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1. THTROLUCT IOV

Thls report deserdbes and cnalyres the second year operstions
of an ongoing suceossiul porent Initiated aed directed nurszry

school, Tneludod are:

- a bricf review of relevant issues dn early childhood
cducat fon, saely s parent partieipation and community contraol
In education

= a short higtory of Lhe progran's incention and carly
developn et

= analysla of the second year operations

resecarch {indings and conclusions
1t 1s expected that analysis of the difficulties and successes
of this progran will contribute to the development of a model for
similar programs in other comunities,

2. EARLY CHILDNOOH EDUCATION

In recent years, the dmportance of prescheol programs has been
vell ecstablished. The evidence has beeome Increasingly compelling
that we have greatly underestimated the young child's ability to
learn. The number of private nursery schools has grown to meet the
demands of those who can afford high costs, If the years before
five or six are important for the intellectual and emotional prowth
of all children, they are critical for children from culturally
deprived arcas vho are likely to experience difficulties whaen they
enter the public school system. The major attempt to reach children
of residents who cannot afford the high tuitions of privale nurscry
schools has becn the llead Start Project.

The primary emplasis has been on intense intellectual stimnlation
and greater emotional security for the child before he reaches public
school age.

Secondary consideration has been given to the inclusion of parents
a3 observers or assistants in the preschool program. Many educators
attribute the child's growth problems to parental inadequacies, and
thus strongly recommend the dinclusion of parents in the educational
process, According to Maccoby and Zellner (1970), parent involvement
has bean a goal of many llead Start centers. In some states, the
parent participation preschool has become a popular program. Generally,
these schools are private or directed by the local public school
district, The parents usually observe or assist in the school once
a week. In some instances, they attend meetings in which teaching
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technlgues are explained.

The early repoyts on parcat partleipstion (Marshall, 1960
Robincon, 19605; Schwartz, 1965; Shaffler, 1965: Babitz, 19066;
Piclkarts, 1I766) were penorally favorable,  Thodiry conchuslons wore
Lasaed on parents’ reports of accentuated sccurity and self-confidence,
and Irereascd avavencss of parvents' role in the education »f their
children. A detajled rescarch project by Dr, Hazel Leler. (included
in this report) suggests enhanced intellectual growth for culturally
deprived children attending a parent participation preschool.

Avother potential value of parent involvement is pointed out
in a particularly interesting study by Dr., Susan Gray (1966).
For three summers, she and her assoclates worked intensively with
some poor children in Tennessce. In addition to the gains made
by the experimental children, she noted an exciting side effect.
One year after termination of the program, the control group of
children, who had not had special attention, caught up with the
experimental group which had retained its gains. This was not true
of a second control group in a disztant bul similar community. ’
Furthermore, intellectual gains were also marked in younger siblings
of the experimental children, This unexpected "diffusion effect"
was the impetus for another study. In this study, preschool
children and their «iblings whose mothers observed in the school
once a week are bedng compared with children whose mothers had
little contact with the school. It is expected that the added
dimension of parent involvement will enhance the "diffusion effect"
so that the [arwmer group will show even greater gains.

Thus, avareness of the potential intellectual ability of the
yount, child was the prime motivating force for the development of
preschool programs. Emphasis on the significance of parental influence
on the child led to the establishment of some programs which inecluded
the parent. And, we are now becoming attuned to the impact that
such programs may have on the community at large,

As parents have become more aware of the valuc of early child-
hood education, many have chosen to take an active role in nursery
school planning. In some communities, pa. its have taken the
initiative of forming cooperative preschools where they have the power
to direct scheol policy., This development has not been possible
in communities lacking resources, such as money and the necessary
skills. In economically deprived areas, nursery school programs
have generally been introduced by outside agencies and researchers,
or have been initiated and controlled by the local schoel distiict.
Parents are sonetimes included, but. they have little voiece in the
educational pliilesophy and operations. -

6
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The program to be.deseribed in this report was designed to
educate the young child, to invelve the parents, and, hopcfully,
to have a positive influence on the community. It is unique
because Lt was inltiated by menbers of a minority community who
also wanted to have a more actlve role in the cducation of thelr
children. However, they could not afford expensive nurscry school
tuitions., Through government grants, they have been able to put
their plapn into practice. To succeed, the parents had to assume
the inherent responsibilitics which accompany the power of self-
determination. They accepted the difficult task of acquiring the
skills necessary to direct their nursery school. Among other
things, they had to learn to work cooperatively with one another,
to deal with wncooperative members, to get support from the commu-
nity, to hire employces, and to assist the teachers they hired.

3. HISTORICAL REVIEW

one of the carly rescarch prograns designed to detesmine the
value of parent participation was begun in Palo Alto, California
in the fall of 1966 when Dr. Hazel leler opened the Belle Haven
Prescliool for culturally disadvantaged families. This project was
established for a tuo year perlod. The consequence of this progran
went beyond the benefits derived by the children enrolled. Perhaps
of greater import was the stimulus it provided for the initiation
of the Community Cooperative Nursery School (CCNS). At the end
of the two year project, some of the mothers refused to accept the
dissolution of the nursery school. They approached the Mental
Research Institute (MRI) for help in writing a proposal for the
establishment of a preschool to be developed and operated by the
parents. The Office of Economle Opportunity saw merit in the investi-
gation of a community initiated and directed preschool. Minority
group parents interested in having a greater say in school policy
and orientation nov were to have the opportunity to actively direct
their program,

The parents' dream was to have a school that served not only
their children, but their children's children as well, With
financial resources temporarily secured, the parents now had to learn
all the skills necessary to fulfill their dream. They came to rely
heavily on the volunteer assistance of Counterpart, a black-vhite
community supported action organization.

The Conmunity Cooperative Nursexry School actually bagam‘operaa
tions in March of 1969. It opened its doors to 30 children and thedr
parents in an atmosphere of utter confusion. The first year's
success was a tribute to the mothers who sustained operations despite
numerous hardships and difficulties. The school was moved three

T



times until it finally found anieble quarters in the Holy Trinity
Episcopal Church in Menlo Park, Califeornia. Problems with the
white dircctor could not be resolved, aand, upon her resipgnation,
the mothers hired a black director and two new teachers (one black
and one white). Orpanizational by-laws and repulatiens were developed,
as well as envollment forms, trip forms, medical forms, ete,
Mothers' mectings, general bdsiness meetings, and board meetings
vere instituted. In retrospeect, Mrs. Frances Oliver, President

of the Board of Directors, has often stated that "We didn't really
know what we were doing!"; and yet they somelow managed to do it
all quite well.

During the first year, the mothers began the process of acquiring
the necessary organizational skills, but something more important
occurred. Tt is one thing to tell pcople that they now have the
power to run their own program; it is another thing, though, for
people who have not had this pover before to believe and accept this
fact, By the end of the first year, after many large and small
crises, the parents secemed to accept the idea that this was indecd
their nursery school. The awareness that they really had major
responsibllity for the program existed when the school reopened
in the fall of 1970,

The Community Cooperative Nursery School reopened its doors
at the Trinity Episcopal Church in Menle Park on September 9, 1970.
Despite the drawbacks to this location, the mothers chose to remailn
because of the minimal rental fee and the cooperation of the minister
in charge.

Several improvements were made. There are two separate classes,
one for the three ycar olds and one for the four year olds, Last
year the rooms were far apart from one another, This year the class-
rooms are adjacent. This new arrangement permits greater interaction
between the two teachers, the parents and the children. Contributions
from the mothers and members of the community have alleviated some
of the other problems. Two hot plates are now avallable to heat
water or treats. Storage compartments designed especially for
preschool age children have been donated, and each child has some
space he can call his own. The church built a small private office
for the CCNS, where private and valuable information can be kept,
and the mothers tan have a room they can call their own. All other
rooms are shared with chureh groups.

Two extremely critical periods were part of the growing pains
of the second year.

A. An extremaly disruptive problem becamne increasingly evident
around May of 1970, The school was suffering from numerous internal
problems, and having greater than expected difficulties in resolving
even minor conflicts. Finally, the mothexs gathered in private

8

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

scsslon to espress thelry views.  They came teo the conclusion that
minor problems had exploded out of all proportion beecaouse of poor
direction from their staff, The lack of communiceatlon resulted din
rumors which vere slowly eroding the cooperative principles on

which the CCNS had been founded.  The mothers sav the divector and
one of the teachers as the stoppaps to open Interchange and coopera-
tion., The result wan the fiving of the black director and the

black teacher din June, 1970. In turn, the teacher filed suidt
against the school. This acltion is still pending.

Nevertheless, it appearved as 4f this unfortunate incident
served to strengthen the CONS's organdzation, and the mothers
united to solidify their program. The resolution of this power
struggle over whether the school was to be staff-controlled or parent-
dominated reinforced the feeling that this was a parent-run
program; neither black nor white employees vould rule against the
parents' will, In addition, it opened nev, direct lines of communi-
cation among the participating mothers., Cognizant of the importance
of good staff-pavent relations, as well as instructional skills,
the hiring board (an advisory group to the Board of Directors)
sought a new teacher before September, 1970, They selected a white
applicant, vho was accepted by the Board of Dircctors,

In this context, it should be noted that the mothers (with
invited consultants frow MRI, Counterpart, and the Trinity Church)
conducted the hiring interviews wilith impressgive expertise. After |
a general summary ol the operation and orientation of their school,
they asked each applicant general questions about her educational
background, philosophy of carly childhood education, licensing, etc.
Then the mothers presented typical school problems, and requested
the applicant to explain in detail how she would handle the situation.
This seemingly simple procedure most strikingly illustrated the value
of all the mothers' meetings, child psychology classes, and class-
room participation. The mothers' increascd sclf-confidence, languagc
facility, and knowledge was clearly evident,

B. Unfortunately, the program did not go as smoothly as hoped
because of an unfortunately-timed crisis which occurred a few months
after the school rcopencd. Just as the mothers were finally becoming
a truly cohesive action-oriented group, one mother's personal
emotional problems nearly destroyed the entire project. During a
well-attended, constructive mothers' meeting, this mother became
abusive and threatening. No physical encounter occurred, but the
fear instilled by this woman resulted in the resignations of several
parents, and eventually of the two teachers., The school was closed
for several days for a cooling-off period, and when it reopened
the white participants decided not to return despite the resignation
of the offending member, At'the request of the membership, Mr. Kemp
Miller, of Counterpart, attended the school each day until the parents

9
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wore assored that the environment was safe.  Here apaln, it should
be ewphasiized that the CORG was generally vicwed with such positive
feclings that desplte potential risk, most of the members returnod

to see that 1t succeeded,

Oune of the teachers, Mrs. Pat Kenoedy, remalned at the tehool
until Lwo ooy Leachers, one white and oue black, could be employcd
in Fehruary, 1971, Later dn this report, we wlll detall the many
ways in which this communlty nursery scliool dnsplved and educated
its wmemhershiip; however, it is most npprmprJnLu'ta polnt out one
example at this time.  The new black teacher was previenaly a
participating mother in the CCNS. She was encouraged by her involve-
ment to resume her education, and has now qualified for a provisional
eredential to teach in a children's center. She 1s one of scveral
mothiers who re-entered school to further their educatlon, and now
serves as a successful model.

The Community Cooperatfve Nursery School has a current enroll-
ment of 30 children from 25 fawllles (80% black, 207 white). During
the months from September through January (1970-1971), 42 children
have attended the school for some period of time. Families have
departed for varying reasons, A few left during the cmotdional
erisis, but nost left because of relocation to another comnunity,
prolonged 1llness, or inability to attend mectings. The mothers
have objected to personal questionnaires as an invasion of privacy,
thus there £s no way to accurately determine the number of siblings
wvho might also benefit from thelr parents' involvement in the program.
We do lnow that the number of children per family ranges from one
through ten.

buring the first year and until June, 1970, the preschool met
four mornings cach week; however, durding the remaining months of
the project, scssions from 9:00 a.m. to 12:00 are held five mornings
a week., There is interest in opening afterncon classes 1f funds
can be obtained.

Generally, four mothers attended cach doy and assisted in
classroom activities, preparcd snacks, and cleaned up, The new
teachers have introduced greater flexibility into the dally program,
permitting intensive interaction between the tvo classes, the
teachers, and the parents.

The school has continued to operate since the end of the project

yenr (extended from December 31, 1970 to March 31, 1971) . Private
foundation funds have bLeen sccured for present support.

