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A team led by the wilter developed and implemented

a model program to ald the learning-disabled child in a small school
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were to help the LD child achieve grade level more readily in the

basic skills, assist him in achieving a higher opinion of himself,

his peers, his family, and his school, and remediate his physical
coordination problems. The program contained four basic components:
screening, services, evaluation and refinements. After psychological
screening and educational prescriptions for classroom use, students
were placed in . heterogeneous classrooms for general class work

and sent to resource rooms for specialized treatment of their disabilities.
Parents and staff surveyed at the conclusion of the program commented
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This program owes its succ:ss primarily to the classroom teachers
who met fheir obligations to satisfy the needs of learning-disabled
children most consistently and canscieﬁti@usly. They cannot be praised
too Highly. Their sensitivity, concern and labor were inspirational.

The reading speci;lists and the teacher aides augmented and con-
tributed to the remediation of these children's deficits with skill
and patience. The guidance counselors and the principals played é |
vital role in overseeing and implementing the sometimes onerous
administrative paperwork necessary to any program's progress.

A special note of thanks is owed Mrs. Winifred Low, our learning

(¥}

disabilities specialist, Ms. Meg Rafter, our Middle School teacher
of special education and Mrs. Kathryn Vennie, our school psychologist,

all of whom played major roles in the implementation of this program.

ERIC

Aruitoxt provided by Eic:



CHAPTER 1

THE PROBLEM AND DEFINITION OF TERMS

When one mentions the terms "learning disabilities" or "learning-
disabled children," one is immediately involved in a controversy. There
are those who will claim that these labels camouflage parental or school

neglect; others advance the theory that most children suffer a learning

performances both in school and in the community. This writer is not
prepared to espouse either of these extreme views. Indeed, the literature
suggests support not only for those views but for a spectrum of positions
between these stances.l At any rate, the issue of who is or who is not
a learning-disabled child has been settled legally in the Commonwealth of
Pennsylvania,
THE PROBLEM

The Delaware Valley School District, in which tﬁis writer is Assistant
Superintendent of Schools, had the problem of devising a quality program
which identified, was responsive to and responsible for learning-disabled
children, and met the mandate of the Pennsylvania Department of Education.
The Pennsylvania Department of Education extended its umbrella of mandatory

special education programs to be offered by local school districts in the

Programs for such children were required throughout the Commonwealth's
public schools starting in September, 1975.
The Assistant Superintendent assumed the responsibility for the design,

organization, monitoring and accountability of a model educational program

IMartha A. Keller, "The Myth of the Learning-Disabled Child,"THL EDUCATION
DIGEST, April, 1976, pps. 17-19.
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for the learning-disabled capable of being institutionalized as a permanent

district program.

DEFINITION OF TERME

Learning-disabled child.

A child is considered learning-disabled when he is deficient in the

kills including but not limited to the

]

acquisition of basie learning
ability to reason, think, read, write, spell or do mathematical calcu-
lations as identified by an educational and psychological diagnosis.
According to regulations developed by the Pennsylvania Department of
Educati@n% a neurological examination performed by a licensed physician

is also required to certify a child as learning-disabled. This term

does not include persons who have learning disorders which are primarily
the result of visual, hearing or motor handicaps or mental retardation

or emotional faﬁtcrs or of environmental disadvantage. Further, in ascer-
taining a learning disability, a certified school psychologist must ad-
minisﬁe; a Stanford Binet or Wechsler Intelligence Test. A child must dem-

onstrate average or above average on such a test,

Lea:

ing disabilities

|

pecialist.

A teacher possessing special education certification in Pennsylvania may
perform the duties of a learning disabilities specialist. Ideally, the teacher
would have had several courses related specifically to learning disabiliﬁies
and clinical experience. In this program (Delaware Valley), the speclalist is
an itinerant master teacher who evaluates each child and prescribes individual
educational programs for each child. Also, she delivers educational services

directly to as many children as she can serve.

ZFEnnsylvania Department of Education 1972: '"Standards for Operation of
Speclal Education Programs and Services, 1972, p. 3-B-1.

10



O

ERIC

Aruitoxt provided by Eic:

Resource* teacher.

education certification-in this Commonwealth and is delivering special educ-
ation services to various chiidtén in the school district. In addition, he/she
is responsible for delivering special education services to learning disabled
children as scheduled. He/she may alsc prescribe activities for regular
classroom teachers to implement in conjunction and cooperation with the learning
disabilities speclalist. When providing services directly to learning-disabled

students, the resource teacher does not combine this activity with providing

services to special education students. Stated more concisely, at no time

do learning disability students meet with other special education students

for instruction by the resource teacher.

Intermediate Unit.

An intermediate unit is an educational organization empowered by the
Commonwealth of Pennsylvania, Department of Education, to provide a variety
of support services to local school districts. Delaware Valley Scha@llDistfict
is one of thirteen school districts in Colonial-Northampton Intermediate
Unit #20. There are twenty-eight additional intermediate units servicing
the other school districts in Pennsylvania. Generally, but not exclusively,
these units are heavily involved in furnishing special education servigés

to the schools in their respective units. Their budgets are voted on and

their finances are provided by the member schools in the respective units.

Some additional funding is provided by the Commonwealth and such federal

rants as each applies and becomes eligible for.

o

Resource room.

Ideally, a resource r->m is any area set aside specifically to provide special-

11



social studies resource room

i

services for special purposes. For instance,
might provide a trained paraprofessional and a variety of supplies and
material to aid a student in furthering his studies in scéial science. In the
Delaware Valley School District, there are areas designated as resource rooms,
i.e., the reading labs at the middle and high schools, and learning-disabled
students receive instruction in such areas. However, because of crowded con-
ditions and the lack of such spaces in the older elementary schools, regular
classrooms, special education classrooms and other available spaces are used

as needed.

CHAPTER 11

PRELIMINARY ACTIVITIES: BACKGROUND, NEEDS ASSESSMENTS AND MODES OF DELIVERY

BACKGROUND

Some typical student deficits.

There are several children in the Delaware Valley School Distriet with
the handicap of a learning disability. This handicap manifests itself in a
affective and psychomotor domains. Parents are unhappy with such children's
lack of progress and look '~ the school to provide suitable relief. Teachers

report that many of these voungsters read one to five vears below grade level

writing to more complex physical exercises and games.

How these deficits affect others.

Because of these handicaps, family, teachers and peers indicate varying
degrees of frustration, concern and bewilderment in their relations with the

learning-disabled. This often results in concomitant feelings of frustration,

12



anger and despair on the part of the handicapped children. These feelings
manifest themselves in a variety of hostile behaviors toward their peers,
their teachers and members of their families.

Classroom teachers are unable to give enough attention to these disabled
learners, nor do they have .enough expertise to diagnose and érescribe for
specific learning deficits. Teachers also indicate a lack of specific materials
to aid in the remediation of these deficits. Furtﬁer, some instructors.are

frustrated or unable, alone, to devise methods which have maximum chances of

success in dealing with learning-disabled children.

A NEED ASSESSED

Teacher observations documented.

Teacher reports relative to these handicapped were well-documented by

standardized test scores including the Gates-Mcginitie Reading Test and Iowa

[y ]

Tests of Basic Skills at the conclusion of the 1974-75 school year. The
Curriculum Development Committee of the Delaware Valley School District, throégh
means of a questionnaire circulated amongst the staff in the spring of 1975,
pinpointed professional aid for the learning-disabled child as one of the top
priorities in the dis;fizf_

?Sychélagical reports reinforced teachers' concerns about the inability of
‘these children to functilon in the classroom without more adequate resources
and personnel. Neurological reports indicated minimél brain damage in all these
cases impairing learning processes and necessitating professional educational
programs for each child with a learning disability. As a result, the school
district felt that a special program was required to satisfy the unique needs
of each affected youngster. Such a program would provide services so that the
learning~disabled child would achieve grade level more recadily in reading,

mathematics and spelling. Motor skills, where deficient, would improve,Further,

ERIC 13
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his ability to use word attack skills in all the disciplines would allow

the learning-disabled child, in time, to understand more fully the world
around him, and he would function as a more literate, confident and effective
citizen.

MODES OF DELIVERY

The seven models.

There are a variety of ways to deliver services to these children.
Department of Education regulations itemize seven such methods:

1. a regular class in a regular school with
supporting services.

2. a district special education program in a
regular school.

3. a district special education program in a
special facility.

4. an intermediate unit program.
5. an approved private school program.
6. a state school program.

7. an approved out-of-state placement.

A team decision - the reasons.

The team investigating these options consisted of Mrs. Kathryn Vennie,

district school psychologist; Mrs. Winifred Low, learning disabilities special-

oseph P. Fotos, Assistant Superintendent of Schools. A variety of

iy

ist; and

k

)
]

sites and programs were visited, conferences were attended, articles and bo

perused for concepts and points of view before recommending to the Superintendent

and the Board of Education option #1. - a regular class in a regular school with

supporting services. (See appendix A, BIBLIOGRAPHY and MEETINGS, VISITS AND
CONFERENCES.)
Since Delaware Valley School District is a small, rural school district
14
Q
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(1852 students, K-12) thirty-five miles from its nearest school neighbor

in Pennsylvania, it has unique problems. An investigation of the relatively
few learning disabilities programs in operation before the state mandate
suggested ideas that could be borrowed, but no program which could be totally
adopted. Even though we chose to go with regular classes in regular Schoéls
with supporting services, we had to tailor that option to meet the specific
needs of our learning-disabled children.

The other options were reviewed and diécaunted because with the exception
af #4 (intermediate unit), the learninquisébled,student would be isolated,
meet with learning-disabled students only. The local district philosophy
is to mainstream all special education students as much as possible where
feasible. This stance is well-supported by the literature. 3 The intermediate s

unit program was discounted because there would be little local control

mediate Unit #20 whose headquarters is sixty miles from the school district.
Indeed, intermediate unit specialists in 1ea:ﬁ§ng disabilities do not

do remedial work directly with childreﬁl Rather, their function is to diagnose,

prescribe and work more with teachers who deliver the remedial services to

1eafningg§isabied students., There were only two such specialists serving the

year.

BDavid A. Sabatino. "An Evaluation of Resource Rooms for Children with

Learning Disabilities,' JOURNAL OF LEARNING DISABILITIES, 1972, 36, pps. 527-530.
L. M. Dunn. Special Education for the Mentally Retarded - Is lluch of It
Justifiable?" EXCEPTIONAL CHILDREN, 1968, 35, pps. 5-22.

J. E. Stanton, & V. M. Cassidy. "Effectiveness of Special Classes for Educable
Mentally Retarded,' MENTAL RETARDATION, 1964, 2 (1), pps. 8-13.

15



As to the number of Delaware Valley children completely identified as
learning-disabled, there were only six such children as of September, 1975.
As the year progressed and more referrals were completed, this number rose

to twenty-six by June, 1976.

A re-—emphasis.

Children with learning disabilities suffer a variety of deficits in terms
of cognitive, affective or psycho-motor development. Often, these children

read well below grade level, have excessive difficulty writing legibly and

experience short attention spans. Becausec of these deficits (and numerous

others), they are often angry and frustrated in any system which demands

-

an absolute performance level and refuses to reeagnize,their neurological
dysfunétions, For instance, a child may have a psycho-motor problem evidenced
by poor handwriting: or difficulty with body balancei_yet read, spell or

do other ccgnitive tasks With ease. Another child an-ﬁaVE adequate or exceptional
motor skills, but have poor cognitive skills, Affective problems of attitude,
usually negative, emanate from such difficulties. The child realizes that he
cannot cope adequately with his environment. People not sensitive to his plight
demand that he do so. Thus, the negative attitudes toward péefs; family and
school. Many such children experience deficits in all three areas. Thus, each
child must be ministered to in terms of his own disabilities.dﬂglaware Valley

School District, recognizing its obligation offered the program described in

this paper to meet the needs of its learning-disabled children after consid-

erable research and studyw

16




CHAPTER III
THE PROGRAM

The components

As indicated earlier,’a variety of sites and programs were investigated
before the following plan was adopted. Moreover, literature was réviéwedr
prior to the formulation of this strategy (appendix A). Basically, the program
contains the following components:

‘1. Screening
2. Servicés
3. Evaluation

4. Refinements and Recommendations

A chronological account follows.

