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Foreword

The Television for Effective Parenthood (TEP) staff, on the program
officer's and contracts officer's advice, agreed to and negotiated an
extension of contract (at no additional cost to the government) beyond the
original contract completion date. This allowed more time, in view of
complications in the forms clearance process, to complete the broadcast
evaluation portions of the study. Thus, this initial contract work on the
overall TEP effort occurred from July 1, 1975 - August 31, 1976.

The Appalachia Educational Laboratory (AEL) served as the primary
contractor for TEP. Acknowledgement is also due to three subcontractors
which had vitél project roles. lﬁetragﬂlitan Pittsburgh Public Broadcasting
(WOED=TV) served as the television production facility. Lﬁigh/Sc@pe Educa-
tional Research Foundation, Ypsilanti, Michigan, assisted the TEP staff with
[ -

stivities. ' Statistical Research Incorporated,

0

=132~ lom develooments
curriculum development a

Westfield, New Jersey, was on standby for 14 months to carry out sample
selection and telephone interviews following broadcast.

Many éérsans have contributed to the TEP effort as staff members,
through their organizations or as individuals. In keeping with the overall
approach of this report, they are not mentioned by name here, but their

contributions are hereby most gratefully acknowledged.
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TELEVISION FOR EFFECTIVE PARENTHOOD
y,
FINAL REPORT

E. E. Gotts

Introduction

This final report first provides an "Overview of Work Plan" for the
project. This is followed by a presentation of the "Progress and Products”
of the effort. 1In line with the approach of the Landtanalysis of C.T.W.

activities, a "Discussion" is offered next of process factors which may have

* affected the project. Finally, "Conclusions" are considered regarding the

overall effort.

q‘;?rvj;ewr O,f YVork Plan

el

The Appalachia Educational Labhoratory (AEL) began in July, 1975, t©o
perform background work for the design and development of a new television
series that would "instruct parents and prospective parents of infants and
young zhildrén in effective child rearing and nurturing practices." Thie
project is called Television for Effective Parenthood (TEP). The TEP effort
was sponsored by a contract from the U. S. Office of Education (USOE). The
contract was let following a national competition in response to a Request

for Proposal (RIFP) issued in Spring, 1975. The TEP project was designed to
establish a sound empirical foundation and goals for all subsequent activities

as well as to determine whether such a television series should be developed.

The 1975-76 work was to occur in three phases.

Phase T
These areas were to be investigated in Phase I: a) the needs of parents

of infants and young children, relative to effective parenting practices;
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b) the current state of practice in education for effective parenthood, and
the existence, quality, and potential instructional value of available
instructional materials on parenting; c¢) the preliminary goals which might
reasonably be set for such a series based upon the foregoing sources of data;

(C/G) Committee of parents and early childhood professionals to review with
the AEL staff the results of the needs assessment and the search for existing
materials. The C/G Committee provided citizen input and guidance to the TEP
staff throughout the work of the three phases. Their contributions included
establishing general goals and expected outcomes for the gseries. These were
transmitted to the USOE program officer, who also participated in the C/G

Committee's deliberations.

Phase II

Tn Phase IT the TEP staff was to produce a one-hour experimental tele-
vision special based upon conclusions from the Phase I activities, insofar as
these were available by the scheduled production dates. This plan required
reaching tentative conclusions in each investigative area of Phase 1 by early
September, 1975. The plan then allowed the staff to bring to a full completion
work on each aspect of the Phase I work at a less hurried pace.

The purpose of the experimental special was twofold: a) to provide a
show containing many production values capable of atﬁfagting.garents of
diversely varied backgrounds and b) to determine the preferences of parents
for the viewing of parent education materials presented in varied ways, e.9-,
documentary, drama,‘paﬁel discussion, and staﬁdup comedy, among other approaches.

The one~hour experimental show was to be broadcast, if possible, to a national
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audience including a representative sample of éarents from the target group.
These parents' reactions to various television presentation types were to be
determined primarily by structured telephone interviews carried out by a
nationally respected interviewing organization which commonly conducts inter-
views for the A. C. Nielsen Company's broadcast ratings. These interviews
were, however, to be conducted in greater depth than is typical of Nielsen

activities. Printed materials were prepared to support the TV show and research.

Phase III
In Phase III, two pilot or prototype programs were to be produced of

broadcast quality. The techniques of presenting parenting information in the

The pilots were then to be shown to small fepresentatiéé samples of target
audience parents to determine their impact or effectiveness in assisting
parents to be more effective with their voung children. After these activities
were completed, the staff was a) to prepare treatments for the individual
programs of the planned series and b) to create a prospectus which might be
used in presenting the series' conception, design, development, and potential.
The prospectus was t@tﬁé used to attract potential sources of support for the
series in view of the fact that USOE had committed itself by Spring, 1975
{when the original RFP was issued for this work), only to completing the
background research and development activities called for by this initial
year's contract. The noticn was that the contractor could then seek support
from other sources than USOE for work subsequent to the initial year.

In addition to the work outlined above for Phases I through III, the TEP
staff was to engage in continuous dissemination in order to create a state of
readiness and resg@ﬁivity nationwide for the advent of this series, if its
potential success and value were confirmed by the research and development

activities. Supplying printed materials for the shows was part of this work.
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Contractor - gSDEWéa;;agg;gtign

In accomplishing all of the foregoing work, the TEP staff was to work
closely with USOE in recognition of the policy commitment which was being
made by the Commissioner of Education to initiate this new effort in education
for prospective parents and parents of infants and young children. This close
working relationship between the TEP staff and USOE was essential to the
had to be effected to accomplish within one year what would otherwise have
required perhaps two years in a more typically paced resesrch and development
cycle. The issue being addressed by the collaborative effort was not simply
one of accelerated pacing, however, but one of potential impediments to
su;aessful progress which might arise in the relationships between the
contractor and various federal offices and processes (e.g., UTCE functionaries,

OMB, OPA).

Further, USOE's support of the TEP activities implied a new Eélié? position:
that parent education should be offered to aéults (i.e., to persons beyond
typical public school age) in order to benefit infants, preschool children,
and even the unborn (i.e., to benefit children not yet of typical school age).
This further implied that the Office of Education was an appropriate agency
to. initiate such an effort. In the case of such an innovative venture with
its attendant policy ramifications, it appeared to be prudent for USOE to

maintain a close working relationship with the contractor.

Progress and Products

x

Phase T

Needs Assessment. A needs assessment instrument was designed based upon

a commonly recognized conception of needs assessment plus examination of an

8



existing literature on the needs of parents of young children. By August,
1975, a questionnaire was designed and prepared for submission, through USOE,
to the Office of Management and Budget (OMB) clearance procedure. Various
minor modifications were made in the instrument and procedures in the course
of thig review, and a final instrument was issued as OE Form 438 in English
and Spanish in October, 1975. As the needs assessment report shows, arrange-
ments for the nceds assessment sample and distribution and réturn of the
questionnaire required the balance of the winter and spring of 1975-76.
However, approximately a 10 percent sample return was available to the C/G
Committee by their second meeting in December, 1975. This allowed for some
very tentative consideration of parent needs. By their third meeting in
February, 1976, results of the needs assessment, based on almost 50 percent
of the final sample, were considered by the C/G Committee. The availability
of preliminary results at these early points in the process provided an
important empirical assist to them in their formulation of goals for the series.
Final analyses of thgsgeédz assegsment resulés were completed in late sgriné
and early summer of 1976. Assessed needs of parents from the total sample
wére similar enough to those from the approximately 50 percent preliminary
sample of February, 1976, that they supported the same essential goals recom-
mendations made by the C/G Committee. It has gééﬁ possible, furthermore, to
use the more refined results from éhe total sample to make fine adjustments
in subsequent planning for the series, based on them.

The TEP staff prepared'a final version of the needs assessment report

(See Parenthood Education Needs: A National Assessment Study, July 1, 1976.),
which documents the methodology, results, and conclusions of this investigation.
This report can serve as a resource for further work on this series and may

have several other uses as well. The TEP staff further plans to develop a new

ERIC | J
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local needs assessients by groups involved in parent education. This
instrument should prove to be a beneficial spin off from the TEP effort,

Existing Materials. A literature search and assessment of existing

materials in parent education was completed rapidly following the project's
initiation. 1In fact, a preliminary report was given to the C/G Committee at
its first meeting in early September, 1975. A final version of this report

was completed soon after this (See An Evaluation of Visual and Printed Materials

for Effective Parenting, November, 1975.), and appears as Appendix A to the

eport, Literature Search and Existing Materials Assessment (July 1, 1978) .

As that report indicates, the search procedures were highly successful.
Project staff located the great majority of parent materials which had been

created up through summer, 1975. Excellent cooperation from the national

Laboratory, Austin, Texas, contributed maﬁ%fi@il? to the success of this search.
Further excellent cooperation was received from other regional and university
related media depositories. & special feature of the assessment was that a
representative sample of better quality film and television materials was
submitted to the Association for Instructional Television (AIT), Bloomington,

Indiana, for independent evaluation, using the same essential rating categories
used by AEL in its evaluation of a much larger body of material. Results from
the AIT and AEL evaluations showed subétantiaL agreement. This reliability
check on AEL's procedures presumably assures the reader of the corresponding
report that AFL's technical evaluations of existing materials lead to conclu-
sions similar to those of a widely recognized media evaluation agencki While

the above report was prepared specifically to meet TEP goals, its potential

value for other parent education efforts is pointed out in the report. (See

Appendix A, p. iii of the Literature Search report.)
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;;7§éljiéh§§y Series' Goals. The national Curriculum/Goals Committee

participated in the early weeks of the project in the selection of potential
topics for a one-hour television experimental spacial, based on a preliminary
survey of possible goals. In September, 1975, they discussed an approach to
determining goals for the series, based upon the anticipated forthcoming results
of the national needs assessment. They also discussed a general phii@sophy of
goals at that time and produced a list of their expectations for such a series.
The results of these early deliberations were organized by AEL staff, foliowing
the meeting, and distributed back to individual members of the C/G Committee
for their review and comment. At their second meeting in early December, 1975,
they again discussed goals in the light of the preliminary resultsvcf the

needs assessment. These goals statements were again distribuéed back as
minutes of the meeting to C/G Committee members. By the time of their third -
meeting in February, 1976, this process of goals formulation needed further
sharpening and was a major item of business. By this time,- 50 percent of the
engaged itself in this third meeting in generating series goals. In view of
the needs assessment results they also suggested topical treatments through
which these goals might be achieved. Shortly after this - ..ird meeting, one
member of the C/G Committee assisted the TEP staff in integrating results of
the three prior discussions of goals iﬁt@ a list of goals and expected outcomes
for the series. A document was prepared based upon this collaborative activity

(Appendix A of this report)-.
The document was then distributed to members of the C/G Committee who
reacted to this intégrated conception of series goals and outcomes. The final

results of this process appear below.
Erg;’migafy,Cur:igulgm/ggalsrSta;g@?ﬁt; The TEP project's purpose shall

be to create a television series (with supporting materials and activities) to

11
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reach a national audicnce of prospective parents and parents of young children
such as to edugaté them in effective parenting practices for enhancing their
young children's cognitive, emotional, sa:ial;‘and physical development.

Specifically, the ovecrall goal of the series shall be "developing

positive interpersona’ relations between parents and their young children,"
as a strategy for accomplishing the above purpose. The C/G Committee expects
the following outcomes to result from pursuing this general strategy in
conjunction with appropriate content emphases:

e Parents will learn better how to treat their child as a growing
person (in terms of: accepting the child's feelings, talking
with the child about problems and questions, helping the child
to cope with difficulties such as fighting, the child getting
along with others, obeying rules, understanding the child's
behavior through observation, and showing love and care for
the child).

e Parents will learn more about themselves (in terms of: personal
feelings and habits as they affect the child, personal needs for
théi: child to obey, how to handle personal reactions to their
child's disohedience, and knowing and feeling confident that
they are doing what is bazstc for their child).

