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ABSTRACT -

o

ThaiihildﬁEEEvfces Demonstration Project in Colorado (a) developed a
differentiated team staffing program to aid «yildren with specific. learning
disabilities, (b) implemented the program in seven adp nistfaLiﬁe:uﬁizs 'across
the state, and (c) evaluated the efficacy of thg pfﬁgfam ‘and the extent of ’

its implementation. Initial develapmant Dr the program took place in
Westminster, Colmridg and subsequent implementations

and adaptatiﬂns Qf the pfngram were made 1in: . - ¢

[
=

) . . ¥ Boulder #Ra-1J, Longmont

. South Platte'Valley BOCS ;"

' , , Las Animas #1, Trinidad c o o
R Arapahte, #6, Tittleton . . L T
. Otero #Re- 1, La Junta
- . v Mesa . #Sl Grand Junction

E] * .ﬂ : 3
5 . . *

The model calls for a team of four professionals,
following principal functions: educational diagnosis, instructional programming,
implementation or evaluation. "Materials and procedures have been developed
in aach Qf theéé areas for identification and amelicration bf spedific learding
An external evaluation conducted by the Educational Planning

Serv1ce at the University of Northern Colorado provided descriptive data, zlong
with re:gmmendaticné “for furthef program develapment and stuéy. N
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each expert in one of the
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In the wake Df lncre&51ng interest and efforts in educating handicapped
childrén, many new, alternative model programs ‘are being developed and recommended,
Presented here is one such alternative program - a differentiated team approach to
serving children, with Specific 1éarning disabilities. This model was first
devel@ped in Adams School District #50, Westminster, Ca]sradn and has beén
adcpted to vafylng extents in severn Dther admlhistfatlve UﬁLtS in the state.

‘L’h ‘, = &

The, purpose” Df “the s fepart is to summarize a larger, more detaiifd Teport .,
of the avaluatlcn which was conducted by. the Educational. Plannlng Service. at the .
Universfty of Northern Colorado in Greeley. Information contained herein was 19

&

- seplected to be of ifiterest to: - - : : o

s h

s . o

- i k) 3
A
L]

E Prespective adapter: of the differentiated team approach who

wish to know what cpstg,. administrative arrangehents, and
a what 5tu§ent benefits ‘may reasonably be expectéd with_the &
adaptl@n of the madef o¥ certain components therbof. 1 -

Staff. parsannel in the eight participating diatricts who, for
the greatar understanding of their work, wish to comparea
cartain aspezts of their Efﬁgrts with others across” "the State..ﬁ
= — s £ - -
:Thcse persgns Engaged in preparing teachers who wish to
consider.what skills, understandings, knowledge and attitudes
- are neaded for wsfking on an expert team, .

- §Laglslatcrs, board members and others deciding on Educatlanal

: ~policy, who-wish to consider implications of the médel @ ° L .
program in their deliberations on special education.

Accordingly, this report cohtains information considered by staff of the
Departiwent of “Education to be of general interest, Further, more detailed
information may be glz2aned from tha two-volume report which 1s available in
the Special Educatiou Services Unit. Also,’ Department staff are ‘ready to
answer questions arising from this report and your cansidgratlaﬁ of it.
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ﬁEvaluatlng Colorado's Child Services Wi .
) cgaperail e endeavor involving many perso taff members in the participating
2 » , 8chool districts spent a considaerable amo of ¢ i
/ their-goals and Dbjéctlves and deciding on appropriate measures of attainment.
Personnel from tha Educational ,Flanning Service at,the Universityv.of Northern
. Colorado not only metr their contractual obligations in designing the evaluation’
. i instruménts, dat# collection and preparation of the two-volume final report,
*hut they also es;ab]lshed ind mdintained a cooperative 3F1r1t amnng program
partiéigants. &F ' .
L e ‘ Special “thanks should go to Mrs. Esther Brown -and the Westmifster team
’ for providing basaline infarmatlgn fEEalleE tHe nature and operation-of the
differentiated tean 1 ic learning
. disabilities . . '
v -~ : ) '
= - a _ . — )
) Cdnstance Rose, Project Director
d - ’ e ?  John Helper, Evaluation Coordipator.
3 = Ea
a8 = ¥ ﬁ‘ # = .
e’ ) T =
¥ ‘e El
a
.- "V -j‘
F i -
) £ - S ;;f
% 7 -3 - z
- .
v . e s 2 R
= ] = Lf =
L 6 N
g
i =
. ) -
-yii-
+ L} = = 7

ERIC

Aruitoxt provided by Eic:




v .o : _ TABLE OF CONTENTS s
3 i : -
i = " ’;
I. Program Description . . . . . . . . Co s s e s
RAEZONALE + 4 v 4 e b e e e e e e e e e e
. " Replication . . . . . . . 40 o s L. . e
a _ ‘Children Seryed . . . . . . . ... .. 0 0 .. %,
) Staff Activitdes . . . . .%. . . .. e 0L
TOperating Costs o . o . 0 4 v s v e e b e e e e e e
' II. Program Pexformance ... .-. ' . . oo w .
Attainment of Objectives . . . . . . .". ... . .
Student Gain . .", . . . . . . . o .
" III. Recommendations . . . . . . . . . . . P
o R S \
Frogram Operation . . . . . . . « « & & « v + & .
Adoption or Replication . . ... . . .+ 4 o & « + .0 .
FurtheT Study . ¢ « v & v v v v v 4 v 0 v e e e
L ) = - .
Appendix A= A Typical Case Study . . . . . « « «'c . .4
Appendix B ~ Program DOGUMEnES .« v wue o & & 0 e s s
,Appendix C = Evaluation Methodology . % . « v 4’4 . .
. 2 . .
List of Figures - . SR SRR
L ) ) !7 - - * V L .
- 1.1- Sequence of Implementations. . .“.. . .«l:-e s /'
1.2 Program Operation . . . . '+« + « +=¢ & & « als
- List of-Tables g ‘ ' ’
. . S, 2y
” I Center Stattlng Costs . & « sye & s §oue ol
IT . Disorders Among Population Served . . . . . . .
III  Learning Quotients Among ngulatlgn Served ..
. IV Grade-Levels of -Population Served . . . . . . .
V. Sex and Ethnicity of Population Served .. . . . .
« VI Distribution of Functions CHGdEI) Cete e e s
VI1 Distribution of Tasks (Actdal) A
VIII Per-Pupil Cost Summhry ., . . . . . . . .
, *. ,IX Estimated Program Costs Ovér Three \ea:q . e
@A' : X S3tudent Population Ch§facterL5t1cs and Mean Gain
’ i on Wide Range Achievement Tést.. . . . . . .
AN : ‘
o .
7 A

ERIC

Aruitoxt provided by Eic:

iy

« v . 10
A |
S L

Iy
s

Yo N o v s Y R P



4

- : . = 1
o ) - . ; B
~ ‘ PROGRAM DESCRIETL 10N L o T
% & i - LY = = B .

. The Chlld'Servicég ngﬂnstratign PrD’er was funded under Title VI-G,
Public Law 91 230. The i ‘he—fqnding was to replicate the éduratlrnal
intervent ion. téchniques devel@p&d by the Adams School D;strfﬁt #50 qucﬁtiﬁnally
Handlcagg d Resource Center in other schools in Colorado. ng strategy used

for the’ répllcatlan effort was a multiplying systemy; i.e., the staff of the,
.model centér trains the staﬁf of a.second center, the aQCPﬂH genter's staff -

‘trains the staff Df a thir c&ntef aﬁd 50 om. Ihe fﬂllGW]ﬂg prcbrntg a .-

Raﬁi@nale e ‘ TN
, . GEfLalﬁ ptlnciplas guldad the dEVE1ﬂmeDt and Dp?fdﬁl@ﬂ of tbﬂ nodel
T pragtamx e e ] : o

1. By dlffgfentiatl@ﬁ Df rﬁles (SEE appendix B). among staff membersy,
each could develop and utilize exfiertise in one of these areas:

=

- B . . . o, - _-: ._ = N . - #

. * . ¢ a&. Educational diagrnosis - S A
b.s" Planning or, programming instruction
€. Teaching or implementation of instruction
- d. Edugaﬁi@nal Evajgg%lgn ‘of:fhe prografl and %tudent ]IquﬁE% A
F I Cs L e . ; ( o
’ 2. By Gpetatlﬁg as a team, information could be pobled tb provide a
v s camprehenalva basis for decisions regarding, the educaticnal
et » - pxpetiences to be developed f@r each child., ~
2 : . CEs *
% ¢ ® ' p' f::
5 5 Yoooar = =7 4 N
x - 5 & .
. ~ - ) R '
The original model was developed: over' a two-year period and, starting in
) the fall of 1971, teachers from seven administrative units received training,

) “to initiate and opergte the program in théir home schools. Figure 1.1,
following, shows thiﬁ procédure gfaphically -TabTé I on page 3 gives ﬁqumﬂLLﬂ
costs of 1n1tiam1ng the . model program in each of the eight admlni:tratlve
units. Flgure 1.2 deseribes the Dﬁératlgn of the model program in serving,

s children with specific 1&3fﬁlﬂg diﬁabilltlés — from initial referra? ED
year- ~end evaluation: T : - s vy
. . . : o Lo o z,
A“’g; - . : - o . L ’
. a’ : . ’ :
13 =
. Y . >
Lo, — g ,
. : =] .. -
* ” % :
= . 3 ElE ° H % .
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e sl e T FISURE 1.1 ; "’

’ A SEQUENCE OF TRAINING AND IMPLEMENTATION —

- i

South .Platte Valley
_-BOCS 1
pring, 1972 o

9/72 : C ’

1.
2.

[ 1

™

&

. - . AN
* |"Brinidad ot ‘ . | Grand Junction | - - Sheridan
.~ T1.Fall, 1972 T /1. Fall, 1972 1.:Fall, 1972 "

. 2, ‘ 2. 1/73 . f2,1/73

M. ) -” i 4

o S < Littleton : : 9' . T
Y B I Wimter, 1973, ; ,
s | e L. 2. 4/73 ¢ N L AT

i ’ La Junta -
1. Gpring, 1973, - LT
. 2. 9/73 - T : . i
N . 7 e - Legend:

' B o "1, Whéﬁ.%faiﬁing was
9 , o gcompleted T
R ' . "° + 2, When resoyrce center
Lo _ : - ' . " became operational

\) = - . : ‘L . " L =
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FIGURE 1.2 - , —
5= - e T
PROGRAM OPERATION _
T Teacher referral and cheéklist , ' ' . f;i
Screening. tests.by team.diagnostician ' //
——Classroom observation by : 3 , L/
" team evaluator £ ' . gff
ST . e
. ~-——Screening staffing - full committee - fﬁ
N - 7 .
. [ v .
Parental permission for - ' ) : /j
¢ psychological -testing - ' < T
o , : _ 3 f
~ . L Further educatiomal testing as
o C . PO naadéd by team diagnostician. ’
. Ci:mtlnue classfcam ébservatl n
“f??—*PEHGmE visit .
| 5
.- - Gatherlng information to determin
' . - diagnosis and make récammendj i o
s Ty 7 TFull staffing’ - full comnittee for:
s : S E b?;g,ggmmgﬁ'; esi J specific .
e ’ ) . . " ins rudFinnal sctiv;tlas_
- i@E}E??PFEIE QafflEE\Dut program )
y . making fiecessary adaptations
i B . i -
- Caﬁtlnulgg GESEFVEELQHS bath in
- , ? : + End of term staff;ng = full
_ ' . _committee td determin€ progress
. o ) ) . made and pl%cement for next
S _ : ) _ - school ‘term
' = e
. . N
A \ : gf
. ‘ e k
£l & L B =
P
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Children ,Seeteﬂ, | o - ” ;

=

A

) "edueetienelly hendieepped , as ‘defired by the Admlnietretlve Preeeduree
‘for the Special Edueetien Program developed in 1970 by the Celorado Department

of Education 2s fellcwe.__.g

=

-
3

% .‘ o a4t
"An edueatienelly heﬁdieapped eh*ld is one wheee behevier menifeete

chlld 5 own preeeee or the edueetienel preeeee ef ethere. 'Behavior'

should be thought of in the broad educational‘and peyehelegleal

aspect of the term. In most instances, thefe 1s an educationally

_ eignifieant dieefepeney between his apparenty capacity for lenguege

oy or communicative-behavior and his actual IEiel of- performenee. o 15

— 3— This definition generelly harmonizes with that for "ehildren with specific

learning disabilities" as definad in P.L. 91-230, the Elementary and,Secondary
Education Act, which provides federal funds for this program: ‘
" 1 A e e 4 o enid 11 “"#ﬂ o i
Children with specific learning dleebilitiee means those children
whe have a disorder in one. or more of the basic psychological
'preeesees inveolved in uﬂderstending o6r in ueiﬂg lenguage, spoken
T . ar wrltten, which disorder may manifest itself in 1mpeffeet
T abilify to listen, think, read, write,. spell, or do mathematical’
calculations.” Such disorders inelede such eendlticne as
. perceptual handiecaps, brain injury, minimel brain dyefunetlen, .
- . dyslexia, and. developmental aphasia. Such term does-not include S
"* - c¢hildren who have learning problems which are primarily the reeult
of visual, hearing, or motor: handieeps, mental reterdetian,
emotienalbdieturbepee,ger egyiren@entel disadvantage.' iy

LTS

wa . = v 2,

, Curreﬂt legislation in Colorado, the Hendicepped Children'* Edueetienals
" Act-of—1973;provides-—-funds. forssuch programs_under .the elaseifieeti n of |

"pereeptuel/eemmunicetive ‘"disorders, Guidelines for programs for these™""
'childreﬂ ere!preeently in the develepmentel etege et the Depertment of

o A
= &

v Edueetieﬂ. T - L 2 . . B
. ) . 5 . S e

A ,

} ;-

Generally, a ehild is ineludeéain the model pfagram ifn

L

1, (The ehild 8 eensety meehenleme of hearing, eeelng end feellng
are intact.

