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FOREWORD

The Policy Analysis Service, created to give the American Council on
Education a greater capability for responding to public policy issues re-
lated to higher education, has in recent months focused substantial atten-
tion on private higher education, its nature, financial conditions, and
students. In 1975, the Office of Education contracted with the Council to
analyze the condition of private institutions (emphasizing small Tiberal
arts colleges) and to formulate public policy options to help them. The
result was a Study of the Private Sector of Higher Education, carried out

under USOE Contract 300-75-0375.

The present report was one part of this larger study. Its author,
Elaine El1-Khawas, is Staff Associate in the Council's Office of Academic
Affairs; we would Tike to thank that Office for enabling PAS to draw on
Ms. El1-Khawas's expertise and insight. The report was edited by Justine
Kingham and prepared for publication by Laura Kent. Paula Knepper and

Clay Henderson efficiently processed the enormous mass of data. Storme
Smithers provided secretarial support at various stages.

Following submittal of the report to OE, the Policy Analysis Service
has continued its efforts on behalf of the private sector, with support from
the Lilly Endowment. In May 1976, PAS (along with several other organiza-
tions) Sponsored conference br1ng1ng together researchers and policymakers
to discuss issues and research needs related to private higher education.
PAS also prepared and published Recent Research on Private Higher Education:
A Compilation (Policy Analysis Service Reports, Vol. 2, No. 2, August 1976),
which gives information on recent and ongoing research stud1es of the private
sector. It is our hope that these and future PAS activities in the same area

will ultimately benefit both the academ1c community and those responsible for
public policy.

Patricia Smith 7
Policy Analysis Service




PREFACE

The 1970s represent a time of adversity and adjustment for higher edu-
cation by any standard of measurement. After a long period of extraordinary
growth and expansion, colleges and universities now face disturbing and un-
precedented financial problems and must cope with the combined impact of
inflation, recession, and energy shortages. Changing student populations,
demands for greater accountability, and adjustments to new social mandates
are among -the pressures that exacerbate the financial concerns.

Public and private higher education share many of the same problems.
The private sector, however, is especially vulnarable to certain of these
pressures because tuition is a primary source of its revenue (Wynn, 1974).
Many recent studies have addressed the problems facing private institutions.
Most bear on financial considerations, such as more effective use of re-
sources or proposals for public Suppart (Cheit, 1973; National Council of
Independent Colleges and Universities, 1974). Others stress the loss of
vital contributions made by private institutions if steps are not taken to
assure the economic viability of the private sector (McGrath, 1975).

This report seeks to contribute to a better understandiﬁg of the nature
of both public and private higher education. Its premise is that, if changes
are to be proposed--especially if they are to be framed d1TTerent1y for the
public and private sectors--these proposals need to be informed by a better
understanding of the actual differzices and similarities, both financial and
academic, between public and private higher education.

This is not a financial study. The report is designed to augment analy-
ses of financial ‘circumstances by documenting anew the many dimensions of
academic style and purpose that characterize the duality of the higher educa-
tion system as it exists today. It is a diverse and cornlex system, valuable

for those very qualities.

In this report, several important functional aspects of institutipns
are considered for +he1r bearing on academic purposes or roles that might be
emphasized by administrators. Indicators of differing instructional purposes
and program emphases, of varying faculty capabilities, attitudes, and teaching
ro1es, and of- cgnfraai1ng student backgrounds, plans, and interests are exam-
ined. Throughout, a major purpose has been to point out the aspects of aca-
demic character on which public and private institutions differ,

Important variations have been found, especially with regard to the dis-
tinctive roles played by public and private institutions. Descriptive profiles
of eight types of institutions (see pp. 44-51) offer a quick summary of impor-
tant differences. Some of the data reaffirm well-known differences. Some
clarify points of similarity or distinctiveness that have not been sufficiently
recognized. In all, the review presents a diverse picture of the academic
character of institutions, reinforcing certain beliefs and, at the same time,
correcting some m15concept10ns

Elaine H. E1-Khawas
Office of Academic Affairs

vi



1. PROCEDURE

This report presents a detailed examination of a wide range of survey
data that might serve as indicators of the academic character of institutions.
A number of basic institutional characteristics are examined, including loca-
tion, religious affiliation, and enroliment size, and a summary profile of
institutional financial statistics has been prepared. In order to explore
the specifically academic character of institutions in greater detail than is
usually possible, conventional measures have been supplemented by extensive
data taken from several recent surveys of college students and faculty. Fac-
ulty and student responses about attitudes and actual behaviors have been
presented according to a number of institutional categories so that their
responses may act as indirect indicators of the academic style of institu-
tions. Data on the percentage of students or faculty who specialized in cer-
tain fields of study, for instance, are taken as measures of an institution's
relative emphasis on liberal arts studies or, instead, on practical learning
that is directed toward a career occupation.

Data were taken from several research files available at the American
Council on Education. General institutional characteristics (section 2) came
primarily from the 1972-73 HEGIS data tape. Profiles of entering students
(section 3) were developed by use of data on 1974 college freshmen, utilizing
the most recent survey file available at the time of this report. Aspects of
the academic style and purpose of institutions (section 4) were derived from
responses of faculty (and, in some instances, of college seniors) on recent
national surveys. Pertinent information about each data file, including the
appropriate reference for detailed descriptions of survey méthoda1ogy, are
summarized in Figure 1.

The HEGIS file differs from the student and faculty files in two impor-
tant ways: It is based on responses from virtually the entire universe of
institutions (N = 2,912), and it reports directly on attributes of the insti-
tion. The file thus can be used to provide information, for example, on the
number or percentage of institutions that received federal funds or that had
enrollments of more than 5,000 students in 1972-73. In contrast, the student
and faculty files are based on r25ponses to sample surveys that, when aggre-
gated, provide indirect measures descr1b1ng 1n5t1tut1gns, for example, the

9



FIGURE T:

Data Files

[, fresmen

1974 UCLA/ACE sample survey of
first-tine, full-time college
freshmen, Weighted statistical
estimates based on a sample of
364 institutions,

2. Seniors

Follow-up survey {summer 1972)
of 1968 college freshmen who
participated in the Cooperative
freshman survey we1ghted
statistical estimates based on
a sample of 358 institutions.

3, Faculty
197273 ACE national survey of
college faculty, MWeighted
statistical estimates based on
a sample of 301 institutions,

4, Institutional Characteristics
1972-73 HEGIS data file on
financial statistics of all
higher education institutions.
Data on 2,912 institutions.

ERIC

Aruitoxt provided by Eic:

“Use in Report

Section 3: Differences in
Student Clientele

Section 4: Opportunities for
Leadership Experience; Over-
all Evaluation of the College

Section 2: Academic Resources

Section 4: Program Emphasis;
Orientation Toward Students

Section 2: General Characteris-

ticsy Financial Resources

DATA SOURCES UTILIZED FOR INSTITUTIONAL COMPARISON.

Basic Reference

The American Freshman: National
Norms for Fall 1974, A, W, Astin
et al. (Los Angeles: UCLA Gradu-
ate School of Education and Ameri-
can Council on Education, 1974),

A Profile of 1968 College Fresh-
men in 1972, J. T. Royer and

J. R, Creager (Washington: Aneri-
can Council on Education, ACE
Research Reports, Vol, 10, No. 1,
1976).

Teaching Faculty in Academe, 1972-
73, B, E, Bayer (Washington:
Anorican Council on Education, ACE
Research Reports, Vol. 8, No. 2,
1973).

Financial Statistics of Institutions
of H1gher Education for Fiscal Year
1973 (Washington: DREN,

enter for Education

Statistics, 1973).
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number or percentage of faculty who hold tenure or who actively participate

in academic advising can suggest aspects of the institution's character. Stu-
dent and faculty data have been derived from sample surveys and statistically
weighted to be representative of the entire universe of college faculty and
students. They nevertheless are statistical estimates, based on sample data
organized in this report according to a different classification scheme than
that @riginaijy utilized. They are therefore subject to some error and, par-
ticularly for small categories of analysis, should be interpreted with cau-
tion. The reader should consult the survey reports for details of weighting

procedures.

Institutiorial Categories

The recently developed Carnegie Classification System] was taken as the
primary framework for analysis. This classification, now widely available,
provides greater differentiation among types of institutions than most previ-
ous classification schemes. Religious seminaries and other specialized in-
stitutions are distinguished from general liberal arts colleges, for example,
and several subcategories of universities are distinguished. Such changes
are useful and important improvements over previous grouping, especially the
traditional categories of universities, four-year and two-year colleges.

The Carnegie Classification system is particularly appropriate for an
examination of the academic character or purposes of institutions, because
its categories are largely organized according to different functional roles.
In effect, several separate dimensions or educational purposes have been
taken into account by the Carnegie system, including: highest degree offered,
enrollment size, program complexity and emphasis, and, in one instance, selec-
tivity of admissions for the student body.

The six basic components of the Carnegie Classification scheme used in
this report are shown in Figure 2, with definitions and examples of each
gategéryiz Some i-epresent a combination of categories from the full Carnegie

1AﬁC1a55iFi;@tipn,9f Institutions of Higher Education (1973). A discussion
of Carnegie procedures in developing the scheme is found in Irwin and
Millett (1973).

END data are shown for public Liberal Arts I and II colleges in any of the
tables. Because very few institutions (two and thirty-six institutions,
respectively) fall within this category, the cample data do not allow for
reliable analysis.

12



system, combined for present purposes primarily because a small number of
institutions fall into certain classifications when the whole is divided ac-

\ cording to public and private control. The doctoral category, for 2xample,
includes those institutions oricinally placed in both the research and doc-
toral categories of the full Carnegie,ﬁysteﬁ;

Figure 3 shows the distribution of all institutions and of public and
private institutions among the Carnegie categoriesgS Differences in the rela-
tive size of certain categories are quite striking. Un1vers1t1es grant1ng
doctorates make up a small propcrt1on of all institutions, for 1nstance The
impact of the past decade's growth on the number of two-year institutions is
also demonstrated. The figure stresses, too, the sizable number of specia1-
jzed institutions that exist within the higher education community.

Moreover, the public and private sectors are shown to be quite distinc-
tive in their relative empnas1sigﬁleertain types of educational activity. The
public sector compr1ses mainly ‘two-year 1nst1tut1ons and comprehens1ve col-
'1eges, together accounting for 85 percent of a11 pub11c institutions (see
Table 1). In contrast, the private sector is concentrated among liberal arts
and specialized institutions, which together account for 70 percent of all

private institutions. - - e )

The tendency for a single sector to "dominate" certain types of educa-
tional purpose is also reflected in sector differences in the relative share
they occupy of each "market." Table 2 shows, for instance, that liberal arts
colleges are almost entirely limited to the private sector and that almost
nine out of ten specia1iied}in3titutions are privately controlled. In con-
trast, approximéte1y only one of three doctoral or comprehensive institutions
are pr1vate and only one of five two-year colleges are private. 4

The number of institutions in each category differs somewhat from that shown
in the Carnegie Commission report; the present analysis is based .on 1972-73
data, whereas the Carnegie report was based on a 1970 population of institu-
tions.

4C.ompamson of these data for two-year institutions with earlier f1gures pro-
vides an indication of the amount of change that has taken place over the
past decade. Thus, the percentages of two-year colleges. that were under, pub-
lic control in 1950, 1960, and 1970, respectively, were: 55 percent, 58 per-
cent, and 73 percent (Andersen, 1974).

13




FIGURE 2 . .
"PROFILE CATEGORIES |

Doctoral-Granting Institutions (177 Institutions)

Includes Research Universities I and IT and Doctoral-Granting

Universities I and II of the Carnegie Classification. 7
- Includes all institutions that awarded at least 10 Ph.D.'s in 1969-70.

Ohio State University
Texas Technical University
University of Nebraska

Claremont Graduate School
Dartmouth College
- Johns Hopkins University

Examples are:

Comprehensive Universities and Colleges (471 Institutions)

Combines two subcategories of the Cafnegie Classification.

- Includes institutions that offered a liberal arts program and at least
one professional or occupational program such as teacher training or
nursing. - S 7 7

- A1l private institutions enrolled at least 1,500 students and all

public institutions enrolled at least 1,000 students in 1970.
Arkansas State University Fairleigh Dickinson University
Boston State College St. Olaf College

Creighton University Virginia Military Institute

Examples are:

Liberal Arts I Colleges (143 Institutions)

Directly from the Carnegie Classification.

- Includes those colleges that scored 5 or above on selectivity (Astin)

or were among the 200 leading baccalaureate institutions in'terms of
numbers of graduates receiving Ph.D.'s at 40 leading doctoral-granting
institutions.

Albertus Magnus College
Berea College

Calvin College

Examples are: D'Youville College

University of the Redlands

Liberal Arts 1I Colleges (583 Institutions)

- Directly from the Carnegie Classification,

Includes all other liberal arts colleges that did not meet criteria
for inclusion in category I.

University of California, Santa Cruz

Alverno College .
Keuka College '
Miles College

Examples are:

Our Lady of Angels College
University of Michigan, Dearborn
Whittier College

CONTINUED
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PROFILE CATEGORIES (CONTINUED)

Two-Year Colleges (1,095 Institutions)

- Directly from the Carnegie Classification.
- Includes colleges offering two-year associate's or other degrees

requiring less than four years of study.

Examples are: Bryant-Stratton Commercial School
- Fashion Institute of Technology
Gainesville Junior College

Green Mountain College

Maricopa Technical College

Ohio State University, Marion Branch

Specialized Institutions (443 Institutions)

- A combination of nine Subcategar1es
- 'Includes 205 theological seminaries, bible ca11eges, and other

institutions offering degrees in religion.
E;ampngﬁare: Calvary Bible College
- Marykno]1 CoTTege

= Also 1nc]ude5
44 independent medical schools, e.g., Med1ca1 College of

Georgia

27 other separate health 5choo]s, e.g., Massachusetts
College of Pharmacy

45 Schools of Engineering and Technology, e.g., Newark
College of Engineering

26 Schools of Business and Management, e.g., Bernard
Baruch College

51 Schools of Art, Mu51c, and Design, e.qg., Parsons
School of Design

- 11 Schools of Law, e.g., John Marshall School of Law

11 Teachers Colleges, e.g., Bank Street College of
Education

23 other specialized institutions, including graduate
centers, maritime and military academies, etc.,
e.g., Nova University.