® Parents will learn more about éhild"grawth and development (in
terms of: .understanaing the child's perception of the environ-
ment and helping him learn about it, what learnings to expect of
their child at a given developmental level, the individuality
of their child, how the child's personality develops, ways and
places to get inférmation about child development, the contri-
butions of play to development, and how the child's language

develops from infancy onward) .

12



o Parents will learn more about teaching and bringing up their
child (in terms of: materials, ways and what to teach,
developing the child's self-control through loving, correction,
and rewzrd, the child's sense of right and wrong, their child
learning to make choices and plans, being clean and mannerly,
redirecting the child, bedtime routines, and guiding child
television viewing).

e Parents will learn more about responsibly providing a suitable
home environment (in terms of: not neglecting or abusing
children, understanding how the family lifestyle affects
their child, efficient use of personal time through planning,
a:;n:'i arranéing for child care).

@ Parents will learn more about keeping the familytséfe and
well (in terms of: preventing cﬁildhééd acecidents and giving
first aid, recognizing developmental problems and getting help
for their child's special neeis,=teliing if the chi;é's rate
af‘gtéwt§ is normal, providing adequate nutrition, recognizing
Egiiagééi ilinesseé and getting needed help, obtaining adequate
shelter and furnishings, understanding how "illness" is sometimes

used to gain attention).

E;éiimiﬂarg Seriesrbesiggﬁ Finally, Phase I involved the preliminary
design of the proposed television series. Within Section IX of the needs
assessmen£ questionnaire, TEP staff included questions specifically designed
to sample the éarget audience's preferences for particular media and for
television program elements. These questions were based upon a review of
literature of differential audience preferences as a function of audience
social characteristics plus prior AEL experience in preparing broadcast and
printed materials for parents of young children. Respondents' answers to

L | 13
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]
[

these questions were used by TEP staff and the C/G Cormmittee in their
discussions of the television series' design. " In anticipation of other
Phase II activities, further experience waslaccumulated by shgwin§ a 60-
minute experimental special to approximately 150 parents from the target
audienée; Together, findings from this portion of the needs assessment and
from Prgliminary evaluations of the experimental special were used in the

preliminary series' design. The series' design was then concretely embodied

in a set of guidelines for TEP scriptwriters. These guidelines were circu-
lated among members of the C/G Committee, USOE staff, and outside consultants
whose input has led, through progressive revisions, to the present version

of the guidelines which appear as Appendix B in this report.

Phase II

Experimental Special. The TEP staff planned and prepared a draft

script for the one-hour experimental television special called [for in the

contract, prior to the first C/G Committee meeting (September 4-6, 1975).

The C/G Cemmittee had, even before this time; participated by mail and

telephone in the selection of topics from which the draft script was developed.

The final script was then.prepared and reviewed by both USOE and the Office

of Public Affairs (OPA). Thereafter the TEP staff produced the show at

WOED-TV, Pitisburgh in October, 1975, and completed its editing at Screen

Gems, New York City on October 24, 1975. The completed show was titled "It's

Never Too Late." Support materials were printed to complement the TV program.
Broadcast. As outlined in the original TEP .plan, preliminary contacts

of the forthcoming experimental special and to solicit their in

[
-
cr
[0}
B
m
i
o
-
s

broadcasting it: ABC-TV, CBES-TV, NBC-TV, PBS, and Westinghouse Broadcasting.

These contacts were followed up by providing more detailed information on the

14
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special as the work on it progressed. This television network dissemination
work needed to be conducted concurrently with television planning and production
because of the scheduling lead time required to assure a possible network

viewing date during the contract year.

Evaluation Form. Similarly, relevant portions of a telephone survey
interview form for the special were developed as.early as possible after each%
applicable television planning decision. Thus, by late September, a fourth
draft of the instrument had prised outside reviews and was transmitted to
Statistical Research Incorporated (SRI), Westfield, New Jerse&, for final
touches to fit their mode of agerétfcni SRI was to carry out sample selection
and telephone interviews under subcontract to the TEP contractor, AEL. A
standard forms ¢1eafan§e packet was transmitted to USOE for the telephone

survey on October 11, 1976.

process took exception to aspects of the survey which were alreddy a matter of
contract agreement at the time of the Diiginal award; they wished to change
these gr@viéians before aggréviﬁq the study. Another primary issue (and
source of delay) raised by the USOE Forms Clearance Officer was that the
AEL and SRI proposed viewer contact technique of rahdcmﬂdigit dialing and
other procedures might be in viclation of provisions of the "privacy act.”
After considerable delay, he sought an opinion, through the USOE program
office, from the Office of General Council (égc)_ 0GC eventually (April 7,

- 1976) issued an opinion which in effect said that in £;'éanceivablé way did

. the AEL proposed methods impinge on provisions of the "privacy act." By this
time congressional action on the "Federal Reporting Act” led the USOE Forms
Clearance Officer to judge that the forms could not be forwarded to OMB
pending clarification. The forms continued in this unresolved state from then

until the very end of the contract.
Q { =
ERIC 1>
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In view of the foregoing problems in receiving clearance to evaluate the
experimental special (i.e., problems in performing the ultimate activit? of

Phase II), the TEP staff undertook as a stopgap measure to gather limited

..data, at the expense of AEL, whenever dissemination activities for the special

were in process. In this manner data were gathered from about 150 parents.
Later, at the request of the Commissioner of Education, a write up of thase
findings was prepared and shared with USOE (Appendix C).

Re-edit of Special. As soon as the experimental special was prepared,

it was shown to small groups of parents and professionals in early childhood

by the TEP staff and to USOE staff by the program officer. Viewer reactions
were obtained to determine the special's readiness to serve iis experimental
function. A number of common themes emerged from these viewings, leading

USOE and the TEP staff to agree to proceed to plan a final edit. These plans

were virtually complete by late November, 1975. Thus, when the C/G Committee

aftérwarﬂ% £o react to the planneﬂ final édifsi Their conclusions at that
meeting wefe that the planned edits would indeed make the program virtually
ready for its experimental purpose. ”éne additional important editing-
decision emerged from the meeting regarding a particular segment af>the
special as well.

All of the planned edits appeared to be feasible. However, the cost of
the changes plus an additional edit of thié one~hour show were substéntial
and made it virtually certain that a decision to complete this edit would '
also require the preparation of one less halfshgur>§ilat show. This exchange
was considered acceptable to USOE, TEP staff, and the C/G Committee.
Therefore, agreements were made to formalize in January a modified scope of

work in line with this.

16
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In addition to impraviné the quaiity of the exgerimental_shaw,!this
experience pointed up the need to provide a formative evaluation stage prior
to final edit in future work. The TEP staff, base on this conception,

_ _proposed that in producing the pilot and any future shows, a rough edit
would first be performed at low cost. Then the program would be sh@wn:té
small audien;esvglus members of the C/G Committee. Findings from this step
would be usé§ to plan a final broadcast-quality edit. The program officer
c@ncﬁrrea that this would be a sensible approach to use in making future
editing decisions.

The agreement to re-edit the special and drop one pilot was formalized
at a joint TEP-USOE meeting in January. By February 3, 1976, the re—-edit
of the special was complete. From this point, TEP staff continued broadcast
contacts and awaitéd a) forms clearance and b) a clearance from the Commis-
sioner of Education to release the show. The TEP staff was verbally informed
that the Eaﬁmissicger of Fducation "did not like" the experimental show and
would not authorize its broadecast. But thiu assertion was not followed up
in writing. Thereafter nothing moved on these matters for over 90 dayé,
Education to discuss policy questions. The Commissioner was now informed
that Westinghouse Broadcasting understood the PU;EGEE of the experimental

special and had requested permission to broadcast it during summer season, 1976.

At this meeting the Commissioner indicated that it was not his wish to
suggest any specific direction to be taken in the television series.
Instead, he wanted this to come from the TEP contractor. The Commissioner
the experimental special could be broadcast, and requested findings from the

parent groups to which it had been shown already. He stated that he had not

viewed either of the edited versions of the special himself and consequently

ERIC ‘
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had not, contrary to reports, decided whether it hould be-broadcast. He ..

process might be conducted and to suggest an appropriate panel to review

the question. The C/G Committee was suggested as the already-operational

body which had accepted responsibility for such an assignment. These events

Phase III

Series Design. Based on the information available from Phases I and

II, the C/G Committee and TEP staff met for a third time, February 26-28,
1976, and planned the series design. Earlier“reference has beeﬁ made to the
product resulting from these discussions (Appendix B). Topics from which the
individual shows might be developed were also outcomes of this mééting_ These

topics appear within an instrument circulated to the C/G Committee following -

this meeting (see in Appendix A).

Pilot Program. At the third meeting of the C/G Committee, the subject

of the one-half hour prototype or pilot show was selected from among
the entire list of possible series shows. The Committee further recommended

the program elements which should be included within the show. It was to be

emerged at the top of the list from the parenting needs assessment (i.e.,
helping parents to understand their -children's feelings and, in turn, to be

able to teach their children about feelings). Support materials were planned.

A show was planned and scripted, containing the above features. The

~-gcxript was first reacted to by the C/G Committee and then sent to the USCE

progrem office. A go ahead was received to produce the show. The TEP staff,
nevertheless, had wished to meet with the Commissioner of Education prior to
going this far with plans for the pilot, in view of the prior inexplicable

reactions from his office to the experimental special. But aéspité repeated

18
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attempts to arrangé such a meeting, it could not be arrangéé until ;ate May

when the pilot was well under way.

Final production activities were performed on thé éilat in early June
and a first rough edit completed oﬁ June 10. This was reviewed by members
of the C/G Committee, amgngvothers; the following week and many changes were
planned. The number of changes was great enough to suggest that a second
rough edit should be performed. This was accomplished by June 24, in time
for a final review by the full C/G Committee July 8-10. The decision té do
a second rough edit proved correct, because a number of aéditi@nal constructive
suggestions came out of this meeting for the final edit of a broadcast-quality
version. In general, however, the C/G Committee's reactions to this rough

edit were é@sitive and they believea it would after final edits be an acceptable

IMPilot that reflected their intentions. The show is titled "Mixed'Em@tions,“

Reactions to the second rough edit were also received and considered from
the USOE program officer. The problems which he iééntified'in £he pilot were
gimilar to those which concerned both théﬂTEﬁ staff and the C/G Committéé;

Final edit of the pilot was completed August 19; 1976 in New Yo?k City.
This was a successful edit that took into acécuﬁt the many helpful suggestions
which had been compiled during the éreceding formative evaluation activities.

The experience with the pilot, of performing formative evaluatianvaf
rough edited cassette, demonstrated thé’values to the project of going through

this stage. These values are: a) considerable savings are realized over

. the cost of performing twe or more edits on two inch egquipment and b) the final

show, edited by successive approximations, more adequately reflects the intent
of the many individvals and groups that have shared in its aévelagﬁént_

This multi-stage edit process, none the less, has its limitations. It
takes more time, because time must be allowed following each edit té-shéw it

to both parents and program advisors. A second drawback is that it reguires
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patience, imagination, and good will or trust on the part of all parties.
They must in effect enter into a mutual agreement to view each successive
edit as a trial or experiment, the intent of which is to reach optimum

production/editing compromises regarding "what is there." But at the stage

prudent, even if some parties lose sight of the experimental nature of the
process or try to reach a premature point of closure.