. Qf his, potential. . , o . .

2. ‘The child is not per{ erming at a level eensietent with measures -

3. The child devietee‘appreeiebly from his peere of similar ethnic,

i . )
. BRI - socio-economic Status or condition of disadvantagement.
s ) - ; et - % ‘; R . - £
. e
~ 13
\‘1 ot - ¢ ,—5= i ¥ i
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gerved by -the program during 1973-74.

-

" Table I1, below, describes the specific disabilities amdﬁg:theAﬁnpuiatién

The numbers-here represent only a

samp"ing, not the total papulatian Qf over 540 children SEI.‘VEEI in 1973-74.

A = Auditory Perceptian
B = Behavior D
. C = 3

As can be noted in the preceding table:

=

P = Perceptual motor
Socio=-economic .. °
= Vﬂ%ual perEEPEual

1. Most of the children indicated gambinaticﬂs of disorders, rather
than a single disorder. . .

!

F
,‘.} .
DISORDERS OF CHILDREN SERVED BY THE o ’
o GHILD SERVICES DEHJDNSTRATIDN PROGRAM
L T 3 = il
3 ‘.ﬁ‘i i 7 »
Types* . Number of Types* Number of
) _ " - Children ,,, ) ‘Children
A 28 v - 41
"A,B ; 5 V,A 48
. A)B,SE 2w 2 V,A,B . ‘3 -
A,B,P,SE 1 ., V,A,P,SE . 2
A,P 10 , V,A,S,E 11
A;P:B 1 :.V;JB;S,E " 3 -
A,P,C o 1- V,C : 5 ‘
A,SE © 2 vV,M ) 1
‘. "B ' 4 V,A,B ) 2.
' B,SE . -3 . V,A,C A
B,V e 4 V,A,F .63 '
M. 1 V,A,P,B 11 -
P. 3 J,A,P,C 1
P,B 2 W, ¢ by
P,C 1 v,P 45 ‘
P,SE - 2 V,P,C 4 :
SE 1, V,5,E C3
*Code: c

2. Problems connected with visual perceptual Dutnumbered those ccnnezted
with auditgry pEIEEpEiDn.

]

o)
AR



3. Comparatively few served exhibited only behavioral (B) or
socio~emotional (SE) disordars;

To~ éfovide a more in-depth undefsﬁanding of the nature of the disabllities
of children served,-a typical .case-study is- contained in Appendix A of the
repq;t Also, cansisteng with the original model, the nature of the disabilities
among .children being Served were described by the "learn ng quotient”, which is
one means of comparing a c¢hild's achievemen .level with his or hef potential

It is computed as fulléws . i

A+ C

+ GA

ufmg

= EA

& F

El &

T

MA = Mental age, as measured by Standarﬂ aptltudé tests, in months -

CA = Chfonological age in months

CA = Current grade placement plus 5. 2 )

EA = Expected age ‘ . *

The expected age is then compared to the achievement age,. as measured by’ ‘-

standard aptggude tests, -as follaws o

a2
-

' EA EA . : ) ;

. Fgr example a.child with an "achievement age" (AA), of 80 and an "expected

- age"’ (EA) of 100 onths would have ,a "learning quotient" (LQ) of .80. The n
lower the LQ, the greater the dlscrepancy between a ch ld'* potential and his
ot hef achievement. ' . v '

/ Table ITI, following, further describes the papulatiOn served by’ the
prggram in 19’3 74 in terms of 1earn1ng quotients' among certain population .
graqps e « : : . 4-@'

Y Y
i




a8

I

TABLE IIT . =~ .
o .M . . - b
’ # AVERACE LEARNING QUDTIENTS '
. : OF .
STUDENT PDPULATIDN GRDUPS SERVED ! -

-Group ‘ N* ? .- _ Average LQ Stéﬁdafd '
- v . : s v Deviation _
- Boys .7 - : - 268 ) R -1 .12

Girls 87 93 ' 11
~ Anglo o T 276 L .90 . 11
Minority-. . : 79 ) =, 89 " R e
e e e e n et et e ey et st e, .
by . Fro . . o a L . ,:
Kindergaften 6 -~ 7 . 1.03 ' -~ . .15
- Grade 1 S . 88 a .92° ' 11
. Grade 2 - ’ 89 . .92 - 09 -
. Gtade 3 89 .90 12
“\Grade 4 . .52 .84 . - .09 ;
Grade. 5 - 18 s .88 - ' 13
Grade 6 © o 12- o .80 15
Mild Disability Y ] SR B L 16
Moderate Disabildity - 126 ) .90 i -2
Severe Disability 181 | : e .89 -, v .11
— g ;v' = "j — - —— T — —————— T
% N = includes thgsa children for whom camptete data was available - )
. about-75 percent of the total population - |

ﬁ

the pragram

1. ‘Boys autnumbar gifls ippraximately three to one. E - C o

2. The prapurticn of angla to minority reflects that prapcrtlan in Ehe L
general school papulatian in those areas SETVE&

3. The program safves more chlldren in the lDWEf grades than the uppcl
gfades, [ E ] L e 0!
4. A majority of children serggﬂ -were judged by prggram staff to have
- | Severe disabilities" '
“ 5, '"Learning quotients" diffaredlsfgﬁigicantly between buy:. and girls.
& R = ‘ 58: . R . “,! . $ L
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Following are istfict—byadi§trict descript % of the population being -
served in December,|1973. . ]. -

[

& C " STATEWIDE CENTER POPULATION
- : . BY GRADE LEVEL
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L | . TABLE V

. ~© 4% - STATEWIDE CENTER POPULATION < '~ fu 2
o BY 'SEX AND. ETHNICITY -

S
[
|
|
|
|
|
I
|
-

=iy

P Male ?Fémalg‘. - Male ~ Female. "] Total

Westminster. ' 7% = 2
o Sheridan 3
o Trinidad = =~ . - :
South Platte BQCS |[o 28 | 7 I a5
“La Junta . - ¥ | . 18 | " 6- 15 7
Longmont = . , 39 ] 11 p o a4 1
Littleton | 0 97 1 43 7 ) 1+ [
Grand Junction 34 5 3

55
32| 7
- 1 42 Kl .
777§7'7 ;"56 g -

(5 |
Rioc]o|wjrl~jov o

[ %]
o -

TOTALS; . | ___ 270 89 ol - 60 33 v |iasa |
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J  Staff Activities . .

The core staff is four teacher specialists with differentiated roles. Each
. has a major responsibility in one of the four processes necessary for effective
p educational intervention. The four teacher experts operate as a team when
' intervening with a given student, but each’ speclaliheq in one of the following

: g areas:
R 1. _Educational dissnosis - selecting, devising, '@@iﬂintefing and _ -
1ntefprat1ﬁg diagnostic instruments and training others in their =~~~

= use., a -

% r

2. Prescriptive programming - relating diagnostic findings- tc
educational techniques; selecting, devisi-y, recommending and
testing educational materials for individual ehildren and
5pe¢1fic groups of children. - . = . 7

3. Implemanting iﬁstructian = carrylng out the\ rogrammer's .
igccmmendat;mns,!arranging schedules, grcupihgs, and changing -

_ : these when needed; training ‘teachers and aidds fo utilize

= " specialized and innovative methods,

o s - .

4, Educational evaluation - recording student's fESpGnSES and progress;’
- selecting and devising techniques to rate and measure the . e

L ‘effectiveness of instruetion, attitudinal c¢hanges and behavioral |,
, changes; . recammendlﬂg additlaﬁal efforts in any area when
<. indicated, - : {', t! , a\; :

ki

i

= In additlan to the four ;teacher* SPEEialists,;suppErt and cansultant staff
.are aVailable for direct serv1ca. These. include teacher aides, psychnlagists,
counselors, school nurses, social warkers, speech EDIIELEiDnLStE, audiametrisgs,
sch@el principals, Etc.f’ : . . u :
Genarally, the .model calls:for eagh staff member' to wark 1n his or her ~
particular area of expertise a majority of tha time.  Table VI fallowing,
shows the model time allocation and’ Table VII indicates ‘hovw staff members
;.aétua]ly spent their time. REEDmmEﬁdatiOﬂS as to modifications in staff time
~  allocations are contained in Part III of this report, fcllawing an Evaluatign
X of pfcgram pefformange in Part II. .

%

¥ . &
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" TABLE VI

DISTRIBUTIONS OF FUNCTIONS - E ,, .
" AMONG TEAM SPECIALISTS . - T .
* (Model) : S

& B ) -
) 3 Wt [
LR S o o - _ o

S - Dutieg‘jvfe reent of Time Spent I o ]
'AfSﬁgciﬁ; - Diagnﬂsing Programming Implementing EvalggﬁingiAiTGtals

L=

7o {10 | 10 - 10 .| 100

”Diagnnsziaian'

ggagrammer

10

‘Implementor w0 |10 .| 70 10 | 100
| Evdluator 10 S 10 | 10 .70 -] 100
100 100 100 00 |

" TABLE VII

AVERAGE PERCENT OF TIME TEAM MEMBERS SPEND: - -~ .
ON "S§IX TYPES OF TASKS* ? Lo
(5tatewide Estimates)

-1 i

Roles 1 1T 111 v ' VI Total

Diagnosticians| ;2;27‘ 44,7 ) 16.7 | 22,9 -] ‘1.9 1.6 ;uiQDi0 

" Programmers

> | . Implementors

‘Evaluators | _ 15.8 | '37.5 |~ 23.2 | 23:5 | - | - I 100.0
i.B = -

.Aideg

<+ AVERAGES

Sk ‘"Typa: . o -
= Planning, praparatian, making msterzals, recarding, Eest analysls ' a
= Test admiﬁistratlcn, report writing, pfggramming, Evaluatian, saraening

—'Stgdént instructiaﬂ
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Partla&larly(QQEEWGfthy frum Tables VI ané VII are the fglicwipg

»abservatlcns s i L ] . : ,
. . L o s - I
.. S 1. Inst?uctlan accaunted for 39 2 percent of total staff time, on
L the average. ot T - Q

F =F

2. . Aides are 1nva1vad in student 1nstructlan naarly tWD—tandS Df the
time. B

= &

5

3. Evaluators and pragrémmers spend th91r-t1me, on the average, Qﬁ more .
" ‘diverre tasks than others on the team. K -

4, Travel time, on tha average, accmunﬁed ‘for 1 3 pEfEEﬁt gf staff
time, Lo . :

= i i R ~
=¥ . 5 -

. 5. Many Gf the §QE1V1EﬂES ware n%% ;mmadlagely re:cgn1zable as béanglng
to one of the four functions - diagnosis, programming, 1nﬂ1eﬁ;nt1ﬁg
or evaluating. : 7 o , .

B £
L7

B T .
The nature of the activities designed fo each rcla is described in _ =

* Appendix B. e _ < . ' "

.

LS

R uavaEIEtlﬁg Casts A e ’ ; ‘ S

e a . : L e

Estlmaﬁlng per pupll ccgts was difflcult, due to the lack af un;fcrmlty

e VIII glves the Est1matea detarmlned in on ElEE
_ £po éat/hhe Department of Education by the: Eduaatlaﬂal
.Flanniﬁg Serv;ce persannél from the'Uﬂlverslty of Narthern Calaradg

a . T

; Factors 1nf1uenc1ng caqts af apératlan af tha prcgrams -ine

'uded the

_following: L B : . . ) K%f‘Zw%”, ,
1. Geagrazhz~- in those admlﬁistfathE units whera alstances “Were
. - great, the per- pupil casts Jere L;n51derably greater than vhere
. ot ' the prcgfam cperated in a s;ngla schaal

zZ. EﬁtEﬂSlVEﬁESE af services - 4n thGSE cases. where students were given

K3 extensive dlagnastic and remedial ‘services, ‘costs weré greater than
. where children were PfDVldEd services in larger grﬂups or for.shorter
' ‘periods of time..- : : :

3. Amount of "in klnd"’suppcrt 52fv1cég glven chlldren which were mnot
attributable to this pragfam, but whlch accounted for some of the

SEfV1EES prVldEd .

