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‘(federation vs centralization, freedom wvs control, cooperating

v institutions, etc.). (JC)
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Foreword

“This pamphlet has been planned to point up the fundamental
principles of small school design and to show how these princples
are put into operation m the school and classroom.

Mutual interest in improving education in the small school led

to joint action of the Central School Sfudy and Cawskill Study -
j fudy y

Council, and to the establishment of the Catskill Area Project in
Small School Design in 1957, During its Ninth Annual Summer
Work Conference, Central School Study arranged to croperate in
diffusing the findings of the Project among the central schools of
the State. Diffusion activities so far have included twelve Area
Mecetings on the subject, trips by school people and board members
to the Catskill Area to se& Project ideas in practice, four feature
aﬂicgigs in CENTRAL IDEAS, Central School Study’s periodical,
and "finally, this publication, of which pages 13-43 are reprinis of
the feature atticles - . ¥

&

Credit is due the Tate Willard L. Tremlett for preparation of
the major portions of this publication. Ernest Auerbacher, Evelyn
Hodgdon, and Jean H. Dreyfus assisted Mr. Tremle#t with the
articles on Correspondence Courses, Multipl# Classes, and School
Aides, Charles Wright also cooperated in the collecting and prepa-
ration of material. All contributors have worked under the general
direction of Professor Frank W, Cyr of Teachers:College, Ex-

ecutive Secretary of the Catskill Area Project. And recognition is

hercby accorded James L. Sampson of the State College of Educa-
tion at Oneonta for his work as Coordinator of Project activities.

Austin D, Swanson
Executive Secrefary .
Central School Study
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‘Basic Concepts
In Sg’lall School Design‘
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Delaware Academy and
Central Scheol at Delhi,
New York—one of the
large Catsleill Area Pro-
ject Schools,

There are-some fundamental differences betw&an small and large
schools. The train-automoblle analogy is helpful In illustrating thls
fact, For example: :

@ A train serves large grnups of peopls, ‘an sylomobila sméll

'i’gfaups Train passengers have no responsibllity’ for the running of

the train; they merely “go ‘along for thy ride.” Passengers In auth-

mobiles, on the other hand, may drive, read the rosd m&p, - help

make decisions as 39 foute and timetable, and participate ger.érally
.In the operation of the car.

‘e The train is a segmented, zpeela!lzedﬂar’gamzstlan while the

' automobile is a generalized unit. Eath cér on the traln—locomotlve,

"day ‘car, sleeper, diner—has a pHiticular function. Each operates

B ’ .5
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Independently ®f the other In the perfarmance of this functlon; the
automoblle operates with all purts closely coordinated.

@ The train Is self sufficlent on a long trlp. Food can be served,
sleaping facillties are avallable, fuel supply is adequate for ali or
large portions of very long runs. The aulomobile must make frequant
stops al service statlons and garages, at motels and restaurants, lo
take advantsge of services provided by others.

A Small Scheol Is Different

“The large school, like the tram,
can be organized to serve large
groups, The bLig comprehensive
high school in *}m United States
provides a wide variety of- offer-
ings in its curriculum, This egables
each student considerable ‘chaice
and-a better chance to pursue sub-
jects suited to his interests and
abilities. This comprehensive or-
ganization is often pointed to as
the greatest accomplishment of
American secondary education.

The small school's offering has

traditionally suffered from lack of
variety. For. example, in a large
school there are enough students
to justify coursés in say, creative
writing, college preparatory Eng-

dish, non-Regents English, and

- BIG 5CHOOL

e

4

" business LEnglish, But what of the
school that has only twenty stu-
dents altogether in a given grade?
A few of them might like to take
cach of the courses just mention-
ed but usually all have had to take
the one course the school offered.
To cite another cxample—cnly
five students may be enrolled in a
class in French, This takes a teach-
er and space for the same amount
of time cach day that a class for
three or four times five students
would requiye. And—there are

who would like to take a different

language but since the school can

afford to offer only ong they must

settle for second ‘orithird choices.

Withoft stopping to argue the ad- -

vantages of small class- size, Cit/_is
7 .

probably others in the enrollment -

ORGANIZATION
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obvious that any great extensiof
of classes for a very few students
would send the costs of edication

- soaring,

Gulde Lines tor the Small School
How can the small school over-

come the disadvantages that result”

from its size? One answer is to
consolidate and become bigger, But
many schools are still small after
reorganization and " consolidation
have taken place, Morcover, it is
the belief of educators, psycholo-
gists, and others concerned with
learning “that t]u., stmall group is best
for human LﬂdLJVO!’ it is gen-
erally in the small group, they
say, that real accomplishments'take
place,

The best program design for
small schools is emerging as one
that capitalizes on the fact of

“smallness while working to reduce

the disadvantages of smallness, It
seems gto - embody the following

- basic concepts:
o The basic farm of arganizatiaig\ for
! e

learning—the small group—Is main-
tained through flexible schedulmg and
multiple classes,

« The organization i35 general in
nature, its parts closely coordinated
and highly mt;rdtpeﬁdi:nt )
e The teacher is versatile and orlent-
ed toward stimulating and guldmg the
individual learner—interested in ways
to teach the individual rather than in
mass instruction technigues. '
« The pupil is an active participant,
to a large degree a partner in plan-
ning and carrying out his program.
s The use of time, space, and equip-
ment demonstrates awareness of new
developments in technology—in trans-
portation and particularly communi-
cations—while maintaining  flexibil-
ity and drawing on all resources,

# The school reaches out and en—
listé the cooperation of all the agen-
cies that can contribute to the en-
riching or impreving of learning op-
portunities—cooperative board, col-
leges and universitiss, local grovps,
correspondence schools.

The concepts just identified have

. .guided the direction of the Cats-
~kill Area Project in Small School

Design. The way in which the peo-
ple associated with this project
have implemented these ideas is
an exciting and wnfinished story.




The Catskill Area Project
. “Setting and Backgraund

Area ], the geographic
getting for the Catskill
Area Project in~ Small
School Design,

E

The Catskill Area Project In Small School Design (CAPSSD) could
. be sald to have had its beginning In a principal’s suggestlan to use =
supetvised Ealresp@ndent_‘e courses to incressé the vatlety of curri--
cular offerings.. This led to a meeting of several school personnel in
. and around this principal’s school district (those schools in the shaded
area labeled J on the map above).

When this "Study Group,” as it was called, got together, discu:-
sion went on 19 include other things besldes corresponderice courses;
it centered almost at once on the possibilities of starting an actjon

ERIC
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research project whose overalt aim waulﬁ be to &xplore all’ feasibla
ways of improving the quality of redudalion in srnall .schools. Thus

the beginning of CAPSSB; financed by a grant from the ‘Ford Founda- *
tion and nnwaig 1?61dcémpleﬂng ity fourth year of operation.

_Onsonta State College ‘of Education
nmPrEjs:l CEnlm 'and Coprdinator

From its ;nuptmn the Project

" has been a venture in ijﬂlju‘.ltl(]f'l

and' sharing: There was an’ carly
decision o get the ideas of all
Lhtw, who would participate or be,
affected by, whatever steps’ “vere.
taken, Imprdvenients in programs,

the Project people reasoned, would,
he thore Jikely and of better qual-
ity if they grew “out, of research

~ within the schools wnth the te:.uhers

taking part.
Txpnlly xmpmtmt was a center

) whu*g all participants could come

together for continuing inspiration
and work. Onconta State College
has met this need. CAPSSD head-
quarters are located there; College
facilities are made available to the
teachers of Project schools; mem;
bers of the College staff have act-
ed as consultants for group mcet-
ings and have taught enrichment
courses for able students _from the
Project schools,

The School Distriets in CAPSSD ~
The Project schools are. located

“in the tri-county area of Delaware,

Otsego, and Chanangd counties.

"~ All.are twelve-year schools; enroll-

- -
ments vary fn;nu 250 to 1,100 pu-
pils. Each of the coinmuniti
ed has a small town. as center but,

“with  dairying  the dominant oc-

Llllhltlull many students_live - on-

farms and commute to sdmnl by
bus.

Businesses in the tmwn are con-

fined largely to serving the needs
of the immediately surrounding

areas, although there are usually.

small indusiries or manufacturing
cgueerns to be found—processing

of dairy products, wa@dwarking"p

dressmaking. Often the schools are
the largest single “business” in the
district and employ the most peo-
ple.

‘What Dlltingulshn CAPSSD Sthﬂﬂh

Like 3l schools” with small en-
rollments, perhaps the most charac-
teristic feature to be observed
about Project schools is that the
human relitions facter is basic.

Students, teachers, administratérs, -

parents really know each other,
There is a close relationship - in
“school and out that encourages
'shaing, At school, everybody is in
one building—one student bndy,
one facult_y, one admuustratmu,
and one continuous curriculum.

SCrys
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Teachers,  puidance  eounsclor,
nuarse, and “specials” of all kinds
serve  hoth elementary  and  see-
omdary prades, '
Another characteristic of  these
schools is the close interrelation
between community life and school
life, Having contact with hath pu-
pils and adults, the school is, both
in structure and daily operation, a
patt of comumunity life, and many
community activitics go on in the
school” building. ’ '

TFor all the natural adviitages
inherent in the CAPSSD schools,
the basic limitation  deseribed  in
‘the previous pages has tended to
operate—the small number of staf {
members that coulkl be employed
and henee a lack of variely in the
kind of program offered. This
limitation the Project set out to
remedy. In effeet its I@lers “said,
“Flevibility nusi be ch‘ key lo
program design so that we can
provide instruction to mcel more
of the individual wecds of our
" students.”’

