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IHTRODUCTION

Within one human generation the two-year community cellege has emerpged as a
substantial force within American higher education. Tn the decade of the 1960's
alone, the number of community colleges doubled while the number of students in
these collepes almost quadruplcdgl These students, more correctly, a geograph-
{cally and temporally defincd sample of these students, are the subject of this
report. Part of our interest In these students is descriptive. Part of our
interest is predictive, Descriptively, from a longitudinal study of somc 2,788
individuals which spans the period from ninth grade teo the first year after the
tvelfth grade we employ data to develop an in-depth, over-time, multi-dimensional

profile of the community college student in the comparative context of, on the

one hand, the high school graduate who does not seek further education, and, on

the other, the four-year college student, the individual who enters a college or

university immediately after completing high school.

Predictively, we select from among those variables used in the deseriptive
profile a set which is employed in a regression analysis to account for the
variance that is generated among individuals by virtue of their pursuing varied
educational carecrs after high school., 4And, we select another set of variables
which 1is emploved in a discriminant analysis to assess the accuracy with which two-
year college entrants can be distinguished from high school graduates and from
four=year college entrants both as late as the twelfth grade and as early as the
ninth grade,

Data for this report are from a longitudinal study of 2,788 individuals from
seven urban and suburban, public and parochial schoel systems in the southern tier
region of New York. These individuals were first surveyed in the spring of 1967
as ninth grade students. Questionnaires were again administered in the spring of
1968 to these same individuals as tenth grade students and again in the late
spring of 1970 to these same individuals as twelfth grade students. During the
winter and spring of 1970-71, mail questionnalres were gent to all individuals who
had participated in the ninth grade survey in 1967. Replies were reaei§ed from
88 percent of the initial panel of 2,788. The descriptive profile and the

discriminant analyses are based on data from those 1,885 individuals who

'participaced in the ninth grade and in the twelfth grade surveys and who, according
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to thelr responses to the post=high school survey, completed the twellth grade
and cither soupht no further formal education or cﬁtered a two-or-a-four-year
college. The regressfon analysils uses data [rom all avaflalile cases [rom each
of the four surveys.

Quantitatively and qualitatively, there are compelling rcasons to study the
two-year college student. Quantitatively, z@mmuﬁity¥ccllegc students have grown
from numbers of little consequence to numbers of considerable consequence. Three
years after World War II,less than two hundred thousand students were enrolled
in the nation's two-ycar public r&ll&gcsgz Thirty years after World War 1I, almost
two million students were enrolled in fhe natdon's two-ycar community Qﬂllgggsiz
If we chart that growth a bit more precisely, we find that in 19060 there were
three and a half million individuals enrolled for degree-credit in all institutions
of higher education, of whom 451 thousand or 13 percent were in two=year institu-
tions. 1In 1965, total degree-credit enrollment in higher educatiorn had risen to
five-and-a-half million with 841 thousand or 15 percent in two-year colleges.

By 1970, total degree-credit enrollment in the nmation's institutions of higher
education had increased to almost eight million, more than a million-and-a-half
of whom or 21 percent were in two-year colleges. As of 1975, the National Center
for Educaticnal Statistics put total degree~credit enrollment in higher education
at 8.7 million with just under 2 million of those students or 24 percent of those
students pursuing their studies in two-year community c:c:ljleges,ZIL In the fifteen
year period from 1960 to 1975, total degree-credit enrollment in all of higher
education jumped by a factor of 2.42 but that in the nation's two-year colleges
jumped by a factor of 4.40!

In Hew York state, a leader in public higher education and in the expansion
of community colleges and the state location for our data, 55 of every 100 high
school graduates went on to some form of higher education in 1975. Twenty-four
of each 100 entered a four-year college, 27 in every 100 entered a two-year college.
In Broome County, the regional location for our data, 52 of every 100 public high
school graduates of the class of 1975 continued their education beyond high school.
Sixteen of every 100 eatered a four-year college. Thirty-three in every 100
entered a two-year college,

Qualitatively, the community college and the community college student are
often depicted in terms other than the superlative. The emergence of the institu-

tion itself has been attributed to the need for an alternative to, a substitute
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for, the four-year collepe, With the fnereasing demand for higher education
following World War TI, four-year collepes soupht Lo preserve thedr reputation
for excellencs throuph the use of adwmlssfon standards that had the offect of
excluding larpge numbers of those seeldngy a college education. Instead, to cope
with the rising demand feor higher edueation, the struccure of higher education {t-
self was vertically differentiated with the creation of an Institution midway, as
it werc, betveen the high srelicol and the four-year college: the community collepe.
This was the fastitution that was to accept those Individuals whose motivation for
higher education often excceded thedr ability and their aptitude for a four-ycar
degrﬁeiS

Inmasmuch as the comnunity college occupies a position of prestige in the
academic pecking order somewlicre above that of the high school but definitely
below that of the four-yeay college, it follows that the compositional charac=
teristics of its student body may also fall somewhere above those of individuals
who graduate from high school but go no further but below those of individuals who
enter a four-year college.

Available dataé do indeed indicate that in comparison with students at four-
year institutions, students at two-year institutions are:

1. "lowest in terms of social class; they have the fewest children of
professionals and managers . . . and the most blue-collar workers . . . .
Private universities, the most prestigious of the categories and the
one linked most closely to graduate and professional schools, have the
highest social ccmpcsitlan. e .

2, From lower income families., Data from a nationally representative
American Council on Education study for 1971 reveal that "Over one-
quarter of all community college-students are from relatively low-
income families (under $8,000) compared with about 11 percent at
private universities. Affluent students (over $20,000) comprise 12
percent of the student body at community colleges but over 40 percent
at private institutions. The four-year public colleges show income
distributions between community colleges and private universities.

3. From comparatively more poorly educated parents. '"American Council
on Education data for 1966 show that the proportion of students
whose fathers graduated from college ranges from 15 percent at
commun? ty colleges to 72.6 percent at elite institutions (colleges
with average Scholastic Aptitude Tests over 650), Over one third
of public two-year college students have fathers who did not graduate
from high school compared with less than 5 percent at elite colleges."

4. Characterized by 'substantially less measured academic ability than
their four-year counterparts although there is a great diversity in
academic quality among junior college students."

/
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In the first sectlon of this report where we compare and contrast ‘the two-
year collepe studuent with the entrant to the four-year college, at one extrome,
and with the hiph scheool graduate, at the other, we go far beyond the basle
deseriptive parameters of class orlgins aad scholastic abillry. We include those
basic dimensions, of course. But we also include descriptive measures of the
educational environment of the family, of the individual's progress through high
school, and of the Indlvidual's conception of self and attitudes toward selected
aspects of the Amexrican pollitical and social system.

As we proceed into the analytical sections of this report, we are awarc that
the universality of findings, especially those of the descriptive profile, ave
tempered by the geographically specific source of our data. That deficiency,
however, is partially compensated for by the richness of our findings, especially
those of the descriptive profile which is derived from the longitudinal nature
of this study, spanning as it does the period from the ninth through the twelfth

grades and one year beyond.

A DESCRIPTIVE PROFILE OF THE COMMUNITY COLLEGE STUDENT

The Concept of Fducation as a Continuum

In several identifiable ways, the two-year community collepge as an institution

falls somewhere between the four-year college and the high school. Informal
observation suggests that in its control structure the community college is some-
what less authoritarian vis a vis hotu students and faculty than is the high school
but more authoritarian than the four-year college. In many community colleges,
academic departments tend to be more independent and influential than they are in
most high schools but they certainly are not the bastions of autonomy so
characteristic of departments at many four=year colleges., Faculty in the

community college have more freedom and liberty than do many high school teachers

but not nearly as much as do most faculty at four-year institutions. Another

dimension for comparison is the degree status of the faculty at two-year colleges.
Generally, the proportion of a communityrcollegé faculty with advanced degrees,
especially with the Ph.D., exceeds that of the high school but falls far short of
that of the faurﬁyeaf college, 1Indecd, concern among administrators at two-yeay
colleges over hiring too many faculty with Ph.D.'s is not unknown lest the character

of the institution shift from teaching to research and from one of administrative

6
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dominance to one of Increasing faculty power. Tinally, because students 1in the
community college are mostly older youth and adults whose moral and political

values are beyond the impressionistic and formagive stage, because community college
students tend to come from a larger geographical area, and because most community
colleges rely for their revenue upon state, regfilonal or county, and student

sourcesn, these two-year institutions tend to be subject to less parent and

community interference than do most high schools although they are less well
insulated in this regard than are most four-year colleges, On several dimensions,

then, as institutions, two-yecar community colleges can be located on a continuum

above the high school but below that of the four-year college.

But, can the students who enter the community college also be placed on a
contineum which, on educationally relevant variables, ranks them above those who
only graduate from high school but below those who enter a four-year college? On
variables that predict educational attainment, does the two-year college student
rank above the student who enters the labor market after completing high school
but below the student who enters a four-year college? And, on such measures, is
the two-year college student located more closely to the four-year college student
than he is to the individual who graduates from high school and then enters the
labor market? Are there variables, other than those most commonly used to predict
educational attainment, along which these three categories of students can be
differentiated? Certainly, we would expect differences between these three groups
of students along the axes of social class, scholastic ability, and high school
academic performance. But would we also expect differences between these three
groups along such axes as early educational ambition, high school curriculum
locatilon, attitudes toward education, and self esteem? And would we anticlpate

finding those differences as early as the ninth grade of high school?

Given the findings of Bachman's comparative analyses of high school drop-outs

with high school stay-ins and with college (four-year) entrants, our answer would

be yes, Of the concept of an educational continuum based on the number of years
of formal schooling attained, but with primary reference to high school drop-outs,
stay-ins, and four-year college entrants, and with no reference to community
college students, Bachman writes:

At the most general level the treatment of educational attainment as
a cortinuum assumes that most factors which relate to dropping out of high
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school also relate, in an opposite direction, to extending one's education

beyond high school, We have arpued that such an approach i1s conceptually

plausible. And it is obviously parsimonious. The question remains: does

such a continuum of educational attainment hold up at the empirical level=--

does 1t fit the datal

For high school drop-outs, stay-ins, and four-year college entrants, Bachman's
finding is that the concept of a "continuum of educational attainment" does "hold
up at the empirical level.'"" In our report, a scarcity of high school drop-outs

requires that we move the lower anchorage point on that continuum up to that of

the high school graduate. We retain, of course, the upper anchorage point--the

four-year college entvant. What we propose to do is to aseess, cmpirically,

whether the concept of the continuum of educational attainment continues to "hold
up at the empirical level' when we attempt to place on that continuum a third
point, one that may lie somewhere between the lower and the upper anchorage points,

the two-year college entrant.

Procedure

We have already described the source of our data: a five-year, four-wave,
longitudinal study of youth from seven public and parochial, urban and suburban
school systems in the southern tier of New York. The initial survey was conducted
in the spring of 1967 when this cohort was in the ninth grade. About 95 percent
of all ninth-grade students were accounted for thus yielding 2,788 survey question-
naires. Subsequent in-school surveys were done in the spring of 1968 and in the
spring of 1970. During the winter and spring of 1971, six to nine months
after most of these individuals had left high school, a survey questionnaire was
gsent through the mails to each student who had participated in the grade nine
survey of 1967. Repeated mailings resulted in a completion response rate of 88
percent, The descriptive profile is based on those 1,855 individuals who
participated in the grade nine survey in 1967 and in the grade twelve survey in
1970 and who, according to their own responses to the post-secondary follow-up
survey in 1971, graduated from high school in June of 1970.

For the profile analysis, each individual is placed into one of three educa-

tional groups on the basis of his or her response to the follow-up questionnaire:



entrants or students), 2) an entrant to a two-year college (hereinafter referred to
as tvo-vear college entrants or students), or 3) a person who completed high school
but who was not pursuing any kind of formal education during the following yecar

(hereinafter referred to as high school graduates). Within each of these three

categoriecs of students, summary measures are then computed for each of the variables

usced in constructing the descriptive profiles.

Six scts of variables are used to construct the descriptive profiles of two-
year <ollege students, four-year college studeﬁts, and high school graduates:
1) background measures -- a) social class as indicated by the occupation of the
father and by the education of the father and of the motharg and b) scholastie
ability, indicated by scores from the Otis and California Mental Maturity teéts;

2) measures of parental educational influence -- a) an index of the student's per-

ception of the degree to which the parents stressed or emphasized his or her con-
tinuecd education beyond high school, measured in grades nine and twelve,g b) the

student's report of whether in the home it was "taken for granted" that he or she
would continue educatilon beyond high school, mégsuted in grades nine and twglve;lD

3) school process indicators -- a) curriculum location, grades nine and twelve,

b) time spent on homework, grades nine and twelve,lz ¢) peer educational influence,
measured as the number of close friends, out of threg, whom thé student repoits
have intentions for college, grades nine and twelve,lg d4) participation in extra-
curricular activities, grades nine and twelve,la e) educational ambition of the
student in grade nine, f) educational decision of the student in grade tweive,lg
g) student's report of his or her reputation with the teacher for school work and
for behavior, grade twelveilé h) the student's self report of how good a student
he or she wants to be in comparison with classmates (academic motivation), grade
twelve,l7 i) student's report of the educational encouragement he or she teaei?ad
during the twelfth grade from the teacher, and from the gﬁidanae counselor, 18 and
3) Cumglative grade point average, grades nine, ten, and eleven (academic achieve-

19 .. , . , 2
ment);” " 4) attitudes toward or values for education, grades nine and twelve;

5) self-esteem using the indicators from Rosenberg's scale of adolescent self-
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esteenm, grades nine and twelve,”  and 6) student attitudes toward the U.S. social
22 ' i

and polltical system.

Profiles: Social Class and Scholastic Ability

Social class, usually indicated by the occupational and educational attain-
ments of parents, and scholastic ability, usually indicated by I.Q, scores, are
two of the basic explanatory variables used in most studies of Dducaéiaﬁal attain-
ment. Both have positively predicted college entry when, as in most studies,
college was defined as a four-year institution. There is evidence, some of which
we cited earlier, to indicate that social class and ability i¢ also related to
entry into a two-ycat college with those students falling somewhere between indi-
viduals who complete their schooling with the high scheool diploma and those who go
on to enter a four-year college.

Our data offer no surprises in regard to the class and ability characteristics

of two-year college students. Figure 1 illustrates that sixty percent of the 693

students who entered a two-year institution in ;he fall of 1970 came from homes
where, on the Hollingshead occupational metric,ZBEhe father could be classified

as having a "white-collar" job. Among the 546 high school graduates, that per-
centage was 46, some 14 points less while among the 616 entrants to a four-year
college that percentage was 79, some 19 points more. Thirty-two percent of the
two-year college students had fathers with at least some college education, 14
points more than the 18 percent characteristic of the high school graduates but

21 points less than the 53 percent characteristic of the four-year college entrants.
Respective percentages for those with mothers having at least some college educa-
tion are 25 for the two-year student, 17 for the high school student, and 45 for
the four-year college student. When ranked by scholastic ability, the mean 1.Q.
level of students in two-year colleges was 110, five points above that of those
who only graduated from high school but seven points below that of those who
entered a four-year college. Although mean I.Q. scores place the two-year student
just slightly closer to the high school graduate than to the four-year college

entrant, a shift of the criterion to those with I.Q. scores more than one standard

10
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deviation above the grand mean finds 15 percent of the two-year college students
with scores of 120 or more, 7 percent of the high school graduates with scores of
120 or more, but 42 percent of the four-year college students with scores of 120
or more ,

Overall, two-ycar college students tend to resemble high school graduates just
a bit more than they do the four-year college students in terms of their social

c¢lass ox origin and their scholastic ability.

Profiles: Parental FEducational Influence

As indicators of the influence parents bring to beaxr on their children to
enter college, we asked gach of our respondent's in both the ninth and in the
twel fth grades to {ndicate 1) how much stress or emphasis they felt each parent
placed on their continuing their education beyond high school, and 2) whether, in
their hone , they regarded their continued education beyond high school as virtually
"taken £or granted."

Duxing the final tvo months of the ninth grade, as Figure 2 illustrates those

Figure 2 here

students who would enter a two-year college after completion of high school were
almost square in the middle of the continuum, virtually equidistant between those
who would enter a four-year college and those who would but graduate from high
school. Thirty-six percent of the two-year college students reported a high level
of parenital gtress on continued education, 13 points lover than the 49 percent of
the four-year college students reporting that level of strecs and 11 points higher
than the 25 percent of the high school graduates who reported that same level of
educational stress from thelr parents. As ninth grade students, 69 percent of
those who would enter a two-year college regarded their comtinued education be-
yond high school as "taken for granted," 17 points fewer than the 86 percent of
those who would enter a four-year college but 21 points more than the 48 percent
of those who would just graduate from high school who repoxted that in their
hones, sme form of continued education beyond high school was taken for granted.
During the final month or so of the twelfth grade, students who were to enter

a two-year college the following year were more like their four—year college

13



Figure 2, Parental Educational Influence Differences between High School Graduates Only, Two~Tear College
Entrants, and Four-Year College Entrants
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counterparts than their high school graduating ﬁeers vis a vis these two indicators
of parental influence. A high level of parental stress on continued education
was reported during the twelfth grade by 27 percent of the two-year college stu-
dents, 10 points less than the proportion of four-year college sﬁuéents who
reported a high level of educatiornal stress but 19 points wore than the proportion
of high school graduates who reported a high level of educational stress. Con-
tinued education beyond high school was regarded as '"taken for granted”" by 78
percent of the would-be two-year college students, by 92 percent of the soon-to-be
four-year college students (a difference of 13 percentage points) but by only
33 percent of the soon to be high school graduates (a difference of 4F gercentage-
points).

As students progress through their high school careers, then, it appears that
those destined to continue their education beyond high school, whether it be to
a two or four-year college, experience progressively more similar educational
iufluence from their parents, a perception which moves them farther away from those

i{ndividuals who will complete high school but continue their education no farther.

Profiles: School Process Measures

Curriculum Location:

Given the admission requirements imposed by most four-year institutions, it

is not surprising to find as Figurg 3a illustrates that as ninth grade students

Figure 3a here

85 percent, and as twelfth grade students 94 percent, of all future four-year
college entrants reported themselves as being in the academic program. " Even with
admission palicies that ensure entry to almost any high school graduate, most two-
'yeaf college students had been in the academic program in the ninth grade

(70 percent) and in the twelfth grade (71 percent). By contrast, individuals wvho
would only graduate from high school were less likely to have been in the académic
program in the ninth grade (45 percent) and least likely to have been in the

academic program in the twelfth grade (30 percent).



igure 3a, Curriculus Location and HDEEWﬁfk Time Differences between High School Graduates Only, Twe-Year
College Entrants, and Four-Yeat Cgllege Entrants
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Time spent doing homework:

In both ninth and twelfth grades, the amount of time a student reports
spending on homework corresponds closely with the educational activity in which
that student will be engaged during . > first year following the completion of high
school. As ninth graders, 49 percent of those individuals who would enter a twe-
year college reported spending more than an hour, on the average, doing their homs -
work, ten points more than the 39 percent of those who would just graduate from
high school but twelve peints less than the 61 percent of those who would be
entering a four-year college. By the end of the twelfth grade, an hour or more of
homework time per evening was reported by 31 percent of those who would soon be
entering a two-year college, 9 points more than the 22 percent among high school
graduates and 9 points less than the 40 percent among the soon-to~be four-year
college studeﬁts,;:We presune that the overall drop in the percentage of students
reporting speﬁding more than one hour on homework from a mean of 50 percent in
grade nine to a mean of 31 percent in grade twelve may be due to the fact that this
variable was measured in the fipnal month or so of the senior year, a time during
which, for all intents and purposes, most school work of any rigor has long been

completed.

Number of friends with college intentions:

Often used as an indicator of the extent to which a student is subject to
influence from peers to continue education beyond high school, we find that the
number of college~bound friends a student has corresponds to his or her educational
activity during the first year following the completion of high school. In the

ninth grade, (see Figure 3b) 50 percent of those students who would enter a two-

Figure 3b here

yearvcgllége reported that among their three closest friends, two or three them-
selves had plans for collége. Similar reports came from 31 percent of those who
would just graduate from high school but from 72 percent of those who would enter
a four-year college. By the end of the senior year, 88 percent of those who would

soon enter a two-year college reported having two or three of their closest friends
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Figure 3b, Deer College Influence and Extra-curricular Activity Participation Differences between
Righ School Graduates Only, Two-Year College Entrants, and Four-Year College Entrants
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college-bound, almost as high as the 95 percent of those who would soon enter a
four-year college and considerably m@re_than the 60 percent of those who would
graduate from high school who alsc claimed between two and three close friends

with college plans.

Participation in extra-curricular activities:

Participation in some kind of school activity has long been considered by
parents, students, teachers, and counselors alike as an asset in admission to a
four-year college. Eighty-one percent of those students who would enter a four-
yeaflccllege reported participating in one or more extra-curricular activities in
the ninth grade and 94 percent reported such participation in the twelfth grade.
Would-be entrants to a two~year college participated somewhat less: 68 percent
in the ninth and 81 percent in the twelfth. Those who would just graduate from
high school had the lowest rates of participation: 51 percent in the ninth grade
and 58 percent in the twelfth grade. The feadefiwiil note the tendency for the
participation rate of those who would enter a two-year college to move upward

toward that of the four-year college entrant, grade nine to grade twelve,

Reputation with teachers:

In both the ninth and twelfth grades, students were asked to indicate the
kind of reputation they believed they had with their teachers for their school
work and for their behavior or deportment., Five response alternatives were pro-
vided, ranging from "very good" to "fair" to ''very poor.'" Whether in grade nine
or in grade twelve, students who would enter the two-year college saw themselves
more as did those who would but graduate from high school than as did those who
would enter a four-year college., As Figure 3c illustrates, only 10 percent of

the two-year college students believed that they had a "very good'" reputation

Figure 3c here

for school work with their teachers in either grade nine or in grade twelve.
As ninth graders, 25 percent of the four-year college students believed that their
reputation for school work with their teachers was "very good," a percentage that

rose to 27 points in grade twelve. Among those who would eventually graduate from

[
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Figure Jc, Student Reports of Teacher Evaluation of Thelr Reputations for School Work and for Behavier: Diffevences
between High School Graduates Only, Tvo-Year College Entrants, and Four-Year College Entrants
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high school but go no further, less than 7 percent saw themselves as enjoying a
"wery good" reputation for their schiool work with their teachers, either in the
ninth or in the twelfth grade.

As to a reputation for behavior, 17 percent of the two-year college students
as ninth graders and 22 percent as twelfth graders saw themselves as enjoying
a "very good" reputation with their teachers. This is some 12 to 15 points below
that of the ninth and twelfth grade reputations reported by four-year college
students: 29 and 37, respectively; but it is only 4 to 6 points above that re-
ported by high school graduates, grades nine and twelve; 13 and 16 percentage
points, respectively. At least in terms of their school work and their behavioral
conduct, students who will enter a two-year éallégé seé themsglvés in the eyes of
their teachers more as do those who will just graduate from high school than as do

those who will enter a four-year college.