10
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4. INSTRUCTOEAL ACTHV TS AND ORTENTATION

Boll of (he present teachos madntain that development of
ponitive ot duop Joocoaontial Tor Tearning, The el bld shonld
vicw UimneE as cn Iodlividiual with selforespect and vespeel far
althiers,  The progaae is derifyned te inercase the ehild'a nwnrepess
of Wimeell ) his curroundings, and the dmpact he enn have on his
cnviromuent . DIY leaTt activities are graded so that each child
may experience succcss before  he advances to the next stape,  Using
the prineipies of mocial Jearning {thoory, thore ds a concorted
effort to praise cach child for vhatever abllity he demonstrates
durlng a tack, Interacting with his peers, the adults and toachers,
Malad, * fve behavliors are pot punlshed,  When no other fadividoal
ju enu.. yored, Inappropriate behavior is ignored and attentdon Is
refocused on more positive interaction or activity. The overall
philosophy wight be susaarized as stresslug the learning of concepts
which will enable the ehild to deal with his world, using poslitive
refnforcenent in the Tearning process to enhance the avarceness of
individual vorth,

BEach aspect of the propram detailed below uses this philosophy
as fts puldeldne.

A, Lanpunpe Developments:

Theye 6 epeclal effort made to encourage the children to express
verbally thefy fdeas, desires and frustrations. To encourage
verbalization and independence, the children arve often glven the
option of choocing between oune of several activities, The chlld
is given an active part in dectding much of his daily routine, and
bae to communlente hls desives, During snack time, rather than give
cach ehild his treat, the chisd must request his choice. TIn addition
to the necessary language facllity requlred, the ch1ld again deterndnes
his fate, and nust consider the desires of the children yet to be
gserved. Lanpunge development Is therefore an integral part of all
activities, although no special time is devoted to thin skill alonc.

R, Coneept Formatlon:

The teaching of concept formatlon is an integral part of all
activities, but speeial attention is focused in this area during a
period of picture identification and inference, During this activity,
tho teachors stress concepts such as:  scasonal changes, day and
night, sizc and space, distance and size constancies., The children
are then eneourazed to make up storles about the pictures to cxpross
tholr creative fmpulses 'in free and constructive ways. During
Ypicture identification time,” nunbers are taught and related to

11
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objects and people,  Seack thme Is wsad dnoa slml e Fashion,

The ehiildren eount the nomber of cehildron In attendanee, the numbor
of eliildren, or boys or glvle,; wvho have mildl or juice. They show
preat enthuniasw as they count the posber of boys with browvn eyes,
ot pivls with plok 3 ibbons . In this playlal atmosphaere, they

learn to county prowp slnblar ftenn, diserdninate colors and shapes,

Tnterasperced dn nll these activities ds the learning of
left-right propgression, recogndtion and pandng of letters, and some
recopnition of vords,

C. Yollowing Divections:

1t iy almost dmpossible to detall the exact noments when a
specific skill 18 belpnp emphasized, but in addition to each new
concept, tha ¢hildren are learning to pay attention and follow slmple
directions, FExamples glven by the teachers 11lustrate the nany
skills taught at one time, "lake the top cup und pass the regt
to the right," and "Cut out threw orange objects" are two Lllustratlons.
As the ehlldren respond to the teachers' requests, they are also
Jearning "top" as differentiated from "middle' or "bottom," left
from right, colors, nunbers, shapces, cte.

D. Physheal Actdvity:

Agadn, many aspects of groveh are evident dn the period allotted
for large muscle activity, Children lcarn how to balance, and how
the body may function as a tool to perform many acts. Some of the
games include bolance boards, stepplng on stones, finding hidden
objects on thye junple pym,

The child learns about dircetions when the teacher vonders,
"Who will rup to the right?” and "Who will run to the left with two
hands up?" A simple panc such as "Simon Says' weinforces avare-
ness of one's own body, the numbers, the scts (e.g. boys vs, girls),
and the eolors.

E. Positive Self-Concept!

Positive sclf-iunage 1s an underlying goal of all activities,
but special empliasis is placed in this area in games such as tracing
each child’s body, nnd emphasizing the positive Iimage produced.

F. Emotienal Control: .

Emphasis 1a placed on verbal expression of anger or frustra-
tion. Childron are encouraped to tell another child or an adult

12



that he docs not like something, rather than to hit ox be silent
or withdraw. Physical punishnent is prohibited in the school.
The adults model appropriate belavior,

G. Getling Along with People who are Different from Oneself:

The teachers model cooperation between people of different
races with varying skills and competence that no words or stories
could ever accomplish., In addition, many of the children have seen
the transition of a participating mother to a full-tine teacher,
respected by the other mothers and her tcaching colleague. By
exanmple, they learn the value of education and cooperation.

H. Program Schedule:
The actual progran.schedule 1s usually as follows:

8:30-9:30 Children and parents arrive,®* Children are free
to enter either classroom or to play outslde,
If no adult is outside, they must ask an adult
to go with them, Several activities are set up
up in cach voom,
The majority of parents must leave with the
school bus for lack of other transportation,
and meetings are too infrequent to discuss dally
plans and problems. Thus, this is also the time
for discussion between teachers and participating
parcuts,

9:30~10:00 Group activity. Arts and crafts,
10:00-10:30 Outside activities (weather permitting).

10:30-1.1:00 Snack time: Numbers, set theory, colors, shapes,
concepts., Assertive and sharing behavier, v

11:00-11:30 ABC's, songs, story time, pictures (1llustrating
size, nuwbers, nanes, concepts), body image.

12:00 Departure.®

*The school bus 1s too small to accomadate all the children
and parents at onc time. Two trips are made. Therefore, some
children come earlicr and others leave later., This Imconvenilepce
requires greater {lexibllity in the very carly and late parts
of each session, '

13



-10-

5. OUYISIDE ACTIVITIES

Many of the nursery school activities toke place outside
of the classroom scssions. These functions are considered an
essentlal part of the program, and have been given increasing
emphasis as the program has developed.

A. Parcent-Teacher Meetings!:

Last year parent attendance at weekly meetings was a continual
problem, Recent attempts to overconme this difficulty have been
successful so far. It was decmed more important than holding
frequent meetings to gather as many parents as possible at one
time. Teachers and parents now meet once a month either dn the
afterncon following the school session or during the evening.

Parents are invited to attend both mectings, but are expected to be
present at oune or the other. Potluck dinners are scrved at

evening meetings, Attendance has increased to the point where nearly
1007 of the nembership gathers at one of the two meeting times,

For the First time in the Wistory of the CCNS, some fathers have
bogun to take an active inlerest. One father participates during

the day, but most are attracted by the excellent food prepared by

the mothars. It s hoped that the interest of these fathers will
stinulate others to become more involved.

puring the moctings, the parents and teachers discuss the ways
in vhich the mothers might best assist the staff, and how they
night implement more effective child-rearing practices dn thetr
school and homes, The transfer of learning to the home enviroument
has been facilitated by a new approach employed by the teachers.
childron are oceaslonally given small projects to complete at homa
and return to school. This is done to motivate the parents (including
the fathers) to take a greater interest in thelr children's activites,

These meatings are especlally important because they permit
open comnunication botween teachers and parents away from the busy
clasaroom schedule, '

B, Adult Lducatlion:

During the fall of 1970, the psycholopy staff, Drs, Smith and
Davies, couducted a eclass in child paychology at the Holy Trinity
Church, Fifteen CONS parents who enrolled rocelved credit for thelr
participation from Canada Junior College. Social learning principles
were taught with speefal emphasis on the importance of positive
retnforcement and modeling belavioy, Inthuslasn for the class may
best he gauced by the many yequests for it ropotition next year,

At this time, a few of the nothers ave attending other oxtension
courses held at the Veterans llospital dn Menlo Park.

14
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C, Mothers' Activities:

In addition to assistling the teachers during class sessions,
mothers are active in typing motices, cleaning, preparing ~duca-
tional materials, and attending community meetings and workshops.
Each of the mothers contributes money for snacks and prepares
them on her participation day. The fine planning and thrift
demonstrated by the mothers reserved sufficient funds to sustain
operations witliout additional funding for two additional months
after the federal grant was extended.

D. Board Méﬂﬁiﬂggzl

Meetings of the executive officers and other nenbers of the
Board are held regularly once a month and morc often when necessary.

E. General Jusiness Meetings:

Once a month the mothexrs convene vithout staff members to
discuss general school business, [inances, and any problems, It
is hopaed that this provides an opportunity for the general membership
to get to know one another better and work cooperatively without
outside assistance.

F. Fund Ralsing:

The mothers have participated in a number of activities in
order to ratse funds. At the apnual San Mateo County Fair, they
set up a booth for the sale of Christmas toys, decorations and
cards which they had designed and manufactured. Several of the
mothers attended luncheons and teas to describe their program
and interest potential donors, Some of the mothers work with the
Counterpart volunteers when soliciting funds from foundations ox
businessas, The mothers are still quite mervous about thesc presenta-
tions, but it should be noted that the highlight of a MRT program
about its many rescarch projects was the gspeach delivered by Mrs,
Frances Oliver, President of the CONS. '"Like most quiet women, "'
she said, "I never thought that what T did could matter to anyone
else. But T have found that vhat 1 do ds impoxrtant. Never agadin
will T doubt mysclf as a person,” This enthusiasm and self-confidence
was evident vhen the mothers welcomed a reporter from a local
newspaper who publicized the CCNS iIn dts issue of March 3, 1971,
(see Appendix T.), and again vhen they described their program to
a researchor from the American Imstitutes for Research (sce Appendix
11,). They ave hopeful that this publielty will assist in fund-
ralsing operations. - - )
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G. Outside Trips:

The nursery school has made trips to a pumpkin farm, a
Christmas tree farn (vhere they selected trees for thelr class-
rooms), the San Francisco Zoo, San Gregorio Beach, a Iocal fire
statlon, a nearby =zoo, the local library, Foothill Park in Palo
Alto (for an Faster egg hunt), and on a sightseeing train ride,
Distant trips are planned alout once a month, but short local
nature valks are a wveekly occurrence.

H. Special lvents:

The CCNS serves many functions. One that should not be over-
looked is the increasing contact and communication engendered by
the parcnts' common interest in their children. Although the majority
of the participants live dn East Palo Alto or East Menlo Park, they
of ten had little opportunity to get to kmow one another. One
gauge of the communal spirit arising from thedir joint efforts
is the number of parties and picnics that have been organized. In
good weather, families have sometimes planned weekend outings
in a local park. More often, social events center around birthday
parties, showers or going-—avay parties. The success of these
events vas the stimulus for the potluck parents' neetings.

I. Outside Visitors:

Publicity from MRI (see Appendix III.), Counterpart, newspaper
articles, and by volunteers, staff and mothers has arcused interest
in the activities of the nursery school., The mothers have often
given tours and program descriptions to visltors. School guests
quickly sense the enthusiasm of the mothers, who hope that theilr
program will inspire others to make similar attempts in their
conmmunities.

J. Guest Speakers:

On occasion, professional members of the community have spoken
to the parents., A pedilatrician from the East Palo Alto Neighborhood
Health Clinlc presented an overview of the services available to
regidents and ansvered questions concerning health, birth control
practices, and maternity care, To allay fears about a new child
who night be subject to convulsions, a registered nurse was invited
to discuss the problem and its management. In the near future,
the mothers plan to invite a public school administrator to discuss
issues in education, in particular, the role parents may play in
the improvement of thedr local school system,
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K, DMRI Activities:

MRI staff have provided expertise in matters of child develop-
ment and psychology, consulted on organizational processes, publicized
the project, and, generally, supported the mothers' efforts. Within
the framewvork of non-interfexence, MRI has been available to guide
and advise the mothers. It is clearly understood that the Community
Cooperative Nursery School is a community effort.

6, TPERMANENT LOCATION

Efforts toward raising funds for a permanent location arxe
continuing. A unique, highly adaptable building designed by a
volunteer architect especially for preschoolers has been off the
draving board for some tine, but construction has been tempoxarily
delayed. A vital compoment’ of future planning is the assurance of
a stable source of income Eor operating expenses, An advisory
board composed of businecssmen, professionals, and community
members is now being foyrmed, It is hoped that this board will
function to help the mothers raise sufficient funds to build their
"dream" schoolhouse and obtain yearly funding.