: Estimated per ﬁupif é@été fbr Qperatlaﬁ of the mgdel 4n thz eight .
participating administrétive uﬁits are ShDWﬂ 1nﬂTable VIII o : :
i . I v _ _
- S . L _gtiﬁ_'ﬂ _ o

\)' .. : . o L v
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| TABLE VIII
. - 5 - i
ST o BER PUPIL COST SUMMARY= _

-

. - i N _!;" * _ . ] B
. o _ . NumBer of .. \ Per
- Center R , Students Served | Pupil Cost

Westminster’ - . ) 1441 - NEE "5 456. L

-0 - Longmont I - 51 N 860

: Squth Platte BOCS T R Y v Y o

- Sheridan ‘ G 54 B R 721° . 0
Littleton = . A 1411. ,f' L 710 T

s Trinidad , 92l 30 |

"La Junta R Y 666 o

. Grand Juﬂctidng; _ . . S ﬂffz 8803
= -; - 3 oo T o I . ;"i 7'7960Q‘77

B Y 2R

STATEWIDE AVERAGE . | " .~ - " . = ''s gosb .

l-= Iﬁcludes students in regrouping aCthitlES and, thase SEfVEd in regulgr

oo - classroom.only. - . . . ,
.- 2 = BOCS estlmaﬁes per pupil ‘cost to ‘be same as regular spec1al eduﬂatian

. Epfagram T, a T . B
4;Gast per pupll skaf€ﬁd thraugh the Réscurce Eante i’- : S
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= Cost: per pupil recalv1ng travellng rasource teacher sarvice anly

: Calgulated using. Grand Junﬁtlan g SSED flguré 5
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the following estimate shows from Westmlnstar, CGl?fadD

i
=

v ’ - e . L
. "TABLE IX - :

ESTIMATED PROGRAM, COSTS® * . o -

. ’ | ., OVER A THREE-YEAR PERIOD
- L ;.71971—72%**%' ﬁzfza; 1973-74

= Facilitiesl : - $26,000 ) . oa el
C Equipment o o _ 422 | - - 450 - 450

st . R B —— - — —

A Materials AT _ 1,645 | - 1,000 | - 1,000
T ~Staff2 (4 £ ). e Pl 33,440 | 35,200 | 45,456 .
. . Mdes(4@) .- J 11,850 | . 12,800 | 13,880

Tr§ﬁspar§atlan-j . . = : —_ — -
Inservice . . 5,985 | - 4,083 | 4,897

TotAbs. v . | i €76,742° | 653,533 | 665,685

Total casts may. be expectad to dacréase once the program is init ,atgd;‘gsvrﬁhw



%PRDGEAﬂlPERFDRHANGEf

EX

~ 7+ 4  How well' the prsgtsm achieves the objectives considered to be important
by program staff, certain measures ‘of student gain, wesknesses and strengths
of certain components.- ‘these ‘are the factors which sre considered below in this
evslustlsn‘sf program perfgrmsnte. "Program performance. encompasses the overall

. functisning of the program, not certsin students, teachers and activities in
. 1solation from sneqsnsther. : :

H ) o E

‘Attainment of Objectivds

¢ LI

“LConsiderable agreement was found among program staff regarding objectives
for diagnosing,’ prsgrsmming, implementing and evaluating, as:carried out by
the project-team. '.The-role-statements contained in Appendix B- deserlbe, im ° .
.general tefms, purposes end pfctedures in .this regard. e , e :

-
i o
®

o =1. Diegﬁssing - to identify all students with speeifir 1esrning s
oA ] dissbilities and to fiﬁd their areas of specifit needs :

Tﬁe evelustisn team fsund

- Gsnsidersble verietisn existedeamsng tlssstooms, sehssls\end -

: '; .digtricts regarding the percentages of children and types of X )
Coe . disebi;ities being served.: A child. tsnsidered to he sevete )

' - in one plste would not be even tsnsidered for servite in ensther.

l B
- b. Thsse children being served hsd spesific learning disabilities. N
e A review of student’ folders showed evidence of tsnsiﬂessble
. “diagnostic work for each child, iﬁgitstlng the natuteéénd‘
) : severity of suth dissbilities. -

. o By o
b ~e.* Consi d rable variation as to the ecmptehensiveness snd ¥
. ’ . genisetion of the.diagnostic work-up was evidénced, g Ssme o
o sf this variation may be due to the variation in the amount of
" -+ ~-diagnostic work actually needed, however,rthere seemed ° ts be a-
. ‘ lack of a definite poliecy or sfstem which might prevent svet-‘
' .tesﬁiﬁg .on one: hsnd and under testing on. the sthet. L

*

lZ;’ Pfstfsmmin - to furtﬁet speeify sress ef\specifit dissbility snd te
) o identify those student setivities snd expetienees 1ikely te smelistste
- such disebilities - Ty

. B i
! £ . .

The eveluetisn team fsund generelly that: - * o L

a,

auprsgtsm sﬁeet (s Appendix B)_wes utilised to inditste the -

areas of sstivities to sententrste up0ﬂ! i ) o
LN i -
- =15= - )
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Student Gaim .. . . .. . "

1.

‘\:';'2

3.

L

= - 4:

P f
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h. Some actiV1ties,WEre re;cmmended for whole groups af children
exh*blting similar needs, thereby making eff1c1&nt tise of .
. resources available. However, there was some evidence that
’h some . acflvitlgS,'i.E!j les=ons involving use cﬁlaverhead o .
prcjactars and work in fo.lowing directions, were being fEEGmmEndEd
for all children #ithout regard to the specific needs of the
chlldfen involved. . -

¥
L

=£§pleﬁéntin = tc’éxagute faithfully_é%e program developed for each
~child, while maintaiding rapport and interaction conducive to student

-1earniﬂg _ ' . .

ubservatlan of pragram Gparatlan snd reéview of Student regprds by

the gvaluatlan team found cnnslderablé variation regarding the

t of the model. For example, where the impleméntor stayed
tlcular aChDGl tha pfa ram dgvaloped by a traveling. dlagnustlc

Ei-

- ta prav1de infcrmatiﬁn useful ta ‘team staff for deciding a

:an ﬁrcgram mﬁdlflﬂatlﬂﬂ,_Cﬂntlﬂuatiﬁn or tafminatian for’ ea:h student_ .

Slgniflcant findlnga includéd the fgllawing ¢§*
a. Evaluatcrs varied cansidefably from carefully observing student .
perfdrmance and chaftlng progress to little or no attentibn

- to student perfcrmance dnd emerglng neads.. a K

b. CharLlng -stuldent prngfess on caﬁtlnuums develaped at Westmlnstaf

‘was observed in two.of the programs, however, liftle effort was
be1ng made to Evaluata the effectiveness of the continuums “or

- other materials and pfﬁ:édures being used extensively in, most ,
of tha programs. L : T : B

i

é Al

- Each-of the eight pattlclpating admlnistratlve units has selgcted certain
standard measures whlch are given perlndlcally to indicate the naturc and
‘extent 'of student gain. Common among most programs was the ITPA, described
as follows: : : S ‘ ' .

Audltcry receptlpn = ability to galn meaning ffDm audltgry stimulli
Visual féceptian - abilitv to gain meanlng ffam visually received
stimuli C . . o . o
Auditory association - ability to relate éhditérily received stimuli
in a mearingful way - : S '
. . - N ‘, . . v ,
Vigual asséciation - abilfty .to relate visyally received stipuli in - -

a meaningful way. S L . .

,Yérb§l_§3§fes§;§g,i abili;y-ta z@n%ey ideas in words

* : A : . b - .



o,
&

. , - % ¢ L
b 4 g; Hanual exp: sian - abil¢hy to corvey ideas by gestures'

e e

7. Grammatlz elosure — ability to make usasof redundancies of oral’

languages in acquirlng hablﬁs fgr handling syntax and’ grammatlc
inflections. - . . : ] : .

”8;" Vlsual cl@sure - ability to perceive visual material presented in
"incomplete form by making use of prév1ou5 experiences with 'visual
stimuli o - . .- S '

%

F

9, Auditufy EeqUEﬁtlal memgrg,— abillty to reprnduce frcm mamary

1Qi' Visual-sequential memafy E(abillty to prfDdutE from memgry sequenaes

Df”ﬁisually received Stlmull
11. Audltary cldsure - ability to repraduce a wufk by fllllng in the
’ missing parts whlch were omitted ot distorted dufing presentatlgn

12, Sound blendlng = ablllty to synthesize twa or more diszrate and
" isolated sounds into a whole” - .

=

Eviienca cf Eﬁudent gain om the- ITEA is available in each of tha .
administrative: *inits using it for this purpcse, For the statew;de gvaluatiun,
each unit administerad the Wide Range AEhiEVEméﬂt Test (WRAT) in November
(or upon entry) and agaln in May. Al sampling of these scareg are contained:
. " in Table IX. On the average, student gain on the WRAT was commensurate with’
o what national norms would indicate - over an average of 6.39 months, students

.* ‘averaged gains of 6.70 in arithmetic: -. Further- analy515 of these results may

) ‘be undgrtaken if interast war~ants. . -
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RECOMMENDATIONS

. # :
. _ ® L

: The evaluation team frcm the Univarsity of chfhern Colorado gffefed
recommendations regarding pragfam Gperaticn, replication and further study.
These are summarized below. . . ’

& : .

Program Operation

.1. Records of student capabrilities should follow the student to the
regular classroom teacher upon dismissal from'the program.

2.. Information regariing the -purposes and nature of the program -should
be availabla Ehraughaut the distriﬂt to pfamgte?géﬁefal understaﬁdiﬁéa

3. Communicatign .among team mambers is a must, with récords fcr each
student available to guide program development, madifi:iatian and

evaluaﬁicn! @ _ . ) .,

. Adoption or Implementati@n ' ' o o
. N . . ) .
"1l. A center should not bestarted during the angaing schcal year. . : :
Several districts that opted to do this ‘expressed several major problems..
A The lag time between annaun:ing the program and. agtual operation is

=
quite long, conflicts in established schedules and use "of facilities
arise, and time for preparation of the regular’ ‘teachers about -
* expectations is not adequate. Several of the recommendations which7 "
follow are directly related to this one. . :
2. Indervice for regular classroom teachers, building. priﬂﬂipals'aﬁd%cthér

distriet personnel should be,carried out before the_center is operational.
Thé intent and purpose cf'thé center cah Eéhéiﬁiained ‘thereby bringing

: ectations more closely in line with reality. This could be
’ ) . acc gplished -in’ the spring priar to the fall when the center wguld

be:éme operational. . ; _ -

3

N =

. 3. Center ‘teams need to be selected with care. Each member SHould express
s . an-interest "and a willingness to work in a differeptfiated sfia:
‘ ‘. situation. There should be some :evidence that each member chn work
in harmony with the other meémbers.. Good 1nterpersan31 relat s
: communication and -confidenage in the abilities of each mémbef by the
- - . other members are essential for an effective team. Merel¥ putting
’ ;ffggffout,individuals together and giving<them specialized trainingidoes oot -
' create-dn effective team. Responsible officials must.be confident thé%
_the iudividuais can aperate as a team befnre ‘they are trained Ce

.

4. Before a center program is. adapted, the district administraﬁars must
provide adequate facilities. The State Department of Education
guide ines indicate that* facilities hausing programs for educationally

o e 9y



handicapped students must be - adequate and ccmparable to facilities
hauslng tha regular sahaol pragram. It is fufthef recammended that

mDying the center pEflGdlEally The furnituge suppl;ed far the cénter
should be suitable for the students both-in size and repair.
Students should not be forced to use improper furniture.

5.. The decisien to adopt the Child Services Demonstration Center model
should be made prior to the final budget preparation. Enough advanced .
‘planning needs to be done to develop cost factors that must be included

<x.1in the budget. In the final’ ‘analysis, enaugh funds must be budgetad 5
prior to -the Dpetatlcnallzatian of a center. 5 : -

.6. It is recommended that formal lines Qf cormunication and authority be
established before the team is selected and trained.’ A number of
questions need answers before implementation. To whom will the team N
. . leader and/or team report? Will this person be responsible for the '
team's performance evaluation? If not, why not? If the center is .
" located in a schaol building, what will be the role cf the principal-———
in relationship to the team? What will be the relationship between the -
team and the district's educational spevialists? Answers to these’ o
kinds of questions will aid in developing the organizational pattern,
i.e., the line and staff pﬂsitians as they relate to the center team.
If the center is 1acated on a school's campus and serves that school's
students, it is ‘recommended that the principal be in a direct line
=~p351tian abave the center E‘Etaff -

Tou

Furthaf Study

&

A number Qf areas. that need further Study are 1dentf%ied bélﬁw

, . . :
' 1. - Study needs to be done to develap a mlnlmum 1ist of materials and . i

equipment a center must have on hand before it can begin opera. ion.
Alsa, a 5imllar llst naeds tD be dEVEleEd that wnuld prcv;de the

. “ 2., & .1 should be done to determine the éptimum time for, and length of,
.r staff training and inserv1ca for regular classrnam teachers and_
B . otrar district persannal.- . . . g

3. Zach digtrlct should study the reiatinﬂgﬁiﬁ of the center program to
. sther ‘special education and/or -extérnally funded programs within the
- district..-, In some distrlcts it was noted that StUdEﬂtS in the center
progran were,also in other pragfams. Information needs to be genefated
t deterpine whether or not these programs are working in concert, or
. a. crosé purposes (as far as students are concerned). If the o
l..cter is’true, corrective . action needs to be taken. '
4, An in-depth study needs to be made of per pupil'ﬂagtg. This will-be
diffieult without 1mpraved cost accounting.procedures. A _study of
~ " this nature should differentiate between costs for tudents served in )
’ the, center and those who receive peripheral service, i.e., regrouping.

= . ) i ) - " _EDE
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The costs of these mades.af service need to be 1agked at separately.
1f centers develop a sﬁécifiz evaluation scheme in terms of student
paffgrmance, then a per pupil cost study would dovetail-with a
zﬁst/stud3§t benefit analysis.,

An in-depth cdomparative -study between the traditional program and
the differentiated staffing program needs to be made.

: - ) CoL . f1 . X . L7 .
Study needs to be done to determine: the*minimum number of students
needing service from a differentjated staff to make program
implementation feasible in terms of cost/bénefit. This would apply

for a single district,or. for a consortium of districts.

An in-depth staff time study needs to be made to detefmina ‘the maximum
size of a team. From observation and interviews, it seemed apparent

;that at least two 1mplementars could be adequately served . by the other '

_made:

O
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.Is it more efficient to transport studefits ‘to the ‘center,

three team members. The data for this inference were mainly waiting
lists of students and mid-year cutoff dates for referrals. The

latter finding raises interesting questions, i.e., what do diagnosticians
do'when referrals are no longer accepted? -

S

Some centers afe staffed with less than four team members.
to be done to determine the most appropriate combination of roles.

A study needs
The -

" results would have implicaticns for develapimg the priorities for

cross-training of staff. - - .

An in-depth study of time utilization By itiﬁefant taff needs to be

Some questions need ‘answers. What:is the maximum time an
itinerant staff member should spend traveling, in terms of cost/benefit?
.or the center's
service to the students? * = - =

v
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A TYPICAL CASE STUDY




Janet's auditafy perceptual problem may be complicated by visual motor
perceptual problems. She shows her greatest strength in the ‘visual field,
Janet has problems understandifig verbal instructions. Her perfgfm,nce is
complicatéd by her hyperactivity, ﬂjgtractibility and her immature bahaviar.

