his continued eligibility for special education services.

Following completion of the report by the EBAS team, the original copy of
the Summary Evaluation Report is either forwarded directly to the ARD commit ee
chairman or the report is presented by you during an ARD committee meeting.
Should the EE3AS team have recommendel re-evaluation to determine continued
eligibility or consideration of a possible change in placement, the report is
accompanied by a Referral for Re-Evaluation cover page and reports of other
assessment procedures or supportive Worrnation. This specific dispersal
procedure may vary dependent upon procedures already established by your
local district.

Three copies of this Summary Evaluation Report are retained by the EBAS
team. You retain a carbon for the student's cumulative files, each teacher
receives a copy for the student's EBAS record or file.

REFERRAL FOR RE-EVA LUATIONI

8.3.. What are the dissemination procedures of the R-ferral
Re- Eva 1 uation?

The Referral for Re-Evaluation form is a single page form designated to
serve as the cover page for referral information submitted to the ARD committee
by the E2AS team. The form contains a routing designation and four major
informational areas.
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To: Adrn1sri, R1iiew qd tt sat tee

Student's Niarrve

Coate iritially Placed in Special Education
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a 11

POrms
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hart

Oducationzl Bed Avp rat Eat Team
Educational Diegoos tic tan
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Special Education 'reach
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The top left ori.cr cof thae fc3rm tains the rrou t ng desLgifttitzr,
Adrniss tors, Review a-<iDLs tssaL Con-1mi ttee

Located directly bel.cw the forrr11 titte is the Firs t rrlajcw infcDrrriationzl ar a.

This at-ea cohtainz stugzlent icintifi_eatton ar-id placnint inPerhiatiorm Thu
stiudentt name, the dte vvas placead irt special educattlon, hi

current plecement idertifi d s to- prclgrarrn, build ing prirleipal regular,
teacher- and suppo-rt tteaci-ier- ancil th dat thetuderut vvras plecad i r tints curr n
placement are maccedoci,

Below the placeremt tnrrrrattoi a r-ea, the reaon for, rfe rne.1 rcor reAP-al
on i g stated.

The f inal area on f=irrr-I proNdid s spa. ce tao t-co rd inP-crr-natiorn the tear-n
crons ide rs Cpf th ned rior r--e-apprai;wl 1....oatd directly belcw
the r..eaorl For neFe- rra_l L--vvo Loc in sou osan i ndicate the EEaN
surnr-n4r-y reports vhh W Ill be irk.clueed vvith sFvet, B1oiv tints
ar-ea is .e larger- ar--ea in 16,14710E-1 youm caii spa <try adcliti tonal auppor-tive rifoirTruati fon
such a parent feeciba.lc, imbervation& da ta, r-esults of- formal ona
asessrrieht procedures, 1,rid gan-IF=le of ti--ve StlIdeitt vvor

Lines ar-e pro-vided in thle lcower- riWit co rne of- th forrr--1 foe the EESAS teann
rnerrIber-,a, signa tur-es and -the date the reqLsest subn-litted

This for-rn is conriploted by the S teaLm a-t thre-rr-ohth reeveluztien
confererce Mien eN../alu-atio:n dta ndioeLteri the need for. reorsilet-ation of
the GtUd-OrItfs 1:11.cermr--it arrid/o-r of eligibtit ty. TThi ocva r het
along vviith the speifie d EA for- ms th-e SL-rmnrer--,y vat.lua.tion Rep-ort --
and othr .LApporti.../e mation re forwrde d tc17 the ARC) cfmn-onL ttee Nor the ir
oczons idration b, ycJu. A ariz,on ow of the re-quet 1-na, be kep t for veu r f
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APPENDIX A

TEST INVEt'J1QY-

Under the general heading of "test inventory" are included a variety of things.
There is a series of test descriptions. This is followed by two charts detailing
the content of each test. Finally; there is a series of subtest descriptions.

The intent of this appendix is to assist you in becoming aware of various tests
useful in the diagnostic process. There, is sufficient detail available so that you
will be able to select appropriate tests for assessing various skills. As much as
possible, several procedures for assessing a particular skill are suggested.

The tests included in this resource by no means exhaust the list of quality
tests available For use in the assessment prOcess nor do they reflect tests which
are specifically recommended by the practicum director. . FRather they- ara a
representative sample of the assessment instruments currently utilized for
assessing the particular skills identified. lt is suggested that this appendix
be used as a cumulative resource _pace has been provided at the end of each
section and cn the grids for you to include assessment instruments you are
familiar with vArhich are- not included and to update this information source as
new assessment instruments become available.

HOW TO USE THE TES _NTORY

The test descriptions, publisher' s code, cost code, test content charts.,
and subtest descriptions are designed to be used as a coordinated packa.ge.
As such trey cani be used in a variety of ways . One way to use them could
be to start with perusal of the test descriptions. These descriptions give the
following general information on the test= 1) test name, 2) publisher, 3) date
of publication, 4) cost, 5) purpose, 6) the age group the test is appropriate
for, 7) information on administration, B) the time it takes for administration,
and 9) the types of scores available from the test. All this information is
directly on the test descriptions except the publisher and the cost. These are
listed in code. By turning to the end of the test descriptions one can use the
Publisher's Ccde and Cost Code to translate this information.

Once you have locked at the test descriptions you can move t- the Test
Content Charts to find out what specific subtests and skills are measured by
particular tests Finally, you can turn to the Subtest Descriptions to assist
you in determining the precise definition of the subtests and skills found on
the Test Cbsitent Chart.

While the above is a useful procedure e useful procedure is to s a t
with the Test Content Chart. For- instance, if you wish to assess auditory
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discrirniratLon in a child you can turn to the Test Content Chart to find tests
that will measure this stqll. If you did this you vvould find that the Wepnlan
rest of Auditory Discrimination and Goldman-FristoeWoodoock Test of
Auditory Discrimination can be used- By turning to the Test Descriptions
you would then have information on both these tests and could make a
decision as to whicrn would be most appropriate for your particular 'situation.
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Test

Detroit Tests

Learning

Aptitude

.4Peabody

Picture

Vocabulary

Test

Slosson

intelli-

gence

Test for

Children

and

Adults

Pub, Date_ Cost

TEST DESCRIPTIONS

TESTS OF MENTAL ABILITY'

Purpose Age Group

8-MC 1967 B Designed to meet the

demand of psychologists

whose task it is to solve

children's learning pro-

blerns in practical ways.

It measures many special

phases of mental abilities

vvithin a pattern of general

intel ligence

Preschool through

high schoo

AGS 1965 B Designed to provide an

estimate of &subject's

verbal intelligence

through measuring his

hearing vocabulary.

It has tAlo equiva-

lent forms of the

test,

Preschool

to

Adulthood.

SEP 1963 A A short intelllgenos

test useful as an

irdividual screening

for bob children

and adults, An indivi-

dual test,

About 8 years

through adulthood,

Administration

Although comp+

tively simple to

drninister and to

score, only those

persons who are

fully equipped by

training to admit,-

ter and interpret

psychological

tests can expect to

btain reliable and

onsistent results ,

Requires no spe-

cial preparation

ther than com-

plete familiarity

th the test

materials

Can Ix adminis-

tered by teachers,

social wOrkerso

soars and

others with a

background in

testing ,

Time

About one

hour.

Untirned,.