}‘.’AFSSD Roads to Belter Education
From its beginning it has been

v Project policy to examine all pos=™

" sible avenues to better, more in-
dividualized instruction, Sharing
services, not new in New York
_ State, is one such avenue. The
CAPS‘%D schools have expanded

[l
1
‘l

12

this iden 1o include shiifing sti-
dents a5 well as facilities and
teineliers, Shiavitag has made  pos-

sible the Suwvedny cotrses for able

ane ambitious students at Oneonta
ste College, and he aftersschool
courses i several Project com-
muiitics  deserbed later e this
magazine,

CAPSSD schonly have also ex-
perimented  withe flexidle scehedul-
Dz, This Beas developed atong the
lines of achicving Jonger puriods
and Tenee more opportunity  for
personal mteraction hetween pupil
and teacher, Four schools  have
adopted  the aden of a- floating
period along with a new six-period
day. This provides 58-minufe pe-
riods, schedaled four times a week
and allows two periods For activis
tivs of various kinds,

As it has worked out, Multiple
Classes, School Aldes, and Corre-
spondence Courses—combined with
vxtensive use of echiological teach-
ing  equi piacntl—have  constituted
Ations.

the ijed s mailn corneentr
Not all-of these will be found n
oneschonl, nor in the same form
and {0 the "same ‘¢xtent in any
two schools, Principles and teach-
ers in each case have wade the
decisions, )

For reseirch to have meaning it
must be devdoped, (ested, and ap-
plied in the local area, Through

11
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?rﬂj&tts seich 25 CAFPSSD, teach-
¢rs in small schools “orkapéﬂcoap-
eratively with others, in theix own
schools anad  neigrhboting schools,
‘may. peool their talents to provide
new mdhods, materials, and tech-
nigues i their own clisszoors,

Evaluagion

Elforts 10 judge sutcess or pro-
gress- hive, of course, gote o 1t
all

stages and levels throughoit

13

Project experimentanlion, One prine

cipal  speaking of resadls, feels
that some of the wnosy impertant
achievements cnnot be measured .

%in fact, are difficult 1o desaribe,
These relate to thie beglling of
doser teacher I'(:I:itlon;]llps

prise, news 1rfs:ght5‘ Ef ‘*(;jn‘:‘ profes-
sion  of

37-43),

arid
‘morale throug‘h cm::pent e eher-

teaching™~ %@ “pexsorsal
growth in that profssion ( pagesc?
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Carrespondence Courses

- Meet Needs of Indmduals

Nirs, Marion Hoagland -
at The Grand Gorge
Post . Office receiving
corrected lessons.

The Catskill Area Project In Small School Dasign (CAPSSD), estab-

: lished:In 1957 and financed "by a grant from the Ford Foundation, is
developing theores and techniques to add varlety and improve the
quality of education in rursl schools with small enroliments. These
schaols ysually have correspondingly small staffs and often limited
facillties. In some :areas. The kinds of practicas that CAPSSD ‘Is
developing to sirengthen the offerings In small schools may be
possible ways o enrichment for both large and small. ) .

. Throughout - the upper Catskill curricular offerings and an impor-
region students in Central Schools tant means of meecting individual
are using supervised correspond- - student needs and problems. _
ence courses to expand and enrich The Guidance Counselor at the -
their educational programs. Schools  Morris Central School was able to
in the drea are finding the courses resolve a schedule conflict for an

~a useful supplement to restricted out-of-state transfer student who

- R . 13
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needed a Health course to meet
State requirements for graduation;
the one class in the subject con-
flicted with a second required sub-
ject, Unable to shift the classes in
the schedule, the Counselor en-
rolled the student in a Health cor-
respondence course. The course was
successfully completed under the
supervision of the Counselor, and

“the student was able to graduate

with his class.

An excéptimally able siudent;

gradugte of the Franklin Central
Schodl; was admitted tg an ad-

vaneeds history course at Harvard
University on the basis of his_high
" school. record and .a  successful
supervised correspondence  study

experience, Passing the World His-

tory Regents in onec semester, the
student enrolled in a Modem [Eu-
“ropean History correspondence

course, and under the guidance of -

an “interested and curious” history
" teacher -completed: the one-year
‘course during the second semester.

A South Kortright Cr.-;ltfal School
‘stuclent, encouraged by his super-
vising Principal, enrdled in a tele-

viston  servicing  correspondence

E]

course. The boy's father, a_tele-
vision serviceman, joined hif’n n"
the course, A graduate engineer,
representative of a large manufac-
turer, served as a consultant, and-
the guidance counselor in the local -
school provided supervision for the
course. Today the son has joined
his father'in a shop fully cquipped
with instruments recommended in
the correspondence text,

A Study Group,! formed at the
outset of the Project to review and
implement corresponderice courses | .
in Project schools, has contributed
much to the success of the pro-
gram. The group gathered in forma-
tion regarding available courses,
met with consultants from corre-
spondence centers, and experiment-
ed with thest courses in their own
schools. These experiences were
analyzed and a Gueidebonk for the ..
Development of Supervised Corre-
spondence Corerses® published. Fol-
Towing 'this lead, other schools
within the Project initiated the
we of supervised correspondence
courses. .
- An intensiveggtudy
sponclence prog
has been‘under wi

of the chrre-

1. 1@ 1981 membeara ncludedz Panl Penroge, Dowmavills Central, Chalrman; Marl
land, Orand Corge Central: Phillp FPutnam,

gprlnsfic i Cenirzl; Greadé Mol

1a
Contril; Nunzinta Maglstro, Bouth Otmglle Cemtral; and Johin  &tebliins, Cooperative

Board, Distrlet Mo J, Delaware County.

2. Avaflable upon request: Writs Offlee of CAPEBN, eerdingtor, 15 Home REesiomics

Biulldlng, State Unlveralty Onllege nt Edueatlon, Orponia. M. ¥
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- demts who have worked or are now
" vorking . with these course$. were
pexsonally interviewed, Supervising
~ principals, guidance counselors,
- teachers, and parents have bew
~couttacted to comment ‘On their ex-
“periences and reactions.

Fashion design, analytic geome-
© try, jourmalism, and ancient philo-
ED@ths are but a few of the wide
variety of courses studied by these
stadents;

- Use of SCS Courses .
Three major uses—problems

illastrated in the preceding ac-
“counts: (1) reducing schedule con-
flicts.: (2) .enriching the academic
urriculum; and

 Eighty of the nlmty one stu- -

(3) extending

vacational services, Additional ways
in which the courses have been .
employed are as follows:

Multiple Classes. A multiple class
involving the use of supervised
correspondence courses  in  salid
geometry proved highly successful
i FEdmeston Cenual School. Four
students worked together on the
course in the same reoom and at
the same time that a regular trig-
onometry class was being taught
by the’ mathematics teacher. Help
was '1\!11];1131& whenever  required
ard the teacher was able to check _
the progress of the students,

Exploratory. A Roxbury Central =
School senior indicated that she
would like to enter the ficld “of
journalism. School staff members

Q
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- assisted in selectmg an appropriate

£

T 7eorresponderice;couise. The student

completed the JDllrrlallSﬂ‘l course
under the supervision of an Eng-
lish teachér. Having been accepted
,ﬁif admission at the Syracuse

- School of Journalism, the student,

on the basis of her successful. ex-

. perience in the correspondence

fcourse, was invited to serve on the

- school paper during the summer

preceding her matriculation.

Acceleration, Two exceptional
students at the Milford Central
School graduated in three years
with arl assist from supervised

. correspondence courses. Schedule

- conflicts in English were avoided

“in teaching. Needing two ‘units of .

through- the' use of an English
correspondence course taken under
the guidance and direction of the

" regular English teacher.

Changes v Majors, A business
education . teacher in the Downs-
ville Central School em:auraged an

- able commercial studént in her

sophomore year to consider a career

mathematics in the school of her

“choice, the ' student ehrolled in
" _a supervised elementary ~algebra
- course.in late spring and completed

~her course work during the sum-

mer vacation under the guidance

-of ‘the commercial teacher. She

then took Mathematlcs Ten durmg
Heér “janior year, ’

Transfer Student. A high school’
student from the Philippines trans- -
ferred to a Project school early in-

" the second semester, Having com-

pleted the first half of Latin I in
her former school, “the student -
wished to continue, but found that -
the school did not offer this lan-
guage. She is now enrolled in a
correspondence course in Latin,
supervised by the regular French
teacher,

Repeaters, A Grand Gorge Cen--
tral $choal junior, having failed
his” tfird year of English and ap-.

set over the prospect of not grad-

uating with his friends, enrolled in
a correspondence course during the .
summer. He was supervised by an
older “brother, home from- college.
for summer vacation, Although un- -
able to mrnplete the course prior
to school in the fall, he’ had made
such - exccellent’ progress’ that the ; .