Janet has problems sequencing, as is avideﬂced by her inability to cannect

- or remember more than four words iﬁ%g sequence.

Janet can make herself understgcd but her language 1is iﬁcomplete and,

- at times, almost telegraphic. When she's not understood and iz asked to fepeat,
_she will often times say, "Forget it''. -

Speegh—Lang gé,Hifiéﬁy

jangt s adopted ma;her reports that Janet's speech. .and 1anguage histcry
was normal until sle was two years old. She reportedly spcke words at
eleven months, but did not develop adequaﬁe sentences.,

Janet can, at pfgsent, make harself undérstﬂcd but har 1anguage is very
incomplete. She:uses mostly nouns and.verbs, but lacks the ability to connect
these parts of speech into gcmplete sentenzés. théh times, Janet anticjpates .

* .
W . = ..

~at all. v

-Social Familz_and Educati 71 History : .-

Janet is the youngesﬁ of th ree adﬂpted children. She has two older
brothers - nine and eleven years. Janet's mother seems to be a bit over

‘protective, and very concerned abnut Janet and her future. - However, the,

mothgr does not take suggestinns wéll.

. Janet is hypera:tiva and immature’- Her mother reports that at age two
years, Janet became destructive and negative. ‘She still exhibits the .
characteristics, and both her mother and I find it difficult to c0ﬁtrgl this
behavior. Scmetimes simpjy ignoring the behavior works. : ) ;

Janet attendad nursery school and a church nursery for a year. She 1s
presently attending kindergarten at Spangler Elementary ‘in Longmont. She is
receiving auditory perceptual therapy for a few minutes from the resource
center at Spangler. (We have no information as to the amount of time Janet

has at the resource center.)

Medical History e " —  —

ngnét was adopted ét.age three weeks, and the tepcrts on her delivery
indicate that it was a normal delivery with no complications. Her mother

oL S } -25-



reports that, siﬁce her adoptién, her medical history has been normal, Her -
only childhood disease reparted to us was chicken pox. :

Procedure (therapeutic procedure employed and rationale for use)

One of the first .goals for Janet was to increase her Expressive language.
‘After this was accomplished, drill work, using the phrase ''This.is & "
was used to -increase her usage of the article "a". Auditory stimulation was
paired with visual stimulus in forms of plctures or the written word. This
was dane, not only to strengthen her expressive language, but also to strengthen
her 'sequencing ability and usage of different parts of 'speech to. build héf%
language abilities, .

Janet fun;tiang bESt in a hlghly structurad situation and this 15 the type ’
of therapy envir

immature behavior at timeg lntEIfEIES w;th our attampt tD prnvlde languagE
_stimulation. One must be careful in_ the_d;531p11nE«used for— her-because——if it

is too harsh, she refuses to talk.
e . 3
: Janet needs to have a lot af success in her attempts at communicative

.speech and, theréfore, the goals™set for her "ould enable this success, Social
‘reward works very well for Janet. R

. E ¥

As well as working on the article "a"" w:th Janet, I also worked on
inéreasing her vocabulary through naming, i.e., 'This is-a ", I also
worked with her on "who' and "what' questions. For a time, we worked dn
concepts, such as fat/skinny, ‘large/small. S '

s

ay

Estiﬁateﬁgg Progress - . v y ’ £
Janet has made some’ pragfess in_ 1nar3351ng het expressive language. . She
becomes very verbal in a play: 31tuatlcni In-fact, she gets carried away and
. creates-a behavior prcblem when allowed to do so. However, there was felt to
- .be a more severe problem undaflylng fier -auditory” perceptual problem, or a more
complex problem.: She was, therefgfe, avaluated by SLEC TII = the 1anguage
disorders evaluation. This report is’ in Janet's file and should be highly
regarded in any further therapy for Janet. It is felt that now we have- more
information concerning -Janet's ptgbiem thus ena%ling us to ;raat her mpre

efficiently. N

Fe

It is recﬁmmgﬁded thaE:

1. Janet continue ind1v1duallzed language therapy in .a very. struc;urad
Env;rcnment.

—Z. In thé Ilanguage thgraﬁy:féf;Jéﬁéti she should receive visual stimulation
along with auditory stimulation.  She should be given instrictions that

32
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are simple and shért and are accompanied by visual cues when possible,

S5he should work on concepts, i.e., fat/skinny, light/heayy, ete. Further”
testing or diagnosis should be done to determine other concepts .
needing work. She should work on qugstigns, plurals_ayd pfancuns.

3. Jaﬂ&t should be gi\ren tasks that will allow her to succeed and avoid

rustfation.

4. As well as having Janet's therapy highly structured, 1t would be most
beneficial for her therapy to be more 1ntense, i.e., fauf days a week
for thirty to farty—five minutes. - -

"
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PROGRAMMER'S REPORT

[

‘In the visual perception area, matching. geometric ‘shapes, puzzles, parquetry’
blocks, design blocks, shapes pugzlas, and Frostig activities (visual-motor .
lessons 1-57, spatial relations lessons 1-25) were ‘utilized regularly. Numerous °

, teacher-made matecials were also used, as well as peg bcards (steps 2, 4, 5 and 7).
These same. materials were nodified to improve Janet'j visual memory skills.
Every week she would also be involved in a farty ~five minute session ut;l;ging
an overhead transparency or an;aft project, While visual memory- training was
an impartant ingredient in these exercises, the ability to concentrate and
expand one's attentlan span "is imperative to be sugaessful -

. These same exercises facused in on improving Janet's auditory mémcfy
ceonen~-gkd 118 o~ Thede- gkilkls-were -also-worked-op-in- game-situationsj—such as-"Simomn: e

Says', where the subject must attend closely ,and follow directions, The first
113 lessons in the Peabody Language Develapment Kit, Level I, were employed “to
‘assist in the Séqu131t1&ﬂ of memory skills, as wall as genezal language
dEVElement.»' o , . '

. Im the audltcry clasura area, a wide range of aEElVlEiES were camplated
'Many of these tasks involved sentence completion and word camplét1an1 Janet:
alsa WQrkad on dlscriminaticﬁ of aud1tary stlmuli such as ngtlng the likenesses

Since Janet demonstrated a high interest in reading and was having moderate
success in the classroom reading program, it was felt that she would profit from
pre-reading and Teading activities. She worked primarily on beginning letter

“sounds (b,f,g,h,k,m,1,p) and beginning sight words. These activities were
.. conducted in game situations, such as bingo, fish, ete., and numerous teacher-
- made games. ¥

¥

less than dramatic pr@grgss in psychalingulsplc and academic areas, significamt

. ,growth did occur iﬁ sacial and behaviaral aféas, That fact 1ead$ ﬁhis teachef
witH hgr 1eafning qu@tient than previcusly not ed Muzh encauragement is alsa
warranted when recognizing the slgnificant prﬁgress Janet demonstrated in

_ _audltcry closure and sound blend:ng skills. (Note ITPA® test results gf

® "9/4/73 and 4/10/74) )
It is this teacher's opinion that significant progress will'be noted if

work continues in auditory memory, visual memory and auditory association. )

However, it is felt that the prime -area is that of language development. It T

is imperative that Janet begin to comprehend long phrases and sentences.. She

must also use prapasit*@ns in her expressive language. She presently functions

telegraphically, using nouns and verbs., In addition, various gfammatlzal forms,

i.e., singular/plural, adverb, verb, must be employed more precisely Pear < .

(e AWaYeness Gf_this_immatuteryerhal_exptassian_m;ght_hiudi

8

It should be noted, at this time the teacher should be cautimned against aéking

Q
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}Jaﬁét;gg repeat any response., She quick

y withdraws if asked "What did you

say?". In developing these skills, it would be beneficial to present auditory

stimuli, matched with visual stimuli, since Janet possesses adequate visual
reception and superior visual association abilities. :

s ]

Recapitulating, it is recommended that Janet receive continued assistance
in academic areas and psycholingulstic areas, visual memory, auditory memory,
and auditory association, ‘and most definitely in verbal expression, o

it

ii! ’
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IMPLEMENTER'S REPORT -

1
Through some ‘informal testing, I found that Janet needed much help in
listening, understanding and fallaw1ng difEEthﬂS, and in expregsing herself
verbally, - e

* €

In helping her listen, I would call th namz and Sﬂyi‘liéten"ixcf in some

way make sure she was attending. I would first give short directions for gross

. motor actiomns, then direations using her body, such as "Stand next to Kathy.

Now, stand in back of her." Thifdly, I would use paper and pencil tasks, giV1ng
verbal instructicns, or use t e DLM Audithy Tape Series.

Janet needs fo be drawn back’to the 5peaker after every sentence. Che does
have a receptive vocabulary and can’ follow direct commands like "Put ‘the book
an the shelf." When directional words are used, she is confused, At the end of
summer school, she knew the concepts on top of, above, next to;- bEhlnd _in front

O
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~Tef, Taround, and “under, in terms of gross motor acts and -in papar and panzil tasks

f

(with the exception of under - ‘she had canSistent difficulty with that term when

she had to apply it to pem:il and paper tasks) ~She does know. her colors ‘and

the geometric Eigurés of squares and circles,” but not triangles. In giving

- directions, she isfat the level where she is aBle to follow anly one idea in

a command -such as' she can .understand 'Take™ yOur green crayon and draw a

square", but She is not able to follow the command ''Take your green crayon and

draw a square over the flower." All directions must be broken into one- -step.

commands for her- and her attention uust be drawn continuously back to the task., =
In asking or aﬂswering questicns, Janet. prefers .to use 1abals, or_one- or

two-word phrases. Often, when you ask a question,.she will-wait and parfut v

‘another person's answer. if it is short. In very few instances wmuld she repeat .

what one said if it contains more than two or three words,

Janet works better in a anaﬁta—ane situation. She does pot appear ta be
fallowing what is happening when in a group, and ‘will get up and get a book
or walk out of the room. #She will return to the group when asked

Shé tias a limited attenticn span, and frequently does not finish assignments.
She has refused with a loud "I do not want tu;‘ However, she is obedient and
wi]l da what yt:iu want 1if you insist. o

A " Janet is able to match calars ana shapaa, do difficult block designs and D

puzzles. She.colors wel’ but has a hafd time copying shapes from the ‘board.

She-has nat been able to dc any visual ‘sequencing activities conde¥rning pictures.
Janet continues to ﬁeed mpch help in language development, verbal e¥pression;

auditory memory, and help in some visijgle-mm;ar areas and in visual sequencing.

@




Client's

i -

"To be! as a main verb:

Name

=

~EVALUATOR'S REPORT

Eracédg;e (therapeutic procedure employed and rationale for use)

- Picture cards were u5ed and Janet had to 1dentify them by saying
7 . "This is ___ G . ~ ,
2. Plurals: = e :
) Visual aids were used, i.e., "1" & (object) b, "'2" & (cbjéét) 4
. ’ & "s",
3. Prepositions "on" aﬁd "under .
. This was done receptively by having her follow directions "Put the
i ball under the table." Expressive use was achieved by asking
"Where is the -which has’ just placed," N
4. Interrogative: .
" The words "this" and "is" were written on pleces of paper: . (a) she
. . identified the object as im #1, (b) she féVElSEd the words '"'"This
is " tp read "Is this___ W :
5. Noun phfases: e
a. Calor-aﬁd noun - Janet identified the color af an abject on pictufe
:ards and then named it.
b. '"This is celor and noun" - ;Ol@f and noun becamg the iject of. tbé
_ original senténce, i.e., "This is a blue book."
¢, A color and noun'" identificatian of picture cards, plus visual AAY,
~d, "This is a & color & noun'" - picture cards, objects and visual "AY
and visual color cards wheﬂ‘needed :
Ratianale

Gaals one through four were achiéved through an313515 of Janet's spontaneous’

-speech according to Laura Lee's "Develapmental Santence Scnring_.

Goal five

=

was achieved by analyzing Janet's speech according to Laura Lee's '"Developmental

Sentence Types'.

Janet was found to be using sentence fragments, but was unable

to join more than three or four words in sequence. 'Three word noun phrases were

chosen to increase (a) her sentence length, and (b) her auditory and sequencing,
which were shown to be impaired on the ITPA.

O
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et is very édept at saying ""This is noun' using picture cards. She
can d this with 90 - 95 pefzent accuracy.

lQ

&

2. Janet can use the singular and plural Egrms 90 = 100 ﬁ cant correctly
on fdmillar animals and body parts.

3. Prepositions "on" and "under" - She still has difficulty u51ng these
. wafds appropriately, z2lthough 5he does understand the canﬂept

"4. Interrogative - She was able to manipulate the words and say the
declarative and intefrogative with minimal. aid from therapists, but
did not seem to understand the use of ""is" as an interrogative word.
She was never able to say the interrogative without visual aids.

5. Noun phrases: ) ' &

. _a. Color and noun - 100, percent correct on pictufe cards. s .
TR, "This is color and ncun - 100 percent correct on plctﬁ¥§i§§rds
c. "A and color and noun" ~ 100 percent/ correct on picture cards, but
slowly and with much cancentratiﬂn
d. "This is a and color and noun" - rarely s usually all she could say
was "This is color and noun" ‘ v ; SRS

+

Disposition of Client

It is recommended that Janet continue in tharapy,negt quarter and ‘that the
language skills she acqﬂiféd this semester be incorporated iﬁﬁalﬁﬂﬂvéféatianal
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PROGRAM ROLE-STATEMENTS

PROGRAM TYPICAL FORMS USED
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. MATERIALS DEVELOPED FOR MODEL PROGRAM .