Ambitions and decisions for college:

For more than a decade researchers have seldom distinguished between the
educational goal expressed by the student early on in high school, say in the ninth
or tenth grade, from that expressed by the student later on in high school, say in
the twalfth grade. Recently, several social scientists have called attention to
a potentially real difference in the meaning of such a goal statement, depending

upon whether it was measured early on or 1a;er_¢n.2é An educational goal expressed,

say, in the ninth grade, is likely to contain a larger motivational component than
is a goal expressed, say, in the twelfth grade. A goal expressed in the twelfth
grade, particularly if it is expressed toward the end of the twelfth grade, 18
likely to represent the actual decision of the student to enter a four-year college,
a two~year college, or to seek employment, By the end of the twelfth grade, most
students who have had any intention of continuing their education, have made the
necessary applications to schools and have received their notices of aéceptanéa or
rejection, Consequently, we refer to our measure of student educational goal

orientation made in the ninth grade as an educational ambition. The measure we

have made toward the very end of the twelfth grade we refer to as an educational

decision.
Wide differences in both educational ambitions and in educationmal decisions

separate our three groups of students. At the end of the ninth grade, ambivalence
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born parhaps of uncertainty characterized thosc who would later enter the two-year
college. FYorty percent did express an ambition to enter a two-year college. But,

as Figure 3d illustrates 50 percent expressed an ambition to enter a four—year

Figure 34 here

college. 1In contrast, decisiveness characterized those who would later enter a
four-year college: as ninth graders, 85 percent expressed an ambition to enter a
four-ycar college, only 12 percent expressed an ambition to enter a two-year céllega.
Among individuals who would only graduate from high school, an ambition to enter
a four—year college was expressed by 24 percent; an ambition to enter a two-year
college was expressed by 41 percent., Judged by their actual educational behavior
four years later, most students who enrolled in a%faurnyear college after the
twelfth grade had ambitions in the ninth grade commensurate with that educational
objective. More than a third of the students who enrolled in a two-year college
or who did not continue their education beyond high school, by contrast, had
ambitions that exceeded their actual level of enrollment the year following
graduation, Of course, students can use the two-year college as a springboard to
a four-year college and possibly it was that ambition which explained the four-
year college goal expressed by 50 percent of those who were to enter the two-year
college, The probability is high, however, that for many, those elevated ambitions
will never be fulfilled.?’
By the end of the twelfth grade, when educational ambitions have become
educational decisions, 96 percent of those who are about to enter a four-year
college have made the decision to do just that! Of those who are about to enter
a two-year college, only 53 percent have so decided by the enmd of the twelfth grade;
another 44 percent still believing that they will achieve entry into a four-year
college education, Finally, among those who are about to graduate from high school
and then enter the labor market, 42 percent report employment as their decision
by the end of the twelfth grade but another 47 percent report their decision to
enter into a two-year college while anothex 11 percent said that they had decided
to achieve entry into a four-year college. A |
Based on our measures of both educational ambitdions in the ninth grade and on
educational decisions in the twelfth grade, among students who do matriculate into

a two-year college there are many, about half, who have had either the motivation
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Winth Crade Tour=Year College Ambitions, Twelfth Grade Four=Year College Decisions,
Twelfth Crade Acadenic Motivation, and Cumulative Grade Polnt Average:
Differences between High School Graduates Only, Two-Year College
Entrants, and Four=Year College Fntrants
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or the plan to go beyond an Assoclate of Arts or Science degree, If Karabel's
gencralfzation of 1972 has any pertincnce to our sample, class of 1970, that "o
more than half of the over 70 percent of community college students who asplre to
a bachelor's degree upon entrance transfer to a four-year institution,"z6 then
either the community college must "cool out," to use Burton Clark's now famous
EIPEQSSiQn,27thGSE individuals by persuading them to accept less schooling than
many would otherwise appear to want or some of those individuals are going to feel
frustrated and angered with their lack of educational success beyond two-years

of college.

Educational encouragement from the
teacher and the counselor,
Brade twelve:

In the twelfth grade, cach student was asked to indicate what he or she had
been encouraged to do educationally when they had talked with their teachers or
counselors about their post-high school careers. From responses to these two

questions, (see Figure 3e) one for the counselor, one for the teacher, it is

Figure Je here

apparent that unlike prospective four-year college students, a majority of whom had
been encouraged by teachers (76 percent) and by counselors (84 percent) to enter

a four-year college, only a minority of prospective two-year college students re-
ported that they had been encouraged to enter a four-year college by their teachers
(34 percent) or by their counselors (32 percent). Almost the same proportion of
two-year college students reported being encouraged to enter a four-year college

by their teachers (34 percent) and their counselors (32 percent) as reported being
encouraged to enter a two-year college (29 percent from the teachers, 44 percent
from the counselors). Among those who would only graduate from high school, more
than a third said that they had been encouraged to continue their education beyond
high school, either to a four-year college (16 ﬁercent bygteachefs, 12 percent by
counselors) or to a two-year college (32 percent by teachers, 35 percent by
counselors). Students who were soon to enter a four-year college thus reported a
level of teacher and counselor educational encouragement quite congruent with their
subsequent educational behavior. Two-year college students and students who would
but graduate from high school, by comparison, reported levels of encouragement

from both teachers and counselors which urged them onto levels of educational
achievement many were apparently not ready to pursue during the first year out of

high school.
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Figure Je. Student Reports of Educational Encouragement to a Four=Year College During
Tvelfth Grade from Teachers and Guldance Counselors: Comparisons
between High School Graduates Only, Two-Year College Entrants
and Four-Year College Entrants
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Agademjgﬁﬁq;iyg;ion;

As senlors, each individual in the sample was asked to indicate "how gnod a
student do you want to be in comparison with the rest of your class?" Figure 3d
displays the responses to that query., Almost all of the four-year college entrants
indicated a desire to be an above-average student: 47 percent checked "one of the
¥

best," and 47 percent checked "above the middle of the class." Some three-fourths

of the two-year college entrants expressed a desire to bes above average but only

" while 55 percent wanted to be "above the

17 percent wanted to be '"one of the best,
middle of the class.'" Students who would complete their formal schooling with: the
twelfth grade were least well motivated academically. TFewer than half expressed V

"one of the best,' and

a desire to be above-average with only 9 percent checking
37 percent indicating that they wished to be "above the middle of the class,"
academicallv, With regard to academic motivation, then, during the twelfth grade,
prospective community college students are more like prospective four-year college
students than just high school graduates in terms of thelr desire, their motiva-
tion, to excell academically.

Cumulative grade-point-average:

In the upper reaches of either scholastic ability or of academic motivation
we have seen that the prospective community college student resembles the high
school graduate more than the prospective four-year college student. This pattern
reflects itself in the cumulative academic performance of those three student
groups. On our standardized scale of cumulative classroom grades where a score
of "1" is high, "5" is about average, and "9'" 1s low, prospective two-year college
students had an earned grade-point average of 5.1, much closer to the lower earned
average of 6.0 characteristic of prospective high school graduates than to the much
higher earned grade~point average of 3.3 of prospective four-year coliege entrants.
This similarity in the academic achievement of two-year college students to that
of the high school graduates can be seen in even greater relief in Figure 3d when
we compare the percentage of each group where cumulative grades place them in the
highest three levels of our nine point scale. Such outstanding achievement char-
acterizes 15 percent of all thoce who would enter the two-year college, 7 percent
of those who would graduate from nigh school but go no further, and 57 percent of

all those who would enter a four-year college!
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Attitudes Toward Education

Continuing one's education beyond high school may be due, 1in part, to the
value which the individual has placed upon education itself., 1In both the ninth and
in the twelfth grades, we asked our students to agree or disagree with a number
of statements designed to ascertain the degree to which they regarded education
(implicitly education beyond high school), as a desirable end toward which they
might strive. At both grade levels, individuals who were to enter a two-year
college were more positive about education than were individuals who would only
graduate from high school but they were less positive about education than were
those who would enter a four-year college.

Education was regarded by a majority of all students as having definite ben:-
fits for the individual., Prospective four-yea: college students were the most
positive, followed by prospective two-year college students and then by those who
would only complete high school. As Figure 4a reveals, 77 to 78 percent of all
students agreed with the statement that "the more education a person has, the

better able he is to really enjoy and appreciate life.'" 1In the twelfth grade,

Figure éarﬁéfé

agrecement with that statement was expressed by 57 percent of all students with 59
pevcent of the two-year college students concurring, 61 percent of the four-year
college students concurring, and 50 percent of the high school graduates concurring.

Does "education tend to make a person more unhappy than happy?" ''No", replied
84 per.ent of those ninth grade students who, some four years hence, would enter

a two-year college (see Figure 4b). "No" replied 89 percent of the prospective

Figure 4b here

four-yecar college students and 79 percent of the praspective high school graduates.
In the twelfth grade disagreement with that statement was expressed by 73 percent
of the twu-year college students, by }4 percent of the four-year college students,
and by 63 percent of the high school graduates.

Does "education help a person use his leisure time to better advantage?"
"Yes," in the ninth grade responded 86 percent of those who were to enter a two-
year college, 87 percent of those who were to enter a four-year college, and 81

percent of those who were to just graduate from high school (see Figure 4c). By

4e_here

the end of the twelfth grade, however, the overall percentage of agreement had
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Figure &b, Selected Attitudes tovard Iducation in Grades Nine and Twelve: Comparisons

between High School Graduates Only, Two-Year College Entrants,
arnd Pour-Year College Entrants
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Flgure be, Selected Attitudes toward fducation and Personal Mastery with Comparisons
between High School Graduates Only, Two-Year College Entrants,
and Four-Year Collepe Entrants
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dropped from an average of 85 percent in the ninth grade to 63 percent in the
twelfth grade, Four-and-two-year college students were about as likely to agrece
with that statement, 65 and 66 percent, respectively. High school graduates
were somewhat less likely to agfeezA 55 percent.

"Is it possible for a person without a college education to get ahead just
as rapdily as a person with a college education in business and industry? 'No"
responded 86 percent of those ninth grade students who, in four years, would enter
a two-year college (see Tigure 4a). 'No" responded 91 percent of those ninth graders
who would enter a four-year college. '"No" said 79 percent of those ninth graders

who would but graduate from high school., 1In the twelfth grade disagreement with

registered by 70 percent of those who were about to enter a two-year college, 80
percent of those about to enter a four-year college, and by only 54 percent of
those who were about to end their formal education with the high school diploma,

Finally, is "a college education worth the time and effort it requires?"
"Yes," speculated 96 percent of all ninth grade students -- 97 percent of all
prospective four-~and-two-year students, 91 percent of all prospective high school
graduates (see Figure 4b). 'Yes," hoped 81 percent of all twelfth grade students
== 85 percent of those who would soon be antering the two-year college, 86 percent
of those who would soon be entering the four-year college, and 70 percent of those
who would soon be entering the labor market.

During the years of high school it appears that the education value posture
of prospective two-year college students shifts away from that of prospective high
school graduates and toward that of prOSpéctive four-year college entrants. In

“the ninth grade, the responses of two-year college students were, on the average,

- only 5 percentage points more positive than were those of the high school
graduates. They were 7 points less positive, on the average, than were the re-~
sponses of the four-year college students, By the end of the twelfth grade the
position of the two-year college entrant had moved to more than 10 points above

- that of the high school graduate and only 3 points below that of the fa&r—year

college entrant.
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Sense of Control

In his Equality of Educational Opportunity Survey report, James Coleman re-
ported that a student's belief of the extent to which he feels that he has some

control over his own destiny appears to have a stronger relationship to achieve-

“ment than do many school facility factars.za In both grades nine and twelve we

constructed a multi-item scale designed to measure the extent to which the student
believed that his future was within his own control or within the control of
external forces, of "fate.”zg At both grade levels, as Figure 4c reveals, two-year
college students ranked in-between their four-year college and high school graduéte
counterparts although by grade twelve that difference had narrowed and two-year
students had moved somewhat closer to their high school than to their four-year
college peers. In grade nine, 57 percent of our entire sample had scores which
placed them.aboveﬁaveraga* in the belief that they could control their own fate.
Fifty~six percent of those who would enter a two-year college also scored above-
average, 12 points more than the 44 percent characteristic of those who would

only graduate from high school but 14 points less than the 70 percent of those who
would enter a four-year callege. By the end of the twelfth grade, 55 percent of
the entire sample had scores which placed them above the average vis a vis the be-
lief that they could control their own fate.” Fifty-four percent of those who were
about to enter the community college had such above-average scores in comparison
with 49 percent of those who were about to graduate from high school. Eixﬁyipﬂe

pereénﬁ of those who were about to enter college had scores which placed them above-

average in the belief that they controlled their own fate.

Social psychologists have suggested that there 1s'a relationship between
one's image of self and the prestige level of one's occupation. Individuals in
accupatiéns that command greater prestige usually have most positive images .of

themselves than do individuals in jobs that command less prestige, Similarly, there

*The "average' is the median. More than fifty-percent score above the median
because the median was computed for all ninth grade respondents and for all twelfth
grade respondents. The analysis repﬂrted in this paper includes respondents at the
ninth or twelfth grade level if and only if they were: 1) present for both sur-
veys and for the post-high school survey as well, and 2) graduates of a high
school.
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is a relationship between one's image of self and one's formal educational attain-
ment. Individuals who have completed four or more years of college usually have

a more positive image of themselves than do individuals of less formal education.
With respect to occupation and educdtion as correlates of self-image the question
can be raised as to what proportion of that seifaimaga is derived from the attain-
ment of that level of education or occupation and what proportion may have been
brought to that level of education or occupation byhfhe individual. We are unable
to answer that question, of course. We.are able, however, to show that as early as

the ninth grade there exist systematic differences in the images individuals have

of themselves that correspond to the educational activity in which they will be en-
gaged four years hence. In other words, the existence of systematic differences in
self-image between four-year college entrants, two-year college entrants, and high

school graduates as early as the ninth grade suggests that to some extent individuals

bring with them the self-images that characterize persons of different levels of
educational and occupational attainment. To assess self-esteem, we have used the
ten items developed by Morris Roseﬁberg.ao While these items reveal no large
differences between our three groups of students, the differences that they do
reveal tend to be highly consistent: those who will enter a four-year college think
, more positively of themselves than do those who will enter a two-year :ollegé. ThDSE‘
who will only graduate from high school think less positively of themselves than
elther of those two other groupé of students, 7

Permit us to begin, however, not with one cf Rosenberg's items but with a
different item, one that {ndicates the individual's assessment of his or her own
scholastic ability, an item that was administered in the twelfth grade survey.
Students were asked to compare their own academic ability with that of the rest
of their class. More than three fourths (76 percent) of those who were about to
enter a four-year college ranked themselves above the middle of the class. Indeed,
27 percent of this group thought of themselves as being "among the brightest' stu-
dents in the entire senior class;i Of those who were about to enter the community
college, only about a third (35 percent) ranked themselves above the middle of the

class and less than 4 percent thought of themselves as being "among the brightest."
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Just one fifth of those who would but complete high school placed themselves above
the middle of the class and only 3.3 percent considered themselves to be "among
the brightest" of students in the;twelfth grade,

Less striking, but nonetheless rather systematic are the differences in the

Rosenberg indicators of self-esteem. Figures 5a through 5e révéal that in both

Figutes Sa-se here

the ninth and in the twelfth grade, the student who enters the two-year college:

1. Is less likely than the student who enters the four-year college

(but more likely than the student whg JU:t_Eraduates from high

a. Believe that he or she has a number of good qualities
b. Be satisfied with him/her self
¢. Believe that he or she can do things as well as others

d. Think of him/her self as a person of worth, on an equal
plane with others

e. Take a positive attitude toward him/her self

2. Is more likely than the student who enters a a four-year ccllege
(but less likely thanrthe studgnt who but cgmpletes high schoel) to:

a. Think of him/her self as a failure ,

b. Believe that he or she does not have much of which to be proud
¢. Wish that he or she could have more respect for him or her self
d. TFeel "no good" at times

e. Feel "useless" at times

As to the relative "distance' between these three categories of students in
terms of self-esteem, our analysis suggests that the two-year college student moves
from a ninth grade position about equidistant between the high school graduate and
the four-year college student to a twelfth grade position closer to that of the

high school student, farther away from the four-year coll:ge student.
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Flgure Sa. Selected Aetitudes toward One's Selft Comparisons between High School
Graduates Only, Two-Year College Entrants, and Four-Year College Entrants
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Figure 3b. Selected Attitudes Tovard One's Self: Comparisons betveen High School
Graduates Only, Two-Year College Entrants, and Four-Year College Entrants
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Figure Sc. Selected Attitudes toward One's Selfs Comparisons between High School
Craduates Only, Tvo-Year College Entrants, and Four-Year College Entrants.
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Figure 54, Selected Attitudes Tovard One's

self: Comparisons between High School

Graduates Only, Mio-Year College Entrants, and Four-Year College Entrants
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Attitudes Toward American Society

enter a four-year college, by 49 percent of those who would enter a two-year callegé

As part of the twelfth grade survey in 1970, each student was asked to re-
spond to a series of items which sought to assess their attitudes toward some of
the‘basic political and e&anﬁmic attitudes which were salient at the time:

1) responsiveness of "the system" to efforts at change, 2) depersonalization
resultlng from high technology, alienatian, and, 3) efforts of activist groups to
alter that system,

During the nineteen sixties and early seventies both the media and social
scientists made much of the "generatia% gap," particularly with respect to attitudes
towards "the system" and toward efforts to change "the system," However, as Daniel
Yankelovich persuasively has shown in his survey for C.B.S. Ngws,gl some of the
differences associated with the age phenomenon of "generation' were, in point of
fact, associated with the educational differences which characterized the different
generations. Among youth themselves, as Yankelovich has documented, there existed
major differences in attitudes toward the U.S. social system that were strongly

related to whether the young person had no formal education beyond high school or

was in (a four-year) college. Youth with but a higﬁ school educatién tended to

be more conservative, more conventional. Youth with a college education tended to
be more left-of-center, more radical. Are such differences detectable in our
sample of youth? Ata‘those who will only graduate from high school less critical
of "the system" than those who are about to enter a four-year college? And do

those who are about to enter a community college fall neatly in between those two

presumed polar opposites? To that question there is no simple answer. On
political attitudes the concept of a continuum based on future educational attain-
ment has little empirical tengbility. '

Consider, for example, the views of these students when confronted with the
statement that "The American system of democracy can respond effectively to the
needs of people." The order of our three categories of students is precisely the
reverse of their educational attainment activities one year hence. Figure 6a shows

that agreement with that statement was expressed by 51 percent of those who would

Figure 6a here

but by ‘only 44 percent of those who would but graduate from high school. Similarly,
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Figure 6a, Selected Attitudes Toward the U,S, Social System: Comparisons between
High School Graduates Only, Two-Year College Entrants, and
Four-Year College Entrants
100 Percent Agreeing with Percent Agreeing with
"The American system 'There are legitimate
. + . responds channels for reform
effectively.”" which should be used
before . . . civil
disobedien |78
ce." T7] \ : .
o173 : Percent Agreeing:  Percent Agreeing:  Percent Agreeing:
"ine individual "Computers . . . "The whole system
63 - » o + 15 isolated  are creating an ought to be replaced
from meaningful inhuman + + by an entirely new
50| relationships world." one , 4 "
— E_“ with others."
— |49
114 M
40 E—; —
35
16 17
121 1. ) 1
o] [
ol L L L B R I A S _ - I B il A
"HS  2Yr 4¥r HS  2¥r 4Yr HS  2¥r 4¥r HS  2¥r 4¥r HS  2¥r 4¥r
Educ, Level Edue, Level Educ, Level Educ. Level Educ, Level




-39~

when asked about the statement "There are legitimate channels for reform which
should be used before attempting civil disobedicnce and disruption," 78 percent of
those about to enter a four-year college voiced their approval as did 73 percent
of those about to enter a two-year institution, High school graduates, however,
approved of the use of legitimate means prior to more forceful methods by a fac-~
tor of only 63 percent. In today's world is the individual "isolated and cut off
from meaningful relatlonships with others?" Yes, replied 16 percent of those who
were just to graduate from high school in contrast with an affirmative response
voiced by 12 percent of those about to enter a two-year college and by 10 percent
of those about to enter a four-year college. And, on a related issue, are
"ecomputers and other advanced technology creating an inhuman and impersonal world?"
Yes, they are, in the opinion of 40 pexcent of those who will just graduate from
high school and in the opinion of 36 percent of those who will enter some form of
college whether it be two or feureyears. Does the percapti@g of a non-responsive
“social system and a feeling of alienation foster the belief éhat "the whole system
ought to be replaced by an entirely new one, that the existiﬁg structures are be-
yond reasonable hope of repair?" Apparentlyise for a minafiﬁy of students,
especially of those who will just graduate from high schaalgésincé 17 percent of
that group agreed with such a statement in comparison with 10 percent of those who
were about to enter a two-year college and 9 percent of thgs%-wha were about to
enter a four-year college. Have these feelings about 'the é§st;m," feelings which
are especially negative among those who would but graduate f%cm high school, re-~
sulted in those who will only graduate from high school becaﬁing behaviorally
active in efforts to "bring about changes in your high school and/or in other -
institutions of our society?" More active than students who are about to enter a
two or a four year college? No. As rfigure 6b depicts, those who are about to
graduate from high school were less likely than were those who were about to enter
college to regardxﬁhemselves as "activists" and more likely to regard themselves
as "not emotionally involved, one way or the other" in those efforts to change
society. Thirty-eight percent of the high school graduates thought of themselves
as "not emotionally involved," in efforts to change society, 30 percent of those
who would enter a two-year college also thought of themselves in that light, but

such a view of self was expressed by only 18 percent of those individuals who were
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Figure G6b, Personal Roles of Students in Seeking to Brilng About Changes
in the High School and in Other Institutions of the
Socicety

Comparisons between High School Graduates Only, Two-Year
College Entrants, and Four-Year College Lntrants
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about to enter a four-yecar college, Finally, high school graduates were even less
likely than others to be "in sympathy with most of the activists' objectives, if
not with all of their tactics." Such sympathy was conveyed by 47 percent of the
four-year college SEUdEﬁEé, by 33 percent of the two-year college students, but by
only 24 percent of the high school graduates.

A sensc of soecial frustration and personal alienation thus characterizes
individuals who do not continue their education beyond high school, more so than
individuals who do. But, while those who do continue their education beyond high
school seem more willing to engage in overt behaviors designed to affect changesiin
their society, oxr at least to approve and sympathize with others who engage in those
behaviors, the reaction of individuals who but graduate from high school is to
avoid active participation in those efforts and to refrain from even tacit approval

of those who do actively participate.

