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SUMMARY OF PRINCIPAL FINDINGS AND RECOMMENDAT IONS

Fov this evaluation, information was gathered from parents of children
enrclied in Dade’s pwograms for the hearing impaired, teachers of the
hearing impaired, regular classroom teachers, and records of children
currently in the program. Information was also Gathered from parents
of children currently enroiled at the Florida School for the Deaf and
Hard of Hearing at 5t. Augustine, to obtain a relative compavrison of
that, and Dade's programs.

The infarmation gathered from these souvces was used to evaluate the
two basic types of services offered the hearing impaired by Dade County:
(1) self-contained services, involving placement of a student into a
special classroom, with resourcing into the regular school program as
warranted and (2) itinerant teacher services, provided for those with
relatively little hearing impairment for approximately two hours per

week .

Parents of hearing impaired children appeared favorably disposed toward
most aspects of the program, most noting significant improvement in their
children's academic perfurmance and soccial interaction. Parents of stu-
dents receiving itinerant services, however, did express a relative need
for more informaticn about their children's progress, and assistance in
de:?gnxﬂg appropriate home-instruction, and parents with children in both
types . © hearing programs expressed relative dissatisfaction with voca-
tional preparation activities.

A substantial proportion of requiréd or suggested screening/placement
processes occurved for the majority of hearing impaired students whose
records were examined. Additionally, the placement process from the
time of initial referral to the time of the placement committee's

report appeared to operate within & reasonable period of time. Evidence
for home visitation and parental orientation to the program, however,
was found in Ffewer than half the folders examined.

Regular classroom teachers indicated a need for more information con- e
cerning the d1sab111ty and the Hearing Impaired Program, as well as
assistance in designing special learniiig approaches to deal with the
hearing impaired who spend part or most of the day in a regular program,
In a positive vein, these teachers' perceptions of most other aspects
of the Hearing Impaired Program, including staff competency, program
impact, and SCFEEn1ng/TdEﬁ*TfTC§t1Dn praaesses, were quite positive,
indicating significant improvement in students' academic and social
behavior as a function of program participation. '

[tinerant teachers of the hearing impaired appeared satisfied with the
support received by regular school personnel, the number of children
assignfi to them, and the availability of financial support, but dis-
satisf 4 with vegular teachers' understanding of their program, the
quality of classroon facilities available to them, and information on
incoming students. "Self-contained" teachers' responses to those
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issues were generally similar with the exception of a greater expressed
satisfaction with classroom facilities. Teachers also indicated a need
for inservice training in the adoption of other instructional systems
for the hearing impaired (itinerant teachers) and basic sign language
instructional methodology (self-contained teachers). Both types of
tedchers expressed dissatisfaction with the availability and appropriate-
ness of career education programs, the adequacy of assistance available
to the hearing impaired in vocational shops, and job placement services,
S1ightly more than half of the responding "self-contained" teachers

felt that the fusing of hearing impaired students into the regular pro-
gram was not occurring with sufficient frequency. In terms of equip-
ment availability the majority of itinerant teachers listed movies

and projectors as "never" being available.

Resul ts of a 1973-74 testing of Dade's hearing impaired population wit’
a special version of the Stanford Achievement Test indicated that, with
respect to a naticnal hearing impaired population, they were achieving
at or above the average in verbal and mathematics skills.

Parents with children enrolled in the Florida State School for the Deaf
and Hard of Hearing at St. Augustine indicated dissatisfaction with most
aspects of Dade’s Hearing Impaired Program., Relatively speaking, 5t.
Augustine's program was given highest marks in the extent to which
children were able to participate in athletics and other activities

and the extent to which they were exposed to suitable career education/
vocational training activities.-

Seven major recommendations for program improvement were made, including:

(1) development of an in-service orientation for regular class-
room teachers, N

(2) dncreasing availability of appropriate career education and
vocational training opportunities for the hearing impaired
child,

(3) enhancing the communication existing between teachers in
the itinerant program and students' parents,

(4) provision of more adequate facilities for itinerant hearing
teachers,

(5) provision of in-service training for teachers of the hearing
inmpaired in certain areas,

(6) making available more complete information on incoming students
especially for teachers functioning in self-contained settings,

(7) more adequate provision of certain equipment items such as
auditory training equipment and movies/projectors for "itinerant"
teachers, and language masters for teachers in self-contained
settings.
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INTRODUCTION

Description Of The Program

The Hearing Impaired Program is one of eleven educational programs di-
rected at the needs of Dade County's exceptional children by the Exceptional
Child Program of Dade County Public Schools.

State regulations place the hearing impaired student in the category of the
physically handicapped child - one who has severe problems in speech, oral com-
munications, vision, hearing, motor coordination or other health impairment.

In Dade schools, routine audiometric examination is performed on all chil-
dren in grades one and three by Dade >chools and K and six by the Public Health
Service. This examination serves as an initial screening device. In all

cases where children are identified as deaf or hard of hearing through these
procedures, a more intensive examination by a medical doctor or hearing spe-
cialist is required prior to placement in the program.

In actuality, most children who entered the various hearing impaired pro-

grams, especially those whose impairment is severe, are identified by parents,
family physician, or othar agencies well before their entry into the Dade school
system as a result of the evident nature of their handicap.

Accerding to State incidence figures, hearing impaired students make up 1.50

percent and deaf make up .1 percent of the total school population. Given

Dade's current enrol Iment, this would imply that 3,946 students within Dade

County are deaf or hard of hearing. Currently, 433 students are receiving

some type of hearing service. The discrepancy between incidence figures

and that number currently being served can be attributed to a number of

factors:

1. In spite of routine audiometric screening, some mildly impaired students

. may not have been identified. ‘

2. Some of the mildly hearing impaired but multiply-handicapped students may
be receiving other special services (i.e. speech therapy), and may not be

]
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included on hearing rolls.
The regular academic programs, especially those which utilize individualized
approaches to instruction, are able to successfully meet the needs of

L

many of the mildly hearing impaired.

4. A substantial number of the hearing impaired are being served by other com-
munity and state agencies, especially the Florida State School for the Deaf
and Blind at St. Augustine. '

Dade County maintains a full range of services for the hearing impaired. A sty-

dents specifié placement is determined by the nature and sewerity of his or

her hearing impairment.

1. Self-Contained Programs For The Hearing Impaired providé half time to full
time instruction for that segment of the hearing impaired population which
is most extensively involved.

2. Resource Programs are provided for those students with only moderate im-
pairertent who can function in the regular program foy half or more of
their day. Time in the resource program is spent in language development

and in procuring additional academic assistance.
3. Itinerant Services are provided for those students who are least involved

with thelr impairment. Students receiving this service are enrolled in
the regular program but receive the services of an jtinerant hearing teach-
er for approximately two hours per week.

A more complete description of these and other resources designed to meet the
needs of Dade's hearing impaired population can be found in the Dade County
Procedures For Providing Special Education For Exceptional Students*

The current evaluation focused on all three programs. Additionally, parents
of deaf children currently enrolled in the Florida State School for the Deaf
and Blind at St. Augustine were surveyed.

Description Of The Evaluation

For pprpases of evaluating Dade's Hearing Impaired Programs, information was
obtained from teachers of the hearing impaired, regular classroom teachers,
parants of children in the programs, and, as previously mentioned, parents of

*Dade County Procedures for Providing Special Education for Exceptional Students-~
1975-76. OVivision of Instruction, Dade County Public Schools (Anril, 1275)
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children currently enrolled at the Florida State School (St. Augustine). In-
formation was alsp obtained from cumulatiwe and special education folders of a
sampie of hearing impaired students and from records of a 1973~74 achievement

testing of Dade's hearing impaired population.

Sgreenigiilqeﬂtifi¢atjpniProcggsﬁAdequa@y was determined by examining the cumu-
lative and exceptional child folders of 100 randomly selected hearing impaired
students for evidence of such required or suggested procedures as medical exam-

inations, placement by comnittee, parent orientation, etc.

Parent Questionnaires were sent to the parents of all (approximately 40Q) stu-
dents currcently veceiving hearing services of any kind. Items in the question-
naire evaluated the perceived adequacy of communications and information from

and about the program; the academic, vocational, and social impact of the program;
and the perceived adequacy of program opérations. These questijonnaires were sent

to teacners for distribution to parents via student delivery.

Regular Classroom Teacher Questionnaires were sent to approximately 500 ran-
domly setected teachers at both elementary and secondary levels. Teachers were
asked to indicate their understanding of hearing impairment generally and the
hearing impairment programs specifically, the quality of their interaction

with the hearing impaired staff, the perceived operational adequacy of the
heariny impaired program, and their perception of program impact based upon
their experience with students who had received hearing services of one kind

or another,

Hearing Impaired Teacher Yuestionnaires were sent to all (approximately 44)
teachers of the hearing impaired, serving in both itinerant and self-contained
roles. yuestions asked teachers to respaq@_t@ the adequacy of: suppart re-
ceived from the school systeni, prafessiﬁnal development Dppoftunitiés, their

programs' social and academic impact, and career educational/vocational train-

ing opportunities.

Academic Achievement of the hearing impaired student was determined by random-
1y selecting scores received by 25 percent of Dade's hearing impaired students
on a ~pecial version of the Stanford Achievement Test (SAT). As previously
mentioned this test had been given to all of Dade's hearing impaired students

10



during the 1973-74 scnonl year as part of a program to establish national
norms. The special norms tnat were developed allowed a comparison of Dade's
nearing impaired population with that of other school districts across the
country.

Finally questionnaires were distributed to approximately 100 parents of
children currently enrolled in the Florida State School for the Deaf and
Hard of Hearing at St. Augustine. Parents were asked to evaluate the Dade
and St. Augustine programs along a number of dimensions.

The balance of this report contains (1) a Conclusions and Recommendations
section arising from these procedures and (2) a Results section which
describes findings in greater detail and displays tabled data. An Ap-
pendix to this report contains data descriptive of responding parents and

teachers.,

11




CONCLUSIONS AND RECOMMENDATIONS

The following section summarizes the findings of the Mearing Impaired
Program evaluation. Findings are summarized for the various resnondents

or sources from which information was gathered and are divided in terms

of the + » types of hearing services offered (Itinerant and Self-contained).

Some required or suggested screening/placement prucesses listed in the
procedures manual took place in the vast majority of cases and others

did not. Follow-up audiological examinations, provision of input by
regular classroom teachers, placement by committee, granting of permission
for program entry by parénts, and appropriate reporting of progress once
in the program took place for the majority of the hearing impaired stu-
dents whose folders were-examined and whose impairment so warranted.
However, in fewer than forty percent of the placements examined was there
evidence for home visitatioﬁﬂby a visiting teacher or paréntaT orientation
to the program, This latter finding was borne out by responses of parents
of the hearing impaired. (It is possible, however, that information gathered
or disseminated during these procedures may have been accomplished via
other, undocumented, means). Placement appeared to be carried out with
suitable dispatch. In the case of students receiving self-contained
services, the average period occurring between initial referral of a
student and the placement committee's report was one month. For those
less impaired students, receiving itinerant services, the average period
intervening between initial referral and action of the committee was

3.5 months.