7. RESEARCH FINDINGS AND CONCLUSIONS FOR BELLE HAVEN PRESCHOOL

A, Belle Haven Preschool Tollow-Up Testing:

There are two separate research components included in this
project. The major portion is devoted to follow~up testing of
the graduates of the Belle llaven Preschool Compemsatory Education
Program dirccted by Dr. Hazel Leler from the Fall of 1966 through
the Spring of 1968. These students were retested during the summex
of 1969, and again during the summer of 1970, to assess the effective-
ness of the program as the children continued their education.
The following report submitted by Dr. Leler reviews the results
of the second year of follow-up testing when the children had completed
the first grade.

B. Report of Dr. Hazel Leler:

In the fall of 1966, the Belle Haven Preschool Project opened
under the sponsorship of the Mental Research Institute and with
financing under the California State Department of Education
compensatory education funds. The focus of the research was upon
parent participation. This was one of the very few projects
focusing upon the parvent participation aspect. 71ifty children and
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their families were enrolled in the program, Half of these families
were assigned by random stratification to the Intensive Participation
Group, which meant that the mothers were expected to participate

in the preschool program weekly and attend a weekly parent education
class. The children of these mothers are referred to as Cy, The
other half of these families vere assigned to the Minimal Participation
Group, vhich meant that the mothers were expected to participate

in the preschool program monthly and attend a monthly paremt educa—
tion class. There vas no contxrol group of families in which no
parent participation was expected. This would have been desirable,
but the compensatory programs din California were expected to have
some parent participation, so that our research plan had to compare
intensive with minimal participation., The preschool program itself
was an enriclment program which was rather eclectie., It folloved
regular nursery school programs in some respects and free play
activities vere an integial part of the program. Au emphasis vas
placed upon activities stimulating language and cognitive development
and enhancing self-concept, although these activities for the most
part vere not formally structured. They vere integrated into the
program atmosphere of learning by doing, exploring, socializing.

A heavy emphasis was also placed upon techniques of behavior modifi-
cation, especially reinforcement and extinction. Social revards,

not focod or other material revards, vere used,

Historical Reviewv. The progran was conducted for 8 months
during the school year 1966-67. During the summer of 1967, the
funds from the California State Department of Educatien were cut
and research funds were secured from the Head Start Research office
of the Office of Economic Opportunity in VWashington, D.C. | The
program was then conducted for 8§ months during the second school
year 1967-68, The children were 3 years of age when the program
opened. The same children, for the most part, were continued in
the program for two yecars until they reached 5 years of age and were
expected to enter kindergarten. Because of the loss of some children
during the fdirst year of the program, additional children were enrolled
in the program during the second year. Followup-testing was done
during the summer of 1969, one yeax after the end of the program
after the children completed kindexgarten. Followup=testing was
also done during the summer of 1970 after the children completed
first grade. TFollowup studies are plamed during cach summer
as. long as the sample of children available is adequate and as long
as the results are valuable for research interpretation. The
followup studies are crucial because any type of compemsatory or
enriched preschool program must denmonstrate its effectivencss through
the maintenance of its gains over a period of years,

Tests. The principal tests have been the Stanford-Binet,

Form L-M, and the Peabody Picture Vocabulary Test. Seven tests
have beepn administered to the prescheol children in the two expcrimental
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groups Fall 1966 pre-test; February, 1967 mld test; June,

1968 pcgt test; Fall, 1967 test; Summer, 1968 test; Summer, 1969
test; and Sunmor, lQiO test. The Illimgis Test of Psycholinguistir
Abilities was used as a post-test at the end of the two year progra:
in 1968 to compare the Lwo experimental groups. Achievement tests
are also considered crucial. It is a common finding that gains
made on the Stanford-Binet disappear by the Third Grade and experi-
mental and control groups show no differences on this test by that
time. Hawever, David Weikart of Ypsilanti, Michigan, discovered
that achievement tests show larger gaps between the two groups with
each succeeding year. Metropolitan Readiness Test results were
obtained from the school district vhich were given in 1969 as the
children completed kindergarten, Stanford Achievement Test results
were secured from the school district which were given in the
spring of 1970 as the children were completing first grade.

Sibling Test. Siblings were included in the testing because
of the following rationale: The program treatment of both experi-
mental groups of children in the preschool was the same except for
the difference in parent participatipn. Therefore, most of their
treatment was the same. This investigator believes that the value
of the parent participation should be revealed not only by the ways
in which the gains of these children are maintained after the
tvo year program ends, thus showing the parents' ability to maintaiﬁ
them when the enriched program was not in cffect, but. that wha
the parents gained from the program would also be demonsttated in
the effects upon siblings who did not experience the enriched program
itself. Thercfore, one-to-two siblings have been tested in most
of the families. Achievement test results have also been obtained
for siblings from the school district.

C. Data Analysis and Statistical Procedures:

While the program was in progress, the California State Department
of Education advised the use of Chi Square to compare test results.
The original proposal had specified a series of matched t tests.

Iee Cromback has advised the use of the sign test, a non-parametric
procedure, because of the nature of the data. The two experimental
groups were originally set up by random stratification based on
Stanford-Binet IQ results, sex, race, soclo—economic status, edica-
tion of mother, and presence of father in the home, The two groups
were therefore ordginally equated on Stanford-Binet results. As

the program progresscd, some subjects were lost and with these
shifts, the initial equality of the two groups underwent changes every
tine a subject was lost, These shifts in composition of the experi-
mental groups have coatinued so that each time post-test results are
reported, results of the original pre-~tests are reported for the
sanple remaining., VWith these shifts in subjects, the sign test is
advised as the method of analysis.
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The following was the procedure followed: pre-test scores

for the subjects were divided into four intervals and then plotted
against post—test scores. The median post~test of ealh interval
was plotted and a best-fit line made based upon these medians. The
number of subjects scoring above this best~fit line was counted for
the two experimental groups and a two-way Chi Square analysis was
used to compare the two groups. This analysis does not consider
the magnitude of the post-test scores and magnitude of gains and

is thus not a very powerful test of significance. The mean test
resulLs and gaiﬂ% are reprEEd fgr tha twa Experlmcntal groups and

these.

D. Interpretation of Stanford-Binet Test Results:

Stanford-Binet results are reported for the two experimental
groups of preschool children in Table I. Some comments and inter-
pretation will be made of these results.

During the first four months of the program, the children
made considerable gains, a mecan of 15.42 IQ points for the entire
group., The difference between the two groups, 4.11, is considerable-
but not significant. At the end of eight months, additional
gains were made, totaling 18.18 for the entire group. This investi-
gator knows of no other research program which has made gains of
this magnitude. The C; (Intensive Participation Group) and the
Cp (Minimal Participation Group) made 20. 12 and 16.24 mean IQ
point gains respectively, a difference of 3.88 points.

During the four months of the summer of 1967 when the program
was not in session, the scores decreased, fairly equally for the
two groups. The loss was about two-thirds of the gain made during
the previous year.

During the second year, the children again made gains although
not as great as in the preceding year. The Cp made slightly
larger gains than the C, but the differences arc insignificant.
Apparently, the presence of the mother in the program made the
greatest differences in the first few months, although interpretation
must be grarded since differences are not gignificant. The children
enrolled during the sccond year only made spectacular gains similar
to those made during the first year. However, the group of children
enrgllcd for the second year only is small.

’ L)
During the 1968-69 school year, the two groups vere in kinder=-

garten and they were retested during the fummer of 1969. For the
children enrolled both years, the Dﬁares declined somewhat and the
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two groups were practically equal in standing and in decline,

For the children in the program for the second year only, there

vere shifts. The C; group declined but still maintained a final

mean above the C, group. For the two groups combined, the C;
maintatined a very slight edge over the qﬂ group which is meaningless.
For all intents and purposes, the two groups are equal in standing.
For the two groups and for the groups combined, there is stdll an

. appreciable overall gain, with the research project children still
testing considerably above the pre-test scores and maintaining

at least half of the gains made in the program. :

During the 1969-70 school year, the two groups were in the
first grad and they vere retested during the summer of 1970. For
the children enrolled both years, the scores declined a little.
further. The mean overall gain was larger for the G, group than
for the Cy group, but not significantly so. For the children in
the program for the second ycar omly, the C; group declined more than
the G, group, (~6.20 as compared with -, 40), but the mean overall
gain of the Cy group was still larger, Differences were not sipgni-
ficant. TFor the two groups combined, there was still move decline
for the Cf group than for the C, group and the mean overall gain
since the .original test was a little larger for the G group.
Differences however were not significant.

Although the diffevences between the two groups are not signi-
ficant with the limited type of analysis and significance test used,
the results do show that the mothers” participation apparently
made the most difference in the first four months and secondly in
the first eight months. The program itself for both groups was so
intensive that the difference in mother participation could not be
observed subsequently or it had little effect in relation to the
overall richness of the program. In addition, it should be pointed
out that even the Minimal Participatdon Group of mothers participated
a sizeable number of hours. Intensive mothers were expected to
participate and attend class weekly, the minimal mothers monthly,
but this was not always possible. The difference between the two
groups was not great as it should have been. Tor exanple, during
the first eight months, the Intensive Group mothers paxticipated
an average of 74.65 hours and the Minimal Group mothers participated
25.12 hours. Furthermore, the teachers vere instructed to attempt
to cover the same material in the classes with both groups., This
resulted in a very intensive class for the Minimal Group. Home
visits for the two groups of families were held the sane as much
as possible and the program for the children vas the same. These
two factors also militated against qualitative program differences.
This points up the importance of a control group with no parent
participation for better comparison purposes.
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Nevertheless, this investigator believes that the value of
this program can be ascertained by looking at the gains for the
entire group. The mean gain for the entire group from 1966 to
1970 has changed from 87.31 to 94,24, an overall gain of almost
7 1Q points. If these children had not been in a preschool program,
their scores would probably have decreased overall rather than
increased. Thelr gains are impressive in comparison with other programs.
Apparently, parent participation is of value, whether intemsive or
minimal. A further important aspect of this program is that the
parents themselves realized the values of the program to the extent
that they determined to continue the program themselves after the
initial research program ended, thus reflecting their increased
motivation and stimilation. The mothers who participated in the
Intensive Group were those primarily responsidle for continuing
the program.
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Tahle I
STANFORD-RBINET TEST RESULTS

A. Gains at Mid-Term, February, 1967

Ci Cm Ungrouped
Number (n) 21 22 43
Mean pre-test, Fall, (1966 85.62 88.00 86.84
Mean mid-test, Feb., 1967 103.14 101.41 102.26
Mean Gain (in 4 months) +17 .52 -H13.41 +15.42
"B. Gains at Year End, June, 1967
| Ci Cm Ungrouped
Number (n) 17 17 34
Mean pre-test, Fall, 1966 , 86.24 B88.47 87.35
Mean post-test, June, 1967 106.35 104.71 105.53
Mean Gain (in 8 months) +20.12 -+16.24 +18.18

C. Loss During 4 Months Summer Vacation, 1967

Gi Cm Ungrouped
n o 18 18 36
Mean, June, 1967, test 104.83 103.50 104.17
Mean, Fall, 1967, test 94.50 92.61 93.56
Mean Loss =10.33 ~10.89 ~-10.61
Mean previous year gain +17.28 416,06 +16.67
Overall Gain + 6.95 + 5.17 + 6.06

D. Gain During Second Year, 1967-68

Gi Qm Ungrouped
{Children Enrolled Both Years)
n E 19 - 18 37
Mean, Fall, 1967, tecst 94,47 92,61 93.57
Mean, Jum, 1968, test 101.58 103.44 102.49
Mean Gain + 7.11 +10.,83 + 8.92
Mean Overall Gain (in 2 years) +13.16 416.00 +14.54
(Children Enrolled 2nd Year Only)
n 6 6 12
Mean, Fall, 1967, test 84.00 85,33 84.67
Mean, June, 1968, test 104.67  91.83 98.25
Mean Gain +20.67 + 6.50 +13.58
(2 Groups Combined)
n 25 24 49
Mean, Fall, 1967, test’ 91.96 90,79 91.47
Mean, June, 1968, test 102.32 100.54 101.45
Mean Gain : +10.36 + 9,75 +10.06
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Table I (Continued)