“school decided to place “him in

Enghsh 4 while he continued woﬂc- '
ing on his correspondence course,
He passed the Regents and received - -
school credit for his cDrre:pondence ‘
course.

fiItgmate-y&ar‘faursef, A student -
transferring to "Roxbury Central

L}

5
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School wished to complete four

“high school career, He had com-
. pleted the advanced math course
- ~currently. offered, so the guidance
~+ counselor had him enroll in a su-
- pervised correspondence course and
~+ he acquired the four-year sequence
“-he depired, '

v Cullege preparatory. A Spring-
- .field Central School graduate dis-
“’covered that the University in
7 which he matriculated “expects” its
. gtience majors to be proficient in
i the use of the slide rule, but pro-
~ 'vides only #he period of instruction

in slide rule practice, A corre-
. spondence course. enabled this stu-
s dent to save “fifteen to twenty
_minutes each night.” Noting his
! ability with the rule, cassmates
" came to him for instruction in its
. use, '

Drop-guts. A Milford Central

School “‘drop-out” iobtained her
¢ high schiool diploma through the

" use of two supervised correspond-

/-ence courses, units needed to rneet
.- graduation requirements. An Eng-

years_of -mathematics . during -his . -

‘mores, extremely interested in agri-
culturg,

Guiding Principles tor $CS

Interviews with students and staff
members of Project schools reveal -
several principles necessary -for
suceessful correspondence courses.

§tanley Young, Supervxsmg

Prmmpa], South Otselic Central,
supgests a three-legged stool as an
‘appropriate analogy. The three legs |
are: (1) a recognized need on thes
part of the student, (2) initiative
to meet this need, and (3) a sym-
pathetic, interested staff member to
guide, '

Phil Putnam, teacher of- agri-
culture, Springfield Central School,

_provided the sympathetic super-:

vision in one instance, Two sopho-

wanted more intensive
g a’ﬁ the regular pmgra’rﬁ
offered. F’hl got a correspondence) '
course-in Dairy Production t&' en-t
rich the curriculum, and assumed \
grading of the papers. Since this
1s a normal function of the teacher
of the cafrespmdem‘:e center; the
schDDl_ was able to reduce its cost
, for the course, The sophomores, -
" thei# ‘motivation increased by an

E lish teacher, “always there to help * interested teacher, . completed the

5 -ayou,, and an interested - jl,mn:f

. -high teacher, who maotivated her to
.+ enrich thé history correspondence
course thh llbrafy bm’l\s super-

cqurse with flying colors,
Supervisipn is the key to success-

ful programs. The. dean -of the

faculty Df a leading correspondence

centek repnrts that 99 per cent of

o= N V)




Q

ERIC

Aruitoxt provided by Eic:

- pervision complete their courses sue-

of Service f;ﬂf(}nEE‘S who have no
supervision, do so.
= The Study Group on supervised
- EDTTESpGﬂdEntE courses, Expmding

mcludes s&vera! wammgs :
In relationship tp the student,
the Group states, “Not only must
“~the student have the initiative to
go ahead without the -constant
‘stimulus of a ‘teacher or fellow
students to set the pace,- but he
* goustalso have a sense of persorul

cessfully, but that only 20 per cent

'—pﬂsaﬂ- inmates-who-have-such- su-r-—--rgsfmﬁvzinfify 4@?{ﬂrry;rigzen th&r

work” - gma . e
“Do  the work every day and -
don’t do it sloppily,” is a typical
comment of students“who have un-
dertaken correspondence courses.
In relationship to the school, the
Group points out, “There must be
competent guidance for pupils in -
selecting the courses swtable 1o
their needs and to their level of
learning. 1t 1s highly desirable that °
both parents and the local teachers
w*hc: wrll superv;sg Lh(: study par— E
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plementation of supervised corre-
spondence —courses —in—Projec

‘provide a dsﬁmte time and place

“for the course in. the student’s
+ " daily schedule” contribute to the
7 chances of successful completion.

A positive relationship exists be-

tween success in the cotirses ane
+ the attitude of students and teach-
“ers towards the courses. They

should be considered on a par

-~ with academic subjects by the
f:sc}\aql; with school credit and re-
. ports to parents on the same basis
a8 on regular classroom subjects

ﬁ!ﬂfﬁ,ll: to be Avoided
The study made of correspond-

© ence courses undertaken during this
. experimentation period in CAPSSD

Echmls shows that of the nincty-
one courses taken, ﬁfty nine have
bEen L(‘Jm]jlefed nine are i progress,

- and twenty-three were dropped.

Two major reasons for dropping

- the courscs in Project schools have
~ been” identified :

(1) students al-
dy over-burdened with academic

SquEEts -and ektra-curricular activi-
. ties attempt correspondence courses,

and (2) school and career. nb;ec—

chools rt:'veals ‘that schools which

on correspondence courses in reg-.
~ular~ school - hours, One capable -

stuglent with a full academic and .

EX’]ZFE—EIJ!‘TICU]EI’ _prograr, often re-
legated this work to 4 secondary
position, since homework on regular
sub;ects took precedence. As a re-

sult, -the student {found himself

farther and farther behind in the
correspondence study. Interest lag-
‘ged and he’ eventually drappéd the
course.

" Both students and staff members

affirm that correspondence courses.

are “not easy,” and that the time

devoted to their study should cor- .
~respond roughly to regular class-

room stbjects. Dr. Allen E. Wier--

man, Assistant Supervisor, Corre-
spondence Instruction, Pennsylva-
nia State  University, states, “If

students “dre. .in a classroom in -
which the recitation and assign:’

ment method is used and they con-

tribute nothing, the class goes on,
In correspondence work,-if the stu-——

dent stops working, the class stnps,’.' -

Change of career ab;echveg is a-
second major factor in dmp-autg
A leading athlete in a Project

" tives of students ‘change once the" ~—school ¢ declded t bécome avphysical -

. course has been started,

Interv:ews w1th students carrying
fu]] “academic laads indicate that
some cf them are uﬁable to work

education teacher. late™in his high

school career: He had taken- -only_
elementaiy, algebra_and found that -
~college;required two units of mathe-- -
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matics for admission. He enrolled
in--a" plane—geometry correspond-
- enge course, and was doing satisfac-
tory ‘work until all colleges of his
" choice rejected his application for
" ‘admisflon because of his poor
_ high' school academic record. He
* could see no further use for the
correspondence course and, against
" the recommendations of the staff,
%= -dropped it,
Implementing SCS in Local Systoms
Involvement of faculty members
iriilthg, planning “for use of super-

understanding by the local board
of education and the cnmmumty of

© the purpnsas of the pr‘ogram is g5~
- sential. Interviews with parerits of
* students doing this type of study
show they accept ‘the 'coursesas an
‘attempt by the school to better meet

the needs>of their children. One
parent remarks,. “I only hope that

" the project continues until my
* younger daughter is in highschool,”

A - Since carfespandenca courses are
""" considered a part of the school’s
. total. cprnculum, they, are generally
. paid for by local boards of educa-

students assumed initial payments,
‘and the costs were refunded by the

- courses.

.- vised correspondence courses. is es--
- gential to.their success. Similarly,

‘tion. In  one axpenmental ‘school

‘board upon completion of the

Pennsylvania State University has

Present courses in the Project
schools have been used mainly in

the junior-senior high grades. Prob-

leins at this level provide the im-
petus for. initiating correspondence
courses. Schools in the Project

started fhe program slowly, with .~

only a few Puplls enrolled. How- -
ever, as staff members work with

students, experience, breeds com+ °

viction and expanded plans for the
future, ,

In most Project schools the guid- -
ance ccxunselm serves as coordina-

tor of the progr‘am His function

places him in contact with those
spémal négds nf students that- can"
spcmdence courses, C,’onslcieratmn
should be given to the assignment
of a regular member of the faculty, -
one egpecially interested in super-~

. viged correspondence study, as co: -

ordinator of the program.

UanefEltlES are- begmmng *m .
recognize supervxsed correspmt]-
ence study by superior high school.

students in their - advanced stand-
"ing or advanced placement: pro-

grams. Fach college or university .~
has ifs"own pD]lty, however, ond - :

carrespondence programs must be

-carefully coordinated with the col-
lege the student wishes to attend.
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ccﬂlege courses available through-
correspondehce study and policies

schcgl students,
- Two publications on correspond-

CAPSSD:

A folder, Directory af Super-
~wvised Correspondence Courses for
High School Students* lists more
-than four hundred courses appro-
“priate for use in, New York Cen-
tral Schools.

« A booklet, Annotated Carresppnd—
. ence Courses’ .an evaluation of

“ence courses, has been produced by

experienced teachers under the di-

. rection of the Study Group, If
" evaluates content, articulation with
" Regents requirements and quality
~-of subject presentation.

' looking fo the Future -

.. Schools, a private organization,

jusf pubhshed a z:atalcrg that lists -
- for ‘their use by sup&rnar high‘

- ence courses ate available thfough.

" more than one hundred correspond-°

‘Courses in the future,

Jotin Studebaker of Am rican

to high school students and adults, ™
makes ‘the following observation
regarding the place of supervised
correspondence instruction in small
schools: )

“Certainly, plans of  Supervised
Correspondence Study offer no pan-
acea to those faced with the many
technical problems involved in s.c-
ondary school education. By no stretch
of the imagination should it bs con-
sidered as a substituté fof gocd class-
room teaching under sound school
procedures.

Bupervised Correscondende. Study

"does, however, nffer effective means .

for supplemanting the school program
by ‘meeting certain specific needs of
individual students which cannot be
filled for numerous practical reasons
by the school's regular curricular
offerings.” a

“I would have no hesitatibp to
use Supervised Correspondence
” declared
Cecil Fowston, Supervising Prin-~
cipal, Franklin® Central School.