. 1. "Guidelines for ten-wuek trainee program for*
Edugéti@nal Diagnostician
o Instructional Programmer
- Implementer
Evaluator =
2. Checklists for regular classroom teachers to identify children
with Spegific; learning ﬂisabilitieg ’ 7
3. Lists of program actlvi;ies related to specific 1earﬁing
disabilities” _
4, “Handbook on raEiéﬁalé'éf the differentiated teamrécncépt
5. Instructional mdteriais*. orgaﬁized in various areas of disabilites
in sequences of increasing dlffl:ulty fcrﬁprcbiams in: ’
’ Visual Peniéptiéﬁ - .
- Auditory Pérception.
‘Conceptualization -
’ - . Perceptual Motor
Language Development: .
6. vaaluatér,shéleists-Ear charting student progress
7. Detailed évaluéﬁicn reports of program developed by the
i Educational Plannlng Service at the Unl‘:r31ty of Ngfthernr
Cclargda . '
f . 1<) é
* See role statements following . N
. ; .
B € ‘;
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TEAMING AND DIFFERENTIAL STAFFING ‘§§ | a
o : - ’ - 5 i
- # . . i ’ : : T =

Teaming and differential staffing can be a most satisfying and effective
way of reaching underachievers, However, there are certain ingredients which are .
essential in effective’ teaming- ’ s . ' SV
Each member muét hav e'tha same common gasl or purp se fgr serving an the
=team = the sincere dEgire to help. dﬁildrén.' . ;

Each membér must be ghild arianted or?centered . T

.Each member must realize his limitstions, as’ well as his strengths. o

" Each member mist agcept the other members as thayAare sfth21r strengtbsh
weaknesses and-idiosynecrasies. You are not there to change—them. Utilize their
straﬂgths ‘and be gfateful for them, because withput them tﬁijteam cannot functicn.=

Each team member must be willlng to carry his 'share of*the duties required
to make the team effective- When one member’ drags his feet, the others muat shara
- this duties. T, L. - ST - ] BT .

. Eagh ‘member must bear 1n mind that his actions may sometimes jeopardize the
team.  He’must frequently asl. himself MIf I do or say this, what effect will it. \~
- have on’ the team?". , _ ' ) ' L
. : - /
) - Each member must PDSSESS e flexibility to interchange roles  and allaw ather
'mgmbérs to step.lnta his rol® without baing thfeaténed

1\1

Eaeﬁ member must be able to interact fraely with any one or all of the®other

members. The Exchange of ideas and apinlons,.the airing of gripes, discussions of

. pfoblems and how to solve them, ez:.,_thsc come frow the 1ntefactlans, constitute
~ the inner relationships that hold the team tmggthea.g

s
H M

Each of the team members has SﬁféﬂgEhS iﬁ'all four rolés, but only one has
the "innate" ability to assume the,respansibil;ty of a particular role, For
example, there are tests that:one member may be Petter at admlnistering than any

~«  of the others,- or- dne may be more efficient at ob serving, -counting and recording

behavior. These strengths must be utilized, but only the diagnostician has that

extra bit-of uniqueness to study ‘all of the dapa gathered by himself and athers,

%~ relate it to.the child, move about the varlaus thearies for answefs, afrive at“a
diagnasis, and then interpret his findings to the team, R .

= =

© ° 1It'is the contributions Each membet makes to each role on the team,ﬁand the

3" genuine respect each member has for the otHer pne who assumes a particular role .
‘because*he has an "innate" feeling for that role, that makes different1al staffing
uniqug, as well as 5uccessful. -

i

All team members are dependgnttupapﬁeach other. Each needs to develop

_.respect_ and_admiration for the other by jseeking his opinions and feelings and’ . ...

2}

_sharing these in a’climate of problem solving and service. The team can only

survive if it duvalnps the ccnvictian that its cooperative- efforts are supafior .

" to its individual effgftﬁ. [ _ .

3
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= " Frequent team meetings can help set the tone-for this interchange by
bringing up everyday preblems of individual .childéeﬁ, Solving these small
problems together can give: the team practice in -communicating with each other
and catch many road blocks before they become crises. ‘ . T e
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THE DIAGNOSTICIAN

/ : =

A The diagnastician of a team must be able to coordinate the varicus theories,
! as they best apply to the difficulties of a particular zhild in terms that suggest:-
’ intervention possibilities, including Tearning disabilities, developmental needs,.
8chool and family milieu, ego, skill and experiential needs. He should be able
‘to move back and forth between schools of t thought to find the exprassicn of thasa
" -needs: best ‘and most easily usable by the pragfammer for the child T,

This requires an’ empathétic projection, both for the zhild and .the various
———8ituations—in-which-he—finds—himself;—and—for the progranmer and the Fesources
and limitations of the team and its facilities. He must have a.view of human
improbability which includes cultural and personal development, and the hangups
and road blagks which can hinder that development. :

s T HE must ‘be familiat with the basic testing instruments measuring cagnitive,

findings of these tests and ‘the results of behaviaral and- social :Epprts, a
most probable description or explanatian of ‘each child's difficulties in school.
This estimate of the child's difficulties will establish.a hierarchy of neads
and requirements from which the chiid 5 treatment will be programmed. ’ .

The diagnosticiau must Dbse:ve ea:h child in many ;ituations, then relate

“the behavior exhibited to other diagnostic findings. He must be able to communicate

his findlﬂgs to teachers, administratars and parenta in terminology they can- =~ ;?:‘
i understand. It 1is from the diagncstician that the parents fl:st seek to gsiﬁ T

knowledge regardiﬂg the child and his prcblems. " 3

=HE must spend some of his time in the 1earning center with the impleﬂéntor
" and the children. He'must occagionally participate in an activity, interact.
with the children, and provide emotiondl support when calledhypan to do so. )
His .sensitivity to particular needs at this vime provides Qppartunities to make
alterations in diagnosis or, ‘meet with the programmer to make mihgr adgustments'
in pragrammingi _ ; . ) Xa

Q;"




THE PROGRAMMER

sThe rele of the progremmer demende close contact with the .other three oo
members of the 'team. Hewever§ the closest contact is with the diagnostician.
Interaction betweenﬂprogremmer and diagnostician is necessary for effective
programming. Interaction includes exchange of opinions, discussion of theories.
and oeeeeionel‘exehange of roles. o ) .

7*?= The programmer must be able to teke the infermetien provided by the '
“ ok diagnoetieien and the reconstruction of the child's difficulties and develop
a workable curriculum for the child within the limitations of the program.
He must be able to freely relate materials and techniques to learning needs,
be able to analyze skills and behaviors into manegeeble steps, and develop"
activities which will motivate the-child in the preeeee ef,geining the desired
gkills and behaviors. If there are 1earning deficits which are not readily
amenable to ‘treatment, compensatory or: supplementary skills need to be
programned so tHat the child ean funetion within reesoneble expeetetioﬁe in .

the classroom. 5 - '

The programmer must be knowiedgeeble in" the field of learniﬂg dieebilitiee, L%
' normal ‘and deviant psychological development, and familiar with the various :
theories and experimental findings related to special education to understand
the thinking of the diagnostician and the hierarchy of needs presented by the.
child. More important he must. have a’ basic understanding of educational ~
practices- and the ebility to ebjeetively assess the various existing techniques
and materials. avallable, then select those thet are most eppropriate for meeting
- the needs of a particular child. It will eleo be necessary fo .pool ideas from
séveral” current remedial epproeehes, elaborete .modify and/or retonstruet
. and, thue, design a new ectivity which will more\effeetively facilitate the
deeired responses. :

= . . /

&

Ihe pregremmer selects, designs or ereetee materials and eetivitiee thet
-are meaningful and impactful, and which will motivate the child to explore ‘and -
- relate to his environment. He must be familiar with the warious diegneetie
tools availaBle, eepecielly those used by the diagnostician in. order to analyze
the demands made on the child in _performing the- varieue tasks, to pin—peint
the levele of invelvement._‘ . )
- Inm the proceee of. preeeribing a progrem for a particular child, the
- programmer must communicate his intentions to the diagnostician for approval
" and/or advice. The interaetien here is important in that it provides the
opportunity te relete the treetment—plen to Lhe neede or the child, - .

. He muet maintain close communication with the implementer. The treetmeﬂt
plan deeigged for the child must be discussed with the implementer, They must
exthenge interpretations of the child's ‘behavior, responses, learning style, -
strengths, weaknesses and environmental forces .affecting the 1eerning process..
Tagetherethey_iermulete—reelietievgoele—forkthe -child-that-are-relative— “to
- needs,- The programmer explains the.approach_to.be used,-the methods -of_~<"-
. sentation, ‘the: materials and activities selectéd or designed for i lementing

the prescribed treatment plan. 6pportunity ie previded here for an exehenge o
of ideas 'regarding implementation. - .
44
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Siﬁilar Eammunigation must be maintained with the evaluatar. The
" treatment plan must also be: explained to him so that he can’ continually évaluat

pfﬁgfess, bgth in the resaurce room and in the regular classroam. ar e

-

The pragrammer has an¥equally efuzial innersrelationship with all members
. servihg on.the team. There is the economic problem of doing -as much%far*as
many as possible, and. the psygholagical problem of giving ‘as much individual
. help and attentioﬁ as each :hild requires for his thimum develgpmeﬁf. .
¥ . J 3
This problem.includes not anly the needs of the Ehild but the iimitatians
of the physical setup of the, learning center and the limitations of ghe
personalities involved in wo:king with the” children, whether, they aréﬁauxiliary
teachers, practice teachers,. teachers' aides, adult or child volunteers, or
'helpers. ‘In many cases, the program musé/be designed not only to mee
child's needs, but to also fit tHF capabflities af the plant -and the pEﬁplE
involved in helping the child Lizégf %

It ‘is at the point of p:ggramming that the art of the possible enters in, °

and- where decisigns in terms of feasibility and. practicality can be made.
iheareticgl issues cannot tell you when you can or cannot help a child.

o

]
&
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The :implementer is in many ways the most important PEISGn'ég the team. =
Without ‘him, the best work _of the other mambers.nffthe team is useless, He
- should. first - of all want to teach children. .He must have a feeling of
:gratitude for the spegialized help he géts from the nther members of the team.

Besides relating well with ‘all the’ children, he shnuld relate well with
,all members of ,the team, but” most particularly with the programmer. He must '
be ‘able to take the curriculum progrdmmed for thes&hild and translate it into
Te lesson'plans and the lessons. He must be able.to make the activitiés fun and-
’ absntbing, to manage .the children without aversiveness,;and to set up a desire
. and expectatinn to perform and to learn. - i

The implemente: needs to know not only his materials, te:hniqués and
chiidien, but the gnals set’ for each child, the intended paths to these ggals,
and have the feeling that a .great deal can be done to help achieve those- -
goals.. He mugt be knowledgeable in the field of learning disabilities, bahavinf
modifitation and psychological development. ‘He must be samewhat familiar with

. varinus thenries in the field of special education. He, too, must have a basie

The implementer mnst possess empathy fnr eath child and his pfnblems, =
SEHEiEiVlty to the needs of children, and must reflect warmth and still maintain
the structure necessary for learning. Above all, he must communicate complete
acceptance of all the studgnts It is;only thraugh a trusting, accepting -

relationship that learning®can take- place;' \

. - . _ .
He must also possess the flexibility to méke\nndifications in Amplementing
at a moment's notice, depending on the shifting needs of the children. He nust '
. also be able-to play any role at a moment’'s_notice when thewneed arigses. A gocd
implementer adds variety, intrigue, suspense and thallenge to his presentations.
A sense, nf humor is necassary for maintaining a healthy 1earning atmosphere.
v

' In the same way that the rest nf the team is. dependant on. the implementer,
he is dependent on them. He needs their advice, apprnval and confidence in
him. ’ - - ] . : s




THE EVALUATOR - e

The evaluator must first of all relate well with the" tlassrocm teathers
whose children are in thg program and be- able. to be of service to them., He |
must alsc be able to communicate regulatly with the administratar and keep him
in contact with the activities of the team, the children and the parents.

He must ccmmunicate with the ttachers regafding advantements and prtbléms
' behaviofs in the tlassrﬂam. EVEﬂ though the:e are many tthet thannalg of
- =communication with the classroom teachers, this is one of-the most-important
because it can be more tantinuaug and sometimes more raspansive to the teaeheriy
needs. ; ¥ K

ThE evaluator shculd have tegulat contaet with each child, ds well as
" with his teacher. He 5hould have a good foundation in understanding
flg behavioral objectives and be able-to observe and record behavioral changes in .
% the children. - He iust ‘be able to assist the classroom teachers through ' '
. curriculum suggestions, materials, techniques or other indicated ways in
facilitating the transfer or EffEttiveness of gains to the tlassracm
_ " The evaluatur, as much as anycne on the team, must undarstaﬂd the . goals
-and problems of cultural and ptrscnal devglopméﬁtﬂ and evaluate gains and
losses in thei; Falationships to these goals. He must know the materials. and
techniques so that he can aid the teacher in adapting them in the tlasstanm
He can give advice regarding modification of schedules to meet reeds. The
evaluator should establish a functional relationship with the parents of the
children in the program:  With the help of the other members of the team,- ..
schedules must be arranged for conferences with the parents and the team, and
fﬁr paIEﬁt visitatigns to the 1earning center to observe the thildfen at wark.

i

1t . is the rale af the evaluataf ta devise and/ar dévelop and Experimant ' .

v‘pragress, insttuments for measufiﬁg behaviaral gains or 1@3535, and evaluati@n'
.forms for rttording~changés 4in attitddes of ehildren, tlassrocm teachers. aﬁd
' parents. - B . e

'He shguld develap an instfument whith Will reflect thE changés in eath
-séittesi These varigus saufces need not be éxpétted tg always agree.
.Disagreements may give clues not- otherwise available: to difficulties being
., - encountered by_the=child and. possibly mitigating against the effectiveness
.+ af the treatment. . ..