THE PREDICTION OF EDUCATIONAL ACTIVITY DURING THE FIRST
POST SECONDARY YEAR

A Regression Analysis

A Modal of College Entry

Elsewhere we have developed at considerable length a fourteen variable model

32

predicting to college entry during the first post-secondary year,”* That model is

depicted graphically in Figure 7. Descriptively, whether the individual continues

Fizure 7 here

his or her education beyond high school, i.e., whether the student enters college,

X14, depends most immediately upon the educational decision reached by the student
as of the end of the twelfth grade X13. That decision 1s subject to the influence

of two other twelfth grade experiences: the educational encouragement the student

has received from the guidance counselor, X12, and any influence the student has

received from his peers by virtue of their own educational intentions, X11.
College entry and these three twelfth grade variables, in turn, are affected by the

student's record of academic_achievement, X10, accumulated over grades nine, ten,

and eleven. That record of academic achlevement, in turn, is seen as subject to

two events, as it were, of the tenth grade: the educational encouragement received
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Figure 7 A Model of the Determinants of College Entry
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by the student from the puidance counselor, X9, and the curriculum location of the

student as of the cond of the tenth grade, X8. What the student does educationally
after the twelfth grade and what the student experiences in high school during
grades ten, eleven, and twelve, are all seen as affected by certailn experiences

during the ninth grade: X7, level of educational ambition, X6, educational influ-

cnee from peers, and X5 or curriculum locavion. Finally, all of the secondary

school experiences as well as college entry are viewed as subject to effects from
any 2ducational influence which the parents may have exerted on the student, i,e.,
wvhethevr, by the ninth grade, the student regarded continued education beyond high

school as "taken for granted” in his home X4, and whether, by the ninth grade, the

student perceived his parents as placing much stress or emphasis upon his con-
tinuing his education beyond high school (X3). And, both school and parental cduca-

tional influence measures are hypothesized as dependent upon the social class of

the family, X1, indexed by the occupation of the father and the education of the
father and mother and assembled as a composite construct with the use of canonical

correlation, and the scholastic ability of the student, X2Z.

Hypothetically, each one of the thirteen variables in the model represents
an antecedent to college entry. And, as reference to Table 1 reveals, each one of
those antccedent variables does exert at least some causal effect on college entry.

For males, however, four of those antecedents generate no direct effect to the mea-

Table 1 here

sure of post-secondary educational activity, that is, when the effects of all other
variables specified in the system as antecedent to college entry are removed, four
antecedent measures have no remaining effect on that eriterion, Those variables
are, for males: 1) scholastic ability, 2) grade nine curriculum location, 3) grade
ten curriculum location, and 4) grade ten counselor educational encouragement.
Accordingly, following the procedure described by Héiseggfar the "trimming" of a
model, those variables were deleted and the respective regression equations re-run.
Direct effects shown in Table 1 are thus the direct effects or path coefficients
for the "trimmed" model. For females the identical procedure was followed after
the deletion of five variables which had no direct effects on college entry:

1) parental educational stress, 2) "taken for granted," 3) grade nine curriculum,

4) educational ambition, and 5) grade ten counselor encouragement. The deletion
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Table 1.: The Total Assoclations with COLLEGE ENTRY
of Specified Twdependent Variables and their Total,
Direct and Indirect Effects

Male Students Female- Students
Nerandemk Uardallen Total Effect: Total Effect:
Independent Yarlableg Assoc, Direct Indir, Total Assoec, Direct Indir. Total

14 Py 15 Y3 Tay . Pag o S50 Yy

Social class X1 359 069,202 271 349 L057  .197 -.254
Schl. ability X2 .426 . ,000 360 .360  .399  -.063. .388 .325
Par. ed. str. X3 285 047 113,160 .276 000,153 .153 .
Tak for Gntd. X6 .376  .062 .138 .200  ,311  .000 112 .112
Curr. Gr. 9 X5 .289  ,000 .088 .088 .39 000 ,188 .188
Peor Col.Int. Ge.9 X6  .385 084 =‘ng 262 353,053,100 153
Educ. ambition X7 .521 ,050  ,205 .255 467 ,000  ,210 ,210
Curr. Gr. 10 X8 A71 .000 .097 007 .48l 081 150 ,231
Cnslr. Enc. Gr. 10 X9 .44d 000 154 156 466 000  ,155 155
Acad, Achvmt, X100  .522  ,211  ,080 .291 \541 198,164 ,362

" Peer Col.Int.r.12 X11  .351 068,051 .119  .385  .119 .050 .169
Cnslr, Enc, Gr. 12 X12 516 125  ,073 .198 .589 . 187 .118 ;305

Educ. decision  X13 629 295,000 .295 .690 ,390 .000 390

Proportion of Variance
Accounted for: RZ
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of the four varigbles for males and of five variables for females from the re-
gression analysis had no meaningful consequence on the proportion of variance
éxplained in college entry.

Although Tables 2 and 3 present the zero-order correlation coefficients for

Tables 2 and 3 here

the variables of the model and Tables 4 and 5 present the path coefficients for the

Tables 4 and 5 here

entire model, our primary interest for this report is in the determimants of X14,
college entry, Table 1 displays the appropriate coefficients for that analysis.
Some brief definitions of those coefficients should pave the way for the inference
we are about to make concerning the relative importance @frtha various determinants
of college entry. Following Fimney and Alwin and Hauser,gqtha relationship be-
tween two variables, say, for example in the simplified model bealow, in Figure 8

between X2, scholastic ability and X10, academic achievement, can be described in

Figure 8 here

terms of the following concepts.

1. Total association: the overall, zero-order relationship between
two variables, e.g., between ability and achievement, X2 and X10,
is referred to as the total association between those two variables
and is estimated with the Pearsonian product moment correlation
coefficient, rij which, in this case, is rig,2° The total association,
in turn, may be composed of: *e

2. Non-causal components: i1f the relationship between the two variables
in question, in this illustration between X2 and X10, is either preceded
by other variables or if the independent variable in question, X2,
is accompanied by another variable, in this instance by X1, or social class,
the two of them being shown as correlated but with that correlation as
unanalyzed,then such antecedent or correlated variables constiltute
the non-causal component of the total association.

3. Causal components: with any non~causal component of a total associa-
tion removed, what remains is the causal component. That causal
component may consist of:

a. A direct effect. 'If, after the effect of the antecedent or in this
case, the correlated variable of social class has been removed,
ability exerts an effect on academic achievement which is
independent of educational ambition, then that effect is referred
to as a direct effect, It is the effect that ability, X2, has
on achievement, X10, independently or net of all other variables

‘ | 4 64




Table 2 Correla

' (Constrained Correlations Above the Diagona.

thons, Veans and Standard Deviations for Var'

~ Decinals Omitted -

‘1es Used in the Analysis: MALES

Unconstrained Below)

Variables WO oWy on oW

% %9 X0

11l

X2

1 Y14 Means

St.Deve.

Par.

pV; 202
Fduc. Stress 1 202

togen for Granted” X4 255 3
Curriculun, Grade Nine 1O 276 303

Peer Educ, Infl, Gr. 9 X6 303 297 2
Educational Ambition X7 389 402 4

Curriculun, Grade Ten X8

Counselor Educ Encs 10 %9 295 284

Academic Achievement
Peer Bdue, Infl. Cr. 12 X1 231 168 2
Counselor Educ, Ene, 12 X12 404 256 31
Pducational Deciston K13 438 289 !
post Sec. Ed. Enroll XM 426 285 .

Class Construct X245 263 04 241

Ability

264 287
123 312

1

303 !

297
302

15 42

513
y 313

356

26 244
7250

287

352 296
§ 385

433

513

467
478
h27

300
i51 .

617
il

251

352
338

AL

569
317
k13

h62

32

260
395
284
328
347
356
478

209

553 231

k67 327

168
241

3 129 30

250

30

251
2687
259

285

8 426 109,822

2,319
+362
+ 366

1.517

2,568
337

1,731

2,299
1,332
2,391
3,233
3l9l7

359 3235 1.8

11,226

5G]

1.742
481
482

1,214
914
479
851

1,93
904
193
934

1.118

Décupatiénraf'Féthér w191 26

Fducation of Mother

234 164

i

Fducation of Father 718 202 252 202

205 165

789

a7
201

503

37
306

175

182

174

143 19i

35
299

3 246

3,730 1,413
3,680 1096

Pollowing Hauser, 1372, the
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fable 3 Correlations, Means and Standard Deviations for Varldbles Used in the Analysis: FEMALES
3 o .
(Constrained Correlatiens Above the Diagonal, Inconatrained Below)
- Decimals Omitted =

Variables o3 oM X X X X8 ¥ Y10, 311 X2 $3. Xlh Means St. Devs.

Class Construct x| 01 %2 36 306 353 B9 3§ 2 26 205 209 355 %9 3.208 1,032
Ability B/ 215 295 413 286 407 470 445 571 28 149 413 %9 169,765 10,390

Par, Educ. Stress Y3 205 4dz 315 235 453 38 320 158 217 264 338 276 3,087 1,932

"Taken for Granted" X6 285 Al 393 01 472 406 336 233 197 271 26 A1 36 48k
Cupriculn, Grade Mne Y5 406 318 384 11 482 649 479 339 232 422 404 96,389 488

peer Bduc. Infl, Gr. 3 X6 284 235 206 313 W2 %1 32 259 261 297 338 33 1.297 1122

husational fsbition X7 407 43 4f2 417 w5 g M 2 WE SN L6 265 B2
ol Grade Tn T 466 36 WL 66 3 00 635 A0 19 AL 4 AL 482

Counselor Edue. Enc, 10 X9 443 320 317 415 362 499 633 WG 240 S47 406 466 1.843 872

 jcademic Achievenent  X10 571 138 22 10 259 384 304 bbd 270 499 500 &L 4557 1,867

Peer Educ. Infl. Gr, 12 X1 265 217 203 231 261 282 292 249 270 %67 339 85 26 M

 ounselor Biue, e, 12 X2 449 266 267 47 297 Q28 470 a7 igy M2 66 S L8w@ %

il eclsion X3 W3 3 6 W6 5% 44 a6 om0 % 0 286D
fost. Sec. B, Buwoll K04 399 216 %07 L B 461 G0 g6 SeL 5 S 60 38 L0
e T 2 A 200 2 8 W 2 55 TG W 6 19 &G0 LTk

Bwcation of Father g 2% 22 70 6 6 N6 275 166 182 263 315 M9 3786 L33k
ot of tother 103 188 23 20 253 1 260 28 163 160 18 156 193 3911 L3

?. , - —— ‘*’_ — - il e iaiaitali i - o o =
Following Hauser, 1972, the Class Construct has been assigned the mean and standard deviation of the
| last dependent variable in the sodel, i.e., of Post~secondary Iducationsl Enrollment Level,

Myalyes for the three component elesents of the social tlass construct are those of the constrained correlations,
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© Table & Partisl Regression Coefficients in Standard Form for All Variables Used in the Analysis: MALES

. « Decimals Omitted -

e - Dependent Varizbles
Independent aridbles oW % % X7 f % K0 Xl ox2 x3 X
pIS 0 CUR) PCI9 AMB CUMO CEAIO ACH PCTL2 CEAI2 DIC  EW

Class Construct Y1 0§ 255 133 181 01 s~ == = (0 045 057 069

Sciolastic Abilby . . X2 1% 202 206 16 131 18 176 (8 - 062 092 =
Par. Educ., Stress ¢ 98 130 121 100 e== =080 === 042 === 047

"T,ak:eﬁ for Granted" Yo Paen 127 ‘233 mem 0B -~ 098 065 053 062

Goriolm, Grade Mae L5 B 16 M3 -
Peer Bduc, Influence, (r,.9 X6 C e () e 09 - 04 0B
Educational Ambition X7 | ’ 208 107 213 -~ 084 297 0i0
259 045 062 068 eee ==
Counselor Bduc. Enc. Gt 10 X9 ' ¥ 139 108 219 === -
il ) g 2 150 2l
o . 02 13 068
2% 15

295

R

Curricolum, Grade Ten . X8

Acadenic Achlevement . .
iPeer Educ, Influence, Gr,, 12
Counselor Educ. Enc. Gt. 12 XIZ
Educetional Decision, x13

wsldal 0 W) 90 Gk w6 q0 6 0 W g moem T

Percantige of Varlance 2 g gy 1 3 SW M3 %6 W 12 W5
Accounted for g

No significant regression coefficient to this dependent varieble from the independent variable. Other
regression coefficients for this dependent variables are those from re-computations following the
slininatfon of that particular independent varlable from the set of regressors.
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Iable} 5 Partial Regression Coefficients in Standard Form for ALL Variables Used dn the Analysis: FEMALES

- Decimals Ouitted =

Independent Variables

) CID CRED CRE

X7

18

X9

Dependent Variables

X0

o K

PCI12 CFAI2

113
DEC

X4

IR

Class Construct

Schalagﬁie Ability

Par, Edue. Stress

"Taken for Granted"
Curriculum, Grade Nine
Peer Educ, Influence, G, 9
Edueational Ambition
Curriculun, Grade Ten
Counselor Educ. Enc. Gr, 10
Ag;demiﬂtAchievement

Peer Educ. Influence, CGr. 12
Counselor Educ. Ene. Gr. 12

| -Educational Decision

1218 282
X2 152 29

X3

- XA

15
X6

Xl
X1l
X3

225
114

035

113
144

121

144,

210
163
189
199

079
172
073
440

177

142
053

070
152

e

%

bdl
~06L

132

202

o

105
105

138

i

1

111

078

205

070

187

099
304

033

=063

053

081
19

19
187
0

Residual

180

920

764

108

.

Percentage of Variance RZ

accounted for

090 150 262 205 4S8 517 dgh 32

133

415

69

. N0 ignificant regression

coefficient to this dependent variable from the independent variable. Other

 regression coefficients for this dependent varisble are those fron re~conputations following the
* - ¢linination of that particular independent varisble from the set of regressors.




Figure 8, A Simplified Path Model
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in the model to the left of the dependent variable, i.c., it
is the effect that ability has on achievement independently
of both social class and of educational ambition. The quantita-
tive value of the direct effect is estimated as the standardized
regression coefficicnt for a model which is linear, recursive,
and additive, and the coefficient is referred to as a path co-
efficient and is symbolized as Pyyt

c. An indirect effect. WNet of social class, ability may affect
achievement directly, as we have just noted. Net of social
class, ability may also affect achievement indirectly, by
way of educational ambition as the intervening variable.
This would be the case were there to be a significant direct
effect from ability to ambition, p79, and a significant direct
effect from ambition to achievement, pyg 7. - In that case,rthe
indirect effect that ability has on achiévement through ambition

would be estimated as the product of' these two path coefficients,
i.e., indirect effect of ability on achievement via ambition,

13 = S10,2 ~ P10,7P7,2°
When, for a given total association, the direct effect that the independent
variable has on the dependent variable is added to the indirect effect which
that independent variable has on the dependent variable, the resulting sum
is known as the total causal effect or just the total effect, Ay

Results

"In our regression analysis of college entry, we no 1anger-distinguish expli-
eitly between the individual who enters a four-year college, a‘twcayear college,
or who merely graduates from high school. For the regression analysis college
entry is defined as a cantinuoué variable with values that range from entry into
a four~year college through entry into a two-year college, graduation from high
school, and non~graduation from high school. Pair-wise deletion was the technique
used for missing cases and the analysis has been executed separately for each
gender.

For males, collectively the nine antecedent varilables that generate statisti-
cally signifigant direct effects to college entry account for 50.3 percent of the
variance in that criterion. This explanatory capability compares favorably with
the 54 percent explained variance reported by Sewell and Hauser for their eriterion
of educational attainment and with the 46 percent explained variance reported by
Alexander and Eckland for their criterion of educational attainment.gs

Using the total effect measure as the crfterion of importance, i.e., the

sum of the direct and indirect effects generated by an independent variable to
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college eatry, we can sce that for males entry into galléég,ig determined first

by scholastic ability, .36, followed by the decision to enter college,

q . =
‘14,2 _
.30, and then by academic achievement, U4 10 = ,29, and by social class,

94,13 ©

VR
,1
importance in determining whether a male student continues his education beyond

.27, and educational ambitlon, q;, , = .26, Of lesser but still notable

high school are two sources of interpersonal influence: 1) the parents, that is,
whether as a ninth grade student the individual believed that his parents "took for
granted" his continued education beyond high school, U4, 4 = ,20; and 2) the
guidance counselor, that is, whether as a twelfth grade student the individual
perceived the counselor as encouraging him to continue his education beyond high
school, qlé,lz = ,20. Some attention should also be called to the role played by
peers and by curriculum location in the college entry of males,

For females, collectively the eight antecedent variables which generate
significant direct effects to college entry account for 59 percent of the variance
in that criterion. For females, the single most important determinant of whether
they enter college the year following the completion of high school is the deci-
sion they made by the end of the twelfth grade regarding thelr post-secondary

educational careers, 94.13 = .39. Academic achievement is the second largest
LS s T - o - -

determinant of college éntry,'qla 10 © +36, followed by scholastic ability,
4, tl Lty

914 2 = .33 and by the encouragement which the student reported receiving from her

,2 e

guidance counselor during the twelfth grade, 4. 12 = .31 and then by social class,
! 4,1 a 1 55

.25, Among the determinants of college entry for females, curriculum

Q4,1 7
I
location ranks higher as a determinant than it does among the variables that

determine college entry for males. For females, the effect on college entry of
grade nine curriculum location is qlﬁ.S = ,19 while that from grade ten curriculum
location is 4,8 = .23, Ambition for educatlon beyond high school also exerts a
notable effeect on tha chance of a female entering college: qlé,i = ,21. Filnally,
both parents and peers play a role in the entry of females into college, modest
though that role may be, Total effects from these two sources of interpersonal
influence range from a qlé,ll (college entry and twelfth grade peer influence) of
.17 to a 4.4 (college entry and parental "taken for granted" in grade nine) of
.11,
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In summa&y; while the ,regression analysis reveals no specific information re-
garding the detcrminants of entr: into the two-year college as gistiﬁct from entry
into the four-year college or merely the completion of high school it does suggest
that merit, indicated by scholastic ability,educational ambitiah, academic achieve-
ment, and_educaticnal decision, exercises a stronger influencef@n college entry
than does the ascribed attribute of social class, How well thése who enter the
two~year community college can be distinguished from those wha;enter the four-year
college and from those who but graduate from high school on thé basis of variables

from the regression model is the question we now address with discriminant analysis,
|

D;scgimingnthna;ysis35

|
Preliminaries | i

The primary objective we pursue with discriminant aﬁalysié is that of dis-
tinguishing statistically between that group of students who enter a two-year )
community college from those groups which, at one extreme, enter the four-year
college and, at the other, complete their formal education with the high school
diploma,

The second objective of this discriminant analysis is Ec%ascertaiu the extent
to which individuals can be correctly classified into these three educational
groups based on data collected not only as "late" as the twel;th'grade survey but,
importantly, as "early" as the ninth grade survey. We execute this diseriminant
analysis for each gender of student who ﬁaﬁti@ipated in the 1967 ninth grade sur-
vey, in the 1970 twelfth grade survey, in the 1970-71 post-secondary survey, and
who, on the basis of that pastﬁéacandary survey, at least gra@uated from high
school, |

To distinguish between these three groups of students, wé have chosen three
sets of discriminating variables on which both the descriptiﬁe and the regression
analyses ha%e shown our students to differ. One set of variables is from measure-
ments made in the ninth grude survey; the second set of variables is from
measurements made in the twelfth grade survey -- of the same coastructs as mea-
sured in grade nine., The third set of variables consists of the basic constructs

of social class indigat;rs, scholastie ability, and academiec achievement,
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Comprising the set of basic constructs are the class indicators of occupation
of father, education of father, and education of mother, each measured in the
ninth grade; scholastic ability indicated by school-administered Otis and
California Mental Maturity tests; and cumulative academic achievement, grades
nine, ten, and eleven. Comprising the variable sets for which one measurement is
grada nine and the othar grade twelve are: 1) two indicators of perceived parental
educational influence, a) an index combining separat. sc-usures of the amount of |
emphasis or stress that the mother and the father place upon the individual's con-
tinued education beyond high school, b) the student's report of whether, in the
home, such continued education beyond highrschaal has been "taken for granted;"
2) curriculum location -- academic ox non-adademic program, 3) perceived peer
tollege influence indexed by the number of the student's close friends out of three
reported themselves to have intentions for college; 4) educat fonal goals at a) the
ninth grade, i.e., the motivationmal construct of an educational ambition, b) the

twelfth grade, i.e., the goal that reflects an educational decision.

Results: Males with Measures from Grade Nine

0f the original ten variables used for this analysis, eight were selected
before Rao's V became insignificant, Those eight variables were: 1) occupation
of father, 2) education of mother, 3) scholastic ability, 4) academic achievement,
5) "taken for granted,' 6) curriculum location, 7) peer educational influence,
and 8) educatinnal ambition. Prior to the removal of any discriminant function,
Wilks' lambda was ,4972, indicating a considerable amount of discriminating power
existing in the variables used for the analysis (the larger the value of lambda,
the less discriminating power present). These eight generated a canonical correla-
tion of .698 for the first discrimipant function and a cunonical r of ,177 for the
second function. Using the sum of the eigenvalues as a measure of total variance
existing in the discriminating variables and expressing that for each function as
a percentage of the total, 97 percent of that total varlance is associated with
the first function, 3 percent with the second function. Achievement, educational
ambition, scholastic ability, and the occupation of the father are the major
defining variables of the first function, With a standardized discriminant func-
tion coefficient of .55, achlevement is between two and three times as important

as either ambition (coefficient 1s ,20) or as scholastic ability (coefficient is
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.18) in terms of iés rolative contribution to that first function. Achievement is
also the dominant element in the second function with a standardized coefficient of
.74, substantially greater than the three other notevorthy elements which contri-
bute to the second fumction: 1) "taken for éranted" with a coefficient of .52,
2) curriculum location, with a coéfficlent of .49, and 3) education of the mother
with a coefficient of .35,

Predictions derived from the discriminant analysis permit the accurate class-
ification of 64 percent of all 932 males, based on the eight variables from the

"ecommon set' and from the 'grade nine set." As Table 6 illustrates, the most

Table 6 here

Al

accurate classification is for the faurﬁyeaf college group, 78 percent of whom are
placed correctly into four-year institutjons. High school graduates are the second
group of individuals most correctly classified with 65 percent being located in that
educational attainment category. Least accurately ciassifiad are the students who
enter the two-year ccllagé, only 50 percent of whom are slotted correctly into the
community college. Thirty-one percent were incorrectly slotted into tﬁe high

school graduate cell, 20 percent incorrectly into the four-year college cell.

Results: ,ﬁ;les,wiﬁhVMeasures’fram Grade Twelve

Nine of the original ten variables uged in the grade twelve analysis were
retained before Raé's V became insignificant. Father's education was the variable
that was eliminated in the grade twelve analysis for males,éjust as it was in the
grade nine analysis for males. Before removing any of the discriminant functions,
Wilks' lambda was .53, only slightly greater than that of .50 in the grade nine
analysis. The canonical r for the first funection is .76, six points higher than
that of the first function in the grade nine analysis while the canonical r for the
second function is .33, substantially higher than that of .18 in the grade nine
analysis. Of the total variance existing in the discriminating variables, the
percentage represented by the first function is 91, that with the second function,
9, With a standardized discriminant coefficient of ,47, the educational decisgion
made by the student as of the end of the twelfth grad: is the largest element in
the first function, followed by academic achievewent with a coefficient of .31.

