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Abstracl of a Major Applied Rescarch Project Presented Lo
tova University in Partial Fulfillmenl of the Requircments
for the Dcgree of Doctor of Educallion

A STUDY OF THE BACHELOR OF CAREER ARTS DECREE
PROCRAM AT DALLAS BAPTIST COLLEGE

By
Donald Gentsch

January, 1976

The Bachelor of Career Arts (BCA) degree program was
initiated at Dallas Baptist College beginning with the sum-
mer ternm of 1974 after approval of the faculty, administra-
tion, and trustees. lThé BCA degree program is based on a
certifiable competency iq a chosen profession or career.
Credit for life and work experiences, technical/occupational
credits from the two year colleges, and non-college lecarning
expericnces arc considered for degree crediﬁ in th; BCA pro-
gram,

The purpose of this project was to study the structure
and valuc of the program as well as its philosophy and cur-
riculum design, and to recommend changes as nceded.

The study was primarily based upon two questionnaires;
a faculty/staff questionnaire and a student questionnaire.
The faculty/staff questionﬂairé was divided into seven
sections: background, program features, students, faculty/
staff activities, impactj-persénél data, and comments. The
student questionnaire was divide® into eight sections:
background, employment, educational background, attraction
to the program, status in the program, program features,

personal traits, and comments.
iii
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The sLludy revealed that the students in the BCA program
naturally differed in many ways from traditional collegec stu-

denis in that they were older, employed full time, married,

" and highly motivated, with most having previous collegce

-experience. From the student's point of view, the study

revealed that their fundamental belief and/or reason for

o

eeking a bachelor's degree was self satisfaction in earning
the degree.

The student's philosophy of life was overwhélmiﬂgly
aggressive. Generally, the students had no problem with
adjusting to the program. The value of the program from
the student's viewpoint was twofold: It increased their
income and/or it helped to develop a new career. The value
of the program as to the awarding of credit for life/work
experiences and other non-traditional experiences was also
significant. Based upon the present tuition and fees, each
student was given academic credit which averaged $1,200 in
tuition and fees.

The structure of the program was very suitable and
accommodating to the student. Students indicated that they
liked small lecture classes with the instructor leading the
discussion. They also indicated that they were satisfied
with the structure related to counseling, scheduling, cur-
riculum, and to the library, bookstore, and administrative
offices. This was evident when 84 per cent of the students
rated the total program "above average."

The study revealed that the typical faculty and stéff

involved in the program was male and middle aged and had
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relatively high academic rank. They had a variety of gééch=
ing experiences from areas including community college, sec-
ondary education, and private industry.

The faculty and staff philosophy and attitude toward

ry positive. This fact was validated when

the student was v

(]

the faculty rated the students "higher than average" in all
academic arcas except mathematical ability. These facls are
important because of the initial feeling by some that the
program would not attract the "academically astute'" indi-
vidual. |

The personal outlook and philosophy of the faculty and
staff relative to certain interests and attitudes was con-
siderably improved by participation in the program. Basi-
cally, as a result from participation in this program, they
are more interested in working with mature students and
working with new modes of instruction. They were also in-
terested in branching out into other disciplines. All fac-~
ulty and staff revealed .a very positive and enthusiastic
outlook on- their participation and on the future of the pro-
gram.

The value.of the program ﬁgﬁthe faculty and staff may
be summed up as beingdprimaril;haj§hance to participate in
a new venture and a chahce?to pa%tiaipaté in. a new curricu-

lum focus. Most of the faculty and staff agreecd that the
administrative and managerial structure of the program was
basically meeting the needs of the college and the students.

Instructional features and course requirements, including

7
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gencral studies, were satisfactory and in some cases were
rated better than the traditional programs.

One of the greatest concerns of the faculty and staff
was the "assessment of developmental experiences" which is
associated with the general coordination and administration
of the program. Another concern expreésed related to the
general structure was the matter of compensation. However,

this concern is also true in the traditional programs at

[

the college.

A concern was also expressed about assigning students
to faculty advisors. Since most of the BCA students are
applied management majors, this causes an overload on a fcw
individuals.

The results of this study then indicate that the fac-
ulty, staff, and students have a véry positive attitude

toward the program and that the philosophy and structure of

[

the program are very compatible with all involved. Al

0,

the program is valuable to the college and to the student.

the operation of the program.
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Chapter ‘1

Introduction

Eq?pasg,pfithQVStQQy

Traditionally, the baccalaureate degree in American
higher education has been a four year program; however,
Bersi (1973) discussed recent exparimentations with the tra-
ditional structure of the degree which have often occurred
throﬁghout the history cf‘educaticn in America. He ex-
plained that many educaéional leaders have applied consid-
erable talent and. time to achieve what they considered to
be a logical reorganization of the four year time sequence.
Recent efforts to resfructure the baccalaureate degree re-
flect this historical base, and indications are that various
modifications will continue and actually gain in momentum

(Bersi, 19?3); Theméﬂrpose of this project is to study the

~structure and value of the Bachelor of Career Arts, degree

(BCA), including the philosophy of the program and the cur-
riculum design, and to recommend improvements and changes

as needed.

The Carnegie Commission on Highet.Education urged that
ﬁhe country devel@ﬁban expanded frame of reference and
develop ways of better utilization of non-college institu-
tions so0 thatxgéaple can purSue'learning throughout their
lifetime (Chronicle, 1973a). It also recommended that four
year institutions seek new censti?uencies émong adults and
among transfers from two year colieges. The quality of an
institution should be determined by what it does for the

1
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students, not by the cﬁéracteristics of its entering stu-
dents or by the record of its gréduéies (Chronicle, 1973b).

At this time there is a large demand for a wide spec-
trum of eagéational activities to enrich the mind. Educa-
tion should deQéiDp fhe student's greatest talent to the
point of excellence and prepare the student to live In
téday's world by developing a minimum competency in some
area (College and University Eulletinj 1974).

| Statistics indicate that 637,000 fewer students enrolled

in college in 1973 than were expected, and part of this de-
crease was due to the fact that the 18-21 year old enfolla
ment is continuing to decline each year (College Board Re-

view, 1974). Certainly these trends have had their effect

on post-secondary education. Programs must be provided for
all age groups. . - .

In regards to ways, mefhads, and philosophy in which
post-secondary institutions need to respond, Dr. Lyman
Glenny concluded:

The shift is toward occupational and career

training rather than liberal education. The

institgtions responding most readily to this

shift in goals continue to increase in enroll-

ment. . . . . ILf in-and-out education is the

wave of the futufe, asiall trends seem to indi-

cate, then the private liberal arts college (not

in the superaprestigiQQS groups) and the public

state colleges may be well advised to change

17




requirements and facilitate the processing of
entrances and exits to courses so as to allow

the more mature students to become rec

ular

students. The adult level of education, most

of which is paid for by the studEnﬁlzié;rapidly

expanding. Much of the work is carecer orien-

tated, but a great deal of it is directed

towards an understanding of the human cénditian

and of the very confusing world in which the

human species is found (Glenny, 1973).

Dallas Baptist College has developed a degree program
which considers credit for life and work experiences and ac-
cepts technical/occupational crnrdits from the community coll
lege. The program is based on a certifiable competency in
a chosen professilon or career. .

During the academic year of 1973-74 a survey was made

at all four campuses of the Dallas County Community College

Diétriét_ The purpose of this survey, which was conducted
in a representative number (as reCOmménded by the deans of
each college) of technical/occupational classes on each cam-
pus, was to determine the initial interest in the Dallas
Baptist College type of pragfam. The result of this survey
revealed SQFFiciEHt interest in initiating this type of |
degree program.

During the spring of 1974 it became apparent that

several actions had to be taken in order to begin the new

13




program. Theibasic action was approval of the program by
the faculty, administration, and trustees. The approval
was secured at that time.

The next step was.to form a faculty?committee to assist
in the implementation~%f the program. A committee composed
of faculty representatives from the seven academic divisions
(Arts, Behavieral Sciences, Business, Humanities, Nursing,

Religion, Science and Mathematics) was formed to enhance the

implémehtatian of the program. The committee had the fol-
lowing duties:

1. serve as the administrative unit for the degree

prograﬁ;

2. give advice and counsel on further implementation

of the program;

3. rassist in developing additiPnaJ guidelines for

evaluation of life/work experiences;

4. serve as_ faculty advisor for students.

A decision as to the name of the degree was the next
step. Before the degree wasinamed a search_was-made in
various college catalogues for listings of degree titles.
After this search it was decided the title of”the new degree
wéuld be Bachelor of Caree£ Arts (BCA) for the folléwing
reasons, o

1. This title describes the nature and content of

the program., Career refers toe certifiable com-.

petency and Arts to courses already established
in the curriculum of the college.

19



5 -
An-initial scarch of degree titles did not revcal

[

that this title had been used. It was felt Lhat
it was ncecssary to have a Qniqug title to avoid
confusion with other degree titles.

