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ABSTRACT

The language situation of immigrants to Australia, or
social bilinguals, is distinguished from that of second language
learners, or cultural bilinguals. The former. lag behind in employment
and school achievement. The solution proposed entails learning
English, though both children and adults appear to reach a plateau in
learning after initial progress. This study suggests mother tongue
paintenance as a solution. Evidence fron 1;ngulst1c theory is cited
from Fillmore and McCawley. Bilinguals should be given the
opportunity to observe norms in both of their languages, and
bilingual education is seen as a program that takes the student's two
languages in his social environment into account. Four bilingual
education models are described (transitional, emphasis on the native
language, emphasis on the second language, and balanced), the
balanced model being seen as most suitable for Australia. The
Multilingual Project described here, a form of bilingual education
primarily concerned with concept learning, has developed independent
study units in social studies. 600 students in fifteen secondary
schools are participating, and materials are provided in English and
Arabic, Greek, Italian, Turkish, Serbian and Croatian. The goal of
the project is to allow students to opt for aspects of each heritage
rather than totally rejecting or accepting either one. (CLK)
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9. BILINGUAL EDUCATION IN ACTION: THE MULTILINGUAL PROJECT

Marta Rado
Latrobe University
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The riustralian immigration policy has created a minority upon
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whom bilingualism has veen socially i

daily

must be able to function to some degree in two languages. For the

individual who can behave appropriately in two language environments,
irrespective of his proficiency in either language. It is assumed that
his proficiency in L1 (first language) and L2 (second language) will
vary according to domains.

Other members of the community, in particular secondary school

students, to a second language in their foreign language
classrooms. This i5 a culturally imposed blli' ualism; language is not

used in real situations, for real communication. These days the audio-

rual method daeg emphasize the communicative aspect of language

(which is commendable), but has not solved the problem as the ¢lassroom

situation imposes its own style (Henzl, 1973). The speech events that

occur are method-dependent.
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language skills will f=2il. From the point of view of the adult this

't assessment of his situation. His advancement is blocked
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on 80 many Jdifferent fronts in any casge. For instance, his qualifications

are not recognised or are deowngraded and he iz ignorant of the selection
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procedures applied to sccupational advancement in the Australian

community. He would be justified in considering his ‘lack of proficiency
¥ be j g j

making upward job mobilit ty

'ﬁ
LT

M—J‘
IZM

in ish 25 just one oy

difficult.
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In the case of the child and adolescent there seems to bhe a
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opinion shared by cducaters, parents and students that
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success in schonl studies and employment does depend on proficiency in
Lnglish. Yet, many young Australians also encounter lan anguage learning

difficulties. They too eventu ually reach a plateau and cannot rise above
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pite continued efforts to help them reach the competence of a

mature English native speaker. Not all students experience such a

urrence cannot be predicted from length of residence
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f the family and the language

in Australia. The educaticnal background
variety used in the home scem to play a far more significant role in the
child's development and general progress in school. Many educators are
now aware of this, yet, théj‘hQVE mads nso aﬁtempt to reconsider their

teaching strategies. They still act as if success in L2 learning

depended solely on the right teaching methods and good study. habits.

This type of approach is based on twe misconceptions. Firstly, that
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that knowing one language interferes with the effective learning of
another. If this were the case all foreign language 1éarning should
immediately cease in our schools as it eould harm the~EngliShispeaking
population. This is of course nonsense. 3But cne cannot help wondering

in what way the migrant child is intelleetually inferior if his language

learning capacity is supposed tc be cbstructed by the continued use of

is MT (mother tongue). On the contrary, T would argue that it is the

ol

suppressicn of the MT that hinders 12 develcpment,

LANGUAGE MAINTENANCE

is based on the principle that the school takes the child where he
stands, builds on and develops what he already knows and certainly does

not waste it. The bilingual's lnowledge enables him to use the most

}"’I"|

dramatic form of style variation, that of code switching. He can
express the concepts he intends to convey by means of the lexical items
and sentence structures of two languages.

among linguistic theories (Fillmsore's 1968) Casc Grammar scems

‘Tﬂ

to have explanatory power here. The language universals it advocates
make it possible to describe the bilingual's capacity to express his

structure variation, based
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on o unified cognitive network. As Chafe (1970) points out people's

semantic resourses are not identical ‘because the inherent features of
a ziven lexical item vary from individual teo individual, In this view
ty
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a bilingual would not necessarily have greater knowledge of the world

compared with the monolingual, but only a different type of choice in

expressing it. It would be an interlinguistic rather than an intra-

i ~

\l iy

McCawley (1972) has captured an essential Teature of speech

production, then his description of the process could serve as an

additional explanation of the bilingual‘'s language use.