Pilatrsya;uati§ni On June 15, the screening interview and telephone

survey forms to accompany the pilot were submitted to USOE for OMB clearance.

At the time of the contract's completion, these forms were in the same status

as those originally submitted to accompany the experimental special: still

in the forms clearance process. Now, howevef, the process was greatly compli-
cated by the realities of a recently-imposed system of reduced quotas fox

all federally sponsored forms, and the process of initial forms review had

been transferred out of ﬁSGE to the office of DHEW Undersecretary for Education.
Thus, as the contract appraag_gd its conclusion, there appeared to be almost

no hope that forms éiearan;é;wguld ever occur. Thus, although the Commissioner
of Education determined and stated in a letter (June 25, 1976) to the TEP

staff that the spe:ialrcoéla be broadcast, cgntingéntvﬁgan receiving forms
clearance, these new developments made this contract broadcast activity

appear im;rababieg

Treatments and Prospectus. The TEP staff had contracted to prepare

treatments for each of the planned shows of the series plus a prospectus by
Septemter 30, 1976. These portions of the work were, however, deleted by
USOE in July following the resignation of the program officer.

Evaluation Offer. By this time, arrangements had also been made for

broadcast of the pilot in five geographically diverse communities from

Los Angeles to Pittsburgh. All that was lacking was forms clearance.
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Therefore, when the magnituds of the forms Qlearance\grablem began to
surface in July, 1976, the TEP staff offered USOE to perform by either

of two methods an evaluation of the special's broadcast by Westinghouse

at the expense of AEL. TEP staffléffexéd to prepare a position paper on
how the evaluation could be conducted to obtain valid reactions to the
broadecast. This would have obviated the forms clearance problem. USOE
" appeared fgr a time to be considering this possibility, but by the time of
a joint meeting on July 30, USOE informed the TEP staff that they were not
prepared to discuss the possibility of an evaluation at AEL's expense. A
possible reason for this reluctance is that USOE.program staff did not wish

this action were the only way to assure the project's successful completion.
Y E 12)

Perhaps other explanations are possible.

Whatever explanations apply, these facts remain: a) all planning,
production, formative evaluation, and final editing were complete; b) evaluation
forms were ready and had been submitted to forms cleafance; and ¢) broadcast
arrangements were made for both the experimental special and the pilot before

the end of the contract period. A national readiness exists for the series

(Appendix D).

The writer now takes occasion to reflect upon various latent issu%g that
have at times emergéd aﬁé at other times remgined concealed. As Professor
K. MielkeZhas observed, in his now widely circulated study of the federal role
in television, a benign and beneficial position for government to take is to
propose and to allow thecontractor to dispose, according to the terms of the
contract. Mielke documents this as a key ingredient in those television
efforts which have been successful under federal support.

21
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Many themes and events might profitably be abstracted for examination
from the Progress and Products section of this report. The one theme which
most readily yields to analysis, however, after the manner of Mielke's

_conclusion, is reactions to the experimental special. Additional facts

. will be cited here to permit a more detailed examination. Hopefully, the

» conclusions to be drawn from this solitary theme may shed light upon some
of the more puzzling outcomes of this experimental effort.

When the experimental television special was being discussed at the
first meeting of the C/G Committee in September, 1975, it was apparent that
there were two different conceptions of it within USOE. The P?égram officer's
conception was that it was an "experimental special." Another representative
of USOE appeared to favor the interprétatian that:it sbéﬂlﬂ be a "prototype"
show. !The TEP staff's conception, based on their proposal, matched more
nearly that of the program officer.

Such differences of conception, nevertheless, are neither matters of
indifference nor neutrality. They cannot be passed off as issues to be
settled by facts. Thus, when these different conceptions of what the special
"should be":became evident at this early date, TEP staff sought to clarify

where a common ground might be found on which all forces could work together

in the interest of the project's success. Personal contacts were made by
two key TEP staff members with the USOE official who, had expressed the view
that the special should be a prototype show. He responded to both contacts

in the same way; he assured the TEP staff of his good will and promised that
’ ¥

all of the direction that they would require would come to them through the

USOE program officer. At the time these reassurances were accepted at face

value, although the TEP staff expressed the hope that all interested parties

within USOE would form themselves into an internal steering committee (an idea

+
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of the program officer) which could relate to the TEP staff with one mind
and voice.

This internal mechanism‘was never formed at USOE. This was somewhat
surprising because the possibility had been discussed favorably with TEP
staff by the Commissioner of Education in July, 1§755 at the very outset of
the work.

After the experimental special was, following formative evaluation, -

=

final edited in February, 1976, a cassette copy was sent to USOE for internal
viewing. Now the original difference in conception began to surface in these
forms: the program officer considered the experimental special to be

) acceptable and judged that it should be broadcast, whereas the TEP staff
was told that the Commissioner did not like the show and would not approve
its broadcast.

The mystery of how the same stimulus.(i.e., the special) could elicit
such differing reactions was puzzling, until the possibility was considered
that the differing conceptions of the show c;useﬂ it not to be the same
stimulus at all. The fact was that, even though the contract called for an
experimental show, not everyone thought this wa% a wise direction to go.

But no clearing-house mechanism had been‘créatéé within USOE (not even an
ad hoc machéﬁism) to resolve such issues. The fEE contractor was hence in
the middle, and it was not clear the middlescfﬁQhat;

The puszé might have been unravelled haﬁ?maré information become
available, but despite considerable effort on his part, the program officer
could not find out from the Commissioner's of;ice anything specific that was
a basis for the objections. And, again, ﬂathgng waé provided to the program
officer or the contractor in writing to ecnfirm the verbally reported

decision that the "special" could not be broadcast.

O
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Eveéﬁuélly, the TEP staff's curiosity was piqued by this challenge.
Meetings were sought with the Commissioner through every conceivable channel,
beginning with-thé most regular ana-acgagtable approaches within the
bureaucratic chain of command. In each instance, these efforts were unsuc-
cessful. Finally efforts were made outside the regular channels to set a
meeting for -discussion of these important policy matters, and prior to the
performance of additional work, lest it too prove to be acceptable but
disapproved. Then, suddenly and unexpectedly, the Commissioner's office
acknowledged two prior “;ggular“ approaches which heretofore had gone
unanswered. In this way, the Commissioner's response was credited to an
earlier approach through regular channels.

Soon thereafter the meeting occurred. These facts emerged: the

Commissioner had never seen the experimental special and he had made no

decisions about it. Apparently, prior reports to the contrary, from his office

to the program office, were not authorized by him. This suggested that some-
one else in his office had not likéi the sho& ané had directed that it not be
broadcast. Interestingly, during this méeting a member of the Commissioner's
staff, while discussing the special, reported that he had always thauéht aéing
an experimental special first was an incorrect approach--that instead pilots
should have come first followed by a special. Even more interesting is the
fact that this member of the Commissioner's staff was the same person ﬁh@

had attended the first C/G Committee meeting. And who had reassured the

TEP staff that all that they needed to receive would come to them through

the program officer. |

The foregoing facts have now hopefully prepared the way for reflection,

3

upon the TEP project's successes and frustrations, a la Mielke. ™~ Further,

these reflections may suggest some courses of action which might profitably
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be explored to increase the chances that innovative or experimental efforts,
which are federally funded, will have some chance of succeeding.

: Ié is important, in reflecting, to note first that the preceding account
attempts to assign no blame or credit and it views none of the prineipal
parties as all good and bad. Each participant is in fact regarded as siﬁcere,
dedicated, and desirous of producing beneficial results. The problem results
rather from conflicting conceptions gf‘how desirable ends are achievable and,

perhaps, what their appearance will be once they are actualized.

leads one at first blush to wonder how things might be different if the
federal role were limited to financial support, with nothing judged before

its time.  This halcyon image of contractor autonomy cannot long linger,
nevertheless, before one recalls harshier realities of-énaless intéractions
through the forms clearance +unnel. And what of script clearance? But once
these regulatory mechanisms are in giace, a contractor might wish rather than
total autonomy to receive the active Supp@:tlgf persons within the funding
agency in the interest of shortening delays and otherwise assuring a favorable
outcome. Yet such active support seems necessarily conditional upon involve-
ment and at least concurrence with the contractor's moves.

If something is to be learned from all this, it may be that another kind
éf‘gesélutign is needed. As a first approximation of this, suppose, drawing
from the extended example presented above of the TEP project's experience,
that an internal steering mechanism (if the goal is direction) or clearing-
house function (if the goal is coordination) had been created. What would
the possible effects of this have been? Well, it appears that thé existence
of such a mechanism or function might have averted the cross purposes which

all too covertly intruded upon the determined forward movement of the
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within USOE, of the special, been out in the open, the parties might have
agreed to bury their differences or :@mpromise or submit to arbitration,
The contractor meanwhile could have eased temporarily into other required
activities or could have been an active participant in the compromise.

In any event, whether the process is broﬁght into the open or required
to occur behiﬁd the scenes, the interested parties within the federal agency
should get themselves together and réiate to the contractor in a unified
way. There should further be remedies within the federal agency (e.g., forced
arbitration) for those times when cooperation breaks down as a means of
achieving unity. It likewise appears that even high placed persons may take
a direct interest in events occurring at the more rema%e reaches:éf an agency.
If so, they should as readily gé included in tﬁe steering or clearing process
as would an interested galléague in the Pr;é;am office.

Several other themes or events c@uié be iifted frem the TEP experience
for scrutiny or reflection,-based-on the detailed process records that have.
been kept, somewhat after the manner of Herman Lané% Each might potentially
reveal an underlying order which upon analysis wguldﬁsuggést other potential
solutions to problems either within the federal contracting process or the
TEP contractor's own operation. But time and space prohibit these further
ventures, while a sense of perspective suggests that éhe theme already

probed remains central to a proper understanding of the TEP project perfor-

mance, July--1, 1975 - August 31, 1976.

Conclusions

There is a widely felt need among parents of the target audience for

assistance in achieving for themselves effective parenting practices. These

Q ' . 26
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needs can be articulated inteo several specific areas, as discussed in the
needs assessment report. Parents differentiated among these areas those

which were of higher and lower priority. Some parenting needs, which had been
mentioned in the literature and sampled by the AEL questionnaire, were of

such low priority as to be of potentially small interest to a mass audience,
ﬂifferential information has been useful to the TEP staff in planning what
should receive emphasis in such a series.

The literature search showed that, within the context of existing

:pragfams, effective parenting practices have been identified. Furthermore,

there has been some success in identifying methods for transmitting these
effective practices to parents. Little expeéience, however,; 1is available
from the literature on what will be the best methods for presenting parenting
information via television to %o diverse a mass audience as prospective
parents and parénﬁs of infants and young children. Existing programs in
paresnting have produced both printed and film/television materials for

instructional use. A majority of existing materials were, however, produced

-~ outside the context of operating programs. Both materials produced by programs

and independently of programs have been »~~-ssed by the TEP staff. Virtually

none of these materials has been evaluatez to determine their impact upon

O

ERIC

Aruitoxt provided by Eic:

parenting practices, and only a small rortion of the materials has been
formatively evaluated. Because of this, the value of existing materials is,
therefore, an unknown. AEL's assessment ayxbe viewed as a technical evalu-
éticﬁ; although, surely no substitute for an empirical evaluation of effects.

That is, the AEL assessment of the materials corresponded to one type of

was, nevertheless, possible to order these materials on the basis of their

assessed quality. When ordered in this way, it becomes apparent that, although
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many materials exist, few are of a design and quality to be agpgaling to a
mass audience. Many materials, despite this limitation, appear to have
potential value when used within the context of existing programs that relate.
to the individual parent. The materials assessment seeks to make such
recommendations regarding the usability of these existing materials.

