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ABSTRACT

During its 1973-74 project year, the Alabama Right to Read program
directors and supporting groups in the state developed 26 criteria for
success, which were to be used as a statewide standard for program
development. This monograph reports the results of a literature
search to determine if the criteria were or were not supported by
recent empirical and/or theoretical findings.

The monograph gives (1) a brief history of the development of e
criteria, (2) a description of the search process, (3) samples of
exemplary supported criteria, and (4) a discussion of the findings of
the search. The total search results are located in Appendix A,
followed by an alphabetical listing of the items found in the search in
Appendix B.

The search supported a majority of the criteriP. Of these,
slightly more than half were highly supported. The remaining criteria
were supported: (1) by inference from other educational programs or
practices or criteria, (2) in a slightly different form than stated, or
(3) by a small amount of literature. Of the criteria supported, the
majority were supported by expert opinion rather than research.
Criteria in the areas of program administration and organization
received the least support, while staffing, instruction, and materials
and supplies seemed to havp_an atundance of support. It is suggested,
due to the limitations of the search, that a further search be con-
ducted for some of-the criteria before definite conclusions_are drawn.
The research items located in the search indicate the need for a more
systematic, organized method of approaching research in reading.



PREFACE

This monograph reports on a first for the Alabama educational

effort: a national search of the literature to determine empirical

and/or theoretical support for the criteria set up by the local R2R

directors and other supporting groups in the state. This effort and

its companion effort, a Delphi study of all key educators involved

in the R2R effort to determine their degree of consensus about

the criteria, 'will comprise a two monograph set reporting on the

results of each of these efforts.

These two monographs would never have been possible without the

efforts of all educational personnel in Alabama who were associated

with the R2R effort. We owe them a great debt of gratitude for their

cooperation in developing the criteria. We also owe a debt of grati-

tude to the current R2R directori Dr. John Shelton, who has seen fit

to support the development of this monograph and the Delphi study

monograph into the 1974-75 project year.

The literature search reported in this publication was carried out

and analyzed by Browning and Mary Spence, two doctoral students at The

Pennsylvania State University. They are priiii-arily responsible for

the results presented here in, Appendix A. They did an exceptionally

fine search for us given the time and money constraints within the

project, both in gathering and analyzing the items for each criteria.

We trust that the results reported here will provide support for

the Alabama R2R effort as it moves toward its goal of increased read-

ng competency for the state of Alabama.

Richard McBride
Project Director,
Right to Read

1973-1974

Reyno de Ferrante .

Educational Consultant



I. DEVELOPMENT OF THE ALABAMA RIGHT TO READ
CRITERIA FOR SUCCESS

Histor of Alabama as a Read S

Prior to 1973, only 11 states had been officially designated as

Right to Read states, a designation that requires the signing of an

agreement with the U.S. Office of Education. Alabama agreed to the

comm tments and was officiallracknowledged as a Right to Read state

. in March 1973. Dr. Ruth Love Holloway, national director of Right to

Read, visited Alabama to address the first meeting of the state advisory

commission and notified the state of its acceptance.

Upon its acceptance, Alabama was given a basic grant of $50,000 to

establish a formal organization. On July 1, 1973- the Alabama Right to

Read program had its official beginning with the employment of a

program administ-ator. Governor George C. WallaCe gave the program

$50,000 in revenue sharing funds as a supplement to the basic grant.

These monies were used to employ staff personnel.

Since Right to Read is a program whose purpose Is to coordinate

existing reading functions by build ng comprehensive reading programs

through the skills and competencies developed by staff training, the

participating school receives no monies for personnel or materials. For

this reason, ALlbama applied for and received an additional grant of

$62,000 to train at least one reading d rector in every school system

in the state. These highly skill d directors were to return to their

local, school districts to organize comprehensive reading programs,

including the transfer of their training directly to all administrators,
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teachers, and support pe sonnel through a program of local staff

development.