Parents of children receiving both itinerant and self-contained services
appeared favorably disposed toward most aspects of the programs, The
majority of parents with children in both types of programs noted signi-
ficant improvement in their children's academic performance and social inter-
action with other students. Responses to a number of statements related

to various aspects of the program were, in the main, also program-favorable.
In a relative sense, however., parents of children receiving itinerant

12






services felt less well informed of their children's progress and appropriate
home instructional methodology than did parents of children in self-con-
tained programs, a not unreasonable state of affairs. given the relatively
less severe nature of itinerant students' impairment. '

Parents were quite favorably disposed toward the impact of the program on
academic and social behavior, but expressed relative dissatisfaction with

the adequacy of vocational preparation. Operational aspects of the programs
including such areas as degree of cooperation between the hearing and the
regular school programs, teacher qualifications, screening/identification
adequacy, and adequacy of the child's exposure to the program were favor-
ably evaluated. Parents'suggestions for program improvement mainly focused
on the need for more exposure to the hearing services (parents of the itinerant
students) and better physical accommodation to the handicapped ("self-con-
tained" parents) including better hearing aids and other equipment/facilities
related to special instruction.

Regular classroom teachers were asked to indicate their understanding of

the hearing problem, specifically, andihearing impaired program, generally,
the quality of their interaction with the hearing impaired program, the
adequacy of hearing impaired program operations and impact, and their
observations regarding changes wrought in student behavior as a result of
participation in these programs. They were in addition, asked to suggest
improvements to the programs from their points of view. Responses of this
group of teachers indicate that they may be inadequately informed as to the
nature of the program and feel considerable need for assistance in design

of special learning approaches to cope with students' hearing impairment.

As pointed out in the Results section, however, this finding should not be
considered too critical since relatively few regular classroom teachers

have contact with hearing impaired students.

In terms of perceived operational adequacy of the program, classroom
teachers rated staff competency, availability of services, and timeliness
of the screening/identification process guite favorably, and also were
favorable with respect to their perception of program impact. Teachers )
who had contact with the students receiving hearing services indicated |
that academic performance and their interaction with teachers had im-
proved significantly.

13
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Suggesticns most frequently mentioned for program improvement were the
spending of more time with the hearing impaired instructor, better hearing
aids (and other) hearing equipment for the hearing impaired, and more

time devoled Lo associated emotional problems by professional personnel.

Teachers of the hearing impaired were asked to evaluate the adequacy of
support received from other area or county-level professionals, their
perceptions of the adequacy of their training and preparation, acz.:qjuacy

of program impact, and the adequacy of vocational training opportunities

for their students. Itinerant teachers appeared satisfied with the

support i~eceived by regular school personnel, the number of children
assigned to them, and the availability of financial support, They were
nowever, relatively dissatisfied with how well regular classroom teachers
understood the hearing program and considerably dissatisfied with respect

to the ciassroom facilities available to them in their it%nE?ant visitations.
Additicnal |+, a substantial proportion of responding teachers felt that the
reports received on incoming. students were not sufficiently complete. Self-
contained teachers' responses were generally less program favorable 1in

terms 0f support received, especially with respect to knowledge of re-

gular classroom teachers regarding the hearing impaired program and complete-
ness of eports on incoming children. These teachers, however, appeared to
be highly satisfied with their classroom facilities. In terms of édequacy
of their background and training, both types of teachers (itinerant and
self-contained) expressed a need for more inservice training. 0f those

who indicated siuch a need, the most wanted training appeared to be in the
areas of adoption of other training systems (1ike the Dade Reading and Math
systems) for use with hearing impaired children and, for the self-contained
teacher, basic sign language instruction methodology.

In terms of pirogram impact on hearing impaireé student behavior, both
itinerant and self-contained teachers felt that these students were not

able to complete school and graduate with the same level of competence as
other, normal, students. In terms of vocational training opportunities,
itinerant teachers indicated a great deal of uncertainty regarding their
feeling toward the adequacy of career education, possibly due to their lack
of contact with cperational programs within the school. . However, the majority
of teachers who did express an opinion were unfavorably oriented toward



availability and appropriateness of career education programs. Responses
to statements regarding tgg{adequacy of vocational (skills) training were
split--one half favarab1é; the other half unfavorable. Generally unfavor-
able ratings were given to the adequacy of in-shop assistance received by
hearing 1mpaired students and the adequacy of job placement services.,
Respanses of self-contained teachers paralleled those made by itinerant
teachers of the hearing impaired.

In a section of the questionnaire asking for self-contained teachers'
perceptions of the reasons why students withdrew from the program, the
majority indicated that students withdrew because of program completion
and the receipt oFia regular diploma. Approximately eleven percent were
withdrawn because of paremt and/or student request. In terms of instruc-
tional methodology utilized, all of the itinerant teachers used the oral
method only; slightly more than one-third of self-contained teachers used
the oral method only, the remaining two-thirds used a combination of

oral and finger spelling sign language.

The placing of special students in a "least restrictive Eh@irﬂnmént"
(i.e. the practice of fusing) is generally encouraged. To ascertain

the extent to which the practice was occurring with adequate frequency,’
teachers were asked to respond to this issue. S1ightly more than

half of the self-contained teachers felt that fusing was not occurring .
W1th suff1c1ent frequency_ Most pqpuTar reasons thecked Qy most teachers

and inadequate féc111t1esfequ1pment in the reguiar cTassroﬂm.

In terms of equipment availability, most itinerant teachers 1isted auditory
training equipment and movies/projectors as never being available, Self-con-
tained teachers appeared more well equipped; the most seriously unavailable
equipment being Tanguage masters, listed as unavailable by 44 percent of
the self-contained teachers.

Using results of a testing of all Dade's hearing impéired population

during the 1973-74 school year, with a special wversion of the Stanford
Achievement Test (SAT), an achievement profile comparing the achievement

of this group with that of a national sample of hearing impaired students'
was performed. Results showed the performance of Dade's hearing impaired

15
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population to be at or above the fiftieth percentile on all three sub-

tests of the SAT (Reading Comprehension, Math Concepts and Math Com-
putation). )

Responses of St. Augustine parents were split into those of parents who

had children enrolled in one of Dade's hearing impaired program and those
who had not. As expected, a majority of parents who had children pre-
viously enrolled in one of Dade's programs indicated dissatisfaction with
most aspects of Dade's hearing program. Greatest amounts of dissatisfaction
were directed at aspects related to academic impact amd availability of
vaocational training opportunities. Relatively high marks were given to
child/teacher interaction and the social interaction existing between

the child and other students. These parents were also asked to evaluate

the relative quality of Dade's and St. Augustine's program along a number

of dimensions. As would be expected, St. Augustine®s evaluation was re-
latively more favorable along all dimensions. This was especially so for

- dimensions related to the extent to which children were able to partic-
ipate in athletics and other activities and the extent to which they

were exposed to suitable career education activities. Dade was evaluated
most favorably in terms of the child's enjoyment of the program and self-
concept development. Parents whose children were never in a Dade program
‘chose to enroll their children in that program because of the perceived
"broader range of services" offered by St. Augustine. These parents also
identified vocational preparation, opportunity to engage in activities,
staff competence, and instructional tactics employed as the reasons for
enroliment. '

Although the picture was overwhelmingly in favor of the St. Augustine
placement, over half (52.5%) of the parents indicated that there were
"strongly negative" factors associated with the away-from-home, residential
aspects of the program. Loss of contact with the child and travel time/ o
expense consumed in visitations were the most frequently mentioned elab-

orations.

Recomendations

The following section describes recommendations that the Planning and
Evaluation Department Feels are warranted based on the findings of this

16



evaluation. It is recognized that, prior to the adoption of some or all

of the recommendations, a determination of their probable costs (as weighed
against their benefits) would have to be made, and the mechanisms for their
implementation and operations would have to be precisely defined. Recom-
mendations presented below are not necessarily given in order of importance.
It should also be noted that, on balance, the results of this evaluation
were dﬁ?%e favorable, in an absolute sense, to the hearing impaired pro-
gram. What recomierdations are made are based on data which, in a relative
sense, seems to define remediable shortcomings in the program,

1. Regular classroom teachers, as well as teachers of the hearing
impaired, seem to feel a need for making available inservice
training for reqular classroom teachers. This would enable
them to understand the hearing iwpaired problem and related
program as well as enable suitable response by the regular
classroom teacher in meeting the needs of those hearing im-
paired students who are fused into their c¢lasses or who receive
only hearing itinerant services. Similar suggestions were made din
recent evaluations of other exceptional child programs (Learning
Disabled and Gifted programs). It is recommended that the
feasibility of implementing su~h imservice traiping be in-
vestigated. Decisions concerning this should take into con-
sideration the fact that relatively few (approximately 10%)
of the regular classroom teachers who responded to the question-
naire had ever had contact with a hearing impaired student
in their class.

2. Although beyond the direct control of the Exceptional Child
Program, such steps as are feasible should be taken to en-
courage increased availability of appropriate career education
and vocational (skills) training opportunities for the hearqing
impaired child. Such steps, if successful, would respond to
expressed misgivings of St. Augustine parents regarding what
they perceive as a relative lack of “wide range" vocatiopal
training opportunities offered by the Dade system as well as

10 /
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to predominantly negative findings concerning such épp@rtui

nities as expressed by teachers of the hearing impaired.

~ The communication existing between parents of children

receiving itinerant services and the teachers of this
program should be improved in terms of the conveyance of
information regarding the child's progress and appropriate .
home instructional methodology.

Al though, again, hot directly controlled by the Exceptional
Child Program, attempts should be made to provide itinerant
teachers of the hearing impaired with more suitable in-
school quarters within which to hold their instruction.

Itinerant teachers as well as those teaching in a self-con-
tained setting indicate a strong desire for more inservice
training. The feasibility of developing and disseminating
such inservice training, especially in areas such as the
adoption of other instructional systems, and (for the self-
contained teachers) basi¢ sign language methodology, should
be investigated.

To the extent possible, more complete information on new
or incoming students should be provided to teachers of
the hearing inpaired.

Equipment, such as auditory training equipment, and movies/
projectors should be made more accessable to itinerant
teachers of the hearing impaired. Language Masters should

be made more available to teachers in self-contained settings.

n



- RESULTS

The following section presents detailed findings of the evaluation of the
Hearfng Impaired Program. p

Initially presented are resuits of an evaluation of the adequacy of screen-
ing/identification processes, listed as required or desirable in the
Procedures manual. Following this, responses of parents of children en-
rolled in Dade County's Hearing Impaired programs are presented. Next,

data from teachers of the hearing impaired, and regular classroom teachers
-regarding varjous aspects of program adequacy are pr§§ented. Achievenment
data based on a 1973-74 administration of a special version of the SAT are
then displayed. Finally, responses of 'St. Augustine" parents are discussed.

Evaluation of Screening/Placement Processes -

To detérmine if processes took place which were required or suggested by the
"Procedures" manval as part of the screening, identification, and placement

of hearing impaired students, descriptive data were collected for approxi-
mately 100 randomly selected hearing impaired students in grades K-12. Rough-
ly two thirds of the students selected were served in self-contained classes, (
the others were served by itinerant hearing teachers, approximating the ratio
oF services received by the entire Dade hearing impaived population. Data
presented in Table 1 are separated according to type of service received.
since some of the suggested procedures are more applicable to one type than
another. Indications of time lag occuring between chronologically ordered
proceduras are also presented.