Takes

about

I0-15

minutes,

About 20-

30 min.-

utes ,

Scores

Mental age;

1,Q.) pm*
file of

rnerital

abilitEes

Mental Age

ant:P

oarcentile-:

10etal

Age and I,C



-rest Pub, Date Cast Purpose Age

3tanfrd-int HMO 1960 Designed as i:Ln indivWu&ly Appropria

adrinistered test of gen- ing people,ntelligence

5cale (Form eral i ntelligence. through a

..-M)

OPP To provide an avass- ges 5-15

rent of critical learn-

ing abils that leads

talett De-

'elopmental

3urvey of

3asic

.earning

kbil ities

to remediation.

,

,

Vachsler PC 1949 0 .An indMdually admin- Ages 2-7.

ltelli- .istered test of intelli- used with s

ence ,gence designed to older childi

cal.e for ineasure verbal, per- used for re

'rlild'ren forrnanda and total purposes,

I, Q,

,)

P

212
. .

Group

te for rneasur-

from age two

ulthood.

Administration

Must be adrninis- About one Mental Age,

tered by a person hOur and I, Q,

with background

in testing and

with training in

the administra-

tion and scor--

, ing oF this test:,

training in

test administra-

tion. Individual

administration.,

50-70

minutes

kip scores

or norms.

May be

lightly

en if

medial

Must be adrnin- About

istered by a ne

person with hour

background in

testing and wit

training in the

administration

and scoring of

this test,

Scaled scores

for each subteSt

for the verbal

scale, per-

formance scale

and Full scale,

Also gives a

verbal I.Q. a

performance

11Q,, and a

'Lill scale I. Q.
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Test

California

Achievement

Test

Iowa Tests of

Basic Skills

,Me tropol I tan

Achievement

Tests

2,16

Pub. Date

CTB 1957

HM

HBW

1955

Cost

A

for

each

bat-

tery

Purpose

A comprehensive batter

designed to measure

educational achievement

and to provide an indivi-

dual analysis of learning

difficulties.

A

for

each

bat-

tery

for

each

bat-

tery

A series of tests

signed to measure the

basic skills essential.

for success in any

type of school work,

A coordinated series c

measures of achieve-

ment in the important

skills and content area

of the elementary and

junior high school

curriculum, There ar

5 different batteries,

each for different ra

levels.

v`FMENIT

Age G- :up

Lower Primary-

Gr. 1-2 Lipper

Primary - Or. 2.5-

4.5 Elementary -

Grades 4-6 junior

High - Gr. 7-9

Advanced - Gr, 9-14

Multi-level edition

Grades 3-9,

Primary 1 - Gr. 1. 5-

1.9 Pritrary II Gr.

2.0 - 2.9 Elemen-

tary -Gr, 3,0 - 4,9
Inte,rrnediate - Gr.

5,0 - 6.9 Advanced

Gr,

Administration

Group adminis-

tration. Re -

quires no spe-

cial training.

Group adminis-

tration. Re-

quires no spe-

cial training,

Group adminis-

tration. Re-

quires no

special

training

Time

From 11/-

3 hours,

depending

on level.

From

5 hours

for the

complete

battery.

Done in

seve ral

sittings,

Scores

Grade plaCe

rnents and

percentile

ranks.

Grade equi-

alents and

percentila,

P1 - 11/2 hrs Standard

Pll - 1 3/4 scores

hrs. grade equiv-

Elem. - alent per-

2 3/4 hrs. centile rtnk

Int. 4 and stanine

hrs, of each

Adv. - student

414hrs,

Done in

several

sittings,

217





Purpose AgL Group

ndividual

lent Test

To provide a wide rang

screening measure of

chievement in the area

of mathematics, read-

ing, spelling, and gen-

eral information, Pro-

vides an overview of

-cholastic attainment,

Individually adminis-

tered,

Approximate for

children in grades

K - 12

No formal

training is

required

Untimed.

Power

test takes

about 30-

40 min-

utes to

adminis-

ter and

score.

Scores

Raw scores,

e and grade

quivalents,

age and grade

percentiles,

These are for

ch of the

ubtests as

ell as for

the total test.

Also allow fo

a profile.

al Tests

tionel

A coordinated series of

measures of achiever

ment in the important

skills and content areas

of the upper elementary,

junior and senior high

school curriculum,

Level 1 r Gr. 13-14

Level 2 - Gra 10-12

Level 3 - Gr, 7-9

Level 4 - Gr, 4-6

Group adminis-

tration. No

format training

is required,

From 1 -

114hours

per test,

Percentile

bands

7Vs'

3

merit

218

H/fl964 B
for sive achievement tests

each developed to measure

bat- the important know-

tery ledges, skills, and

understandings com-

monly accepted as de-

sirable outcomes of the

major branches of the

elementary curriculum.

There are five bat-

teries, each for differ-

ent grade levels,

A series of comprehen- Primary l Or, 1.5

to 2,5 Primary 11

Gr. 2,5 - 3,9
Intermediate I -

4,0- 5,5
Intermediate 11 - Gra

6,9

Advanced - G-

9,9

7,0

up adminis-

tration. Re-

quires no spe-

cial training.

From 2

6 hours,

depending

on level,

Given in

several

sittings,

G ade scores

percentile

ranks and

stanines for

each subtest,
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Test

Wide Range

Achievement

Test

220

Pub.

GA

Date

1965

Cost

A

Purpose

An individually admin-

istered standardized

measure of achieve-

ment in the basic

school subjects of

reading, spelling,

and arithmetic.

Age Group

Level 1 - 5 years

to 11 - 11 Level 11

12-0 to adulthood

Administration

Not necessary

to have formal

training in test

administration.

Time

About 20-

30 min-

utes,

Scores

Grade

equivalents,

standard

scores, and

pe reentil es

for each

subtest.
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Test

)urrell Analysis

)f Reading

Difficulty

DIAGNOSTIC TESTS

Purpose Age Group Administration Sco

55 A To discover weakness

and faulty habits in

reading which may be

corrected in a.re-

medial program.

Content of reading

ability from non-

reading to sixth

grade ability.

Appropriate for

all age groups when

used for clinical and

remedial purposes.

Not necessary

to have formal

training in test

administration,

about

30 -

go min-

utes

Grade equiv .

alents for

each subtest

Also, pro-

vides a pro-

file of &H-

ies.

Iates-McKillop

leading Diagnostic

'ests

his test is designed to

nswer the questions of

hat particular reading

kills, in a child, are

underdeveloped and

which are matured to a

normal or superior de-

gree, On the basis of

results) an instruc-

tional program car be

planned.

Content covered is

inclusive of the

elementary grades.

However, it is

appropriate for all

levels when used for

clinical and remedial

purposes.

Individual admin-About 30-

istration. Not 45 min-

necessary to hay utes.

formal training

in test admin-

istration. It is

suggested that

the examiner

have a back-

ground in reading

Grade equiv.

alents and

ability

ratings for

each subtest

iey Math

Iagnostic

Nrithmetio

Test

221

AGS 1971 C Individual administered

diagnostic assessment

of skill in mathematics.

Provides four levels of

assessment, each more

specific than the pre-

vious one. Prepares

a foundation for tailor-

ing an instructional

program,

Pr school to Grade

6. However, it is

appropriate for all

age groups when

used for clinical

and remedial pur-

poses.

Not necessary

to have formal

training in test

administration.

About 30

minutes.

Power

test.

Grade equilt-

alents for

each subtest

and for total

test.
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Oche Diagnostic

eading Scales

3tanford

Diagnostic

krithmetic

rest

226

Pub Date

CIS 1983

B4W 198

Cost Purpose

A series of integrated

tests developed to pro-

vide a standardized

evaluation of oral and

silent reading skillsi

auditory comprehen-

sion and selected

phonics skills.