Upon the official inauguration of Right to Read in Alabama on

July 1, 1973, and in view of the commitment to organize a training

program for local directors, plans were immediately initiated. In the

short span of five weeks, the Right to Read staff organized a s

development training workshop which was begun on August 6, 1973, at

Auburn University. Twenty days of the mandated 30 days or 240 hours of

instruction were condu-ted during the period August 6-31. The remaining

10 days of training were conducted during the 1973=74 school year.

The training of the directors was both extensive and intensive in

six broad curricular areast (1) reading methods, (2) reading program

development, (3) change agent and communication skills, (4) deVelopment

of instructional materials, (5) knowledge of commercial materials, and

(6) knowledge of the state department of education. One major thrust

of the training was program planning and development skills necessary

to build a comprehensive reading program and the administrative and

management skill- to make it function effectively. The instruction was

conducted by outs anding educators on the state and national level.

Deve o ment of the Criteria for Success

During the training period in October 1973, the Right to Read

directors addressed themselves to the identification of standards for

a successful reading program. From the session, 34 criteria were

identified. These were to form a set of statewide standards to be

implemented and refined as necessary. In order to obtain additional

react ons and input, the criteria were submitted to key individuals and

2
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groups of educators within the state. Responses were obtained from

152 educators at all levels in the 14 participating school systems.

The members of the state Right to Read advisory commission and the

state department of education R2R task force also responded to the

criteria. From all of the responses, 26 criteria finally resulted.

Following all of these contributions, a technical writing team put the

criteria into final form. These were submitted for approval to the

14 R2R directors at a later training session. Upon the recommendations

of the R2R directors, the advisory commission and the task force

officially adopted the criteria as the basis for program development

during the 1573-74 school year in the participating school systems

(see Appendix C).

The total developmental process, which took two months, can be

schematized as follows:

17-19 OCT Develop Initial 34 Criteria
First increment to summer training wor'-shop for
R2R LEA directors.

Brainstorming to develop original 34 criteria.

rObtain_Local Educator Feedback
R2R rea-dTilg directors survey a sample of local
educators to modify the criteria on the basis of
their input.

OCT Refine Criteria on the Basi- of Feedback
LEA R2R coordinatOrs report results of survey.
Criteria reduced to 26.

NOV Request SDE and_ Advisory Committee to Further
Refine Criteria
26 criteria presented to SDE task force for
analysis.
Statewide R2R advisory committee refine criteria.

12-13 NOV Write Criteria in Final Form
Technical writing team put criteria into final .

form.

Ado t Criteria Forman at State Level
9 JAN R2R advisory committee adopt criteria.
14 JAN SDE task force adopt 26 criteria.

3
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The final 26 criteria are listed on the following pages. They compri e

three categories: (1) organization and administration: program and

staff, (2) instruction, and (3) facilities and materials.

1 0



ALABAMA RIGHT TO READ PROGRAM
CRITERIA FOR SUCCESS

ORGANIZATION AND ADMINISTRATION

A. Program

1. Sco e and Se uence of Learnin s.

Each local education agency teacher of reading uses a
scope and sequence of learnings designed to insure the
acquisition of reading skills.

2. Coordination and_Articulation of All S ecial Readin-
h the Basic Currjculum.P o ams wi

There is coordination and articulation between all
federally funded, volunteer, and other reading and
language arts programs and the basic reading curriculum.

Individual Student Record-keepihg Sysam.

A continuous record-keeping system of reading progress is
maintained for each individual student.

4. Coordination with Pre-school Prosram.

The local education agency works cooperatively with
existing pre-school components to coordinate and arti u-
late reading programs.

Adult._Basjc.Education Read_inQ,Component.

The local education agency has an adult basic education
reading component.

6. Continuous Readg Pro ram

The local education agency has a continuous educational
program which includes provision for summer instruction
in reading.

Incentives for Staff Development.

The board of education of the local education agency has
an incentive program for teacher staff development in
reading.

8 Media Center.

Each school in the local education agency has a media
center which is operated on an open basis and is readily
accessible to students and teachers.

9. Testing System.

The local education agency has a complete teit ng.system

5
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which includes the use of criterion-referenced measures.

B. Staff

I. Variation Studen -Teacher Ratios as Necessar

The local education agency varies the student-teacher
ratios as necessary to meet the objectives of the reading
instructional program.

