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PREFACE

This program owes its success primarily to the classroom teachers

who met their obligations to satisfy the needs of learning-disabled

children most consistently and conscientiously. They cannot be praised

too highly. Their sensitivity, concern and labor were inspirational.

The reading specialists and the teacher aides augmented and con-

tributed to the remediation of these children's deficits with skill

and patience. The guidance counselors and the principals played a

vital role in overseeing and implemen_ing the sometimes oner us

administrative pape -ork necessary to any program's progress.

A special note of thanks is owed Mrs. Winifred Low, our learning

disabilities specialist, Ms. Meg Rafter, our Middle School teacher

of special education and Mrs. Kathryn Vennie, our school psychologist,

all of whom played major roles in the impleMentation of this program.

iv.



ChAPTER I

THE PROBLEM AND DEFINITION OF TERMS

When one mentions the terms "learning disabilit es" or "learning-

disabled children," one is immediately involved in a controversy. There

are those who will claim that these labels camouflage parental or school

neglect; others advance the theory that most children suffer a learning

disability of one k _d or another whichresults in a varie y of inadequate

performances both in school and in the community. This writer is not

prepared to espouse either of these extreme views. Indeed, the literature

suggests support not only for those views but for a spectrum of positions

between these stances.1 At any rate, the issue of who is or who is not

a learning-disabled child has been settled legally in the Commonwealth

Pennsylvania.

THE PROBLEM

The Delaware Valley School District, in which this writer is Assistant

Superintendent of Schools, had the problem of devising a quality program

which identified, was responsive to and responsible for learning-disabled

children, and met the mandate of the Pennsylvania Department of Education.

The Pennsylvania Department of Education extended its umbrella of mandatory

special education programs to be offered by local school districts in the

Commonwealth to include children who were cons de ed learning-disabled.

Frog-ems for such children e required throughout the Comm_nwealth's

public schools starting in September, 1975.

The Assistant Superintendent assumed the responsibility for the design,

organization, monitoring and accountability of a model educational program

1Martha A. Keller, "The Myth of tle Learning-Disabled Child,"THL EDUCATION
DIGEST, April, 1976, pps. 17-19.



for the learning-disabled capable of be n_ instItutionalized as a permanent

district program.

DEFINITION OF TERMS

2.

Learnin sabled child.

A child is considered lea ing-disabled when he is deficient in the

acquisition of basic learning skills including but not limited to the

ability to reason, think, read, write, spell or do mathematical calcu-

lations as identified by an educational and psychological diagnosis.

According to regulations developed by the Pennsylvania Department of

Education a neurological examination, performed by a licensed physician

is also required to certify a child as learning-disabled. This term

does not include persons who have learning disorders which are primarily

the result of visual, hearing or motor handicaps or mental retardation

or emotional factors or of environmental disadvantage. Further, in ascer-

taining a learning disabIlity, a certified school psychologist must ad-

minister a Stanford Binet or Wechsler Intelligence Test. A child must dem-

onstrate average or above average on such ,a test.

Learning disabilities s ecialist.

A teacher possessing special education certification in Pennsylvania may

perform the duties of a learning disabilities specialist Ideally, the teacher

would have had several courses related specifically to learning disabilities

and clinical experience. In this program (Delaware Valley), the specialist is

an itinerant master teacher who evaluates each child and prescribes individual

educational programs for each child. Also, she delive-- educational services

directly to as many children as she can serve.

2Pennsylvania Department of Education 1972: "Standards for Operation of
Special Education Prograas and Services, 1972, p. 3-B-1.



Resource teachei

In this program, a resource teacher is a teacher who pp- -sses special

education certification in this Common alth and is delivering special educ-

ation services to various children in the school district. In addition, h /she

is responsible for delivering special education services to learning disabled

children as scheduled. He/she may also prescribe activities for regular

classroom teachers to implement in conjunction and cooperation with the learning

disabilities specialist. When providing services directly to learning-disabled

st dents, the resource teacher does not combine this activity with providing

services to special education students. Stated more concisely, at no time

learning disability students meet with other special education students

for instruction by the resource teacher.

Intermediate Unit.

An inte _ediate unit is an educational organization empowered by the

Commonwealth of Pennsylvania, Department of Education, to provide a variety

of support services to local school districts. Dela_are Valley School District

is one of thirteen school dist-icts in Colonial-Northampton Intermediate

Uni- 1/20. There are twenty-eight additional intermediate units servicing

the other school districts in Pennsylvania. Generally, but not exclusively,

these units are heavily involved in furnishing special education services

to the schools in their respective units. Their budgets are voted on and

the r finances are provided by the member schools in the respective units.

Some additional funding is provided by the Cohwionwealth and such federal

grants as each applies and becomes eligible for.

Resource room.

Ideally, a resource r. m is any area set aside specifically to provide special'
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servicea for special purposes. For instance, a social studies resource room

might provide a trained.paraprofessional and a variety of supplies and

material to aid a student in furthe ing his studies in social science. In _ e

Delaware Valley School District, there are areas designated as resource rooms,

i.e., the reading labs at the middle and high schools, and learning-disabled

students receive instruction in such areas. However, because of crowded con-

ditions and the lack of such spaces in the older elementary schools, regular

classrooms, special education classrooms and other available spaces are used

as needed.

CHAPTER II

PRELIMINARY ACTIVITIES: BACKGROUND, NEEDS ASSESSMENTS AID MODES OF DELIVERY

BACKGROUND

Some tv ical stud nt deficits.

There are several children in the Delaware Valley School District with

the handicap of a learning disability. This handicap man fests itself in a

variety of ways interfering with children's natural prog ess in the cognitive,

affective and psychomotor domains. Parents are unhappy with such children's

lack _f progress and look 'o the school to provide suitable relief. Teachers

report that many of these youngsters read one to five years below grade level

and these handicapped youngsters are unable to cope with basic concepts. Further,

some have difficulty with physical coordination tasks ranging from simple hand-

writing to more complex physical exercises and games.

cits affect oth-rs

Because of these handicaps family, teachers and peers indicate va._ 'n

degrees of frustration, concern and bewilderment in their relations wi h the

learning-disabled. This often restate in concomi ant feelings of frustration,

1 2



anger and despair on the part of the handicapped children. These feelings

manifes_ themselves in a variety of hostile behaviors toward their peers,

their teachers and members of their families.

Classroom teachers are unable to give enough attention to these disabled

learners no-- do they have.enough expertise to diagnose and prescribe for

specific learning deficits. Teachers also indicate a lack of specific materials

to aid in the remediatiori of these deficits. Further, some instructors.are

frustrated or unable, alone devise methods which have maximum chances of

success in dealing with learning-disabled children.

A NEED ASSESSED

Teacher observations documented.

Teacher reports relative to these handicapped were well-documented by

standardized test scores including the G es Mcginitie Reading Test and Towa

Tests of Basic Skills at the conclusion of the 1974-75 school year. The

Curriculum Development Committee of the Delaware Valley School District, through

means of a questionnaire circulated amongst the staff in the spring of 1975,

pinpointed professional aid for the learning-disabled child as one of the top

priorities in the district.

Psychological reports reinforced eache ' concerns about the inability of

'these child en to function in the classroom without more adequate resou ces

and personnel. Neurological reports indicated minimal brain damage in all these

:-
cases mpairing learning processes and necessitating pr fessional educational

programs for each child with a learning disability. As a result, the school

district felt that a special program was required to sat_ f, the unique needs

of each affected youngster. Such a program would p ovide services so that the

learning-disabled child would achieve grade level more readily in reading,

mathematics and sp.11ing. Motor skills, whe e deficient would imp _ve Fur er,



6.

his ability to use word attack skills in all the disciplines would allow

the learning-disabled child, in time, to understand more fully the world

around him, and he would function as a more literate, confident and effective

citizen.

MODES OF DELIVERY_

The seven_ models.

There are a variety of ways to deliver services to these children.

Department of Education regulations itemize seven such methods:

a regular class in a regular school with
supporting services.

2 a district special education prOgram in a
regular school.

a district special education program in a
special facility.

4. an intermediate unit program.

5. an approved private school program.

6. a state school program.

7. an approved out-of-state placement.

A team _ecision - the easons.

The team investigating these options consisted of Mrs. Kathryn Vennie,

distri school psychologist; Mrs. Winifred Do , learning disabilities special-

ist; and Joseph P. Fotos, Assistant Superintendent of Schools. A variety of

sites and programs were visited, conferences were attended, articles and books

perused for concepts and points of view before recommending to the Superintendent

and the Board of Education option 111. a regular class _ in a regular school with

supporting services. (See appendix A, BIBLIOGRAPHY and MEETINGS, VISITS AND

CONFERENCES.)

Since Delaware Valley School District is a small, rural school district

1 4
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(1852 students, K-12) ty-five miles from its nearest school neighbor

in Pennsylvania, it has unique problems. An investigation of the relatively

few learning disabilities programs- in operation before the s ate mandate

suggested ideas that could be borrowed, but no program which could be totally

adopted. Even though we chose to go with regular classes in regular schools

with supporting services, we had to tailor that option to meet the specific

needs of our lea ing-disabled children.

The other options were reviewed and discounted because with the exception

of #4 (intermediate unit), the learning-disabled student would be isolated,

either in the main or totally, from the rest of the student body. He would

meet with learning-disabled students only. The local district philosophy

to mainstream all special education students as much as possible where

feasible. This stance is well-supported by the literature.3 The intermediate

unit program was discounted because there would be little local control

over any aspect _f the program administered by Colonial-Northampton Inter-

mediate Unit #20 whose headquarters is sixty miles from the school district.

Indeed, in ermediate unit specialists in learning disabilities do not

do remedial work directly with children. Rather their function is to diagnose,

prescribe and work more with teachers who deliver the remedial services to

learning-d sabled students. There were only two such specialists serving the

entire unit comprised of thirteen school dist lets in the 1975-76 school

year.

3
David A. Sabatino. "An Evaluation of Resource Rooms for Children with

Learning Disabilities," JOURNAL OF LEARNING DISABILITIES, 1972, 36, pps. 527-530.
L. M. Dunn. Special Education for the Mentally Retarded - is Much of it
Justifiable?" EXCEPTIONAL CHILDREN, 1968, 35, pps. 5-22.
J. E. Stanton, & V. M. Cassidy. "Effectiveness of Special Classes for Educable
Mentally Retarded," MENTAL RETARDATION, 1964, 2 (1), pps. 8-13.
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As to the number of Delaware Valley children completely identified as

learning-disabled, there were only six such children as of September, 1975.

As the year progressed and more referrals were completed, this number 'rose

to twenty-six by June, 1976.

A re-em hasis.

Children with learning disabilities suffer a variety of deficits in terms

of cognitive, affective or psycho-motor development. Often, these children

read well below grade level, have excessive difficulty writing legibly and

experience short attention spans. Because of these deficits (and numerous

others ), they are often angry and frustrated in any system which demands

an absolute performance level and refuses to recognize,their neurological

dysfunctions. For instance, a child may have a psycho-motor problem evidenced

by poor handwriting difficulty with body balance, yet read, spell or

do other cognitive tasks with ease. Another child may have adequate or exceptional

motor skills, but have poor cognitive skills. Affective proble s of attitude,

usually negative, emanate from such difficulties. The child realizes that he

cannot cope adequately with his environment. People not sensitive to his pli

demand that he do so. Thus, the negative attitudes toward peers, family and

scho 1 Many such children expe ience deficits in all three areas. Thus, each

child must be ministered to in ter s of his own disabilit es. Dela are Valley

School District, recognizing its obligation offered the program described in

this paper to meet the.needs of its learning-disabled child en after consid-

erable research and studyv



CHAPTER III

THE PROGRAM

The co onents

As indicated earlier, a variety of sites and programs were investigated

before the following plan was adopted. Moreover, literature was reviewed

prior to the formulation of this strategy (appendix A). Basically, the program

contains the following components.

l. Screening

2. Services

Evaluation

4. Refinements and Recommendations

A chronological account follows.

The screening_EmL111_

The screening system is adapted from the system alteady in use in the

dis rict for identifying any special situation. To acquaint each teacher -ith

that system, the Assistant Superintjident codified it and had it adopted as

a written administrative policy. Copies were distributed and explained to all

teachers at faculty meetings in the fall of 1975. This procedure consists of

teacher observations of exceptional behavior, verification by the appropriate

principal, referral to and examination by the school psychologist with parental

permission a neurological examination by a physician, notification of :the dis-

ability (ies) to the parents and a prescription for remediation prepare4 by the

scho 1 psychologiat and/or the learning disabilities specialist leading:to a

program agreed to by the parent. Pre-schoolers were screened by the school

psychologist for learning disabilities prior to their entry into kindergarten.

(See appendix D, pages 43-49 ADMINISTRATIVE POLICY RE PSYCHOLOGICAL REFERRALS

with relevant forms for referrals and reports.)

1 7



10.

Services itemized and explained.

This model required the services of a _school psychologist,_ a learnin

disabilities specialist a reading speciali-- resource teachers, class om-
teachers, physical education teachers, paraprofessionals guidance counselors,

principals and the assistant superintendent.

The psycheicwistexamined each learning-disabled student, or a student

thought to be learning-disabled, made an asses- ent of deficits, made pre-

scriptions where appropriate kept records of ail data relative to this

program and report d at least once a week to the assistant superintendent.

The learning disabilities specialist was an itinerant master teacher.

She visited all schools and prepared prescr pt ye remediation for each class-

room teacher for use in the classroom. She worked with lcarningdisabled stud-
-

ents individually or in small groups where such services were required. She

seived as a consultant to classroom teachers who were experiencing diff culty

ther with the students themselves or in impl aenting the prescriptions. She

consulted fr quently with the school psychologist and the assistant super-

intendent and kept b th apprised of the gen ral piogress of the program. Such

meetings consultation took place at least once a week. Vhere the lear ing

disabilities specialist could not furnish services to learning-disabled

students because of increased numbers or time constra nts, resource teachers

furnished presciiptions for classroom t cho.rs and acted as consultants to

classroom teachers in their respective schools. (In the Middle School, the

resource teacher prepared.prescriptionsfor six students provided them with

direct romedial services and advised classroom teachers accordingly.) Re-

source teachers coumunicated with the learning disabilities specialists and

the psychologist relative to their setvi-_s and the progre-- of those s

vices.