The overall goal of the TEP effort should be to promote effective inter-
éersonal relationships between parents and their young children. This broad
goal should provide a focus within which the other broad goals and expected
outcomes are viewed. Topics for individual programs optimally will span
several expected outcomes and may also cut across more than one goal. This
fact poses a considerable challenge for the evaluation of outcomes of the
TEP effort. .

The television series should be designed such that each show will' include
a variety of approaches to television zcntentipresentati@n. That is, no
single mode of presentation appears to be of broad enough appeal to attract,
hold, and instruct the target audience. Bﬁtlit does appear to be feasible,
by including in each broadcast program a variety of approaches, to reach
and instruct some substantial cross section of the target audience. The
extent to which this is possible, agiven particular program mixes, is a matter
for further study based upon broadcast release of the TEP prepared televisién
materials. i

ihe TEP experience with formative evaluation of rough cassette edits
has been instructive. Thése offer distinct cost advantages over two-inch
edits, if their experimental purpose can be kept in central focus by all
parties involved in the replanning process.

Finally, it may bQDCOﬁéluﬂéd that serious experimentation in television

development demands much of both the contractor and the supporting agency.
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A climate of experimentation can be fostered only if trials and tentative
results are accepted as legitimate outcomes. If, within the contractual
relationship, there are conflicting conceptions or expectations {(i.e.,

especially ones emphasizing what "should be") the fragile ecology of the
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GOALS AND OUTCOMES FOR TEFP SERIES

The overall goal for this serjes shall be to
improve interpersonal relationships between
parents and their young children.¥*

*This overall goal and the goals and outcomes appearing after
this have been adopted by the Curriculum/Goals Committee to the
TEP Project.
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EXPECTED QUTCOMES

Television for Effective Parenthood Program

I, To learn more about TREATING MY CHILD LIKE A PERSON.........This outcome is acceptable _
This outcome is not acceptable ; it should
read:

Descriptive ltens

Help my child see and accept his or her own feelings,

Talk with my child ahout his problens and answer his questions,
Help my child to behave when he starts to fight,

Kelp my child learn to get along with family and friends,

Help my child see why rules are good.

Tel] what children are doing by watching them,

Show love and care to my child,

:J‘m.‘m.h-m:ml—"'

Topics - Assigned °
New Baby in Family (1) correctly , incorrectly , should be under
8iblings=-Relationships (1) (4) : correctly , incorrectly , sfiould be under__
Crisis Situation (1) | correctly , incorrectly , should be wnder__

. Discipline (3) ‘ correctly , incorrectly , should be under

- Moption (4) corectly , incorrectly , should be under
Changing Relationships (4) correctly incarrectly_;, should be under
Setting Limits (5) | correctly , incorrectly , should be under__
Social Pressures (others do it) () “correctly , incorrectly , should be under _

Trust {7) “corvectly , incorrectly , should be under

Other topies: .

B
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II, To learn more about MYSELF AS A PARENT. vvvavavnrvssessesnThis outcome is acceptable
This outcome is not acceptable

read:

N it should

Descriptive Ttems

. My own feelings and habits and how these help or hurt ny child care (how they affect my child care),
. My need to make my child mind me (how my own needs can affect how my child feels about himself, and

my child's 1earn1ng)

think)i

New Baby (adjustment of parents) (1)...vvvevvvsvevvrnnicorrectly » incorrectly
Consistency and Flexibility (1)vvuvsvvssssnsvsveennnesicotrectly 1ncarzéctly

© Roles Parents Play ( 1)r.;...g..g..g....g!.!!!..i.i...!.c@rrectly,, lncorrectly
Priorities of Parents (L)sevvevsvrvuressivininerssrescotrectly , dncorrectly

. Community Relations (l)....!!;,i,._!@.;.,....;i‘i!g!!!.cgrrectly ; incorrectly
Attitudes Toward Institutions (1)..vsesrvins cevenengorrectly ; incorrectly
Discipline (2) (3)..... ;...............!.,..;i..!....,.Ecrrectly , Incorrectly
Parents' Rights (4),..i....;;i.!.;!!..ig!g!!g;.! ....... ..correctly 1nccrrect1y
Counseling (4).,ii;.;i.;!ia;;;;gi.....!iaa;i.;i.-.i..;.cgrrectlxgag 1nccrzectly!!;,
single Parent or Remarried (4).vveevvsvrvuurninsinanicorrectly incorrectly
Superstitions and Astrology (uvvsnrrernersenssrsnnncorrectly incorrectly

Other topics:

Assigned

should be under

, Should be unde:

, should be under .

; should be under
, should be under

, should be wder
, should be under
; should be under
should be under
should be under
should be under

[ ST



EXPECTED QUTCOMES

Television for Effective Parenthood Program

EgiL
Q

IIL.

To 1earn more about HOW CHILDREN GROW AND DEVELOP..........This outcome is acceptable
This outcome is not acceptable ; 1t should

read:

Descriptive Items

1. How the vorld looks and sounds to my child, and how to help him learn about it.
Lmmmmmmmmmﬁmﬁmm@ﬁmm@wwmﬂmmi
3, How children grow into special, one-of-a-kind people.

4, Fowmy child's personality is formed.

5, Vhere you can £ind out about how children devalop.

6. Fow ny child learns to use his body by playing (runs, Jumps) .

7. How bables learn to talk (what the baby hears; what it learns from what I do and say),

Topics | Assigned

Problen SOLVING (1)4vsvsvvererevereressrarnsnrenesvensCORTRCEly , incorrectly , should be under
‘Fantasy Changes (’1’)““”,“.....,,..;...,...!....im.tzarrectlyﬁ;i incorrectly , should be under
Developmental 5tages (2) (5) (6)sveevsvsrivvenssvennnaCorrectly , incorrectly , should be under _
Tanguage Development (2) (T)esvssvsovessesvueiunssesscoCommectly , incorrectly , should be under

. Ethnic Differences (3 1esrrinnnennnesnninennnnnCoreectly 1nc@rréct1y ; should be under 7
Differences in People (3).ivvivisrssveinviiian ,,g,g,.cﬂrreztly , incorrectly , should be unﬂer o
Passiveness and Agressiveness (4)...coeiviviivisinines .ccrrectlgﬁge 1ncarrectly;:: should be under

Other topics: __ e e e

e
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EXPECTED OUTCOMES

Television for Effective Parenthood Program

IV, To learn more about TEACHING AND TRAINING MY CHILD..!..;...Thls outcome is acceptable
This outcome is not acceptable ;

read:

it should -

Descriptive Items

What ways of teaching will work best with my child (the way I teach; use of books, ).
How to control my child by using revard, praise and correction in a loving way (how to help my

child control himself).
How to teach my child to tell right from wrong (to be moral).

How to help my child think for hinself (choose what he wants to dg; make plans).
How to teach my child to be neat and clean and to show good manners,
How to get my child to change from doing one thing to doing something else,
How to get my child to go to bed on tine (and to rest or take naps).

How to plan my child's use of TV (picking TV prograns, not watching too much V).

Topics

. Driorities of Children (2)esvsvsssvisee

Y ccorrectly
cernerseeennnncorrectly

Develop Self=Control (D errevrrninnn,

Teaching Responsibility (2).ia..i--a.;....;.;,.....-;-;carrectlysi=
EthiC'S, MDIE]. ValuESI REligiCm (3)lllllllllllilllll'!llcgrrectlyﬁ’
PbelEIﬂ SDlVing (4).ilgiiiiili;;iiii||i!iil!i!!!!!il!llggrréctlyal

Choices (children) (4)....

Activities==Proper Use of Leisure Time (6).iv...

FREVERRE n;';corrECtiyﬁ’
Common Ventures of Life, How to Handle Them (4)........correctly
connniCoOrEECtly

i

Getting Children Interested in Besthetics (6)..........correctly

Ré_st (7)ili!ililiilii_l!ii.Iiiil!iéiillii!li!iiiiillilllicarre‘:tly
Lengths of Time far qatching TV, Sound of Radia,

!

lnc@rrectly
lnccrrectly

Assigned

]

1nccr:ectly§=§

incorrectly

incorrectly
incorrectly
insarrectly;;

1ncarrectly;§?é;

; should be under
, should be under _
should be under

incorrectly , should be under

hﬁﬂﬁﬂLﬁgﬁﬂEbem@i:

should be unééf;;ﬁ

incorrectly should be under;

shou’d be unﬁef':m

, should be under

should be undar ;;.

should be under

Ve
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EXPRCTED OVTCOMES

Television for Effective Parenthood Program

~ Y, o learn nore about TAKING CAPE ‘DE'i THINGS AT HOME This outcome is acceptable

““This outcome' is not acceptable - ; it should ... .
read:

Descriptive Ttems

Finding help for people who don't take care of their-children,~or-who-hurt-their children,

72, owny child deals vith the vaythat ny fanily-lives(peopte-in-the-hone;-what-they-do-together

how they get along).

3, Making good use of my time (plan my tine for child care, house work, school or job, time for
nyself and my friends).

4, Getting good help with child care (day care, baby sitter, nursery school).

Assigned

Topics

Child RBUSE (L) vrerersrsernnessessnnnosnssencenssnenniosCOETECtly ¢ ncorvectly , should be under
Hental BBSE [L)srerserarseresosesesserervseresvssarCOLLEOELY , dncorrectly , should be under
Physical AUSE (L)esesreerserssnsvavmvinvavnsrormnnnrniCOLTECELY incorrectly _, should be under
Enlarged Fanily (2) Heveveseesiene s e i ssCorzectly  incorrectly , should be under__
Single Parent or Renarried (2)sveersersouyuessonorerncorpectly y dncorrectly o should be under__

. Superstitions and Astrology (2)..., vervsenennnenr o Cotrectly incorrectly , should be under _
Foster Parents, Conmunity Homes, Day Care (4).svesvonvsscorrectly incorrectly , should be under
Baby Sitting, Home Alone, Othex Persons Having ’ o

Tnfluence on CHLLE (4)sververersersrarsnsssrsnsesnrniorrectly , incorrectly should be under

i

Other topics:_ - L

[
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EXPECTED OUICOMES

Television for Effective Parenthood Program

VI, To learn more about KEEPING MY FAMILY SAFE AND WELL This outcome is acceptable
e B B e e S s s s s ThlS DutEQTﬂE lS ot EGEEPtEblE N lt Ehﬂﬂld
read:

Descriptive Ttems

1. How to keep my child from getting hurt (and how to give first aid),
2, How to know if something’ s wrong with ny child {is not-learning;-cannot-walk well;.canmot.see . .

or hear well).
3, How to tell if my child is growing right (body size, height, weight).
.4, Pick-the right foods and take care of them go they will not spoil (fix meals that are gaad for

ny family's health). :
5.Hwtamwwmnwcﬁﬁisﬂﬂ(Esaﬁﬁrwswgmhﬂﬁsmeﬁﬁﬁ.
amMMMmmmmmmmmmmmwmmmmMMﬂ

Topies i Assigned
Development of Safety Concepts (1)_,..i@;gi,i‘,!.i.i....carrectly , incorrectly , should be under _
Drug Abuse (L)svyeees Fevirennneeneieeess s ncorrectly , incorrectly  , should be unde;i;;
Signs that leflculty May Arise (2) (3).uyereeesnrerninicorrectly ; incorrectly ; should be undériﬁ;
CNutrition () ssiivsnissiisinnes ;!.;ig!..i.iig;.;...;...cazrectly N lncarréctly ; should be unde;;;;
Concexrn About the Eating Process (4).ssvessvirniissni COLYECELY 1ncarrectly ; should be under%;;

