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FOREVORD

The seeds of another panacea for foreign language education has been scatiered
among the thorms and briars of definite educational discomtent, failure, and social
apathy. Despite our endless educational, social, cultural, and -aesthetical justi-
fications for language study, the flower ‘of fnterest and motivation among students
is wilting rapidly. 7Tn the season of our anxiety, a reagsédemént of our goals and

objective is now taking us rather hesitemtly into pastures of personal re-evalua-

tion and inmer rebellion to the facts at hand. :

Language teachers are now accepting the difficult and unpleasant reality that
"it is important that foreign lamguage study be made available to every student,
not just to the intellectually elite™ as we have been doing for so many years.

Likewige, it may also be that every citizen needs to be exposed to a foreign
language in order to increase the overall national level of understanding of the
citizens of the rest of the world. Inevitably, this thought -and consideration may

be a survival need for Americans to increase their insight into other people's
mental life through the study of language.

No foreign language should be viewed =as the property of any particular group,
or ability level. In the same respect, citizenship for a child today encompasses
Main City, U.S.A., but also the wide and alien world. In reaction to this responsi-
bility, we must begin with = new curriculum and new rationale: every child should
have the right of exposure and the right to experience a foreign language either
in a minimum or meximum learning experience. The difficult rcad ehead begins from
here as much as some language teachers may protest.
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A Statement of General Educational Concemns in Freparing 2 FLA

The gourse content:

Whatever the approach to be considered in the implementation of any exploratory
program, ome is gtill teaching a foreign language - a dynamic and living form of
commmication. If "cultural appreciation' is the dominent theme and rationale for
the program, the language is still the primary medium for expressing the very
essence of that culture, Even at its minimum, the study of the target language
mist never be forgotten or excluded from the program. The language should be there
as a minimum or maximum experience depending on the group's make=-up.

New innovations and approaches are always aesthetically pleasing and exciting.
Nevertheless, the starting point must begin from those already proven and from
stalwart educational cornerstones. language learning and communication begins with
the acquisition and use of the four basic skills - listening, speaking, reading, and
writing. Whatever the level, we must formulate a flexible and adaptable tool which
answers the following queations affirmatively.

1. Is it a genuine sample of cultural and linguistic material?
2., Does it fit the students'level of maturity and intellectual

develotment? A
3. 18 it appealing to the stuclenﬁ?g

The most basic aesthetic aspect of any program is its ability to generate a feeling
of satisfaction in what one is doing and learning. Ave we doing this?

The student:

A very basic belief in our act of committment to an exploratory foreign
language program should be "that all students can learn a foreign language if given
enough time and the right kind of environment."” The curriculum, the course content,
standards, and methods of imstruction, all worthwhile concerns, have dominated our
approach. Where has the student been? Without making student gratification a
goal in itself, one new effort must be to create the atmosphere for this idea.
Actually, the beet approach ﬁa "ereating a mood where solubtions rather than problems
are the focus of atteation."™ _

Any curriculvam worth its salt today reaches toward the student. The student ‘s
role in curriculum cannot be passive in curriculum development. Not only must the
role of the strdent become more active, but also his reaction %o the curriculum
goals should be a very important point of consideration and debate. Students should
be informed of the goals of a given purpose of study. Goals and instructions, if
clear only to the teacher, are obvicusly of no value to the gtudent.

Tor too long, our language programs have not been guccesg=oriented. A
succecs-oriented program is based on the principle of adjustment. Are language
teachers today in Junior and Senior High Schools adjusting their programs and
methods of instruction to the various levels of ability of their individual clagses?
There is doubt. At every step, the student must feel a sense of his own purpose
and of his own progress. This self-perception will give the student a feeling of
self-worth which seems quite vacant in so many classrooms today. "First, the
learner needs a constant sense of movement and sucgéss, and, second, the learner
wants to feel he understands what he is learning.'

. P
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The foreign language teacher: | GonooEu

An open enrollment policy will he a very severe and threatening challenge to
the comforts of those traditional and asudiolingual-oriented teachers, -~Sompe funda-
mental rethinking on the definition of goals need to be effected. "It may be that
ve should not only be thinking aboub only language skille per se (listening, gpeak——
ing, etc.), but rather about limited communication skills and limited goais."> .
Perfection, exactitude, and the insistence of excellence in the language akills
has to be -put aside for awhile. ‘This does not mean that these qualities should not
be considered at all. By no means should. they be forgotten.: To expect these
qualities to exist within the framework of every activity the student doea is part
of the fantasy of our problem. Ve must now consider the "nearness" of how gtudents
can really come to the goals and skills we may want as well as to the goals and
skills that were mubtually agreed upon between the teacher and the student. Thus,
it seems that part of the new teacher role for the future will be to experiment
not only with the language and its accompanying techniques but also-with the stu-
dent in order to obtain feedback from him as to what works and doesn't work. In
conclusion, the issue that is relevant here is definitely what is'the'nature and

quality of an effective foreign language curriculum.