E=1

"The ?valuataf must tnmmgnitate his findings to thg nther members cf tha
team for the purpose of - making adjustmeﬂts in a particular child's program. -
In some cases, it may be :hanging ‘the Enviranmantal setting in the regular
classroom, prﬁviding additional or more sophistocated activities "in the | o
txlearniﬂg center, OT WhatEVEI ds_ necessary tc facilitate the "best_possible -
respcnstsiriif v

gi _“,__! : E " | e 47 - E
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U LFAEEESHIP TRAINING INSTIIUIE it LEARNG DISAEILITIES e
L Depertmept of Special Education . £ L
e o o ~ College of Fducation S o
E‘ATF . R R Untiersity efArieene SRR s T ‘k
NAME OF 'mm‘-»'=-MMMM’:_ o
STATE ;;;__j;;__ R ECHOOL . (CODE EUNEFR T 1
8 : PR : P )

REMEDIAL AREAS (maek a l for me]er empheeie R o ' . ‘ '
Lo ©a 2 for mian EmpheSIS) J ‘, CHILD' '% PEESENT AGE TN NDNTHS AT BEGINNING 0F RENENIATIDN

‘_hﬂ@mmf T ]~mwnmmmmmmmmm7;7m;-g’Eﬂf
Writing.. e o | Do R
= Arithmetic - . . 'S N S e TET

T Spelling o T T T
language &+ = " .. o CHILD'S PRESENT GRADE PLACEMENTEZ RS .
_Behavior . o= e
Euditery Preeeeelng S ACHIEVEMENT GEADE LEVEE (et beglnning of remedietien) :

7 ‘Vieuel Processing o L -

_ Heptic Processing ¢ . | DN TESTS .. YOUR DATING
_ Vjsual-Notor Pteeeeeing . o . ot

©© Vork Habits - 3 \ S Reedlng j( L T

p +. Other (pleast: specify - )“_.Arithmet{\ L Tl
o o L Spellimg \ . 7 o I
1D, REMEDIATION SETTING (please check one) language \ . e

— ] ' . : | . S _’\ . S - I I I
Resouice Rom -+, . - DEGRER OF DISBILITY ° | oo
Itinerant Teacher . | v

' Self-Contained Classroom = .. - lildy v
Eeineereemieg (eeneultente) a - Moderate _ 4 ,

. ‘ e Severe ‘ o Y
ot 70" TEACHER: " o N f \\ A
. Under Remediel Areas write a]in the blenk for the mejer remedial empheeie the ehild ie receiving, and a 2 fer j
"y secondary renedial vork. . . \

~ Under Achievement Grade Level glve the reeulte of preeremedietieﬁ achievement teete Also, give.zggg Egg;gg ef

the grde’ level 1n & grades, i.e., 15, 2.0, 2.5, 3.0, etc, = N

. Under Degree of Digability check mild for the ehild who 1s only slightly dieebled and who will not. require mueh |
-Iemedietien, ‘check moderate for the child vho 1§ more disabled but who will yery\Likely require a ehmrt periad
of training, check SEVEfe for the child whe 1s very dieebled end whe will require 4 year to three yeere of .

individueliZed remedieteen v L . i ; /

/ ;
' [ o



" ‘ o

%

. Age. ' _ Birthdate /- / - Sex ____'Grade

Parent or Guardian______ ﬂ_ o Teacher's Naméiﬁz,,; ,,,:;;ﬂ B

~® " Referred by ' o

P = TR

- Purpose of Referral . VR C , C

I

fLepgth of Time in”District L Lo ' L

13 : N -

Other Schools Previously Attended and. Dates e

v Grades Repeated. - . = - S o
. . V. . L. ‘? , N T '*"”-”’ =
¥  School Test Scores__ - _Report Card Grades___ L

. : -~ .
N . by = ! : L PR a B
to& L e . i Foan . e T

1 =

' Is Student Eﬁf’olled in:. Speech ‘?hérapy, i ‘E‘ducétiénally'H‘andiéat:péd’j,_, 7 .
or Special Education - e o Lo

. s ,! £ : ! . ‘é e. ,— .' . R .

Additional Information from School Records and/or Comments - ) . o ,

Aruitoxt provided by Eic:



W
h

lnte;;;ggncgrigsts o

"Name of Test : Pg;glgévén . G;gééfLeﬁgl,,IQ or Other ;nEOfmétiaﬁ

_ Relatianship with Q§h3f Students.. (Note any particular ties with Dldér or
ycungar age Eroups or indlviduals* hetero-sexual development, social adjustment
gt maladjustmént in and out of school setting, 1eader, fellowver, isglata,*

rejected ignarad ridiculad, ate, )

ai-

— — — = = = TTTEE 3

&

Ability to Comminicate Orally: . (Indicate if child is verbose, loud, fantasy '

lndulglng, evaraverballizing,xtlmld, apathetlg, negativistlc ungﬂmmunieative,
poor spaagh ate.) ’

School Attitudes: (Note reaction to discipline; following directions; group ‘
activities; initiative; cooperation; participation; extra-curricular activities;
\\gihavior in class, hall, lavatory, lunch room, playground; attention seekiﬁg,

thdrawl, acting out; ete.) . ,

Physical ghd Emotional Candi;ians* (Underline words that apply - bites naiis,
sensitive, aggressive, temper tantrums, moody, overly-conforming,.sucks thumb,
strong fears, day dreams, unhappy, blinks eyes, nervous ties; 1Ethafgic,
:ampulsive, erratic, dmpulsive,: hyperactive, distragctible; bad dr=ams,

wets bed pacz\attentian, pﬂarly coordinated, destrua;ive)

O

_wfm o Other Comments b _lBTEarher or Principal: 7f;7”xw . I
— S W S —— et
— SO B L \\ S Slg 1ature of Persnn Hak;ng Réfatral S
. : . oo N Y 2 L
T e L o : -52- © Signature of Principal
' N\ ‘ ¢

ERIC

Aruitoxt provided by Eic:



/o o RESOURCE CENTER

/ '
/ 1
- /o . T ) z,f B : ) ) B
‘- NAME OF STUDENT _ . . = - ' ’ 3 AGE, . "SEX .
, i; o Last - Fitst _ ‘Middle o - -
- ‘A“/‘DATE ' -TEACHER . . - GRADE .  SCHOOL - -
Below is a check list to be filled out completely by tﬁ% referriﬁg teachar B S
;  1s_to accompany the teacher referral and the parent permissian fo:m._ Without s
! this check list, acceptance into the program is delayed. Please fgel free to
consult with the resource team if queg;ipgg arige.. USSP
s -7 : 3 ’f o ) ) :
Behavinf - Sacial Ematicnal R R T,
1. Does not’ get alﬂng well with peers. Has difficultry establishing or.
) maintaining friends. ‘ . :
7 2. Frequently ‘picked.on" by classmates.
_ o 3. Compelled to win no matter the consequences. ‘ ,
; _ 4. Poor looser - shows extreme aggravatiaﬁ or hﬂstility whgn he/she
TN is on the losing side or team. -
____'5, Wants rules to be changéd to it his/her needs.i:ﬁﬁ, ®
6. Overly aggressive in competitive functions, .,  « ST - ¢
I+ o ____ 7. Overly aggressive to peers (bully). T
' _____ 8, oOverly aggressive to authority figures (teachers,'etc )
' 9. Unusually .shy or withdrawn. ‘ : .
. . 10, Easiiy forced into defensive situation, , i ; ’
Q(. = r1l.. Behavioral éruptign ‘for.no apparent reason. : . LN
\ 12. Ovér. responds to situation. ' P

14, Excessiwe staring or daydreaming. ‘' " . ~

151_ Extremely short attention span, ' i :

16, Inability to compléte assignments witﬁiﬁ time alléttedi

17. Very meticulogs. . U P ;fg a

18. Repeats Behavior over: and over Cpersaveratian).i-‘ e

19. Excéssively‘active “Ztends to be" ovefagtive.‘;eLiéff;

20. q«Eﬁggssively inactive ~ needs to be prodded - 1azy, underactive.

21. ‘Displavs Excessive affection to peers or adults;in total school situatian.
22. Eagily upset and often eries in minor predicaméﬁt. ’ ¢
23. Fears many things which_a majority of ‘his/her géers do.not.. .
24, . Quite immature.. Does notfact!'is/her age, ; R .
25. ‘Insensitive to otherd and their feelimgs. r T o
26. . Great difficulty so:iaﬁiiing. This may be displayad thraugh shafing,

13. Attracted to minute detail. in objects, bfight colars, moving objects, ete, .

I

L
1
1
1

EQBPET&EiYg projects,” ‘team affiliation; Etci y; ©
: _____27. Demands unusual amount of attention eitHer active or péssive.
Acting ot or withdrawing. . L - ‘
_____28. Object’s'or refuses.to attend schaol for nQ appatent feasah:or from fear
of failure: : . : : e

-29, Complains of constant aches and pains !

i»jWZQ;mfﬂvgidsxiearning situations;m—Asks -to-go-to- ‘nurse;- IEVEtOryT;ELh-’””*”'A
%31. Cannot overlodk movements in classrocm., Ghildqen moving, papers - .
- shufflimg, quiet talking, etc., ‘detractas him/her from woxk (atteuding)

=

T -53-

’ : A{ ';-ix - B ‘,; . “A, L, : » |
¢ 'b ‘_ -:i . ? “\ L . l 52 ) ! : Rt :
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C L ) . . PR . . .
This section is csncsfnsd with- ths sésasmis abi ities - of Ehs shild it will be

7dividsd into fesdﬁﬁg, mstorisaand writing and cor

csptuafisstidn i _ T
J" ;!-V , ad

. H - . R E
LI ,!. =, 4 UL Cf -
_— 5 . : : L]

‘ ﬁssd is’sxssssiv

’,Rssognisss individial wsrds“but-

o : - )
< 1. Hslds priﬂtsd mstssials, pspsrs_or ‘books too clo “(six inshss or. 1Ess)
o 2. Avéids work rsquifiﬁgzggsusl Te Sénition (visual reception).

-° 3. Inability to .recognize pictur of fsmilisr objects. T -
_____ 4. 1Inability -to pair'dhjects with s3 milar parts, i.e., Téﬂfbslls to -

R yellow.balls, fout-legged sgﬁmslsJ etc’ (visusl sssosistion)

. %E 5. Unable to. rsmsmbsr ob;ﬁ&ts or‘figsurss previously prsssncsd (visusl

s /MEMOTY) . . | .

6. Cannot place a series of' icLure/isttsrs in. spproprists order to, givs
T meanlng —(visial- sequencing) ™ T " .
I Nst sspsbls sf sssgnizing difﬁsrensss in oﬁjscts, pistufss or letters
el 8. to supply mlssing pszts sf gsomstris shspss, pictures, EEE.

9. " Car '.sddsd to pisturss, ete. (visusl rsception and msmsry)
1o, _explore items| Takes surface look only. -*

R 4 vi ually what someone (he/she;—ot teacher) has dsssribsd

Vo ception and auditory meméry). = .

+12, BC.‘armot ;;”* 1 using visioni i.2., 1sfgs, small ;spitsl

small; e

qupot“i sually (Erssking/midlins insbiligiss)

Cannot. ¢ ‘etc. (visual discrimination) , ="' T

Inability. to ‘rec

’rsrsnt or rotstsd object in.a seriles.

Unable to separa nd “from bsskgrsund (visusl figurs—grsund)

fsuditsfy association)

language patterns (grammatic clos
Does not .récognize environmental s
(auditory recéption),,
"Canrot. attach word to pilcture, ‘ :
Tells barren or incoherent &tories. © Talks ir
- sequencing .and verbal’ sxprsssion)
Cannot give appropriate 1sttsr soun
asscciation). - ‘ R _ ‘
Transposes ssunds,.i (-1 ssoohl for. school ‘ ‘ L -

for‘isftsr prsssntsd (suritory

;t?i 32 g%Exsggefatsd errors’ in-verbal sxprsssion - confusion of. prspositions, sts.:

o
L)