1110855 (5)revsssosnnsnnussnssneisnaniss .;,..i,.._;!.:!;cazrestlysgs, 1ngarrectlgéi§_ should be under

Other toples:

W
W
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APPENDIX B

TELEVISION FOR EFFECTIVE PARENTHOOD

e - Preliminary Series Design.. . e e e e e e i e

The preliminary series design was based upon a kﬂowledge of the appeal

of television elements to adult viewers, responses of parents to Sgécifié

questlans in the needs assessment, ané reactions by parents to selected program
elements within a one-hour television experimental special which was shown to
small groups. All of these con 1derat;ons were reviewed by the Curriculum/Goals

(C/G) Committee during their third meeting. They then recommended what the

series should look like. Their recommendations were provided to an experienced,

senior scrigtwriter,‘Ml chael klar, who prepared Guidelines for TEP TV Treat- ‘
ments. These quidalinesj which aggéar below in this section, concretely embody
the particulars of the preliminary series 6251gn. The guidelines were reviewed
and modified, as discusseérin the Phase I section of this report.
These guidelines viere te ke usad by cducational staff members who had .

received warksh@p training in treatment preparation to prepare them to write the

television plans (treatments) for individual shows. The series design plan

 further called for a professional scriptwriter to work on a final script under

the coordination of the educational writer who had prepared the treatment,

with Sklar supervising the script materials from a television perspective.
Finally, the series design called for a preparation of 40 treatments cor-

responding to goals, outcomes, and topics identified in the body of this report.

treatments for possible development into complete scripts. Irom these, 20 to

26 scripts were to be selected for actual production. However, USOE in July,

1976,-delgted the treatmeuts from the work to be completed. Work on them was,

thercfore, discontinued.

38



35
(Revised)
6-30=76

}‘f‘SQmE"'GuiaéliDEE" fg:--:‘I‘iEPt-- TV Treatments . s

by Michael Sklar

TEP (Televisigﬁ for Effective Parenﬁﬁéaéf is a seriééraf halfrhaur ﬁalé;ﬁ

viéi@n programs designed to help people become better parents of young
" children.

Most of us Eageriy accept the responsibilities of parenthood, but some
are unaware of the problems and pitfalls we may face in bringing up children.
Sometimes we reflect outworn attitudes or prejudices in our expeczééiéns of
how very young children should behave and develop. These views may decrease our

~ effectiveness in the parent-child relat{;nship or they m;y ﬂeéract from the
‘anjayments of parenting.

TEP is based on the premise that parenting is a ccmgligatea job that can
and should be learned. n

To bEEGTE a helpful and effective parent it is essential to understand

~~how children develop. - The early childhood years are recognized as arugialita
ta.the child‘s‘growth. Each stage of development during this period has its
own behaviors ani challenges. And behavior changes--sometimes markedly--as
the child moves £from stage;tc stage. !

TEP will help prepare parents for the changes that ﬁake place in their
cﬁildrEﬁ during early childhood, aiding them to recognize and deal constructively
with such behavior.

As children grow and change, parents may also undergo changes as a result-~
and not always for the better. The strain of parenthood may not only be
damaging to the child--it may also éisgupt relatécﬁs between the parents them-
selves. Many marriages have suffered from conflicts arising from the frictions

of child-rearing.
O
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in their lives are better able to adjust to those dangers. Understanding them-

selves, they are in a better position to understand and help their child.

BT

“Each grégréﬁigf the TE§WS§ries deals with one aspect or more of ch
fearing,  The emphasis will be Qn.intargerSénal relationships. We will be
exploring the causes and effects of emotions and emotional conflicts tﬁat
extend up through the age levels, from the child to the parents, and even to
ﬁhé grandparents. The issues Ereseéted will range from the simple a@d funda-
mental to the complex.

While paying due attention to problems and the sources of problems and
misunderstandings, we will also help parents to build positive and rewarding
interpersonal relationships. That is, both positive and negative aspects of
the parent-child reiaticnshig will be examined.

In handling these matters, the TEP programs will stress immediacy in the

~-subject, rather than standing off from it and "Giewing objectively." Emoticnal

opnflicts will be shown on the screen rather than talked about. Positive

"modelling" behaviors will be shown forﬁgafents to emulate. “

The Format
The TEP format is flexible and includes a variety of production techniques:
Dramatizations.
Documentaries.
Puppets.
Presiding over every program is a Host personality. The Host ties

together the various program segments: drama, documentary, puppets. The Host

O
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', introduces people and subjects, relates people and subjects to each other,

it is called for, sums things up and points to solutions.

Although the Host appears in every program, he/she does not necessarily

ginnin

‘between program segments; comments ‘on the-action;, and, when -

—appear—at—the-beginning-of-each-program.—Programs_may start with any one of
. the three production elements listed above. The Host may then follow the
opening segment, perhaps commenting on the subject and linking it to the seg-

" ment that follows.

xggus for example, a program might start with a dramatization. We then
meet the Host, who comments on the skit and introduces a filméd documentary
on the same subject. This could be followed by puppet sequence which further
develops the theme of the program.. Finally, we meet the Host again for a few
words of summation and goodbye. |

Anothsr time perhaps, the Host may appear at the very opening of the

show, establishing the theme of the program and introducing the first segment.

{mw

ut although the format is flexible, there are sartaig gualifications:

Althougé dramétié skits are not a "must" for every program, most programs
will contain one or more dramatizations.

Comedy may appear‘in the dramatic skits as it may naturally emerge from
real domestic situations. But it is not a regularly contrived feature, and
there will be no standup comic rouﬁinesg

Documentaries and/or puppet sequences will usually, but not neecessarily,
appear in each program. In short, the use of one and/or another of the pro-
duction techniques in any given pragraﬁ should be decided by the needs of the
subject of that program.

Specially written and performed music, instrumental or lyrical, may be em-
xglayea from time to time but should not be emphasized at the expense of the

content of the program.
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Similarly, acting or singing stars may appear as special guests, but the
‘manner in which they are presented should not” overshadow ‘the ‘content of the -
program.

The Host -

fgé Host éérfarms an imééfﬁéﬁt fuﬂé;iéhwin theiTEP ééfiaé;' és sﬁéﬁedr o
above, he/she establishesjtﬁe theme and inﬂicatéé the thrust of each program.
Introducing subjects andrguegts, the Host sets the stage for program segments,
.linking segment to Eegmenﬁ; He/she comments aptly on the action, points to E

solutions when they are available, and provides a wrapup for each program.

For documentaries the Host provides the voice-over narration. In these

offscreen roles, uniike the donventional narrator, he/she, is not cool, distant,
§bjective, Instead, he/she reacts ggrsonally to the film. Warmly involved, -
fthe Host may recall similar incidents in his}her AQn life, br in the lives o%
people he/she knows. The Host may be intercut with the film in order to make -
“such comments. Again, he/she may be intercut Gith dramatic skits éna puppet
sequehces to comment on the action, or perhaps to suggest alternative caursés

of action. The Host may appear also between segments to tie together>similar

appearing to be didactic. Realistic in outlook, his/her factual approach to
the problems portrayed is optimistic. Relating to parents as a friend and

guide, the Host thus elicits a strongly positive reaction from parents in the

television audience. ) C e

The Documentaries

Documentaries will include a wide variety of themes, events and situations

involving parent-child relations. They will be filmed on location by pro-
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v'fessiénal film crews. Appropriate library film will also be used when

—totally—actual.—— S S I

O
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Unlike the dramatic skits, which employ professional actors, and, which

although based on fact are frankly fictitious, the TEP documentaries are

It is estimated that documentary material may take as much.as 10 minutes
of a half hour program in which it appears. 1In some instances, although

Appearing at the opening of the program, the documentary may -establish
the theme of the program. Or it may be placed in the body of the program with
material that supplements a theme that has already been established. It may

also be used to show other aspects of the same subject.

The Dramatic skits

Most programs will contain one or more dramatic skits. Like the docu-
mentaries, the skits may sometimes--though rarely--make up the entire half
hour prcgram; The skits employ professional actors to dramatize the various
problems Pareﬁts encounter during the early childhood of their children. These
situations are portrayed with accuracy and realism. The dramatic charactexrs
are'shcﬁn‘as real people involved in down-to-earth situations. The tensions,
while often explosive, are the ordinary ﬁensians of everyday life.

Problems are presented not as the experts would hopefully like them to
work out, Eut as problems end in life: saﬁe in success, some in failure.

Some dramatizations may show how a problem was solved. Such builtein
"modelling of behavior" for the TV audience is legitimate if handled carefu;Ly@

Just as often, however, the skits will be open-ended. Instead of supplying an™

answer, these skits would end on a note of question. 1In such cases the Host
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'°ﬁight follow the skit, comment on the dréma, and offer p@ssibleiselutions, or

In the presentation of parent-child conflicts, or in conflicts between

- parents, some people in the television audience may see themselves mirrored

= +

unfavorably on the screen. Not Only could this mobilize resistance or de-

fensiveness to the message of the program, it could also cause par ental gullt.

Both reactions are counter-productive anﬂ should be avoided.

Resistance and guilt will be avoided by honest, sympathetic and skillful

writing: The dramatizations must show an acceptance of people, not as we

would like them to be, but as they are, with faults as well as virtues and

weaknesses as vell as strenths. Impllclt in scripts and production should be

the message that TEP is not judgmental, that TEP has only one goal: to help

people solve their problems as parents.

To dramatize thesc problems, the skits revolve around the experiences of

a young Americal couple in the raising of their children.

Bi;l and Elsie Parker (merely tentative working names) are an attractive
pair, both‘ié their early thr es. Although race and ethnicity are not
im§grtant'in”thébc§ntext of the TEP series, and no point should be made of
either in the scripting, the Parkers are native-born Whites whose parents came
to the United States from middle and was;ern Europe. Their children are Woody,
a boy of seven; Donna, a four-year-old girl; and Allen, a baby five months
‘ald. Another important member of the family is Grandpa, Elsie's father.
Equally important is Grandma, Bill's mother. These members of the cast make
up the basic acting company and will appear regularly in the dramatic skits.

The Parkers live in a medium—si%e industrial city in the middle west.

Their home is in a part of the city which saw its best days before the second

world war and is now becoming a mixed neighborhood. Their neighbors, conse-

O
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}quently, ineclude not only Whites butAalsb Blacks, Puerto Ricans, and even a

few Mexican Americans, Native Americans and Oriental Americans. These people

might appear from time to time in the skits, when visiting socially with the

Parkers, or because of involvement with them in neighborhood affairs. Their

-

. children play with the Parcker children and no special point is made of it.

The Parkers live in a districtrbetween the méétiyrélack inner ciﬁfié;é
the mostly White suﬁurbsg Their house, of pre-world war two vintage, bears no
resemblance to the slick suburban split levels built today. With lots of

" rooms and a patch of struggling grass in froné, it is old fashioned and

m§}§§EF1¥,$ha§b¥’ The houses around it are of the same .style and vintage.
Grandpa Smith bought the house back in 1930's when the neighborhood was new
and all ¥White. Bill and Elsie moved in when Eisie‘s mother passed aﬁéy. Now

“Bill would like Grandpa to sell the house and move with them to the suburbs,

randsa is passionately attached to his home and will not hear of it.

A

but

A
4

. Nevertheless, when Grandpa passes én £h§£E;izi.pr@bably happen.