Experimentation with this method
of meeting the specialized nceds of
stydents in the small school is

- prwdmg cnrrespondeme courses # ccmtmumg in the CatSkill arca.

Building, Unlversity Park, Pennaylvania.

Cnllfge of Eduentiod, On=onta, N. Y.

“. 3. Home Study CQ‘-‘IE;EE 1960+ ElngrfE!TmndEnca Inntruetln‘n Ii?ajm'ftmem :l}i MeAlliaLer_
4, Frec: . Write: OYfice of CAPSSD, 216 Home Ecm‘mm!w Eulldlng, State ﬂn!verﬁlt}‘

52 IJO AISQ nvl!]ﬁbfg thrpugh - ﬁAFEED Officos, =
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- John Powers teaches a mul-
- tiple class of general science
and earth science at Andrew
.Draper Central (Schenevus).
3

‘A teacher remarked, when approached with the idea .of teaching -

. two subjects or more in the same room at the same time, a multiple
class, “That s ¢razy—=literally impossiblel” Then she sald she'd try."
Taday that sama teacher, having. experlenced “the mulllple .class’
_situation for three years, says | lke it. | have time to talk with
pupils—when Ilmy need to talk”

‘What Is A ‘Multiple ﬂms? thing in any’ “two- - clasgsrooms.
What would a visitor to a multi- Here's an overview of what could .
ple classroom see? At first glance, be observed in a multiple class in
perhaps nothing- different from the - one Catskill Project school. :
‘usual classtoom. And, even on a Fourteen pupils are. learning

closer look, certamly not he samé¢ French—nine take French I; five,
v oL ST
22 ’
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Tl ; el
nch IIY The “atmosphere” in

‘most immediately is the fact that
‘there are several * ‘centets_of” inter-
‘est” instead of the typical “‘teacher
‘before the class,” The five pupils
in? French II are listening to a
“teacher-made tape that explains—
onc¢ learns on inquiry—a reading
lesson from the text and points to
a grammar assignment, -They lis-
ten; they stop the running and dis-
‘.cuss a point; -they replay.

Three of the nine French 1 pu-

. pils have on earphones’ and are-

. listening to a commercial French
" recarding that accompanies their
text. But the other six are listen-

- ing,-as a group, to-a teacher-made
" tape, -orally filling blanks and

- the ong-they have just given.

' The teacher ‘moves from group

© < t@ group, but the French I stu-
- dents know, from a student-teach-

™be with' them just before the end
' of "the period to explain a new
Jlrut The French 11 p,,ple under=
y 1:ngrs§ssmn, that dﬁfiné“ this "time
they'll. be wcrking on their own,

y The crgamzatlan of multiple
»;lasses is d351gned particularly to

the room is different. Sensed al-~ ﬁreduce sr:hedulmg difficulties mnu

checking each correct response with.

er plarnining session, that she will

gnc*rgase. currlcular foermgs and-::

the small school. It has resulted in
the development of techniques that -
can also be used advantageously by -
teachers in single subject’ class- -
rooms, T

The CAPSSD Coordinator calls
the activity with . rﬂultlple classes -
“the Pra;ects most 51gmfn:ant in .

many ways. The tanld&ﬂCE at-

tained by participating teachers,”
he says, “foreshadows great pro- -

- gress in multiple class teaching.

They know it works.”” The Proj-
ect’s largest teacher study group is
that devoted to explaining the hows,

whys, and ‘Iﬂhi‘r‘efﬂfé’.i‘ of teaching

Iﬂlﬂtlplé classes.

Twe Kinds al Mulllpla Classa:

Among the 25 Catskill Project-
schools there are now sixty class-
rooms in which there are multiple
classes, In forty-six of these, two
or more different subjects aré be-
ing taught; in fourteen,ydifferent
levels of the. same’ subject. Enroll- =
ments vary from six—four students ’

“in intermediate algebra and two in. °

advanced mathematics—to upwards .
of forty, A teacher in the New
Berlin . entral has twenty-five in
Latin-I and fourteen in Spanish II,
a total of thirty;niﬁe in one.class:

+ Examples of ‘multiple classes on
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feréﬁf levels of thie. same sub-

- dif

jei:_t include those in which .the

course is adapted to Regents and

'+ non-Regents ‘pupils:- American his-

" tory /(29 pupils) at Draper Central

- (Schenevus) ; English TTI (28 pu-

pils) at Margaretville; and world
hlstury (19 pupils) at Morris,”

- Ruth Simonson, Springfield Cen-

tral, used the multlple class con-

- EEEfg_ in "2 senior English_ class.

T Wit sttrderlt.s Df varying . abilities

WDrkmg on ]Durnahsm and busi-

_ness Engl h, she. canducttd much

: Bf -her ‘prdgram in alway “similar

“to that *of  an. .elementary teachgt‘

whczse pupils carry’on many small’

group activities, At different times
» udents worked as a class, then in

" course outline dlffere.nt fmm ‘that -

room might not” have ' noticed - that
a group of students contributing:
to a. discussion of the principles: "’
of journalism were following’ a"’""

of another group wm—kmg on copy -

format—that is, unfil the busmessa

English group. began a review of
irregular verbs, and-a person from. -
the- local press jojned the jour- .-

'nallsm students td analyze ‘some’

newspaper chppmgs

Instructional. Maleriah and Alds -
The use of technplgglcal devu:es

is in evidence in most of the rooms. ,.'

in whick rnultlple Llasses are being 7

- taught by one teacher Mary - Scatt'_
‘at the ; Andrew” Drapér school in:
.Schenevus, _ fajj examplé rehe‘s

heatily on this equipmen
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Pdltmnal materlals-ﬂeare\ nDt absent’

mg sm students shc:rthand and six
thers typing at the same time, In

. this case, a thrf:e-channel electrnmc

“device was developed by a fellow

~teacher, Doh. Gbuld. The students
“in shorthand use it to take dicta-
- tion from a Dictabelt. Earphones
eliminate noise  and” distractions

- that might occur from the typing
people -practicing - their: warm-up
“drills; Miss Scott also uses com-
mercial recordings and makes her
“own tapes and learner guides. All .
of these free her from"making all
prESentatmns orally and allow her
‘more tlrne to help individuals and
small graups wﬂfh particular prob-
lElTlS : - .

" “Visitors ‘to my glass:s, Sivs one

“teacher, “are.’often ‘surprised, when

.- questioning students, to learn that one
“gection of & multiple class is not dls= ar

“turbed | by :the activities of "another. .
i ;Although ‘we use . -earphones for some ;
-purposes, there are other .instances in
which students work' as a group mth

y récarﬂed mat:na!s that are played over

“a loudspeaker. Even though the room’

ig srnal] -the spealker program seems

-not to bother. ather groupa' in-the

‘room, When* yoii~ have a ! multml: "

“class you realize more thin ever that -
_you can trust teenagers to accept re-,

spﬂnsltuhty and go ahead on the;r ¥

QW.;L

Leamer guides, fgutlmes, assxg‘ns '

ment sheets, and workbooks~—

f rom the rnult;pg

5

L e _ .
use by themselves—also have a
place 6f importance. In’ Margaret=
ville and Roxbury,™ “tonverted jitke
boxes which. play teacher- and
commerciakly-prepared records help -
turn classrooins into pupil- -centered
fearning laboratories,

Teachers of* multiple classes
learn to make maximum use of
" varied materials—tradifional and
new, e ’

. Same Ciul:nmegs-A; Tna:ﬁari See
Them
- The teachiers conducting multx- :
ple classes .are continuously reflect:
dng-and forming, expressing, and
reforming judgments on the re-
sults of this kind of - organization,
The following cbservations are the
fruits of prel;mmsry effcrts to
ol thén' thm}:mgu o
Students assyme re:pannb:hty
far their leorning “The pupil par;
ftlc:ipatmﬂ and-. f vo[vement w}nch

Studyhaﬂ aE Ma:gargtﬂlle‘ .
dents Ijstzmg to & ttache
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*-Btudents in one grtﬁip of Mr, Pow-

erd’ multiple cliss in’ seience (Schen-
evus) work on maps; a member of
another group alse carries on inde-
pendently with a lesson guide. '

are .inherent .in the multiple class

“situation, increase  self-reliance.
. Students scem to develop initiative,

become self-motivated to - “take
charge” of their own education,
This is part of their preparation

- for college and aduylt life in which

students must proceed alone,

Students learn to work together

cooperatively. Helping one another
in smal groups reduces the evils
of competitiveness that often exist
in. the traditional . classroom—and
pupils actually teach each other.
Student-teacher velationship is
¥

T

26

C, . ) -
Anproved. This comes about partly
as a result of emphasis on student-
ther than day-to-day assignients,
partly because the teacher ‘“gets
about” to work with individuals

“and small groups on a more in-

formal Dbasis, Students are  per
[orce made to feel “I'm being
treated as an adult.”

Students may achicve at*-their -
own ability level. Multiple classes
make it possible to group students
for a purpose—a purpose they un-
derstand and accept. Many of the
various adaptations of the multiple
class idea have been made in direct
response to needs and interests
originating  with individual stu-
dents, Some discipline problems

have been reduced when the work

was better adjusted to the stu-
dent’s development level.