15




FIGURE 3
DISTRIBUTION OF INSTITUTIONS BY CARNEGIE CLASSIFICATION

Doctora]

Comprehens fve

— Liberal Arts

Two-Year

| A
Public Private Institutions

Source: Tabulations from HEGIS data files, 1972-73, Anerican Council on Education.
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TABLE-1
DISTRIBUTION OF PUBLIC AND PRIVATE INSTITUTIONS BY CARNEGIE CATEGORIES

Public Institutions Private Institutions
(Number) (Percent) (Number)  (Percent)

e
L

Doctoral-Granting Universities 111 .0 66
Comprehensive Universities and .o
Colleges 320 2
Liberal Arts I Colleges 2
Liberal Arts II Colleges - 36
Two-Year Institutions 864
Specijalized Institutions 59
TOTAL 1,392 1
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TABLE 2

PROPORTION OF PUBLIC AND PRIVATE INSTITUTIONS
IN EACH INSTITUTIONAL CATEGORY

Public ‘ Private
(Percent) (Percent)

Doctoral-Granting Universities 63 - 37
Comprehensive Universities and Colleges 68 32
Liberal Arts I Colleges I 1 99
Liberal Arts 1I Colleges _ ~ 6 94
Two-Year Institutions 79 . 21
Specialized Institutions 13 87

TOTAL, ALL INSTITUTIONS 48 52
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Plan of the Report _ _
For purposes of the report, available information on characteristics of

institutions has been assembled and analyzed according to six basic profile
categories. Data are presented that offer evidence of institutional differ-
ences, by type and control, in terms of: (1) general characteristics, (2) aca-
demic and financial r.sources, (3)-clientele, and (4) academic experiences

- offered. Sections 2, 3, and 4 provide detailed reviews of the data bearing on
each topic. General interpretive comments are offered at the beginning of

each section, followed by a series of specific item-by-item highlights. Al1l
tables referred to in these sections appear in the appendix.

Section 5 is primarily a summary and offers a different apﬁroach to the
analysis. Individual profiles of each type of institution are presented, based
on the distinctive characteristics that have been observed for each type. Some
general conclusions that emerge from the analysis of data are also presented.

" Throughout, comparisons are made between the public and private sector
and between institutional types. The main purposes for presenting them are
broad: to identify sector differences and to document important patterns of
divefsityi Inevitably, too, they offer a multifaceted picture of higher edu-
cation that contributes to a general understanding of this complex enterprise.

19 | B



2. DIFFERENCES IN INSTITUTIONAL CHARACTER

Public and privéte institutions share many roles and purposes, from grad-
uate education to two-year vocational training. Yet, as has been shown, the -
Sectors are distinctive in their relative emphasis. Public institutions are
mainly two-year or comprehensive institutions, whereas private institutions
are concentrated amcng liberal arts and specialized institutions.

Several differences in institutional character are reviewed in this sec-
tion, including the general aspects of size, geographic location, religious
affiliation, and broad indicators of an institution's financial status. In
addition, the nature of an institution's primary academic resource--its fac-

; ulty--is reviewed in terms of faculty credentials, rank and tenure, and schol-
arly involvement. ,

~ Most of the data on general and financial characteristics are taken from
the 1972-73 HEGIS fi]esi1 Faculty characteristics are based on responses to
a survey of college faculty conducted by the American Council on Education in
1972-73. Al1 data are presented according to Carnegie categories. It should
be noted that the financial data, taken from the HEGIS file, are based on re-
sponses from the entire population of institutions of higher education
(N ==2,912). Faculty data, in contrast, represent estimates, based on sample
survey responses that have been statistically weighted to approximate the
entire population of college faculty. Detailed descriptions of sampling and
_we%ghtiﬂg procedures are found in Bayer (1973).
o Tables A-1 to A-3 summarize the characteristics under discussion in this
section. Differences are examined in terms of (1) general characteristics,
(2) academic resources, and (3) financial resources. On each topic, summary
comments about institutional differences precede a series of highlights.
General Characteristics :

In‘this section, two basic indicators of insﬁﬁtut%cﬁa1 character--enroll-

ment size and geographic location--are reviewed. In addition, institutional

identification with a number of special_roles_is examined. The latter includes

single-sex institutions, institutions that are predominantly black, and those

that are religiously affiliated.

1The 1972-73 HEGIS survey on financial characteristics of institutions of

higher education.

"
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Institutions vary on these characteristics according to both type and
control. Data on gébg?éphic location, for instance, generally show greater
dispersion of public institutions and a definite clustering of private insti-
tutions (especially in the Middle Atlantic states)--a reflection of priy@té )
colleges' having been founded under diverse historical circumstances. Private
doctoral and Liberal Arts I institutions had the greatest degree of concen-
tration in the Piddle Atlantic region. V

The "rural” image sometimes given the private sector relates mainly per-
haps to liberal arts colleges or to private two-year colleges. These institu-
tions are more 1ikely than other private institutions to be located outside of
metropolitan areas. In general, however, similar or higher proportions of
most types of public institutions have rural 10catioﬂs;

Identification with special roles is also found primarily in the private
sector. Almost all single-sex institutions are privately controlled, as are
religiously affiliated institutions. The latter include private Liberal Arts
IT colleges for the most part, but a sizable number of religious seminaries
and bible colleges are taken into account as well. Historically black insti-
tutions--only 3 percent of all institutions--are found within both public and
private sectors; most are private Liberal Arts II or public comprehensive
colleges. -
| The data on enrollment size confirm the general view that most private
institutions are small. A definite concentration within a small to moderate
size range, varying up to about 2,500 students, was evident for private insti-
tutions. Public iﬁstitutiansa in contrast, varied more widely in size. Many
public institutions are small; about half enroll fewer than 2,500 students.
But others range upward in size with 15 percent reporting enrolliments of over
10,000 (see Figure 4). ’

Specific differences are as follows:

Enrollment Size

a. Public and private institutions vary significantly in enrollment size.

Sixty-four percent of private institutions had enrollments (headcount)
of fewer than 1,000 students in 1972; only 23.5 percent of public in-
stitutions had such Tow enroﬂmehtsié : oo

ZThese data bear on considerations of "effective size" of institutions, suggest-
ing that a good many comprehensive, Tiberal arts, and two-year colleges have
smaller enrollments than might be considered effective. Specific comparisons
are difficult, however, because the figures reported here are based on total
enrollments (headcount) rather than on the full-time equivalent enrollments

used in discussions of effective size. See The More Effective Use of Resources
(1973).




FIGURE 4

DISTRIBUTION OF PUBLIC AND PRIVATE INSTITUTIONS BY ENROLL

Public Private Public Private Public Private Public F
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b. The majority of private institutions are small, enrolling fewer
than 2,500 students. Half of public institutions, however, are
of th1s modest size.

c. The public sector includes a good number of large institutions: 15
percent (203 institutions) had enrollments of over 10,000,and another
17 percent (234 institutions) had enroliments of 5, 000 to 10,000 stu-
dents. In contrast, only twenty-four private institutions (1 6 per-
cent) had enro11ments of 10,000 or more,and another fifty-seven (3.7
- percent) had enrollments ranging between 5,000 and 10,000 students.

d. Enroliments vary significantly by type of institution. Doctoral
jnstitutions typically reported large enrollments, whereas liberal
arts colleges and specialized institutions had relatively small en-
rollments. _

e. MWithin each type, private institutions generally had somewhat smaller
enroliments than did public institutions. The largest contrast is ™
with two-year colleges: Public two-year colleges ranged widely in
size, with almost one in five reporting 5,000 or more students. Pri-

‘vate two-year colleges were uniformly sma11, with 1,000 or fewer stu-
dents. ,

Geographic Distribution

a. As would be expected, public institutions vary widely in Tocation,
while private institutions show definite geograph1ca1 clustering.

Private institutions show some concentration in the Middle Atlantic
region, for instance. (See Appendix B.) .

b. Within the private sector, certain types of institutions show some-
what different geographical distributions. Almost two in five pri-
vate doctoral and Liberal Arts I institutions are located in Middle
Atlantic states. - In contrast, fewer private Liberal Arts II colleges
(12.6 percent) are found in Middle Atlantic states while a large
proportion (27 8 percent) are located in the Southeast,

_¢c. Private 1nst1tut1an5 also show some concentration in metropo1itan
locations; only 28.1 percent of pr1vate institutions are located
outside metropolitan argas, that is, in either rural locations or
small cities and towns. .

d. Almost half of public institutions are located outside of metropoli-
tan areas. v

e. Location varies by type among private institutions. Almost all pri-
vate doctoral .institutions are found in metropolitan areas. In con-

trast, sizable proportions of private Liberal Arts I and II and pri-
vate two-year institutions are located outside of metropolitan areas.

Special Roles

a. Predominantly or historically black institutions presently constitute
only 3 percent of all higher education, including .both public and
private institutions. Most are publi~ comprehensive or private Lib-

era1 Arts II jnstitutions; a few are private Liberal Arts I colleges.

3That is, outside of Standard Metropolitan Statistical Areas, as defined by
the U.S. Census. 7 :
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Predominantly black institutions thus make up 10 percent, 8 percent,
and 4 percent, respectively, of these categories.

b. Single-sex institutions also accounted for a small eegment 9 percent
of higher education institutions. Most are found in the private sec-
tor. Institutions enrolling only men were mainly public and private
specialized institutions or private Liberal Arts I colleges. Men's
coTTeges represented 8 1 pereent 16.6 percent, and 7.1 percent, re-

c. Inst1tut1ens enrolling en1y women appear in thnree main categories:
private Liberal Arts I and IT colleges and private two-year colleges.
They represented 24.8 percent, 12.6 percent, and 16.5 percent, respec-
tively, of these categories.

d. Religiously affiliated institutions are entirely within the private

sector. Recent data show that 16 percent of private institutions were
Roman Catholic affiliated, 28 percent were Protestant affiliated.

e. Under the Carnegie Classification, institutions offering religious
degreee exclusively and not offering a liberal arts degree are placed
in the "specialized" category as religious institutions. This class-
ification thus shows that one-fourth of religiously affiliated insti-
tutions were theological seminaries or bible colleges; the others
were liberal arts colleges (62 percent) or comprehensive universities
or colleges {12 percent).

geedemie Resources

nel. TheTr primary resources lie in the qua11f1eet1one and abilities of their
faculty. Largely in consequence, most academic personnel policies--including
tenure systems, sabbaticals, support for attendance at professional meetings,
and strictures that faculty hold doctoral degrees and engage in continuing
scholarly endeavors--are designed to establish and maintain high levels of fac-
ulty competence. '

Institutions vary considerably, however, in the nature of their faculty,
both on conventional criteria such as was just mentioned, and on many other
characteristics as well. Indeed, as national data on faculty demonstrate, the
traditional model of scholarly faculty members actively engaged in research
endeavors is closely approximated at only certain types of institutions.

These general points have been reflected in the work of Trow (1975),
Lipset and Ladd (1974), and others on the basis of a 1969 study of college
faculty (Bayer, 1970). In this report, data from a largely comparable 1972-73
survey are utilized to show differences by type and control of institution in
in certa1n chareeter1et1cs of the fecuity

4The basic results of the 1972-73 faculty survey that provided the data for

this section (and for Section 4) were reported in Bayer (1973). A1l national
data cited in this section were teken from the Bayer report.
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Faculty Credentials

a.

Rank and Tenure Status

Nationally, only 45 percent of college faculty held a doctorate or

equivalent degree in 1972-73. Another tenth reported they were work-

ng toward completion of a doctorate degree.

Major differences appeared among institutional types, ranging from
public and privale two-ear colleges, where relatively few faculty
held the doctorate (9.8 and 14.9 percent, respectively) to public

spec1a]1zed 1n5t1tut1ons, where 70 percent held the doctorate.

uTty w1th doctorate degrees 1nc1uded pub11c chtora] (61 1 percent)
private Liberal Arts I (55.7 percent), and pr1vate doctoral (53.3
percent).

Relatively few faculty reported they were working toward completion

.of their doctoral work. Somewhat higher=than-average proportions

reported such status at Gomprehens1ve and Liberal Arts II institu-
tions.

a.

Nat1ona1]y3 about 50 percent of faculty held appointments as associ-

ate or full professors in 1972-73. Another 25 percent were assistant
orofessors. Variation across institutions largely reflects differ-
ences in type rather than differences in control.

Relatively few faculty at two-year colleges held any professorial rank.

In contrast, 85 percent or more had such appointments at private
specialized (91 percent), public doctoral (87.7 percent), public com-
prehensive (87.5 percent), and public spec1a]1zed (85.1 percent) in-
stitutions. '

Nationally, 65 percent of faculty held tenured appointments in 1972-73.

The proportion was higher at public institutions (71.6 percent) than
at private institutions (56.1 percent), a difference Found consis-
tently across institutional types.

Scholarly Involvement

a.

Overall, 83 percent of faculty reported spending some time away from
campus in the last year for professional activities. Only four in ten

were away for six days or more, however. Differences across institu-
tional categories appeared primari]y according to institutional type.

A higher proportion of faculty at doctoral institutions (about six in
ten) had been away for six or more days for professional activities.
Lower proportions were reported at comprehensive and liberal arts
institutions (three or four in ten) and two-year colleges (about two
in ten). : '

About one-third of faculty reported that they spent nine or more
hours per week in research or scholarly writing. Higher-than-average
proportions were found primarily among public and private doctoral
institutions (50.1 and 48.6 percent, respectively) and public spe-
cialized institutions (60.7 percent). Relatively Tow proportions
were reported at private two-year (6.5 percent), public two-year (7.2
percent), private Liberal Arts II (12.6 percent), private compre-
hensive (18.8 percent), and private specialized (20.6 percent) insti-
tutions.
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d. About 45 percent of faculty reported having any publications (arti-
cles, books, etc.) in the previous two years. As with other indi-

cators of scholarly involvement, public and private doctoral insti-
tutions showed the highest proportions (64.2 and 65.5 percent,
respectively). Lower publication rates were reported at other
types of institutions.

e." Only one-quarter of faculty have ever taken a sabbatical. Institu-
tional variation was apparent. Higher-than-average proportions at

private specialized and Liberal Arts I colleges reported sabbaticals;
much Tower proportions did so at two-year and public specialized
institutions. :

f. About one out of three faculty members reported that they had fallen
"serijously behind" in their fields of study. This response was given

rather uniformly across types of institutions.

Financial Resources:

As has been seen, institutions vary in the nature of their academic re-
sources primarily according to type, and much less frequently by sector.
Largely the reverse is true with financial resources. Particularly regarding
sources of revenues, public and private institutions reported sharply differ-
ing financial profiles. Expenditure and student-aid patterns differed, but

less markedly.

of institution. Private Liberal Arts II and two-year colleges both reported
much lower student charges than might have been expected for private institu-
tions. In fact, three-fourths of private two-year colleges (and 44 percent of
private Liberal Arts II colleges) charged less than $1,500 per year in tuition
and fees in 1972-73. Tuitjon dependence (defined here as having 70 percent or
more of total educational and general revenues derived ~~' 1y from tuition and
fees) provides another example. Significant reliance on .uition was reported
in most categories, but private comprehensive institutions reported a much
higher figure than others: Fully 71.6 percent derived 70 percent or more of
their 1972-73 educational and general revenues from tuition.