Data indicate that, in all but a few cases, 'for both types of students, a
follow-up aud?b]agica] exam was performed by a physician or other qualified
professional-prior to the student's receiving hearing services. Appropri-
ateness of program placement was indicated in most cases, with the majority

of those in the self-contained program exhibiting severe impairment and the
majority of those in the itinerant program exhibiting low or moderate
impairment.
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TABLE 1

DESCRIPTION OF SAMPLED STUDENTS

20

{n = 88) — - =
NUMBER PERCENT
Type of Services:
5elf-Contained 57
Itinerant 3 35,
Grade Leval:
K = & 61 72.6
7 -9 15 17.9
10 =12 8 9.5
Sex:
Male 44 50.0 ‘
Female 44 50.0 3
Ethnicity: 5
Black 23 26.1 !
White 35 39.8
Spanish 30 349
Months in Program: (median) - 40.5
(EVALUATION OF SCREENING/ IDENTIFICATION PROCESSES CONTRINED | TTINERANT
Evidence of Audiological Exam by M.p. or Climic: 98,2 93.5
Decibel Loss:
© Low 0.0 3.0
Moderate 21.8 51.7
Severs 78.2 17.2
Evidence of (lassroom Teacher's Note of ProbTem: N/A 86.6
Evidence of Placement by Committee: 84.2 35.5
Identification of Committee Members ;
Principal 7.1 0.0
Assistant Principal - 0.0 0.0
Classroom Teacher 0.0 6.3
Area Directors of Special Education 57.1 Z5.0
Guidance Counselor 7.1 0.0
Teacher of the Hearing Impaired 10.7 6.3
Months Between [nitial Referral and Comnittee Report 1.0 (mo.) 1.5 (mo.)
Evidence of Home Visit by Yisiting Teacher 1.6 33.3
Evidence of Parental Permission for Program Entrance 84.2 56.7
Evidence of Parental Orijentation to Program 37.5 32.3
Evidence of Progress Report 93.0 83.9
Median Months Since Last Report 10,0 10.0
Evidence of Psychological Evaluations 65.5 51.6
Tests Used:
InteNligence (WISC) 86.1 100.0
Psycholagical Processing (ITPA) 25.0 6.3
Achievement 12.2 100.0
Personali ty/Projective 27.7 12.5
Interes t/Aptitude 0.0 0.0
Additional Hearing Tests 8.3 0.0
14



Evidence of placement by a committee was noted in the vast majority of
self-contained placements (84.2%), but for only slightly more than one
third of the itinerant placements (35.5%). The identification of the
specific disciplines or functions represented on the iomm%ttee was dif-
ficult to accomplish--the most frequently identified member being the
Area Exceptiana1”éﬁi1d Director for both programs.

Months between initial referral and report of the committee averaged 1.0
months for self-contained placements and 3.5 months for itinerant place-
ments--a reasonable relative difference given the differing extent of
inpairment of those students.

Evidence was also collected to determine if other suggested .pre-entry
processes had been carried out. Evidence for home visitation by a visit-
ing teacher (to collect information regarding the potential student's
social and emotional"surround") was available for about one third (32.3%)
of the itinerant placements, and slightly more than one fifth (21.6%) of
the self-contained placements. [t may be that such information could

have been obltained through other mechanisms (parent phone interviews,etc.)
by other personnel and not documented. HNonetheless, the obtaining of this
information is seen as important for proper program operation, especially
in the case of the more severely impaired students.

Evidence of written parent permission for program entry was noted in the
majority of cases (parent responses to a similar questionnaire item indi-
cated a higher percentage of compliance for bhoth types of program). Evi-
dence for parental orientation to the program was found for one third of
both types of placement, however, this may have been informally accomp-
1ished and never documented.

Evidence of progress reports on children who were in the program was noted
in the vast majority of cases. The median period of time since the last
progress report was 10.0 nonths.

Evidence for the occurence of a psychological evaluation (an optionatl pro-
cess, contingent upon results of initial screening) was found in 51.6% of
itinerant placements and 65.5% of self-contained placements. Instruments
most frequently used in these evaluations tested dintelligence and achieve-

ment.

21
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- ¢hildren.

Parents' Evaluation of the Program

Questionnaires were sent to parents of all (over 400) hearing impaired

Two hundred and twenty (fifty-five percent) of those surveyad
returned completed questionnaires.

Data descriptivé of hearing impaired students whose parents responded.

to the questionnaire are presented in the Appendix to this report. Res-
pondents' children are approximately evenly split between males and females,
having ethnic origins approximating those for the entire Dade student
population and are represented more heavily at the elementary levels and
successively less heavily at junior and senior high school levels than

the general Dade student population.

The first evaluative question asked parents the extent to which, while in
the program, changes in the child's behavior along a number of dimensions
had been noted. The dimensions along ‘which the behavioral evaluations
were made, and the changes noted by percentages of responding parents

are displayed below in Tahle 2 for parents of children receiving itinerant
services as well as those in self-contained programs.

. s L | PERCENT RESPONDING*
- ; - - - A
TABLE 2 AN |
@ i f o= -3 15
CHANGES IN BEHAVIOR NOTED BY PARENTS S /88/8,./ 8/ &
R . o ) _ o - d £ =
DURING PERIOD OF ENROLLMENY IN THE N2
AR AT E ] E O e , )
HEARING ‘IMPAIRED PROGRAM /& /s S/sx/ L) F
2 [+ E : ‘e
& (8755 §/2
Mean £ AR .ol AN -
ten & Jes/Ee) 5 [
Respaﬁse 1 2 3 ‘ 5
cadenic performan 4.1 | 0.0 [15.0 [12.5 [ 17.5] 55.0%
ic performance i . bl Bk
Acadenic performance e 1 | 322 | sig 11509 | 177 | 56214
Social interaction with fellow 4.0 0.0 | 8.6 [28.6 | 14.3] 45. 6%
students 3.9 0.0 7.6 (34.8 19.7 | 37.9%
N L 3.8 | 0.0] 5.7 [42.9%] 14.3] 37.1
Interaction with teachers 3.7 | 3.1 6.2]sa.6%] 6.2| 400
, o 3.4 0.0] 0.0]77.4¢ 3.2]19.4
Tardiness/sbsentee s 3.4 1.94 0.0173.14] 3.8f22.2]

* = modal responses
Response of parents of children receiving itinerant services
Response of parents of children in seilf-contairned or resource programa
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Over half of the responding parents indicated that they felt that "sig-
nificant improvement" had taken place in their child's academic performance.
A lesser, but still substantial percentage felt that "significant improve-
ment" had occurred in their child's social interaction with other students.
The next two dimensions (interaction with teachers and tardiness/absenteeism)
referred to behaviors which the parents appeared not in a position to eval-
uate (as indicated by the modal response of: "was never a pruoblem, or
don't know"). Most of those who did evaluate these behaviors as a pro-

blem felt that “significant improvement" had taken place during the tenure
of their children in the program.

The next few items in the questionnaire dealt with the adegyuacy and time-
lines of pre-entry screening and identification processes.

For these items especially responses are meaningful only if split into
those given by parents of children receiving itinerant services and those
receiving services in a full-time, self-contained, program. ‘Ehiidren en-
rolled in the latter situation, more seriously involved with the disability,
would likely have been identified well before their entrance into the public
school system. Screening/identification processes would, therefore,

Tikely have been carried out by other agencies or personnel. Some of the
items in this section would, therefore, not be relevant to that class

of respondent.

Table 3, below, illustrates responses made by parents to the items in

this section of the questionnaire.

Table 3 )
"Itinerant” & "Self-Contained” Parents' Responses to
~ Screening/ldentification Items
{(n-50 "Itinerant" Parents, 94 "Self-Contained" Parents)

- o o % "Itinerant" | %.“Self-Contained"
1 requested that my child be given a hearing test. ' 47.6 % 69.2

‘Prior to my child's receiving hearing services, a visit- |  17.4 R )
ing teacher came into our home for an Interview.

H& éh51d wés given a medical examination { 1n addition 83.3 85,7

to a hearing test) prior to his receiving hearing ser-

vices

-1 gave written permission prior to my ¢h1id‘srre§eiving B 91.3. oas
hearing services.

17




As illustrated by the Table, "self-contained" parents took the actiwe role
in requesting a hearing test for their ¢hildren in a substantially greater
proportion of cases than itinerant paremts, no doubt because of the early
and substantial appearance of related symptoms in their children. Rela-
tively Tow percentages of both types of parents reported that a visiting
teacher had come into their home for an imterview prior to placement. This
Tow percentage is especially significant in the case of the "self-contained"
child whose problem severity and full-time program involvement would appear
to warrant the gathering of any information regarding the social and emotional
environment characteristic of the home §ituation.

More optimistically, however, the great majority of responding parents in-
dicated that thair children had received medical examinations prior to
receiving hearing services, providing an evaluation of the possible under-
lying physiological correlates to the impairment. Additionally, the great
majority of respondents indicated that they had given written permission

for their‘ghildren to receive hearing services. ’

Table 4 illustrates responses of parents to a number of evaluative state-
ments in thé questionnaire. Parents were requested to indicate agreement
or disagreement to each statement on the basis of a five point numerical
scale. Means and standard deviations, as well as percentages of parents
responding with each numerical option ara displayed. On the questionnaire,
parents were asked to indicate the type of program (itinerant, self-
contained, etc.) in which their children were enralled. Although a total
of 220 parents completed and returned questionnaires, approximately sewenty
of them gave confused responses to that question. Some, for instance, in-
dicated placement in both itinerant and seTf-contained programs, an obwious
impossibility. These parents were eliminmated from the analysis. Table 4 -
below, illustrates responses of ninety-five parents of children in full~
time (self-contained) programs and fifty parents whose children receive.
itinerant servicgas.

To simplify the discussion of results, related statements were grouped
together in three titled clusters. These ara: (1) parent-program com-
munication, (2) program impact, and (3) pragram operational adequacy,

24
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PERCENTAEE RESPDNDING WITH EACH
DPTIQN (* = MODAL RESPONSE)

TABLE 4

_ _ L . . . e £ 5
RESPONSES OF PARENTS OF CHILDREH RECELVING ITINERANT Sl | 8 >
SERVICES, AND CHILDREN IN FQLL-TIPPE (SELF~CONTAINED) §§ § & é,‘*;_j' %‘;LJL:{
PROGRAMS TO EVALUATIVE STATEMENTS wgl 5 5“2‘%’ g g %ﬁ

(N = 50 ”ITIMERANT” PARENTS, 95 “SELF=CONTALHED” PARENTS) e _ _ _ R

) L o . K | so 1 2 | 3 | & 5

1 UNDERSTARD MY CHILD'S PROBLEM (ITS EXTENT AND 1TS EFFECT ON 443 | .65 | 00 | 2.2 | 2.2 | 45.7 | s50.0¢

ACADEHIC ACHIEVEMENT, ETC.) s36 | .63 | 12| 24| a5 | a1 | 530

1 FEEL THAT THE HEARING TEACHER KEEPS ME ADEQUATELY INFORMED OF 3.85 { 1.6 | 2.1 | e | 4.3 | 40.4+| 34.0

e MY CHILD'S PROGRESS, 025 | 69 | 85 | 12| 59 | ar.1r| e2a
THE HEARING TEACHER HAS PROVIDED ME W1THt ADEQUATE SUGGESTIONS 3.50 [ 1.22 | 65 | 21,7 | 6.5 | a5.7% | 19.6

FOR HOME INSTRUCTION OF AN ACADEHIC MID/OR SOC 1AL NATURE. 382 | 102 | 63 | 7.5 | 125 | 45,00 | 20,8

I UNDERSTAND THE TECHNIQUES AND GOALS §HACH DEFINE MY CHILD'S 390 | .88 | 0.0 [ 9.1 [ 15.9 | so.0 | 25.0
HEARING PROGRAM. 3.78 | 1.5 | 60 | 207 | 20.7 | 4.0 | 28.6%

" |1 M4 GENERALLY SATISFIED WITH THE EXTENT TO NHICH HEARING SER- a00 | .90 | 23 | 43 | 149 | 4500 20.8
VICES HAVE MET MY CRILD'S ACADENIC AND SOCLAL NEEDS. 4.00 | .05 | 23 | 5.7 | 248 | 40,34 | 33.3