The multiple, class atniosphere
is student-centered. There is more
time for individual student exper-
iences. Motivation is toward learn-
ing rather than marks, Critical
thinking and decision-making in the
solution of problems can be. stim--
ulaed, along with individual -ef-
fort. Rectention is extended by
immediate checking.  The teacher

is no longer the only force sup- ..

porting classroom activities; better
“study habits result. o
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Dne teacher put it this way:

* “I used to conduct my classes in a

formal fashion, giving my students
‘the gospel' "according to a Latin or
Frr.n:h textbook, I now talk leas. rely
on’many materials and aids in pres-
entations, And I find myself. more

.Bensitive to the problems and ques-

tions of the students.”

To summarize these nbsewatmm
one might conclude that any class
organization which helps change the
role of the teacher from one of teller,
lecturer, assigner fo guide, censultant,

- and develaper of materials, and moves

pupils from passive listening to plir-
poseful damg means better education,

Starting Muillple Class Instruction

A question often asked by teach-
ers considering multiple class in-
struction: “How does one find
time to plan, prepare lesson guides
:md aﬁ:igﬁment cnutlim:s, cut tzlpes

and rjg all thr,a other thmgs that

always have to be done?”
* The teachers reply that it hasn't
been easy. They add that they have

&d invaluable help from each
other—from the Project Study
" Group on Multiple Class Teai:hmg

where they spend much time ex-
ploring ways of doing a better job,
trading ideas, sharing materials
and techniques,

- ‘One- teacher points out that the
first experience .is the one requir-

ing the most additional time for-

preparation. Now, she says, with

A

a backlog of experience and ma-
terials, she can really give attention
to individual guidance and ways of
improving the dynamics of small
groups, ,
Without discounting the value
~of the experience, it is probably
safe to say that nothing else quite -
takes the place of time for prepa-
ration and study when one is free
from the pressures of tf:achmg On
this premise, arrapgements were
made this past summer for teacher
attendance at a workshop, which
the TFord Foundation financed.
Forty people attended the six-wecks
session and received pay commen-
surate with their regular salaries.
Bome boards of education, recog- -
nizing the values of this kind of sum-
mer work, are zansideﬁngi sumlar
individual schools.

“I would hate to try my sébedule
without the help of our “School
Aide,” says another teacher. “She’
and I meet periodically” to plan.
ways she: can be of greatest assist-
ance~—she comes to my rdom to
get material for guide sheets so
they can be typed and reproduced,
~files my umtgrnls records grades,
acts as liaison between the librar-
ians and myself, and prﬂvtdes help»
.in countless other ways.”

Observing a multiple class and
talking with the teacher can pro-

27
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vide the uninitiated with many in-
sights, The - “experienced” offer
these suggestions to those who may
be considering multiple classes:

e Start where you nre—with a

" text—and prepare learner gmd:s to

go with textbook unita

e Begin' building up a variety af
materials to go with the unit and
+guide ‘
+ » Explore the possibilities of tech-
nological aids and devices

e Preplan, plan with students, re-
plan. Leam to think of assignments
in terms of weeks rather than days

‘e Prepare all those whe will be
-concerned—other teachers, parents and
students—for the changes that. are to

_ take place. Make sure this educating

or selling job includes a chance to
question and sense the meaning of
rmlltlpl: class concepts, Understand-
ing is essential to the acceptance and
cooperation on’ which success de-

- pends,

Accenting the importance of
“having your students with you,”
Regis Hammond, business educa-
‘tion. teacher at Downsville Cen-
tral, destribes a memorandumi he
prepares for students entering mul-
tiple classes for the first time:

“You can learn much from your
class asaamat:s. and ‘they can learn
from you,” this memorandum tells
them, “Your atutude must, then, in-
;ﬂ;lv& consideration of others and a
‘willingness to share Your ideas in
group discussions., Here you share re-
sponsaibility for learning ‘with the

. ‘teacher and other students,

“You will have to think for your-
self, be critical of your own work,

. and initiate ways of doing things.

“A boy or girl who develops the
ability to work well in this situation’
will be able to get a lot more out of
his education than under the old one-
gﬂ:up, one- asslgnmgnt type of instruc-
tion.”

Like Aill Roads to Improvemsnt , . .
There are no cure-alls, no one-
ways streets to the solution of all
problems affecting better educa-
tion. The concept of multiple clas-
ses is not suggested as such, How-
ever, the possibilities of this prac-
tice have moved far beyond the
original purpose of enriching the
curriculum of the small school
without adding to schedulifig prob--
lems, .
Because of its ramifications, the
multiple class concept has become, -
in many ways, the core of the

.CAPSSD experiment.. Without it
“as a framework, maximum use

r:mﬂd not be made of other innc—-
school Bldﬂs, tgchnnlogu:ﬁl devmes,
enrichment projects. At the same
time, all these contribute: to the
benefits realizable through the mul-
tiple class situation.

As is the case in all roads to
schoal 1mpmv‘ement the degfeﬁ of

largely depgndz:nt on the teacher’s

. willingness to’ experiment, adapt,

apply, extend here, limit there—

always with a flexible, open mind. -

29



School Aides

lee Teacher Time To Teach

On playground duty as school’
aide at Richfield Springs,
Ashley Strong reminds pu-
pils ahout a play regulation,.

>

. Schools affiliated with the Catskill Area Project in Small School

.. Design (CAPSSD) are ‘employing school aidesl to perform a great
variety of the essentlal but nan-lnstrucﬂanal chores done by teachers.
This practice, they find, is & substantial help In glving teachers more
time to do the professional work for which they have praparéd them-
selves—teaching children.

Teachers have always spent a slzaabla portion of thelr time keep-
‘Ing books. and -house—collacting monay for milk, lunches, “causes,”
typing and duplicating, supervising lunchrooms, corriders, study halls,
Iaygrﬁunds—-ﬁpgrférming the myrlad dutles that are part of carrying
out \the school program.
1, é'iusllla% b}"' EOm& CAPSSD Vschim!g as “dchool Monltors,'” under Civil Service
ﬂiﬁ!éémﬁét,lﬂfé g;’em'pt clasaification,

29
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There Is no question as to whether the dolng of these tasks con-
tributes to the'learning sltuation. It does, and the doing frequently
provides opportunities for valuable Interaction between teachers and
puplis. Nor Is there any question as to whether these jobs require
the skills and etfort of competent people. They 4o, and all persons
who work with children must be carefully selected., However, the
basic question, and the one that has been concerning the Catskill
peopla, Is whether—all things considerad—many of these non-Instruc-
tional chores might better be handled by non-certifled workers and
glve teachers time for mere and batter teaching. The answer—the
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- 30

ing Yes,

What Is A School Alde?

It is easier to give examples of
what school aides do than to {rame
an overall definition that will fit all

- #xamples. However, in CAPSSD

terminology a school aide is any
multi-skilled adult employed to per-
form many non-instructional chores
—particularly those that rob the
teacher of time to do the kind of
teaching she would otherwise do.
More likely than not, a school
aide will find herself (or himself)
doing half a dozen different jobs
during the course of a day rather
than onhe; by the same token, the
things she does are non-instruc-
tional chores formerly .done by a
number of different teachers. Thus
a school aide serves the children
and a school rather than a single
teacher. 7
In the 1960-61 school year, fifty-"
six school aides—twenty-five full-
time and thirty-one part-time—were .

employed in CAPSSD . schools.

31

Catskill Area people believe, after four years of study—is a resound-

Their galaries, in cach case, were
included in the regular hudget of
the local schoal, '
What School Aldes Do

Calling school aides “one of the
greatest contributions of the Cat-

skill Project,” Warren Ryther,

Principal at Morris Central, would ~
like two more of them in his school
—to correct objective. tests, mark
report cards, and assist in the
guidance office. Hicks Dow (New
Berlin) sees school aides as a way

to give teachers a inuch-needed

thirty minutes of f at noon-time ; Ad-
dison Smith (Gilbertsville) thinks
possibilities for more effective use
of school aides are expanding all
the time.
Here arc ways in which school
aides are presently giving direct
assistance to -teachers in the Cat-
skill Project schools:
Typing and running tests
# Checking papers
¢ Averaging marks %
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‘Checking attendance
Maintaining bulletin boarda
Making posters *

Helping with assemblies and plays .
Locating reference material

" Making booklists

Preparing charts

Distributing rnaterials

Assisting with lab equipment
Providing relief in emergencies
Helping procter examinations
Assembling audio-visual equipment
Supervising class committees
Making holiday decorations
Helping with. dances and parties

The monitoring jobs school, aides
take over extend from the class-
room and library fo school buses
and traftic patrol—-with study halls,
cafeteria, detention room, and play-
ground in between. They handle
nigh countless money transactions
with pupils—for lunch tickets, sup-
plies, banking, magazines, book
club, yearbook, dues, contributions,
and tickets for plays and games.

School Aldes Must Be Versatile
Happily, since the tasks school
aides are called on to perform seem

- both countless and unclassifiable,

thé people who take these jols

"~ usually turn out to he the flexible

kind who- can adapt to interrup-
tions and new situations. But mind-
ful of the importance of setting
limits——as well as to encourage
learning on the job—Stanley

i
"

Church, ‘Principal at Milford, ad-
vises starting the aide with a small
number of dutivs .and “working
up.” )

One schioal aide at Milford, Kath-
erine Nielson, volunteered to serve
the school without pay, for “some-
thing to do” when she suddenly
found-her family “all out for the
day.” This was before the CAP-
S5 experiment with school aides .
began. Today Mrs, Nielson is.on
the payroll. A list of things she
handles of Jdirect benefit to feach-
ers looks like this:

1, Attendance—~daily preparation of
absentes listing, check of elementary
registers, preparation of final register
report every five weeks.