As Figure 5 shows, private comprehegsive instituti/’ s as a type are exper-
jencing a particularly precarious financial situation: aey are highly reli-
ant on tuition and*fee revenues, and they also have relatively high student
charges. A good many Liberal Arts I colleges apparently are similarly vul-

" nerable. In both categories, many institutions are highly dependent on tui-
tion income, but, because of already high student chargesg they must either
try to absorb cost increases or risk losing much of their clientele through
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tuition increases. Yet their dependence on tuition income means that a minor
drop in enrollment levels could have a severe financial impact.

Figure 5 also suggests that some private Liberal Arts II colleges and
private two-year colleges are under a different kind of tuition pressure.
Tuition levels may not be extremely high, but the clientele of these institu-
tions (see Section 3) includes many students from lower-income families. If
such institutions are to continue to serve their present clientele, they are
under pressure to resist increases in student charges. ,

These comparisons of aggregated data on tuition levels and tuition de-
pendence are tentative and would require more detailed analysis for clarifica-
tion of the experience of partiéhiar institutions. They nevertheless suggest
the need for further investigation of these and other combinations of finan-
cial characteristics.

Review of recent data on revenues shows that federal funds were an
important source of student aid revenues for both public and private institu-
ti‘ons.5 State aid was more frequently reported by public institutions, endow-
ment and private funds were more frequently reported by private institutions.
Again, however, important differences appear among private institutions:
Approximately eight initen of the doctoral and Liberal Arts I institutions
relied on endowment and private gifts as sources of student aid; much lower
proportions were reported by other private institutions.

The data, presented in Table A-1, were taken from the 1972-73 HEGIS survey
of Financial Statistics of Institutions.of Higﬁer Education using the most
recent tape available at the time. The tape may be somewhat out of date as
the basis for any detailed analysis of the present financial status of higher
education. For the descriptive purposes for which data are used here, to
characterize broad differences among institutions, they provide useful indica-
tors of important variations.

Specific differences are as follows:

Student Charges: o -

Data on tuition costs, as reported in the HEGIS survey for 1972-73,

show that, in addition to sector differences, private institutions

varied significantly across categories in their tuition and fees.

At doctoral, comprehensive, and Liberal Arts I categories, 90 per-

cent or more of institutions reported tuition costs exceeding $1,500
per year. However, only 56.2 percent of Liberal Arts II colleges ~~=--

—— '

5The reader should note, however, that student aid represents only a small
proportion of total institutional current fund revenues.
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FIGURE 5
COMPARISON OF TUITION LEVELS AND TUITION DEPENDENCE AMONG PRIVATE INSTITUTIONS

— Percent of institutions
having tuition of $1,500
or more.

— = Percent of institutions
deriving 70 percent or
more of educational and
general revenue from tui-
tion and fees.

Doc- Compre- Liberal Liberal Two-  Specialized
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charged tuition of $1,500 or more in 1972-73. Only 25.6 percent of
private two-year colleges had such. charges. . :

Tuition Dependence '
Levels of tuition dependence varied markedly across institutions,
with sizable differences found among private institutions.® 1In all,
42 percent of private institutions reported high levels of tuition
dependence; that is, they derived 70 percent or more of their total
educational and general revenues solely from tuition and fees.

Higher-than- average proportions were reported by private compre-
hensive (71.6 percent) private Liberal Arts I (52.5 percent), and
private two-year (45 percent) institutions.

Dther Revenue Sources
a. . State appropriations were the major source of revenue for public in-

stitutions. In contrast, only 16.2 percent of private institutions
reported any revenue from state sources in 1972-73. Within the pri-
vate sector, somewhat higher proportions of private doctoral and
comprehensive institutions reported receiving state funds.

b. Federal appropriations were reported as a revenue source by about
half of public institutions and by fewer (about one-fourth) of pri-
vate institutions. Highest proportions were reported by public two-
year (65.6 percent) and public doctoral (49.5 percent) and lowest pro-
portions by pr1vate Liberal Arts I (11.3 percent) and private compre-
hensive (19.9 percent) institutions.

¢. Revenues for sponsored research were reported by about one in five
institutions, with 1ittle variation by sector. Differences were
largely found according to type of institution. Sponsored research
revenues were reported by nine out of ten doctoral institutions and
by seven in ten pub1ic specia]ized institutiéns In contrast, about

revenues for sp@nsored research. Much Tower perDrt1ons were re-
ported by private two-year (1.7 percent), public two-year (3.9 per-
cent), private Liberal Arts II (11.5 percent), and private special-
jzed (]3,1 percent) institutions.

d. Private gifts provided revenue for only one in ten public institu-
tions but for almost nine in ten private institutions. Somewhat fewer
private two-year colleges, seven in ten, reported any revenues from
private gifts. Among public institutions, more than three in ten
doctoral and specialized institutions reported revenues from private
gifts.

e. Endowment revenue was reported by 57.1 percent of all private insti-
tutions. Much higher proportions were reported by two types: pri-
vate doctoral and private Liberal Arts I colleges (92.4 and 89.4 per-
cent, respectively). Low proportions of endowment revenues were
reported by all categories of public institutions and by private two-
year co11eges ,

6It should be remembered these these data are taken from the 1972-73 HEGIS file.
More recent data--showing medians for tuition-and-fee revenues as a percentage
of total educational and general revenues per FTE student--are available in
Lanier and Andersen (1975) for 1973-74 and 1974-75 (estimates).
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Expenditures for Instruction and Departmental Research

a. About half of public institutions, but only one-fourth of private
institutions, reported that half or more of their total educational
and genera1 expenditures were spent on instruction and departmental
research./ High proportions were found among public two-year (64.8
percent) and public comprehensive (61.2 percent) institutions.

b. Instruction and departmental research expenditures, calculated on a
per-student basis, show that four in ten public institutions, but
Six in ten private institutions, expended $800 or more per student
on instruction. High proportions were found among private Liberal
Arts 1 (92.9 percent), private doctoral (89.4 percent), public doc-
toral (88.3 percent), and public specialized (88 percent) institutions.

DtherrExpend1tures

a. In general, only one in ten institutions spent more than $100/FTE
student on sponsored research. Doctoral institutions, both public
and private, were significant exceptions: Three out of four re-
ported this level of research expenditures.

1972-73 by 20 percent of pub?ic institutions aﬂd by SD percent of
private institutions. High proportions were found at private Liberal
Arts I (82.3 percent) and private doctoral (77.3 percent) institutions.

c. Expenditures for the institution's physical plant exceeded $200/FTE
at 27.5 percent of public institutions and at two-thirds of private
institutions. The overall figure for public institutions is some-
what misleading; a very low proportion was reported by public two-
year colleges bul, in other public categories, higher levels of
physifaT p]ant expenditures were reported

dent
Sources of Student Aid

a. In 1972-73, federa1 funds were the most prevalent source of student
aid revenues used by institutions. In almost all institutional
categories, seven or eight in ten institutions reported some amount
of federal student aid funds. Federal student aid was reported
less frequently by two categories of private institutions: private
two-year (55.8 percent) and private specialized (34.8 percent).

-b. A significant proportion of both public and private institutions
derived half or more of their total student aid revenues from fed-
eral sources. such heavy reliance on federal aid was reported
by ‘the folTowing proportions of institutions: public comprehensive
(57.4 percent), public two-year (55 percent), public doctoral (50.4
percent), public specialized (49.9 percent), and private Liberal

. Arts II (43 2 percent). _
c. State sources of student aid were reported by 50 percent of public

abEfﬁ?éT“énd comprehensive institutions, :but by only a third or

7More recent data have been reported in Lanier and Andersen (1975).
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fewer institutions of other types. 8 Very low proport1cn5 c1t1ng
state student aid were: private specialized (11.2 percent), pri-
vate two-year (17.7 percent), and private Liberal Arts II (21.4 per-
cent) institutions. . :

d. Private gifts accounted for some student aid revenues at about half
of institutions. High figures, about eight in ten, were found among
public and private doctoral institutions and private Liberal Arts I
institutions.

e. Endowment served as a source of student-aid revenue at 17 percent
ot public institutions and at 41 percent of private institutions.
Responses varied across private 1n5t1tutian5, with eight in ten at
doctoral and Liberal Arts I colleges, six in ten at comprehensive
institutions, four in ten at Liberal Arts II colleges, and about one
in ten at private two-year colleges. Among public institutions,
fully six in ten doctoral institutions reported that some amount of
student aid revenues came from endowment funds. -

Total Student Aid Per Student

a. In general, only a small proportion of institutions reported receiv-
ing more than $400/FTE student in student aid revenues. Such amounts

were reported almost entirely by a few categories of private insti- .
tutions.

b. Total student aid expenditures of more than $400/FTE student were

reported by one out of five private institutions. For two categor-
ies--private doctoral and Liberal Arts I institutions--such studént
aid levels were reported by 50 percent of institutions.

A comparison of the two figures--revenues per student and expendi-
tures per student--reveals a consistent excess in spending. In
every category, the proportion with -this level of per-student ex-
penditures exceeded per-student revenues. The difference was
greatest among private doctoral and privaté Liberal Arts I institu-
tions. This is an indirect measure, apparently, of the use of gen-
eral funds by institutions to augment student aid revenues. Another
apprgach to the same problem, a calculation of "student aid def1-
c1t§;" is found in Lanier and Andersen (1975).

ey

Ba special survey by ACE's Higher Education Panel (Atelsek and Gomberg, 1975)
provides recent data on state and other sources of student aid revenues, al-
though not according to Carnegie categories.
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3. DIFFERENCES IN STUDENT CLIENTELE

Differences in institutional character provide one important facet of
diversity in higher education; another is based op.the multiple purposes, in-
terests, and abilities of college students. Ideally, these two forms of
diversity would be complementary: Students with particular needs or inter-
ests would be able to attend the institutions best suited to their prefer-

would prefer the practical emphasis offered by technical institutes or busi-
ness schools. S o

This section reviews a number of differences in the characteristics and
educational plans of a recent cohort of freshmen (Tables A-4 and A-5). Par-
ental income and education, intended college majors, long-term degree plans,
and high school grades are among the variables reviewed. Other variables
focus on ways that college students expect to support the costs of their col-
lege education: Likely amounts of financial support expected from several
different sources are examined along with data on student levels of concern
about college costs, plans to work at an outside job while in college, and
the extent of financial independence among freshmen. In almost all instances,
data are taken from the ACE/UCLA survey of freshmen entering college for full-
time study in the fall of 1974 (Astin et al., 1974).

These data undoubtedly document many well-known patterns of diversity
among college students. The primary purpose is to highlight the significant
degree to which student populations differ across institutions.

In the following pages, freshman characteristics are discussed according
to background characteristics; academic plans and interests, and sources -of
support for college study. For each a general commentary is followed by spe-
cific highlights.

Background Characteristics

The private sector of higher education is conventionally thought to be
highly séTective and elitist, enrolling motivated, ﬁighsachieviﬁg students
from affluent and privileged family backgrouhdsi The public sector, in con-
trast, is thought to be directed in great measure toward lower- to middle-
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income students from blue-collar and disadvantaged béckgraundsi The data
presented in Table A-4 suggest that the actual pattern is not so clear-cut.
Four pertinent characteristics are reviewed: average high school grades,
family income, race, and educational level of parents. On each, there is
considerable variation across institutional type: variation that is larger
and more significant than differences by sector. ;

The "selective" image applies primarily to two institutional types--pri-
vate doctoral and Liberal Arts I institutions--which, together, make up only
14 percent of the private sector (see Table 1). For other private institu-
tions, much greater heterogeneity of student background can be seen. In fact,
the income profiles of two private categories--Liberal Arts II and two-year
institutions--are largely similar to those of public two-year colleges and
public comprehensive institutions. For all four categories, between 28 and
30 percent of siudents are from lower-income families, while 23 to 31 percent
are from relatively affluent homes. This similarity in the characteristics
of students at certain types of public and private colleges was also found by
Astin and Lee (1972) in their study of "invisible colleges."

Much the same pattern can be seen with the data on parental education.
At pubiic'comprehensive colleges and public and private two-year colleges,
approximately 50 percent of students reported that neither parent had attended
college.

Another characteristic being reviewed--whether students are from the
same state in which the institution they are attending is located--documents a
notable difference between the public and private sector. The data, taken
from a special survey conducted by the National Center for Education Statis-
tics in 1972, apply to all enrolled students and not just to Freshmen,1 They
show wide differences between public and private institutions, both as a whole
and within particular types of institutions.

Specific differences are as follows:

Home State of Student

a. Data on the home state of students relative to the state in which
they attend college, taken from a special survey file on residence
and migration patterns of college students, show marked variation
between public and private sectors. In 1972, more than 90 percent
of public institutions reported that the great majority of their

students (70 percent or more) resided within the same state as the

1Data have been tabulated from the tape files of a survey on "Residence and
Migration of College Students, 1972," which was conducted by the National
Center for Education Statistics, U.S5. Office of Education.
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institution. In contrast, only 43.1 percent of private institutions

reported such a predominance of students from within the same state.

b. Compared by category, institutions range widely on this characteris-
tic. Categories with the highest proportions of institutions report-
ing that 70 percent or more of students were from within the same
state included public comprehensive (97.2 percent), public two-year
(90.5 percent), and public doctoral (88.2 percent) institutions.

c. Categories in which relatively few institutions had such high propor-
tions of students from within the same state included private Liberal
Arts 1 (21.9 percent), private doctoral (31.8 percent), and private
specialized (34.2 percent) institutions.

Urban/Rural Origins

a. Data from a national survey of 1968 freshmen provide some evidence on
the type of setting in which students were reared. National data
show that about four out of ten freshmen grew up in large cities or
their suburbs, about one-third grew up in moderate-sized towns or
cities, and about one-fourth grew up in small towns or on a farm.

b. Only certain categories of public and private institutions differed
on this characteristic of their student populations. Thus, among
doctoral and comprehensive institutions, private institutions had a
somewhat greater proportion of freshmen from large metropolitan areas
(large cities or their suburbs) and a smaller proportion from rural
backgrounds. o

c. Compared according to type, it can be seen that private doctoral and

‘ private Liberal Arts I institutions reported the highest proportions
of students from metropolitan areas. Two-year colleges (public and
private), public comprehensive, and private Liberal Arts II institu-
tions reported the Towest percentages of students from such large
urban backgrounds.