VThe appravél of the program, appointment of a faculty
committee, and name of the degree were accomplished and the
programIWas initiated effective June 1, 1974. Six students
"were initially admitted to the program. To date, nine have

graduated and we now have over one hundred students in vari-

Dr. Kenneth Howard, Academic.Dean at Dallas Baptisf Col-
lege and former member of the BCA committee, observed: |
The BCA program ds an innovative approéch to the
salutién:6§éé difficult problem in education -
that of.providing educational Opportunitiesifor
the mature student who is well ;otivated, sin=

cere in his efforts, and desires 5Eﬁaihing an
education after he has begun his career. Addi-
tionally, he is faced with redundant learning
experiences if he follows the curriculum
'designéd for the freshman just entering out

of high school. By evaluating his career experi-
ences, it is possible to improve on the entire
educational program of the individual. Because
Dallas Baptist College has been involved in the
Bachelor of Career Arts program for one year,

it is critical at this point to determine several

20



things about this program because of the mag-

nitude and the implications of a praéré;m&ﬂiﬁh”

responds to_individual student needs rather

than categorizing them as all beginning their

educational experience at the same point (Dal-

las Baptist College, 1975),

Dr. Gary Starnes, Director of the BCA program and Chair-
mén of the BCA faculty committee commented:

The BCA program is stronger than the tradi-

tional programs because BCA applicants go

through a screening process that eliminates

éﬂproximately fifteen percent., In addition,

the BCA program accepts no '"D's" ih tfégs%er

into the program. The main attraction of the

BCA program is the granting of gredit-far life

experiences. . . . . Everyone benefits from

this return to the classraa%; The employer

gains a more éémpetent employee, the student

job security, and the teachers gain valﬁablé

impéét in class as a resdit of the older stu-

dent's experience and maturity. . ... . |

(Dallas Baptist College, 1975).

Dr. Elizabeth Enstam, a charter member of the BCA com-
mittee, made the following observations.

The Bachelor of Career Arts degree has enormous

potential as a kind af meeting between "town and

gown", that is, between the business and academic

Q 21




communities. . . . . The BCA degree can meet a
" " real need for outstandingly qualified persons by
‘putting together their diverse experiences and
college credits into a respectable baccalaureate
degree. During the years of their work experi-
ency many people learn the intellectual skills
taught during the four college years. %he BCA
can formally recognize these skills and trans-

late them idta"academid crédits, but this must
be done according to regular and publicly defined
standards. The entire program is very new, of
‘course, and these we do not yet have. . . . .
(Dallas Baptist College, 1975). |

Cammenfs from students are valuable most of the time in
determining the  success of most programs. Mr. Carter John-
son, a graduate who has completed th; proéram, stated that:

For someone like me who had,'far practical

ﬁurpcses, given up earning a college degree,

and who had made a career in spite of the »

lack of such degree, the BCA program was a

God-send. . . . . It is my strong wish |

that this Qnique BCA program be developed and

extended so that others may share my satis-

faction (Dallas Baptist College, 1975).

Mr. David Powell, who is presently a student in the pro-
gram, stated that:

The BCA program is unique and I believe it will

become a tremendous asset to the college as

22




years go by. With the current trend of GOﬁtinUE
ing education being promoted by industry, Dallas
Baptist College has paved the way by providing
the type of program so badly needed to fulfill

the needs of many adult working people. They

need to obtain a deéree pqtlcan‘p giveiyp a
career to do so. Fléxibilit];-the key;_is what
_ﬁ@st gghaols can't provide becéuge of the System.
The System has not been a deterrént at DBC. .
Thus, the attitude ofXEQﬁnyone involved‘gas;f

helped to make the BCA program véty successful

College (Dallas Baptist College, 1975)~=

The results of the establishment of this degréeiare very

promiding at this time. As previously mentioned, over one

hundred have been admitted to the program to date ' with cer-
- - . .

tifiable competencigs in areas' such as mid-management, avia-

tion management, data ﬁfagessing, eleétQOﬁis téchnology,-f
executive mgnageQent, respi;ifory therapy and others. It
is anticipaféd that this pfoggam will aoﬁfiﬂue to develop
at a faster rate than. the standard bachelor's degrée ﬁraﬁ
grams. i _ ' : . . o §

Definition of Terms

The fc%lowihg'térms are défined for the purpose of this
~study. The définit;ons are given as they are presently used
as related specifically to the Bachelor of Career Arts degree

program at Dallas Baptist College.

23
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Bachelor of Carcer. Arts Dcgrece Program: Addecgree

—

%

T » program designed to accept technical/occupatianal
credits, non-college learning egperiences for
crgdiﬁ, and life/wcrk:experiences for credit.

2. Technical/Occupational Credit: Credit accepted in
transfer from another accredited college (usuélly
a junior or community college) towards completion
of the Bachelor of Career Arts degree at Dallas
Baptist College.

3. Non-College Learning Experiences: Learning»experie
ences of the student involving the armed forces,
vocaticnal schools, and other special schools in-
volving private industry or the government which
can be translated into credit.

4, Life/Work Learning Experiences: Learning experi-
ences gained essentially onithe job or by other

means which can be successfully translated into

credit.

e

Certifiable Competency: A body of kna&lcdgé gaingd
ﬁhrough traditional college work, technical/occﬁpa—
tional work, life/work experiences, and non-collcye
lecarning experiences of which the person iIs con-
sidered to be competent in the judgment of the col-=-
lege.

Limitations of the Study

The following limitations should be noted in this study.
o , 1. The program has been in operation for approximately

two years; therefore, it is relatively new and has

24
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10
not been fully developed. One of the purposcs of
this study is to recommend actions which will en-
hance and improve the program.

2. The program has a very limited number of faculty
and staff involved at this time. Approximately
twelve faculty and staff-are directly involved in
the program, and it is anticipated that this will
continue to be the nature of the program. WitH‘the
exception of one course, no new courses were created
for this program.

3. The total enrollment at Dallas Baptist College in the
fall semester of 1975 was 1,268. Of these students,
over one hundred have been accepted and enrolled in
the BCA program, and it is expected that a large
majority of these will participate in the survey.

Summary i

A major trend, which has largely been ignored, is the
growing tendency for people who want to learn a variety of
skills to attend the proprietary schools rather than the tra-
ditional college and university, including the community col-
lege (Research Currents, 1973)., This program allows more
flexibility in the transfer of technical/occupational crcdits
and apehs the door for life and worksexperiences to be con-
sideredAfDr credit. Initial results of this program have
already indicated that more adult type students have been
enrolled, thus providing opportunities for many more peaple;

Continuing emphasis should be placed upon the imprgves

ment of the BCA degree. The college will either compete

25
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a particular niche from the total market and develop a pro-
gram that better matches the needs of a specialized or fringe
segment. The most important thing to appraise is the char-
acler and quality of the service offering onc can devise and
then decide upon the best competitive strategy to execute
the plan’. The BCA degree program is designed to meet this

challenge.



Chapter 2

Review of the Li fcﬁ.gzr,‘;%;u;fg

Philosophy of the Program

Over one hundred colleges and universities located in
every part of the United States are involved in the process
of crediting prior learning experiences. Large and small,
private and public, colleges are involved in this type of
non-traditional educational experience. Regrettably, the
literature does not reflect these developments (Meyer,
1975). |

Education should develop the student's greatest talent
to the point of excellence and prepare the student to live
in today's world by developing a maximum competency in some
area (College and University Bulletin, 1974), Education in
the United States is under constant pressure to change. The
character and intensity of these pré}sures have varied with
the changing make-up of society and with the intensity of
the demand for educated manpower or an informed citizenry
(Heiss, 1973).

The curriculum must contin ; be revised and changed,
or it becomes outdated. Post-:cecondary education is ex-
pected to become involved to a ;reater extent than in the
past in solving the many educational problems that continue
to plague society. The average = .dividual is. locking to
educéti@n for assistance in adjusting ﬁa the impact of
expanding technology and knewledga, Dressel and Delisle
(1969) said that "higher.educatibnVrgflects these demands-

by. changes which vary from slight adjustments in rules and

~ 12
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requirements to attempts to break free from the restraint of

tradition and develop an entirely new model." (p.7)

Morisseau (1974), speaking at a recent higher education

i

conference, said,

made

"Mon-traditional studies" i1s perforce a catch-all-
expression. 'Fcr the changes occurring in the
delivery patterns of American higher education
are as diverse as they are numerous and defy any
more precise label. That is perhaps as it should
be. If there was one area of total agreement, it
was that there is no one program or approach in
higher education's future and that to seek one
would be simply to lock higher education into a
new péttérn of rigidity. (p.23)

Medsker, Edelstein, Kreplin, Ruyle, and Shea (1975)
the following statement: !