2. Noon-hour study hall listing.

.3, Monitoring study hall.

4, Typing stencils and ditto masters
5. Bupervising classrooms in emer-
genecy situations

6, Checking teaching supplies and
materials in and out. :

In addition to these chores, Mrs,
Niclson also spends time at such
office jobs as transcribing letters
and memos, duplicating cafeteria
menus, preparing purchase orders,

state reports, and redrafting min- -

utes for the Board of Education
and Cnoperative Services.
- Y like it” is Mrs, Nielson's re-

3



action to all this. “It has helped
“better. Now | know that iy threc
daughters (all adolescents) are three
entirely different individuals who
lave to be treated differently.”
Katherine Secber, school aide at
Laurens Central, has to step out of
her role as kindergarten assistant

when lunchtime arrives and super- |

vise the cafeteria, And it takes
versatility to work with many dif-
ferent children and adults as.well
~as at many different jobs: Lillian
Fucci ..(Hancock) assists all the

kindergarten and first grade teach-’

ers. You might find her supervis-
ing nap periods (or doing the be-
fore and after chores),’ helping
with wraps, making fancy hats, or
cards for phonics drill.

/. Extensive Use of School Aldes

~Aides at Hancock Central, where
seven regulars are employed, have
become such an integral part of the
school operation that provision is
made for an aide substitute if one
-of the regulars has to be absent.

The substitute who is called in this ~

‘ gventua]ity; Lois Shaw, spent seven

days of her own time learning the
different schedules and practices of -

Attendance record persomified, Bar.
bara Coddington, school aide at Andes
Central, reviews data with Principal
Lloyd Johns, '

32

each of the aides so that she w::mlgl
be prepared to take over the duties
of any one of them. Recently,

‘when Mrs, Shaw reported for duty

because of an aide’s illness, she
knew the routine exactly——prepar-
ing afid servicing the dessert table,
relieving second and third grade
teachers during play periods, and
monitoring a study hall. '

Aides at Hancock are each em-

Orie of Hancock’s school aides, Cath-

erine Crosby, takes over the equip-
ment angle of showing a flm while
the teacher concentrates on content
and teaching aspects.
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 Turner's twenty-hour stint each .
week is that it means twenty hours
extra the professional staff can

ployed for four hours a day—

twenty hours a gveek. The duties
of each are well defined and, in
this case, there is some specializa-
tion. For exaniple, Ruth Turner is
a_stiudy hall monitor.” Leaving
home after her children have gone
to6  school, she spends her four
hours at study hall duty and is back
home. before her children return,
But the important thmg about Mrs,

spend ‘planning and preparing for

better - classroom - instruction,

This conducive-to-digestion atmos-
phere (at Richfleld Springs) is main-
talned by school alde Winifred Good-

. Ble—giving teachers time to eat, too.

+ « » and When They Have Time . . .
It is probably safe to say that

.one of the first things teachers do

with the added moments that the
assistance of school aides brings is
the luxury of “thinking Dbefore
leaping.” But to be more concrete. .

They plan assignments and units

-of work on a long-term basis rath-

er *han on day-by- {lay jumps,

They search for a variety of
books and materials from which
pupils can learn, and a variety of
exercises and things to do,

They figure out ways to make a
dull but essential tnplc more inter-
esting,

‘They look for ideas to challenge
that very bright boy who is too of-

‘ten bored and willing to settle for

a lick and a promise mstead of
digging deeper.

They try to figure out and find
some simple and worthwhile ex-
ercises certain slow learners can
work on alone—a; school or at
home, '

g Thoss with t]uenunnn ahout Iinsuranes coverige {n the event of accllents with

only-n.school alde on duty are referred Lp Formal Opfnfon 140 on Counsel ta the Btate
Eduettion Deparfment Division of Law, Board of Educatlon—Fowers and Dutles, Ein-

‘ployment of Teacher Aides (dnted 4/4/66), Projoct schools flnd Insurance carriers most

willing to accept:achool aldes undef the term# o complets coverige, :Qnimﬂﬂﬂk aluh

,19 be "uhder the direet :upan-lal]@n“ of the chief !t:hqui lﬂmltﬂztmtnr

I 34
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They take Johnnie—or Mary, or
Susie—out of study hall for a con-
fereuce on a paper full of the kind
of errors that only individual t&\LlF

: ing will remedy.

They meet with Johnnie's parents
to get acquainted and try to under-

“stand how each “sees” Johnnie and
. deals with him.

They analyze the results of a
pupil’s standardiz- test to spot his
strengths and weaknesses, and fol-
low up in a talk with the courselor,

They go to the library and hunt
out special references, then arrange
with the librarian for use of these

" by their students,

They preview films and film
strips so that they know their con-
tents and possibilities for use in
the teaching-learning process before

- the pupils see them.

They run through a lab expcn
ment or demonstration and arc pre-

pared  to make it a much better,
learning situation when their pu-

pils attempt it later.
They consult with the music

‘teacher about some rccords to nse | §

in history class.
They get together to talk over

Librarian Marjorie Rose talks with .
‘Mary jane Penrose, a former school

aide at Downsville, about some hooks
one of the teachers requested.

34

p;:ssibilitics for relating the work
each is tcm,hmgrmtcgratmg social
studies. and Inglish, science and -
social studies, music' and phyalcal

education,

They schedule a mecting for a
special committee -on curriculum.

They—at last—bring some order
into that pile of pictures and clip-
pings, long since too disorganized
to be useful when needed.

... and sometimes they just eat
a leisurely lunch and chat with col-
leagués about yesterday's game or.
today’'s weather,

in Deciding To Employ School Aidei‘

QOut of thmr expericnce “with lay _
workers in the school, the people
in the Catskill Area Project have
arrived at a numbér of general
conclusions that might be labéled
advice for any school system that
is considering the employment
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School aide wvs teacher aide.’

* Selecting the school gide. Not every-
{.one can be a successful schoal aide.

"school aides. Some of these, of

course, are not -unlike those that

apply to decisions regarding the

professional staff:

Assessment of needs. Where they

-, are, what school aides could do
that would help to improve the

school “ program should be care-
fully weighed by the staff as a
whole. Failure to identify needs
and purpose and work loads can
only lead to wasted time—and
problems—after the school aide is

.on the job. This is also a prelim-

inary step to determining what the
specific functions of. each aide are
to be—equally important among
first considerations.

Catskill Projett people make a
distinction between these two terms,
the school aide . (which they rec-

ommend) being the lay person who .

assists a number of staff members
in various ways, ‘the teacher aide
bemg an assistant to a single teach-
er. And—from the outset, they say,
it must be understood that the aide

is to assist personnel, nm‘ to replace

a rsﬂcher

Naturally, each will be selected on

fy, the basis of his apparent ability
16 meet the needs that have been

specified. Attention must also be
given to personal charactaristics
and potential for working with °
others—adults and children. In
their associations with pupils, all
aides in the Catskill Project Schools
are expected to maintain the same
relationship as a teacher. They
must be able to establish rapport
with children and young people,
and possess such qualities as pat-
ience and a sense of humor—along
with the kind of integrity that
clicits respect.

Edward Onody, Hancock Princi-
pal, describes those who should be
considered for employment this
way

High caliber peaplc=thasg who have
" "proven themselves in the community

through leadership in various, groups
or fund-raising drives; those who
have had or now have children; and
those respected Wit]‘llﬂ the :ummui'uty

'Obviously, scboal aides must‘be
selected with an eye to relations
with the public, since they will like-.
ly be interpreters of many facets of
the school program to other lay

" people in the community. Consid~

eration of loyalty to public educa- .
tion and a sense of ethics cannot,
therefore, be overlooked.

Orienting -the school aide. Admin-
istrators these days take necessity
for orienting new teacher‘s for
. 35
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ngﬂ*cerhhed Staif membf:rs With
aides serving in a multi- -cipagity, as
‘s0 many of them do in Catskill
schools, outlining their - total job
and caardinating their work with
the several staff imembers that are
involved is usually the  responsi-
bility of the principal. But individ-
ual teachers have an abligation, too
" —to guide and direct,.as well as to
be mindful of highs and lows in
an aide’s work load.

To help in general orientation,
Hancock has prepared its own
“School Aides Information and
Guidebook.,” A CAPSSD brochure
entitled “School Aides ar Work”

. . provides general information which

any given school can supplement
with  specifics. For in-service
. growth, CAPSSD operates a reg-
ular study group for school  aides
just as it does for teachers involved
in other Project activities,

In the Catskill Area Schools,
aides become integral members of
the staff. Some of them attend fac-
ulty meetings; others do not. This
is-usually determined by the nature

- of the work that the aide does,

Planning  for use of more time.
Since a major reason for the ‘em-
ployment of school aides is to give
teachers more time to plan im-
36
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provements in their teaching, in-
auguration of any extensive use of
school aides might well carry with
it staff agreement on some specific
areas in which teachers will work |
to bring about better learning op-
portunities. This will fequire all-

staff cooperation and-—for best re-
sults—is something that shDuld not

‘be left tg Lh;nce

What —zuill school aides cost? Most
aides in the Project schools are
employed on an hourly basis, at
rates ranging from $1.25 to $2.25
per hour, Hancock Central has es- -
tablished a' salary schedule for
aides : For a twenty-hour week, the

" beginning salary is $25.00. An in-

crease of $5.00 per week is pro-
vided for each additional year of
service to a maximum of $45.00.