Regarding the guestion of how people use a gprammar in
3 [ 4 il i

speaking and listening, T wish to emphasize that I do

ot claim that the whole semantic structure is nece Ssarily

o]

ever present as @ whole in the speaker's mind at a single

, time. 1In vroducing a complex sentence, one is simultane-
ously constructing meaning and producing sounds, and the

construction of the meaning and phonetie form go on in

rallel. It is of course extremely common for a person

|'H

par
e before he

0

to pronounce the first few words of a senten
is really sure what the entire content of the sentence
will be. !I would guess that an appropriate model for
speech production would involve a system of derivational
constraints which one uses much in the same way that a
composer composes a fugue: he starts with something that
will come out first and jumps back and forth betwegn the
various 'levels', conjkructlng bits and pieces of a;h

at a time, and doing so in such a way that (if he is
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successful) everything ends up being consistent. Thi

perfectly involve an 'early' piece of 'sound' corresponding to a

semantic

o
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pm

"late' picce of ‘meaninglfﬁﬁThevarder_@f £hé element
structure (if thgy in fact have a linear order) need not correspond
to the order in which a person thinks of them in assembling the
meaning; the only psyvchological correlate to linear order in
semantic structure that I can imagine would be the order in which

virious elements are judged to be 'well-formed' in whatever chain

of psychological events would be involved in a person's checking

that the things he is saying are semantically coherent, and 1

have no ow one c~ould investigate suczh psychological ts
(McCawley 1972 : 95-96)

If we =2ccept ¥cCawley's view that tlhe '"whole semantic structure"

o
ety

sentences is not 2 necessary condition ef flugnt:sp eech production,
that on the contrary sgntencéa are constructed in "bits and pileces'

then interfe erence ﬂhenoména which characterise the language of bilinguals
is =asily understood. Mcreover, the view that bilinguals possess a

uage is further reinforcsd (Neufald 1973).

NORMS
Lexical and semuniic transfers, semantic cxpansions and neologisms
are frequently used devices to keep languages abreast of technical,

economic and social developments. They are employed by speakers on

the basie of a shared understanding and shared norms. The same devices
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employed for personal convenience by the individual immigrant because of
lack of easy availability of a term is by contrast a practice that
violates or distorts the standard norms. The young child and the adol-

escent growing up in a language environment where transference and code

important to observe language norms. Morsover, the adult language

available for observaticn nresents him with inconszistent models. (cf.

Ervin-Tripp 1972). Under these circumstances it is more difficult to

age specific rules, and to recognise the necessity that in
some styles language norms must e strictly adhered to. In this situa=
tion bilinguals must be given the opportunity to observe norms in both
of their languages. Bilingual texts offer this opportunity by exempli-

nressed in a standard form in the MP and
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RELEVANCE OF BILINGUAL F

=

EDUCATION
Tor purposes of this discussion bilingual education is a program
that tgk 5 the student's two languages in his soccial environment into

account. Bilingual zducation models developed in the United States,

Canada, Irance,; Germany and other countries; can be roughly categorized

1. Transitienal
2. Emphasis on L1
3. Imphasis on L2
4, Balanced

g
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1. Transitional prorrams recognisc the need to learn new concepts in
a familiar language. Consequently, the beginner in 12 is given instruc-

&2

school in L1 and taught 12. 4s 12 is

tion

trengthened there is.a shift in the medium of instruction to L2, until

=

all instruction is given in 12. 11 may disappear from the curriculum

or may be retained as 2 subject, but ceases to be used as the language
of instruction. Most United States and Canadian programs belong to this
cataprory.
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identity and encourage this loyalty to his ethnic group vis-a-vis the

4
i

deminant 12l zrograms in the United States

see thie d like to deveiop instruction in

]

Epanish up to and including tertiary education. The Canadian French

country of origin. DBupporters of these programs argue that this is the

by

oniy in which educational opportunities for members of ethnic

minorities and dominant groups can be egualised.

o

3. The concerted effort to tecach 12 and to teach in L2 is also termed
bilingual education in the United States, particularly if the study of
1.2 features on ths time-table. I think those Australian schools that

fer MI' instruction would be surprised to know that in American terms

=iy,

o
they are offering bilingual programs.

b, Balanced bilingual education provides instruction in parallel form
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throughout the child's schooling or a5 a compromise measure until the

student is Ahure enough to maintain L1 fully by his own efforts with

respect to oral and literary skills.