Thus it is that in the mid-1970s, post-secondary
education in the United States is faced with some
alternatives about which decisions must be.made;
The choices will tend to be either positive or
restrictive. They will be positive if new ways
are found that will attract new clientele who
feel the need to improve themselves personally

or occupationally, respond imaginatively to

their learning needs with quality programs,

and point the way to better service for all

students. They will be restrictive if action

28
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is taken and pragramsiiﬁitiatéd only bccausce

they arc popularly cxpedicent. The choices made

may also be dysFu;ctiénal philosophlically and

‘structurally if the "new ways" are considerecd

as a separate post-secondary enterprise unre-

lated to the traditional system. (p.4%)

The milieu of post-secondary education today is one of
plodding alon§ in the unknown trying to find the answers to
important questions related to non-traditional and/or inno-
vative educational problems. Recent letters from indi-
viduals knowledgeable in the field verify this general
feeling. Meyer (1975), Professor of Social Work at Florida
International University, replied, ”Weléome to the Jungle
of College Credit for non-college learning." . Warrick (1975),

Dean of Education at Moorhead State College, rgplied that
"there are a few guidelines we use w;ich may be useful, but
no one has figured out the answer to many of these issues
yet." Mills (1975), director of the program, stated that
"yvou must realize that granting credit for prior learning
is a very complicated and serious matter and will be diffi-
cult to transmit many of the answers by the written word."
It should; therefore, be obvious that this type of non-tra-

and 1s being developed primarily through the experiences of
a few colleges. A review of the literature reveals that
there are many variables and unknowns.

There is substantial agreement that non-traditional

post-secondary education is important in educating the
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masses. Sharon (197&4a) stated:

Post-secondary institutlions pléy a vital role

in providing skill training and education to

iﬁdi?iduals who desire to engage in occupa-

tions which may not require the traditional

baccalaureate degree. Among these institu-

tionslaré junior or community colleges, tech-

nical institutes, corporate schools, and-a

variety of other public and private training

institutions. These institutions are an

important link between students and employers

as they have assumed a considerable amount of

responsibility for the preparation of indi-

viduals for the world of work. (p.3)

In anpther article Sharah (1974b) states, "In recent
years 'non-traditional learning' has become a highly signi-
ficant and visible'mavement in American higher education.”
(p.20)

Ferris (1975) stated:

Sooner or later all non-traditional forms of

education stop being non-traditional. They

become defunct or they become a new tradition.

Over the past ten years the various ed;cational

approaches that might be included under the

term leérnarscentéred reform have m@vedzfroﬁ

the fringes of higher educétion to the center.

They héQe been tried, analyzed, and challenged.
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They have not yet passed the testing stage, but

they have withstood it well and hévc grown morec

vignroﬁs as a result. If learner-centered

reform has not yet beccome established as a new

tradition, it has at lcast demansttétgd that

it is a scrious candidate. (p.l)

A repo:t on the future University of Massachusetts
"strongly recommends that the limited resources for growth
on the Amherst campus be concentrated on 'efforts be edu-
cational innovation and change.'" (Harris, 1975)

In a study of academic degree structures, 3purr (1970)
said, "Degree striuctures should be flexible enough to facili-
tate the student's finding a place in the system of higher
education appropriate to his current interests and abili-
ties." (p.21) -

The award of credit for prior off-campus learning has
greatly increased in recent years. Institutions of higher
education have come to realize that other ways mus£ be found
to evaluate knowledge students already have when they enroll
at the college of their choice. This credit must be consid;
ered and translated into academic credit. One of the most
~difficult problems is how prior knowledge can be ﬁcasured
andSequated to the learning thét takes place in the class-
room. Some educators believe that the classroom experience
cannot be replaced by taking a test. Others;believékthat
any relevant Learniné experience gained outside the class-

room is just as good or better than the classroom experience
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and can be evaluated and measured in various ways. Ster-
ling (1975) remarked:

The simple fact is that there are no longer any
responsible educators who would insist that a
student should repeat an educational experience
hevhas had or who would argue that somehow the
accumulation of 120 semester or 180 quarter
hours of traditional course work is an accurate
medsure of the educated person. (p.1)
Willingham (1974) in a Cooperative Assessment of [Ex-
periential Learning (CAEL) status report remarked:
Public groups and leading educators have expres-
sed the need for college programs that are more
responsive to the educational requirements of
studcents and society and for more rational inte-
gration of formal schooling and practical‘exPerié
ence. In this regard, non-traditional education,
with its emphasis on experiential learning, has
become a major reform movement. (p.1)
'Post—secondary education must place the 5tJdént and
his needs first rather than focus on academic subjects.
The rationale that must bhe developed is that courses in
the curriculum are éimply techniques or means to_facili%
tate human development rather than things of intrinsiec
worth (Mayhew and Ford, 1973).
The philosophy used by many institutions as rcasons

to be innovative is very interesting. The underlying
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phitosophy al Delaware County Community College is "Lhe

beliefl ﬁhit the adult student has speclal nceds which can
best be scrved through an individualized degree built upon
the basc of life experience which, once evaluated,_CQH be
rounded out with whatever combination of learning experi-

ences is appropriate.” (Kray, 1974). Skidmore College

L]

believes that students are able to learn outside the tra-
ditional college classroom as well as within. The college
provides education at many different sources such-as work,
home, industry, travel, and overseas (University Without
Walls, 1975). San Francisco State University "encourages
curricular practices which make effective use of experi-
ential learning opportunities.”" (CUNY Baccalaureate Program,

1975). Thus, we see that non-traditional forms of education

programs for career promotion is more widely recoghizedi
When an institution gives credit for learning or for
experiences gained outside the classroom, it allows the
student greater flexibility. The student can completc his
degree requirements in less time and with less expense.
The student 1s able to put to use the academic degree that
is awarded more quickly than that of the traditional degree
programs (Craegar, 1973). t
The overall philosophy of Dallas Baptist College is
that the student must have a certifiable competency to be

admitted to the BCA degree program. The student's total

learning experiences are evaluated to determine the academic
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courses necded to complete the degree. In other words, the
student must alrecady be Cﬁmpéteﬁt in his ficld. The col-
lege simply designs a program Lhat will cnhance and/or add
to his past lcarning cxperiences. Students who do not have
a certifiable compe€Eﬁcy are not admitted to the program
th are urged to pursue other programs which the college
offers.

General Studies Requirements

General Studies courses at most colleges are usually

(]

those freshman and sophomore level courses such as English,
history, science, and mathematics which are required of all
students. Most literature indicétés that General Studies‘

is a part of the requirement in a majority of the programs.
The specifics; such as the number of hours required in each

ubject and the total number of.hours required, are not

Lo

always stated. Most literature points out the need for Gen-
eral Studies. Levine and Weingart (1974) concluded:
With an increasing technological nced for greatcer

specialization, general education is inc

reasingly

[

important to provide a basis for common humanity
‘among people. Specialization isolates people,
underlines their diffeﬁences, and is, in this
sense, divisive. General education is capable
of providing a commonality sufficient to sur-
mount the differences in vocation. (p.50)

Southern Illinois University includes 45 semester hours

[ 9z

(-

of General ¢

tudies, some of which the student may transfer

(T&chhical Careccs, 1975).
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Dallas Baptist College requires a total of 44 hours
for the Genceral Studies requirement. These requirements are
outlincd as follows:

| Area A: (20 hours)

English (6 hours)

Religion (& hours)

BCA Seminar (é hours)

Physical Education (2 hours)

Area B: (15 hours from three or more of the following)

Economics and/or Business
History

Political Science
Psychology
Sociology

Philosophy .
Area C: (Six hours from two or more of the following)
Biology
‘Chemistry

Mathematics

Physical Science

Physics

Area D: (Three hours from one of the fallbwing)

Communication Arts
Music
DBC's philosoaphy is that "the program of General Stu-

dies cemprises those learning experiences common to all stu-

dents...." (Dallas Baptist College, 1975). Basically,
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these courses are designed essentially to assist the stu-

to take his place in society. Some of the courses involve
concern for emotional, spiritual, physical, and intellectual
growth which each 5tudent,is urged to pursue in his own
unique way.

Transfer of Technical/Occupational Credit

A recent developmeht involving the curriculum for new
degree programs is the acceptance of technical/occupational
credits from community colleges into a bachelor's degree
program. Oregon State University has recently authorized
its departments to develop agré%ments with individual com-
munity colleges to transfer blocks of technical/occupational
credit (maximum of 45 credits) toward a baccalaureate pro-
gram. In Washington state many of the colleges and univer-
sities offering the baccalaureate degree are building cur-
riculums using tﬁe first two years of the community éollege
curriculum as a base and adding general education in the

last twe years. This concept is sometimes called the

"inverted curriculum" or the "upside down program."

Warnick (1975), Dean of Education at Moorhead State

College, indicated "the college allows each month of a com-

pleté program to count as three quarter cfedits toward a
baccalaureate degree up to 72 quarter credits."” gpil}.
McCarthy, Registrar at Thomas A. Edison College, advised that
"credit earned in technical or occupational programs may be
used as free electives, but in most cases does not qualify

for meeting specific degrée requirements." (p.2)
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. Adelphi University has a policy of evalgating all pre-
vious college work For credit including technical/occupa-
tional credit. The student must have earned a grade of C
or better in each course. The college will accept up to
64 credits, and there is no time limit on the acceptability
of previously earned credits. Southern Illinois University
makes it possible for a student to receive university credit
for occupational education received in junior and/or éaﬁ—

munity colleges and colleges and universities.