E. Gain or Loss During Third Year While Children in Kindergarten

C; C. Ungrouped
{Children Enrolled Both Years)
n ; 18 17 35
Mean, June, 1968, test 101.50 104.35 102.89
Mean, Summer, 1969, test 96.83 99.41 98.09
Mean Loss = 4,67 =4.94 - 4.80
Mean Overall Gain + B.44 +410.88 + 9.63
(Children in Second Year Only)
n 5 5 10
Mean, June, 1968, test 104.20 91.80 98.00
Mean, Summer, 1969, test 97.60 92.60 95,10
Mean Loss or Gain © - 6.60 + .80 -2.90
Mean Overall Gain +16.60 +7.00 +11.80
(2 Groups Combined)
n 23 22 45
Mean, June, 1968, test 102.09 101.50 101.80
Mean, Summer, 1969, test 97.00 97.86 97 .42
Mean Loss . - 5.09 - 3.64. = 4.38
Mean Original Score 86.78 87.86 87.31
Mean Overall Gain | +10.22 +410.00 410.11

F, Gain or Loss During Fourth Year While Ghildren.in Tirst Grade

Ci Cm Ungroupad
(Children Enrolled Both Years)
n 18 17 35
Mean, Summer, 1969, test 96.83 99.41 98.09
Mean, Summer, 1970, test 92,94 97.06 94,94
" Mean Loss -3.89 ~2.35 =3.14
‘Mean Overall Gain +4.56 +8.53 +6 .49
(Children in Second Year Only)
n 5 5 10
Mean, Summer, 1969, test ' 97.60 92.60 95.10
Mean, Sumuner, 1970, test 91.40 92.20 91.80
Mean Loss -6.20 - .40 . =3.30
Mecan Overall Gain +10.40 +6.60 48,50
(2 Groups Combined)
n 23 22 45
Mean, Summer, 1969, teat 97.00 97.86 97 .42
Mean, Summer, 1970, test 92.61 95.95 94.24
Mean Loss -4,39 -1.91 -3.18
Mean Original Score 86,78 87.86 87,31
Mean Ovarall Gain ' +5.83 +8.09 +6,93
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E. Interpretation of Peabody Picture Vocabulary Test Results:

The results of the first Peabody Picture Vocabulary Tests
are confused somewhat because part of the pre-tests were given
in June, 19606 and part vere administered in the fall, Some changes
in the months before the program opened were possible, in fact,
these scores probably would drop somewhat. However, the two
groups can be compared because 7 subjects in each group had the
pre-tests administered in the fall. Results are shown in Table 1T,

Mid=test results in February, 1967 show a galn of 5.50 points
for the Cy group and a loss of 4.73 for the G, group, an interesting
result. ‘Thus, the ¢ proup vent from 75.20 to 80. .70 while the C,
group was almogst the rcverse, from 80.18 to 75.45. By the pagt#'
test in June, 1967, the G, group had recovered most of this loss
and the two groups made similar overall gains in the first 8 months.
During the summer, the €4 group continued to gain but the G, group
deelined very slightly, so that by the fall of 1967 there was a
difference of 3.99 in gain, Since the C; group was initially lover,
the two groups stood sbout the same,

During the second year of the program, additional gains were
made. The C; group macde somewhat greater gains. For the children
enrolled only the scond year, the Gm group made the largest gains,
a very different result from that on the Stanford-Binet test, in

which the Ei group galns were wmuch larger. MNowever, the second ycar -

group is small.,

During the third year while the children were in kindergarten,
the children enrolled both years made slight declines. The second
year children showed galns, especlally in the C; proup. For the
tvo groups combined, the standing dn 1969 was about the same for
the two groups and the difference dn gain was only 2.33 in favor
of the C; group.

During the Fcurth year vhile the children were in the firsat grade,

the ¢hildren in the group made a decline whereas the G proup

made a slight gain, %QL the two groups combined, the overall galn

from 1966 to 1970 is somevhat larger for the C group than for the
C{ group. No differcnces are significant,

These results arce similar to those for the Stanford-Binet in
some ways, but differ in others, Galns are more gradual and so
are losscs afrer the end of the program,
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Table IX

PEABODY PICTURE VOCABULARY TEST RESULTS

Gains at Mid-Test, February, 1967

C.

’ i

n 20
Mean Pre-test, Summer, 1366 75,20
Mean Mid-test, February, 1967 80,70

Mean Gain or Loss {after 4 months  +5,50
program)

Cains at 8 Months Post-Test, June, 1967
C

i
n 17
Mean Pre~-test, Summer, 1966 ‘ 16,47
Mean Post-tast, June, 1967 §2, 82

Mcan Gain (after 8 months program) +6, 35

Loss During 4 Months Sunmer Vacationm, 1967

4
n 19
Mean, June, 1967, test 84,16
Mean, Fall, 1967, test 87,26
Mean Gain or Loss - +3,11
Overall Gain or Loss +10, 32

Gain During Second Program Year, 1967-638

C.
i

(Children Enrolled Both Years)
n 19
Mean, Fall, 1967, test 87.26
Mean, June, 1968, test 95.16
Mcan Gain +7.89
Mean Overall Calwm (in 2 yearxs) +18.21
(Children Enrolled 2nd Year Only)
n b
Mean, Fall, 1967, test 71.83
Mean, June, 1968, test 86.17
Mean Galn +14.33
(2 Groups Comblned)
n 25
Mean, Fall, 1967, test 83.56
Mean, June, 1968, test 93.00
Mean Gain +9.44

26

22
80,18
75.45
=4.73

17

81,12
85,59
+4,47

18

86,94
86.67
- ,28
46,33

C
m

17
88,29
93.94
+5, 65
+12, 88

73.50
91,50 -
+18.00

23

BAiAB
93.30
+8.87
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Table 1T (Continuad)

E. Gain or Loss Durlong Thirvd Year While Chilldren in Kindergarten

C C
i n
(Children Enrolled Both Years)
n 18 17
Mean, June, 1968, test 93.72 Y3.94
Moean, Sumer, 1969, toest 90.56 92.88
Mcean Lous =3.17 -1.006
Mean Overall Gain +13,61 +11.82
(Second Year Children)
n 5 5
Mean, Juno, 1968, test 86.20 93,40
Mean, Summer, 1967, test 93.80 93.60
Mean Gain , +7.60 + .20
Mean Overall Gain +23.60 +19.00
(2 Groups Combined)
n 23 22
Mean, Junc, 1968, tcst 92,09 93.82
Mean, Summer, 1969, test 91.26 93.05
Mean Loss - .83 - .77
Mean Overall Gailn +15.78 +13.45
F. Gain or Loss During Third Yecar While Children in First Grade

Ci Cm
(Children Enrolled Both Years) )
n 18 17
Mean, Summer, 1969, test 90.56 92.88
Mean, Summer, 1970, test 87.28 95.53
Mcan Loss or Galn =3.28 +2.65
Mean Overall Gain +10.33 +14.47
(Second Year Children)
n 5 5
Mean, Summer, 1969, test 93.80 93.60
Mean, Summer, 1970, test 82.40 89,60
Mean Loss ~-11.40 =4,00
Mean Overall Gain -12.20 +15.00
(2 Groups Combined)
n 23 22
Mean, Summer, 1969, test ’ 91.26 93.05
Mean, Summer, 1970, test 86.22 94.18
Mean Loss or Gain ~5.04 +1.14
Mean Originaal Test . 75.48 79.59
Mean Overall Gain +10.74 +14.59
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Fo Interpretation of Hetropoliton Readiaess Test Reuults:

Teat results arce shown In Table 111, thense test results
vore socurcd from the Ravenswood School Diastrict whileh admindstered
the tests In the celassrooms,  The G group scored glightly higher
than the € group although the difference 1 dInsipnificant. Both
proups scored higher than a so-called control group made up of childrep
enrolled in the preschool program during the [irst year but who
attended only from 2 to 54 program days.

These results show that the children in the two experimental
groups score about the same din the kindergarten on this test,
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Tabhle 171
METROPOLTTAN READTHESS TESTS

Moan Mean
n Score Liettor
Ci 21 47.71 C-
C 21 50.10 C
m
Control CGroup® 6 42,50 D+

#Tlils "control" group was composced of 6 children who attended the
preschool program from 2 - 54 days durlng the first year, then
dropped from the preschool program because of mother's working hours
or other reasons for inabllity of mothaer to participate,

L]

This Metropolltan Readiness Test 1s composed of 6 tests: Word Mean,
Listening, Matching, Alphabet, Numbers, and Copying. It was administered
to the children near the end of the kindergarten year by the Ravenswood
School District. ’
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G. Cooperative Pyimary Readins Teoot s
l - i3

In May, 1970, as the experimental children were completing the
fivst grade, the school district administered the CGooperative
Primary Reading Test,  The resolts are oo follows:

) (R (o
1 m
n 17 20

Mean raw score 24,00 20.95

There is a difference of 3.05 between the two groups in favor
of the chlldren whose mothers participated intensively but the
difference is not significant. Tt is interesting to note that
although the C, group in 1970 is slightly higher on the Stanford-
Binet test (Lhiﬁ group started hjnhér in 1966), the Ci group is
slightly higher in the reading test. Neither difference is signi-
ficant, however.

Information wvas obtained from the school district regarding
mean raw scores for the 3 schools receiving Title 1 funds and for
the 5 schools not receiving Title I funds. These results are
given below for comparison with our two experimental groups.

Title I Non-Title I
Schools Schools

n 398 3317

Mean rawv score 25.66 30.31

The children served in the experimental program were probably
lower in socjio-ecconomic status than the majority of children served
by the Title I schools, ag well as the children served by the non-
Title 1 schools, since the preschool served most of the children
in welfare families falling within its entrance age range. Some
of the non-Title I schools are in neighborhoods having a much higher
socio-economic level,

H. Interpretation of Stanford-Binet Test Results for Siblings:
Test results are shown in Table IV,

The original plan proposcd that from 1 to 2 siblings be tested
in each family at the beginning of the program and periodically
during and after the program. This is to determine saturation
effects upon siblings which may be due to the mothers' participation.
Since the siblings themselves were not enrolled in the progranm',
any changes might be attributed to the efforts of the mothers in
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the homes, although somc¢ might be due to the effecte of the pre-
school child's enrollment.

The testing of siblings was handicapped by the fact that testers
could not be secured in the fall of 1966 in enough numbers to test
both the preschool children and their sibliugs before the progranm
opened. The rate of payment allowed by the California State Depart-
ment of Education was too low to meet local competitive rates.

Later in 1968 when the rate of payuent was increased, testers were
sccured more casily and testing was increased. The testing for
1966-67 was carricd out over the school year and thus does not show
increases which may be possible during the first few months of the
program. Since the preschool children showed dramatic increases

in the first few months, the siblings may also have shown some
gains during these months. This may account for the fact that the
Ci siblings tested higher on the average at the beginning than the
Cn group.

The first testing then took place over the first year of the
program and the second testing took place in the summer of 1968 when
the program was ended. During this period of 1-2 years, the C
group .gained 7.68 points and the C_ group gained 3.68 points., ~The
giblings were retested during the summer of 1969 and alsc during the
summer of 1970. These results shov that during the year the preschool
program was not in session, both groups declined. By 1970, the mean
scores are near those at the begimning. One might conclude from
information from other experimental programs that had it not been
for the program, these scores might have been considerably lower.
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Table IV

STANFORD=-BEINET TEST RESULTS FOR STDLTNGS

C, C
1 in
Siblings Siblings
Changes During Program, 1966-68
. 1 25 19
Mean 1966-67 test 94.60 87.32
Mean 1968 test - 102.28 91.00
Mean Gain (in 1 1/2 to 2 years) + 7.68 + 3.68
Changes During Third Year, 1968-69
n : 44 40
Mean 1968 test 100.00 92.88
Mean 1969 test 96.00 91.23
Mean l.oss - 4.00 ~1.65
Changes During Fourth Year, 1969-70
n 43 39
Mean 1969 test 96.53 90.64
Mean 1970 test 93.30 88.10
Mean Loss -3.23 -2.54

Overall Change for Those Children Tested Between 1966 and 1970

S L 23 19

" Mean 19G66-67 test ’ 93.43 87.32
- Mean 1970 test 92.83 . 87.42
Mean Change - .61 + .11

*The 1906-67 test was administered during the course of the school year
after the preschool program had begun, thus the groups of siblings

may have already made some gains. This is a reasonable assumption since
the preschool children themselves made the most startling gﬂlﬂ? within
the first 4 months.
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I. Stanford Achievement Test Results for Siblings:

The school district usually administers the Stanford Achievemcnt
Test every year. In 1965 and 19066 most of these tests were administered
in the fall of the year but beginning in 1967 mosL of them were gilven
in May cach year. Decausec the school district officials indicated
to the preschool staff that these regults would be avallable to the
preschool project, no plans were made to include these tests in
the testing program carried out by the preschool research staff.
Reasons for this were financial limitations and test practice effects
which would occur ifl both the school distriect and the preschool program
administered these achievement tests. When the results were secured
from the school district in 1967 for 1966, it was discovered that
test results were available for only 14 siblings. This is unfortunate
since pre-test results were necessary to determine relative gains for
the two groups, In 1968, 1969, and 1970 test results are available
for most of the siblings but since 1966 pre-tests are not available
for comparison, the value of these is largely lost. Gains made by
siblings might be expected in the early months of the program or in
the first year, especially sinee this was the time in which the children
participating in the program made their largest gains. A comparison -
was made of the achievement test results for May, 1970, to determine
the rclative standing of the two groups. Because the siblings are
at different grade levels the rav scores could not be used for compari-
son of the two groups. The grade equivalent scores were used and
the mean deviation from grade level was computed for each group. The
results are as follows:

C, c
i m
Siblings Siblings
n 24 23

Mean deviation from grade level -.004 - =-,052

Thus, the tvo groups of siblings both stand roughly at grade
lzvel and there is not a significant difference between them.