A Challengs .

“What 3 ‘school aide can doisa
long way from being settled,” ac-
cording fo‘the Coordinator of the-
CAPSSD program. The schBols
participating “in -this experiment
have demonstrated that the employ-
ment of cdrefully selected non-cer- .
tified employees for clearly speci-
fied pon- instructional work can be
a way of providing children with"
more learning opportunities - of
greater variety and better quality..
Surely many refinements lie ahead. ..




Teachers Teach
- As Teachers Grow

- Lyle Roberts, Assistant Di--
rector of CAPSSD; rings the
bell summamng forty teach-
ers to a session of the 1960
Summer Workshop where
they planned for the de selop-
ment of  enrichmernt tech-
niques and materials.

2

~ There Is repottedly an old recipe that begins, “To make a rabbit
.stew, first catch .your rabbit” Participants in the CAPSSD Project.
‘would surely go along with an adaptation of this—'"To enrich learn- .
ing possibliities for young people, first enrich opportunities for L -
their teachers.”’ Tha CAPS‘SDpegpIa “might” delete the word, “flrst,”
since in thelr expaflence enrichment for pup]ls and teachars. has
_ proceeded simulfaneausly. But all of them know that the exploration,” -
- development, and adaptation. which have spelled enrichment for °
- thelr pupils would have been impossible without teachers willing '
‘and able to blaze new trails. And they are as fully aware-that every-: .

‘3
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thing each teacher has done to improve his or her classroom work

_ has added Inevitably to personal professional growth. »
. Every CAPSSD activity. discussed In this serles has as Its under-

Iylng purpose enriching learning opportunities. This Is true of super-
vised coirespondence coursas, multiple classes, school aides, tech-
nological devices. But we have still to look at the out-of-school
enrichment experiences the Project has sponsored for the. able and
ambitious students—the Saturday morming seminars at Oneonta, the
special afternoon and evening classes made possible by interschool
sogpermlﬁm Aﬁd—ia mund aut tha plgtureawa must revla’w ihe

selves as well as the!‘t pupals

A Pre.Taste of College Saturday marning SéSSiDilS-—thDugﬁd

Starting in 1958 with; thirty-
five students and, two courses,
CAPSSD's college courses for high
school - students &t “Oneonta, in
"1960-61, enrolled 113 students in

" five different classes. They included

Humanities 1 and 11, Mathematics,

- Science, .and Soéial - Studies,
.. Snow and sleet and rain were

no _barrier to attendance at these

some students may have had teo
roll out at 5:30 A.M. to catch the
bus to travel the fifty miles, Robert
White, a Hancock student who at-
tended one of these, science sessions -
last year, had this to say about it:

" The course was -fascinating to me.

Several professors joined in reveal- .
ing to us some of the interesting

- aspects of science that high school

studems usually don't gétépaftu:-

1

Somvs of the students in CAPSSD schools who :nmllcd for Satu:dsy mom-
ing e meﬂt semnars at Qneantasan thenf way ta th: bus,

ERIC
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-~ dependent study—the student .is"
' forewarned of the amount and
“kind ‘of "work' he is going to eni

"to be a medical doctor,

ularly students from a small school.
I was especially interested In physi-
ology, for my ambition was, and is,

« « . The prolessors . . . were friendly,

“truly helpful individuals, concerned

with seeing that we learned as much
as possible. There were no slackers
among. the students either, None was
holding hack the progress of the
group. Most important, we were able
to concentrate on our work for two-
and-one-half, uninterrupted hours.

Robert, who took the math sem-
inar the following ycar, winds up-
his comments by rating the college
seminars “a superb idea for high
school edycation in rural areas,”

‘and one he hopes will spread,

The " seminars have come to be
assoctated with evcellence, but ex-
cellence does not imply “gifted.” Tt
refers simply to students who have
both the ability and motivation to

_do work over ‘and heyond their
~regular "high school courses..

Harold Skinner (Otego Princi-

"pal) says the seminars have been
a real incentive to students to

broaden their horizons. ."Gilhert
Slater (Upadilla Principal) sces

“these courses as an impetus to in-

counter in college. High "schoo

teachers have been gratified to have
- the seminar students bring- topics

cand prablem;: for discussion® back

into high 'school classes—an added
spark for everybody.

All in all the $30 per pupil which
the local bourds -of education pay
for participation in this program
is considered “well _spent.” The
courses are non-credit, but several
of the students enrolled have al-
ready discovered dividends, Jane’
Faber (Gilbertsville graduate) who
had the mathematics  seminar  at
Oneonta could compete very satis-
factorily with an advanced group at
Rochester University the following
year.  Joan  Matteson  (Morris),
curréntly at Oueonta as a college
student, is likewise appreciative of
having had 'a pre taste ‘of college
as 2 :CAPSSD student,

Enrichment Courses

Through Inter-school Cooperation

There have been other “head
stretching courses” for the able |
and ambitious, held in the Project
schools after regular hours. One
wils 1 course in the Russian lan-
guage—at Delhi Central, two hours
once a week for students from
Delaware, Delhi, and Margaret-
ville,  An Oneonta. public school
teacher was in charge, ut Robert -.

Knight and Richard Nealon from
~Delhi, and Florence Coons from

Margaretville attended the classes
and worked with their students in

39
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-their Tespective schools, The stu-
‘dents made extensjve  use of re-
ordings. A trip to the Russian
monastery .at Jordanville was one
f'the highlights of the sessions.
" An -enrichment course iri litera-
" “tire at Andes Central on Wed-
‘nesday evenings was . arranged
. ‘through the c&ap‘ératwe efforts -of
-, that * school "and . Margaretville.
’EEW_’Y Hornbeck " of the Andes
Enghsh Departmeﬂt led the discus-

sions—on such works as Tolstoy’s

[ War .and Peace
:Brave New World.

~ Sixteen students from Richfield
; Sprmgs, Edméston, and New Ber-
" lin have c:omplgted then‘ second’

and Huxley 5

T
& u

Milfaré atud t

filma—a senes of
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" grades.

in pupll-agerated machines — are

gee onhe cf the Har- -

which met micg a week after school
at Edmestﬁn' the Dther’ da'ys,- stu-

=the same as thcsse used by students
in the Logic course at Hamilton -
College—are soon- to be Aollowed
by - similar ones m other f:elds and

Automated teachmg maten 1315?
that present the lessons to be learn-
Ed in shgrt steps in specnally de—'

arousing nation-wide interest, John-
Jacobs, . Hamilton College Profes-.

g ..
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, ordmary sxmatlcms, prggramed
ssons might: have special merit
1:amall schools. They could make
vailable those courses™ that only
a few students. are quahf;ed to

In Step With - Technology

Self-teaching  books or other
teaching machines however effec-
tive in enriching and' expanding
learning opportunities - for pupils
are not self-made, Corey, in his
Action Research To  Improve
Schoal Practices, says, “Most of
the study of what should be kept
in' the schools and what should go

of .classrdoms in thousands of
American. Communities. The studies
must be undertaken by those who
may have to change the way they
do thmgs as the resuit Df the stu-
dies.”

Faf four years now, staff mem=
bers in the Catskill Area Project

have been eﬁcmuagedﬁand helped

';"‘ e

- !‘ #. 4
teachmg machme so-called_is illus-
rative, have been ohe stimulus for
perlmentatxgn and invention.

ment enabled business gducai—-

and what should be added must be -
done in the hundreds of thousands ’

. explm:mg problems E’ﬂd develop-

v 3cross. subgectamatter Img td” other

Dnnald Gould’s. "three-circuit ar--

tion teachers to -use’ any one of ¥
three kind of lessons—on -tape,
records, or dictaphone, Margaret-
ville teachers®have cut a number ,
(of records of their own for library -
use by students on the ‘ausotron.
Primary teachers in the Andes and
Margaretville schools are develop-
“ing a series. of records, with the
'idea that small groups can play
‘them while the teacher is busy -
helping some one pupil. Making
Change is the title of' one such
‘recording, mltlated by Prmclpal
Fred Barraco and’ cut for use in’
first grade by Betty Martin,...> *
Study Groups: Teacher Enrichment = .
The  Catskill Area” Project has - -
provided evidence that many of the - -
pressing problems -of the small
school can be. dealt with in the -
es¢hool as labﬂratary, with tsasheu o
as innovators. Practices change
* ‘within the «classroom whrle teach-'
ers are, engaged in study groups,

ing solutmﬂs fﬂrhtrg odt.

e Ly ay N
, .. Some’ PIDJECE study groups .are
sub)ecbmatter focused ;- Zlhers cit

classes or admlmstratwe f.)rattlces
The mteraschanl stgdy grnups set
up- by’ the Project ave had a spe
" cial 51gmflcance f@r teachers in th :

=t
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schcml where frequently
there 15 Dnly one teacher of ‘a partic-

sharing is per force limited. “It's

ple, says~Margaret Hazlett (Abra-
1am. Kellogg), “to exchange ideas

”teachers w:th similar prob]er’ns

: Thisis' in -service tfamin'g with «
a-new twist. These, teacht:rs have
been dcﬂng as well ass lz.rtsnmg
rom their meetings new tech-
niques havé’ béen enérgized within

turngd fm‘ the group 's enm;hment

"What we do;'! says Harcﬂd Ccﬂf
‘the Fi-anklm Central, about the
Saturday Mﬂmmg Math  Study
rDup; 15 “to’ try ' to tie in the
at‘EﬂaIs we: talk ‘about and discuss
1eir use’ thhm the " classrooms.”