2. Continuous Staff Develoiment.

The local education agency has a continuous staff
development program in reading for all teachers, admini-
strators, and supportive personnel.

3. Trajeing_of Convent_Area Teachers_.

The local education agency provides training to teachers
in the content areas to develop competencies which will
allow them to adjust instruction to the varying reading
achievement levels of their students.,

4. Trained Volunteer Helpers.

The local education agency has trained volunteer helpers
in reading instruction.

Media Center.

Each school in the local education agency has a media
center which is staffed by professional and supportive
personnel.

6. LEA Director of A 1 Readin Activi

The local education agency has a director of all reading
activities who has the authority, responsibility, and
time granted by the superintendent and board of education
to organize, implement, and coordinate a comprehensive
reading program.

C. Community Relations

1. Re ort to the Parent5.

Each local education agency has a reporting system that
fully, accurately, and specifically commAnicates a
student's progress in reading to parents,

2. Report to the Community_.

The local education agency introduces, explains, and
periodically reports the reading program to the scihool
community.

12
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Sharing of, instructional Methods.

The local education agency shows:willingness to share
instructional methods and materials whiCh have proved
effective in reading programs.

II. INSTRUCTION

I. Junior-Senior Hi.h Teacher Knowled.e of Developmental
Reading.

Teachers of reading at the junior and senior high school
levels have a demonstrated knowledge of developmental
reading as it relates to the reading curriculum of the
local education agency.

Individualized instruction.

ProviSions are made for teaching:every student at h
own instructional level and learning rate.

Positive Environment.

The teaching-learning environment is conducive to the
development of positive attitudes toward reading.

Teacher_Use of Various Readin Methods and Techni.ues.

Every teacher demonstrates a knowledge of various methods
and techniques used in the teaching of reading to make
provision for the differences that exist among students.

III. FACILITIES AND MATERIALS

1. Supplementary Repdirlg_ Materials.

Appropriate supplementary reading materials to support
the basic reading curriculum are provided and utilized.

2. Materials Reco nize Variations In Race Culture Sex.

Materials are utilized which recognize different races,
cultures and sexes.

Supportive Media.

A wide variety of supportive media on all levels of
learning is available and readily accessible.

4. Central Location for Reading Materials.

Instructional and practice reading materials are filed in
a central location in each school for use by all teachers
as needed.

7
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II. LITERATURE SEARCH TO PROVIDE SUPPORT
FOR THE CRITERIA FOR SUCCESS

Rat_ionale for the_Literature Search_

Research on organizational behavior and experiences of state

departments of education have shown that the success of _any organization

rests on clearly stated ob ectives and on commitment from the top down

through the organization to tho;e objectives. The state R2R directors

and the state level administrators had done as complete a job as they

could in dete mining the objectives of the R2R program for Alabama.

They had arrived at their criteria baSed on their own experience i-

education. Now they wished to know what support, if 'any, the educational

literature gave to the 26 criteria. The standard procedure foisuch a

literature search in education is to use the information centers that

have been developed nationally to meet needs for information such as

this.

The Li-erature Search Process

L. What lb_an.Eaucational_ nformatipn Center?

Education professionals produce thousands of pieces of literature

each year. Most of these (90%) are what we call "fug ive ' While

this term, as applied to a lIterature, actually means that the

material is of passing interest (as opposed to lasting for genera-

tions), one might not be too far wrong to think that the literature

_ fugitive because it is hard to find. Precisely because the

literature is of passing interest, it is not produced regularly

and cannot be anticipated by those who would wish to use it

14
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nationally. In order to make It available to groups other than the

producer and those to whom he disseminates it, organizations have

been formed by educat onal practitioners to store retrieve, and

disseminate such literature. These information centers, scr:_ imes

c-Iled clearinghouses, usually have a computerized system wit

data base built from major educational bibliographic sources,

including indexes; journals; products of regional educational labs;

selected curriculum materikls; ESEA program reports; and other

informational agencies, such as ERIC (Educational Resources informa-

tion Center), a major information center with 16 clearinghouses

throughout the country. ERIC is one of the major sources for

collecting, storing, and retrieving the literature of education.

