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This paper describes the Head Start Pr mary

Continua ion Learning Project, a demonstration project designed to
investigate whether continuity ot relationship with an assistant
teacher from Head Start through third grade can help childrn
maintain gains made in Head Start hnd provide smooth transition
public school. Tet assistant teachers (vost of whom began in Head
Start as parents) in tan elementary sohools accompany the childrqn
into kindergarten and the first three grades- A second project goal
is to enable each assistant teacher to earn a B.A. degree and
teaching credential. The retention rate of adults is seen as
significant, while transiency among children has been high. An
achievement of the program has been tile emergence of a co-egnal
orking relatiOnship between community people and professionaln, with
the administrative staff recruited from paraprofessionals from
minority and inner-city communities. 1'our elements observed in t
course of the program were (1) asSUranCe of progress to participants,
with help in attaining degrees and credentials, (2) support of
development of each person, (3) facilitating communication and CO
fostering continuity of relationships, in line with the projec
essential concept that a person, rather than a curriculum model, will
provide a smooth Head Start-to-school transiti n. (Author/BF)
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The Head Stnrt

rnject cf the

ry ,n [earning Project IS 0 d411

Ch I Id ikv.I pmo t in t011 outI,ir

achooln. Its prindrV nb jert Ivo Is to rnifnt.i ln I h ;i4s

ma( hy i!hildren In Head Start. AIntant i achera, moat= of whom had Iw-

gan lo lie;id lAart Afi palent!3, ao-onpdny the children into the public ,,-.hoot

it 'o.icivrn trvLIli,i. ctht trinity Into kinderg; -cn awl the

three gradea. NI7w, In the riftfi year of the program Wave One, consist ,

of ten Aaniatant Teacher-; and their c h t liireu haa juat compl t el Grade Threc

and the ten /Nsistant Teachers of Wave Two are in Grade Three. A second

gol of the project is to enable each A Lntrint Teacher, hereafter referred

to as Continuation Teacher (C.T.),

dential in the course of the five

a B.A. degree and teaching .cre

project.

Settin for_IIELTI2112:1m

Children were recruited from ten Head Start sites of one delegate

agency, eight sites in the largest urhnn nchool district in Southern Cali-

fornia and two in a 1,09 Angeles County arca. Prior to 1973 when the first

performance standards for Head Start were provided by the Office of Child

Development, the quality of each program was directly affected by how much

or how little the staff of a given delegate agency knew about education of

young children. The delegate agency for the Head Start sites in this pro-

gram is the Foundation for Ear y Childhood Education, organized in 1965 by

a group of members of the Nursery School Teachers Union, women who had had

extensive experience as Teacher-Directors jn Parent Participation Nursery

Schools. The Foundation placed an experienced nursery school teacher in

every Head Start site to provide a model for less experienced or less well

prepared staff. This was significantly different from many Head Start

programs where there was no one experienced in teaching young children; in

the least effective settings the focus may even have shifted from a Head

Start for children to concern for employment of adults. In the case of the

Foundation, not only the extensive background of the experienced staff but



also Union i If [lint lon, which 1 tic 1niod rerta in slandard,q and e pecta-

tient; tor teaohera, ensured rho Hoad Starr teachers and assistants on-thc-

hab training. opgradinv and cdnearloaal preparation in Ulld Development.

When the Co cot buynn a Creative Environment Work-

shop had been crea A in an industr. lal shod at the agency headquarters

and an approach to adult learn. ng by doing hnd been begun. This workshop

has expanded during tbe past four years to provide classes for parents and

a nursery school within the workshop for children of mothers who come to

learn to sew or construct objects from Tri-Wall. Teachers also use the

workshop; often teams work together. Its existence and the ways activi-

ties are fostered by a facilitator underlines the belicf of this agency

and this Project that learning of adults as well as children should be

active, involve concrete materials, start with the goals of the learner

and enable him to meet his goals before asking him to contribute to achieve-

ment of other goals external to him. During the program all Continuation

Teachers have woiked in the workshop weekly.

The Status of the Program Today

The retention rate of adults in the program has been remarkable. One

Continuation Teacher left because of illness during the first semester of

1971; she wag replaced by a Continuation Teacher who had served as n sub-

stitute in Head Start classes. A second C.T. from Wave Two had to leave

because of illness and personal reasons, but was replaced by an Assistant

Teacher from the same site, thus maintaining continuity of relationships

with children, The three paraprofessionals on the Administrative Staff

continue to participate in the program even though they have been offered

positions elsewhere; all have earned B.A.'s.