The screening system.

The screening system is adapted from the system already in use in the
district for identifying any special situation. To acquaint each teacher with

that system, the Assistant Superintendent codified it and had it adopted as

=
[

a written administrative policy. Copies were distributed and explained to a

o
m

teachers at faculty ﬁéetings in the fall of 1975. This procedure consists
teaghef-abservatians of exceptional béhavior, verification by the appropriate

principal, referral to and examination by the school psychologist witﬁ parental
permission, a nmeurological examiﬁation’by a physician, notification of %he diSE

ability (ies) to the parents and a prescription for remediation prepared by the

school psychologist and/ér the learning disabilities specialist 1eadingfta a
program agreed to by the parent. Pre-schoolers were scfeengd”by”thew%céoal
psychologist for learning disabilities prior to their entry!iﬂtc kindergarten.
(See appendix D, pages 43-49 ADMINISTRATIVE POLICY RE PSYCHOLOGICAL REEERRALS

with relevant forms for referrals and reports.)

17
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Services itemized and explained.

This model required the services oﬁmaﬁScbqgl”psyéhq;ggisgiiai1éarning

" disabilities specialist, a reading specialist, resource teachers, classroom

teachers, physical education teachers, paraprofessionals, guidance counselors,

, - . o
principals and the assistant superintendent.

The psychologist examined each learning-disabled student, or a student

LS
thought to be learning-disabled, made an assessment of deficits, made pre-

scriptions where appropriate, kept records of all dara relative to this

progran and reported at least once a week to the assistant superintendent.

The learning disabilities specialist was an itinerant master teacher.
She visited all schools and prepared prescriptive remediation for each class-

room teacher for use in the classroom. She worked with learning-disabled stud-

ents individually or in small groups where suﬁﬁ services were required. She
served as a consultant to classroom teacliers who were experiencing difficulty
either with the students themselves or in implementing the prescriptions. She
consulted frequently with the school psychologist and the assistant super-
intendent and kept both apprised of the general progress of the program. Such
meetings (consultations) took place at least once a week. Where the learning
students because of increased numbers or time constraints, resource teachers
furnished prescriptions for classroom tcachers and acted as consultants to
classroom teachers in their respective schools. (In the Middle School, the
resource teacher prepared prescriptionsfor six students, provided them with
direct remedial serviéés and advised eclassroom teachers accordingly.) Re-
source teachers cormunicated with the learning disabilities specialists and

the psychologist relative to their services and the progress of those ser-

(e

vices.
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“Classrccm'teazthsg physical education specialists and paraprgfessionals
impleménted the prescriptions suggested by resource Eeéchers and/or the
iearﬂing disabilities specialist. They communicated diteétly with the resource

each learning-disabled child in their charge. The classroom teacher filed

quarterly reports assessing the progress of each student in terms of the

prescriptions and provided any additional information relative to student

bahavior/perfofmancei (See appendix D, pages 55-82 for examples of these
reﬁértsi They are final quarter reports which specify the number of con-
ferences held by date and changes in the arigiﬁal prescription if any.)

The guidance counselors (principal in the elementary school) collected all
pertinent quarterly data and forwarded copies of these to the school
psycuologist retaining the originals for student folders in the building.
He/she coordinated conferences initiated by a teacher, parent or specialist

relative to pupil performance/behavior. Reports of such conferences were

psychologist.

Principals menitored aspects of the program as it affected students in their
jurisdiction. They were present at conferences involving learning-disabled
children in their jurisdiction. They were responsible for the follow~through
of the screening, implementation and: report phases of the program.

The Assistant Superintendent was responsible for inauguratiﬁg,!ccafdinating,
supervising, mgnitofingi'publiciziﬂg and evaluating the program. Such duties
included initiating the model in the district with the Superintendent's and
Board of Education's appr@valf He provided in-service oppertunities for staff
for program development, reported to the staff, the parents, the Superintendent,
and the Board relative to the program's progress, conducted surveys and form-

ulated questionnaires to facilitate such communication, prepared formative and %

19



summative evaluations of the model which assessed the weakngsses and strengths
of the program, suggested imp?ovements aé a éesult of parent, staff and

student input, and ccmmunicéted directly with staff and parents as the occasion
demanded. Additionally, he devoted time to publicizing the program on ''Delaware
Valley Presents," the bi-weekly program on radio station WDLC out of Port Jervis,
New York (May 20, 1976) and devoted a series in i"]‘E')elatmre Valley Reports,"

a weekly column in the UNION GAZETTE, to the learning-disabled child and the
district's progedﬁres in helping such a child. (See Appendix E, pages 83 to

87 for these articles.) .

The delivery of these services - an example.

How were the services of the above personnel delivered? A typical case
mightrinﬁolve a middle school teacher experiencing difficulty with a fifth
srade child who is inattentive,disruptive and academically disadvantaged. She
>rings this situation to the attention of the building principal by means of
3 written report describing the childis behavior. The principal verifies
the teacher's observations adding his/her comments to the report. A referral
(s made to the school psychologist. The referral is signed by the parents
yrior to psychological screening. The te%cher/pfinéipai report is forwarded
:0 the psy;hclégist along with the referral,.

The school psychologist administers a Wechsler intelligence test éné a Wide
lange Achievement Test. The child registers well above average in intelligence,
ut the WRAT scores in reading, spelling and arithmetic are two or more years
ielow grade level. The child is referred to a neurologist for further testing.
'he neurologist finds evidence of brain damage.

The school psychologist, the learning disabilities specialist and all other

taff directly delivering educational services to the child meet with the

i

arent(s). An agreement is reached specifying hov the present program will be

21)




the classroom teacher, The loci of instruction include the regular classroom,
the reading laboratory, a resource room and the gymnasium. The latter site is
required becagse, in conference, the gym teacher has noted the child's diff-
iculty with balance and perception. (See appendix B, pages 38-40 for
write-up of this program)
Quarterly reports by each staff member above (excluding the school psy-

schocl psychologist. The child's program is adjusted (if necessary) in light
of the quarterly reports or communication between classroom teachers, parents

ialists indicating that such adjustments are necessary. Where possible,

g

or spe
the child is given standardized tests in reading in a large group setting. This
chologist. Testing occurs in May and June. Progress, if any, is measured against
standardized test scores of the previous year and thé individual WRAT admin-
istered when he entered the program. Affective evidence is gathered through
analysis of teacher and parent conferences and surveys describing the child's

attitude toward his home, school and peers. Psychomotor progress is measured

F) .
‘through discussion with the physical education teacher (and his written reports)

services are made for the ensuing school year and a program is formulated by the
school psyzh@lagiét and/or the learning disabilitiles specialist. All suggestions

culminate in written prescriptions. These suggestions are incorporated into

appendix D, pages 55-82 for examples)

Figure 1., on page 14, describes graphically how the model works.




14,

HOW TIiE MODEL WORKS

Personnel Actions Time

Child Aberrant behavior in classroom Any time in school
. ' year from September.S5,
l 1975

Teacher(s) Observation, documentation and referral and

|

Principal Observation, confirmation and referral continuing

School \l'

Psychologist Observation, evaluation and referral through

Medical Observation, evaluation and confirmation the school
Doctor of neurological disability " year

Parents, L.D. l

Spacialist,

School Psych- ~ Conference to determine alteration of

ologist, all - child's previous program with parental to
relevant staff, consent

Guidance Coun- 7

selor, Principal . l

L.D. Special-

ist, relevant Specific alterations in child's education

staff, Guidance program administered with parental consent June 11, 1976
Counselor, Prin-

cipal, Parents i

L.D. Specialist, , Every nine weeks,
Guidance Coun~ . Quarterly reports; parent-staff conferences September 5, 1975
selor, all rel- as requested; adaptation of child's educa= through June 11,
evant staff, tional program if necessary. - 1976

Principal,Parents

L.D. Specilalist,

Guidance Coun- Summative evaluation: standardized tests,

selor, staff, individual tests, teacher and parent surveys. June, 1976

Parents, Principal J

Staff, Parents,

L.D. Special- Final tecacher reports and teacher recommend-

ist, Guidance ations for ensuing year June, 1976
Counselor,Psy-

QO  chologist, Principal : 7 o
, : ' Figure 1. 22
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CHAPTER IV

PROGRAM EVALUATION

The evaluation process - an overview.

The evaluation design of this program involved the use of a staﬁdafﬂised
test (Gates-McGinitie) to measure students' progress in reading. An individ-
ually-administered test (WRAT) was used to measure student progress in
reading, arithmetic and spelling. The former was administered by classroom
teachers in normal classroom settings in Hay,Jlg?E; the latter was admin-
istered by the school psychologist in a private Ségéing,wﬂay—June, 1976.
Where possible, progress was measured vis-a-vis similar tests given a year
agég (See appendix ¥, pages 88, 89 for raw data).

Additionally, classroom teachers involved in the program were surveyed
tuice by questionnaire, once in March, 1976 and agais in May, 1976. (See
lfiguré 2. on pages 18,19 for results of March survey, and figure 4. on
pages .27, 28 for results of May survey.) These questionnaires were given
to principals of the respective schools who distributed them to the teachers
concerned. Principals were responsible for the return of the completed
questionnaires, unsigned, to the assistant superintendent. Generally, the
questionnaires were ccmpiegéd by teachers at a short meeting convened by
the principal.

Parents of learning-disabled :hildtén were mailed questionnaires in
March and May, 1976, at the same times teachers were filling 6ut their
questionnaires. (See figure 3. on pages 20,21for results of March surﬁey,

and Figure 5 on pages 30, 31 for results of May survey.) In both instances,
was included in the mailing. (The number of teachers and parents involved in the

March survey was smaller than the May-June survey because there were fewer

23
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students in the program at the earlier date.) Eventually, the Assistant
-Superintendent had his secretary call each parent to ascertain whether or
not each had returned a questionnaire. (This occurred with the May mailing,

only.) 1In thoéé"cages where a return had not been made, the secretary re-
* e

ved permission of the parent to fESpond to the questionnaire by telephone.
While this eliminated some of the anonymity the Assistant Superintendent
had originally desired, it was the only way to retrieve enough information
to make parental responses a valid component of the evaluation. Even with

this, contact was not made with every household of children involved in the

program.
Associated activities - some formative evaluation procedures. i

There are some activities which are related to formative evaluation which
should be mentioned here. One entire in-service session was devoted to ex-

. ploring educational problems related to learning disabilities. A specialist
from Intermediate Unit #20 did an effective job in acquainting staff and
iﬁte ested parents with the problems of a learning-disabled child. (See
appendix F, pages 90-95 for staff evaluation of this session.)

An in-service course in learning disabilities was offered for credit in
the Delaware Valley High School for all staff in the fall of 1975. Regrettably,
not enough staff signed up for the course. Several indicated that they had
already had courses in learning disabilities while others had committed
themselves to other courses or extra-curricular duties prior to the offer.

- figure 4. on page 27, questions 1 and 2, e#plain the situation quite
graphically. The course will again be affefed in the fall of 1976.

There were three meetings with staff involved in delivering services ﬁci
learning-disabled children chaired by the Assistant Superintendent. The
first was held in the fall of 1975, the second at the mid-point' of the year

in March, 1976, and the last in June, 1976. The first meeting was intro-

o 24
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ductory in nature. The March meeting raised a number of questions which
resulted in the publication and dissemination of a document entitled

PSYCHOLOGICAL KEFERRALS RE LEARNING DISABILITIES (see appendix D, pages

- 50-54). The final meeting involved thanking the teachers for their input

and conscientiousness in filing their Annual Summary Reports.

aluations. - questionnaires.

Other formative evalu

As mentioned in the overview, in March, 1976, questionnaires were dis-
tributed to staff and parents involved with learning~disabled children.
Some of the questions were worded as to elicit data not necessarily tied
to the objectives of the program. In a sense, these questions were open-

ended asking for strengths, weaknesses and suggestions for improvement. !