MY CHILD APPEARS T0 ENJOY HIS/HER PARTICIPATION [N THE HEARING a3 | .56 | 00 | 2.2 | 1.9 | 3.0 | s0.0¢
| IHPAIRED PROGRAM. 038 | .78 | 12| 1.1 | 8.9 | 356 | 53
' THY CHILD 15 GIVEN AS MANY GPPORTUNITIES FOR VOCATIGNAL EpucATION | 3.50 | 1.21 9.5 | 11,9 | 16.7 | 42,9+ | 19.0

A CHILDREN WITHOUT A HEARING INPA[REMENT . 3.5 | 1.6 | 67 | 9.3 | 30.74 | 2.0 | 25.3

THE VOCATIONAL EDUCATION OPPORTUNITIES GTYVEN MY CHILD BY THE 13.a [ 1vaa | 2.7 [ 103 [ 33,3+ [ 308 | 17.9

SCHOOLS ARE ADEQUATELY MEETING HIS NECDS, 3.65 | 112 | 53| 5.3 | 253 | 3.4 | 25.3

| FEEL THAT THERE 1S ADEQUATE CCOPERATION BLTWEEN MY CHILD'S amn .95 | 44 | 2.2 | 67 | 5.1+ 35.6

HEARING TEACHER AND THE REGULAR SCHOOL TEACHERS, s.98 | .80 | 00 | 2.8 | 229 | 5.2 | 28.2
I FEEL TIAT THE HEARING TEACHER IS SUFFYCIEHILY QUALIFIED AND | 4.43 | .77 | 0.0 | 4.3 | 4.3 | 30.8 | 56.5% |
SKILLFUL TO SERVE MY CHILD ADEQUATELY, a.45 | .66 | 00 | 1.1 | 57 |30.7 | s4.00
I FEEL THAT THERE ARE SUFFICIENT (IN YERMS OF QUALITY AND AVAIL- | = v | 1 on | oo | o an e | 1e o
OR | ASILLTY) SERVICES TO ADEQUATELY MEET THE NEEDS OF WEARING In- | 3-38 | 1.20 | 8.1 ] 15.9 | 20.5 | 38.6 | 15.9
Js PAIRED CHILOREN, 3.0 | 1.3¢ | 128 | 17,4 | 140 | 5874 | 22
MY CHILD WAS ENROLLED IN DADE SCHOOLS FON ONLY A SHORT TIME BEFORE| 3.02 | 1.98 | 15.8 | 31.6 | 0.0 | 35.5° | 13.2
A HEARING PROBLEN WAS IDENTIFIED. 2,12 | 1.35 | ¢3.14| 32,3 | 1.5 | 1388 | s.z
1 BELIEVE THE AMOUNT OF TIME MY CHILD SPENDS AN THE REGULAR PRO- | . e | oa |l oaa | PR
GRAM 1S ADEQUATE TO MEET HIS NEEDS (FOR PARENYS OF CHILDREN 3.85 | .8 | 2.4 22,0 f53.7* | 19.5
WHO ARE PLACED PART TINE IN A SPECIAL HEARING CLASS). 3.65 | 1.2 3 | 250 | 282 | 51.34
"1 FEEL MY CHILD RECEIVED SERVICES FOR HAS/NER NEARING IMPAIRMENT a,00 {103 | 6.8 | 0.0 | 9.1 |00t | 341
WITHIN A REASONABLE AMOUNT OF TIME. 3.85 | 1,05 | 5.6 | s6 | 9.9 | 54.94 | 23,9
Response of parents of children receiving itinerant services.
Reeponre of parents of ahildeen in self-contained or ressurse programa.
Lecenn: €= ParenT-ProcRaM CoMmudtcATioN. | = ProcraM Impact, OA= OpERATIONAL ADEQUACY OF PROGRAM
1
]
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The Parent-Program Communication cluster contains three statements re-
garding the extent to which parents understood their child's problem, -
his program, and his progress in that program. Also included was a state-
ment related to whether or not the hearing teacher had provided the parent
with suggestions for home instruction of a social or academic nature.
Responses to these statements were quite similar and Targely "program
favorable" for both types of parents with the majority of the parents
agreeing or strongly agreeing to the adequacy of the program in areas
tapped by these statements. What differences exist seem to indicate

that parents of children receiving itinerant services feel less well in-
formed of their children's progress and appropriate home-instructional
methods than do parents of children in self-contained programs. O0f course,
the mild impairment of children served by the itinerant program may make
these communications less necessary than in the case of the more severely
impaired child receiving full-time services.

Program Impact - statements comprising this cluster touched on such issues
as pareﬁts' satisfaction with the extent to which the program was meeting
the academic, social, and vocational needs of their children, and their
perceptions of the extent to which their children enjoyed the program.
Responses for both types of parents aré, again, quite favorably disposed
toward the program in terms of meeting the academic and social needs

of their ¢nildren, as well as their children's enjoyment of the program
experience. Responses to the two statements regarding the adequacy of
vocational programming are, however, less favorable for both types of
parents. This appears. to be due primarily to the larger proportion of

"undecided” responses to these statements rather than any real increase
in strongly negative responses. In the main, responses to these two
statements are still on the "program favorable" side of the response
continuum, however.

Perceived Operational Adequacy of the Program is measured by six statements
related to such operational aspects of the program as degree of cooperation
between the hearing and regular school programs, teacher qualifications,
screening/identification adequacy, and adequacy of the child's exposure

to the program.. Responses to this group of statements, with the ex-
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ception of those to one or two items, were also "program favorable" and
essentially the same for both types of parents. Especially favorable
responses were given to the statement regarding the qualifications and
skill of the hearing teacher--with 90 percent or more of the parents
responding favorably. Statements to which more unfavorable responses
were given related to the amount of in-school time that transpired be-
fore identification of the child's hearing impairment was made. S*range-
1y enough, more parents whose children were enrolled in self-contained
programs and, therefore, were more seriously impaired, indicated dissatisfac-
tion with the length of time their child was in school before the problem
was identified. It is likely that this statement was confusing to many
parents, since a more directly worded statement (the last one in the
fab]e) received overwhelmingly favorable responses by both types of

parents.

The last two items in the questionnaire: (1) asked parents how their
children had become enrolled in the hearing program and, (2) requested
suggestions for improvement of the hearing impaired programs.

Tables 5 and 6, present responses to these items.

Table 5 i
Mechanisms through which Children were Enrolled
in Hearing-Impaired Programs
(n=50 "Itinerant" Parents, 95 "Self-Contained" Parents)

"Itinerant” Parents | "Self-Contained" §$§;ﬁf§
BE R
I went to the school and requested testing 4 é:é 1 B 9.1 -
and services in reaction to hearing proh- .
lems that I had noted. .
The school informed me that a hearing defi- 25 |s1.0 9 [10.2
cit was noted and requested permission for
testing and later placement.
A family physician noted a hearing prob- 10 20.4'"77 32 36547 o
lem &nd suggested that [ have further
testing done. ’
Other | 10 |20.4 39 [44.3



Table 6
Parents' Suggestions for Improvement of
Hearing Impaired Programs
(n=50 "Itinerant" Parents, 95 "Self-Contained" Parents)

"Itinerant" Parents "Se1f=Canta1ned“ Parents
N % N %.

More time per day with the instructur of the 15 . 8.5 . 13 16.5
hearing 1mpaired
Hare time per day in the reguiar Elassruom 2 5.1 12 15 E
Better qua?ified instructars of the hearing 3 7.1 6 7.6
1mpaired
Better physiﬁa1 EEEDMﬂﬂdEtTDnS tu the hand1= 8 20.5 17 21.5
capped (better hearing aids, etc. )
More time devoted to the emnt1nna1 hand1taps by 3 7.7 9 1.4
prafessiﬂnal persunne]
Other | 8. | 2. 5 22 27.8

Responses displayed in these tables indicate that, for more than half of
the itinerant parents, identification took place through in-school diag-
nosis of the problem. Only eight percent of these parents indicated that
they had initiated testing and diagnosis of the problem. For self-contained
parents, the most frequently noted identifying mechanism was note taken of
the problem by a family physician. A large percentage of "self-contained"
parents responded using the "other" category. Most of the written ex-
planations of this response indicated that the problem had been evident
to the parents long before enrollment in Dade's Hearing Impaired Program.
When asked to check the "one best suggestion" for program improvement, the
most popular choice for "itinerant" parents was that the child should spend
“more time per day with the instructor of the hearing impaired". For the
"self-contained" parent, the most popular response (besides "other") was a
request for better physical accommodation to the handicap (in terms of
better hearing aids, etc.). For those parents responding with "other",
written comments indicated satisfaction with the program, and desire for
greater interaction between their child and hearing children.
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Regular Classroom Teachers' Evaluation of the Program

Data descriptive of the responding teachers, and the extent of their ex-
posure to hearing impaired children is presented in the appendix to this
report. The majority (76.2%) of respondents taught at the elementary
level and had a wide range of teaching experience (29.7% had more than
fifteen years of experience). Ten percent of these teachers had hearing
impaired students resourced into their classes at one time or another and
12.9% indicated that some of their students had received itinerant hearing

services.

Table 7, below, illustrates respondents' evaluations of the hearing im-
paired program along a number of dimensions. For purposes of discussion,
questionnaire items were grouped into three categories: (1) Teacher
Understanding of the hearing problem and program, (2) perceived Quality
of program-teacher/program-parent Interaction , (3) program Operational
Adequacy, and'(4) Program Impact adequacy.

It should be noted that only those teachers who indicated that they had
either resource students or students receiving itinerant hearing services
were instructed to respond to these items. Teachers were requested to
indicate their agreement/disagreement with statements by selecting an
appropriate number from the scale provided them.

Teacher Understanding of Problem/Program - Responses to the three state- f;
ments in this cluster indicate that teachers personally feel that their ™
understanding of their students' hearing problems and the impact of these
problems on their learning ability is adequate. Respondents feel, how-
ever, less convinced that regular classroom teachers as a group are a-
dequately informed as to the nature of the program. The mean response

to the first two statements was on the favorable side of the response
continuum (3.34 and 3.55 respectively); that for the last item was on

the "unfavorable" side (2.55).

Quality of Program-Teacher/Parent Intéraction - Responses to the three
statements related to this concern indicate a strong need for assistance
to the regular classroom teacher in designing special learning approaches
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PERCENTAGE RESPOMDING HITH

EACH OPTION (* = MODAL RESPONSE)

TABLE 7
B
N o ) Py ¥ ty & o
REGULAR CLASSROUM TEACHERS' EVALUATION OF HEARING PROGRAMS g?é%’ é? = " &
. =3 3| 5| ¥ |8y
= 5k ey = - 5 -
(N = 35) g = = < gg
) 7 | M S.D. 1 2 3 | 5
I AM GIVEN AN ADEQUATE UNDERSTANDING OF THE EXTENT OF MY o
S o . E - L i . i =z #
. STUDENTS HEARING PROBLEMS. 3.34 1,51 1 20,0 | 14.3 2.9 37.1%| 25.7
1 AM GIVEN AN ADEQUATE UNDERSTANDING OF THE IRPACT OF MY | . . | . . | . _ ] )
, ) .. Y I
TU ) STUDENTS HEARING FRDELEHS ON THEIR LEARN!NG ABILETY 3.55 1.447113.9 16.7 0.0 38.9%( 30.6
IN GENERAL, REGULAR CLASSROOM TEACHERS HAVE DEEN GIVEN AN B o B
ADEQUATE EXPLANATION OF THE NATURE OF THE HEARING IM- 2,55 1 1,27 | 27.8* | 22,2 |22:2 22,2 | 5.6
PAIRED PROGRAM.