B A series of measures

designed to identify

needed areas of instruc-

tion in arithmetic. It

comes in two levels, It

can be group or indivi-.

dually administered,

Age Group

For normal and re-

medial readers at

the elementary school

levels and for re-

medial readers at

junior and senior

high school levels.

Content covered from

the latter part of

grade two to the mid-;

dle of grade 8, How-

every it may be used

for all ages if used

for clinical and re-

medial purposes.

Administration

Not necessary

to have formal

training in test

administration,

Not necessary

to have formal

training in test

administration,

Time Scores

About 30- Grade equiv-

45 min- alents for

utes for instruction,

adminis- independent

tration and potential

and reading levels

scoring, and for pho-

nics skills.

Also, analyst

of oral read-

ing errors,

Level 1 tanines,

about 8 grade

hours and scores,

40 min- profile of

utes. abilities.

Done in

6 sittings

Level II

4 hours

and 20

minutes.

Done in

seven

sittings.
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Test

Boehm Test of

Basic Concepts

Illinois Test of

Psycho linguistic

Abil ties

4,30

Pub. Date Cost

PC 1971 B

U1P

TEST OF LAWAc,:: FUNCTION

Purpose

Designed to measure

children's mastery of

concepts considered

necessary for achieve-

ment in the first years

of school, Results may

be used both to identi

children with deficencies

in this area, and to

identify individual con-

cepts on which the child-

ren could profit from

instruction.

1969 E Designed to pinpoint

specific language dis-

abilities in children,

It is designed to sugge t

remedia ton

Age Group

Children in kinder-

garten and grades

one and two.

s of age.

Administration

Group or indi-

vidual adminis-

tration, Re-

quires no for-

mal experi-

ence in test

administration.

Must have ade-

quate back-

ground and

should admin-

ister a minimum

of 10 practice

tests before

considered a

valid examiner.

Individual

Administration.

Time
rvS

About 30-

40 min-

utes.

About 1

hour

Scores

Percentile.

Psycho-

linguistic

age for each

sub-test,

scaled score

for each sub

test. Also,

a profile of

abilities.

031
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Test

BrIder Gestalt

Test for Young

Children

Benton Visual

Retention Test

234

Pub, Date Cos

GS 1986

PC 19

F PERCEPTUAL SKILLS

Purpose

To evaluate visual-

motor functioning in

children

A This test is a clinical

and research tool de-

signed to assess visual

perception, visual

memory and visuo-

constructive abilities,

Age Group

All children aged 5

to 10 years of age,

Children and adults.

Administration

Individually

administered.

Requires train-

ing in test

administration.

Indivisually

administration.

Administration is

simple, inter-
pretation is a

bit more com-

plex.

Time

About

one

hour.

About

hours.

Scores

Compares

children with

other child-

ren with the_

same C.A.

or compares

a child with

other child-

ren at same

matUration

level in

visual-motor

perception =

Number of

correct re

productions

and error

analysis,

2 5



Oevelopmental Test

:Of Visual-Motor

Integration

Developmental Test

of Visual Perception

FEC

CPP

1 _7 A measure of the com-

plex skill, visual-motor

integration. This is the

ability to use, in an in-

tegrated fashion, visual

and motor skills. Also

provides a separate

assessment of visual

perception and motor

performance, Designed

to facilitate educational

programming. The vis-

ual-motor integratioh

skill is highly corre-

lated with ability to

read',

A measure of five

operationally defined

visual perceptual

skills. May be used a

a screening device for

primary aged children

or as a clinical evalua-

tive instrument for

older children with

learning problems. Can

be individually or group

administered.

up

Can be adminis-

tered to children

aged two through

fifteen. However,

it was designed pri-

marily for pre-

school and early

primary grades,

Four to eight years

olds.

Administration

Group or indi-

vidual adminis-

tration. Not

necessary to

have formal

training in test

administration.

Should be ad-

ministered

and scored

by an experi-

enced examin-

er.

Time

About

15-30

min-

utes

30-45

minutes

for in-

dividual

adminis-

tration.

About one

hour for

group ad-

ministra-

tion.

Scores

Visual-Motor

integration

age equivater

This is coni.--

pared to the

child's

chronological

age.

Perceptual

age scores,

scaled score

and percep-

tual quotient.
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Cos

Goldman-Fristoe-

Woodcock Test of

Auditory

2iscrimination

Slingerland

Screening Tests

for identifying

Children with

Specific

.Language

-Disability

Wepman Auditory

Discrimination

Test

AGS

EPA

LI

Administration

The test is designed

to provide measures of

speech-sound dis-

crimination ability,

relative unconfounded

by other factors. It

provides a measure of

auditory discrimina-

tion under ideal listen-

ing conditions plus a

comparative measure of

auditory discrimination

in the presence of con-

trolled background nbise.

B Designed to identify

children with percep-

tual-motor behavior

problems and to identify

the probable perceptual-

motor difficulty.

A To determine the child's

ability to recognize the

fine differences that

exist between the

phonemes used in

English speech

Test is designed

for children as

young as four

years of age. How--

ever, it can also be

used with adults.

Children in grades

one through four.

Children over 5

years of age.

Individual or

group admin-

istration.

Administration

requires a min-

imum of pre-

paration and

training for

the examiner.

Group and indi-

vidual, adminis-

tration.

Individually

administered.

Requires no

special training

in test adminis-

tration.

About

20

minute

About 45

minutes

About 5

minutes.

Percentile

rank and

T-scores.

Also,

analysis of

errors.

Total errors.

Scoring is

subjective.

No norms.

Problems aN

determined

by the num-

ber of errors

made.
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Test

Lincoln-

Osere tsky

Motor Development

Scale

.The Purdue

.Peroeptual-Motor

Survey

242

Pub,

CHS

CEM

Date

1954

1966

Cost

TESTS OF

Purpose

OTOR SKILLS

D Designed to test motor

ability of children. It

is an individually admin-

istered scale involving

:both unilateral and bi-

lateral motor tasks,

Should be of value to

and interest to those

concerned with the

individual child in

clinics, schools,

institutions and in

private practice.

An instrument de-

veloped to assess

qualitatively the per-

ceptual-motor abili-

ties of children in early

grades. Usefu-1 for

planning a percep-

tual-motor training

program for individual

children. There are

11 subtests.

Age Group

Chilcren between

ages of 6 and 14.

Primarily for

children aged 6 to ,

years. However,

when used as a

clinical tool it is

appropriate for all

age groups.

Admintstratlon

Individual admin-

istration. Does

not require for-

mal training in

test administra-

tion. The exam-

iner should be

throughly famil-

iar with the

test,

Re uires no

special training

in.test adminis-

tration. Scoring

is somewhat

subjective

Time

Less

than

one

hour.

About

80

minutes.

Sco

Percentiles.

Subjective

ratings of

performance

243
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BEAV1OR SOALS

Test Pub Date Cost Purpose Age Group Administration Dime Sc s

Deveruex

Elementary

School Behavior

Rating Scale

,...

o)

oi

246

OF 1967 A The scale was designed

to provide a profile of

11 dimensions of overt

classroom behavior

problems. Nine of

these problem be-

haviors have been

shown to interfere

with academic achieve-

ment. The other two

facilitate academic

achievement.