Transiency among children has been high. However, there is some evi-

dence that it is lower among the children who came from Head Start than

for others in the same schools. Whether this is because Head Start famil

Les represent a select population (parental init ative was involved to
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enrolL a ritid in i d Star or wlothor this reflects effects of the

Continuation pros t in lot known.

The retentIon rate for theme ;id ii tm fq von more Impre.qsfv( when (nle

considers that the wore employed iii 11 time in public school, were

alLendiog we rvice worktihops ood tel Itc Amines, and had families

to care for. In fact, s 4ral were SOIl" Ipport of four or more children.

All have expc d tItreo;hou t rhr four yk.ova financial dintream aggra-

vated by infl:tfon.

At the beginning of the f tfth year of the Project four Wave One

C.T.'s are fully employed, two in kindergartens with many Spanish-speaking

children; two have returned to the Read Start agency, one as a Head Tea her

and one as a child Development Supervisor, career advancement for both of

them. Five others are participating in observation and team taught class-

rooms; one in acting as a parent coordinator. Wave T-wo C.T.'s are contin-

uing to work toward degrees mid credentials.

Societal events created difficulties. Changes _n California creden-

tial law meant that Wave One Continuation Teachers had to complete their

degrees and credentials by September, 1974 rather than September, 1976;

this undue pressure tended to shift the energies and efforts of staff

away from improving instruction for children toward the important goai of

enabling the adults to complete tbeir academic work. Decreasing school

enrollments and calls for racial balance made employment difficult when

the Wave One people had completed their formal work.

Copperation_as a Coal

A genuine achievement of the Program has been the emergence Tver a

four year period of co-equal working relationships between community people

and professionals. In most programs one or the other group is dominant.

When 1J. is community, professionals become defensive and accamplish little;

when it is the professionals, community people tend to be intimidated and

provide only token participation.

Washington, discussing the collaborative approach t- evaluation of



the Child Development Associate program, points oat that

Programs like Head Start and Follow Through are excellent
examples of the instances in which the values and goals
associated with race and administrative structure inter-
face. In countless programs the administration and teach-
ers are white and the teacher's aides, cooks, Janitors,
bus drivers, etc., are non-white. For the most part the
people who have direct input into the evaluation of these
programs are white, while the other important members of
the staff tend to be on-lookers and the recipients of
decision-making in which they play a minor role...
The involvement of citizens or "non-professionals" at
something other than a superficial level rarely happens
even if the individuals are white. (2)

In the Continuation Learning Project cooperative effort can be seen

at the classroom level with C.T.'s and Teachers working as effective teams,

sharing instructional and other duties in the classroom and in the work of

the Administrative and Education Staffs.

The Administrative Staff of the project was recruited from para-

professionals asAociated with the agency in a deliberate effort by the

Director to demonstrate tl,at people from minority and inner-city communi-

ties can move into positions of policy and decision making at an adminis-

trative level. The stiff consists of the Director, who had been the Head

Start Child Development Trainer, the Career Development Coordinator, who

had been a social work trainee in Head Start and had not completed college,

two parent coordinators, vho had been Head Start mothers. A fifth staff

member the first year was the Curriculum Coordinator; she was later joined

by two Resource Associates, first part time and then full time, who work

directly in classrooms, modelling ways of working with children and helping

teachers develop instructional materials and curriculum activities.

The Administrative staff includes one White, two Blacks and one Chicane;

the three members of the Education Staff are White. In the course of the

program, the Education Staff tended at times to out-talk the Administrative

staff, or members of the latter rejected members of the Education Staff.



Currently, in the beginning o_ the fifth year, the two staffs are working

Jointly, sharing in decision making.

The Important issue is that it took tIme to get here time and dili-

gent attention to the goal of shared effoL-t so the skills of every person

could be used. What has sometimes been called a win-win posture, in which

cl=glag gains when anyone, gains, has characterized the program, particu-

larly the Director's way of working. 1, as evaluator, have been able to

provide constant feedback to the Director based on written logs, observa-

tions and interviews and to become aware of some of the processes which

have fostered cooperation and led to :Ale continued effective participation

of the C.7.'s.