1 8



Classroom teachers, physical education specialists and paraprofessionals

implemented the prescriptions suggested by resource teachers and/or the

learning disabilities specialist. They communicated directly with the resource

teachers/learning disabilities specialist in relation to the program for

each learning-disabled child in their charge. The classroom teacher filed

quarterly reports assessing the progress of each student in terms of the

prescriptions and provided any additional
. information relative to student

behavior/perfor ance. (See appendix D, pages 55-82 for examples of these

reports. They are final quarter reports which specify the number of con-

ferencea held by date and changes in the original prescription if any.)

The guidance counselors (principal in the elementary school)-collected all

pertinent quarterly data and forwarded copies of these to the school

psycUologist retaining the originals for _-'tdent folders in the building.

He/she coordinated conferences initiated by a teacher, parent or specialist

relative to puPil performance/behavior. Pepor _s of such conferences were

filed in appropriate student folders and copies we e sent to.the school

psychologist.

Principals monitored aspects of the program as it affected students in their

jurisdiction. They were present at conferences involving learning-disabled

children in their jurisdiction. They were responsible for the follow-through

f the screeni- implementation and;report phases of the program.

The Assistant Superintendent was responsible for inaugurating, _oordinating,

supervising, monitoring, publicizing and evaluating the program. Such duties

included initiating the model in the district with the Superintendent's and

Board of Education's approval. He provided in-- ervice opportunities for staff

-
education in learning disabilities, devised administrative procedures necessary

for program development, reported to the staff, the parents, the Superintendent,

and the Board relative to the program's progress, conducted surveys and form-

ulated questionnaires to facilitate such communication, prepared formative and 0

1 9



summative evaluations of the model which assessed the weaknesses and strengths

of the program, suggested improvements as a result of parent, staff and

student input, and communicated directly with staff and parents as the occasion

demanded. Additionally, he devoted time to publicizing the program on "Delaware

Valley Presents," the biweekly program on radio station WDLC out of Port Jervis,

New York (May 20, 1976) and devoted a series in "Delaware Valley Reports,"

a weekly column in the UNION GAZETTE, to the learningdisabled child and the

dist ict's procedures in helping such a child. (See appendix E, pages 83 to

87 for these articles.)

The delive of these services an exam

How 4ere the services of the above personnel delivered? A typical case

ni ht involve a middle school teacher experiencing difficulty with a fifth

rade child who is inattentive,disruptive and academ cally disadvantaged. She

prings this situation to the attention of the building principal by means of

a written report describing the child's behavior. The principal verifies

the teacher's ob e -ations adding his/her comments to the repo:t A referral

is made to the school psychologist. The referral is signed by the parents

)rior to psychological screening. The reacher/principal report is forwarded

:o the psyehologist along with the refe ral.

The school psychologist administers a Wechsler intelligence test and a Wide

tange Achievement Test. The child registers well above average in intelligence,

mit the WRAT scores in reading, spelling and arithmetic are two or more years

elow grade level. The child is referred to a neurologist for further testing.

be neuroloclist finds evidence of brain damage.

The school psychologist, the learning disabilities speciali t and all other

taff directly delivering educational services to the child meet with the

arent(s). An agreement is reached specifying how the present program will be

ltered to remedy the cited deficits for the balance of the school year. This
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specific program entails the services of a reading specialist, a learning

disabilities teacher, paraprofessionals, the physical education teacher, and

the tlassroom teacher. The loci of instruction include the regular classroom,

the reading laboratory, a resource room and the gymnasium. The latter site is

required because, in conference, the gym teacher has noted the child's diff-

iculty with balance and perception. (See appendix B, pages 38-40 for

te-up of this program)

Quarti-ly reports by each staff member above (excluding the school psy-

chologist) are filed with the guidance counselor. A copy is forwarded to the

school psychologist. The child's program is adjusted ( f necessary) in light

of the quarterly reports or communication between classroom teachers, parents

or specialists indicating that such adjustments are necessary. Where possible,

the child 4s given standardized tests in reading in a large-group setting. This

procedure is followed by an Individual WRAT administered by the school psy-

chologist. Testing occurs in May and June. Progress if any, is measured against

standardized test scores bf the previous year and the individual WRAT ad_in-

istered when he entered the program. Affective evidence is gathered through

analysis of teacher and parent Conferences and surveys describing the child's

attitude toward his home, school and peers. Psychomotor progress is measured

7

through discussion with the physical education teacher (and his written reports)

and teacher/parent responses to questionnaires. Recommendations for educational

services are made for the ensuing school year and a program is formulated by the

school psychologist d/or the learning disabilities specialist. All suggestions

culminate in written preSCriptions. These suggestions are incorporated into

the student a cumulative folder for subsequent teacher/specialist use. (See

appendix D, pages 55-82 for examples)

Figure 1., on page 14, describes graphically how the model works.

2 1



Personnel

Child

Teacher

Principal

School
Psychologis

Medical
Doctor

Parents, L.A.
Specialist,
School Psych-
ologist, all
relevant staff,
Guidance Coun-
selor, Pr ncipal

L.D. Special-
ist, relevant
staff, Guidance program administered with parental consent
Counselor, Prin-
cipal, Parents

-OW TUE MODEL WORXS

Actions

Aberrant behavior in classroom

ObservatIon, documentation and referral

Observation, confirmation and referral

Observation, dvalu tion a-- referral

Observation, evaluation and confirma
of neurological disability

14.

Time

Any time in school
year from September.5,
1975

and

continu

ough

_on the school
yea

Conference to determine alte ation of
child's previous program with parental
consent

Specific alterations in child's education

L.D. Specialist,
Guidance Coun-
selor, all rel-
evant staff,
Principal,Parents

L.D. Speciali_
Guidance Coun-
selor, staff,
Parents, Principal

Staff, Parents,
L.D. Special-
ist, Guidance

Cennselor,Psy-
chologist, Principal

Quarterly reports; parent-staff conferences
as requested; adaptation of child's educat-'
tional program if necessary.

4.

Summacive evaluation: standardized tests,
individual tests, teacher and parent surveys

Final teacher reports and teacher ecommend-
ations for ensuing year

Figure 1. 2 2

Co

June 11, 1976

Every nine weeks,
September 5, 1975
through June 11,
1976

June, 1976

June, 1976
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TER IV

PROCRM4 EVAlUATION

The evaluation process an overvi

The evaluation design of this program involved the use of a standardized

test (Gates-McGinitie) to measure students' progress in reading. An individ-

ually-administered test (WRAT) was used to measure student progress in

reading, arithmetic and spelling. The former was administered by classroom

teachers in normal classroom settings in May, 1976; the latter was admin-

istered by the school psychologist in a private setting, May-June, 1976.

Where possible, progress was measured vis-a-vis similar tests given a year

ago. (See Appendix E, pages 88, 89 for raw data)

Additionally, classroom teachers involved in the program were surveyed

twice by questionnaire, once in March, 1976 and again in May, 1976. (See

figure 2. on pages 18,19 for results of March survey, and figure 4. on

pages:27, 28 for results of May survey.) These questionnaires were given

to principals of the respective schools who distributed them to the teachers

concerned. Principals were responsible for the return of the completed

questionnaires, unsigned, to the assistant superintendent. Generally, the

questionnaires were completed by teachers at a short meeting convened by

the principal.

Parents of learning-disabled children were mailed questionnaires in

March and May, 1976, at the same times teachers were filling out their

questionnaires. (See figure 3. on pages 20,21for results of Mar h survey,

and Figure 5 on pages 30, 31 for results of May survey.) In both instances,

parental returns were slow in coming even though a return stamped envelope

was included in the mailing (The number of teachers and parents involved in the

March survey was smaller than the May-June survey because the-- were fewer

2 3
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students in the program at the earlie date.) Eventually, the Assistant

Superintendent had his secretary call each parent to ascertain whether or

not each had returned a questionnaire. (This occurred with the May mailing,

only.) In theSe-cases where a return had not been made, the secretary r

ceived permission of the parent to respond to the questionnaire by telephone.

While this el' inated some of the anonymity the Assistant Superintendent

had originally desired, it was the onlY way to retrieve enough information

tp make parental responses a valid component of the evaluation. Even with

this, contact was not made with every household of child en involved in the

program.

Associated activitie- - some fo -mative evaluation rocedures.

There are some activities which are.related to formative evaluation which

should be mentioned h re. One entire in-s-rvice session was devoted to ex-

.
ploring educational problems related to learning disabilities. A specialist

from Inte: ediate Unit #20 did an effective job in acquainting staff and

interested parents with the problems of a learning-disabled child. (See

Appendix- F pages 90-95 for staff evaluation of this session.)

An in-service course in learning disabilities was offered for credit in

the Delaware Valley High School for all staff in the fall of 1975. Regrettably,

not enough staff signed up for the course. Several indicated that they had

already had courses in learning disabilities while others had committed

themselves to other courses or extra-curricular duties prior to the offer.

-figure 4. on page 27, questions 1 and 2, explain the situat on quite

graphically. The course will again be offered in the fall of 1976.

There were three meetings with staff involved in delivering services to

learning-disabled children chaired by the Assistant Superintendent. The

first was held in the fall of 1975, the second at the mid-point of the year

in March, 1976, and the last in June, 1976. The first meeting was intro-
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ductory in nature. The March meeting raised a number of questions which

resulted in the publication and dissemination oi a document entitled

PSYCHOLOGICAL REFERRALS RE LEARNING DISABILITIES (see appendix D, pages

50-54). The final meeting involved thanking the teachers for their input

and conscientiousness in filing their Annual Summary Reports.

Other formative evaluations. questionnaires.

As mentioned in the overview, March, 1976, questionnaires were dis-

tributed to staff and parents involved with learning-disabled children.

Some of the questions were worded as to elicit data not necessarily tied

to the objectives of the program. In a sense, these questions were open-

ended asking for strengths, weaknesses and suggestions for improvement.

.Additional comments of a general nature were solicited. Thus, this stage of

the evaluation was relatively goal-free. (See figures 2 and 3 on pages 18, 19, 20

and 21 respectively.)

Since a strong aspect of this program was its individualizaAon,

quer erly reports and parental conferences served as additional int rmediate

evaluations, which, in turn, resulted in alteration of some prescriptions

and treatments. The process itself was not significantly altered since the

thrnst of the mid-term evaluations indicated no serious problem with the

process. Some respondents stated some dissatisfaction with prescriptions, but

these situations improved as a result of increased communication between

the specialists and the classroom teacher. Generally, the parents and staff

were satisfied with the program, but the staff suggLsted more concrete ways

f improving the program.

And, the Assistant Superintendent, the psychologist, the specialists

communicated with each other frequently rela ive to the prog am's progress .



Delaware Valley School District
105 W. Catharine Street

Milford, PA 18337

A PiELIMINARY REPORT ON THE LEARNING DISABI
PROGRAM

TEACHER RESPONSES ONLY

18.

March, 1976

One aspect of au evaluation is how professionals relate to that
program. This is such an evaluation. A more comprehensive evaluation
will include parental and student input and achievement analyses at
a later date. ONLY TEACHERS WORKING WITH L.D. CHILDREN PARTICIPATED
IN THIS SURVEY.

1. Did you receive prescriptive information from the learning dis-
abilities or resource teacher for children identified as 1.d.
students in your clas room?

YES
SOME
NO

- 16
- 1

1

TOTAL 18

2. If received, was the information specific and relevant in your
opinion?

YES
NO

- 11
- 7

TOTAL 18

Was (Were) the preseription(s) of benefit to you as a teacher
in helping this (these) exceptional child (children_?

711.5 6

OF SOME BENEFIT 5

OP LITTLE BENEFIT 3

OF NO BENEFIT 3

NO ANSWER

TOTAL 18

AN a result of your implementation of prescription(r ) nni the
uork of resource specialists, have -ic-n notc..d any improvement
in this (these) exceptional child children)?

YES - 8
YES AND NO - 4
NO - 2
NO ANSWER - 4

TOTAL 18

ure 2.

2 6
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5. Have you any suggestions for improvement? ultiple responses

included)

Workshops giving specific information and methods of applicatiou

More communication between LD specialist and teachers/conference

between LD specialist and teachers every other week

A more elaborate prescription for child according to the subject

area being considered

We need more materials to work with

More specific information concerning prescriptions should be given

Childran (slould not be) taken out of classroom during important

subjects

much absenteeism on part of child

Full time class for sore/or more full time attention

Tbe Child must put more effort into work

Wq need more aides/l.d. personnel

-ed by Joseph P. F os)

Figure 2. cont

fi



Delaware Va loy Sr.hool District
105 W. CatUarine Street

Milford, PA 18337

March, 1976

Dear Par n

20.

I would like to thank all of you for your responses to the

PARENT QUESTIONNAIRE. Of seventeen children.(14 households) surveyed,

and after three mailings, we received severcresponses relating to nine

of the children in the program. Here are the results of the survey.
I bave edited children's and staff people's names with the exception

of Mrs. Low.

THE RESULTS

1. As a result of the learning disabilities programs have you noti ed

any changes in your child concerning attitude toward home and
school, academic progress and/or motor skill development (hand-
writing, walking, etc.)7 Would you please elaborate below

(Not all respondents rema ked on progress in all three

categories.)

Much improvement in academic progress

Improvement in academic progress

Some improvement in academie progress

Little improvement in ac demic progress

Much improvement in atti ude toward school

Improvement in attitude toward school

No char n attitude toward school

Some iraprovement in motor skills

Little i provement in motor skills

Do you f
school

1 that you are free to comm nicate with the sta_f
ncerning the program and how it affects your chi

1

2

3

- 2

2

Good to Jery good communicati ns 7

Figure 3.

8
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Have you any suggestions for cvemea

a Get children i to progr oner/faster

b.4Work out a Learning Disabilities Program on all grade
31evels 1

c. None 2

d. Employ additional people for the program

C. Set aside a couple of hours a week to keep children
tune with what they have learned all winter

More time with specialists 1

SOME ADDITIONAL COMMENTS

Progress in progra- due to Mrs. Low and classroom teacher.

Children's present program is correct - grouping these children
together all day would be detrimental to them.

N.I.re more Mrs. Low's.!

rer -y son thd program is working.

A chtid should not have to be brain- a a- d to get this additional
help.

What kind of teaching will (my son) receive in M ddle School,
year?

We are well-pleased with the program.