1 HAVE BEEN GIVEN ADEQUATE ASSISTANCE IN DESIGNING SPECIAL B o B .
LEARNING APPROACHES TO COPE MORE EFFECTIVELY WiTH THEse | 2.61 | 1,37 | 30.6* | 19,4 | 16.7 | 25.0 | 8.3
STUDENTS' HEARING PROBLEMS.

R1 | THE HEARING IMPAIRED PROGRAM 15 AN INTEGRAL PART OF THE ) o o N N
GENERAL SCHOOL_ PROGRAM. SiLS 1.39 | 16.7 19.4 8.3 38.9%| 16.7
THE WORKING RELATIONSHIP BETWEEN THE HEARINC IMPAIRED AND 7 N o
REGULAR CLASSROOM TEACHERS CAN GENERALLY EE DESCRIBED 3.25 1.25 | 13.9 13.9 16.7 4gy.4*1 11.1
As "6ooD
THE HEARING IMPAIRED TEACHER APPEARS TO QAGEUEQFF[CIFNT . B |
L t 3 & L
TRAINING TO WORK WITH THE CHILDREN OF THEIR PROGRAM, 3.85 34 2.9 0.0 | 343 34.3%) 28.6
"MOST OF THE CHILDREN WAG ARE IN NEED OF HEARING SERVICES | . . | . . | B 1
F § E J 9,
ARE NOW BEING SERVED BY THE HEARING IMPAIRLD PROGRAN. 5.4 1.07 | 11.8 5.9 47.1 26.5 8.8
B CHILDREN WHO ARE RESOURCED FROM THE HEARING I4PAIRED PRO-
0A GRAM (ON A PART-TIME BASIS) APPEAR TO BE SPEMDING AN 3.37 1.08 5.9 20,6 35,3*| 26,5 | 11.8
ADEQUATE AMOUNT OF TIME IN THAT PROGRAM,
IT 1S MY PERCEPTION, THAT STUDENTS WITH HZARING PROBLEMS
ARE IDENTIFIED AMD PLACED IN A SPECIAL PROGRAM WITHIN 3,30 .92 5.6 8.3 41.7*| 38.9 5.6
A REASONAELE PERIOD OF TIME.
lN GENERAL, PARENTS OF CHILDREN IN THE VARIOUS HEARING o ) N )
IMPAIRED PROGRAMS ARE SATISFIED WITH THE RESULTS OF THE | 3.38 .60 0.0 0.0 67.6%( 26.5 5.9
PROGRAMS ,
Pi "IN GENERAL, REEULAR CLASSROOM TEACHERS ARE SATISFIED WITH | . o - o I
THE RESULTS OF THE HEARING TMPAIRED PRDERAH;. 3.31 79 2.7 0.0 oh.3 37.1 2.9
1 FEEL THAT STUDENTS WITH HEARING PROBLE:S ARE EFFFCTIVELY| . . | . _ | NN ]
- q 7 ]
REMEDIATED BY THE HEARING IMPAIRED PROGRAMS, B 3125 1.02 8.3 8.3 4.7 . 33.3 8.3
IEACﬁEEJHQEBiIAM oF ProOBLEM/PROGRAM
R/PARENT INTERACTION

LEGEND: TU =
QI = QuaLiTy of ProcrAM - TeAcE
| = FRDGRAM QgggAILgHAL ADpEauacy
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to students' hearing impairment. This must be interpreted, however, in
light of. the relatively infrequent contact between these teachers and deaf
or hard of hearing students. The working relationship between program
and regular teachers as well as the integration of the hearing program
within the general school program is favorably perceived.

Program Operational Adequacy - The four statements in this cluster were
included to measure the extent to which the program was perceived as
operating adequately in terms of staff selection, availability of services,

and timeliness of the student screening/identification process. Average
responses to these items were all "program favorable" with the highest
marks in this case (3.85), given to "perceived adequacy of hearing im-
paired teacher training”. It should be noted, however, that the modal
response in the case of all four statements was "undecided", perhaps
indicating a feeling on the part of most respondents, that they weré

not in an adequate position to evaluate these features of the program.

Program Impazt - As with the responses given to "operational adequacy”

statements, above, average responses to the three items related to this
concern were slightly "favorable". The modal response in the case of

all three statements was "undecided" perhaps also reflecting a view on the
part of this group of teachers that they were not in an adequate position
to evaluate the impact of the hearing program; and perhaps additionally
had not received any input from parents regarding their evaluation of

the program.

Perceived Benavioral Impact of Program -~ Table 8 illustrates the
impact of thz hearing program on students' behavior as perceived by

the responding regular classroom teachers. The responses appear to
indicate that academic performance and interaction with teachers were
the two behaviors most positively improved. Tardiness/absenteeism did
not appear to be a problem behavior according to the great majority
(71%) of the responding teachers.

Suggestions_for Program Improvement - The final item on the questionnaire

asked teachers to select suggestions for improvement of the Hearing

[
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‘Ww
foush



Impaired program from a 1ist-offered. Table 9 presents the response .
pattern to this item. Responses suggest that teachers perceived a need
for more student involvement in the program, a greater degree of materie]
support, and professional help for related emotional problems.

TABLE 8

PERCEIVED IMPACT OF PROGRAM ON
STUDENTS' BEHAVIOR (PERCENTAGE
OF REGULAR CLASSROOM TEACHERS
RESPONDING) (N & 36)

Academic performance

Social inte

raction with fellow students | 0.0 12.1 51.5 15.

Interactior with teachers 0.0 6.3 | 50.0 15.6 | 28.1

Tardiness/absenteeism - ' 0.0 | 9.7 7.0/ 12.9] 6.5
N Table 9
Classroom Teachers' Sugg?stia?s for Program Improvement
(n=35

More time per day with the instructor

of the hearing impaired 10 28.6

More time per day under my direct classroom supervision 1 2.9

Better qualified instructors of the hearing impaired 2 5.7
Better equipment (hearing aides, etc.) to assist in over- 9 | 25.7
coming the hearing impairment

More time devoted to associated emotional problems by pro- 9 25.7
fessional personnel
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Teachers' of the Hearing Impaired Evaluation of the Program

The following section presents evaluative responses made by thirty-seven
teachers of the hearing impaired. Of the thirty-seven teachers, seven
served mildly hearing impaired children enrolled in the regular

program on an itinerant basis and thirty served children enrolled in the
Exceptional Child program in special classrooms on a full or almosv full-
time basis. Some of these children are resourced into the regular program
for part of the day when to do so appears in their best inteéestsi

Data descriptive of these teachers and their students is presented in the -
appendix to this report. Approximately two-thirds of the respondents
teach at the elementary level. The vast majority of both itinerant and
self-contained teachers are appropriately certified (71% and 86% res-
pectively) and the median years of experience teaching the hearing im-
paired is 6.0C.

Table 10, below, presents responses of itinerant and seif-contained teachers
to statements regarding a number of program dimensions. Some of the state-
ments are more applicable to the full-time (self-contained) situation than
to the itimerant situation. As a consequence of this, although responses
to all statements are provided in the table for both classes of teacher,
the narrative focuses only upon those items most appropriate to the class
of teacher being discussed. For purposes of simplifying the discussion,
statements pertaining to similar dimensions and program functions have been
placed together in titled groups. These groupings describe (1) adequacy
of support, (2) perceived adequacy of teacher training, (3) adequacy of
program impact, and (4) adequacy of vocational preparation opportunities
for students. '

Adequacy of Support - This grouping includes six statements related to

adequzacy. of information on incoming students, adequacy of financing and
Faci]ities,‘réaSﬂnab1eness of student load, and awareness and support