-Additional comments of a general nature were solicited. Thus, this stage of

the evaluation was relatively goal-free. (See figures 2 and 3 on pages 18, 19,
and 21 respectively.)

Since a strong aspect of this program was its individualization,
quarterly reports aqd parental conferences served as additional intermediate
evaluations, which, in turn, resulted in alteration of some prescriptions
and treatments. The pfccess itself was not significantly altered since the
thrust of the mid-term evaluations indicated no serious problem with the
process. Some respondents stated some dissatisfaction with prescriétiansj!but
these situations improved as a result of increased communication between
the specialists §nd the classroom teacher. Generally, the parents and staff
were satisfied with the program, but the staff suggested more concrete ways
of improving the pfcgram;

And, the Assistant Superintendent, the psychologist, the specialists

communicated with each other frequently relative to the program's progress.
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Delaware Valley School District )

105 W. Catharine Street
Milford, PA 18337

A EEELIHINARY REPORT ON THE LEARNING DISABILITIES
PROGRAM
TEACHER RESPONSES ONLY
March, 1976

a later date. ONLY TEACHERS WORKING WITH L.D. CHILDREN PARTICIPATED
IN THIS SURVEY.
1. Did you receive prescriptive information from the learning disg-

abilities or resource teacher for children identified as 1l.d.
students in vour clasasroom?

YES = 16
SOME = 1
NO - 1
TOTAL 18
2. If received, was the information specific and relevant in your
opinion?
YES - = 11
NO -7
TOTAL 18
2, Was (Were) the prescription(s) of benmefit to you as a teacher

YES : - 6
OF SOME BENEFIT -5
OF LITTLE BENEFIT - 3
OF NO BENEFIT - 3
NO ANSWER | - 1
TOTAL 18

4., As a result of your Implementation of prescription(s) and the
wvork of resource specialists, have ycu noted any improvement
in this (these) exceptional child (ehkildren)?

YE3 - - 8
YFES AND NO -4
NO -2
NO ANSWER -4
TOTAL 18

Flgure 2,
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-7

Have you any suggectlons for improvement? (multiple respons

included)

Workshops giving specific information and methods of application

. More communication between LD specialist and teachers/conference

between LD specialist and teachers every other week

A more elaborat

e prascription for child according to the subject
area belng consider

d
We need more materials to work with
More specific information concerning prescriptions should be given

Calldran (should not be) taken out of classroom during important
subjects

Too much absenteeism on part of child
Fuil time class for sore/or more full time attention
The eiild must put more effort into work

We need more aides/l.d. perscnnel

(Dat= proncred by Joseph P. Fotos)

Figure 2. (cont.)
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. Delaware Valley S5chool District
105 W. Catnarine Strest
Milford, PA 18237

March, 1976

" Dear Parents:

1 would like to thank all of you for your responses to the
PARENT QUESTIONNAIRE. Of seventeen children (14 houscholds) surveyad,
and after three mailings, we received seven responses relating to nine
of the children in the program. Here are the results of the survey.
I have edited children’'s and staff people's names with the exception
of Mra. Low. *o.

THE RESULTS

1. As a result of the learning disabilities program, have you nnticed
any changes in your child concerning attitude toward home and
school, academic prngress and/or motor skill development (hand-
writing, walking, etc.)? Would you please elaborate below?

(Not all respondents remarked on progress in all three
categoriles.)

[y~ ]

Much improvément in academic progress -

Improvement in academic progress - 1

Lol

Some improvement in academic progress ' -

Little Zmprovement 1in academic progress . : - 1

]

Much improvement in attitude toward school -

w

Improvement in attitude toward scheool -

L]

Ho char n attitude toward school -
Some improvement in motor skills - 1

Little improvement in motor skills - - 2

i
.

Do you feel that you are free to communicate with the staff/
aschool ncerning the program and how it affects your child? .~ =

L4

Cood to very good cormunications - 7

h’j

Figure 3.

\M‘
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3. Have you any suggcztions for imprecvement?
a. Get children into program sonner/faster -

b. .Work out a Learaning Disabilities Program on all grade
3levels . -

c. None -
d. Ermploy additiornal people for the program -

e. Set aslde a couple of hours a weck to keep chlldren inm
tune with what they have learned all winter -

f. More time with speclalists -

SOME ADDITIONAL COMMENTS
Progress in program due to Mrs. Low and classroom teacher. -~

Children's present program is correct - grouping these children
together all day would be detrimental to them.

lfre more Mra. Low's.
Tcr my son the program is working.

A child should not haﬁe to be brain-damaged to get this additional
help. :

What kind of teaching will (my son) receive in Middle School, next
yeax?

We are wnoll-plcased with the program.

Program is something, not good, but better than nothing and I hope
that the necessary improvements and invelvements will get better.

The improvement in my child 1s absaiutzly wonderful.

Both (teachers) have. helped (my child) a great deal,

When (he) doesn't understand his work he wastes time and then doesn'

complete his assignments.

[

=
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Summative evaluations ~ cognitive measurcment.

It is important to note that cognitive gains, especially at the initial

stages of a program such as this, and as measured through formal standardized
testing, are not too reliable indicators of progress. This is so because of
the variety of deficits which learning-disabled children may bring to a test-
ing situation. Hyperkinetic children with their directionless, short attention
spans, dyslexic children who see the printed page in a disoriented fashion,
aphasic children with SEVEIE.VEEbal and written language defieits will ex-—
perience great difficulty in coping with a controlled, timed test which is

'
highly dependent on the written word. And these deficits only begin-an
account of the whole spectrum of disabilities borne singly or in multiples
by these exceptional children. (See Johnson and Hyklebustﬁ for a comprehensive

list and suggestions for treatment.)

Nevertheless, one of the objectives of this program was to have the

learning-disabled child progress one month in cognitive development for
every month he was in the program. Specifically, the cognitive areas to

be measured were reading, spelling and arithmetic. The Wide Range Achieve-

ment Test (WRAT) and .the Gates-McGinitie Reading Test were used to measure
this development. The ﬁRAT is an individually administered test which measures
reading, arithmetic and spelling. The Gates-McGinitie is a group standardized

test which measures vocabulary and reading comprehension. The writer had hoped

to include the Iowa Test of Basic Skills as still another measurement, but

the test is not given to second-graders in this district, some of whom are

4D, R. Johnson & H. R. Myklebust. Learning Disabilities: Principles and
Practice

s, New York: Grune & Stratton, 1967.
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Some of our children had great difficulty in coping with formal
testing situations. Two incidents, in particular, which were brought

ssistant superintendent, dramatize this problem.

i

to the attention of the
In one instance, a student simply filled in answers on one of the stand-,
ardized tests without pausing to analyze the questions. In the other
instance, a child became so upset taking a group standardized test that

he was excused from completing the sequence. (See Annual Summary

Reports in appendix D, pages 63, 67 and 73. for teacher observations of
this phenomenon.)

While the raw data for both the WRAT and GéEESEHcSinitie may be found °*

.in appendix E, pages 88, 89, the mean results of these tests appear below.
Invalid scores (student difficulty with tests) are subtracted ffcm_the
tested population. For this reason, the average months in program and the
number measured in a test or a component of a test will vary. While there
were twenty-six students identified as 1earninggdisabled by the end of the
school year, the data below is descriptive of eighteen students. Students
less than three months in the program are excluded in these analyses.

Number of
Average Gain Average Months in Program Valid Scores

eading +6,.0 months 7.9 months 17
pelling +4.1 months 7.9 months - 15

rithmetic +7.0 months 7.0 months 16

GATES-MCGINITLE

ocabulary +9.0 months 8.4 months 17
smprehension  +8.0 months 7.9 months 14
While objectives were not met as measured by the WRAT reading and spelling

tests, they were met or exceeded by the WRAT arithmetic and Gates-McGinitie

vocabulary and comprehension tests.
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year (Gates-McGinitie) and the tests administered by the school psychologist

when the students entered the program (WRAT).

Additional congnitive measurements.

Perhaps a more accurate assessment of these eighteen children is better

provided by a perusal of the Annual Summary Reports. (See appendix D, page

¥

55 to 82 for raw data.) Here we find specific evidence of improvement in
cognitive development as it relates to classroom performance. To under-
stand this clearly, the writer has included the reason(s) for which

children were originally referred and matched these to the improvements

noted in the summary reports. These data follow, :
Reason(s) for Referral Teacher-Nec »d Improvements (Summary Reports)
Poor reading skills 14 In reading skills 14

Poor arithmetic skills 10 In arithmetic skills 10

Poor other lang. arts skills 8 1In other lang. arts skills 8

Poor spelling 9  In spelling 9
Poor sequential memory skills 3 In organizational/study
' skills 4
Poor organizational/study
skills , 4 In social science 1
In science 1

mportant to note that most children were referred for more than one

(=

It is

cognitive deficiency.

Summative evaluations ~ affective and psychomotor evaluation.

The original objectives of this program included statements concerning
improvements in children's attitudes and physical coordination. These state-—

ments are reproduced below.
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FOR THOSE WITH AFFECTIVE DEFICITS:
A child will show a positive attitude toward himself, his peers, his
home and school. Measurement of these will be furnishéd by written
quarterly teacher observations, by semi=aﬂﬁuai aﬁd annual parent and teacher
responses to quegtionnéires asking for affective feedback, and through con-

ference minutes where appropriate.

A child will progress in walking, running, sﬁipéimg, balancing, hand-
writing, etc., such progress registering to the satisfaction of his teachers
as documented in quarterly reports or other written data substantiating
direct observations. Parents will be surveyed by means of semi-annual and
annual‘questiannaifes relative to observed progress.

As in the case of assessing children's progress cognitively bf con-
sulting the Annual Summary data, one may glean the following improvements
vis-a-vis reasons for referral in analyzing affective and psychomotor
progress. These data follow.

Reason(s) for Referral Teacher—-Noted Improvements (Summary Reports)

wl"J\

Affective difficulties: Affective Improvements:

[

In attitude toward c1f,

Poor attention span
school 7

Distractéd by outside

Poor attitudes to-
ward self, school 9

Psychomotor difficulties: Psychomotor Improvements:
Poor handwriting 14 In handwriting 14

It is of note to re-emphasize that children with affective and/or psycho~--

[.

motor deficits may also have been referred for cognitive deficits.
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Hore evidence of improvement.

Additional evidence of children's cognitive, affective and psychomotor
improvement is found when the results of the parent and staff end-of-year
questionnaires are analyzed. (See figures 4 and 5 on pages 27, 28 and
30,31)

CHAPTER V

FINDINGS AND RECCHIMENDATIONS

Analysis of teacher responses re program.

The overwhelming consensus of teacher responses (lay, 1976) as indicated
in the data which comprises figure 4 shows that classroom teéehers received
adeﬁuate information from the learning disabilities specialist. or the re-
source teacher, that it was of benefit to them in helping learning-disabled
children, and that as a result of this program they noted specific improve-
ment on the part of the learning-disabled group. Twenty-one responses in=
dicated that this improvement was largely in attitudes, behavior and organiza-
tional skills. Six responses noted improvement in cognitive and psychomotor
areas.

There were fifty-three recommendations made by these twenty-five respond-
ents. These recommendations involved space, personnel, materiats and the
process itself. The most dominant space recommendation involved the creation
of a resource room at the Middle School. Personnel recommendations ranged

from hiring full-time additional specialists for elementary and middle schools

program. Teacher process recommendations largely centered on scheduling
problems. These included scheduling children for outside class help so that

they would not miss basic class work. Also, teachers requested more planning

(continued on page 29)

O
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Delaware Valley School District
105 W. Catharine Street
Milford, PA 18337

May, 1976

1. How many courses have you had specifically related to the pfgblamé
of the learning-disabled child?

2. Would you like to take a course, locally, for in-service credit
in the fall, 19767

3. Did you receive prescriptive information from the learning dis-
abilities specialist or resource teacher for children identified
as l.d. students in your classroom?

