DOCUMERNT RESUME
ED 133 383 TH 005 906

AOTHOR Delaney, Ann K. F.

TITLE Educational Based Appraisal Systenm. Diagnostician's
Manual, Experimental Edition.

NOTE 294p.; Maxl practicum, Nova University

EDRS PRICE MF-$0.83 HC~915.39 Plus Postage.

DESCRIPTORS piagnostic Tests; *Educational Diagnosis;
*Educational Planning; Elementary Secondary
Education; Evaluation Methods; Guidelinesj;
*Handicapped Students; Individual Needs; *Manuals;
Measurepent Techniques; Program Evaluatiomn; Records
(Forms) ; Referral; *Special Education; Staff Role;
#Student Evaluation

IDENTIFIERS *Educational Based Appraisal Systen

ABSTRACT

The purpose of this manual is to provide the
diagnostician with a detailed reference regarding her role in the use
of the Educational Based appraisal System (EBAS). It is assumned that
the reader is familiar with the principles underlying EBAS, anrd has a
basic understanding of how the system operates through attendance of
concentrated pre-service sessions regarding this model. EBAS has been
designed as a resource to the diagnostician for developing a
conprehensive appraisal system for handicapped students. The emphasis
in this manval is on improving the diagnostician's performance of her
role by making available a comprehensive handbook indexed to
facilitate its use. The manual is organized into eight chapters and
three appendices. This organization reflects the major objectives of
the manual. The first objective is to provide the diagnostician with
detailed directions for the implementation and maintenance of EBAS,
The second objective is to provide instructional information relative
to those skills required to ugse EBAS effectively. The manual is
written as a set of directions with supportive informationm explaining
specific steps for implementing and utilizing EBAS. All :
diagnosticians involved in EBAS should familiarize themselves with
the major chapters of the manual. The three appendices may or may not
be reviewed by each diagnostician. These sections are comprised of
information concerning selecied skills and resources identified as
important to EBAS use. (Author/RC)

sk ek oot o sk s skl sk sk ook ok s o e sbe e ofe o kot sl ol ook kol o skl ok skl s s o o skl ok ok kol kR ook ook okok ok ak
* Documents acguired by ERIC include many informal unpublished %
% paterials not available from other sources. ERIC makes every effort
% to obtain the best copy available. Nevertheless, items of marginal
% reproducibility are often encountered and this affects the guality =
* of the microfiche and hardcopy reproductions ERIC makes available
% via the ERIC Document Reproduction Service (EDRS). EDRS is not o4
* responsible for the gquality of the oxriginal document. Reproductions *
* supplied by EDRS are the best that can be made from the original. %
s 5kt o ook sk kol o Bk oK ok ol ol R o ook e o ik s ok sk sholok ok kol sk kol ok o shok s skole sk sk ok ok ool ke




ED133343 &

ERIC

r
Full Tt Provided by ERIC.

E D;JEA"I;I ONAL. BASED
APPRAISAL SYSTEM

D]Af;;NQE;T’IC:[.i\!\J’ S MAMUAL
Experimental Edition

U.5. DEPARTMENTOF HEALTH,
EpUCATIONE WE LFARE
HATIONAL WNSTITUTE oF

E DUEATION

EnT Has BEEN REPRC
DUCED EXALTLY A% RECEWED FROM
THE FERSOMOR ORGANIZAT IOM OR IGIN:
ATING IT POINTS ot viEW OR GplMIOHS
sTATED 00 NOT WECESSAR LY REPAE-
sENT OF FICIAL HATIGNA L IMSTHTUTE OF
EQUCAT 10N POSITION OR PoLILY

1H15 DOCUM

5 A rﬁ,asi’pﬁactizum effort submitted
to Navs University; Ft, Laaudériialé F%"la
Ann K. F. Delaney, M, Ed, S
Collin County Co-op



PREFACE AND ACKNOWLEDGMENTS

Information gained from recently completed research (Kaufman, Agard,
Viasalk, 1972) suggests that there are discrepancies existing between the
intended processes which are the objectives of the appraisal process and
the reported practices which appearto be operative,

The discrepancies reported raise some important questions:

1. What is the proper and effective use of test results in the
appraisal process? :

2, Is there a systematic way of implermenting and
maintaining referral and screening procedures in
our schools?

3, Does the implementation and maintenance of an
appraisal process depend upon the availability of
diagnostic personnel?

4, Can the educalional diagnostician function as the

coordinator of the appraisal process?

What will be the result of an increasing reliance upon,

involvernent of, and sharing of responsibility on the
part of the instructional personnel in the determination

of the student's educational program?? .

The Educational Based Appraisal System seeks to find answers to these
and other guestions raised by the need to develop the appraisal process as
a_quality control mechanism for:

1. Providing an appropriate, balanced, instructional

program for each child. ’

2, Assuring communication, coordination, and effective-
ness of the instructional pregram by providing
appropriate interfacing of regular and special educa-
tion services, personnel, responsibilities and roles,

The Educational Based Appraisal System is being used in an intensive,
formative evaluation study seeking answers in a logical way to the problems
raised in the evaluation of exceptional students. It is not an attermpt to sell
as "the answer" any particular process, procedure, or sets of materials.
The project represents one alternative or model among many which may
provide valuable experience and insight to further the cause of Special
Education,
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PREFACE

The purpose of this manual is to provide the diagnostician with a detailed
reference regarding her role in the use of the Educational Based Appraisal
System (EBAS). 1t is assumed that the reader iz familiar with the principles
underlying EBAS, and has a basic understanding of how the system operates
through attendance of concentrated pre-service sessions regarding this modeal.

The emphasis in this manual is on 1rﬁpr-:svmg the diagnostician's performance
of her role by making available a comprehensive handbook indexed to facilitate
its use. The manual is organized into eight chapters and three appendices.
This organization reflects the major objectives of the manual. The first
objective is to provide the diagnostician with detailed directions for the imple-
mentation and maintemance of EBAS. The second objective is to provide
instructional information relative to those skills required to use EBAS
effectively.

The manual is written as a set of directions with supportive information
explaining specific steps for implementing and utilizing EBAS. All diagnos-
ticians involved in ERBAS should familiarize themselves with the major chapters
of the manual, The three appendices may or may not be reviewed by each
diagrostician. These sections are comprised of information concerning se-
lected skills and resources identified as important to EBAS use. Some
diagnosticians will find parts of this section redundant to their existing know-
ledge and capabilities, Others may feel that they could benefit from additional
information in certain areas and thus will perceive the appendices as a mean—
ingful learning or review experience. S

" The specific content of this manual is as follows:
EBAS Information Chapters

Introduction to EBAS: This chapter discusses the use of the manual and
diagnostician to the relationship between her job as a diagnostician and
her role in EBAS, '

Diagnostic Principles: This chapter discusses basic diagnostic principles
applicable to EBAS, However, the emphasis is on sound evaluation
practices in general without reference to specific procedures or systems.

Diagnostician's Package: This chapter describes the contents of the

~ Diagnostician's Package.

Diagnostician's Role in EBAS: This chapter details the diagnostician's
role in EBAS. The reader should be familiar with the content of this
chapter prior to reading subsequent chapters.

Diagnostic Information Worksheet: This chapter explains the use of the
worksheet and illustrates procedures for its completion.

Educational Program Plan: This chapter describes the use of the
Educational Program Plan and illustrates procedures for its completion.
Explanatory information related to the educational plan concept is also
provided,

iv



Teacher's Instructional Plan: This chapter describes the use of the
Teacher's Instructional Plan form and illustrates procedures for its
completion. Attention is given to both the diagnostician's and teacher's
use of the form.

Summary Evaluation Report Form: This chapter describes the use of the
Surmmary Evaluation Report form and illustrates procedures for its
completion. The referral process for re-evaluation is also discussed,

o



Appendices

Test Inventory: A listing of selected tests with accompanying information
relative to administration, objectives, scoring, and purchasing is pro-
vided, The tests are categorized according to their intended purpose
enhancing the diagnostician's use of the inventory. :

Informal Assessment: This resource provides explanatory information
on informal assessment procedures. It 1is notan exhaustive resource,
but covers the general principles of informal assessment.

Instructional Objectives: This resource provides structured experiences
in writing behaviorally stated instructional objectives.

vi
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IR N A O N Ly R R R e ik

l. To assist the diagnostician in becorming familiar with EBAS and the
Diagnosticlan's Package.

The Educational Based Appraisal System has been designed as a resource
to the diagnostician for developing a comprehensive appraisal program. The
Diagnostician's Package provides you with a bhagic orientation to your role
and the procedures and forms you will be using in the implementation of
the system. :

THE MAJOR GOALS QF EBAS
1.1 What are the major goals of EBAS?

The goal of EBAS is to improve educational programming for handicapped
students through:
1. the use of evaluation procedures which are integrated
with instructional planning for individual students
2. the systematic sharing of evaluation and instructional
information among all participants in the handicapped
child's educational program .
3. the coordination of evaluation services to assure more
appropriate and timely assessment of pupil performance
4. the placerent of emphasis on an evaluation attitude
and approach which encourages the teachar to apply
criteria appropriate to the student's instruyctional program
5. the provision for student and parental awareness of
instructional program goals and objectives

EBAS—-A TOTAL EVALUATION SYSTEM?
1.2 Is ERAS a total evaluation systermn?

EBAS is not a total appraisal system. It doas not include assessment
batteries nor does it require adherence to rigid procedures for referral,
screening, and diagnosis. The forus of EBAS is on transforming diagnostic
inforrmation into specific educational plans for individual students. Thus,
it could be an integral component of any comprehensive evaluation $ystermn.
ERAS does offer guidelines and suggested procedures applicable to referral,
screening, and diagnosis. However, these are presented as prereduisites
to using EBAS and are not included as part of the system. Thus, a school
district may employ its own unique appraisal procedures and still use EBAS.
EBAS has been developed to be adaptable to a variety of appraisal programs.




THE DIAGNOSTICIAN'S RESPONSIBLITY TO EBAS
1.8 What is the diagnostician's responsibility in EBASY

The responsibilities of the diagnostician in EBRAS are closely related to her
defined role. For purposes of this manual the diagnostician is defined as the
person with primary responsibility for conducting asse¥sment of students
referred 'or special education services. In most cases this person will be
tihhe educational diagnostician but it may be an assoaiate psychologist or a
school counselor. Thus, the title of diagnostician is used to identify any
person performing assessment functions.

EBAS is intended as a resource to diagnosticians in developing comprehen—
sive appraisal programs. Viewed in this context, the diagnostician's general
responsibilities include procedures similar in intent to those required by EBAS.
The diagnostician's role in EBEAS requires her to perfarm certain tasks., How-
ever, each task is directly related to her evaluation role and should serve to
enhance her overall effectiveness. The diagnostician's role is defined in detail
in Chapter 4,0. Because EBAS involves evaluation functions, the leadership
for its implementation should come from tne person assuming the diagnostician's
role. Thus, your role as the diagnostician is central 1o the use and coordi-
of the systerm. No other person is involved in as many aspects of EBAS as
is the diagnostician.

In summary, EBAS is intended to enhance the diagnostician's effective—
ress in developing a comprehensive appraisal system. All of the procedures, .
forms, and steps have been designed consistent with lagnostician's respon-—
sibilities. '

12
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2. = To assist the diagnostician in developing an awareness of diagnostic
principles as they relate to EBAS

Awareness of diagnostic principles is critical to the diagnostician's role
in EBAS. This chapter of the manual discusses the role of diagnosis and ‘
diagnostic principles, particularly as they relate to the Educational Based
Appraisal System,

THE ROLE OF DIAGNOSIS IN EBAS
2.1. What is the role of diagnosis in ERBAS?

The diagnostic or assessment process is prerequisite to the implemen-—

: ta.j;t:an of EBAS. Withm t:'ha educahanai setting, diagﬂasis PEFEFE to the 'pr‘-acess
instﬁuchgnal) managemerit of tha 1ear*nar= by 1nd1cat1ng appr‘epmate mstr*u«:tianal
action. Diagnostic information provides the basis for identification, placement,
and program formulation. In terms of identification it confirms the existence
of an educational problem and determines eligibility for special programming
or services. Related to placement, it assists in identifying the appropriate
instructional environment(s) for the learner. Finally, in terms of programi
formulation it provides the basis for instructional planning.

The role of diagnosis relative to EBAS is twofold: 1) the provision of data
utilized in the determination of eligibility for special services and p’lacarﬁerﬁt
and 2) the provision of instructionally relevant information required for program
formulation. Since eligibility and placement decisions are assumed as pre-~
requisites to the implementation of EBAS, the primary role of diagnosis for
EBAS focuses on input for program formulation. Inherent in the system is the

'need for instructionally relevant information upon which to base instructional
programming. Specifically, EEAS requires an instructionally relevant

diagnostic approach to assessment. It requires a behavioral or functional
analysis of the learner's level and style of learning as well as the specifica-
tion of the extent to which th= learner does or does not possess the skills and
abilities required for instruction leading to mastery.

SOURCES OF DIAGNOSTIC INFORMATION

2,2. What are various sources which can be used to Dbtam diagr\gst‘lc:
mﬁar*matian for use in EBAS?

Diagnostic information is obtained from two forms of assessment, inter-
individual and intra~-irdividual. Inter-individual assessment compares the



learner's performance with some standard or established norm. The resultant
" score indicates whether the learner is performing at, above, or below age,
grada; or ability level in comparison to a specified population of other learners,
This global description of the learner provides information concerning his '
probability of success and views his performance within the context of his
functiomal environment. Eligibility and placement decisions as well as long '
range instructional goals may be derived from this type of assessment data.
Intra-individual assessment specifies the learner's exact level of perform-
ance, that is, the level at which he actually performs.  This form of assess—
ment represents a performance analysis of the competancy areas identified
through inter—individual assessment, i,e., the specific skills rmastered and
not mastered. Specific description of the learner provides an operational
base for instructiornal prograrmming and the specification of instructional
objectives. '
Instructionally relevant diagnostic information can be derived from a variety
of sources: 1) teacher observation, 2) informal tests, 3) formal tests, 4)
diagnostic teaching, and &) observation of testing behavior. '

Teacher observation: Through daily interactions with the child, the teacher
gathers a variety of information relative to the pupil's learning sysle: 1) types
of errors made, 2) ways of approaching a task, 8) specific reinforcers, 4)
teaching strategies which are effective, 5) behavioral characteristics the
learner displays, 6) reactions to new situations, and 7) reactions when con-
fronted with a difficult task. Specific observational data such as this provides
information which provides the appraisal person with cues for areas of fur-
ther testing, confirms the results of informal and formal testing, and provides
significant input during the planning of the instructional program.

Informal tests: Informal measures given by the teacher or diagnostician
provide additional task—specific evaluative data which rmay lead to instruc—
tional programming. Informal task~specific tests include a) seatwork

pam memes e

exercises, b) "mini" lessons including informal lessons designed to assess
various skills, the way the pupil responds under several teaching methods,
etc., and c) oral presentations. In many instances these tests provide data
of greater instructional relavance than more formalized diagnostic procedures.

Formal Tests: Formal testing procedures serve three functions in the
diagnostic process: 1) provision of information about the learrer's instruc-
tional needs rot obtainad through other procedures , 2) investigation of relevant
cues indicated by previous evaluative data, and 3) exploration of prewiously
acquired informal or subjective impressions. Both inter-and intra-individual
diagnostic data can be obtained through the utilization of formal standardized
tests. The evaluative information obtained from formal tests must still be
translated into instructional processes, although some instruments p rovide

15




"teachable'" information that can be translated directly into mstr‘uc:tmﬁal
c;bjactwes.

Diagn::'siié teaching: Formal test procedures sample only a small segment.
of. the learner's behavior at one moment 1n time and often resylt in an unclear
" and/or incomplete picture of the learner. The resultant information may rot
provide sufficient guidelines for instructional programming. A longer and
more éxtaﬂsiva sampling of behavior can be obtained through diagnostic teach—
"ing., Diagnostic teaching is a continuation and extension of the diagnostic
. process. It consists of the presentation of various learning tasks and stra-
tegies with careful observation of the learner's performance. Through this
process, information may be derived whmh describes the learner's specific
difficulties, f:c}nzistént patterns of behamar- and FF‘F%EEIVE instructional
Stt‘ategtes. '

Observations of Test Behawvior: Attitudes and both verbal and non—verbal
behaviors exhibited during the testing session also provide relevant informa-
‘tion about the learner.  Information derived from careful observation of these
testing behaviors provides 1) comparative data for initial referral information,
2) supportive data for results of other forms of assessment, 3) clues to further
assessment needs, and 4) direction for instructional programming. :

Behawviors exhibited during testing can clarify referral information whether
_or not they are supportive, A referral problem of inattention in the classroom
may be validated by difficullies in maintaining attention during the testing
session. In this instance, testing behaviors confirm and generalize the ini tial
referral behavior. , ,

If the inattentive behavior observed during the testing session supports
similar behavior in the classroom, there are direct implications for instruc—
tional planning. A priority instructiomal goal may be: "The student will be
able to remain on kask for 10 minutes. " 'Instructional strategies may involve
the use of manipulative materials (the learher was observed to enjoy the
manipulative sactions of some tests) or the initiation of a system of verbal
reinforcerment. : . - ' t

In contrast, a learner referred for attention difficulties in the classroom
may exhibit attentive behavior in the test setting., Here inferences can be
made conce rhing the learrer's response to iﬁdiﬁdual attention, a non—
stimulating environment, and specific testing materials as factors in main-
taining his attention. .

Many deficit areas rot originally noted may be observed during the testing
session and further assessment can be conducted. During the administration
of the spelling section of the WRAT, for example, the examiner may note that
the learner grasps the percil between all his fingers and contorts his entire
body while writing. While the original focus of assessment is spelling achieve- -
ment, possible difficulties in motor coordination are observed, Thus, the need
for further assessment of motor skills is indicated. Similarly, requests to

16
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. ha\.se d1r‘ectmns r‘epeated several times during the admimztr-a‘ttaﬁ of a WISQ
- subtest supports earlier r‘esults of auditory (ﬂlst;‘r“’lﬁ’\lﬂah@ﬂ difficulties on the
- Goldman-Woodcock=F ristoe Test of Auditory Discrimination.

In sumrﬂary, itis 1rnpc:rtaﬁt that ‘you be sensitive to behavior exhibited by
~the student in the assessment situation. The fc::lic:wmg types of information’
-about the learnar can be obtained through c:a.r*eful observation of his attitudes
' and behaviors ia the testing session:

1, attentiveness

2, ‘concentration

8, degree of confiderice

4. reinforcement preferences

5,  amount of reinforcernent nesded

6. approaches used for completing tasks

7. reactions to success

8., reactions to failure

8. reaction to new situations and persons

10. attitude toward self

1L, reactions to du“ectmng T

Such information has direct application within the instructional setting. It is
also the type of information which does not.always ermerge directly from the

test results, “ou must use your professional judgement in making decisions
on which behaviors are educationally significant,

17



3.0 Diagnostician's Package

L8




THE DIAGNOSTICIANTS PACKAGE

3. To assist the diagnostician in becoming familiar with the Diagnostician's
Package in the Educational Based Appraisal System.,

The biagnostician's Package 1is the major component comprising the
‘Educational Based Appraisal System. All the materials you will need to
implement EBAS are included in this package,

OVERVIEW OF THE DIAGNOSTICIAN'S PACKAGE
3.1. What are the cormponents of the Diagnostician's Package?

The Diagnostician's Package is comprised of the following eight /
components:
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COMPONENTS OF THE DIAGNOSTICIAN'S PACKAGE
3.2, What ‘is the purpose of each component in the DIAGNOSTICIAN'S F’AG}QAGE’:‘

Each component in the Diagnostician's Package is designed for a distinct
purpose in facilitating the 1mplementat1.an and utilization of EBAS. An
{llustrated description of each component and an outline of its purpose follow.
Review each one carefully as an overall understanding of the entire package
is essential, : .

Fackage

The package carton serves a dual function. It provides a convenient storage.
area for all the materials comprising the Diagnostician's Package. I;ur‘them
it facilitates the organization of an efﬁcier‘at filing system by providing file
space for cormpleted reports, program plans, and summary information used
in the system, -Should you not have filing cabinet space available, the pat:kage
carton can be used.as a substitute. ,

Diagnostician's Manual

The Diagrostician's Manual serves a dual purpose. First, itis a source of
informadtion for the diagnostician on the implementation and utilization of
‘EBAS, Secondly, itis a work-resource manual focusing on the development
of identified skills considered essential to the utilization of EBAS,

Diagnostic Information Worksheet

The Diagrostic Information Worksheet is one of the three major cormponents
of the package. It isa three-~part foldout form on which the diagnostician
systermatically records referral information, relevant diagnostic data,
beravioral observations, summary information, and ARD committee decision.

Educational Program FPlan

The Educational Program Plan form is the second of the three major
components of the package. Itis a four-part form on which the diagrostician -
in collaboration with the other members of the EBAS team surmmarizes the
pupil's learning and behavioral strengths and weaknesses and specific
instructional strategies and goals.




Teacher's Instructional Plan

,Thé Teacher's Instructional Plan form is the thtrd major component of th1s ‘
package. Itis the form on which the ERAS team designated the form on '
: thC:h the EBAS team designated the student's initial instructional program
';-thr‘augh the identification of one instructional goal and a Eluster' of objectives,
Copies of this form are uﬂlzzed by the teachér‘ as the syster’n becomes opera-—
tive at the instructional level.

Objective C;lus;ta;r- Bank

An objective cluster is composed of an overall mstr-wzhanal goal and five
related behavioral objectives. The Dlagnastlclan s Package includes

a bank of objective clusters as a resource for the development of the
Educational Program Plan form and the Teacher's Instructional Plan
forms. The clusters are Qrgaﬂ1zed into three areas, i.e., social
behavior, reading, and mathematical skills.,

Summa r‘y Evaluaﬁaﬁ Eept’:r‘t

The Summary Evaluation Report is the form on which the EBAS team records
pupil performance and progress based on information derived from the
Teacher's Instructional Plans. This form is the vehicle for providing
feedback on pupil performance and pmgress to the ARD committee at
ﬂ"il"EE“mDnﬂ’i intervals.

Referral for Re—Evaluation

The Referral for Re—~Evaluation form is designed as a cover sheet for sub-
mitting referral information to the ARD committee by the EBAS team,
Additional supportive information and the Summary Ewvaluation Report
forrm will generally accompany this form.

©
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HOW TO STUDY THE MANUAL
3.38. Héw stould you stuzly the manual?

It is sugge sted that you scan the complete manual initially so that you are
familiar with 2ach section, The chapters are sequentially arranged based on
the role of the diagnostician. The Appendices are sequential {n the sense
that they are organized in the sequence that the need for the skill or infor-
mation appears in the body of the manual. The reader is directed to specific
resources in the Appendices by a notational system in the context of the manual
chapters. After skimming through the manual, the reader should return to
Chapter 4, Diagnostician's Role, and proceed thr@ugh the entir*e rﬁaﬁual in
the order of presentation. ‘ : :

A considerable portion of the information in the manual pertains to the usa
of forms. Ineach case a sample form is included in the content. To further
clarify directions related.to the forms, excerpts from the form have been
reproduced and appropriately placed in the context, It will help if you make
frequent reference to the complete form so that your understanding develops
within the context of the total form and its use.

Because it is difficult to provide direction on completed forms and at the
same time provide detailed descriptions of their use, it is suggested that
you meet with other diagnosticians and/or teachers to discuss their inter-
pretations of the various manual chapters, Assuming that all participants
have participated in pre—-service training sessions, such discussion should
take place after each chapterin this manual. ‘

EBAS is an experimental practicur project, thus, your suggestions for
improving the manual as well'as your suggestions relative to the system as
a whole are invited. “You are encouraged to make notes in the manual and
to seek clarification from the practicum director.

10
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THE DIAGNOSTICIAN'S ROLE
To assist the diagnostician in defining her role in EBAS.

The rcle the diagnostician assumes in the Educational Based Appraisal
System 1is vital to the success of the entire system. As one of the primary
persons in the appraisal process, you are asked to formulate educational
plans derived from instructionally relevant evaluation data, consult with
teachers and other personnel involved in the student's instructional program,
and monitor the effectiveness of his educational plan. Once operational,
EBAS becomes a major resource to you in carrying. out these responsi-
bilities. Thus, a thorough understanding of your role in EBAS is important
before beginning use of the system. :

THE DIAGNOSTICIAN'S APPRAISAL AND EBAS ROLES
4.1. What is the diagnostician's role in ERAS relative to her resperxéibilitﬁes
as a diagnostician?

Most special evaluation programs have three primary objectives, The first
is the determination of the student's eligibility for special edugation services
and appropriate instructional placement. Orce this objective has been achieved,
_the second objective becomes the development of an appropriate educational
program for the student. If appraisal is to represent a funclional process within
the instructional setting, it must be continuous. Thus, the third objective in—
volves determining the effectiveness of the handicapped student’s educational
program, :

" This section discusses the close relationship between your responsibilities
to the ewvaluation program in the school district and your role in EBAS. Your
role on the EBAS team will be discussed in detail in Sections 4.2. and 4.8,

As conceptualized by the Texas Education Agency, the appraisal process is
an orderly and systematic continuum of se rvices for pupils which provides
for: referral, screening, data analysis and alternatives, comprehensive
~assessment, admission, review, and dismissal, dissemination and evaluation. *
The diagnostician's responsibilities for appraisal are influenced by the evalua-
tion skills she possesses as well as the local evaluation resources available
to her. Her role in the overall appraisal process will typically include the
following:

¥ Administrative Guide and Handbook for Special Education, Texas
Education Agency, Austin, Texas, March 1973(Revised), P, 13,

&)
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I; Qallectiﬂg and analyzmg information r&’i&atwe to
mtelle::tual factors, educational functioning,
sa::lcﬂagxcal variables; medical and health factors,

" and emotional and/or behavioral states. ’

2. . Compiling information from various appraisal sources.

3. Ser-vmg on the Admlssmns, Review ar‘ﬁd Dlsmlssal
(ARD) committee. '

4, Providing appraisal 1r1ﬁ:\r*ﬁ’|atu:3n to the ARD committee

" for determining initial and continuing &ligibility.

5. Developing an educational plan for each student with
learning and/or behavioral problems.

6. Conducting any assessment requested following -
placement,

7. Evaluating the effectiveness of each student's
' educational plan at three-month intervals.

B. Reporting the results of the educational plan evaluation

to the ARD committee. ‘ '
Your role in EBAS evolves from your general responsibilities to handicapped
children as listed above. As a diagnostician, your involvement in the Educational -
. Based Appraisal System does not substantially change your role relative to the :
total appraisal program in your district. EBAS has been designed to support
your existing appraisal role, Once operational, EBAS represents & major
resource to you in carrying out your role.

EBRAS assumes that prior to actual utilization of ERAS forms and procedures
certain pr‘erequlslté steps have been accomplished. Figure 1 illustrates these
prerequisite steps in relation to the overall functions of EBAS. These pre-
requisite steps are necessary for optimal EBAS implementation. While EBAS
does not dictate specific assessment procedures, it dDéS require that certain
diagnostic information be. available. “ou, as part of your role in the appr‘axsal
system, are typically responsible for these diagnostic tasks, Thus, EBAS
does not add to your current responsibilities.

The following outline briefly details the r&latlcsﬁshlp of the responsibilities
currently assigned to you in thg Dﬂgr:mg apprraisal program and your role

. relative to EBAS,

1. Referral: "Referral is initiated when & p:upll is
perceived as having problems which may impede
pupil achieverment and/or adjustment."*

¥ Administrative Guide and Handbook for Special Education, Texas Education
Agency, Austin, Texas, March 1973 (Revised), p.13.
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Hawving identified a child with learning and/or
behavior problems, the teacher refers the student to
the building screening committee. Since the focus
of EBAS is on pupils receiving special education
services, the referral step represents the first action
which may result in the student's participation in the
instruction/evaluation aspects of EBAS.

2. Screening: Screening éonsists of generating and
compiling all immediately available data on the
referred child.*

This is consistent with EBAS procedures.

3. Data Analysis and Alternatives: Data analysis ﬁequir‘esi
that a designated committee analyze and interpret the
data available on the students referred and on the basis
of the available data determine the appropriate further
activity. **

-—.Fhis is consistent with EBAS procedures.

4. Comprehensive Individual Assessment: Comprehen-
sive individual assessment is the observation,
diagnosis and identification of individual pupil
achievement and/or adjustment characteristics.

This form of assessment includes the following
factors: intelligence, educational functioning,
sociological variables, medical and health factors,
and emotional and/or behavioral states.***

Although implemented at the instructional level,
EBRAS depends upon individual assessment informa-
tion as a basis for planning the child's instructional
progFam. Thus, EBAS encourages a broad approach
to assessment which focuses on instructionally rele=

+ vant information. While not designed to dictate spe-
cific procedures, the Diagnostic Information Worksheet
form described in Chapter 5 offers you a systematic

. procedure for recording your findings. Additional

"~ resources to assist you in making decisions on what to
include in your assessment are locating in Appendices
A and B.

*Administrative Guide and Handbook for Special Education, Texas Education
Agency, Austin, Texas, March 1973 (Revised), FP. 13.

** ibid
: - . (3
*** ibid., P. 14, 27
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5. ARD Committee: The Admission, Review, and
Dismissal Committee is composed of at least three
members, representing the areas of administration,
instruction, appraisal and/or special education. The
committee considers available information for the pur-
pose of determining the eligibility of students for
original assignment, continued enrollment, and termi-

nation of special education services.™*

At this step in the appraisal process, following the
determination of eligibility, a decision on placement
by the ARD committee initiates EBAS through iden—
tification of the EBAS tearm members. After EBAS
is initiated your role is to represent the EBAS team
on the ARD committee. This involves providing con-
tinuous information related to the effectiveness of the
child's instructional program.

6. Dissemination: Dissemination is the provision. for the
dispersal of a written educational plan to all personnel
responsible for implementation of a child's instruction—
al program. This may be further supported by con-
ferences between supportive and instructional personnel. **

The translation of the accumulated appraisal infor-
mation into an educational plan is accomplished in
EBAS by utilizing the Educational Program Plan and the
Teacher's Instructional Plan forms (described in detail
in Chapters 6 and 7 of this manual). The educational
plan (the Educational Program Plan plus the Teacher's
Inst ructional Plan) is developed jointly by you and the
teachers involved in the handicapped child's instruc-—
tional program (the EBAS team) during an initial
planning conference. Dissemination of this educa-
tional plan occurs immediately after the initial planning
conference. A

H

* Administrative Guide and Handbook for Special Education, Texas Education
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7. Evaluation: Evaluation is (a) the ongoing process of
determining the effectiveness of each pupil's
educational plan, (b) the annual review of all special
education placement decisions, and (c) the periodic
reassessment of each pupil's eligibility. A systematic
follow-up is instigated at intervals of no more than
three months, with evaluation information on the effec—
tiveness of the plan.* :

In EBAS, evaluation is interfaced with instruction
through the continuous use of the Teacher's Instruc-
tional Flan (TIP) forms. Basic to EBAS and to the use
of the TIP form is the statement of instructional goals
and objectives, Objectives are used as a means of focus—
ing the teacher's attention on specific instructional activi-
ties and for creating an evaluation reference for measuring
pupil performance. The TIP form provides a continuous
evaluation base from which re~assessment data can be
obtained at any point. Summary assessment procedures
and re-evaluation conferences at three—-month intervals are
built into EBAS. These allow for the efficient retrieval and
periodic reporting of summary information C:Oﬁver‘ﬁing the
handicapped student's progress to the ARD committee,

Your role during the three—-month evaluation intervals
is primarily one of serving as a consultant to those
teachers implementing the student's instructional pro-
gram. You will receive copies of all instructional goals
and objectives developed by the teachers for the student.
It is your responsibility, in collaboration with the
teachers involved in the handicapped child's instruc—
tional program, to evaluate periodically the student's
performance and progress, review his instructional
program, and make needed modifications. If appropriate,
a referral is initiated back to the ARD committee for a
possible change in placement. The Summary Evaluation
Report (described in detail in Chapter 8) is designed to
assist you in meeting your reassessment responsibilities.
This form allows for the summarization of relevant
evaluation information and may be shared with the ARD
committee,

*Adrﬁihistr‘aﬁve Guide and Handbook for Special Education, Texas Education
Agency, Austin, Texas March 1973 (Revised), P. 16.
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in aéd*ﬁah tt: the pr‘ecéding r‘-ales which are cléaﬂ_y éampatitﬂé with y:::ur' job

and tasks mtended tr:x Far:thtate thé evaluahr:sn prgcéss. ‘ﬁsur* ﬁeépanabﬂihes
when using EBAS include coordinating the activities of the EBAS team and
the ARD committee to assure continuity in the student's program, consulting
with teachers in the use of EBAS and the implementation of the educational
plan, and maintaining and retrieving EBAS forms for the ARD committee.
Summary

Your participation in EBAS does not substantially alter your current role in
the appraisal process. EBAS has been designed to enhance your role in
effecting a meaningful evaluation program which contributes to instructional
planning. The following chart cutlines your role in the appraisal process and
indicates those procedures and tasks which are required by EBAS.,
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Figure 2

DIAGNOSTICIAN'S APPRAISAL

RESF‘@N&IEILITIES AND F_EAS ROLE

APPRAISAL PROCESS ACTIVITIES REQUIEED !:EAE AETI\!‘TTIES

1. Collecting and analyzing pupil in- 1. Adrministering diagnostic tests
formation relative to intellectual and collecting instructionally rel-
factors, educational functioning, evant information.
and sociological variables. 2, Providing educational evaluation

2, Compiling information from vari- information to the ARD committee
ous appraisal sources, (Gptiu:xnalz utilization of the Diag—

3. Serving on the ARD committee . nostic Information Worksheet).

4. Providing appraisal information to 3. Translating diagnostic information
the ARD committee for determin- into teacher usable information,

- ing initial and q:t:sntinumg eligibil- 4, Serving as a member of the EBAS

ity. team. .

5. ASSI&HHQ in the dé!‘:lgﬁahﬂﬂ of an 5. Providing 1eadér‘5h1p in the de-
appropriate instructional place- velopment of educational plans
ment. through completion of, the Educa-

6. Developing an educational plan for tional Program Plan and the
the handicapped student. Teachar's Instructional Plan

7. Conducting assessment requested forms.’
after placement. ' 6. Reviewing the student's progress,

8. Evaluating the effectiveness of instructional program and con-
each handicapped student's ed- tinued =ligibility in collaboration
ucational plan at three-month in- with instructional personnel.
tervals. 7. Preparing summary reports on the

9. Reporting the results of the student's program for the ARD
educational plan evaluation to the committee.

ARD committee. 8. Coordinating the af:tl\.ﬂtles cﬁ‘ the
EBAS team and the ARD commit—
tee.

9. Maintaining and retrieving EBAS
forms for the ARD committee.

10. Consulting with teachers on the
use of EBAS,

Your role is critical to the overall operation of EBAS. No other individual
is invalved in as maﬁy aspgcts cf tha EyStéﬁ’h Thé Femaiﬁing SECﬁDﬁS of this

thr@ugh the Educatmnal Based Appﬁasal Eystem.
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THE DIAGNOSTICIAN'S ROLE AS AN EBAS TEAM MEMBER
4,2, What is the diagnostician's role as a member of the EBAS team?