8. RESEARCH FINDINGS AND CONCLUSIONS FOR COMMUNITY COOPERATIVE NURSERY
SCHOOL

The original research plan was to make comparisons between changes
in parents and children in the parent-initiated, directed and-assisted
CCNS and a children's center in the same community, initiated and
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directed by the Jocal school district for children of working
mothers. 7The director of the children's center would not cooperate.
In addition, it was clear that the families in the center were
different from thosc in the CCN3. The members of the CCNS, although
predoninantly black, were not exclusively so; family composition,
gocio-nconomic factors and educational backgrounds varied consider-
ably. No comparison nursery school could be found in this community.

A different attempt was made to obtain comparison data. It
was hoped that each participating mother would locate another
parent with a child of preschool age for comparison. Previous
experience had male it clear that no research could be initiated
until all mothers were infcrmed of its general purpose and assured
that no harm would result. Every attempt was made to obtain respect-
able evaluation data within the confines of parental acceptance and
coupnration. Thus, the formal research plans could not be enacted
during the early wecks of the school year while the mothers organized.
It took several weeks before enrollment was completed. As soon as
possible, a mothers' meeting was called to discuss research plans.
The parents were extremely cooperative, and the teachers agreed to
inform the research staff immediately ii any problems arrse, so
questions and confusion could be cleared without delay.

The CCNS mothers had difficulty convincing others to partici-
pate. Nonetheless, research was begun with the hope that comparison.
families would be located. There was speculation that difficulty
in obtaining non-participating families was due to fear on the part
of the CCHNS mothers, who themselves had no experience with experimental
worlk, and whe might therefore be hesitant to ask others to partici-
pate. Although involvement in and observation of research efforts
appeared to allay the CCNS mothers' fears, few:-other families were
cooperative. Some families did agree to participate if the researchers
would come to their homes, but funds were not available to pay '
researchers to make home visits, Also, the CCNS mothers and children
vere tested in the school setting and it was felt that comparisons
would be most valid if testing were performed in similar settings.

A. Research Procedures:

Classroom observations. Rating scales vere used that had been
devised by Dr. Hazel Leler and Dr. Stanley Clemes. The teachers
rated each child each week on the child's behavior in school from the
child's entrance inteo the program until the end of December. At the
end of this time, a paid research assistant was supplied with these
reports and instructed to rate each child on the amount of change. The
areas covered were intellectual development, language skills,
creativity, social behavior and emotional behavior. (See Appendix IV
for samples of teacher rating scales and scale for behavior change
during the course of preschool attendance.)
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Inventory of Attitudes on Family and Children. Mothers
completed this form at home and then returned it to the teachers
(sce Appendix TV).

Structured Parent-Child Task. The purpose of this task was
to see how mothers worked with or taught their children. We were
interested in the mother's performance, the child's performance
and thelr interaction. The child was rated on the following
dimensions: attention, reaction during task, emotional independence,
problem-solving behavior and independence of mother's support,
The mother was rated on delivery of instructions, amount of interaction,
attitude toward her child, praise, criticism, degree of independence
permitted her child, encouragement, firmness, physical warmth
and punishment.

The task was explained to the mother. A Lotto Learning game
purchased from Creative Playthings was used, It 1s a matching game
where cards with a given form, or eoloxr, or shape, or all three
are to be placed on a board containing the identical items,

For the tliree year olds, a verslion of the game was used where only
form is relevant. All three dimensions had to be matched for the
four year olds.

It was the mother's job to explain the rules of the game to
her child. ©No guidelines were given as to whether the mother might
help or teach her child. Thus, the mother might dgnore her child
while he performed the task or she might rigidly structure the
task, or interact with him in any style she chose.

The sessions were tape recorded to determine the frequency
and duration of mother and child interaction. The experinenter
remained in the room to do the other ratings.

Mother Interviews. Mothers were asked about their attitudes
toward nursery school at the completion of the parent-child task.
A1l participants had positive feelings.

B. Successes:

It was evident soon after testing was begun that a comparison
group would probably not be obtained. Nevertheless, some testing
was carried on for the following reasons:

= During the first year, research attempts had failed because
of suspicions of the mothers and inadequate preparatich.
Every effort was made to avoid this difficulty during.the
second year. This endeavor was successful. The mothers
cooperated to the best of their ability despite critical
organizational problems. It was also felt that exposure
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to rescarch was beneficial. The mothers learned that
nedither they nor thelr children would be harmed in any
way and gaincd sclf-confidence from thely expericnce in
the child-parent task where they were observed in action.

- Greator cooperation between the mothers and MRI was posszible
because the mothers gave approval to all resecarcli components,
Once agaln, the mothers knew that they had the power to
question, compromise and 1if they chose, to refuse. Initinlly,
financial support for their school was the payment for their
support for the research, but in time many mothers gained a
genuine interest in the results. They wanted to know if they
and their children were learning in school and they wanted
other people to know what a fine job they had done.

= The rescarch attempts may also be viewed as a pilot study
to explore techniques and instruments for research next
fall.

.C. Data Analysis:

The data was viewed as inadequate for evaluation of the project

“and, therefore, was not analyzed. For clarification, the specific
- problems arc listed below:

-~ No comparison group could be ohtained.

- Internal school problems delayed and interrupted pre- and
post-testing within the CCNS,

=~ Testing conditions were poor.

la]

- Materials completed at home were often not returned for many
weeks .. '

~ Membership turnover was high because of internal school
difficulties and rclocation of families.

D. Factors Contributing to the Success of the Program:

The mothers. The success of the nursery school is' a tribute
to the dedieation and hard work of the mothers. In view of their
lack of expericnce and the many crises that had to be overcome,
the continuing progress toward a smoothly functioning community
operation serves as an inspiring model for all of society. The
founding mothers were all black and they have proven their ability
to run their own organization, open to all members of every race
and nationality. At present, the membership is predominantly black,
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with several white members, four of -whom are Iranian. At various
times, the membership has included a Mexican-American family and
an Oriental family.

The course of the school's growth has not alyays been smooth
but the persistence of a core group of three or four mothers has
kept the program alive and waturing. TFrances Oliver, the prime
mover for the establishment of this project, has sustained her dream
of a permanent community school and motivated others to work with
her toward this goal. Each obstacle has proven teo be an invaluable
learning experience and in often unpredictable faghion contributed
to the growth and stability of the school.

Parent participation, a problem reported during the first
year, continued to exist until the past fey months. The new teachers
have had dramatic impact on the responsiveness of the membership.
Attendance at meetings often approaches 100%., Mothers show up on
their appointed participation day and, equally important, on time,
They provide snacks, and are encouraging their hugbands to take a
more active role. This latter is just beginning, but it is hoped
that fathers' participation will continue to increase as the mothers
demonstrate their continuing enthusiasm.

The excellent seclection of teachers is but another indication
of the growth of the mothers' ability to direct their own operation.

The teachers. Fach member of the teaching staff who has worked
in the school has had assets but has encountered problems as well.
At first, there existed problems with a vhite director, later a
black director and- black teacher, and finally two white teachers who
left because of an unfortunate incident in which a black mother
erupted due to her personal problems. Both the parents and the
new teachers (one black, Mrs. Ernestine Barnes and one white, Mrs. Laurie
Grotheer) have learned a great deal from the difficulties of the
past. As indicated above, the mothers were better able to hire
teachers who could instruct their children, cooperate with one
another and work well with the parents themselves,

Several important factors about the teaching staff have contri-
buted to the renewed vitality evident in the program. The two
teachers model cooperative interaction between paople of different
races and skills, and strengthen the relationship between the
different families involved in the school. Each teacher has many
ideas and abilities new to the other, 1Ideas are readily shared
and, in some instances, the teachers switch classes to use their
special skills for both age groups. If the other teacher can best
handle some problem or enrich some potential demonstrated by the
child, that child may spend a portion of his or her day in the otherw
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classroom. The teachers coordinate thelr efforts to the best
advantage of cach child. Similarly, the purgnt' shift their roles
more readily in the program structure. Mothers no longer remain

in one classroom, but go where they are needed, where they can learn,
or where they can employ their skills to enrich the program,

Second, Mrs. Barnes, as a former participating mother, is .
attuned to Lhe needs of the mothers as no nev teacher (blaak or
white) could be. The mothers respect her position as a staff member,
but also recognize her as a mother who has been dedicated to the
school since dits inception and is aware of the needs of the member—
ship. She has bridged the gap that previously existed between the
parents and the teachers, and has opened new avenues of communica-
tion which appear to extend to the new teacher as well. The imago
of a teacher as an alien, inaccessible figure has been altered.

Third, Mrs. Barnes has demonstrated that hard work and persistence
pay off. S8he returned to school after gaining experience as a
participating mother, and has continued her education throughout
her involvement. The position she now holds is an inducement for
others to follow in her footsteps and a dramatic illustration of
the impact a program such as this may have on its members and the
community at large.

MRI Liason. The attitude of MRI that the mothers should rum -
the nursery school and take primary responsiblity for hiring the
staff, devcloping and implementing the rules and regulations,
and SLLUCLUfihg the program has been an Important factor in the
success of the school. MRI provided assistance and advice, but
the final decisions rested with the members ship. Many mistakes
were made, but each has proven to be an important learning experience,
perhaps the only way in which learning could have been accomplished.
In general, the assurance that this is really a community operation
has made it easier to ask for assistance when questions or problems
arise. MRI has been quick and eager to respond to request, but
the attempt is now undervay to leave more and more of the responsi-
bility in the hands of the parents.

Community Support. The availability of Counterpart, has been
of invaluable assistance to the mothers in organizing and supporting
thelr desires for a permanent school structure, and in fund-raising
for operating cxpenses. As a community agency, Counterpart has pro-
moted the feeling that this is a community effort, not solely
reliant on the Federal Government. Without any other motivation
but service to the community, Counterpart functions in ways that
other interested parties may not. During the emotional crisis
caused by a distressed mother, Counterpart could and did step in,
at the mntherf' request, to que]l the disturbance and help put the

school back on firm footing.
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Tn addition to offorts pegred toward the establishment of
a permanent bullding, Counterpart is in the process of assisting the
mothers to sot up an advigory board of comiunity and profcssilonal
members who may scrve to insure continued support of the school. The
school has persisted in the face of many adversities and continued to
gain support from 1ts members and the community. Tinancial backing
1s essential for its continvance apnd 1t is hoped that the current
status of the school will impel the community to stand solidly behind
the organization.

Meeting the Needs of the Parents. The nursery school meets.
the needs of the parents in several ways:

- First, the mother, by her presence during the school sessilon,
observes her chlld in action; the child, in turn, sces his
parent as a teaching aide, thus bridging the gap between
school and home, The methods learned in the school setting
are brought into daily activities in the howe, both in
child-rearing practices and in providing enriched educational
opportunities, Greater interest in the continued education

of their chijdleﬂ is fogtered.

~ The benefits derdved by the children enrolled in the program
extend to their siblings. The children encourage one anothcr
the parents use their new found knowledge and techniques with
all their children.

~ Finally, the parents learn much about their own strengths
and capabilities, share their accomplishments and encourage
others. Some have been inspired to continue their own
education, but all have gained greater confidence in themselves
and their abilities.