High School Grades

a. Nationally, 38 percent of 1974 freshmen reported high school grade
averages of B+ or better. 2 private institutions reported a higher
percentage (49.5 percent) than did public institutions (33.7 per-
cent). A much higher proportion of students reported such averages

at two types of dinstituticns: private doctoral (76.1 percent) and
private Liberal Arts I (64.7 percent) institutions.

b. In contrast, public and private two-year colleges enrolled students
with Tower grades, typically B or C averages. .

c. For other institutions, responses fell between these two extremes.
For public doctoral and private comprehensive institutions about 50
percent of students earned averages of B+ or better.

Parental Income
a. Overall, about one-quarter of 1974 college freshmen reported annual
family incomes of less than $10.00Q. Public-private differences

were siight (5 percent).

2Th1s figure and all other national figures for freshman are taken from Astin
et al. (1974). .36
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b. Institutions with higher-than-average proportions of such students
included public two-year (30 percent), private two-year (29.6 per-
cent), public comprehen31ve (27.9 percent), and private Liberal
Arts II (27.6 percent).

c. About 30 percent of freshmen nationally reported family incomes above
$20,000 per year. Higher-than-average proportions were reported by
private doctoral (55 percent), private Liberal Arts I (49.71 percent),
private comprehensive (41.4 percent), and public doctoral (35.3 per-
cent) institutions.

Education Level of Parents
a. About four in ten college freshmen came from families in which neither
parent had attended college. The proportion for public institutions

was 50.5 percent; for private institutions, the figure was lower,
34.6 percent.

b. Institutions with higher proportions of such "first-generation" stu-
dents included public specialized (63.9 percent), public two-year
(58 percent), private two-year (51 percent), and public comprehensive
(49.9 percent). ’

c. In contrast, only two in ten students had such family backgrounds at
private doctoral (23.2 percent) and private Liberal Arts 1 (22.5 per-
cent) institutions.

Racial Background

a. Accord1ng to national norms, black students constituted 7.4 percent
of all full-time freshmen in 1974. There was no public-private dif-
ference on this figure.

b. Institutional categories with higher proportions of black students
included private Liberal Arts II (14.4 percent), public comprehensive
(13.7 percent), and public specialized (10.1 percent). The first two
of these categories include a good number of historically b]ack in-

= stitutions (see section 2). .

c. Lower-than-average proportions appeared for certain institutional
categories but, because of the small numbers involved, these estimates
cannot be considered definitive.

Sex Composition

a. In general, cg11ege student popu1at10ns display an approximate bal-
ance of men and women students, but considerable variation can be
seen among institutional types. High proportions of males were re-
ported at public specialized (88.3 percent), private specialized
(76.2 percent), private doctoral (58.9 percent), and public two-year
(54 percent) institutions. For the first two categories, 8. 1 and
16.6 percent of institutions, respectively, admit only men students
(see section 2).

b. High proportions of women students were reported at private two-year
(60.8 percent), private Liberal Arts II (56 percent), and public
comprehensive (54 5 percent) institutions. The first two categories
include 16.5 and 12.6 percent of institutions, respectively, that ad-
mit women students only (see section 2),
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Academic Plans and Interests

In this section, attention is given to four topics: intended living ar-
rangements while enrolled in college; probable major field of study; long-
term degree plans; and factors considered important by freshmen in making
their eventual career choices (see Table A-5). Apart from the residential
versus commuting issue (campus housing or living with parents or relatives be-
ing the customary options), the topics cover quite tentative areas of thinking
for college freshmen: Most will later change their choice of major; many will
not attain the ambitious degree plans they cited as Freshmén; and later exper-
iences will undoubtedly influence their eventual choices of career occupations
(Astin and Bisconti, 1973). |

The data nevertheless provide important indicators of differing student
interests and, for purposes of this report, document a number of significant
institutional differences. From an institution's perspective, an overall pro-
fite of student interests can be very important. Recent indications of de-
clining interest in liberal arts study and increasing interest in law and
other professional fields are salient examples. Both changes can and have

~markedly affected institutional program offerings.
Public and private sectors of higher education are thought to vary con-
siderably on each of the student "choice" factors under review here. The
data tend to support that view, but also demonstrate that evidence of "sector"
variation can be misleading. Summary figures (for example, all private insti-
tutions or all public institutions) typically convey an image of consistent
-variation throughout the sector. Yet, more often than not, only one or two
institutional categories were distinctive on each of these student choice
topics and accounted for most of the variation in the aggregated figures.
Regarding living arrangements, Tor instance, "seétor" variation appears
quite large, but it is heavily accounted for by a very low proportion of resi-
dential students at public two-year colleges. Otherwise, even at private two-
ing their first year of college. A similar pattern of distinctive types
(rather than consistent sector variation) appears for choices of liberal afts
fields, for hopes of earning master's or doctoral degrees, and for a strong
valuation being placed on "being helpful to others" when choosing a career.
Data on intended choice of major were organized into the three broad
categories of liberal arts, sciences, and career fields. In this form, data

a i




27

provide some insights on possible institutional vulnerability if broad trends
of declining interest in liberal arts study were to continue. The category
of career fields included agriculture and forestry, business, education, en-
gineering, health professions, and other technical fields. As compared with
other baccalaureate-level fields of study, these fields were thought to be
career-related; that is, as primarily serving as preparation for a specific
career occupation. ’ ’

With data organized in such a way, the pattern for ]{béra1 arts and voca-
tional choices by college freshmen is not as dichotomous as is sometimes as-
sumed. Career-related choices were more often mentioned by freshmen at public
institutions than at private institutions, but the overall difference was
small: Five in ten freshmen at public institutions cited career fields, while
four in ten did so at pr1vate institutions. Only two categories of private
institutions (doctoral and Liberal Arts I) reported low proportions of career-
related majors; both have high proportions of students planning graduate Study.
For most other institutional types, public or private, roughly half of all stu-
dents reported probable majors in career-related fields.

Other differences are as follows:

Plans to Live on Campus

a. Nationally, about 50 percent of freshmen expected to live in college

housing during their first year of college.

b. Students at public and private institutions differed markedly in

this expectation (41.6 versus 79.4 percent, respectively), but most
of this differential is accounted for by differences at two-year
colleges. Barely one out of ten students enrolled at public two-

year colleges expected to live in college housing; in sharp contrast,
70 percent of students at private two-year colleges expected to do so.

c. For other institutions, there was 1little variation by sector but some
variation by type. The highest proportions of residential students
were reported by liberal arts colleges (93.7 and 83.8 percent for
Liberal Arts I and II colleges, Pespect1ve1y) Slightly Tower fig-
ures were reported by private doctoral (80.9 percent), public doc-
toral (76.2 percent), private comprehensive (69.9 percent), and
public comprehensive (66.2 percent) institutions.

Probable Fields of Study
a. Nat10na1'f1gures show that, in 1974, 43 percent of all freshmen ex-

pected to major in Tiberal arts SubJéEtS, and another 9 percent
chase 5c1ence magars C]ose to half (48 percent) chose a variety

b. Overall differences between the public and private sector indicate
a greater preference for career fields at public institutions (50.7
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percent) than at private institutions (39,4 percent). Conversely,
s1ightly higher proportions chose liberal arts and science majors
at private institutions.

c. The sector difference on liberal arts preference is heavily influ-
enced by freshman responses at one institutional type, the private
liberal arts colleges. At these institutions, about half of the
freshmen indicated liberal .arts choices.

d. At most other types of institutions, about four in ten students re-
ported Tibera1 arts majarsi This pattern can be seen fDr twa-year

hens1ve 1nst1uut1on5

e. An exception is found with "specialized" institutions, where stu-
dents are enrolled almost exclusively for career-oriented study. The
small proportion reported in the liberal arts category at these in-
stitutions may actually reflect concentration in arts or religion.

f. Interest in science fields was strongest at private doctoral (22.5
percent), private Liberal Arts I (22.1 percent), private compre-
hensive (15.7 percent), and public doctoral (12.4 percent) insti‘u-
tions.

g.  The highest proportion of career-related choices appeared at spe-

cialized institutions. Next, in order, were two-year colleges,

both public and private, where more than five in ten students chose
career fields. Close to half of all students chose such fields at -
the following institutions: public comprehensive (53.8 percent),
public doctoral (48.3 percent), private comprehensive (46.6 percent),
and private Liberal Arts II (42.5 percent). Low proportions were
reported at only two types of institutions: private doctoral (33.6
percent) and private Liberal Arts I (23.4 percent).

Long-Term Degree Plans

a. Overall, 12 percent of 1974 college freshmen hoped to earn profes-
sional degrees (7.5 percent in medicine and 4.4 percent in law).
Another 36 percent hoped to complete other graduate degrees (27.1
percent on the master's level and 8.5 percent on the doctoral level).

b. Public and private institutions differed rather consistently on pro-
fessional degree plans, both on the whole (9.7 versus 19.4 percent,
respectively) and across institutional types. Very high proportions
were reported at private doctoral (33.9 percent), private Liberal
Arts I (27 percent), and private comprehens1ve (19,7 percent) insti-
tutions.

¢. Plans to earn master's or doctoral degrees varied reTat1ve]y little
across institutional types. . Except for two-year colleges (where
about one-fourth hoped to earn graduate degrees), most institutions
reported that four in ten freshmen cited long-term plans for com-
pleting master's or doctoral study.

Factors in Long-Term Career Choice
a. Nationally, about six out of ten college freshmen reported in 1974

that "being helpful to others" was a very important factor in their
choice of career., Just under half considered another altruistic

4.0.
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goal--making a contribution to society--to be a very important
decision factor. On both, a public-private difference was evi-
dent: Somewhat higher propgrtions of students at private insti-
tutions chose these goals.

b. Regarding "helpfulness to others," most variation is accounted for
by two types of institutions. Private Liberal Arts II colleges
showed the highest proportion of students considering this an im-
portant factor (72.3 percent); many of these institutions are re-
Tigiously affiliated. Public specialized institutions showed a very
Tow figure, 39.8 percent. For most other institutional types, pub-
lic and private, about six out of ten students ranked this as a very
important factor.

c. "Making a contribution to society" was considered important by about
one-third of freshmen at public two-year (39.4 percent), private spe-
cialized (36.4 percent), and public specialized (34.3 percent) insti-
tutions. Higher-than-average proportions chose this factor at sev-
eral types of private institutions, including private doctoral (58.4
percent), private Liberal Arts Il (58.4 percent), and private Liberal
Arts I (56 5 percent):

d. Another possible factor--the chance to work with ideas--was chosen
nationally by 44.1 percent of college treshmen, with only slight
overall public-private differences (42.8 versus 48 percent, respec-
tively). Students at two-year colleges, public and private, were
less 1ikely to choose this factor, whereas students at private doc-
toral and Liberal Arts I colleges were more likely to consider it
important in career choice.

a. The ava11ab111ty of job openings was rated as a very important fac=
tor in career choice by close to half of all college freshmen (46.8
percent) in fall 1974. Overall differences between public and pri-
vate institutions were small (48.1 versus 42.3 percent, respectively).

f. Lower-than-average proportions reported this goal at two types of
private institutions: private liberal arts I (33.7 percent) and
private doctoral .(38.9 percent). Except for public specialized in-
stitutions (with a higher proportion, 55.1 percent), other institu- «
tional types reported a figure closer to the overall average.

Sources of Support for College Study
This part reviews some data on student financial arrangements, as reported
by entering college freshmen in 1974. The extent of their financial indepen-
~dence, concern about financing college, and expectations about part-time em-
ployment are examined. Likely student reliance on a number of potential
sources of financial support, including private, state, and federal assistance,

is also reviewed.

Certain differences between students at public and private institutions
are documented in Table A-5, Public institutions, particularly public two- |
year colleges, enrolled a greater proportion of financially independent stu-
.dents and students who expected to be working part-time while enrolled. At
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private institutions, somewhat larger percentages of students reported pri-
vate scholarship support and plans to rely on family financial assistance. ,
The similarities across types of institutions seem to outweigh any dif-
ferences. Most students expected to work part time while in college, and
most expreseed.ecme concern about their ability to finance their college edu-
cation. Only small proeortions of students at any type of institution re-
ceived financial assistance in the form of private scholarships, Basic Educa-
- tional Opportunity Grants, College Work-Study aid, or state scholarships and
grants. '
Specific responses are highlighted below:
Financial Independence

a. Nat1one11y, 18.2 percent of full- t1me college freshmen reported that
they were financially independent of their parents in fall 1974.
Financial independence was more frequently reported by students at
public- institutions (19.1 percent) than at private institutions (11.7.
percent). This difference was consistent across varying types of

* institutions.

b. The Towest proportions of financial independence were found at insti-
tutions with relatively affluent students (see p. 25). These included
pr1vete doctoral (6 1 percent), pr1vete L1bera] Arts I (9 percent),

c. Pub]lcftwo-year co]]eges showed a higher-than-averege proportion, -
with 25 percent of students reporting financial independence.

Expeetatione About Working While in College

a. Overall, about two- -thirds of 1974 freshmen expected to ho1d a job
while they were enrolled in cg11ege At public institutions. seven
in ten enter1ﬁg students held this expectation; at private institu-

tions, six in ten expected to work.

b. At public two-year. co11egee fully 76 percent of freshmen expected to
work while enrolled. This high figure accounts for much of the over-
“all difference between sectors. Quite small public-private differ-
ences appear for other institutional types.

Concern About Financing College

a. Nationally, 61 percent of 1974 freehmen expressed at least some con-
cern about their ability to finance their college education. Re-

~ sponses did not vary significantly by type of institution.
b. A minor exception was a slightly decreased proportion, 58.7 percent,

reported by freshmen at public two-year co11eges, three-quarters of
. these etudente had expected to work while in college.

a. Most Freehmen (BD 4 percent) expected some financial help from their
parents or family in meeting college expenses. Students at private
institutions more often reported this expectation, and in larger

A9
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dollar amounts, than did stueents at public institutions. Overall,
70.3 percent of students at private colleges expected family as-

sistance of $500 or more to meet first-year co11ege expenses. The

comparable figure for public institutions was 46.2 percent.

Institutions where the highest proportion of students expected $500
or more from their fem111es 1nc1uded pr1vafe doctereT (81 1 percent)
(71.5 percent)i Students at pub11c two—year co11ege5 reported the
lowest level of family aid: Only 30.3 percent expected to receive
$500 or more from their families during the first year.

Seventy percent of college freshmen expected to earn money toward
college expenses from part-time employment. One-fourth expected to
earn more than $500 for their first-year expenses in this manner.
Notable here, and paralleling the evidence in part-time work expec-
tations (see p. 30), the data show 1ittle variation across types of
institutions. The primary difference is a greater expectation of
earning $500 or more voiced by students-at pr1vate doctoral and

private comprehensive institutions.