The success of the Educational Based Appraisal System is dependent to a
large degree upon the EBAS team. The EBAS team is comprised of the diag-
nhostician and those teachers who may become directly involved in the student's
instructional program as a result of the decision to provide some form of
special education services. The EBAS team generally consists of the diag—
nostician, a support teacher and the regular class teacher. The team is
activated once ehgﬂmhty and placement decisions have been made. The de-
cision relative to placement dictates the specific membership of a particular
student's EBAS team.

The EBAS team has three rhajor responsibilities:

(1) development of the Educational Program Plan,

(2) selection of appropriate instructional goals and

' concommitant instructional objective clusters
every three months,

(3) coordination of EBAS activities.

The primary emphasis in discharging the first two responsibilities occurs
initially during the process of activating the EBAS program for the student.
However, once teachers are using EBAS with handicapped children, the EBAS
team becomes involved in all three areas of responsibility. This occurs be-
cause EBAS is a continuous appraisal system and the EBAS team must make
recommendations every three months on continued eligibility, the appropri-
ateness of placement, and subsequent modifications in instructional program-—
ming.

The sequence of events essential to using EBAS is synonomous with the
cycle of decisions and procedures which have been established for the ERAS
team. The EBAS team decision cycle, illustrated in figure 3, represents a
three—month period with each cycle culminating in a RE*E\?‘EIUahDﬁ Conference
at which time the student's performance, progress and placement are reviewed.

Your role, as the diagnostician on the EBAS team, is more extensive than
the other members. You have major responsibilities for chairing the team
“meetings, coordinating the activities of the EBAS team, and serving as the
team's liaison to the ARD committee. Consequently, it is important that you
understand the function of the team and the role of each member.

The following outline briefly details the role of the EBAS team with partic-
ular attention to your participation.

1. Initial Conference: The initial conference of the EBAS

team follows the ARD committee's decisions concern-—
ing eligibility for special education services and
subsequent placement. At this meeting the team
coliectively completes the initial sections of the
Educational Program Plan and the first Teacher's
Instructional Plan form. Both forms are described
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in detail in later chapters of this manual. Several

functions are required of the team as they complete

these forms.

(@) The team must discuss the ec'ucational
implications of the evaluation information
available to them. For this initial meeting,
you will have compiled instructionally
relevant diagnostic, observational, and
anecdotal data collected during the diagnostic
process along with any additional information
considered by the ARD committee in making
their eligibility and placernent decisions. Your
major responsibility in discussing the educa-
late the diagnostic data into teacher usable
information from which instructional implica-
tions can be derived, and (2) to elicit instruc—
tionally relevant and pupil related information
from the other members of the EBAS team,

(b) The team identifies instructional strategies
most appropriate to the student's needs. “You
will share diagnostic and observational infor—
mation about the student from which effective
instructional strategies can be determined.

The regular and support teachers contribute
additional information concerning the learner's
characteristics which is applicable to the team's
decisions on instructional strategies.

(c) The team will jointly identify year long educa-
tional directions most appropriate to the
student's needs.

(d) The team states instructional goals covering a
three—=month instructional period. These will
not represent the student's total program, for
generally the team will decide to state goals
primarily in the student's major problem area(s).
Each instructional goal should represent approx—
imately two weéks of instruction. If both the
regular and support teachers plan to use EBAS,
then two different sets of instructional goals are
possible. The preceding information (steps a
through d) is recorded on the Educational Program
form.
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(e) The team must select or develop kthe objective
cluster most relevant to the instructional goal.
Your role is to collaborate with the othér rnembers
of the tearn in identifying the first instructional
the pupil. This information is recorded on the
Teacher's Instructional Plan form.

At the completion of this first EBAS team meeting,
the program is operational. The Educational Program
Plan has been completed and the first TIP form has
been developed. Each member of the EBAS team should
have her own copy of these forms. Excent for occa-
sional consultation, you will not meet with the teachers.
until the Re~Evaluation Conference scheduled for the
12th week. During the interim, however, the teacher(s)
will continue to use the TIFP forms and adhere to the
following schedule:

2, Instructional Period I (lasting 2 weeks). The two-week
period following the initial team conference begins the
operational phase of EBAS defined by the first use of
the Teacher's Instructional Plan with the student.
Following two weeks of instruction, the regular and
support teachers meet to review the student's perfor-
mance and jointly select subsequent instructional
goals and objectives. This performance check based
upon formative instructional assessment is followed by
a second instructional period lasting four weeks.

3. Instructional Period II (lasting 4 weeks). Between the
second and sixth weeks, the teachers continue to carry
out their instructional plans for the student either
independently or in conjunction with one another. During
this period the Teacher's Instructional Plans will be
exchanged between EBAS team members and continue
to accumulate instructional and evaluative data. In
addition to the exchange of TIP forms the teachers may
meet informally during this period as needs are recog-
nized. At the end of this second instructional period
(6 weeks after the EBAS team conference), the two
teachers again meet in person for a performance check
and make instructional decisions for the third
instructional pericd.

4, Instructional Period III (lasting 4 wesks). Between the
sixth and tenth weeks the teachers continue the cycle
of teaching, evaluating, restating objectives and
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exchanging copies of TIP forms. The performance
conference during the tenth week of instruction
involves only the teachers. This conference differs
from the preceding two in that it has dual focus. The
teachers again review the student’'s performance
through discussion of the Teacher's Instructional Plans
that have been implemented. In addition, this con-
ference focuses on preparing for the full EBAS team
re—evaluation conference to be held the 12th week. The
teachers identify objectives to be assessed prior to the
re—evaluation conference. Following this conference
there is a two-week instructional period which includes
the evaluation of pupil performance on selected objectives.

During the preceding three instructional periods, you
will have met with the teachers only upon request. Your
role during the three instructional périod is primarily
as a consultant to the teachers in the use of EBAS. Feed-
back is continually forwarded to you concerning the
student's instruction through the use of carbon copies of
the objective clusters.

5. Re-Evaluation Conference (after 12 weeks). The full
EBAS team, i.e., regular teacher, support teacher,
and diagnostician, meet for the Re-Evaluation Con-
ference after the 12th week of instruction. This meeting
is chaired by you. The focus of the meeting centers on
(1) summarizing the student's progress, (2) reviewing
his instructional program and setting instructional goals
for the subsequent three months, and (8) re-evaluating
this placement. The information from the Teacher's
Instructional Plan forms is summarized on the Summary
Evaluation Report. The completion of this form enables
the team to make relevant decisions concerning the stu-
dent's instruction and the necessity for referral of the
student back to the ARD committee.

Two options are available at this point for the initia-
tion of the subsequent three month cycle. The results
of the summary evaluation determine the specific
option appropriate for each student.

OPTION 1: Recycle. Repeat the preceding

three—month cycle with the continused
use of the Teacher's Instructional
Plan and the teachers meeting for
periodic performance checks. This
recycling option occurs when the
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student is not referred to the ARD committee
for a possible change in placement. The re-
evaluation conference thus becomes the
subsequent three-months of instruction,
OPTION 2: Refer to ARD Committee. Then recycle,
If a possible change in placement is
indicated, the student is referred back to the
ARD committee with the summary data pro-
viding one source of assessment information to
be considered. Should the student's placement
change, the EBAS procedures remain the same
as outlined in the preceding stages, but the
team members may differ, )
Following the Re-Evaluation Conference, the Summary
Evaluation Report form is forwarded to the ARD committee
with additional reco-nmendations regarding the student's
placement. :
The final Re=Evaluation Conference occuring in the
spring should focus on continued eligibility, placement
decisions, and instructional programming for the next
year. This spring planning is essential to insure
continuity in the student's instructional program. -

" Individual school policies may influence how the EBAS team functions. The
number of students served, the interaction of the team members, work demands,
and scheduling, all effect the EBAS team functioning.

Summary .
The diagnostician, regular teacher and support teacher comprise the EBAS

team. The following chart summarizes the team functions performed and
your role relative to this team.
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EBAS TEAM ROLE DIAGNOSTICIAN'S ROLE

1. Initial EBAS planning conference. = 1. Initial EBAS planning conference.

a. Discussing the educational a. Providing instructionally rel-
implications of the available ' evant diagnostic observation—
information. al and anecdotal data, and any

b. Considering basic instruc— additional infermation con—
tional strategies. sidered important by the

c. Stating year long program ARD commitice in making
directions and instructional eligibility and placement
goals covering a three—-month decisions.
period. : b. Translating diagnostic data

d. Identifying the first objective into teacher usable infor-

cluster. mation.

c. ldentifying potentially effec-
tive instructional strategies
with the teachers.

d. Identifying the yearly program
directions and instructional i
goals covering a three—month
period with the teachers.

e. Providing copies of the Ed—-
ucational Program Plan form.

f. ldentifying with the teachers

the first instructional goals and

set of objectives to be
undertaken as well as com-
pleting the TIP form.

Retaining and filing copies of

the completed Educational

Program Plan and the Teach-

er's Instructional Plan.

2. Instructional Periods. 2, Instructional Periods

a. Consulting with teachcrs in

) the use of EBAS.

b. Receiving carbon copies of the
objective clusters being used.
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EBAS TEAM ROLE (cont.) DIAGNOSTICIAN'S ROLE (cont.)

3, Teacher Performance Checks. 3. Teacher Performance Checks.
(After the second, sixth, and tenth . Meeting with teachers only upon
week of instruction). request,

4. Re~Evaluation Conference. 4. Re-Evaluation Conference.

a. Reviewing the student's per- a. Chairing the re—evaluation
formance and progress. : conference.

b. Re-evaluating the student's b. Providing the Summary Evalu—
placement. . ation Report and Referral for

c. Reviewing the student's in- - Re=Evaluation forms.
structional program. c. Determining in collaboration

d. Setting instructional goals for with the teachers whether to
the subsequent three-=month refer the student back to the
period, _ ARD committee for possible

change in placement.

5. Coordination Activities.

a. Coordinating and serving as
the liaison with the ARD
committee. -

b. Maintaining records for the
EBAS team and the ARD
committee, e.g., copies of
the Educational Program
Plan, Objective Clusters
from the Teacher's Instruc-
tional Plan, and Summary
Evaluation Report.
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THE DIAGNOSTICIAN'S ROLE AS FACILITATOR OF THE EBAS TEAM

4.3. What is the diagnostician's role in facilitating the functioning of the
EBAS team?

The responsibility for facilitating the functioning of the EBAS team is shared
by each EBAS team meraber. Due to the nature of your responsibilities to the
district beyond your role in using EBAS, you will-bring skills to the tearm which
can greatly increase its effectiveness in planning and implementing the learner's
instructional program. The various components of your role, including coor—=
dination of EBAS team activities, ARD committee liaison, translation of
appraisal data into instructionally relevant information, provision of leader-
ship in developing educational plans, and consultation with teachers in the use
of EBAS, imply effective communication skills and knowledge of interpersonal
dynamics. Thus, it is important that your effort facilitate open communication
and positive interpersonal dynamics among EBAS team members.

Contributions of individual EBAS team members.

Each member of the EBAS team makes a significant contribution to the total
functioning of the team. In your efforts to enhance tearn functioning, you should
be aware of the types of input and resources each member contributes to the
team. A description of both the potential input of each team member and the
resources available to each team member follows.

Input available from the diagnostician:

a. The diagnostician brings to EBAS team meetings the
descriptive information on specific assessment
instruments used in the diagnostic process.

b. Most diagnostic tests are divided into subtests which
may have extensive educational implications. Un-
fortunately these subtests are often couched in terms
unfamiliar to many teachers. The diagnostician
should be able to interpret the meaning of subtest
scores for teachers and discuss their educational
significance.

c. The diagnostician will be able to report the behavior
of the child during the testing situation and discuss
whether or not she felt that this behavior interfered

" with the child's test performance., She will also be
able to elicit similar information from the teachers
indicating whether this behavior is exhibited in the
classroom, ;

Input available from the regular and support teachers include:

a. Since the regular teacher has probably had the
handicapped child in her class (prior to the ARD
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' committee consideration), she has knowledge

_ conCéPhihg his performance and response to various

' 'strategies of instruction.

" Once the educational 'ys'i_ghif’ircaricve of a test and' a
' particular score on that test have been explained,

" the regular teacher should be ableto discuss

possible instructional approaches for the child.

Once the correlate tests and their scores have been
explained, the support teacher should be able to
suggest particular remedial techniques and materials
to be used with the child.

‘Especially for progress and summary conferences,

the teachers should be able to describe the child's
performance and progress as a function of the EBAS
team planning. ' o

Both the regular and support teachers have additional
supportive personnel and resources available to them,
Such resources may include curriculum consultants,
special education coordinators, Regional Service
Centers and Instructional Materials Centers.

Coopé rative Planning

‘Cooperative planning is esseantial for the success of the EBAS team effort,
You can facilitate cooperation by considering the following suggestions:

A

d.

Establishment and maintenance of open communication among team members.

=9

The beginning point for cooperative planning starts
when a particular EBAS team is formed. You should
clearly identify the roles and responsibilities for each
member of the team as they are outlined in the
preceding section.

Once the responsibilities are identified and the EBAS
team is operative, you must ensure that each member
has the opportunity to express that which she is
uniquely able to contribute at team meetings.

One of your responsibilities on the EBAS team is to
insure that copies of all relevant reports and
communications (letters, memos, etc.) are
distributed to each team member,

Remember that all planning decisions are team
decgisions., :

Each member of the team is a professional educator
and has something unique to contribute to the EBAS
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‘team. It is important that each member be accorded
respect and that her contribution be appreciated.
b, One method of treating team members as professionals
is to avoid "tal king down" to thern. :
c. Another method of maintaining open communication is
' to avoid an authoritarian -attitude, When assigning a
~ task to a team member, it is preferable to phase the
- assignment in terms of a requést rather than as a
command.-
d. Open communication is also Faclhtated by encouraging
and providing an opportunity for other team members
to e:&p'ﬁéss their DpiﬁiDns aﬂd views.

p;mts v:if view can c::i' te,ﬁ stlﬂe ;cﬁrﬁmumcatmﬁ. If
dissenting views arise from another member of the
team be sure that they are given an adequate hearing.
It is desirable to allow for the full presentation of
viewpoints. ‘ ' '

Effective p’lanﬁmg and summary conferences.
a. Effective planning for conferences begins w1th
- scheduling. To ensure that members have a
sufficient amount of time to prepare, it is wise
to schedule the meeting well in advance.

b. Meetings should be arranged so that they are
convenient for all tearn members. Remember
that teachers work. under rather rigid time con-
straints and it may often be impossible ‘FDF‘ ‘thermn
to meet during the school day., Thus, some meet~
ings may have to be held after school hours.

c. EBAS team meetings will require careful consid-
eration and a fair amount of time. You should
schedule adequate time to insure that meetings
are not rushed. Decision-making during con-
ferences is seriously hampered when péﬁticipants

- operate under time pressures.

d. Effective conferences are facilitated when an agenda
is specified in advance. Writing out the tasks to be
accomplished prior to the conference tends to
insure efficient proceedings.

e. Schedule the meeting in a room that is as free from
distraction as possible, A classroom where children
are making demands on the teacher, or an office where
a telephone is making demands on you, are not con-
ductive to an effective conference.




f. Once the Fneetmg is under way, 1t is ad\nsab’le te;: .
' ‘remain task oriented, Extraneous topics of con-
Véf‘satlér‘\ tend to mterf-‘ar-e with éﬂ:ac:twe and
efficient ::aﬂﬁar'ences and tend to delay (:c;:mpletit:n

of the task.

Summar*y '
Due to the nature of yaur- F‘ESpDﬁSlbiht‘LéE to the district bayc::nd using EEAE

the C;El‘ﬂl"ﬁuﬂl*"‘atlﬁ!n skills and knowledge of mtarﬂpérscﬂal dynamics that you
bring to the EBAS team can greatly increase its effectiveness in plaﬁmng and
'1mp’leméﬂt1ng the learner's instructional program. Epemﬁc factors include
an awareness of the potential input of each member and the resources available
to each team member, encouragement of caﬂpera!nve plahmﬂg and team decisions,
“establishment.and maintenance of open communication among team members,.
and consideration of techniques designed to facilitate effective and efficient

conferences.
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5,0 Diagnostic Information 'Worksheet




DIAGNOSTIC INFORMATION WORKSHEET
5. To assist the diagnostician in utilizing the DIAGNOSTIC INFORMATION WORKSHEET,"

Diversity exists in the types of diagnostic information obtained during the
appraisal process and in the format used to record such data. No single format
is entirely suitable without revision or modification from one setting to another.
While the Educational Based Appraisal System has not been designed to dictate
‘specific dtagnastxc procedures, it does require scme degree of consistency in
data recording format’'in order to facilitate the formulation of educational plans.’
Thus, the Diagnostic Information Worksheet has been des*;gned ‘as a ‘component
of the Diagnostician's Package and serves as a resource in making decisions
on what to include in your assessment. It also provides a systematic format
for recording your findings. The form is completed using notes and protocols
and thus takes the place of writing formal diagnostic work-ups.

A sarnple Diagnostic Information Worksheet form is provided at the beginning
of this chapter. It is suggested that you look over it briefly to gain an overall
concept of the form prior to continuing. The remainder of the chapter relates
specifically to this form. You will probably find it helpful to occasionally refer
back to this sample form as you proceed through the chapter to view each section
relative to the total form.

A SYSTEMATIC FORMAT FOR RECORDING DIAGNOSTIC DATA

5.1. What are the advantages derived from a systematic format for recording
diagnostic information such as that provided by the DIAGNOSTIC INFORMATION
WORKSHEET?

In order for diagnostic information to be of value, it must not only be valid but
also recorded in a usable format. This necessitates advance planning and the
employment of standardized procedures. Unless consideration is given to the
process involved in recording diagnostic information, the risks are high that
essential information will be overlooked, trivial information will be recorded,
and the organization of the information will result in less than optimal usage.

Systematic recording of dlagnastu: information offers the following advan-
tages to you as a diagnostician:

1. Provides you with feedback concerning the adequacy

and comprehensiveness of the appraisal process.

Three questions should be answered:

a) Deoes the diagnostic information obtained answer
the specific questions raised by the referral?

b) Is the information collected instructionally ,
relevant, i.e., will it assist in the planning -
of an instructional program responsive to the
learner's needs?
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c) Are both inter—and intra~assessment included (See

Chapter 2)? Are both quantitative and qualitative
descriptions of the learner included?

Facilitates your interpretation of test scores,
Systematic arrangement of the various numerical
scores allows inter-and intra-test comparisons to

be made. Areas of strength as well as weaknesses
can be made apparent in the recording process. These
strengths and weaknesses can then be considered when
determining instructional needs. '

Facilitates your interpretation of evaluative data into an
educational framework. Appbaisal results’ must be
tr-anslatéd into instructional goals and stratag;es_ Data
presented in a systematic format facilitates making

recommendations, specifying mstrut:hv:rxal g@als,' and
deter‘mimng mstrucuéﬁal str“ategies; : “

. Facilitates your writing psychoeducational reports

which are relevant to supportive and instructional
personnel. The type and the amount of diagnostic
information required by various perscnnal-caﬁ:ernéd
with the pupil varies. The ARD committee primarily
requires an overall estimate of ability and performance
level for purposes of determining éhglblllty and place~-
ment. The teacher requires a profile of academic
abilities and more specific behavioral information for
instructional programming. Information for both is
gathered during the appraisal process. A systematic
record of all available appraisal data provides a base
for the dissemination of reports appropriate to the
particular recipient, ‘

Facilitates effective communication of basic appraisal
results. E\fa’luatlve information should be organized
and stated in a manner which is readily understood by
all who have access to it. Assessment data recorded
in an idiosyncratic fashion will not be used by all the
individuals who may benefit from it.

Provides you with a vehicle for future assessment and
retrieval of information. A major advantage of

systematic recording procedures is that they provide
for the accumulation of information. A review of the
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student's record form eliminates unnecessary retesting
‘and provides needed diagnostic information. Accumulating
a systematic record makes possible the periodic deter—
mination of pupil progress over varying time intervals.

- The Diagnostic Information Worksheet has been designed to provide you with
a format for the systematic recording of diagnostic findings. A detailed
description of the form is contained in the next section of this chapter.

DESCRIPTION OF THE DIAGNOSTIC INFORMATION WORKSHEET
5.2. What areas comprise the DIAGNOSTIC INFORMATION WORKSHEET?

The Diagnostic Information Worksheet is the first EBAS form you will
complete. It is completed during the prerequisite steps for implementing
the system as you gather assessment information for presentation to the ARD
committee.

A thorough understanding of the form's layout is essential prior to its initial
use. The remainder of this section will present a detailed description of the
form. '

The Diagnostic Information Worksheet form is a three-section foldout file
which contains six working surfaces.




Side
Side
Side -
Side
Side
Side

~ identification data, referral and background information

= intelligence test results

- achievement and diagnostic test results

- correlate area test results

= informal assessment results and observational information
- assessment profile, conclusions and recommendations

o0nhop-
)

It is suggested that you locate and briefly skim each of the above sides
on the samole form provided at the beginning of this chapter prior to
continuing. You may wish to continue referring to this form as you go
through the remainder of this section. Illustrations of specific parts
of the form are interspersed throughout the narrative.

Side 1

Side 1 is the area in which you specify student identification data and
relevant referral and background information. Begin with the.blocked off
tab on the extreme right of the closed folder. The upper section of the tab
is for recording the student's case number, name, sex, birthdate, and
chronological age. The lower section of the tab is the area in which
identification data concerning the student's parents is entered.

Case # ~ Name . Sex BDO _~ CA

Parents or Guardian _ _Address. 2~~~ Phone

The area in the center of side 1 is provided for the recording of relevant
referral and background information. 7

First there is an area for indicating whether the current evaluation is ar?
initial evaluation or re-evaluation and date.

L

Initial Evaluation [ Date: . / . /

Re-Evaluation = .Date:

Re-Evaluation 3 Date: __ / . J
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The area directly below the evaluation date is for r-ecer-dmc; relevant referral
infarmatmn, Provision is made for recording r-efer‘r'a.l date, the student's
‘school and grade, and the referral source. The major pt‘_ﬂ“tlﬁﬁ of this area is

‘assigned to Specl?ymg the reason for referral. e
Referral Date ____ - School S _CGrade_____ .
Referred by R . _ - _

Reason for Referral . _ , _

The area comprising the lower half of side 1 is for recording background
information including family and developmental history and the results of
previous testing. :

Background Information:
Previous Testing:




Summary

Side 1 of the Diagnostic Information Worksheet includes areas for recording
the following data: ' ‘

case number

student’s name, sex, birthdate and age

parents or guardians' name, address and phone

status of evaluation, i.e., initial or re—evaluation

date of evaluation

referral date

referring school

student's grade

referral source

reason for referral

background information

previous testing

Side 2

A unique feature of side 2 is the duplication of the tab containing identification
data which appeared on Side 1. This tab, located on the extreme left of the ooen
folder, has been reproduced here to provide identification data for the summary
information on side 6, When the form is closed, side 6 lines up adjacent to
the tab on side 2.

Swe 2 o _ _ )
5106 &




lde6 AssbooMeN T PRUFILE

— = Abave@ ) * Mision  Deflelt t:orrgctéé'_qm;mal

) Dverall lntellectual Funz;tmmng Average Aver‘age Average ;‘screamng Hearing Deficit Garrécted -Normal
Weak Sti"@f‘ig Level | Weak Stranq Level

| Academic Ar‘eas Assessed 12345 Grade|Age |Correlate Area Assessed 12345 Grade|Age
Eeadmg 7 ERE 1 Audtt;sr*y F’erceptmﬁ BRI o
Word Recognition 7' N Visual Perception [ [T11 o
Dral Campreraéﬂsmﬁ I Gross Mx:: tor Coordination ) }
Sdef\t CDme‘EhEﬁngf’lW 7 | |Fire Motor Camnrehensmn REEER )
Listening Comprehension 1IN Oral Lanquage Comar‘ehmsmrj |
Arithmetic L 7 _|Oral Language Expression | | | B )
Arlthmetlr Cgmputatmﬂ o % O I A tten Lancuage Exaréssmn _ _ _
Amthmetlc Féeasamnq : INE 1 Speech fAr'-tmuIathm) .
Epal g 1l 1 | Social Emotional ]

Appropriate Behavior , nadequate Behavu:rrz

3 Conclusions ) o o )
Recommendations L ]
00 Further referral to —— _ N M
0 Eligible for special educatmﬂ services____ . [JRe-evaluation
0 Not eligible for special education services [0 0ter )

Educational Diagnostician e _ Date ____ —
ARD Committee Staffing Date ~ Deciston Report Attached




The central area of side 2 is the place in which you I“EEGF‘d the results of
. group and individual intelligence testing.
' The box at the top center of this area is for recardmg the results of group
intelligence tests if available. The shaded area located in the upper left
corner of the box is for recording the date of testing. Dlr‘ét:ﬂy to the right of
this box is an area for recording the name of the test Located directly balc:w
this area, space is provided for recording the actual test scores. The space
below the test results section is ﬁ:r'* mdlcatlng y@ur‘ mter‘pr‘étahcmz of the stu-
dent's test performance., .

To the right of this test information box is an area for you to record obser—
vations concerning the student’'s behavior during testing, comment on testing
conditions, and refer to specific test items. ‘

Date . Test Name | - Comments:

éesul ts: ]

Interpretation:

- The remaining areas on side 2 follow this same format.

Located in the center of this page is the area for recording the results of
individual intelligence tests which may be-used in individual assessment.

The upper box is for recording the results of the Slosson Intelligence Test
(if administered). Space is provided for chronological age, mental age,
intelligence quotient, percentile, and standard deviation. Your interpreta—
tions of the student's performance are recorded in the area below the test
results. An area to the right of the test result information box is provided
for recording your comments concerning the student's behavior.
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Date _Slosson Intelligence Test - } ) Comments: i
Results:

CA = MA___ 1Q_ Percentile  SD___

Interpretation:

Located directly below the box for recording test information from the
Slosson Intelligence Test is a box for recording results derived from the
Wechsler Intelligence Scale for Children (if administered). The same format
is provided with one exception. Individual subtests have been identified and
lines are provided for you to record subtest scaled scores.

Date Wechsler Intelligence Scale for Children Comments:
Verbal IQ__ Performance IQ___ Full Scale IQ____
sb__
Scaled Scores
Information o Picture Completion -
Comprehension Picture Arrangement _ o
Arithmetic . Block Design -
Similarities L Object Assembly
Vocabulary o Coding ) i
(Digit Spam (Mazes=) _ B
Interpretation:

The final area at the bottom of side 2 is for recording the results of another

intelligence tests you may administer,

The space in the upper left of this box

is for date of testing and the space directly to the right of the date is for the

name of the test.

Test results are recorded directly below the test name and

space is provided for your interpretation of test results and comments.







Date Test Naﬁﬁe N CgmmEﬁtéz - o
Resdilts:
Interpretation:

Summary
Side two of the Diagnostic Information Worksheet includes areas for
recording the following data:
pupil identification data
group intelligence test results
individial intelligence test results including the
- Slosson-Intetligence—Fest-and-the Wechsler - -— v e v e e e
Intelligence Scale for Children
interpretations of test performance
comments concerning the testing session and the student's
testing behavior

Side 3 .

Side 3 is the area for recording the results of achievement and diagnostic

testing.

The format used for recording information on this page is the same as on
side 2. Information for each test is recorded in a separate box. The date of
testing is recorded in the shaded araa located in the upper left corner. Directly
to the right of this box, the name of the test is recorded. Test results are re-
corded in the area located below the test name. The area directly below the
test results provides space for recording your interpretations. To the right
{s space for you to record your comments.

The box at the top of page 3 is for recording the results of group
achieverment tests (if available).

i
ST




Date Test Harfﬁgi B ) ;77 Commeants
Results:
Interpretation:

The results of the Wide Range Achieverment Test (WRAT) are recorded in
the box located directly below the area for groud test results., Provision has
been made for recording grade, standard score, and percentile norms.

Date Wide Range Achievement Test o Coemments:
Results:  Grade Standard Score Percentile|
Reading (Word Pronunciation) — e S
Spelling e e —_—
Arithmetic e — e
Interpretation:

The box located below the area for recording the results of the WRAT is for
recording the results of the Peabody Individual Achieverment Test (PIAT)

(if administered.)
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Date Peabody Individual Achieverment Test - | Comments:

Standard Score Percentile

Q
3
o
Q.
!l

Results:
Mathematics — —_ P
Reading Recognition . , — —
Reading Comprehension —_
Spelling '
General Information

Total Test

i
I

Interpretation:

The area at the bottom of page 3 is for recording the results of diagnostic
tests., Space has been provided for recording the results of two tests. Specific
tests have rot been designated in this section as the tests you may wish to
administer will vary depending upon your impressions of the student's needs.

Diagnostic Testing

B E;afée:, — —*ét,mémé:, e e e —éémﬁﬁeﬁté:if—'; —
‘Results:
' Iﬁtér‘prﬁatatigﬁ: - ) ] B ]
Date Test Name . R Comments:
Resulks: . -
7 Iﬁtegr‘*pnétatic;ﬁ: - ' - B

Side 4

Side 4 is the area for recording results from testing in correlate areas. Side
4 is a continuation of the format used on the preceding two sides. When tests of
language, Visual perception, auditory perception, motor skills, and behavior
ratings are administered, the results are recorded on this section of the form.
Space is provided for recording the results of five tests.
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Side 4

Correlate Testing

(Visual Perception, Auditory Perception, Language, Motor Skills, Behavior Ratings)

Date - Test Name Comments:’
Results: o
Interpretation: o i B Bl
Date Test Name Comments:
Results:
Interpretation: :;777
Date Test Name - Comments:
"Results:
Interpretation: - - 7
Date Test Name - Comments:
Results:
7 Iﬂi:éf‘pf*‘aféit’lrér;l: o -
Date Test Name e Comments:
Results:
[nterpre tatior: -




Summary 1

Sides 3 and 4 of the Diagnostic Information Worksheet include areas for
recording the fellowing:

achievement test data

correlate area(s) test data

test interpretations :

the student's testing behavior

comments relative to the testing session or specific test items

Side 5 .
Informal assessment and results concerning structured observation results
are recorded on side 5, _
The area located at the top of side five is for recording descriptions of
informal work or assessment you or the teacher may have conducted. In
the column to the left of this box, the date the work or assessment took
place is recorded, Space is provided for recording specific procedures,
errors the student made, and general cobservations,

—}—Date——|———————————Description-of-FProcedures and-Results——— =

Information from observations of the student's behavior in the testing session
and/or other settings is recorded in the lower half of side &.

The top portion of this area is for identifying the setting(s) in which the
observations occurred.

Located directly below is a larger area for recording actual observation
data. The date and location of the observation, a description of the behavior,
and its frequency of occurrence are recorded in this section. A column has
‘been provided at the extremie right for you to indicate if the behavior was
appropriate or inappropriate.
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o — — _ _ — T — .

Date |Location De Cr“Lpthﬁ c:zF Behavmr' Frequency | Duﬁatiéﬁ ’%ype (::F Beha\smr‘
l Appropriate []
L Ihaﬁprﬂapﬁate z
l Appr‘ﬁpmate I:I
I Imnappropriate [}
I Appr‘cpr‘*late [ |
I Iﬁappr‘apmate [
I Aﬁprﬁpﬁiate /3
i Inappropriate []
l Appr\cjp riate /|
i Inappropriate [_]

Summary

_Side 5 is used for recording the following data:
4b) results of informal assessment procedures
(2) description and results of observations of the student in

various settings

Side 8

To gain a cormplete view of the information contained on side 6, it is suggestad

that the folder be completely folded with the extreme left edge of side 6 adjacent
to the tab located on side 2. When viewed in this manner, identification data is
readily available as you view summary information and recommendations.

The sixth side of the Diagnostic Information Worksheet is provided for summary

information and recommendations to the ARD committee.
6 is a testing profile summarizing the diagnostic information obtained.

The left side is for recording the student's overall academic ability,
The results of vision and hearing screenirg are recordad to the extreme right
section of this top area. SEE FIGURES on following page.

The center area of the profile is cormprised of two grids on which ratings of
the student's performance levels are plotted. Ratings of the student's perfor-
mance levels in the academic areas assessed are plotted on the grid located on
the left side of this area. The columin directly to the right of the grid is for
reporting the grade or age score obtained for each area assessed. A similar
grid and grade/age level column has been reproduced on the right side of this
area for plotting and recording the results of testing in the correlale areas
assessed. SEE FIGURE 6 on following page.
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Below | Apove | Vision Deficit Corrected Normal |
merau ntellec:tuﬂ Fuﬁctlamng A\fer‘age Average | Average | Sereening  Hearing  Deficit 'Corrected Normal

FIGURE 5

Academic Areas Assessed  Weak Strong | Level | Correlate Areas Assessed  Weak Strong | Level
{2134 5 Grade Age - 1]2]3[4]5] |Grade|Age

Readmg e | | | Auditory Parception

Work Recognition '_ TTT T | | ViewlPerception ||

Oral Comprehension 1 “IGross Motor Coordination | | | | | | ||
ISTlent Comprenension | | | | | | [~| Fire Molor Coordination | | 1T N
Listening Corprenension T | Oral Language Comprehiension T
Arithmetic — 1111 1 _Dr*ql Language Expression | |
[Arithmetic C@rﬂputa on || | R | Written Language Expression | | |1 | | R
Ar‘lf‘nmetlc Peaﬁamng 7 HEE _ ;pEECﬂ APLIEUI&UDH , ; ] N
‘:pé ling T 7T "‘:D“LaL-Emmoﬂal R I

FIGURE S




The lower area of the assessment profile is for recording information derived
from your observations of the student's behavior. The area to the extreme left

is for recording where the observations took place.

Located to the right of this

area is space for you to record actual appropriate behaviors observed and a grid
for plotting the frequency of occurrence for each behavior.
Similar space and a grid for recording inappropriate behaviors comprise the

right portion of this area.

App rc:p r‘1a|;e Eeha\llaf‘s Inappropriate Behaviors

The t::erlter* area of side 6 is for recording your conclusions and for specifying
a recommendation concerning eligibility to the ARD committee.
Conclusions:

" Recormmendation:
[[J Further referral to:

[ Eligible for special education service L
J Not ehgible for spamai education services EDther

[ Special consideration

CIRe~-Evaluation (date) ___

your signature and the date.

Educ

Loocated directly !:sélr:,w the conclusions and recommendation area is space for

[ |

Date

ational Diagnostician
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The final area on side 6, located below the double lines, is for recording
the ARD committee staffing date and their decision.

ARD Committee Staffing Date , I,,, __ Decision_______
Report Attached

The preceding description of the Diagnostic Information Worksheet has been
provided to give you an overview of the complete form with a detailed description
of each section. Specific Suggestions and directions for completion of the form
are in the next six sections of this chapter.

RECORDING REFERRAL AND BACKGROUND INFORMATION

5..3., What typas of referral and background information are recorded on Side 1
of the worksheet?

- The-referral and background_information_recorded on side | of the Diagnostic
Information Worksheet assists you in determining what to include in your assess—
ment. Once the assessment has bean conducted and the information recorded on
the remaining pages of the form, this side serves as a preface for the rermaining
content and provides a resource for validating your assessment findings.

The initial information requested on side 1 is whether this is an initial eval-
ustion or a re-evaluation, This information is generally available to you on
the referral form you hawve received from the teacher or screening committee.
Record this information on the form as follows:

If this is the child's initial evaluation, place a check ¢) in the

box to the right of Initial Evaluation and record the current

evaluation date. '

EXAMPLE 5.3.A.
Initial Evaluation -Date: October 7, 1975
[l me-Evaluation Date:

D Re-Evaluation Date:
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If this is the first re—evaluation for the child, record the date
of the initial evaluation on the line to the right of initial
evaluation. Now place a check () in the box to the right of
Re-Evaluation and record the current evaluation date.