Elementary school

children,

Rating is done

by the child's

classroom

teacher, Not

necessary to

have formal

training in test

administration,

About 15-

30 min.-

utes,

A profile

showing hov

far from

the average

(in standaro

deviation

units) the

child is on

each of the

11 dimensior

,
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rest

vlills

.earning

Methods Test

250

Pub, Date Cost

MC 1964 B

TEST OF LEARNING STYLES

Purpose

To aid the teacher in

determining the stu-

dent's ability o learn

new words under dif-

ferent teaching proce-

dures (visual procedure,

phonic procedure and

combination procedure),

Basically, it is a series

of teaching lessons with

testing to determine

immediate and delayed

learning and the appro-

priateness of the vari-

ous methods for differ-

ent individuals.

cup Administration

Content covers

primer to

third grade

level.

Does not require

formal training

in test adminis-

tration,

Time

Must be

adminis-

tered on

five con-

secutive

days. 30

minutes

each day,

Scores

Raw scores

interpreta.-

tion is sub-

jective:
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PUBLISHER'S CODE

AGS American Guidance Service
Publishers Building
Circle Pines, Minnesota 55014

CEM Charles E. Mer ill Publishing Co.
Columbus, Chio

CHS C. H. Stoelting Company
424 North Homan Avenue
Chicago, Illinois 60624

CPP Consulting Psychological Press
577 Collage Avenue
Palo Alto, California 94306

CTB California Test Bureau
Manchester Road
Manchester, Missouri 63011

TD Cooperative Test Division
Educational Testing Service
Princeton, New Jersey 08540

DF Devereux Foundation
Devon, Pennsylvania

EPS Educators Publishing Service,
75 Moulton Street
Cambridge, Mass, 02138

FEC Follett Educational Corporati n
1010 W. Washington
Chicago, Illinois 00607

GA Guidance Associates
1526 Gilpin Avenue
Wilmington, Delaware

GS Grune and Stratton
New York, New York

2 4
18-



HBW Hare urt, brace and World
Test Department
737 Third Avenue
New York, New York 10017

HMC Houghton Mifflin Company
6626 Oakbrook Blvd.
Dallas, Texas 75235

Language Research Associates
175 East Delaware Place
Chicago, Illinois 60611

The Mills Center
5 2 East Broward
Fort Lauderdale, Flom

PC Psychological Corporation
304 East 45th Street
New York, New York

SEP Slosson Educational Publications
140 Pine Street
East Aurora, New York

TCP Teachers College P es
Teachers College, Columbia Uni,
New York, New York 10027

UIP University Of Illinois Press
Urbana, Illinois

A. $ $ 10
B. 11 20
C. 21 30
D. 31 40
E. 41 50
F. 51 60
G. 61 70
H. 71 80
I . 81 90
J. 91 100

COST CODE

255
190
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Test Content Chart
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SUBTEST DESC. IPTIONS

Auditory Discrimination
This is the ability to discriminate differences in various speech sounds.
Deficits in speech-sound discrimination have been suggested to have great
effects in developing oral or written language.

Tests measuring this skill:
I. Goldrnan-Fristoe-Woodcock Test of Auditory

Discrimination
2. Weprnan Test of Auditory Discrimination

Visual Perception
This is the ahilty t perceive similarities and differences in visually
presented forms. bifficul ties in visual perception have been noted in
many childr'tr. h have difficulty learning.

Tests measuring this skill:
1.. Frostig Developmental Test of Visual Perception
2. Developmental Test of Visual-Motor Integration
3. Valett Developmental ..-n.rey of Pasic Learning

Abilities
4. Slingerland Scrning Tests for Language Disability
5. Purdue Perceptual Motor Survey

Eye-tAotor Coordination
The ability tc integrate a visual perception and motor performa ce. An
example would be to draw a centinuous line between boundaries. This
skill has been shown to have a high correlation with reading.

Test measuring this skill:
I. Frostig Developmental Test of Visual Perception
2. Developmental Test of Visual-Motor Integration
3. Bendor-Gestalt Test for Young Children
4. Valett Developmental Survey of Basic Learning

Abilities
5. 13enton Visual Retention Test
6. Slingerland Screening Test of Language Disability

gure-G rourid Perception
The ability to detect intersecting and hidden geometric forms in increasingly
complex backgrounds. A disability here is often seen in children who cannot
recognize words.

Tests measuring this skill:
1. Frostig Developmental Test of Visual P- ception

264
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Constancy of Sh pe
The ability to recognize certain figures presented in a va iety of sizes,
shadings, textures, and positions in space, and their discrimination from
similar figures. Often, a disability here is seen in children who have
difficulty recognizing a letter or word when it is written in different sizes
or colors.

Tests measuring this skill:
I. Frostig Developmental Test of Vi ual Perception

Position in Space
The ability to discriminate reversals and rotations of figures. Children
with a deficit often produce letters and words in nrnirrow writing."

Tests measuring this skill:
l. Frostig Developmental Test of Visual Perceptic

Spatial Relationships
The ability to analyze simple forms and patterns and reproduce the
connecting dots.

Tests measuring this skill:
1. Frostig Developmental Test of Visual Perception

Tracing
The ability to follow a line with a pencil.

Tests measurio th s
1. The Developmental Test of Visual-Motor Integr

-Y

Tactual Kinesthetic Sense
The ability of the child to move his hand in a controlled manner, ta recog-
nize movements of his own hand, and to be able to recognize where and
when he is being touched.

Thsts measuring this skill:
1. Developmental Test of Visual Motor Integration
2. Valett Developmental Screening of Learning Abilities

Motor Proficiency
The ability to make basic motor responses

Tests measuring this skill:
1. Developmental Test of Visual-Motor Integration

2 6 5
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Language Development
The ability to use and manage effe tively, the various skills of oral. and
written language.

Tests measuring this skill:
1. Illinois Test of Psycholinguistic Abiliti
2. Valett Developmental Survey of Basic Learni

Auditory Reception
The ability of the child to derive mean ng from verbally presented material.

Tests measuring this skill:
1. Illinois Test of Psycholinguistic Abilities
2. Detroit Test of Learning Aptitude

Visual Reception
The ability of the child to de ive meaning from verbally presen ed material.

Tests measuring this skill:
1. Illinois Test of Psycholinguistic Abi
2. Detroit Test of Learning Aptitude

Auditory-Vocal Association
The ability to relate or manipulate ideas which one receives auditorally
and expressed vocally.

Tests measuring this skill:
I. Illinois Test of Psycho inguis ic Abilities

VisualMotor Association
The ability to manipulate visual symbols. Examples might be: visual
classification, rioting visual relationships, pairing opposites.

Tests measuring this skill:
l. Illinois Test of Psycholinguistic Abilities

Verbal Expression
The ability to use ve rbal symbols to c mmunicate id as, This is do e by
describing objects, telling stories, etc.

Te ts measuring this skill:
1. Illinois Test of Psycholinguistic Abili
2. Detroit Test of Learning Aptitude
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Manual Expression
The ability to act out or pantomi e ideas.

Tests measuring this skill:
1. Illinois Test of Psycholinguistic Abili

Grarnrnatic Closure
The ability to handle language syntax and fill in missing parts of an expression.

Tests measuring this skin:
I, Illinois Test of Psycholinguistic Abtlitt

Visual Closure
The ability to identify an object from an incomplete visual presentation.

Tests measuring this skill:
I. Illinois Test of Psycholinguistic Abilities

Auditory Sequential Memory
The ability to reproduce from e ory digits presented orally.

Tests measuring this skill:
I. Illinois Test of Psycholinguistic Abilities
2, Slingerland Screening Test for Language Disability

Visual Sequential Memory
The ability to produce sequences of nonmeaningful figures om memory.

Tests measuring this skill:
I. Illinois Test of Psycholinguistic Abilities

Concept Development
The ability of the child to understand basic concepts assumed to be
familiar to children first entering school.