-
Through its auspices, a dictionary of descriptors used to file

(and retrieve) information was developed and is In use throughout

the country. Many educational p actitioners, including those i-

universities make frequent .use of these clearinghouse services.

Thus, through The Pennsylvania State University, a literature search

was made through RISE (Research and information Services for

Education) located at King of Prussia, Pa.

2. What_is Prqject RIg?

Project RISE is essentially an educational information center

devoted to providing educational decision-makers with relevant

information drawn from natronal, state, regional, an&local

resources in support of their problems and concerns.

The project operates under the joint sponsorship of the

Montgomery County Intermediate Unit and Bureau of Planning and

Evaluation of the Pennsylvania Department of Education.

9
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currently engaged in the establishment of a statewide educational

information network.

Servwea Does RISE Prou

Preparation and dissemination of research In ormation

reports (reviews of literature)

Assistance in program development and evaluation

Ready reference services

Training and dissemination activities and information s rvices

Publication program including occasional papers, bibliographies,

special reports and state-of-the-art papers on specific topics

Computer and manual informat on retrievar from such national

resources as the ERIC collection

Di-semination of ESEA Title III activities

Dissemination of other state sponsored R & D activity

results such as those of the Educationai Development Centers

Dissemination of selected cur- iculum materials such as

--Learning Activity Packages.

4. What_Are The_RISE Tn ormation Resources?

Pennsylvania Title III program reports

Educational Resources Information Center (ERIC)

Current Index to Journals in Education (C1JE)

300 current educational journals

Selected Curriculum Materials

Products of the Regional Educational Labs

National index services

ERIC ClearInghouses

Cooperative agreements with other informational agencies such

as Educational Testing Service and Educational Research Service

10
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a RISE Literature

Perhaps the most important--and certainly the most vis ble--

service is the preparation and dissemination of research informa-

tion reports1 that is, the end product of a literature search.

Each search and each resulting report is individually tailored to

the specific quest on asked by a specific client on a specific

topic. It is thus in every sense a responsive service, geared to

the client's needs. 'Trained searchers receive a search reques

negotiate with the client to precisely define his requirements, and

then undertake a search of all available resources to locate and

retrieve material bearing directly on the question at issue. The

result is a package of knowledge in the form of article or book

print-outs, bibliographies, abstracts, research studies, eXemplary

projects, and other material. Searches may deal with, for instance,

the -tructure of the middle school or the ungraded school or

school student activism; the task is to come up with pertinent

and reliable data concerning any question asked about any legiti-

mate educational concern. The search process can be either manual

or computer or both. Other forms of information dissemination

include --ady reference, selected dissemination packages, and

duplicates of original searches. RISE prefers to provide its pro-

ducts in microfiche format but hard copy is available at higher cost.

S. What Kind of Searches Cdn be Mdde ?

. Single concepts, such as . Mathemati_cs Education

. Combinations of concepts, such as . . Mathematics Education_

combined with Secondarx Education_ combined with Computers

11
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. Combinations of combinat ons, such as . athematics

Education or Mathematics ins_truction combined with Secondary

Education or Hi_gh_Schopt_s combined with Computers or Com uter-

Aided Instruction

. Or nearly anything you want.

How Do_l Set Up a Search at_an _information Center Such as_RISE?

1. Determin_e_your Subject SPecigcany, in phrase Form_ifPossibie.

e.g. The Legal Rights of Iiiitenured Teachers.

2. Determine Your Mi or Xe Worde

For this step you would use an alphabetical list of key words

which comprise the information center's data base to find those

that correspond to yours. This is the critical step and it involves

some hit-and-miss, just as looking up something in the yellow pages

of the phone book often does. If you don't find the right descriptors

you cannot retrieve the information. Using the example above we

would derive the following descriptors (5 to 10 is an optimal

number):

Administrative Policy

Educational Legislation

Teacher Employment

Tenure

State Legislation

Conduct the Search.