itico-gocial implications. DBut there

=
=
=
b=y

our approaches have poli
ifference between the first three and the last. Vhereas

gram placces strong emphasis on the

students' group membership, i.e¢. dominant vs. minority, the program

aimed at balanced bilinpgualism not only concentrates on the necds of

th in cultural, psychclogical and linpuistic terms, but also

learner,

I

aims at bicultur»al group membership.
Such a comnination of loyalties could be a feasiblc s

g immigrant's problem in Australia, (cf. Mackie, 1974).
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' : My own research (Rado, forthcoming) which involved the inter=-

bilingual adolescents, attending secondary
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to 18 vear old
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viewing of 1
in 1973%,-supports this view and can be summarized in

choel in Victoria

\U'l
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the words of one of them:

"I was born in Australia. 7T don't mind being called
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AuSt'gl ian, I am not ashaned of bein
I'm proud of my heritage -

You could say I have two =
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#n Austrnlian one and an

THE MULTILINGUAL PROJECT

form of bilingual education that is

o

The Multilingual Project is
primarily concerned with concept learni ng. Language maintenance is not

10
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its primary goal but a2 means to an end. I am convinced thyy in the
final analysis bilingualism is a2 personal decision. Attitydes tovands
it fluctuate during a person's lifetime. ILven if L1 is rejected during
an individual's schooling, as Harvey (1974) points out, interest in .
is sometimes renewed later in 1life. The justification-of hilingual
cducation is therszfore not based on the desire to legislaty for langyape
maintenance, but on the conviction that the bilingual needg poth
languages,- his total pool-of language, to learn efficiently,

If the school is to support him in this, learning Materials Mugt

be developed bilingually if they are to serve him as well ng English.

]

speaking monolinguals are served by their English texts. Opviously,

not all learning materials ¢an be duplicated in all immigTant languages,
It would be costly to produce the parallel language versiong and tech.
nically impossible to provide the teachers for the implemengation of
such a scheme, Tet, bilingual education c¢an be provided 1n geleeted
subject areas on the basis of individual or small group ifNstyyction.

The Hultilingual Project has already developed several independent Styudy

units in the social studies area to provide bilingyal educatjon for tpose

rested in participating. Approximately 600 students in 45 secondury

b
ot
ol
2}

schocls are currently involved in the Project, The Educatiy, Department

of Vieteria is supportving the Project by the secondment of four qualiried

&

teachers on half-time appointment for the development of the Pnglishk
version of the study units., It is also meeting the cost of translating

these into Arabic, Greek, Italian, Turkish, Serbian and Croatian. The

11
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study units consist of textbooks,; sclf-corrective werkbooks and activity

kits which include audio-visual materials, zsamces, cte.

Bilingunl ecducation in this form can be practised independently of

ethnic teachers (if they are not available) and

rresgpective of the

et

numbers and composition of ethnic jreouns in schoels. Hopefully, the
Project will stimulate the implemsntation of cross-nge tutoring and the
involvement o intercsted adults in the community of 2ll ethnic groups
including Australians who mny wish to learn or upgrade their knowledge
of an immigrant language.

Bilinpual education in early childhood ig not new in Australia.

It is operative in aboriginal education, pmarticularly in the Northern
Territory. Perhaps, educators concerned with immigrant children in this
will now look more closely at this experiment and profit by it.

The Multilingual Project caters for an older group, the adolescent.

D,

Interest in this group can be justified on the grounds of their specia
needs, IFor most of these students, time iz running out, in a few years

they will leave schoel., If they are new arrivals and therefore usuall

<

beginners in English.tney cannot afford to wait for their L2 to develop
sufficiently to continue hject matter learning. Concept learning must
o on without interruption. If they use L1 at home and L2 at school
they must be given the cpportunity to learn in both to ensure complete

in L1 and competent in L2

and develop literary skills
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CONCLUSION o
Bilingual education caters. for the imﬁigrant student needs 5

realistically. It recognizes the fact that his adjustment to his
bicultural environment is that of accommodation fatﬁer than a question
of total acceptance or rejeection of his mother tongue or English, of
his parents’ éu%;ure or of the Australian way of life. He is Selé§tg
ively opting for some aspects of each heritage, Our f@lé as
educators is not to choose for him, but to support him in his
bilingual énd‘biéultural status so that he can forge his dual
heritage into a balanced whole.

- If a residue of tension does remain, within the individual,
this may pré%é-mare stimulating than harmful. Ny research shows
that balanced bilingual adolescents are remarkably senszitive to

other people's needs.

13
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