Tests measuring this skill:
I. Boehrn Test of Basic Concepts

Conoept of Space
The ability to unders and concep
and dimensions.

location, direction, orientation,

Tests measuring this skill:
1, Boehm Test of Basic Concepts
2, Detroit Test of Learning Aptitude
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Concept of Quantity
The ability of the ch
number.

to understand basic concepts of quantity and

Tests measuring this skill:
1. Boehm Test of Basic Concepts

Concept of Time
The ability of the child to understand basic

Tests measuring this skill:
1. Boehm Test of Basic Concepts
2. Detroit Test of Learning Aptitude

_e reLattonsfltps.

Comprehension and Reasoning
The ability to understand or comprehend problems with reasoning of
relationships of elements to each other and to a total complex picture.

Tests measuring this skill:
1. Detroit Test of Learning Aptitude

Pra tical Judgement
An important psycho ogical function in many learning situations. ReFe

to the ability to use speed, accuracy, and wisdom in decisions.

Tests measuring this ll:
1. Detroit Test of Learning Aptitude

Number Ability
Tests the ability to know simple number concepts.

Tests measuring this skill:
1. Detroit Test of Learning Aptitude

Auditory Sounds
The ability of the child to r produce, auditorally, words and phrases spoken
by another person.

Tests measuring this skill:
1. Slingerland Screening Tests' for Language Disabi

Auditory Learning
The ability to learn a series of new words taught essentially through a phonic
method of instruction.,

Test measuring this skill:
I. Mills -Learning Methods Test
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Visual Learning
The ability to learn a series of new words taught essentially through an
instructional method that relies almost exclusively on the eye as a re-
ceptor and means of interpreting the printed symbol stimulus.

Tests measuring this skill;
1, Mills Learning Methods Test

Kinesthetic Learning
The ability to learn a series of new words taught essentially through en
instructional method that focuses almost exclusively on writing and traci

Tests measuring this skin;
Milts Learning Methods Tests

ombination Learni ng
The ability to learn a series of new words taught through an instructional
method using visual, auditory and kinesthetic channels.

Tests measuring this skill:
1. Mills Learning Methods Test

o or Development
This refers to the ability the child to demonstrate that he has acquired
the requisite motor skills for- his age.

Tests measuring this skill:.
I. Lincoln-Oseretsky Motor Development Scale
2. Purdue Perceptual Motor Survey

Walking [Board
Refers to the ability to maintain gene al balance while walking on a
narrow board.

Jumpin
Refers to the ability of the child to jump in a coordinated fashion.

ldenttficatioi of Body Parts
This refers to the ability o
his own body.

Obstacle Core-I

This refers to the child's abili
environment.

Kraus-Weber
This refers to physical

child to recognize and identify parts of

eact spet; obje ts in his

ness physical strnngth and muscular fitness.

4.4 6

196



Refers to the iclenti ication of limbs .and movement of limbs in a
coordinated fashion

Chalkboard Exercises
Refers to the ability to make coordinated rnovernen
of directionally.

effecting an awareness

Rhythmic Writing
The ability of the child to perform a continuous, reproductive task.

Ocular Pursuits
Refers to the
with a target.

the child to establish and maintain visual contact

Visual Achievement
The ability to reproduce certain geo etric forms.

Classroom Disturbance
This refers to the extent to which the child's behavior is active and disruptive
in the classroom.

Tests measuring this skill:
I. Devereux Elementary School Behavior Rating Scale
2. Quay Classroom Observation Instrument

Impatience
Refers tO the extent to which children surge forward in their work, never
looking back, or thinking about the quality or neatness of the product.

Tests measuring this skill:
I. Devereux Elementary School Behavior Rating Scale

Disrespect-Defiance
This refers to the extent to which the child manifests open disrespect for
or resistence to the school, the subject matter, or the teacher.

Tests measuring this skill:
1. Devereux Elementary School Behavior Ratino Scale

External Blame
This refers to extent to Which the child expresses the feelings --hat it is
external circumstances which are the source of tills difficulties.

Tests measuring this skill:
1. Devereu Elementary School Behavior Rating Scale
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Achievement Anxiety
This refers to an outward display of worry concerning the inabi ity to meet
achievement demands of the teacher. or school situation.

Tests measuring this skill:
Devereux Elementary School Behavior Rating Scale

External Reliance
This refers to the degree to which the child is un ble to make independent
deisions, to hold opinions, and to take independent action.

Tests measuring this skill:
Devereux Elementary School Behavior Rating S ale

Comprehension
This refers to the child having problems understanding the day-tO-day work
demands of the teacher and the curriculum.

Tests measuring this skill:
1, Devereux Elementary School Behavior Scale

Inattentive-Withdrawn
This refers to a tendency on the child's part to lose contact with what
going on in the class.

Tests measuring this skill:
Devereux Elementary School Behavior Rating Sca e
Quay Classroom Observation Instrument

levant-Responsiveness
This refers to the extent to which the child's verbal responses a e
irrelevant, intrusice, and/or exaggerated or untruthful.

Tests measuring this skill:
L. Devereux Elementary School. Behavior Rating Scale
2, Quay Classroom Observation Instrument

reative Initiative
This refers to the degree to which the child exhibits active persona
involvement and positive motivation to contribute to the classr
teaming situation.

Tests measuring this skill:
Devereux Elementary School Behavior
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Need for C'oseness to TeaCher

This -refers to the extent to which children lUce he close to, seek out,
9-nd offer to do things for the teacher.

s measuring this 1:

Devereux Element y School Behavior Fattr g Scale

2 7 2
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APPENDIX B

INFORMAL ASSESSMENT

Many times formal diagnostic tests are not available. This leaves the teacher
or diagnostician in the position of coming up with her own information on a child
to begin planning an educational program. This section of the manual will describe
informal procedures to be used for this purpose.

Specifically, t: Le, appendix will discuss three informal assessrnnt procedures.
The first of these i- an informal reading survey designed to determine the child's
abOities and difficueees in reading. The second is an informal arithe,etic survey
designed to accomplish in arithmetic what the informal reading survey is designed
to accomplish in readine The third is the utilization of diagnostic teaching as a
diagnostic precedure.

informal Reading Survey
The purpose of the infornial reading survey is two-fold: (1) it is designed-to
evide an instrument which will help appraise a child's reading level, and (2)

it 1L designed to provide an instrument which will help in more closely and clearly
determining appropriate reading instruction.

Making an Informal Survey. Making an informal survey is not difficult. Harris
defines such a procedure. Using a series of basal readers he shows how to select
passages, scoring criteria, and administration and interpretation guidelines. From
his procedures one can determine the child's Independent, Instructional and Frust-,
ration Levels in reading.

Informal Arithmetic Survey
One can follow the same procedures for developing an informal arithmetic

survey as were used in the informal reading survey. The major difference
would be that one would use an arithmetic baszil series rather than a reading
series.

Diagnost-c Teaching
Many times, it is impossible for the teacher to get a complete formal diag-

nostic evaluation on a ch-ild. This could occur for several reasons. First of
all, a trained diagnostician may not be available. Second, if a diagnostician
is available, there May be an extensive waiting list for testing. As a result,
the teacher is left in a position of needing to develop her own diagnostic in-
formation.

Earlier, the development of informal instruments was discussed as a means
of getting informal diagnostic irrormation. Another procedure that may be used
by the teacher is "diagnostic teaching." Essentially, diagnostic teaching is a
procedure For determining children's strengths and weaknesses through the
assignment of carefully planned lessons

* Harris, Albert J. Effective Teaching of Reading. David McKay: New York.
1962. Pp. 120 - 125,
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Specifically, the procedure involves the following steps: (1) the teacher
identifies a particular skill that she wants to determine if the child can do,
(2) the teacher identifies a format for the lesson (or-aI recitation, seat work,
etc.) she will use with the child to determine whether or not he can perform
that skill, (3) the teacher prepares the less, (4) the teacher administers
the lesson to the child, and (5) the teacher evaluates t-;(3 performance on the
lesson.