EXAMPLE 5.3.8.

D Initial Evaluation Date: January 6, 1974

E] Re—-Evaluation Date: November 12, 1975

D Re—~-Evaluation Date:

Should this be the child's second re-evaluation, record the
dates of the two previous evaluations on the appropriate
lines. Then place a check () in the box to the right of the

second Re-Evaluation and record the current evaluation date,

EXAMPLE 5.3.C.
Dinitial Evaluation Date: May 8, 1972
DQe—Evaiuatién Date: October 16, 1974

IiieﬁE\faluatiah Date: April 20, 1975

Such information provides you with clues for locating the information needed

to complete the rermaining areas of side 1. Should this be the child's initial
evaluation, your district's referral form, the student's cumulative folder, and
the referring teacher become resources for gatharing needed information.

These same resources are available for re-evaluations. However, additional
resources available to you for re-evaluation include previous referrals, testing
data, diagnostic reports, summary reports of previous ARD committee decisions
and recommendations, and the student's educational plans.

Specific information recorded in the center section of side 1, referral infor-
mation provides you a resourcesfor determining what questions are to be answered
by your assessment procedures. A description of the problems which prompted
referral will provide you with a clearer understanding of the reasons for
evaluation. For example, the statement "Jimmy does not pay attention in
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class" provides you with more information t*» . the staternent "Uimmy is a
behavior problem." This type of referral ir ormation may need to be obtained
through personal or phone contact rather than through the usual written
communication channels.

The problems which prompted referral are stated as specific behaviors on
side 1 of the worksheet under Reason for Referral.

ExXAMPLE 5,3.D.

Reason for Referral: consideration for special education
services; Jimmy cannot master the school assignments and
has difficulty paying attention in class.

Information stated in this manner should lead you to ask such spegific
questions as, What specific instructional neads does the child havae? [s the
child eligible for special education services? If so, for what type of services?
Your evaluation procedures will attempt to provide answers to these questions,

Suggested information which may represent relevant background data can be

 identified relative to three categories: _physical status, family bacligrﬁuﬁd anrd
educational history.

Physical status: description of the child's current health
status and any relevant health conditions; results of vision
and hearing screening.
Family Background: number and age of siblings, the
primary language spoken in the home, relevant
family dynamics, and home environmental situations.
Educational History: previous and current attendance,
prior school adjustment, number of schools attended,
current and previous instructional settings (e.g-,
open classroom, team teaching),  type of previous and/
or current special education services, description of the
child's classroom behavior, and teacher comments.
Background information from the above sources which is relevant for the
particular child and his difficulties is recordead in narrative form on the
Background Information section of the worksheet.

Previous test data recorded in the final area of side 1 is paﬁtir:uiair*ly important
in determining the nature and degree of your current assessment procedures,
Unnecessary retesting can be eliminated or alternate forms of tests can be
selected for subsequent assessments. In recording the results of previous
testing on the worksheet, the information is summarized in one or two brief
statements. This allows a quick review of previous test data relative to the
child's current status. Reference can be made to previous reports if more
extensive information is needed.
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EXAMPLE 5.3.6.
Test Results from Cumulative Record,

Test Name Rate Age FPerformance

Metropolitan Sept., 1974 5~6 95th percentile
Readiness

Frostig July 9, 1975 6-4 Eye~Motor 8
Fig. Grd. 8

- Form Constancy 13

Rosition in Space

Spatial ‘

Relationships 7

~l

Scott Foresman Sept. 24, 1975 6-6 98th percentile
Inventory
Survey

Feabody Picture Hept. 24, 1975 6-6 MA 7-1
Vocabulary Test I.Q. 11

Previous Testing:

Previous testing revealed overall average ability and
mastery of the prerequisite skills to perform academic
tasks. Specific stores may be obtained fram the child's
cumulative folder, : o

Summary _
The referral and background information recarded on side 1 of the Diagnostic
Information Workshesat provides direction for datermining what to include in
yvour assessment as well as relevant introductory infermation for your evaluation
report. :
The steps for recording information on side | of the worksheet Yoliow:
1. Record identification data on the tab.
2, Indicate evaluation status, initial or re-ewaluation, by
placing a check ¢ in the appropriate hox and record the
current date of testing.
3, If this evaluatiom s a re—evaluation, record the date of
the child's initial evaluation and previous re-evaluation(s).
4, Record relevant referral information, stating the
reasons for referral in specific behavioral descriptions.
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5. Record background information in narrative form,
6. Summarize the results of previous testing in one to two
statements with reference to previous reports for
additional information,
EE T RS -5 3

EXERCISE 5.8. Recording Referral and Background Information on the
Diagnostic Information Worksheeat.,

The following page duplicates = copy of side | of the Diagnostic Information
Worksheet. -

Directions: Record the refarral information noted below for student Carl
Smith on the blank form. Upon completion of the form, return to this page
to check your responses and determine if. . .

1. current evaluation status is correctly recordad

2. the reason for referral is stated as specific behaviors

3. all relevant background information has been included

4. previous test results have been surmmarized in one to

two statements
" A sample response for this exercise is provided on page 74.

T UPON COMPLETION OF THIS EXERCISE, FILE YOUR COMPLETED SIDET ™
IN SECTION 5.9. FOLLOWING THE INTRODUCTORY COMMENTS.

Model Independent School District
REFERRAL FORM FOR INITIAL EVALUATION

Name of Student: Carl Smith Birthdate: January 15, 1963
Name of Parents: Mr. & Mrs, Robert Smith Grade: 7th
Address of Parents: 2401 Broadway, Princeton Phone: 328-6226
Siblings: none
Language Spoken in the Homey English
Date of Referral: October 20, 1975 School: Princeton Jr, High
The child (is receiving)
(has received)
(has never received)
special services
Teachers: Home Room: Mprse. Howard
Language Arts: Mr. Kaufmann
Math: Miss Chandler
Reason for Referral: to determine factors in Carl's reading failure
Previous Testing:
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Gerieral Achievement Tests

TEST FORM YEAR DATE RESULTS
Metropolitan Readiness A 88  5/2  Letter rating A
Rank=94th parcentile
Metropolitan Primary A 69 4/30 Grade Equiv. 1.8
‘ Rank-40th percentile
California Low Ach. 70 5/6 1.8
Primary
Stanford Achieverneant | pad 71 5/12 3.4
Primary . Rank=36th percentile
Psychological Tests 7th ed, '69 5/7 126
Lorge Thorndike A 71 7N Non-verbal 100
Level 3 Verbal o1
Total ' 5.5

Vision and Hearing Screening: January 13, 1975
Vieion —~ corrected with glasses
Hearing — normal

Teacher Comments: .

Carl enjoys school, is willing to try things that may be hard for him to do,
is curious, interested and willing to explore, but at the same time gives up
easily and falters at difficulty. Reading directions or other participation in
cia&s i;hat r’-equir‘es r‘eaéing cause him to falter. Ehe said he cannot do reading.

("ar‘l mak;es ﬁ"‘léﬂds qulcls;ly and éasﬂy. He is h1gh1;/ c:c::mpgmtme_ Some of
hiz annoying behaviors are: wanting things to go his way on the playground and
wanting to be first in line and first in completing asagrwments (with no regard
for acciracy). When criticized, he tries to defend himself and his behaviors
by fincling a scapegoat for his actions.

'";"Hﬁng r;':arﬁ%sﬁ%; caﬁfer‘er*\ces 'the ﬁsar‘emte iﬁdit‘;atélﬁ tmat rending sesems to cause

P v corncerned and try

tn:! ﬁ“?p ;,’“-« N\aﬁ_,f times it seemed that "he g::arénts re 2ct they were causing
pressure, but Mr. Smith said he thought it was necessar;.

5 The impression is
that the parents feel they must pressure Carl if he is to improve his reading.




" Principal

Testing Date Novermber 24, 1975
EE L TR L F ]

After reviewing the information recorded on side 1 of the Diagﬁéstitz':lﬁféri
mation Worksheet, you will be making decisions regarding what to include in
your assessment., Resources to assist you in this decision may be found in
Appendix A - Test Inventory and Appendix B - Informal Assessment of this -
manual.

Procedures for recording your assessment findings on the Diagnostic
Information Worksheet are described in the next section (§.4.) of this chapter.

RECORDING THE RESULTS OF
STANDARDIZED ASSESSMENT PROCEDURES

5.4, How are the results of standardized assassment'pr‘-@cadmﬁes to be recorded
on sides 2, 38, and 4 of the Diagnostic Information Worlsheet?

The Diagnostic Information Worksheet provices a standard format for recording
your assessment findings from standardized instruments. S

This format, illustrated below, is provided on sides 2, 3, and 4 for recording
your results of intelligence, achievement, diagnostic, and correlate testing.

Date Test Name Comments:
Results:
Interp retation: B - —

In some cases, test titles and specific subtests are specified for your con-
venience. The Slosson Intelligence Test and Wechsler Intelligence Scale for
Children are orovided for on side 2 and the Wide Range Achievement Test and
the Peabody Individual Achievement Test are provided for on side 3, These
tests are often included in assessment batteries.
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The actual format for recording test information remains the same for both
the pre-specified and blank boxes. The date of testing is recorded in the shaded
box on the upper left.

EXAMPLE 5.4.A. November 24, 1975

Directly to the right of this box, the name and form of the test is recorded.

EXAMPLE 5.4.B Developmental Test of Visual - Motor Integration

e

Test results are recorded in the area directly below the date and ﬁéﬁﬁe-! 1o
may be necessary for you to specify the type of zcoras recorded, i

EXAMPLE 5.,4.C.

CA 7-4
VM Raw Score 1
VML Age Equiwvalent - 5-11

The next area to be completed is the comments section. The information
recorded here may have direct bearing on your interpretations of the test
. results, Comments concerning bahavior exhibited during test performance,
unusual response patterns, and responses to specific test items are recorded
in this space.

EXAMPLE 5.4.D,

Comments: -
Hasty toward the end of the test —— carelessly drew
figures and portions of figures previously drawn cor-
rectly, Didn't finish some figures.

Instructional implications of both the test results and the observations noted
under the comments section are raccorded in the space labeled "“interpretaticn."




E}CAMPI_E 5. 4, E ' ' -

interpr*etahczn— According to the VMI age equivalents, this x:hﬂcj is more
than 1 % years below her chronological age., However, it is felt that her
errors were more a function of haste than poor visual - motor integration.
Her inability to finish tasks is a behavior which could influence classroom

performance of visual = mator tasks,

Thus, the complete recording of test results would contain all of these elements.

EXAMPLE 5.4.F. ) ‘
Nr;\fernbergét, 1975 | Developmental Test of Comments: '
' Visual Motor Integration
— ~ N T — Hasty toward the end of

caA  7-4 the test - carelessly drew
VMI Raw Score 11 figures and portions of
VMI - Age Equwaleﬂt 5-11 : figures previously drawn
— — ——]correctly. Did not finish

Interpretation: Au:c::m‘ding to the VMI " | some figures,
age equivalents, this child is more than
1% years below her chronological age .
However, it is felt that her errors were
more a function of haste than poor
visual—-motor integration. Her inabil-
ity to finish tasks is a behavior which

could influence classroom per“ft::r‘maﬂza
of visual-motor tasks.
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EXAMPLE 5.4.G.

Wechsler Intelligence Scale for Children Comments:

ViQ 82 PIQ 96 FSIQ 82 No significant behaviors

noted, Accepted all tasks

Scaled Scores willingly. Responded to

" verbal praise. Perfor—
Picture Completion 12 rmance higher than verbal.
Picture Arrangement 9
Block Design 10
Object Assermbly 10
Coding 7

Information
Cormprehansion
Arithmetic
Similarities
Vocabulary

VI oI ) L4

Interpretatic.: Full scale 1Q of 82 falts with—
in the dull nornal range with a percentile

rank of 12. The 27 point discrepency between
Verbal and Performance scores is diagnosti—
cally significant. : 7 7 7 -

in some instances the space pouv.ded may not be sufficient to accornmodate
all the significant information available, This would be especially true for suich
tests as the Key Math and the ltincis Test of Psycholinguistic Abitities which

- provide profiles of the test scores. It {s suggested that you record summary

scores and significant information on the Worksheet and attach the profile
separately.

Summary o
The previously descrilud format and recording procedures are used for
entering your findings on sides 2, 3, and 4 of the Diagnostic Information Worksheet.
Spefic steps for recording the results of formal assessment instruments follow:
1. Record the date of testing. '
2, Record the name and form of the test adrninistered.
3. Record the test scores or subtest titles and scores.
4. Record relevant comments.
5. Record your interpretations of the tast results and the
irformation recorded in the COMMENTS section.

EXERCISE 5.4. Recording the Results of Formal Assessment on Sides 2, 3,
and 4 of the Diagnostic Information Worksheet.

The last three pages in this section are blank copies of sides 2,3, and 4 of
the Diagnostic Information Worksheet.
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Directions: Record the Fr::l’lcswiﬁg test information in the appropriate sections on
sides 2, 3, and 4. Upon completion of your copies, refer to page 6l to check the
accuracy of your placement of infermation.

UPON COMPLETION OF THIS EXERCISE, FILE YOUR COMPLETED SIDES
2, 8, and 4 IN SECTION §.9. BEHIND SIDE 1 OF THE WORKSHEET.

Name: Carl Smith )
“Test Administeraed and Test Results:
Wechsler Intelligence Scale for Children

Verbal Performance 4 -
Information 10 Picture Completion 12
Comprehension 11 Picture Arrangement 11
Arithmetic 10 Block Design 10
Similarities 14 Object Assembly 12
Vocabulary - 14 Coding 5
Digit Span 9
VIQ 1092 PIQ 110 FS 1058 Standard Deviation 15

Peabody Individual Achievement Test

‘Test Results
Subtest Raw Srade Percentile
Score Equiv. Rank
Mathematics 5o 9.8 95th
Reading Recognition 36 5 22nd
Reading Comprehension 31 2lst
Spelling 39 26th
General Information 43 56th

*

SRR
-~ W0

o

The Beery Developmental Test of Visual Motor Integration
Test Reéui ts
VMI Raw Score 15
VMI Age Equivalent 7 =10
Discrepancy with CA  2—- 3
Protocol Comments: Hasty completion of some figures.

Monitored some errors., !lnable to recognize that his
figures were different from the stimulus figures.
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Sivaroli Sight Word Test
Test Results
Level Sight Word Accuracy Word Attack Accuracy .

Pre-primer ; 100% 100%
Primer 85% 100%
75% 0%
85% 100%
75% 95%
65% 75%

hdhr~

NOTE: The Silvaroli Sight Word Test criterion of 75% accuracy indicates the
. instructional level for sight words. ‘

Protocol Comments: Most of the errors recorded were a result of vowel
confusion and lack of phonic skills,

Betts Spelling Inventory (Date of Testing: October 30, 1975

Test Results

Level Percent Carrect

2 90 Achievement and Instructiocnal lL.ewel
4 32

NOTE: The purpose of the Betts Spelling Inventory is to obtain the achievement
and instructional levels of the subject in spelling. The achievement level
is the highest level at which he spells correctly 89 - 100% of the words.
The instructional level, the level at which the child should be taught
spelling, is the highest level at which he spells correctly 74 — 88% of the
words.

Protocol Cormments: Lack of phonic skills evident and inability to apply
syllabication rules,

Illinois Test of Psycholinguistic Abilities (Date of Testing: Oclober 30, 1975)
Test Results

CA: 10-1 PL& 20 (IQ Rguivalent) PLA 9-1
Pupil's Mean Scaled Score 35
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Subtest Scaled Scores

Visual Reception 32 . Visual Closure . 25
Auditory Association 40 Auditory Sequential Memory 45
Visual Association 27 Visual Sequential Memory 25
Verbal Expression 42 Auditory Closure - 38

Auditory Reception 38 Grammic Closure | 34

Manual Expression = 22 Sound Blending'..:" . 34

Devereux Elementary School Behavior Rating Scale
Date of Rating: November 5, 1975
Completed by: Mrs. Howard, Homeroom Teacher
Test Results

Behavior Factor |, Raw Score Standard Score
1. Classroom Disturbance 9 (8]

2., Impatience : 16 +1 8D
3. Disrespect - Defiance 5 0

4. External Blame 8 - 0

5. Achievement Anxiety 17 +2 SD
6. External Reliance ; 12 0

7. Comprehension . 10 0

8. Imattentive - Withdrawn i1 0

9, Irrelevant = Responsiveness 8 0

10. Creative - Initiative 20. +2 5D

(cooperates, participates
. in class)
11. Need closeness to teacher 19 +1 SD

. Additional items:

Mo
o

Unable to change
Quits 7 +25D
Slow Work 3 O
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Side 2 "TEST RESULTS
Intelligence Testing

Group

° Date 7 Test Name - . lcomments:
Results:
L
&) ) R o _
Interpretation:
0 - - —_— -
: -
2 Individual
L . T B
Date SLOSSON INTELLIGENCE TEST _{Comments:
"Results:
CA _ MA  1Q.__ Percentile  SD____
, “Tnterpretation: T -
a
o
£ - - - _ ,
= S — — — -
g Date [Wechsler Intelligence Scale for Children Comments:
l 0 Verbal 1Qjgg Performance IQ100 Full Scale IQIOS |
5 8 SO within |
n s within +1 SD of the nofms
E Information 10 Picture Completion 12
Comprehension Il Picture Arrangement 11
Arithmetic 10 Block Design 10
Similarities 14 Object Assembly 1z
Vocabulary 14  Coding S5
(Digit Span) _8  (Mazes) -
Interpretation: - -
@ e _ . e
£ c
g £ e T ek
z @ Other Test
..o — — B - — T
& Date Test Name B  [Comments:
g | - = — - _—
E Results:
o
2]
%5 | [Twrprewmion —
.30 nterpretation:
Gt ©
O o
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Side 3 Ac:hlevamant Teztmg

Date T’est Name e Comments:
@ [resuies:
ihteéﬁrétéiiaﬁ: ' ]
Date Wide Range Achievement Test | Comments:
F{ésglrtfsi:' Grade S Score Percentile
Reading (Word Pronunciakion)
Spelling
Arithmetic
Inter;::r‘etatu:rix-i o
e e o — ——e /, o *7 —— =
Date Peab@dy Iﬂdwzﬁuai At:hlevement Test - Comments:
Results: Grade Standard Score Percentile
Mathematics 246 . 125 95
) Reading Recognition 5 P __88_ 22
6 Reading Comprehension 2.3, 88 2
' Spelling 3.8 90 26 .
General Information 9.1 102 56
| Total Test 4.6 __97 42
Iﬂt&?-?“[;:r"étatlan C)ver‘all ar;:mevemerit at: gﬁade Ievel with
math the strongest areas; however, c@nﬁpaﬁed to the
_other areas reading appears low,
7 Dlagﬁagtlz Testmg
Date Tast Nar‘ne%ﬂ\z‘ar‘ch Sight Wc:r‘d TE:tcéiﬁﬁﬁéﬁEE:
e PP SW 100% WA 100% Most of the errors:
Results: Level P 85% ) 0% vowel confusion and lack
1 76% 95% of phonic skills
e a  es% _75% ’
Interpretation: ,
W'E'Jéaté' - Test Nar"ﬁé Betts Epelaﬂ;ﬁ 71 n\f&-n;cr‘* r VCGFTE\VWEH‘ZE: ,
- Lack of phonic skills and
: Results: Level 2 Percent Correct 80 ifa'ajbil,i? t‘? apply”
Level 3  Percent Correct 60 syllablcation rules
Level 4 __ Percent Correct 32 evident.
. Interpretation: Level 2 is both the instructional and
y achievement levels,
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Side 4 Correlate Testing

(Visual Perception, Auditory Perception,

. Language, Motor Skills, Behavior Ratings)

Date Test Name ngelgprﬁantal "I’ést:gF VisgaIEMatcr

Results: Integration
VMI Raw Score 15
VMI Age Equivalent 7-10

Comments: Hastily
completed some of the
figures. Monitored
some errors; yet unable
to recognize that his ’
figure was not the same
as the stimulus Figure

Tnterpretation: A significant discrepanty (2 years 3 months)
between CA and VMI age equivalent. =r
function of difficulties in visual-motor integration and

| hasty completion. )

in some instances.

Date Test Name Devereux Elementary é;hééf

Date . ‘T:est Haﬁje IIhn::uE T;;est of li’gyébél{rjguiﬁitic: l Ccmments
o - Abilities -

Results: CA 10-1 PLQ 90 (IQ Equivalent)
’ PLA 9-1
b (Profile of subtest scaled scores

would be attached)
Intarpretation: Variation in subtest scaled scores suggests
a visual-motor channel deficit.
[ Comments: Completed

“Behavior

Results:
Impatience +1 SD Needs Closeness to Teacher +l sD

Achievement . .
Anxiety +2 SD Quits +2 sD
Creative- = (Profile of complete ratings

Initiative +2 SD . would be attached)

by Mrs. Howard, Carl's
homeroom teacher.

Interpretation: Difficulty completing tasks and monitoring
mistakes; anxious about meeting the demands of the school
setting. Participates and is involved in class.
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RECORDING THE RESULTS OF INFORMAL ASSESSMENT

5.5, How are the results of informal assessment to be recorded on side § of
the Diagnostic Information Worksheet? ' s

In addition to formal assessment instruments, your assessment ﬂ%ay have
included informal procedures and/or the collection of samples of the student's
worlk,

A simplified format is provided on the upper portion of side 5 of the worksheet
for recording results and descriptive information obtained through this form of
assessment.

Side 5 ' , Informal Work

Date Description of Procedures and Results

In recording your results in this section, it is suggested that you include the
following information:

1. the date of the assessment

2. a brief description of the procedure(s)

3. results

The particular format you use to record this information will depend on the
assessment procedures employed and types of information obtained..

Three types of recording formats generally follow from informal assessment
procedures. You may choose to record some information as a daescriptive
narrative.
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EXAMPLE 5.5.4.

Date " escription of Procedure and Results
10/16/75 Fermald Mini Teaching L.esson,

Five words were taught by a visual—-auditory-tactile
kingsthatic method. Judy was interested in the task and
traced each word as directed, She was good at ccordinating
the sound with the letter, She had a tendency to reverse
the "a'; as she traced she moved swiftly over the letters,
When she began writing the letter "a" she started to reverse
but than corrected herself, (n the 24 hour and 48 hour
recheacks (given by the learniryg disabilities teacher in her
school), she was able to vecall all five words, She identi-
fied them by sounding out each word rather than by sight
recall, She appears to have a strength in sounding words
and reamembering the sounds,

For other information, actual samples of the student's s work may be included.

EXAMPLE 5.5.B.

Datei 7 imas::ﬁiptir;ﬁiﬂ% F‘ﬁééadu*fes arnd Results o )
‘12?1;"7?; 7 ”“ix.'«t:hb v;v:a%”:aisl-rzadrté”cc:pyrthﬁ fﬁ!"l‘;‘.wrviﬂgrééﬁtﬂeﬁce; ) 7
| The dog runs away.
Bob's copy: Ty Jop  h S aye

Sarnples of student work can be attached to the form with a description
of the procedure and an iﬁtéf‘pr“ét:‘itiéﬂ of strengths and weaknesses recorded
directly on the ferm.

Still other ir formation may require the recording of performance levels
as well as the description of errors.,
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EXAMPLE 5.5.C.~—

Date

Description of Procedures and Results

Octcber 20, 1975

' Pre-Primer 20%

Subjective Reading Inventory

A serles of reading selactions on progressive levels of
difficulty as determined by readability formulas were
adminigtored. The first part of each selection was read
silently, The secone part was read orally. By using the '
followirmyg criteria,’ scores for independent, instructional, '
and frustration reading levels were obtained. :

Criteriaz

Level - Comprehension Accuracy

Independant 90% 98 - 100%
Instryttional 75% 95%
Frustration 50% 90%

Test Results

88%
Primeat 40% 85%
First Reader 70% Listening Comprehension
Second Reader (1) 5%

Substitutions and repetitions were frequent. The
substitutions were generally words of similar configu=
ration beginning with same initial cconant such as
penny for pony. Also cormmon was suatitution of
verbs of the wrong tense. (E.g., came for come,
ran for run. did for do.) :

No instructional level could be established as he
did mot meet the criteria. :







[
[ L

~aaarding your findings from informal assessment on side 5 of the
Diagnostic Information Worksheet the following information should be included:

1. the date of the assessment recorded in the column on

the left.
2, a brief description of the procedure, e.,dg., mini-lesson,
seatworl exercise, subjective inventory.

3, samples of the student's work if possible.

4, assessmeor  results and interpretations.

The specific procedures used and the type of inforrnation obtained will suggest
the way in which you will record the results, e.g., narration, samples of work,
performance levels, or combinations of these.

Rk ok

EXERCISE 5.5. Recording Informal Assessment Information on the
Diagnostic Infurmation Worksheet.
The following page contains a blank copy of side 5 of the Diagnostic
Information Worksheeat. ,

Directions: Summarize the information supplied below on this blank form.
When you have completed recording this information turn back to this page
to check your response to determine if. .. '
1. the data has been recorded in the correct column
2, a brief description of the assessment procedure
employed has been recorded
3. sainplzes or illustrations of the student's work have teen
provided where appropriate
4. assessment results and your interpretations are clear
5. the information has been recorded in a format
suggested by the procedures used and the type of
results obtained.

/
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Responses to this exercise are pirovided on page 24.

UPON COMPLETING THIS SECTION OF SIDE. 5, FILE THIS PAGE AT
THE END OF SECTION 5.6. AFTER PAGE 74.

Subjective Reading Inventory (administered on October 15, 1975)
Test Results

Level . Comprehension Accuracy
1 85% : 95%
45% 22%
70% 83%

32 | 55%

Comprehension Errors /

Main Noting Inferred
Level Idea Details Meaning Organization Vocabulary
i 1
1 1 1
2 2
i 1 -
- (listening) 1
TOTAL 2 6

[
| Kl b

M p
o
o

Accuracy Errors

-

Level Repetitions Substitutions Omissions Additions

~

N s
—~ O W O
oo o~

1

'
p—

TOTAL 40 17
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Side 5

IﬁFDF‘ﬁ‘;EiI Wark

Date Description of Procedures and Reasults
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Date L.ocation Description of Behavior | Frequency ; Duration| Type of
Appropriate [
Inappropriate []
Appraoriate [
Inappropriate [}
Appropriate i
i Imappropriate ™
? Appropriate 1
Inappropriate [T}
Appropriate _
inappropriate  [C]
Appropriate
Inappropriate  []
Appropriaie [
i Inappropriate
A — B ~ o . N ) . i



Tha following test was administered to Carl on November 24, 1975

 est of Word Recognition Skills (an individually adr: - 'stered test of visuatl and
auditory discrimination skills from the level of reac ng readiness through
level :31, using nonsense syllables in the 22 subtests to measure the child s
word attach skills).

Test Results

Adequate Skills Percent Correch
Visual Discrimination 100
Auditory Discrimination 80
Initial Consonants 100
LLong and Short Vowels 100

Deficient Skills Percent Corract
Final Consonants 60
Consonant Blends . 60
Consonant Digraphs o)
Principle of Closed Syllable 10
Principle of Open Syllable 60
"R" Controller 40
"A" Followed by "L' or "W" 10
Vower Digraphs 10
Final "E" Principle 0
Three-Letter Blends 20
Dipth ings 0
Hard and Soft Sounds of "C" and "G" 10
Two Consonarnit Letter and Final "E" 10
Syllabication Principle No. i 10
Syllabication Pririciple No. 2 : 0
Syllabication Principle No. 3 10
"Schwa" sound - . 10

COMPLETING THE OBSERVATIONS OF BEHAYIOR SECTION

5.6. How is the Observations of Behavior section on side 5 of the worksheet
coimpletad?

Observation data from the testing session and other settings provides you
addilional information concerning the pupil. [t also provides for validation
referral reports and the results of other forms of assessment.

You probably will have already noted certain behaviors exhibited by the child
relative to specific tests on Sides 2, 3, and 4 of this form. However, the lower
nortion of Side 5 of the Diagnostic Information Worksheet provides you a structured
format for recording significant behaviors exhibited by the child during the testing
session and in other relaevant settings.




Location

Description OFf Behavior

Fr‘equEr\Cy

Duration

Type of Behavicr

Appropriate [J
Inappropriate []

Appropriate [J
Inappropriate []

Appropriate 7]
Inappropriate 3]

Appropriate []
"~appropriate [

SApprop riate D
Inappropriate [

Appropriate []
Inappropriate [J

N
1
|
1
|
1
|
i
|
1
|
|
|
l
|
|

Appropriate []
Inappropriate []

The Aates of the observations are recorded in the
infor nation from only one DbEEr"VLJLIDF’) be recorded,

re cord the date only once.

EXAMPLE 5,6.A.

Date

i

December 2, 1975

left column.
it would be necessary to

Should

In some instances you will have conducted several observations at varying times

during the same day.

After having recorded the date initially, you may wish to

indicate only the times the obs ér‘vauaﬁ_; Q;:t:urr‘ed in the subseguent spaces.

EXAMPLE 5.6.B.

The exact location in which the behavior was exhibited is recorded in the
In addition to recording the specifjc setting,

column to the right of the date.
e.g., classroom, playground,

testing roorn, it may

within that setting the behavior occurred.
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TxXAMPLE 5.6,.C. ’ Date! Location

Classroom at the
learning center

in the uwection located to the right of the box ¢ cifying location, a description
of the significant behaviors exhibited is recorded. Significant behaviors des-
cribed may include appropriate and inappropriate behaviors displayed as well
as the way the pupil approached tasks, solved problems and reacted to directions
in general. The behaviors should be described in precise and objective terms,

EXAMPLE 5.6.D.

He coughed throughout the test. The frequency increased during oral
reading. He subvocalized and pointed with his finger to each word as e read.

If a fermal observation system is being used, this should be indicated in this box.
As a result of some observational techniques and depending on the purpose of
your observation, you may want to record some measure of the degree to which
the behavior occurred. Space is provided to the right of your durcription of the
behavior to record either the frequency or duration of behavior.

_ , - .

é Date | Location | Description of Behavior JFrequency Duration j Type of Behavior
| Appropriate |
i Irappropriate [
i Appropriate [ Y,
' Inappropriate D/

- _ ) S 1 — e/

l Appropriate é
1 Inappropriate J
| Appropriate {J
I Inappropriate [J
| Appropriate [
| Inappropriate [
| Appropriate |
I Inappropriate [
l Appropriate [
I Inappropriate [
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- For some behaviors, the total number of times the behavior occurred during the
c observation period or the rate at which the behavior occurred over varying
ohservations will be recorded.
EXAMFLE 5.6.E.
Description of Behavior Frequency

participated in the class 10 times
discussion 15 minute period

talked out without 5 times
permission per minute
Other behaviors will require the recording of duration, i.e., the length of

time the behavior occurred,

EXAMPLLE 5.6.F.

Description of Behavior Duration
P |

remained at his desk and 15 minutes

worked on assigned task

i
|
I
. | 10 minutes

stopped working and looked
around the room

After you have described the behavior and recorded the degree tc which it
occurred, space is provided for identifying the nature of the observed behavior.




—— p — = o = e — —— — — - — — S = —— = 7‘1 : = el - _ CEEN ,:
Date | Location | Description of Behavior | Frequency ‘Dul“atioﬁ Type of Behavior 1

@ i Appropriate [

I Inappropriate (]

| Appropriate ]

l Inappropriate [}

| Appropriate [

l Inappropriate []

, | Appropriate []

/ l Inappropriate []

/ | Appropriate [}

l Inappropriate ]

| Appropriate  []

i Inappropriate [

| Appropriate []
' Inappropriate [J !

A check () is placed if the box indicating whether the described bahavior was

judged appropri~te or inappropriate for the specific situation o~ zetting.

Thus, a completed recording of deta from observations would be as follows:

Date

Location

Description of Sehavior

Fregus

 Duration

Type of Behavior

Dec. 2,
1975

Classroorm:
Group Dis—
cussion

Participated in classroom:

discussion: volunteered
information on the topic
discussed

10

Arpropriate
Inappropriate

O

Dec. 2,
1975

Swings

Playgrcund §

Pushed child out of
swing to get turn
swinging

Appropriate
Inappropriate

=]
&

Dec. 2,| Classroom:| Given seatwork 10 Appropriate [
1975 " | assignment, left "min. Inappropriate [
desk, wandered !
around room, I
stared out the '
i - window i ) )

EXAMPLE 5.6.6.
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Summary
The previously dzscribad Tarerut and reeording proredures are used for
i on e CDiagnostic Information Worksheet.

recording observaticn infori =t
Specific steps in recaring uur findings Foilow:
1. Record the location(s; in wnich tha observation: wars
done by placing a check ¢/ in the aopropriate T
5. Reacord the date on which the sbaervation ocsurred,
‘acord the specific location wnara the behavior

r
occurred. ,
4. Describe the observed behaviors in terms as precise

and objective as possible.

Record the degree to which the behavior cccurred.

Indicate whether the described behavior was

appropriate or inappropriate for the setting or situation

in which it occurred.

Of the various tasks you are asked to perform in recording information on the
form, the specification of behavior in precise and objective terms is probably
the most complex. The following brief discussion has been included at this point
to provide you with guidelines for this task.

Recording behaviors in precise and objective terms describes exactly what
the learner did rather than interpretations of the behavior. For example, the
following descriptions identify what the learner is doing: .

loocks away fror twe test page

throws the blocks .n the floor o

correctly sounds 14 ¢ 16 ending sounds: :

Errors—11 in "grill" pronounced as u,

and r in "tar" pronounced as sh
These behaviors are directly observable and, therefore, can be easily described
in objective terms.

Statements of motives, feelings, or causes of behavior are interpretations
rather than observable descriptions. Such terms as "agressive,' "hostile,"
"resistive, ! "anxious," "apprehensive," "azy'" describe motives or feelings
and are open to various interpretations. Thus, measurement of these terms .
requires careful operational definitions. For example, resistive behavior would.
include obsaivable verbal behavior such as "I won't," "refusals, " and so on.
The behawiors which imply these terms must be precisely identified through
descriptions of obserable behaviors.,

o o

kkkkk kg
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EXERCISE 5.6, Recording the Results of Observations of Behavior on Side 5

of the Dlagr‘u@jttc, Inﬁ:r*matmn Wc::r’*la::;heet

Directions: The cony of side 5 of the Diagnostic Information Worksheet you used

in completing E.xercise 5.5. should now be located at the end of this section. Record

the significant information provided below in observable terms in the Observations

of [Zehavior section.
F%e.sgc::nses to this exercise are prr::mded on page 77.

e

UF:’CDN C?CDMF' LET

[ON OF THIS EXERCISE, FILE THE COMPLETED SIDE 5
B

IN SECTION 5.9, BEHIND SIDE 4.

Carl's Behavior During Testing November 24, 1975,

NOTES:
Staff Comments ——
please.

Persistent with the task at hand, all tasks yet if not know the answer very
quick to admit it ("I dorn't know."). Good at monitoring mistakes., Example:
made a meaningless mistake in oral reading —— ""That doesn't sound right. "

Anxiety increases as more challenging tasks (reading particularly) presented.
Wiggled in seat, twisted hair, pulled knuckles, yawned, became very tired.
Asked such questions as, "When are we going to finish?" or, "How much more
do we have o go?" Also rested head on left hand.