...Tt is a matimum response to the major learner.factors of aptitude,
intelligence, and perserverance. It will offer courses that teach
specific goals in which the student is interested....it will use 7
methods and techniques that teke into:account the individual learner's
characteristicg....In short an effective FL program re;pr?senta, in
the last analysis, a compensatory and remedial activity.

ry Considerations

nSe1f-fulfillrient for students is lijtle more than an educational pipedream
if we deny self-fulfillment-to teachers."® The initiation and implementation of
any new curricular program and its success or fajlure ie quite depemdent upon the
maymer of presentation and the organizational climate in which the idea begins its
period of germination. The integrated wholeness and organizational health of the
program is not only based on the student-success factor, but elso on the dynamics
of human relations and the teacher. -

The crucial fector is the "teacher personality" of one's department. The
teacher will be the cause-factor when change is to be implemented. Depending upon
one's approech and methods of communication, the "departmental porsonality" may
either be receptive or resistent to the change ‘that one mey want to implement. An
esgential prerequisite to success in helping teachers to bring about changes in
their attitudes and actions is an awareness.of some of the forcea which may encou-~
rage or obstruct change. The approach may seem rather pedantic in nature, but 1t
is an essenmtial factor for positive teacher participation. The dynamics of human
relations must always be in play. If "t inking" is to be translated into "doing",
the following ideas are worthy of consideration and thought.

®

...individual differences, insecurity, fear of the new, resistance to
ohange, lack of understanding, 1ack of slkille, too much work, too -
msch time required for implementatiomn, different philosophies of
education, adult impatience, desire for approval, semse of,accom= -
plishment, desire for approval, and general Aigcontentsese”

§2ﬁ
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Fundamental to satisfaction and even to commitment 18 TOE HDILLLY LY €Suay--=
an enormous potential for the individuel to experience and to see himself as being
a positive part of change. If change 18 to be accepted, one must attempt at every
point in the evolving process to make others feel part of the program as well as to
feel important. Participation and input are the keys to improved decision-making,
patisfaction, and teacher morale in the face of unwanted change. .

In terms of a course of action, the "human relations approach" and "resources
appraash"m -are probably two models for consideration., Both models attempt to
Nereate an environment in which the subordipates can contribute their full range
of talents to the accomplishment of goals."™™ Despite moments of anxiety and
difficulty, the overall quality of teacher attitude and performance will improve
as one makes use of the full range of experience, insight, and creative ability
available in his department. As far as possible workable approaches, it would be
judicious to begin to effect change in some of the following ways.

1. Have some type of departmental, social event to help establish
rapport. It might even waver adamant decisions against the
philosophy of the new exploratory program.

2, Make a departmental needs assessment asking for priorities of
concern and potential goals and objectives.

3. EBstablish a time schedule for the year's program with a certain
amount of leeway incorporated into the calendar.

L. Give opportunities for the individuals of the department to

" provide input. -

5, Designate specific activities for the accomplishment of these
goals capitalizing on the various gtrengths of the partiowlar
people in the department.

6. Strive to make each member of the department feel good of them-
selves even in moments of stress and strain.

The forces of approach and avoidance to change are endless, but if esteem and
self-actualization are provided for, the attempt to redirect the teachers in new
areas of thought and action will not be as difficult as anticipated. #4311 of us
nave a desire to be considered as worthy and important in the eyes of others and
to have comtrol over our oun destinies, for this improves our opinion of our-
gelves." 2

The "New Student" in the Middle Grades

Often times as teachers, inadequate reflection is given to the psychological
nature of the level of the etudent we are teaching. Semester deadlines, curricu-
Jum demends, administrivia, and the Importance of one's subject matter influence
a teacher's attitude in the confines of his or her classroom.

Put, the Junior High School or Middle School learner is much more a person
than a manipulative entity than we realize. Sometimes to our chagrin, he often
behaves inconmistently and irratically to what we anticipate or expect. In terms
of classroom participation and activity, he is quite gelf-conscious and physically
avkward., Many of his concerns are constantly centered around seeking peer approval
and recognition. He has a tendency to be restless and talk%ive, always wanting

to accomplish what he has to in as 1little time as poseible, -
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malti-gkilled approach to learning a foreign language. This characteristic alone
is one important approach to use in any-steandard curriculum or any new exploratory
program. "Part of the new teacher role for the seventies 18 to experiment with
many techniques and_to obtain feedback from studente to find out what works and
what doesn't worlk,"! Zven though activities such es role-playing, singing, and
gemes are major incentives for learming, these activities should not be the center
of attention for an exploratory program. The middle student does not want to know
vhat he is learning and why and how he his progressing. There is a coucern for
knowledge despite all the distractions we may have to provide in order to capture
and maintain his attention and interest.. "If a teacher informs students accurately
vhat reelistic goals are for a given program of study, he or she may alleviate
much of the sense of insdequacy that goes even with relatively high achievement
in language 188-1'.1311’15‘"1 '