Non College Learning Experiences

'.Non college learning experiences as previously defined
by thewyritér aréllearning experierices which can be trans-
lated to eredit and which include such areas as the govern-
ment, schools, and other special schools involving private
industry. The literature indicates that many colleges have

given credit based upon knowledge gained in the armed forces

through service schools. The 1974 Guide to the Evaluation

of Educational Experiences in the Armed Forces is used as a

basis for this type of evaluation. Credit for Enowledge
gained through private industry and private vocational type
schools is as well accepted; hawever,zsome colleges are
beginning to try to evaluate this type of learning experi-
ence for credit.

One of the most recent d2vslapmeﬁts is a new project
or non-collegiate sponsored instruction. The project is
sponsored jointly by the American Council on Education and
the New York State Board of Regents. Th%:prajéct-fepré—

sents a new effort to relate non-traditional formal training
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£

to the programs of colleges and unlversities. For the past
Fch to ten ycars the evidence hés shown that this typc of
project has bcen necded because of the increasing number

of adult students who have sought academic recognition for
knowledge acquired in the educational program of non-col-
legiate sponsors such as government agencies, labor unions,
business corporations, and professional and voluntary asso-
ciations. Determining credit awards for non-collegiate
study is an expensive and difficult procedure for colleges,
and efforts are duplicated at institutio%thhroughout the
United States. This project should provide a creditable
source of information to improve the process (Newsletter;
1975).

Colleges must begin to accept the fact that learning
does take place in non-collegiate organizations such as the
government, private businesses, and labor unions. Although
these entities are not primarily educational, they do have
many educational programs (Trivett, 1975). The value of
this knowledge can and must be considered as part of the
student's learning experience.

Park College in Kansas City has a program which awards
credit, including certificates, whicﬂ-are earned from pro-
prietary or non-accredited schools (i.e., nursing or bu%iﬁ.
ness schooLs), from inaseyvice training, or from skills
acquired in a nonaacadehic setting. A maximum of 24 credits
can be granted a student on this basis; The approval of

this type of credit cones from the dean of the college upon
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the recommendation of a professor in an appropriate disci-
pline with corroboration by a seccond professor in a related
discipline.

Hlorth Dakota State University awards credit depending
upon hecw the previous education relates to the student's
current eduédational and 1ife plans. Local trade and tech-
nical schools are willing to cooperate in this type of
effort because they are interested in continuing opportuni-
ties for their exceptional students (North Dakota State
University, 1975).

Northern Montana Coilege will allow up to 60 guarter
hours for various trade experiences such as those of the
machinist, draftsman, carpenter, auto mechanic, plumber,
mason, fire service, police service, electrician, and
printer. The National Occupational Competency Testing
Service in Princeton 1is used for th; trade examination part
of the evaluation. For licensed occupations the score on
the licensing examination is usually used in lieu of the
trade examination (Northern Montana College, 1975).

Kansas City Community College awards credit for Aons
college instructién. It is done on the basis of certifi-
cates verifying completion of a seminar, licensing as a
rcsult of é state or national cxamination, letters from
cmployers regarding attendance at a training program, and
reports by supervisors regardiﬁg job performance in spe-
cialized activitics.

Central Michigan University works with various indus=-

tries in granting credit. They are presently working with
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the Chrysler Corporation in the evaluation of different
trades. Evergreen State College is also preéently evalu-
aﬁiﬂg diplomas and certificates for credit.

Moorhead State College translates certificates of
meaning according to the number of credits of occupational
training that typically lead to passing certification exami-
nations. -Examples given were a nurse with a diploma, an
approved apprenticeship prcyram, a radio and pilot license,
an enginecering technician test, and many others. Where no
training equivalency exists, the Féculty and staff make an
assessment (Moorhead State College, 1975).

Marymont College also considers participation in insti-
tutes, workshops, conferences, and non-credit coursas for
credit (Marymont College, 1975).

Adelphi University evaluates all previous educatioen for
transfer credit. Where previous study has been under the
auspices of business or industry; credit is considered. ‘At
requirement that a student must take 30 credits in resi-
dence limits transfer and life learning credits to %0 cred-
its (Adelphi University, 1975).

Life and Work Learning Experiences

As previously defined, life and work experiences are
learning expérienggs gained on the job or-Ey any other means
wnich can be successfully ﬁranslated into credit.

Awarding credit for life and work experience is one of

the most controversial issues in non-traditional education,

e Yhile the awarding of this type of credit is still basically
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an experimeﬁﬁalwcongépt, credit for work éxpefiénce has
long been a graduation requirement for schooi teachers,
social workers, nurses, doctérs, and other individuals in
other professions (National Center, 1971). The basic di?-
ference in a student who gets His experience in the tradi-
tienéi program and the one who gets his experiencé through=-
Qgt life is maﬁurityi ~This difference can be recognized
and built upon rather than disregarded.

Trivett (1975) made the following observations:
Students who arrive at or return to American col-
leges and unive?sities after some adult life
experience may possess experience or knowledge
that is equivalent to some portion of a college
degree program. Today many institutions grant

A
academic credit for the learning gained by prioﬁ
life or work experience. . . . The state of the
art f@r'iqspitutional aséessment of experiential
learning leading to aéademic credit has to be
derived from inventbries, surveys, and;spécui

lation based on the few published or at least

publicly reproduced explanations of institu-,

.

[

tional practice. Numerous commentators have

T

observed that many decisions to grant credit

wpe e I

for life or work experience occur informall
with a slight bending of the rule, rather than
with elaborate procedures and formulas. As

institutions adopt more formal asséssment
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praétices to award academic credit, care will
be required so that the justice of informal .
procedurcs is n@t re§laced by unjust bureau-
cratic methodology (pp. 44, 46).
Meyer (1975) stated, "Prior learning credits, regard-

less of discipline, pose problems because they are new,

are not yet in mass use, and are not standardized or sanc-

tioned by the professional or educational accrediting 35535’”"

ciations." (p.59)

One college involved in giving credit for experience;
gained outside the classroom is California State College
located in San Bernadino, California, Academic credit is
granted to students at CSC for appropriate expefiences out -
side the traditional academic setting including pre-college

and summer activities, special absences during college,

completion of independent study projects and assigned tasks.

Experiences are measured for credit by standardized tests,
oral performance, spécial projects, of other specific means
established by each department. Departments are indiyidu-
ally responsible for determing the suitability of Gétside:
experience. A student must petition his department for
credit and determine with a faculty member the relevance
of his activity to the subject matter of tﬁe department.
Occasionally, where an experience crosses disciplines,
interdepartmental credit may be given. .

Fontbonne College in St. Louis has a program entitled

PACE which allows credit for life experience. After
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completing threce or more courses, a student is eligible to

seck credit for any course that the college offers and

5 whose objectives the student fecls he has alrcady accom-

plished thraugh study, work, or other experience. The

.

credit méy bhe awarded through a test, po?tfp%io, letters
_of recommendation, papcr, iﬁterview, exhiblt, or demon-
stration.

Shaw University, Raleigh, Morth Carolina, gives aca-
demic recognition for life experiences. The experiences
must be prpperly documented and relevant to‘the gampietion
of the bachélcf's degree. Relevant work experience in
which the Studéﬁt is engaged while enrolled in a program
of study is alsq‘récognized.

The University of the Pacific in Stockton, California,
recognizes credit for previous learning experiences. The
credit is based upon demonstrable learning gained from such
experi35335; The responsibility is given to the student to
communicate through various means the nature and depth of
such learning experiences. Course competency for=dreéi£
may also be demonstrated by passing examinations hrepared
by individual faculty members.

Another program involving the validation of work and/or
life experience is the Illinois Board of Covernors Bachelor
of Arts degrce. After a careful evaluation of a student s
work experience and asscssment of végiéﬁs previously learned
academic ccmpeténcies, the amount of credit awarded for life

and work is determined.
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Sterling Cellage in Kansas has developed procedures
Tor recognizing life and work experiences for Grediﬁ.r Stu-
dents Eﬁtering the program after significant post-secondary
égperienEés are allowed credit for these ExpgriEﬁcesi
Credit is granted only for the kinds of experiences thaﬁ
are related to the competency areas in the'curriculum and
thét meet the educational objectives Qf‘the,gompetgnaiesg

Students_must be able to furnish some kind of validatiaﬁ

of these experiences, and if possible, some evaluation from

persons in a position to comment about the student's experi-

) encéé (AdViéiné Manualg.19f3);

San Francisco State has avprcgram of credit by exami-
nation for experiential learning. The major part of the
evaluation of life/work experiences is.dane on an indi-
vidual conference basis between oné student and one fac-
ulty member. The studenf describes brievly what learning ‘
he has had in a non-classroom situation and indicates what
area (major) he wishes to be assignéd to. sStudents whose
egperiential learning is in their major academic field are
referred to their department for assassmen;.

- The University of Pittsburgh.also gives credit for

life and work experience through the School of General

Studies. Credit is awarded relative to knowledge and com-

e

petencies demonstrated and is applicable to one of the
School of General Studies programs,
A unique progiam is located at Elizabethtown College

in Pennsylvania where the Center for Community Education
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evaluates a person's total life experience. If sufficient
learning hés been obtained to warrant a degree, a program
will be outlined for the student to follow in order to
~achieve énsadequate learning background for a degree
(Elizabethtown College, 1975). |

C. W; Post Cailege will give up to two years of credit
for life and work .experience. Eardham, requiring 125 cred-
its for awdegree; Wiilﬂérant up to 40 credits for life
experience (Ricklefs, 1974).