4. Were these prescriptions of benefit to you as a teacher in helping
these exceptional children?

IN SOME °
NOT MUCH/NOT . ENOUGH

5. If ﬁhéy were of no help, what did you do?

ADAPTED MY OWN PROGRAM TO MEET NEEDS OF CHILD
CONSULTED WITH RESOURCE TEACHER AND SPECIALIST
: NOTHING

6. As a result of the total program, have you noted any improvement
in the exceptional children you serve?

PLEASE EXPAND ON THIS REPLY BELOW (Multiple Responses )

+0ST IMPROVEMENT IN ATTITUDE, BEHAVIOR AND ORGANIZATIONAL SKILLS
YOUNGER STUDENTS SHOWED QUICKEST AND BEST PROGRESS
IN BASIC SKILLS

‘IN HANDWRITING

IN SPELLING
IN PHONETIC SKILLS AND READING ABILITY

Figure 4,
Qs

27,

| ot

Tt A e

NONE
ONE
IWo
SIX
SEVEN

YES 14
NO 9
NOT SURE 2

YES. 18
NOT DE-~
TAILED 3
AFTER A
WHILE
NO

N.A.

-

b

T
[ LI TN L,

-YES
WAYS

NO
N.A.

YES 20
SOHE 4
MINTHMAL 1
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7. Please make specific recommendations for improving this. plﬂjgraﬁh

Also, feel free to make other comments below:
(Multiple responses tallied)

SPACE_RECOMMENDATIONS

Middle School resource room needed

PERSONNEL RECOMMENDATIONS

Hire a full-time LD specialist for Middle School
Hire a full-time specialist for elementary schools
Hire an aide and train her to help LD specialist
Another specialist should be hired

More help for specialist

Hire an aide for Shohola Elementary School

PROCESS RECOMMENDATIONS

Make division of duties more specific for special education personnel

A full-time LD class is needed
Schedule children so they don't miss basiec class work

LD specialist should have direct contact helping children in classroom

More time should be provided for team conferences

Separate meetings on each child should be held with LD speciallst

There should be more LD specialist time for students, planning,

There Shéuld b? better communications between administration,
specialists and teachers

There should be more one-on-one specialist-student work

There should be meetings between LD teacher and reading specialist

to discuss problems
The LD teacher should not have to travel so much

Prescriptions should be given at the beginning of the school year

There should be better scheduling and the schedule should be
consistently adhered to

A summer program should be provided for LD children

All LD children should be bussed to Matamoras Elementary School
and then assigned to homogeneous home rooms

Reports should only be written twice a year

¥

MATERIALS RECOMMENDATIONS

Have a review of materials available to use with the LD child
More specific LD material needed to work with students in class

OTHER RECOMMENDATIONS

Have a closer contact with Intermediate Unit

36
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29,
time so that they could meet and plan adequately with specialists. Teacher
recommendations relative to materials emphasized a need to review present
material; available for use and to order additional materials for the teacher

to help the learning-disabled child in the classroom.

Analysis of parent responses re program.

Fifteen parents responded to the questionnaire or telephone contact as

previously described. The overwhelming consensus of parental response is

that their children's cognitive skills were the same or better with reading

e L

e

registering a much better tabulation than arithmetic in this regard.

(It is intérestiﬁg to contrast this pareﬁtai evéluation ﬁitﬁ the results of
the WRAT scores where somewhat the reverse is re:,rded.j

As in the case of the teacher tésbénses, most parents note a definite
improvement in attitude and study habits. Those parents wvhose children
suffer from psychomotor deficits indicate improvement in physical coordin-
ation.

The fifteen individual parent written questionnaire/phone responses
parent recommendations mirror the taacher emphases, A need for more

resource space, more specialists and better student scheduling are cited.

Figure 5 on pages 30 and 31 describe this activity more fully.
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Delaware Valley S5chool Diztriet
105 W. Catharine Street
Milford, PA 18337

May, 1976
PARENT QUESTIONNAIRE

1. As a result of the learning disabilities érggram, have you
noticed any positive changes 1in your child? .

Check one:

His/her attitude is the sanme %

His/her attitude is better at home 10
His/her attitude 1is worse ] 1

Check one:

His/her
His/her

His/her reading 1s better 12
2
1

Cheek one:

His/her
His/her
His/her

reading 1s the same
worse

reading 1s

arithmetic
arithmetic
arithmetic

is
is
is

better
the same
worse

No previous problem 1
Check one:

His/her study habits are better 7__

His/her study habits are the same 4

His/her study habits are worse _2

No answer ) 2
Check one:

- His/her physical coordination is better 7
His/her physical coordinatfion is the same 3
His/her physical coordination 13 worse 0
No previous problem 5

PLEASE ADD ANY COMMENTS TO NUMBER 1 BELOW:

(NONE RECORDED)

=ovVver-—-
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Page two - Parent Questionnaire

b
-

Are you satisfied with the conference procedure? YES 15

2. _NO 0

Did you feel free to communicate with the staff/sghgal'YES
concerning the program and how it affected your child?

fad
.

NO
3‘77

"4, What specific suggestions, recommendztions or other comments
would you like to make concerning the Delaware Valley School
District’s learning disabilities program?

(Multiple Responses Tallied)

SPACE_RECOMMENDATIONS

Middle School resource room needed
Resource rooms badly needed

[

PERSONNEL RECOMENDATIONS

Need more specialists in program
Add an aide to Shohola School
Too few people working with too many kids

[N

PROCESS RECOMMENDATIONS

More specialist hours should be spent on children

Children should not miss basic classes

Specialist should follow elementary children into Middle School

There should be an evening discussion group for LD parents to exchange
problems and solutions

The procedure for getting help for an LD child should be shortened

Ll o W

=

Satisfied with program C3
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Comments and Recommendations.

There is no question Ehat}pafents and teachers feel that the current
learning disability program in the Delaware Valley School District is meet-
ing the needs of learning-disabled children within its boundaries. Children's
attitudes, skills and classroom performance have demonstrably improved. However,
to enhance that ér@gfam even further, this writer endorses many of the recommend-
ations made by teachers and parents involved in the program. These appear
below.

The assistant superintendent recommends that:

1. this program be officially institutionalized
in this.district.

2. the control of this program remain at the
local level.

3. a resource room at the Middle School be
designated specifically for learning-
disabled activities. (This racommendation
does not preclude the use of other areas
in the !Middle School where appropriate,
i.e., Ms. Rafter's room and the reading
lab.)

4. more specialist/aide time be allocated to the
total program.

5. learning-disabled students not take group, .
standardized tests unless previous exper-
ience dictates otherwise,

6. more materials specifically created to aid
the teacher in helping the learning-disabled
child be ordered.

7. time be set aside to explain the use of

8. principals plan more megtings so that
teachers of LD children may meet with
specialists regarding the improvement
of delivering LD services to disadvantaged
children
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that they miss as little basic
classroom work as possible. Care
must also be taken to ensure that
activities these. youngsters .look
forward ‘to, especially, physical
education, are not consistently
denied them to accommodate this
suggestion..

10. specialists' .time be better .allocated

nd specialists’ -schedules be more -

consistently adhered to. )

[

11. teachers who. have not. taken courses
in learning disabilities take such
a course to be-offered at the Del-
aware Valley High School in the fall
of 1976,

12. this program undergo annual evaluation
which solicits information and sugges-—
tions for -improvement from staff and
parents. ’

Implementation of recommendations.

The additional expense of these recommendations may-be safely borne
by this school district without materially affecting the budget for the
school year, 1976-77. Mr. Gilfillan,_Middle_Schoal_Priﬁcipal,lhad already..
anticipated the need for a respurce room which is now being prepared next
to the library. With the low enrollment in the elementary and middle school
special education classes, these specialists, if pf0perly scheduled, will
More teacher aide time must be built into the program to ease further the
burden of the itinerant master teacher. Additional materials for learning-
disabled instruction have already been specified and ordered. The remaining
suggestions involve effort and commitment rather than additional finances.

Recommendations #1. and #2. are of prime importance. This writef,daes not
feel that Intermediate Unit #20, sixty miles from this school district and

experiencing severe budget limitations, will provide anywhere near the

x
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comprehensive, persomal services to learning-disabled children and

the latter's parents and teachers that this district has demonstrated
it is able éa provide. This is not to denigrate the perscnnéi or the
pragraﬁs that the intermediate unit presently delivers to its constit-
uents. However, most of the unit's other constituent members are within

a reasonable travel range and direct communication with those responsible

for delivering specialized services is much easier.

Other applications.

it is pfésumptﬁous to suggest that this district's learning disabilities
program is applicable for all school districts. However, many of the
problems we have Eﬁééuﬂtéféd will be encountered by those who embark
on a similar course. By using this account of our travails, other dist-

ricts may avoid the problems and adopt the successful procedures and

practices inherent in this model. Certainly, any small district, remcte

from a service center, and desirous of maintaining its autonomy might
adapt this program to meet the needs of its learning-disabled students

with considerable success.
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MEETINGS, VISITS, CONFERENCES

4-24-75 a. Visit to Tracy Elementary School, Easton, PA.
(IU/LD class) Children in regular classroom
came to LD resource~room for specific period
a day.

2-24~75 b. Visit to Elementafy School., Lim-
itations in LD teacher's backgrcund made pro-
gram .ineffective.

£all/1974 c. Conferences with instructors at Hofstra University
spring/75 where Winifred Low has had intensive instruction
in understanding and helping the LD child.

9/74 to ;

present d. Elementary middle and high school staffs have
emphasized the need for helping the LD student
in their faculty meetings.

e. The Delaware Valley speech and hearing specialist
is supportive of the team concuept in dealing with
students who have multiple disab%ilities. '

f. The collective conference experilences of the dis-
trict psychologist, the reading specialist, special
education teachers and guidance counselors 1ndlcate
a need for a meaningful LD program.




9/74 g.
to
present

9/29/75 h.

&
9/30/75

APPENDIX A

MEETINGS, VISITS, CONFERENCES

The Curriculum Development Committee has urged the
creation of a program to deal with the learning-
disabled child.

Intermediate Unit #20 scheduled an in=service work-—
shop for LD teachers, itinerant master teachers, etec.,
to discuss diagnostic and prescriptive programs/pro-
cedures to aid the learning-disabled child. Mrs. Low
attended

45



APPENDIX ‘B

Student:  Raymond Fasnacht - File #9357 Date of Rgpért; 9-12-75
fSé%émi: Delaware Valley Middle School _ Date of Birth: Age 10.5

.. District: Delaware Valley School District Evaluated by: Kathryn Vennie
S R Dist. Psychologist

-~ Grade: 5

[

I.M.T. and

Winifred Low - M.S.,
,.D. Speeialist

=

. Reason for Referral:

Raymond has difficulty with reading, spelling, and writing tasks,
and functions below grade level. '

Tests Administered:

Illinois Test of Psycholinguistic Abilities (I.T.P.A.)
September 11, 1975, FLA 8.10

From Child Study Center = WISC: Verbal 97 Performance 93 Full Scale 95
July 24, 1975 :

From Child Study Center

WRAT: Reading 2.7 Spelling 2.5 Arithmetic 3.6

Learner Characteristics:

Raymond's areas of weakness include:
visual memory )
visual sequential memory
verbal expression (showed weak in the test situation, however, it
is felt that he has more verbal fluency in a
more relaxed situation).

Raymond's strengths:

are in auditory channels

General Prescriptive Statement:

]
Since Raymond is weak in most visual areas, and is better in performance
tasks, afford him as many experiential opportunities as possible. He needs manipula-
tives and concrete experiences to aid in understanding and remembering abstract concepts.

Spelling is an excellent avenue to use when teaching sight voc
aid in word attack skills and phonics concepts as well. Start with short,
regular words, grouped in word families. Present him with a word in the "word family"
group. Have him carefully write the word (and say the letters in the word as he writes

y it for additional vocalization and kinesthetic feedback, similar to Ferpald's multisen-
sory approach). Upon subsequent presentations, have him note the same pattern in the

abulary. It can

,,,,,

ERIC 16
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endings, so he can concentrate on the initial consonant, and reinforce, auditorily,
visually, and in a motor response (writing) the correct sequence or pattern of the
words. Have Raymond read back each list of words.