E. Recommendations:

~ In a nursery school initiated by inexperienced mothers,
one year 1is ﬂGt sufficlent time to allow for the learning
of the many skills necegsary for a smoothly functioning organi-
zation. In arﬂer for the parents to assume full responsibility
for running their nursery school, they had to believe that
they really had this power. And, if they were to have this
power, they had to make their own mistakes and learn from
them. This proved to be a slow process. Forcing the mothers
to adhere to a rigid research design would have contradicted
the very principles on which the school was founded. The
mothers nceded time to develop their own decision-making
powers and coordinate their activities, It is recommended
that similar programs be given sufficient time to organize
before expecting precise evaluative data.
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-~ It hag been ledvned from discussions with staff at Stanford
tescarch Institute in Menlo Park, California, who are conducting
extensive rescarch on Head Start Centers and Follow-Through
schools, and from Dr. lazel Leler, whose research is presented
in this report, that payment for particlpation in research
je essential., For most of the wmothers at the Community
Cooperative Nursery School, the school funds were payment,
but for non-partlcipating families this was no inducement.

The need for Funds to pay the members of (he comparison group
became evident at the end of the project when such funds
could not be obtained,

- It is suggested that one evaluatlon procedure be employed
to concentrate cfforts on limited objectives. The child-parent
task appeared to be the richest source of data. An cxperi-
menter would have to be on=-call since families enter the
school at different times. The test should be given shortly
after entrance and again two or three months later. Many
families lecave the community and too many subjects are lost
i1f the post-test is given at the end of the academic year.
At the time of entrance, a comparison family must be located
and again tested two or threc months later.

9., SUMMARY

The Community Cooperative Nursery School has successfully
survived numerous crises and proven that black members of the
comuunity have the initiative and ability to operate their own
integrated school, They have been supported by many comnunity
agencies and individuals, but major credit belongs with the member-
ship itself. The prime concern at this time is countinuing financial
support of this worthy organization and forces are in action
to assure its existence, increase its stability and expand its
facilities.

Although attempts at formal research during the second year
were more successful than during the first year of operations,
it is evident that more time was necessary for internal organization.
In addition, the uniqueness of this school required a unique compari-
son group which could be obtained with sufficient future research
funding.

L

Despite the necessary delay of formal evaluation, a considerable
amount of valuable information has becn gained by analysis of the
successes and difficulties aobserved in the development of this
project. The time for intensive formal evaluation has now been
reached, It is strongly recommended that this opportunity be fully
utilized. 1 0
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10. STAFF

Laurie Grotheer: Laurie Grotheer obtained her Bachelor of Arts
degree in education from San Jose State College in San Jose,
California, She has been a teacher for the past ten years, and

has a lifetime general elementary credential. During her teaching
career, she spent three years teaching educationally handicapped
children, ages 6 through 11 years, who functioned at the level of

3 to 5 year old children, and one year teaching child development
in the adult division of Citywide Union High School. More recently,
she taught for three years at Peninsula School, Ltd., a cooperative
parent school. In addition, she participated in the role of parent
at the Los Gatos—-Saratoga parent observation nursery school. She
is currently. Head Teacher at the CCNS,

Ernestine Barnes: One of several participating mothers in the
Community Cooperative Nursery School who was inspired to continue
her education, Ernestine Barnes obtained a provisional child center
permit, valid through July, 1971. She has attended Canada Junior
College part-time for two years during which time she also parti-
cipated actively in her daughter's preschool. She has qualified

to teach at the CCNS while she completes her degree. ‘

George Shaw: George Shaw has a chauffeurs license which permits
him to operate the CCNS bus used to transport the majority of
students to and from the school grounds. He also functions as the
janitor and general assistant, but his most important asset is his
excellent ability to establish rapport with the children he trans-
ports daily. ‘ ‘

Douglas Smith, Ph.D.: Dri Smith volunteers his time and services
to the CCNS and has been invaluable as the prime teacher in the
class in "Child Development and Rearing Practices." He has a
Ph.D. in Psychology from the University of California, Berkeley.
A clinical psychologist in the V.A. for the past nine years, he is
now coordinating Psychology Services at the Menlo Park division of
the Palo Alto V.A. Hospital. He has been active in the OEQ program
at the hospital, and has helped to establish the Cooperative
Education Program there for educationally disadvantaged employees.
_In addition to this, Dr. Smith has been an instructor for the
University of California Extenslon Program, and is currently an
instructor at Canada College. lHe has taught Child and Adolescent
Psychology, Group Dynamics, Personality Theory, Behavior Modifi-
cation, the Psychology of Adjustment, and Introductory Psychology.
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Norma Davies, Ph.D.: Dr. Davies, principal investigator of the

" program, obtained her B.A. in psychology from Brooklyn College

in New York, and while there, served for six months as an elementary
school teacher in an integrated school. She received her Ph.D,

from the Department of Psychology at Stanford University. She
gained administrative and clinical training at the Veteran's Admini-
stration Hospital in the Palo Alto and Menlo Park Divisions in
California. In Belmont, California, she serves as senior research
psychologist in a research and evaluation program for two psychiatric
and adolescent half-way houses., In addition, she teaches a class.
in Child Development in the evening division of the College of

San Mateo. Dr. Davies is a licensed Marriage, Family and Child
Counselor in the State of California.

Hazel Leler, Ph.D.: Dr. Leler received her Ph.D. from Stanford

University in Child Development. 8he has been associated with the
Mental Research Institute since 1966, and was Director and the
designer of the Belle Haven preschool project, entitled "An
Experimental Preschool Education Program for Socially Disadvantaged
Families," and funded by the California State Department of
Education. In addition, she has directed and been associated with
several other nursery schools in the Day Areca.
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APPENDIX T.

Menlo Park, California Recorder newspaper article
about the COMMUNITY COOPERATIVE NURSERY SCHOOL
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COMMUNITY COOPERATIVE NURSERY SCHOOL

Menlo Park, California

A preschool progranm involving mothers as
organizers, helpers, and decision-makers
7 LR - *

[RRY-

Mothers of preschool-age youngsters in Menlo Park, California,
are working together to provide preschool education for their
children. The mothers are deeply involved in the school through
their work as classroom assistants; their attendance at special
classes, and their service as members of the school's governing
body. At Community Cooperative Nursery School, the mothers'
roles are anything but passive; they not only participate in
policy decisions but help carry them out as well. Through the
work of mothers and teachers, children from ages 2 to 5 are given
5 half-days per week in a happy, stimulating environment that
helps them prepare for elementary school.

About three-fourths of the children enrolled in the school
are black; many live in neighborhoods that are predominantly
black. However, the students come from a wide range of socio-
economic levels, and the school has no admission requirements.,
Most of the funds for the school come from the U,S; Cffice of
Economic Opportunity. There is no tuition for the school, but
each child's mother must agree to contribute time and effort to
the program. This assistance keeps costs low and allows the
mother an opportunity to help her child and others as well,

How the School Began

Several years ago a young black mother was looking for a
nursery school in which to enroll her children. She was unable
to find one that she felt met her children's needs so she began
to try to interest other mothers in organizing a nursery school.
She succeeded in getting about 40 mothers involved in the project;
then she began to seek financial assistance. Mental Research
Institute of Palo Alto agreed to write the grant proposal and
to act as a delegating agency, and funds were obtained from the
Office of Economic Opportunity in early 1969,

Finding a place for the school was a more difficult problem.
Originally housed in a Teen Center, after 4 months it moved to
its present location at Trinity Episcopal Church, Menlo Park.
There the school uses two Sunday School rooms, an office, and a
playground, in exchange for which it donates 540 a month to the
church. This money goss. toward the costs of maintenance, heating
~and lighting. I S

51




=42~

At present, the school has an enrollment of about 30 children,
Classes are held from 8:30 to 11:30 each weekday morning, and
the school observes the same holidays and summer vacation as a
public elementary school.

A Morning at thQVScthi-e

Community Cooperative Nursery School consists of two classes
of about 15 children =- one for 2- and 3-year olds, and one for
4~ and 5-year olds. A state-certified nursery school teacher
is in charge of each class, but she is always assisted by at least
two mothers, sometimcs more,

The school begins between 8:30 and 9:00 a.m. as the children
arrive. Most of them are picked up at their homes by the school
bus; some are brought to school by their parents, The first part
of the morning is devoted to play, but the materials and activities
are designed to ald the children's development. A typilcal
morning finds one group occupied in the housekeeping are, with
its child-sized play stove, refrigerator, table and chairs.
Another group is seated at a long table intently working puzzles.
A third group is exuberantly creating various shapes and objects
at the play-dough table. A few children are riding on toy
trucks around the room or "reading" in the quiet of the book
corner. One boy is busily talking into a disconnected ‘telephone.
Children may also play with other materials such as beads and
games or may stop to watch goldfish swimming in a bowl.

After the play period there is a group activity. For the
older children this usually includes work on 'the letter of the
day." The teacher holds up a large, construction-paper letter
so the children may see it, then she explains how it sounds.
Words beginning with the letter are discussed and the day's art
activity is related to the letter. For example, for the letter
I the children cut and pasted paper ice cream cones; for M
they did mittens. They also trace the letters on paper. The
younger children also have a group activity and art work, but
their lesson is more likely to emphasize colors and shapes than
letters.

A 10- to 15-minute recess comes in the middle of the morning,
and except in rainy weather the children play-outdoors on the
playground equipment. A brief rest follows recess; then the
"treat"—-or snack-—ig served. Various students help by passing
out cups and napkins, and the two mothers and the teacher serve
the food. The treat 1s more than a snack, generally including
sandwiches, fruit juice, and cookies, and each child can have
as much as he wants. The eating period is used for learning:
"What shape is your sandwich?" the teacher may ask. "What color
is this juice?" "How many cookies ave on this plate?"

=,
gl
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A story time concludes the half-day in the nursery. Either
the tecacher or a mother tells the story and discusses it with
the children., They alsop review the letter, shape, number, or
other concept the children learned that day. By 11:30 a.m.
the bus driver stops at the rooms and it is time for the children
to leave.

The main purpose of all of the activities is to help the
children prepare for elementary school. The teachers and mothers
are concerned with the healthy development of the children and
are not trying to teach them specific skills such as reading.
Readiness is a goal, however, and activities are also designed
to develop muscle coordination and audio and visual distinctions.

Emphasis on Verbalizing and Citing Positive Behavior

Both teachers and mothers make an effort to help the children
learn to verbalize their feelings. A child is encouraged to tell
another child, "I didn't like what you did to me," rather than
to hit him or react with silence or withdrawal. Similarly, the
adults do not spank any of the children but instead reason with
them, expressing the situation in words rather than merely
reacting in anger. 'We must discipline a child in a way that
doesn't tear him down," 2 mother explains. The mothers and teachers
also emphasize the children's good behavior, singling out acts
for praise rather than for ecriticism. One can hear them make
comments like "Carol, that's very nice to help your friends,"
"You did a good job on that,'" and "Tom, you are working so well
today!'" :

The mothers learn the. techniques of reasoiiing and positive
reinforcement as they work with the teachers in the classroom.
The mothers help with the instruction and, perhaps most important,
are there to assist and comfort the children. As one mother
explained, "Once you get in the classroom you're not just one
child's mother, you're everybody's mother." This close relationship
helps the children develop trust in a number of adults and adds
to the mothers' understanding of how to work with children
effectively.

The Mothers' Obligations to the School

In describing the role of mothers in the school, one mother
said, "We want people who don't just want to bring their children
and dump them." The involvement of mothers is an important part
of the program, and before a child is accepted for enrollment
his mother must make several commitments to the school.
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" Bach mother must spend one morning per week helping in the
classroom. If she is unable to come she can pay $2 for a substitute,
but this is not encouraged except in emergencies. One mother,
whose employment makes it impossible for her to be at the school
during the week, has made specilal arrangements to contribute
time on Saturdays to clean the classrooms, repair materials, -and:
do other needed tasks. ' - n

In addition to the classroom assistance, each mother is
required to attend Mothers Meetings that are held from 7:00 to
7:30 p.m., twice a month. Also attended by the teachers, the
meetings include discussions of such subjects as classroom proce-
dures, successful ways to discipline children, and the educational

value of certain toys and games, The mothers discuss their
problems and question the teachers. A mother explains that with
this arrangement "Mothers have the privilege of saying 'I don't
like that' or asking 'Why are we doing that?'"