Empire State Callege indicates that they give credit
for prior learning according to the Fallowing;

Prior 1garﬂiﬁg, which may include growth and/or

creative experience must be translated into

reasonable categories of relevant college-

level learning within the framéwork:o%)a

Degree Program. ESC does not grant credit

for the "experience" of painting, for running

a business, for writing a newspaper, or for

working in political processes . . . Credit is

granted only towards the completion of the

student's approveeregree Prog;ami (p.10)

Ramapo College in MNew Jersey has a similar p&éicy in
evaluating life and work experiences. The years of experi;
ence in a particular activity are not in themselves signi-
ficant. Time is important only where it is accompanied by

growth, development, and knowledge. They do not attempt to
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accredit places of employment and years of expericnce;

rather, they accredit knowledga gained through traditional

college work, technical/occupational work, life/work ex-.

periences, or non-college learning experiences of which the

person is considered to be competent in the judgment of the

t

college,

Heasuring Competency

Park (1975) defihed a competency as "a behavior demon-
strated in such a way that 1is acceptable‘and wafthy of
Qalue, either to the perégn involved or to the institution
for which that person performs the behavior." (p.3) Bloonm
(1956) d&scribed competencies gained from the world of
work as the cognitive domain, the affective domain, and ~ ="~
the psychomotor domain. (p.7) I

A recent study reveals that na; forms of higher educa-
tion require new means of assessment, primarily, because
many innovatioﬁs use assessment in a new wgy (Vermilye,
1975). Literature also reveals that over 200 institutions

are now using or are seriously considering adapting some

" form of caﬁpetency based education. Competency based

learning tends to emphasize and clarify instructional goals
and also increcases the importancélof evaluation,

Meyer (1975) seems to believe that committee assess-
ment in determining competencies of students is coming
into much greater use than the one-for-one examining tech-
nique. (p.188) Many colleges initlate programs with.indi-
vidual faculty and/or staff doing the evaluations without
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consulting each other. Another advantage of usiﬁg the com-
mittee approach is that there is usually moré than one sub-
ject area to be evaluated.

The "narrative" seems to be the single most important
piece of information in measuring comﬁetencias of students.

A narrative, simply described, is a document prepared and

ti&ely his analysis of what he has learned. There seems

to be no prescribed length for this document..

some kind of validation (narrative) of the experiences for
“which he expects: to receive credit. A review of the litera-
’turé.did not reveal a single college that did not require
some type of documented evidence before credit was con-
sidered. i

Procedures for Validating Prior Learning

The most complete guidelines published to date are those
that were presented to the May, 1975, meeting 6? the Coop-
erative Assessment of Experiential Learning Assembly. (Sée
appenﬂix A) %he guidelines which cover every angle, should
provide an excellent guide for all concerned.

Loretto Heights College uses a simple procedure for
validating prior learning. The student submits the appro-
priate material as outlined in theif guidelines. A ccm—_‘
mittee composed of an advisor and coafainatar, along with

additional faculty as sclected, views the work. The most
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:'gs important consideration is the significance and depth of
learning. The length of the learning éxpé:iéhéé is also
taken into consideration (Loretto Heights, 1975).
Prior learning, whether at another accredited college

versity. Evaluation consists of (1) identification, (2)
documentation, (3) confirmation, and (4) review. AFter
these four steps are completed, appropriate cred;t is
awarded.

Knapp and Sharonﬁtlg75).agtline the diffatent'ways of

assessing knowledge as done through performance tests,

simulations, The assessment center was considered the

most expensive approach while all.other methods were rea- .

=

sonable depending upon the knowledge to be assessed and the St

o

guidelineé of the inétituﬁién doing the assessing.

Aguinas Callege uses the following procedﬁre-to assess

life experience credit:

(1) Student'must have successfully completed at least
one course fTor three semesters before he is cli-
gible tQ apply for life experience credit.

(2) A maximum of 30 semester hours may ge'earned
through life experience crecdit.

(3) A committee evaluates and awards credit (Bennett,

—.. 1971) .
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While this procedure seems to be an uncomplicated pro-

cess, it does work for them.

Kansas City Community College uses the following pro-

cedures

(1)

(2)

(4)

(5)

. (8).

(7)

Credit awaréedrmqgjﬁﬁé relevant to the educational
objectives of the student.

Evaluation is done on an individual basis.

Credit is granted based upon the current academic
offerings of the college. : s

The documentation is considered by alcammittee nor -
mally composed of thé birectar, Assistant Deaﬁ,
Registrar, Dean, Dean of Instruction, and the
chairman of the deparﬁmént in which the student

is seeking credit.

The normal credit granted is not more than 15 hours

for life experiences.

In some cases the student may be asked to take

additional course work for further validation oF_»
credit.
The committee will make the final decision on amount

of credit awarded (Student Handbook, 1974).

California State College located in San Bernadigo allows

six full

courses from a selected group of courses. HMethods

of determining this credit are:

(1)

general statement of applicant stating reasons for
requesting credit and a full description of all

life experienceés;
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(2) personal interView}by avfacuiﬁy member knowledgea-
ble with the 5ubjeét in question;
'(3) usc of exams whercféreéit is in doubt to verify
“knowledge.
This is a typical procedure.
Dallas Baptist Collegg uses the following procedures
for validating prior learning: |
(1) The student submits a complete listing of life
experiences togethef with détéils thefeof.
(2) The. Director of Admissions .and Registrar gives an
initial evaluation af:thé experiences.
(3) This evaluation is forwarded to the director of
the program for his approval.
(4) If the director approves, the evaluation is sent
to the ,student's advisor-gor his approval.
(5) The évaluatiOn is then sent to the Academic Dean
for his approval.
(6) The student then works with his advisor to com-
plete his degree plan.
Summary
The emergcnce of most non-traditional education scems
to have evaived for the purpose of giving students greater
opportunities and more flexibility in the education system,

f the institutlon at a

o

and for keeping the enrollment
viable level. Mon-traditional education will socon become
traditional if it continues to expand at its present rate

and remains successful.
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Most pragréms have a General Studies'fequircmgnt as
the core of tlthe educétiénal cxperiencevwheﬁher tfaditiénai
or non-traditional.  The basic reason giVéﬂ FOf:kGQﬁiﬁg a
Ceneral Studies requircment is that the requi:ement broad-
ens the student's education, thus helping him be more use-
ful as a citizen. |

The acceptance of technical/occupational credit into -
this type of degree program is implied in some cases, but
specific in only a few cases. As this type of program
matures in the United States, it is expected that the
acceptance of this type of credit will become the rule
rather than the exception.

Colleges that consider ncn-college learning expéria
ences such as certificates and diplomas are struggling
to find a way to evaluate such expériencés. The only
noticeable effort on a national basis in this area_is a
cooperative agreement with officials in New York in evalu-
ating various industrial schools who have valid learning
experiences,

In 'this area of awarding credit for life and work
learning experiences, the Carnegie Corporation of New Ycrk
awarded a major grant in 1974 to the Educational Testing:
Service (ETS) in cooperation with nine colleges and uni-

versities to develop guldelines and procedures for the

y

asscssment of experlential learning. The project, which

L

is entitled Coopcrative Assessment of Experientlal Learning
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(CAEL), is still in pragress; SeVeral'of these reports
héQe been pre?iously referred to in this paper. SQme cols
leges are beginning to develop their own procedures in!
this érea which have some similar characteristics, but

. fics.

-

vary widely in spec

Cnllggas-have been involved in measuring compctencies
for a long time. For example, the teacher education pro-
gram requires the student to practice teéch for a ccriain
‘period of time. By doing this, the student demonstrates -
his competency through the observation of the éup&r&isinéwpm
teacher. The problem of trying to evaluate an experience
the student has had, but which the evaluator has not

 observed, is tremendous. According to the 1§térature;
students are asked in many different ways to demonstrate
their competence in a particﬁlar sdbjéct area.

The procedures Fa: validating prior learning are
saﬁéwhat similar, but vary greatly in specifics, Some
colleges have a simple method (which may be complicated if
furtﬁ?r investigation takes place) while éthers have a
very-éetailed complicated method (which may be simpler
than it first appears). The basic procedures secem to be:

(1) The student submits a narrative which completely

describes his cexperiences.

(2) A committee composed of approximately threc mem=

Zbgfs evaluates these experiences for credit,
(3) The student 1s awarded credit based upon the recec-

ommendaltion of Lhe committee. o
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Chapter 3

~Design of the Study

Scopc_of the Study

This is a case study of the structure and value of

philosophy of the program and the eurriculuﬁ design. 1In
the cgnclusi@ﬁ, recommendations are made in reference to
improvements and changes as needed. The study also in-~
cludes the value of the program to the college and the
student, and the structure of the program, including gen-
eral studies, acceptance of crediis, and evaluation of
life/work experiences. Basically, the overall program
enhance and strengthen the program,

The study, a cross-sectional father than a longitudi-
nal study, entails the faculty, staff, and studéhts of
Dallas Baptist College directly involved in the BCA pro-

gram.