of the program by regular teachers. For itinerant teachers, responses to
these items were mixed, with teachers indicating satisfaction with the sup-
port received by regular school personnel, the number of children assigned
to them and the availability of financial support, and dissatisfaction
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PERCENTAGE RESPONDING WITHIN EACH
DFTIDH (* = HDDAL RESPDNSE)
TABLE 10
ITINERANT AND SELF-CONTAINED TEACHERS OF THE HEARING IMPAIRED Swl ;LE‘ >
RESPONSES TO PROGRAM EVALUATION STATEMENTS £& & S &y g,
i) & 3 b &9 = =] e &
(n=7,n =30 s/ 85 5| (a8
o - S - i i M |sp. |l 1 | 2 3 h 5
It GENERAL, REQUIRED REPORTS AND INFORMATION (TEST RESULTS. 3.28 | 125 | 0.0 | 423 | 0.0 |az.or | 143
PSYCHOLOGICAL EVALUATION, SOCIAL CASE HISTORY. ETC.) ON IN- i - e : S
COMING CHILDREN ARE SUFFICIENTLY COMPLETE. 2.68 | 1.33 | 20,7 | 34.5%) 10.3 | 24.7 0.3
e e |40 | 1.41 |18.3 | 0.0 | 0.0 |42.9¢ | az.9%
I FE M RE . 14.3 0 0.0
EL THE NUMBER OF CHILDREN ASSIGNED TO ME IS REASONABLE 5.8 | 120 | 0o | awis | 53 |00 | Gae
"IN GENERAL, REGULAR CLASSROOM TEACHERS HAVE AN ADEQUATE UNDER- | » o 0o | 5710|123 |
STANDING OF THE NATURE AND PURPOSE OF MY HEARING IMPAIRED &7 95 | 0.0} 5.0 | 4.3 | 28.6 0.0
g PROGRAM, e 2.00 | 1.01 | 33.3 | 46.74| 10,0 | 6.7 3.3
? | 1 FEEL THE AMOUNT OF MONEY AVAILABLE TO ME FOR PURCHASE OF CUR- | 3.57 | 1.13 | 0.0 | 28.6 | 0.0 | 357.1% | 14.3
RICULAR AND OTHER MATERIALS IS ADEQUATE. s.00 | 1232 | 20.0 | 10.0 | 0.0 | 400n | 10.0
I FEEL THE FACILITIES IN WHICH MY CLASSES ARE HOUSED /RE 2.50 | 1.68 | 33.3* | 33.3*| 0.0 |16.7 | 16.7
 ADEQUATE. | 379 | 1.50 | 17.2 | 6.9 | 3.4 | 24.1 | q8.3
IN GENERAL, REGULAR SCHOOL PERSONNEL ARE SUPPDRTIVE oF MY 414 | .37 | 0.0 | .0 | 0.0 |857* | 143
HEARING IMPAIRED PROGRAM. .69 | 1oz | 2.3 | 100 | 20,0 | 26.7¢ ) 200
I FEEL I HAVE HAD SUFFICIENT TRAINING TO WORK EFFECTIVELY WITH | 4.42 | .53 | 0.0 | 0.0 | 0.0 | 5.1+ | az.9
' HEARING IMPAIRED CHILDREN. 4,19 | 1.12 3.3 | 100 | 3.3 | 300 | s3.34
' |1 FEEL THAT THERE IS A NEED FOR MORE INSERVICE TRAINING PROGRAMS | 3.71 | 1.38 | 0.0 | 28.6 | 16.3 | 1.3 | az.4v
FOR TEAﬁHERS BF THE HEARINE IHFAIRED 3§ gz 1_13 8,1 §_5 §g5 sg_zd gg_?
1 AM GENERALLY SATISFIED WITH THE RESULTS OF MY PROGRAM. 4.14 | .37 | 0.0 | 0.0 | 0.0 ;857 14.3
S o _ |sze | 122 | 67 | 23,3 | 67 | 43.34| 30.0
" (FOR RESOURCE AND ITINERANT TEACHERS ONLY). 1 AM GENERALLY . e .
| AWARE OF THE IMPACT OF MY SERVICES ON THE PERFORMANCE OF MY 4.2 0 .53 ) 0.0 0.0 | 0.0 | 57.1* | 42.9
STUDENTS IN THEIR REGULAR CLASSROOM SETTINGS. 577 | 20 | 0.0 | 22,2 | 111 | 33.3¢ | 333
IT HAS BEEN MY EXPERIENCE THAT STUDENTS SERVED BY THE VARIOUS | » me | ! o | .
HEARING IMPAIRED PROGRAMS ARE ABLE TO COMPLETE SCHOOL AND 2.85 | 1.06 | 0.0 |42.9%) 42,9 | 0.0 | 14.3
GRADUATE WITH THE SAME LEVELS OF CONPETENCE AS OTHEF STUDENTS. | 200 | 1.06 | 40.9%| 31.6° | 13.6 | 13.6 0.0
" |1 FEEL THA" CAREER EDUCATION PROGRAMS ARE AS AVAILABLE 10 THE 2.33 | 1.21 [33.3* [ 167 | 333+ [16.7 | 0.0
HEARING IMPAIRED STUDENTS AS THEY ARE TO OTHER STUDENTS . 2.50 | 131 | 32,10 ] 170 | 250 | 27.9 7.1
1 FEEL THAT THE TYPES OF EXPOSURE (T0 CAREER AREAS, ETC.) GIVEN | 2.33 | 1.21 | 33.3¢ | 16.7 | 34 ar
THE HEARING IMPAIRED STUDENT IN CAREER EOUCATION PROGRAMS ARE | 2 o> | 12T : 33.3¢ | 16,7 0-0
APPRQPRIATE 2. 50 1.14 23.1 28,9 30.8 15.4 3.8
I FEEL THAT VOCATIONAL TRAINING PROGRAMS ARE GENERALLY AS AVAIL- | 2,66 | 1.03 | 16.7 | 16.7 | 50.0* | 16.7 0.0
T0 THE HEARING IMPAIRED STUDENTS AS TO OTHER STUDENTS. 2.55 | 1.15 | z2.2 | 25.9 | 29.6% | 18.8 3.7
I FEEL THAT VOCATIONAL TRAINING PROGRAMS IN WHICH HEARING IM- o
PAIRED STUDENTS ARE ENROLLED: o 7 o e
L] A. STRESS SKILLS WHICH THE HEARING IMPAIRED STUDEWT CAN 3.00 -63 0.0 | 16.7 | 66.7* | 16.7 a.0
REASONABLY BE EXPECTED TO MASTER, 26z | 130 | 217 | 17.4 | z6.10| 26,10 | 4.7
B. ARE ORIENTED TOWARD SKILLS WHICH ‘ARE IN DEMAND IN .00 | .63 | 0.0 |16.7 | 66.7% | 16.7 0.0
TODAY'S JOB MARKET. 265 | 1.15 | 17.4 | 26.1 | 390.1¢| 8.7 8.7
C. EMPLOY SUPPORTIVE MATZRIALS (300KS, MANUALS, ETC.) THAT | « o . , e
ARE AT AN APPROPRIATE LEVEL FOR THE VERBAL SKILLS OF THE 3.00 | .63 | 0.0 | 16.7 | B6.7% § 16.7 0.0
HEARING IMPATRED. 2,43 | 112 | 21.7 | 3.8+ 26.1 | 13.0 4.3
"y ADEQUATELY MEET THE NEEDS OF THE HEARING IMPAIRED STUDENT . | » ¢ 2 1 e | g
IN TERMS OF ASSISTANCE IN THE OPERATION OF SHOP EQUIP- 230 | B3 [ 16.7 16,7 | 66.7* 1 0.0 0.0
MENT, ETC. 8. 85 1.22 21.7 21.7 34,84 13.0 8.7
E. PROVIDE ADEQUATE JOB PLACEMENT SERVICES FOR THE HEARING 2.83 | .40 | 00 | 16.7 | 83.3*| 0.0 0.0
- IHPAIRED. - 2.37 .96 | 25.0 | 20.8 | 45.8% | 8.3 2.0
Response of parents of children receiving itinerant services.
Response of parente of children in self-contained or rescurce programa.
Lecenn: S = Support Apeauacy, T= TraINING Apeauacy, | = Prosram Impact, V = VocaTionaL TRAINING ADEQUACY
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with what they perceive to be the extent of understanding of their pro-
gram by regular classroom teachers, and especially with the classroom
facilities évai]abfe to them. Also, interesting to note is the bimodal
distribution of responses to the statement pertaining to adequacy of re-

ports and information. Apparently equal sized groups agiee and dis-

Responses made by "self-contained" teachers were generally less "program
favorable" than those given by itinerant teachers, with one exception —
their evaluation of facility adequacy. Whereas a majority of the
itinerant teachers felt strongly that their facilities were inadequate,
the majority of "self-contained" teachers felt that theirs were quite
adequate. This response is no doubt due to the fact that hearing
impaired students receiving hearing services, in a self-contained class-
room, do so in "special education” wings, or buildings in special school
centers, all of which are more than adequate in terms of physical ac-

commodations.

Although the mean numerical response to most other items in this group
was slightly below that for the itinerant teachers, the pattern of
responses made to individual items and the relative evaluation of su-
port adequacy was essentially similar, i.e., most teachers felt that
regular classroom teachers were supportive of their program, but felt
that they needed better understanding of the nature and purpose of the
Hearing Impaired Program. Most felt satisfied with the number of children
that they were expected to serve. It should be noted that there was a
greater dissatisfaction with the completeness of required reports and
information on incoming children than was the case with the itinerant

teachers.

Adequacy of Training - Two statements were included to ascertain the
extent to which teachers felt their preparation for instructing the
hearing impaired was adequate. Responses indicate that the itinerant
teachers feel that they have sufficient training to work effectively,
but also feel a strong need for more inservice training programs.*

* - 5 = -~ = 3 Ey M 2 ] = 5
Specific suggestions for appropriate inservice training are given in
response to another item in the questionnaire, reported later in this section.
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Responses to these statements by "self-contained" teachers were similar
to those given by itinerant teachers. Most felt that they had sufficient
training to work effectively with hearing impaired children but felt a

strong need for more inservice training.

Adequacy of Program Impact. Three statements (one included especially
for itinerant teachers) dealt with teachers' perceptions of program
impact. Responses indicate that itinerant teachers feel aware of the

impact of their services on their students’ regular classroom performance,
are satisfied with the results of their program, and yet, relative to
normal students, see hearing impaired students suffering a continuing
handicap in respect to completion of schooling with acceptable levels

of competence.

"Self-contained” teachers' responses indicate a generally less favorable
view of program impact than that given by the itinerant teachers.

This finding appears Feasonabié,igiven the relatively more serijous
nature of the impairment with which self-contained teachers work.
Responses indicate that these teachers are generally satisfied with the
results of their program but "strongly disagree" with the proposition
that hearing impaired students are able to complete school and graduate
with the same level of competence as other students.

Adequacy of Vocational Training Opportunities - Eight statements re-
garding the adequacy of career education (orientation) programs as well
as vocational (skills) training programs for the hearing impaired were
included in the questionnaire. More than for any other item grouping,

itinerant teachers' responses to these statements indicated a great
deal of uncertainty (indicated by a large number of responses in the
middle or "undecided" response category) based, perhaps, on a lack of
contact of itinerant teachers with existing vocational programs.
Responses from the bulk of other teachers regarding availability and
appropriateness of career education programs were on the unfavorable
side of the response continuum. Responses to statements regarding the
adequacy of vocational training (in terms of appropriateness of skills
taught and appropriateness of supportive material used) were evenly

split about the modal "undecided" response. Responses to the final
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two statements regarding the adequacy of assistance received by the
students in the operation of shop equipment, and the adequacy of job
placement services were on the "unfavorable" side of the response
continuum. So many of these responses were "undecided" that no
strong conclusions about the adequacy of the vocational program

for the hearing impaired can be drawn.

For "self-contained" teachers, responses parallel those of itinerant
teachers. Responses seem to indicate that self-contained teachers feel
that career education programs are not as available to the hearing’
impaired student as to the hearing student and that the content

(career areas) presented are inappropriate. Most of these teachers
make similar, unfavorable comments about the vocational (skills)
training occurring at the secondary level.

Preference for In-Service Training Opportunities - To determine precisely
what kinds of inservice training programs teachers felt would be most
helpful, a question relating to this issue was placed in the questionnaire.
As previously indicated some 80% of self-contained teachers and 57% of
itinerant teachers agreed with the proposition that there was a need for
more inservice training. Table 11, below, illustrates the number and

percentage of teachers selecting the inservice options presented.

TABLE 11

PREFERENCE FOR IN-SERVICE TRAINING PROGRAMS AS | [rrveeant | seLr-CONTAINED
INDICATED BY ITINERANT TEACHERS (n = 7 ) AND __TEACHERS _TEACHERS _
SELF-CONTAINED TEACHERS (n = 30) , )
_ _ _ _ - _ N 75 ) N %
Easir: s1gn 1anguage mstructmna] methndnmgy ’ 2 28.5 19 63.3
InStructIDnal methndglag_y 1n7varmus Q;‘.Be;sys- L o -
tens of sign Language 1 14.2 12 40.0
P1aget1an 1earn1ng thenry - 1 14.2 10 33.3/7
Language dEVE]ﬂpTﬁEﬂt (gramnar. syntax, etc. ) o s 5.1 17; 755;5 -
Speech deve’lﬁpment ) i 4 7 51 12 74(17(3 N
Aud1tar‘y traimng 7 - 74 Siri‘l 10 ) 32;.3 7
Adaptinn of other 1nstruct1nna’| systems (fm‘ - - -
example, Dade Reading and Math Systems) for 5 71.4 16 53.3
use with hearmg 1mpa1red c:hﬂdr‘en o
7 Other B 3 42.3, 7 23.3
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From the results displayed above, it appears that, for the itinerant
teachers, inservice courses in the adoption of other instructional sys-
tems for use with hearing impaired children would be most highly desired,
followed by courses in language development, speech development, and
auditory training. For "self-contained" teachers, courses in basic

sign language methodology, language development and adoption of other
systems were desired by over half of the respondents.

Reasons for Student Withdrawal from Program - Two items in the question-

nairz dealt with the reasons students withdrew from the program. Since
only those students in self-contsined or resource class situations can

properly be considered "in the program", only responses from self-con-
tained teachers are treated. Table 12 illustrates responses to these

items.

TABLE 12
METHODS OF STUDENT WITHDRAWAL FROM PROGRAM .
ACCORDING TO "SELF CONTAINED" TEACHERS' RECOLLECTIONS

(MEDIAN PERCENT WITHDRAWN BY METHODS INDICATED)

(n = 30) zﬁ
N1thdrawn because of parent anidilio:student requesf;. ] 11
- Suppnsed %ma;u?:'iiai’l neéd T 6 7
Percei\;'ed:nappmprﬁteness of ﬁ;gué;gm - 6&7 7
i Parent s; desn'e fuii:;frresmenit'liai‘!i settmg T 17;'3i3w
B Prnb]ems in 5ac1a17 1;;era‘:t1cnn o RS 677
o Ccmp]e;g;nf avaﬂab;e educatwnﬁ c;f' pragraimi;TFIQﬁ g? )
CDmp'lEtiédﬁpragr:amiandigwen a reigu}ar‘ d‘lp]ama o o EOD
Adm;’];ﬁratwa’ly termmated ) T 10.0
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The table indicates that the most prevalent method of withdrawal was
"completion of program and receipt of a regular diploma". For those
(11%) who withdrew because of parent or student request, the most fre-
quently perceived underlying reason was a perception of program in-
appropriateness on the part of the parent or the student.

provided a survey of instructional methodology currently being used
by the teachers of the hearing impaired.