A general bus;nags meeting is held on one evening each month
and again all mothers are required to attend., This session
generally lasts about 2 1/2 hours. Here the mothers are involved
in policy decisions and curriculum planning. An elected Board
of Directors, consisting of seven to nine mothers, makes final
policy decisions including the hiring of teachers, but they must
consult with the larger group of mothers. '

If a mother fails to fulfill her obligation to assist in
the classroom and attend the Mothers Meetings and general business
meetings, she is sent two varning letters. After that, if she
has not made arrangements to contribute her share of time, her
child is dropped from the nursery school. The president af the
nursery school explains that they do not like to puﬂish a child
for a situation that is not his fault but his mother's; however,
they feel that they must enforce the rules or else the policies
will not work. Fortunately, few children have had to be dropped;
most mothers do their part.

Other Contributions of Time and Effort \

The mothers also make a variety of other contributions to
the Community Cooperative Nursery School: They take turns buying
and preparing the treat and help plan field trips. During the
year the children make excursions to such places as a pumpkin
patch, a Christmas tree farm, the z00, police and fire stations,
and nearby parks. The mothers help provide transportation and
supervision for these trips; occasionally, the fathers are
able to help also. The mothers also help teachers prepare materials,
often doing thesec tasks in thelr hones. :
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All of the work of the mothers is coordinated by the "paryd~
cipation mother." A voluntcer, she sets up the schedules for
classroom assistance, making sure that at least two mothers will
be in cach classroom every day, and also schedules treat prepari-
tion.

The mothers of the school children become a close group
by working togetlier., When the home of one family was recently
destroyed by fire, the school president sent out an appeal for
help which began, '"Uhen one of us has a problem it is sharcd
by all friends." fThis attitude seems to be common to all of
the mothers in the school,

Costs of the Nursery School

The Dpefating expenses for Community Coopexrative Nursery
School are paild through a U.S. Office of Economic Opportunity
grant. The budget is handled by Mental Research Institute.

The total amount of the grant is about $46,000 per year. Of
this amount about $26,000 ds for school expenses; the remaining
$20,000 is for research costs. ‘

Aside from research expenses, the costs of the nursery school
are relatively low. Because the mothers contribute time,
purchase and prepare the daily treat, and give assistance in
the classroom, the major expenses are salaries for the two teache 15
and the bus driver, rental of the bus, insurance, the monthly
donation to the church, and materials and equipment.

Measuring the Fffects on Both Children and Parents

An evaluation of Comnunity Cooperative Nursery School is
being done by the Mental Research Imstitute., It measures the
impact of the school on the children and the effect of participat lop
and involvement in the scliool on the mothers.

In order to evaluate the school's effect, evaluators observe
the children and mothers in the classroom. The teachers also
keep a daily anecdotal record which is available to the evaluators,

Mothers are given an attitude questionnaire to measure thedr
feelings about child-rearing, FPersonnel from the Mental Res@azyclh
Institute also interview then to see if their association with
the school encourages them to become more involved din personal
development activities and community affadirs.: \

The teachers and mothers believe that the mursexry school offers

'Ja great deal not only to children but to tlieir mothers also. The
children receive a happy introduction to school and gain skills,

maturity, and discipline. They learn to interact with other v

55




O

ERIC

Aruitoxt provided by Eic:

b6~

children and adults, The children feel a special senge of
identd fication vith the school, the teachers and mothers report,
beecausge thedr mothers arve involved in it.

The wothers also benefit. A teacher explailns, "We sce
really good changes taking place in the mothers." They learn
to apply technlques of <hild psychology and become more tolerant
of children. The teachers believe that many of the mothers have
begun to take more active roles in publie schools and conmunity
activities as a result of thelr experlence with the nursery
school ,

The School. Plans for the Tuture

Plans have been drawn up for a mev and larger school, and
land has been made avallable on a long-term lease from the
City of Menlo Park; however, construction must wait until more .
than 575,000 can bc ralsed. The mothers and teachers at
Community Cooperative Nursery School hope that construction of
the ney bullding can begin soon. They hope'to be able to
accept more students -~- ideally & total of 60 =- and offer
afterncon sessions at least 3 days a week,

The nothers also want to maintain a raclally integrated
student body. Working and playing with children and adults of
other races is a valuable experience, they feel, for both the
chlldren and the mothers,

For Further Information

Further information may be obtained from:

Mrs. Frauwces Oliver, Prezident
Community Cooperative Nursery School
Laurel and Ravenswood

Menlo Park, California 94025




q!‘i/-,q

APPENDTX TIL.

FEATURE STORLIES: MENTAL RESEARCH INSTITUTE NEWSLETTERS
JULY=AUGUST 1970
JANUARY-FEBRUARY 1971




Q

ERIC

Aruitoxt provided by Eic:

Page four JULY - AUGUST 1970

TEATL

RE_RESHANGH STORY

PLESCIOOL, NURSERY SCHOOL RESEARCH PROJECT IS RE-TFUNDED

The Comannity Cooperative Nursery School has been funded fov another year by
the OEO (the Office of Eeconomle Opportunity). It had been feared the scliool might
close if funds ware not granted, cven though 35% of its costs are provided locally,
mostly from contribuled services.

The Schivol opened its doors in Mareh, 1909, It was established by a group of
parents from Bast Menlo Park and East Palo Alto who had shared the cxperience of
working with thetr chlldren 1u the two year Pelle lMaven Preschool Project, a govern—
ment furded pilot nursery school program. The parents wished to continue and ex-
pand their preschool experience for their children and to make it available to other
parents. '

The School 1s a unique undertaking in that it bas been initiated, organized and
operated entively by the parents concerned, and It has attracted actlve local sup—
port from both black and white communities. The School is run by the parents of the
children enrolled. It is the only successful OEO supported nursery school im the
country, started primarily by mothers from a target minority group. It has broeught
national attention to itsclf and MRI.

The program has a directey and there are two licemsed tcachers which were all
hired by the mothers involved, Together, they oversee the school sessions. Other
teaching help 1s provided Ly participating wothers (usually five per sesaiong), The
Co-op School, with a planned capacity of 46 students is making an fmportant” addi- ’
tional contribution to meet educational needs of the community. Mothers interested
in participating should contact Mrs., Francis Oliver (325-9114).

This project compares three different types of preschools; the parent-
fnitiated and parent-supported preschool (Community Co-op); a school in vhich par—
ents are minimally involved (Children's Center); and a school in which parents are
intensively involved, but did not initiate the program (Delle Haven Preschool), One
main objective of this project is to test whether the children in the prescliool show
greater gains than children of the two contrasting programs. The children are
tested at the beginning and the end of thedr nursery school experience on intelli-
gence, attitudes to themselves, coping with frustration, and readiness to enter
kindergarten, Another goal for this study is to determine if the parents of the
Community Co-op show greater g¢ins in the number and variety of social ccntacts,
community involvements, and self-development activities, than parents of the two
contrasting preschool programs. They are also interested in how much the mothers
are able to apply at home what they learn in the nursexry school,

In addition, a bi-weekly class in child psychology is held for parents and there
are occassional visits from cormunity professionals, e.g. a pedlatrician from East
Palo Alto Neighborhood lealth Clinic. \ .

The School currently meets in temporasy quarters at the Trinity Episcopal Church
in Menlo Park. It will remain at this location until sufficlent funds and donated
materials are made available for them to construct a permanent building based on
highly original plans developed by an architect who volunteered his help. The total
construction costs will be $75,000.
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Mrs., IFr mf cs Oliver, president of the Parents ' Co-oper- { r’; l"‘
alive Nursery Zrhool, hos oodresin--u drearn that the school, ‘ s
temporarvily th ad hehind Trinity Chureh in Menlo Park, will ;
continue Lo opurate and that one day the mothers will have a
building of their own, a building designed for children, where ,,7 - _J
they can learn su much that when the time comes for thein lo A o ) §
go to public school, they will be prepared to meet the challenge T o ,
of a higoor world, - b ‘ ) Y
t Lo f
The sum of $10, 000 hus already been raised by the pavents T !
with the help of MBI and Counterpart, a black-white voluntecer ] A ,;f } l
group, primurily businessmen. The cily of Menle Park has o A
dunated lund and an architect has drawn plans, But lack of
operating funds threustens to shatler the dream. ;
The MHE-sponsored grant from OFO ran oul Jannary 1st, 1
1f the mothers had not consorved governiment funds by doings so
much themselves, there would be no hape of paying the leachers L ) —
Mrs, Patricis Kennedy and Mrs, Lisa Brown, As il is, MRI ' - T T
has requested permission to use these funds--only erough to In nussery school, a big world for a little
carry the school through March, MR also has applied for a child, a enmeraman is a new experionce
rencwanl of the grant as well as for full support of the research
being done by . Norma Davies, MEI elinical paychiologist
who is the divector of the 01O project.  Accuvrding to federal regulations, the new grant will cover
Parent-liun Sehool Faces Financial Crisis ?Sg i”ltf;gi i:;i:t;;gairtx[inf;:umfn?f_\,
and by fall the convnunity will he Exﬁécé
] sy . 1 ted to pick up the whole tab. A balance
P ' : i of %1, 500 remains on the small bus leased
‘ i !if"- . ) _ with OEO funds. If this can be paid, it
: ‘ will belong to the co-op.
{ The school is unique in that i1 was
' . started by black motlhers wilh the stip -
i ulation that it be open to all races. It
N ' is the only nursery school in the U. 5,
‘ : ' under OEOQ auspices initiated and oper-
E ! ated by parents from a minority group.
: : The: school moved three times before
! i finding the cramped guarters it now
: shares with church groups, Thers is
| no hot water and without the 2=burner
! plate they necd, they cannot heal foed
‘ : i o for the 30 youngsters who come Lo the
e - RN | |18 fmmieme e e aeen o A e em rmms s me s s ook

school five mornings a week., There

Lisa Brown and Pat Kennedy, teachers Mrs. Frances Oliver whois a is a wailing list and some talk of
who hope to finish out the year - concemed young mother ) (sec page 2)
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Following is a summary of the Aunual Report of
the director, D, John Bell,
PROGRAM:
Ten are in process
arc still to be funded,
slages of developiient and nine--with preliminaey
Lo be funded,

The stoff iz now involved in 29 projoets,
Four, carrvicd over from 1049,

Sixonewy

onces are in final

studies completa, ave ready
FUNDING: "The staff is now dirocting prog
away from NIMT into other federal apmul
privale fuanditions, This is :

pendenve on any one pez‘mcl of budgrw
tary culbacks., Dos mfc w lcl wead finaneial re=
trenchment, the probability of funding some of tho

newly developed proposals js good.

ADMINISTRATION: The o} tions of MRI have
been slreanlined, New policies for personnel,
purchasing, property managoment, fiscal proce-
dures and grants and contract management have
been instituled, Higher overhead rates have boen
th the govermment and the general

egolinled wi
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or. Norma Dovies 1eads 10 Gyvo young friends

afiernoon sse8, but atthe moment, such plans

" are unrealis Mothers contribute one day a
week for each child enrolled. Siutecn of them are
s at Canada Community College so they can
icd as feaching assistants in pre-school
Dr. Douglas Smith, Ph. ., on the Vet-
I‘Iﬁﬁpib‘\l staff, an MRI1 volunteer, is their
instructor,

At the last MRI board meeling, Mrs. Oliver
Jdeseribed the plight of the school and the threat Lo
those who have been working so hard. Tor her, as
for the other par&nt% this is a first venture into
t’:émmunity action. "Like most quict women, " ghe
says, "I never thoughi what I did could matter to
anyone else. But, ] have found I have a voice and

_that what I do can be important, Never again will
I doubt mys2lf as a person. " The mothers wel-
come visits i‘rom the community.

be cortir
centers
erans’

Cruera pﬂg«jﬂJ o5

administvative budget 11:'15 been drastically reduced,
The genervosgity of Mr, Bdwin Seipp, Jr., in pur=
chasing the Forest Avenue properly has enabled
MERI lo liquidate a deflieil carvied over from the
pravious administralion,

FUTURIS: As program plans are implaemenied, the
staff will be working on an issue even more impor=
tant to mran's survival than the quality of his physi-
cal surroundings: man's social environment~-his
’ lclatlﬂnahlp with family, friends, a ~iates and
such institutions as schools, chure prisons,
corporations, unions and governme Unless he
masters the problem of controlling population and
living amicably with others, (he lechnology devel -
oped lor cleaning up the air, the waler and the
slums cannol be effective. MRI is dedicated o the
awvesome task of seeing that man survives al peace
with his fellow-man and, conscquently, in the se-
curity and comfort of a pellution-free world whose
resources are used wisely for the welfare of all.