(vsrbsl sxprsssion) SR S S .,J,;ii,sihiz;”,i
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_____33. Cannot put, isalated soundg togather, i.eq, "b" and "l"'(éaund
"~ "blending). ' - ? - ¥
. 34. Cannot sepazate forengUﬂd fram background noise, 1.€., teacher : A
] ] talking while! shuffling papers, (auditory figure-ground).’ .
5 '35. Inability to Iepeat*a santgnge without_omissicns-or transpositions
. (auditory memory) e
36. TInability to fill in approp:iate sound af incampleted ward i e.,f
S banana for baﬁaﬁ~(auditary ¢ladure). C oy
DI - 37. Unable to give prgper word form in different 1anguage situations, o
, 7 i.e., "I have ana\dag. She has two, " {(grammatic’ elosure)
38, Inability to regpond verbally “to auditafy stimujl. N
.39, -Can. perform- bétter\when print is upsida down or rctated .
) o ~ 40, Reverses/rotates 1ettars, numbers or words,§1¢; or g, 27 for 72,
- N . was for saw. - i - I
T 41.’ Loses .place . freqﬁently while reading aloud. . o
. ,;AiW 42, - Loges” place. ;:Eguently while. following silently in boak. .
. ©_~ 43, Omits words that are;f niiliar to majority of class while reading alaud
_ . 44. - Reading becomes very threatening part of curriculum, » .
" ____ 45, .Word. substitution that distorts meaning. | - =, o
_____. 46, Reads orally but does n&t comprehend what ‘he/she has ‘read (wérd=callar)
* 47, cCannot "unlock" new words (phonetic inabiﬁity) .-
: 48, Reading ss;lity at laast EhreeEfaurths ofl a yeat below class level
Motoric and 'Writing o I o o
f.f o 1.- Inability to-identify. one's self thraugh picture or mirror. _ B
__ 2., Unable to identify and locate body parts. @ b
. 3. " Unable to complete. drawing of a man. 2 . s
. +4. Very poor, inaccurate or immature drawing of a man.. ' ’ :
. ___' 5. Inability to gemeralize and transfer body localization and self concept.
: w .6, Exceptianally weak. Becomes easily fatiguad. " . :
/ _ 7. Unusual or different gait in walking or running. - .
. / 7' 8. Carry over in mavement. Cannat @ove one nady part withnut agtivating o
SRk : .- anofher. ‘
>/ ‘9, Cannot find a Path to teacher if ha must walk raund desks instead of
o [ b " down a row, Wanders around room (body - spatial organization). =~ ¢ _
. _._.10. Poor reflexes. " Allows .objects to strike him/her before attempting to
N ' react to it. Ball hits him/her before he/she attempts, to tatch it.
| .11, 'Inability to “1dentify objects by touch. -
f ' - 12, Does.not ow right from left, Ecp from bnttam, backwafds fram forwards
' e Cdirectiéﬁality) \
- 13. Does ﬂqt seef to have a dominant hand, eye or foat. ngins PijEQt
- . with one hand ‘and finishes with another (laterality).”
_ 14, Ca ngt perfhrm an act ‘without talking. Incapable af doihg gharades
, - . (visual-motor memory) , -
‘ 55 135, Cannot codrdinate eye and hand m@vementg nablé to do cut ai d past e .
, ' aétivitie&; : R o : L a ’
" 16, Inability.to tie shoes. t -
17, /Arms, fingers.or: hands tremble when held in;frcnt af him/her or after
S /completion of work, * o P
o 18,/ Difficulty finding his/her way to SEhDBl B LA P
= ﬁ,'ﬁWA,,ﬁi,IQ.:?chr_muscle ccordinatian in. skipping, happimg, running, Bl , e
‘ O - LA -
, | . : o o g o o ‘ . o — -
Vﬁ{ . I j& -~y =55- 911 : ‘ e *-E .
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~ 20. Cannot reach cross=bodily. to agquire pencil, ruler, etc. Cannot
' feach with right hand to left $ide of desk (midline avoidance).
- 21, Has d;ffi;Qlty bﬁilﬂlng tgwefs; etc., witn blocks or Dther three-
B ,dimensional objects. ’ \ Wy -
. 22, Cannot copy quickly and accuratély a series of letters, numbers., etc.
____ 23, Draws lines right to left. LT
T 24, Tries to write backhanded (left:to right with arm in abnormal position).
. 25, Draws circles clockwise Instead |of counter-clockwise,
_~ 26, Writing or printing daes¥$at flow but is blncked "
___27. Very réstricted drawings or writing.
28, Drawing of diamond is kite-like or bax—like in nature.
7 29, Drawing of cross is poort Wavy lines are seéen,
_30. Pencil held in fist taa lightly or too hard so as to break lead and
S tear. paper. ' -
. 31. Aceidently breaks and teaés items. \
2. Confused writing. Words, letters, numbers Dverlap each other, '
33, Separation of forms, numbers or words. Gapping .
_ 34.~1Inability to trace, .
. 35.- Very small compared to his/her peers.
. dnceptualization . _
1. Cannot draw from préélﬁas eXperiences outcome of present situation.
2. Cannot generalize if spegific.is not present.’ .
_ 3. Inability to categorize or classify Dbjegts accor diﬁg to size, color
or other likenesses. Lo .
4. Unable to use reasoning or judgment to ga%g logical answers for
. problem solving. C PG
5, ,Unable to use anticipatory abilities tD prediat Dutcomes. 7 A
6. Cannot separate right from wrong. o
7. 1Inability to apply classrcgm regulatians to his/h r behav1gr.
2 8. Inability to use one to one: Eﬂrféspﬂﬁdeﬁﬁéi Caunting.r
9. ~Unable to indicate the meaning of numbers. Caﬂnﬁt adequately shmw
“or tell how many five is.
10. 'Has extreme difficulty either 1eafning fotélllﬂg time, :
. 11. Dees not understand the calendar. Cannot’ predict what day is tomorrow
i or yesterday.
\ 12, Has difficulty in the’ SEQUEﬁEing of numbers. Dééé not know what

&

number precedes or fDllﬂWS a FPEEifiE number.

Confuses ofie ‘operation with another./.
53

Canna; retain numérigal equatiﬂns, i.e., 2+ 3=
Has diffiaulty remembering that division is done left to right while
addition, subtra&ficn and multlplicatinn are done right to left in

most cases. :
‘Begins arithmetic operation in the middle instead of beginning.

Has great diffigulty in understanding or conceptualizing words or ideas.

Unable to form a
has four wheels,
people? Answver:
Inability to put

bus.

55

actions- into words.

mental image of described object.
is very 13rge, stops at corners and carries many

Example: What




DEFICIENT AREAS AND ACTIVITIES TOQ REMEDIATE .

A. EHDTIDHAL

_ Successful Expziiégggé'
. ~ Group Interaction

_ Ego Development
Tension Release
___ Adjunetive Therapies
_ Play Therapy~
~ Dart Games :
Music Therapy B
Recreational Therapy
‘Sociodrama.
Psychodrama
Counseling
___ Individual
__ Group

:Z Behavior Hcdificatiagfyf‘

AUEIIDRY

Envirgnmental Scunds
Rhythm Band Act
Imitation Rhythm Pattern
_. . Musical Glasges
Musical Bells

Syllable Pieturas
Teach Sound Units
Tape Recorded Act
_ Idéntify Syllables—-

] Verbal Cdmg:ehensicn

Parts of Speech Games
Naming Drills
Opp site Game
_ Singular-Plural Game
StimulusiResponse Act
__ Piecture Interpretation
 Story\ Telling
Cause\aﬂd Effect Act
| ‘

Memq_y

Following Directions
Telephone Tape Act
Simon Says
Memorizing Activities
Overhead Activities

~ VISUAL .
Visual Activities
Jig=8aw Puzzles
0l1d Maid Games
Concentration Game
Configuration Game
Shapes Lottos
Pegboard Act
Sticker Fum Act
Flannel Board Act’
Picture Completion
Picture Interpret
Picture Matching
Likenesses=-Differences
Frostig Activities

Tracking

Marsden Ball Act
Find -Hidden Words
Find Hidden Letters
Marble Game (Wa-Hoo)
Michigan Rummy
Checkers }

Hidden Pictures

Eegpencing
Flannel Board Act
Overhead Act
Musical Bells
Peabody Chip Act
Pattern Repetition i
Art Act. Inv, Seq.
Sequence Think Act

Sggpenci_g /
EE!Seund gﬁming Activi,i es
_ Grocery tcre Games

Simon S§ys GEEEEA -
Imitate;SDund Sequences
Listing’ActiVities -
Husical'Bells
_ ~ Spelling Game-
Telephone/Act
Typewriter -
Sequence of Directions
Imitatg/Rhy;hms
iﬁﬁMichigap Rummy

|
i

s I

i

~

Méma_y

Revisualizing A:t
Sequence Pilcture Story
Flannel Board Act
Memory Box = R
Recall Act

. Peabody Kits

PictufEECompleticn

Bingn Game with Pics.

T

D,

__ Building Concepts

LANGUAGE "

___ Peabody Language Kits

Parts of Speech Game

_:_ Experience Stories

___ Library Experiences

Pantomining

__ Experience Trips

___ Puppetry

__ Categorizing Act

: Free Expression

) EbﬁéE?Tﬁ’Ai ""
Begiﬁﬁihéri
Advanced
AP**hmﬁtic

F4% a9

Parts of Speech Games

—_ Domino’ Games

Twenty-one Game
Sequence Picture Stories-

___ Money Gam Ry
Linear Measure Games

. Non-Verbal

. Behavior Interp.
Classifying

Cause-Effect Act

Bingo Games with Plctures

ff'What Goes Tagether Games

PERCEPTUAi MOTDR
___ Gross Motor Skills

Spatial Relatinns

— Ditecﬁicnality

~__Laterality

Adming Skills .

_‘Balance Act

__ Chalkboard Act

Mcvement Eypla:atién
Relaxation Act

i ___ Body Image Act

—_ visual-Motor Skills “ . |
" ‘Chalkboard Act E

—_ Cutting-Act S : |

; Overhead Act

~_ Writing Exercises

Pre-Writing Act

Matching Words and Pics.

_Present Aud. Vis,

"~ Together
__ Word and Exp. Together

-57- ' i
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PERMIT FORM -
Because of the continued grawﬁh of educational facilities in our dis;rict
we now have the opportunity to offer individual psychological services by trained
pezscx%nel in our schools. If you desire to take advantage of this opportunity
to he Lp us in developing a better understanding of your child and in planning:
his Ed'uc:atianal program, please sign your name and fill in the’ infamatian in’
the EPSEEE provided below. . _ =3
) ' /Child's Name } - Birthdate o
Home Address (street, town, zip code) ) " Telephone T .
School T - Teacher Grade
‘Gfaaés Skipped: ' . Grades Held Back:__ e
= s . a
Father's Name " Where Employed: " Mother's Employment
List; Si ters and Brothers:
Name “Age Grade - . Name Age Grade -
Others I;ivingin the Home: " . .
List any major examinations, diagnoses or \special help-the child has had or is
10w receiving from hﬂspiEals',v clinics or physicians, Give dates:. _ - -
Has the child ever been examined by a psy«:halagist or psychiatrist? _
Date _" If so, where _ Address - -
Comments:__ _ ) . _ S
'V_C‘.hild's Doctor is: Dr. R _ Pimne )
. - Address___. o ;
’ e
o . oo Yt - Ssignature -
~59-
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EVALUATION METHODOLOGY

Purpose

According to the "Work Statement" upon which federal funds were’ secured
for this project, the evaluation system was to: ' - -

. . ."intlude administrative evaluation and accountability, cost-effectiverness,
and the continued collection and evaluation of data on the children
served by the eight educational resource centers. 'The data will be -
treated by statistical ‘analysis to determine educational achievement:
“and the effectiveness of the teaming and differential staffing program."
Throughout the year, this purpose guided the development and implémEﬁ\aticﬁ
of the evaluation. » ' ‘

Conducting the Evaluation

The Coloradc Depattment cf Educatlcn, the Educatlanal Planning;SErviEe

Five phases camprlsed Ehls cgaperatlve evaluatlcn effart'

1. Planning :

‘A list of purposes and focuses for the evaluation was given to each

- team member for judgment as to importance. From these judgments,
evaluation priorities were determined and a contract was negotiated
with the EPS following these evaluation priorities. The.evaluation
was to be designed to be used by these decision-makers: prospective
adopters, partltipatlng staff and assaciates, and the general-+public. .
The Educational Planning Service developed the detailed evaluation plan
and data=gather1ng 1n5truménts. o

)

2. Description

To gain a description of the program which was comprehensive as well
- as factual, thirty-five factors:.were identified under three main
_ headings: a) student pgpulatlcn served, b) environment, and c) the
, learning intended. (See list an\paga 66.) A tentative list of factors
was reviewed by team members and ‘administrators in each participating
administrative unit before a final, list was ccmpleted and presented
to the external evaluator for insttpmentatiaﬁ. -Five staff members of
the EPS5 conducted on site. vis;ts to: ccllect descriptive data by= 1nterv12w.
‘and dacumpntary4Fesearch

.

-\
= !

‘?33 égalgsig oo _ - .

" The Educational Plaﬁning Service organized the dEECIipthE data
. according to project objectives as determined hy each paftlclpating

ERIC

Aruitoxt provided by Eic:



team. A statistical analysis of variance was uged to find significant
,differences among various student .groups in the population identified
by sex, ethnicity, age and severity of disability. From the analysis,
certaiu factual statements were developed as preliminary findings.

4. Evaluati@n

. Staff at EPS reviewed the findings in terms of program objectives, '
legal criteria as contained in the Handicapped Children's Educational '
Act and ensuing Rules, and commonly accepted administrative practice.
Recommendations were developed for -each of the eight pazticipating

~ centers and for the statewide program as wall.

W

REEDItinE -

Prior to- -development of the final reports, eagh project team and
administrative staff reviewed the rough draft report for their program,
making additiﬂns, madificatinns and deletions where app;opriaﬁe.‘ /

1 of the statewide affart_ Additianally, this SHmmary rapart was
‘ prepared at the Department of Education for general distribuﬁian/aﬂd
feedback. : .
~ Throughout the evaluation, certain policies, as.developed ccoperat%vely
= by the Department of Education, the Educational Planning Service; and the
pafticipating staffs of the eight administrative units, were foll wed té the
greatést degree possible. These policies specdified that the avaluation be:

"1, Dbjéctivés;Referenced

Considezable efforts were made to decefmine objectives which: a) were
’ commonly acceptable to each team and b) were of such specificity to
permit measurement to determine the eéxtentsto which they were being

< achleved. Dbjéctives were stated for each team role and for "the
program generally. Student perfcfmaﬂce objectives were found to be

« of such diversity to preclude specific measurement, therefore, a
‘general indicator of student gain was chosen,

2..;ngprahEﬁsiva

Rather than focus on one or two aspects of the pragram, such' as student
achievement or cost, the. evaluatiOﬁ encompassed thir;y—five program '
factors under .three main® dimensions, (gee st fgllawing) Variaus
staff inservige activities were canducted to broaden common concéptians
of the purpnsas and pfocedures of evaluation among project participantsi

o« -
=

Lad

’Uncbtrusive .
‘Although staff members were asked to spend cunaider&ble time in.
identifying their objectives and .corresponding indicators of attaiﬂment,
EPS conducted on site visits to refine objectives into measurable terms
. and to collect much of the descriptive data. These on site visits

« ., - reduced the staff time needed for the statewide evaluation effort.

. : e S =6b=
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8 -

4. - "Educatiomal , / . - : : :

- Activities were designed to afford adugatianal Expefiences for all
partigipants. Petsonnel fram EPS gained experienges in their
standing and experienca in prngram Evaluatian, administratinn, daca
eollection, analysis, report writing and related learning. Teé&m
staff from each participating district increased their understanding
of the nature of their programs and ﬁ%e abjegtivas toward which they
are working. . .