What is the "™new student"? Unfortunately, it 1s a term used frequently by
many supervisors who are as unsure of the meaning and definition of. the woxd they
are using as are the peopie who are listening to them. It is so easy today for
educators to formulate new terms and flaunt their use with such a flair of un-
questionable and esoteric certainty. -

An activity-centered approach to foreign language learning reflects the
current mood of interest and discussion of foreign language educators. Perhaps
one of the best characteristics of the "new student” as compared to his predecessors
is that this group of students exhibits an "increasing resistaunce to the established
educational procedures'énd goals. A primary concein also of the members of the
1970 Northeast Conference was "student motivation." Motivation through stimulating
and purposeful activity reflects the nature of the '"mew student.” He is no more
the paseive listener of lectures as well as the writer of gquestions and ansvwers.
He or she appears to be the homo faber, man as a doexr, as discussed by Mrs.
Beatrice Sarlos in a study on '"Learming as Delight: The Aesthetics of Curriculum,"

+«:Doing, especially physical doing, comes earliest in man's life.
Activity ie relative to an end which is to be a;higvéd by the
one who engages in it. Activity looks to a goal.™

The Foreign Langusge Appreciation (FLA) progrem must be a task-oriented
philosophy, perhaps even behavioristic in formula. When language learning tasks
are identified in terms of detailed, sequential behaviors, the classroom teacher
has more control of what work the student learms, the time factor in learning, and
the efficiency of his teaching methods. The behavioral approach gives the best
avallable way for students to grasp materiale that are immediate, tangible, and
present in their enviromment., It reflects gomewhat the natife of the "now"
attitude of pleasure of society today. s

2l

To look for one cure-all to disciplinary problems in the classroom is as
ridiculous as creating the fantasy of expecting one's self to teach a perfect lesson
every day. An important input into the disciplinary character of the classroom. is
the apg@rtu:aiﬂes you create for success and gelf-fulfillment. One's projected
image and role, one's classroonm expectations, and one's empathy towards student

. gensitivity contribute enormously to the overall classroom atmosphere. In the

-




teacher rapport. It im an undeniable fact that a TEACNEI'S IUPPOLL Wiul & Liass
personality is an umderlying force in the type of daily encounters he will ex-

perience with his students.

The predator against discipline in our clagsroom now may be the inability to
cope and rTeast to & somewhat informal and nnstructured classroom atmosphere. 7
Really, anything alien or wnfamiliar introduced into a relatively conditioned state
of acbions and Teactions will produce some unexpected behavior. The first common=
semse reaction to & problem is to introduce ome's gself and one's students gradually
to new claseroom desorum. For some of ue, the unorthodox will always produce
anxiety.

The foreign language classroom in the FLA program will not be that traditional
picture of impeccably straight rows of desks and chairs. Where the ordex and
structure will exist is in the preparation and presentation of your work on &
daily basis. '

The new preoccupation for the FIA teacher will be the students in low-ability
sections. Their background in discipline usually is poor and good guidance and
understanding will be a necessary prerequisite. In most cases, these low section
students receive constant verbal whip~lashing all day from other teachers. After
s while it doesn't take much intelligence to realize that all the yelling and
‘sereaming really doesn't intimidate them. The best approach to establish a healthy
climate would be to use a minimm of rules and a maximum of enforcement. This
rule will have to be established the first day and maintained daily. At the same
time, even though the requirements and the standards may be lower than another
formal language claas one may be teaching, =2 business=like approach and attitude
must be maintained from the begimning., It doesn't have to be recreation period or
a "eut and paste" program entirely., Preparation and purposeful activities are
very important forces for success in a FLA classroom.

One's plans must be flexible depending upon a general attitude of the class
. each day, but yet the student must feel and sense a routinized classroom approach.
The lesson plan preparation will alleviate the discipline problems in the class.

There are many methods to use in approaching a classroom behavior problem.
For example, such terms as positive reinforcement, behavioral contract, extinction,
negative practice, contingency management, pairing, punishment, time~out, and
systematic exclusion are only a few of the recourses that can be faken when dealing
with persistent misbehavior.

For example, positive reinforcement may be one answer. A basic premise here
gtates behavior is learned through reinforcement. '"This means if a person d@e%

something and then is rewarded he will probably act the same way more often."”
There are several basic questions to ask in establishing the procedure.