Worked very quickly on the majority of tasks. Many times at the cost of
being careless. Answers and responses usually very quick.

Used several aics in working the tasks. (i) help add -- tapped beside each ’
Aumber with pencil (Tt THY), (2) subvocalized a question before answering (once).

cooperative, pleasant, well-mannered, confident, eager to

SUMMARIZING ATGSESSMENT DATA

ide 6

m\

Will be able to sur-rmariza daw or . assessment profile located on s

of the worksheet,

5.7.

A profile of the learner's performance levels relative to his overall academic
ability is an effective procedure to use in summarizing diagnostic information,
The translation of instructionally relevant appraisal information into an assess—
ment profile provides you a description of the learner, allows various comparisons
to be made, and commuinicates your assessmenrt findings in an easily understood
manner.

The grids on side 6 of the worksheet provide you a format for developing a
summary profile from your assessment findings.




ASSESSMENT PROFILE

ide 6 _ e . — —
- Bolow| | | Above| Viston | Deficit Car*r*ected Normal
Overall Intellectual Functioning |Average|Average|Average | Sereening Tearin| Deficit| Corrected| Normel
( Weak Strong| Level Weak Strong| Level
- Academic Areas Assessed | 2845 |Grade|Age | Correlate Areas Assessed ' 123 4 5 | Cade| Age
“Reading BREERI T Audirovperception | 1| -
- Word Ez,c@gmtmﬂ __ Ve o eption | .
Oral Cc::mprgh&n;m_n N R ) T oo Coordmahgﬂ HEERN
~ Silent Comprehension T Vstor Comprehension | | HERES
_ Listening Comorehension | | Dr*aL Languaqe Comprehension|
:f‘lr‘l hmetic - B ) Dr‘al Language Expression | L
" Arithmetic CamauLatmﬂ 11 ] "/vm‘*ﬁn Laﬁaﬁéae Es{pﬁegs‘{qﬁ 7 7 _
Aflthmf_;_;u: Fﬁéu;@ﬂmgf _ ' I 7__ ) _r'mu; (Anculau@n) o ~
759311159 _".' | Social Emotional
a A:iarcsmate Behavmrss ) nappropriate Behaviors ] i
Balow | Bz low Viston |Deficit | Corrected | Norrmal
Overall Intellectual Functioning |Average | Average |Average| Screening Flearing | Defictt| Corrested | Normal
_ | .
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The steps reguired for translating appraisal infermation into a profile foilow.
[llustrations using sample appraisal data are provided to guide you in the

recaording procedure,
The top section of the profile provides space for indicating a description of

the learner's overall acadernic ability and the results of vision and hearing
screening.
Refer to bottom of page 77.

The rating classifications for overall intellectual functioning represent the

following numerical -alues.

Classification Inteliigence Quotient

“Above
Average

Below Average

" Below
Average

Avarage 70 and below

The next four figures refer to the average range

Aveir‘—’ e [, Avove
verage Average 71 - 85

Below
Averange

Above
Average 86 - 100

~ Below Average
| Average

Below , o Above :
Average AY«E;P%QE | Average 101 - 115

 Above
Average 116 -~ 130

Average

Below Avaps Above
Average
Average Average 131 and above

The range of scores indicated in each classification are provided only as guidelines.

For local district purposes and consistency in communication between teachers

and appraisal personnel, state or district classification cutoff scores should be used.
To record the sstimate of the learner's overall ability, place a check &) in the

appropriate box. Should local district policy or procedures require the recording

of a test score, the score can easily be recorded in the box provided for the check

mark.

o
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EXAMPLE 5.7.A
The student's full scale 1Q score is 101

Below | Ao.le ~ Above
Overail Int' 'lectual Functioning Averzge | ¥ Average

ar

e | PV
Average |

Above
B %.ve rage

Overall Intellectual Functioning

The results of vision and hearing screening are recorded in the area directly
to the right of overall academic ability. To record the results, place a check ()
in the appropriate box. '

EXAMPLE 5.7.8,

T Sion_ | Deficit | Ceetected | Normal
Screening L i | Daficit | Corrected | Nog#flal

The middle section of the - - e provides an area for summarizing the
learner's overall strengths and weaknesses and for recording his performance
levels in academic and correlate areas.

Refer to top of page 77.

The first section of this profile that you should complete ‘s the grids.

In plotting assessmant information on the grid portion of Lhis section the
learnar is used as his own reference. His performance lerel is a specific
area is compared with his chronoiogical age. The resultart discrepancy, if
any, is used to determine if the area represernts astrengtin or weakness for
this learner,

A scale ranging from 1 to 5 is provided on the grid for indicating relative
strengths and weaknesses. '

Refer- to top of page 77.

Since the instruments you will have used throughout your assessment yield
different types of scores, it is necessary’to identify a consistent basis for
*ranslating your findings onto this grid. It is necessary that age eguivalents
be used as they appear to be the most easily obtained scores. Age equivalents
for performance levels will either be given in t-- "7=* emnuals or an estimated
age equivalent can be derived by adding 5.% yes - - ~ade equivalent score.
For assessment instruments whick. yield qualita. ¢ . 4=, such as the Purdue
Perceptual Motor Survey, 1L will be necessary for oo . maly on your previous
experiences with chiidren’s performance on the ir,ument to make a subjective
estimate of age equivalencz. The primary reference to which the performance
level is compared is chi~onological age.

O

ERIC

Aruitoxt provided by Eic:






A polnt system, corresponding to the scale ‘o the grid, Is used to assist you
in translating and recording your assessment findings. The learner's strengths
and weaknesses are determined relative to the cdegree of discrepancy between
chronological age and performance levels specified by age equivalents. The
points, ranging from 1 to 5, are used to express this discrepancy.

Potints 1 and 2 indicate performance levels below the learnanr's
chronological age.

A point rating of 3 indicates a performance level within | year
pelow and | year above the learner's chronological age.

Foints 4 and 5 indicate a performance level above the learner's
chronological age.

The following guidelines are provided to assist you in translating your
assessment findings into information for the grid,

Discrepancy between chronological age Point
and performance level

(CA and test age equivalents)
2.0 or more years below CA
1.1 years to 1.9 years below CA
1.0 below to 1.0 above CA

1.1 to 1.9 above CA

2 years or more above CA

o W@m

The following illustrates the translation of sarfple test scores into points
ready for recording on the grid:

EXAMPLE 5.7.C.
Test Results: (CA = 11-0) =
WISC Full Scale 1Q - 83
ITPA Psycholiguistic Age = 9-1
Goldman—Fristoe-~Woodcock Auditory Discrimination Test = 1 error,
63 percentile (adequate for CA)
Developmental Test of Visual Motor Integration -
Raw Score = 13 VMI age - 6—10
Purdue Perceptual Motor Survey - Areas administered:
Gross Motor Skills, Fine Motor Skills
Ratings for subareas were 3s and 4s,
Peabody individual achievement test
Raw Score Age Equivalent

Math 40 9-~-2
Reading Cormprehension 39 9-5
Reading Vocabulary 32 B-86
Spelling 27 7-9

B8O
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Area Assessed Age Equivalent CA Dis crepancy Foint

Auditory Perception Adequate for 11-0 <40 yrs. and 3

0 mos,

Visual Perception V 6~10 -0 -4yrs./ 1

Gross Motor Performance Adequate fFor NnN=-0 <0 yr.” 3
CA age; ratings 0 mos.

Language Performance 91 -0 =lyr./ 2

Reading Comprehension 9-5 -0 -lyr./ 2

Reading VVocabulary B-6 -0 -2 yrs./

Arithmetic Performance 9-2 n-0 =1yr./ 2

Speliling Performance 7-9 -0 -8 yrs./ 1

The results of this assessment are now ready to be recorded on the grid.
An X is placed on the dash intersecting the appropriate point rating for each
category assessed,

8l
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EXAMPLE 5,7.D,"

Weak Strong|  Level o [Weak Strong | Level

Acaderfm: Ar'eas Assessed 12345 Grade [ Age | Dgfﬁelata Aﬁgas Assesse_d” 12945 | GradelAce |
Reading [T TTTTE || Audliory Perception  FT Pt
WDI"C! EECCIQMUEH ’:}{ T T “,-i 7_ _ i thal Pérgépﬂgﬂ E%{ T+t 4 o

Dral C@m?F‘EhEHSIDﬂ kA 1| R Gross Mator Gcz@rdinal;tgn LA T T )
Silert Comprehension 7 I | Fire Motor Comprehension - 141

Ll%”’mg Compr‘EhEﬂSlDﬂ ’ 417 Dﬁa Lanquaqe Gamprehms }{ I

Arithmetle T T T | Oral Language Exoression ,,,f“; Fretd | j
A"‘l h"”Et I¢ CQmPUtatlﬂﬂ T ;‘("’ * - 7 Wm tten Language Expression [' T T e
Arithmetic Reasamng R 4 Speech (Ahtlculati@m TTET

Spelling KT T SIS B EDcLa Emctmna R Pt 11

%

¥ Information for severa) areas indicated on the grid was not obtained. Irformation relevant
ko all the anes indicated on the grid may rot be required for a comprehensive and relevant
aporaisal of evary learner's instructiond needs. |
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The following exercise has been included at this point to provide you practice
in recording assessment results on a grid, Using the following test data, record
the information on the example grid provided.

EXERCISE 5.7 .A.
CA: 11-0 Grade: 5

Test Results
WISC WRAT _ Grade Level
Full Scale 85 Reading 2.5

T

Verbal 83 Arithmetic 3.9
o7

————

—

Performance 90 Spelling

\}

L]

Area Performance Age Reference Diserepancy Point
- Assessed Equivalent - CA

Academic Areas Assessed Weak - Strong - Level
R 1 2 3 4 5 _Grade § Age
Reading B S S e s i B
Word Recognition e A = - - o
~Sral Comprerension — F+ 4 F + + - -
Siont Gomprenension ok &+ F 4 -
Cloiening Comprehension  F+ + + + + 4 *
[Arithmetic b= 4 o 1 i _
Arithmetic Computation s + - kil = T )
“Arithmetic Reasoning R A S o B .
“Spelling AL S S A o I




Responses to EXERCISE 5.7.A., are provided on pageS8.

Following the completion of the grid, the performance levels attained in the
areas assessed are recorded in the column directly to the right of each grid,
Provision is made for recording either grade or age equivalent score, whichever
is most applicable.

See F::I‘lcg:wi;ng nage for Example 5.7.E.

The flmal section of the assessment profile provides space for yvou to sum=
marize the results of wour assessment in behavioral areas recorded on side 5,
1t is expected that you will r’ngkg intarpretations based on actual behavior
recorded on side 5.

ﬁ‘l\ppﬂ:rpr-tate Béha\.n,::r“&, Inappropriate Behaviors

The significant appropriate and inappropriate behaviors the child exhibited
during the observation periods are recorded in the designated areas.

EXAMPLE 5,7.F.

Apprrzpriate Behaviors Iﬁappr‘apﬁiate Behaviors
Atteﬁds to tasks . DGES r‘u:at QSF“‘!DIE"E aggmjnad tasjk-: B 7
Pavt;czpat&:s in claqz ﬁxz;gus:x:ms B I:’hyswauy stmk:es others whar @rc:\fc:la:éd
~Cooperates with peers when ir c:lass | Talks to othars durﬁmg “seatwork
' Wt:trh:s iﬂde;:serwde%ﬂljy - ] Dlsr‘upts «:lass by baﬂgmg on deskz ”””
84
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EXAMPLE 5.7.E.

Information from EXAMPLE 5,7.C, {s recorded below

e oy

At:ademic Areas Assessed Weak St’”@"? LEVEl, Correlate Areas Assessed Wegk Strong LEVEI_
T | 120345 |Gradel AR L 1234 8 |Gradel Age

Réadmg ) IR | Auditory Perception X /-4

"Word Recognition X | 34 Visual Perception ¥ e

Oral Comprehenst lon ]

"'Gmgmmwmwwﬁmﬁ”

12,

~Silent Comprehension

143

” Fme MDtDr:EBEJdeatmﬂ

O stenmg C@mpréhengmn ]

f Tral L.fmguage C@IﬂDV‘EhenSJl@ﬁ

5.,

’ Amthmet

Gral Laﬁguage [:xpregsmn

Arihmetic CDmputatmﬁ

Tas |

“[Wrltten Language Expressicn_

“Arithmetic Reasoning

Sﬁpl;e':h (Articulat o)

Spelling

Scclal Emotional

Ao
1700
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Summary :
The assessment profile on side 6 of the Diagnostic Information Worksheet
provides a format for summarizing your assessment procedures.
Specific steps in recording your asse ssment findings on the profile include:
1. Record the learner's intellectual functioning by
placing a check ¢/) or by recording the test score in the
appropriate box.
Record the results of vision and hearing sc reening by
placing a check ¢) in the approp riate boxes.
3. Plot the learner's performance levels in academic and
correlate areas using the point system suggested in the
manual. Performance levels are expressed as age
equivalent scores and are compared to chronological
age. The discrepancies indicating stremgths and
weaknesses are marked on the grid provided.
4. Record the grand and/or age equivalent for each
academic and correlate area assessed,
5. Record the significant appropriate and imappropriate
behaviors the learner exhibited.

k]
»

T 1L

EXERCISE 5.7.8B. Summarizing Assessment Information Profile Form,
The following page contains a blank copy of side 6 of the Diagnostic
Iinformation Worksheet.




Side 6

 ASSESSMENT PROFILE

Below hhove Vision  Deflctt] Gorrected) Narmal _
Dvera[lnte lec: ual Fun:tianing A\ferage Awewage Average S,a’c:r‘eshiingi Hearmg Deﬂcl G@ﬁr‘ectéd Normal
Weak Stmng  Level Weak Stmng Level

Academic Areas Assessed | | 2 3 4 5| Grade['Age Correlate Areas Assessed | 12 3 4 5 |Grade|Age |
' Reading SEEREA T Audtory Perception Rttt
Word Recogition  FT1 T 11 "~ Visual Perception SEEEEZN -
Oral Carnprehensi n Tt T 1T ”Gmss Motor Coordination T T T 1L
Sllent Camprehension R 1 T EEN "~ Fine Motor Comprenension P11 1 11
’__L,Lstemnj C‘Dmprﬁeh&n;mn N " Oral Language. GGFﬂpF&hEﬂSLDﬂ RN
Arlthmetic IREE R " Oral Language Expression 11 111
Arithmatic Car’n;:u atmn Pt 4 ~ Wnitten Language Exgressmrx SEREXE ]
_Am;hmegc: Réiaj’ﬂnmg CIITIL - Speech (Ar*tlculatmn) T+ 1T T
Spelling  FTTT 11 _ Eac:lal Ematmna’l +TT T

— Aoprepriate Belaviors Irepproprle Betevors

ol _ | - i -
;q = =

Conclstons: T )
“Recomrmendatior: ) 7 |

0] Further referral 10! p—— ____ [ISpecial considerdtion

[ Eligile for special educatmn somvices___ CIRe-evaluation: (date) . .

O Mot el gxble for special eduzatmﬂ f-‘emceg EOtHer* _ - -

Date __

B

Educational Diagnostician mmm———

_ Decision ___

ARD Comritiee Staffing Dete | [

Q

 Report Attached
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‘Directions: Turn to the end of section 5.9. of this chapter and remove your
completed sides 1,2,8,4, and 5 of the Diagnostic Information Worksheet, Using
the cumulative information for our sample child contained on these sheets, com-
plete the assessment profile contained on the following page.
Responses to this exercise are provided on page 99.

UPON COMPLETING THE ASSESSMENT PROFILE SECTION OF SIDE 6,
FILE IT AT THE END OF SECTION 5.8. REFILE SIDES 1 THROUGH 5
AT THE END OF SECTION 5.9.

COMPLE™ .NG RECOMMENDATIONS AND CONCLUSIONS SECTION

5.8. What information is recorded in the conclusions and recormmendations
sections on side 6 of the worksheet?

At this point you have recorded the complete findings of your assessment on
the Diagnostic Information Worksheet, Levels of intellectural and academic
functioning and learning strengths and weaknesses have been summarized into
an assessment profile, You are now ready to formulate some conhclusions about
the learner which will assist you in suggesting an instructional placement re-
sponsive to his needs. These conclusions and the subsequent recommendation
are recorded on side 6 of the Diagnostic Information Worksheet directly below
the assessment profile.

Conclusions:

Recommendation:
3 Further referral to: —— w7} Special consideration
[ Eligible for special education services: [J Re-evaluation (date)
3 Not eligible for : ] Other

special education services: __________ _ ‘

The most significant test results accompanied by relevant interpretations are
stated in two to three sentences. This information is recorded in the conclusion
section of the summary area.

88
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EXCAMPLE 5,8.A.
Conclusions:

The dtfﬁ:ultles dm*t i= e:spé.rienczmg in schaa’l appear- ﬁct ta be a f"unctlan aF ;
la::k of aver"'all academic:: ability as he has the capacity to do at least average | - . o
work, His current achievement appears to be hampered by the following o
| factors: ‘a severe deficitin visual perception skills,’ madequaté pr‘eparﬂahan
in Fundamentals of reading, and extremely. high parental expectations. As a
r‘esult of the cormbimation of these Factors, Jim's perﬁwmancé in his preser‘\t
'_instr‘uctmna1 Séttlﬁg is greatl;/ Lr“npamed; '

- This <oncise summary of your assessment ﬁndings should support your éhgiblht}x
‘and placerment recommendation to the ARD committee, The recommendations
section of this surmmary area provides pﬁedéstghated czptmng to. faczhtate con-

veying your recommendations,

Recormimendation:

0 Further referral to: ___ 'ZSpéc‘;iaI sﬁﬁsider*atich
O Ehgﬁ:ﬂe for special educ:atmh se l"\f‘lces _ , [CJRe—-evaluation (dat«:)
0 Not eligible for special education C30ther ___ IR
) services _ e B - o

To record your Fec:nmmendatmn in this section place a check o) on the line
to the left of the appropriate staterment, Then record in the designated blank
any further information needed to corplete the statemente

EXAMPLE 5.8.8, e

‘*"s E‘ltgﬂ:ﬂe fcn* s;:ec:tal educ;:atmn services:
resource raom e e

Sorne options may require additional explanatory information although the basis
for your recommendation should be clear from your conecluding statement.

EXAMPLE 5.8.C |
! 7 _ Further referral to: psychologist for

;_;xri@iév:t;mi;es,ﬂ@g;,_.._ L R

Spamal cﬂnsideratmn (the c:hild‘s si;s: si bhﬁg are ail
Pet;ei\.ﬂ&g s;:ec;ial e::luc:atian services: - e

£~ Re-evaluation: (dates;} Novernber 25, 1972 .
(the student {s currently attendinc a s',g::ial —

tutorimgprojesty




© Sumrary

" materials will be specified on the Educational Program-Plan formulated by you '
" and the other members of the EBAS team. With your conclusions and recommen-—
‘dations recorded, the Diagnostic Information Worksheet is completed with your
signature and the date. ‘ . S

‘wour conclusions and recommendations on side 6.

RecomPmendations conce rnin

y instructional goals, teaching approaches and "

" The final step in completing the Diagnostic Information Worksheet is recording

Specific steps in recording this information follow:

Stepl. Summarize the most significant test results and
their interpretations in two or three statements,

Step 2. Record the information stated in step 1 in the

space labelled CONCL.USIONS. :

Step 3. Record your recommendation to the ARD
committee by placing a check () to the left of the
appropriate option. Record additional explanatory
information, if necessary. '

Step 4. Add your signature and the date.
. LR AL 20

EXERCISE 5.8. Recording Conclusions and Recommendations

Directions: Retrieve the copy of side 6 of the Diagnostic Information Worksheat
you used in completing Exercise 5,7. Using the curnulative information presented
for the sample student, complete the conclusion and recormmendations sections '
on this form. Responses to this exercise are found on page

UPON COMPLETING THIS EXERCISE FILE YOUR COMPLETED SIDE 6 IN
SECTION 5.9. BEHIND SIDE 5, YOU WILL THEN HAVE A COMPLETED
COPY OF THE DIAGNOSTIC INFORMATION WORKSHEET LOCATED IN
SECTION 5.9. OF THIS CHAPTER IN THE MANUAL,

THE COMPLETED WORKSHEET
5.9. What information will a completed Diagnostic Information Worksheet contain?
Sections 5.3., 5.4., 5,5., 5.6., 5.7., 5.8, of this chapter have provided you
specific directions for completing each section of the Diagnostic Information
Worksheet, This section had been included to provide a review of the completed
form. ) ' ‘

90
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Through completion of the exercises at the conclusion of each of the preceding
sections, you have completed the entire worksheet, Upon completion of each side -
of the worksheet, you were directed to file the =ides sequentially in this section, '
Thus, this section of the manual should now cor:tain your completed Diagnostic
Information Worksheet.

It is suggested that you briefly skim this section as a review of the completed
form, If questions arise concerning the recording of particular information,
refer back to the appropriate section of this chapter. Chapter sections describing

the completion of specific parts of the form are as follows:
5.3. Recording identification, referral, and background
© data - Side 1 ,

5.4. Recording the results from assessment instruments -
Sides 2, 3, and 4

5,5. Recording the results of informal assessment
procedures — Side 5, upper section

5,6. Recording the results of observations - Side 5,
lower section ' ' '

5.7. Summarizing data on an assessment profile - Side 6,
upper section “

5.8. Recording conclusions and recormmendations -
Side 6, lower section

DISSEMINATION PROCEDURES
65,10. What is the dissemination procedure for this form?

The completed Diagnostic Information Worksheet provides a resource for
presenting the results of your assessment to the ARD committee, Relevant
assessment information is necessary for the committee to rmake decisions con—
cerning eligibility and placement. '

Two options are available to you for forwarding this form to the ARD committee,

OPTION | The form may be taken to the ARD committee o

staffing and used as a basis for your presenta—
tion of relevant assessment findings
. or

OPTION 2 The form may be forwarded directly to the ARD

committee in care of the designated appraisal
person, should you not be in attendance at the
staffing conference.

The option chosen will vary with local situations and specific circumstances.
Following the ARD committee's deliberations, the staffing date, and eligi-
bility and placement decisions are recorded at the bottom of side 6 of the form.
Should a copy of the ARD committee's complete report be included as a perma-

nent record, a check () is placed in the box indicating report attached. ’
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Decision ___

" ARD Committee Staffing Date . J___ . Report Attached [3
The completed worksheet also provides a resource for prasenting the results
of your assessment procedures to the EBAS tearm, The extent of your testing
must provide the team with sufficient diagnestic information from which to derive
an educational plan and begin instructional programming . : ' o
" “The information recorded on the Diagnostic Information Worksheet becomes a
part of the student's cumulative school record. Thus, following the ARD committee's -
staffing and the formulation of the Educational Program Plan by the EBAS tearmn, ‘you
will forward the Diagnostic Information Worksheet to your district's designated R
. office or personnel for filing in the student’s permanent record. . '

o2
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o Diagnostic Information Worksheet '

_18/4/75

Initial Evaluation [ Date:

Re—Evaluation (. " Date: —— /f/ o

Re—Evaluation ] Date: .. [/ —

‘upipJeNg JO SIUBJ

‘Referral Date _10_20_75 School Princeton Jr, High Gradel 7

TN

Referred by - Mnrs . Howard, Homeroom teacher .. R

Reason for Referral _To :détél“—.rjjiljg factors in reading failure; Carl gives up o

easily or falters when given assignments. requiring reading. .

» “leground Information: R B
-} Carlis the only child in a family in which both parents are present in the
| home. The primary language spoken at him is English. : :

Viswal and auditory sereening, conducted in November, 1975 indicated Héa'ﬁiﬁgfi 3—'

to be normal, Vision is corrected with glasses . No significant health or

‘physical problems are noted. » - : - ,

“Prior to this referral, Carl has not been referred for nor has ewver received

' special education services, _ : '

" His current school placement is founrtt: grade in a sermni—departmentalized
instructional setting. Mrs. Howakd, Carl's homeroom teacher, describes him
as being eager to try difficult tasks, yet giving up easily and faltering as the . o
difficulty increases, She noted that Canrl makes friends easily and quickly and
is highly competitive. Behaviorally, Carl was described as wanting things to
‘go his way and to be first in whatever he may be dbing and defending himself
or finding a scapegoat for his actions when criticized. Teacher conferences

- with Carl's parents indicated that the parents were quite concerred and
atternpted to help him. ) :

Previous Testing: _

. Previous testing revealed overall average intellectual functioning and
mastery of the prerequisite skills for academic tasks. Achievement testing
indicated consistent performance generally below the 50th percentile over a
two year period. Specific scores are available in Carl's cumulative record,

".‘gl‘aag-ga‘af' suoud" sexzaj_l S EEEI =R "Nemp@qw'a@; 1“@‘@7;3: -"'ssf_adppiﬁrf gt




" Responses to EXERCISE 5.5,

Side 5

[nformal Work

' Data

Dezc:r‘iptmﬂ x::F ?‘ﬁacedUﬁES aﬁd Results

2-15-73

2—-16-738

Subjective Reading Inventory: A series of rseadmg selections on pro=
gressive levels of difficulty as determined by readability formulas
were administered. The first part of each selection was read silently;
the second part, orally.
Results were as follows: Level Cornprehension AcGuracy
85% 95%
45% 92%
70% 93%
35% 89%
"8 (Listening) 55%
Repetitions, substitutions, and additions were frequent, Carl usually
got the main idea of what he was reading. His frustration level is 2°;
instructional level is 1 and no independent lewvel was obtained.

ARNE

Test of Word Recognition Skills: This tesf; of visual and auditory
discrimination skills from reading readiness through grade 3 uses

' nonsense syllables in the 22 subtests to measure word attack skills,

Results indicated the following skills to be adequate: visual and
auditory discrimination, initial consonants, and long and short vowels .,
The following skills were deficient: final consonants, consonant blends
and digraphs, the principles of open and closed syllables, "R" con—
troller, "A" followed by "L or "W", vowel digraphs, the final "E¥
and silent "GH" principles, syllabication principles 1., 2., 3., three—
letter blends, dipthongs, hard and soft sounds of "'C" and "G", two
consonant letters and fimal "E", and "schwa' sound.

"i‘,, ?k“
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L.ocation

Dascription of Behavior

Fre

— : — : i
quency Duratiorn Type of Behavior

Appropriate []
Inappropriate [

Appropriate []

Inappropriate []

Appropriate [}
Inappropriate []

Appropriate []
Inappropriate []

Appropriate Zj

Inappropriate []

Appropriate []
Inappropriate []

Appropriate [_]

Inappropriate []

bank
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" side 5 -

Responses to EXERCISE 5.6,

Informal Work

N . Date

- Description of Procedures and Results

| o~15-73

2-16-73

Subjective %gaéﬁr}g Inventory: A series of reading selections on

progressive levels of difficulty as determined by readability
formulas were administered. The first part of each selection
was read silently; the second part, orally. o '
Results were as follows: Level Comprehension Accuiiasy

1 85% ' o5y,

2 45%. 92%

2 ' 70% . 98%

3 35% 89%

3 (Listening) 55% . - .
Repetitions, substitutions, and additions were frequent, Carl
usually got the main idea of what he was reading. His frustration
level is 2'; instructional level is 1 and no independent level was ’
obtained, : '

Test of Word %egggpiticﬁ Skills: This test of viéuéﬂ and auditory
diserirmination skills from reading readiness through grade 3 uses

‘nonsense syllables in the 0o subtests to measure word attack skills.:

Results indicated the following skills to be adequate: visual and
auditory discrimination, initial consonants, and long and short
vowals., The following skills were deficient: final consonants,
comsonant blends and digraphs, the pr‘"&r‘zsipl%é of open and closed -
syllables, ""R" controller, "A" followed. by "L." or "W'", vowel
digraphs, the final "E" and silent "GH" principles, syllabication
principles 1,, 2., 3., three-letter blends, dipthongs, hard and
soft sounds of "C'" and "G", two consonant letters and final "E",
and "schwa" sound. ' ’ '
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’l _ Daté Location Dascﬁ:ript‘iaﬂ of Behavior | Frequency lDuratic:)h Type of Behavior ’

FE-EIHT’B Testing Persisted with task at l éppﬁ@priate E’ _

Room hand for all task given | Inappropriate [}
" " Oral reading: "That 7 | Appropriate ' @’ R B
doesn't sound right." 1 l Inappropriate: 1 §-
" " Wiggled in seat, twisted | Appropriate []:
hair, and pulled knuckles Inappropriate [
_ ___las tasks became difficult - l B _ ) i} _
" " "When are we going to | Appropriate

0
finish?" or "How much f : Inappropriate E’f
more do we have to go?" ‘ ,

" Addition problems: 10 I Appropriate [ §
tapped pencil beside Inappropriate [] g~
gach number o _ [ P S o '

" " Appropriate H
| Inappropriate [

Subvocalized some
, questions before .
D answenring

! Quickly completes tasks
at the cost of being
J- careless

Appropriate (]
Inappropriate

rtm— ——— 1___}" —

— R T T s il T e ST N
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Responses to EXERCISE 5.7.A.

Area Performance Age Reference
Assessed Equivalent CA Discrepancy Polnt
Reading 7.7 12-8 4-8 1
Amthrﬁatm a,1 _ 12-‘ 8-2 2
' Spéﬂir"\g 8.9 12-6 8-6 1
N e o i Weak Strong Level -
Academic Areas Assessed
° l ',, _ S, - 1 253 4 75 Grade. Ade

Eeaz’lmg . - gg{ T+ 11 )

Word Eec:agmtmh - - 1+ T

Oral C:n::rnprehensmﬁ . e o e e i o )

Silent C:Dmpr-ehansmn I i S i

“Listening @amprehanz@n - o o - ) -
Amthr‘ﬂetm ] - - e -

Ar‘ithrﬂattc Ciﬂmputatmﬁ - T 4 e R -

Arithmetic Reasanmg —~ 4+ 1T T i

Epelhng - ;5%:,‘ B R N )
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Epﬂhbes LY osialMid bl wdg {0 LA

i.S:xdeﬁ . ASSES'EN“[’ PROFILE e ' .

— R T T R
| Below Abave \/xsmn Deﬁ;:it,_(?fqr‘r‘esteg Normal |
\ Gvera1l ntellectual F’unctwning Average Average Aver;age Sereening Hearmg Deficit | Corrected | Normal | -
1 Academic Areas Assessed Weak Strang , wevel Correlate Areas Assessed Wé_ak 5*“‘?“9 _ evel

112945 Grack|Age| o Jlega4s GradelAge
: Raadmg PTTTTTL | Auditory Perception ‘T T T B
1 Word Recogni ition ITTITIls 5 | | Visual Perception CMTTrrIl 7o
Cral CBmpFEhEﬂSLDr‘I [ O o o A Grass Motor Coordiration HTTTTl ]
Silent Ct:mpraherﬁsmn ITTTTTI1 388 | Fine Motor Comprehensi LT o A o e ,
LlStEFI irg an‘\prehensmn Tt T T o Dral Language Gc:mpr‘eheﬁsmné#g* — 1 0-1
Arithmetic CPETETTL Orel Larguage Expression [+ + ¢ T N
| Arithmetic GQI"ﬁPUEEltan e | Written Laﬁguaga Expression FT T T T 1
Amthr’ﬂehc ?eascznmg 1+ 4 +44 9.6 | |Speech (Artlgulat1::n) IIREE TN ]
Spelllng - _f_“j__"l"_"‘ 44 3,8 | __-7_7';@2131 Er“natlirnal RN e B
Appr@priate Behaviors | o Inagpr*aﬁfiate Eaha\}irzﬁé
Used aids, such as tapping pencil to add, subvocalizing | Wiggled in seat, twisted hair, and pulled knuckles as
1 questions, in working problems, ‘ tasks became more difficult,
Campleted all tasks, | Quickly completes tasks at the cost of baing careless
: Manitored own mistakes "That doesn't sound right, "
Particlpates in class,
Génﬁlusiaﬁé':' 7 ) B )
Carl's academic difficulties appear to be a function of the following factors rather than lack of overall
intellectual functioning: difficulties in visual-motor integration skills, inadequate phonic skills, and parental
pressure to achieve. As a result of the combination of these factors, Carl's performance in reading is impatred,
Recormendation: * ;
O Further referral to: [JSpectal consideration
[ Eligible for special education services: [ Re-evaluation (date) |
{j Not & IgltﬂE for spex:i.al edusatmn services , [ Cther '
;Educ:at@n:d Dlagncsstiman — e Date I {

- ARD Committee Staffing Date / / _ Decislon . Repont Attached []
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_ASSESQENT PROFILE

| Belon Aove ison [Defet(Comect ol
Ovar*au Intellectual Functioning | Average | Average | Average Screening Mearing| Deficit| Corrected | Norma

[ | WeakStrong Level | . . o Weak Strong| Level
A;ade.mm Ar*g_;s Assessed 12345 GF&Q%LAQE__ Correlate Areas Asses%d J1ea4s Grade| Age

Egadmg _ | 5@1@@@ 'Percgptiqh

TWord Recognition 11 EE T [Viswal Perception || NEE 70

{Oral Comprehension Gross Motor Coordination | |

TSTlent Comprerension || | | | | 38| | Fine Motor Comprehension

{"Listening Comprehension_

T 6l Language Comprehension | [ | [ [ || 1oL ]

| Arithmetic } " | Oral Language Expression | |

| Arithmetic Computation Wpitten Language Expression |

Arfithmetig Reasoning

s.if Spé]ling _

9.6 " | Speech (Articulation)
3.8 Soctal~Emotional

Inappropriate Behaviors

Appmpvr*iate Behaviors

| Used aids, such as tapping pencil to add, subvocalizing Wiggled in seat, twisted kalr, and pulled knuckles as
| questions, inworking problems. tasks became more diffieult,

Completed all tasks, | Quickly cornpletes tasks at the cost of being careless,
:' Monitored own mistakes "That doesn't sound right.” '

:| Participates In class.

WL S

| Conclusions:

| Carl's acadernic difficulties appear to be a function of the following factors rather than lack of overall

| intellectual functioning: difficulties in visual-motor integration skills, inadequate phonic skills, and parental

| pressure to achieve, Asa result of the combtnation of these factors; Carl's nerforrance in reading Ls impaired.

| Recommendation: * e

[IFurther referral to T [JSpecial consideration
CIEligible for special education SBrviCes! e [CIRe-evaluation: (date) e
CINot eligible for speclal education services - J0ther. e —

- Educational Diagnostician e  Date J’ | -

Decision L i F?eportétta@hed

- ARD Cormmittee Staffing Date . L L .