Four elemenLs which have been observed in the course of the program

are these:

Assurance of Progress to Participants

Support of the Development of Each Person

Facilitating Communication

Fostering ,COAtinuity of Relationships

Assurance o Progress

In most programs omploying education aides, there is no assurance

that they will progress. A highly sensitive young woman from Cuba, em-

ployed as a bi-lingual aide in a Title I Early Childhood School,.recently

coafided to me that she goes to all the in-service classes and workshops

available to teachers. The teachers are assured salary point credit while

she, attending voluntarily, receives neither salary nor unit credit, and

sees no prospect of a change in her status. In the Continuation Project

this is not the case. Negotiations with several public and private colleges

conducted by the Career Coordinator have made possible credit for courses

offered conveniently at the Project Workshop, have resulted in course

equivalency credit for life experience, and credit for field work.

Undoubtedly the assurance that they would be helped in every way to

attain their goals of degrees and credentials and the very real and practi-

cal support from the Career Coordinator and the Administrative Staff have

7



been an incentiVe for staying in the program.

The theme of graduation has been an on-going one. Early in the

first year, C.T.'s talked about how much a graduation ceremony means when

no one in your family has ever had one, or is likely to because of all

the costs involved; having a graduation ceremony for children from Head

Start was then understood In a new light. When the Wave One C.T.'s did

graduate from college, it was a significant step indeed, one which chil-

dren, husbands, friends shared with pride.

In any urban program educational opportunities should be provided in

a form both convenient and realistic for each person, whether child, aide,

teacher or parent. For some the goal may be an advanced degree; two

C.T.'s and several teachers are working toward M.A.'s. For some it will

be an A A degree or high school credit.

An episode with parents who wished to learn sewing is relevant.

Arrangements were made to employ an adult education teacher. A bi-lingual

teacher was sought and found. However, she was unfamiliar with a setting

in which mothers were learning while their young children played in an

adjacent area. She objected to mothernresponding to their children's

needs and to women moving about to get coffee. By the end or the fourth

session, in which no sewing had been begun, but registration procedures

were conducted at length and lists of "essential" sewing equipment were

dictated to women who had little if any cash, the Parent Education Special-

ist terminated the arrangement. She then found a mother who was an expert

eamstress and a member of the community to take over the class. She her-

self has since qualified as a parent education instructor, which makes it

possible for mothers to earn high school credit for their workshop class.

Supporting the Develo ment.of_Each Person

in this project everyone_ teaches and everyone learns. The formal

schooling of the adults involved, staff as well as C.T.'s, ranged from

high school level to doctoral study; the volunteer group included parents

with little or no formal education and also M.A. candidates engaged in

field work. The concern for the continued development of each person was

central. Graduate students learned from parent coordinators who understood

inner city parents. The Workshop facilitaterclearned to speak $nglish while

8



teaching credcntlallcd teachers how to use power tools or how to design

a puppet theatre. The Career Coordinator became skilled in negotiating

with institutions of higher learning but he also taught C.T.'s how

to take examinations. C.T.'s helped eh other with college work; this

evolved into highly sophisticated tutori g sessions in which currently

people who need to tiprovc writing skill vrite, critique each her's

writing and rewrite, and then critique the new essay or report. Class-

roer, teachers learned from C.T.'s how t a relate to parents while C.T.'s

learned about school curricula. SometiMes it was the C.T. who demonstrated

approaches to science, or art or learning centers which the Te chers had

not known or had not valued.

In short, the Project ignores the tdItIonal concept which assigns

the role of teacher to one who is older, haS more degrees and is of higher

status and the learner is the younger the less well educated or of lower

status. By doing so, a climate is created in which everyone can ask for

help and anyone can learn from another.

During the first year of the project t he meetings of the C.T.'s re-

fleeted the anxiety atid anger that they understandably felt as they were

treated in schools Like aides rather than teachers experienced and prepared

in Head Start, and as they observed ehildrea and parents treated in ways

inappropriate to their beliefs about the worth of these families. Lack o

knowledge and severe misunderstandings ariong public school personnel about

Head Start and the children it serves agArsvated the feelings of frustra-

tion and irritation. Workshops were dealgoed to allow feelings to be ven-

tilated.

Concern about Curriculum became greiat as C.T 's moved from kindergar-

ten, which most thought of as being like Head Start, into the primary grades

and discovered how much emphasis on a formal structured curriculum existed

there. Recognition of the need for direct help with instruction led to the

augmentation of the staff with, first, one Resource Associate, then two

part-time and currently two full time Resoure Associates. This was not

merely to assist the C.T 's. The designated credentialled teachers, some

more enthusiastically than others, make extensive use of the Resource



Teachers to learn to make instructional materials, to ext nd their

knowledge in math, arts and science, to develop classroom environments q d

learning centers. This has developed naturally out of the monthly work-

shops for Teachers and C.T. in which demonstrations of instructional

procedures have been provided by Consultants and Resource Associates.