These five descriptors would be transmitted to the computer data

base or be used manually with an index of abstracts that has-entries

listed by subject. The computer would print out (for a fee) those

18



abstracts desired ; the index abstracts refer you to microfiche

which contains the entire article should you wish to see it.

For journal articles not abstracted you must go to the journal.

For the example above a pertinent list of items would be:

"The Legal Rights of Untenured Teachers"

b. "The Teacher and Due Process"

c. "Teacher Tenure: What Does it Mean?"

d. "The Teacher's Day in Court: Review of 1970. An
Annual Compilatioh"

e. "The Impact of 1961 Legislation Relating to Probationary
Teachers on Instruction and Administrative Practices in
California Public Junior Colleges."

ATELEE_ViqE2ELLY_

Read the abstracts and articles to find the type of _nformation

you need to ans- er whatever questions you might have about.the topic

in question.

The Search to Su--ort the Criteria_for_Success

The search process just described was modified for the purposes

of the Alabama R2R program search. Because the 26 criteria were

interrelated and ranged from very broad to very narrow concepts, a

search using the total number of descriptors which would have resulted

by making a list for each criterion would have 'proved unwieldy and far

beyond the budget of the program; therefore, it was decided to review

the results of 40 recent reading searches already on file at RISE. These

searches ranged over a full gamut of topics of current national interest

in reading, such as individualized instruction, preschool programs, and

new teaching techniques.

The searches include, as was mentioned in the section describing

19



the basic process, abstracts, journal articles, research studies,

exemplar? pro_ (program descriptions), consultant resources, and

bibliographies. Using a list of key words, the searchers were able

to find articles and abstracts from these sources and to locate other

articles and abstracts listed on bibliographies in the packets. Their

search yielded 99 usable references in support of the criteria. All of

these are 11 ted in Appendix A of this report along with the criterion

they support. Appendix B contains an alphabetical list of the 99

references. The next section will present three of the supported

criteria, one from each of the three sections of the criteria (organiza-

tion and administration, instruction, and fac lities'and materials)

indicating key words (descriptors) applicable to the, search, a dis-

cussion of the items as they support the criterion, and a list-bf the

items in support of the given criterion.

20
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er_ion

D1rector
Cri

EXEMPLARY SUPPORTED CRITERIA

r anization and Admin S LEA Read in

LEA-Director_o AU. Readino-_Act.im

The local education agency has a director of all reading

activities who has the authority, responsibility, and time

granted by the superintendent and board of education to

organize, implement, and coordinate a comprehensive reading

program.

Key Words:

Reading Program

Comprehens I ve
Personnel

Director

Specialist

Coordinator

Resource Teacher

School District Organization

zon

The literature reviewed for this criterion, While not

extensive, -tressed the necessity of e designated professional

who is provided the time and authority to coordinate the

reading program for the district. The duties of the director

(also 'called coordinator, specialist) will necessitate close

working relationships with both the school reading teacher

and other classroom teachers.

15
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Kipl ng states that every admini tra ye district should

provide a reading coordinator to supervise all reading programs

who should have the time to teach, supervise reading labs, and

conduct in-service programs.

McNeil suggests that the coordinator must concentrate on

working with teachers rather than students to best util ze the

coordinator's expertise. The reading coordinato- has to be

full-time to relate reading programs to other special programs

(such as speech) as well as the general school program.

Herber suggests that one of the reasons for the success

of the Norfolk experimental reading.program was the avaIla-

bility of a fu 1-time coordinator to work w th the reading

coordinator in each school.

Items in Critericin

The number in parentheses before each entry is the nu ber

of the entry in the total bibliography. The ED numbers are

the file numbers of the item in the ERIC system.

(50) Herber, Harold L. "Reading in Content Areas: A Dis -ict
Develops its Own Personnel." Journal_of Reading
(May 1970): 587-92;

(56) "How Does Your Remedial Reading Stack Up?" NJEA Review
(March 1970): 16-19.

(59) Kipling, Cecil. "An Optimum Reading Program for Grades
K-12, and School District Organization." South
Dakota University, November 1, 1967. ED 018 341.