Program is something, not good, but better then nothing and I hope
that the necessary improvements and involvements will get better.

The iml-ovement in my child is absolutely wonderful.

Both (teachers) have. helped (my child) a great deal.

When (he) doesn't understand his work he wastes
complete his assignments.

Joseph P. Fotos

Fi ure 3. cont.)

2 9

and then doesn't
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Summative evaluations s.2.1rAyve measurement.

It is important to note that cognitive gains, especially at the initial

staves of a program such as this, and as measured through formal standardized0

testing are net too-reliable indicators of progreSS. This is so because of

the variety f deficits which learning-d -abled children may bring to a test-

ing situat on. Hyperkinetic clildren with their directionless, short attention

spans, dyslexic children who see the printed page in a disoriel--ed flshion,

aphasic children with severe verbal and Written language deficits will ex-

perience great difficulty in coping with a controlled, timed test which is

ghly dependent on the written word. And these deficits only begin-an

account of the whole spectrum of disabilities borne singly or in multiples

by these excepti nal children. (See Johnson and Myklebust4 for a comprehensive

list and suggestions for treatment.)

le_

Nevertheless, one of the objectives of this program was to have the

ning-diSabled child progress one month in cognitive development for

every month he was in the program. Specifically, the cognitive areas to

be meaured we e reading, spelling and arithmetic. The Wide Range Achieve-

ment Test (WRAT) and ,the Gates-McGinitie Reading Test were used to measure

this development. The OAT is an individually administered test which measures

reading, arithmetic and spelling. The Gates-McGinitie is a group standardized

test which measures -ocabulary and reading comprehension. The writer had hoped

to include the Iowa Test of Basic Skills as still another measurement, but

the test is not given to second-graders in this district, some of whom are

part of the target population.

4D. R. Johnson & H. R. Myklebust. Learning Disabiliti
Practices New York: Grune & Stratton, 1967.

3 0

Principje. and
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Some of our children had great difficulty in coping with formal

ng situations. Two incidents, in particular, which were brought

to the attention of the assistant superintendent, dramatize this problem.

In one instance, a student simpiy filled in answers on one of the stand-.

ardized tests without pausing to analyze the questions. In the other

instance, a child became so upset taking a group s andardized test that

he was excused from completing the sequence. (See Annual Summary

Reports in appendix D, pages 63, 67 and 73for teacher observations of

this phenomenon.)

While the raw data for both the WRAT and Gates-McGinitie may be found

.in 4pendix E, pages 88, 89, the mean resul s of these tests appear below.

Invalid sc es (student diff culty with tests) are subtracted from the

tested population. For this reason, the average months in program and the

number measured in a test or a component of a test will vary. While there

were twenty-six students identified as learning-disabled by the end of the

school year, the data below is descriptive of eighteen students. Students

less than three months in the program are excluded in these analyses.

Average Gain

WRAT

Avege Months in Proula
Number of
Valid Scores

eading +6 0 months 7.9 months 17

pelling +4.1 months 7.9 months 15

rithmetic +7.0 months 7.0 months 16

GATES-MCGINITIE

ocabulary +9.0 months 8.4 months 17

omprehension +8.0 months 7.9 months 14

While objectives were not met as measured by the WRAT reading and spell ng

tests, they were met or exceeded by the WRAT arithmetic and Cates1cCin1tie

vocabulary and comprehension tests.
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The pre-test data consists of scores in identical tests taken the previous

year (0ates-McGinitie ) and the tests administered by the school psychologist

when the students entered the program (WRAT).

Additional con nitive measurements.

Perhaps a more accurate assessment of these eighteen children is better

provided by a perusal of the Annual Summary Reports. (See appendix D, pages

55 to 82 for raw data.) Here we find specific evidence of improvement in

cogni ive development as it relates to classroom performance. To under-

stand this clearly, the writer has included the reason(s) for which

children were originally referred and matched these to the i provements

noted in the summary reports.

Reason(s) for Referral

These data follow.

Teacher-Nc -_c3Irj2EEovements(S

Poor reading skills 14 in reading skills 14

Poor arithmetic skills 10 In arithmetic skills 10

Poor other lang. ar : skills 8 In other lang. arts skills 8

Poor spelling 9 In spelling 9

Poor sequential memory skills 3 In organizational/study
skills 4

Poor organizational/study
skills In social science 1

In science 1

It is important to note that most children were referred for more than one

cognitive deficiency.

Summative evaluations - affective and s chomptor_evaluation.

The original objectives of this progra7 included statements concerning

improvements in children's attitudes and physical coordination. These state-

ments are reproduced below.
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FOR THOSE WITH AFFECTIVE DEFICITS:

A child will show a positive at itude toward himself, his peers, his

home and school. Measure ent of these will be furnished by written

quarterly teacher observations, by semi-annual and annual parent and teacher

responses to questionnaires asking for affective feedback, and through con-

ference minutes where appropriate.

FOR THOSE WITH PSYCHOMOTOR DEFICITS:

A child will progress in walking, running, skippin- balancin- hand-

writing, etc., such progress registering to the satisfaction of his teache s

as docu ented in quarterly reports or other written data substantiating

direct observations. Parents will be surveyed by means of semi-annual and

annual questionnaires relative to observed progress.

As in the case of assessing children's progress cognitively by con-

sulting the Annual Summary data, one may glean the following improvements

vis-a-vis reasons for referral in analyzing affective and psychomotor

progress. These data follow.

Reason(s)_for Referral

Affective difficulties:

Poor attention span 2 In attitude toward

Teacher-Noted_Improvemen_

Affective Improvements:

Distracted by outside
concerns 2

Poor attitudes to-
ward self, school 9

Psychomotor difficulties:

school 7

Psychomotor Improve ents:

umma_u_ILperts

Poor handwriting 14 In handwriting 14

It is of note to re-emphasize that children with affective and/or psycho--

or deficits may also have been referred for cognitive defiCits.
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More evidence of im rovement.

Additional evidence of children's cognitive, affective and psychomotor

improvement is found when the results of the parent and staff end-of-year

questionnaires are analyzed. (See figures 4 and 5 on pages 27- 28 and

30,31)

C LAPTEV. V

DINGS AND RECOMKENDATIONS

rp onse

The overwhelming consensus of teacher r sponses (May, 1976) as indicated

in the data which comprises figure 4 sho s that classroom teachers received

adequate info Lefton from the learning disabilities specialist or the re-

sou -e teacher, that it was of benefit to them in helping learning-disabled

children, and that as a result of this program they noted specific improve-

ment on the part of the learning- isabled group. Twenty-one responses in-

dicated that this improvement was largely in attitudes- behavior and organiza-

tional skills. Six responses noted improvement in cognitive and psychomotor

areas.

There were fifty-three recommendations made by these twenty-five respond-
.

ents. These recommendatiens involved space, personnel, mate ials and the

process itself. The most dominant space recommendation involved the creati

f a resource room at the Middle School. Personnel recommendations ranged

from hiring full-time additional specialists for elementary and _-iddie schools

to-hiring specially trained aides to assist specialists now involved in the

program. Teacher process recommendations largely centered on scheduling

problems. These included scheduling children for outside class help so that

they would not miss basic class work Also, teachers requested more planning

continued on page 29)

4



Delaware Valley School Dstrjct
105 W. Catharine Street

Milford, PA 18337

May, 1976

How many courses have you had specfica1ly related to the problems NONE 11
of the learning-disabled child? ONE 7

TWO 5

SIX 1

SEVEN 1

2. Would you like to take a course, locally, for in-service credit
in the fall, 1976? YES 14

NO 9

NOT SURE 2

Did you receive prescriptive information from the learning dis- YES. 18
abilities specialist or resource teacher for children identified NOT DE-
as 1.d. students in your classroom? TAILED 3

AFTER A
WHILE I
NO 2

N.14- 1
4. Were these prescriptions of benefit to you as a teacher in helping

YES 14
IN SOME 14.AYS 5

NOT MUCH/NOT _ENOUGH 72

these exceptional children?

5. If they were of no help, what did you do?

NO 2

N.A. 2

ADAPTED MY OWN PROGRAM TO MEET NEEDS OF CHILD 6
CONSULTED WITH RESOURCE TEACHER AND SPECIALIST 2

NOTHING

As a result of the total program, have you noted any improvement
in the exceptional children you serve?

PLEASE EXPAND ON THIS REPLY BELOW (Multiple'Responses )

YES 20
SOME 4

MINIMAL 1

MOST IMPROVEMENT IN ATTITUDE, BEHAVIOR AND ORGANIZATIONAL SKILLS 14
YOUNGER STUDENTS SHOWED QUICKEST AND BEST PROGRESS

1
IN BASIC SKILLS

1
IN HANDWRITING

2
IN SPELLING

1
IN PHONETIC SKILLS AND READING ABILITY

2

Figure 4.
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7. Please make specific recommendations for improving this. _ogram.
Also, feel free to make other comments below:

(Multiple responses tallied)

SPACE RECOMMENDATIONS

Middle School resource room needed

PERSONNEL RECOMMENDATIONS

Hire a full-time LD specialis_ for Middle School 4
Hire a full-time specialist for elementary schools
Hire an aide and train her to help LD specialist 2
Another specialist should be hired 3
More help for specialist
Hire an aide for Shohola Elementary School 1

PROCESS RECOMENDATIONS

Make division of duties more specific f-- special education personnel 1
A full-time LD class is needed 4
Schedule children so they don't miss basic class work 6-
LD specialist should have direct contact helping children in classroom 1
More time should be provided for team conferences
Separate meetings on each child should be held with LD specialist 1
There should be more LD specialist time for students, planning,

meetings, etc. 4
There should be better communications between administration,

specialists and teachers 1
There should be more one-onone specialist- tudent work
There should be meetings between LD teacher and reading specialist

to discuss problems 1
The LD teacher should not have to travel so much 1
Prescriptions should be given at the beginning of the school year
There should be better scheduling and the schedule should be

consistently adhered to 5
A summer program should be provided for LD children 1
All LD children should be bussed to Matamoras Elementary School

and then assigned to homogeneous home rooms 1
Reports should only be written twice a year 1

MATERIALS PECOMENDATIONS

Have a review of materials available to use with the LD child 1
More specific LD material needed to work with students in class 2

OTHER BECOMIENDATIONS

Have a closer contact with Intermediate Unit 2

3 6
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time so that they could meet and plan adequately wi-h specialists. Teacher

recommendations relative to materials emphasized-a need to review present

materials available for use and to order additional materials for the teacher

to help the learning-disabled child in the classroom.

Analysis of Ep_i!±-ogLarerent_res-or,

Fifteen parents responded to the questionnaire or telephone contact as

previously de!cribed. The overwhelming consensus of parental response, is

that their children's cognitive skills were the same or better with reading

registering a much bette abulation than arithmetic in this regard.

(It is interesting to contrast this parental evaluation with the results of

the WRAT scores where somewhat the reverse is recorded.)

As in the case of the teacher responses, most parents note a definite

'mprovement in attitude and study habits. Those parents whose children

suffer from psychomotor deficits indicate improvement in physical coordin-

ation.

The fifteen individual parent written questionnaire/phone responses

yielded eighteen recommendations involving space, personnel and process. These

parent recommendations mirror the teacher emphases. A need for more

resource space, more specialists and better sludent scheduling are cited.

Figure 5 on pages 30 and 31 describe this activity more fully.
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Delaware Valley School District

105 W. Catharine Street
Milford, PA 18337

May, 1976

PARENT QUESTIONNAIRE

As a result of the learuing disabilities program
noticed any positive cl?angcs in your child?.

Check one:.

have you

His/her attitude is better at home 10
His/her attitude is the same 4

His/her attitude is worse 1

Check one:

His/her reading is better 12

His/her reading is the same 2

His/her reading is worse 1

.Check one:

His/her arithmetic is better
His/her-arithmetic is the same
His/her arithmetic is worse
No prindous problem

Check one:

His/her study habits are better
His/her study habits are the Same
His/her study habits are worse
No answer

Check ote:

His/her physical coordination is better
His/her physical coordination is the same
His/her physical coordination is worse
No previous problem

PLEASE ADD ANY COMMENTS TO NUMBER 1 BELOW:

(NONE CORDED)

Figure 5.

-over-

1
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Page two - Parent Questionnaire

2. Are you satisfied with the conference procedure? YES 15

2. NO 0

Did you feel free to communicate wIth the staf school YES 15
concerntns the program and hoW it affected your child?

NO 0

3.

4. What specific suggestions, recommendations or other comments
wonid_you like to make concerning the Delaware Valley School
District's learning disabilities program?=

(Multiple Responses Tallied)

SPACE RECOMMENDATIONS

Middle Sehool resource room needed
Resource teems badly needed

PERSONNEL RECOMI1ENDATIONS

Need more specialists in program
Add an aide to Shohola School
Too few people working with too many kids

PROCESS RECOMMENDATIONS

1

2

3

1

More specialist hours should be spent on children 3
Children shotild not miss basic classes 1
Specialiif-Should follow elementary children into Middle School 1
There should be an evening discussion group for LD parents to exch-- e

problems and solutions 1
The procedure for getting help for an LD child should be sho_ ened 1

OTHER RESPONSES

Satisfied with program
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Comments and Recommindatios.

There is no question that-4)arents and teachers feel that the current

learning disability program in the Delaware Valley School District is meet-

ing the needs of learning-disabled children within i s boundaries. Children's

attitudes, skills and classroom performance have demonstrably improved. II- ever,

to enhance that program even further, this writer endorses many of the recommend-

ations made by teachers and parents involved in the program. Theoe appear

belo

The assistant superintendent recommends that

1. this program be officially institutionalized

in this district.

2. the control of this program remain at the
local level.

a resource room at the Middle School be

designated specifically for learning-
disabled activities. (This recommendation
does not preclude the use of other areas
in the Middle School where appropriate,
i.e., Ms. Rafter's room and the reading

lab.)

more specialist/aide time be allocated to the

total program.

learning-disabled students not take group,
standardized tests unless previous exper-
ience dictates otherwise.

more materials specifically created to aid

the teacher in helping the learning-disabled
child be ordered.

time be set aside to explain the use of
special materials (ref. #6).

S. principals plan more meetings so that
teachers of LD children may meet with
specialists regarding the improvement

of delivering LD services to disadvantaged
children



9. principais scheduleLD children so
that they misa as little basic
classroom work as possible. Care
must also be taken to ensure that
activities these, youngsters look
forWardto,-especially, physical
education, are not consistently
denied them to accommodate this
suggestion.,

10. specialists' time be better allocated
and specialists' schedules be more
consistently adhered to.