~---... Each member of the Parker Family is vivi§l§ characterized. To the extent
this is gass;b}e. it is true also of the children. Each has his or her own
way of doing things. Each becomes so recognizable that the television audience
is able to anticipate and greéiztrtheirgréactiong to the various situations
that are dramatized. Thus the Parkers, adults and cﬁildren, make an interesting
and attractive group of people that the television audience will locok forward

to meeting and following from week to week.

The Cast

Eiilﬁgiggg:,is honest and intelligent. After two years of college he

dropped out to marry Elsie and became a construction worker. Now, ten years

later, he is a highly paid cargentef and is gradually moving into businesé for

himself as a building contractor by freelancing after hours. He is upwardly
Q
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mobile, on his way out of the working class but not yet fully a!membei af the

This often pro=

duces confusions and conflicts, especially around questions which involve the

raising of his children. 1In such matters he is apt to take the conservative

=

approach.

Elsie Parker, like her husband, is bright, and eager to get ahead in the

world. After high. school she wofEed as a stenographer until she and Bill were
married and the first of the children came along. Elsie's values, on the
vhole, tend toward what is called middle class. As a parent, her attitudes.
are liberal. Out of this difference between herself and Bill, wharé child=
raising matters are concerned, (i.e., out of the differences associated with
her liberalism and Bill's conservatism) come many of the conflicts that are
developad in the dramatic skits.....and some comedy, too.

Conflict and éémédy are potential in the characters of the grandparents as

well.

 Grandpa Smith, Elsie's father, is a widower in his late fifties. A
school teaﬁhérzuntil he retired on disability, he is an exponent of the
permissive approach to child rearing. He Péinﬁs with pride to Elsie as a
EHEEESSfuledeUEt of that philosophy.

Grandma Parker, Bill's mother, does not agree. She is a widow in her

mid-sixties. Living near Bill and Elsie, she is a frequent visitor in their
home. A peppery little lady, she believes in bringing up children with

discipline and recommends that approach to Bill and Elsie. 1In fact, however,

she dotes on the Parker children, lavishes love and gifts on them, and is
easily manipulated by them.
Allen is a lovable child and at five months he is at a stage of his life

that is wonderful for him but difficult for those around him. He is baginning

O
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‘to crawl, and investigates his surroundings. This and other newly learned

"half she is entering a new stage of her development. She is being more and

more curious and competitive. Aéﬁitiénéréibiing reacﬁians téﬁhef behavior
‘provide much good material for the dramatic skits.

Woody, at seven, is a happy child, full of energy and curiosity about
his world. But his boundless energy and endless curiosity can be wearing on
adults, even on loving parents and doting grandparents. Woody's seventh year
brings new outside friends and school experiences. Like each year before,
this year presents new developmental behavior. Here again are found some of

the questions that will be dramatized in the TEP series.

Puppets

The puppet segments will be brief, possibly no more than three minutes

. long. By its nature, however, puppetry is able to convey simple information - =~ "~ -

with great sgeéd and éffectiyeness.

The puppet segments also offer a highly flexible tool for reaching
parents with information that might otherwise be unpalatable and difficult to
accept. \

Puppetry might also be used iy situations for which it would be difficult
to cast live actors--certain kinds of infant and early childhood behavior for

" example.
child rearing expericnces of a puppet family. This family could be an

exaggerated version of :he Parker family itself. In any case, the puppet

47
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characters of this family are stereotypes, easily recognizable in the same way
that animated cartoon people are humanized.

While the dramatic skits are usually "straight," the puppet segments will
~often treat the same material in terms of comedy and satire.

The puppet segments may alsoc be ;mplayed to show stereotyped behavior on
the part of children and/or adults, while the dramatic skits portray behavior
that is more realistic and conseguently more complex.

Another use for puppets is as a counterpoint to dramatic skits or
documentaries. If the skit or documentary, for example, shows people locked
into a situation they are unable to solve, the puppet segment might follow
with a sequence which shows the solutien. Conversely, the skit or documentary
might show the correct solution of a problem, while the puppetry shows what
should not be done. 1In either case the puppet segments are played off against

the other segments.
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APPENDIX C

PRELIMINARY EVALUATION REPORT
ON "IT'S NEVER TOO LATE"

Statement of Purpose

The purpose of this report is to summarize briefly preliminary results
of evaluation on a one-hour, and omr a 33-minute abbreviated version of an
experimental television "Special" called, "It's Never Too Late." Evaluation
results will also be reported for printed support materials which were designed
to complement and be used with each version of the program. (See attached
materials.)

Both versions of the experimental program consist of several different
production formats or segments integrated by means of a host who introduces
each part and provides continuity throughout the program. The one-hour show
was designed for broadcast use in the home to gather information from parent
viewers primarily on the differential appeal of production strategies, but
also on the integrity of the program for its entertainment value and edu-
cational potential. The different segments of the program illustrate these
types of television presentations: drama, song, comedy, documentary, and
panel discussion. The 33-minute show provides an edited video presentation
of the opening through the documentary segment of the dne-hour program,
and was intended for use by schools, day care centers, clinics, and such.
Support materials entitled, "What Kind of Discipline is Right" provide a
narrative discussion of the main topics covered by each program, with reference
for post-viewing reinforcement. Th2 one-~hour
and one-half hour version of "Special," and their support materials were
evaluated to provide informatien that would contribute to planning and
development of future individual programs in a television series on parenting.

Evaluation Procedures

The television programs were shown on videotape equipment primarily in
schools and other early childhood settings to small groups of parents who
were willing and could arrange to leave their homes during the daytime or
evening hours to assist in our evaluation work by reacting to the program.
The total sample of 135 parents were primarily mothers of young children,
and are heterogenous with respect to racial-ethnic characteristics, socio-.
economic backgrounds, and educational levels. The typical parent appears
to be a white mother, aged 21 to 30, who has a high school education and
2 to 3 children. A small number of fathers, parents of older children
(i.e. older than 5 years old), and prospective parents were also included
in the sample. Prior to showing the program, the sample received printed
materials by means of children carrying them home from school or by our
program staff distributing them at the viewing settings.

Evaluation data were gathered by means of a combination of: ob~-
servations of audicnce viewing behavior (i.e. eye contact with the TV monitor) ,
a brief questionnaire administered immediately following the program, and
in certain groups, a post-viewing group interview. All groups responded
to the questionnaire, but not all groups vere observed or were involved in
the follow-up discussion.

. 49
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The fact that the one-hour program was evaluated outside the natural
home environment must be viewed as a significant drawback, and a potential
problem for generalizing the results of this evaluation to home=viewing
audiences. The less intimate, comfortable, and familiar settings in which
the evaluation was carried out, coupled with the request that parents view
the program at locations some distance away from their homes, raise gquestions
about potential bias in the results. Under these conditions the influence
of self-selection on sample bias was possibly very strong; this is evidenced
in the fact that less than 2 percent of those receiving materials actually
viewed the program at the designated locations.

Results

What were the reactions of the parent sample to the "Special" relative
to its entertainment value and educational potential? The results will be
reported separately for both versions of the "Special.” Questions which
were used to measure the appeal of the two shows were "How much did you enjoy
the program overall?" and "Overall, how would you rate this program in terms
of how much you enjoyed it?" The questions assessing educational value were
"How much did you feel you learned from the program about parenting?" and
"How would you rate this program in terms of its educational value for
parents?" The following average ratings were obtained:

TABLE 1: General Ratings for Two Versions
of the "Special" -
) Entertainment Educational
Program Value Value

60 min. 3.6 3.0

33 min. 3.7 3.5

Ratings: (4.00=Great Deal, 3.00=Some, 2.00=Only A Little,
1.00=Not At All)
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Further, the individual segments of the program were rated, and

these results are reported in Table 2:

TABLE 2: Ratings of Individual Program Segments

Entertainment Educational
Value Value

Program/Segment

60 minute:
Host 3.6 3.1
Drama 3.7 3.5
Song 3.4 2.9
Street Scene 3.4 3.1
Comedy 3.7 3.0
Documentary 3.5 3.1
Panel 3.4 3.2
Special Material 1.9 1.3

33 minute:
Host 3.7 Open-ended comments
Drama 3.6 only; refer to ex-
Song 3.5 planation in text.
Comedy ) 3.6

O
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The following sample of open-ended remarks provides an indication of what
parents learned from the short program and possibly what might have been
learned from the same segments of the one-hour show: "Reinforcement of my
personal methods of discipline.” "patience, reason with the child in a way
he understands.” "That I need to concentrate on why I discipline my child
and make sure it wasn't in the mood I'm in at the time." "The important thing
is love." "I saw myself in parts of the film. It shows that other parents
have things in common.” :

. A sample of “"critical comments"” based on responses to open—-ended
items on the questionnaire and interview are provided in Table 3; these
comments which were made by a majority of the audience sample {estimated
at 75%) further enrich our understanding of parent reactions to the
different segments:
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TABLE 3: Critical Comments on Individual Segments

Host: "Very informative," "Pleasant," "He pulled it together,”
"Expressed sincerity and optimism."

prama: "Good lesson here," "True to life," "Typical," "Related
to everyday tensions."

Song: "Beautiful," "Good lyrics," "Much meaning," "Shows love of

family," "No real meaning," "Poor match to message."

Street Scene: “"Shows how ééSilf children can be influenced by
adult behavior," "Filmed the way children are today."

Comedy: "Related well to real life," "Funny," "Look at your-
self and laugh," "The truth in a humorous way," "Shallow
and non-pertinent to most situations."

Docecumentary: "Interesting, "Educational," "Good=--
seeing in action is better than hearing description,”

"Not enough detail," "Good, but a bit heavy."

"Fun,

Panel: "Racial problem stood out," "Draggy."
Special Material: "Highlighted need for understanding,"”
"Funny," "C@nfu51ng " "Boring."

M

Relatively more negative comments were made regarding the "Special
Material" and "Documentary" segments; relatively few negative and mostly
Easitite cgmments were maée abmut the “"Host, "'"Drama“ ané “Comedv" segmentg;

a relatiuely small ﬁumber cf Qcmménts, grlmar;ly non+ judgmental in natgre,
were mase asbout the "Street Scene” and "Panel" segments.

The sults of observing audience reactions to the one-hour program
revealed glgﬂlflcant varizbility among segments, but generally confirmed
the resul:ts of opinion data just reported. Audience attention was highest
for the "Drama," "Song" and "Comedy" segments (i.e. 90% or more of the
audiencs were observed watching the TV monitor) and lowest for the "Special
Material" secment (i.e..less than 85% of the audience were observed watching

the TV —onitor). The attention results for the remaining segments, with the

exception of the "Host" which is not considered a distinet presentation format,
fell betwesn the 85%=90% level. ) , '

With respect to the print materials, post-viewing discussion brought
out the general fact that they were a source of stimulation and learning
and motivated many people to come and view the program. Sample critical
comments rmade about the print materials were: "Explained in more detail
what was cﬂwng to occur," "Gave insight to what the program was trying to
accomplish," "Good follow-up and 1ntérestlng literature,” "Much too general,"
"pidn't really have time to read."




O

ERIC

Aruitoxt provided by Eic:

Summary and Conclusions

The evaluation AEL undertook intended to provide information on the
entertainment value and educational suitability of two versions of an ex-
perimental television "Special" and supporting materials on parenting.

The major goal of the evaluation was to influence the planning and develop-
ment of high impact television programs and printed materials for parents

of young children and prospective parents in the nation. All preliminaxy
evaluation results are based on a minimal sample of primarily parents of

young children. The evaluation was carried out in school and other early
childhood settings using videotape equipment. Observational, questionnaire,
and group interview methods were used to gather data. Results provide support
for drawing some conclusions about the overall program's entertainment and
potential edfucational value.