In the first function, all other variables have coefficients of .12 or less in

value, including scholastic ability. In the second factor, academic achievement
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tole G Classification Prediction Results from Discriminant Analysis
Comon~set Tlus Crade-level Specific Set of Varisbles: MALES

Predicted Group Membership
Grade 9 Specific Variables Grade 12 Specific Variables

Graduate Tvo-year Four-year Graduate Tvo-year Four-year |
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Bigh School. Graduate G Bl 13 pl o Bl 8
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is the major dé?ining‘element with a coefficient of .76, '"Taken for granted" is
the second dafihing element with a coefficicnr wf .52, curriculum is third with
a coefficient of..48 and peer college influence 1is fourth, with a coefficient of
.él_ ‘Alghough we find no compelling conceptual homogeneity in the major defin'ng
elements of these functions either in grade nine or in grade twelve, there is a
sense of continuity to their respective compositions in both grades. Ambition
or decision tends to be a major dafiﬁing element of the first function and, along
vith academic achievement, curriculum and parental infiuence tend to be among the
more important defining elements of the second function at both points in time, ;
Predictive capability is somewhat Improved in graée'twelve over grade nine,
as one would anticipate. In the twelfth grade, 71 percent of the students are
correctly classified by the discriminating variables. That increase, 7 points,
however, is not of a quantfum magnitude. As in the ninth grade, the two extremes
of the educational continuum are most accurately classified: 79 parcentvcf the
four-year college entrants, 73 percent of the high school graduates. In grade
twéive, as Table 6 illustrates, there is a notable increase over grade nine in the
degree to which tvo-year college students can be classified correctly. In grade
nine, less than 50 percent of the community college entrants were correctly class~
ified. In grade twelve, 63 percent ¢f the community college entrants are correctly .

classified.

Results: Females with Measures from Grade Nine

For grade nine, the results of the discriminant analysis for females differ
from those for males primarily in that the two variables which are eliminated from
the analysis on the basis of Rao's V eriterion of significance are scholastic
ability and '"taken for granted,'" rather than, as for males, education of the father
and parental educational stress. The deletion of ability is noteworthy but in-
explicable substantively. Prior to the removal of the discriminant functions,
Wilks' lambda was .5260. A canonical correlation of .678 was produced by the first
function with which 97 %ercent of the total variance was assoclated. A canonical
T afv.léi was generated by the second discriminant function with which 3 pefc&nt
of the total vardance was associated., Defining, in part, the first function was
‘academic achievement, with a standardized coefficient of .61 followed by educa-

tional ambition with a coefficient of ,26. Achlevement was also the major defining
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element in the second function with a coefficient of .75, follovad by parental
educational stress (cocfficient = ,50), curriculum location (.46), mother's
education (.28) and occupation of father (.23).

Sixty~three percent of the 923 females were correctly classified into their
respective post-secondary educational categories (see Table 7) on the basis of

the eight discriminating variables the time specific set of which is from measures

Table 7 here

made during the ninth grade, Correctly classified into the four-year college cell
were 77 percent of these siv '»nts, into the high school graduation cell 69 percent,
and into the two-year collrye cell, 47 percent. Slightly more of the two-year

college students were mis-classified as high school graduates (29 percent) than as

entrants to a four-year college (24 percent).

Results: Females with Measures from Grade Twel

With grade twelve measures comprising the time-sgpecific set of variables,
nine of the original ten measures are retained by the significance criterion of
Rao's V., Lambda is .33 prior to the removai of the first discriminant function.
That first function, defined basically by the varilables of educational decision
(standardized coefficient of .57) and academic achievement (coefficient of .27),
generates a canonical correlation of .79 and has associated with it 92 percent of
the total varianc- with the sum of the two eigenvalues as the base. The second
function is defined by academic achievement (standardized coefficient of .62),
parental educational stress (coefficient of .41), and peer influence (coefficient
of .34), as well as by educational decision (.39). Curriculum has a small co-
efficiant in the second function of .21. The canonical r is .35 and associated
with this function is 35 percent of the total variance accounted for by these two
functions. !

Correctly classified into the respective three post=secondary educational
attainment categories are 73 percent of all 923 females. Eighty-four percent of
entrants into a four-year college are co::ectly classified as are 76 percent of
those who just complete high school. By the end of grade twelve, 62 percent of
those who will enroll in a two-year college are also correctly classified, an in-
crease of ié percentage points from the classification analysis based on the |

commori set of varilables as well as on the set from grade nine measures. .
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SUMMARY AND IMPLICATTIONS

Summary

On a number of educationally relevant dimensions, students who enroll in a
two-year college differ from students who, on the one hand, all but complete their
formal education with the high school diploma or who, on the other hand, enter a
four-year college., With a remarkable degree of cons!stency, two-vear college
entrants rank more or le: in the middle of an educational continuum bounded, on the
upper end, by four-year entrants and, on the lower end, by those who only graduate
from high school. | contrast with the student who enters the four-year céllegé,'

the individual who .nters the two-year college:

1. Is of lower socioeconomic origin and of lesser scholastic ability

2. Reports having received less influence to continue his or her
education beyond high school from parents, peers, teachers, and
guidance counselors.

3. Ts less likely during high school to:
a. Have been in the academic.or. college=preparatory curriculum
b. Have participated in extra-curricular activities

c. Have regard: 7 him-or-her self as having a positive reputation
with the teacher either for school work or for deportment

d. Have had an ambition to enter a four-year college as a ninth
grade student or to have made the decision to enter a
four-year college as a twelfth grade student

e, Bave had a high motivation to ido *:»1l1l academically
f. Have had a superior record of academic performance
g. Have had very positive attitudes toward education

4. Is less convinced that he or she, personally, rather than the forces

of "fate," impersonally, control one's own future,

5. Is less positive about himself or herself as an individual human being
6. Is somewhat more critical of selected aspects of the U.S. social, political,
and 2conomic system while, at the same time, is somewhat less involved
with or sympathetic toward those who would seek to change that "system."
Predictively, with a subset of those variables used in the descriptive analysis
to profile the two-year college student, the high school graduate, and the four-
year college student, we were able with a regression analysis to account for

slightly more than half of the variance generated by the actual post-secondary
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cducational bLehavior of our sample. lowever, in a path analytic mode, the re-
gression analysis revealed that whether a sgudent continues his or her education
beyond high school depends more upon merit, indicated by scholastic ability, educa-
tional ambition, academic zuaievement, or an educational decislon, than 1t does
upon the ascriptive characteristic of social class, indicated by the occupational
and educaticnal characteristics of the parents.

Finally, and again with a subset of those variables employed in the develop-

f our deseriptive profiles, we were able with a discriminant analysis to
.iussify correctly into their respective post-secondary educational activities al-
most as large a percentage of students with measures drawn basically from the ninth

grade as with measures drawn primarily from the twelith grade,

Implications

Students who enter a two-year college do indeed represent a population of
individuals different from those represented by just high school graduates, on the
one hand, or by those who are entrante to a four-year college, on the c*her. The
distinctive compositional characteristics of the two-year college popu.ation is not
limited only to =ocioeconomie origin, scholastic abilitf, or to high school academic

perfermance., Quite to the contrary, the compositional differences of the two-year

cipation in the extra-curriculum, feelings about what the teacher thinks ¢f ~ae's
performance and behavior, and to reports about whether one has been encouraged to
go on to college by the teacher or the guidance counselor. Moreover, the composi- -
tional characteristics which rank the population of the two-year college entrant
above the population of high school graduates and below that of the four-ycar college
er - -nt penetrate even into the student's own sense of environmental mastery and
{ iin; of self worth.

. course, it is no surprise to find evidence of these differences late-on in
the high school life cycle, that is, in the last month or so of the twelfih grade.

It is somewhat of a surprise, however, to find evidence of these differences early-
on in the high school life cycle, that is, in the last month or so of the ninth grade!
Both the content of the compositional characteristics which distinguish the

two-year college student from others and the fact that such a distinction can be

made so early-on in the high school life cycle lend empirical support to what Bowles
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and Gintis have termad the "correspondence principle." As they have recently

defined the correspondence principle:

The educational system helps integrate youth into the economic system, we
believe, through a structural correspondence between its seclal relations
and those of production. The structure of social relations in education
not only insures the student to the discipline of the work place, but
develops the types of personal demeanor, modes of self-presentation, self-
image, and social-class identifications which are the crucial ingredients
of job adequacy. Specifically, the social relationships of education --
the relationships between administrators and teachers, teachers and stu=
dents, students and students, and students and their work -- replicate

the hierarchical division of labor . . . . Different levels of education
fced workers into different levels within the occupational structure aud
correspondingly, tend toward an internal organization comparable to levels
in the hierarchical division of labor. As we have seen, the lowest levels
in the hierarchy of the enterprise emphasize rule-following, middle levels,
dep :dability, and the capacity to operate without direct and continuous
supervision, while the higher levels stress the internalization of the norms
of the enterprise. Similarly, in education, lower levels (junior and
senior high school) tend to severly limit and channel the activities of
students. Somewhat higher up in the educational ladder, teacher and
ccommunity colleges allow for more independent activity and less overall
supervision. At the top, the elite four-year colleges emphasizz social
relationships conformable with the higher levels in the production
hierarchy,3/

In - similar vein, Galtung has advanced the thesis that 'the schools are partly

a _reproduction, partly a reinforcement, of the social and economic structure of

society at large (emphasis in the o.{ginai, -  Galtung contlnues by noting that:
A process of allocation occurs whereby the output of the schooling sorting

process is fed Into the productive machinery of society. By and large,
what happens is the following: primary school graduates are put into the
primary sector doing agriculture and extraction work; secondary school
graduates are put into the secondary sector as skilled workers, functionaries;
and tertiary graduates are put into the tertiary sector as prcfessionals
and administrators,
We would supplement Galtung's description of the parallel structure of schooling and
the economy simply by adding that at least in the U.S., the tertiary level of
schooling must be further differentiated into two and four-year college levels.
Related to the correspondence principle of Bowles and Gintils and to the
thesis that the "schools are partly a reproduction, partly a reinforcement, of the
roclal 2ad econoric structure of society at large' of Galtung, is the theory of
labo: market segmentation. Jobs may be classified either as being in th~ nrimary
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or in the sccondary sector. Those in the primary sector, to cite Carroll and
Morrison's description of this theory in their recent RANN report on the National
Longitudinal Study of High School Seniors to the Department of lealth, Education,
and Welfave:

are charactgrized by relative job stability, relatively high wages, and

a pattern of wage progression. These jobs are full-time and year-round

and require skills developed through practice and experience. Promotion
is often governed by senilority,

Jobs in the secondary sector, Iin contrast:

require little training and i:w skills; they can be quickly learned.

They offer lov wages and fringe benefits, poor working conditions,

and little opportunity for promotion.
Proponents of the thec~; of a segmented labor market argue that '"the primary unit
of analysis should not be the individual employer or employee, but social groups or
classes," (inasmuch as the segmentation hypothesis is based on the assumption that)
"workers are sorted between the primary and seconldary markets on the basis of their
social class background or such ascihed characteristics as race, sex, or ethnicity.

These factors, not abilities, or skills are what matter.,”

Certainly we are not prepared to argue thar our data provide a rig PR ¥-1w
of any of these conceptualizations of the hierarchical parallel structu, +f the

educational and economic order. - We are prepared to argue, however, that our data
are consistent with the notion of a correspondence or isomorphism between the ten-
plate that defines the social relations of the school and the template which defines
the social relations of the workplare. For, as we have seen, at least as early as
the ninth grade, it is possible to distinguish systematically between groups of stu-
dents on-a wide range of variables which relate, in the short run, to their educa-
tional attainment and, in the longer run, to their accupaﬁicsal‘attainment! lLs
early as the ninth grade, students who will enter a four-year college and hence gain
. access to professional and managerial positions are distinguishable from other
categories of students by virtue of the fact that they are: 1) from families of
greater socioeconomic privilege, 2) brighter, 3) higher achievers academically,

4) more ambitious educationally, 5) more confident both of their ability to control
the environment and of their own worth as individuals. By ccnﬁfast, as early as the

ninth grade, students who will, in all probability, not advance beyond the high
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school diploma and hence have access only to tecsifcal. miney white-coilar, and
slkilled énd semi-skilled blue-collar jobs, are c¢liuinguishable from o' her categories
of students by virtue of the fact that they are: 1) from Tumilice of 1ceaser soclo-
economic privilege, 2) less capable intellectually, 3) lou. v achiecvers academically,
4) less ambitious educatic-ally, and 5) less confident Loth of their ability to
control the environment and of their own worth as individuals.

In-between those two extremes lie the two-year coliege student, Their unexcep-

.onal class origins, their modest level of ambition and achievement, and their
neither overly negative nor positive posture toward énvironmental mastery or to
their own sense of self-worth, make them candidates for jobs in the lower-levels
of the tertiary sector of the economy or in the upper-levels of the secondary sector.
These are the individuals who, after they leave the community college, will work
as sales representatives; social service, hospital, and nursing home aides; audio-
visual technicians; county and city government functionaries; medical and dental
technicians; engineering aides; chemical technicians, etec., etc,

Schools are then, in Galtung's words, 'partly a reproduction, partly a rein-
forcement, of the social and economic s -ucture of the society at large." Differen-
tiation by occupational attainment depends to a considerable degree on differentia-
tion by educational attainment and differentiation by educational attainment is
detectable as early-on as the ninth grade, probably even sooner were the data to
be avallable to test that hypothesis. But the primary basis of that differentiation
within the schools is not social class, as many of the préponents of the corres-
osondence principle and of the theory of labor market sepulentation avgue., More
important that social class as the basis by which individuals are allocated into
varying levels of educational and, subsequently, occupational attainment is merit.
For, as we have seen in this text, whether the individual merely completes high
school, enters a four-year college, or enters a two-year ¢ollege, depends more upon
scholastic ability, ambition, and achievement than it does upon the occupational

and educational characteristics of the parents.
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SURVEY OF CAREER PREFERENCES

o " (FULL NAME OF YOUR SCHOOL)
PLEASE .

PRINT

(LAST NAME)

TFIRST NAME) " (NAME OF GITY OR TOWN)
PURPOSE OF THE RESEA'

This study is being conducted in many high schools. The ;ﬁﬁrposg, of the stuéyf i8 to learn about the

educational and occupational interests of students. These interests have important consequences not only for

- you as an individual but also for the society in which we live. In addition to learning about vour own edu-

~ators as there is in the country today. Of course, ! ,
"different kinds of educational and occupational interests. This is why there are many different kinds of items

cational and occupational interests, the study seeks to learn some ‘of the reasons why different people have
different educational and occupational interests. If we can learn some of these rensons, then it may be pos-
sible to know several years ahead of time whether there are going to be too many or too few clagsrooms or
whether in the future there is going to be a shortage of physicists, automobile mechanics, and telephone opes-
there are many: and complicated reasons for people having

in this questionnaire. By reading each item in the questionnaire carefully and Ly answering each item hon-
estly, you can personally “:elp to make this survey a true reflection of the interests of high school studay!:.
THIS 1S NOT A TEST. There are no right or wrong answers. Ther= are only responses which are frank and
honest. No one in your school or your community will ever see your questionnaire or vour responses, Please
answer egch item to the test of yonur ability, Please answer each item frankly and honestly.

IHNSTRUCTIONS

EMSE”, V. GIRLS: In answering the items on occupations, you

I. A number of items use the terms “moth : nsw
should think of “housewife” as an occupation.

“sister”, and “brother”. If you are currently living with
your natural mother and father and natural brother and
sister, these terms should be taken to mean your natural G~
parents and natural brothers and sisters. If you are not -

currenily living with your natural mo. aer or father, or o -

withlgggir natural brothers and Eistérgihthen tl-neftgms SAMFPLE ITEM

should be taken to mean your step-mother, step-father, T ST
male guardian, or female guardian, step-brother, or %{;f%;fgghe(}ge?f tﬂ,tgfféffifég?smﬁ‘;ﬁ;ﬁ}tba%
step-sister. chaice which you select as your answer.

‘1. READ ALL INSTRUCTIONS very carefully, especial- 5 .. o . o
ly those instructions on page 4. A sample itera weild be: 7
75. Wrich sport dz you like best?

‘.‘IIL A fow items ask you to write several words. Please i ¢ ) Tennis 4 () Hockey

E

Aruntext provided oy enic [REAE

wrile very clearly. oo 5. () Golt
] L . . 2. iw'} Football B, olf
IV. If you have a problem, raise your hand and a research a0 4t . —_—
worker will come to your place and assist you, Pleasge 5 () ngke,tbﬂﬂ o 6. () BE‘EEbiu_
continue to answer the items with which you have no The person responding to this item liked footbali best so he
problem until the research worker comes to your place. placed an (X) in the bracket to the left of the responee choice

Otherwise, you will not finish on time, . which said “football.”
Thank You: You May Now Turh To Page Two and Begin.

—1 )
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E

Aruitoxt provided by Eic:

RIC.

16.

17.

18-20,

A,

22

23.

CARD ONE
How oid are you today?
1. ( ) 13 years 5 () 17 years
2. () 14*yf;-nrs 6. ( ) 1B years
3. ( ) 15 years 7. ( ) 19 years
4, ( )} 16 years 8 () 20 years or more

What ie your sex?
I. ( ) Male
?. ( ) Female

Are your mother and father now living?

L. ( ) Both are living.

2. ( ) Only my father is living.
3. ( ) Only my mother is living.
4. { ) Neither parent is living.

What are the eges of EACH ONE of your brothers and
sislers? NOTE: |f you have no brothers and/or no si®-
tars, piace a checkmark in the category “No brothers,”
of "No sisters.”

Brothers Sisters
s Oldest —
e ‘o e
Youngest e

No Brothers ( ) MNo Bist_.3 ( )

What kird of program are you faking in schog!?

( ) Academic or College Prep.

() Science

) General

) Commercinl or Business

) Voecational Agriculture

) Vocational Indusirial Arts

) Other (Specify: . I -)

N
S — ——,—, p—,

How Important is it for you to %& an athlete In school?

L. ( ) It is not important to me personally that I
be an athlete in school

2. - (") 1t is somewhal important to me personally

that I be an athlete in school

3
be an athlete in school

With whom do you live?

y It is very lmpartaﬂt to me netﬁnnal]y that 1

24,

25-27.

28-47.

48,

1. ( ) With both my father and mother
( ) Withonly my father
3. ( ) With only my mother
4. "(+) With my father and step-mothor
5. ( ) With my mother and step-father
(Continued in next column) 06
g
iﬁv £

6. ( ) With my aunt and/or uncle

7. { ) With my grandparents

8, ( ) With other relatives or guardians

9. ( ) Other (Specify; e )

On the average, how much time do you spend dolng
homework outside of school, like late in the afterngon,
at night, ete.?

( ) none, or almost none

lass than % hour a day
about 14 to 3 hours a day
about 1 hour a day

about 114 to 13 hours a day
about 2 hours a dav

about 3 or more | ouvy n day

[

SIS
L —— —— g—,
e e e L

o

How far did y@ur"lalher go in school?

0l. { ) He has no formal schooling

02. ( ) He did not go any further than sixth grade
in elementary school

He did not go any further than n.nth grade

03. ( )
in high school

“04. () He did not go any further than eleventh
grade in high school
05 ( ) He finished high Echﬂ-t:l
06. ( ) He went to trade or technieal school but did
not finisk
07. { ) He finished trade or technical school
08. { ) He went to business school but did not
finish
09. ( ) He finished business school
10. ( ) He went i» college but did not finish
11. ( ) He finished college
12, { ) He went to graduate or professional school
but did not finish
13. ( ) He finished graduate professional school
14. ( ) Do not know

Of all the boys In your grade, which boy:
(You may name the same person more than cnece.)
His First Naine His Last Name

1. Is the best
athleln? e

2. Is the Lest
student? I e

3. Do the glrls like _
the best? e -

4. Would ynu E.ost
lika to be .
friends with? —_— — —

How olten do you attend a worship service in a church,
temple, or synagogue?

i. ( ) Never

2. ( y8eldom

3. ( ) Several times a year

4, ( ) About once a month

5. ( ) Two or three times a month
6. ( ) About once a week

7. ( ) More than once a week




1820,

FA R

22

23,

ERIC

Aruitoxt provided by Eic:

CARD ONE

How vld are you loday?

oo ) 13 years IR B T A AR VT Y
2 C ) 1 years 60 ) 18 o
! ) 10 years S T years
P ) 16 years M. 0 ) 20 yirs or more

what is your sex?
I ) Male
2 () Female

Aro your mother and father now living?

1. i} Bath are living,

2. ) Unly my lather i living.
4 ) Only my mother is living.
4 () Naither parent is living.

What are the ages of EACH ONE of your brothers and
sisters? NOTE: |f you have no brothers and/or no sis-
ters, place a chackmark in the calegary "No brothars,”
or "“No sistarz.”

Hrothers Sistors

vl . .
to

Youngest

No Braothers () Wi Sisters ()

What kind of program are you laking in school?
1. (v Acadeniie or Collegs Peeps,

2. () SBcience

3. () General

4. () Commercial or Business

n. () Voentional Agriculture

6. () Vocational Industrinl Artas

7. () Other (Specify: — . ST, |

How Impaortant ia It for you o be an alhlete in school?

t () It ia not importan! 0 me poersanally that 1
he an athlete in achool

2 ( 'y It is somewhat important to me personally
that I be an athlete in school '

3. () It is very important io me pemanally that 1

bo an athlete in school

wiih whom do you live?

1. ( ) With both my father and mother
2. () With only my father

1 () With only my mother

4. () With my father and step-mother
5 () With my mother and szep-father

(Continued in next column)

24,

25-27.

28-47,

48.

6. ¢ ) With my aunt and/or unele

1 ¢ ) With my grandparents

B ) With other relatived or gunediany

4. () Otherp (Specify; _ . P S

On the average, how much fime do you spend dolng
homewotk oulside of school, like lato in tha alternoon,
at night, ete.?

1. ¢ ) nepe, or nhinost hobe

2. () less than Y hour u day

3. ) about V4 to ¥ hours s day

4. ¢ ) abont 1 hour a day

ho ) about 144 to 1 hours a day
6. ¢ ) abuaut 2 hours a day

7. ( ) about 3 or more bours a diay

How far did your father go in school?
01, ( ) He has no formal schooling

02, ¢ ) He did not go any further than sixth grade
in elementary schuol

03, ¢ ) He dill not go any further than ninth grade
in high schoul

04, ¢ ) He did not go an
grade in high schoo

05, ( ) He finished high school

06, () He went to trade or technical school but did
not finish

07. ( ) He finished trade or technical school

further than cleventh

08. ( ) He went to business scheol but did not
finish

09, ( ) He finished business schuol

10. ( ) He wont to eollege but did not finish

11, ( ) He finished college

12, ( ) He went to graduste or professional school

but olid not finiah
13. () He finished gradvate professional school
14. ( ) Do not know

01 all the boys in your grade, which boy:
{You may name the same person more than once.)
His First Name His Last Name
i. Is the best
athlete? e

Is the best
atudent? s e -

[

4. Do the Lgirls like
the beal!

4. Would you most
lika to be
friends with? e e . . e

How often do you atlend a worship service in a church,
lample, or syhagogue?

l. { ) Never

2. ( ) Seldom

3. ( ) Several times a year

4. ( ) About once a month

6. ( ) Two or three times a month
6. ( ) About once a week

7. { ) More than once & week



49.

58.

§7.

58,

O

ERIC

Aruitoxt provided by Eic:

Generally, when your father makes dacisions which
concefn you of when he makes rules for you to follow,
doas he explain o you the roasons for the decislons or
tor the rules?