11. teachers wha have not-taken courses
in learning disabilities take such
a course- to be-offered at the Del
aware Valley High School in the fall
of 1976.

12. this program undergo annual _evaluation
which solicits-information and sugges
tions for-improvement from staff and
parents.

Irilplementation of recommendations.

The additional expense of these recommendations may=he safely borne

by this school district withoutmaterially affecting,the budget for the-

school year, 1976-77. Mr. -Gilfillan Middle School Principal- had already

anticipated the need for a resource room which -is now being prepared.next

to the library. With the low enrollment in the elementary and middle school

special education classes, these specialists, if -properly scheduled, will

ease the case burden on Mrs Low, our learning disabilities specialist.

More teacher aide time must be built into the program to ease further the

burden of the itinerant master teacher. Additionl materials for learning

disabled instruction have already been specified and ordered. The remaining

suggestions involve effort and commitment rather than additional finances.

Recommendations 1/1. and 1/2. are of prime importance. Thi- writer does not

feel that Intermediate Unit 1/20, sixty miles from this school district and

experiencing severe budget limitations, will provide anywhere near the
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comprehensive, .personal services to learning-disabled children and

the latter's parents and teachers that this district has demonstrated

it is able to provide. This is not to denigrate the personnel or the

programs that the intermediate uni- presently delivers to its constit-

uents. However, most of the unit's other constituent members are within

a reasonable travel range and direct communication with those responsible

for delivering specialized services is much easier.

MeJpplications.

It is presumptuous to suggest tha.t this district's learning disabilities

program is applicable for all school districts. However- many of the

problems we have encountered will be encountered by those who embark

on a similar course. By using this account of our travails, other dist-

ricts may avoid the problems and adopt the successful procedures and

practices inherent in this model; Certainly, any small district, remote

from a service center, and desirous of maintaining its autonomy might

adapt this program to meet the needs of its learning-disabled students

with considerable success.
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MEETINGS VISITS CONFERENCES

4-24-75 a. Visit to Tracy Elementary School, Easton, PA.
(IU/LD class) Children in regular classroom
came to LD resource-room for specific period
a day.

2-24-75 b. Visit to Elementary School. Lim-
itations in LD teacher's background made pro-
gram lineffeetive.

-fall/1974 c. Conferences with instructors at Hofstra University
spring/75 where Winifred Low has had intensive instruction

in understanding and helping the LD child.

9/74 to
present d. Elementary middle and high school staffs have

emphasized the need for helping the LD student
in their faculty meetings.

The Delaware Valley speech and hearing specialist
is supportive of the team concopt in dealing with
students who have multiple

The collective conference experiences of the dis-
trict psychologist, the reading specialist, special
education teachers and guidance counselors indicate
a need for a meaningful LD program.

4 4
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APPENDIX A

MEETINGS VISITS CONFE NCES

9/74 g. The Curriculum Development Commjt tee has urged the
to creation of a program to deal with the learning-
present disabled child.

9/29/75 h. Intermediate Unit 1120 scheduled an in=service work-
& shop for LD teachers, itinerant master teachers, etc.,,

9/30/75 to discuss diagnostic and prescriptive programs/pro-
cedures to aid the learning-disabled child. Mrs. Low
attended



Student: Raymond Fasnacht - File #9357

.School: Delaware Valley Middle School

District Delawa e Valley School District

1Grade: 5

A T' PENDIX B

Reason for Referral:

Date of Report,: 9-12-75

Date of Birth: Age 10.5

Evaluated by: Kathryn Vennie
Dist. Psychologist

Winifred Low - M.S., I.M.T. and
L.D. Special

Raymond has difficulty with reading, spelling, and writing tasks,
and function's below grade level.

Te ts Administered:

Learne

Illinois Test of Psycholinguistic Abilities (I.T.P.A.)
September 11;- 1975, FLA 8.10

From Child Study Center - WISC: Verbal 97 Performance 93 Full Scale 95
July 24, 1975

From Child Study Center WRAT: Reading 2.7 Spelling 2.5 Arithmetic 3.6

Characte -tics:

Raymond's areas of weakness include:
visual memory
visual sequential memory
verbal expression (showed weak in the test situation, however, it

is felt that he has more verbal fluency in a
more relaxed situation).

Raymond's strengths:

are in auditory channels

General Prescrip ive Statement:

Since Raymond is weak in most visual areas, and is better in performance
tasks, afford him as many experiential opportunities as posSible. He needs manipula-
tives and concrete experiences to aid in understanding and remembering abstract concepts.

_Spelling is an excellent avenue to use when teaching sigbt_vocabulary. It can
aid in word attack skills and phonics concepts as well. Start with short, phonetically
regular words, grouped in word families. Present him with a word in the "word family"
group. Have him carefully write the word (and say the letters,in the word as he writes
it for additional vocali?ation and kinesthetic feedback, similar to Fernald's multisen-
sory approach). Upon subsequent presentations, have him note the same pattern in the

4 6



APPENDIX B (cont.) 39.

endings, sd, he can concentrate on the initial consonant, and reinforce, auditorily,
visually, and in a motor response (writing) the correct sequence or pattern of the

wards. Have Raymond read back each list of words.

Gradually shorten the length of time for presentation. Have him try to
remember or visualize how it looks. Gradually go from initial consonants to con-
sonant blends: "pan-plan, ran-bran, sing swing, etc.", then to more difficult
blends: "sing - sting string", and gradually to phonetically irregular words and
longer words.

When working with root words and endings, keep the presentation of words in
structured format initially to aid an auditory,Ainesthetic and visual organization

and reinforcement. Group words with similar structure: "hurry-hurries-hurried,
carry-carries-carried", etc... Pair pictures with words (in word families):
"fan, man, pan" hen, men; ten".

A coordinated approach in spelling and sight vocabulary to be carried out
by the Reading Specialist, classroom teacher (Miss Magliaro) and the L.D. resource
teacher or I.M.T. and aides should make it easier and aid in reinforcement for Raymond.

Using his spelling and sight vocabulary words, he should also be encouraged
to:make the words using "scrabble" letters, as his areas of strength are in manipu-
latiVe tasks. Close monitoring is essential to aid him in seeing the patterns of
werds and reinforcing correct responses.

Reading - using spelling and sight vocabulary words Raymond will follow the
suggested class activities including dictionary skills, definitions, sentences, etc..
He can also tape his own stories, to be written for him (and others) to read back.
This may motivate interest in more difficult words to incorporate in his sight voca-
bulary list words. His reading should be part of a totally coordinated program.

Math Raymond should have practice using manipulatives to see and work with
"things" (or coins, as he already has expressed interest and ability with coins). He
needs the underlying concrete experience to understand the abstract concepts of re-
naming in math. To help him overcome some of his difficulty with subtraction in re-
naming (or "borrowing") - encourage him to use dollar bills, change them into coins
so that he can then subtract and show him the relationship of "undoing" the addition
process. Pair the addition and subtraction facts to aid him in making this connection.

A coordinated effort to aid him in telling time could be started by:
(unobtrusively, so as not to embarrass him in front of his peers) asking him at the
beginning and end of each period "what time is it?" to start an a- areness of Lime.

Sugges.ted Behavioral .Objectives:

Given a word from his current spelling word list, Raymond will be able
to read it, spell it, write it correctly, construct t_it of scrabble letters.

Winifred H. Low, M.S.
I.M.T. and L.D. Spec Mist

4 7



OVERVIEW OF RAYMOND FASNACHT'S PROGRAM APPENDIX B (CONCLUSION)

Implementers Environment

Classroom teachers:

Mr. Wotanis Classroom

(also has Special

Ed, Certificate)

Miss Magliaro Classroom

Mr, Sekol Physical Education

Mrs, Shay Reading Lab.

Aides (under classroom Classroom &

teacher and L.D. Spec. Reading Lab.

supervision)

48

Ob ctives (content areas Times

(see specific prescriptions

for each teacher)

(Instruction of Content Areas)

(Remediation & Instr. ReadiRg,

Spelling, Math)

Modified Adaptive Phys.-Ed,

Program to Remediate Motor-

perceptual Difficulties

Remedial Reading Instruction

(joint-modified prescriptive

reading and L,D.

W. Low & V. Shay)

Carry out prescriptions of teach-

ers, Reading Specialist and

L,D, Specialist

Remediete underlying deficits

Increase skills levels

Reading, Writing, Spelling, Math

Scheduled

Class

Time

Scheduled

Class

Time

Phys.-Ed.

Class

Time

Materials

(See specific pre-

scription for each.

teacher)

(See Mr, Sekol.'s

Program)

1/2 Hr, See Mrs, Shay's

Three times PerscriptiOn

per week

Hrs.

Weekly

3 Hrs.

Weekly

(flexible to

increase time)

(According to

prescription)

See Prescription

49



APPENDIX C

COSTS- OF TI E PROGRAM

Salary of one learning d1sablities specialist

Supplies*

Retiremen- benefits

Social Security

$13-900.00

616.16

813.15

313.15

Workmen's Compensation 30.53

Insur nce benefits 747.84

Instructional Equipment** 698.44

TOTAL COSTS $17,864.32

SUPPLIES*

4 boxes Colored Inch Cubes $27.00

0 boxes Colored inch Cube Designs 14.00
4 boxes Colored =1"nch Designs in PerspectIve 14.00

4 boxes Small Parquetry 19.00

4 boxes Small Parquetry Designs I 14.00
4 boxes Small Parquetry Designs II 14.00

4 Pag Board Designs 41.00

4 Sequential Picture Cards I 5.60
4 Sequential Picture Cards II 13.00
4 Sequential Picture Cards III 13.00

2 Basic Cut Puzzles 39.00
I Set 1 - Norms and Eve yday chit -s 39.00
1 Set 2 Verbs, Action Words 39.00

1 Set 3 Basic Concepts- 39.00

1 Phonics Program Set 1 39.00
I Phonics Program Set 2 39.00

1 Phonics Proram Set 3 39.00

1 Math Program Set 1 39.00
1 Math Program Set 2 39.00

1 Fraction Mastery Frog m Set 1 59.09

Freight and flandlinf, 11.0._56

Total Supplios C $061-16



COSTS OF FROG

EQUIPMENT**

Auditory Perception Unit $275.00

Language Master Console 250.00

Language Master Play 109.95
$634.95

Freight Charges 63 49

Total Equipment Cost

51

$698.44

42.



APPENDIX D

Adrninistrativ e Policy Re Psychological Referrals 43-49.

Psychological Referrals Re Learning Disabili es 50-54.

knnual Summaries
55-82.



43.

Delaware Valley School Dist-
105 W. Catharine Street

Milford, PA 18337

AD- NISTRATIVE POLICY RE PSYCHOLOGICAL EFERRALS

1. When a staff member feels that a child's behavior is abnormal
enough to warrant further evaluation, that staff member shall
note the specific behavior(s) and report his/her concerns tothe principal. After subsequent on-site evaluations,'if the
principal agrees with the teacher's evaluation, a parent con-
ference will he arranged to apprise the parent of the school's
concern. Where possible, this initial conference should include
a guidance counselor.

2. At such a conference, and if dee ed necessary by the participants,the permission of a parent shall be secured if the child is to
be referred to the-school psychologist for further evaluation.
Principals should make sure that the parent(s) sign(s) such aform prior to psychological-testing.

The request for psychological evaluation should be accompanied
by pertinent data observed by the staff member and the principal.Such data should be organized and legible. Parents shall be
kept informed at all subsequent stages of this procedure. by theschool psychologist or her designee.

4. After appropriate testing, etc., the psychologist's evaluationshall be forwarded to the principal and the staff member who
initiated the referral procedure. The psychologist's evaluation
shall be returned to the principal and staff member within four
working school weeks of the initial day of receipt of the psy-
chological referral.

5. Whenever recommendat-iens are made by the psychologist, following
referrals, testing procedures and outside consultation when
necessary for staff to implement, the guidance counselor(s)*, In
conference, shall make the teacher(s) aware of the specifics ofthe psychologist's recommendations. The psychologist shall be
available for consultation at such a conference.

G. The guidance counselor shall compile a summary of such a d :Ana-ion, share it with the teacher(s) involved And forward the summaryto the district psychologist for inclusion in the appropriate
student'n psychological file. The summary, (Form 1P1 1/1) willbe signed by the counselor and the teachcr(s) in attendance atthe conference. A dated copy of the recommendations only (Form
IPE 1/2) will be inserted in the student's permanent folder. Atall levels of this procedure the counselor(s) shall keep building
principals informed.

*or principal at elementary level

5 3



44.

7 The teacher(s) implementing_the recommendations shall file a
quarterly report (Form 1PR #3) witZt the appropriate counselor
specifying the manner in which the recommendations are being
implemented and the results of that implementation. The
counselor shall file the quarterly report.,:in the student's
permanent folder, signed by the counselor-und the teacher. A
copy of the report will be sent to the district psychologi
be inserted into the appropriate file.

A.conference may be instituted by the parent, teacher, counselor,
principal or psychologist at any time to assay the progress of
recommendations as they affect the student. A record of any such
conference (Form IPR (/4) shall be innerted into the appropriate
student's permanent record folder and a copy shall bp_forwarded
to the district psychologist for filing.

9 An end-of-the-year summary (Form IPR 05) will La prepared by the
classroom teacher indicating the effects of implementing the
initial.recommendations, any change in the oriLinel recommended
approach, the number of conferences held with all resource peo-
ple and rarents, and teacher recommendations for the forthcoming
yoar. The respective school guidance counselors will be respon-
sible for the collection of these data and insertion into the
,Fpropriate permanent folders- Copies of these insertions shell
he forwarded to the school psycholor:is by guieanco counselors

cppropriate psychological filing.



P5YC1OLOGICAL REFERRAL (IPR

Summary of Discus _on re Initial Reco-

Na e of Studen-_

Cr de_

A e__

enda ons:

Teacher(s ) Signature

Counrelor gna

Date

45.
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PSYCHOLOGICAL REFERRALS (IPR #2)

Specific Rece--endations for

Grade

Age

Date

56

Cnunselor Signatur-



ARTERLY REPO_RT PCYCII_OLOGICAL

Name of Student

Gr_de

Age

Dote

Please be

47.

ic in terms of the initird recommendations:

.T0a0147r(s

Coon sd lo I
ture



NFERENCY:RE.PORT ~ PSYCNOLOOICAL EFERRAL (IPR 114)

Name of Student_

Grade

Age

Date

48.