Description of the Instrument
The study is primérilyvbased upon two questionnaires;

a faculty/staff questionnaire, and a student questionnaire,
The questianﬁairés are modifications of instruments uscd

by Medsker and others (1975) in a research report, This
report was esscentially a study of non-traditional programs
in 20 colleges and universities in the United States in-
volving 24,453 students, For the purposes of our study,

35
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cach qucstianngize was modified by the writer. The modifi-
cation involved the substitution of Lhc name of thcvdcgfee
program and the deletion and addition of a few qucétians
for the purpose of securing the proper info}mation,Far the
study.

Faculty/staff questionnaire. This instrument was

4

divided into éévgn sections: .background, program features,
students, Facgltylstaf? activitieé, impaet, personal data,
and comments, |
The background section was desigﬁed to extract infor-

mation such as present position, length Bf time in the BCA
program, previous employment, educational experiences, aca-
demic department, and reason for involvement in the BCA
program; Qpinicﬁs on program features requested the com-
parison of the ECA program with Qtﬂer ccllege.programs;
analysis of problems, the effectiveness of the program, and
impressions other colleagues had about the program. Ques-
tions on methadglogy, workload, involvement, counseling,
and granting credit For life/work experiences were also
included.

‘ Under the student scction of the faculty questionnaire
4 comparlsen was request.d between students in the BCA pro-
gram and students in other programs. This part of the
questionnalire also recquested an opinion as to the frequency
of certain problems incurrcd by students in the program.
The faculty/sts T activities scecildon requested Informatlon

such as studoenl load and average time spent with students.
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In order %o determine the Impact of the program upon

the faculty and staff, questions were included which re-
ia ed to changes in interests and attitudes as a result of

lnvalv ment In this type oV non-traditional program. They

e al: continued association with the

\m‘
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o
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wer

[

g
program and their personal feelings about participation in

2 u cngd personal data

-
o

the program. The questionnaire

"

such as sex, age, academic rank, highcst level of education

lad

attained, and most advanced Tield of study. At the end of
the questionnalire, space was provided for additional.com- -
ments about the overall program.

ire, This instrument was divided

;|.u

Qtuﬂéﬁt

into eight sections: general background, employment, edu-

cational background, attraction to the program, status in

th

(4]

program, prograrn features, personal traits, and com-
ments.

lved information on sex, age,

—
-
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o
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marital status, and racial/ethnic background. The employ-

ment section gleaned information such as present employ-

e
‘ﬂ

ment, armed services exparience, and income.

‘DL

The educational background section extracted informa-
tion about the highest level of and the number of differ-
ent institutions attended. Of paramount Importance was
the section on "attractions to the program." How the stu-

dent initially learned about the program and the main at-

—
(&1
il
Ly

:Lions of thc program were Lwo ol the significant

‘questions,
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leadership, mathematical, and writing abllity. Others were
drive Lo achieve, Independence, inLQrprfrunnl skills, pcer-
sisitence, scli-confidence, and 5cif=mmLiv§tiun; The ques
Lionnaire also gave the student an opportunity to make per-

sonal comments in the space urovided at the end of the ques-
; ,

Llonnairc.

Population and

FERTEY

The total enrollment in all programs at Dallas daptist

College for the fall semester of 1975 was 1,268, To date,

[

questionnaire was mailed and/or administered to all 1l

[l
—

students and a concerted effort was.made to secure tota

was administered ¢n

and returned to the writer as it w
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comapleted., All 12 faculty and staff directly ass

“with the program returncd the questionnaire.

Procedure for Collecting Da

The very nature of this problem requires that only
those faculty, staff, and students directly 1nva1vcd in

the program would be. included in the study. After having

made this deecision, lhe two gquestionnaires were adminis

Nz}

tercd as described in the following paragraphs.
The faculty/staff cucsticnnalre was personally handed

ff member by the writer with an

e

to ecach Taculty and st



O

ERIC

Aruitoxt provided by Eic:

43

explanation as to the purpose of the study and instructions

1n reference to the compiet.on of the questionnaire. As
cach questionnaire was completed, the form was personally
returned to tLhe writer and was placed in an envelope until
processing could take place. An example of the Faculty/
stafl questionnalire appears in appendix B.

The student questionnaire was handled in the following

‘W‘

manner. ;OF the 118 students admitted and/or enrolled in
ithe program, nine were.grad uates, 50 were presently en-
olled in a variety of subjects, and 55 were enroiled col-
1écti§ely in at least one course. O the total number,
four were not currently enrolled.
The decision was made to mail the questlionnaire in
October 1975 to tne nine graduates and %hEHSD students who

ed in various courses, including the four that
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»
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P
s
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were not currently enrolled. Along with the question-
naire, the student was sent a letter of explanation from

lope was

the writer, and a self-addressed stamped enve pro-
vided for the return of the completed questionnaire. The

name after completing the

\m\

h
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P
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>
or
H
i

studéﬂt did not hav
questionnaire. The questionnaire was administered during
the month of Gctober 1975 in mass to the 55 students who
were collectively enrolled in the same class. The purposc

of th questionnaire was e¢xplaincd to the stude fits and

T the students
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student

the Torns woere
processing coul
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ppears in appendix C.



O

ERIC"

Aruitoxt provided by Eic:

Chapicer 4

Analyvsis of the Data

Tntroduction

tionnaires (appendix B and C) were uscd as a

fatal

Two ques
basis for Lhis study, one a student questionnaire and the

sther a faculty/staff questionnaice., These questionnalres

were described in Chapter three.
All students, including those wito have (grad ed and

those who have been previously enrolled or presently crn-

rolled in the wrogram, were given an opportunity to com-
H L 3 H

::(‘
o
=
—
4
—~
)
I

plcte thc>qucstiaﬁnair%g A total of 118 question

were issued, of which 96 were received by the writer for
an 81 per cent return. A total of 12 faculty and staff
directly involv in the program were given an opportunity

to complete the faculty and staf? questionnaire of which

100 per cent were completed and returned to the writer.

The distribution of students by

sex in the program was 73 per cent male and 27 per cent
h

female. This compares with 54 per cent male and 48 per cent
female which is the overall distribution for the fall secmes-
ter of 1975 as documented in the Registrar's Office.

The age distribution of the students may be seen in
Figure 1. The largest group is in the 31 to 40 age bracket

in the €0 or older age bracket.

oL

and the smallest group i

itat

Yy
P
-
T

‘uk

Obviogusaly, beccause of re of the ECA program, there

0 or younger age yroup.
45

e

were no students in the
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~*Current Age of Students at
pallas Hlaptist Coliege 1n the BCA
Degree Program by Groups, in Percentages (N=96)

Group . 0 10 20 30 40 50 60 70 80 90 100

20 or younger

21 - 30

31

40 S |

41 - 50 e —

51 - 60 ]

&0 or older !

*Mean age = 37.4% years (determined from official records
in the Reglstrar's Office) -

e
I: is no surprise that the vast majority of the stu-
dents were Caucasian, which 1is in keeping with the ecthnic

tudents in cther programs at Dallas LBap-

[ %]
L

distribution o7

tist College. Caucasians representcd 86 per cent, Blacks,
il per cent, and Chicanos, 3 per cent. OFfficial statis-

Ltics from the Registrar's Office indicated that, ror the

fall semester of 1975, tihcre were 80.4 per cent Cauca

sians, 12.4 pecr cent Blacks, and 5.2 per cent Chicanos.

Employment. Given the age of the students, it is not

- surprising that the majority of the students were married.

In fact, &9 per cent were macried, 7 per cent were divorced

or separated, and only 4 per cent were single. Neither
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was it surprising that 95 per cent were presently. cmployed.

Only 5 ser cent indicated that they were not employed at

the time Lthe questionnaire was completed. Of the 925 per
cent, 67 per cent indicated that they worked from 40 to 49

hours per week, 17 per ecent worked from 50 to 59 hours per
week, and most of the remaining worked less than 40 hours
per week, Fifty-eight per cent were employed by a privale

s

cmployer,; 35 per cent were cmpioyed by cither the [edoral,

state, or local government, and 7 per cent were sclf om-

i

ployed. Sixty-four per ccnt indicated that they had served

on active duty Iin the armed services of the United States.

Figure 2
Current Income Fer Year of Students

at Dallas Baptist College in the BCA

Degree Program Ly Groups, in Percentages (N=9§)

30,000-Up - -
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Figure 2 indicates cne income of the stuacents by
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groups. The income o7 tine largest group (24 per cont) had

an income -of 512,000 to S1i&,000 per year. The

group (2 per of S$30,000 and up. TC

in very slignificant and yel undorstandable Lhat
cenl had an income of 512,000 or wore per year. Aco and
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in the UCA progran last studled Tor credit, reveals Lthat

over 50 per cent studied for credit "within the nasc year
and Lhat mosl of this ¢roupn studica For cuilege credi.