1. VWhat is the particular behavior change one wants from the student?

2, How many times during a particular time period does the student
exhibit the undesirsble behavior? ,

3. What alternate situations can be used in the classroom to induce
or facilitate the desired, behavior change?

4. Vhat are the definite reinforcera that ave changing the gtudent 's

~ behavior? 18

5. UWhat are the immediate awards going to be?™

G -
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Inother possible approach can be a written mutual agreement ia the form of a
behavioral contract. "The comtract demends certain expectations of each person and
assumes signers desire a specified behavior from e%:\h person. In this way, each
student 'e behavior and actions reinforce another."?d If you plan this as one
approach there are certain requirements to remember. '

1. Both parties must clearly understand the specific expectations of
the contract.
2. The terms must be reasonable and just. No member should feel that
the other has an advantage over his position and expectations in
the agreement. '
3. The contract must contain a mutually accepted goal that is achievable.
4. The contract should not be terminated until the mutual goal or ex-
pectation has bagﬁ achieved. The termination must be agreed upon
by both parties,

One main consideration is that discipline should be e departmental concern
and a definite policy should be mutually discussed and adapted by all members of
the department. A unified approach will heighten & child'e awareness and as they
88Y..."the word will get around ¢s far as the expectations and demands of the
foreign language department."

For further discussion and consideration, the article "Seven Techniques for
Solving Classroom Discipline Problems" should be digcussed during the course of the
year. '

P ——

"Performance Objectives" and "Tasks" for Curriculum Premaration

The considerations and implications are endless in scope when proposing or
developing a curriculum. Besides the guiding principles established and fostered
by the Office of Toreign Language of the Board of BEducation of Baltimore County,
other considerations seemed appropriate due to the individual and unique personality
of the Foreign language Department at Deer Park Junior High School.

In developing a series of workable "unit experiences" for an exploratory
language program, the "unit experiences" will not be definitive models as far as
how and what should be taught. The teacher really has to be pensitive to his or her
particular classes. Sometimes, the answers to a particular problem must come from
within the individual teacher. The assessment of what should be done and how it
should be done can not alwaye be determined by some exterior force - a gupervisor or
a department chairman. These models which will be presented are examples and sug-
gestiona of possible ways to approach the task ahead. The examples will be models
for models. An area of concern for teachers is not so much the content material
to be taught, but how to teach what is recommended by the curriculum guide. To
compile as many examples of approaches to a particular "experience" will be a key
answer for the schools beginning a FLA program.

Tt will be the task of this in-service workshop to develop some workable
plans, and experiences to be used at Deer Park Junior High School for the academic

10
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ccurtesy patterns, family living, daily activities, religious
and politicai holidays, foods, restaurants and cafés, leigure~
time activilties, traveling, careers, friendships, games, craftse,
and the infleace of the particular culture in American life.

The following Baltimore Juuniy Cuvrriculum Guldes should be used not only as refeic-
ences, but also as sources fo. a- tation. The content is substantial and contains
excellent materiale and idenr foir further expansl n.

L -

1. Meeting Another Culture Through Lenguage: Spanieh Edition, TFrench
Bditien (1972)

3. Manual Qutline of
Volume ¥ (i971), '

L. OQutline of a Suggested Orgsnization for Firgt Level Fremch (1969).

5. Manual Outline of a Suggesttd CTa

1973), Volume II (1974).

for Tirat Level Spanish (1969)
ion for Fivet Level Spanish:

ted Cuga .izstion for First Level French:

zé Level

For any conetructive and flevible lesson plen the framework 2cd mechanics of
writing and formulating “lemrning experiences" ave very important considerations
and merit a certain amount of departmental attention and enalysis. VWhether the
"learning experience" is terminal in iteelf or sequential is also enother point of
departure, but at this particular time it is not the issue at hand.

There are some suggested stepe in developing a "unit of study" or a "learning
experience." (i.e. What i your family like? What do you like to eat?)

1. The actual selection of the particular unit.

a. Will the experience create and generate a mumber of
situations available for student participation?

ba Will the unit give the student a minimum or maximum
number of experiences in the four language skills?

c. Will the study and foous of the unit give a cross=
cultural example and comparison of the target culture
and his own culture? '

d. Will the student be involved in a variety of different
learning experiences?