Con( "h,11 sj gn their names bolew, Indic-at nr, their status,rnront 1,!--;y'11,1 r-

5 8



ANNUAL SU MARY - PSYCHOLOGICAL REFERR 5

Name of Student

Grade

Number of Confer nces held (specify by dates

2. Changes in original recommen ed approach:

3. Effects of Implementation:

I-eparer(s ) of this report shall sign be
i.e., psyc olo ist, counselor, teacher, etc.

Date

49

Please indica s,



Delaware Vall y School District
105 W. Catharine Street

Milford, PA 18337

PSYCHO -GICAL REFERRALS RE LEARNING DISABILITIES

50.

Theae gurdelines serve to clarify the p ychological refer: 1 policy

as it relates to the 1 ng-disable4 child. It is import:nt to

remember that none of us should make - bitrary determinations of

learning disability, retardation, etc., relative to students for whIch

we are responsible. The psychological referral pclicy indicates teach-

er re ponsibility in initiating testing a_d other evaluative pr cedures

to help determine the probable cause of a child's aber ant behavior in

his/her classroom. If you are not familiar with this policy please

examine it once again.

Who Is a learningflisabled child and how is this det rm nation

made?

A child Is considered learning disabled when he/she Is deficient

in the acquisition of basic learning skills including but not

limited to the ability to reason, think, read, write, spell or

do mathematical calculations as identified by an educational and

psychological diagnosis. A neurological examination performed by

a licens d physician is al o required. Such term does NOT include

persons who have learning disorders which ar- primarily the result

of vIsual, hearing or motor handicaps or mental retardation or

emotional factors or of environmental disadvantage. In ascertain-

ing a learning disability, a certified school p,ychologist must

administer a S anford Binet or Wechs1-- intelligence trt The

child must demonstrate average or above average functioning on

such a
60
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Page two - PsyChological Referrals re Learning Disabilities

Prior to any change in the educational ssignment of any except-

ional school-aged person or a school-aged person th -ght to b

exceptional, that p- and the parent(s be provided

written and oral noti_ications s ecified by School Code and State

Board of Edue _ion Regulations (due process).

2. What is the ental involvement relative to p ychological test-

ing?

Prior to the administration of any individual testing the parent(

shall be informed _f and given an opportunity to discuss with the

appropriate school o

the test(s) to be administe

b. the reason for the testing.

the right review and discuss test r su ts.

3. AsLuming that the parent has agreed to the place ent and the

specific program for such a child, what then?

A prescription will have been provided by the learning disabil

specialis (or resource teacher) and the classroom teacher is re-

spcnsibile for administering, monitoring, nnd reporting results of

such a program as it affects the child in hi /her classroom, The

classroom teacher should realize that progress of learning disabled

child en is slow and only a teacher patience with and understnnd-

ing ef an L child's deficits will tend to accelerate that progress.

In cfFc t the classro m toacher must tomper curriculum (Imnnds so

hat such , clii ld , challenged but not frustrated by an imposit-

ion of arbitrary standards, unre listic in ter s of the lid

disability.

61
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Page three - Psychological Referrals re Learning Disabilities

4. What is the classroom t acher's involvement relative to peciali s?

Continuine dialogues between specialists and classroom teachers

are necessary for prescription adaptation. If_ a pre cribed act-

ivity is not working, the classroom teacher should so inform the

speciali _ at the earliest opportunity.

5 What is the classroom teacher obligatIon relat ve to parental

conferences?

Item_ 5 and 6 in the psychological refer al policy re

rences. Parents should be invited to

_: to con-

icipate in these

initial conferences. Fur,her, in the absence of specific agree-

ments to the contrary, a staff dealing with LD children should

meet with parents at least twice a year to assess the progress

these children. Such meetings should occur as clo ely as possib.le

to the end of t e first semester and the end ie hool year.

It may be necessary to start scheduli g end-of-year conferenc

early in May so that personnel e not unduly burdened with other

end-i -year assignments. Teachers are also required to file quart-

erly repts of students' progress v --vi_ the prescriptions.

These reports should be filed with the appropriate guidance

counselor (MS & HS), or the princinal (ES). As indicated in the

referral policy, anyone involved in a child pr

a conference request.

--y initiate

6 Uhat is the class_ om teacher's obligation relative to interim

repo- _s?

No negative inter m reports sho Id be sent home to parentsfuardians

of LD children witholt prior, specific invitations to parents/

guardians to Tar icipate.in conferences'involvine the guidance

6 2
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four - Psychological Referra re Learning Disabilities

counselor'and the teacher(s) involved. After such conferences

(or at them) official interim reports should be givenisent to the

parents. If parents do not choose to att-end such conferences _and

are apprised of their child's/children's poor progress, such interim

reports should be sent home as official records of school-parent

communication.

7. What help other than pre-criptions by LD specialists and clabsroem

teachers implementing such presc ipti ns is afforded learning-

disabled children?

Each learning-di- bled child'- deficits are me sured by qualifi d

medical and psychological personnel. Based on _hese evaluations

and other data seured from the family and school, specific

remedies a e prescribed. For instance, de_icits in reading are

ated by a reading specialist, deficits in other cognitive areas

8.

may be handled by the learning disabiliti s specialists, etc.

Aides may be used to help children with orthographic problems which

require drill. The amount of individual-time afforded each child

out of a clap room depends on the number of deficits he/she has.

It is important that classroom teache-s understand that such ott-

side time is necessary so that thes- children ge_ the individual or

s_all group attention they need. Frequently, special. ts' time

will interfere _ith the_ standard program.

a determination made when a staff m7lbar fools the child no

longer needs the special program?

Children will exit from this program when they are meeting their

pot, tials. Teachars, specialists or guidance personnel should

contact the school psychologist when they think such a situation

6 3
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Pnge five Pycho1ogica1 Referrals re Learning Disabilitie-

occurring. The psychologist shall coordinate such exi _

according to State Regulati ns and in conformity wi h the S

Code.



Because of the privileged information contained in the summaries

on pages 55-82, they are deleted from this work. However, to give one

the flavor of tlis section, this writer has included one example which

appears below. While the example is fictitious, it accurately por rays

the kind of data included in the master copy of this work.

A1NUAL SUMMARY - PSYCHOLOGICAL REFERRAL (IPR 5

N- e of Student

Grade Fourth

Age

Lionel.Atwater

9 years and 7 months

Date _y 2 1976

1. liumber of Conferences held (specify by dates ) . (4 0/29 75,

11/12/75, 15/76, & 3130/76

55.

Chan-es in ori nal recommerld±LIpm212: Lionel entered'the learning
disabilities program in March and an emphasis on increasing his attention
span and visual sequential memory skills has shown some improvements. Since
September, improvement in spelling has a scores growth from 70's to 90's
and 100's; math processes have also increased in speed and accuracy.

Effects of Ira.1ernentation : Lionel's organitation skills have shown improve-
ment. -ith direct instruction on an individual or small group basis, sup-
plemented by assistance from the LD specialist, aides and parent volunteers,
Lionel has completed Levels 9 - 15 in the Scott Foresman series. Improve-
ment of his handwriting should be a prime target area for fifth grade in
addition to following prescriptive recommendations. He has gained in self-
confidence and adjusts to routine Tether well.

Further, Lionel is very creative with his-hands. I found that he enjoys
project work. An example is the contact boards. The detailed wiring was
of no problem to Lionel. He was the first to complete the board success
fully and was willing to help others less dexterous.



NC,Tn.a 5tudgut

Czade Fourth

1_0 years months

ic n.,te Ha

56.

197_6

1. .mbor of Cofp:.:efteeo e1d (ociEy by ,

11/12/75, 2/9/76, 10/617.5_+ about 2r7infprme_Lani_exiln_c.p_c_n_En___.
month as problemsThave ariSen or to monitor specific target areas.

2. Ch:Tlases 41.a 3 xecomsloadfid cpp:o&ch:
tasks have been divided into slots to improve management

of time and organizational skill. Otherwise, prescriptive recommen-
dations and routine procedures have been utilized.

4

3. Effecto of II:pienentaC
Improvement h a s been noted particula ly in reading.and math.

has successfully completed Levels 7,8,9,10,11, and 12 and is
about to complete Level 13 of the Scott Foresman Reading Systems.
Moreover, he is able to do grade level mathematics, when he takes
his time and is able to concentrate. His handwriting has shown
improvement in speed without losing accuracy. His inclusion in
the'LD program from itS inception seems to have been most bene-
ficial to r'

of thia rep_
000lg iat, cola,

alEll below.
OZ, teacher, etc.:

r --- r

indicate otatuA,



ATJ.UAL P t'

o; Studout

Cde _Fourth

Age_ ii_years_k_i_mon.th

57.

1. PLImbor of Cortfjonceo bOd (goricify by dat(J!-3

_2/19/76

2. Clinges 1i rocommaclod In the beginning of
the )iear, C j abilities in reading, math and handwriting
were withdrawn and stagnite, however with his new fro0 enthusiasm
he has made much progress nuickly. I hove worked indenendently
with t Z. and in small groups when working on the afore
mentioned subject areas.

I. Effects c4! imp1onent3tion:

see attached sheetr

Preparer(n) of this re-port ohn11 cia nctIse iorLicvte s
i.e., 7aycho1otr.:.3t, tecilcr, etc.:

a
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3. lis spelling vocabulary hos i-- rca s ,d hy approximately 100
wO rds f reading abilities ha; improved (Aso, partly
because of his vocabulary increas. His oral reading is much
better. working in the Scott roresman readi-ng series
He is on I e vel 0 and working satisfoctory in it. Along with
Scott Foreswan, also has been working with senplementa ry
material in the MacMillian reading series. I have worked a
great deal with 3 on sentence structure, vowels and con-
sonants. di.fficulty lies in the ability to sound
words and Jus he learns better through sight recognition
which aids nicely to learning through association.

Along with working with .7/independently on spellin
he is working in the Silver flurdett spelling on the second
grade level successfully.

I found r -1 learns much lietter through associat on and
with this technique he has mode a great deal of progress._ His
attention span seems to be longer when using the association
methods.

. Through constafit observation, I have discovered tha
could cent -I most of his capital letters when writing, however,
his lower case letters caused him trouble. Seeing this, I

drew a red line -etween the two blue linos on the naper,_so_
as to wake him another guide line. I found this to he
problem; the lack of a guide lino. Also, I discovered that
when concent r t ing so hard on forming his letters correctly,
he neglected or didn't SQC the blue lines on the paper, -13y

waking the red lines, they became much wo , vivid and con-
centration of forming the letters wos now his only' concern.

.,71 has been introduced and d'illed on the multinlica-
tion tables one through twelve, however, his mastery of them
1, uoo r. Constant drill is needed on them. blcir3, -
skins in addition, subtraction, mulitplication, and dividien
are fair. The reason behind this is thot he h,_ no problem
in understanding the concept taught tut the difficulty rests
in the constant ;y2mory loss of his basic facts. Once brought
to his attention ond reviewed, he ran do the cm reiN lems, SuC-

cessfully, however after a lap e of time, he needs a fresh
review.

--I is very creative with his ha ds. I found that-he
enjoys using them:in isaking projects. f examole is the
contact bcards. The detailed wiring w of no problem to

He was the first to complete, and successfully at
that, and was willing to help others w -h theirs.

Xotivation and interest plays an irpertant ocirt in
abilities. That is ono of the main rea-,ons he works OUt so
well 1 a r n i rio through a s ,ociatinn.



A71-Jv;AL

Nc.me of 5doit

TJii rd

Ago 8 years

P1.17.10m: og Con rence.

/18/76-- by phone 1 /76

2. CI-1:2[43-0a

(none

3. F.f.oct

,iee attached sheet

roccmlofled

?cpirer(3) oZ .111t3 rrTort

i.e-; 20yed0103t, COU.05Y1-07, tet1,1, Mtc.:

ti

by

11.-2.,7

rnt

cate otaCuo.
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0 .

_R.E/IplAG - At the b_qinning of the year, L._ was in
LeveT 3 or the Scott, Foresman Reading Program. was
also placed in the Remedial Reading Program with Mrs. Shay.
She is currently in Level 6 of the reading program.
has increased her vocabulary and is able to use word-attack
skills for those words she doesnot know. Her comprehension
skills have increased.. does have difficulty in
distinguishing more than one meaning for a word.

MATH In Sep,tember 1 could not perform simnle
addition and subtraction without difficulty. She is currently
doing 2 and 3 place addition (with carrying once or twice), 2
and 3 place subtraction (with borrowing once or twice), column
addition and simple is learning to
distinguish whether or not borrowing or carrying is needed
at a much faster rate than before. She is having difficulty
with money values, but did well with graphs and the beginning
concepts of telling time.

LANGUAGE ARTS_ A is now able to write simple sentences.
She can look up wc_ -ds in the dictioltiry. She can identify guide
words but doesriot-really know how to use them. rTT.711 can
iAentify antonyms but has some difficulty with synonyms and
homonyms. can now do alphabetical ord--

SPELlING

HANDWP. Jr NIG -...

F.11, D

Reading
continue

r mt r rent ly dni a rn rid grade spelli

cursive is hp ominq inure fluent.

curriculum next year shoul_ include:

should co. tinue in the Scott, foresman
rogram, prokably n Level 6 or 7 The should -iso
to see Mrs. Shay.

SPEJ,L,ING should c: nil tinue working on Level 1 in

Continuous Progress in 'Melling, plus a spelling list in hor
ability level.

MATH, ] program next year should he annroached
so as to strengthen those addition and r.o!,tr.irtion skillsishe
is currently familiar wi 'The tnt 1 d ho introd'i-ed to

lif;Par and !Tits yin cpm.r("L,. .c,

Frrictionr, and (ii.!Qptry. fim should Lontin,I,2 woriing nn
multiplication while ri!iororring addition and -,uLtracti on

hoc, rot yet had ilViSi011



. (continued)

(continued)
61.