Support from Private Scholarships

ai

Nationally, only 19.7 percent of college freshmen held privately or
Tocally .sponsored scholarships during fall 1974. Students at pri-
vate institutions were consistently more likely to hold such scholar-
ships (16.2 percent for public institutions, 32.8 percent for private
institutions). A similar differential appears within each institu-
tional type. C

Most private scholarships were apparently small in size. Only 8 per-
cent of students expected as much as $500 toward first-year expenses
from private or local schclarships. Somewhat higher proportions were
reported by private doctoral (25.5 percent), private Liberal Arts II
(20.7 percent), private Liberal Arts I (20 percent), and private com-
prehensive (19 percent) institutions.

Support from State Scholarships or Grants

a.

Among 1974 college freshmen,. 18.9 percent received some amount of di-
rect financial assistance from state grants or scholarships. A small
difference appears between public and private. Tnstitutions: While
16.8 percent at public institutions received such aid, 26.7 percent
reported such aid at private institutions.

State support was .expected to account for $500 or_more of f1r5tgyear
college expenses by 19,7 percent of private college freshmen. Fewer
public college freshmen--5.6 percent--expected this amount of state

aid. The same pattern appears within institutional types.

Support from Basic Educational Opportunity Grants

ai

o

Nationally, 25 percent of co1]ege freshmen said they received Basi&
Educational Opportunity Grants in 1974. A slightly smaller per-
centage reported grants at public institutions (23.6 percent) than at
private institutions (30.5 percent). '

Public-private differentials generally do not appear within institu-
tional types, however. The only exceptions are two-year colleges
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(where a high proportion, 36.3 percent, of private two-year college
students reported BEOG's) and specialized institutions (where a low
proportion, 13.1 percent, reported BEOG's at public specialized in-
stitutions).

The institutions reporting the highest levels of BEOG awards included
private Liberal Arts II (38.5 percent), private two-year (36.3 per-
cent), private comprehensive (27.6 percent), and public comprehensive ,
(26.8 percent).

Support from College Work-Study

d.

Nationally, only 12.5 percent of college freshmen expected that the
College Work-Study program would be a source of financial support for
their first year of college study. At public institutions, only 10
percent expected such support; the comparable figure at private in-
stitutions was 21 percent.

Several types of private institutions reported slightly higher-than-
average proportions of students expecting Work-Study assistance.

They included private Liberal Arts II (27.6 percent), private Liberal
Arts 1 (26 percent), and private two-year (23.8 percent).
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4. DIFFERENCES IN ACADEMIC CHARACTER

" Institutions of higher education differ tremendously in the nature of
their students and faculty, and in the financial resources they devote to
their educational programs. Théy differ in many other ways, too, and particu-
larly in terms of théir academic "environment" or climate. Pace, Stern, Astin,
and others have COﬁtributédeTEEt1y to an understanding of the significant var-
setting they provide for students.

This section provides an exploration of several potential sources of
diversity in the academic character of public and private institutions. Rela-
tively little attention has been given to data on student perceptions of col-
available on that subject (Feldman and Newcomb, 1969). Rather, an attempt was
made to explore other indicators, especially certain attributes of college
faculty members who presumably have direct influence on the academic program
and style of each institution (Bayer, 1975). This approach may yield a better
understanding of the specifically academic character of institutions that
would suppliement what is already known about peer environments.

Most of the data for the analysis are based on the national survey of
college faculty conducted by the American Council on Education in 1972-73
(Bayer,’TS?B)i, A variety of information provided by faculty members is ex-
amined, including relative faculty emphasié on certain teaching fields-or on
graduate students, concern for the personal development of students, vocational
or research orientation, and modes of student-faculty interaction. iany other
topics might also have been included. Those that have been chosen nevertheless
document important differences among institutions on several dimEﬂSiOﬂSlpf
faculty behavior. Indeed, quite distinctive styles of academic life can be
observed. | ‘ | |

For purposes of this analysis (Table A-6), the survey daté?on faculty
were aggregated for each institution and then summarized according to
Carnegie c’:.'ategor'iési!I Within each cafegory, differences between faculty at

1t should be noted that religious institutions (seminaries and bible col-
leges) were not included in the faculty survey; thus, the data on private
specialized institutions (which in section 3 had included religious schools)
are based primarily on technical, business, and professional (medical,
health, law) schools in this section.
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public institutions and at private institutions are rev1ewed in some detail.
Because all data represent statistical estimates, they must be interpreted
with some caution, particularly in small categories.

The faculty data provide the primary source of information on the aca-

demic character of institutions, A few additional items of information are

taken from student reports about their actual experiences at college. The
student reports were provided by a 1972 survey of college seniors or, more
precisely, a follow-up survey of the freshman class of 1968. Evaluations -of
the college experience and reports on leadership experiences are based on the
responses given by the 1968 freshmen. '

Table A-6 summarizes the data being compared for evidence of diversity
in the academic character of institutions. Differences across types of in-

~.stitutions will be discussed according to (1) program emphasis, (2) opportuni-

ties for Teadership experiendesg and (3) orijentation toward students. For
each, general comments are fo11owed by a series of specific highlights.
Program Emphasis

Several items -in the faculty survey provide useful indicators of the na-

ture of the educational programs and academic "climate" of institutions. In-
stitutional types can be distinguished by faculty teaching field, vocational
and research goals, current research act1v1ty, and time spent on introduc-
tory and graduate-level courses.

Differences between the pub11c and pr1vate sector are based primarily on
vocational and research empnas1s, however, distinctiveness among particular
types of institutions remains the prime explanatory factor.. Thus, two-year
and specialized institutions had the greatest vocational emphasis, doctoral
institutions reported the most research activity, and Liberal Arts I colleges
reported the greatest emphasis on teaching .in liberal arts disciplines. As
with other data, such difference by type 1argé]y account for any so-called
sector differences.

At the time of the faculty survey (1972-73), a majority of faculty held
teaching appointmeﬁts in Tliberal arts fields. Nevertheless, about 75 percent
at most types of institutions considered it an Tmportant institutional pur=
pose that students be prepared for employment after college.

Views on research purposes of the institution were more diverse. At
most types of institutions, only small proportions considered research prepar-
ation important. In contrast, greater emphasis on research preparation was
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expressed at doctoral institutions. Doctoral institutions were also the
most distinctive locus of research funds and had the highest proportion of
faculty that were teaching graduate students.
Other differences are as follows:
Teaching Fields
a. Nationally, about half of college facu]ty held appointments in 1ib
eral arts disciplines. 2 One-fifth were in science fields, while 31
percent had teaching fields that were career-related (education,
business, etc.). Differences between pub11c and private institu-
tions were small. -
Several important differences were found according to type of in-
stitution. For instance: .
Private Liberal Arts I institutions had the highest proportion of
faculty with Tiberal arts teaching fields (66.5 percent).

Private specialized institutions had a high proportion of faculty
in science fields (30.5 percent) and in career- -related fields

(50.2 percent).
Public specialized institutions had very few faculty in science
fields (6.7 percent) but a high proportion (61.4 percent) in
career fields.

c. Institutions with h1gh proportions of faculty in career fields in-

cluded public specialized (61.4 percent), private specialized (50.2
percent), public doctoral (37 6 percent), and private doctora] (37.4

percent).

o

Vocat10na115m

a. Faculty responses on two p0551b1e educational goals--preparing stu-
dents for employment after college and providing skilled human re-
sources for the local community--document several differences among
institutions on vocational emphasis. Nationally, 74.3 percent of
faculty agreed that the first goal, preparing students for employ-
ment, was, very important for their institution. Agreement at public
Tic institutions was higher (78.9 percent) than at private institu-
tions (64.8 percent). This sector difference is influenced in part
by very high levels of agreement at three types of institutions:

“public specialized (97 percent), public two-year (89.2 percent), and
public comprehensive (79.9 percent) Conversely, there was a very —
low level of agreement at private Liberal Arts I colleges (41.2 per-
cent). Among other private institutions, levels of agreement were
generally quite high: private specialized (91.8 percent), private
two-year (75.3 percent), private comprehensive (73.6 percent), and
private Liberal Arts II (69.9 percent).

b. The goal of providing skilled human.resources for the local commun-

lgg was con51dered more. 1mpcrtant at public 1n5t1tut10ns than at

ZFgr,purposes here, liberal arts included humanities, fine arts, social sci-
ences (including psychology), and a miscellaneous category of "other" fields.
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The lowest level of agreement was found at private Liberal Arts I

colleges (32.2 percent). Higher-than-average proportions were

found at public two-year (86.6 percent), public specialized (75 per-
cent), public comprehensive (65.8 percent), and private two-year
(65.5 percent) institutions. In other institutional categories,
five or six in ten faculty members considered this an important insti-
tutional purpose.’

Research Orientation

a. Nationally, 35 percent of college faculty considered it important to
develop in students the ability to pursue research. Faculty agree-
ment about this goal was higher at private institutions (40.6 percent)
than at public institutions (32.6 percent). . T

b. Differences by institutional type were important, reflecting higher-
than-average agreement in only three categories of institutions:
private doctoral (52.9 percent), public doctoral (44.2 percent), and
private Liberal Arts I (43.6 percent). For most other types of in-
stitutions, only about two or three in ten faculty members supported
this goal for their institution.

c. Actual use of research funds tends to be concentrated among doctoral
institutions. Nationally, only 12 percent of college faculty re-
ported that they were recipients of federal research funds; figures
were higher at doctoral institutions (22 percent) and generally much
Tower (5 percent or less) at other types of institutions.

d. A largely similar pattern exists with regard to institutional or de-
partmental research funds. Such funds were most often reported at
pubTic and private doctoral institutions (18.9 and 13 percent re-
spectively) and much less often at comprehensive, Liberal Arts 115
or two-year institutions. _

e. Faculty at specialized institutions and private Liberal Arts I col-
leges were somewhat more Tikely to have institutional or-departmen-
tal research funds than federal research funds.

Introductory and Graduate Offerings

a. National figures indicate that nine in ten faculty had responsi-
bilities for undergraduate teaching. There was little or no differ-
ence between public and private sectors on this characteristic.
Across institutional types, however, slightly lower proportions were
reported at doctoral institutions (public and private) and higher
proportions at two-year colleges (public and private). e

b. Nationally, about three-quarters of faculty reported classroon con-

~ tact with graduate students. Responses varied considerably on this
characteristic. Higher-than-average proportions were reported by
public doctoral (89.9 percent), private doctoral (89.4 percent),
public specialized (81.9 percent), and public comprehensive (76.7
percent) institutions. Low proportions were reported at two-year
colleges and at private specialized (41.2 percent), private Liberal
Arts 11 (31.1 percent), and private Liberal Arts I (30.4 percent)
institutions. 48 : :
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Opportunities for Leadership Experience
~ Data from the 1972 survey of college seniors included student responses
about experiences they had while in co]]ege!3 A variety of possible social,
academic, and aesthetic activities were covered. Two of these focused on cam-
pus leadership experiences: holding student office and serving on a student-
~ faculty committee. ‘Three others--working on a college newspaper or magazine,
“working on a college political campaign, and joining a fraternity, sorority,
or other club--reflect other forms of social participation experiences.
Taken together, data on these five experiences reaffirm the view that certain
“types of institutions provide greater opportunities for formal social involve-
ments than do others (Feldman and Newcomb, 1§69)i
Nationally, a relatively small proportion of students reported such ex-
Periences. Among tbem, a small but consistent differential appears, with

higher responses at private institutions and, most particularly, at private
liberal arts colleges. | ‘

Specific points of difference are.as follows:

‘Holding Student Office

a. . In general, about 15 percent of college seniors had held some stu-
dent office while in college. Higher figures were reported by most
types of private institutions, including private Liberal Arts II
(25.7 percent), private Liberal Arts I (25.1 percent), private spe-
cialized (24.2 percent), and private two-year (20.6 perﬂent)

b. Lower levels of such participation were reported at public two-year
(8.2 percent), public comprehensive (13.8 percent), and pub11c doc-
toral (13.8 percent) institutions.

Serving on a StudentsFaculty4;pmm1t§§e _

a. At public institutions, 8.9 percent of seniors reported this exper-
jence. At private 1n5t1tut1ons, 16.5 percent gave this response.

b. Higher figures were found primarily among private Liberal Arts I and
I1 colleges (21.2 and 19 percent, respectively).

Working on a School Paper

a. Relatively few seniors reported this experience, 6.2 percent at pub-
lic institutions, 12.6 percent at private institutions. A small dif-
ferential exists, with somewhat higher figures reported at private
Liberal Arts I and II colleges (14.4 and 15 percent, respectively).

Working in a School Political Campaign
a. Overall, 11.4 percent of seniors at public institutions reported
th15 expev1ence, 16.4 percent d1d so at private 1nst1tJT10n5

3The general report on this follow= -up survey is Royer and Creager (1976). A1l
national figures on the survey are available in that report.

P
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b. Higherathan!average figures were reported at two types of private
institutigns private doctoral and private Liberal Arts I insti-
tutions (20.7 and 23.2 percent, respectively), :

Joining a Fraternity, Sorority, or Other Club

a. This experience, a more general form ot social participation, was
reported by 35 percent of all seniors. There is a small overall
difference between public and private institutions (30 versus 39.2
percent, respectively) on this response.

b. Institutions with higher-than-average percentages included private
comprehensive (49.6 percent), private specialized (47.8 percent),
and private doctoral (42.2 percent). Lower-than-average percentages
were found at public two-year (19.8 percent), private two-year (28.3
percent), private Liberal Arts I (28.3 percent), and public special-
jzed (29.8 percent) institutions.

Orientation Toward Students

A varijety of indicators, primarily from the faculty survey, have been
used in order to highlight facets of an institution's orientation toward stu-

dents. In a number of college environment studies, this aspect of institu-
tional 1ife as measured by aggregate student perceptions has been associated
with several important educational outcomes, including persistence in college
and increased learning (Astin and Panos, 1969; Solmon, 1973). The statistical
éna1ysi5 seen in Table A-6 explores the nature of institutional differences
on several faculty-based measures of concern for student development. Be-
cause undergraduate instruction is such a fundamental role for higher educa-
tion, comparatively uniform levels of response might have been expected ;
across institutional categories. Indeed, this was the case in a number of
instances: Faculty generally favored representation of students on institu-
tional governing boards and supported the use of student evaluations in mak-
ing faculty promotions. So, too, faculty-reported broadly similar patterns
of classroom contact and time spent in academic advising of students.