1. )y He alenast necer explaing hig decisgony or
rules to me

2 () He onee in ow whide explinins his devsaons or
rules to me

2y He aseally explains his decivions or riles to
nw

AU ) He dlrnost alieass explains his doelsmns or

ritles Lo e

What sort of things duuz U take lo give a studont im-
portance, preslige, inlluence, ele, with olher students

in your school?, ic. good grades, coming Irom tho
right family, baing ap athiete, otc. Try to name at foast
three, from firgt to third most important.

Il most important: e e e

2o most rmportant: .

Bl most inooortant: | e s e -

4th most impordant: I
What Is the religlous preference of your father? NOTE:

Ploase bo as precise as possible in giving the specific
religious profarence of your father. Example: Baplist,

Mathodist, Roman Catholic, Reform Jewlsh, United
Chufch of Christ, alc.
- el g . . - . N 61.
Religious Preference of Fathoy

Regardiess of what olher students think, how do you
perasonally foel about a good student being an athlete?
1. { ) I don't think that a good student should be

nn athlete )
o () ltdoesn't make any cdiffeeence to nie whe ther 62.

i goul student is an athlete
3. () I think it is somewhat important that a guod

stucdont be an athlete
1. ( ) I think it is very important that a good atu-

dent he an athlete
How aoften does your father altend a worship service in 63,
a church, temple, of synagogue? o
I. ( ) Never
2. () Seldom
3. () Sevemal lLimes a year
4. { ) Aboul once a month
5. () Two or three times a month 7
6. ( ) About once a woeek 84,
7. () More than once a week
During the last few years or so, has your father wanled
you fo cantinue your education beyond high school, that
iz, 10 go to a trade or business school, to college, ete.?
1. () Yes, he has stressed it a lot )
2. } Yes, he has stressed it somewhat 85.
3. ( ) Yes, but he has seldom mentioned it
4. ( ) Hehasn't said one way or the other
5 ( ) No, he would rather that I did not go be-

yond high school

—F

59.

60,

Gonorally, over the past § lo 8 years or so, how olten
have your parenis pralsed or rewsrded you when you
did someihing very well?

1. () Hardly atuil

: Hometimes

L0

A () Fairly often

. () Very often
{

3. Amost every time

Generally, which one of the lollowing siatements best
describes how sludents in your school feel about
athleles being good sludenls and good siudents being
athlales?

Lo () They feel it doesn't malter if an athlete is
o good siudent or if a good student is an
nthlete

They feel a pood student should he an
athlete, but it doesn’t matter if an athlete
in a gootl student

. () They fecl an athlete should be a good stu-
dent, but it doesn't matter if a good student
is an athlete

t. () They feel that an athlete should be a good

student and that a good student should he
nn athlete

Here are five stalemenls about yoursell. After you read each
statement, indicate how strongly you agree or disagrea with It
by placing an “X" in the approprale box,

97

| feal that | have a number of good qualities.

1. { ) Strongly disagree
2. () Disagree

3. () Agree

4. () Strongly agree

On the whole, | am satisfied with myself,

1. () Strongly disagree
2. () Disagree

3. () Agree :
4. () Strongly agree

All in all, | am inclined to feel that | am a failure,

1. ( ) Strongly agree

2. ( ) Agree
3. ( ) Disagree
4. () Btrongly clisagree

| feel | do not have much to be proud of.

1. ( ) Strongly agree
2. ( ) Agree

3. ( ) Disagree

4. { ) Strongly disagree

| wish I could have more respect for myself,

{. ( ) Strongly agrec

2, ( ) Agree

3. ( ) Disagree

4, ( ) Strongly disagree



Q

ERIC

Aruitoxt provided by Eic:

a6,

67.

INSTRUCTIONS: The following lew items are about your plans for a job and for an ed
One type is called “LIKE TO' and the other type is called "EXPECT TO". Thare |s a very imporiant difference between
TO' and the “"EXPECT TOQ'' types of queslions.

A "LIKE T question on jobs, for examp
reéally LIKE TO have when you finish your education,
really LIKE TO have and the jub he actually EXPECTS TO have.
nautical engineer. But, he knows that he cannot alford the college ad
instead, he actually EX

When you answer

YEXPECT TO" questions.

16-23,

24-31.

Whan your mother diaclplines or punishes you, how
does she usually do 017

L ¢ ) She usandly spanks, sliaps, or strikes me

90 ) She usaally nags or makes funoof me

Lo ) She usually Uikes away one or more of my
privileges or thing= T like to do, such ns not
letlipg me use the car, go out at night or on
weorkernuls, not letting me wateh TV, le.

Lo ) She vsunlly trics 1o show me whit it wis |

did wrang then talhs with nae s that T wort't
ey 1t spin

Generally, which one of the lollowing siatements best
doscribes how most teachars feel about athletes and
good students In your school?

1. () They feel that an athlete shoiild be a good
student and that a gowd student shotipd b
nn athjote

They feel an athlete should be a good stu-
demt, but it doesn't matter if g god student
ix nn athlete

They feel a goad student should he an
athlete, but it doecsn’t matter if an athlete
s 1 gool student

They fecl it doesn’t matter if an athlete s
n poad stucdent or if a good student is an
nthlste

CARD TWO

SUPPOSING you could have the necaessary abllilies,
aducation, grades, money, elc., what kind of work would
you reslly LIKE TO do afler you finish your education?,
that |s, aftar you get out of high school, technical, busi-
ness, nursing school, of college. PLEASE BE VERY
SPECIFIC, NOTE: If you would really LIKE TO go Into
the military, please specily the military rank you would
really LIKE TO have.

" "(SPECIFIC NAME OR TITLE OF job
I would really LIKE TO have)

CONSIDERING your abilities, grades, financial resources,
chances for lechnical school, college, sic., what kind of
work do you aciually EXPECT TO do after you finish your
education?; that is, alter you get out of high school, tech-
nical, business, nursing school, or college? PLEASE BE
VERY SPECIFIC. NOTE: If you actually EXPECT TO go
inte the military, please specify the military rank you
actually EXPECT TO get.

(SPECIFIC NAME OR TITLE OF job
1 actually EXPECT TO get.)

68,

32-33,

34-35.

In general, how sre mos! declaions belween you and
your father made?

. () My father usually doesn’t carc what 1 do.

9 () I usually can do what 1 want regnedless of
what my father thinks

A ) Uusually enn make my own decimons, but
my fathor would like for me to copsider his
apifion

.« ) My opinions usnally are as importanl as my
father's in decding what 1 should dy

5. ) T have considderable opportunity {o make my
own decisions, but my father usually haa the
final word

6. () My Iather listeon to me, but usally he inkes
the decision

7. ()} My [aither usually just {ells me what to <o,

ucation. There are two types of guestions,
the “LIKE

le, nsks you to choose, from all the jobs you know about, the job you would
However, sometimes there is o difference between the job a person would

For example, Bob may really LIKE TO hecome an gero-
ucation which the job of acronautieal enginver requires, So,
PECTS TO hecome an aircraft mechanie, a job with aireraft that does not require a eollege education.
the questions below, please REMEMBER the 1
Answor them to the hest of your ability. Anawer them frankly and honestly. Thank you.

very important difference between “LIKE TO" and

SUPPOSING you had the necessary abllllles, prades,
money, ele, how far would you really LIKE TO go in

school?

1. ( ) 10th or 1ith grade

2. () Graduate from high school

3. ( ) Trade or technical school

4, ( ) Two-year business school

5 () Nursing school

6. ( ) Two yemrs of college

7. () Four years of college

8 { ) Graduate or professional school

CONSIDERING your abilllies, grades, financial reyourees,
etc., how far do you actually EXPECT TO go in school?

1. ( ) 10th or Llth grade

2. ( ) Graduate from high school

3. ( ) Trade or technical school

4. ( ) Two-year business school

5. { ) Nuring school

6. ( ) Two years of college

7. ( ) Four years of college

8. ( ) Graduale or professional achool



Generaily, over the past S lo @ years or yo, have your paronis stronsad or omphasized that you should take pride In things

E

3e.
that you have done well?
1. () ¥Yes, they have stressed it a ot A0 ) Yes, but they have seldom mentio.aed it
2 {1 Yes, thev have stressed it aomewhint t. () 'They haven't cared one wiy or the other
500y Mo, they would rather T not foel prond when
I do Hnnh‘“\i“g wrll
Generally, in talking with other peopie about whal you are going to do afler you get out ol high schaol, how often do
you talke with each of the tollowing kinds o pernons aboul whather ar not you afo going (6 comtinun your educatlon altor
ligh school, such as whethar or not you are going to trade school. college. ee ?
How often [ rall: with cock of these kinds of
7 person abour whether or not | am paing (o
T3M Tvpe of Person continae my edueniton after hiplh school?
] 7 Almant
Never Sometimes (ften Constantly
al. With my teachers
38 With my friencds
39, With my [ather
40, With the guidance counselor }
41, With the athletic voach
42, With my dergyman
- — S — — L. —
43 With my mother
a4, With my brothers or sisters
45, With a friend of the family
46, With friends of mine in college
CARD THREE Ol the group or groups you Just named, which one has
o has the most Influence on student fite?
In most schools there are usually one of two groups of . ———————
students who have a lot of influence on student life L) Group A
around the school, i.e., the “in" group or the “lgading 2 () Ciroup B
crowd.” What asbout in your schooi? How many groups )
of students are there thal seem lo exefcise Influence, What does it take to became a member of the group
lhiﬂl stem lo be “in the middle of things™ one way or with the most intiuence, i.e. like coming from the right
another? family, baing a good student, an athlete, ete.?
1. ( ) One group
2. () Two groups e T - e e T
3. () There are no such groups in this school - o e n s e e e s
What Is the best way to name and describe these one Who are the students in the group with the most
of two groups you had in mind when you answered the influence? Try to rame the 10p five,
tast question? Try to give the group or groups the — , g
name most students use 1n talking about It and describe First Name  Last Name  First Name Last Name
the group or groups in terms of the inlarests and be-
haviors of its members. et i e e [
Group A Group B 7 ) . B
Name: Name:
Description: Description: a7 With regard to discipline and punishment, my father ls:
o 1. ( ) Very easy
- i - 2. () Fairly easy
e e e — i 3. () Fairly strict
. _ . 3 _ _ , () (’ 4. () Very strict
LI AN
Qo —b6~

RIC

Aruitoxt provided by Eic:




48. During the Iast few years or 8o, has your mothar wanled
you to continue your education beyond high achool, that
is, to go to a trade or business school, 16 college, ate.?
I, ) Yes, she hos atressed it a lot
3 ) Yoa, she has stressed it somowhal

) she hasn't suid one way or the othe

) Nao, sl would rather that T did not go he

vaniel high school

4

-

(

(Y Yeu, bal she has seldom mentmed it
{

noo

The following twe questions are about your lather's job and his
employar. I your father iz not cwirently ampleoyad or 11 your
lather is deceased. please give the namg of the amployer your
fathor LAST worked {1 and the kind of job ha LAST had.

49-51. What is the full name of the company, business, or farm
fhat your father works for? For example: General Motors
Car Company. (If your father works for himsell, write
“sulf-amployed” and give tho pame of your father's
bysiness.)

{(MName of company, business, or
farm which employs your father)

What KIND OF WORK does your father do? (PLEASE
TRY TO GIVE THE SPECIFIC NAME OR TITLE OF HIS
JOB, for example, “delivery tryck driver”, and DE-
SCRIBE wha!l e doos. For example, "he drives a local
delivery truck.' ALSO: if your fathar 15 In the military,
please GIVE HIS SPECIFIC MILITARY RARNK.)

52.59.

(5pecific name or U”l‘ nf
father's jub or his military
rank)

(RBriof deseription of what he ¢oes)

60,

af,

62.

Would you say th-t In your home It has been Just about
laken for granted that you will confinde your education
nfer you get out of high school?

I, ) Yes 2. ()Y No 3 () 130 not know

Generally, over the past 5 lo B years, have your parents
siressed or emphasized that you should try to come out
on top In games, sporis, and the llke?

1. € ) No, they would rather | not try to come out
on topin games, sports, ofe,

1) They haven®t said one way or another

A0 ) Yes, but they have seldom mentioned it

1 0 ) Yes, they have stressed it somew hat

G004 ) Yes, they have strossed i a lot

How imporiant (s it to you personally that you be A goud

sludent?

I. () W is not important to me personally that [
be a4 gowd student

2o () It is somewhat important to me personally
that I be & good student

3 () It is very important to me personally that I
be a good student

in general, how are most decisions between you and

your mother made? .

I. () My mother usually just tells me what to do

2. () My mother listens to me, bui usually she
makes the decisjion

3 () I have considerable oppoertunity to make my
own decisions, but my mother usually has
the final word

4. () My opinions usually are as important as my

mother's in deciding whnt I should do

I usually cun make my own decision, but my

mother would like for mo o ronsider her

opinion

6. ( ) I usually can do whal | wanl regardless of
what my mother thinks )

it

b |

—— S —— 7. () My mother usually doesn’t care what I do
A5G UME FOR THE MDMENT that you are gaing to cuntmue your aducation after high schccl and go on to tachm;al
school, college, etc, Below are some reasons why studenis want 1o continue their education after high schooi. Indicate
how ampgrtant ea\:h reason |s to yau parsanally nf yau were ta go 13 le:hmc%l sc:hcml cgllega. etc. - o
How Important To Me?
IBM Reason VERY SOMEWHAT | NOT AT ALL
Important Important Important
84, To get a better job or a higher income
85. ’Iu be bhetier able to uﬂflpﬁlﬂlld ﬂnd
appreciats ideas
6. ‘1. dlevelop my ability to get alang with
different kinds uE people
&7, To develop my moral capacities, ethical
'itandurils and values )
68, To prepare me for a happy marriage
and family life ) B o B _

Q
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CARD FOUR 22,
16, How much lime, on the average, do you spend in prac-
ficing for, training for, or actually competing In inter-
scholastic sporis, that is, in sports whore your school
compotes against another school?
I. () None, or almost none
2 () ulimuL Ly hour aday 23.
G0 0 ) about I hour a day
4. () ahout 144 hours i day
6. () about 2 hours a day
. () about 2V hoursa day
7. () about ¥ hours a day
o () more than 3 hours o day
‘ 24,
17. How oflen does your father give you praise, encourage-
ment, or approval for what you vo?
1. () Almost never
2. { ) Very seldom
3. ( ) Once in a while
4. () Frequently
G0 ) Very often 25
Here ara some statements which students have opinions about.
Please indicate how you personally feel about each statement
by placing an “X" near "Strongly Agree” if you agree with it
strongly, near "Agree” il you just agree with it, near "Disagrae”
it you just disagree with il, or near “5trongly Disagree' if you
strongly disagree with it.
18. When a person is born, the success he is going Ly have
is already in the cards, so he might as well accept It 26.
and not light against it
1. ( ) Strongly agrec
4. () Agree
3. ( ) Disagree
4. () Strongly disagree
19. A person’s job should come first, even if It means spend- 7.
ing less time in recreation and play.
1. ( ) Strongly disagree
2 ( ) Disagree
3 () Agree
4, ( ) Strongly agree
o . N . ) 28.
20. The more education a person has, the betier able Is he
to really enloy and appraciate life.
1. ( ) Strongly agree
i 2. () Agree
3. { ) Disagrec
. 4. () Strongly dizsagree
. A person should make plans for his life and not jusl 29,
accept what comes along.
1. ( ) Strongly disagroe
9. () Disagree
3. { ) Agree
4, ( ) Strongly agree 1 “ i

ERIC
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Whon a person Is making an Important decision, he
should consider the advice of his parents as more im-
poriant than the Advize of his friends,

1. ) Strouply hgrie
o0 b Aprer

300 ¢ ) Dhsagren

1. () Stropgly dispgree

A high school education is worth the time and effort it

requires,

1, () Stronely dispgrec

20 () DhHangree

d () Agree
{

4. ) Stronely agree

Whatever a person does, he should try to do it betler
than anyone else.

I y Strongly agriwe
2, ) Agree

(
(

3. () Disagreo
{ ) Strongly disagree

Generally, il is possibie for a person to pian his future
so thal more things will come out right than wrong In
the long run.
1. { ) Strongly disapiee

{ ) Digngree
30 ) Agren
4. |

7

1 Strongly amree

Alter a person is maried, his {or her) main layalty
should continue to be to his {or her) parents.

1. ( ) Btrongly agree
2. () Agree

3. () Disagree

4, ( ) Strongly disagree

A person should make serious efforts to overcome those
obsiacies put in his path by other people.

i. ( ) Sirongly disagree

2. () Disagree

3. () Agreo

4. () SBtrongly agree

in business and indusiry, a person without a college

education can gel ahead just as rapidly as & person
with a college education,

1. () Strongly agree
2. () Agree

3. () Disagree

4. ( ) Btrongly disagrec

Olher people have morve control over a person's future
than the persen himsell does.

I. ( ) Strengly disagree
2, () Disagree

3. ( ) Agree

4. ( ) Strongly agree



-

0. Which ONE of tho failowing statements i3 most trug 24, It you could be remembered here at school for ona of
about continuipg your education after high school? the six things below, which one would you like it lo be?
L) %ieéﬁ}r};r neper Wrges me to continue my I, () For being a good student
7 ) TR 2 Yo belng FOIE Lofe
2. () My lather sometimes urges me to eonlinne " t) I,Dr huﬁngg oo athlote

my education 4. () For being pupular
3. € ) My father offer urges e {o contloue my 4. () For being a good student and a good athlete
f»dmf&ﬂmn f. () For being a good sludent and very popular
Ao If\‘/g' ﬂl{;iiltllll‘fifi(:}(lnm'urllly rges me to contimae 6. ( ) For being a good athlete and very popular

, 35, Generally, when your mothet makes dauisions which

31-33. How far did your mather go In school? congern you of whay she makes rules for you to follow,
0L 0 ) She hay po formal schooling d@s]s“? explain to you the reasons for the declsions
. : . : A . or rules’

02, ¢ ) Bhe did net go any further than sixth geade Sl P ] . .
in vlementary school I. ( ) Bhe almost aleways explaing her decisions or
‘, P . rules to me
; 03 () She did not go any further than ninth grade . - o - . s
in high school 2. () She usually explains her decisions or rules
) . . ) ta me
04 ¢ ) Bhe did put ge any [urther than eloventh . . . s oL !
grude in high school 3o () She sometimes explaing her decisions or rules
Gk S to me
04. { ) She finished high schiool o X L L AN
) . ' . o 4. ( )Y She once in a while explaing her decisions or
08, ) 8he went 1o technical or business schioo] bat rles to me
tid not fipish () Esh / ) lains h Necisi
= . o L . 5. she almost never explains her decisions or
07. ( } She finished techinical or business school rules to me ’
08. () Bhe went to nursing school but did not finish
09, () She finished nursing school 36, How often does your mgihgr give you praise, encourage-
10, { )} SBhe went to college but did not finish ment, or approval for what you do?
11. { ) She finished college VL () Yery often
12, () She went ty gracuate or professional achool 20 I:requemly
but didd net fipish 3. ( ) Once in a while
13. () She finished graciate or professional achool 4. () Very zeldom
4. () Do not know 5 ( ) Almost never
For -ach of the items bLelow, check which ones you and your parents agree about, which ones you disagree about, or
_whicl: ones you have not discussed with your parents. L ) o .
I . Have Not
1BM The Hems Disagree Agree Discussed
37, Whether 1 should or should net
continue my education affer
high school
38, What course of study I should
take if 1 do continue my edu-
cation
39 What college, technical school,
ete, I should go to if T continue
- __my education . I B _ . —
40. Whether 1 should live away
from home if I continue my
B ] __eflucation o ) o - B o -
41, How much it will cost if T do
continue my education
42, With regard 1o discipline and punishment, my molher is: 43-44, If you were to continue your education after high school
] T——— and go to trade school, college, elc., what subjects
I. ( ) Very strict would you like most to study, i.e, liberal arts, business,
_ . sclence, elc.?
( ) Fairly striet
( ) Fairly casy T T e -
y ensy ) (Name or names of subjects
4. ( ) Very easy 1 0 2 I would like most to study)
o - —8=

PAruntext providea oy enic [l
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48,

47,
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Hegardless of whal other students think, how do you Here are five statements about yourself. After you read each .
parsonally feel about an athlete belhg a good student? statement, indicate how strongly you agree or disagree with it
1. ( ) 1 don’t think that an athlete should be a by placing an "X" in the appropriate box.
good student 48. | am able to do things as well as most other people.
2. { ) It doesn’t make any differcnce to me whether I. ( ) Btrongly agree
an athlete is a good student o L
N 2. { ) Agree
3 ( ) I think it is somewhat important that an ; ST
athlete be a good student 30) Q!sagrgt; ]
4. ( ) I think that it is very importapt that an 4. () Strongly disagree
athlete be a good studend ] ] o
49, Al times | think | am no good at all.
1. ( ) Strongly disagree
Gunorally, over the past 5 to 8 years or g0, have your 2. () Disagree
parents stressed or emphasized that you thould try to T
do things belter than anyone else? 3. () Agree
1. ( ) Yes, they have stressed it a lot 4. () Strongly agree
2. Yes, they have stressed it somewhat : ] .
() 08, Lhey have o ¢ , 50. I feel that 'm a person of worth, at least on an equal
3. ( ) Yes, but they have seldom mentioned it plane with others.
4. () They haven't said one way or the other 1. ( ) Strongly agree
5 () No, they would rather X not try to do things 2. () Agree
hetter than other people , o
3. ( ) Disagree
4. ( ) Btrongly disagree
Here are tour statements which have been made about
\he Bible, and I'd llke you to Indicate which is closest 51, I take a positive attitude toeward myself.
to your own view. 1. ( ) Strongly disagree
1. { ) The Bible is God's Wr:!rd and all it says is 2. ( ) Disagree
f;:g b b 3. () Agree -
2 () e Bible was written by men inspired by . Tor oorrsss
) God, and its basic moral and religious teach- 4. () Strongly agree
ings are true, bul because the writers were B o )
men, it contains some human errors, 52. I certainly feel useless at times.
3. ( ) The Bible is a valuable book because it was 1. ( ) Strongly agree
written by wise and good men, but God had 2. () Agree
nothing to do with it. N T
4. ( ) The Bible was writen by men who lived so 3. () Disagree
long ago that it is of little value today 4. { ) Strongly disagree
Ganerally, concerning your educational future, about how often have these people: (1) ENCOURAGED you or SUGGESTED
to you that you should continue your education after high school, such as by going to a trade school, college, efc.,
(2) DISGQURAGED yﬂu or SUGGESTED that yau should not cantmue yf:ur education after high sc_:hfml'?
How Often Have These People
) B ENCDURAGED ME B DISCDURA(;-F D MP_, )
' Almost Almost
Some- ] Con- Some- ) Con-
IBM Type of Person Never | times | Often | atantly | Never | times | Often | atantly
53. |Teachers
84, |Neighbors
55, PBrothers or sisters
56, Gmdsnee caunselms
57, Schml Pnnmpal
58, Athletlc C‘Gach
59, Clergyman
60, - Relatlves (other than par&nfs)
61, Dthera (Please slate tme uf peratm)
—_0



18,

17.