RECOMMENDATION FOR_R.ETENTION - My recommendation for
is 1-6Cciik.-Icid:- is Just starting

have some success in her academic suhjects. Next year I

eel that she will be plunged into a situation where all
her confidence will be destroyed because the work does not
get easier. Her reading level is lower second grade. Her
math skills are weakYand she is still unsure of herse_lf
when it comes to a mixed operation worksheets.
has difficulty understanding social studies and science
because her comprehension skills are lint fully develoPed.

lpnquane arts skills are nOt. third grado level.
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*Llama Sk:ud.-ont:

Gzade 2

Llgo 8

t. 11;m1',(11: og engw--:eneos ti2;

twice _a week.--in person. or by_ohone._

to 5 /14 /76

2. Chnnfsl,e tr. ontlI FocoLlnildod clov:oach:

has to be worked with on an individual basis so Lhat he
will not compare himself to others. Math was included in Mrs.
Low's area of concentration. I keep 2 days a week to
work on problem areas. r-,1 needs Lime to just talk out his
problems and fears. He hcfs many outside worries that distract
him. -

a

3. ."',Ti':eciza (2$".: Xr4leta1t3to1i!

At the beginning of the year, t .1 could not vead at all.
Now he can read 6C-7n of a page in his reading bocks. Mith
help he has completed levels 3 and 4 in Sc.,ott Foresm:-,n reading
sVstems. He has dnvele,,-,ed the ability to 50U(I out words end he
always tries hard. He is less frustrated by reading. He still
has difficulty with speIling, but can learn ro spell a small list
of words if not pressured,by time. Hlis handwriting have

(next pase
Prepe.J:ev(a) OL. dun :02()K.c uhal1 belov. in000 :f.n(Ecata st-luncL

i.e., 2Gycb,:-.,1ocit, Ltr,olter,

7 2
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.

Plage two
_

improved slightly. He still has difficulty copying from a
paper or the board. Each letter must be Jefined for him.
He has difficulty staying on the lines.

His verbal language skills are good. Tn math he must he
forced to use concrete objects when solving problems. He has
difficulty with place value ,ind number sequence.

All his confidence was _Lined when he was subjected to the
GdLes 1Actliniee'reading6Let)t in April. could nut gf.t him
to do anything for days after that. lie Jell he was "dumb".
recommend he not be given standrdiz.ed tPsts apain. He

should be tested on an indiv:idual basis and verbally.

T recommend he continue in the H. proral
reedial reading. has Sclo:.I

cl

m n'grtiril
difficult to measur.e. confidence and his

in x

at--tirt'tldeo

really improved.

7 3
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Pa,t-]e three

Reading - With hel_ has completed level- 4 in Soott
F(.-.resman. he has road one book in level 5. he, is about
one year below grade level. He can road ,lbouL 80% of a
page written on a first c-,-rade level.

He needs to be tauKht mostly in a verbal manner and
individually.

Nath Very erratic. He oan do simple addition tInd sub-
tractIon (uses concrete matePial). He hd no ThfiQu]tY
with fractions when f used pictures and made pacbues for
him. He 1-.ad no difficulty doinF I 1 r anl
he as also able to work .tddition and subtraction with re-
naming. tv:ith help math is on prade level or close.

Snellirtr - Around 1.3

andwrltIng - About 2.3 - He must be forced to ta'rtte his tIme
and watch

- usually very good.

works best on visual tasks when he feels no com-
ptition from otthero. He worked with the aide f?vc:vy juiy.
:1 L,,v3 .7jrcm:, L-11 nr,m01::hf,1

I t.lsad Lhe follr,twing

lAppincott 7ead, ',..:ritte and bist,en
Durrell Nutt-hy Phonics Fit
Liv,DincouL Jr H P.rs)er

ieLL-rs
Phonis We 1j5r2

Fore:t.-an ',:rorvLock
.

A.t.c,naLet tracts

7,-:,suenee c,ars

7 Li
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Ylhmci 1V.odonc

Czo.de 2

Con:w4encec; Yi y (.liv;:0):,,..0_ct,(:),1-,,ec___3_1.,_1_9.23

esy _TU I 6 _pl. t),!...!_l!,1.1)y

2. roceran!,,ndod

time in the L.D. program has b-een FJ.ently reduced.
He i;(7,,es Mrs. Low about b hour e,ech week fle does not ha,ve to be
as closely supervised. He has assu Me d responsibility for getting
,his work done.

3. 2-.17C.c;ci..o og 'Ion7

a !:Icre F ent rr!,-idor. HQ 11 (:eveloped anJCIers tandinp, of riln ercI ho 11,-15 incr-i::(H hi ci c1it voc lbut-wy
3 % i tUd/.2 h i I I /311(1 )11;_3 tjn rk ,111(1LIS F.; r''hrjr_), 1 n i S CJ C 1 f-f,"(7, 1 El 3 ,-.!nci I; in SI:o tt TorP smallnaciding vtecs Ho is,reedy -cc hein 1.!vel 5 next year.

He cen spell new (ebout 5 a wr..ek) 1,11sen ;porn 0 se.cond Fmade
sD,.?11-ing 1)11,o1.,--. His i:-.1111 end 11.2nJwritin;7 ,m,level. (next

17zuf,le,:ov(1) >:(!oozt 14:111 o5.2.a I nE. catct anZoo.
r;;1;11-!It.cm.,7,

7 5

.
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PC1 EWitY -1" 4.12 bL2.

n=ina of 5znder.lt

C'a:role 4

Aro

ri.ciAlool.: of Ccro_onc(.10 tInld 7.1y 0.a'Jo0:

11 1975- M,v 1976

2. Chl:lasno In °I:is:Inf.:A .connonclod

rata

More individualized inritvuotion on d ono to one hasi5
Continued remodial rea'ading pr,o,ilyama
Continued learning disabilities pruiTrdm.

7%27 etnntotlaoa:

1.0provent sight vocbulry., Some iniprovoment in phonetic
ii:)rovv.-:ent (with diroct instruction) in fine

l:',otor skills using cursive wPiting. Attitude is still defensive'and neative. "I can't do it." Yet - will try if oncouvaged
and motivated.

does very !:)ool., on St.indandizcd t(!ts hr,r!acl he Licks the
fine motor 5kills and nat-ince to mark hi_s :111swors_on the (ncrxt page)1_,?c:narov(c) znDort 6hall cin bnlow. Ptc4.1oe incicato statue)
payea7iolo3:.se, cawlvan.loz, 1:cr.ch(:):4 etc.:

-

7 7
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Page two

3. separate answer sheet. His answers are mar4,1e(1.in ,.1-te wrong
plaeos and be enases r;everal linos in his attempt5; to correct
one mistake. He is obviously frustrated and oiton tills in
any answer just to Le cc,mpleted. Some. other tel-.;ting should
be provided for him.

He lack's the patience and.interest tc co;npleto comi7,1ez
coEnitive activitin on hi-1 own but when uideci on a small
i-roup or one to ono basis, he colotos ::%any cre skills.
His distractibility and Mew frutration level limit his soan
of concontrai,:i6n. rc.adiup. levol ir,prc,ved From a 2'

lo a V lvel.

Tn math', he can successfully add and subtract :,ut completes
only simDlo multiplication and division. He finds it difficult
to mmplete story problems when he has to decide which process
to do. No dons not know his basic facts. Nore drill is
n,,,ednd to f:-.eT:,crize tho multiplication fa,2ts.

11_is cursive writing is imp-1.-ovin encouro,l;wrient, he
should tlontinuejto i;i-,orove if he L-2, p17!surod or hur-Pied.

A readinF proscrix)tion should be ),iven to up,:late changes and
er-ccef]unes.

7
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4

Che riga a In In a1 ocrimm

11-4nre07

:oach:

Sill 76

The ecommendations fo- f9 have been modified so that
been using the Bank Street Reader as a "basic" reading program.
The CPS spelling kit is used to help increase his sight/sound
vocabulary.

4r-
:L.,,,,cric.160

has propirised from a prc-pP n r to end of fi.rst grade reading
is eiglit vocabul_ry now includes most of Lilo basic family

from the Bank Street. Reader's.
level.

pl

His cursive writing has progressed f. om totally illegible to the
point of being able to correctly and neatly write short s_ltences.
His manuseript has improved to the.Point that he can now do manu-

(over)
12-,:apave(s) of t1143 report -hall 047:3 tOloV. indicato jnt
i.o., pcyc7Jol coulan111 bnichec, atc,:

Teaci
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Ainual Summary

script of a size related to his age group. now
grasping associating sounds with letters. Tn the beginning
of the year, he waS not able to do this at all. He is associ-
ating beginning and-ending consonants.' He is able to identify
consonant blends through sound.

I f.4l wOUld be to advant ige to be p1 ncecl in a
learning situation next year that is vorw ISLuc lured a-d
one in which he could he taught one to one as much as
possible.
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ATI&UAL StEIVAaY

nr,x;o oc. Student

Graqt1 4

A S

Punbor of CorlenceD 110.d .:o2C3 cif y 5y da:es):

November_11, 1975; February 25, 1976_

2. Clicoso3 in o5:;.nn1 ..cocomnoadod cppzonch:

Continued modification of spelling and languara program
to emphasize word families using short phonetically regular
words. Less stress-ion cursive writing since this seems to
confuse rJ And hsinder his reading sucr'ess. Continued
individual insL ructial in a strucLurPd succoss urienLed

71.

programo

3. 17ffero
Spelling t i as givon specific word families to study
for spelling and language skills with varied repetitious.
oral and visual activities to stron)Jhen his background of
recognition of initial, middle and Huai sounds. He arranges
individual letter shapes to form words and Lhon pla.--,es the

words in proper sequence to foem sent:mcns. Tbis helped
improve his visual sequential memory.

(next page)

noparer(s) o2 tills report o1ial1 0,3n Lolou. Pluooe indicate ot.ana,

i.e., pcyClolo,rilcle, couuelloz, tenet-ter, etc.:

1
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Writing - Stress was placed on cursive handwriting and although
can form most of the letters he cannot read cursive

sentences. The cursive lines only confuse him and I feel
they should not be emphasized. His manuscript is very neat
and spaced accurately.

Math conpietes mont fourth grade level math a d if
his reaci ng lovel were improved, his math relating to story
problems would also ii iprove. iitandardiod lusts rio not show
his math ability because of the necessary 1rarlilig involved.
He iir odn -:harts or linen for basic taetn h t li knotj s the
procedures for t-e majority of 4th 1Tade nt th

Reading - has increased his sight vocabulary and phon_ ic
skills by using the Language Master, Durrell Reading Kit,
various basic reading books and other activities. He began
in a primer at tpe beginning of the year and completed through
books for grade-one. He is ready to start second grade reading
material. Remedial reading instruction should be continued.
A reading prescription should be written to update changes

ions
1. Standardiz

is stressed
questions.
for hevints

tests frustrate him eornplete ly when reading
and most times he can not completr the simple
Standardized tosts that would be advantageous

should only be given if necessary .

eds a gread deal of onc to one instructIon and a
,ogram of structured qctivities that allow continutyL

growth of his self-confidence and enjoyment of reading,
learning and growing ouccessfully.
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11;i1i ,a 2(1c,r1t.:

Gzado_ Ii

f7c)(1,Ace5 !tc.0.0 br

lq 1q7f

2. Ciir!%0 :tn

71.

Tht2 reco=endations were ca'rried oUt I 1 recomendd. 14rs. Low
recoi=onded using Bank Street Re,idc!,rs. AfLor :7,ome work in these
reade, he work.ed in Scott Foroman (level 7) and then joined

Shay's snecia) -floacling

3. OfT! Hr:p3-.oueetest:i.o7A:

His org611 1 xat1 o1 7Dkills have 1 i IV d t 1 1 1 1,ecommond a
built up sho.

a) c/Z 011.3 )7eport s 1 o540 bnlo. 'fl,unoe

i.e., :,05rello10213t, cnwarAilc

- 1

8 3
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ANNUAL SUUNAP.Y PSYCHOLOGICAL REFF.RTIAL (IPR 05)_
_

Name of Student

Grade S

Age

Date_ 131

1. NumLer of Conferences held (specify by dates ) :
.(,

n

2. Changes in original recommended approach:
1)1 job ---.!Pa of vealmoon vas that of orgaluUmtional

L 1 7 (r repo

There 1:ore no baeic chan!;r43 in the orizinal ro;s-.endations. '(11el`C itare

1:,odificationo :Lod tho eighth z,rhde tean expanded on the basic recoondations.

fi

3. Effects of Implementation: c:rehonoLon :3Cores on
Clatos 1.!c;:indtie indicated almost a year's ;!,rowth this schc,01 year,.
A31 tee.chora wytrA an _r-,prove.i7-:ent in ettitulo, and ql:!ality of Lork.

:-;troted to JA his o.i;::onts done, and to have his -oork for class ',tont of

the tip:e lie kept his notebooks up tip date pfotty c iiLLfltiy. Specific

aeadanic oldrfo inelndod :kLr on lanL-,11a(L,e arts and .ath, 1ch need to be-
pciq115211i:i1;:rd(1-did'oi-"Ii-as report shall sign below. Please indicate status,i.e., psychologist, counselor, teacher, etc.:

e

0



ANNUAL SUMMAR_Y PS_YCHOLOG_TCAL _REffRRAL (IPR 05)_

Name of Student.
Grad

A e

76.

1. Number of Conf .rences held (specify by dates ):

initial and year-end renorLitu.;

2. Changed in original recommended approach:

no basic crevLos ftn tho recor::.iondat7Ions,

0

ifl contimte to .

need structure aryl individualized help next yew... -All also need an

adarA,5e prof:ram at the hiTh 3choo1 to help him learn tl-ronh c.:..nerete

experience as riuch as possible, 11Cl continue to neoil nudie-risual aids.

3. Effects -f Implementation: Y-Ith tLe excetion of one or two months

so;ed less positive, t"nrouTho-at Vle 'ear, V.Tg2Z1 attiLude

va3 pod. Ile worked wen and trfed i.ard to do the This irii consistent.
both urith..fi. P.,ailer and his °nor cla3n-rne:1 teacher:3. yew:, showed

,easurable ifyowth, 7aja p-lar siht vocabulary nevew:ed , (.+Ut',(3- and eomprehopsi
also .5 ,1,,iwth.