. El{fcﬁmmendatians section should be completed relative to local district services and

jr*ia for eligibility,







m\g& EdUEati‘l .’ : |
5 Last Finst Program |
| Plan - EBAS
irthdate .
Slde 1
arent or Guardian e R
! Name Address Phone
CEthele Sex

~.ome Language

R

flacement o . o e
' Date Butlding Principal Grade -
' ducational Based Appraisal System (EBAS) Team
Name Room Number

Diagnostician i _

Reqular Teacher ) e )
; Support Teacher N _ _
Others (Specify position below.) _




“Name

Educational

Birthdate

Program
Plan - EBAS

Assessment Profile (Summary of Strengths and Weaknesses)

o A A Level v Weak Strong| Level

| Academic Areajs Ass;esse:d 12045 |GracklAge | Car‘r‘e}éte_Araas Assessed 9545 |GradelAge
| Readmg o ] __Auditory Penception L
{ Word Recagmtmﬁ RN B | Visual Perception . —_
{Oral Camprehemsmn IR ~ Gross Motor Gaardmatmn 1 1 | ~ _
Silent Ggmpr‘ewerﬁswn | Fmé Motor CDDrdmatmn _ "

“Listening Comprehension | | | l _Oral Language CDmpFEhEﬂEiGn L1

Arthmetic |1 ) 1 Orel Language Expression || | | | | | i}
Arithmetic Computation | | | | Written Lanquage Expression || | I
Arfthmetic Reasoning | | _ Speech (Articulation) || | —
Spelling Soclal-Emotional ||

e MR

Appropriate Behaviors

Inappropriate Behaviors

Skill Analysis

(Fﬂr‘* Araas of Caﬂcer‘n)

Skills Master*ed

-1 a)Cel

lasl
| % ©
ol

A.‘.g‘ “

Ekﬂls to be Master'ed

Skills Mastered

e e

Skills to be Mastered
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o -101

Ao aclerrice
BEebacibor

T Socavchermiice

- | Beiaows Do

Bastt: Instructianal Strategles

Str*ategtes for Managmg Instructxon (Mcstwaﬂ@na’l 7 echmques, Arr‘angements,

thsi:_:_al Environment) -

Strategies for Presenting Instruction (Instructional Procedures and Medla) .

198

Key: * A check ()

ndicatss the skill has been mastered




_Iﬂgtruatga_l Program
Year®ong Educational Program Directions

A L3y

Instructional Goals
First Three Months

. to
Instructional Goals
Second Three Months

. to
Instructional Grals
Third Three Months
to
Cm%me%ﬁs; )
130




6.0 Educational Program Plan
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EDUCATIONAL PROGRAM PLAN

To assist the diagnostician in providing leadership in the formulation and use
of the Educational Program Flan.

The Educational Program Plan is the first of two forms used in the activation
of the Education Based Appraisal System. This form provides a format for the
translation of instructionally relevant assessment information into initial instruc—
tional strategies and goals that are responsive to the learner's educational needs.
It also provides the EBAS team a frame of reference from which continuous
instructional programming evolves.

Completed jointly by the EBAS team during the initial planning conference,
this form contains a summary of the learner's strengths and weaknesses in
academic and social areas, an analysis of his skills in specific areas of concern,
suggested instructional strategies, year-long educational program directions,
and instructional goals identified for an initial three—rmonth period. Once EBAS
has become operational, subsequent instructional goals and revised strategies,
designated by the EBAS team at three—month intervals, are recorded on the
form, Thus, the completed Educational Program Plan evolves through the
implementation of EBAS and describes the learner's actual instructional program.,

A sample Educational Program Plan form is provided at the beginning of this
chapter, It is suggested that you look over it briefly, as you did the Diagnostic
Information Worksheet to gain an overall concept of the form prior to continuing.
The remainder of the chapter will describe each area in detail. You will pro-
bably find it helpful to occasionally refer back to this sample form as you proceed
through the chapter to view each section relative to the total form. '

THE ERAS CONCEPT OF AN EDUCATIONAL PLAN
6.1 How does the concept of an educational plan relate to EBAS?

Typically, an educational plan reflects the translation of assessment information
into a series of instructional and behavioral recommendations. These recommeanda—
tions are designed to assist the teacher in facilitating the particular learner's
academic and social growth. Once implemented the plan remains in effect until
required re-assessment occurs and a new plan is developed.

The preceding concept of an educational plan implies a rather static nature,
Such a concept is contrary to a basic premise of EBAS. Through the use of
EBAS, evaluation becomes a continuous process which provides feedback for
the revision and progressive development of the learner's instructional program.,

The EBAS plan continues to reflect the translation of assessment results into
instructional strategies responsive to the educational needs of a particular learner.
This process is viewed as developmental rather than static.
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Several factors, found within the learner and EBAS, contribute to the need for
such a view of the educational plan. First, the learner does not remain static
within the learning setting. Changes occur within him as result of instruction
and/or maturation. Secondly, through the utilization of EBAS, continuous and
instructionally relevant information is available which provides increased know-
ledge related to the learner and his changing instructional needs., Continuous
feedback is readily available for revision and modification of current instructional
goals and practices and for subsequent instructional planning. Thus, for an
educational plan to continue to be responsive to the learner's needs, its complete
development mustk be viewed as a progressive, continuous process involving all
personnel responsible for the learner's instruction.

It was with this concept of an educational plan as a frame of reference that the
Educational Program Plan form for EBAS was conceived and the procedures for
its completion developed. :

Your understanding of this concept of the educational plan as it relates to EBAS
pravides you a sound basis from which to coordinate the efforts of the EBAS team
in completing the Educational Program Plan during the initial and subsequent
team conferences.

DESCRIPTION OF THE EDUCATIONAL PROGRAM PLAN
6.2. What are the areas contained on the Educational Program Plan?
The Educational Program Plan form, designed as a tabbed file folder,

serves as the divider for the student EBAS record. Printed on heavy paper,
the form contains three working surfaces. :




Side 1 ~ Identification information

Side 2 - Assessment profile, skill analysis and basic
instructional strategies

Side 3 = Instructional program

You rmay find it helpful at this point to refer to the sample Educational
Program Plan form located at the beginning of this chapter to gain an overall
concept of the form and briefly skim each of the above sides prior to continuing.

Side 1

Side 1 is the area on which you and/or the EBAS team record relevant
identification information about the student's parent or guardian, assigned
placement and the EBAS team.’

Parent or Guardian _ -~ B 3 - ,

Name Address Phone

Home Language __ . Ethnic - Sex .

Date . Building Principal

Placement __

Educational Based Appraisal System (EBAS) Team

Name Room Number

Diagnostician , B ] o - . -

Regular Teacher . ) e e

Sp. Ed, Teacher - ] i o -

Others (Specify position below) o B _




The following data is recorded on this side of the Educational Program Flan:
parent or guardian's name, address and phone number
primary language spoken in the home
student's ethnic background
student's sex
placement date
current placement ~ building, principal, grade
position, name and room number of the members
of the student's EBAS team

Side 2
Side 2 provides areas for recording an assessment profile of the student, the

results of skill analyses in academic and behavioral areas, and the basic in=
structional strategies designed to facilitate his instructional program,




tt;r.: of sldé 2. The use r:F a haIF tab *Famhtates the use GF the p’laﬁ as a Fﬂé
divider in the student's EBAS record’

The area located directly below the tab and extending across the top of side 2
is an assessment profile summarizing the learner's overall academic ablhty
and strengths and weaknesses in specific academic, social, and behavioral
performance areas.
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Educational

ast First

Program

Plan - EBAS

nent Profile  Summary of Strengths and Weaknesses

Intellectual Finctioning

Above

Average Averagé

Below :\:{irsicﬁ Deficit  Corrected

Normal:

Average |Screening ~ Hearing |Deficit [Correoted

Normal,

Weak Strong| Level
 Areas Assessed 1 23 4 5|Grade

Age

Correlate Areas Assessgd 12845

Weak Strong|

Level

—

' Audiiéry éeirﬁ:gétibh

Grade| Age_

Visual Perception. .o 11

acognition . Visu 7 B
mprehension “|Gross Motor Coordination

omprehension ] |Fine Motor Coordination-_ R
\g Comprehension | |oral Language Comprehension , ]

tic ' , _|Oral Language Expression | | ]
tic Computation | |Written Language Expression | | | | 7 o
stic Reasoning |Speech (Articulation) _

; | [social Emotional

oropriate Behaviors ~ lnappropriate Behaviors




E that Far‘r‘ﬂ;

- The top séctmn of the pm:ﬁle is for rec@r‘dmg the ezhrﬁate cf' the Iear*nér“
' Bver‘all intellectual functioning and the r*esults ‘of vision aﬁﬁ heamng screening.

‘ EEF%P to top of page 109.

The center section of the profile contains grids for recording the learner's
strengths and weaknesses in the specific areas assessed. The column provided
to the right of each grid is for recording the student's actual performance level.

Refer to bottom of page 109.

The bottom section of the profile is for recording the étudant‘s appropriate
and inappropriate behaviors. ' : '

~ Appropriate Behaviors ] Inappropriate Behaviors =

The central area on side 2, located directly below the assessment profile ,
is for recording the results of skill analysis. Skills and subskills mastered
and hot mastered are recorded for specific academic and_behavicﬁal areas of
concern to you and the teacher.

The two columns on the left are for re::cwding SPECIfLG academic skills and
subskills mastered and to be mastered, The * column directly to the right of
the skills to be mastered area is for indicating later mastery of the skill.

" The area directly to the right is for recording specific behavioral skills and
subskills. the same format is provided.

£ _J
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SR

Below pbove | Yisign Defleit Cnr‘*r‘gétedﬁ Nar-ma_L
Overall Intellectual Functioning | Average Average |Average | Screening Hearing Deﬁ:it Carr*ected Normal

Academic Areas Assessed Weak Strong | Lev

e Awasn Ancaenas Weak Strong  Lewel
"I . | Correlate Are sAsge-.ed S
12845 |GradefAge | oo et 112846 [GradelAge

Ciy
It

Réaqu_ ;_ T ] | Audtt@r‘y Perceptmn 7 [ I I A _

Word Recognition | | | || | Visual Perception IR
Oral Comprehension | | | T Gross Motor Coordination | | | ||| )
Silent Comprehension i 11 Fine Motor Cﬂé"dlﬂaﬁﬂﬁ "_,, , Tt
- [ Listening Comprehension 1T 1 | Oral Language Comprehension | | | | | || |
Arithmetic TTT1 Oral Language Expression | 1
Arithmetic C@mputatmn | _ o Wf‘LttEﬂ Language EKPF‘ESEW REE
Arltmetic Ressoning | | | | ||| | Speech (Artioulation) T

"Spélflfing ’ 77 _ Sotial Emcztwﬂal _ R




Skill Analysis

. Skills Mastered

Skills Mastered

N | v,:

ol

Academic

Academ

| . skills to be Mastered

Behavior .

Behavior

Behavior

Skills to be Mastered
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.. The final area on this side is for recording basic lﬂstr‘uctmnal strategies
'designed to facilitate the learner's ability to profit fr‘mm instruction,
Strategies for managing instruction, such as motivational techhiques,
instructional ar‘ﬁang&mer’\ts, and modifications of the phy51cal envwcnment
" are recorded in the upper section of this area.
The lower section is for r‘eccr‘dmg suggasted Insthuctmnal procedures,
techniques and media.

Basic: Instr‘uc:tmnal gtr-atagles .

Str'ategtes ﬁ:r- Managmg Instr-un:tmﬁ (Matwatmﬂal Techmqueg Aﬁﬁangements,

o Fb¥5?§31 Environment)

Strategt s for Presenting instruction. (Instructional Procedures and Media)

Key * A check (/) indicates the skill
has been mastered
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Summary

Side 2 of the Educ:atmﬁa‘l Program Plan includes areas for recording the

, ﬁ::l’lawmg data:

student's name and bwthdate ,
. student's overall intellectual Funt::tmnmt:
vision and hearing screening results. '
SEF‘EI“!QtﬁS and weaknesses ch SpEt:lﬁt: per"ﬁ:r‘manf:e areas

ac:adamlc: aﬁd behavu;ﬁal areas QF concern
skills mastered in areas of concern

skills to be mastered in areas of concern

basic instructional strategies '

Side 3

sl

Side 3 provides areas for specifying the learner's instructional program.
It is on this side of the form that the EBAS -team specifies instructional goals
initially and at periodic intervals throughout the year,

Year-long educational program directions are recorded in the top section on

this side.

YearsLong Educational Program Directions




Instructional goals specified by the EBAS team are recorded in the area
 directly below the educational program directions area. '
" The area on the left is for recording the date of the time period (3—month
" {nterval) which the goals cover. ' _
‘Directly to the right is the area for specifying the instructional goals for
the: designated time period. S

Instructional Goals
First Three Months
to

Instructional Goals
_ Second Three Months
| : o

Instr‘ut:tiéﬁal Goals
Third Three Months
- to

Instructional goals are specified at 3-month intervals and are recorded on
the form at that time. : , _

The final area provided on side 3 of the form is for recording any additional
comments concerning the learner's instructional program. This space may be
used at the end of the year to note the need for re-evaluation or to record
suggestions for the subsequent year's educational program.

Comments:

Summary ’ -

Side 3 of the Educational Program Plan is used for recording the following
data: ‘

year-long program directions

instructional goals for three 3-month periods

additional comments concerning the student's instructional program
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_ The pPEEEdingtﬂESt:?‘iptiéﬂ of the Edux:a;ianai F’rcgr‘arﬁ Plan form has been
_provided to give you an overview of the complete form and a detailed description
- of each section. ' " ' ' ‘ : '

 “This form is completed collectively by the EBAS team during the initial
 planning conference, The next four sections of this chapter provide you back-
gmuﬁé skills for collaborating with the other team members in the completion
of the form. The final section will provide the actual sequence of steps required
for completion and a description of dissemination procedures.

INTERPRETATION OF THE ASSESSMENT PROFILE

6.8. What types of informatior can the EBAS team derive from the assessment
profile contained on the Educational Program Plan? .

Following the recording of identification information on side 1 and the tabbed
portion of side 2, the initial section of the Educational Program Plan that you
will complete at the'initial EBAS team meeting is the assessment profile,

This profile has been provided as a functional means of reporting your assess—
ment findings concerning the learner to those responsible for his instruction,

It should be completed at the initial EBAS team conference. Since you will have
“already completed an assessment profile on side 6 of the Diagnostic Information
Worksheet forrm, you will need only to transfer the information from the worksheet
onto this section of the Educational Program Plan. During the conference, the
[information conveyed by the profile plus other assessment results should assist
you and the other team members in formulating the handicapped child's educa~-
tional program. ‘

The assessment profile on the Educational Program Plan allows you to derive
certain types of relevant information not readily apparent when assessment results
are reported in other forms. ' Sueh information assists you in translating your
findings to the team and assists in the decisions to be made in formulating the
remainder of the Educational Program Plan.

Specific information derived from this profile includes:

1. The learner's performance levels in the areas assessed.

2. The degree of discrepancy in the learner's performance in

the areas assessed. . o S

3. Comparison of performance between academic, correlate,
and social areas.

4, Comparison of performance between and within various
subject matter areas.

5. ldentification of the learner's strength and weaknesses
relative. to his chronological age.

6. Identification of patterns of weakness--i.e., weakness in

the areas of spelling, language, and oral and listening

comprehension may represent a pattern of difficulties in

auditory processing. '
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7. ldentification of the interrelationship of various weak
areas——i.e., Reading, spelling, and language are low.
‘Reading vocabulary may be affecting the other two areas.
Identification of priority instructional weaknesses~=
area(s) of great%st weakness or weakness in prerequisite
, skills ' :
From such mfcxrmatmn, relevant areas can be ldentiﬁed and analyzed to
- determine the content of the child's instructional program.

o

COMPLETION OF THE Si{IL,L ANAL.‘?"SIS SECTION

6.4. How wﬂ.l the EBAS team complete the skﬂl analyas EEGEIEF\ of the
Educational F‘r‘c:gparﬁ Plan? -

The completed assessment profile provides.you and.the team with cues to
mstr*ux;:tmnal areas of concern and general behavioral c::mpetencies. Instruc-
tional areas of concern are apparent. In these areas, specific competencies
are assessed during the child's d1agnésttc or skill analysls. The results of
such analysis are recorded on side 2 of the Edux:atmnal Proaram Plan at the.

“initial EBAS team conference and provide a basis for formulating instruc—
tional goals.

Skill or performance analysis is the determination of the degree to which
the learner has mastered a given learning task., Specifically, skill analysis
identifies the skill and subskills the learner has mastered, and those skills
and subskills still to be mastered, From such an analysis, instructional
objectives become apparent.

The process of skill analysis is not t:amphc:ated An analysis of skills can
be obtained for any area-—academic, correlate, or behavioral—-=listed on the
assessment profile. The specific steps in the process follow:

1. A global skill or process is identified. Generally this

skill or process represents an area of concern identified
by you or the teacher. '

Academic Areas rAésgssed V\{leag | 3“5 t;m; Era:;s VZE
Reading o ) R I
Word Eecagmtmn ' X ] 2.3 |
Oral. Comprehension T1 11 1

Silent Comprehension X1 |11 | s.8 -
Listening Comprehension X111 421
Ar‘lthmetm B _ ' A1 ) .
Aprithmetic Qnmputatmn 11 X1 4,8
Arithmetic Reasoning , X1 1 | 4.8 1 -
Spelling — 1T tX1 11 ] 8.8 _
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The preceding assessment profile tells you that this
learner is reading at a level below what can be expected
for his chronological age, with word recognition definite
weakness. This information offers only limited infor—
mation for actual instructional programming. However,:

it does 1dent1fy reading as an area of concern. Thus,

additional information about the learner's reading skills
would be valuable to the team in specifying mstruc:tmnal
goals. ’
The gl:sbal skﬂl is anal_vzad to Ldentﬁy the spemﬁg
rat‘ing SGEIES, ehgck hsts, a,nd éngﬁsstic te*ats
represent resources which identify and break down
academic and social skills into their components or
subskills., For example, components of the reading
process, specifically word recognition, would include:
left-to-right progression, recognition of initial sounds,
sound blending, sound-=symbol relationship, naming A
letters, and auditory discrimination.

The learner's performance on the components is
assessed., Diagnostic tests, check lists, analysis of

“errors on achievement tests, informal testing pro-

cedures, and review of the learner's daily-classroom
work or behavior can be used to assess the components
of global skills or processes.

Using the example given in the precédmg step, an
informal reading check list might yield the following
results: ’

‘k' ‘
oo
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Skill = Mastery

Poor - Average Good

left to right progression
names letters
associates sound with symbol
recognizes single initial consonants
b__ k__a_  w _*+_
d 1 + r + x_
f __m__ s *+ y___ ‘
h+ v __ t + 2 __
I N N A
blends & sequence of sounds into word
discriminates phonemes in the
initial &~ -
medial 1~
final __ -~
position

Note: This example represents an abbreviated
"“listing of the component behaviors of word
recognition skills which would be assessed

in an actual skill analysis.
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4. Basic skills and subskills mastered are identified.. *~
Skills the learrer in the preceding example has
mastered are left-to—-right progression, naming
letters, auditory discrimination, and recognition
of the following initial single consonants: ’

h j, 1, r,s, t,w, z. :

5, Basic skills and subskills to be mastered are identified.
Skills to be mastered by the learner in our example are
sound-symbol association, recognition of the following
single initial consonants—b, d, f, kK ™M, U, P, G, V, X,
and y —— and sound blending. L

Basic skills and subskills mastered and those to be mastered are factors
to be considered in instructional programming. Skills to be mastered are
directly translated into instructional goals. For example, the basic subskill

_ to be mastered of sound-symbol association becomes the following instruc-

tional goal: ' : :

Instructional Goal: To assist the student to associate the sound of
consonants with their written symbols. '

Skills mastered represent entry behaviors. They identify where instruction
begins. These skills may also provide effective means for reinforcing instruc-
tion in the weak areas. In the preceding example, we know that the learner can

dischiminate sounds and name letters. Therefore, instruction begins with teaching )

him to actually associate the sound he hears with the letter he can name. Initial
consonant sounds he does recognize can be used in presenting the concept of
sound=symbol association. o

The following examples of skill analyses are included to illustrate the various: '
areas in which skill analyses can be done. Analyses have been done in each of
the major areas usually assessed —— academic, correlate, social, and behavioral. -
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EXAMPLE 6.4.A. Skill Analysis for Arithmetic

Diagnostic Information
Stanford Diagnostic Arithmetic Test - Level 1, Form W
Test Raw Score Stanine

1. Concepts
Number System, Counting 18 3
Operations 7 2

2, Computation
Addition 10
Subtraction =] 2
Multiplicaticen Not Given
Division Not Given

e

3. Number Facts Rating
Addition
Set 1 20 A

wSubtﬁaztiDn
Set 1l 19 C
Set 2 ) 1

Total Scores: Test Raw Score Grade Equivalent Stanine

1 a8
2A8&B 16

(VY]
-,
~ D

Review of the test items and identification of types of items correct and types
of items incorrect yielded the following skill analysis:

Skills Mastered Skills to be Mastered
Addition facts Subtraction facts greater than 10

Subtraction facts through 10 Count by 2s, 5s, 3s
Cardinal numbers of sets of objects Label points on a number line
Count forward by 1s through 100 Cumulative property of addition

Count forward by 10s through 100 Associative property of addition
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. numerals (84 + 130 + 5 recorded as:
Knowledge of the inverse relation of 84 :
addition and subtraction 130
+5)

Write dictated numerals

Addition of 2 and 3 digit problems with
Record correct numerals represented carrying
on an abacus

Subtraction of 2 and 3 digit problems
Add 2 place problems, no carrying with borrowing

Subtract 2 place problems, no
borrowing

EXAMPLE 6,4.B, Skill Analysis for Auditory Processing

- Court backward tfiyifs*- e ""ﬁﬁﬁé’eﬁt'Gﬁﬁlaﬁ‘?&“E"altiééﬁ*'iﬁgi‘f}?‘diﬁg" SRR REREES

Diagnostic Information

Goldman—Fristoe-Woodcock Test of Auditory Discrimination—-
Without noise subtest — (high)

e NOESE SUBLES - (LOW) e S

Wepman Test of Auditory Discrimination 10 x errors
Ilinois Test of Psycholinguistic Abilities
Auditory Subtests Scaled Score
Auditory Reception 30
Auditory Association 3l
Grammatic Closure 30 Mean scaled score = 36
Auditory Sequential Memory ’ 25
Auditory Closure 29
Sound Blending 28
Informal assessment:
Discrimination of gross sounds, Identify the sounds you hear:
dog's bark +, kitten's meow +, hammering +, sawing +, door bell +,
whistle +.
Following directions.
"+ 1, Put the ball on the table.
+ 2, Close the door,
- 3, Get'the blue book on the table + and take it to Bob,~
~ 4, Bounce the ball 3 times +, then throw it to me.-
- 5, Close the door, pick up the ball, bounce it 2 times and throw it to me.
What is your name? + Where do you live? +
Tell me the story of the Three Bears. Correct elements and sequence.
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' ‘Skills Mastered - ' SKills to be Mastered
Can locate sound heard -— auditory Differentiate between letter sounds
focusing (Observation during testing) (auditory discrimination of phoneme
_ (Wepman)
Can identify sounds from non human
sources =- (Auditory discrimination of Identify stimulus sound through
gross sounds —- informal assessment) background noise or incomplete
: stimuli (Goldman—F ristoe-Woodcock—=
Discriminates between words auditory figure —— ground and ITPA}.
(Goldman-Fristoe-Woodcock)
: Repeat auditory stimuli in correct
Can follow directions —— one step, sequence (ITPA -— auditory sequential
retelling story, information about self Memory).
—— name, address
Blend isolated sounds presented
Understands what hears (ITPA-- auditorily into a word (ITPA).
auditory reception)

Classifies and identifies relationships

in information presented auditorily
‘(Auditory Integration -~ ITPA).

EXAMPLE 6.4.C, Skill Analysis for Social Skills

Results of Informal Rating Scale (designed to assess cooperation.)
Rating: Very Poo4 —- seldom or never suggests or exhibits ways of cooperation.

Low ratings —- holds out for his own way, brags about individual accomplish-

ments, distracts other students during group projects, downgrades
group accomplishments.

Average rating -—— Ask to participate in group activities and projects, asks to
share work but usually does it alone.

TR - i -

Skills Mastered - Skills to be Mastered
Asks to participate in group activities Compromise
and projects

Work with others rather than alore
Exhibits an interest in group activities

Minimize own accomplishments
Shares the work in group projects

Emphasis group accomplishments

-
9] |
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EXAMPLE 6.4.D, Skill Analysis for Behavioral Area -- Completion of
Assigred Tasks

Observation Information:
Quay Observation System
25,/30 off tasks -- behaviors recorded out of seat and 90 seated turn body.

Teacher comments: Bob doesnt sit in his seat for very long, doesn't
raise his hand to receive permission to leave seat, He will return
to his seat when called, \When given a simple task on his level, he
will work on it for 2 or 3 minutes then is up out of his seat and wan—
dering around the roome. :

Skills Mastered Slkills to be Mastered
Comes when called and takes his seat Remain in seat 5 to 15 minutes

Rernains in seat 2 to 3 minutes. Raise hand when wish to leave seat.

—Attends-to-stmple-taskonlevel-for — - - - Complete simple 5 minute task on-————
2 to 8 minutes his level,

Complete complex 5 minute task
on his level,

Summary
Skill analysis identifies skills and subskills mastered, and to be mastered.
Steps in the analysis process follow:

(1) Identify the area of concern —- the global skill
ot process. S
" (2) Analyze the global skill to determine components
(subskills).
(8) Assess the learner's pe rformance on the componants,
(4) ldentify skills and subskills mastered,
(5) Identify skills and subskills to be mastered.
The results of skills analysis can be directly translated into instructional goals.
Skill analysis of areas of concern identified by you or the teachers are recorded
on this section of the Educational Program Plan.
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El{nu Analysis (For Areas of Concern)
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Completion of this section will initially be based on your assessment findings and
supportive or additional information provided by the referring and resource teachers.
Since the referring teacher has been responsible for the learner's instruction in the
demgnat&d areas, she will have some knowledge of the skills he has not mastered.
In some instarnces, the Special Education teacher may have al ready begun working
with the learner either on an informal basis or through a formal diagnostic teach~-
ing arrangement., Once EBAS becomes operational the special education and
regular teachers will be able to provide evaluative feedback during the re—evaluation
conference related to the subsequeﬂt skills to be mastered. They will also be able
to indicate when a previously unmaste red skill has been mastered. This information
is recorded on the Educational Program Plan by placing a check /) in the starred
column rext to the skill. Additional skills to be mastered may be recorded.at this
time. Thus, actual completion of this section is progressive and represents a
cooperative endeavor of the EBAS team.,

165

123




EXERCISE 6.4, Completing a Skill Analysis

Directions:

Using the learner's responses on the fo

skills in arithmetic,
to be mastered.

Nlowing informal test of computation
identify the skills mastered (entry behaviors) and the skills

Instructional Areas: Arithmetic —— Addition and Subtraction
Addition :

3 10 8 1
A +A4 + 3l 45

8 Y TN T “16

|4
wih

=

¢ @

.ﬂr

7 7 , 12 +8n  + 169l
e e e ’ 79 + = 8 1

e

™
o

o7 46
=5 =3
92 15

\

I

F O )]

|
loo s
o O,

i

J
|
|

, 6-5=0_
-3 -7 -22 :

= 461
=820
Y]

176 252
- 86 —88
B0 236
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'Eﬁéspcﬁség té EXERCISE 6.4

Skills Mastered - Skills to be Mastered
Addition facts through sums of 10 Addition facts for sums greater
' than 10
One-column addition problems
Concept of carrying in addition
“Two=column addition problems not
requiring carrying Subtraction facts greater than 8

Subtraction facts through 8 Cornputation of subtraction
T problems presented horizontally

Concept of borrowing in subtraction

Subtraction problems containing 2
two=digit upper number and a one-
digit lower number

COMPLETING THE INSTRUCTIONAL STRATEGIES SECTION

6.5, What information is recorded by the EBAS team in completing the Basic

Instructional Strategies section of the Educational Program Plan?

Basic instructional strategies refer to procedures which facilitate the learner's
ability to benefit from instruction. Strategies differ from activities in that they
are not goal related, but rather learner related. These procedures are not
restricted to specific goals or designated activities. Thus, they are applicable
to all instructional goals specified for a particular learner and represent basic
considerations in the selection and/or development of activities and materials
designed to meet the learner's needs.

Instructional strategies can be divided into two categories based on their
implications for the instructional process —— strategies for managing instruc-—
tion and strategies for presenting instruction,

Strategies for managing instruction refer to those precedures which assist
the teacher in organizing instruction, feedback, and the instructional environ—
ment for the learner. Suggested strategies included in this category are modifi—

_cation of the learner's physical environment through the use of study carrels
and quiet corners, use of various instructional arrangements including small
group instruction, independent activities, one to one instruction, peer tutoring,
and motivational techniques such as, modifications of time requirements through
the variation of types of activities and planned interruptions, type of reinforce-
ment, and reinforcement systems including token economies and contingency
contracting (work contracts),
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Strategies for presenting instruction refer to instructional procedures,
techniques, and media designed to engage the learner's attention and interest
on the learning task, Instructional procedures and techniques include unit
teaching, individualized instruction, utilization of a multisensory approach,
use of the preferred modalities (the communication modality for input that
rmaximizes the learner's reception of information and for output that maxi-
mizes the learner's appropriate response), group projects, practical situa-
tions, and method of presentation. Strategies related to the use of media
include the use of concrete or manipulative materials, programmed mate-
rials, game formats for activities, teaching machines, and audio—-visual
equipment. Specific materials or programs are not necessarily specified
but types or approaches are sujgested.
~ The strategies listed here by no means exhaust the strategies available
for enabling a learner to profit from instruction, The preceding examples
have been included to clarify the type of information recorded in the Basic
Instructional Strategies section of the Educational Program Plan.’

Basic Instructional Strategies

Strategies for Managing Instruction (Motivational Techniques, )
Arrangements, Physical Environment). ) ’ B )

Strategies for Presenting Instruction (Instructional Procedures and Media)

Basic instructional strategies effective for a particular learner are identified
cooperatively by you and other members of the EBAS team. You and the referring
teacher have knowledge of the learner's significant characteristics and needs
while the resource teacher possesses knowledge of instructional strategies effec—
tive for specific types of learners and learning problems.

Summary
The following chart summarizes basic instructional strategies.

{59
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Figure 8

Basic Instructional Strategies

Reinforces Variation of types of activities
Reinforcemeant Planned interruptions
Systems and Shortened assignments
Motivational Social Interaction
STRATEGIES FOR | Technigues Manipulatives
MANAGING Activities
INSTRUCTION Tokens
Feedback
Intrinsic Motivation
Token economics
Contingency Contracting
o Worlk Contracks a _
Arrangaments Small group instruction
One-to-one instruction
; : | Peertutoring =
Physical Environment | Study Carrels
N . . - lCubicles

‘Quiet Corners
Amplification Equipment

STRATEGIES FOR
PRESENTING
INSTRUCTION

(continued)

Instructional
Procedures and -
Techniques

Individualized instruction
Fernald V-A=-T=K

Multisensory Approach
‘ Modality Preference ——

Visual
Auditory
Tactile
Kinesthetic
Combination
Output: Vocal
Motor
Group Discussion
Method of Presentation
Provide Self-instructional Material
Explain —— describe the objective or
process
Command == Ycome here,"
"What is the answer?"

Input:
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STRATEGIES FOR k Demonstrate —— show desired
6 PRESENTING performance
INSTRUGCTION - Combined
(continuad) Projects
Unit Teaching
Practical Situations

Instructional Media Large Print Books

Programmed Materials

Game Format

Teaching Machines — controlled
readers
Systems 80 .

Audio-visual equipment
Owverhead transparency
Filmstrips
Language Master
Audio Flashcard Reader

Manipulatives

Basic instructional strategies are specific to the learner and are detzrmined

tegies do not represent instructional goals, activities or materials but are
procedures which facilitate the learnert's ability to profit from the instructional

e process.

COMPLETION OF THE INSTRUCTIONAL PROGRAM SECTION

6.6. How will the team complete the Instructional Program section of the
Educational Program Flan?

As the ERAS tearmn formulates the learner's instructional program, planning
decisions will result in the specification of certain educational objectives.

Specification of Educational and Instructional Goals

The instructional program you and the other EBAS team members will develop
for the learner contains three levels of educational objectives —— (1) long-range
objectives designated on the Educational Program Plan as year-long educational
program directions; (2) middle-range objectives designated as instructional goals
on both the Educational Program Plan and the Teacher's Instructional Plan; and
(3) short~range or immediate objectives designat:.d as instructional objectives
on the Teacher's Instructional Plan,

from information comcerning significant learner characteristics. These stra- .



In ERBAS, year-long program directions refer to goals established hy the EBAS

: tearm which guide the learner's total instructional program. In part, these reflect
9 the general goals for all learners developed by state education agencies and local
districts. Yearly program goals may designate ¢ ievement of skills necessary
for the learner to be ultimately successful in hic  unctional environment, These
may include such areas as functional language ai.d mathematics, interpersonal
pralationship skills, and skills required to carry out one's responsibilities as a
citizen in the larger society. These general educational goals remain constant
as the learner pr‘@gr‘egsés through the educational system and thus represent
terminal behaviors projected beyond one yiear-; :

While these general goals underlie every learner's instructional program, the
emphasis in EBAS is on the developmeant of more specific year~long program
directions derived from assessment information about the particular learner.
Based upon information concerning the learner's estimated overall ability and
fdentified strengths and weaknesses, priority instructional areas are identified.
Priority instructional areas are those areas designated by the EEAS team to
receive major emphasis during the year. Terminal behaviors or goals stated
in general terms, are specified for these areas. These specified goals indicate
the directions this learner's total instructional program will take durring the year.
Thus, year—long educational directions reflect the major emphasis designated for
the learner's total instructional program.

_Instructional goals specify the direction and latitude of the teacher's instruc-

tion. In EBAS instructional goals do not pertain to the student's tatal program,”
for year-long program directions have been previously specified, Instructional
G goals will pertain primarily to areas of concern., Each set of spoaified goals
should cover a three—month instructional period. Obviously this represents an
estimate, In EBAS, instructional goals are darived from two sources. Initially,
wyour assessment results of the learner's performance on the componant behaviors
of designated areas of concern are directly translated into instructional goals.
Once EBAS is in use and the teachers are using the TIF form, information on
student performance regarding designated goals routinely becomes available.
Each instructional goal represents a point of depanrture from which more spe=
cific and complete instructional objectives can be developed. This will occur
when the Teacher's Instructional Plam forms are completed, Instruational ob-
jectives refer to enabling or enroute objectives which directly relate to the
{mstructional goal. This level of objective.development represents the specifi~
cation of successive approximations of the instructional goal. ' ’
The specification of instructional goals and objectives requires the EBAS tearn
to establish priorities for the student's learning. OF the many goals which can
he identified for a particular learner as a result of assessment infoirmation and
aurriculum guidelines, a decision must be made concerning which goals will
receive instructional emphasis. Priority instructional areas are identified in
determining year—long educational program directions. In the specification of
instructional goals for the three-month instructional period, itis evident that
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selection of a few goals (6 to 8) for extensive development is both practical and
, efficient., Although other goals will receive less extensive development, pri-
e orities must be established as to which goals form the primary basis for
instruction for each designated period.