This evperimental program was both interest holding and of potential
educational value to parents of the ta t audience. AEL's intent to
produce a highly entertaining program with stimulating educational materials
was realizei. Not all segments of the program were equally appealing or
worthwhile, but one poorly rated segment did not appear to affect adversely
the positive perccption of the overall program. Though segments were guite
clearly ané consistently differientiated by the audience on their appeal
and Eéﬂ&é;liﬂal importance, most segments generally seemad to relate a
realistic a~d meaningful series of program experiences for parents in an

enjoyable way.
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DISSEMINATION ACTIVITIES

In Addition to the dissemination activities related to the broadcast
of the spscial test show and the pilot, a state of readiness for
parenting materials exists through the following activities:

PROFESSIONAL MEETINGS AND GROUPS

The following organizations were contacted to inform
them of the TEP program and to request time for a
presentation during their annual meetings:

American Association of Elementary Kindergarten
Educators

Nursery

American
American
American
Ameriecan
American
American

Association of School Administrators
Educational Research Association
Guidance Services, Inc.

Home Economics Association

Parents Committee, Inc.
Psychological Association

Association of childhood Education International
Association for Supervision and Curriculum Development

child Study Assocciation of America

Day Care
National
National
National
National
National
National
National
National

and Child Development Council of America, Inc.
Alliance Concernad with School Aged Parents
Association for Education of Young Children
Association of Secondary School Principals
Association of State Boards of Education

Education Association

Parent Federation for Day Care and Child Development,
Scheol Boards Association

School Public Relations Association

Ine.

West Virginia Education Association

Presentations were made and TEP posters displayed at the
Head Start Workshop in Houston, Texas; the National Alliance
Concerned with Shool Age Parents in Denver, Colorado; the
 National Association for the Education of Young Children in
Dallas, Texas; the National Association of Educational Broad-
casters, Washington, D. C.; CEDaR, Washington, D.C.; South-
eastern Council on Family Relations, Hilton Head, South
Carolina; Association for Childhood Education International,
Salt Lake City, Utah; the National Council of Organizations
for Children and Youth, Washington, D.C.; the Education
for Parenthood Conference, Washington, D.C.; the Council for
Exceptional Childrxen, Chicago, Illinois; the Parenting
Institute, Philadelphia, Pennsylvania; the Regioral Head
start conference in Atlanta, Georgia; and the Cooperative
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Statewide Meeting for ESAA and Parent Education Project
School Systems, Burns, Tennessee. The names and addresses
of persons who participated in these meetings and requested
additional information pertaining to the TEP program can

be found in a list available with this report.

£

SCHOOLS

Each Chief State School Officer was contacted by telephone

or by letter informing him/her of the TEP program and the .
availability of the special test show and the pilot for

local viewing and dubbing. These were to provide continued
use by groups and parent organizations within the state.
Support materials were also included. The special test show
was sent to the Florida State Department of Education, the
Virginia State Department of Education, the Illinois Office
of Education, the Maryland State Department of Education, the
West Virginia State Department of Education, the N.Y. State
Department of Education and the Tennessee State Department

of Education.

The special test show was also shown over cable TV in the
Harrisburg, Pennsylvania area. Although the specific pur-
pose for the broadcast was the evalugtion of the show, the
viewing audience was much broader than we anticipated.

Five sites and five alternative sites were selected for the
evaluation of the pilot. Letters were sent and acceptances.
received from Los Angeles, California; Austin, Texas; Birming-
ham, Alabama; Pittsburgh, Pennsylvania; and Rapid City, South
Dakota. The acceptances were based upon their approval of

the pilot. Parent groups were identified and contacted in
each ,of the five sites selected for showing of the pilot.
These groups included formal programs operated by Head Start,
civie organizations, individuals, s=shools, parent-—teacher
organizations, and various special interest groups.

It should be noted that three schools in each of ten
states selected to participate in the needs assessment were
contacted and agreed to cooperate in providing data vital
to the development of the series. The ten states which
were contacted are: Region I, New Hampshire; Region II,
New Jersey; Region III, Maryland; Region IV, Alabama;
Region V, Wisconsin; Region VI, Texas; Region VII, Iowa;
Region VIIT,.Wyoming; Region IX, California; Region X,
Washington. o
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COLIEGES

The special test show was shown at West Virginia State
College to a class in Family Iiving .and to a TV class

at the University of South Florida. Both groups of
students evaluated the show. A dub of the show was made
by West Virginia Wesleyan College for a parenting project
being conducted by Drs. McArdle and Miller, project co-
directors.

COMMUNITY GROUPS

The special test show was shown to community groups in
Charleston, West Virginia for purposes of evaluation.

56
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NAMES AND ADDRESSES
OF CONFERENCE PERSONS REQUESTING INFORMATION ON TEP

Robert Arimijo

Parent Involvement Coordinator
Maricopa County Head Start
4645 E. Washington

Phoenix, Arizona 85023

Janet M. Armstrong
Project Head Start
1100 Kenton Street
Springfield, Chio 45505

Lisa Allman
818 E. -53rd
Austin, Texas 78751

Sister Marie Agnew, D.C.
Family Education Coordinator
Archdiocese of Saint Louis
4140 I1indell Boulevard
Saint Louis, Missouri 63108"

II“J‘

Carol Rudsrsan

Education Commission of the States
300 Lincoln Tower

1860 Lincoln Street

Denver, Colorado 80203

Mary Armstrong

Project Help

P.O. Box 1885

Waycross, Georgia 31501

Mary Jane Arnam

Theodore Roosevelt High Schos=l
3436 West Wilson Avenue
Chicago, Illinois 60625

'J.R. Blair

Assistant Professor of Educational

Psychology -
Eastern Michigan University
Ypsilanti, Michigan 48197

Ms. Kent Burtt

c/o The Christian Science Monitor
43 Blueberry Lane

Darien, Comnecticut 0GB20

JoAnne Benson

National Foundation

1275 Mamaroneck Avenue
White Plains, N.Y. 10605

Cynthia J. Boberyg
42nd and Dewey (5009 Conkling Hall)
Omaha, Nebraska 68105

Ms. Dorothy Boykin
210 Plair Drive
Montgomery, Alabama 36110

Sister Mary Benitia
1601 Dixie Highway
Covington, Kentucky 41011

Futh Allen Bond
603 Masley Street
Vidalia, Georgia 30474

Imogene 'Burtan

Education Director

Big Sandy CAP

Paintsville, Kentucky 41240
Betty P. Benson v

Head Start Director
Northwest Georgia E.O.A.
P.O. Box 525

LaFayette, Georgia 30728

Sharon T. Baulding
Tallatoona E.O.A. Inc.

P.0O. Box 686

Cartersville, Georgia 30120

Mrs. Ateja L. Bush
P.0. Box 30428
New Orleans, Louisiana 70190

Ruth Bowman

TVCCA

1 Sylvandale Road

Jewett City, Connecticut 06351

Drs. Laurie and Joseph Braga
University cf Miami

Schmal af Medlclne
P.0O. Box 520875

Q . ’ Er %!—HEiSEEYEﬁ Annex
ERIC: e Miami, Florida 33152
S R T T



Chari H. Briggs, Ph.D.
School Psychologist
Greece Athena High School
800 Long Pond Road
.Rochester, New York 14612

Frank W. Brown, Chief
Division of Instruction
State of New Hampshire
Department of Education
64 N. Main Street
Concord, N.H. 03301

James J. Brown, ACSW

619 W. Division

South Central Montana Regional
Mental Health Center

1245 North 29th

Billings, Montana 59101

Fran J. Conway
Program Assistant
DHEW, Region IV

50 7th Street, N.E.
Atlanta, Georgia 30323

Ann Callcott

Douglas Chercokee Head Start
Alcoa Educational Building
Alcoa, Tennessee 37701

Ronald Claves 7

207 CEDaR Building ,
Department of Special Education
Penn State University
University Park, Pa. 16802

Barbara Calabrese
Muckleshoot Head Start
P.O. Box 69

Derburn, Washington 98002

Ethel Cain

Head Start Director
275. Chiecago,

Joliet, Illinois 60436

Iena Crawford
CYDA Head Start
2012 W. Compton Boulevard

O
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Wanda Copley

Butler County Head Start
228 Hanover Street
Hamilton, Ohio

Dot Cansler

Outreach Project
Iincoln Center

Chapel Hill, N.C. 27514

Geneva 5. Cline

Head Start Director

Box 1406

Williamson, W. Va. 25661

Maggie Chitto
Choctau Head Start
Route 7, Box 21
Philadelphia, Miss.

Joni Cohen
4321 Hartwick
College Park, Maryland 20740

Jernie Conway

Head Start

Southern N.H. Services
BFD #5

Bedford, N.H. 03012

Lawrence Cosey
Morristown Central School
Morristown, New York 13664

Mrs. Anne Cox

Utah Technical Cocllege
1395 150 E.

Prove, Utah 84601

Esther Davis’
Toppenish Tribal Head Start
P.O. Box 109
Toppenish, Washington 98948

Vicki Déan

Greenville County Head Start
652 Rutherford Road
Greenville, 5.C. 29609

Barbara Davis
802 Williamson
Madison, Wisconsin 53703




E

Kaye Davis
Douglas-Cherokee Head Start
Alcoa Education Building
Alcoa, Tennessee 37701

Hope S. Daugherty

Program leader

Extension Service

U.S. Department of Agriculture
Washington, D. C. 20250

L. Davidoff

Essex Co.

Ridge Road

Baltimore, Maryland 21237

Frank DiStefano ,
vauxhall and Farrington Street
Vauxhall, N.J. 07088

Wendy Dvzek
2605 Berkett
Austin, Texas

Mare I. Ehrlich
285 Avenue P.
Brooklyn, N.Y. 11204

Ruthana W. Evans
321 South Sharpe Street
Cleveland, Missouri 38732

earlie H. Elloie
4318 LaSalle Street
New Orleans, Louisiana 70115

-P

Sharyl Emberton

Blue Grass BArea Head Start
202 Woodford

Laurenceburg, Kentucky 40342

Frances Eisan, Program Leader
Bocial Studies Department
Madison Consolidated High School
Clifty Drive

Madison, Indiana 47250

Sidney H. Estes

Instructional Services Center
2930 Forrest Hill Drive,S.W.
Atlanta, Georgia 30315

Q
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Jean Farrar

Head Start Director

6 5. Adams Avenue
Freeport, Illinois 61032

Carol Ferrall

Clermont County Head Start
P.0. Box 91

Batavia, Ohio 45103

Richard L. Fritschey
Hutchinson Public Schools
1520 North Plum
Hutchinsen, Kansas 67501

Mamie V. Fairley

Project Director

Jackson County Citizens for Child
Development, Inc.

B.O0. Box 1403

P:scagoula, Miss. 39567

Carolyn Freeland

Head Start Director
Lake County E.OQ.C.
5518 Calumet Avesnue
Hammond, Indiana 46320

A. Feintuch

Lakeshore School Board
68 Prince Edward
Valois, Quebec, Canada

A. Field
University of Nebraska Medical Center
Omaha, Nebraska 68105

Ingrid Fondrk

Associate Editor

Parent's Magazine Films, Inc.
52 Vanderbilt Avenue

New York, New York 10017

Eleancre Fisher, Director
Pupil Personnel Director
Briarcliff Manor Middle School
1031 Pleasantville Road
Briarcliff Manor, N.¥Y. 10510

Ann E. Fitzpatrick

Board of Cooperative Educational Services
1196 Prospect Avenue

Westbury, N.Y. 11590
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Lula Gaskin
1914 Beatty's Fd. Rd.
¢tharlotte, N.C. 28216

Kate B. Garner

Family Life Council of
Greater Greensboro, Inc.