C‘cﬂf and ‘five other teachers
devoted thexr dxscussmns to 'modern

'APSSD School administrato
er_ wark out’ general PI’E]EB

“subject in".the  school ¢ and’

Dndv:rful ta.work with other peo- -

Jand - materials with other. Engllsl'r

3

the loeal sahmls and the results re-

.
plans far thE cnfmng year

) mathematxcs, probability amzl sta-y

: study group roster, Some of thgse
* organized to. go ‘to work imi

"ing the non-graded elementary; a

estmg ‘at a local lodge in late sum-

tistics, and an experimenal cnurse
for twelfth graders BRI

The* foreign language gruup hasi
maintained close ties with Colgat
Uniyersity, and with Hamilto
which supplied audio tapes and
consultants’ on programed materials.
Margaret Law (Franklin)’ and:
Malcolm’ Har‘twdl (Milford) -are:
using these new devxces with thel”
classes. :

" One hundréd eiementary teachg‘
ers recently swelléd: the ijeet

diately on problems- of teachmgm
dividualied = reading; " ‘second
group concerned itself w1th study-

third with all types of technolgi
aids—wherever and however. thes
can be used to aﬂvantage in: th
elementary grades o
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g"iun Summat {'larhhﬂp

The Project Coordinator called
¢ ‘Workshop g very rewardmg
[ﬁart of the total experience.” And it
has truly provided evidence of
hat teachers ~can do when they
have the time, As mentioned earlier
CENTRAL 1IDEAS, Feb,, '61, p. 29)
the 1960 Warkshop, a kind of
pllﬁt provided a four- day opening
‘ ~~at Oneonta State College,
weeks of mdeperxdent work-—
ome ‘or wherever the md;vndual

'EILTeachmg Art Apprecia
" (He has niea: for

e, &igcher of mathe-

ry - theorems, -for use

“ties, has demonstrated snm:thmg

- quality ‘of education’; rather it is:
matter af tmeafree frs:m ro

use hy Studmts “who ey
ir “own _if;. JINY .

etville, programed

e Phil Puﬁriam, Springfield  teacher,

‘developed a unit of study for a rhul-, -

tiple class on “Use and Care of Farm
Machinery.”

To enroll in the Summer Work-
shop (pay commensurate with that
during the regular year) teachers -
had merely to “have some idea or -
project you want to develop or -
work on.” This was an easy re-
quirement for CAPSSD teachers— °

' peaple who seem constantly to have
‘“something they want to explore, "
develop, work on, grow on.” '

many of the other CAPSSD activi-

that alert. teachers and admmlstras'
fors knew already: there is. no
dearth of ideas for lmprnvmg
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Organlzmg Small Schoals
"FQr | Ceardlnated Impravement

“The ” New York State
. Commissioner of Edu-

Amenzo N <

artist at work at Tread-
well Central. |

Small - ;chaal dlstrlft: do nnt have the .resources necessary to' [
orovide 'the devalapmam and research necessary for continuous im- -
" provement, Each small- district acting alone means dupllc:atlan of
= effort, but & number. of them working together through a federated -
"+’ organization such as the modern study . council can be aﬂacilvg Ag
. & voluntary, extra-legal group, Individual school districts can pool -
. -and .share best practices and carry on research that bears on c¢om
mon problems. Examplas are the Catskill Area Study Councll, ‘the:
glnal graup from which EAPSSD developed, and Central sghnnl_
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jl!lan n. :Centralizatlon
'CAPSSD itself is a loosely or-
ized - federation - ﬂf twenty*fxve
school districts, and six supervisory
]dl:tﬂcts Its pragram for the year
i first dlscussed in study groups
d general meetings where * the
ideas of all can be mobilized. Then
rcugh discussions ‘of an Execy-
tive . Committee plans are finally
c;rystalhzed and put into operation.

Répresentatwgs of the school ad-
“ministrators—supervising principals
d  district. superintendents—and -
prest:ntanves of the Orneonta
::State- University College of Educa-
ition, of Teachers College Colum-
bia- University, and of New York’ s
- State Department of “Education, -
reedom vs. Control

Ta ‘achieve its purposes it was
mportant that CAPSSD work in
several areas simultaneously. One
f.its decisions-was to do intensive
dgvelapment in the use of techno-
ral ~. communication devices,
ich are applicable in many arsas.
Sﬁ it became apparent that work-
ng on several areas sxmultaneousiy
uld give mure individual -schools
eac.hers Qppcrtumty to fols

On the Execittive Committée are

’dy, afiiliated .with the Instiute of Adminislraﬂva Raesearch ag :
aachers éallega, Colambia Unlversity. Study councils normally dra\\r\

n.the resources of a nearby college or university in addition to the \
llactlvs re;aun:as ‘of the participating school distiicts,

=,

~, and meet nt:ecls that they felt pe;r .

sonally. .

No one of the CAPSSD schools
participated in all the areas that
have been discussed in the preced-:
ing pages; no one of these areas
was participated in by all CAPSSD -
schools. Some ' schools and teach- -
ers that enthusiastically engaged in

-cerfain areas were definitely op-

posed to working in others.
- Interest and activity in the Pro-
ject among individuals and schools
have varied widely throughout the
four "years of the Project’s “exis-
tence. Some teachers -who were
very skeptical one year became en- .

"thusiastic and effective leaders -
later, As would be expegted those -

who gained the' greatest satisfac- -
. tion from Project activities were - -
those generally inclined to create
and try new methods. Interest ‘has
always been greatest when' teach- -
ers had maximum appnrtumty to
work on_their own problems and
fnelp develﬂp programs in- study ‘-
. gréups.. Vo

Experience in the PI‘DJEQE 'has
.shown - that creative . thinking \ is"
both the result and the cause’ of :

- teachers’ initiative and enthusl

s. ~Teachers who have. a real and
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+“the experts,” .
58D~ has f,und it best ta

h advu:e, nct the dD, !

call “on consultants - sparmgly es-
ally - the - first yean Teachers

must "have time to get acquainted

with -each other and  with each

-other’s thmkmg After they have
‘a falrly clear idea of what they

0 ‘Sid\‘:r a good program of action,

: the can select cﬂnsultants accord-

lmgness cf thc:sE,

respect the ideas of

participant, and to encourage each
Dther to act: cm his. own hunch

The Prcqect has limited ltself

. neither to in-service growth of par-

ticipants nor to 1mprgvmg
traditional means of learnin t
has focused on trying and develop-::
mg whatever can help the ‘small

are essentlal for mdiv;dual
small = group learning,

thmugh pupil . lmtlatwe . al
pnn51blllty These uj ‘
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'tape, rex:erds ‘and  when the prcgress of one . pupll
in the SChGQl is_ to be. measured!

Eaap;raling Institutions

Emphasis on the 1mportam:e Df.:,{
local initiative- should in fio sense
'be interpreted as meanlr.ig that‘the
Emperatmg mst;tutmns have not -

af the Ca.tsklll Prﬂject
le- the c:alleg

ber gf the team. . gt
Graduate Etudentg -have ‘a



ared or in process during the

prﬂvxde ‘a” .substantial " basis for
- farther pragfess “in  improving
“small schools. The doctoral pro-
~jects are in the following areas:

Shareﬂ services . ‘
.- & Music '
'Tréﬁsp@ftaﬁén )
School aides -
Teclmnlog-lca] :nmmumcatlans
‘Flexible scheduling ™
Mulhpl: clagzes '
Supzmsed eorreapondeuee study
C@ncgpts of small sehoal a’"esign
Bmldmgs and facilities " % ;‘;
" @ The role. -of the pnﬁﬁl ;

'%lﬂ

achr.ml xmpmvement PR ;"

Ffﬂblﬁm: and Admaﬂ!ﬂaﬂi :
" The federated,- coordinated type
_-of organization for school improve-

our: ye'ars .of CAPSSD operation;

. a steady pace:. But rapid spurts

& that

ment is not without its problems
Because of the lack of rigid con=
trols, allowing leeway for activ-

ities to proceed - toward :commor i
ObJECtIVEE progress may not be a

followed by perlods of inertia may

‘be much healthier in the end. This:
kind of progress is certainly - pre- |
fered to a uniform speed main- -

* tained by artificial, external stimuh

A second prnblem is staymg a .
the track and not being diverted to -,
interests outside the goal, however .
lgudable the distracting mfluencgs
may be. o
Finally, it must be’ remembered
creative * improvement of *
;ﬁthbcﬂiu cannot be. launched mta

n,‘arbit 4&% the- assumption« that, it

"’mﬁl?ggntmue automatically on its "
Wa;t.*,gcntmuous attention and-en-.:
cnuraggmentgand consideration af
nexts stepse—ars necessary... '

=
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