Determination of Frogram Directions and Instructional Goals

In establishing priorities Tor the learner's instruction, two factors are con-
sidered ~- (1) the degree ¢of aducational relevance of the area or goal for the
learner and (2) the degree to which the area or goal is critical to the learner's
progress.,

Program directions and instructional goals forming the basis for the learner's -
active instructional program must be educationally relevant for the particular
learner. Relevance is determined in terms of the learner's specific instruc-
tional ‘needs. Instructior on the appreciation of Amerigan literature, while a
valid instructional area and goal, has limited aducational relevance for the
ler rner who is experienciry difficulty in reading and is two or more years
beiow grade level expectapmty. The degrez to which the area or goal is designed
to facilitate the learner's effective functioning in whatever situaticn is appro-
priate for his needs, i.e., regular class, resource room, determines the
educational relevance of ¥ area or goal. For example, social adjustrnent

rather tham academic skills may represent a priority instructional area as
appropriate classroom bebavior will facilitate the learmer's later acquisition
of academic skills. Thus, the following question camn be asked in determining
the educational relevance of an area or goal far a learner: Will mastery in this
area or of this goal facilitate this learner's successful functioning in whatever
situation is most appropriate for his educational needs? '

The second factor considered is the degree td which the area or goal is critical
to the learner's progress. It is necessary to determine which of the areas iden—
tified and which of the goals specified within an area are most critical to the
learner's progiess., The following guidelines provide a basis for identifying
critical behaviors or goalsy

1. Area of concern (weakness or inappropriate

behavior): The arza or goal identified
represents an area Of concern relative o
the learner's instruttion,

2. Degree of weakness Or inappropriate behawviom
Several areas of weakness or several waak
skills within an area may be identified. Thereafoire,
the severity of the weakness becomes the critical
factore

3. Interrelationship of weaknesses or skills:
Weaknesses in one area or one cluster of
subskills may be affecting other areas, For
example, difficultieg in reading may affect

O other subject matter areas requiring reading.
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- -of-objectives-at-this-level - —ormo—c o

4, Prerequisite areas or skills: The area or goal(s)

represent prerequisites for subsequent learning.

_The instructional goals, ''to assist the learner in

computing simple one-digit addition problems and

to assist the learner in understanding the concept of

place values" are prerequisites for the subseguent

instructional goal: "to assist the learner in com=

puting two-digit addition problems requiring carrying."
Using the preceding guidelines a% points for discussion, the team can identify
program directions and instructional goals which represent priorities for the
learner's instructional program.,

Summary

Two levels of educational objestives are included on the Educational Program
Plan.

1. ‘Year—long Educational Program Directions == long~range

objectives

5. Instructional Goals —~ middie~range goals

The third level of educational Gbjectives, instructional objectives, are
specified on the Teacher's Instructional Plan which is discussed in Chapter 7.
Appendix C, Instructicnal Objectives, provides a resource for the specification

In specifying program directions and goals, priorities must be established.
Factors to consider in establishing instructional goals Follow: -
1. The degree to which mastery of the goal will facilitate
the learner's effective functioning in situations
appropriate for his aducdtional needs.
2. The deagree to which the goal is critical to the laarner's
progress.
Is it an area of concern? _
Is the weakness in this skill area severe?
Is the weakness in this skill area affecting
other skill areas?
Is mastery of this goal or area’a required
prerequisite for subsequent relevant goals?
Priority year—-long educational program directions and initial priority
instructional goals are specified by the EBAS team during the initial EBAS
conference. These are recorded on Side 3 of the Educational Program Plan.
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Instructional Program r o o 7

Year-Long Educational Program Directions
Instructional Goals

First Three Months
B - - to

Instructional Goals

Second Three Months

) . to

Ihstms:tipﬁal Gaalé ' ]
Third Three Months

o B to

Comments:

Subsequent instructional goals and objectives are identified and recorded at
the Re—Evaluation Conferences conducted at the three—month intervals. The
specification of appropriata instructional goals and objectives is crucial be—
cause nbjectives become the basis for the presentation of the instructional
prograin.,
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-~ COMPLETION AND DISSEMINATION PROCEDURES
- B.7. What are the steps, for completion of the form and dissemination procedures?

Thé Educational Program P’Lan form is :t:lle:ﬁvel" c:nrnpléted by the EBAS team
at the initial conference following the ARD committee's determination of pupil

eligibitity and instructional placement, The educational implications of the avail- ~

able assessment and instructional information are discus ssed and lead to the
development of the learner's initial instructional program. This cumulative.
information is recorded on two Educational Program Plan forms. You, the
support teacher, and the regular teacher each complete a form.

The SEQUEHGE of steps for completing the Educational Program Plan follow.
Starred * steps designate the procedures for which you have primary respon—
sibility and/or input. Two starred *¥* steps represent team decisions and input.

*Step 1 — Record identification information on side 1 and

the tab on side 2 of three Educational Program
Plan forms. This could be done immediately . -
following the ARD committee staffing as the
necassary ir\Far‘-matiaﬁ wr::u”ld be a\failablé .

* prc:?f ile on side 2 of the form.

**Step 3 - Record the results of skill analysis for areas of

concern identified by you and the teachers--it is

suggested that both academic and social behavior

areas be considered,
**Step 4 - Specify and record basic instructioral strategies

for managing and presenting instruction.
**¥Step 5 - Identify and record year—long educational program

directions.
**¥Step 6 - Identify and record 6 to 8 ;:smt:;mty instructional

goals for the initial three—month instructional

period,
Following this initial EBAS ccnferenca, completed Educattcsnal ?POghanﬁ Plan
forms to go to the support teacher and regular teacher who use them as the file
divider in the student EBAS record, The other completed form you keep and
file in the records yeu are F‘éEpQﬂSltﬂé for r‘ﬂamtalmng on the student for the
-~ ARD committee. -~ - - - T - - -

At this point, the Educational E‘r‘agr‘arﬂ Plan is ccmp‘let& uﬁtll subsequEﬂt

ERBAS re—evaluation conferences. At that time additional evaluative information,
including skills which have been mastered, new skills to be mastered, addi-
tional instructional strategies, and the instructional goals specified for the
subsequent three—-month instructional period will be recorded.

-
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7.0 Teacher's Insiructignal Plan
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TEACHER'S INSTRUCTIONAL PLAN

2. To assist the diagnostician in becorming familiar with the Teacher's Instructional
Plan, ’

The Teacher's Instructional Plan (TIP) form, consisting of a two—part foldout
File folder, is the basic component of the Educational Based Appraisal System.
It is the second of the two forms used in the activation of the system. The EBAS
tearm completes the initial TIP form during the first EBAS team meeting. This
form designates the student's initial instructional sequence, through the specifi-
cation of one instructional goal and a cluster of five instructional objectives.

Once the teacher implements EBAS, it is on this form that instructional geals,
objectives, activities, sample items, materials, reinforcers, and evaluation data
are specified. Thic form is designed to facilitate its distribution to you, other
teachers, pareritz, and the student through the use of a self-carboning overlay.

. A sample Teacher's Instructional Plan form is provided at the beginning of the
chapter. Lt iz suggested that you look over it briefly to gain an overall concept
of the Form prior to continuing. The remainder of this chapter will describe
each area. You will probably find it helpful to occasionally refer back to this
sample form as you proceed through the chapter to view each section relative
to the total form.

DESCRIPTION OF THE TEACHER'S INSTRUCTIONAL PLAN

What areas are contained in the Teacher's Instructional Plan?

“The Teacher's Instructional Plan is a two-part file folder containing four
working surfaces. '

- —— = —
=
] = = e — N
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Side 1~ statement of goals and objectives

Side 2 - statement of activities, materials, ard reinforcers
Side 38 -~ profile grid

Side 4 - notes to the teacher

Side 1

Side 1 is the area on which the team initially and later the teachers independ-
ently will initially specify the student's instructional plan, beginning with the
blocked off tab on the extreme left side of the folder.

The lower end of the tab is for recording the student's name and the teacher's
name. _
In the center of the tab, the instructional area and the dates the TIF plan was |
begun and completed will be entered. ' ’ ’

The final area of the tab at the extreme upper left hand corner is for recording
the instructional gozls and corresponding instructional goal code number., There
is no systematic coding number systemn for the instructional goals., Instead, the
instructional goal number represents the goal number in the sequence of student
goals. If this is the first Teacher's Instructional Plan form for the student then
the goal number is1l, Another student may work on the same goal later. IF it ,
is this studentfs third goal, then for this student the goal number is 2., A stem,
"o assist the student in," is provided in the instructional goal space in order to
facilitate a consistent format among instructional goals,
Ng};/

Instructional Goal: |~

n

Pusil Names Instructional Area: -
T T —|CateT Date ,T

Teacher Nama: Started: . Igteppgd: R

| 0

assist the student. |

| 3

_ The area in the center of sida 1 is assigned to the restatement of the instructional
}gt:al with the instructicnal objective statements following beneath.

Focusing on the left hand perim=tar of this central area is an objective coding
column. Here the tearm records the numeral assigned to an instructional Egc:?'al
which they have already tecorded on the tab after either selecting a cluster
frorn the bank or writing it themselves. This number is followerl by a decimatl,
then a second numeral which indicates the sequence of the instructional objectives
witini 1 the cluster. For example, if instructional goal number 6 was selected
from the bank, a 6 would be entered both on the tab and in the coding boxes.
Following each numeral is a decimal and a number indicating the objective
sequence within the cluster.
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Ins tructional Goal o
To assist the student in:

6

Ngij ,

Check for
Summanry

The student will be able to:

Assassment

==

Check for
Summary

Assessrment

63

7C3héél< for
Summanry
Assessment

Check for
Summary

The student will be able to:
T‘he Stgdeﬁt ;\fgli be able t(j
The student will be able to:

Assess ment

= -

;The gtuﬂéﬁt \;fvrﬁl be able to:

" Check for
Surnmary

Assessment
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~The second area in the coding column underneath the slash indicates the
“objective's position in the student's entire instructional sequence. At any time,
one glance wiil tell you how many objectives have been attempted thus far.

- Code Mo.

6.3

A
GHESF{ Vfiér-
Summary
| _Assessment

6

Cihéc:k for
Summary
Assessment

The box below is for checking objectives for future use in summary assessment.
As objectives are encountered which appear to be relevant to the student and
exhibit high priority in his instructional program, they are tagged by placing
an X in the summary box,

o
1>
"Check for
Summary
Assgssméﬂt 7

bt
~
o
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To the right of the cade number is an area for stating the instructional
_ objectives. A lead—in statement, "the student will be able to," is included
here also to provide uniformity and reduce time consuming recopy work,

The sedent will be able —
e |

| e e e
.

— e sdet e e e o * =

The area at the extrerne right of side 1 is for rating the pupil's performance
on each objective. The 12 selections are divided into three distinct categories:
what happened to the inmstructional objectives, what the teacher is going to do
next, and why. One box in the first category will always be marked—-either
box 1, 2, or 3--what happened. If the child did not meet the objective (box 3
is checked) or made progress (box 2 is checked), one box in the next categonry
will be completed-—either box 4, 5, or 6 == what to do next. If the objective
has either been dropped (box 6 is checked) or the teacher plans to carry it over
at a later time (box 5 is checked) as many of the boxes in the next category as
appropriate will be completed —— Boxes, 7, 8, 9, 10, 11, and 12 == why the
objective is not being continued. Limited space is provided below the ratings
for comments. Other reasons for not continuing with objectives that are not
listed in boxes 7-12 are included in the comments. After completing each
instructional objective, simple X the appropriate box. Limited space is pro-
vided below the rating for your comments.
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TEACHER'S INSTRUCTIONAL PLAN

Instrugtional Goal

To assist the student in:

tive immediately

tive later

| different
| Unavailable items

iOkj, unimportant
L.ost interest

progress

skills
iCbjective too

statad

Mo obserable

INew objective

The student will be able to:

i » |Carry over objec—

| [Carry over objec—
I~ llearn pre-requisite

' [Made Progress
| IDrop objective

03
w
sl
=
io

-
]
o
i)

Ql— |Objective met as

omments:

 The second are

a two—thirds down side 1 is for recording "carry over objectives."

That is an instructional objective which for some reason was not met and has been
re~inserted into a later Teacher's Instructional Plan.

Carry Over Objectives:

The student will be able to: ] 1 ?lé l"}] 5 |5 |7 LE I Eﬁ‘?hlli‘?f :
Comments:

- e

The student will be able to:

Ll EE e

Comments:

5
H

The Final area at the bottom of side one is for indicating who received copies
of the instructional objectives and the date they were distributed. Again, a
checlk mark is all that is required to complete this area. '

Copies sent to: ,
Regular Class Teacher

Parernt
Diagnostician
Principal
Student
Other

Special Education Teacher

Pc Return = ~

o]
n
rr

000

" Review &' Information
Only




Summary
In sumrmary, side one of the Teacher's Instructional Plan includes areas for
recording the following data:
1. student's name
2. subjent area
3. instructional goal
4, instructional goal and instructional objective code
numbers ,
5, student code number indicating instructional sequence
6. instructional objectives
7. comments
8. objective rating
9, carry over objectives
10. to whom copies are distributed

Side 2

Side 2, as it lays when folded out, and viewed jointly with side 1, constitutes
a description of the instructional plans, Side 2 is divided into three areas:
Activities, Materials, and Reinforcers, Refer to page l42-a, 142-b, 1483,

Colurrn I; The first eolumn, at the left-of side 2 provides space for the
teacher to record specific teaching activities to be used in meeting the

{nstructional objectives along with sample items for measuring attainment,

Also contained in this area are two spaces for indicating the effectiveness or
ineffectiveress of each activity. Refer to left side of page 142A

The area under the activity column towanrd the bottom of side 2 (on the same
line as the carry over objective on side 1) is for recording teaching activities
specific to the carry over objectives., Refer to right side of page 142a

Column Il: At the right of side 2 space is provided for identifying materials
which coordinate with the previously described activities. Again, some guidelines
for the teacher and checks for effectiveness are included. Toward the bottom
(as with activities) is space for describing materials particular to the carry
over objectives, Refer to top of page 143. '

175

142



Activities

1. Do the activities appear meaningful and appropriate to
the students ability level? !

2. Did you use sufficient narrative to make the activities
usable by other teachers?

3. Are the activities listed in the sequence that you would

anticipate using them?

| Effective

' Rion effective

Carry Over Objectives:




i Relnforcers
A1) | |Use this anéa to descrite reinfarcers which may be used with the above activities. e
LISIGIE 1, Does the reinforcen(s) rélate to the target behavior described in the 019 "33;
s 8 : instrstional objectives? Eﬁi "
1[31e ,
2l 2 Did y‘ﬂu c:heck a .:ategar‘y of remmﬂﬂers, then further descmbe it? up u
S

- S=td o







MATERIALS

{. Did you include commercial and teacher made materials?
5. Do the materials appear appropriate to the described g
student's ability and interest levels? o =
3. Are the materials available, if so, from what source? 2 §
o0
_ ) e e ) _ Wiz

The first area at the extreme bottom of side 2 is assigned to the description
of reinforcers a teacher might use to enhance the behaviors described in the
instructional objectives. Four categories of reinforcers typically used in class—
rooms are listed. It is only necessary to check () the appropriate box. The
pemaining area is for a more precise description of the rainforcement system
used. The reinforcer section is smaller than the activity and materials section
as it is assumed that a simiiar reinforcement systermn, as found to be most
effective, would likely be used for several activities, Sides 1 and 2 provide
space for the delineation of instructional goals and objectives, paralleled with
instructional activities, materials, and reinforcers.

Summanry

In summary, side 2 of the Teacher's Instructional Plan includes areas for
recording the following data:

1. activities

2, materials

3. reinforcers

4. checks for effectiveness of 1, 2, and 3 above

5, carry over activities, materials, reinforcers, and their

effectiveness.

Side 3
Side 8, the cluster profile, is located on the inside left of the Teacher's

Instructional Pilan.




CLUSTER PROUFILE

N‘U‘ »

Use the Cluster FProfile to record the number of lessons devoted to each objective,
The result is = time line description of objective progress. Use the key at the
bottorm to code the status of the Final lesson in each profile, Start with lesson one
at the left of the grid. Extend a line along the center of each grid to the inter-
section representing the final lesson.

Objective
Code No, — —

‘Check for
1 Summary
Assessment . AR A NS SRS B S N R

Check for
Summary
,é.ssessmér‘;;_J — —— B

Check for
Summary
Assessmernt i . . N B i —

Instructional Goal To assist the s‘tu‘d‘en@u

topped

[
o)

Check for
Summarnry
Assessment | I N N S A IR M S ~

. ~eck for
Summary
Assessment | | i 4 I —_— —

& 7 8 9 10 1 12
Lessons

Date Started
ny
Y]
A
o

B ~ Carry Over Objectives: - -
Check for | N T | |
Summary

Check for
Summary
Assessment,

Instructiornal Area:

I 2 8 4 & 6 7 8 9 1 U 12
L.essons

2
ame

—o Pupil M
1) Teache

S = Objective Satisfied
D — Objective Dropped
C - Objective Carried Over

Side 3 ) ' —

144 180




The cluster profile is used for indicating when each instructional objective is
satisfied or dropped. This results in a time line record of paiformance by '
using the number of lessons as a reference. The teachers draw a line along
the cepter line of each grid, stopping on the intersection which t-epresents the

Directly below the profile is a key to the symbols -d by the teacher to chart

progress specific to each instructional objective.

S — Objective Satisfied
D — Objecti~+ Dropped
C - Objecti..: Carried Over

The boxes at the left of the profile are the same coding boxes used foir the
instructional objective numbers, This allows the same numbers to be usadd to
describe both the instructional objectives on page 1 and the correspor: ir:

profile on page 3.

Objective

Code No.

Check for | .
Summary '
Assessment:

F‘f’iﬁalléy, the box directly beneath each coding box is for tagging objuctives which
#1111 be fompiled at a later date to yield a summary assessment instrument.

/

Check for
Summary
/.- ssessment

Summary
In summary, side 3 is used for recording the following data:
when an objective was satisfied
when an objective was dropped
when an objective was carried over
the instructional objective code number
objectives selected for summary assessment

L& C VI U
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Side 4
Tha fourth side of the Teacher's Instructional Plan is composed of a narrative
and @ et of guidelines to serve as a checklist in the implementation and utiliza~
t’on of the Teacher's Instructional Plan. As the tea . 1~ the teacher independently
completes and distributes each instructional plan, ¢ Jo 4 can be used as a resource,
Directly below the guidelines is a space reserved for specific notes regarding the
plan, the student's performance, reminders, etc.

General directions for using the Teacher's Instructional Plan:

H
P

Side 1 includes the instructional goal and the cluster of five instructiznal
objectives. You may select the clusters frorn the EBAS Objective Bank as a
reference. Also on page 1 is a rating for reporting what happenad to each
instructional objective. Complete the rating by placing an X over one number
in each of the three sections representing (1) what happened, (2) what will
happen next, and (3) why.

As carbons are made and distributed, indicate the recipient of each with &
check at the bottom of side 1.

Side Il includes a description of the instructional activities and materials you
plan to use in meeting the instructional objectives. Following instruction,
each activity and material is evaluated in terms of their effectiveness by
placing an X in the appropriate column.

e Reinforcers are described at the bottom of side 1,

Side I'1 includes the "Cluster Profile,' a grapiic illustration of the student's
performance on the instructional objectives.

The box beneath each instruciional objective cocde numbur is used to tag
ol:jectives for summary assessment.

¢ Side IV includes space for recording your comments throughout the
instructional period.

NOTES:

The preceding description of the Teacher!s Instructional Plan is intended
only as an overview, You, as a diagnostician, are not directly responsible
e for independently cormpleting this form. Familiarity with its contents and

182

/ 146




their functions will assist you in determining relevant assessment information
to transmit to the teacher in provi-iing support in the initial completion of the
form as a member of the EBAS team, and ir: providing subsequent consultation
in the use of EBAS.

Appendix C, Instructional Objectives, has been included as a resource for
you in assisting teachers in developing the cluster of objectives recorded on
this form.

DESCRIPTION AND USE OF THE TEACHER'S
INSTRUCTIONAL. PLAN OVERLAY

7.2. What is the Teacher's Instructional Plan Overlay?

In your role as diagnostician, you will probably assume the responsibility
of monitoring the student's progress and determining the effectiven™ - of his
educational plan, Thus, it is essential that you remain in close communication
with the teachers using EBAS concerning the student's instructiona! orogram.
To facilitate this communication, without placing undue demands ¢ 7 either you
or the teachers, a self-carboning overlay will be provided for the first page of
the Teacher's Instructional Plan. ,

The self-carboning overlay will serve several purposes. - One, this form
will eliminate the need for time consuming recopying. The number of overlays
needed for dissermination can be completed simultaneously as each Teacher's
Instructional Plan form is compieted by the team or by the teacher independently.
Refer to page 135,

Secc.dly, the bottom half of the overlay will inciude provisions for indicating
the ' ccipient of the information and for specifying the intended use to be made

Review & Information
Return Only

R
T
0
)
n

Regular Class Teacher
Special Education Teacher
Parent

Diagnostician

Principal

Student

Other

ooooooas
poOoogog
gofftoag
gooooan
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Periodically (as new clusters of objectives are specified), the teachers using
ERAS will be sending you a copy of the student's completed TIP form and in
certain cases when deemed appropriate, a copy of his new instructional goal
anu ubjective cluster. This information should be reviewed as requested on the
lower half of the overlay. Copies of the overlay for your information only, do
not require review or reply and are filed with the student's Educational Program
Plan. This procedure assists you in maintaining records on the studeni's
instructioral program for the ARD committee. 7 is same form may &izo be sent
requesting you to evaluate the content and return ne form with comments and
recommendations.

This self-carboning overlay will also facilitate communication ameng the student's
immediate instructional personnel, i.e., regular teacher, support teacher, speech
therapist, and so on. However, its use is not limited to those directly responsible
for the student's instructional program. [t will generally be agreed that communica-
tion with parents and students is as vital as communication with other instructional
perscrinel. As a result, the forms =zre also applicable as a method of informing
parents and students of instructional goals and objectives., This latter u=e will
generally be to provide information only. However, there may be occasions when
the parents' response may be valuable.

Summary

A self-carboning overlay designed to yield copies of the front pnne of the
Teacher's Instructional Plan will be provided. Copies can be prepared without
time consuming recopying by the teacher and disseminated to others directly
involved in or responsible for maintaining records o the student's instructional
program. :

DISSEMINATION PROCEDURES

7.3. What are the dissemination procedures for the Toanhar's
Instructional Plan?

The first Teacher's Instructional Plan form is completed in conjunction with
the Educational Prograrn Plan form by the EBAS team during the initial EBAS
conference, The first cluster of objectives to be used with the student is re-
corded on the original form which goes to the Special Education teacher who
it plements the system. The diagnostician, regular teachers, and other
designcted personnel receive carbon copies of this initial objective cluster
along with any suggested activities he will undertake. Since the regular
teacher has also elected to participate actively in EBAS through using the -
Teacher's Instructional Plan forms and maintaining an EBAS record on the
student, an additiona cluster of objectives is specified by the EBAS team and
is recorded on a new Teacher's Instructiona Plan form. You and the support
teacher also receive carbon copies of the regular teacher's TIP form,
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Once EBAS is operational, each teacher using the TIP form forwards a
self-carboning overlay of each completed and/or new objective cluster to
you and each other, These copies are filed with your copy of the student's
Educational Program Plan.
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8.0 Summary Evaluation Report
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SUMMARY EVALUATION REPORT

8. To assist the diagnostician in preparing summary reports on the
student's progress.

One of your major responsibilities in the appraisal process is monitoring the
continucus effectiveness of the learner's instructicr:l placement and educational
program by conducting three-month assessments @' 'me learner's performance,
The Educational Based Appraisal System provide:s - resource for fulfilling this
responsibility. The concept of periodic retrieval of summary evaluation infor-
rmation is incorporated in EBAS., A three—month reassessment function is built
into the system for the EBAS team. These surmmary assessments allow for
consistent and periodic rhecks of the learner's progress directly related to his
instructional program. ;

In EBAS, data for this summaity assessment evolves from the secuential
cumulation of the Teacher's Instructional Plans which are incorporated into the
systern. Based on what the student has been taught and presumably learned,
the cluster summary assessment represents a short form achievement test
constructed by the teacher. The accumulated information from these sources
provides a basis for the formulation of summary reports by the EBAZ team.
These reports can be used as suoplemental information to assist the team in
reporting student progress, in modifying the stdent's educational program
and instruction, and in making recommendatior.: regarding placement.

The results of this periodic summary assessrment are reported on the Summary
Evaluation Report form. A sample form is ptrivided at the beginning of this
chapter. It is suggested that you look over it hriefly to gain an overall concept
of the form prior to continuing. The remairm:r of the chapter focuses on the
completion and dissemination of this form. You will probably find it helpful to
occasionally refer back to this sample form =3 you proceed through the chapter
t view each section relative to the total form,

COMPLETION OF THE SUMMAR'Y EVALUATION REPORT
Y.h, w1 e Summary Evaluation Report form conpleted?

A systematic and organized format for summarizing and reporting the results
of summary assessment facilitates decision-making tasks for the EBAS team,
It also allows for systematic feedback to the ARD committee. The Summary
Evaluation Report form provides such a format for submitting pupil progress
repori: Lased on information derived from the EBAS Teacher's Instructional

- Plan.

The EBAS team jointly completes the Summary Evaluation Report form
(during their re—evaluation conference) as the culminating activity for each
summary assessment cycle. Itis your primary responsibility as the appraisal
member of the team to guide the team's discussion and to elicit input from the.
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other team merbers in completing the form. Additional responsibilities include
supplying thé form and providing for the dissemination of the original form and
needad copies to the appropriate sources. The reminder of this discussion
focuses on the steps required for the actual completion of the Summary Evalua—
ticon Report,

The top section of the Summary Evaluation Report identifies the student and
the ENAS team. Rersrding information on this section of the form is self-
explanaiory. :

Refer to top sectiw: » page 150,

With one exception, you can complete this first section prior to the re-evaluation
conference. That is, the number of additional personal contacts which ocecurred
among teachers during the three-month period will need to be obtained from the
teachers during the conference.

Actual summary information concerning the student's instructional program
during the three—month period is recorded on the Objective Inventory section
of the form.

Refer to bottom section of page 153.

Information pertaining to the scope and mastery of instructional objectives
designated for the student is recorded on the grid located on the left of this sec-
tion. This grid provides a frequency d2s~ription of the student's instruction
and progress relative to EBAS. Proviciun: nas hzen made in constructing the
grid to allow input from both the = :gulz ~~acher and the support teacher.
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in the colurmn located to the left of the grid, instructional areas (reading,
math, social behawvior, and other) in which EBAS may be used are specified.
These identify the grid rows. Across the top of the grid, categories are
specified which identify the gid columns.

When reviewing the Teache r's Instructional Plans which have been developed
during the three—month period, the teacher* determines four things for each
instructional area inwhich EBAS was used: (1) the .number of objectives
attempted, (2) the number of objectives completed including carry over ob—
jectives, (3) the number of objectives carricd over, and (4) the number of
objectives dropped for at least the current three-month cycle. Specific
steps in recording this information on the grid follow:

1. The number of objectives attempted in each area is

recorded in the appropriate space in the first column.

EXAMPLE 8,1.A.
Teacher A has attenpted 4 clusters of objectives
in reading and 5 clusters in social behavior with
student A durimg the three-month period. As each
cluster contains 5 objectives, the following infor-
rmation is recorded on the grid,

od

]
1

l. carry over

i

el
|No, of carryover

lobjectives during

ted during 8 month
13 month period

o. of objectives
teemptad duning
B monih periocd
No,. of objectives com—
3 month per

nle
Iperio

|No. of objectives
dropped for current

Reading _ 120 — S
Math N

Social Behavior | 25 1 ) )
Other {1 | I

EXAMPLE8.1.B
Teacher B has attempted 4 complete clusters and is
currently teaching toward the third objective in the
next cluster in math., The number of objectives in
this instance would be 20 (representing the 4 com-—
plete clusters) plus the 2 objectives in the current
cluster that have been attempted with student B.

¥ 1n this context teacher refers to those actively participating in EBAS.
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5
This inform
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fourth objective of the next cluster, she decided not

instruction prior to the objective being satisfie
to attempt the fifth objective as it would be too diff

Teacher C has attermpted 2 complet

=
cult,

EXAMPLE 8.1.C.

ehavior

&
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Other
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2. The nurmber of objectives completed including carry
over objectives in each instructional area is recorded
in the appropriate space in the second column.

EXAMPLE 8.1.D.

Using EXAMPLE 8,1.A., the teacher noted that
student A completed 15 of the 20 objectives attermpted
in reading and 10 of the 25 social behavior objectives.
She also determined that three carry over objectives in
reading were later satisfied while only two social be—
havior carry over objectives had been satisfied. This
information would te recorded as follows:

8 rmonth

nhijeatives during

lperiod incl. carryover
3 rmonth period
iNo. of objectives

INoD. Of carryover
ldropped for current

lattempted during
13 month period

I3 moenth period
‘\‘Mu. of objectives com-
uring

i‘% “P"Let‘ed‘ -t

Reading
Math
Social Behavior | 2
_Other

_|NO. of objectives

N
N

3, The number of objectives carried over ineach
instructional area is recorded in the appropriate space
in the third colurmn of the grid.

EXAMPLE 8.1.E.

Again using Teacher A as our exarmple, it was
determined that three cbjectives in reading were carried
over. Five social objectives were also carried over.
This information is recorded as follows:
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g

leted during 8 month

|No. of objectives com~
lperiod incl. carryover
INo. of carryover

iulobjectives durin
ldropped for current

1No. of objectives
13 rmonth period

Nlattempted during
MNo, of objectives

13 rmonth period
8 month pericd

"Reading _
Math
_Social Behavior|
 Other

i ;‘ .
) wip

Ins]
o,
M’l

bk
1

The number of objectives dropped for at least the

current three-month cycle is recorded in the appropriate
space in the fourtr column of the grid. Dropped objec-
tives refer to objectives which have been attempted but
exited after having been determined inappropriate, objec—
tives which were specified but not attempted, or objectives
which have been carried over beyond the current three-
month cycle.

EXAMPLE 8.1.F.
Teacher A determined that instruction had not been
given on three carry over social objectives during the
current instructional cycle.

il

No. of carryover
‘abjectives during

|3 month period
Mo. of objectives

{dropped for current
¥] PP
3 month period

{No. of objectives

iNo. of objectives com—
ipleted during 8 month
|period incl. carryover

N I attermpted during
13 month period

Reading
Math |
Social Behavior | 2
Other

~
%
L

1

Ly, 1O
~|
N
i

W

198

157

Bl



After the frequency information for each instructional area
has been recorded, a sub-total is obtained for each objective
category.

The preceding procedures are completed by each teacher actively using EBAS.
The necessary information may have been determined prior to the re—evaluation
conference but is recorded on the Summary Evaluation Report during the con-—
ference.

Following completion of this arid, the sub-totals for each t:bjec:twe category
are added and the result is recorded in the TOTAL. box.

The following chart and completed grid are included at this point to summarize
the steps involved in completing the grid section of the Objective Inventory:

Step 1 Review the Teacher's Instructional Plans accumulated during the
three—month period to determine
+ (1) the number of objectives attempted
(2) the number of objectives completed
including carry over objectives
(3) the number of objectives carried over
within the current cycle
(4) the number of objectives dropped for
the current three-month cycle .
for each instructional area in which EBAS is used.

Step 2 Record the number of objectives attermpted in the first column,

Step 3 Récc;ar'd the nur"nbar‘ of Gl:sjgctwes c:m“npiete.c:! including carry over

Step 4 Record the number of objectives carried over in the third column,

Step 5 Record the number of objectives dropped for at least three months
in the fourth column.

Step 6 Compute the sub-total for each objective category (grid column).

NOTE: The preceding steps are completed by each teacher who is actively
patticipating in EBAS. This information is recorded on the Summary
Ewvaluation Report form during the EEAE Pg=3\faluatu:m conference.

Step 7 Add the sub-totals for each column and record the sum in the
TOTAL box.




lperiod incl. carryover

No. of cairryover
jebjectives during

drapped for current

pleted during 8 month
13 month period

No. of objectives
pitermpted during
Nao, of objectives com—-

'3 month period
{No. of objectives

I3 month period

Reading

Math L Q
_Social Behavior | I I
L Other i - )

sub-total

(Reading |20 | /0 |3 | o
Math L]
Social Behavior | 25 | /2 | S 7:77

Other

sub-total | 45 | 30

TOTAL [#5 ] 3o |

A descriptive inventory is located to the right of the grid. It is composed
of the certain objectives which comprised part of the student's instruction
during the three-month instructional period. ,

Two categories of relevant objectives are designated ~— (1) objectives found '
to be most difficult and (2) objectives found to be least difficult. After the
teachers have identified relevant objectives for each of the categories, the
pupil reference objective code numbers are recorded in the boxes on the form,
Additional cormments concerning either of these categories of objectives or
the grid are recorded below the number boxes, Refer to bottom of page 150.

Located directly below the Objective Inventory is an area for rating the
student's performance and indicating a subsequent recommendation,

Refer to page 160,

The following ratings are used to indicate pupil performance or progress:
Exceeded expectations regarding goals
Satisfied expectations regarding goals
Made progress but did not satisfy expectations regarding goals
Did not make progress toward expectations regarding goals
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Exceeded expectations Saﬂsﬂed expectations  Made progress but did Did not make progress
' not satisfy expectations  toward expectatmns

r‘égar‘di i0a
reganging goals

]

 Key: R-Reading M- Mathematics § - Socigl Behavior

RECOMMENDATIONS:

Continued present placement  Referral to ARD Comeittes for  Referral to ARD Committee for

placerment change or medification [ reappraisal of eligibility
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The student's performance is rated separately in each instructional area. The
e following key is provided at the hottom of the form:

reading

M rmath

gocial behavior

The rating is recorded by placing a check () in the appropriate box following
the designated rating.

After having rated the student's performance, the team deLer‘-mmea a
recommendation concerning the student's placement to the ARD committee.
Three options are available;

(1) continue present placement

(2) referral to ARD commitiee for placement change or modification

(8) referral to ARD committee for re—appraisal of eligibility
Once the team has considered the available evaluation and instructional infor-—
mation, their recommendation is recorded by checking (/) the box next to
thau“ Sa’l&aiztlaﬂ.

i',,
T COMMENDATIONS:

Continue present placement [ Referral to ARD Committeel}  Referral to ARD C

for placement change or , Commi ttee for re-
modification . appraisal of
ehglbutty

The final area of the Summary Evaluation Report provides space for
recording additional comments the team may wish to include.

EBAS Team Comments:

Copias sent to:
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Information which might be included follows:

(1) clarification of information contained in previous areas of the report

(2) anecdatal informatign

(38) special considerations

Space has been provided at the bottorn of the form for designating to whom
copies will be forwarded.

DISSEMINATION PROCEDURES
8.2, What are the dissemination procedures for the Summary Evaluation Report?

The Summary Evaluation Repoirt contains the summation of the student's
instructional program and a record of his progress for the designated three-
month period. [t provides a resource of information essential to those directly
involved with the student's instruction. This form serves as a valuable resource
to the ARD committee as they monitor the student's progress. The report can be
used as partial evidence for determining the need for a change in placement and
for determining his continued eligibility for special education services.

Following completion of the report by the EBAS team, the original copy of
the Summary Evaluation Report is either forwarded directly to the ARD committee
chairman or the report is presented by you during an ARD committee meeting.
Should the EBAS team have recommende re—evaluation to determine continued
eligibility or consideration of a possible change in placement, the report is
accompaniet by a Referral for Re-Evaluation cover page and reports of other '
assessment procedures or supportive information. This specific dispersal
procedure may vary dependent upon procedures already established by your
local distriat. :

Three copies of this Summary Evaluation Report are retained by the EBAS
team. ‘You retain a carbon for the student's cumulative files, each teacher
receives a copy for the student's EBAS record or file.