5. The statement of purpose of the umit of study.

a. Whaet are the goals? Remember, 'goals are ultimate aims
gtated in general terms."<*

3. The statement of the performance objectives or tasks.

A performance objective is a clearly defined learning activity
which seemg to be designed to implement a goal. Et is one small
building block continuum of learning a;tivitias-,g Bach task or
performance objective must:

a. tell what the student is expected to do as a result of
ingtruetion.

b. describe the specific type of action the learner will
perform and when he is to begin and finish the proposed
activity.
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Examples of ‘"Performance Objectives"

This is an example of a performance eb;jectivg!t}hat, aculdappesjin* a Eerié’é
of objectives for a mmit experience" or for one partiocular activity in a class.

performance objective #l: At the end of four days the student will
be able.to say accurately and distinctly the plural forme of
twenty regular nouns with either a mi imum or maximum of
accuracy from the list we ‘have been practicing orally in class
when he.listens to them 'on a tape recording. The percentage
of accuracy should be determined by the level of ability of the
class being taught. -

nouns, The important component here is the objective. It
-is the statement of what the student will be expected to do.
~ The number also may be changed. . ‘ :
2.’ At the end of three days: A well-developed performance
objective makes an estimate of how much time will be
needed to finish the task at hand.
3. Vhen ‘the student listens to the woxds on & itape recording:
Hore 18 the statement of conditions under which the student
will demonstrate his kmowledge of the expected behavior.
0% ag ~v: The final objective is the expected

1. The student will be able to say the plural forms of twent

What are the advantages of "performance objectives"? Vhen language learning
skills and tasks are identified in terms of detailed, sequential behaviors, the
classroom instructor has a very definite degree of control, and even flexibility,
over what work his students accomplish, how rapidly he or she covers iEE and how
well he or she teaches what he tests and tests what he or she teaches.™

To reinforce further some of the basic ideas stated, hsré jfs'sn example of
a more sophisticated and complicated approach in the use of "performance objectives"
or "tasks." This sample is taken from an entire behavior-oriented curriculum.

ind
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d.

(="

f.

Prepare and assemble the necessary
audiovisual materials and equipment
for this task,

. textbooks

. pictures

. 8lot toard

. tape/tape recorder

. cassette

Prepare a seven~item oral question/
answer of the verb "prendre" as msed
with foods. Two other verbs of cthe
4+est should also be prepared for
those students who will have to be
recycled through the materials.

In a large-group demonstration, drill
the verb "prendre" with various foods

using pictures and two or more of the.

following types of drills:
. repetition
. substitution
. complex substitution
. transformation (singular to
plural, questions and
answers)

R

Conclude the demonstration/drill
with the. pattern generalization on
the verb “prendre' - chiefly how the
verb endings differ {rom those of
the normal or regular verbs., TUse a
glot board or colored chalk on a
chalkboard to illustrate your points.
Also review the special meanings of
this verb in the context of foods.

Provide additional aﬁggla:iatiag or

Evaluate the student's functional
mastery of this concept on a seven—
item question/answer exercise to a
criterion of 90% accuracy.

Provide .additional help and practice
for those students who did not

reach the specified criterion or who
do not seem to understend the con- :

Have dirvection sheets ready for
those etudents who complete Task 1
fairly quickly and choose to go on
to Optional-Task 2.

Student objectives: :

7. To use all forms of the verb "prendre"
correctly in speaking French, particu-
larly with foods., You will remember
that when you use "prendre" with the
names of foods it means "went."

2, .To.understand how this verb is
different from other verbs you have
gtudied as far as the endings are
concerned. .

Task i1 o )
~ Participate in the group drill/demon~
stration conducted by the teacher.
After the session, study the verb
gome more - you will find a summary
on page LO of your textbook at the
. bottom of the page. If you need more

" oral practice, use the cassette
labeled D-6. '

Tagk Assessment

Your teacher will check your ability
to use this verb in the following way:
you will be asked seven questions
which require you to use different
forms of thé verb "prendre." Since
this is the basic material, you will
be expected to answer with 90%
accuracy.

Optional Task if2 )

™ Tpn the resource center, you will
find three supplemental French-
textbooks.. Look at the readings
marked out for g@’u in each one of
the textbooks.2

_ You kmow most of the i}acabu;aﬂ - you
" can find the meaning of wordse you don't

know in the dictionary. Choose oneé
selection from the three; read it silent-
1y until you understand it. When you

are ready, do the reading comprehension .
exercise for the selection. Check your
answers from the key on the bottom

of the sheet and place the exercise in
your folder and your teacher will look

at the completed work.2T
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seems tediocus, but in the end, these emall, graduated experiences will produce-some
success in your classroom, and may be much more ‘bhat ygu have baén accustomed to.
The variables for its use are many.

1. It could be used for one completé "Mearning experience."

9, It could be used for only one of the four language skills - 115tén;ng,
speaking, reading, and writing.

3. It could be used daily, or even one - day a week.

Vhatever the approach or method useci in the classroom, our taslc ag teachers is to
assure that three basic questions are asked an(l are anawered in any form of prepara-
tion and learning experience.

1. What is it we want our stuﬂé;ﬁtgs ;Ba. leaxrn?
2., Vhat is the beet way we want our students to 1e§:m rl;?
3. How will we Imow the students have learmed 1t‘?