Gradually shorten the length of time for presentation. Have him try to
remember or visualize how it looks. Gradually go from initial consonants to con-
sonant blends: 'pan-plan, ran-bran, sing-swing, etc.", then to more difficult ™"
blends: '"sing -~ sting - string', and gradually to phonetically irregular words and
longer words.

When working with root words and endings, keep the presentation of words in

a structured format initially to aid an auditory, kinesthetic and visual organization

and reinforcement. Group words with similar structure: ‘'hurry-hurries-hurried,
carry-carries-carried', etc... Pair pictures with words (in word families):
"fan, man, pan', "hen, men, ten".

A coordinated approach in spelling and sight vocabulary to be carried out
by the Reading Specialist, classroom teacher (Miss Magliaro) and the L.D. resource

Using his spelling and sight vocabulary words, he should also be encouraged
to make the words using ''scrabble" letters, as his areas of strength are in manipu-
lative tasks. Close monitoring is essential to aid him in seeing the patterns of
words and reinforcing correct responses.

Reading - using spelling and sight vocabulary words Raymond will follow the
suggested class activities including dictionary skills, definitions, sentences, etc.,
He can also tape his own stories, to be written for him (and others) to read back.
This may motivate interest in more difficult words to incorporate in his sight voca-
bulary list words. His reading should be part of a totally coordinated program.

Math - Raymond should have practice using manipulatives to see and work with
"things" (or coins, as he already has expressed interest and ability with coins). He
needs the underlying concrete experience to understand the abstract concepts of re-
naming in math. To help him overcome some of his difficulty with subtraction in re-
naming (or "borrowing'') - encourage him to use dollar bills, change them into coins
so that he can then subtract and show him the relationship of "undoing' the addition
process. Pair the addition and subtraction facts to aid him in making this connection.

A coordinated effort to aid him in telling time could be started by:
(unobtrusively, so as not to cmbarrass him in front of his peers) asking him at the
beginning and end of each period "what time is it?" to start an awareness of time.

Suggested Behavioral Objectives:

Given a word from his current spelling word list, Raymond will be able
to read it, spell it, write it correctly, construct it out of scrabble letters.

Winifred H. Low, M.S.

I.M.T. and 1..D. Specialist

O
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OVERVIEW OF RAYNOND FASNACHT'S PROGRAM APPENDIX B (CONCLUSION)

TTmplenenters  Enviromment __ Objectives (content areas)

Times _  Materials

(lassroom teachers: | (see specific prescriptions
for each teacher)

Mr. Wotanis Classroon (Instruction of Content Areas) Scheduled (See specific pre-

(also has Special , Class scription for each
Ed, Certificate) Time teacher)

Miss Magliaro Classroon (Remediation & Instr. Reading, Scheduled

Spelling, Math) Class
Time

Mr. Sekol Physical Education  Modified Adaptive Phys.-Ed. Phys, ~Ed. (See e, Sekol's

Progran to Remediate Motor- Class Progran)
perceptual Difficulties Time

Mrs, Shay Reading Lab. Remedial Reading Instruction 28, - See Mrs. Shay's
(joint-nodified prescriptive Three times Perscription
reading and L.D. per week K
W. Tow & V. Shay)

Aides (under classroom Classvoom & Carry out prescriptions of teach-  Hrs, (According to
teacher and L.D. Spec. Reading Lab. ers, Reading Specialist and Weekly prescription)
supervision)  L.D. Specialist

LD, LT, , Remediate underlying deficits 3 Hrs. See Prescription
Increase skills levels Weekly

Reading, Writing, Spelling, Math (flexible to
‘ increase time)

S
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APPENDIX C

COSTS OF THE PROGRAM

- Salary of one learning disabilities specialist $13,900.00
Suppliés* : o 616.16
Retirement benefits V\ 813.15
Social Security 313.15
Workmen's Compensation : 30.58
Insurance benefits 747,84

Instructional Equipment®# T . 698.44
TOTAL COSTS - - 817,864, 32

SUPPLIES®

boxes Colored Inch Cubes : $27.00
boxes. Colored Inch Cube Designs 14,00
boxes Colored Tnch Designs in Perspective 14.00
boxas Small Parquetry 19,00
boxes Small Parquetry Designs I A 14.00
boxes Small Parquetry Designs II 14.00
Pag Board Designs 41.00
Sequential Picture Cards 1 5.60
Sequential Picture Cards II 13.00
Sequential Picture Cards IT1 v 13.00
Basic Cut Puzzles 39.00
Set 1 ~ Norms and Everyday things 39.00
Set 2 - Verbs, Action Words 39.00
Set 3 - Basic Concepts: 39.00
Phonics Program Set 1 ’ 39,00
Phonics Program Set 2 ' 39.00
Phonies Program Set 3 _ 39.00
Math Program Set 1 332.00
Math Program Set 2 39.00
Fraction Hastery Program Set 1 ~55.0

N = N - N N ST

s e

Freight and landling Charges 110.50

Total Supplies Cost : $661.16




"APPENDIX C

COSTS OF PROGRAM (cont.)
EQUIPMENT?*

Auditory Perception Unit $275.00
Language Master Console ) ; 250.00

Language Master Play . : ' 109.95

$634.95

Freight Charges _63.49

Total Equipment Cost $698.44
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Administrative Policy Re Psychological Referrals 43-49,
Psychological Referrals Re Learning Disabilities 50-54,

Annual Summaries 55-82.
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Delaware Valley School District
105 W. Catharine Street
Milford, PA 18337

ADMINISTRATIVE POLICY RE PSYCHOLOGICAL REFERRALS

When a staff member feels that a child's behavior 1s abnormal
enough to warrant further evaluation, that staff member shall
note the specific behavior(s) and report his/her concerns to

the principal. After subsequent on-site evaluations, if the
principal agrees with the teacher's evaluation, a parent con-
ference will be arranged to apprise the parent of the school's
concern. Where possible, this initial conference should include
a guidance counselor.

At such a conference, and if decmed necessary by the participants,
the permission of a parent shall be secured 1f the child is to

be referred to the school psychologist for further evaluation.
Principals should make sure that the parent(s) sign(s) such a

form prior to psychological testing.

The request for psychological evaluation should be accompanied

by pertinent cata observed by the staff member and the principal.
Such data should be organized and legible. Parents shall be '
kept informed at all subsequent stages of this procedure by the
school psychologist or her designee.

After appropriate testing, etc., the psychologist's evaluation
shall be forwarded to the principal and the staff member who
initiated the referral procedure. The psychologist's evaluntion
shall be returned to the principal and staff member within Zour
working school weeks of the initial day of receipt of the psy-
chological referral.

Whenever recommendations are made by the psychologist, following
referrals, testing procedures and outside consultation when
necessary for staff to implement, the guidance counselor(s)*, in
conference, shall make the teacher(s) aware of the specifics of
the psychologist's recommendations. The psychologist shall be

available for consultation at such a conference.

The guidance counselor shall compile a summary of such a discuga-
ion, share 1t with the teacher(s) involved dAnd forward the sumnaty
to the districe psychologist for inclusion in the appropriate
student's psychological file. The summary, (Form IPR 1) will

be sipned by the counselor and the teacher(s) 1in attendance at

the conference. A dated copy of the recommendations only (Form
IPR #2) will be inserted in the student's permanent folder., At
all levels of this procedure the counselor(s) shall keep building
principals informed.

*or principal at elementary level
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The teacher(s) implementing the recommendations shall file a
quarterly report (Form IPR #3) with *he appropriate counselor
specifying the manner in which the recommendations are being
inplemented and the results of that implementation. The
coungelor shall file the quarterly report in the student's
permanent folder, signed by the counselor-and the teacher. A
copy of the report will be sent to the district psychologist to %
be inserted into the appropriate file.

A conference may be instituted by the parent, teacher, counselor,
principal or psychologist at any time to assay the progress of
recommendations as they affect the student. A record of any such
conference (Form IPR #4) shall be inserted into the appropriate
student's permanent record folder and a copy shall be forwarded
to the district psychologist for filing.

An end-of-the~year summary (Fora IPR #5) wiil Le prepared by the
classroom teacher indicating the effects of imnlementing the ‘
initial recommendations, any change in the criginal recommended
apprnach, the number of conferences held with 211 resource peo-
ple and parents, and teacher recommendations for the forthcoming
ynar. The respective school guidance counselors will be reapon-~
sible for the collection of these data and insertion into the
appropriate permanent folders. Coples of thesea insertions shall
he forwarded to the school psycholopist by guiiance ccunselore
far sppropriate psychological filing.

5 "1’



PSYCHOLOGICAL REFERRAL (IPR_#1)

Summary of Discussion re Initial Recommendations:

Mame of Student_

45,

Grade _ ~ _ N
Age ) e . _
Teacher(s) Signature . e
Counselor(s) Signature o




Specific

PSYCHOLOGICAL REFERRALS (IPR #2)

Recommendations for

46,

Grade o
Age_
Date B

Cnunselor's Signature




QUARTERLY REPORT - PSYCHOLOGICAL REFERRAL (IPR #3)

Name of Student ) _ ~ i bate

47i

Grade —_

Age

Plecase be specific in terms of the initial recommendatinons:

. Teracher(s) Signature(s) .

Counselor’s Sipnature ~ _ _ ,
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CONFEREHC) REPORT -

PSYCNOLOGICAL REFRRRAL (IPR #4)

485

Name of Student

Date

Grade _ o )
Age _ o

shall sign their
ph}*«‘hu?r'\;zi s

names

rhanaalar,
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ANNUAL SUMMARY - PSYCHOLOGICAL REFERRAL (IPR #5)

49.

Name of Student_ 7 . - - .  Date

Age _ - ) - B

w
Mot

1. MNumber of Confcrences held (specify by date

2. Changes in original recommended approach:

3. Effects of Implementation:

>reparer(s) of this report shall sign below. Tlease indicate status,

i.e., psycholopgist, counselor, teacher, etc.:




(%
jo]

Delaware Valley Schoeol District
105 V. Catharine Strcet
Milford, PA 18337

PSYCHOLOGICAL REFERRALS RE LEARNING DISABILITIES

These gutdeclines serve to clarify the psycholopical referral policy

a

4]

it relates to the learning-disabled child. It is important to

remember that none of us should make arbitrary determinations of

learning disability, retardation, etc., relative to students for which
wve are responsible, The psychological referral pclicy indicates teach- -
er responsibility in initiating testing and other evaluative procedures

to h

o]

lp determine the probable cause of a child's aberrant behavior in
his/her classroom. If you are not familiar with this policy please
examine 1t once again. |
1. Who 1s a learning disabled child and how 1s this determination

made? |

A child is considered learning disabled when he/she is deficient

in the acquisition of basic learaning skills including but not

limited to the ability to reason, thiﬁk, read, write, spell or

do mathematical calculations as 1dentified by an educational and

psychological diagnosls. A neurological examination perfcrmed by
a licensed physician 1s also required. Such term does NOT Include
persons whoe have learning disorders which are primarily the result
of visual, hearing or motor handicaps or mental retardation or
emotional factors or of environmental disadvantage. In ascertain-
ing a learning disability, a-certifigd school psychologist must
adminigter a Stanford Binet or Wechsler intellipence test. The
child muat demonstrate averapge or above averang'fuﬂctiﬁning on

such a teasct.
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Page two - Paychologlcal Referrals re Learning Disabilities

Prior to any change 1in the educational assipgrmient of any except-
ional school-aged person or a school-aged person thought to be
exceptional, that person ané the parent(s) must be provided
written and Qfél notlficacions Spécified by School Code and State

Board of Education Regulations (due process).

What is the pavental involvement relative to psycholoupical test-
ing?

Prior to the administration of any individual testing the parent(s)
shall be informed of and given an opportunity to discuss with the

approprilate school official:

3

the test(s) to be administered.

b. the reason for the testing.

c. the right to review and discuss test results.

Assuming that the parent has agreed to the placement and the
specific program for such a child, what then?