REFERRAL FOR RE-EVALUATION

8.3. What are the dissermination procedures of the Referral for
Re-Evaluation?

The Referral for Re-~Evaluation form is a single page form designated to
serve as the cover page for referral information submitted to the ARD committee
by the EBAS team. The form contains a routing designation and four major
inforrmational areas.
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To: ‘Admission, Review and Dismissal Corvm ittee

Raferral for Ra—Evaluation

Student's Name

Date initially Placed in Special Education

Current Placermemnt § e .
' Prograrn Building

- o e

Regular Teacher Special Education Teacher

Date Flaced in Cunrent Placerment

" Reason for Referral:

rereT—

-3 T P S e e e - - e e e s

: . Forms Attached: ,
Sumrrnary Evaluation Report Form Objective Clusters Sumematy/

Chart
— e e e — T o

Additional Supportive Information:

e - e, - et e

- —_ A - = - - -
B i e — - = = = = =

Educational BasedAppraisal Tearm
. Educatioral Diagirosticiar S
Regular Teather ,
Special Education Teacher
Date Submitted: '
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The top 1eft corner of thae form =ontzalns  the rouing desi gnaation, TGO
7 Acima.s%tem Revitvw and Dism Essal Cowmmittee .

Located directly terow the ForrvwtitLeis The Firs € major LnF@rrrwatxon:al are=a. .
This area conlains stdents [desntifiLcation ard placaement nforrnatiom, Thse
vstﬂdéﬂtfﬁ mame, the dazte Fae Was Lritiexlly. pRaced ir special educsatla.n, his
current placement ldemtified aas to- prosgrary, build dng , prircizal , regular
teacher, and suppo-rt teacker, ancd thez date thestucientweas plaééd inthis current
placement are récorded, |

Below the placerzen & infeorratiom ar-ea, the r-easson for refe pral for re—eval~
uxtion { s stated.

The Finalareza omth s foarm proside s spaace to record inforrrmatiom thHe tearn
considers supportise oOf the netd Faor re-appraisal o Locatesd directly below
the reas=on for réefe rralarwes aare two boxess In wwhich yous caan indicate the EEAS
sumMrmary reports which w il ke imclucded weiith this cowersshee g, Bexloww tinis
ar-ea s 2 larger ar-ea £nwhick yoracarm spe<ify additional swporstive i rformation
such as paremt Feachack, observatinal datma, results of formal and infor-maal
assse ssrremt procedure s, aand samples of thwe stude nt' s work, :

Lines are provicied #nthme lower right comerof. the form for the EEAS tesarm
membars' signatur-es z2nd ‘the dite the regueest wass subnmitted o

This form is cormplested by £he EEBAL Ste=m at their three-rmonth re—evaluation
confererce wharm evalusationn dzata Feas i ndicaated - the need fors rescopsideration of
the student's plactermart arnd/or re~appraisal ofFeligibility. Thiscover sheet
along with the speclfie d EBASS for~ms = thre Sumnrary Eva lation Report -~
ard other supportisze ipfors makion =re forwarde d to the ARD comimi tlee for eheir
cons ideration by you. A cart>on ey of the re-que st rmay be keep tfor your files,
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APPENDIEX A

TEST INVENTORY -

Under the ) génél"ai“héédiﬁg of "test iﬁv&nﬁcﬁy“ ar’fé included a variety of things, .
There is a series of test descriptions, This is followed by two charts detailing
the content of each test. Finally, there is a series of subtest descriptions. '

The intent of this appendix is to assist you in becoming aware of various tests . .
useful in the diagnostic process. There is sufficient detail available so that Yyou .
‘will be able to select appropriate tests for assessing various skills. As much as
possible, several procedures for assessing a particular skill are suggested, -

The tests included in this resource by no means exhaust the list of quality .
tests available for use in the assessment process nor do they reflect tests which
. are specifically recommended by the practicurmn director, Rather, they are a
representative sample of the assessment instruments currently utilized for
- assessing the particutar skills identified. [t is suggested that this appendix
be used as a cumulative resource, Space has been provided at the end of each
section and on the grids for you to include assessment instruments you are
familiar with which are not included and to update this information source as
new assessment instruments become available.

HOW TO USE THE TEST INVENTORY

and subtest descriptions are designed to be used as a coordinated package.
As such they can be used in a variety of ways. One way to use them could
be to start with perusal of the test descriptions. These descriptions give the
following general information on the testz 1) test name, 2) publisher, 3) date
of publication, 4) cost, 5) purpose, 6) the age group the test is appropriate
for, 7) information on administration, 8) the time it takes for- administration,
and 9) the typess of scores available from the test. All this information is
directly on the test descriptions except the publisher and the cost. These are
‘listed in code. By turning to the end of the test descriptions one can use the
Publisher's Code and Cost Code to translate this information.

Once you have locked at the test descriptions you can move to the Test
Content Charts to find out what specific subtests and skills are measurad by
particular tests. Finally, you can turn to the Subtest Descriptions to assist
_you in determining the prectise definition of the subtests and skills found on
the Test Content Chart. ' ' R

While the above is a useful procedure, a more useful procedure is to start
with the Test Content Chart. For instance, if you wish to assess auditory

The test descriptions, publisher's code, cost code, test content charts,
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discrimination in a child you can turn to the Test Content Chart to find tests
that will measure this skill. If you did this you would find that the Wepman

Test of Auditory Discrimination and Goldman-Fristoe-~Woodcock Test of

. Auditory Discrimination can be used. By turning to the Test Descriptions
_you would then have information on both these tests and could make a
decision as to which would be most appropriate for your particular situation.
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TEST DESCRIPTIONG

TESTS OF MENTAL ABILITY

_Test

b,

Date_

Cost

Purpose

Age Group

_Administration

Time

Geores

 Detroit Tests of
- Learning
- Aptltude

B-MC

1967

B

Designed to meet the
dernand of psychologists
whose task it is tosolve |
children's learning pro-
blems in practical ways.

11t measures many special

phases of mental abilities
within a pattern of general
intel ligence

Preschool through
high schoot,

Although companri=
tively simple to
administer and to
score, only those
persons who are
fully equipped by
training to admin-
lster and interpret
paychological
‘tests can expect to
obtain reliable and
consistent results.

‘About one
hour,

Mental age,
LA, pro-
file of -
mental

ahilities

?_ s
_?IPe:abﬁdy
- Picture
Vocabulary
Test

AGS

1965

Designed to provide an
estimate of a subject's
verbal intelligence
throLgh measuring his
hearing vocabulary,

[ has two equiva-

lent forms of the

test,

F’FES&hcél
to
Adulthood.

Requires no spe=
cial preparation
other than com=
plete familiarity
with the test
materials

Untimed,
Takes
about
10-15
mirutas,

Mertal Age
percentile

Slosson
Intelli-
gence
_ Test for
_ Children
- and
~ Adults

A short intelligence
test useful as an
indlvidual screening
for both children

and adulls, An indivi=
dual test,

About 3 years
through adiltiood,

Can be adminis-
tered by teachers,
social workers,
soctors and
others with a
background in
testing,

About 20-
30 min-

"l utes,

Mental
AgeandI,¢




Time | Scores

Test Pub, Purpose Age Group Administration

HIC (1960

Date|Cost| o
Designed as an individually Appropriate for measur-
administered test of gen- | ing peaple from age two

Must be adminis=}About one Mental Age,

Stanford-Binet i !
‘tered by a penson hour | and 1,Q,

ntelligence

Seale (Form
M)

eral {ntelligence.

through adulthood.

ing of this test,

with background
in testing and
with training in
the administra=
tion and scor-

Valett De-
velopmental
Survey of
Basic
L.earning
Abilities

CPP

1966 B

Ta provide an assess-
ment of critical learn-
ing abilities that leads
to remediation.

 Ages 515,

§ fiiires no spe~
(710l training In
teat administra=
tion. Individual
administration,

60~70

minutes,

No scores
OP norms.,

_ ) E—

Wechsler
[ntelli=
gence
Seale for
Children

0
:

FC

1949

D |An individually admin-

istered test of intelli-
gence designed to
measure verbal, per-
formance and total
Q.

Ages 2-7. May be

used with slightly
older children if
used for remedial
PUPPOSES,

Must be admin-
{stered by a
person with
background In

training in the
administration
and scoring of
this test,

teating and with |

About
one
hour

Scaled scores .
for each subtest
for the verbal
scale, per=.
formance scale
and full scale,
Also givesa
verbal [,&,, a
performance
LQ.,,anda

full scale 1.Q,
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TESTS OF A(’z vEMENT

° £

Test

Pub,

Date

Cost

Purpose

Age Group

Administration

Time

Scores

California
‘Achievement
Test

CT8

1857

A
for
each
bat~
tery

designed to measure

aducational achievemant
and to provide an indivi~
dual analysis of learning

difficulties.

A comprehensive battery

Lower Primary-
Gr, =2 Upper
Primary = Gr, 2.5
4,5 Elermentary -
Grades 4-6 Junior
High~Gr, 7-8

Advanced - Gr, 9-14

Group adminis=
tration. Re -
guires no spe=
cial training,

From U4
3 hours,
depending
on level,

Grade place-
ments and
percentile
ranks.

e s o g

‘Towa Tests of
Basic Skills

DAL

HM

1955

for

each
bat-
tery

A serigs of tests de~
signed to measure the
hasic skills essential
for success in any
type of school wark,

Multi~level edition
Gr‘ades 3 ’9 i

Group adminis=
tration. Re-
quires ho spe-
cial training,

From &%
5 hours

for the
complete

| battery,

Done in
several
sittings.

Grade equiv=
alents and
percentiles,

Metropolitan
Acnievement
Tests

HEW

1959

for

each
bat=
tery

A coordinated series of
measures of achieve~
ment in the important
skills and content areas
of the elementary and
junior high school
curriculum, There are
§ different batteries,
each for different grade
levels,

Primary 1 = Gr. 1.5~
1.9 PrimaryIl = Gr.
2,0~2.0 Elemen-
tary = Gr, 3.0=4.9
Intermediate - Gr.
5,0~ 6.9 Advanced
Gr, 7.0-9,8

Group adminis=
tration. Re~
quires no
spacial
training

Pl ~ Vhrs
PIL - 13/4
hrs.

Elem. -

2 8/4 hrs.
Int, 44
hrs,

Adv, =
Mihrs,
Dong in
several
sittings,

Standard
scores
grade equiv-

alent per= -
and staning
of each
student







‘ EEN
. mriiees =

Cost

Purpuse

Agu Group

Administration

Time

Scores

-
oL —
E =g

" 4R

> [To provide & wide range

screening measure of
achievernent in the area
of mathematics, read-
ing, spelling, and gen~
aral information, Pro-
vides an overview of
scholastic attainment,
Individually adminis=
tered,

Approximate for
children in grades
K=12

No formal

tralning s
required

Untimed,
Power
test takes
about 30=
40 min-
utes to
adminis=
ter and
5C0re,

Raw scores,
age and grade
equivalents,
age and grade
percentiles,
These are for
each of the
subtests as
well as for
the total test,
Also allow fo
a profile.

al Tests

7 tional

LAy ]

o3

A coordinated series of
measures of achiever
ment in the important
skills and content areas

junior and senior high
school curriculum,

of the upper elementary,

Level | = Gr, 18~14
Level 2= Gr, 10-12
Level 3~ Gr, 7-8
Level 4 - Gr, 4-6

Group adminis-

tration, No

formal training

is required.

From1 =
1% hours
per test,

Percentile
bands

18
ERIC

A series of comprehen=

« |sive achieverment tests

developed to measure

bat-| the important know-
tery| ledges, skills, and

understandings com=
monly accepted as de=
sirable outcomes of the
major branches of the
alementary curriculum,
There are five bat-
teries, each for differ=
ent grade levels,

Primapy 1 = Gr, 1.5
02,5 Primary Il -
Gr, 2.5=3.9
Interrnediate 1 = Gr.
4,0-8.5
Intermediate 1l = Gr.
£.5-6.9

Advanced = Gr, 7.0 -
9.9

Group adminis=|From 2 =

tration, Re-
quires no spe=
clal training.

6 hours,
depending
on level,
Given in
several
gittings.

Grade scores
percentile
ranks and
stanines for
each subtest,



Test

Fub,| Date|Cost

F’ur‘pn%e

i e

Age Group

Adr‘n strat

| Time ’Senr*as R

Wide Range
Achievement
Test

GA €

An 1ndw1dually adrnina

istered standardized
measure of achieve=
ment in the basic
school subjects of
reading, spelling,
and arithmetic,

Level | - 5 years
toll =11
12=0 to adulthood

Level 1l

Not necessary
to have formal
training in test

administration,

About 20~
30 min=
utes,

Grade
equivalents,
standard
scores, and
percentiles

- | for each

subtest,
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DIAGNOSTIC TESTS

y _

Test

Pub.| Date

Cost

Purpose

Age Group

Administration [T

Seores

urrell Analysis
f Reading
Jifficulty

HEW,

1955

To discover weaknesses
and faulty habits in
reading which may be
corrected in a re-
medial program.

Content of reading

ability from non-
reading to sixth
grade abilily.

' Appropriate for

all age groups when
used for clinical and
remedial purposes.

Not necessary
to have formal
training in test
administration,

about
30 -

90 min-
utes

Grade aquiv
alents for
each subtest
Also, pro-
vides a pro-
file of abili-
tes,

ates-McKillop
eading Diagnostic
ests

AL

TCP

1962

This test is designed to
answer the questions of
what particular reading
skills, in a child, are
underdeveloped and
which are rmatured to a
normal o superior de-
gree, On the basis of
results, an instruc-
tiorial program car be
planned.

Content covered is
inclusive of the
elernentary grades.
However, it is
appropriate for all
levels when used for
clinical and reredial
purposes,

Individual admin

{stration. Not

necessary to have

formal training
in test admin=
istration. Itis
suggested that
the examiner
have a back-

ground in reading

About 30-
45 min-
utes,

Grade equiv
alents and
ability
ratings for
each subtest

ey Math
Jagnostic
Arithmetic
Test

AGS

1971

Individual administered
diagnostic assessment
of skill in mathematics.
Provides four levels of -
assessment, each more
specific than the pre-
vious one, Prepares

a foundation for tailor=
ing arf instructional
program,

Preschool to Grade
6., However, itis
appropriate for all
age groups when
used for clinical
and remedial pur=
pOSes,

Not necessary
to have formal
training in test
administration,

About 30
minutes.,
Powen
tast,

Grade equiv-
alents for
each subtest
and for total
test.

[ gl
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Test Pub, Date(Cost|  Purpose Age Group Administration | Time Scores

pache Diagnostic  [CTB|1963) B | A series of integrated | For norrnal and re- | Not necessary | About 30~ Grade equiv=
Reading Scales tasts developed to pre- |medial readers at | to have formal |45 min- alents for

| vide a standardized | the elementary school| training in test |utes for  [instruction,
avaluation of oral and  |levels and for re= | administration, | adminis- independent
silent reading skills; | medial readers at tration |and potential
auditory comprehen= | junior and senior and reading levels
sion and selected high school levels. scoring, {and for pho-
phonics skills. ‘|nics skills.
Also, analysi
of oral read-
ing er'rors,

Stanford BHW[19661 B | A series of measures | Content covered from| Not necessary Level | Stanines,
Jiagnostic designed to identify the latter part of  |to have formal |about 3 |grade
\rithmetic | needed areas of instruc=|grade two to the mid-|training in test | hours and | scores,
[est tion in anithmetic. Tt |dle of grade 8, How-|administration, | 40 min- profile of
o comes in two levels, It |ever, it may be used utes, abilities.
g | can be group or indivi- |for all ages if used Done in

' dually administered, | for clinical and re~ § sittings
medial purposes., o
Level 11
4 hours
and 20
minutes.
Done in
seven
sittings.
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TEST OF mwggﬁ FUNCTION

Test

Pub,

Date

Cost

Purpose

Age Group

Administration

Time Scores

3oehm Test of
3asic Concepts

[llinois Test of
Psycholinguistic
Abilities

o
~
.|

PC

171 | B

Desigred to measure
children's mastery of
concepts considered
necessary for achieve-
ment in the first years
of school, Results may
be used both to identify

children with deficencies

in this area, and to
identify individual con=
cepts on which the child=
ren could profit from
instruction,

Designed to pinpoint
specific language dis-
abilities in children,

It is designed to suggest
rerediation

one and two,

Children in kinder-
garten and grades

thto 9 years of age.

Group or indi=
vidual adminis-
tration, Re=
quires no for=
mal experi=
erce in test
administration.

Must have ade=
quate back=
ground and
should admin=
ister a minimum
of 10 practice
tests before
considered a
valid examiner,
Individual
Administration.

About 30~
40 min=
utes,

Percentile,

About 1
hour

Psyche-
linguistic
aqe for each
sub-test,
scaled score
for each sut
test, Also,
a profile of
abilities.
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TLsTS OF PERCEPTUAL, SKILLS

. Test

Pub, |Date

Cost

Furpose

Age Group

Administration

Scores

e

éender Gestalt -
Test for Young
Children

GS |

To evaluate visual=
motor functioning in
children

All children aged 5
to 10 years of age.

Individually
administered.
Requires train=
ing in test
administration,

Compares
children with
other child=
pen with the..
same C,A, -
or compares
a child with
‘other child=
ren at same
matiiration
level in
visual=motor
perception -

Banton Visual
Retention Test

i
N
0

PC

This test is a clinical
and research tool de=
signed to assess visual
perception, visual
rmemory and visuo-
constructive abilities,

Children and adults,

Indivisually
administration.
Administration is
simple, inter=
prefation is &
bit more com-=
plex,

About 14
hours.

Number of
correct re= |
productions
and error
analysis,
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Pub,

Date

Cost

Purpose

. Age Gr‘Dup

| Admistration

ff}evelﬂpmental Test
of Visual-Motor
Integration

FEC |1967

A measure of the com=
plex skill, visual=motor
{ntegration. This is the
ability to use, in an in-
tegrated fashion, visual
and motor skills, Also,
provides a separate
assessment of visual
perception and motor
performance, Designed
to facilitate educational
programming. The vis=
ual-motor integration
skill is highly corre-
lated with ability to
read,

Can be adminis-
tered to children
aged two through
fifteen, However,
it was designed pri-
marily for pre=
school and early
nrimary grades,

Group or indi-
vidual admints=
tration. Not
necessary to
have formal
training in test
administration,

About
16-30
min=
utes

Visual=Motor
integration - -
age equivaler
This is com=

| pared to the .
' child's

chronological
age. |

-‘-,Develéprnental Test
of Visual Perception

os1

CPP

1966

A measure of five
operationally defined
visual perceptual
skills, May be used as
a streening device for
primary aged children
or as a clinical evalua=
tive instrument for
older children with
learning problems, Can
be individually or group
administered,

Four to eight years
olds,

Should be ad-
ministered
and scored

by an experi=
anced axamin=
er,

30-45
minutes
for in=
dividual
adminis-
tration.
About one
hour for
group ad-
ministra-
tion,

Perceptual
age scores, -
gcaled score
and percep=_
tual quotients
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Purpose

‘Age Group

Admi_nistﬁatign

|__Scores

Goldman-Fristoe-
Woodcock Test of

Auditory
Jiscrimination

I 11

| provides a measure of

The test is designed

to provide measures of
speech~sound dis=
crimination ability,
relative unconfounded
by other factors, [t

auditory diserimina=
tion under ideal listen-
ing conditions pius a
comparative measure of
auditory discrimination
in the presence of con-
trolled background noise,

Test is Cesigned

for children as
young as four

years of age, Howq Administration
ever, it can also be requires a min=

used with adults,

Individual or
group admin=

i

imum of pre-
paration and
training for
the examiner.

Percentile
rank and

minutes, | T-scores,

Also,
analysis of
errors.

Slingerland
Screening Tests
for identifying
Children with
Specific
Language
Disability

[

children with percep=
tual=motor behavior
problems and to identify
the probable perceptual-
motor difficulty,

Children in grades
one through four,

vidual adminis=
tration,

Group and indi= About 45 | Total errors,
minutes | Scoring is

subjective.
No norms,

Wepman Auditory

Discrimination
Test

To determine the child's
ability to recognize the | years of age.

fine differences that
exist between the
phonemes used in
English speech

Children over 5

Individually
administered,
Requires no
special training
in test adminls-
tration,

About 5 | Problems are
minutes.| determined

by the num=
ber of arrors
made,

299, -
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Date

Cost

Purpose

gAge Gr

_ "

Administration

9

41



TESTS OF MOTOR SKILLS

o Test

Pub,

Cost

Purpose

Age Group

Administration

Time

Scores

i

Lincoln=

Oseretsky

Motor Developrment
Seale

CHS (1954

Designed to test metor
ability of children, It

is an individually admin-
istered scale involving
both unilateral and bi=
|ateral motor tasks,
Should be of value to
and interest to those
concerned with the
individual child in

tclinics, schools,

{nstitutions and in
private practice.

Chilcren between
ages of 6 and l4.

Individual admin=
istration, Does
not require for-
mal training in -
test administra-
tion, The exam=
iner should be
throughly famil=
iar with the

test,

Less
than
one
hour,

Percentiles.

T

The Purdue
Perceptual-Motor
Survey

ss1

CEM

1965

An instrument de=
veloped to assess
qualitatively the per-
ceptual=motor abili=
ties of children in early
grades. Useful for
planning a percep-
tual=motor training
program for individual
children, There are
11 subtests,

Primarily for
children aged 6 to 8
yeahs, However,
when used as a

|appropriate for all

age groups,

Requires no
special training
11 test adminis-
tration, Scoring
is somewhat
subjective.. ... |

About 40~
80
minutes,

Subjective
ratings of
performance




o Date CDSt . Purpese 7 - |Age ::-0”‘) | | Adminis_tr‘atmn
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BEHAVIOR SCALES

Test Pub, | Cate|Cost Purpose Age Er*;sg:p .| Administration| Dime Scores

Deveruex
Elementary
School Behavior
Rating Scale

E=3=1 1

DF

1967 A

The scale was designed
to provide a profile of
11 dimensions of overt
classroom behavior
problems, Nine of
these problem be-
haviors have been
ghown to interfere
with academic achieve=
meant, The other two
facilitate academic
achievement,

Elementary school
children,

Rating is done
by the child's

classroom

teacher, Naot

necessary to
have formal

training in test
administration,

About 15-
30 min=
utes,

A profile
showing hov
far from
the average
(in standarc
deviation
units) the
child is on
each of the
1l dimensior

U7
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TEST OF LEARNING STYLES

—

[est

Pub.

Date

Cost

Purpose

Age Group

Administration

Tirme

Scores

prtr=n

dills
earning
Viethods Test

LB

MC

1964

To ald the teacher in
determining the stu-
dent's ability io learn
rew words under dif-
ferent teaching proce=
dures (visual procedure,
phonic procedure and
combination procedure),
Basically, it is a series
of teaching lessons with
testing to determine
immediate and delayed
learning and the appro-=
priateness of the vari=
ous methods for differ-
ent individuals,

Content covers
primer to

third grade
level,

Does not require
formal training
in test adminis-
tration.

Must be
adminis=
tered on
five con=
secutive
days. 30
minutes
each day,

Raw scores
interpreta=
tion is sub~
jective,



’F‘ub. Date | Cost Purpose Ag&@;;g Administration Time SGD‘ B
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PUBLISHER'S CODE

AGS American Guidance Service
Publishers Building
Circle Pines, Minnesota 55014

CEM Charles E. Merrill Publishing Co.
Columbus, Ohio

CHS C, H. Stoelting Company
424 North Homan Avenue
Chicago, Illinois 60624

CPP  Consulting Psychological Press
- 577 Collage Avenue
Palo Alto, California 943086

CTB California Test Bureau
Manchester Road
Manchester, Missouri 63011

T TCTD T Cooperative Test Division -
Educational Testing Service
Princeton, New Jersey 08540

DF Devereux Foundation
Devon,; Pennsylvania

EPS Educators Publishing Service, Inc.
75 Moulton Street
Cambridge, Mass, 02138

FEC Follett Educational Corporation
1010 W, Washington
Chicago, Illinois 60607
GA Guidance Associates
1526 Gilpin Avenue
Wilmington, Delaware

GS Grune and Stratton
New York, New York

189




HBW Harcourt, brace and Warld
Test Department
Ta7 Third Avenue

New York, New York 10017

HMGC  Houghton Mifflin Company

LRA

MC

PC

SEPR

6626 QOakbrook Blvd.
Dallas, Texas 75235

L.anguage Research Associates
1756 East Delaware Flace
Chicago, Illinois 60611

The Mills Center

1512 East Broward
Fort Lauderdale, Florida

Psychological Corporation

304 East 46tk Street

New York, New York

Slosson Educational Public

TTTTTTTTTTTT1407Pine Streett T T T

East Aurora, New York

TCP Teachers College Press
Teachers College, Columbia University

uIrP

$1
11
21
31
41
51
6l
71
81
o1

New York, New York 10027

ations

University OF I1lincis Press

Urbana, Illinois

-~ $10

- 90
- 100

2565

190



E—‘:Dﬁl

m
el |
B
@t glo
g aoe e |SlE
9 \§ , ul | f@ 3 =
382 o 181 | 3 30 | LE | 195
, 2ratal (8l gl AR e LAt d L£io
= 3iglo) 15191 HRE B R R R
LT RE TERLE | el G1EE (28 AHE T
Test Contert Chart al |- Ciela |8 | ag Mg ale olglol3 Ik
O 1l 11 IIGIGIES e | 1812 2eiel (Bl ois| o anldls
ot 1 O D DA IN 14 R R T AR O R
ol Slol 19121218 5S84 Lgm@ Q(_)’D@,%ga“
"':@ifuaggmaﬂmmﬂjﬂ!m-ﬂ -'mQ)@E@GE
ti-|£[< ola| gl ol 0] 6|2 |= |2 olol ot & el | ot gl ol 0|l 6| ¢]A
0% 172 E S5l Ol ol 2] 2] 31 2V EB1a| Clg o ln S| C| 100
QL##E;%%‘G@@'@GEEEEU?*@@E@‘EaCE'ﬂWﬁﬁ
;:Lgimxﬂié‘;m%;.;Lutﬁ;mggﬂm;immgm&ggc
;mmma;x;L_Dmﬂﬂ,@mzm;i,:zi‘sm;ﬁm;ewﬁr g
T A A At A i AL g o I MBS R
WISC j EHERREAR
Stanford=Biret %
PPVT x|
X

SIDESDF\ Intalhr:;e,nc:e Tast

0 Stz nﬁ:rd Achievement Test Pl
El;nf@r*d Achlevamént Test F’

o

Staﬁfor*d Acmevemem ‘T’egt [n 1

Etanr@r*d Achlevement TESE . 11

ELES A N
LA RS A

‘;-‘tanﬂ:r*d Achieverant Test Adv,

IESESEAESE
v 1 I |
I

F o o E e d o
IR AL

- A |

_Metmpahtan Ac‘:htevement Te t Pl

Mémqpc: tan Achlé‘wem%ﬂt Tﬁst PU B

sy o b o

Matmpmhtﬂ Ar:mevemﬁznt Te':t Tnt

IR EL

IFEEES

.‘
S Ed ESES
B33

Metropolitan Ashlewmtgnt T‘estAdv.

EIEAEAE]
FIEALA IR

Wide Ranqe Achi waam&nt leﬁt

o

Peabgdy ndmdual Ac:hlevemem Test

R =i | =[=<]|=

Spache Dxagnzzsuc: Reading Scales

Durrel | Analysis of Eéadmg DLrF\culty

Gates McKillop DFE’T

Key Math Test

|

StaﬂFDrd Dlagnastlé Nltﬁmet ¢ Test | B

Qal fornia Achlevemaﬁt Test LP

Cahf"urma Achleveme‘;nt T’est UF’

70 ia Achnevement Test E r
25

I» st of Basie Skil Is

R ELES S
I E YIRS

S N

netianal Proarezs [V



@
e
&

Raeasornirmg

i st esss
L W o FPeeeobh e s

Test Content Chart

Pecirmal Fractiorns 8 Pero

DO o o B e

Checirmal Place “aloe
W il ey

Se e ral  DnFcerrnaciciioary

[ g e T= gb="N whw?

| rac bilores
b = = g Ele et s

[ L TR
TRt B = g =T ]

i rarritead d_oeriherss
e =]

2 i omessys oovess
Pl rical
e pa e oS

Skl or
- mlalEiplicatior

CHEwr il = Loy
| Plermtal Cormporbatior

i muE i — A Oy of WWorols

Hearing Sooruds

. pimachacr-i bl
L SaeorTia brsy S Syirmibols

T Addition

F Swllabication '
[ i o TV e e Drrmime iy

oo Selilables

| 2 lendirc
Firmnal _etters

bl _ette e Soesrechss
i Ioitial foethors

wee T P P L

. S@nfgﬁd—ztne* i o RN _ A1 7 I _ e et
“BPVI S AR 8 A A I I

Siosson ineinigence test [ [ || LIALTLIIIT L LTl
Stantord Arhievement Test Pl

~Chrford Acivement test P | LI L[] SEEENNEENEREEA ) |
~Tanford Achieverment Test ims - | | Ll Lt BERN RS
%Lnﬁ}bd Achievement Testine 0 | | | L L Lt el
;St;nfard Achioverent testAdv. | |t
Strapolitan Achievement Test Pl IRAREREN . b RN RN NN -
L ]\/‘e\_rcpchtaﬂAC]"‘IEVEmEﬂt TPl | IRRARR AN RN _
*M@{:r‘gpmhta A Renievement-Teat elem 1~ 1 e e e
] Memgpglltan Achievement Teat Int, TTTTILL L 1 L I
Metr*cspa 1tan Achievement TearAdv, [NERRN | _ ERREN ) ) L
~TWide Range Achievement Test | | | * 1 1 1 5 1 e
Peabgay[ndmdual Achievenment Tésk 7_ : REEEEERN NN L

-
-
o

" Spache Diagnostic Reading Scaﬁéﬁ JHEERARE NN R R RN [ERERNNARN ,
~Burrell Analysis of Reading V! FF culty || IKHRX IHEREENN RN R L T
L Eateschl{ﬂlcp DET ’___ AL ' '

b 4
>
|
o
-l
b

ReyMathTest 1111 [T D e e ) b @ X[ _
~ Stanford Dlagnmstlc Arithmetic T’est n LD DL xx] e xR L XXX
~Callornia Achievervent Test LB | RERN JRRELER
~California Achievernent. TestUP _ [xlxlx]x )

CahF@rma Achievement TestE L ,| L U A T
" lowa Test of Basic Skills HERENN
quu;ntxa’ Té"x‘t C‘:f Educadanal Ff’r‘czg IV IR

259






ANy 00y

xﬁu_:_,_ﬂ,,ﬂ_\ DAIFUDITNY [BENSTN,

,3.. 110 2@A13UD3Y ' AdO] 1PN

A1 ADOLNY

maﬁimcﬁﬂmﬁmw_ eoeds pue oudl ]

AT 1202,

JuDLusbpNr 1eDT3oewd

EDF. UsaJldudory pue BuiLocse sy

XX | X X[ x| X[ %X

211 [ Jo jdaouoD

Ayurents Jo 3daouory

% |%

soedSs o jdeone

AdOLURY 121IUaNDIS (TBMS LA,

Adcuasny 1eruesnbeg Adojipry

ENGE e BIEAETT

BINSOTD) OTIBUILIEACY

UDISSaJtixT [RnueEymy

LOISSaJddx D [Bqday,

Lo E1IDOSSY AO0JOK NS,

UDIE100SSy 12205 MdC3lpnsy

uciydooay 1ensiA,

WO 13S0 E SAOITIPMY

s |x x| x [ <] x [ | x| % [ x

AONESID IO o DO

U gsues @i wRseuly-Tengoe |

Bioe.d |

WOTIRAEOIU] OO — 1TSS LN,

X[®]|xix

N ) SdijSuoclieiod 1eneds

aoseds Ul UD1ItS0

adeys go Aouejsuosy

U011 d20UdDd]  PUNOU S—awnbl o

UCIIBUIDIO00) J0J0N] —2h =]

Lo das.dSo TensSM

x| |xx]x| x|

b

Lo R TUIIA DS SO 1PNy

{2 =

st Content Chart

es

Ual Perception

Discrimination

| Test of Visual-Motor Integration

f Auditory Discrimination '
Uelrory .
opmental Test of Vis

of Auditor

1t

f Visual Retention

pts

£ Basic Conce

of Learning Aptitude

atsky

Mr::tc:}" lS’ur‘vey

ptual

Aruitoxt provided by Eic:

E\.



iRos
— =

] | I ;
i ] , :
] I [ 1 if .
i
, | | _ |
. , I ,_ W I
| , " : , (. 4 |
el DI DIED_[_ O SSSIDSOLTY | _ | | J [ [ |
RN ELY A R E R T A
SSauEt S S eSS | [ wer
A L — oAy §  F ) 1 > |
(WS E=I N1 =T [N FTaTe ; | B3
. SoueSey euaSIxz | | 1=}
MAJE T vy JLASLLI B LA | | I SR
E=TH ) =3 T Ry =1 WU = a e Cojen R ] | HER
AR L] eSS S WY | 1 | i Bl
) aoialyechuay | _ HEA
2 AT AT S B A ROl SR Ly | : =<1
L LY OIS T D) LA A AT —) I |
. LT AF AT AR |~ I ] =<
LD E A3 O — 2 Sl 2 T 2
: AAILTIOLIS] — TR NSO PLUe a2 ] e ) k Ed i
] - E W= T e == o [ T B W WL ] T o B ﬂ P
. mcaci.ﬁm[“_ R e L= L Lt | | e ) ] 1
BELnuJaesT] DOgeuiisad i | |
T = R =T = W | o ¥
Blad e FdOg oo | i
S NS e, T q HEY R |
~ LIEo o A D3 IP iy >
. T T EAOE e, O U S s] 2 U L 1 i
. : P T TR L= R R = T S b T W - TR R = U Tk LN | | i ! i & _
- LIS A LA SN LS T, _ i e _
A IO S E R LD L ST d R TRV LM, B E [ S 1
[0 EWCAS PR 3 i i P
i L e b s | , !
I Ly el | ] |
|
Pl .L_u;_ 1
! ol bk i 1 | |
[N - | |
! (- T =
=N TR ) h
s5iz2itl<s 1 _
SlEl=1= ,
lmf S S ] I | |
I = m] 2 | _ |
=2l m;m,.l., A | b o)
HESEEE k) 5
g ey LT e | | =2 ! + £
og mp e o | =1= | s 1
LT el EPTELN L ol ¢ | ot , [ ol
e B BN R w2 o | Ay | [ o
L 12 el S 121 L RN
o [ = 1> | O o | i |
P £ T — i o IS B= 1 e |
(] o || _.E_ ..—_.m I — ] m | ! = 1
= g bl e ] ol o TN 1
! |~ A -l & (-} e I | . |}
S 131218 t2] 1818 | (== |
[ <l i g} _i>] (mi- w2
5 w{Bl 8l =lo) uls |s{8
,ﬁl-._.? . { e a | — ¥ T a ] el | Emc N ! |
" r PER AN e f i w | | aa] ¥ MU L )
oy oy b | w S0t wl el T e oy | L
. ey Do o] @ C Py = TO1 21 =
- { 1 o~ | | F— =i = R g =5
: | Sl 2] & i ) Al B N < P
= = = .20 B m , m",.ﬁm_,_ a | W= 3] |
) 1IN -1 B S - R A RN I B T
L stol > cf cipcf ol ol Sl =l ey S 2
SN EC R T ey v § e e T === = f&
2 jrjolaljomlTialalrni =1 ol ol
reno—a :



SUBTEST DESCRIPTIONS

Auditory Discrimination
This is the ability to discriminate differences in various speech sounds.
 Deficits in speech-sound discrimination have been suggested to have great
effects in developing oral or written language. !