A rﬂ‘@g} Voluniees

MRI's Voluntcer of the
Year is Mrs. George K.
Turner (Joyee), maother Lo
five, ex=Wave licutenant.and
chairman of volunteers, This
group now nunibers 45, in-
cluding two men. It is Joyce
who organized the program
in which responsibilities
range from typing, covering
the receplion desk and acting.
ag hostesges at the profess=
ional luncheons to helping with the fund drive, news-
lelter wriling, press releases, and lecture series.

Another of Joyce's involvements is the San
Mateo County Service League where Robert Harri-
son, director, describes her work as "tremendous'!
E;he i*?' a Suppm’tiv& friend to f’amiliéa (::f jail inma-~

/ ' .

Mrs. George Turnet

Volunteer extraordinaire

are n@t on paralt:a ShE has ;—;lsa hElPEd tlus Gl*gan“ )
ization survey half~way houses for former prison-
ers, Her other lively interests include the 5, F.
Sympliony Association and the Foreign Exchange
program at Stanford. Joyce had been a widow for
ten years when she met her husband, George,
through the mutual interest their teen-age sons’

had in Surﬁﬁg. To their ma rr’age 3 1/2 years é'g"ﬁ; .

A %pt,.u;l,l gnthusmgm she and GEGl‘gE share is
traveling. In 1970 they were in Tahiti with their =
children and in Mexico twice. The year before '
they went around the world, George, President of
G, K. Tu:ner Associates, Pa]a Alto, %ays cf }ns
wife, "she is in love with hfe ' :
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APPENDIX IV,

EVALUATION INSTRUMENTS:

A. Rating Scales: Child's Status Rating Sheet (weekly)
Behavior Change During Course of
Preschool Attendance

B. Inventory of Attitudes of Family Life
gES and Children
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wh_ L , TEACHER __ DATE

T “TCHTLN'S STATUS: RATING SHERT

Intellectual Dehavior

A. Ixploratory behavior: Child explores the enviromment, actively tries out
equipment, seens eager to find out. :

High __Moderate Lo

3 S — 5 - T

B. Grasp of concepts: Child seems to grasp quickly and readily new ideas,
concepts, relationships.

Good e _Fair i Poor
3 2 1

C. Ability to focus: Child has long attention span, focuses readily on task,
equipment, or activity of adult.

Good __ e e Paix o , e _Yoor_

3 o ' 2 1

Lancuage -
L= fi=]

D. Verbalness: Child is talkative, can use words to express himself and his

thoughts, and makes demands verbally.

High oo Moderate Low _

E. Quality of Verbalmess: Use of long utterances, putting words together in
whole phrascs or sentences, good construction and grammar,

Good Fair Poor

3 T !

F. Articulation: Child has good pronunciation, can form words clearly, does not

use baby talk.

Good_ _ e Fair e o Poo:
3 ' 2 1

Creativity
G. Creativity: Child enjoys art activities, shows creative ability with art,
blocks, dramatic play, and other project.
h ' ] ,ﬂgdgratg,ﬂ,f”, Low

High - e —
3 , 2 1

Social Behavior .

. Passivity: Child tends to observe rather than participate, reacts little
to stimuli, shows little initiative, is submissive, follows rather than leads.

Very passive . Moderately Passive Not passive

1 2 . 3

I. Dominance: Child tends to boss, "mother" or dominate peers, imposes self on
others, demands attentlon of adults, tries to control activities aggressively.

Very domineering  Moderately domineerding e NDtAdeiﬁEEiiﬂgi
1 2 , 3 '
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CHILD'S STATUS: RATING SHEET, p. 2

Independent: self-assertion: Child tends teo defend his rights, act independently,
take initiative, lead as well as follow his peers, but does not impose himself on
others or demand the center of attention.

Hish e Moderate - e Low
3 2 1

Cooperation: Child is cooperative with adults and peers, tends to conform to

reasonable dewands of teachers and environment.

Bigh Moderate e Liow
3 2 . 1

Negativism: Child tends to respond to adults and peers négatlvely, defiantly,
or in silence suggestive of resistance.

Very negative . _Moderately negative e Not negative

1 e 2 3
Thysical aggression: Child tends to assert his desires, rights, and hostilities
in a physically aggressive manner--hitting, kicking, pushing, taking things.

Very physically agpressive Moderately phy. aggressive _ Low in aggression
1 2 3
Verbal aggression: Child tends to assert his desires, rights and hostilities in
a2 verbally aggressive manner--teasing, shouting, demanding, using profane or
vulgar language., ' : ek

Very verbally aggressive Moderately verbally agpressive Low in v, aggression

Emotional Behavior

0.

Happiness: Child seems happy, relaxed, lacking in tenseness, content, alert, smiling

Vexy happy  ~~~~~ Moderately happy  Unhappy_ -
3 2 1 X
Security: Child tends to feel secure, to be relatively undemanding of adults,
makes few bids for attention, affection, approval, to act independently. (The
converse is to tend to cling, bid for attention, react with jealousy when attention
is given to other children.)
Very secure  ~ ~~~~~~~~ Moderately secure ~  TInsecure
3 2 ' _ 1

Coping BEhiVJDf Reaction to Stress:
Note: rate the child on only one of the following three scales, whichever is

mosk appropriate to the child in describing his reaction to stress.

Aggressive or acting out response: tends to strike back at people or objects,
reacting angrily or defiantly.

Very aggressive  Moderately agpressive
la 2a

Pasaive or withdrawal response: tends to react with silence, withdrawing, crying
or depart;*g from scene. : Lo

Very passive __ Moderately passive __
1p 2p
Adaptive.response: tends to cope with stress comstructively, neither striking

out in anger nor withdrawing in anxiety but dealing with the problem at hand.

Adaptive
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'CHILB 7 e TEACHER_ o RATER DATE
® &
* BEHAVIOR CHANGLE DURING COURSE OF PRESCHOOL ATTENDANCE: RATING SCALE

Instruction: Oun the basis of the teachers' ratings each week, rate cach child
on the amount of chanze in cach of the following general areas. Score as
indicated: 4 for the most change down to 1 for the least change. If the
data is dnadequate for rating a child in a certain avea, indicate it with
a dash (--),

I. Intellectu: becomes more exploratory, appears to grasp concepts and new ideas

nore readily, attentlon span increases.
No change possible:
Hiph rating through-
out ﬂLLDﬁﬂlﬂCF _Much change  Moderate change

R Little chanpe No change Negative change
5 4 3 2 1 0

IT. Language: talks more, longer utterances, or better articulation,

Nc change possible:

High rating through-

out: attendance  Much chanpe Moderate change  Little change No change Negative change
5 4 3 2 1 0

cipates more in art activities, becomes more ¢reative in art

J11. Creativity: parti
cts including verbal rasponses, becomes more productive.

and other projec

\r'b N

No change possible:

High rating through--

out attendance Much change  Moderate change Little change No change  Negative change
5 4 3 2 1 0

1v. Sg;ja}iﬁgggyiﬂt; improves relationships with peers and adults, becomes more
coop s mote adaptive in responding appropriately to social stimuli,
expresses hLm ;elf more easily and independently in interactinn with others.

No change possible:

High rating through- !
out _attendance  Much change  Moderate change Little chanpe No change Negative change
5 4 ' 3 ' 2 ) I - o

V. [Ewmotional Behavior: 1learns to handle emotions more constructively, is hgpplér
more secure and rclax;d, and more adaptive to stress.

No change possible:
High rating through-

out attendance Much change  Moderate change Little change No change Negative change
5 4 3 2 1 -0
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TUVENTORY OF ATLETUDES ON FAMI..Y LIFE AND CHILDREN

PART (Glasser~Radin Revislon) Date

Bead each of the statements below and then rate them as follows:

A a da D
strorgly mildly mildly strongly
apgrec agreo disapree digagree

Indicate your opinion by drawing a clrecle around the "A" if you
strongly agree, around the "a' if you mildly agrec, around the "d" if

you mildly disagree, and avound the "D' if you strongly disagree.

There is no right or wromg ansver, $o answer according to your
own opinion. It is very important to the gtudy that all questions be
answerced., Many of the statements will seem alike but all are necessary
to showv slight differences.

16 (84) A child who 4 "on the go" all the time A a d D
will most likely be happy. -

17 (74) Children should be more considerate A a d D
of their mothers since their mothers
suffer so mueh for them,

18 (9) Children will get on any woman's nerves A a d D
if she has to be with them all day.

19 (87) Sex is onc of the greatest problems to A a d D
be contended with in all children,

20 (&) Some childyen are just so bad they must A a d D
be taught to fear adults for thelr own
good.,

21 (62) Children pester you with all thefr little A a d D

upsets if you aren't careful from the first.

22 (21) Children would be happier and better A a d D
behaved if pavents would show an interest
in their affairs.

23 (56) Children should never learn things A a d D
outside the home which make them doubt
their parents' ideas. _ \

24 (32) Mothers very often feel that they can't A  a ‘d D

stand their children a moment longer.

=

25 (453 The sooner a child learns tc walk the A a d
better he's trained.
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26 (37) Parcuts must earn the respect of their A a
children by the way thoey act,

271 (25) A wother should do her best to avoid A a d D
any disappointment for her child,

28 (110) There is usually something wrong with a A a d D
child who asks a lot of questions about
s5ex%.

g
m

P,
b=

29 771) Parents should know betteyr than to
allow their childrea to be exposed to
difficult situations.

30 (54) Children who are held to firm rules grow A a d D
up to be the best adults.

31 (95) A good mother will find enough social life A  a d D
within the Ffamily.

32 (13) Ome of the worst things about taking care A a d D
of a home is a woman feels that she can't '
get out.

33 (97) Mothers sacrifice almost all their @wﬁ A a d D
fun for their children.

34 (70) A child's ideas should be seriously A a d D
considered in making family decisions.

ny
=1
b

35 (108) The troubld with giving attention to A
- children's problems is they usually just
make up 4 lot of stories to keep you
interested,

36 (58) There is no good excuse for a child hitting A a d D
v : . another child.

37 (22) Most children are toilet trained by 15 A a d D
months of age..

38 (67) Parents who are interested in hearing about A a d D
their children's pariies, dates, and fun,
help them grow up right.

39 (89) A mother has a right to know everything goingA a d D
on in her child's life because her child is
part of her.

40 (36) Having to be with children all the time givesA a d D
a woman the feeling that her wings have been
clipped.
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41 (113) When you do things together, children feel close to A & d D
you and can talk casier.

42 (109) Tew men realize that a mother needs some fun in Jlife A a d D
too.

43 (79) The child should not question the thinking of his A a d D
parents,

44 (57) A child soon learns that there is no greater wisdom A 4 d D

than that of hls parents.

45 (93) WVhen a child is in trouble he ought to know he won't A a d D
be punished for talking about it with his parents.

46 (12) A child should be taught to avoid fighting no matter A a d D g
what happens.,

47 (20) A mother should make it her business to know every- A a d D
thing her children are thinking.

48 (A) A child can probably get a good job if he's willing A a d D
to work hard even though he does not graduate from
high school,

49 (B)  Most nothers fecl véfy comfortable vhen they go up to A a d D
school. ' :

50 (C) A busy mother does not have time to read to her A a d D
children.

51 (d) The prinecipal is an easy man to talk to, ' A a d D

52 (E) A busy mother doesn't have time to find out what her A a d D
children are learning in school.”

53 (M Teachers—know best about what a child should learn. A a d D

54 (G) A child won't do any better in school even if his A a d D
mother looks at the papers he brings home from
school. . R

55 (1) Most parents are satisfied with the Publie Schools. A a d D

56 (I) It's more important for a child to gearn to do things A a d D s
with his bauds than to read books. /

57 (J) It's easy for a mother to get in touch with her child's A a d D
teacher. '

58 (K) Many important people never finished high school. A a .4 D
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59 (L) There 1s nothing a mother can do with a child who
wants to quit achool.

60 (0) Few of the thimgs you learn in high school are
really practical after you grow up.

61 () A parent can't make a child do homework 4f he
daesnAt went to. :
19:

62 (Q) If a child is needed to help at howe, it is all -
right for the Ehild to miss scham1¥ o

63 (N) It's not the patents fault if a child quits
school.,

64 (R) If a child doesn't like schcol, he may as wall quit
when he is old énﬂugh;

65 () Same children are always late for school no matter’
what the mother does. .

66 (8) It is not important for a girl to Fimish high.
school because whe will get marxled soon anyway-.

67 () A mother can't be sure that a child will go to
school once he leaves home in the morning.
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