After the lesson is over, if the child did well, the teacher can go on to
something else. However, if the child did poorly, then the teacher plans a
series of remedial lessons teaching him that particular skill.

Smith and Neisworth* offer some useful criteria for selecting diagnostic
activities. The diagnostic teacher would be well advised to read their chapter.

Smith, R. M. and Neisw rth, J. T. Fundamentals of Informal Assessment.
In Smith, R. M. (Ed.). Teacher Diaonosis of Educational Difficulties.
Columbus, Ohio: Charles E. Merrill, 1969. Pp. 1 - 29.
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APPENDIX C

INSTRUCTIONAL OBJECTIVE

Clusters of objectives rather than single isolated objectives are incorporated
into the Educational Based Appraisal System. The objective cluster approach
involves two levels of specifica':ion, instructional goals and instructional ob-
jectives. The instructional goal specifies the terminal behavior to be achievek!
by the cumulative effect of the cluster of five objectives. Two options are
available when developing clusters of insteuct:ional objectives.

OPTION 1 - Selection of a cluster from the Objective Cluster Eeank included
in EBAS

OPTION 2 - Development of your own cjective cluster
The later option is encouraged since it will result in a set of objectives specific
to the particular learner's needs.

Development of objective clusters is the primary responsibility of the teach-
ers using EBAS. However, your role relative to die EBAS team requires you
to (1) collaborate with the team with the selection of clusters from the Objective
Bank which parallel specified priority instructional goals, (2) collaborate with
the team in writing objective clusters and (3) serve as a coesultant to the teach-
ers in the use of EBNS. Skih in writing instructional objectives and specifyine
objective clusters should assist you in fulfilling these roles.

RECOGNIZING iNSTRUCTIONAL OBJECTIVES

JnstrLIctional objectives differ from instructional goals. Instructional goals
establish the direction and extent of the instructional task. The instructional
goal statement provides a point of departure from which more epecific and ceee-
plate instructional objectives are derived.

The term "Instructional Objective" is used to describe a -tatenient which
specifies (1) what student behavior is desired as a result of instruction, (2) the
conditions under which the student will perform the desired behavior, and (3)
the degrec, of competency on frequency which will be accepted as an indication
of successful performance. These three specifications are the basic elements
in all instructional objectives. They will be referred to as the descriptive,
conditional, and evaluative elements. The remainder of this section focuses
on the recognition of these basic elements in instructional objectives.

THE DESCRIPTIVE ELEMENT: The portion of the instructional objective
which describes the behavior the student is to perform is the descriptive
element.

The descriptive element of an instructional objective answers the question
WHAT DO I WANT THE STUDENT TO DO? and refers to the outcome of the
instructional process. This element is usually an action word which describes
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what the student is expected to do. E;haviors such as list, alphabetize,
collect, measure, repert, trace, and use are v-ary specific observable actions.

However, some action words are vague and do not adequately describe pupil
performance. For example, the act of computing may be interpreted as either
a mental process, a writing process, or as a process requiring calculation
equipment. In or r to clarify the behavior, an explanatory phrase could be
inserted, such as "the student will compute, uzing an adding machine or the
student will compute, using pencil and paper."
This additional description of the desired behavior. thus increases the effec-
tiveness of the objective statement. The more specific the descriptive ele-
ment, the more measurable tne outcome.

Following is a resource of action words which coilLO be used as the des-
criptive element when writing ins'cructional objectives:

add label
alphabetize list
answer listen
build mark
check measure
choose multiply
circle name
complete practice
compute read
count record

report
demonstrate spell
describe subtroct
discuss tell
divide trace
draw under.line
explain use
find wait
identify write

THE CONDITIONAL ELEMENT: The portion
which indicates the conditions under which t
perform is the conditional element.

f the instructional cb ective
e student will, be expected to

The conditional element of an instructional objective asks the question WHAT
WILL THE STUDENT BE GIVEN AS A MEANS FOR DEMONSTRATING HIS
PERFORMANCE? After stating that a student will circle, point, count, or name,
it then becomes necerisary to establish the conditions of the behavior. For example,
if the task is to compute subtraction problems, it is necessary to first determine
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the tyre of problems to be assigned. Several questions are asked. Will the
problEms consist of two column subtracting? Will borrowing be required?
Will fractions be included? In other words, what level of competency is
expected of the student?

In addition to specify the level of the instructional task or social behavor,
V; is importPnt to delineate the materials or equipr r. lt involved. Will the
student be c:ven a blackboard, pencil and paper, or an abacus?

The conditions established for tt:,i demonstration of a behavior should be
within the capabilities of the student yet still in agreement with the intent of
the objective.

Following is a list of phrases which could be used as the conditi nal element
when writing instructional objectives:

. a worksheet . .

g:ver a list of _
. given a picture .

using a telephone dire o y
. using a glossary .

using a newspaper . .

. with help .

. without help . . .

. in any given situation .
. without hesitation . . .

. from the following list .
. given an assigned task .

after a discussion of . .

when listening . .

. after the teacher oralfy reads

. when asked . .

when presented with the following problems
. when standing in line . .

THE EVALUATIVE ELEMENT: The portion of the instructional objective which
establishes the minimum level of acceptable student performance is the
evaluative element.

)ne evaluative element of an instructional, objective, often called the criteria,
answers the question WHAT WILL I ACCEPT AS PROOF OF SATISFACTORY
LEARNING?

Specifying what will be cons dered acceptable performance in the objective
statement establishes a criterion measure by which the student's performance
can be judged.

Considering the following objective, "the student will be able to locate his
spelling words in the dictionary," an acceptable level of zcuracy must be
established. Will the student find all of the words, 75% of the words, or two

2 7 9
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of the words to demonstrate success? It must be remembered that to be of
value the evaluation standard must be realistic. Standards set too high or
too low will not be accurate determiners of mastery.

The evaluative element can be specified in several ways.
For example:

1. Percentage of Accuracy - 75% accuracy
2. Time Limitations within 5 minutes
3. Numerical Limitations - at least two times
4. Involvement Limitations - copies accurately and legibly

The following is a list _f evaluative element phrases whi h could be u ed as
a resource in stating instructional objectives:

. with 80% accuracy

. 8 out of 10

. at least 50% correct
90% of the time

. without quitting

. correctly

. accurately

. at least 6 times

. make at least 1 verbal remark

. during the school day

. within 10 minutes

Summary
Instructional objectives specify the desired behavior the student will exhibit

as evidence that he 1- e learned. Three elements are basic to all instructional
objectives -- the (1) descriptive, (2) conditional, and (3) evaluative elements.
Thus, an instructional objective statement should answer the following questions:

1. What will the learnel- '

2. Under what cond Hens he do it?
and

3. What will indicate success?

EXERCI E C.1 Recognizing the descriptive, conditional and evaluative
instructional objective.

Identify the descriptive, conditional and evaluative ele lents in each of the
following objectives. Indicate the descriptive element with a D, the condi-
tional element with a C, and the evaluative element with an E.

1. The student will be able to pick all thet names referring
to countries from a list cf 10 names including countries,
cities, and states.
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quietly while another child has his turn.
The student will be able to complete a 5 minute written
assionment appropriate to his ability level while sitting
at his desk.