[ S

A well known and estalilish
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d trend in post-sccoendary

cducation in the United States is increcased numner of
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student Lransfers from institution to institlutlion (Vade,
1970). Statistlics from thls guestionnalre verify Lhis
trend. Whercas only 8 per cent of the studenls in Lhe
progyram had attended one institution, 92 per cenl indicated
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in Lthe program, 2L per cent from mass media (T.V., radio,
newipaper), 13 per cent from a faculty or staif member at
remainder chrough miscellancous

another

jerity of the students initialiy

Ways.
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life/work experience was the second
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Table
Important Attractions of

Baptist College to the

2
the Students a

BCA Degree Pro

in Percentages (N=96)

Attractions Very

Opportunity to earn credit for prior life/work

experience 80
Thought it was an easy way to get a degree 6
My employer wanted me to go 9
Opportunity for part-time study 30
Flexibility of the program (scheduling, self-

pacing) 72
'Availability of financial aid 12
The good reputation of the program 28
The independence allowed 47
It was the only program available to me 6
Opportunity to transfer technical/occupational

courses for credit toward a degree 71
The type of institution (private, Southern

Baptist) 23
Self satisfaction in earning a bachelor's degree 80

GO

*In a separate question, students were asked to indicate

that was most important to them.



t Dallas

gram,

Importance

Somewhat Mot *Most

15 5 30
40 5y 1
15 76 0
34 36’ 1
21 7 5
14 74 0
40 32 0
35 18 0
10 84 0
8 21 11
27 50 0
14 6 .52

the cne attraction
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Scabtus fn the proor, As previously lndicalued, Lhi

program haes been in operation less Lhan Lwo years, Lhore-
fore il iIs understandable Lhe: .he suvvey roevealoed thct
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rate of approximately 25 pec
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gram indicated a conflict with job responsibilities. Also,
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as expected, well over half of the students were part time
studencs taking less Lhen the normal 12 credit hour load.
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asout what motivated the students to enroll in the progra

Table 3 agaln verifies that, by far, the top educa-
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tional objective was the satlsfaction of earning a degree.
Running ¢ poor second was "to iImprove my chances of in-
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sing my income." Thus, it appears that the primary

motive of mcst of the students in this program was to
satisfy a personal desire for a college education.
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Table 3
' Imparténce of Educational-@bjectives_Influéﬂcing
Students to Enroll in the BCA Degree Program at

Dallas Béptist College, in PéréentagesJ(NEQé)_

-Importance

Objectives Very Spmewhat- Not *Most

Would help me to get a pro=

motion in my present job - 25 30 45 4

s
o

To develop a new career | 34 25 41
Self sétisfactian in earn-

iné a bachelor's degree 83 13 4 58

P To improve my chances of

increasing my income 4y 30 - 26 9
To increase my appreciation |

of art, music, literature,

and other cultural experi-

ences o | lé 51 33 2
To develop an understanding

and aﬁpreciatian of sci-

i3

ence and techrology - 18 © 46 36 0

i %

separate question, students were asked to indicate

bjective that was the most important to them

(11 per cent listed other reasons).
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In a series of questions relative to difficulty of
coﬁrses, course lcéd, qﬁélity of instrﬁctién, and the effi-
ciency of the administrati%e staff, the response 'was posi-
tiQe and very satisfying when viewed in relationship to
"écademic standards." For example, 99 per cent of the stu-
dents indicated that their studies had béen ”interestinghm
to "extremely interesting," whereas 100 per cent indicated
that their studies had been medium to heavy;‘vSixty=Five
per cent indicated that their studieséhad been "fairly difs
ficult" to."very difficult" whéreas 95 per cent rated the
quality of instruction from "good" to "excellcnt."

In a 'separate question, students werc asked to raL§
their peers in the program. It is interesting to noté that
97 per cent rated their fellow students "average" to
"bright." ) : .

of egtfeme importance was a question asking the stu-
dents to rate the effectiveness of the administrative staff.
In this regard, §7 per cent rated the staff from ”adquats"
to "efficient and responsive to student needs." Only 3
per cent rated the staff inadequate.

In another series of questions, the students were
asked to rate the BCA seminar, a special course all BCA
students are required to take, and to give an overall raﬁg
ing of the program. The~5emiﬂér was rated "adequate to
efficlient" by 65 per cent and in comparison to other Fafmal
educational experiences, the seminar was rated "above aver-

age" to "superilor" by 71 per cent of the students. The
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Student Satisfaction With Vari
in the BCA Degree Program at

and Whether Wanted or tot,

Table 4

Havé
Instructional Modes Am
Satisfié:
- — - — _ — — — N _ I—
Snall classes with instructor led
discussions 74 ‘
Lecture 3155535 76
Classes at another déll%ge wﬁileaw
in the program ;é'
Independent study or tutorial 42 =
Seminars, student led discussion groups 46 .~
Prograﬁmed instruction, learning modules 521
Films 31
Video or audio cassettes, records, or
" other needs &0
Course of study involving community
experiences, internships 16
Laboratory courses 14 -,

*In a separate question students were asked to indicate th

**In a scparate question students were asked to indicate th

to them.
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pus Instructional Modes
ballas Baptist College

in Percentages (N=96)

Had and Have Mot Had and

__*Major Mode **Mode

Am HNot Wanted Mot Wanted of Most

|” Satisfied Instruction Satisfying

4 17 5 43 49
10 2 12 39 27
1 12 71 0 0
" 9 4s 4 5
i 12 38 10 11
s 11 33 2 3
1 32 36 0 0
16 8 16 1 4
1 26 57 1 1
0 19 67 0 0

major mode of instruction they have had in the program.

0.u¢ mode of Instruction which had heen most satisfying
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Q?erall‘évaluatién of the BCA program was rated "above aver-
R ége" to ﬁsupériar" by 84 pef cent of the students, whereas

no-student-rated the pfogrém "below average."

Instructional modes or educationél delivery systems

are the vehicles used to provide the learner with his

course content; Thus, it is important to find out which

system is .best for the students in this program. Table &

reQéals that more than three-fourths indicated small

classes w%th the instructor using the lecture method as a -

most satisfying situation.

Table 5
Credit Earned by Students at Dallas Baptist
College Before Entering the BCA

Degree Program (N=96)

Type of Credit s PeréEﬁtége of«. Average Number
| Students of Credit
Earnihg Credit HDurssEarned

College transfer and

other credit 93 6l
CLEP subject examina-

tions 7 8
Life/work experilence

crédit 86 27




Table 6
Extent to Which Each BCA Degree Program Feature
“"at Student Needs at Dallas Baptist College,

in Percentages (N=96)

Extent to Wi
Much Some’

Convenient location for classes or seminars 40 38
Availability of academic counseling 37 55
Availability of personal counseling ' “ 19 39»1
Availability OFJQOGatiQnal vounseling | 13 25
Flexible schedulling | ua 37
Personal encouragement by faculty 42 40
Flexibility in curriculum 52 - 38
Drientétion program to prepare me

for study : - 17 25

Availability of library resources 54 32
Interaction with other students 29 51
Financial aid from program ' 8 8
Availability of faculty ‘ | : 32 49
Total independence in seleg;ing my

own topics of study ' 20 45
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- Mot at Did Not
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Traditionally, Dallas Baptist College has accepted most
of the transcript credit earned in other accredited institu-
tions of higher education with the exception of credit in
technical/occupational courses. However, with the estab-

tional courses are accepted along with traditional credit.
As previously ﬁzntianed in Chapter 2, life/work experiences
are evaluated for up to 30 hours credit.

As indicated in Table 5, a very'high percentage of
tiél amount of credit for life}wark experience.

"In the survey the students were asked to list other
ways in which the program had met their needs. As revealed
in Table 6, the columns entitled "much" and "some" added
together were considered "need meti; Students indicated
that their needérﬁére overwhelmingly met in such areas as
convenient location of classes, availability of academic
counseling, flexible scheduling, personal engouragement
by faculty, flexibility of curriculum, availability of
library sources, interaction with other students, and
availability of faculty. Two pragramsbnat needed were vo-
cational counseling and student financial aid..‘!

Students were asked to indicate whether they had
expetienced certain problems or changes while enrolled in

the program. Their responses are shown in Table 7.
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Table 7
Various Experiences of the Students at Dallas B§
College While Enrolled in the BCA Degree 3

Program, in Percentages (N=96)

Experience | : | Ha
Had difficulty getting used to studying - b

Found my work experiencé"helpéd me to be a better student
Had difficulty fitting my studies or courses into my
schedule

Had no quiet place to study

Developed an interest in doing post-graduate work

Found that my life was changed drastically

rHad difficulty megting payments for tuition or other
expenses

Had difficulty campleting some of my studies'

‘Had difficulty adjusting to the modes of instruction

Felt that I was placed too much on my own

Had trouble getting started '

Had to walt too long between applying and actually beginning
my studies |

Had‘difficulty getting books and other materials

Developed problems with my famlly

Found my career plans changing

Worked closely with the faculty

(N
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ptist

§é Had This Haﬁe NQ£ Héd

éxperience' This Experience

33 : 67

77 B 23
47 53

68 32

31 69
22 78
46 54
31 69

6 ' 94

17 . 83

22 78

b5 55
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Table 7 reveals that over three-fourths of the students
found that their wgrk_experiénée helped them to be better
students, whereas over two-thirds developed an interest in
doing post-graduate work. The overall information in this
table indicates that the students were very stable aﬁd
mature in their thinking.