A prescription will have been provided by the learning disabilities

o

specialist (or resource teacher) and the c¢lasstoom teacher 1s re-

specnsibile for administering, monitorinp, and reporting results of
such a progran as 1t affects the child in his/her classroom., The
classroom teacher should realize that progress of learning disabled

children is slow and only a teacher's patience with and understand=-

{ng of an LD child's deficits will tend to accelerate that progress.
In effect, the eclassroom teacher must temper curriculum demands so
that such a child is challenged but not frustrated by an inmposit-
{on of arbitrary standards, unrealistic in tefﬁs of the child's

disability.
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Page three - Psychological Referrals re Learning Disabilities
4, What 1s the classtoom teacher's Involvenent relative to speclalists?

% Continuing dialogues between specialists and classroom teachers

are necessary for prescription Sdapﬁatiéﬁ; If a prescribed act-

ivity 1is not working, the classroom teacher should so inform the

specialist at the earliest opportunity.

5. What is the cléssrccm teacher's obligation relative to parental
confercnces? i | |
Items 5 and 6 %g the psychological referral policy refer to con-
ferences. Parents should be invited to participate 1in these
initial capfe§2ﬁcesi Further, in the absence of specifilc agree=-
ments to the contrary, a staff dealing with LD children should
meet with parents at least twice a year to assess the progress of
these childten. Such meetings should occur as closely as possib;e
to the end of Ehejfirsz semester and the end of thg‘schacl year.
It may be necessary to start scheduling end~of-year conferences
early in May so that personnel are not unduly burdeneé with other
end-of-year assignments. Teachers are also fequited to‘file quart-
efly reports of students' progress vis-a-vis the pféscfigtiénsi
These reports should be filed with the appropriate guidaﬁce
~ounselor (MS & HS), or the principal (ES). As indicatéd iﬁ the

referral policy, anyone involved in a child's program may initiate

a conference request.

6. What is the classroom teacher's obligation relative to interim
reports?
Ho regative interim reports should be sent home to parents/guardians
of LD children without prior, specific invitations to pafénté/

guardians to participate-in conferences Involving the guidance

ERIC - 62




Page four - Psychological Referrals re Learning Disabildities

53.

counselor and the teacher(s) involved. After such conferences

(or at them) offficial interim reports should be given/sent to the
parents. If parents do net choose to attend such confercnces and
afe:apprised of their child's/children's poor progress, such interinm
reports should be sent home as official records of school-parent

communlcation.

What help other than prescriptions by LD specialists and classroom
teachers implementing such prescriptions is afforded learning-
digsabled children? |

Each learning-disabled child's deficits are ﬁéasured by qualified
medical and psychological personnel. Based on these evaluations
and other data secured from the family and school, specific
remedies are prescribed. For instance, deficits in reading are
treated by a reading specialist, deficits in other cognitive areas
may be handled by the learning disabilities speclalists, etc.
Aldes may be used to help children with thﬁcgfaphié problems which
require drill. The anount of individual-tine afforded each child
out of a classroom depends on the number of deficits he/she has.

It is important that classroom teachers understand that such out-

o

side time 1s necessary so that these children get the individual or
small group attention they need. Frequently, speclalists' time

will interfere with the standard program.

How 183 a determination made when a staff member fesls the child no
longer needs the special program?
Children will exit from this program when they are meeting thelir

potentials. Teachers, specialists or guldance personnel should

coentact the school psychologist when they think such a situation
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Page flve - Psychological Referrals re Learning Disabilities

7 is occurring. The psychologist shall coordinate such exits
3 according to State Regulations and in conformity with the School
Code.
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Because of the privileged information coentained in the summaries
on pages 55-82, they are deleted from this work. However, to give one
the flavor of this section, this writer has included one example which
appears below. While the example is fictitious, it dccurately portrays

the kind of data included in the master copy of this work.

ANNUAL SUMMARY -~ PSYCHOLOGICAL REFERRAL (IPR #5)

Name of Student Lionel.Atwater Date May 28, 1976

Grade Fourth
Age 9 years and 7 months

1. '‘Number of Conferences held (specify by dates): _(4) 10/29/75,

11/12/75, 3/15/76, & 3/30/76

2. Changes in original recommended approach: Lionel entered the learning
disabilities program in March and an emphasis on increasing his attention
span and visual sequential memory skills has shown some improvements. Since
September, improvement in spelling has a scores growth from 70's to 90's
and 100's; math processes have also increased in speed and accuracy.

3. Effects of Implementation: Lionel's organization skills have shown improve-
ment. With direct instruction on an individual or small group basis, sup~
plemented by assistance from the LD specialist, aides and parent volunteers;
Lionel has completed Levels 9 - 15 in the Scott Foresman series. Improve-
ment of his handwriting should be a prime target area for fifth grade in
addition to following prescriptive recommendations. He has gained in self-
confidence and adjusts to routine rather well.

Further, Lionel is very creative with his hands, I found that he enjoys
project work. An example is the contact boards. The detailed wiring was .7,
of no problem to Lionel. He was the first to complete the board success- ..,
fully and was willing to help others less dexterous. .



i

Hofma o

Grode_

Aga

1. iumber of Confpreonces keld (specify by datee): (4. 4+ ) 10/L26/75,
11/12/75, 2/9/76, 10/6/75 + about 2--informal conferpnces ner

Month as problems. have’arigen or to monitor specific target areas.
2. Cha: in oviginal vaccmmeaded gpproach:
£ 3 tasks have been divided into slots to improve management
of time and organizational skill. Otherwise, prescriptive recommen-=
dations and routine procedures have been utilized.

3, Effacceto of Impleomentation:
Improvement has been noted part1tu1ar1y in reading. and math,
R has fchessfu11y completed Levels 7,8,9,10,11, and 12 and is
abaut to comp1etp lLevel 13 of the Scott FQrESman Readfﬁﬂ Systems.,
‘Moreover, he is able to do grade level mathematics, when he takes
his time and is able to concentrate. His handwritina has shown
improvement in speed without losing accuracy. His inclusion in
the LD program from its inception scems to have been most bene--
ficial to £.73L. :

Proparer(s) of this report sholl oign below, Plesge indicate stalua,
i.e., poychelogist, coussalorw, E““EHEE, gtc,:

? N e
P
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o/ -
L
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i
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(ipn 5y

Derte_ May 28...1975

Age 11 years & 1 month

1. Number of Confaowrences beld (op2cify by dates): (2)  _10/6/75. 8.

2. Changes in original reccmnended cppronch: In the beainning of
the year, ¢ "3 abilities in rcadina, math and handwriting
were withdrawn and stagnite, howevor with his new fresh enthusiasm
he has made much proqress auickly. 1 have workoed indenendently
with 4 D and in small qroups when working on the afore

mentioned subject areas.

31, Effectng ef Implenentation:

(sce attached sheet)’

Praparer(a) of this report shall eipga below., Please {ndicete status,
i.e., peyeholopioe, counsalor, teacher, efc.:

ol

67

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

S 5.

3. His spelling vocabulary has increasced by approximately 100
words., &7 7T reading abilities has improved ¢lso, partly
because of his vocabulary increas. His oral reading is much
better, ¢ ;fg is working in the Scolt Forcsman reading series.
e is on Level 9 and working satisfactory in it. Along with
Scott Foresman, ¢ . 270 also has been workina with supplementary
material in the MacKillian reading sevies. [ have worked a
gﬁPSt deal with ;tgﬂ on sentence structure, vowels and con-
sonants. LT difficulty ]1@5 in the ability to sound
words and thus he learns better through siaht recognition
which aids nicely to learning thrnuqh assaciation,

A?Gnq with working with S S dindependently on spelling,
he is working in the Silver RBurdett spellina on the second

=]

grade level JULCPSSfu11

I found § 0.7 Tearns wmuch better through association and
with this technique he has made a agreat deal of progress. His
attention span scems to be longer when usina the association
niethods,

Throuah constant ohservation, I have discovered that %777 :X
could control most of his capital letters when writinag, however,
his lower case letters caused him trouble. Sceing this, I
drew a red line -ctween the two blue Tines an the naper, s0
as to wake him another guide Tine. I found this to he &7 ..
nroblem; the lack of a gquide line. Alao, 1 discovered that
when concentrating so hard on formina his letters correctly,
he neqglected or didn't see the blue lines on the naper. By
making the red lines, they becarie much more vivid and con-

centration of forming the letlers was now his anly concern,

«. 77" has been introduced and drilled on the multinlica-
tion tables one throuqh twelve, however, his naitﬁry of them

“is poor. Constant drill is needed on them., & 773 basic

=
1

ckills in addition, subtraction, mulitnlication, and dividion
are fair. The reason behind this is that he has no nroblem
in understanding the concept taught but the difficulty rests
in the constant memory lnss of his basic facts. Once brought
to his attention and reviewed, he can do the problems. suc-
ﬁtsfu11j, however after a lapse of time, he needs a fresh

g |

review.

S Y s very creative with his kands. I found that- he
enjays using them in vaking projects. An oxamnle is the
€0 ontact heoards, The detailed wiring was of no problem to
..} He was the first to counlete, and "gFu11y at
thdt, and was willing to help others with

Motivation and interest plays an important nart in 77077
abilitiers. That is one of the main reasons he works out so

well Tearning through assonciatiaon,

a7
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5, (IR {40

Pate  May. 28, 1976

1.

Iusbay of Confevences held f{apuzcify by dates):_ (2) . 3/23/76. ...

5/18/76-- by phone & 5/19/76 S

2. Chaages ia oviginal vxoccmnended cpproach:

(none

praparver(a) of this report shull clpga below., Plonge indicate status,

i.e.j paycholnpiow, eovaszlor, teoachuy, e,

‘ v b
Y -
. .j
e . ¢ Faprn m e cetrmr

Gy

O
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3.

READING - At the beginning of the year, L. y
Level 3 of the Scott, Foresman Readina Proqgram. .
also placed in the Remedial Reading Program with Mrs,
She is currently in Level 6 of the rveading program. 3
has increased her vocabulary and 15 able to use word-attack
skills for those words she doesnot know. Her comprehension
skills have increcased, U 3 does have difficulty in
di5t1nqu1 hing more than one meaning for a word.

MATH - In September £32.0703 could not perform simple
addition and subtraction without difficulty. She is currently
doing 2 and 3 place addition (with carrying once or twice), 2
and 3 place subtraction (with horrowinag once or twice), column
addition and simple multiplication, § UV is learning to
distinguish whether or not borrowing or carrying is needed
at a much faster rate than hefore. She is having difficulty
with money values, but did well with graphs and the beginning
concepts of te11inq tiime.

| £ ARTS f3 is now able to write simple sentences.
She can look up UDidS in the dictiomry. She can identify guide
words but doesnot-really know how to use them. & can
identify antonyms but has some difficulty with synonyms and

can now do alphabetical order

LANGUAGE ARTS = [

war

homonyms .,  §.°%

is currently doing <econd arade spelling.

SPILLING - b Y

HANDMRITING - 77 . 7} cursive is becoming more fluent.

P Y curriculum next year should include:

PEADING - [ 7"y chould continue in the Scott, Foresman
Reading Program, prokably in Level 6 or 7. She should also
continue to see Mrs. Shay.

1 in

SPELLING - & =74 should continue working on n
Continuous Proqr"z in Spelling, plus a spellina list in her
ability level. ’

WATH - L5007 73 proaram next ynar should be anproached
o as to stro anhﬁﬂ thane additien and cubtraction skills® she
19 iu:renL]y familiar with., She <hould be inlrodaced to
linear and liquid measureients via concrete o Sperieonces,
fractions and geonetry.  She shonld continue wnv!lnq on
Hu1t1p11(gtlnn wirile reinforcing addition and subtraction.
0 has net oyet had division skaills,



) 61.
“t (continued) x4

3. (continued)

AMENDATION FOR RETENTION - My recommendation for

i s retention. I feel that F27570) is just starting
to have some success in her academic subjects. HNext year I
feel that <he will be plunged into a situation where all

her confidence will be destroyed Lecause the work does not
get casier. Her reading level is lower second grade. Her
math skills are weak, and she is still unsure of he
when 1t comes to a mixed operation worksheets. (7%
has difficulty understanding social studies and scie
because her comprehansion skills are not fully developed.
oY language arts skills are not third agrade Jevel.