18.

19.

CARD FIVE

Whah your lalher disciplines or punishes you, how does
he oaually do 7

. { ) He usually spanks, slaps, or strikes me
2.0
S

y He usually nags or makes fun of me

) He usually takes away one or more of my
peivilegea or things I like to do, such ag not
letting me use the car, go out at nlghL ur on
weekends, not letting me watch TV, et

4. { ) He usually tries to show me what it was I
did wrong and then talks with me so that
I won't do it again

What is your raclal background?

1. () White 3. ( ) Oriental 28-30.

2 ( ) Megro 4. ( ) Other (Specily:— - -.)

In general, which one of the following best describes

your own family? PLEASE NOTE: The term “father”

alsg includes “step-father”, "guardian”, etc. The term

“mother” also includes '“stepmother™, "guardian’, ele.

1. ( ) It is a family in which my mother is defi-
nite the head of the house and makes most
of the important decisions hersell without
first talking things over with my father.

2. { ) Itis a family in which my mother is defi- 31.33
nitely the head of the house and makes most T
of the important decisions but usually talks
things over first with my father,

3. { ) Itisa family in which both my father and
my mother head the house together and they
usually talks things over before both decid-
ing what to do

4, { ) Itis a family in which my father is head of
the house and makes most of the important
decisions but usually talks things over first
with my mother

5 ( ) Tt is a family in which my father is defi-
nitely the head of the house and makes most 34-36.
of the important decisions himself without
first talking things over with my mother

Which ONE ol the following best deacribes the employ-

menl situation of your mother?

1. ( ) Full-time housewife

32, { ) Works part-time at her home (less than 30
houxs)

3. { ) Works part-time outside her home

4. [ ) Works full-time (30 hours a week or maore)
at her home doing something other .than 37
housework -

5 () Works full-time (30 hours a week or more)
oulside her home

6 Works sometime at her home

7. { ) Works sometime outside her home

8. ( ) Dther (Specify: — )

e et = ! e

-10—

20-27.

(IF YOUR MOTHER WORKS PART OR FULL TIME AT
HOME OR OUTSIDE THE HOME): what KIND OF WORK
doas she do7? PLEASE TRY TO GIVE THE SPECIFIC
NAME OR TITLE OF HER JDE AND DESCRIBE WHAT
SHE DOES,

("»pE*UfIL nime or l|He uf mmhf

(Ban dl"-lEl’l]!tlnn nf wlmt w.hv dn(‘!s)

The next few items are about sports and athletes in high school,
The items are aboul interscholastic sports only, that is, sporis

whera your school campelas against another school,

Have you taken part in any Inlerscholastic sports this
school year?
1. { ) Ne

2. () Yes: IF YES5—What are the names of the
interscholastic sports in which you have
taken part this year?

) -
P L T
5 S

Would you really LIKE TO go out for interscholastic
sports next year?
I, () No

2 () Yesn: IF YES5—WHhat are the names of the
interscholastic sports you would really LIKE
TO go out for next year?

IF YOU ANSWERED “YES” TO THE LAST ITEM: Which
of these interscholastic sports you named in the [ast
item do you aciually EXPECT TO go oul for next year?
Names of the inlerscholastic sports | aclually EXPECT
TO go out for next year: o

| R _ 3. - -
P A 4 I -
[ T —

IF YOU ACTUALLY EXPECT TO GO OUT FOR AN
INTERSCHOLASTIC SPORT NEXT YEAR:

Do you think you will actually make a varsity team
befora you get out of high school?

1. ( ) Definitely yes
2. () Probably yes
3. ( ) Probably no

4. ( ) Definitely no



51-53. What are the namas of fhe three courses which:

a8, Do you think you will actuaity make a city, siate, or re-
gionai all-slar team hefore you get out of high school? You like the most. 54-56, You dislike the most.
[. { ) Definitely no o S
2, { ) Probably no —— B e
3. () Probably yes —_— - e e et e
i. () Definitely yes
39, Do you have any brolhers or sisters who were or who
are now on an athletic team in high school? 57-59. Whal are the names of the three courses which:
. ( ) Yoa You think are going €0-62, You think are going io
2. () No to be the most use- be the least usefu! or
' : ful or important in important in your lifo's
your life's work. wark.
40, Do your parents siress or emphasize your going out for - —
an interscholastic aport in high school?
I. () Yes, they stress it a lot e e T
2. ( ) Yes, they stress it somewhat
3. () Yes, but they seldom mention it T T T
4. () They don't care one way or the other
5. ( ) No, they would rather I not go ont for an 63-84, Whal Is the religious preférence of your mother? NQOTE:
interscholastic sport Piease be as pracise as possible in giving the specific
religious preference af your mother.
41, Check the opa category below which comes closest to T e T
your feeling about ygugéif (REhgmus prefereme nf Mather)
I. { ) 1don'tlike myself the way I am; I'd like to
change myself completely ) H , g 7 4 hi i
85, How often does your mother attend a worship gervice
2. ( ) There are many things about myself I'd like ; " e mvrATEale? '
to change, but not completely ina t;hun:hi temple, of synagogue?
3. () t'd like to stay very much the same; there is () Never -
very little about myself that T would change 2. ( ) Seldom
3. () Several times a year
. i N . 4, ) About once a montl
42-43. It you have already decided on a specilic field of study ) () Abou )? ¢a m i
for when you go to trade school, college, etc., which 5 () Two or three times a month
field is it?, i.e., law, bdsiness, science, eic.? 6. ( ) About once a week
B o - 7. ( ) More than once a week
(Nﬂme Uf Schlfn; fn:lL of study
for trade school, college, ete.)
, CARD SIX
44, Generally, over the past 5 to 8 years, have your parenis
stressed or emphasized your being able to do things by
yoursell, like b,;“Y'"Q your own clothes, going places on Here are some more statements on which students differ In
your own, efc. N their opiniens. Please Indjcate how you personally feel about
1. ¢ ) They would rather I not try to do things by sach statement by placing an X" next to that response cale-
myself gory which best indicates your fealings.
2. ( ) They haven't said one way or the other 16, A person should live as much for the fulure as for the
3. ( ) Yes but they have seldom mentioned it present,
4. () Yes, they have stressed it somewhat L. () Strongly agree
5. ( ) Yes, they have stressed it a lot 2 () AET?E
3. ( ) Disagree .
4, ( )} Strongly disagree .
45-47. Whal ara the names of the three courses in which:
You get your better  48-50. You gel your poorer
or best grades, or poorest grades. 17. The most importani qualities of a man are determination
— —— and driving ambition,
— S 1. ( ) Strongly disagree
2. ( ) Disagres
= = — — 3. ( ) Agree
B L R 4, () Strongly agree
109
Q —11—
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18.

19.

20.

21.

22.

23.

24,

Before a person Is marrled, his (or her) maln loyalty 25.
belongs to his (or her) parénils.
t. () Strongly ngree
2 () Agree
1 () Disagree
4. () SBtrongly disagree
A person should make serlous efforis to avercome the 26
obstacles put in his path by nalure and fate.
1. () Strongly disagree
2. () Disagreo
3 () Agree
4, ( ) Strongly agree
Education tends to make a person more unhappy than 7.
happy.
1. () Strongly i
2. () Agree
3. () Disagree
4. ( ) Strongly disagree

28,
A person should live mainly for today and let lomorrow
take care of itself.
1. ( ) Strongly disagree
2. ( ) Disagree
3. () Agree
4. ( ) Strongly agree

29.
A man's job should come first, although it may raquire
his spending less lime with his wife and children.
1. ( ) Strongly agree
2. ( ) Agree
3. ( ) Disagree
4. ( ) Strongly disagree

30.
Generally, in making Important decisions, a person
should decide what is best for him even if it goes
against what his psrents and friends want him to do.
1. { ) Strongly disagree
2. ( ) Disagree
3. () Agree
4. ( ) Strongly agree .
A college education is worth the lime and effort 0t
requires.
I. ( ) Strongly agree
2. () Agree
3. ( ) Disagree
4. ( ) Strongly disagree

—12—=

106 .

A person should use somé ol his Ve In the present o
make plans for his futuré,

. () Strongly digagron
2. () Disagree

4 () Agree

4. () Strongly agrer

When it comes tims for a parson lo take a job, he should
try to live noar his parents, oven if it means giving up
the chances lor & belter (o,

1. () Strongly agree
() Agree
3. () Disngree

4. () Strongly disagreg

Success in the occupalional world depends more on
luck than on abllity and willingnass to work.

1. ( ) Strongly disagma

2. ( ) Disngees
3. ( ) Agree
4. ( ) Btrongly agree

Except for growing old any he llke, a person has more
contral over his own futuré than do the forces of nature

or fate,

1. ( ) Strongly agrec

2, ( ) Agree

3. ( ) Disagree

4. () Strongly disagres

Educalion heips a person e his lelsure time lo better
advanlage.

1. ( ) Strongly disagres
2. () Disagree

3 ( ) Agree

4, ( ) Strongly agree

it is more important ta have friends than to be a success
in one's Job,

. ( ) Strongly agree
2 (
3. ( ) Disagree

) Agree

>

( ) Strongly disagree
Which ONE of the fellowing stalements is most lrue
about continuing your edugation beyond high school?

. () My mother never urges me to continue my
education

2, ( ) My mother sometimes urges me to continue
my education

3. ( ) My mother often urges me to continue my
education

4, ( ) My mother constyntly urges me to continue

my education
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INSTRUCTIONS: THE FOLLOWING ITEMS ARE ABOUT YOUR
THREE GOOD FRIENDS OF YOUR OWN SEX. The questions
are not personal, so pleaso try to answer thom 10 the best of
your ablliity and answer thoem frankly and honeatly. NQTE: If
ong or more ol your friends 18 not In high school, please try to
racall the information asked for and then answer to the best of
your abllity. ALSO: GIRLS——sinco tha quostion reads friends of
your OWN sax, whorover you sco a "he” in the questions on
your thres friends, change the "he' in your mind to a "she".

THESE QUESTIONS ARE ABOUT FRIEND NUMBER ONE:
a2, What kind of program Is he (frlend No. 1) laking In high

school?

. () Acvademic or College Urep

2. () Seience

3. () Goeneral

4. () Commercinl or businessa

5. () Vovalional Agriculture

G. () Voecgtional Industrial Arts

7. () Gther (Speeify: — )

33, How far does he (Iriend No, 1) aclually EXPECT TO go

in school?
1. ( ) 10th or Uth grade but not  necessarily
graduate
2. () Graduate from high schaool
A () Trade or technieal achool
4. { ) T'wo year buainesa school
5. () Nursing school
6. ) Two years of college
7. () Four years of college
8, () Graduate or professional scheel
34, What is he (friend No. 1) doing currently?
1. ¢ ) In high school
2. () Did pot complete high school but is not cur-
rently working or in the serviee
3. () Did not complete high school and is currently
working or in the service
4, ( ) Finished high school but is neither currently
working nor in the service, nor in technical
school, college, ot
5 ( ) Finished high school and is either currently
working or 1n the service
6. ( ) Finished bhigh school and is currently in
technical, nursing, business school or college
7. () FOR GIRLS ONLY: Is married and a
housewife
8 () Other (Speeify: . . o e )
THESE QUESTIONS ARE ABOUT FRIEND NUMBER TWO:
as, What kind of program is he (friend No. 2) taking in high
school?
1. ( ) Academic or College Prep
2, { ) Bcience
3. ( ) General
4, ( ) Commercial or business
5 ( ) Voecational Agriculture

7.

THESE
38,

39,

.0 ) Voeational Incualrinl Arls

7. ) Other (Speeilfy: . e e e )

How for does he (frlend No. 2) aclually EXPECT TO go
in school? o

L () 10th or (UL grade but nol wecessarily
graduate .

7y Gradoule from high school

A0 ) Teade or techaical sehool

4. () Two year business school

ho () Nurming school

. { ) Two years of college

7. () Four yenrs of college

A () Graduafe or professional school

What I8 he (friend No. 2) doing currenily?

In high scheol

Did not complete high school but is not cur-
rently working of in the service

Did not complete high school and is currently
working or in the service

[T=T
— -
o

Finished high school but is neither currently
working nor in the service, nor in technical
aschool, college, ete,

Finished high school and is either currently
working or in the service

i
e

o
-
—

fi. () Finished high school ancl is currently in tech-
nical, nursing, business school or tollege

7. () FOR GIRLS ONLY: Iz married and a
housewife

8 () Other (Specify: [,

QUESTIONS ARE ABOUT FRIEND NUMBER THREE:
What Kind of program I8 he (friend No. 3) taking In high
school?

I. () Academic or College Prep

2. () Science

# () Genernl

4. () Commercial or business

5. () Voeational Agriculture

6. () Vocationa] Industriai Arts

7. () Other (Specily: )

How far does he (friend No. 3) actually EXPECT TO go
in school? )

I. ( ) L0th or 1lth grade buf not necessarily
graduate

2. () Graduate from high school

3. () Trade or technical school

4, { ) 'Two year business school

5 () Nursing school

6. ( ) Two years of college

7. () Four years of college

8. ( ) Graduate or professional echool



L 21

4145,

4850,

5155

56,

5719

840,

What s i (frlend No. 3) doing eurrently?

L%¢ ) In high school

2 () Did not complete high school but isnot cur
engly working or in the service

3. () Did_not complete high school and is cirrently
working or in the service

4. ( ) Tlinished high school but is neither currently
vorking nor in the service, not in technical
scho], college, ste.

5. ( ) Findished high school and is either currently
vorking or in the service

6 ( ) Findshed high school and is currently in lech
ncsal, pursing, business aschool or college

7. () TOR GIRLS ONLY: Is marriel and &
howsew ife

B () Other (Spedify: e )

What tfe fhe names of your three friends?

Frierrd N 10 e e e
(Last Nampe) (Firat Name)

FiepdNo. 28 @ - e
{Last Name) ( Firat Name)

ot i e e oo

Fliered NO.3: e = - _
( First Naome)

{Last Name)

Have yous laken part in any school clubs, organizaiions,
or a<lvitis this year? For exsmple: spori, rmusic
nowspaper, asl, elc

L () Yes

2 () Ne

1F yOU HAVE TAKEN PART IN 5CHOOL CLUBS, AC:
FIV|TIES, SPORTS, ETC: What are they? Name at
mMany 85 jou have participated in this year.

|

- [,

2 e S S

E: N

B

[

How many offices have you held in the schicol ciubs,
otganizatins, or activities in which you have pariel
piled this yosr?

( ) [hav not held any of fice
) One- office

Tweo offices

Thieo offices

fou 1 pffices

Hve offices

Six offices

foven of more offices

RN D RN

™ g et St g

16-140,

20-23.

2427,

28-31,

108

C-ARD» SEVEN

it yau D90 OT ACTUALLY EXPECTTO (0 o (o loche
nicai sc=hoph, bmin;n’ achool, ftureig sthoo), of col
lige: What 8her thee fowir m0at Imporiarst remsions why
yows do mop @xpect t0 do to? RANK the=so fowlr r@dsons
form1 0 4. | for the fi st rmost Importavt (eamson, 2 for
the secong mosiimportant, ol the wty thiough 4.

. ( ¥ Nodesie togo !

% ( ¥ Costs too much

3 { ¥ Lovgndesin schaool

4, (¥ Family resporxuibilitiet

5 ( Yy Studieswauld be too hard

8 (¥ Have o werk to heelp my famiky

. ( » Want logeta job of my own sl ronke somo
money s sooh as [ get ot of high school

8 ( ¥l am tired of beinga sludent

0. ( ) Other (Specify: —— oo )

Whets wag yowt lasther borm? PLEASE TRY TO GIVE
THE NaMg OF THIE COUNTRY IN WHICH HE Was
BOEN. IF HE WAS BORN IN THE UNITED- STATES.
PLEASE TRY TO GIVE THE NAME OF “THE STATE IN
WHICH HE WAS BORN,

s s #

(Name of Courlry and Staah ire vhich
my Jagher was boren)

Wheie way yous molher bom? PLEASE TRY TO GIVE
THE NAME OF THE GOUNTRY IN WHICH SHE WAS
ROEN. IF SHE WAS BORM IN THE UNITED- STATES,
PLEASE TRY TO G VE THE NAME OF THE STATE IN
WHICH SHE WAS B-ORM.

————— 4 |

(Bi;lii& of t:mmt,ry; nnd St;te ir. whicch
my modher was hom)

I you amre contduineg your edudation atge yau gt out
of migh school, whai mro the faur most npeariarat res
tone for dgcidimy wiicks school yous Wil allered? RANK
thes from 1 to 4 1 lor the first ot Jamportant, 2 for
the scond mos!important, elc..ait the iy Rhrough 4

L) Tultion comts

2 { ¥ Closerwss to home

3 () Tho edicastional standirds

1 () Liwing costs

b | ) Courses of studios offered

6, () Chunew [or fimangial aid

7 () Deople! Xnow who versior who are now
goiig 10 tho school

f, () Cmunce forr geting acmiitead



3248,

48,

47-5¢.

51,

8s.

85.
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IF YOU ARE GOING TO COMNTINUE YOUR EDUGATION
ON A FULL-TIME BIASES AFTER HIGH SCHOOL!

What is the name o! ihe school or college 16 which yaul
will be going?

o (Fullnnrm\ ol the schﬁul ;)r cﬂlleﬁv} .

In what city and irr whal stata is the school or college
located ?

e e g e

{Cityy (State)

Do you (hirsk that God s more pleased when pegple gy
{0 gat shead, or whan people are satisfied with win!
they have and don’l iry lo Qel ahead?

1. () Moe plesed when peoplo try to got ahead

2. () More pletsed vhen people are satisfied with
what they havw

What soit of reputallont do miost of the athiotes in yosur
schoo! have, .0, lke "good students.'” “inlelligant”
“popular” “dumb,’’ “troublermakers,” etc.?

e T S | RO P

e g T

e T S L L 5T s

How often do you lake gm in any of the activition o
ofganizallons ol your church, temple, or synegoguss
other than altendireg wonhip services?

1. ( ) Often
2. () Somelimes
3 ¢ ) Almpst pover

When you hisve dechlon o make in your «verydmy life
how often do you sk yoursell whit God wauld weanl
you o do?
1. () Almosi nwver
2 () Somestines
1. () Oflen
what kind of a reputalon <o you have amohg Your
tgg;hin am far av your !ghagi wa;k goen?
) Very goodl
( ) Gom
3. ) Falr
(
{

-
-

) Poor
) Very oot

About haw many of yout lrlerds Intend or going out faf
an athiatic feapn In high scheol?

1. ( ) Morg than hall

2, () shast about half

8. () Lew tham hall

4. Y Almoat none

what kind of & reputalon do you have among you
tedchars A (Ar 81 your Lehawior goos?

1. () Very gond

2 () Gond

) Falr

} Very poor

- Af

{
4. () Poor 1 () }L J
( X

CARD EIGHT

Earlier, we mksd you mboasl lhe "I’ geoup or the “lemd.
ing croswg™ In yousr bcshood, Now we wousld Iike #0 sk
youn abeoup the “omil" qrossps, Ihe grosips whith cawsse
the gremalgs! probigay flor ghe teachars anck ha prisicipal,
low mshy (rolps Of Mucints ard theete (hatt yeam lo
casnit ANp (remiogh probigemn -for the feschors srd the
priecipal}

I () One grow)p

2 () Evo grouis

3 () Fheregre nosach gopps in thi school

Wrsal b3 (e Boge vWay o desciloe thise orlé of twio
groeups? T 1y 1O giwee theo group or glousps the redme most
stu<dbnks y=0 in lakking abwout @t ard dateribe the group
or grouapy in te@mss of the Itexosts and behawviors of il
Meambear s,

Graup A dirgap B
Nexme: Ny
Ne=seription: Descripeliny;

01 the gromwp oo groups that yau just mamed, which one
crelos ihe mwost pralleprs feor ehe toachers ared the
priecipal?

o ) Grup A
L )Gorup B

Wha! dicgs It kg o became A riemsber ol She Qrosip
whiich Sremlen e mosd prablemn #n thae school?

= em = - = A ipm - a n m p e
- - =y et * im S e T oty
- ) e T e e 2 e §

Thank wou,
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CONFIDENTIAL e e

SCHOOL AND CAREER ATTITUDE SURVEY

(LAST NAME) * (FULL NAME OF YOUR SCHOOL)

PLEASE
PRINT

(FIRST NAME) (NAME OF CITY OR TOWN)

OBJECTIVES OF THE SURVEY

Thirty percent of all students never complete high school, The social and cconomic implications of this loss of human
esotnees are vonsiderables Tnoa compless weelmological society where education s a crucial institution, a more system-
atie and comprehensive understanding of the variables which influence educational goal decisions is required il enlight-
eneed progranis are to he fornulated 1o ensure that each person is accordeed maximmim opportunity to develop his potential,
The viviables which influence the edueational goals of an individual are many in number and wide in scope, ranging
from parental sevialization: practices,: friendship patterns. to the social strueture of the high school, including the charac-
tevistics of those who comprise the leading crowds, the top seholars, and the top athletes, as well as degree of participation
in the varions b pes of extiasenrrienfar activities,

During the past four yeas we hase asked your conperation in our effort to assamble data on these varions influences,
Muck has been Tearned fromcan analysis of that information, Nos, in your senjor year, we ask once again that you assist
s in furthering an undeistanding of the comples processes of educational goal decesions. Some of the items in previous
questionnaires are asked i this guestionnaire. We do this becanse an wnderstanding of the dyramics of educational goal
decisions i crneial for formulating realistic poliey recommendations,

Rescaneh findings from this sty are published in the professional joumals of soriology and education, They are also pro-
videel to each of the participating schools, And. abrief summary of the data is now available in your school library, We
also-invite von o visit the research offiee at the University by phoning 798-2600 for an appointment.

I responding to the itemns in the questionnivire, please:

[ Remember thar all of vour pesponses are confidentiol. Onhe trained rescarch personnel are permitted to see the ques-
omnaires aud then enly for the purpose of transferving the information to punch eards,

2

Arswver all of the ttets in the questionnaire, This improves the quality of the data considerably,

3Ty o answer each item as vuthfully and canclidly as possible, Frank responses provide a more realistic picture of the
selioal, it Taenlty, and the students,

INSTRUCTIONS

Lo READ FACH QUESTION CAREFULLY: Answer each candidly and 1o the hest of your ability,

2 For aheiterns about one or both pavents, answer the item in terms of the person who s currently your parent, which
may be vour real father or inother, your step-father or step-mother, or your male or female guardian, I you are living
with onlv one parent, then answer the questions about the other parent as though the other parent were still living with
you,

A

B Most itnns can be answered by placing an “X'"in the box next to the ansser vou choose, For example:

How relevant are most of your high school courses
to contemporary soclety?

1. [T Estremmely relevant
2007 Sonmwhat relevant
T Notat all velevant
EI0 vou have a problem. vaise yonr lamd and a research worker will eome 1o yonr place and assist you, Please continue
towrescer e dtems seith sehich you hace no prableme wntil the vesearch worker comes o your place. Otherwise, you will
uint hnih onctime,

THANK YOU! TURN TO PAGE TWO AND BEGIN

—_ 1 —
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16.

17.