: . t

In summary, the EVEluatiGn was planned snd implemented ith particigatian -
and cooperation taking precedence over sophisticated design ‘and statistical
analysis. With this "broad brush" approach as a start, hopefully more
definitive and precise evaluations will follow for incréasing program
effectiveness in these eight participating admiaistrative units and elsewhere.

£ = &

Staff Pattigipgtiaﬂ

‘times during the 1973-74 sehaal year as follows:

~ The chief admiﬁiétrataf of each of the eight participating units designated
one person to serve on an ad hoec panel to consilder evaluation priorities, %“
procedures and reporting procedures. The panel consisted of four supervisors £

‘or .directors of special education and four team lead teachers, and it met faur .

¥
.

1. August 14, 1973 ] ﬁ‘
Discussian of plans and prospects in. wch of the administrative units,
review of the tentative evaluation plan, and planning for future
meetings of the panal and of ;he full staff from the. eight participating
units. | . : . , ¢

k]

o

2. Détober 10, 19735 : : "
4
Review of gvaluation priarities as judged by Eeam ‘members and
administrators, discussion with evaluation contractor (the Educational
Planning Service of the University of Northern Colorade), select
of a common measure of student achievement (the Wide Range Achiev ment
Test), and planning for the next full staff meeting, -

3. January 15, 1974 | : - -
’Review of program descriptors, planning of data collection activities
with EPS, planning for full staff meeting to refine program ijeﬂtives.

4, Jume 10, 1974 ¢ T :

. oy . . = o

" Review evaluatian féports praparéd by EPS and fecammand reparting
procedure, . R . N o

4

T At least three times during the yedr, team members met to share mutual :\
concerns and to determine objectives upon WhiEh the evaluation was to be

.
€ ) i

- : - ﬁ. i ; .
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based.

15 i : -
Meetings Df apprgximately thiny persans from the eight participating

I

administretive units ‘were as follows: | -

Y

i

1. August 24, 1973 A
e
Panel discussicn on needs and abjéctives with a diagncsﬁician,‘
programmer, implementer and evaluatar.frgm separate- administrative
units review of evaluation priorities.and discussion of common measures
of student gain, including use of the 1eafning quotient as .one tool for
program descriptign. . o
) |
. . 7 , |
2. Jaﬂugggrég,’l974 . _ |
Discussion of "bridging the gap' between resource centers and regular
classrooms, i1=~view of program objéctives. develapéd by EPS, and 2
consideration of cooperation with a prajact to develap criteria-
referenced exercises. .~/ . . )
3. March 15, 1974 e ; ' }

\ A
Meeting cancurramtl§ with the Colorado Council for Exceptional
Children, discussion with eonsultants from the Leadership T:ﬂﬁning
Institute ragardimg communication-and raplication'ﬁeed'

= . = . v

.The detailed avalgatiaﬁvplaﬂ, as develcped by EPS'is contained in

‘Volume I of the detailed report.
by the staff as impor

=

Following is a list cf factors agreed ﬁpan
tant aspects of pfngram cperatian.

Program Description . ¢ ; '

1,

O

ERIC

Aruitoxt provided by Eic:

A

Student Populatién Served - Numbers and LQE&Ei&g'af'Stgdencs

1.1 Nature and Extent, of Disability . . |

N T : . ’ !

B 1.1,1 Visual Perception, :
.- 1.1.2 Auditory Perception 4 |
© *1.1.3 Conceptualization =~ . '
1.1.4 Perceptual-Motor ' )
. =l?1_5 Language Develcpment : Gl -
1:2 Learniﬁg Quctiegt - !

Expected Age

1. A ‘
1 .Achievement Age - :

2.1-
.2 2

1.3 Eicgfaphigal Characteristics : ; A\

-
»

. Age i , ' .
Sex : - .
Socio-Economiec Status
Ethnicity
Time in Program
Time in School.
Rubanism - L - o

w
]
M

O b

C o L L L Lo
.



2. Environment ) _ qj

\ 2.1 Program Implementation ' ) :
o 2.1.1 P32sPlaﬁning )
2,1.2 staff Training ; )
2.1.3 Community Orientation '
" 2.2 Program Costs - S o - ﬂ
2!2;1: Professional Staff ’
) 2,2.2 Support ‘Staff
e 2,2.3 Materials, Supplies and Equipmanﬁ
2 Transpgrtatian .

Facilitigs{
2.3 . Program Operation

. 2.3.1 Staff-Time Sampling . ; “ . -
o : 2.3.2 Decision Structure and Process : '
' "2.3.3 Instructional Activities

2.4 Stafffzhatagtefiétics

Ceztifiiatian and ndorsements »

2.4.1
2.4.2 Interests 7 ’
2.4.,3 Prior ExPEfisnge B
3. Learning Intended )
3.1 Prgpasal iject&ves
3.1.1 . Return to Regular Programs: 7 )
3:1.2 Academic Achievement , : R
3.1.3 Psycho® "nguistic Gain and Leveling e
3.1.4 Langua, ‘ain ) '
- 3.1.5 Soclo-Emocional Gain
3.2 Disability Remediation g
"3,2.1 - Continuum ébjectivés ;
3.2,2 " Special Programs .
, .
=67-
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The number of children demonslrating a variety of.learn-

7’ ing problems as they reach the third grade in elementary

. schools presents a real concern to many teachers in the
~ primary grades. These concerns center around the problems B

 the child is having with learning, the cause of ihese prob-
“*"lems, and what can be done to correct them.

mm__ser.,z qu@rado were interest ed in developmg a more

adequate {educationally handicapped) program than the
-~ existing programs to serve children with educational prob-

_lems. Children who “are. not helped become Increasingly
" handicapped, fall further behind in ach:evement and de-

- velop. consequen emotional and social problems A program

" designed to develop new ways.to help these children and to
train classraarn teachers to utilize the t echmques found suc-
cessul evolved into the Educat ional ‘Resource Cen ter,

The DIS trict 50 Cen ter for educationally handlcapped chil-
dreﬁ works on a model of éducational diagnosis, educational
programmlng, educational lmplemen tion, -and educational
evaluation for each individual educationally, handicapped

| ch|ld This child centered approach 0 learning disabilities has

/

/
/

/

praven so effective and raceived such notoriety that many
visitors from varlous states have come to observe the
~ methods emplayed* ‘

e
3

The F‘upil Services Unit of the Colorado Departrﬁent of

-Education worked closely with the Resource Center, A state
plan for a Child Services Demonstratfon Program based on -

the Resource Center model with a unique system for repli

“cating this program throughout Colorado was funded urider

©PartG, Tile VI, Publc Law 912%0.  ©

: : 'ﬁj ~ : | . | ‘
Qo o
‘ B




Personnel

Teammg and. dlfféren tial st affing can be a most sansfymg
“and effecti tive way of reaching Underachievers. However, there *
 are cerlain essential ingredients in effestive tearmng.

Each member must
~» have the same common goal or purpose for
- serving on the feam,
be child orient ed or centered.
realize his limitations as wel as his strgngrhsi
accept other members as they are, |
be willing to carry his share.of the dlties re- .. ...
quired fo make the team effective, . ‘
o possess flexibility fo interchange roles w:thout o
feeling t hreatened -
‘s be able omerac: reeyw:hanyora! of the
other feam members ,
. _+ bear in mind that actions may some times
o jeopard 76-the team. L

v a

It is the contributions each member makes 1o each-role on
the tearn and the genuine respect each member has far hey
one who a3sumes & particular role because he has an
nate” feeling for that role that makes differential sta ffmg
unique as well as successful. The team can only survive if it
deveIDps he conwchon that its cooperative effarts are s- .




f

EdﬁééﬁonalD A gnoSticiaﬁ

The diagnostician must be familar with the basic test mg
instruments measuring cognitive; Ianguage scholastic, and
social slulls and be able'to reconstruc t from these test find-
~ings and tfé'results of behavioral and social reporsa prab
able description or explana lon of the child's diffic
school. This estimate will es abll,h a hierarchy of needs and
reqmremens from which the child's treatment will. be
| rnmed B -

/ p0551ble

 The diagnostician must spend some fime in the learning
center participatiﬁg in ac IVItIES and mteractmg wnh the im-




Educational Programmer -

The role of the pregrernm 1 demands close contact with the

other three members of he team, However, the closest con-
tact is with the dlegnos ician. Interaction between the pro-.

grammer and diagnostician includes exchange of opinions,
discussion of theories end occasional exchange of roles and
 I8'necessary for fecnve pregremmlng |

l
1

,T’e'pregremmer must be able to take the information pro-
vide\ y the diagnostician and develop a workable curriculum
for the child within the limitations of the program, The pro-
agremmer selects, deslgns or rreates materials and activities

that &re meaningfuland which will motivate the- ehlld o ey«

plore and'relate. n,hle envnnnme I

The freatment p’len (approach, met hnds metenels end. ‘

" activities) designed for the child must t be discussed with the -

- lmplemen fer. ln terpretations must ‘be made of the child's

~ behavior, responses Ieernlng style, strengths, weaknesses
.and environmental forces affecting the. ledming process,

" Realistic goals must be formulated f or the Chl|d that are

rélevant to_his needs

i

Tne trea fment plan must also be expleined to the evaluator -~

50 the he can co tinually evaluate progress both in' the re-
ource reem end in the reguler cleesreem

&




§

A good mplementer with a e s 6f humer, adds variety,

sen
nd challenge g 0 his presentations.




Educatioiial Fvaluator

- The evalua or serves s liaison and ccmmumcé} tions agent
He should have regular ‘contact wit h each thld as well as
with the classroom teacher lo be able to assist the t teacher.
through curriculum suggestions, mat terfals, and echnlques in

facil taling, the iransfer of efectlvenesgx or gains to the:
classroom, |

i o !

It is the role.of the evaluator to devise, dev '@p and exper|=
" ment with raling scales for gpsessing streng s and weak-
Nesses, @r evalualing progress, instruments fof measufing
behavioral gains or losses, gvaluafion forms for recordmg

changes In altt udes of chidren: .

'

The EV8|LE or must cammumca te his mdmg% the other
membersa the team for the purpose of makmg ad) ustmer‘l

o “cular ChlldS’ rogram whe necessar
EMC D Q ﬂ Y
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Ege chuldren w1th Iearnmg dlsablll les /.n he scheols Df
?“-,Colcjradg - R :

§

ObjECtiye | /- B

! T@ 1mprove the campe encies of eachers of he educa
| =ftlcimally handicapped Jn facilitating t the learning process Df
| Ehlldl’Eﬂ wi h dlsablh IES in. Iearnlng

1

,PmCedﬁrés; o

f teachers oraperu]:)d of ten weeks durlng the acadermc

| school year.

2, To corduet the ralmng of these teacRers m tears of, four,
~to function primarily in one area of competence; educa-

|mple;3&nta fon, or eduaa tional evaluation.

3. To myttiply the model resource center qcncept and dif-
" ferentiated saffmg/ pattern by having the, trained teams

" respective school dIS tricts,

\ ' =educ:a mnally handlcapped eacr team consustmg of four o

tional diagnosls, educational programming, educational |

. establish and operate a model resource cent ter in theu' .

| For urther_'

f_‘fsﬂ’ i

i

Durlng he irst year c/ ge project(‘lgﬂ 72) two Tearms cfﬁ.
fourt teachers each weye trained at the resource center model

| andret tuined Dthewr spect ive districts t0-es abll§hthe|rawn“
| resource centers, SIx teams are being trained qurlng therur
| rentschaol year (1 9’2 73) at the Madel Resduree Cénter.and
Cel ssatelh esandwnlberepllcaﬂngtheresaurce cent errnodel.

‘thiir units fallawmg the: completmn Df“’ihé trammg 5355'0”

| S%'F.easanable to-anticipate the replicat lon ift twelve addi-
tcmal units plys. the trammg of addl u:mal teams w:thm he/
L larger units... / o '

-

armaiion‘réga‘ré:ﬁng the ,m@del resource -cen%’
ter replication plan, visitation, efc.-contact: -

* Constance Rose, Coordinator.
i Leaming Disabilities
ST Pupll Services Unit
b Colorado Departmen t of Education
. 0T (30) 6922080
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Mods! Resour LE{E“T

Adams C@mty =50 F’ublw %chogl*
Westminsler, Colorado
. Dr. John E. Flynn, Director, Speciai Services

. Team Leader and Pr@grammer, Mrs, Esther Brown . -

Implementer, Mrs. Clare Ahnsted:

Fort Mor organ Resource Cente

© South Platte Valley Board of Cooperative Services,

| Forl Morgan, Colorado |
Joseph Bealty, Director, Special Education

Team Leader and Programmer; Mrs. Kathryn George

“Implementer, Mrs. Virginia Karas o

Evaluator, Mrs. Beverly- Chambers
Diagnostician, Mr. Michael Reikofski
Aides: Ann Slocombe

- Byaluator, Miss Janet Riess
Diagrostician, Mr, Tim Roberts
- Aides: Bea Egger

Helen Schell « C Maxine Welier
Rosalie Marcum - | .adelle Dell
" Ann Vecchiareli  ? o | o R
¥ * j
;, ,
‘Spangler ‘Elementary Resource Center o
;-,.“ﬂ-' 8, Vrain Valley School District, Longmont, Colorado ‘
Mrs. Louise Hayes Baribeau, Supervisor, Special Services
| Team Coordinator and Implementer, Mr. Mike Keister
| Programmer, Mrs, Dena Schneier .
B Evaluator, Mrs. Yivian Rempel o
" Diagnostician, Mrs, Joann Hansen. - - oo
Aides: Nancy Clayton | |
‘Annette Laber
y ? ! o

G0 oradc; Depanm&n fEduca

- S - Dr. Dale PoHey,-Gonsultaq. . : 84
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