1301 Worth Elm Street

Greensboro, N.C. 27401

fucille Graham
Conecuh - Monroe CAA
P.O. Box 509

William Gingold
700 1st Avenue, S.
Fargo, North Dakota 58102

B.M. Gooch
Route 4, Box 778
Marshall, Texas

HCCAA Head Start
Thelma Grave
Education Specialist
6300 Bowling Green
Houston, Texas

David B. Graeven

Department of Sociology
California State University
Hayward, California 94542

Jill Gray

Texas FEducation Agency
Special Education

201 E. llth

Austin, Texas 78701

Clyde H. Green, Director

Office of Instructional Television
~and Radio

Department of Education

Columbia, S.C.

Karen N. Greenough
P.O. Box 8069
Huntington, W. Va. 25705

Ettore P.: Grimaldi

5138 Lawn Avenue

Western Springs, Illinois 60558
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Donald Gruber
3220 Grischy Lane
Cincinnati, Ohio 45208

Kay M. Haws

Utah State Board of Education
250 East Fifth South Street
Salt lLake City, Utah B411l1

Rosie Hall
77 Iowell Street
South Portland, Maine 04106

Pauline Hook

child, Inc.

818 E. 53rd Street
Austin, Texas 78951

anna Harris, P.I.W.
1822 Harcum Way
Pittsburgh, . 15204

Sue Houston

Director H/S

Box 1685

Bay City, Michigan 77414

Frances Hernandez
Colorado Migrant Council
665 Grant

Denvar, Colorado 80203

Jeane Hardy
1140 South Bristol
Santa Ana, California

Cliffie Hill
909 Pecan Street
Helena, Arkansas 72342

Marieopa County Head Start
4645 E. Washington
Phoenix, Arizona 85034

Carole Hansen

Project Palatisha

P.0O. Box 509

Toppensih, Washington 98948

Beverly Hummel

Director of Handicapped Services-
North Central W.. ‘a. High School
208 Adams

Fairmont, W. Va. 26554

[ ]
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Yyonne Hamburg Diana Jordan )
Community Action Commission The State University College at Potsdam
801 Linn Potsdam New York 13676
Cineinnati, Ohio 45203
Evelyn Kessel
Doxothy Hoogterp Handicapped Coordinator
Kent CAP OCDCA - Head Start
550 cCherry S.E. P.0O. Box 2243
Grand Rapids, Michigan 49502 - Orlando, Florida 32802

Lola Hamilton Nelda Kopp

5575 N. Sedgwick CSAWC

Wichita, Kansas 67204 3225 Mill Street
- Reno, Nevada 89502
Doris K. Hiller
e/o Bank St. College Eleanor Kennedy

610 W. 112 Street 102 W. Qterman Street
N.Y.C., N.Y. 10025 Greensburg, B. 15602

Dr. Alice Honig Catherine A. ILeisher
Syracuse University Home Conomics Education
College for Human Development 1201 Sixteenth Street, N.W.
100 Walnut Place Washington, D. C. 20036
Syracuse, N.Y. 13210 ’
Clay E. Ladd
Cynthia Jackson Chairman and Professor
P.O. Box 988 Psychology Department
Lavrinkburg, ¥.C. 28352 Eastein Illincis university
Charleston, Illinois 61920

Kathy Johnson .
Head Start/Ramsey Action Jeanne Littell

509 Sibley 100 Market Sguare Dalta Area Haad Start

st. Paul, Minnesota 55101 Drawer F
- , Portageville, Missouri 63873
Janis A. Jelinile

Project Director Cruz A. Lauell

Box 3224 University Station Box 5067

faramie, Wyoming 82071 * University of Puerto Rico

San Juan, P.R. 00836
Jean Jablonski
719 West 2nd Street Sister Mary La Tier
Ashland, Wisconsin 54806 : Guidance Office
Notre Dame Academy Girls H.S.
Elaine Johnson 2851 overland Avenue
Neighborhood House Child Care Los Angeles, California 90064
825 Yesler Way
Seattle, Washington 98004 Rebecca McDonald
P Handicapped Services Coordinator
Mary Johnson . 906 Main Street
. Chogtau Head Start Evansville, Indiana 47708
Route 7, Box 21 ' )
Philadelphia, Miss. Sister Barbara McMichael
252 Public Street
Providence, Rhode Island 02205
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‘Lois J. Miller

! Foley Middle School
‘Bellinger Street
Herkimer, N.Y. 13350

. Louise Millspaugh
Sull County Head Start
" Woodbourne, N.Y.

' Roger Mooney

" Rural Alaska CAP

Box 3908

*Anchorage, Alaska 929501

“Dave Moyer
- 1826 Clemont Avenue
Alameda, California 94501

"Baverly Murphy
Box 66
- 'Lafayette, Indiana 37083

. Maggie Molloy
child-Parent Centers, Inc.
602 E. 2znd Street
Tacson, Arizona 85705

Mary Lou Moriarty

Day Adult High School

360 West 13th Street
Indianapolis, Indiana 46202

.'Cynthia Mutryn
7003 DpDartmouth Avenue
College Park, Maryland 20740

- Ken MeClellan

Granite District

340 East 3545 South

Salt Lake City, Utah 84115

Edward J. Myers, Jr.
Elementary Guidance Program
45 Sprague Avenue

Cranston, Rhode Island 02910

Kay Nuciford

Reck County Head Start

P.O. Box 1429

Janesville, Wisconsin 53545

Merry Neiderhauser

¥nox County Head Start
Northgate & Emmett Drives
qt. Vernon, Chio 43014

Roy Need
Wilkerson Center
Nashville, Tennessee

J.M. Nardi

Mental Health Consultant
14174 Rossini

betroit, Michigan 48205

Julie Newman

10600 Quincy Avenue
Cleveland Public Schools
Quincy-Woodhill Building
Cleveland, Ohio 44105

Jane Niederberger
Area I1II, Route 5, Box 160
Ameld, Maryland 21012

- Edna Ottney

W.5.0.8. Currlculum Specialist
102 §. Front
Fremont, Chio 43420

R. Wayne Oler
Editoxr-in-Chief and
Assocliate Publisher
Canfield Press, 850 Mantgamary St.
San Francisco, California 94133

Phil Osborne, Director
Chila Caré Pr@gram

Hesstan, Kansas 67062,

Lillian and Richard Peairs
370 Loyola Drive
Millbrae, California 94030

Mary L. Peters

Handicapped Serv;ces Specialist
GCCAA

601 5. Saginaw

Flint, Michigan 48502

P.E. Patterson, Consultant
Educational Technology

State Department of California
State Education Building

721 capitol Mall g

Sacramento, California 95814

Jan Printz
Department of Human Services
yn;verslty of Tenncssee

A Thattanooga, Tennessee 37401




*-Frank and Loraine Pitman

. Co-Directors

©.Family Education

. 222 8. Downey Avenue

“P.O. Box 1986 '
Indianapolis, Indiana 46206

- Brad Powell

~Educational Television

4211 Waialae Avenue, Rocm 202
~ Honolulu, Hawaii 96816

" Mary T. Quiro=z

~E.O.B. Head Start

~2010 Bridge S.W.
Albuquerque, N.M. 87105

Thera D. Ramos

. Head Start Director

228 E. Scranton Avenue
Lake Bluff, Illinois 60035

_ Vanessa Rick

Head Start Director

383 E. Ferris

Galesburg, Illinois 61401

Lynn Read

Handicapped Coordinator
Wages

Virginia Street

" Goldsboro, N.C. 27530

Emilia Robinson

Spacial Services Coordinator
ADCO Improvement Association
480 Bridge Street

Brighton, Colorado 80601

Rod Rodriguez

Project Head Start

348 W. Market Street
“San Diego, California 92115

Emily Russell

ECKAN Special Handicapped Project
925 Vermont

Lawrence, Kansas 66044

Kathy Rabinovitz
School District 54
804 Bode Road
Schaumburg, Illinois

George Richardson

Red Oak School

8101 Red Oak Drive :
Minneapolis, Minnesota 55432

Kevin Ryan

The Chio State University
Office of the Dean
College of Education

1945 North High Street
Columbus, Chio 43210
Sylvia A. Stern

1104 A. Winsted

Austin, Texas 78703

Mary Lela Sherburne

Associates for Renewal in Education, Inc.

1133 15th Street, N.W. Suite 100
Washington, D. C. 20005

Stoven M. Schel
Greenwich Publie Schools

Greenwich High School
10 Hillside Road
Greenwich, Connecticut 086830

Peggy B. Smith

Assistant Professor
Baylor College of Medicine
Texas Medical Center
Houston, Texas 77025

Faith Stewart

75 Marietta Street
#401

Atlanta, Georgia 30303

Frances Storms
1508 W. wmpitol Drive
Milwaukee, Wisconsin 532006

Miriam Speck

EOB Handicapped Conditions
900 Cwens

Las Vegas, Nevada
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Cindy Stelzman

MVEOA/Head Start

P.O. Box 89

‘Tazewell, Tennessee 37879

Addie Strickland
5031 Grandy
Jpetroit, Michigan 48211

Pat Schroder
.Utah Migrarit Council
64 N. 100 E.
Provo, Utah

~Larry Siroshton
P.O. Box 1427
Pendleton, Oregon 927801

‘Burma Stokes

P.0. Box 198

Cheynev State College
Cheynev, Pa. 19139

Clarissa H. Summons
‘Head Start Director
1515 EBarkdale Drive
Wichite Falls, Texas 76204

Nancy Swank
1788 Geneva’
Aurora, Colorado 80010

Christopher J. Sweeney
Youngstown State University
Youngstown, Ohio 44503

Elizabeth E. Traylor
702 shenandoah Avenue, N.W.
Roanoka, Virginia 24016

Juli Thorn

Home Visitor

Head Start

235 "A" Coddingtown Center
Santa Rosa, California 95401

B. Touchton
1254 E. Third Street
chall, Tennessee 37344

Terry Tafoya

Office of Indian Child Services

3030 Wetmore Avenue
Everett, Washington, 98201

Audrey M. Thompson
Children's Service bivision
1300 9th Street, E. ‘
Bradenton, Florida 33535

Dr. M. Tanaka
Far West Laboratory
1855 Folsom Street

San Francisco, California 94602

Walter D. Talbot

Utah State Board of Education
250 East Fifth South Street
Salt Lake City, Utah 84111

James R., Taisey

‘Purdue University

March of Dimes
3912 Peters Mill Road

.Lafayette, Indiana 47905

pan Urban -
Texas Education Agency
201 East Eleventh Street
Austin, Texas 78701

Fred Venditti, Director

Educational Opportunities Planning Center

224 Henson Hall
University of Tennessee
Knoxville, Tennessee 37916

Don Ward
Showell School
Selbyville, Delaware 19975

Doris Wood
1140 South Bristol Street
Santa Ana, California 92704

Bonnie Waters

Peso Education Service Center
1601 8. Cleveland

Amarillo, Texas 79102
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;;HWashingtan
0. 330

lardio, Miss. 38666

lelle Watson

awer 520

wrenzo High School
sorenzo, Texas 79343

larbara Watson

fead Start Director
31 Court Street
Paunton, Mass. 02780
Joyce West

fducation Coordinator
3ell Whitley CSA

>,0. Box 168
pinville, Kentucky

Jiana Wasserman
1153 st. R4. B4
t. Lauderdale, Florida 33317

3race J. Waters, Director
nstructional Services
5200 Hampton Boulevard
Jorfolk, Virginia 23508
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