18,

CARD ONE

What is your sex?
1. L] Male
2 [ Fenale

What kind of program are you taking in school?

1. [J Academic or College Prep.

9, [ Science

5. [ General

b Gornnercial ov Business

5. [ Vocational Agricultire

6. [ ] Vocatonal Industrial Arts

7. [1 Other (Speeify): oo -

Generally, over the past 5 to 8 years or so, how
often have your parents praised or rewarded you
when you did something very well?

7] Hardly at all

-

[ - Sometimes

7] Fairly often

1 \Very often

T Almest every time

1

W i1

Please indicate to what degree you agree or disagree with
sach aof the following statements.

19.

20!

21,

O

ERIC

Aruitoxt provided by Eic:

The American system of democracy can respond
effectively to the needs of the people.

Lo Ol

Strongly agree

2 1 Agree

4. 1 Undecided, but probably agree

1. 7 Undecided. but probably disagiee
5 [ Disagree ' '

6, ] Strongly disauree

There are legitimate channels for reform which
should be used before attempting civil disobedience
and disruption.

. [ Swongly disagree

2. [ Disagree

4[] Undecided, but probably disagrec
1. 1] Undecided. hut probably agree

5 [ Agree

i, 71 Swongly agree

The individual in today's society is isolated and
cut off from meaningful relationships with others.
1.

Sirongly disagree

i bl

[
9. [] Disagree
5. [ Undecided, but probably disagree
o] Undecided, but probably agree
5. [ Agree
fi. ] Strongly agree

22.

23,

26,

27.

11t

Economic well-being and prosperity in this country
is unjustly and unfairly distributed.

i. [0 Strongly agree

2. [0 Agree

3. [] Underided, but probably agree

4. [] Undecided, but probably disagree
5 [ Disagree

6. [ Strongly disagree

There is loo muth concern with equality and too
little concermn with law and ordei in the country
today.
[0 Strongly disagree
[0 Disagree

1 Undecided, but probably disagree

i I —

+. [ Undeeided, but probably agree
5. [] Agree :
6. [J Suonegly agree

The whole sodal system ought to he replaced by
an enfirely new one; the existing struclures are
beyond reasonable hope of repuair.

] Strongly disagree

Disagree

Undecided, but probably disagree
Undlecided, but probably agree

Agrec '

Strongly agree

U e P
R RN

Computers and other advanced technology are
crealing an inhuman and impersonal world.

1. [ Strongly agree

2. [ Agree

3. [] Undecided, but probably agree
4. [] Undecided, but probably disagree
5. [ Disagree

6. [1 Strongly disagree

During your senior year, how often have you
actually talked with your MOTHER about whether
or not to continue your education beyond high
school?

[] Several times a week
[] About once a week
[] Several times a month
] About onee a month
] About once every two or three months
[] Several times this school year
[] Oner or twice this school year
[} Not even once this school year

SENID
ol

During your senior year, how frequently has your
MOTHER encouraged you te continve your educa-
tion beyond high school, that is, to go on to tech-
nical schaol, college, ete.?

I. [ At least several times a week

9, [ Aboutonce a week

3, [ Several times a month

+. [] Aboutonce a month

5. [} Aboutonce every two or three months
6. [] Several times a year

7. [J Once or twice a year

8 [] Lessthan once a year



28.

29,

During this school year, how much time, on the
average, did you spend doing homework oulside
af school, like late in the ofternoon, at night, ete.?
None, or almost none

Luss than 14 l]mu adav

About 1 ln 34 howrs a day

About | hmn a [1 w

Ahout 117510 135 hours a de ay

About 2 hours a day

About 3 or more hours a day

PO e 510
DO000o0

How often does your FATHER give you praise,
encouragement, or approval for what you do?

1. [ Almest never

2. O Vervseldom

3 077 Oweein avwhile
1. [ Frequently

5 [1 Very aften

Here are some statements about which students have
opinions, Please indicate how you personally feel about
each statemert,

30.

31.

32.

33.

ERIC

Aruitoxt provided by Eic:

People like me don't have much of o chance 1o be
sut::essful in life.

Strongly disagree

mel o

U neertain, but prohably disagree
Uncertain, but pmlhhlv agree

Azt

Strongly agree

DY 210 =
j]UDD

¥k

Every time | try to get ohead, something or some-
one stops me,

[. [ Strongly agree

2, E g’\Ei'("l‘. 7 ,

3. [0 Uncertain, but probably agree
4. [0 Uneertain. but probably disagree
5 [J] Disagree

6. [ Strongly disagree

A person should live muinly for today and let to-
morfow toke care of ilself.

1. ] Secrongly disagree

2. [ Disagree

3. [0 Tneertain, but probably disagree
1. [ Uncertain, but probably agree
5. [0 Agree

6. [ Strongly ngree

The more edutation @ person has, the better able
he is to really enjoy and oppreciate life,
Strongly agree

Agice

Uneertain, but probably agree
Uncertain. bat probably (]lSlE‘,’!‘lL
Disagree

Strongly clisagree

TV S L
HDEUDD

112

34.

35.

L
o

37.

39.

A person should make serlows efforts to evercome
those obstacles put in his path by other people,

I. [ Stangh agree

2. [J Agree -

3. [0 Uncertain, but prnb'&bl) agree
+. [ Uncertain, but prnbably disagree
5. [] Disagree

6. [] Strongly disagree

A person should live as much for the future as for
the present.

Strongly disagree

Disagree

Unecertain, but probably disagree
Uncertain, but probably agree

Agree

Strongly agree

PO e
L

In business and indusiry, @ persen without a col-
lege education can get ahead just as rapidly as a
person with o college education.

1. [0 Strongly agree

2. [0 Agree

[[] Uneertain, but probably agree 7.

[ Uncertain, but probably dlsagrcc

[[] Disagree ’

[0 Strongly disagree

P 0
U

Whatever a person does, he should try to do it
better than anyone else.

Strongly agree

Agree

Uncertain, but probably agree

Uncertain, but probably disagree
Disagree

Strongly disagree

LOo00onO

A person should make serious efforts to avercome
the ﬂbsta:les put in his path by nature and fate.
Stronglys agtec

Agree
Uncertain, but probably agree
Uncertain, but probably disagree
Disagree

Strongly disagree

DDDDDD

Which ONE of the following best describes the
empioyment situation of your mother?

1. [ Full-time housewife

2, [ Works part-time at her home (less than
30 hours)

3. O Works part time outside her home,

+. [0 Works full-time (30 hours a weck or

" more) at her home doing snmvthmg’ other

than housework

5. [] Works full-time (30 hours a week aor
more) otitside her home

6. [[] Works sometime at her home

7. [[1 Works somctime outside her home

8, [] Other (Specify: ... ..ooooiiii00))



O
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40,

41.

42,

43,

44,

45,

Good luck is more important than hard work for
success.,

1. [0 Strongly disagree

2. [0 Disagree

3 [0 Uncertaim, but pluh ibly disagree
4. [ Uncertain, but probably agree
5[] Agree

6, [ Strongly agree

When o persen is horn, the success he is going to
have is already in the carels, so he might as well
accept it and not fight against if.

1. [J Strongly disagree

2. [ Disagree

3. 1 Uneertain, but probahly disagree
. 1 Uncertain, but probably agree
5[] Agree )

6. ] Strongly agree

The mest important qualities of o man are deter-
mmahan and driving ambition,

-] Strongly agree

Agree

Uncertain, but probably agree

Uncertain but probably disagree

Disagree

Strongly disagree

lJm—ﬂ

Q70303

€3

4,

o

= L

Generally, over the past 5 to B years or so, have
your parents stressed or emphasized that you
should try to do things better than anyone else_

I, [ Yes. they have stressed it alot

2. [0 Yes thc‘} have stressed it sotnewhat

3. [ Yes, but they have seldom mentioned it

. [ They haven't said one way or the other

5 [1 No. they would rather T not try to do

things hetier than other people

If you could be remembered here at school for one
of the six things below, which one would you like
it to be?

I. [ Forbeinga good studvnt

2. [ Forbreinga good athlete

3. [ FTor being popular

. [1 For being a good student and a geod
athlete

5, [ Fear being a good student and popular

6. [ For being a good arhicte and popular

Hew often does your MOTHER give you praise,
encouragement, or approval for what you do?

Very often
Frequently
Once in a while
Very seldorn
Almost never

Umﬂmm

48,

49,

50,

5.

13

Would you say that in your home it has been taken
for granted that you will continue your education
after you get out of high sthool?

I [] Yes
2 [ No

5 [0 Do not know

Generally, when your FATHER makes decisions

which concern you or when he makes rules for

you to follow, does he explain fo you the reasons

for the decisions or for the rules?

I. [[] He almost neger explains his decisions or
rules 1o me

2. [ He once in a while explains his decisions
or rules to me

3. [1 He usually explains his decisions or rules
o me

4. [] He abmost alioays explains his decisions or

rules to me

For MALES AND FEMALES: What are your plans

regarding marriage?

I, [0 T ammarried now

2. [ 1 plan to get marriced soon after 1 get out

af hieh school

I plan to get married while in the service

or while in trade school, business school,

musmg school, or collegn

1. [ 1 plan to finish all my schooling and/or
service obtigations and then get ‘marriced

I am undecided

O

How much formal education does or did your
FATHER have?

. [ Less than sixth geade

2, [ Seventh, eighth, or ninth grade

3. [] Tenth or eleventh grade

. [J High schoal graduate

5. [J Some college, trade, technical. or two year
business school

6. [] College graduate

7. [] Graduate or prolesional sc hﬂﬁl

8. ] Do not know

What kind of o reputation do you have among
your TEACHERS as fur as your SCHOOL WORK
goes?

1. [0 Very gowmd
2. [ Good

3. [0 Fair

1., [ Poor

5. [0 Very poor

In most high schoaols here are usually one or two
groups of students who are referred to as the
LEADING crowd ar us the 'IN" group, What about
your school? How many LEADING crowds or “IN"
groups are there in your sthool?

I. [1 One

2. [0 Two

3. [0 Three or more
4. [0 None



52,

Which students,

During your senior year, how ofler have you
aetually talked with your TEACHERS about whether
or not to continue your education beyond high
school?

1. ] Several times a week or more

2. [ Aboutonee a week

3. 1 Several times a month

+o [ Abmit onee a month

5. [ Aboul ance every two or three months
6. [] Several times this school vear

7. [0 Ouneeortwice this school vear

8. [[1 Noteven once this school vear

53.

When you talk with your TEACHERS, what do they
usually suggest or encourage you to do?

L
2
30
4. O
6. [
7. [0 Other:

Go on to a four year college

Go on to a two year college

Go into the armed services

Go for technical or advanced job - ning

Go for business or commercial f.: o s

Get a job after I get out of high school

How would you describe the sophomorg, junior, or seniar students who are members of the most prominent or
important LEADING crowd or "'IM" group? In the spdaces provided next ta each characteristie, indicate with an
"X" the approximate proportion of the LEADING crowd or “'IN" group in your school you believe are described
by each of the following characieristics.

More T han Lrss 'Th:m ]
Hﬂ[ About Half
.Choracleristics Almost Manv Half Some Almost
All ’ None
B éti_ (;:t Rzlt;r;; we ll \\1th thr te :xrh(;: T ] T e
B 55 l\‘i .xH\ Inl( ;‘glvtl in i(‘}]ﬁ(’)l -

éD 7( ome {rom fmulns where [1;( 7f.!.llli‘ h:ﬁ "m' - T )
uﬂpmﬂnt or ]m stigeful |ﬂh
‘51 Try hm(l tn miike L:nn(l ar ;1(1(! ) . ) T
62. Gt s}m m] ]!Il\l](‘gt% fmm thc ]nmnp.l] B
I ké; Imt‘nd to t:n to fn]ltgﬁ - o
ééi tlnnhh Tor sehool (:f’ﬁr vials R - )
65, Are INTERSCHOLASTIC (varsity or junior| ” -
varsity) ATHLETES

Pmpar tan ef LEADING crowd or “IN” group

l’i%’ﬂ”ﬂ'bé’d by each l?ha?flt‘tf‘fﬂfl(‘

among all the seniors in your school

crowd of "IN group? Please name three such students.

First Nane

Last Nume

e Smm nmiss m

66-69
e e _.i;gﬁ% —
S, _-,;;_;7 —
Q —5 —
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are members of the most prominent or imporiant LEADING
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CARD TWO

16. Which ane of the following statements comes
closest to your own point of view?

1. [ Resisting the draft is basically wrong—a
citizen is obligated to serve his country
regardless of his personal views about the
Justrlts: of a war i
“An - individual should obey his conscience

~if he feels that he is being drafted to
hght in a war that is morally wrong, he
should resist in any way he can,

Here are five statemenis about yourself. Please indicate
how strongly you agree or disagree with each statement
by placing an “'X"' in the appropriate box.

17. ! am able to do things as well as mast other
people.
1. [} Strongly agree
2. [ Agree
3. [ Uncertain, but probably agree
4. [] Uncertain. but probably disagree
5. [ Disagree
6. [] Strongly risagree

18. I wish | could have more respect for myself.
1, [J Strongly agree
2. [ Agree
3. [ Uncertain, but probably agree
4. [] Uncertain, but probably disagree
5. [] Disagree
6. [] Strongly disagree

19, 1 feel that | have a number of good qualities,
1. [] Strongly agree
2. [ Aaree
3. [ Uncertain, but probably agree
4, [] Uncertain. but probably disagree
5 [ Disagree
6. [ Strongly disagree

20. | feel | do not have much to be proud of,
1. [ Strongly ngree
2, [ Agree
3. [ Uncertain, but probably agree
4. [] Uncertain, but probably disagree
5 {71 Disagree
6. [J Strongly disagree

21. | take o positive aititude toward myself.
1. [] Strongly agrec
2, [0 Agree
3. ] Uncertain, but probably agree
4, [ Uncertain, but probably disagree
5. [] Disagree
6. [J Strongly disagree

22, How important is it te YOU personally that you be
a good student?

]. [0 Tt is not important to me persons ally that
1 be a rond student
9, [ Ttissomezohat important to me personally

that T be a good student
It is pery important to me personally that
I be a good student

3. O

24,

25.

26,

27,

115
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During your senior year, how often have you
actually talked with your GUIDANCE COUNSELOR
about whether or nof to continue yoaur education
after high school?

1. [J Several times a week or more

2. [ Aboutonce a week

3. [] Several times a month

4. [J Aboutoncea a month

5. [] Aboutonce every two or three months
6. [ Several times a year

7. [1 Once or twice a year

8. [ Noteven once a year

When you talk with the GUIDANCE COUNSELOR,
what does he suggest or encourage you lo do?
Go on o a four year college

Go on to a two year college-

Go for technical or advanced job training
Go for business or commercial raining
Go into armed services '
Get a job after I grt out of h]g‘n school
Orher: e e

w_mg_m-namm-——
0000000,

Check the one category below which comes closes!
ta your feeling about yourself.
1. [0

I don't like myself the way * am; I’d like

tn change mysell completely

2. [
5. [

There are many things about mysell I'd
like to change, but not completely

I'd like to stay very much the same ; there
s vewy little about mysell that 1 would
change

Generally, when your MDTHER makes de:l;uans
which concern you or when she mukes wles for
you ta follew, does she explain ta you the reasons
for the decisions or rules?

1. [ She almost always explains her decisions
or rules to me

She usually explains her decisions or rules
toy e

She sometimes explains her decisions or
rules to me

She onee in a while explains her decisions
or rules to me

She almost never explains her decisions or
rules to me :

I R A O

Which one of the following views of American
society and American lif2 reflect your own feelingsi
I. [J The Amgrican way of life is superior tc
that of any other country

There are serious flaws in our society
today, but the system is flexible enough
to solve the flaws and problems

The American system is not flexible
epough: radical change is needed




tions. One type is called "'LIKE TO" and the other type is called “EXPECT TO." There is a very important difference between
1| the “LIKE TO" and the “EXPECT TO'' types of questions,

'| — education, grades, money, etc, what kind of work —

INSTRUCTIONS: The following few items are about your plans for a job and for an education. There are two types of ques-

A “LIKE TO" question on jobs, for example, asks you to choose, from all the jobs you know about, the job you would-
really LIKE TO have when you finish your education. However, sometimes there is a difference between the job a person
would really LIKE TO hayve and the job he actunily EXPECTS TO have. For example, Bob may really LIKE TO
become an acronautical engineer. But, he knows that he cannot afford the college education which the job of aeronautical
engineer requires. So, instead, he actually EXPECTS TO become an aircraft mechanic, a job with aircraft that does not
require a college education, , '

When you answer the questions below, pleass REMEMBER the very important difference between “LIKE TO” and
“EXPECT TO" questions,

28. SUPPOSING yov could have the necessary abilities, 44, SUPPOSING you could have the necessary abilities,

7 grades, money, etc., how far would you really LIKE
35. would you really UKE TO do after you finish your 45. TO go in school? )

education?, that is, after you get out of high school, Graduate from high school

technical, business, nursing school, or college? PLEASE '12(1:31; t:ﬁ;ﬁlc;ﬁ ;;}:321‘3

BE VERY SPECIFIC, NOTE: If you would really LIKE TO T“}ésyear business school

go into the military, please specify the military rank Nﬁxr-siﬁéséhrﬁ'c)] R

you would really LIKE TO have. Two yﬁﬂr’é nfrcnllcgé

Four years of college )

Graduate or professional school

(SPECIFIC NAME OR TITLE OF job
I would really LIKE TO have.)
36. CONSIDERING your abilities, grades, financial re- 7 ,
—= sources, chances for technical school, college, atc., 46. CONSIDERING your dbilities, grades, financial re-
43. what kind of work do you actually EXPECT TQ do -  sources, etc., how far do you actually EXPECT TO go
after you finish your education?, that, is ofter you get 47, in school?
out of high school, technical, business, nursing school,
or college? PLEASE BE VERY SPECIFIC. NOTE; If you
actually EXPECT TO go into the military, please
specify the military rank you actually EXPECT TQ get.

NS e e
00oocoaa

Graduate from high school
Trade or technical school
Two-year business school
Nursing schoal

Two years of college

a

naninina

" (SPECIFIC NAME OR TITLE OF joh " [ Four years of college ,
I aetnally EXPECT TO get.) . Graduate or professional school
SCHOOL: Please answer items 48.52. IF

IF YOU ACTUALLY EXPECT TO CONTINUE YOUR EDUCATION BEYOND HIGH 7
YOU DO NOT EXPECT TO CONTINUE YOUR EDUCATION BEYOND HIGH SCHOOL: Please answer items 53-64.
48. CONTINUING YOUR EDUCATION BEYOND HIGH SCHOOL: How much do you think your first year of continued
education will cost? Assume that you have to pay for everything in cash, e.g., tuition, reom and board, books, etc.
[ Under $500 1 $3000--$3499
[J $ 500—% 999

] $1000-—$1999
[] $2000—$2109
C1 $2500--$2999
49-52. About what percentage of your total casts far the first year of your continued education, including tuition, room
and boeard, books, ete., do you think will be pravided by: (1) your PARENTS AND OTHER RELATIVES, (2) SCHOLAR-
SHIPS OR STUDENT LOANS, (3) money you will earn by WORKING YOUR WAY THROUGH, and (4) MONEY you
have SAVED YOURSELF? For each source of funds listed in the middle column below, inser! the percentage selected
from the column on the right which best approximales the percentage of your FIRST YEAR CONTINUED EDUCATION
COSTS which will come from thot seurce, When you have made estimates for each of the four sources, add your per-

centages to ensure that they total 100,

] $3500—$3999
] $1000—$4499
[J $4500—o0r more

Y
w@Ns

i

Percentage
E:il‘;:llzf"‘ Source Percentages
e ] 0 = None
49. oy Parcnts and/or relatives % %53 = ﬁ ?E?gter
50. % Scholarships or student han 4, 50 ; A hal]}
51 s Working my way through 5. 67=Two thirds
. ERREEECN . N g 6. 75 = Three fourths

59. % Money I have saved mysclf 7 100 = About all
TOTAL= 100% R B

.
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53-64. NOT CONTINUING YOUR EDUCATION BEYOND HIGH SCHOOL, what are the four most im-
poriant reasons why you do NOT intend to continue your education beyond high schoel? (Check

the four redsons you consider most important).

'53. [J Ihavenodesire to go
54. [

continue thelr education,

60.

Most of my friends are not going to gy,

4 62.

63.

55, [] Costs too much
56. [] My teachers or guidance counselors di
not encourage me to go
57. [ My grades are not good crough
58, [] I have to work to help my parents
59. [ I plan to get married soon after 1 get out 64.

of high school

O oo

0o

e e Sm— =

1 am tired of being a student

My parents do not want me to continu¢
my education,

I plan to get a job after I get out of
high school

I just don’t like school

I plan to go into armed services and then
go to college after discharge

65.

66,

A most perplexing problem for behavioral scientists
has been the degree 1o which changes or consist-
ency in the educational expectations of students
from the freshman to the senior years of high
school result from the influence of the student’s
friends and peers, We would be most appreciative
if you would indicate which, ONE of the following
stater:~nts best describes your own situation from
the freshman to the senior years with respect to
your post-high school educational expectations.

.

My cducational expectations as a senior
differ from those [ had as a freshman-—
a change due not at all to the influence
of my {riends

My cducational evpectations as a senior
differ from those T had as a freshman—
a change due somewhiat to the influence
of my friends

My educational evpectations as o senjor
differ fromn those T h;i_(l as o Treshman—
a chanwe dite considerably to the influence
flucnee of mmy friends

My educational expectations as a senior
differ from those T had as a freshman—
a change due almost entirely to the in-
of my friends

My educational evpectations as a senior
are the sanie as these T had as a Iresh-
man--a consisteney cue almost entirely
to the influrnee of my friends

My educational expectations as a senior
are the sanre as those T had as a fresh-
man—a consisteney due considerably to
the influence of my friends

My educational cvpectations as a senior
are the same as those T had as a fresh-
man-—a eonsisteney due tomewhat to the
influence of my Micnds o

My educational cypectations as a senior
are the same as those T had as a fresh-
man- —a consisteney due not at all to the
influence of my Mriends

FOR MALES ONLY: What da you plan to do about
your military service?

I. [ Enlist after high school

2. [ Waituntil Tam drafted

2 [

6. [

[0 Get an academic deferment

[] Get a deferment other than an academic
deferment

6. [] Go to a military college or academy

o

Here are five statements about yourself. After you read
each statement, indicate how strongly you agree or dis-
agree with it by placing an “'X" in the appropriate box.

67,

68,

69.

70.

71.

1. [] Enlist after T finish trade school. business 4§ f

school, or college

{ feel that I'm a person of worth, at least on an
equal plane with ethers.

Strongly agree

Agree

Uncertain, but probably agree
Uncertain, but probably disagree
Disagree

Strongly disagree

S B~
0Oo0o0O

[ certainly feel useless at times,
Strongly agree

Agree

Uncertain, but probably agree
Uncertain but probably disagree
Disagree

Strongly disagree

Ty R e LR S —
OOOo0os

On the whole, | am satisfied with myself.
] Swongly agree

Agree

Unecertain, but probably agree
Uncertain but probably disagree
Disagree

Stongly disagree

N LD g
OoO0000

All in all, | am inclined to feel that | om a failure.

t. {J Strongly agree

Agree

Uncertain, but probably agree
Uncertain but probably disagree
Disagree

Strongly disagree

0oO

0o

At times | think | am no good at all.