At the beginning of the project there was no coiunftttwnt to work on

curriculum. Nor did the Director initially anticipate how much help Is
needed by Teachers and C.T.'s alike. As a result of the in-classroom

help of the Associates, coupled with the workshops, there are now exten-

sivein- ervice programa being conducted at the request of the public

schools. This kind of staff development holds real promise for urban

schools. It is far easier for teachers to understand the learning needs of

children when they are themselves actively engaged in learning. A major

recommendation growing out of the Continuation Project would be for the ex-

penditure of funds on staff development, making use of such an agency as

this, much in the fashion of Teacher Centres in the United Xingdom. Link-

age of a Head Start program to the public schools is achieved to thc advant-

age of both.

made:

In the first year evaluation report(3)the followIng observations were

A. There is a great deal of Telephoniag. The Director telephones
personnel in every role in the Project and others do also;
whether the amount and frequency is a result of modelling by the
Director is not clear. What does seem clear is that the signifi-
cances of the telephoning are: an effort to keep everyone in-
formed, fostering a sense of shared concern, recognition of
subtle relationships among persons, and most of all a commit ent
to keeping everyone involved in behalf of the ma or goals of the
Project.

Food is an important and obvious theme. At every In-service
session, at every Parent meeting, at every staff meeting, food
and drink are, provided, sometimes by the agency, frequently by
Teachers or Assistant Teachers or consultants. It appears to
have importance far beyond nutrition. The likelihood is that
provision of food has been picked up as a natural extension
from Head Start in which it represented acceptance, community
of concern, s1arIng, a sense of generos ty, appreciation.
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RecoitlonLJprwrs ird Awards are frequent. To thr-se Assist-

ant Teachers in this agency awards for effort as Parents and
para-professionals were important. Now, as Assistant Teachers
in Cndergarten, they have maintained this tradition and go to
endless effort (on top of jobs and home and schooling) to
plan events in which they can recognize participating Parents,
the Kindergarten Teacher and Principals with certificates and
awards.

D. C lebratien and festivity are important. Formal gownt cor-
sages, decorated rooms, gifts and, above all, a party feeling
characterize not only awards ceremonies, held at the end of
the year in each school and instigated by the Assistant Teach-
ers and Parent Coordinators, but Parent meetings as well.

Making_Things_and Doing For Ones1_12Eic1(21 Inobably
grow out of the Head Start tradition of "beautiful junk."
rhe fact that the agency did not urge or influence these
Parents to focus on educationa1 materials which would enhance
Project classrooms is characteristic of the agency's accept-
ance of the need for people to satisfy their own needs.

A buffet luncheon has come to be a tradition at the end of each

year, with everyone contributing and teachers and C.T.'s alike joining

in dancing, singing and instrumental music. This tradition grew in
r i
kite schools to draw in le community people, grandparents as well as

parents, in a grand end of year celebration.

FosterIng Continuity of Relationships for Children and Adults

The essential concept of this project is that contintit relatio -

ship with a person would serve to maintain gains made in Head Start as

children moved into public school. A person, rather than a curriculum

model, would provide for a smooth transition if that person knew the child

and his family and had a genuine concern for his well-being and success in

school. In the judgment of the Director, the latter was more true of sone

Assistant Teachers than others; thus her judgment regarding this commitment

was one of the criteria of selection of Assistants for the Continuation

Project.



Children and parents alike were 8evorety disappointed when 'their

teacher dld not continue with the clildren of Wave One beyond Grade

Three. Now fourth graders, they frequently return to see "their" Con-

tinuation Teacher in the instances in which she is still in the same

school or nearby. Continuation Director Shirley Cloke now believes

it is possible that the contimmis nPtonship might_ be prodor ive

for an even longer period than the first three grades fo- children in

the Inner City.

Another kind of cottinuity has deveLoped. Eight classroom

teachers have elected to move on with th Continuation Teacher and
the children. They consistently report how nuch easieT the beginning

of school is, how much time they save, and hov rewarding continuing re-

lationships with children and parents are. 'The effectiveness of teaming

is heightened when they work together for two or three years. Warm friend-
ships and continued mutual support have developed in teen after team,

In view of the mobility of urban famiLies and the transiency of

children, urban education should give serious consideration to ways of

providing continuity in relationships as one way of creating stability

the lives of children and adults.
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