Although it is expected that adult students should be
able to finance their education without extra help, a ques-
tion was included to validate this concept. As expccted,
Table 8 shows that the two main methods the students are
using to finance their education are present earnings and

G.I. benefits. Only 8 per cent indicated that they were

PR

. using scheolarships or grants, and 5 per cent indicated Lhat

theypwerefusing a state or federal loan program. In a
separate question, when students we{e asked to select "Dnez
major source" of financing, they again indicated earnings
from present employment and G.I. benefits.

~ The fact that 95 per cen% of the students are employed
raised the question of how the employer was encouraging or
discouraging the students in the program. The survey
revealed that over two-thirds were not given time off té
attend classes., The remainder were given time off in some
cases, with pay, and in othéf cases,without pay.

Table 9 reveals that over three-fourths of thc stu-

dents experlenced addit;onal expenses for books, matcrials,

and travel. . Very few suffered loss of overtime pay or
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Table 8
Methods Used by Students at Dallas Baptist
‘College to Finance Their Studies in the

BCA Degree Program, in Percentages (N=96)

Method Used Did Not *Major
Use vSQufcé
Earnings from own work 78 22 . 38
Earnings of spouse , 23 77 3
Savings o 25 75 4
Income from parents OE.rélativas 4' -96 2
G.I. benefits from military
- service 39 61 35
Other government agekcy support . 1 99 1
Private employer support 22 78 11
Scholarships or grants (EOG,
LEEP, etc.) 8 92 1
State or federal loan program
(NDSL, TOP, etc.) 5 95 4
Bank loans 0 100 0

*In a separate question, students were asked to indicate
their one major source of financing. One per cent

listed other sources.
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worked fewer hours. This indicates that the classes were
scheduled at the most convenient times for the students.
Table 9
Expense Incurred by'StudentS Enrolled in the

BCA Degree Program at Dallas Baptist College
' ]

in Addition to Tuition and Fees,

in Percentages (N=96)
: Expense Incurred - Did Not '
Expense Incur Expense
13 87

Loss of overtime pay
89

Stopped working or worked
11

less time
Cost of baby sitters or

- | 92

76

other help
Cost of books and materials 24
. 68 - -

Travel
Food or lodging away from home 13

In any program, the support services such as the book-

store, admissions and registrar's office, amd the business
3 g H

offlce, are important in meeting the students' needs.

though these services cannot be economically open much more

h

than the normal daytime hours, they should be Dpenfat a

specific time at the beginning of each semester to accommodate

e
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the part time student. When asked "to what extent these™

support services met your needs," 93 per cent indicated a

satiSFactory response. A few indicated that they weré too

new to respond, and a few indicated that their needs were

not met. | |
Pérggg@} traits. * In the questionnaire, students were

%

asked to rate themselves on several traits in comparison

with the éverage person of th%gg%?wn age. As revealed in .
Table 10, a g?eat majority of the Etudenté rated themselves
above average or higher in dfize to achiévé;»iAdepéﬁdénce,
persistence, self éﬁnfidénse, and éélF motivation. A few
rated themselves below average in mathematical and writing
ability.

Comments. ‘Finally, the students were invited to éomg
ment generally aboutrthei} experienées in the program.
Forty pér»cent of those completing the questionﬁaire‘made
comments. The tenor of the comments was basically the same
as what the student had already implied in the body of the

questionnaire, which was that of a very positive agtitude

‘toward the program, its purposes, design, and structure.

Faculty and Staff in the Program

General background. The basic philosophy of the col-

lege in es£éblishing the BCA program relative to faculty’
and staff was that new courses would not be added with the
exception of an evalua;icn seminar, and faculty or staff

were not to be added until the student load demanded addi-

tional employees. This has been the case to date.
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Table 10 |
Students Enrolled in the BCA Degree Program at Dallas
Baptist College Self Rating in Certain Traits Compared

to a Person of His Own Age, in Percentages (N=96)

Trait Highest Above Average Below Lowest
10 Average Average 10

Percent , Percent

Academic

ability 8 43 49 0 0
Drive to

achieve 26 55 19 0 0
‘Independence 32 .51 | la 0 1
Interpersonal

skills S 17 37 b4 1 1
Leadership

ability 22 41 33 4 0

Mathematical

O

ability 6 19 53 - 1

]

.PersistEHQe 28 52 18 ’ 0
Self-confidence 31 36 25 & 2
Self-motivation 27, 52 17 4 0

Writing ability 13 21 b4 20 2
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The survey revealed that 75 per cent of the faculty
and staff involved in the program classified themselves as
instructors, 25 per cent as administrators, and 8 per cent

classified themselves as "other." Although the BCA pro-

gram has been admitting students for less than two years

'

the survey revealed that two-thirds of the faculty and
staff had been associated with the program for mcré than
two years. This can be attributed to the fact that most
of those presently involved were initially selected from
the present faculty in the spring of 1973 to initiate the
program.

In a question related to other employment, the survey
revealed that 92 per cént were employed only at Dallas
Baptist College. 1In another questian the survey revealed
ﬁhat every academic division (humanities, religion, behav-
iorial sciences, science and @athematics, and the arts)
with the exception of the division of nursing was repre-
sented.

As shown in Table 11, three-fourths of the faculty/
staff involved in the program have five or more years of
teaching experience in a four year college or university;
A small per cent have had experience in a community col-
lege, elementary or secondary school, and industry. This
variety of teaching experience would seem to enhance the
operation of the BCA program,
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Table 11
Years of Teaching Experience of the Faculty and Staff
at Dallas Baptist College Associated With the J3CA
Degree Program in Various Types of Institutions,

in Percentages (N=12)

Years of Experience

Type of Institution None 1 2-4 5-10 11-20 Over 20
Four year college or

university 0 0 25 33 : 42 0
Community college .68 8 8 8 8 0
Elementary or secondary

school 92 0 0 0 8 0
Business, industry, or

community agency 68 8 8 8 8 0

Faculty and staff associated with the program have been
involved in a variety of other types of educational activi-
ties and programs as shown in Table 12. One notable sta-
tistic is that three-fourths have been involved in the
development of programmed tests, curriculum packages, and
media. This is not surprising since Dallas Baptist College
has a media center which is én; of the largest of its kind
in the United States. The center has a capacity of épproxiﬁ

mately 20 video and 40 audio channels which can be received



by 714 study carrels, all equipped with video and audio
receivers. Most of the faculty and staff at the college

have been involved in this type of activity.

Table 12
Faculty/Staff Participation in Certain Educational
Activities or Programs Exclusive of the BCA
Degree Program at Dallas Baptist College,

in Percentages (N=12)

Participated

Educational/Program Activities Yes No

Extensign or.eentinuing education program

at the college . ' 50 50
Evening or adult education program at the

secondary level -~ | 25 75
Innovative or éxperimEnQal program for

undergraduates 58 42
Development of special learning materials

(programmed texts, curriculum packages,

media) | s 25
Non-credit courses at educational centers,

training programs, or workshops 42 58

Interestingly enauﬁ%i as shown in Table 13, the top

factors which influenced faculty and staff to be involved

o ) . 7865
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Importance of Factors for Faculty/Staff

Pérticipatian in the BCA Degree Program at

Déllas Baptist College, in Percentages (*N=12)

Importance
Factors Very Somewhat Not -

General repuiation of the program

Previous experience with this type
of program |

Chance to participaté in a new
venture

Salary or other compensation

Curricular focus (e.g., inter- .
disciplinary study)

Academic quality of students in
the program

Nature of the academic program
(flexible, location, sched-

uling, etc.)

Chénéé to work with adult students

Status of the program
Opportunity to work with students
who are practicing professionals

in my field

8 25 50
8 17 58
50 17 17
8 8 67
50 17 17
25 . 42 17
33 33 .17
33 42 5 .
17 33 33
8 17 58

*17 per cent did not answer question

oo
=J
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Table 14
Facﬁlty/StaFF Comparison of Instructional
Features in the BCA Degree Program at Dallas Baptist
College With Regular College or University Programs,
| in Percentages (*N=12)

Instructional Features More Same Less:

Level of difficulty or rigor - 17 58 8
Faculty workload : 17 28 8
Student workload 8 67 8
Rigor with which students are

evaluated : 33 42 8
Opportunity afforded students

for subject area c@ncentraticn . 25 58 0
Quantity of paperwork for faculty

or staff '“ 42 33 8
Amount of reading expected of

students | 25 - 58 0
Amount of writing expected of

students 25 58 0
Amount of oral presentation

expected of students 25 58 0
Amauﬁt of library work expected

of students 17 50 17

*17 per cent did not answer question
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in this program were a chance to participate in a new ven-
ture and the curricular focué;‘ This is not surprising
because of the newness of the college and the adventurcsome

attitude of some of the faculty.

Program features. One of the key questions concerned
the faculty and staff comparison of the BCA program with
other college or university programs. As shown %n Table
14, the program received an overwhelming rating ig-all in-
structional features listed. This attitude is greatly
improved compared to the initial skepticism when the pro-
gram was proposed and in its developmental stage. |

Sometimes non-traditional degree programs tend to
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