An important pattern of variation can be discerned, however, regarding
faculty attitudes toward student development. Faculty at private institu-
tions specifically directed toward undergraduate teaching (primarily liberal
arts colleges, but others as well) consistently showed strong interest in the
personal development of students, It is at these same types of institutions
that higher-than-average proportions of faculty encouraged students to see
them outside of class and engaged in social activities with students.

The emphasis on student development marks an important special purpose
of private higher education. As noted earlier, most private institutions
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fall within the categories that are directly focused on undergraduate instruc-

tion.

Specific highi{ghts are summarized below:

Faculty Attitudes Toward Students

a.

Nationwide, two-thirds of faculty agreed that students should have
representation on institutional governing boards. There was small

variation across institutional types. Private Liberal Arts II col-
leges reported a higher proportion (76.7 percent); public and pri-
vate specialized institutions showed lTower levels of agreement (59.1°
and 57.7 percent, respectively).

In general, about 70 percent of facu?ty agreed that formal student
evaluations should be a factor in decisions about faculty promotion.

Somewhat Tower proportions were in agreement at private two-year
and private specialized institutions; slightly higher proportions
of faculty agreed with this statement at private Liberal Arts I
colleges. :

Student-Faculty Contact

a.

Overall, 60 percent of faculty reported that they were teaching
three or more classes each term. Faculty responses varied in this
regard not by sector, but by type of institution.

The figures were highest at two-year colleges, about 85 percent.
Public comprehensive and private Liberal Arts I and II colleges also
reported a high proportion of faculty with three or more classes
(75 percent, 79.8 percent, and 73.2 percent, respectively). Public
and private doctoral institutions reported the lowest proportions
of faculty teaching three or more classes (46.7 and 45 percent, re-
spectively). '

About 25 percent of all faculty nationally reported that they had
student teaching assistants. Responses varied considerably across

institutional types from very low proportions at public and private
two-year colleges (11 and 4.5 percent, respectively) to a high pro-
portion of 42.5 percent at public doctoral institutions.

The pattern of variation was similar regarding student research
assistants. National figures were about 20 percent; much higher
proportions were reported at public doctoral (34.2 percent), private
doctoral (28.7 percent), and public specialized (28.9 percent) in-
stitutions. Institutions at which very few faculty had student re-
search assistants included public two-year (2.1 percent), private
two-year (2.4 percent), private Liberal Arts II (7 percent), and
private comprehensive (9.4 percent).

Overall, about half of college faculty reported that they spent
five or more hours each week in academic advising of students.
Except for lower proportions reported at private two-year colleges
and public specialized institutions, there was little variation
across institutions on this activity.

More than three-quarters of faculty reported that they encouraged

students to see them outside of class. There was some variation
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by type of institution. Higher proportions gave this response at
public specialized (94.3 percent), private specialized (87.2 per-
cent), private Liberal Arts I (85.2 percent), private comprehensive
(85.2 percent), and private Liberal Arts II (84 percent) institu-
tions. Slightly lower-than-average proportions were reported by
public doctoral (73.2 percent) and private doctoral (70.2 percent)
institutions. '

Nationally, 29 percent of faculty reported regular informal contacts
with students; that is, spending two or more hours per week in social
activities with students. As with other data, some variatjon ap-
pears, largely according to institutional type. Higher proportions
were reported at private Liberal Arts II (43.4 percent), private
Liberal Arts I (41.1 percent), and private comprehensive (38.6 per-
cent) institutions. Lower-than-average proportions were reported at
public doctoral (26.6 percent), private doctoral (26.percent), and
private specialized (24 percent) institutions.

Emphasis on Student Development

d.

d.

Among a variety of educational goals, faculty nationwide agreed that
the following were either "essential" or "very important" goals for
their institutions: provide for student's emotional development
(36.5 percent), foster deeper levels of student self-understanding
(46.1 percent), and develop moral character (39.6 percent).

Overall figures showed higher levels of faculty agreement at private
institutions (generally about five in ten) than at public institu-
tions (three or four in ten). Public-private differences persisted-
across all institutional categories. .

The primary basis for "sector" differences, however, involved low
valuation of such developmental goals at doctoral institutions (public
and private) and public comprehensive institutions and, conversely,
much higher levels of agreement among private two-year and Liberal
Arts.II institutions.

High levels of agreement for.each goal were found as follows:

Emotional Development: private ‘two-year (65.2 percent)
private Liberal Arts Il (61.5 percent)

Student Self-Understanding: private. Liberal Arts II (67.5 percent)
private two-year (66.1 percent) ,
private. Liberal Arts I (62.2 percent)

. Moral Character: private two-year (77.9 pércent)
‘ private Libéral Arts II (69.7 percent)

private comprehensive (55.5 percent)

A weaker but broadly similar pattern of variation can be seen on an-
other possible educational goal, development of responsible citizens.
Overall, 65 percent of faculty considered this an important goal for

their institution. Little or no public-private differences were
found, but substantial differences existed between graduate-oriented
institutions and those focused on undergraduate instruction. High
proportions of agreement were found at private two-year (80.8 per-
cent), private Liberal Arts II (78.5 percent), and public two-year
(77.4 percent) institutions, 3
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‘Student Evaluations of Their College Experiences : S

a.

On the whole, college students express general satisfaction with
their college experience: In 1972, about three-quarters of college
seniors said they were satisfied or very satisfied with their col-
leges, with no difference found between pub]ic and private sectors.
About one-quarter indicated that they were "very satisfied."

w1th1n the genera] pattern, certain h1gher than -average ﬁroparti@ns

about be1ng "very sat15f1ed " They were private L1bera] Arts 1
(37.6 percent), private specialized (37.1 percent), and public spe-

cialized (36.5 percent) institutions.



5. SUMMARY AND CONCLUSIONS

The general premise of diversity in higher education has been amply docu=-
mented by this review of differences on more than one hundred variables across
twelve categories of institutions. Many points of distinctiveness have been
highlighted, as have some possibly unexpected aspects of similarity. Further
analysis could be‘undertaken to explore the significaﬁce of certain of the
findings that have been documented.

Two purposes are intended by this final chapter. First, individual pro-
files of each type of institution are presented as a means of showing the col-

nm1ectiverimpact on institutional character of the many differences observed for

particu]ér topics in sections 2, 3, and 4. The summary piofiles underscore a
general theme that emerges from this review: that particular types of insti-
tQt%ons, even when grcuped as broadly as has been done here, show striking
evidence of varying emphasis and purpose. Finally, some general conclusions
are offered for their possible bearing on considerations of public policy to
support-and sustain higher education.’
Profiles of Each Institutional Type

Review of evidence on institutional style or character has documented
that differences in type of institution were often more important for depict-
ing aspects of academic character than were differences in form of control.
In this section, a different approach has been adopted in order to show for
each category separately the aspects of academic character on which the cate-
gory appeared to be the most distinctive. Data are organized by their source
(institutional, student, or faculty characteristics) and are listed on the
profiles only if institutions in the category had in the aggregate been con-
siderably higher or lower than the norm for each characteristici1 For the
faculty, for instance, the norm (that is, the fiqure for all faculty com-
bined) on having student teaching assistants wa: 27 percent. The figure at
public doctoral institutions, with 42.5 percent of faculty reporting that
they had student teaching assistants, is far above the general norm for fac-

ulty.
1

Norms for faculty and freshmen data are taken from available reports (Bayer,
19731 Astin et al., 1974), The comparable figures, for all institutions
combined, on HEGIS data were taken ¢ irectly from tabulations of data.
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Individual profiles are shown in Figures 6 through 13.2 Differences
among the categories are emphasized quite well by the summary profiles.
Differences in financial patterns--particularly with regard to sources of
revenues--are quite evident, as are differences in faculty activities and
orientations toward their teaching role. As can be seen, too, different
tybés of institutions attract students with differing backgrounds and inter-
ests. What is also demonstrated--particularly for those categories on which
relatively few characteristics differed from the norm--is that, whatever the
particular points of distinctiveness, institutions have many characteristics
in common.

Considerations for Public Policy

This review of available evidence on institutional differences in aca-
demic character has documented important elements of diyérsity améng institu--
tions of higher education. It also provides a bEtter=§érspective on the var-
jous contributions of both the public and the private sectors to that diver-
sity. Although they share many roles and purposes, the two sectors as a
whole are quite distinctive in their relative emphasis. Most public insti-
tutions (85 percent of the total) are either two-year colleges or compre-
hensive colleges and universities. In contrast, private institutions are
primarily of two types, liberal arts colleges and specialized institutions,

~which together constitute 71 percent of the private sector. Because of the

their students, faculty, and academic character--each sector offers a sig-

.nificantly different "mix" of educational settings to prospective students.

In short, the sectors are not merely duplicative, but together they
offer a greater variety of educational options than is available in one sec-
tor alone. Some of this distinctive emphasis may be due to historical cir-
cumstance. Other roles, whether by their nature or by practical considera-
tions, may be a trait of a particular sector. The flexibility that many
private institutions have to develop special programs, for example, is not
as readily available in public higher education. Similarly, the practical
demands of sustained expansion and financial support necessary for the ex-
istence of large institutions strongly Timit the possibility that private
institutions would aspire to such a mode . o

20 ex , , ,
“Profiles were not presented for specialized institutions in view of the
heterogeneity of institutions within the category.
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. FIGURE &
PROFILE. OF PUBLIC DOCTORAL UNIVERSITIES

NUMBER: 111 Institutions
PERCENT OF ALL INSTITUTIONS: 3.8 Percent

" Student Characteristies Faculty Characteristics Institutional Characteristics
VERY1 70 percent or more of stu- Hold doctorate or equivalent | Enrollment
HIGH dents from same state degree [ Revenues from:

; Live in campus housing Six or more days away from I State appropriations
campus for professional | Sponsored research
activities Expenditures/FTE for:

Nine or more hours/week in Instruction and departmen-
research or scholarly tal research
writing Sponsored raesearch
Publications in the last two Libraries
_ years Physical plant
’ Have teaching assistants Student aid revenues from:
Have research assistants State funds
Private gifts
_ . _ _Endowment
HIGH2 Expect support of $500 or Associate or full professor Revenues from:
more from: : rank Federal appropriations
Parents or family : Have federal research funds | Student aid revenues from:
High school grades of B+ or Teach graduate students Federal funds
) better I . _ _
L0N3 Lecturer, instructor, or no Location:

! . rank Middle Atlantic region

| Important for institution Revenues from:

! to: Private gifts

Provide for emotional Endowment
development Student aid expenditures/FTE
Develop moral character of more than $400
Foster student self-
B _ understanding i
- VERY Teach three or more differ- Tuition and fees
LoW4 : ent classes Tuition dependence
M |

. At least 1579Eréént above the norm (i.e., the figure for all institutions).

-
2. At least 10 percent above the norm.
3. At least 10 percent below the norm.
4. At least 15 percent below the nomm,

ERIC

Aruitoxt provided by Eic:



FIGURE 7
PROFILE OF PRIVATE DOCTORAL UNIVERSITIES
NUMBER: 66 Institutions

PERCENT OF ALL INSTITUTIONS: 2.3 Percent

Student Characteristics Faculty Characteristics Institutional Characteristics
VERY1 Grew up in large city or Nine ar more hours/week in Enrollment
HIGH' suburb research or scholarly writ- | Location:
High school grades of B+ ing | Middle Atlantic region
or better Publications in the last two Suburb of metropolitan area
Parental income of more years Nonsectarian
than $20,000 Important for institution to: Tuition and fees °
Live in campus housing Develop in students the Revenues from:
Plan.professional degree ability to pursue re- Sponsored research
Expect support of $500 or search Private gifts
more from: Endowmnent
Parents or family Expenditures/FTE for:
Private scholarships | Instruction and depart-
i mental research
Sponsored research
Libraries
Physical plant
Student aid reverues from:
Federal funds
, Private gifts
Endowment
,,,,, o ——t Student aid expenditures/FTE
HIGH2 Science majors Have student research assis-
Important career factor: tants .
Contribute to society Hold doctorate or equivalent
Expect any support from: Six or more days away from
Parents or family campus for professional
Private scholarships activities !
Expect support of $500 or Teach graduate students f
more from: Have federal research funds
State scholarships
. - i o , -
Low? Parental income of less Important for institution to: I Revenues from:
) than $10,000 Prepare students for em- Federal appropriations
Financially independent ployment Student aid revenues/FTE
Develop responsible citi-
,,,,,,, zens I _
VERY 70 percent or more of stu- Teach three or more differ- Located:
LOWY dents from same state ent classes Qutside of metropolitan
Grew up in small town or on area
farm In Southeast region
Neither parent attended col- Revenues from: ,
lege State appropriations
Career-related majors

At least 15 percent above the norm (iie., the figure for all institutions).

1.
2. At least 10 percent above the norm.
3. At least 10 percent below the norm.
4, At least 15 percent below the norm.
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NUMBER:
PERCENT O

FIGURE 8

PROFILE OF PUBLIC COMPREHENSIVE UNIVERSITIES AND COLLEGES

Institutions

320
F ALL INSTITUTIONS: 11 Percent

Student Characteristics

) Faculty Characteristics

Institutional Characteristics

VERY;
HIGH

70 percent or more of stu-
dents from same state
Live in campus housing

_State funds

Enrol Iment

Revenues fram:
State appropriations
Sponsored research

Student aid revenues from:
Federal funds

Teach three or more different
classes .

bl

Lacation:
Qutside of metropolitan area
Half or more of student aid
revenues from:
~ Federal funds

__rank

Lecturer, instructor, or no

Total student aid expendi-
tures/FTE

Tuition and fees

Tuition dependence

Revenues from:
Private gifts

~ Endowment

A
o e .

At Jeast 15 percent above the norm (i.e., the figure for all institutions).
At least 10 percent above the norm.
At least 10 percent below the norm.
At least 15 percept below the norm.

0
E
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NUMBER:

PERCENT OF ALL INSTITUTIONS:

FIGURE 3

PROFILE OF PRIVATE COMPREHENSIVE UNIVERSITIES AND COLLEGES

151 Institutions

511 Percent

47

Student Character1stics Facu]ty Character1st1¢s In5t1tutiana1 Character1st1ts
VERY, Live 1n campus housing Important for jnstitutian to: | Enrollment of 2,500-4,999
HIGH Expect support of $500 or Develop moral character students
more from: Location:
Parents or family Suburb of metropolitan area
Joined a fraternity, sorority, Religious affiliation
or other club Tuition and fees
Tuition dependence
Revenues from:
Sponsored research
Private gifts
. Endowment
Student aid revenues frgm
) ) R B Endawment _
HIGHZ Parental income of more than Assistant professor rank Location:
$20,000 Important for institution to: Middle Atlantic region
Expect support of $500 or Provide for emotional Student aid revenues from:
more from: development Federal funds
Private scholarships Foster student self- Private gifts
State scholarships understanding
High school grades of B+
o or better . _ R B
LDH3 Neither parent attended col- Nine or more hours/week in
lega research or scholarly
writing 7
Publications in the last two
_ o years -
VER Revenues from:
LOW State appropriations
Federal appropriations
1. At least 15 percent above the norm (1 e., the f1gure fnr a11 1n§t1tut1nns)
2. At least 10 percent above the norm.
3. At least 10 percent below the norm.
4, At least 15 percent beiow the norm.