Preparer(s) of this report shall 5iCn below. Please indicate statue,:-.
i.e., psychologist, counselor, teacher, etc.:

,
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ANMIAL StrAARY VI4nC.OIVIOITAL RV,P=,11. C5I

NaTan of Studest:

ilt.nnbor. of Confopoacos heId (soceVy by daes

Data_

1:ock1y, then hi-weckly until nd of April ._thsn-1. 3rd rttr _and -end roit,-

2. C117,nsoo 1.y1 ovilzal rocc=o.14od nppoach: .

stated begin with si.mplo words. This turned Lim off, :;o socific roconnaslaations

were mdifiod to using c1a3-sroom lists and break it doln into simole oarts for

his spellinq. aid si!!ht vecabularyords. 5asio, ,-0e0:-..-endations stayed constant
.

for tlia ctassroom teachers, requir.r.-1 :::roater auditor; input o..nd audio-visual aids.: _ '

as well as indivifinal help an structure for

3-, rffect:s of Zmplener,tstioll: atii his

handv:riUnc, imoroved.. As his Cu_r3iVe writing itioroved drar,aLically, there warc

a7Hoot no roversa7s or confusion of 1.-.oper and lower cae, ao

did well in ,-_CrrtS of Social 3t.,!dies and Science, 1..-hich he was interested

wao reported that he "L:uessed" and "filled ln any box" in his ',Tates test.' It is

recorended that r7.7A be considered for a res.ource room place.-.ont '1:sor nert year, ':

Pre9r:rc.",:(s) oZ this feoc.::: a5.11:a nesse 112:11.7.3to etsx10

2syc7lolosc-!.t, couese101:, toncterv etc.:

Ti :

to allow for consistency of one tanchar, and, 5r5i ohio stuucturc. Tt 50 felt

that he have Ic.:nefited riore frcim his classi.'over:cur Vnis (and tno

'consic,tency of his d-:1utien ) 1...,Lhor than co:tstatiz r ora n oot oc"

for 1:.ro:11=1.0time for raading specinlis79 L. ecialist, aieslhelp, etc. This

only frustrated him.



Name

Grade

A

78.
ANNUAL SU IARY PSYCHOLOGICAL _REFERRAL_

Nunber o f Conferences held (specify by date

(,t, ins s 1-1 th .eacies (2 Included L cusoussit)n, rept

2. Changes' in original recommended approach:

siTherc ucre no nges th the bri,--irval recoix.en(Ltions, there i:ore sa.e

nedifications, w ii cont,tniie to, cod stract%

nnd one -XAECMOnt n xt year,

should be considered for oenent in a r- urre re

Effects of Implemen ation:

iuivirual help

tOwani

ear.

ris vork

handuri or-Ez-inizational nidlls have aloe Luidroved,-

1.i1c tiore vas no noaurabie rol,rth 1it e-ar in Vcadin,r3 SI lt VIbUlary

Qd .8 this year, He -1so cae in his c,_!ith

Preps (s) of this report shall sign below.
i.e., psychologist, counselor, t Ache- etc.:

Please indica e statu_



Name of 5

Grade

Age

ANNUAL SUMMARY - PSYCHOLOGICAL REFERRAL (IPR 05)
_ _

'

1. Number of Conferericea held ( pecify by date

A s Idth tenebers

2. Changed in original recommended approach:

There were scIle

as discussed i

of I
ding

also in his siht %in ulary scores on

noted in Llath areas J3 c10 fl vrith 14. ?After but not as icll in th

or chan d L

79.

Date 0(55= Li

ations to roLeJ

1 flafter1 team of toac1cro and

-ntatior Teachers have 1 pro aent in

is is sunporbed by -the '.:?,J111 best scores, and a .6 [Lain

tes Lcririt )roveant also .

rerular class:no

Preparer(s)

situation.

thi- report shell sign below. Please indicate
i.e., psycholo st counse or, teacher, etc.:



Cad

At-;c1

3 Inntin,76 included

Chanson tn ovifz,g.nal rc,conm

r!eve *Cie ;-:odifica

rocm.-:ended for next 'rear

t h '0172,13 --Jztion. It

,d r0Souree l'OOra place!.

as he nends creator atx oture and 'ons:i.:Aency of orr:', tocher.

3. Effec

there ers to be Uttle

re had on no

cCiinitie 5-

n in the LingnaL7e Frouan and har 117A-1 e:d_ra

1,421emelatrition:

-ver to ' or

1:ei1 for li. arter, but

tOacilurS :5ituations.

rth j' the nr.7n7.iLras th

inhicated a.2 enrn roth in siCut vocabulary,

aad .6 rrcl.th in coren3Lon l a-

the :1HAT scores.
an tmn in]icated by

I.'rcpe.rsv(a) eZ thie .ot1130 tco E
ileyeJaolQs;13t, c:io tr,2in



UAL ST-MARY - PSYCHOLOGICAL REFERRAL (IPR #5

Name of Student__

Crade

Age

rumber of Conferences held (specify by dates

2 011itia2 a ld r_poit 5/

Date

2. Change_s. in original r -ommended approach:

Recol.!lendations wore modified and expanded. Ri.n17173 ntThuui to need

_texe indiwidual help ani a ditory inputs

S upport°

cts of I plementation: LaV47:11-1 made a full year s rowth

.abula.y and coi-asro'nension, indicated by u,

by the MAT scores. !To mado cains In arl otic

ttie scores and

Preparer(s) of this report shall sign below. Please indica e status
i.e., psychologist, counselor, teacher, etc.:



Grade

Age

ANNUAL_SUiVARY PSYCHOLOG_I_CAL REFERRAL (IPR_415)

of Student_

1. Number of Confer nces held (specify by date

itial- Fuld year-end 71 'eport,7I lus

2. Changai ia original recommended approach:

There harijles in the aS1C recort :endati 7%c. EZ-ax cc ntinnos to need
encot understandirw, and individual help.

Effects of Implementation:

abulizy, imlicated. hy Clates

'de about

hcreJ1 has imeroved. Academically she Aas c anecI 1.9

--es. !..vr

Erolth in all areas, rading ellin aritl-

col work and

%th in si-Int

also p.m icate

Preparer(s) of this report shall sign below. Please indicate statu
i.e., paycholo ist, counselor, teacher, etc.:

-L-
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: By JOSEPH P, FOTOS1 . _ , i ., -,.' .,, -,,. also ilequired to certify a child. as learning.: :' which demandi an absolute per(ormance level and
ii Assistant Superintendent

, , -: disabled: This term does not include persons who ''.: refuses to recognize their neurological'Delaware Valley School District ,, ,
have learning disorders ' which are prMiarily the , 'v, dysfunctions,

.

result of visual, hearMg or 'motor handicaps or ,,,7 , ror instance; a child maY have a psYcho.rootor
There has been a great deal of local interest in; . mental retardation,' 'emo.tional factors; 'or,;,;:,,,problem, evidenced', by poor writing or difficulty l':

the learning disabled child and public school . environmental disadvantage, . . ,',\,:qiith body balance, yet read, spell and do other, ,

effortslo help these youngsters, This article is the . ,' 1,1 Further, iil ascertaining a learning disability, a '.,- .. cognitive problems yith ease. Another child may
.'. first in a series devoted to acquainting the public ':. certified school "psychologist , must administer r a '..i.,have adequate or exceptional motor skills but have
: with what constitutt's a learning disability `,:eStanford Binet or Wechsler intelligence test, A,y, ,ponr cognitive skills:

Iaecording to the Pennsylvania Department of :J.," : child must demonstrate average or above average,

.Education), and what Delaware Valley 1 i n- . ' I ' i `/-
school `,,, inte l ge ce on such a test, . , ,,,, ,, Affective prob ems oi att tude, usually nehative,

District is ,doing to help childien with ,spch.., A learning, disability is a handicap 'which ,:,!..entanate from such difficulties, The child realizes
disabilities, ,'.,.' ', , !, manifests itself in many ways, Primarily it', :. that he cannot cope with his' environment. ,, ,- i , : . ,

interferes with' children's natural progress in Lhe.:,,,,, adequately. People not sensitive to or, aware of his .-
A child is considered, learning.disabled when he ,, cognitive,: affective and psychomotor,.dontains,:41:',:plight demand that he do so, Thes,.the.negative,,,.,,

iis deficient in the acquisition of basic skills e ,,'Tarents are unhappy with such children's lack of ',;.:,attitudes toward peers, family and school:. flf any
including, but not limited to, the ability to reason,, '',, academic', progress and, look to the sChool toA,,C,one of us were forced to tackle tasks beyond out .,rthink, read, write,' spell or do mathematical, l,,i, provide suitable relief, Learning.disabled ehildren,,'ability or understanding on a daily hasis our,,

, calculations as identified by ail edneatinnal and . , , read 'well below 'grade level more' ORS than not,",' attitudes wouldn't be too heatilly, either.) Many
1

psychological diagnosis,
, f, hive excesSive difficulty writing legibly , and ''..'.'. such children experience deficits in all three areas..,

According to regulatinaS developed by the , , ! experience short attention spans_ , , : ', \Vhat Delaware Valley School District is trying",. ,

Department of ,Educa lion ,,. a neurological ` Because of such disabilities (and many more); .!..,to do to help these children will be explored in a '.,
. exarpination performed by a licensed physician is , they are often Angry and frustrateil in any syllern subsequent article;

:',.! ';4'4.*i

eqrnici

,41.

9 2
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APPENill X E 84.

thools_scre
By JOSEP 1-1 P. FOTOS
Assistant Superintendent
Delaware Valley School District

As'indicated in the previOus article, learning-disabledchildren may have a complex series of deficits which
hinder their progress in school.' How doi2s_ Delaware
'alley School District identify such children and what

personnel are involved in screening and servicing the
learning-disableA? _

_

The screening systern is adapted from the system
already in u-se in the district for identifying any special
situation. To acquaint each instructor with that system a'-'copy, of the administrative policy labeled
'Administrative Poircy Re Psychological Referrals- wasdistributeci to each teacher. The procedure this policy
descrit-,es consists of teacher observations of exceptional
behavior, verification of the exceptionalities by the
appropriate principal, referral to :-Jrid evaluation by the
school psychologist with parental permission, a
neurological examination by a physician, notification of
the disability(ies) to the parents end a prescription for,

remediation prepared hy the psychologist _and/or the
learning disabilities_ specialist leading to a program
agreed to by the parent_ All pre-schoolers are screenedfor learning disabilities prior to their entry into
kindergarten.

This mod l requires the services of a schoolpsychologist, a learning disabilities specialist, a readingspeCialist, resource teachers (teachers with specialeducation certification), paraprofessionals, guidance !counselors, physical education teachers, principals and !the assistnnt superintendent.
The learning disabilities speeialkt is an itinerant. She ?visits all gehools and prepares individual prescriptive

remedies fo(cach child for the teavber's implementationin the classroom. She serves as a consultant to classroom
teachers who are experiencing difficulty either with thestudents themselves or in implementing the
prescriptions. She maintains constant contact with the
school psychologist and the assistant-superintendent tokeep loth apprised of the progress of the program.

.Where the learning disabilities specialist cannotfurnish services to learning-disabled students because of 1increased numbers or [line constraints, resourcete:!ehers furnish prescriptions for classroom teachersand act as consultants to classroom teac_hers in their ,respective scheKils.'
; s

next artide viii deal v.ith a delineation of otherservices not expan(led upon previously and &speeific-example of how the Delaware Valley School Districtimplements its model for helping' learning-disabledchildren cope ith the sehool environment.
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v -"By JOSEPH P. FOTOS. forwa rd 'topics of these to the sehoolAstittlut Superintendent Di :chools psychologist retaining the originals forDelaware yaney school District . .1'. student folders in the building. They
As 'indicated in the 'previous article, .coordinite conferences initiated by athere are several people V,,-hci provide ,tencher, p.arent or specialist relati-ve

serVkc-as.for learuIng-disabk-d..children, pupil performance.. Ri_vrts of
that arLicle des.-.cribed the such conferences re filed. inservices provided by the.,learning appropriate student files and copies Sent

r' 'S tO the schoel p4chokr6.1st:
teachers. This article" identities other: Principals monitor aspects or the
services trod-personnel.? rogram as it aff(vts students in their,

The-School ps!...chologist evaluates ; jurisdiction. They are present. at
each Iearning-disableA student or one conferences involving learningtisabled

...thought to be learning disabled-. She children."' They .are responsible-. for,.
makes an ass-cssment of deficits, makes follow.through of the screening,

"-T".prescriptions where appropriate, Meets.. -.implement.atiou ,and report .phases o
parents, supe.rvises due. process -the program.

procedure _ thr;nroaress of The assistant superintendent.
children in the individualized programs TrionitOrs ail aspects of the, program .

"and-'t:reeps'iecoreol'of. all student dats..-- thro-ughout the district Ife provides in.'
Fre-o..;--aatly; she ine--1.5 with the learning service opportunities for stlff

.. sT:eciehst and re,7-orts to the in learning disabilitieS, He devises '
a_s:-Tist_nnt Lhe administrative. pr,-.ko--dures
sao-a;intendcnt. for prc-,Li-arn development, He r -,ortsto.froam teachers, pliysicia1.-- the staff, the parents,- the-educ sp.ecialiS and superintendent a.nd the Bo.ard ofpa rap ro feSSionals implement the Education re.lative to the program's-
prescriptions' prppared by- r.,_.:,ource prci--gre_ss. He conducts' SLUVeys ..and
toarL=cs 'or the . formulates ricestioncairs to facilitate

caintriy,nication; lle is involved,
v-;1.11 the rei---,,iaree,

-th ,evaluation co
i_n relrAion ia the for esch ases..f--a_is the st rt2t1,:ths and wa.::Itne.es

child in thvir charge.: of the current program and he sukigestsTeachers file quarterly reports inodifieations as a resultof parent, staff
assessing the progress of -each student and student dat4 input.

terms of the prescriptions and . 'r-ncse, then, are the -vs-aple involved inprovir'e any .hdditic-nal inforicatkn this A stiliy.-Teent article will
relative to stu.4..:-at iihe hew F.- Valley SchoolGuidance courselors collect all. District In'a
pertinent quarterly evaluative data and typical situation,

7
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i:,ritIten!ent
V:, iley

-
As describA in the i.revious article,there are ir.riy people involved ir,

delivering s..Tvices to a-- 1d ith
lereing disaliilities. This article

typical sit,:aton.
An c-leme:itacy te.-,cher e

difficulty with a foorth-;
is inattentive,
this sitoAtiw
iadiag principal Jitter)
r'erort d..scrihing the ._ avior.
The principal verifies the teacher's'
obser..ations adding her own comments
to the relKirt..A referral is made to the
scLoal psvcholozist. The referral 15sigr.ed Cy the arc.nts prior to
rsychological screening. The
tpri(ierrincipal relrt is forv,-ard:_d to

,eriences
.hiid who

upe ,and

clalPikt along sith the referral.
school psychologist administers a

. _skr rntell igence test and a Wide
Range Achievement Test. Trie child

isters ahovc rage
the WRAT ores in

:riling and arithmetic arc tv,o or more
yvars below grAe level. The child is
referred to a neurolojst for further
testing. The neurologist find.s evWnce
of brain dsmav.e.

the
:,nd nil s!.aff

0,7:nntal rurres
tzt the child meet with the p,,.rent(s). An
aueement is reached specifying how
the present program will be altered to
remedy the cited deficits for the
balance of IY.e st7h:.-al year. -This r;,-cific

entails the s,.:rvices of a
reading specialist, a learning
disabilities specialist,

paraprofesionals, the physical
edacation instructor and the classroom
teacher. The loci of instniction include
Abe regular classroom, the reading
hl:-.,ratory and the rvmnsium.