In the follawing pages you will see an example of another type of lesson plan. This
can not only serve abB a basis for writing a curriculum, ‘but also as a possible style
towards an explaratal'y, cultural<oriented language program. Equally important is
the fact that there are many elements within the plan that cc:uld be re-—@rﬁten into
behavioral objectives. e

Models of Possible Lesson Plans an ng Experiences for Curriculum Consideration

T, The objectives of this series of lessons are to ena’blé the student to name the
meals of the day in Spanish, their time and the utensils used, to express the
need for and the chome af food and drink, and to appreciate and taste some
Hispanic foods.

II. The materials used, in add;:tien to the usual v;auals, include Meeting Another

lture Thr 2 age, iHolai Vamgs a Ca.ntar A Ty 1cal Restau:ea;lt from '

I. VOCABULARIO: to be praéented usmg clocks and/or bullatin board with two
- B hé&lﬁligﬂ' "Los Estados Unidos" and "Egpana y Mexice“

‘61 desayuno (a las o6ho) © el aesa.jmna' a las T, 30)

¢l almuerso al mediod{a) = - 1d merienda (a las 11,30)

la comida a las cinco " el almuerzo a la 1,30)
y media) la merienda a las 5,00

la cena - (a las 9,30

~10- |
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b. Sing the song Las Comidas on page 9 of Vamos 2 Cantar. -

c. Have students draw the American flag in the upper right hand corner of
one side of the sheet of paper and the Mexican flag and/or Spanish flag
on the reverse side. Then instruct them to draw the clocks, times, and
carefully label the name of the meals in Spanish. :

IIT. CONVERSACION: Teacher asks o series of questions using the new vocabulary
to which the answer can be eimply "Los Estades Unidos" or
"México" or “Espela.” :
1.0 é;Dgnae comen un desayuno grande?.
éDorde comen un desayuno pequeno? a )
4A qué hora comen el desayuno en los Estados Unidos?
iGue comen a las ocho en los estados Unidos?

IV. TAREAS: To think sbout fox the next time: What categories can foods be
divided into?
To bring to elass: Cuttings of two different categories from
magazinesd,--

o

I. DISCUSSION: Discuss the categories the students thought up. (If they are
slow to reapond, refer to the pictures on bulletin board de-

picting the several categories to be learned.)

II. YVOCABULARTO: Las categorfas de alimentacidn: teach promunciation:.
las frutas *  las bebidas
las legumbres (las verduras) los pogtres
la carne  miscelaneo
el pescado. y los. mariscos . ' :

III. ACTIVIDAD: 4sk students to come up and place their various pictures
beneath the appropriate labels (baving quickly removed your
own leaving just the vocabulary on the bulletin board.) A4s
they place them on the bulletin board, have then read the
label for pronunciation’ practice.

CONVERSACICN: Either the teacher asks the following questions or the question
‘can be-used in a dirvected dialogue. : :
ji.e. &Oudl es su categoria favorita?
. Mi favorita es sssascascscsssen :
Have the better students give the complete answer or
sentence and the slower students repeat only the category.

a. Present dittos of foods divided into categories and have students label
the category only. . The individual foods will be learmed and named laters
Instrict them to put the ditto into the vocabulary section of their ‘
natebook. Co : (‘ o

b. GCive' instructions for the making of menus, Three gradés will be given:
(1) for reatness; (2) for originallty; (3) foricorrect "spelling of
Spanish. . Think of a name for your restaurant (a city, country, something

=11=
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in US dollars and/or Mexican pesos (Spa:ﬁsh pesetas). ' Taday you can,
;»only begin désigning the cover.. (Yau may have menus f::am past clagges
+to use tf:: illustrata.) A :

VI. TAB&E To think about i‘ﬂr the ﬂa;:b t'Lme- Think about facés that are native
to Latin America and foods with Spanish names. If you can, bring :Ln
plc:tu:es or labéls shmﬁ_ﬂg those foods or thelr namas. :

DAY 3

I. E’RACTICA- As students enter the classn:am give them halfsheets of papez:BD
and refer them to the m.stfuctians on the board (or use the overhead
and transparency). Write your name. List the foods that you thought
of that might have Spanish names or Latin American arigims. If you
brought. in the, pictures, pass.thenq.in with the ";praatiaa " _
Vrite your name on -all pictures, ;
5.minutes, - : ,

IT. YOCABULARIO:

la lechuga - la manzana
-el tomate - la pera ,
el mafz . .. la parenja = U7 -
el flan . S ' el 1imén ’
el helado el pescado
el pastel . el jsmx:n

III. CONVERSACION: éDe qué colar €9 esesscssccasensl

= e Instr\mt thé . students to turn to ditto with categories.
é.QL]E es la lechuga?, etc. to reinfarce categories.
é@AE es una fruta?
éCual es su fruta favorita?