FIGURE 10
PROFILE OF PRIVATE LIBERAL ARTS I COLLEGES

NUMBER: 141 Institutions 7
PERCENT 0F ALL INSTITUTIONS 4.8 Percent

Student Characteristics ‘ Facu1ty Characterist.cs Institut1nna1 Character1stits

VERY1 High school grades of B+ or Hold doctorate or equivalent Enroliment of 1,000-2,499

HIGH better , Teach three or more different | Location:
Parental income of more than ~ classes Middle Atlantic region
$20,000 Important for institution to: Metropolitan area
Live in campus housing Foster student self- Women's college
Liberal arts majors understanding Religious affiliation
Plan professional degrees . -{ Tuition and fees
Expect support of $500 or Tuition dependence
more from: Revenues from:
Parents or family Sponsored research
o Private gifts
Endowment

Expenditures/FTE for: ,
Instruction and departmental
~ research
Libraries
Physical plant

Student aid revenues from:
Private gifts

Endowment
Total student aid expendi-
. _ _ . — e tures/FTE
HIEHE senfors very satisfied with Have taken a sabbatical
college Humanities teaching field
Student office Liberal arts teaching field
Served on a student-faculty Spend two hours or more
committee each week in social ac-.
Worked in a school poli- tivities with students
tical campaign Important for jnstitution to:
Science majors Provide for emotional
Plan master's or doctorate development
Important career factor: Develop moral character
Work with ideas
Expect support of $500 or
more from:
State scholarships
Private scholarships
Expect support from:
) College Work-Study A e -
LDN3 Important career factor: Location:
Availability of job open- . Southeastern region
ings
Expect to work at outside
o Job while in college 1 o I R
VERY Neither parent.attended col= Career-related teaching Revenues from:
LOW lege , ~ field State appropriations
70 percent or more of stu- Teach graduate courses Federal appropriations
dents from same state Impurtant for institution to: | Half or more of student aid
-Career-related majors. e |- .. Prepare.students for later |. .revenues from:. o
employment Federal funds

Provide skilled human re-
B ___sources for Tocal community

1. At 1east 15 percent above the norm (i.e., the figure for all institutions).
2. At least 10 percent above the norm.
3, At least 10 percent below the norm.
4, At least 15 percent below the norm.
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NUMBER:
PERCENT OF ALL INSTITUTIONS:

PROFILE OF PRIVATE LIBERAL ARTS II

547 Institutions

FIGURE 11

COLLEGES

18 8 Percent

Student Character15tics

Faculty Characteristics

In5t1tut1una1 Character1st1cs

VERY
HIGH

Live in campus housing
Expect any support from:
Private scholarships

College Work-5tudy

Important for institutien to:
Provide for emotional
development :
Foster student self-
understanding
Develop moral character

Enrollment of 500-1,000 stu-
dents
Religious affiliation
Tuition and fees
Tuition dependence
Revenues from:
Private gifts
Endowment
Expenditures/FTE for:
Libraries
Physical plant

HIGH

Held student office
Liberal arts majors
Important career factor:
Be helpful to others
Contribute to society
Expect support of $500 or
more from: 7
Parents or family
Private scholarships
State scholarships

_Basic Opportunity Grants

Agree students should have
FEpFESEﬂtatiDn on institu-
tional governing boards

Spend two or more hours/week
in social activities w1th
students

Important for institution tak

Develop responsible citizens|

Rank of assistant professor
Humanities teaching field

Expenditures/FTE for instruc-
tion and departmental re-
search

Student aid revenues from:
Endowment

Total student aid expendi-
tures/FTE

LOW

Career-related majors

Have student research assis-
tants

VERY
LOW4

70 percent or more of stu-
dents from same state

s ia

Nine or more hours/week in
research or scho]ar]y
writing

Publications in the last two
years

Teach graduate courses

Reyenuesnframz
State appropriations

O

ERIC

Aruitoxt provided by Eic:

1. At least 15 percent above
2. At least 10 percent above
3. At least 10 percent below the norm.
4. At least 15 percent below the norm.

the norm (1 e., the f1gure for all 1nst1tut1ons)
the norm.
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NUMBER:

FIGURE 12

PROFILE OF PUBLIC TWO-YEAR COLLEGES

864 Institutions

PERCENT OF ALL INSTITUTIONS: 29.7 Percent

. Student Characteristics Faculty Characteristics Institutional Characteristics
\!ERY1 70 percent or more of students| Teach three or more different | Revenues from:
HIGH' from same state classes State appropriations
Lecturer, instructor, or no Federal appropriations
rank
Hold tenure
Important for institution to:
Prepare students for later
employment
Provide skilled human re-
sources for the Jocal
- community
HIGH2 Neither parent attended col- Important for institution to: | Half or more of student aid
lege Develop responsible citi- revenues from:
Expect to work at a job 2ens Federal funds
while in college Location:
o . R § e Outside of metropolitan area
LDN3 Plan master's or doctorate Rank of assistant professor Student aid revenues from:
Have federal research funds Private gifts
Total student aid expendi-
| tures/FTE L
VERY High school grades of B+ or Hold doctorate or eguivalent Student aid revenues from:
Lowd better Rank of associate, assistant, Endowment
Live in campus housing or full professor Expenditures/FTE for:
Expect support of $500 or Teach graduate courses Instruction and departmen-
more from;: Have teaching assistants tal research
Parents or family Six or more days away from Libraries
campus for professional Physical plant
activities Revenues from:
Nine or more hours/week in Sponsored research
research or scholarly Private gifts
writing Endowment
Publications in last two years| Tuition and fees
Important for institution to: | Tuition dependence
Develop ability to pursue
research

ERIC

Aruitoxt provided by Eic:

At least 15 percent above the norm (
. At least 10 percent above the nomm.
At least 10 percent below the norm.
At least 15 percent below the norm.
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FIGURE 13

PROFILE OF PRIVATE TWO-YEAR COLLEGES

NUMBER: 231 Institutions
PERCENT OF ALL INSTITUTIONS: 7.9 Percent
Student Characteristics Faculty Characteristics Institutional Characteristics
VERY1 Live in campus housing Teach three or more different | Enroliment of under 500
HIGH" classes Tuition dependence
Important for institution to: | Revenues from:
Provide for student's emo= Private gifts
tional development ‘
Foster student self-
understanding
Develop moral character
Develop responsible citi-
zens '
Lecturer, instructor, or no
- o rank . -
HIGH2 Expect any support from: Student evaluation should be Women's college
College-Work Study part of faculty promotion
Basic Opportunity Grants
Expect support of $500 or
more from:
__S5tate scholarships _ _ o
LDH3 70 percent or more of stu- Assistant professor rank Student aid revenues from:
dents from same state Any days away from campus Federal funds
Percentage of male students for professional activi- State funds
Expect any support from: ties Private gifts
Part-time employment Education teaching field
e - Have federal research funds o
VERY High school grades of B+ or Have teaching assistants Student aid revenues from:
. Lowd better Have research assistants Endowment
Hold doctorate or equivalent Expenditures/FTE for:
degree Instruction and departmental
Associate or full professor research
rank Revenues from:
Hold tenure State appropriations
Six or more days. away from Sponsored research
campus for professional
activities
Nine or more hours/week in
research or writing
Publications in last two years
Have taken sabbatical
Teach graduate courses
1. At least 15 percent above the norm (i.e., the figure for all institutions).
2. At least 10 percent above the norm. o
3. At least 10 percent below the norm.
4, At least 15 percent below the norm.
51
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Differences in institutional approach and purpose are not just of his-
torical interest; they serve important .contemporary social purposes as well.
Diversity of programs provides a necessary and vital range of educational
opportunities that makes it possible for prospective students to choose the
particular types of programs or institutions best suited to their individual
abilities and interests. ,

It is in this context that the distinctive contributions of the private
sector can be better understood. The privately controlled institutions offer
the alternative of small-scale settings, certainly; indeed, almost nine of
ten private institutions reported enrollments of fewer than 2,500 students in
1972-73. The option for special-purpose institutions--whether it he religious,
value-related, or technical, single-sex or otherwise specialized--is an impor-
tant factor, too. Above all, the private sector is the primary locus of a
particular type of institution, one that focuses almost entirely on a four-
year baccalaureate program of undergraduate instruction. Such institutions,
particularly the liberal arts colleges, typically have small enrollments,
students living in campus housing, and faculty who are concerned about foster-
ing the personal development of students. This type of educational setting,
perhaps the stereotypical image of college for many people, is almost exclu-
sively found within the private sector. Fully 95 percent of all TiberETEarts
" colleges are privately controlled institutions.

It is important to realize, too, that, as a type, such institutions have
represented a declining proportion c® higher education institutions in recent
decades. In 1950, just less than half of all institutions (43 percent)
offered a four-year (or first professional) degree as their highest offering
(Andersen, 1975). By 1974, however, only 30 percent of institutions fit this
category. The role of the private sector is again significant: In 1974, half
of private institutions were of this type, a figure Tittle changed from the
comparable proportion of 53 percent reported in 1950, In contrast, only 8
percent of public institutions had such a focus on baccalaureate instruction

“in 1974, a sharp decrease from a 1950 figure of 25 percent (Andersen, 1975).

Whatever the indicator chosen, it seems clear that, while the traditional
baccalaureate-level college provides a distinctive type of educational setting
for students, that option is for the most part available with the private
sector. This reality, taken in conjunction with other analyses of the finan-
cial vulnerability and pressures faced by such private institutions, under-
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scores the need for improved efforts to sustain the private sector. If
diversity of program offerings is to continue to be available, the private
sector--particularly through its distinctive emphasis on a particular type
of educational option--has a vital role to play in maintaining that diver-
sity. '
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TABLE 4-1

GENERAL CUARACTERISTICS OF PUBLIC AND PRIVATE INSTITUTIONS

SPECIALIZED

Lweg

ALL TNSTITUTIONS  DOCTORAL COMPREHENSIVE ~ LIBERAL ARTS T  LIBERAL ARTS I _ TWO- YEAR
Pblic Private FPubllc Frivate Public Privété Puhlic Private Public Private Public Private Putlit ~Private

Encollyent (headcount. 1972)
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New England 5.6 10.9 5.4 10,7 6.6 9.9 - 156 8.0 50 165 102 9l
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Hetropolitan location#
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Qutside of SM3A 0.5 8L B85 50,0 19,5 - 36 JL6 0 500 9.2 1 Tl
Bace of Institution

7 predoninantly black .9 3.9 0.0 15 0.0 13 - 0.0 80 0.6 39 00 0.8
Single-Sex Institutions
~ % nen's colleges 0.5 1.5 0.0 0.0 0.3 11 - 1.1 6 01 A3 BE 166

% wonen's colleges 0.2 9.7 0.9 0.0 0.6 0.7 - U8 ne 00 165 00 Ll
Religious Affiliation*
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TABLE A-

FINANCIAL RESDURCES OF PUBLIC AND PRIVATE INSTITUTIONS

(1972—73 HEGIS Data Files! Percentages af Institutiuns Repurting Each Gharacteristiﬁ)

i J—

DOCTORAL

(OMPREHENSIVE

1IRERAL ARTS

LIBERAL ARTS 11

TWG=YEAR

SPECTALIZED

Public Private

Tublie Private

Public Private

Publle Private

Public ’Pﬂvafe

Eublit Ptivaté

Public Private

Tultbon costs (1972-7))
£ with tuition and fees
nf $1500 or noLe 0.4

Tuitinn Dei ,-nde"u:e
yith nore than 70 of
total B4G revenues fron
tultion and fees * 0.4
% with 1-70% of total E4G
revemies from tuition 12,4
and fees
% with 0% or less of
total EAG reverues
fron tultion and fees 87.0

cher Beverme Sources

"% with any anount of

B revenue fromi

* State appropriations 03
Federal appropriations 53,8

Sponsored research 1.2
Private gifis 10.9
 Endowment b2
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"4 with nore’ than 60 of
total B4 expenditures
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B4G expenditures for
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expenditures for Instruct,
and dept, research 17.2
% with instruct, & dept,
res, expenditures of
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21.0
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0.9
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=92!4

0.0
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0.0
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Thik

9.6

544

7.6

3.8

bib

2.2
19,9
m
52,7
10,2

40

ol
el
-

L™

18,3

52.3

0.9

3L

454

21

234
1L.3
3.0
91,2

89,4

2.4

69.5
201

92,9

- A0
= 50.9
= 7-1
= 1211
= 353
= 11-5
= 95!6
= 3-8
= bl.6
- 34
- 638

0.4

0.5

108

885

90.9
656

19

5.8

1.0

.4

541

14.4

3.9

25.6

5.5

4Ll

13.4

12,1
25

L7
12
B

8.2

w1

531

3.2

0.0

0.0

14

9615

91.4
1.0
10,7
i)
1OI3

10,3
i8.2

§l.4

§8.0

0.7

21,6

3.1

1.3

L5

13.9
n.4
131
fl.3 -
i6.0

13
T

bL.4

63.1

"



TABLE A-3

(Concluded)

AL TNSTITUTIONS  DOCTORAL COMPRENENSIVE'  LIBERAL ARTS [  LIDERAL ARTS T _TWO-YMAR  _SPECIALIZED

Pblic Pelvate Publle Private Public Private Publlc Private Public Private Public Private Bublic Private

- (ther Expenditures
| %iith%thai $100/FTE |
' for ponsored research . 101 88 21 8 58 66 - 135 - LS 01 08 655 91
% with nore thar $100/7TR

©in Mbeary expendituzes 20,3 407 SL4 77
% with nore than $200/FT8 e |
for plysteal plant exp, 205 666 640 BL8  AL2 @0 - 96 - 666 13 53 TLE 0.3

WS OWS - @3 - L1 %0 B0 65 513

E By

Sources of Student Ald

" ¥ith any stadent-ald

revenmes from .