4. The student will be able to determine the area of a 3"
square using pencil and paper by multiplying the two
sides together.

5. The student will be able to u derline all the proper
nouns in a list of 20 nouns.

Responses to EXERCISE C.1.

D E
1. The student will be able to pick all the names referr ng

countries from a list of 10 rames inclu-!ino

countries, eWes, and states.

The student wal be able to wait for hi turnby standing

quietly while an ther child has his turn.

The student will be able to complete a 5 minute wr'tten

assignment app: opriate to his ability level

at his desk.

4. The student will be able to determine the area of

square using pencil and paper by multiplying the two

sides together. (I plied evaluat ve element.)

The student be able to underline all the proper

nouns in a list of 20 nouns.
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Writino Instructional Objectives

In addition to the Objective Cll. er Bank corrWonent of E.?1AS there are many
other sources of objectives avai1u 1=or ex.:in-iple, objectives can be obtained
from curriculum guides, teache..0.1 a!)d commercially prepared volumes
of objectives. As the team oeitTJ, staith EBAS, you will be able
to identify other sources of obji.cl.:ives whi7.h C,;n IV! k;'_.etif in the development of
your own clusters of objectives. The team -3hcula not 'o find objective
banks which are directly applicable to trie ;!secis of a specif,': student. However,
using other banks of objectives, the teair CA tHt-3 teachers independently will be
able to revize the objectives and organIze them into usable clusters.

Various formats for writing objectives exist. EBAS suggests the utiliza-
tion of a simplified approach. The preci$ion required in stating complex in-

ructional objectives often represents a nverburdening academic task, resulting
in statements meaningful only tc the writer. Instructional objectives, written
and shared by the EBAS team, can be meaningful without being complex. It is
suggested that the language of the instructional objectives be purposefully simple,
straightforward, and free of educational jargon.

The EBAS approach encourages the development of objectives precise enough
to provide direction for preparing instructional tasks, yet stated in an uncom-
p. cated manner. While this does not reduce the need for precision and a
consistent Format, it does free the EBAS team to Focus primarily on stating
instructional objectives for student behavior to be affected rather than ort the
writing process itself. This is particularly important following the initial
EBAS team conferer e when the teacher will at times be independently pre-
paring her own cluster.

The model suggested for writing instructional objectives includes the fol-
lowing criteria:

1. Describe the behavior the student is to demonstrate
using specific words which describe an obserable
action. (Descriptive Element)

2. Designate the conditions under which the student will
be able to demonstrate the desired action. (Conditional
Element)
Specify the level of performance which will indicate
successful achievement of the objective. (Evaluativ-.2
Element)

4. Begin each instructional objective with "The student
will be able to..." This establishes consistency and
uniformity among the objectives.

5. Keep the language of the objective simple. The degree
to which the statement of the objective can be under-
stood by the student can be used as a guide.
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If the team writes instructional objectives which illustrate each of the
elements listed above and which are stated in a straightforward manner,
then the intention of what is to be taught should be clear.

EXERCISE C.2. Writing Instructional Objectives

The following exer:Ase is intended to guide you through the steps of wri ing
an instructional objective. A sample objective is developed 5,;multaneously
for you. Follow thc: teps outlined and generate your own sample objective
n the spacc, provided.

l. Subject area:

example: Science

diagn

Sub- ea:

example: Ecology

diagnostician's: (derived from Subject area stated in first step)

Descriptive Ele ent:

example: e a report

diagnostician's:

4. C- -ditional Ele ent:

exa. After vie "Protectiin of our Natural Resources"

diagnostician's:

Evaluative Eleent:

example: About 4 ways people are trying to conserve nat. ral resources

diagnostician's:

Final Objective: ,:rlut all the elements together_
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example: The student will be able to write a report about 4 ways people are

tr-yin2las=r v e natural resources after viewing a film "Protection of 0_ r

N tural Resources."

diagno ician's:

Analyzing and Evaluating Instructional Objecti

As the ERAS team develops instruction& objective_ for students; it
becomes necessary to make judgments as Lo 'die quality of the objectives. There
are several conditions on which objectives can be evaluated. In addition to the
descriptive, conditional and evakee nequirements, explicitness, relevance,
and clarity will need to be considee,c

Explicitness
Well-written objectives should be b.xplicit. In other words, can the presence

of each element be determined and secondly, are they written in specific terms?
It should be possible to separate each element (descriptive, cor litional and
evaluative) within an instructional objective, if it is directly stated or even if
it is implied. Elements that are directly stated are easily identifiable. However,
in other instances the existence of one or more elements is implied. For example,
in the following objective, the evaluative element is implied as an inherent part
of the desired behavior.

The student will be able to write on the blackboard the small
letters of the alphabet in manuscript.

The evaluation criteria is involved in the. component which states "letters of
the alphabet" as there is a limited number a. d their presence or absence is
observable.

Objectives containing implied components require careful consideration,
ae it should not be assumed that they are inadequate simply because one
element can not be isolated.

Relevance to the Student
The second step in analyzing and evaluating objective statements is deter

mining the Relevance to the Student. The preceding evaluation criteria
represents an academic task for the writer, the present criteria relates the
objective directly to the student. Several considerations are inherent in
determining Vie relevance of the objective to the student. The first of these
concerns age. the behavior requested relevant to the student's chronological
age? It would be irrelevant to ask a 16 year old to insert geometric shapes into
corresponding spaces.
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A second question pertaining to relevanc7 ty. Is the desired behavior
within the student's specific abilities? Askir- ing impaired student to
complete an auditory discrimination exercis6 be a task relevant to
the student's ability.

A third consideration concerns identified student needs that Ls, is the
behavior relevant to the student's identified needs?

A final consideration concerns environmental surroundings. Is the behavior
relevant to the student's future success in his functional environment? 'c'or
example, an objective requiring a student living in a rural area
,Ise of a mass transit system is far from relevant to the student's runct;;.1-,al
nvironment. In evaluating objectives in terms of student behavior, it
.ni,ortant to consider the preceding relevance varieole.:_z. Thus, there are

four criteria related to the relevance of the objectives to the student: (1) age,
(2) Dility, (3) needs, and (4) environmental surroundngs.

.lev-ance to the Instructional Process
The third step in evaluating objective statements is Relevance to the

Instructional Process. In other words, is demonstration of thc-I riesired
behavior relevant in terms of available resources? To require the student
to demonstrate the use of a tape recorder would nat be relevant if a tape
recorder was not available. Secondly, is the desired behavior relevant to
the content area for which it written? When asking the student to demon-
strate his ability to use a compass correctly it would not be relevant to ask
him to demonstrate this ability by drawing a picture. of a compass.

Clarity
The final variable in the analysis of objective statements is clarity. Is the

objective sequenced and grammatically correct? Is the objective easly under-
standable, that is, does the objective result in a similar. interpretation by all
who read it?

A functional instructional objective must meet the criteria of exl.:iicitness,
relevance, and clarity. The following cHecklist and evaluation grid are included
to assist you and tl--e t:?_am in analyzing and evaluating instructional objectives
that the team develops.
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Figure 9

A Checklist of Questions for
Analyzing and Evaluating
instructional Objectives

CRITERIA

EXPLICITNESS

1. Can a descriptive, conditional and
evaluative element be identified

Are the requirements for the desired
behavior specifically stated?

RELEVANCE

3. Is the desired behavior relevant to the
studentTs chronological age?

4. Is the desired behavior within the student's
-:-:rieeific abilities'?

Is the desired behavior relevant to the
studcnt's identified needs?