Tests measuring this skill:
1. Goldman—Fristoe-Woodcock Test of Auditory
Discrimination
2., Wepman Test of Auditory Discrimination

Visual Perception
This is the ability v perceive similarities and differences in visually
presented forms. [Jifficulties in visual perception have been noted in
many childrer: o have difficulty learning.

Tests measuring this skill:
1. Frostig Developmental Test of Visual Perception
2, Developmental Test of Visuval-Motor Integration
3. Valett Developmental Su~ey of Rasic Learning
Abilities
4, Slingeriand Screzning Tests for Language Disability
5, Purdue Perceptual Motor Survey

Eye~-MMotor Coordination
The ability to integrate a visual perception and motor performance. An
example would be to draw a continuous line between boundaries. This
skill has been shown to have a high correlation with reading.

Test measuring this skill:
1. Frostig Developmental Test of Visual I:er-t:eptmh
2, Developmental Test of Visual-Motor Integration

3, Bendor-Gestalt Test for Young Children

4, Valett Developmental Survey of Basic Learning

Abilities
5. Benton Visual Retention Test
6, Slingerland Screening Test of Lanjuage Disability

i“igure-Ground Perception
The ability to detect intersecting and hidden geametr‘lﬁ: forms in mr;r‘easmg‘ly

complex backgrourids. A disability here is often seen in children who cannot

recoghizs words.
Tests measuring this skill:
1. Frostig Developmental Test of Visual Perception

264
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Constancy of Shape
The ability to recognize certain figures presented in a variety of sizes,
shadings, textures, and positions in space, and their discrimination from
similar figures. Often, a disability here is seen in children who have
difficulty recognizing a letter or word when it is written in different sizes
ok colors. '

Tests measuring this skll’l-
1. Frostig Developmental Tezt of Visual Perception

F’c;-sztmn in Space
The ability to discriminate reversals and rotations of figures. Ehildﬁen,
with a deficit often pr‘aduce letters and words in "mirrow writing.'

Tests measuring this skill:
1. Frostig Developmental Test of Visual Perception

Spatial Relationships
The ability to analyze simple forms and patterns and reproduce them by
connecting dots.

Tests ﬁﬁeésgﬁing this skill:
l. Frostig Developmental Test of Visual Perception

Tracing
The ability to follow a line with a pencil.

Tests measuring this skill:
1. The Developmental Test of Visual-iotor Integration

Tactual Kinesthetic Sense
The ability of the child to move his hand in a controlled manner, to recog-
nize movemrments of his own hand, and to be able to r*ec:t:gmza where and
when he is being touched. .

Tests measuring this skill:
1. wevelopmental Test of Visual Motor Integration
2. Valett Developmental Screening of Learning Abilities

Motor FProficiency ’
The ability to make basic motor responses

-Tests measuring this skill:
1. Developmental Test of Visual-Motor Integration

o
o

o
w
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- Language Development
The ability to use and manage effectively, the various skills of oral and
written language. ‘ ’

Tests measuring this skill:
1. Illinois Test of Psycholinguistic Abilities
2. Valett Developmental Survey of Basic Learning Abitities

Auditory Reception
The ability of the child to derive meaning from verbally presented material.

Tests measuring this skill:
1. Illinois Test of Psycholinguistic Abilities
2. Detroit Test of Learning Aptitude

Visual Reception
“The ability of the child to derive meaning from verbally presented material.

Tests measuring this skill:
1. Iilinois Test of Psycholinguistic Abiltities
2, Detroit Test of L.earning Aptitude

Auditory=-“ocal Association
The ability to relate or manipulate ideas which one receives auditorally
and expressed vocally.

Tests measuring this skill: .
1. Illinois Test of Psycholinguistic Abilities

Visual-Motor Association : ‘
The ability to manipulate visual symbols. Examples might be: visual
classification, noting visual relationships, pairing opposites.

Tests measuring this skill:
1. Illinois Test of Psycholinguistic Abilities

Verbal Expression
The ability to use verbal symbols to communicate ideas, This is done by
describing objects, telling stories, etc.
Tests measuring this skill:
1. Illinois Test of Psycholinguistic Abilities
2. Detroit Test of L.earning Aptitude
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Manual Eﬁ:&pﬁessiaﬁ
The ability to act out or pantomine ideas.

- Tests measuring this skill:
1. Illinois Test of Psycholinguistic Abilities
Grammatic Closure i
The ability to handle language syntax and fill in missing parts of an expression.

Tests measuring this skill: ‘
1. Illinois Test of Psycholinguistic Abilities—-.........

Visual Closure
The ability to identify an object from an incomplete visual presentation.

Tests measuring this skill:
1, INlinois Test of Psycholinguistic Abilities

Auditory Sequential Memory
The ability to reproduce from memory digits presented orally.
Tests measuring this skill:
1. Illinois Test of Psycholinguistic Abilities
2, Slingerland Screening Test for Language Disability

Visual Sequential Memory
The ability to produce sequences of nonmeaningful figures from memory.

Tests measuring this skill:
1. Illinois Test of Psycholinguistic Abilities
Concept Development B
The ability of the child to understand basic concepts assumed to be
familiar to children first entering school. '

Tests measuring this skill:
1. Boehm Test of Basic Concepts

Concept of Space
The ability to understand concepts of location, direction, orientation,
and dimensions.

Tests measuring this skill:

1. Boehm Test of Basic Concepts
o, Detroit Test of Learning Aptitude
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Concept of Quantity
- The ability of the child to uﬁderﬁstant:i basic r:r:sﬁcépts of quantity and

number.

- Tests measuring this skill:
1. Boehm Test of Basic Concepts

Concept of Time
The ability of the child to understand basic time relationships.

Tests measuring this skill:
1. Boehm Test of Basic Concepts
2, Detroit Test of lL.earning Aptitude

Comprehension and Reasoning
The ability to understand or comprehend problems with reasoning of
relationships of elements to each other and to a total complex picture.

Tests measuring this skill:
1. Detroit Test of L.earning Aptitude

Practical Judgement -
An important psychological function in many learning situations. Refers
to the ability to use speed, accuracy, and wisdom in decisions.

Tests measuring this skill:
1. Detroit Test of L.earning Aptitude

Number Ability
Tests the ability to know simple number concepts.

Tests measuring this skill:
1. Detroit Test of Learning Aptitude

- Auditory Sounds
The ability of the child to reproduce, auditorally, words and phrases spoken

by another person.

Tests measuring this skill:
1. Slingeriand Screening Tests for Language Disability

Auditory Learning
The ability to learn a series of new wor ds taught essentially through a phonic

method of instrugtion.

Test measuring this skill:
1. Mills Learning Methods Test
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Visual Learning
The ability to learn a series of new words taught essentially through an
instructional method that relies almost exclusively on the eye as a re-
ceptor and means of interpreting the printed symbol stimulus,

Tests measuring this skill:
1. Mills Learning Methods Test

Kinesthetic L.earning
The ability to learn a series of new words taught essentially through an
instructional method that focuses almost exclusively on writing and tracing.

Tests measuring this skill:
Mills Learning Methods Tests

Combination Learning
The ability to learn a series of new words taught through an instructional
method using visual, auditory and kinesthetic channels.

Tests measuring this skill:
1. Mills L.earning Methods Test

Motor Ravelopment
This refers to the ability of the child to demonstrate that he has acquired
the reguisite motor skills fur his age. '

Tests measuring this skill:.
1. Lincoln—-Oseretsky Motor Development Scale
2. Purdue Perceptual Motor Survey
Walking Board
Refars to the ability to maintain general balance while walking on a
narrow board,
Jumping ,
Refers to the ability of the child to jump in a coordinated fashion.
l1dentification of Body FParts
This refers to the ability of the child to recognize and identify parts of
his own body.
- Obstacle Course

This refers to the child's ability to react spatizily to objects in his
environment.

Kraus-Weber
This refers to physical fithess, physical strength and muscular fitness.
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Angel-in~the~Snow
Refers to the identification of limbs and movement of limbs in a
coordinated fashion. |

Chalkboard Exercises
Refers to the ability to make coordinated movements reflecting an awareness
of directionally.

Rhythmic Writlng
The ability of the ¢hild to pEPFDr*rﬂ a continuous, reproductive task,

Ocular Pursuits
Refers to the ability of the child to establish and mamtam visual contact
with a target.

Visual Achiaverment
The ability to reproduce certain geometric forms.

Classroom Disturbance !
This refers to the extent to which the child's behavior is active and disruptive
in the classroom.

Tests measuring this skill:
1. Devereux Elementary School Behavior Rating Scale
2. Quay Classroom Observation Instrument
Impatience ]
Refers to the extent to which children surge forward in their work, never
looking back, or thinking about the quality or neatness of the product.

T Tests measuring this skill:
1. Devereux Elementary School Behavior Rating Scale

Disrespect~Defiance
This refers to the extent to which the child manifests open disrespect for
or resistence to the school, the subject matter, or the teacher.

Tests measuring this skill:
1. Devereux Elementary School Behavior Ratina Scale
External Blame
This refers to the extent to which the child expresses the feelings that it is

external circumstances which are the source of tivis difficulties.

Tests measuring this skill: :
1. Devereux Elementary School Behavior Rating Scale
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Achieverment Anxiety
This refers to an outward display of worry concerning the inability to meet
ac:hxa\remént demands of the teacher «wr school situation.

Tests measuring this skﬂl
1. Devereux Elementary School Behavior Rating Scale

External Reliance
This refers to the degree to which the child is unable to make independent
decisions, to hold opinions, and to take independent action.

Tests measuring this skill: _
1. Devereux Elementary School Behavior Rating Scale

Comprehension _
This refers to the child having problems understanding the daywé:e::f—-day work
dermands of the teacher and the curriculum.

Tests measuring this skill:
1. Devereux Elementary School Behavior Rating Scale

Imattentive-Withdrawn
This refers to a tendency on the child's paf‘t to lése contact with what ia
going on in the class.

Tests measuring this skill:
1. DRevereux Elementary School Behavior Rating Scale
2., Quay Classroom Gbservation Instrument

Irrelevant—Responsiveness
This refers to the extent to which the child's verbal responges are
irrelevant, intrusice, and/or exaggerated ot untruthful.

Tests measuring this skill:
1., Devereux Elementary School Behavior Rating Scale N
#, Quay Classroom Observation Instrument
Creative Initiative
“This refers to the degree to which the child exhibits active parsaﬁc—ﬂ
involvernent and positive motivation to contribute to the classroom
learning situation.

- Tasts measuring this skill:
L. Devereux Elementar‘y School Behavior Rating Scale
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Need for Closeness to Teacher

This refers to the extent to which children like to be close to, seek out,
and offer to do things for the teacher.

" ests measuring this skill:
1. Devereux Elemantary School Behavior Rating Scale




APRPENDIX B

INFORMAL ASSESSMENT

b it

273







APPERNDIEX B
INFORMAL ASSESSMENT

Many times formal diagnostic tests are not available, This leaves the teacher
or diagnostician in the position of coming up with her own information on a child
to begin planning an educational program. This section of the manual will describe
informal procedures to be used for this purpose.

Specifically, tris appendix will discuss three informal assessmant procedures.
The first of these i= an informal reading survey designed to determine the child's
abilities and difficuiu.es in reading. The second is an informal arithmetic survey
designed to accomplish in arithmetic what the informal reading survey is designed
to accomplish in readinc  The third is the utilization of diagnostic teaching as a
diagnostic procedure.

'nformal Reading Survey

Thé purpose of the informal reading survey is twe~fold: (1) it is designed to
provide an instrument which will help appraise a child's reading level, and (2)
it is designed to provide an instrument which will help in more 213531}/ and clearly
determining appropriate reading instruction. :

Making an Informal Survey. Making an informal surwvey is not difficult, Harris*
defines such a procedure, Using a series of basal readers he shows how to select
passages, scoring criteria, and administration and interpretation guidelines. From
his procedures one can determine the child's Independent, Instructional and F:r‘u;.t:-=
ration Levels in reading.

Informal Arithmetic Survey
One can follow the same procedures for developing an informal arithmetic
survey as were used in the 1nf‘t:r‘mai‘r‘;admg survey. The major difference
would be that nne would use an arithmetic Lﬂsﬂ series rather than a reading
series.

Diagnostic Teaching

Many times, it is impossible for the teacher to get a complete formal diag-
nostic evaluation on a child, This could occur for several reasons. First of
all, a trained diagnostician may not be available. Second, if a diagnostician
is available, there may be an extensive waiting list for testing. As a result,
the teacher is left in a position of needing to develop her own diagnostic in-
formation.

Earlier, the developrrent of informal instruments was discussed as a means
of getting informal diagnostic irnformation. Another procedure that may be used
by the teacher is "diagnostic teaching." Essentially, diagnostic teaching is a
procedure for datermining children's strengths and weaknesse< through the
assignment of carefully planned lessons.

* Harris, Albert J. Effective Teaching of Reading. David McKay: New York,
1962, Pp. 120 -~ 125,




Specifically, the procedure involves the following steps: (1) the teacher
identifies a particular skill that she wants to determine if the child can do,
(2) the teacher identifies a format for the lesson (oral recitation, seat work,
ete.) she will use with the child to determine whether or not he can perform
that skill, (3) the teacher prepares the less, (4) the teacher administaers
the lesson to the child, and (5) the teacher evaluates the performance on the
lesson,

After the lesson is over, if the child did well, the teacher can go on to
something else. However, if the child did poorly, then the teacher plans a
series of remedial lessons teaching him that particular skill.

Smith and Neisworth* offer some useful criteria for selecting diagnostic
activities. The diagnostic teacher would be well advised to read their chapter.

* Smith, R. M. and Neisworth, J. T. Fundamentals of Informal Assessment,
In Smith, R. M. (Ed.). Teacher Diagnosis of Educational Difficulties.
Columbus, Ohio: Charles E. Merrill, 1969. Pp. 1 - 29.
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APPENDIX C

INSTRUCTIONAL OBJECTIVE

Clusters of objectives rather than single isclated objectives are incorporated
into the Educational Based Appraisal System. The objective cluster approach
involves two levels of specification, instructional goals and instructional ob -
jectives. The instructional goal specifies the terminal behavior to be achievead
by the cumulative effect of the cluster of five objectives. Two options are
available when developing clusters of instructional objectives.

OPTION 1 - Selection of a cluster from the Objective Cluster Banik included

or

OPTION 2 - Developmeant of your own cdjective cluster
The later option is encouraged since it will result in a set of objectives specific
to the particular learner's needs.

Development of objective clusters is the primary responsibility of the teach-
ers using EBAS, However, your role relative to the EBAS team requires you
to (1) collaborate with the tearmn with the selection of clusters from the Objective
Bank which parallel specified priority instructional goals, (2) collaborate with
the team in writing objective clusters and (8) serve as a conrsultant to the teach-
ers in the use of EBAS. Skili in writing instructional objectives and specifying
objective clusters should assist you in fulfilling these roles.

RECOGNIZING iNSTRUCTIONAL ORJECTIVES

Instructional objectives differ from instructional goals. Instructional goals
establish the direction and extert of the instructional task. The instructional
goal statement provides a point of departure from which more cpecific and cn—
plate instructional objectives are derived.

The term "Instructional Objective" is used to describe a statement which
specifies (1) what student behavior is desired as a result of instruction, (2) the

the degree of competency or frequency which will be accepted as an indication
of successful performance. These three specifications are the basic elements
in all instructional objectives. They will be referred to as the descriptive,
conditional, and evaluative elements., The remainder of this section focuses
on the recognition of these basic elements in instructional objectives.

THE DESCRIPTIVE ELEMENT: The portion of the instructional objective
which dascribes the behavior the student is to perform is the descriptive
element.

The descriptive element of an instructional objective answers the question
WHAT DO I WANT THE STUDENT TO DO? and refers to the outcome of the
instructional process. This element is usually an action word which describes
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what the student is expected to do. BEvhaviors, such as list, alphabetize,
collect, rmeasure, repcrt, trace, and use are vzry specific observable actions.
However, some action words are vague and do not adequately describe pupil
performance. For example, the act of computing may be interpreted as either
a mental process, a writing process, Or as a process requiring calculation
equipment. In or’' .r to clarify the behavior, an explanatory phrase could be
inserted, such as ""the student will compute, using an adding machine or the
student will compute, using pencil and paper. "
“This additional description of the desired behavior thus increases the effec-
tiveness of the objective statermnent. The more specific the descriptive ele—
ment, the more measurabie the cutcome.
Following is a resource of action words which could be used as the des=

criptive element when writing instructional objectives:

add label
aiphabetize , - list
answear listen
build mark
check measure
choose multiply
circle name
cornplete : practice
compute read
count record
at : report
demor:strate . spell
dascribe subtract
discuss tell
divide trace
draw unde=line
explain Lse

fird walit
identify . write

THE CONDITIONAL ELEMENT: The portion of the instructional chjective
which indicates the conditions under which the student will be expected to
perform is the conditional element.

The conditional element of ain instructional objective asks the question WHAT
WILL THE STUDENT SE GIVEN AS A MEANS FOR DEMONSTRATING HIS
PERFORMANCE? After stating that a student will circle, point, count, or name,
it then becomes necessary to establish the conditions of the behavior. For example,

if the task is to compute subtraction problems, it is necessary to first determine
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the tyre of problems to be assigned. . Several questions are asked., Will the
probicms consist of two column subtracting? Will borrowing be required?
Will fractions be included? In other words, what level of competency is
expected of the student?

In addition to specify the level of the instructional task or social behavior,
it is important to delineate the materials or equipr~ 1t involved. Will the
student be ¢iven a blackboard, pencil and paper, or an abacus?

The conditions established for the demonstration of a behavior should be
within the capabilities of the student yet still in agrezment with the intent of
the objective.

Following is a list of phrases which could be used as the conditional element
when writing instructional objectives:

« + « &aworksheset . . .

. given: a list of . .

. « s given a picture . . .

. . « using a telephone directory . . .

. - » Using a glossary . .

. » « USing a newspaper . . .

e « « withhelp . . .

. « « Without help . . .

+ + . inany given situaticn . . .

. « « Without hesitation . . .

. « « from the following list . . .

. « « given an assigned tasik . . .,

. . . after a discussionof . . .

. + +» when listening . « .

. . . after the teacher orally reads . . .
. » « when asked . . .

when presented with the following problems . . .
. s+ « When standing in line . . .

THE EVALUATIVE ELEMENT: The portion of the instructional objective which
establishes the minimum level of acceptable student perfermance is the
evaluative element. '

I he evaluative element of an instructional objective, often called the criteria,
answers the question WHAT WILL 1 ACCEPT AS PROOF OF SATISFACTORY
LEARNING?

Specifying what will be considered acceptable performance in the objective
statement establishes a criterion measure by which the student's performance
can be judged.

Considering the following objective, '"the student will be able to locate his
spelling words in the dictionary," an acceptable level of azcuracy must be
established. Will the studznt find all of the words, 75% of the words, or two
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of the words to demonstrate success? It must be remembered that to be of
value the evaluation standard must be realistic. Standards set too high or
too low will not be accurate determiners of mastery.

The evaluative element can be specified in several ways.
For example:

1. Percentage of Accuracy — 75% accuracy

2. Time Limitations — within 5 minutes

3. Numerical Limitations — at least two times

4. Involverment Limitations — copies accurately and legibly

The following is a list of evaluative element phrases which could be used as
a resource in stating instructional objectives:

. » » With 80% accuracy

. » » 8 outof 10

. . . at least 50% correct
. « « B0% of the time

. » » without quitting

. « « correctly

. « » accurately

. . . at least 6 times

. . . make at least 1 verbal remark
. « . during the school day
. & » Within 10 minutes

Summanry

Instructional objectives specify the desired pehavior the student will exhibit
as evidence that he b . learned. Three elements are basic to all instructional
objectives —— the (1) descriptivey (2) conditional, and (3) evaluative elements,
Thus, an instructional objective statement should answer the following questions:

1. What will the learner ! .

2, Under what cond'tinns v. 1 he do it?

and
3. What will indicate success?

EXERCISE C.l Recognizing the descriptive, conditional and evaluative
instructional objective.
L
Identify the descriptive, conditional and evaluative ele nents in each of the
foltowing objectives. Indicate the descriptive element with a2 D, the condi-
tional element with a C, and the evaluative element with an E.

1. The student will be able to pick all the names referring

to countries from a list ¢f 10 names including countries,
cities, and states.
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quietly while another child has his turn,
The student will be able to complete a 5 minute written
assignment appropriate to his ability level while sitting
at his desk.

The student will be able to determine the area of a 3"
square using pencil and paper by multiplying the two
sides together.

The student will be able to underline all the proper
nouns in a list of 20 nouns. ‘

Responses to EXERCISE C.1.

e

D E
The student will be able to pick all the names referring
C

' to countries from a list of 10 rames incluriing

countries, cities, and states.
D E
The student will be able to wait for his turn by standing
C
quietly while another child has his turn.
D C

The student will pe able to complete a 5 minute written

assignment appropriate to his ability level while sitting
E
at his desk.
D
The student will bz able to determine the area of &
C
square using pencil and paper by multiplying the two

sides together. (Imptied evaluative element.)
D E
The student wili be able te uinderline all the proper |
C

rouns in a list of 20 nouns.



Writing Instructional Objectives

In addition to the Objective Cluster Sank component of E2AS there are many
other sources of objectives availubla, For exaniple, objectives can be obtained
from curriculum gquides, teache™'t roamwels, and commercially prepared volumes
of objectives. As the team gainu {1 nitiarity with using EBAS, you will be able
to identify other sources of objrttives whilzth can bin tsed in the development of
your own clusters of objectives. The team shiculu Aot t “o find objective
banks which are directly applicable to the cs of a specific student, However,
using @thar baﬁi{s of abjé;tives, the téas‘{‘ ar L""‘:E teach;rz iﬂ(ﬂeperﬁently will be

V,amn:mg fczr‘mats for wmtmgj C)b_]éiitl\fe&: E‘.?{lzst; EEA%‘ suggests the utiliza-
tion of a siinplified approach. The precision required in stating complex in-—
structional objectives often represents av: mverburdening academic task, resulting
in statements meaningful only tc the writer. Instructional objectives, written
and shared by the EBAS team, can be meaningful without being complex. It is
suggested that the language of the instructional objectives be purposefully simple,
straightforward, and free of educational jargon.

The EBAS approach encourages the development of objectives precise enough
to provide direction for preparing instructional tasks, yet stated in an uncom-
plicated manner, While this does not reduce the need for precision and a
consistent format, it does free the EBAS team to focus orimarily on stating
instructional objectives for student behavior to be affected rather than on the
writing process itself. This is particularly important following the initial
ERAS team conferer ~e when the teacher will at times be independently pre-—
paring her own cluster. - :

The modei suggested for writing instructional objectives mt:ludc:s the fol-
lowing criteria:

1. Describe the behavior the student is to dermonstrate

using specific words which descrite an obserable
action. (Descriptive Element)

2. Designate the conditions under which the student will
be able to demonstrate the desired action, (Conditional
Element)

3. Specify the level of performance which will indicate
successful achievement of the objective. (Evaluativs
Element)

4, Begin each instructional objective with "The student
will be able to..." This establishes consistency and
uniformity among the objectives. '

5. I{eap the Xanguage ff the c:bjectivg Eirﬁplé. The degree

stc:n;d l:s}; tha Student can be used as a gulde.



If the tearn writes instructional objectives which illustrate each of the
elements listed above and which are stated in a straightforward manner,
then the intention of what is to be taught should be clear.

EXERCISE C.2. Writing Instructional Objectives

The following exercice is intended to guide you through the steps of writing
an instructional objective. A sample objective is developed simultaneously
for you. Follow thi steps outlined and generate your own sample objective
in the spacc provided.

1. Subject area:

example: Science - L o . o —

diagnostician's: ) - - o -

2, Sub—area:

example: Ecology =~ — -

diagnostician's: (derived from Subject area stated in first step)

s

3. Descriptive Element:

example: Write a report o e -

diagnostician's: ) o o - - o

4. Conditional Element:

example: After viewing a film "Protection of our Matural Resources"

diagnostician's: . o , o

5., Ewvaluative Element:

example: About 4 ways people are trying to conserve natural rescurces

diagnostician's:

6. Final Objective: put ail the elements together




example: The student will be able to write a report about 4 ways people are

trying to concerve natural resources after viewing a film "Protection of Our

Natural Resources.'

diagnostician's: ~ o — -

. Analyzing and Evaluating Instructional Objectiv:

As the EBAS tearm develops instructional objectives for spec: o students, it
hecomes necessary to make judgmernts as to the quality of the objectives. There
are several conditions on which objectives can be evaluated. In addition to the
descriptive, conditional and evalu=t' -+ ~equirements, explicitness, relevance,
and clarity will need to be consider-.c

Explicitness .

Well-written objectives should be tzxplicit. In other words, can the presence
of each element be determined and secondly, are they written in specific terms?
It should be possible to separate each element (descriptive, cor. Jitional and
evaluative) within an instructional objective, if it is directly stated or even if
it is implied. Elements that are directly stated are easily identifiable. However,
in other instances the existance of one or rnore elements is implied. For example,
in the following objective, the evaluative element is implied as an inherent part -
of the desired behavior.

The student will be able to write on the blackboard the small

letters of the alphabet in manuscript.
The evaluation criteria is involved in the component which states "letters of
the alphabet" as there is a limited number and their presence or absence is
obsarvable.,

Objectives containing implied components require careful consideration,
as: it should not be assumed that they are inadequate simply because one
element can not be isolated.

Relevance to the Student

The second step in analyzing and evaluating objective statements is deter—
mining the Relevance to the Student. The preceding evaluation criteria
represents an academic task for the writer, the present criteria relates the
objective directly to the student. Several considerations are inherent in
determining t'» relevance of the objective to the student. The first of thece
concerns age. = the behavior requested relevant to the student's chronological
age? It would be irrelevant to ask a 16 year old to insert geometric shapes into
corresponding spaces.
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A second question pertaining to relevanct i: ability, Is the desired behavior
within the student's specific abilities? Askir’ - - #ring impaired student to
complete an auditory discrimination exercise -0« Gk be a task relevant to
the student's ability.

A third consideration concerns identified student needs, that is, is the
behavior relevant to the student's identified needs?

A final consideration concerns environmental surroundings. Is the behavior
relevant to the student's future success in his functional environment?
axample, an objective requiring a student living in a rural area v danss
yse of a mass transit system is far from relevant to the student's funct
smyvironment. In evaluating objectives in terms of student behavior, it i3
Lraortant to consider the preceding relevance varieoles. Thus, there are
four criteria related to the relevance of the objectives to the student: (1) age,
(2) . dility, (8) needs, and(4) environmental surroundings.

Rolevance to the Instructional Process

The third step in evaluating objective statements is Relevance to the
Instructional Process., In other words, is demonstration of tha desired
behavior relevant in terms of available resources? To require the student
to demonstrate the use of a tape recorder would naot ba relevant if a tape
recorder was not available. Secondly, is the desired behavior relevant to
the content area for which it . written? When asking the student to demon-
strate his ability to use a compass correctly it would not be relevant to ask
him to demonstrate this ability by drawing a picture of a compass.

Clarity

The final variable in the analysis of objective statements is clarity. Is the
objective sequenced and grammatically correct? Is the objective easily under-
standable, that is, does the objective result in a similar interpretation by all
who read it? o

A functional instructional objective must meet the criteria of exuiicitness,
relevance, and clarity, The fallowing checklist and evaluation grid are included
to assist you and tr.2 team in analyzing and evaluating instructional objectives
that the team develops.
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Figure 9

é " A Checklist of Questions for
Analyzing and Evaluating
instructional Objectives

CRITERIA YES NQ

EXPLICITNESS

1. Can a descriptive, conditional and

2, Are tha requirements for the desired
behavior specifically stated?

RELEVANCE

3. Is the desiraed behavior relevant to the

student's chronological age?

4. 1s the desired behavior within the student's

specific abilities?

5. Is the desired behavicr relevant to the

student's identified needs? —

6. Is v desired behavior relevant to the

7. It somuirad
i behaviv: malevant in terms of available

resources?

8. Is the desired behavior relevant to the

content area for which it is written?

g, Is the objective properly seguenced? —

10. I[s the objective grammatically correct? —_—

1. Is the objective stated so that it is easily understood?

12. Does the objective result in a similar interpretation

e by all who read it? ' —_— . —
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In addition to the evaluation of the total objective statement provided by the
5 checklist, an evaluation grid has been included to assist you in identifying and
e coirecting weak elements which may exist within the objective statement.
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To complete the grid, apply each criterion to each component of the objec
If it satisfies the criterion, place an > in the corresponding cell.
Th: systematic use of an evaluation check list arnd//or grid is a converient
and expedient way to evaluate the degree to which the team is developing correctly
written and appropriate instructional objectives and T oweak elements
which may exist in an objective statement.
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Developing @E;jezf:tive Clusters

The "Objective Cluster'™ involves two levels of abjective specification,
instructional goals and instructional objectives., A cluster is comprised
of one instructional goal and five related instructional objectives, Thus, the
instructional goal and its objectives are viewed as an interrelated unit, The
instructional goal specifies a terminal behavior to be achieved by each cluster
of generally five objectives. The five instructional objectives are usually
sequentially organized and inclusive so that successful attainment of the set
of objectives results in mastery of the instructional goal.

The instructional goal is viewed as a terminal objective which can be
realistically achieved in 5 to 10 instructional lessons. Ceritdin goals may
require a longer period for mastery and contain more or less than five
related instructional objectives, Goals statements begin with the stem
"To assist the student in," This degree of specificity of the instructional
goal establishes consistency and uniformity among goal staterments and aids
in differentiating goals from objectives. Examples of this degree of specific-
ity of the instructional goal in a cluster follow:

- To assist the student in solving a simple 1 - step
mathermatical word problem.
or

To assist the student in associating single consonant

sounds with the written symibols at the beginning of a

printed word.

or -

To assist the student in attending to assigned tasks

rather than irrelevant stimuli.

Each of the preceding examples is sufficiently specific that attainment of
five objectives will result in mastery of the goal.

The instructional abjectives in the objective cluster represent successive
approximations of the instructional goal. Thus, the development of these
objectives is in effect a task analysis of the instructional goal. In breaking
down the instructional goal into specific tasks or behaviors to be performed,
the following questions are asked:

(1) WHAT ARE THE FIVE THINGS THE LEARNER WIL.L
HAVE TO DO IN ORDER TO LLEARN THE SKILL OR
CONCEPT?

and

(2) WHAT 15 THE SEQUENCE OF STEPS IN LEARNING
THE SKILL OR CONCEPT?
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For exarple, the imstructiomal goal, "to assist the student in telling time
to the nearest minute,' can be broken down into the following sequence of
tasks: : ‘

1. Recognize which hand on a clock is the hour hand and
which is the minute hand.

2, Tell time to the hour.

3. Tell time to the half hour.

4, Count by 5's clockwise from 1 toll.

5. Tell time as minutes after and minutes till to

the mearest 5 minutes,

Each identified step is then stated following an instructional objective which
contains the three elements previously identified as essential in the statement
of an instructional objective: descriptive, conditional, evaluative, Each
imstructional objective directly suggests an activily or set of activities,

The completed cluster for telling time to the nearest minute is {llustrated
in EXANMPLE C. 1.

EXAMPLE C.1,

Instructional Goal: To assist the student in telling time to the nearest minute.

Instructional Objectives:

1. The student will be able to point to the hour hand and

the minute hand on a clock face.

2. The student will be able to read correctly on a large

clock face the ofclock time for any hour,

3, The student will be able to read correctly on a large

clock face the half past time for any half hour.

4, The student will be able to count the minutes by fives

- proceeding clockwise from 1 and continuing through L1

given a clock face,
5. The student will be able to tell the time as minutes after
the hour or minutes till the hour to the nearest 5
minutes for any position of the hands on a clock face. _

The cumulative effect of the objectives developed for the cluster illustrates
mastery of the skill or concept described in the instructional goal, Thus, the
objectives become the criterion measure for the goal.

Exarmples of objective clusters for instructional goals in reading, math, and
soc:ial skills are provided on the following pages. Review them before com—
pleting the exercise on page 218,
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EXAMPLE C,2. - Reading Cluster

INSTRUCTIONAL GOAL.: To assist the student in identifying the main
- . idea in a story. 7 o .
The student will be able to select from a list of three
state! wents the one which most closely describes the
main idea of a given sentence. - e
The student will be able to select the main idea in
a given paragraph. - B )
“The student will be able to identify the main idea and
the sentence in which it is found in any given paragraph,
The student will be able to identify the topic sentence in
a given paragraph and list supporting details. ) i
The student will be able Lto compose a title suitable
to the material for a given written selection. .
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EXAMPLE C.3, = Math Cluster

INSTRUCTIONAL GOAL: To assist the student in finding the sum  of the
elements in 2 sets,

The stuclent will be able to identify correctly the symbol for
addition, - 7 B - ) )
The studant will be able to defime additiom in such a manrner as
"putting sets together, ™

The étudént will be able to pﬁu'l;_ the sets tc:sgétiiﬁér‘ and name the
members of the new set, given a set of three objects and a set
of two objects. o o i B

The student will be able to write the number of members in
each set under it, given three combination—of-sets problems.
The student will be able to write the correct number of objects
in the sum of each pair of sets, given a worksheet containing
five pairs of sets. o B
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EXAMPLE C.4, - Social Skill Cluster

INSTRUCTIONAL. GOAL: To assist the studant in using other's possassions
only with their permission.

The student will be able to identify, with the teacher’s
.assistance, that asking permission means that he must
receive approval from the owner to use others' possessions.
The student will be able to state that he must "ask
permission' whenever he wants to use other's

| possessions, - ) B _
The student will be able to identify, with the teacher’s
assistance, the correct procedure for "asking permission”
to use someone elses’ possessions. L o

The student will be able to practice, in a role-playing situation,
the correct procedure For "asking permission” to use other'
possessions.

The student will be able to identify, by telling the teacher,
whenever he must ask permission to use others' possessions.
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EXERCISE C.3., Developing Clusters of Instructional Objectives.

F The following exercise is intended to guide you through the steps of developing
an objective cluster, A sample cluster is developed simultaneously for you.
Follow the steps outlined and gernerate your own sample cluster in the space
provided. ’

I. Imstructional Goal
Example: To assist the student in associating the
single consormant sound "b'" with the
written symbol at the beginning of a
printed word.

2. Task Analysis (What are the 5 things a learner will have
to do in order ko learn the concept or skill specified in
step 172)

Exarmple: a, I[dentify the "b" sound heard at the
beginning of words
i b, Recognize the letter "b" when it is
written at the beginning of words
c, Differentiate "b" sounds from other
sounds heard at the beginning of
words., ‘
d. Differentiate the written symbol "b"
From other written symbols at the
beginning of words
e, Match the sound "B" with the written
symbol
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Ei

Restate as Instructional (i)bjecti‘ées .

Exarnple:

;ai

d,

The student will be able to identify that

a series of words read aloud all begin
wikth the "b" sound.

The student will be able to identily that
the same series of words when written
on the chalkboard all begin with the
same letter —= "b'".

The student will be able to identify

which word in a series of 3 words, pra-
sentecd orally, begins with the "b" sound.
The student will be able to underline all
ef the words in a list of 3 words written
on the chalkboard that begin with the
vJritten symbol b,

The student will he able to point to the words
writtert on the board which baegin with the
same sound as ball.
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