;‘,';'A

a., Put the fcllawulg exercise on.a trsnspargncy a;:ui have ‘the students com-
pleta the exercise or apaces in Spanish:

1, In a salad youmight find "la _______emdel ___ = "
2, In iced tea you might find "el ___ ST L
3. Bacon comes from the same animal as el
L. "El , . MWig 2 Southern favorite and is mada of pecans.
5. Don't confuse "papa! with "la __ L

6. Two citrus fruits we have learned are "la ___ . yel_______ "
7. "Jaws" is a story about "un L - S )

"
*

b. Instruct. students to. label the various foods., . >

c, While studenta are daing the- above. two actividades, yau could hive scanned

their "précticas" to tie in with the discussion on origimal Mexican food-
stuffs using the pamphlet by Heublein or any cookbook. Indicate the
PQEEiblllt;‘f of ha.vmg a "tacc f:,eata" to gauge their in‘bareat

d. Allow tme for them to c;anthma wor]dng on their menus.al‘
_ \ V\
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- 2 ke e ke T B PV P O N B T e
b = £ b

D ' Complete the following in Spanish and allow them to use their
notebooks. It is an exercise on the food categories.

La lechuga es ___
El flanes ____ -
Fl maiz es ___

El 1;nmn es ___ .
Bl Jamnn es ) ——r
El helado es ____

TI. VOCABULARIO: Use the appropriate visual aids.

la leche el azdcar

el vino el pan

la cocacola 1la sopa

el cafeé la ensalada
la limonada la mantequilla
tenar sed . tener hambre
beber/bebidas ' comexr/comida

III. CANCION: Practice singing the song "Tengo sed" on page 16 of Vamos a Cantar.

IV. CONVERSACION: ‘Encourage students to practice the following dialogue. Allow
) time to copy into their notebooks and then give 5 minutes or so
for practice with a friend. Then see who can present it for
the claas.

Didlogo: José: élienes sed?
) Pacds: si,  tengo mucho sed.
Joge: r:.Qua bebes? _ .
Paco: Yo bebo un vaso de cocacola. &Y tu?
Jose: € g Yo también. Bebo cocacols.
b) Yo no.:' Bgho una limonada.

fli

‘Give them five minutes to review
or’ Etudy a.‘il food vccabulary in prePa:aticm for *he game to follow.

b. Divide the class into two teams: :This will be a taste and smell activity.
You will need two blindfolds,.small paper cups ‘and the following, foodstuffs
in small quantities: 1leche, sal, azucar, cocacola, manzana, c‘.afe, liJn@;i,
naranja, pera. One member from each team will ¢ome forward, taste or

- smell, then wb;.spér to the taacher vhat they think the answer was. Ask
them: &A qué sabe? or il qué huele? ngeﬂzlly both teams will identify
all the {tems correctly in Spanish. -

c. Give time for further preparation of their menus. Make mure that you go
around and look at their work. Take time out to give them suggestions 3
The suggestions will give them the feeling it is more than busy work.>

DAY 5

I. PRACTICA: Meet the students at the door with halfsheets of paper. The
following exercise should be on a transparency. Tell them to
write only the enswers on thelir papersa. o




iI.

3. En,él;éafé, ﬁbztcm@ el P A
la .

o li. TUna béﬁi&a oftrica 88 1la L~

" ‘Poner 1a mesa: You will need the fcllcwingbitams on hand which
appear in the song on Page 29 of Vamos a Camtar.

el mantel © la servilleta
el tenedor la taza
. el cuchillo la cuchara
el plato ' la sal
el vaso-: la pimienta

TII. ACTIVIDADES:

- Copy the song into your notebooks, underlining the new-vocabulary werds.

Allow ten minutes to draw and label a table setting. Collect and correct

. the work for spelling. Have the students put their drawings on the

bulletin board.

IV. CONVERSACION: Employ the néwlyhlea:ﬁeﬂ vacabulary in talking about the "taco

DAY 6 -

fieata.”

Profesmor: éNEEEEltEﬂGS platos pa. la fieasta?
Alummos: Si, neces;tamas platos.
Profesor: &Qué més necesitamos?
Alumno 1: Necisitamos servilletas.
Alumno 2: Necesitamos yvasos.
etoetera

Have a list made on which students can bign up to bring in the needed:
items for the party. Have a large box<available for them to place the
objecte in. ) . :

If time allows, work on the menus. Tl ’
(Naturally some of the students will be finished early with th;s 11ttle
project, and others will not. Maybe additional ﬂggvazaat;05al pzéctice
can be done with thoss finighéd with their menus.--

I. ©PRACTICA: Have an "anagrama" prepared on a ditto.

II. ACTIVIDAIES:

a.

xEsving earrectgd and plase& their tahle setting on the bulletln baa;&,

point them out, compliment them, and announce that they may be taken down
on their way out. Perhaps, you could provide a small reward after the
class decides which was the best one.