TABLE 13
INSTRUCTIONAL METHODOLOGY CURRENTLY USED
BY TEACHERS OF THE HEARING IMPAIRED

T ITINERANT | SELF-CONTAINED

7 e ) TEACHERS |  TEACHERS
7 Instéﬁ::ﬁana% Method USEdi . o N B ¥ N g 7
Oral ﬁ’ﬁ'j;"* S v 7 160.0 11 36.7

6;a’]ﬂand Finggg spelling/sign 713;1971.12;92 7 D B 0.0 7 19 7673;3 |
Sri'gn 1§an;,17;gé only - - 0 0.0 0 0.0

One hundred percent of itinerant teachers report using an oral method only.
S1ightly more than one-third (36.7%) of "self-contained” teachers use the

oral method only, the remainder use a combination of oral and finger spelling/
sign language. ,

Perceived Adequacy of Fusing - An item was included to assess the extent to
which self-contained teachers felt that fusing of their students into the

regular program was occurring with sufficient frequency. As indicated in
Table 14, below, slightly more than half of these teachers (53.6%) felt
that this was not occurring with adequate frequency. Al1 reasons provided
in the questionnaire for this phznomenom were felt to be reasonable
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TABLE 14

SELF-CONTAINED TEACHERS' REACTION
TO THE ADEQUACY OF FUSING
{ (ns= 28)

Fusing into regular programs is occurring with sufficient
frequency:

If no, what obstacles are standing in the way of more frequent
fusing (check as many as apply):

N
Resistances to the practice at the Tevel of the 7 _
individual school. . o
Inadequate facilities/equipment in the regular 7.

classroom.

L

Inadequate support for the practice from area
or county levels.

grams, adequate remediation of the hearing impaired is dependent upon the
availability of required equipment items. As illustrated in Table 15,

itinerant teachers listed "auditory training equipment" and "movies and
projector"” as items which were "never" available when needed. Teachers

in the self-contained program provided a generally more favorable view of
equipment availability, however, a substantial percentage (44.8%) indicated
that language masters were "never" available when needed.

40

34







TABLE 15
EQUIPNENT AVAILABILITY !
(PERCENT OF TEACHERS INDICATING EXTENT OF AVAILABILITY)

[TINERANT TEACHERS / SELE-CONTATHED TEACHERS
ALY | SOTIVES | IEVER | | ALWYS | SONETNES | tevER

Auditory Training Equipment 20 20 60 ) 57!1“- 17.9 25.0

Honegrep A I O S /X S I Y I N

Language Master 0 66.7 3.3 3.0 4. 4.8

0 e — L _l

Filn Strip and Projector 0 60 40 75.9 1.2 6.9

Hovies and Projector 0 R 69 3 | 0

Overhead Projector 0 60 ) 40 75.9 20,7 34

Tape Recorder 50 B3| 6T I 20;
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Student Problems Noted at Time of Entry to Program - Providing a “problem

profile" of entering students, results in Table 16 indicate that, in the
case of both itinerant and self-contained students, "most" exhibited
academic problems, whereas only "some" exhibited problems in the other
areas listed. -

TABLE 16

STUDENT PROBLEMS NOTED BY TEACHERS AT TIME OF ENTRY
(MEDIAN PROPORTION CHECKED)

Proportion of Students Proportion of Students
/. ITINERANT /' SELF-CONTAINED

- e o . Z'Nope | Some | Masr | AN Z/ tone | Some | Most | A1

Academic X . . X

Eettirng along with peers R0 ]

7E;tﬁng éiéﬁg with teichéfs ) o - s |

Absence, tardiness ) ]
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Achievement of Hearing Impaired Students

Presentation of achievement data for special populations is customarily
dependent upon the presence of suitable norms or standards against which

to compare the performance of the special sample. There are.those who
would defend the legitimacy of comparing the achievement of "exceptional"
children with that of a normal population. The assumption made is that the
special program goals should be to remediate deficits to the point where
achievement approximates that of the normal population. Other views would
hold that this expectation is excessively optimistic and that norms against
which the performance of special groups should be compared ought to be
derived from those groups solely.

Prior to this evaluation, no routine achievement testing (comparable to

the Countywide Achievement Testing Program) of Dade's hearing impaired
students was performed. Occasionally, mildly impaired students enrolled

in the regu1a% program and receiving itinerant hearing services would
participate in the countywide programs along with their non-impaired class-
" mates, but not in sufficient number to constitute an adequate sample from
which to draw inferences about this population. Additionally, the perform-
ance of these students was comparable only to standards derived from (and
for) the normal population.

Two years ago, a special version of the 1973 edition of the Stanford
Achievement Test was developed by Harcourt Brace Jovanovich (now the Psy-
chological Corporation), in cooperation with the Office of Demographic
Studies at Gallaudet College, a Washington D.C. institution of higher
learning for the deaf and hard of hearing. Dade's hearing impaired
population (both those enrolled in the Exceptional Child Program full-time
as well as those in the regular program but receiving itinerant hearing
services) were tested with this instrument as part of a program to es-
tablish national norms for this special test. Approximately 7,500 hearing
impaired children, spanning the continuum of impairment and in all kinds
of programs, including residential schools for the deaf, private day schools
and puplic school day classes (self-contained, resource, and students in
regular programs receiving itinerant services) were tested as part of

this effort. For purposes o this report, data from that testing is
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presented. Additionally, there will be a special testing of the entire
Dade Hearing Impaired population in the late spring of this schoo] year
(1975-?5) to’provide a contemporary evaluation of this group's achieve-
ment.. The results of this testing will be presented in a postscript to
the;éurrent evaluation -early in the 1976-77 school year. Mounting of
this testing effort required lead time that was excessively long for
iﬁﬁ?usion of results in this report,

/Table 17, below, presents average percentile scores of 100 of the hearing
| impaired students who were part of the 1973-74 norming sample. The sample
was selected randomly, to include the same relative proportion of “"self-

contained" and "itinerant" students as exist in the Dade population.

As illustrated by Table 17, Dade's hearing impaired population ("Al1
Hearing Impaired") scored at or above the fiftieth percentile on all
three subtests.

Separate means were also computed for achievement of students receiving
itinerant services, and those receiving services in self-contained or
resource settings. As would be expected, the less impaired "itinerant"
students show a relatively better achievement record than the more

severely impaired "self-contained or resource" students.

Table 17 ) B 7
Average (1973-74) Achlevement of a Sample of Dade's Hearing Impaired Students
Expressed in Tgﬁ?s of F)‘Eﬂ;é,ntﬂe Ranking
n=100)

Reading Comprehension |  Math Concepts | Math Computation | Fath Application

Mean %i%e | Std. Dev. | Mean %ile [std. Dev. Mean %ile [Std. Dev.

Mean %ile | Std. Dev.

53.4 300 | 530 29.7 503 | 298 | 9.7 81
7 62.0 | 2.5 58.2

A1 Hearing Impaired N 7
; npaired 2.9 68.2 22.6

it‘lneram‘. 64.8 .2 )

Self-Contained or Resource .7 | . 8.4 | 299 [ 454 21 | 497 | B
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Responses of Parents Whose Children Are Currently Enrolled at the Flcrida
State School For the Deaf and Hard of Hearing (St. Augustine)

Approximately 100 questionnaires were sent to parents of school-age deaf
children currently attending the Florida State School for the Deaf at St.
Augustine. Sohe of these children had been enrolled in Dade's pre-school
and elementary programs and others had not. The comments of both

classes of parents who perceived St. Augustiﬁé as a superior alternative

to the Dade program were of interest. Information gathered included a
description of their child's history in the Dade system, reasons for en-
rolling the child in St. Augustine, and evaluation of the relative merits
of the St. Augustine and Dade hearing programs along a number of dimensions
(where appr@priate); Tables 18 through 21 present the results of this sur-

vey.

Data descriptive of the children of responding parents is included in the
appendix to this report. St. Augustine students from Dade County, unlike
those enrolled in Dade's Hearing Impaired program are predominantly (66.0%)
white and the majority (71.7%) are at the junior or senior high school
level. 87.5% of these students were previously enrolled in a Dade County
school and 76.7% were previously enrolled in one of Dade's Hearing Im-
paired programs.

In reviewing evaluative responses of these parents, it should be borne in
mind that they withdrew their children because, in an absolute sense, they
thought critical aspects of the Dade program to be lacking or, in a re-
lative sense, they felt that the St. Augustine program had more to offer.
Responses from tnese parents should not, therefore, be interpreted as a
general evaluation of the program but rather as a compilation of reasons
why a rather select group of parents saw fit to remove their children

from tne system.

Table 18 on the following page indicates the degree of satisfaction or
dissatisfaction with aspects of the Dade HYearing Impaired program as in-
dicated by parents of children previously enrolled in a Dade hearing
impaired program. In reviewing this table it can be noted that the mean

of responses to individual program dimensions are all on the "dissatisfied"
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TABLE 18
SERVICES

DL

W |

SATISFACTION/DISSATISFACTION WITH DADE'S HEARIHG
PARENTS OF CHILDREN PREVIOUSLY ENROLLED IN A DADE PROGRAN

(N = 33)
M | s.D. 1
] 7 ' 16-7 - J

2,93
2,36 | 1,22 | 30.0*

A. PERSONAL INTERACTION OF MY CHILD WITH H1S/HER
' 16.7
7 | 17.2 3

TEACHERLS) ,

Vé:VExELLENCE OF INSTRUCTION,
7 Aié;T;E{éé;;EN IN ACTIVITIES,
. eTics, o 553? 1
7 258 | 22,6

41 | 1.20

¢. OPPORTUNITY FOR P
b. OPPOGRTUNITY FOR FARTICIPATION IN ATHLETICS,
2.41

E. STAFF TRAINING/COMPETENCE,
: 2.0
2.0 96 | 38,7

F. OPPORTUNITY TO LEARN ABOUT THE WORLL OF WORK.,
45,2* | 25.8

G. OPPORTUNITY TO ACQUIRE SALEABLE, VOCATIONAL SKILLS.
1,93 |1.03

H. IMPACT OF THE PROGRAM ON MY CHILD'S ACADEMIC ACHIEVE-
2 19.4 | 22,6 |2

MENT.
1. QUALITY AND EXTENT OF MY CHILD'S SOCIAL INTERACTION
g (1,13 13.3 30.0
3!2

2.79
18,4

WITH OTHER DEAF CHILDREN,
J. QUALITY AND EXTENT OF MY CHILD'S SOCIAL IWIURACTION
32,3 | 38,7*

16,7 [ 13.2 6.7

’ 2,09
26.7 |16,
9,7 5 | 3.2

K. OPPORTUNITY FOR DEVELOPMENT OF AN ADEQUATE SELF-
2,26

25,8

?ﬂi7l

CONCEPT,
2.25 |1,

L. My cHILD'S ENJOYMENT OF THE PROGRAM,

20.7 20,

M. ADEQUACY OF INFORMATION GIVEM ME CONCERNING ThE DADE
2,44 11,37

PROGRAM,
N. ADEQUACY OF INFORMATION GIVEN ME CONCERNING MY CHILD'S

HEARING IMPAIRMENT BY DADE Scioovs,
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side of the scale, i.e., are 2.99 or lower, a largely expected finding.