RECO!
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Wil 11 not ce mps;e hlmrelf to DthPS. M uded 1n Mrs.
Low's area of [ cep Ir week to | .
work on prﬁblem ATea! ; neéﬁa alk out his
pz@blﬂrw and 3 many outs - distract
] . *
3. #fzacra ef fopl
At the heginning of the year, & . 7 could not
How he can road € : ) “2ad1nﬁ
' ' siman reading
words and he
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improved slightly. He still has difficulty copying from a
paper or the board. FEach letter must be defined for him.
He has difficulty staying on the lines.

good. TIn math he must be

when solving problems., He has
nd number sequence.

His verbal language s)
forced to use concrete
difficulty with place valu

% -

” \Lﬂ\

A1l his confidence was . f?lltd whﬁn he wig subjected to the iR
Gates Mactinite reading: test in Apeil. | <r11d not get him '
to do anything for days after that. le felt he was "dumb".

I recommend he not be given standardized tests again. He

ghould be tested on an individual basis and verbally.

it

I rea end he PﬂnilﬂU? in the L.D. progranm and
remedial réddlﬂg IS has shown growth in are :
difficult to measure. confidence and his attitude
really improved. '
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racconnnndad cpproach:

More individualized instruction on a one to one basis
Continued r *Pd131 FPidln? roeTan,

Continued 1e

LX)

abulary.. Scme improvencnt in phonetic
ant (w1!h direct instruction) in fine

Ve W !1nF ALL1Iudw is 56111 de giiive’
do it." Vet Y will try if encouraged

on Standaed]coed Lo
patiance to muark
shall cign below.
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nsly frustrataed and olt

3. saparate answer
3 and he
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ills in
15 should

ome other

ANy answer just
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lavel 1o a 3°

fn math, he can suceessfully add and suby
l1cation and division.
s whaen he has to Jdeoi
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LS cursiv
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Geade_ W . L

hge 9 .

T S iy e e g P Y L et o By T £ T TR

1. Buabaey of Confercaces hold agaﬁﬂlf? dy dates): see files

2. Cuongeo in oviginal vocenneadad cppronch:
The recommendations for %7575 have been modified so that he has
been using the Bank Street R;ajwr as a "basic" reading program.
The CPS spelling kit is used to help increcase his sight/sound
vocabulary. ,
-+
3. Effccio of Implencntotion:
reading

;'*“cﬁd from a pre-priser to end of first
pht vocabulary now includes most of the
svds from the Bunk Street Readers

Family

g

rsive writing has. progressed from totally illegible to the
palnt if being able to correctly and neatly write short sentences.
nseript. has improved to the point that he can now do manu-
, . , . (over)
Prapavez(s) of thio reporxt shall sign below., Pleoage indicata stacua,
i.e., peycholoalgt, couunanlor, tancher, atc.: ’

Teacher

79 |

ERIC

Aruitoxt provided by Eic:

"y




Annual Summary

3. SPPIPi of a size lated te his age group.
grasping a%sa:laj 7 sounds with letters. e 2 ng
‘ of the year, he wad not able to do this at 311 lie is associ-
ating beginning and 'ending consonants.  lie is able to identify -

consonant blends through sound.

I feel it would be to wol advantape to Le placed in a
learning situation next y@ar that is vary structured and
one in which he could be taught one to one as much as
possible.

o~y
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Writing - Stress was placed on cursive handwriting and although
9 can f@rm most of the letters he cannot read cursive
ntences. The cursive lines only confuse him and I feel

they should not be emphasized. His manuscript is very neat

and spaced accurately.

)} M conpletes most fourth grade level math and if

18 reading level were inmproved, his math ralating to story
problems would also improve. Standardized tests do not show
his math ability because of the neece ary reading involved,
He needs vharts or Jines for basie facts but he knows the
procedures for the majority of Wil prade math skills.

¥

T

Nk increased his sight vocabulary and phonetic
by using the Language Master, Durrell Reading Kit,
basic reading books and chuf activities. He be gan
mer at the beplnnlﬁg of the year and completed through
— gféde one. He is rﬁady to start second grade reading
2medial reading instruction should be continued,
pfgscrlpti@n should be wrltL@n Lo update changes.

S
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{rate him completely when réading
imes he can not complete Lhe simple
quegtlans. drgn« ﬁi:éﬁ tests that would be advantaL;DUﬁ
for Kevin' '

hould only be given if necessary.

2, a gread deal of one to one instruction and a
P:agram Qf structured qaoti V111PS that allow contin uad |
growth of hiz self 7'j and enjoyment of reading,
learning and 111y
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His organization skills have improved. We sii11l recommend a
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ARHUAL SUMMARY - PSYCHOLOGICAL REFERRAL (IPR_#5) . . ..

L&

Hame of Studc&ﬁ;ﬁ

Gradeﬁgw

1. Hunler of Conferences held (specify by dntés)Iﬂ_Q,
(fﬂ?, ) ﬂQB n
AL :

2. Changes in oridginal recommended approach:

3 blegest avea of vealmess uvas that of orpaisational

aba =t is

iere vorre no hasic changes in the ori

ications arnd the e

ol |

of

bocks up o dabe pretty consistontly.  Speciflic

riking on language arbs and ath, wliich nead to be.

low. Plecase indicate sta

opglst, counse

)
&
¥
*
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76.

E— e et L.

1. Number of Conferences held (specify by dates): 2 _

r-cind reporting

e e

2. Changes in original recommended approach: o .

There twre no kasic changes in the 5, ol @100 i1l eonbinue to

need structure anl individualized help next vear, He will also need an

adaptive propram at the high school to help him learn throush concrete

-
sxpericnse as ruach as possible, and conbtinue to need audiec-visua

-

ive, throughoat nost o the

consistent

ricd hard te do the ori. Thi

hoth 14th M, Pafbcr and his othor clasapnon Leacher:s,  ihe provious vear shouved .h;',g

. seasurable pgrovth., Thia year sirht vosabulary neveaszed L8 (Gdhes) and comprehensi
Preparer(s) of this
i.e., psychologist,

i
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1. HNumber of Conferences held (specify by dates):

hers (2 inc 111&(‘! T;.l! xﬁC: )

2. Changes in original recommended approach:

o

Thera were no hasic changes in the ori~inal recoir.endatiens, there vere soe

riodifications. 21ill continue to need structure and incividual help

and encouragement next JoAar.

]

575 should be considered for plagenment in a rescurce reon Jor next rear.
- -

Lovard his voerk

ES

3. Effects of Implementation:

[ns

has 'R@;ﬂ”ﬁﬂ His handiniting and organizational siiills have also improved,

Tnile there was no measurable crowth last rear in rendine, sicht vocabulary

zined .8 this year, He also came up in his rath siiils.

Preparcer(s) of this report shall sign bhelow. Please indicate scatpé;i
i.e., psychologist, counselor, teacher, cetc.: -

87
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ANNUAL SUMMARY -~ PSYCHOLOGICAL REFERRAL (IPR_/5)
ST

B Date_ 7(;,7( %‘7 ((? - : ‘:

1, HNumber of Conferences held (specify by dates): e '7 ”,f

6 mecting s vith teachers (2 including L, &

2. Changes in original recommended approach:

]

fnere were some minor changes and modifications to approaches with £

ag discussed with M. Rafter, team of teachers and parv

=

-

3. ELEffects of Implementation: Teachers have noted some irprovenent in

skills, This is supported by the 'UAT test scores, md a.gé gain:

also in his sicnt vocabulary scores on the Cates &

cHritie. Tiprovemant also

.

noved in nath areas. !He does ue cr, but not as uell in the

remls

b

i

(%]

r classroom situation, Ly

Preparer(s) of this report gshall sign below. Please indicate statﬁé,-é

i.e., pasychologist, counselor, teacher, ctc.:

i

Q ’ . . .
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PSYCHOLOGICAL REFERRAL (IPR #5)

ANNUAL SUMMARY

Hame of Student
Gtadeiji

Age

pace |8 76

1. Humber of Conferences held (specify by dates):

2 (initial and year-end reporting) 5/1/76
2. Changes 1in original reccommended approach:
Recorzendaticns were modified and cxpanded, F&EED continues to neod

stracture, individual help armd auditory input. S fi:'

-+

3. Effects of Implementation:

in sivht vocabulary and corpreliension, indicated by the labes HeGinitie scores and ' - 7 &

supported by the WIUAT gcores, !He made jaing in arithmetic also,

Preparer(s) of this report shall sign below. Please indicate statﬁsgif
i.e., psychologlst, counselor, teacher, etc.: S '

_— —— S S— ¥
S—_— LS L

me 90
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ANNUAL SUMMARY - PSYCHOLOGICAL REFERRAL (IPR #5)

F
Name of Student_J§
G:ade,,ﬁﬁf”W7

Age__

H !3 i DﬂtE,;’J? “Eg“[ o — .'

1. DNumber of Conferences held (specify by dates):__ , §?4$/}?1;ﬁjr‘ﬂ

2_(initial, and year-end reporting) (olus ¢ i

2. Changes in original recommended approach:

There iere no changes in the tasic rzcom.endati. ns.

=33 continues to need

structure, encouragement, understanding and individual help.

-

3. Effects of Implementation:

herself has improved, Academically s cears cvowth in Siahtv;f”“

vocabulary, indicated by Jates Mefinitie scores. ‘e AT scores also indicate -

grovth in all areas, reading , spellinz, and aritluetic,

Preparer(s) of this report shall sign below. Please indicate'statﬁé;
.e.,, psychologlist, counselor, teacher, etc.: ) R

el

¢ o3
- = ’
b

O
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ByJOSEFHP FDT‘OS o j TSN malsu ijqmmd to, certi Ey 2 Chlld i learmng: ! whmh demands an absalueger ormance leve! and | ‘

fASSlBlﬂmSﬂPEﬂmEﬂdEﬂ! oy g, disabled, This term does not include perspns who ** refuses 1o recognize Lhenr neurolnguzal 3 ‘;ﬂ

.'I'iDEIBWETEVE”EYsCth District - X " have learning disorders ' which are primarily hEn dystunctions, !
AR resull of visual, hearing or motor handicaps or',': ' For inslance,  child may haveapsycho matar' N
There has beenagr&at dzal of local inlerest in;' - 'mental relardation, emotmnal factors, o, *pmblem evidenced:by poor writing or dif lleulty .~

 the Tearning-disabled child and public school. envnrnnmemaldlsadvantage e \szth body balance, yel read, spell and dunhcr 'r
eflorts 1o help these youngslers. This article is the " " Further,In ascerlaining a learning disability, a-- - cognilive prnblems with ease, Anplher child may " "

- first in 4 series devoled Lo acquainting the public '+ “eertified schml "nsychologist must admlmstura : HaVEadequaleurexceptmnalmulmkxllsbuthave o
Cwith what constitules learning disability """ «Stanford Binel or Wechsler intelligence test, A ;- poarcamutwesk;lls S L J,-!
. (accgfdmg lo"the Pennsylvania Department of “‘Chlld must demonstrate average or abaveaverage v AL T .
‘Education) and . what Delaware Valley School llﬂ telligenceansuchalest, - . - Afective prublnms of altitude, USUally negaive, . "
-+ Distriet s ,doing o help Ehlldren will sieh,; A learning? dlSﬂbllly is a handicap whmh j wemanale {rom such dif flC.ll lies. The child realizes .' .
dlsablllllES ! o mamfess itsell in many ways, anarlly, . that he cannol cope with his enwrnnment A

' - interferes wnLh children's natural progress in the -ﬂnﬂdnqualely FenplenﬂLsensmvelcmrawareofm Yoy

Acmld is cnnsmered learnmg dlsabled wlien he . copnilive, “affective and psychomator, domains. " phgn demand that he do so, Thus, the negatwmg S
'Is deficient in the acquisition of basic skills "Parents are unhappy with such children's lack of }‘, :alliludes loward peers, family and school: (any " )
including, but not llmned lo, the ability lo reason, -, academic, progress and look lo the school to.4 -one of us were forced lo tackle Lasks beyond our O

- think, read, write, spell or do mat thematical .1, provide suitabla relief, Learning- dlsabled children..” ablhy or understanding on a daily basis, our, "

'_ calculations g5 identified by an edut:dlmnal and. ¢ read well below grade level more'often than nal. " attitudes-wouldn't be too healihy, either,) Many N
" psychological diagnosis, © 2. have excessive' difficully writing legxbly and 'ﬁuch children experience deficils inall three aregs, "« + "
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APPENDIX E

DV reports’ ™ 5/;1_17(;

Sche

4

~ Assistant Superintendent .- . 0t S
Delaware Valley School District -

;" learning disabilities spocialist leading to"a pre

.t

By JOSEPH P, FOTOS ~' | . .-

As’indicated in the previcus article, learning-dizabled
children may have a complex series of deficits which
hinder their progress in school”
Valley School District identify such children and what

personnel” are involved in scre ning and servicing the n

learning-disabled? .- S L .
The “screening system is adapted from the syslem
already in use in the district for identifying any spacial

Situation. To acquaint each instructor with that system a
-copy of the administirative policy labeled
i ¥ Re Psychological Referrals” was .