=1l
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c. Tefer to the bulletin board with '"Mexican Originals" on it and discuss
the food to be had at the fiesta. If time allows have students copy the
recipes for tacos and tortillas into their notebooks. At this time re-
view the responsibilities of the fiesta. It is a good idea to make o
large chart with a 1list of the assigned duties.

d, Play "alfabeto". TIlvide the class into teams and assign 3 points to the
first right answer, 2 points if the first team misses and 1 point if it
takes 3 times around to arrive at the answer. The teacher will give a
letter from the alphabet and see if the teams can tell a word from
"ecomidag" vocabulary beginning with that letier.

This is the wrap-up day before the fiesta and it will probably come o pass
that some students will need to be working on their menus all period while others
engage in any of the activities from roman number II, a through 4,

Furthermore, I have not 1aid down herein my own plans for the fiesta. Such
plans will be dependent upon the economics of the class as.well as the enthusiasm
of the teacher. I would probably have them get their food as soon as they enter
the clags or even have them make the tacos in gﬁass'and then sit down and eat them.
There are many possibilities for serving food. _

Pre-assessment -

In the implementation of any new exploratory program, there are concerns
vhich follow hand-in-hand with the existing situation. Sometimes, whet one can
discern as pocsible negative elements in the existing program may inevitably -~
take root again in the new exploratory program. As a matter of fact, these very
facts may be the reason for the creation of a new program. :

The following list of pre-assessments reflect supervisory and instructional
concerns which may exis% or may develop in any current foreign language program
or any new exploratory foreign language progrem being developed, such as the FLA
program.

Many of these assessments reflect attitudes which are rather difficult to
check on paper. This is also why an on-going assessment and final agseagement
should be given equal consideration. In the other aseessments, one should look
for a definite and observable change in behaviox. :

As a possible approach to effecting changes in attitude and behavior could be
done in the following way:

. 1. List the existing negative behaviors and attitudes
2. list the corresponding positive behaviors and attitudes that one
may want - e ' ,
List various alternative courses of actions
Establish a time period for observation, evaluation and reassessment

i

_Use the check list developed
Make a final assessment

_iga
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10.

11.

12,

bution sheet at the énd of the year for all levels would be a gooa
indicatgr.) e : _

Student enrallment is lov in farelgl languages- or may’ae one specific
language. _ o _

Lid;v;dualisatmn ai‘ mstmat;.on is not occu:cring in classas of the
same level taught by the same teacher. (An examination of lesson plans
and class- observations would be & Etaﬁ.mg point to see-if this really
is the situation:) :

Some discipl‘ma.ry;pio‘blems are the resuiﬁ cf poor teaehiﬁg techniques.

Some disciplinary problems within a department are a result of the
lack-of atudent intexest. (Checl: with the aseistant principals to find
out thﬁ number of students sent to the office because of digcipline from
farelgm 1aﬂguage classes.

Thera is an. at-t;.‘tade of ‘fear among de;:artment members fﬁoward a new
FLA. p:og;r;sm. o .

The:re will ’be res;atance towards the time mvolved in wri‘bmg and pre- -
paring the FLA curriculum.

The available audiovisual materials and instructional realia are not
being utilized to their i_'ullast p@tent:,al. '

The attitude that exists toward the current currlculum gu;des will bea
the same. JFoward the new exploratory guidei o

Some ‘teachers will take ﬁL'Ll advantag Qf the available v;.sual materials
provided. The same h@lds foxr, suggastea activities and ideas.

Some teachers will not take.full advantage of the. available visual
mata:’:ials_ Eggvidad. The same hc:ltls fcr auggestad activities and ideas.

Often students have énct been giv%n ‘an appori;u:ﬁty to have a ch@:g.r;eﬁ and
gay in vhat they would like to learn.

Often students ;afr’e_"nqt being told of the goals of the program.
Assessment . C,

Students mtro&aced ta the FLA program are now ém:'cll;ng in regular,
Eéquentlal foreim la;c@age gregrams B

: Tha number of French and Sps;u.sh glasses ha.va incraaaea on all levels.

. Grade distrj.butian EhéEtE Ehaw a definit.e rise in achiavement,

s
-3
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O0ffice reporis have been revievel and LAE IULUEL ULl ULBudpd.icy
incidents and students sent to the office have decreased. '

There is a gradual acceptance of the new. FLA program and teachers are
showing interest in writing and preparing for the program.

Audiovisual equipment is being used daily.

Teachers are using available materials from the guides and taking time
to make adaptations.

The attitudes and feelings of students axe being considered through
class discussions and periodic eveluation sheets. .
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