In examining both the relative size of the means and the percentages

of parents selecting individual response options for a specific dimension,
it appears that the greatest amount of dissatisfaction was felt for the
impact of the hearing impaired program on the academic achievement of the
child (h), followed closely by dimensions related to vocational training
(dimensions f and g). Relatively high levels of satisfaction were at-
tributed to the personal interaction existing between the chiid and his/
her teacher (a), and the child's social interaction with other deaf, as
well as hearing, children (i and j).

Table 19, on the following page, displays parents' relative evaluation of the
Dade and St. Augustine programs along a number of dimensions.

Assuming that previously discussed qualifications are kept in mind, the
results appear to indicate a relatively favorable evaluation of St.
Augustine along the dimensions listed. Universal agreement that the
St. Augustine program was better was indicated for "activity partici-
pation" and "career education"” dimensions (items 3 and 6). Relative

to other dimensions, Dade was evaluated most favorably in terms of the
child's enjoyment of the program (item 11) and self-concept development
(10). '

Table 20 i1llustrates reasons given by parents whose children were never
in the Dade program for enrolling them in St. Augustine. Parents were in-
structed to check three of the most important reasons in the list.

The most popular reason for enrollment was the perception that St. Augustine
offered @ "proader range of services”. Relatively many parents also identified
vocational preparation, opportunity to engage in activities, staff competence,
and instructional tactics as reasons for enrollment.

The next item in the questionnaire asked parents to indicate if there were

any "strongly negative" factors associated with the residential aspect of the
St. Augustine program. Table 21 illustrates responses to this item. Re-
sponses by parents were evenly split on this question with slightly more

than nalf (52.5%) indicating that there were negative factors associated

with their children living away from home. ilegative factors most frequently
identified were loss of contact with the child, and travel time/expense con-
sumed in visitations.

41

48




TABLE 19 e e fh-‘L@,,a_?;
RELATIVE EXCELLENCE OF THE DADE AND ST. AUGUSTINE i @ v ! % % {é’ 5 £
L B S I | 2 _
+ HEARING PROGRAMS ALONG A NUMBER OF DIMENSIONS AS . gé mo -f;g g% |
o . . i3 E;' 1A g - ‘
PERCEIVED BY PARENTS OF CHILDREN PREVIOUSLY ENROLLED 2 , T ;: 'y
, , 7] 4, Bl Q_ .
~IN A DADE HEARING PROGRAM  (n = 33) S ﬁgé%
, = | | x
| e BN N B N BN
L L o = ]
LﬁxQMmmmﬁwmmmmww -%ﬁ‘0ﬂ§0ﬂj1m
A 2 Excellence of 1nstruct1cr gﬁig* ? 0.0 é _315 YR
| 3 Opaﬁrtun1ty for part1c1pat1or in act1\1 s, 100,0¢ g 0.0 1 0.0 ; | Q:b_
:amwwwmmmmmmmMﬁﬁ, gﬁfnﬂfjj‘ 0.0
? . Ftafr tra1r1ng/ca|pgt nee. 0.0t - 0.0 E 2.9 | 51§=
] == e + Ir’_ o
n Cppartun1ty t0 learl about the war]d of wnrk ]00!0* 0.0 1 0.0 0.0
R i 1. Opgiztggity to acquire saleabze, vncat1cna1 EERRT 60 | 3.0
! 8. Impact of the program en v “T]d 3 academ1c 97i]¥77 0.0 2.9 H 6!0
ach1evement |
SAAﬁuality and extent of my chitd's soé}a1_}nEE? i o o N R o
action with other children, | gher 30 1 00 2
ID 0ppﬂrtun1ty for dEVE]DDﬂF“E a] én adenJahe seTfﬂ i , , i 7 . -
| conﬁept_ 0 90.9% | 3.0 6.1 j 0.0
11 |b child's engﬂyment of thE p,ngram 94i1* | Zié 7 4259 i 770:57
—_—
2 Adequacy of 1nf0rmat1an giveri me concerning the , - R
prggram 9.2+ | 0.0 | 6.8 | 0.0
49 " 13 Adequar:y of_inf_csrmatmn i]uéﬂ_l"li‘ cu_nrér‘m'w m_,r? | 7 , ) . 7,
: cnild's hearing impairment. 8.8t 1 0.0 | 5.6 } 3.1 !

* = Modal response
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TABLE 20

NUMBER OF PARENTS SELECTING REASONS FOR ENROLLING .THEIR CHILDREN
IN THE ST. AUGUSTINE HEARING PROGRAM (CHILDREN NEVER ENROLLED IN

a'!

A DADE PROGRAM.n=10*)

I felt that St. Augustine offered a broader
range DF serv1ces

b.

I felt that my Eh11d would not feel "d1F
ferent if he/she were in a residential
setting populated uy other hard-of-hearing
ch11dren

C.

I felt that the campetence/tra1n1ng cf the
staff at St. Auaust1ne was superior to that
of the Dade staff

d.

I felt that my Lh1]d w0u1d have greater op-
portunity to engage in sports and other
act1v1t1es at St Augu5t1ne '

. I felt that my cn11d would be more ab1e to

acquire saleable vocational skills at St.
Augustine

f.

I fe?t that tﬁe 1n5truct1ana1 tact1cs emp]oyed

at St. Augustine were superior to those em- 1
p]ayed in Dade [ programs
g. I felt that my child would enjay the prggram
more at St. nngst1ﬁe 3
h. 1 fe]t that my child cau]d make more fr1ends
at St. Augustine than in one of Dade's pro- 2
grams.
i. Other - - 2 )

* Only those parents who had children not previously enrolled in one
of Dade's hearing programs were directed to respond to this item--
obv1ou51y, a significant number of those who had children enrolled

in a Dade program also responded.
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TABLE 21
PERCEIVED NEGATIVE FACTORS ASSOCIATED WITHIN THE RESIDENTIAL
ASPECT OF THE ST. AUGUSTINE PROGRAM. (% OF PARENTS SELECTING
_EACH OPTION). _ '

29.1 My loss of contact with my child.

8.3 My child's lack of interaction with a "normal"
' world.

16.6 My role of parent being assumed by "house-
- parents" and other staff.

20.8 Travel time/expense consumed in visitations.
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The last item in the questionnaire asked parents to indicate whether or
not their child had adequate numbers and quality of relationships

with other children in the neighborhood prior to their entry into the
St. Augustine program. Slightly more than two-thirds of the respondents
(68.7%) indicated that they had.
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APPENDIX
DESCRIPTION OF RESPONDENTS







CHARACTERISTICS OF DADE HEARING IMPAIRED STUDENTS
WHOSE PARENTS RESPONDED TO QUESTIONNAIRE
- Number- -

Sex:
Male
Femaie:
Ethnic Origin:
White
Spanish
Black
Asian/Pacific Islander

Grade Level:
Pre-School
Elementary
Junior High
Senior High

iz
o Im

- 5
U Iy YU

o

HEARING IMPAIRED SAMPLE!

28
131
30
17

16
73

45,
33.
20.

GO O —

13.
63.
14.

m Lo TR o T )

[ncn]
jo

36

11 - 15
16 = 20

Services Received:
Full-time (self-contained class)
Part-time (resourced into regular class)
Itinerant (placed in regular class)
Speech Therapy

Severity of Hearing Loss:
Mild
Moderate

Severe and profound

0 - 2 years
3 - 4 years
More than 4 years : |

82

110
79
62
98

68
99

72
44
95

o owm

41.
14.

wr

50.
35.
28.
a4.

th — WO O

1.2
36.2
52.7

34.1
20.9




INFORMATION DESCRIPTIVE OF "SELF-CONTAINED" B ?ESPDNSES
AND ITINERANT HEARING TEACHERS AND THEIR CLASSES N
(n = 7 Itinerant; 30 Self- Canta1ned) Ttinerant | Seif-Contained
Administrative. Ares of Assigmment T R T

Northeast 1 0

Northwest 2 7

North Central 1 9

South Central 2 5

Southwest 1 7

South 0 2

Distribution of Students Served by Grade

Level (percent of teachers)

K- 2 13.2 28.4

3- 4 19.8 16.6

5- 6 31.1 22.4

7 -12 35.8 31.5

Ethnicity of Students Served

(median percent category)

White 21-40% 21-40%

Black 0-20% 0-20%

Spanish 41-60% 41-60%

Students' Involvement with Other Handicaps

(median percent involved)

Mental Retardation 10.0% 30.0%
| Physical Handicap .l 60%——f— 26.04 1
} Emotional Disturbance 11.0% 30.0%

Vision Handicap 6. 0% 16.0%

Percent of Teachers Certified in Exceptionality

Areas

Hearing Impaired 71.0% 86.0%

Speech-Language Impaired 14.0% 23.0%

Degrees Held (percent of teachers)

B.A. or B.S. 85.8 53.3

M.A. or M.S. 42.8 60.0

Ph.D. or Ed.D. 0.0 3.3

Years of Teaching Experience (median) 5.0 8.0
Years of Teaching Experience in Currently 2.0 6.0

Assigned exceptionality area (median)

Years of Experience Teaching: the 5.0 6.0

Hearing Impaired (median)

Median Number of Children Served 16.5 . 8.0
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(n

DESCRIPTION OF RESPONDING REGULAR CLASSROOM TEACHERS

ADMENISTRATIVE AREA™ %_OF RESPONDENTS
Northeast 13.3
Northwest 14.9
North Central 17.0
South Central 21.2
Southwest 20.3
South _13.3

100.0

GRADE LEVEL
Elementary 76 .2
Junior High 17.5
Senior High 6.3

YEARS OF TEACHING EXPERIENCE

1- 3 17.5

4 - 6 12.2

7-9 17.0

10 - 12 16.2

13 - 15 7.4

More than 15 29.7

100.0

Hearing impaired students resourced into your class?

Total number of students recalled:

: Itinerant hearing services received by any of
your students?

Yes 1
No _87.1

Total number of students recalled: 53
Method of hearing problem identification for "itinerant' students
recalled by teachers: (total number of students recalled)

Already being served 4]
Identified via routine audiometric screening 7
Tested at request of parents

Tested at request of regular classroom teacher
Tested at student's request

Do not know

*This n-count represents all regular classroom teachers who responded
Lo the questionnaire. Only those indicating some experience with
hearing impaired students (n=35) were instructed to respond to the
evaluative part of the questionnaire.
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DESCRIPTION OF HEARING IMPAIRED (DEAF) CHILDREN
OF RESPONDING "ST. AUGUSTINE" PARENTS

- L A B T e
(h= 48) N '

Sex:
Male 28 53.6
Female 19 40.4

31 66.0
Spanish 10 21.3
Black 6 12.8

Child's Current Grade Level:
Pre-school 0 0.0
Elementary | 12 26.1
Junior High School 19 41.3
Senior High School 14 30.4

Exten;iéffﬂearing_Impgifment:
Mild (30 to 40 db loss) 0 0.0
Moderate (50 to 60 db loss) 5 10.9

T Severe (707db plus greater loss)y 0 | 41 * 89,1

Median years attended school at
St. Augustine? 3.0
Previously enrolled in a Dade , ,
County School? Yes 42 87.5
No 10 23.3

Median years ago enrolled:

4

Median age now: 15

Median age when Teft Dade
County Schools: i

Previously enrolled in a hearding
impaired program in Dade? Yes 33 76.7
No 6 12.5
(If yes): hearing services received:
Self Contained 2 71.9
15.6
12.5

]

Resource
Itinerant Services

o

*This n-count represents all St. Augustine parents who responded
“to the guestionnaire. Tabled data displayed in the Body of this
report displays responses made by subsets of this sample.