Quarterly reports by- each staff
_rnLmbr are filed with the principal. A'copy is forwarded to the school
psycholgist. The child's program is
adjusk-d (if ric-cesnary) in light of the
utarterly rei-vorts or communiction

elamr.,:n teachers, parents or
f-,pcialists indicating that such
adiustments are n.c__-.eary.
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R = Roading
S = Spill ling
A = Arithmetic

APPENDIX E

WIDE RANGE ACHTEVU:ENT TEST SCORES FOR
LD CHILDREN THREE OR FIORE 11ONTHS IN,.= _

pRoG RAM

Initial
coreS

nay -June, 1976 Net Gain/Lons
Scores

38.

1:on ths
in

Prosram
Student Grade A A _A

T. 4 3.3 2.7 4.2 4.3 3.2 4.7 1.0 0.5 0.5 3

4 2.5 2.5 3.9 3.5 2.9 3.9 1.0 0.4 0.0 10

3. 4 2. 7 2.2 3.0 3.0 2.5 4.5 0.3 0.3 1.5 10
,

4. 3 2.0 7.0 7.4 2.8 2.5 3.2 0.6 0.5 0.8 3

5. 2 I. 0 1.2 1.0 1.4 L.5 2.4 0.3 0.3 1.4

6. 2 1.7 1.9 1.3 2.6 0.7 - -

7 . 2.5 2.5 2.5 3.3 2.9 4. 2 n. 3 0.4 1.7 8

O. 4 1.7 1.7 2.6 2.0 2.2 3.0 O. 3 0.5 0.4

9. 4 NO SCOR,75 2.3 2.5 4.5

10. 2.0 1.S 2.1 2.5 2.3 2.2 0.3 0.5 0.1 10

8 6.6 5.5 6=1 7.3 5.5 6.1 O. 7 0.0 0.0 3

12. 3 3.3 "3.7 7 9 3.2 3.0 (i.1 ) O.? 1.4 10

'3. 2.7 2.5 3.6 3.1 3.0 1-5 0.'-, 9.-3 b.9 3

14. 6 9. 4 7.0 3.9 2.8 3.0 3.4 0.4 1.0 0.4 10

15, G 5.5 3.2 3=6 5.6 3.0 3.!= 0. 1 (n. 2) (n. 2) 10

1, 6 2. 1 1.3 _.1.J 2.2 7.2 .7.=. 2 "). --: IO

17. 2.4 3.0 3.3 2.9 3.9 O.9 O.9

1E. 5 1.7 3.3 3.3 3.9 3.7 4. 5 2.2 0.4 l.2 10

9 8
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GA4: i:S ;CG T RE AD I CO R i; S roR1

1.3 CI :1_1,DREN 'fi.V,E OR 110M IN

P ROG RA.11

V = Vocabulary
C = Conproiions fon

2 t uder. ,Oraue
:5:ty

V. ._.._

1975
C._____

':!Lty

V..._,- .._

1976
C

. ...____

:ci2 t

C.:_itqL0qs
V C, ...._ ...._

:i01:1'i

.Pro:::,ram

1. 4 3.0 4.3 /4.7 2.7 1.7 - 3

2. /4 ? . 5 1.3 /.. I 3.1 1.6 1.3 10

3. 4 7.0 2.1 2.8 2.1 0.3 0.0 10

4. 1.3 1.5 2.7 2.6 1.4 1.1

5. 1.3 T.4 1,5 2.0 D,% 0,6

6, T.6 1.6 ,1.7 0.1 0.8 8

7. 4 1.9 2.5 2.9 3.4 1.0 0.9 3

1.5 1.7 2.8 2.3 1,3 0.6 9

9. 1.3 1.7 2.0 2.1 0.7 0.4 8

10. 3.9 3.1 5.3 4.3 1.9 1.7 10

11.. O (,`-.6 5.1 6.2 6.0 (0.1-) 0.9 3

12, 8 3.6 2.9 1.4 3.7 r). 3 1.8 10

13. 5 14.3 3.7 Tr.wq-id* 5

1 i 8 ''. 0 2_ 1 ''. 3 ?. '' 0.3 0.1 10

15. G 4.5 1,.5 5.1 l ox l [ « 0.6 10 r

16. 6 9. 0 2.3 3.2 2.9 1.2 0.6 10

17. 2.9 7.7 3.9 3.9 1.3 1.2

18. 5 2.9 3.3 4.O 1.9 10

":7c:_,uessed at arlwrs



1.

2.

3.

4.
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F

Delaware Valley School District
105 W. Catharine Street

Hilford, PA 19337

E.;-SERVIOE EVALUATION nARCH 5, 1976

LEARNING DISABILITIES ELENENTARY STAFF RESPONSES

The organization of the workshop Excellent

w392 7 4

16 2

The objectives of the Clearly Evid..,nt

workshop were: , 7 5

23

The work of the consultant(s)
vas:

Excellent
7 5 4

,

2

23 9 .1

The ideas and activities Very Interesting

presented were: 7 6 5 2

22-4- id -1 4

The scope (coverage) was: Very Adequate
7

fi
6_ 5 k

T
2

6. ny attendence at this
workshop should prove:

7. Overall, I consider this
wothop:

Poor

Vri.gue

1

Poor
1

Dull
I

Inadequate
I

1

Very Beneficial No Benefit

fd

8. Do you feel a need for additional
information a5out the topic?

STRnNG FTIATURES

7xcol,lat
7 6 5 4

19 12 10 4

Providod what to look for re LD in the clas,;-.:oom:

Interesting: 4

Pertinent infot1;ation: 5

Clear oxplanations: 2

Sheets snd. fill7-.stcips: -9

Role Playing: 1

The lecturer/lecturer's prusennox 6

The opening activity: 2

All parts/ variety of pctivities; 2

!:one: 1

Recognition of LD.child: I

Very Knowledgeable girl: 2

Better than the majority we've had:

--

I 0 0

Pc Ar

2 1.

1

1. 'Yes 2. No 3. 1;A

4 3

a



91.

Page 2 - Elementary Rosponses re Learning Diunhi ittes

WEAKER FEATURES

Not enough time: 7
Group too large: 1

Difficulty in hearing what others said: 1

Library not the best location for such a large group: 1

tiractical compensations: I

Disjointed, little specific inforation: I

Too general for teachers: 2

Less lecture and more activities:
None: 4

What to do in classroom for LD child: I

Not enough knowledge of specific needs for district: 1

Some teachers oeemed not to be very interested and were disruptive at times: 1

GENERAL COMTT:NTS

Well prsonted and provided addition:al information: 2

Good program: I

Need materials/ideas use for individual problem areas: 4

Loved it: 1

i'Tovthwhile: 3

We need more: 2

Enjoyed the program and learned a grea' deal: 1

Leader helpful and pleasant: 2

Too much tal% about specific tests: 1

Our district LD specir.list has told us overything this one did: 1

Suggestier.s idealistic - we need more help: 2

Ecellent/Pontastic: 2

I really fool I've gained from this spod!cor Ideas for my class:
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Delaware Valley School DiOCIACt
105 W. C6tharine Street

Milford, PA 18337

IN-SERVICE M.XATION MARCH 5, 1976

LEARNING DISABILITIES - MIDDLE SCHOOL STAFF RES1'ONSES

92.

1. The organiv,ation of the workshop . Exeellent Poor

was: 7 6 5. 4 2 1.

19 9 9 1

2. The objectives of the Clearly Evident Vn3ue

workAop were: 7 6 5 4 ) 2 1

IS 14 9 2

3. Tha work of tbe consultant(s) Excollont Poor

was: 7 6 5 4 3 2 1

i6 14 7 .1

4. The ideas and activities Very Interesting Dull

preented 1,7ere: 7 6 5 4

13 14 9 2

5. fhe scope , vvi. Very Adequate Inadcquate

7 6 5 4 2 1

10 11 12 3

;Itl=oaace at this VuLy No Bcoefit

7,:orkiop Aould pvovc: 7 6 5 4 3 1

9 l7 1 1

7. Civra11, I consJ.der this Ex:.ellent Poor

7 6 5 4

9 b9 .4 2

S. Do_yu foal a nood for -)_,-.1ditional 1.

information about the topic?
Y,'s

31

2. 'No

3

3. N.A.
4-

SIff.Y!:G FEA1',,%'i-:S we ',;(!0:...-,:;OP
:

Ifintify5.n/raeoa3ztng La child: 4

Infative: 4

Variety of techniqt.::es to eolv.v Infon-Ationt
of 1:.7 noi-,11: 2

(filstrip, olG.): 11

oll 6

Gave a cod, brsic undorstaading of LD: 1

2,agtming activity: 2

The instructor: 5

Ti.,114;alag what th,:!.:;a np Lo,1 1 ern h,?Ip:

102



F

Nu! 2 - mddle sc'0001 7.ael:,ouses ra Lear:ling DIebIlit!es

WEAK FFATURifi OF U,

93

One of our Ad,::laistratora, rsychologist or persona who care of it in our

district stouId have been here to answer additional queatious: 1

Little that cAn ba used by a leacher with 30 otheru to worcy 1

rore In claL;svco;11 9cocodort7,s could ha:ve boon pveoented: 2

Me too ',4ort: 5

Too ri:uch lecture: I

Too laxge a 3ronp: I

Did not explain our diatvict's proc.,(lures And policies on tha LD sturlent:

So ccocrate f(lazIa for cc,ntant areas: 1

Tbat doca or:e do to get halp In thia dim:rict?: 1

L'_ck of in:oreal- api l_vol-vt-Int Of tw,,le of the tobers .,;-;ct,pt for a

"lo.:,dud" civ.o:Aion.3: 1

1:11,7oc,unte f.cIlities: 1

t_:():";.;
_ _

One of the botibetter in-setvice ,oce I've bo:.-n. here:

Very b,neffciol/LApful; 2

:,Tow I will be t:oce auare of of TAy studauta %710 hz3ve this problem:

TmoLed road-;-3ouaded fine, Lut will it Lo :71).1,tod in ti;::e7: 1

roodivecy good: 4

Coaulcut vms infeesting: 3

Faix4y/consI6erably illfol.-,-Jative: 2

In,itvuetor plent ad to listen to: 1

7-2 1A-10'.s .1,.)t only with 10's but other pcehles (];:-3 2



APPOIX F
Dolawara Valley School District

105 W. Cat!larine Street
Milford, PA 19337

IN-SpVICE EVALUATION MARCH 5, 1976

LEARNING DISABILITIES - HIGH SCHOOL STAFF IMSPONSES

1. The organization of the worksh p Excellent

was: 7 5
1-5 17

2. The objectiveS of the

workshOp'were:

3. TilL-1 work of the coasultant(s)

was:

4
1

Clearly Evident
7 6 5 4

4

Id ff

9 4 .

Poor
1

VaL;ue

2 1

Excellent Poor

6_ 5 A
1 17 4

4. The ideas and activities Very Interesting Dull

presented were: 7 6 5 4 2 1

1-8- 4

5. The scope (coverage) was:

6. My attendance at this
workshop should prove:

I. Overall, I consider this
workshop:

Very Adequate inadequate

7 6 5 4 2 1

5 13 13 4

Vary Beneficial No B,,-rnofit

7. 6 5 4 3 2 1

7 11 13 4

Excellent
y. 6

16 1-5- id

1-1roor

8. Do you feel a need for oddit innal 1. Yes 2. No

information about the topic? 35 1
e

STRONG FEATURES OF 1,JO?Y,VIOP

Good variety of materials: 8

Good organization: 2

Lecturer very co,-,petantilaowladgeable: 7

Placing us in situations vhich have us identify with ehildron: 1

Statistics on LD: 1

Diagnosieg/recognizing LD studnts: 3

Excellent presentation/cxceliont consultant: 7

Speaker very interesting: 3

Gave ideas to cope with child's problem: 4

Good teaching techniques eployed: 1

Good explanation of topic: 5

Definition of LEIwas good: 1

Sincerity of consultant: 1

The need for understanding and copassion for the LD child. This is lac%ing in

naay teachers: 1

1 0 4



1i2PENDIX F
Faie 2 - High School Response- re Learning bilitic

95.

WEAK FEATURES OF WORKSHOP

Need more specifics for classroom: 2

More information re help we can get in district: 4

Questton of IU involvement and how we can get more help not answered properly:
Follow-up by district personnel as to our progress: 1
She seemed mean at first: I
Not enough time: 3

Program seemed geared to an LO teacher:

GENERAL COMMENT

This was the best/one of the best in-service present- ions we've ever had: 2

We need to learn more in this area: 2

I feel that there i- a need for LD personnel and this is all that the workshop
accomplished: 1

Leader covered questions well: 1

High School teachers can not evaluate LD students because of general lack of
yeading skills and basic skills: 1

This district's 'performance in helping LD students is very poor. Specialists from
the IU are not used: 1

I feel much more adequate in the area: 1

Consultant should have been provided with DV's pol_cy:
Very interesting and beneficial session: I

Most informative - possible work-up for elemen_ary, middle, high echool levels
independently: 1

Obvious that if one does what he should do for those children, we need help: I
it helped make a seemingly useless day worthwhile: 1

Enjoyable and informative: I

Quite good: 2