I. [J Strongly agree

2, [0 Agree

3. [ Uncertain, but probably agrce
4, [J Uncertain but probably disagree
5, [ Disagree

6. [ Strongly disagree




O

16,

CARD THREE

In general, how are most decisions between you

and your FATHER made?

1. [[] My father usually doesn’t care what [ do

2. [[J I usually can do what I want regardless
of what iy lather thinks

3. [ I usually can make my own decisions, hut

my father would like for me to consider

his opinion

My opinions usually are as important as

my father's in deciding what I should do

[ have considerable opportunity to make

my own decisions, but my father usually

has the Anal word

My father listens to me,

makes the decision '

My father usually just tells me what to do

+o [

6. [

but usually he

17.

During this past school year, how much time on
the average, have you spent in practicing for,
training for, or aclually competing in interscholastic
(varsity or junior varsity) sperts, that is, in spors
where your school competes against another
school?

None, ar almost none
About I/ hour a day
About I hour a day
About 1Y hours a day
About 2 howurs a day
Ahout 214 hours a day
About 3 hours a day
More than 3 hours a day

L.
2.
3

ooooOoocon

oo ~g

Please indicate by plocing an "X next to the answer which best describes how you personally feel about each of the
following stalements:

18.

19,

20.

21.

ERIC
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Success in the occupational world depends more
on luck than on ability and willingness te work.
I. 0] Strongly agree

2. [ Aegree

3. [0 Uncertain, but probably agree

4. {7 Unccrtain, but probably disagree

5. [ RDisagree

6. [} Strongly disagrec

A college education is worth the time and effort it
requirgs.

I. [ Strongly disagree

2. Disagree

3. [] Uncertain. but probably disagree
4. [ Uncertain, but probably agree

5. Agree

6. [] Strongly agree

Except for grawing old and the like, a person has
mora contral over his own future than do the farees
of nulyre or fate.

1. [ Strongly disagrec
2. [ Disagree
3. [ Uneertain, but probably disagree
1. [J Uncertain. but probably agree
5 [ Agree

[] Strongly agree

Educution helps o person use his leisure time to
heﬂer advantage.

Strongly agree

Agree

Uncertain, but probably agree
Uncertain, but probably disagree
Dizagree

Strongly disagree

E’iﬁ

~

{1 O
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22.

23.

24,

25,

Education tends to make a person mere unhappy
than happy.

1. [0 S&trongly disagree

2. [ Disagree

3. [0 Uncertain, but probably disagree
4. [ Uncertain, but probably agree
5. [0 Agree

6. [ Strongly agree

People who accept their condition in life are hap-
pier than those who try to change things.
Strongly agrec

Agree

Uncertain, but probably agree

Uncertain, but probably disagree
Disagree

Strongly disagree

O

0o0ooo

Other people have more control over a person's
future than the person himself does.

Strongly agrec

Agree

Uncertain, but probably agree

Uncertain, but probably disagree
Disagree

Strongly disagree

0

o

A person should use some of his time in the pre;ent
to make plans for his future,

Swongly disagree

Disagree

Uneertain, but probably disagree
Uncerhm but probably agree

Agree

Strongly agree

0

oooo



Please indicate which, if any, of the following activities you have regularly participated in this year. Answer all
items. e - e B e
- o ) Have you regularly participated

. thz: .fz?h@ﬂ[ fyé*zzr?
Activity e — e —
! ) ) No 1 Yos

|

726 B;’u):cli (!;ifl!‘i‘}lrl‘stl‘il
27 ~ Chorus. chhi}' ) o 7 e ] 7 7 o
28; Umnmlua ) - - -
29 ER hhnl ]u]n‘ . \i:’llbﬂﬂk o ) T
30 D(hilt s o ) - - -
31 Student W;nin'nmirnt'9 (student council, class
3 officer, ete,) )
32 Language clubs (French. Ge erman, Spanish,
otel) ) ) )
33 llobby o1 mtnut clubs (auto, broadcasting,
- phatogeaphy. rifle. ote)
34 School service activities (stage or pmw;tmmst
Crew (I inee ummutu‘u R(:d Cross, ete.)
T35 Athleties: inte Tscholastic (vualtv or junior var- |
slt\ ) 7 B
36 Academic subject clubs (math., history. scienee,
anatomy. ete.) - - e B B

a7 Athleties: inbramural i ) L o i )
a8 Academic honorary clubs or societies '(Naitiané’lli S ' -

N Honor Society, Key Club, ete.) ] ] ) o o
39 Athletic suplmn Clubs (nfﬁUgl]‘s club. team man- ] : ' ) 7
- ager, (ul(\l gnuﬂ lt(‘) 1 . ,,
40 Carcer Clubs like Future Teachers of “Arnerica, - ' - ]
FNA. FFA, ete. i ] o N

4i ' ()*}1 T (';pm !f\ ) B )

Which of the following customs and norms of society and its institutions can you ACCEPT EASILY, which do you ACCEPT
RELUCTARTLY, and which de you REJECT OUTRIGHT?

42, Abiding by lows you do not agree with? 46. The prohibition against drugs such as herein and
, 1. [0 Accept casily cocaine? )
2. O] Accep refuctantly 1. [ Accept casily
3. 0 Reject owright 2. O Accepr reluctantly
3. [ Reject outright
43. Conforming in matters of personal clothing and
grooming?
1. [ Accept casily
2. [ Accept reluctantly 47. The power aund authority of the police?
3. [0 Rejeet outright L O] Accept vasly I
2. O Accept reluctantly
44, The prohibition against marijuana? 3. [0 Reject ontright
1. [ Acrept casily s

2, [] Aceept reluctantly

3. [ Reject outright

48. The power and authority of your teachers and
principal ?
1. [0 Accept easily

2. [ Accept reluctantly

45. The prohihition against LSD?
1. [] Acegpt casily

2. [ Artept reluctantly e Ll A
3. [0 Rejeet outright 3. O Rejeat outright
—_—10 —
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49,

Have your parents siressed or emphasized your
going out for an interscholastic sport in high

50.

In general, how are mast decisions between you
and your MOTHER made?

school? 1. [0 Mymother usually just tells me what to do
2. [ My mother listons to e, but usually she
I, [ Yues they have stressed it a lot makes the ti'l:'-risiw‘]m
o . . 3. [0 T have considerable opportunity to make
20 [0 Yes they have stressed it somewhat H my own decisions, hutl 1[11}' mother usually
3. [ Yes hitt they seldom mention it has the final word
L o 4+ [ My opinions uswally are as important as
+ 1 They don'teare one way or the other my mother's in deciding what I should do
5. 1 No. they would rather T not o out for an 5. [1 @ usually can make my own decision, but
T B iy mother wonld like for me to consider
interseholagtic sport lier oninion
her apinion
6. [ T usually can dowhat T want regardless of
what my mother thinks
7. [0 My mother usually doesn't care what T do

During the

senior year of high school, many

make to each place in the column PLAMN TO.

FOR EXAMPLE: John applied to 4 four-year colleges and to 3 employers, He was accepled by 2 of the col-
leges, is awaiting a reply from 1, and was rejected by 1. Thus, en the line for '‘Four Year Colleges' he places
a 4 in the column APPLIED, a 2 in the column ACCEPTED, o 1 in the column AWAITING, and a 1 in the column
REJECTED. Of the 3 employers John applied to, 2 have accepted him and 1 has rejected him, Thus, on the line
for “Employers'" he places a 3 in the column APPLIED, a 2 in the column ACCEPTED, and & 1 in the column

: students have made or plan to make applitalion to schools, col-
leges, employers, or the military service. Below is a list of such ploces to which applications are usually made,
The INSTRUCTIONS for answering this item are: Read over the entire list carefully; Then, Indicate {1) The num-
ber of applications you have made to each place in the column APPLUED; (2) The numhber of acceptances you
have received from egch place in the column ACCEPTED; (3) The number of replies you tre owaiting from
each place in the column AWAITING; (4) the numher of rejections you have received frem each place in the
column REJECTED; (5] If you still plan lo make applications, indicate the number of applications you plan to

i

REJECTED, B ) - e, B
. Ty of Place | VUMBER OF PLAGES:
Applied Accepted Awaiting Rirjected Plan To -
7 51;.‘;5 ) :ZIIT(?I; m i!‘(‘—r‘l;!ﬁlrii‘:rlli f‘;‘rhn;r]s - D 7 T .
: 56-60. ] H'\ii,s‘iri'ws?m‘ ﬂlix‘éi;xg Sehools - T )
61-‘65 T Pwo Year 7(71rilmmiunily (;1; o - N

Junior Colleaes

6670 Fc;;{ '\’;";n' ﬁfﬁilcﬁvs B
71275 El']}]liﬁ)‘(."l's i 1
76-80 Milit;’\;‘y Services

CARD FOUR (Part A: 16 ~—52)
The following two questions are about your FATHER'S job and his employer. If- your FATHFR is not currently
employed or if your FATHER is deceased, please give the name of the employer your FAYHER last worked for

and the kind of job he LAST had, , s
What KIND OF WORK does your FATHER do?
(PLEASE TRY TO GIVE THE SPECIFIC NAME OR
, 3 T R T TITLE OF HIS JOB, for example, “‘delivery truck
— 5 = r f I 1 F h, L S § DUISITES 3 W . " i * =

1625 Wik he e o the campany, e, o e o S o
General Motors Car Company. (If your FATHER ""he drives a local délivary truck”. ALSO: 1f your
works for himself, write "self-employed” and give FATHER is in the military, please GIVE HIS SPECIFIC

the name of your FATHER's business). ' MILITARY RANK).

o r;mgpl‘[‘iﬁ('“;;;ﬂﬂﬁr tiaoﬂf FATHER’S B
- job or his military rank)

7 (Zi\farm:\;f campany, business, or farm
which employs your FATHER)

 (Bricf (lvs;rzrr'ijrlrtﬁi'm:; of what he dacs)




How would you describe the INTERSCHOLASTIC ATHLETES in your school, that is, those students among the
sophomores, juniors and seniors who regularly participate in junior varsity or varsity sports where your school
competes against other schools? In the spaces provided next to each characteristic, indicate with an *'X" the
approximate proportion of INTERSCHOLASTIC ATHLETES in your schaal you believe are described by each of
the following characteristics, ,

Proportion of INTERSCHOLASTIC ATHLETES
described by each characteristic
More Than | " Less than T
- _ezﬁ{ijlviﬁ&m About | Half 7
; . o Half o o ost
Characteristics Alj{‘ﬁﬂ Many Hal Some gﬁ?;t
"24. Really interested in school 1 -
i 11 with the teachers | T T
Lﬁ 2 ust i!’;';ill')li‘ for ;(hnnl nﬂiull; - o - - 1T 1 R
- ‘:. . Ijrrl,'tAmu.,l to Vgnr to mllégc ) 7 R R e
e e S e et e £ i e — S S ——— U, ——
28. Moake trouble for the teachers
29, rrl:ry hard to make ét)@ﬂ gf‘ﬂd(‘.s ‘ ) I ) )
30. Monibers of the LEADING or "IN crowd T
é'{ - Get siu(Tﬂ "[ ;IIHIL% frmﬁ thf:i prmu[ﬂf o I
Lo et :.i"—:f - e o e s - — B e o R B
392.  Come from Iamilics where the father has an im-
portant or prestigeful job
B .‘33 " Getin trouble with the i)@licé S o | ]
34, "px:i;ilvg;,f(:s from the teachers 1 | ,
B 35 Are considered in the TOP SCHOLAR group I o

Which students, among all the seniors in your schoel
are INTERSCHOLASTIC ATHLETES? Please name three
such.

43, WB:’: is now dcting os your father? If you are

First Name

Last Name

adopted consider your adoptive father as your
real father.

My real father, who is living at home

N — i s ey s L[
35--39, 2. [ My real {ather, who is not living at home
3. [ My stepfather
i e oo e e 4, [] My foster father
40-43. 5. [ My grandfather
6. [] Arother relative (uncle, etc.)
L i e 7. [ Another aclult
T o 44-47, 8. [] Noone

121
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49,

50,

O
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How hright or intelligent do you think you are in
. comparison with the other senior students in your

school?
L[]
EA
5[]
o[
5[]

Awmone the brightest
Above average
Average

Below averap

Ao the lowest

During your senior year, how often have you
acluglly talked with your FATHER about whether
or not to continue your education beyond high

school?
[
b
30
S
6. [ ]
8. ]

Several times a week
About oner a week
Several times a month

About once a4 month

About onee every two or three months

Several tinies this scho

ol year

Onee or twice this school year

Not even once this sch

onl year

51. During your sonior year, how frequently has your
FATHER encouraged you to continue your educa-
tion beyond high school, that is, to go on to tech-
nical school, college, etc?

[T At ll‘.’lh‘l several thimes o werk
L[] About anee o week
30 1] Several times a month
L[] About onee aomonth
S 1] About onee every two or three months
6. T[] Several times a vear
o] Onee or twiee o year
B L] Bessthin onee ayear
52, With respect to your own personal role in soeking

to bring about changes in your high school and/or
in other institutiens of our society, which ONE of
the followity statements best describes your own

position?

Lo ] T eonsider mysell an activist

Lo Famin symepathy with most of the
activists” objectives, but not with all of
their tactics

30T am aot emotionally involved, one way

or the othey

I am not sure that I approve of what the

activists are trying to do, but 1 have na

strong objection to letting them try

1 T am in total disagreement  with
activists

l"'!‘

the

i}

CARD FIVE (Part A: 16 — 64)

Here is a list of ;pnrfs Please read the queshans very carefully and then answer each question,

T T  wryou pin 6o OUT FOR'! THE SPORT: |
As A Senioy; A A Senior: T Did You
Did You Go Out Did You Play That Complete the
Type of Sport For the Sport? Sport ml? Season?
I e Junior T - | “ o
No Yes Varsity \f 1rs|ty murn} Yes No
1_;‘,18 ,I AT T S RS RSN SRR IR
19-21, Basketball E I Y T
22 25,  Busch: 1]1 T T o B - 1T -
gé_:ig‘_ B g’m cer 7 T [ o : ) .
29-31,  Softhall | D A “
32:34 h Vullcyball: 7 ) e R S
35535’. Track - N R o
38-40. :;Ewr;:rnu;ﬁrv o a S S S
41-43. \Vr&“hthng o o ) I 7 N
44-46. lF‘S\\lmmmg T R B - - ) -
4;;4’? Gvrnn“ﬁtlrs T N T I
59;52__ TR B [ - I _ ]
53=55 ]anﬁ o ’ N N }
56-58. Fockey - T i o T
59-61. Bow lxng 7 - 1 i o 1T
62—64 nghthftmq T o 1 o ]
—_13 —
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CARD FOUR (Part B: 53 — 78)

53, During the last few years or so, has your FATHER 54, What kind of reputation do you have among your
wanted you to continue your education beyond teachers as far as your hehavior goes?
high school, that is, to go lo « hade or business 7
schoal, 1o college, otc.? o] Very jmod
oo Yo, b Brs tiesedd i lot i [ ] Gl
G0 Ve he hososiesaed sornew bt N
b1 1 Yes hiat he b seldom nentioned i do 1) Fair
o0 e hasn't said one way or the ather

i t L 1. oor
Aot b N, he wonhd pather that T oded not po Lo ] Poor
Besored Biieh e hoal Yoo Ve paua

How would you describe the TOP SCHOLARS in your school, that is, those students among the sophomores,
juniors and seniors who get the highest grades? In the spaces provided next to each characteristic, indicate with
an "X the approximate proportion of the TOP SCHOLARS in your school you believe are described by each of
tha fallowing charocteristics,

Proportion of TOP SCHOLARS described by
caclt characteristic
More Than | | less Than
L Al About | ML
Characteristics Al:{‘l?s‘l Many it Some AI“»II:th
55 Gotspecial privileges from teachers N ] ) R
56, v INTERSCHOLASTIC (varsity or junior| ) T
vansity ) WTHLETES
57.  Get alone well with the teachers B i h N
58,  Canse tronble for erx,nnl”nff';u"i:l.l‘sd I
59.7 Intend to o to nﬂh‘gﬁ ‘ _ o - » o
60, I'mv hard to nmkﬁ gné(i Exldu “ o )
61, Members of e LEADING or “IN” erowd o ) ) )
62. Make trouble for the teachers “ R I A I
63. (et Spi‘t'i;.ll p!‘ivih'g’vsr from ]')l'illl;ilﬂlﬂl o - 7 A I
ﬁdgi“()rrlc from fumlnsnhc; the Tather has an o ) :
important or prestigeful job
G Gt el || T T

Which students, among all the seniors in your school,
are TOP SCHOLARS? Please name three such students.

First Name Last Name 78. Who is now acting as your mother? If you are
adopted, consider your adoptive mother as your
real mother.

s S m—

66~69. My real mother, who is living at home
My real mother, who is not living at home
My stepmother

My foster mother

My grandinother

Another relative (aunt, etc.)

Another adult

No one

I

70-73.

— e — —
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CARD FIVE (Part B: 65— 79)

65. During the last few years or so, has your MOTHER 67. How good a student de you want to be in school?
wanted you to cantinue your education beyond o171 One of the best stadents in the senjor
high school, that is, to go to o trade or business class
school, "? lelpge, ele.? 2. [ ] Above the middle of the senior elasy
Fool b Yesoshe s stresed it oo 3. In the middle of the senior clss
20T Yew she s stressed it somew it + [_j Just good cnough to get by
S Yess bt shie bas seldom mentioned it 3 [0 I don't care
VL i [ She hasi't said one wav ar e ather
DT Nesshe swendd rather thar i not g , ) o

e vorid Bivh e lion] 68. Generally, over the past 5 to 8 years, have your
) parents stressed or emphasized that you should
b6, In genecral, how do you rate your own athletic try to come out on top in games, sports, and the
ability? like?
P b Notwvery good inany sport ) Lo Noothey wonld rather | not try to come
2011 Goad. but aiot very outstanding in one OUL on top 10 Emes. sports. ete,
) spot o 20 1 They haven't said one way or anothier
Lol Good, but not very outstanding in maore oy [ Vs, | i l kil ’ ntioned i
han one sport A l ,H WL they have s ,(;nm nu—nrtmuc( ‘H
Lo Outstanding in one sport L[] Yes, they have stressed it sormewhat
500 j ()uls!;unlinﬁ in more than one sport .‘1 L] sz. they h.m smssnl it a lnt
69-77. Which of the fullawmg hnve you been involved in, persanally dunng the post two yéars? FOR
EACZH ACTIVITY plqce a che:k in the ﬂpprapnate bnx
INTOLUED PERSONALIY Y | - )
Col PED PERSON AT ACTIVITY
\ [ ,\(”
69, 1 ‘\l.m hies in sup [)ull nf a eause
‘ 7 79 U! sanlzation e (mgs to plan su.m ay fm 4 cause
71, - C 1\1] nghts lunusts
| 7 1 M(mhns]n]l in mqml;.ltmns like Smdum for a Democratic
72, Saciety, Young Admericans Tor Freedom, uited Student
Alovement, cte,
73, 7 "ﬂml\r s in sulppmt afa cause
74, Siting in suppmt of o cause
75, i luu .nn&l(u while (l( mnn\lmtmg in snp])mt nf i Cause
Pnhm al (mnp.u!'na m the commmunity lor a person .uul/nr
76. for a cause, e, support or opposition to the Viet Nam
wWr
77. None of the above

78. In high school, there are many reasons why one 79. How important is it for YOU to be an athlete in

person chooses another person OF HIS OR HER school?
OWN SEX as a friend. Behavioral scientists believe
that one such reason may be that the persons have . ) , )
similar post-high school educational plans or ex- I. [0 It is not important to me personally that
Pécfuhﬂﬂs, e. 9., a Pérsﬂﬁ WHD ERPEﬂ'S te =[] to a I be an nth]gtg in SEhDGl

. four-year college may be more likely to choose as
a friend another person wha expects to go to a 2. [0 TItissomewhat important to me personally
four-year college; similarly, a person who expects that T be ; thlete in school
to complete his education with the high school at 1 be an athlete In school
diploma may be more likely te choose as a friend i . 7 )
another person who has a similar expectation, To 3. [0 Itis very important to me personally that
what extent have you tended to choese as friends I be an athlete in school
others who have similar educational expectations
to yours?
I. [ To almost no extent
2. ] To some extent 1924
3. [0 To a considerable extent 1 3 4
+ [ Toavery great extent

o .
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37-38. Among

CARD SIX

In terms of the following characteristics,

how would you describe each of your three BEST FRIENDS? In the spaces

provided, indicate with an "X whether the characteristic 1S Descriptive or is NOT descriptive of Friend Number

One, Friend Mumber Two, and Friend Number Three,

Friend Number Friend Numnber Friend Number
One Two “T'hree
Characteristie 15 NOT IS NOT I8 NC)T
Deserip- | Deserip- | Descrip- Descrip- | Descrip- | Deserip-
tives tive tive tive tive tive
16.  Active inany school activities other|
than sports _
A7 Makes vonble for wachers i ) 77
18, I 16 hard o make good grades | T ) -
“ai, ol the LEADING o 5[ 7T -
crowd - - ) ) )
722, Gews special privileges from the prin- ) ) o
eipal 1 ~
721'37 ISTQE{IHH in 1nnl7hr‘1m£|rihgr,;l 7 77 - o - B
_'247 Vlﬁn'l'm'nls o go to college T i o - . B
25, speeial  priviieges Trom  the . - B
oot |
27, Virijg—'l?ﬁﬁili‘n[ii]u'(l r"xilrt;(rr’firilii;i_?li’ school . - ~ }
728, Cantes trouble for schonl officials | B D I
729, Is an INTERSCHOLASTIC (var-| o - ) o
sty or jimior varsity) ATHLETE B B -
730, Comes from a f:nnilf\'ﬂ where the| B )
father has an important or pres-
- tgeful job ) o
31, !\‘Av‘:rilik‘iiﬁt'v‘i:@fv{lr in school B . | | - N
32. 7(}«"1\'"?11 ‘{l);ll)ll with the ])ﬂ“(‘(". T B ) - ) B B -
“Dislikes school - | i }
B Cets a mT_;'\\?H with teachers - B ) o i ) ) -

First Name

How much formal education does or did your 36.

MOTHER have?

I. [[] Less than sixth grade

[0 Seventh, eighth. or ninth grade

Tenth or eleventh grade

[1 High schoal graduate

[] Some ecollege. trade, technieal. or two year
hsiness school

] College graduate

71 Graduate or professional school

1 Do nat know

_a.a"-v--.mH»J'—-
OO0

I.ast Name

—_ I

First Name

During this school year, did you ever stay away
from school just because you didn’t want to go?

No

Yes, for 1 or 2 days
Yes, for 3 to 6 days
Yes, for 7 to 15 days

1. [

2. [

3. [0
4. D
5. 0

Yes, for 16 or more days

the SENIORS IN YOUR SCHOOL, who do you vsually consider to be your closest or best friends?

L.ast Name

o - 37-40. _ RN ————
AT CUBR: 45-48.
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THE END. THANK YOU
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