'Administrative Polic

distributed to cach teacher, The procedure this policy
describes consists of teacher ohservations of exceptional

" bekavior, verification of the exceptionalitjes by the
" appropriate pri

pal, referral to znd evaluation by the

school psychologist with parental permission, a
neuralogical exarnination by a physician, no i f
 the disability(ies) to the parents and a prescription for
“remed on prepared by the psycholog t and/or the

agreed lo by the parent. All pre-schaolers are sereened

for learning disabilities prior to their entry into
kindergarten. . - S

ols.screen for

How doés Delaware :

T services not ¢xpanded upon previously and a

84.

o = LT F AT
E Y -

This model requires the services of a school |

psychologist, a learning disabilities specialist, a reading '
specialist, resource teachers (teachers with special }?
education certif

ation), paraprofessionals, guidance !
counselors, phys cal education teachers, prineipals and)
the assistant superintendent. ,
The learning disabilities specialist is an itinerant. She
visits a1l schools and brepares individual prescriptive
remedies for'cach child for the teacher's implementation
in the classroom. She serves as a consultant 1o classroom -
teachers who are experiencing difficulty either with the
Students themselves or in implementing the
prescriptions. She maintains constant contact with the
school psyehologist and the assistant Buperintendent to
Yeep toth apprised of the progress of the program, . -
Where the learning disabilities specialist cannot
furnish services to learning-disabled students because of !
i ed numbers.or time constraints, resource
s furnish prescriptions for classroom tgsc’:bersi
and acl as consultants io classroam teachers in their 4
pective schools, = - L o T s
1ext article will deal with a delineation of other

mple of how the Delaware Valley School

¢hildren cope with the school environment,

cments its model for helping’ léiafningdisﬁblé;d,

1

learning disabilities
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paraprofessionals, the physical
education instruetor a.nd the classroom
tezcher. The loci of instruction include
the reading
nm.
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erly reports by each staff.
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R = Heading
S = Spelling
A = Arithmetic Initial Hay =June, 1976 Let Gain/loss  lonths
Scores Scores in
Program
1 4 3.8 2.7 4.2 4.8 3.2 4.7 1.0 0.5 0.5 3
2. 4 2.5 2.5 3.9 3.5 2.9 3.9 1.0 0.4 0.0 10
3. 4 2.7 2.2 3.0 3.0 2.5 4.5 0.3 0.3 1.5 1.0
4, 3 2.0 2.0 2.4 2.8 2.5 3.2 0.6 0.5 0.8 3
5 2 1.0 1.2 1.0 1.4 1.5 2.4 0.3 0.3 1.4 5
6. 2 1.2 - - 1.9 1.8 2.6 0.7 -~ - 8
7 4 2.5 2.5 2.5 3.3 2.9 4.2 0.8 0.4 1.7 8
8, 4 1.7 1.7 2.6 2.0 2.2 3.0 0.3 0.5 0.4 9
g, 4 2.3 2.5 4.5 - - - g
10 4 .0 1.8 2.1 2.5 2.3 2.2 7.5 0.5 0.1 10
11 B h.6 5.5 6.1 7.3 5.3 6.1 0.7 0.0 0.0 3
12, 8 3.3 2.2 3.9 3.2 3.0 5.3 v L0,1) 0.2 1.4 10
13, 3 2.7 .5 3.4 3.1 3.0 4.5 o040 0.5 0.9 5
14 6 2.4 2.0 3.0 2,8 3.0 3.4 0.4 1.0 0.4 10
15 6 5.5 3.2 2.4 3.6 3.0 3.4 0.1 (C.2)00,2) 10
16 O 2.1 1.3 3.0 2.2 2.3 5.2 A A T R DR lq
17. 5 2.4 - 3.0 3.3 2.9 2.9 5.9 0.9 3
18 5 1.7 3.3 3.3 3.9 3.7 4.5 2.2 0.4 1.2 10
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YV = Vocabulary
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Delawave Valley
105 W. Catharine Street
Milford, PA 18337

IN~-SERVICE EVALUATION HARCH 5,

LEARNING DISABILITIES ~ ELLMENTARY

1. The organlzation of the wockshop Excellent
was: U]
18 16
2. The objectives of the Clearly Evidout
workshop were: . : 7 6
' ’ 23 8 1
3, The work of the consultant(s) Fxcallunt
wvass: =

A
23

The ideas and activities Very Interestlug

prasented were: 7 6
24 10
5. The scope (coverage) vas: Very Adequate
76 8
12 14 11
6. iy attendance at this Very Beneflaial
workshop should prove: 7 6 3
19 9 10
7. Overall, I consider this
wivisshop: Freall.
19 12 10
8. Do you feel a nced for additienal
inforaation about the topie? 1, Tes
; 05

Provided what to lock for re LD in the clanz:zoom: 1
Iﬁterestiﬁg; & . -

Park ' 5

ci

gh -9

Role P!

The lecturer/lecturer's presentation: 6
The opeanlng activity: 2

11 parts/ variety of acrivities: 2
‘honer 1

Recognition of LD .child: 1

Very Knowledgeable girl: 2

Better than the majority we've had: 1
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Pape 2 - Elcmentary Respenses re Lesrning Diwal

ER_FEATURES

Not enough time: 7
Group too large: 1
Difficulty In hearing what others said: 1

Library aot the best location for such a large group:

Praectical compensations: 1

Disjointed, little specific (nfurmation: 1

Too general for teachers: 2

Less lecture and more activities:

None: 4

What to do in classioom for LD child: 1

Hot miiough knowledge of spacific noeds for district:
Some teachars pseemed not to be very inipLustod and we

W2ll prasentaed and provided additional infovmation:
Fﬁgd progr: 1

Hzed materials/ideas to use for Individual problem areas:

Lgvgd ic: 1

Worthwhile: 3

le nead mere: 2

Enjoyad the program and learned a grzat deal: 1
Leader helpful and pleasant: 2

Too much talk about specific tests: 1
Cur district LD specislist has told us eve
Suggestions idealistic - we uneed move help: 2

Fxeellent/Fontastie: 2

I ceally feel 1'va gainad from Lhtq speoter Tdeas for

101
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Delaware Valley School Digtrict
105 W. Catharine Street
Milford, PA 18337

IN=-SERVICE EVALUATION MARCH 5, 1976

LEARNING DTSABILITIES - MIDDLE SCHOOL STAFF RESPUNSES

1. 7Tha organization of the workshop - Ezceellent foor

S
f
[FNS
i

i
W'l
=1

2. The objectives of the Clearly Fvident
C shop were: 7
13 14

W

T
fw
[
= <

3. The work of tha conznltant(s) Excallent Poor

G~
o
~iikn
~j e
et
Eomal
ot

et

4, The idecas and activities Very Tnterusting Dull
presented wvare: 76
h

13 1/

W fn
P
[
B
-

5., The scope (coverage) wuas: Very Adegquate Inadiquate
7 6 5 4 2 1
10 11 212 1 1

Pt
o
(]

i
v
]
1
N
]
]

6. iy atien
worksiwp should prove: 7 6

9 17

tance at rils Vory Descffcdal No Beoefit

()
A A
i
¥
h
b
|

I cousidaer this Fxeallent Poor

I
W
L]

E\ e
=

i

1

[
PRI~

I

[}

9 19 8

8. Do you feal a nead for odditional 1. Yas 2. No . 3. N.A.

and how Loean help: 1

El{lC 102

Aruitoxt provided by Eic:



ACPRLOLN F 93,
Papa 2 - Middle School Nesponses re Leavaing Dloshilicles

i ocur

Cne of our Ad-inistrators, Psychologist or pevsons who
district uld beon here to answer additional questions:
Litcle that usad by a teacher with 30 others to worcy aud
Yore In e¢lassveem procedures could bhave been presented: 2

Jr

7 distyice's proceduves and policles
fn;.; 3 :HI coatont arTans: 1

to pet help fn this dsteler?:
wd Lovolve of suae

a

It ovost

1

((J';L’;/,sa;,y poud: 4

: ”1\.ut vng Infoecesting: 3
cably fafeimative:
sonte sl ooy to M
ast only with 1.D's

103

ERIC

Aruitoxt provided by Eic:

W
W



APPONDIX Y 94,
Delawavs Valley School District
105 W. Catharine Street
Milford, PA 15337

IN-SERVICE EVALUATTON MARCH 5, 1976 .

LEARNING DISABILITIES ~ HIGH SCHOOL STAFF RESPOHSBES

1. The organization of the workshop Excellent
vas: 7 6

J
Ir
\lH o

1517

I
o

2. The objectlives of the Clearly Evident ’ Vafue

workshop vere:
- 4

O]~
i
|
=
|
|

1C

F

3. The work of the consultant(s) Fxcellent Poor

'I\
1

Kl |
p H“
L]

15

4, The ideas and activitles Very Interesting Dull
presented were! 7 6 ' '
' ' 12 18

!
s
ol e~

i

5. The scope (coverage) was: Very Adequate Tuadequate
7 6 5 1

6 13 13

&
Jw
\|: [

6. My attendance at this Very Beuneficfal No Brnaflt

workshop should prove: 7 6
1

7 1

e
|
ﬂ

7. Overall, I consider thils . Fxecellent
-viorkshop: A
10 1

el b o

{w

I
iy,

8. Do you feel a need for additional 1. Yus o 2. o
fnformation about the topie? 35 o 1

URES OF WORKSLOP

GCood varlety of materials: 8
Good organization: 2
Lecturer very competent/kaowladgeable: 7 :
Placing us in sltuatlions which hava us {dentify with ehildrent 1
Statistiecs on LD: 1 ¢ L
Diagnosing/recognizing LD students: 3 '
Excellent presentation/ewcellent consultant: 7
Spcaker very interesting: 3 N
Gave 1deas to cope with chilld's problem: 4
od tezaching techniquas employed: 1
Geod euplanation of topfe: 5
pafinition of LD was good: 1
Sincerity of consultant: 1
The nced for understanding and cowpassion for the LD child., 7This is lackling in
wany teachers: 1 '
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APPENDIX F 95.
Page 2 - High School Responses re Learning Disabilities

WEAK FEATURES OF WORKSHOD

Need more specifics for classroom: 2

More Information re help we can get in district: 4

Question of IU involvement and how we can get more help not answered properly: 2
Follow-up by district personnel as to our progress: 1

She seemed mean at first: 1

Not enough time: 3

Program seemed geared to an LD teacher: 1

GENERAL_COMMENTS

Thls was the best/one of the best in-aarvite presentations we've ever had: 2

We need to learn more in this area: 2

I feel that there is a need for LD personnel and this 1s all that the workshaop
accomplished: 1

Leader covered questions well: 1

High School teachers can not evaluate LD students because of general lack Df
reading skills and basic skills: 1

This district's performance in helping LD students is very poor. Specialists from
the IU are not used: 1

I feel much more adequate in the area: 1

Consultant should have been provided with DV's policy: 1

Very interesting and beneficial session: 1
Most informative -- possible work-up for elementary, middle, high school levels
independently: 1

Obvious that if one does what he should do for these children, we need help: 1
It helped make a seemingly useless day worthwhile: 1

Enjoyable and informative: 1

Quite good: 2
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