6. desired behavior relevant to the
st;Adrnt'S future success in his functional

Is th!.- ;vt:t-nonstration of the desired
behavz-?- nt in terms of available
resources?

the desired behavior relevant te the
content are9 for which it is written?

9. Is the _ bjective pro e_ ly sequenced?

10. Is the objective grammatically c

11. Is the objective stated so that it is easily understoo

12. Does the objective result in a similar inte pretation
by all who read it?
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In addition to the evaluation of the total objective state e It provided by the
checklist, an evaluation grid has been included to assist you in identifying and
coorecting weak elements which may exist within the objective statement.

J.AL.NTS

0 Cr)

a) CD

_C
u")

C c Lu

DESCRIPTIVE

EVALUATIVE

To complete the grid, apply each criterion to each component or the object_. ie.
If it satisfies the criterion, place an X in the corresponding cell.

systematic use of an evaluation check list and/or grid is a converient
and expedient: way to evaluate the dearee to which the team i developing correctly
written and appropriate instructional objetives and tvrak elements
which may exist in an objt,ctive statement.
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Developing Objective Clusters

The "Objective Cluster" involves t o levels of objective specificat n,
instructional goals and instructional objectives. A cluster is comprised
of one instructional goal and five related instructional objectives . Thus, the
instructional goal and its objectives are viewed as an interrelated unit. The
instructional goal specifies a terminal behavior to be achieved by each cluster
of generally five objectives. The five instructional objectives are usually
sequentially organized and inclusive so that successful attainment of the set
of objectives results in mastery of the instructional goal .

The instructional goal is viewed as a terminal objective which can be
realistically achieved in 5 to 10 instructional lessons. Cori-air goals rnay
require a longer period for mastery and contain more or less than five
related instructional objectives. Goals statements begin with the stern
"To assist the student in." This degree of specificity of the instructional
goal establishes consistency and uniformity among goal statements and aids
in differentiating goals from objectives. Examples of this degree of specific-
it/ of the instructional goal in a cluster follow:

To assist the student in solving a simple 1 st p
mathematical word problem.

or
To assist the student in associating single consonant
soLulds with the written symbols at the beginning of a
printed word.

or
To assist the student in attending to assigned tasks
rather than irrelevant stimuli.
Each of the preceding examples is sufficiently specific that attainment of

five objectives will result in mastery of the goal.
The instructional objectives in the objective cluster represent successive

approximations of the instructional goal. Thus, the development of these
objectives is in effect a task analysis of the instructional goal . In breaking
down the instructional goal into specific tasks or behaviors to be performed,
the following questions are asked:

(I) VVI-IAT ARE THE FIVE THINGS THE LEARNER WILL
HAVE TO DO IN ORDER TO LEARN THE SKILL OR
CONCEPT?

and

(2 ) WHAT- IS THE SEQUENCE OF STEPS IN LEARNING
THE SKILL OR CONCEPT?
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For example, the instructional goal, "to assist the student in telling time
to the nearest inute," can be broken down into the following sequence of
tasks:

1. Recognize which hand on a clock is the hour hand and
which is the minute hand.

2. Tell time to the hour.
S. Tell time to the half hour.
4. Count by 5's clockwise from 1 to U.
S. Tell time as minutes after and minutes till to

the nearest S minutes
Each identified step is then stated following an instructional objecti_ve wh ch

contains the three elements previously identified as essential in the statement
of an instructional obj ective: descriptive , conditional, evaluative. Each
instructional objective directly suggests an activity or set of activities

The completed cluster for telling time to the nearest minute is illustratcd
in EXAMPLE C. I.

EXAMPLE C .1.

Instructional Goal: To assist- the student in teUing time to the nearest
Instructional Objectives:
1. The student will be able to point to the hour hand and

the minute hand on a clock face.
The student will be able to read correctly on a large
clock face the o'clock time for any hour.
The student will be able to read correctly on a large
clock face the hair past time for any half hour. .

4. The student will be able to count the minutes by fives
proceeding clockwise from 1. and continuing through 11
given a clock face,

5. The student will be able to tell the time as minutes
the hour or minutes till the hour. to the nearest 5
minutes for any position or the hands on a clock face.

The cumulative effect of the objectives developed for the cluster. illustr es
mastery of the skill or concept described in the instructional goal . Thus, the
objectives become the cri terion measure for the goal .

Examples of objecti-ve clusters For instructional goals in reading, math, and
social skills are provided on the following pages . Review them before com
pleting the exercise on page 218.

te
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EXAMPLE C.2. Reading Cluster

INSTRUCTIONIAL GOAL: To assist the student in identifying the main
idea in a stor.y.

The student will be able to select from a list of three
state! lents the one which most closely describes the
main idea of a given sentence.

The student will be able to se ect the main idea in
a gtven paragraph.

The student will be able to identify the main idea and
the sentence in which it is found in any given paragr-aph.

The student wi l be able to identify the topic sentence in
a given paragraph and list supporting details.

The student will be able to compose a title suitable
the material for a given written selection.
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EXA PLL- C .3. - lu

iNTRUCTtONLAL GOAL: To assist the student in finding the surn of the
elements in 2 sets.

The student
addition,

l be able to identify correctly the symbol for

The student will be able to de
"putting sets together-.

ne addition in such a man er as

The student will be able to put the sets together and name the
members of the nevi .et, given a set of three objects and a set
of tvvo objects_

The student will be able
under tt -van th ee

e stu ent will be able to Ai
in the sum of each pair of sets

pairs

the number of members in
bination-of-sets problems.

he correct number of objec
ven a worksheet containing
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EXAMPLE C. - Social Skill Cluster

INSTRUCTIONAL GOAL: -To assist the student in using oth posse
only with their permission.

The student will be able to identify, with the teacher's
assistance, that asking permission means that he must
receive approval from the owner to use o rs' possessions.

The student will be able to state that he must "ask
permission" whenever ha wants to use other's
possessions.

The student will be able to identify, with the teacher s
assistance, the correct procedure for "asking perrnission"
to use someone elses' possessions.

The student will be able to practice, in a rale-playing situation,
the correct procedure for "asking permission" to use other'
possessions.

The student will be able to identify, by telling the teacher,
whenever he must ask permission to use others' possessions.
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EXERCISE7 C.3 . Developing Clus ucliDn& Objectives.

The following eyercise is intended to guide you through the steps of developing
an objective cluster-. A sample cluster- is developed simultaneously for you.
Follow the steps outlined and generate your own sample cluster in the space
provided.

C.

d.

Instructional Goal
Example: To assist the student in associating the

single consonant sound "b" with the
written symbol at the beginning of a
p ri nted word .

Task An ysi hat are the 5 things a lea --ner viill have
to do in order. to learn the concept or skill specified in
step l'?)
Example; a, Identify the "h" sourid heard at the

beginning of words
b. Recognize the letter "b" when

written at the beginning of words
c. Differentiate "t" sounds from other

sounds heard at the beginning of
words.
Differentiate the written symbol "
from other written symbols at the
beginning oF vvords
Match the sound "b" vjith the itten
symbol
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3. Restate as Instructional Objectives.
Example: a. The student will be able to identify that

a series of words read aloud all begin
with the "b" sound.

b. The student will be able to identify that
the sarne series of words when written
on the chalkboard all begin with the

rile le tter b".
c. The student will be able to identify

which word in a series of 3 words, pre-
sented orally, begins with the "b" sound.

d . The student will be able to underline all
of the words in a list of 3 words written
on the chalkboard that begin with the
aritten symbol "ID" .

e. The student will be able to point to the words
written on the board which begin with the
same sound as ball .

ci
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