. Federal funds 71607 802 88 8L WS - S - 00 T30 B8 B0 8
State funds JCR U LTS T S NN X T | % SR ) O S IS Y R 5 B\ ¥
Private glfts 0S4 BLL BB B8 69 - 80 - 6T kh6 B8 B4 49

" Endownent 6 406 604 B8 W6 6 - BT - W0 15 1S W1 NI
% with half or nore of ; |
total student-ald reveme | |
fron foderal funds %3 B2 04 W4 S &0 - IRA - B 3B0 WL @89 168

] e

" % with total student ald ;

- revemes of pore than o e
$00/FTE Co0g wa 00 2 bbb - 16 - L 02 70 10 152

§-yith total student ald -

expenditures of more

73




TABLE A-4

- | BACKGROUND EHARAGTERISTICS GF STUDENTS AT 'PUBLIC AND PRIVATE INSTITUTIONS

(1974 UCLA/ACE Freshnan SutVEy PETEEHEEEES of, Freshmen Repnrtiﬂg Each Characteristic)

ALL _INSIITU:T’__I_GNE DGCTDRAL CGM’PREHENSIVE LIBERAL ARTS I  LIBERAL ARTS 11 WDEYEAR SPECIALTZED
Publie Private Public Private Public Private Public Privatg Fublie Private Puhlin Private Pﬁﬁlin Private

Hnm_e Gtate of Studints*
of institutions with

708 or ore of students ' ' .
R IR RS P VI M TR C L i

Urban el Origingh*

who grew up in a large L , : Co

dly or mburhof elty 39 L6 4LO .0 M4 WY - WD = 33 B4 BI ML 436
% who grew up 1n & ~ ,

noderate-sieed city,fom 3.0 R0 2T 2B TR R D S I N B
% who gzev up In & anall : . | , :

town or on a fam 0.1 254 26,3 143 3.9 239 - 2.4 - 29.0 N33 w8 3T

High Sehool Grades
% yith high school grade

65

average of B+ or betler 3.7 9,5 5Ll 76l .S
Parantgl_glnmmg

4 fron fanilies with

s st 0000 2 B4 B B0 w4 - @l - W I %8 %0 19
¢ fron fanilles with , g : ; |
incamesbelcwﬂﬁooe %1 2.0 1.3 6wy w2 - 18 SUomg N0 b6 Lk 04

Educa'tiian of Pazents
-~ fron fenilies in which

nelther parent attended o _

college 0.5 M6 %8 ;2 W8Ny - NS - %5 %0 L0 69 30
Face and Sex :

black 1.5 1.6 RANY AT B N IR R R 686 69 il L

% nale .6 503 531 559 453 542 4 = A0 5.0 392 8.3 762

*Taken fram dats file on Residence and Higraticm nf Callege Studenta, 1972 (unpublished NCES survey) -

MTaken fron 1968 freshnan survey, See Creager, Astin, Boruch, and Bayer, 1968,




TABLE -3

ACADEMIC PLANS AND SOURCES OF FLNANCIAL SUPPORT OF FRESHMEN AT PUBLIC AND PRIVATE INSTITUTIONS

(1974 UCLA/ACE Freshnan Survey: Percentages of Freshien Reporting Bach Characteristic)

" ALL INSTITUTIONS  DOCTORAL COMPREMENSIVE  LIBERAL ARTS 1 LIBERAL ARTS II. TWO-YER SPECIALIZED

Pbllc Private Publlc Private | Pbllc Trlvate RBIIC Private Publlc FPrivate Publlc Private Publlc Prlvate

liviog hyrwgonents
"% planning to ve in ) - , | -
canpus bouslng. W6 T4 T2 B 862 89 - 9T - @8 15 M9 L6 5L

Frobatle Tleld of Sty , : ,

xlibﬂrﬂﬂftﬂ DO K C R A O Y AU WA K R N
Aeclences b1 18 L4285 95 17T - omlo- 1 55 500 000 3
Foworclated 1l g7 w4 3 mE A 6 - Bd - RS LSS B 18

long-Tern Degres Plang

+ f planning professional .

degrees (nedlclie, 1) 07 w4 157 W9 87 BT - M0 - WA 66 &1 10 N0
% planning master's or -

doctorate degrees K7 T 3 T R WA O X R K N T B 1 N W

Factors in Career Cholce

% considering as very
nportants | | _
Dolng helpful to others  60.6 66.5  59.6 640 654 6.9 - 65 - 73 %0 653 18 5L
Haking a contrihution ‘

oo toseclety o B BLS W S84 W0 506 = %5 - B4 N4 T W3 B4
Chance to work with ‘ :
1deas 4.8 480 457 S0 460 A = 65 - 462 W5 43 W8 B9
Likelthood of job | o '
openings .1 4.3 W4 B9 9.0 458 = BT - W56 ALk 460 B 62

T

Financial Independence
% financlally independent 191 17 1.8 &1 LA 99 . 9.0 - W B0 14 INe 1T

outelde job while ln 10,4 60,5 63,6 57.3 b6.6 628 - 55.5 63.6 76,1 585  76.6 671
~ cnllege : ' ;

m




TABLE A=

| (Corlcluded)

ALL INSTITUTIGHS

 DOCTORAL

CUHPREHENEIVE LIBFRAL ARTS I LIBERAL ARTS II

1wd=vm B

SPECIALIZED

Public Private Fublit Privatg Public

Private Tublle Private Publie Private Public. PrivaEE Public P:ivate

Concern about Financing
Collegs Bducation

“§ with major concern
¢ with sone concern

% with no concern

Sources of support for

Pirst-Tear Expenses

% expecting any support
from parents or fanlly

¢ expecting $500 or more

fron parents or fanlly

4 expecting any support
from part-tine employment

% expecting $500 or moze
fron pa.rt-tima empluyment

4 expecting any 5uppﬁrt
fyon private scholarships

¢ axpecting $500 or nore
fron private scholarships

4 expecting any support {ron
state scholarships, grants

% expecting $500 or more
from state scholarships

4 expecting any suppert fron

Basle Opportunity Grants
% expecting $500 or nore Ir,
- Basle Opportunity Grants

4 expecting any support fron
GoMlege Vork Study

¢ expecting $500 or more
fron College Work 3tudy

14,9
.8
8.3

78.8

AEiZ

1.0

25,3

16.2

Als

16!8

3.6

0.6 -

10!6

10.2

bl

13.6
.9
3.5

.l

0.3

" 0.1

1.8

196

2.7

05

0.7

4.0
9.0

_1412
19.

- 3.2

83,8 .

63.4

14,1

L0

0.3

© 1l

15,9
1.0
18,7

9.2

9.4
b9

13.8
48.0
3.2

9.3

il

.1

34]7

%.0

25,5

2.3

18.8

19.3

13.9

11,7

7-75j '

17,7
4.2
3.1

82,6

53.6

0.1
8.0

2.8

14,1

15,5
3.8

14,6
50.6
347

86.5

L5

9.5
2.9
w1
19.0
2.3
19.9
.6
17,2

14,8
7.1

13.5
5Ll
3.5

329

20,0

171
508
I3

8.7

63.4

63.5

5.8

3.8

0.7

8.4

0.8

8.5

7.0

14,0
N
§1.3

72.9
0.3
10,7
2.1

.6

14,8

36

5.1

9.7

Bd

10

13.9
4.3
31,8

§3.3

60.1

60.2
1.1
23.8

9.9

26.4

19.0

36i3]

sy

AR

8.9

0.1
4.0
.9

16,4

40.6

1.4

iws

0.7

16,4

13,1

6.7

23

0.0

2.8
4.4
7.8

86.1

68,6

i

%.9

21,8

1.0

5.8

e

19




INDICES OF THE ACADEMIC CHARACTER OF PUBLIC AND PRIVATE INSTITUTIONS

TABLE 4-6

(197273 ACE Survey of College Faculty: Percentages of Faculty Reporting Fach Characteristic)

ALL INSTITUTIONS

_ DOCTORAL

“COPREIENSIVE LIBERAL ARTS 1 LIBERAL ARDS 11 _ TWOIBAR  _SPECLALLZED _

Publde DPrivate Public Private Public Private Publlc Private Public Private Dublie Private Publlc Private -

Teaching Fleld
 Duslness adninistration 6,0
~ Blologleal ‘selences 8.2
Educatlon 10.3
Engineering 6.9
Flne arte 0.2
Humanities 15.2
Physical sclences 12,2
Psychology 3.6
Social selences 8.1
Professional flelds 9,1
Other 11,3
~ Subtotalss

Iiberal arts 41.3
Selences 0.4
Career=related flelds 1.

Vocatlonal Emphasis
€ agreeing, very Inportant
or essentlal for instif,
tot
prepare students for
later employnent 78,9
provide skilled human
resources for the local
- conmunity 68.1

Research Orientation

) agreeing, very lmportant
or essential for instit,
to develop in students the
ability to pursue research 32.6

35
b9
10,0
5.9
9.7
2.0
124
3.8
5.8
5.6
1.3

51,6
17.3
3Ll

64.8

53,3

40,6

. y

10.4
9.7
10.7
1.9
12,7
1.2
3l
7.8
13.3
9.1

40.8
2.6
3.6

12.3

3.1

b4.2

5
6.l
1.1
§.3
b.3
16,8
1.4
3.6
5.7
16.6
§.7
45,1

17,5
4

62.4

5.5

529

4,3
60
16,0
50
13.2
17,9
12.7
4.0
9.4
bb
10.2

54.7
18.7
26,6

79.9

65.8

8.4

5.1
2.8
12,6
5:d
12.3
1.9
13.8
39

6.6

5.4
6.3

50,9
16,6
2.3

13.6

60,2

B

11
SiD
11
0.5
15.5
315
14,5
4.6
11,0
1.3
4,0

19.5
14.0

41.2

.l

436

b3
b
14.8
Dil
11.9
8.0

12

3.8
6.8
5.9
6.6

59.0
15,9
551

8.9

5.0

8.4,

8.0
6.9
6.2
3ig
8.9
17.3
LR
bl

1.1

39
17.4

54,7
213

00

8.2

§6.6

15.3

1,6
16
39

13.9
8.7

20,8

0.5
19
0
¥

0.8

54,2
141
3.6

75.3

65,5

8.6

3.8
0.4
9.6
§.6
0.0

1.3

6.3
2,2
0.0
6.5
1.5

3.9
6.7

61,4

97,0

75,0

.9

b3
6!3
o
403
30
5.3

U1

L7
L9
1.0
1.4

B

0,5
30,2

52,9

23.5

zZ9

‘gj__g e



TABLE A-6

(Cnntinueﬂ)

“Jubllc Private

ALL INSTTTUTIONS

DOCTORAL.

COMPREHENSIVE

LIBERAL ARTS I

LIBERAL ARTS IT

THO=YEAR

SPRCIALIZED _

Puhlic Private Public Private Public Private Public Private Public Frivate Publiz Frivate

,.

4 yith federal research
funds, as prineipal
investigator

% yith federal research
funds, other capacity

¢ with institutional or
departental vesearch
funds, as prineipal
Investigator

4 with institutional or
(epartnental research
funds, other capacity

Tntroductory and Graduate

0fferings 7
7 teaching introductory

courses
% teaching gradiate courses

Opportunities for Leadership
Egperience
¢ of seniors who sald theyt
held student office
served on a student~
faculty conmitiee
worked on a school paper
worked 1n 2 school
politlual canpalgn
doined 2 fraternity,
sorority or other club

82

6.5

12,4

1.5

91I7
i

11,4

0.0

11.6

6.6

5.1

13

gllg
.3

4

16.5
12,8

164

1.2

2.7

10.2

18.9

3]

85.1

13.8

1.1
3

137

357

1

111

13:0

3

8.4
8.4

16.6

143
5.0

0.7

2.2

49

4.3

4.3

2.1

§2.1
16.1

13.8

10.9
1.8

117
3.3

3.8

2.4

6.2

L6

9.8
67.5

1.9

15.8
12,0

141
9.6

- b

= 13-6

- b
- 3l

-
- L4

- 23:1
- 28,3

3l

3.6
b

0.9

95,9
30;4

5]

19.0
15.0

15,5

406 -

1.9

1.9

.9

0.6

9.2
9.7

§.1

5.1
5.6

9.3
19.8

16

1'[4

6.8

L1

9718

10,0

206

1.2
10,7

10.8

0y

1,6

1.8

0.9

8.6
6L

17.2

10.5
5.3

8.0

2.8

1.5

6.0

116

3.0

8.6

L

2.2

10,8
109

9.0

i1.8

|



TABLE A-b

(Concluded) I

AL INSTITUTIONS  DOCTORAL COMPRENENSIVE  LIDERAL ARTS 1  LIBERALARTS I TWO-YEAR SPECIALIZED
Public Private Publle Private Publlc Private Public Private Publlc Private Public Private Public Privafé

Faculty Attitudes
b agreelng, students should
have representation on
instit, governing boards 65.6  61.4 62.9 4.2 0.1 65 - 654 - 6.7 674 634 591 50T
% agreelng, student evalua-
tlons should be a factor ‘
in faculty promotions 1)U [/ TR [ XV 7% A ' R T AN ' A - N 0 . R} PO R S

i

fhudent-Faculty Confact
% leaching thrce or pore

dlfferent classes 64,2 60.1 46,7 45.0 5.0 69.9
% with student teaching :

anslstants 05 4.2 .5 3.8 4.2 181 - N = 18 0 45 1000 125
% with student research

isslstants IR S T A S YIRS | RS K SN G NN X B VN
& With 5 or more hours/week

in acadenic advising B 485 I W6 SLL W8 - 509 - B9 W8 00 Bl 64
% who encourage students

13,2 85,5 8.7 761 9.8

1]
ol
L~
[ ]

n

lass | mE S ML 02 800 82 - 852 - B0 8.8 804 %3 B2

% who spend 2 or nore hours

per week in soclal activl- S N o _ N L o . ; ,

faphesls on Student Davelopnent
%

i
) wgweelng, very important or

i

essential for Instit, toi
provide for student's
enotional develnpnent
fosler decper levels of _ 3 _ _ _ . . g N .
gtudent ;ﬁﬂlff—.[mdef;taﬁdiﬁg 4.5 Wl 3.2 401 flb 516 = 62,2 = 67.5 510 66l 0.5 3.4
dovelop moral shavacter /TSI 1 VR YR R (B = 538 = 69,7 44 T8 508 480
develop rosjensible citizens 636 656 363 339 6L9 615 - 666 - 785 74 B8 0.8 518

1.8 W43 2,4 182 .7 169 - 483 - 6.5 45,0 651 283 3.2

Evaluatlons of College

% of senlors who were;
vory sablsfied with college 2.1 301 - 8.6 29,5 g 8.l = 36 - 7.7 9 U %S Ll
dizsatisfied with college 12,0 1Ly 12 1.0 W4 - 04 - IL6 1y 18 1L0 103

9
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