(68) McNeil, Shirley. "The Role of the Reading Coordinator."
Great Cities School Improvement Program, Detroit,
Michigan, February 1965. ED 001 005.

(90 ) Smith, Richard J. "The Role of Reading Resource-Teacher.
Paper presented at the International Reading Associa-
tion Conference, May 6-9, 1970. ED 042 578.

16
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C e ion II In ruc on Ind v dua zed

Indivf,d4a4zed InOruction

Provisions are made for teaching every student at his own

instructionau level and learning rate.

Key Wor0

Reading Program

Teaching Methods
Techniques

Reading Instruction

Diagnostic
Individualized

Individualized Instruction

Learning
Reading

Nongradedness

Because of the dif iculty in defining and operationalizing

"teaching every student at his own Instructional level," defini-

tive research was difficult to locate; but there is overwhelming

evidence that this is tonsidered as a major criterion for most

successful programs (Cotter, Robinson, Karlin, Lichtman).

Several studies claim that individualizing instruction is

fulfilled by nongraded schools and most of the stud es reviewed

demonstrated gains in achievement through nongradedness (Brown,

Otto, Gumpper, Anderson, Beck, Wilt, Engel and Cooper, Hilson,

Remade, Le 's

Other ways of individualizing instruction include the use of

individually prescribed instruction (IPI) (Beck, Derenzis],diagnos-

tically structured programs (Klasterman), and remedial reading

17
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programs (Warterberg, Crawford and Conley).

Many authors state that individualizing instruction I-

essential to a good reading program and proceed to give suggestions

for teaching every student at his own instruct onal level (Newman,

Blakely and McKay).

ltema_suortiiterion172:
(2) Anderson, Richard C. "The Case for Nongraded Homo eneous

Grouping. The El ary School Journal (January 1962):
193-197.

(5) Artley, A. Sterl. "Trends and Practice in Secondary School
Reading: A Report on Recent Research." ERIC Clearinghouse on
Reading, 1968. ED 024 560.

(7) Beck, Isabel L. and Bolvin, John O. "A Model for Nongradedness:
The Reading Program for Individually Prescribed Instruction."
Pittsburgh University Learning Research and Development Center,
1969. ED 033 832.

(12) Blakely, W. Paul and McKay, Beverly. "Individualized Reading as
Part of an EclecticReading Program." Elementary English
(March 1966): 214-19.

(17) Brown, Edward K. "The Nongraded Program at the Powel! Elementary
School: Evaluative Phase II." Philadelphia School District,
Pennsylvania, April 1970. ED 049 298.

(23 ) Cotter, Katharine. "First-Grade Failure: Diagnosis, Treatment
and Prevention." Childhood Education (November 1967): 172-76.

(25) .Crawford, Gail and Conley, Dick. "Meet You in Reading Lab!"
Journal of Reading (October 1971): 16-21

(26) Derenzis, Joseph J. "Individually Prescribed InstruCtion:
Background information and Research." Paper presented at the
meeting of the International Reading Association, April 19-23,
I971..,ED 051 974.

(31) Engel, Barney M._and Cooper, Martin. "Academic Achievemen
Nongradedness." -The Journal of Exoe_rimental_ Education 40

and
Winter 1971).

(46) Gumpper. Non raded Elementary Education: individualized Learnin g

TeacherLeaderses-onsibility. University Park:
Institute for Research on Human Resources, The Pennsylvania State
University, 1971. ED 057 440.

2 4

18-



(53) Hillson, Maurice; Jones, J..Charies; Moore, J. William; and
Van Devender, Frank. "A Controlled Experiment Evaluating the
Effects of a Nongraded Organization on Pupil Achievement." The
Journal of Educational Research 57 (July-August 1964): 548-50.

(58 ) Karlin, Robert. "Characteristics,of Sound Remedial Reading
instruction." Journal. ofthe Atadin --S-ecialists_ (May 1966):
165-69.

(60) Klosterman, Sister Rita. "The Ef ectiveness of a Diagnostically
Structured Reading Program." The Read_ing_Teacher. 24 (November
1970): 159-67.

(64) Lewis, Ruth Christine. "A Study of the Results of the Brandonville
Project in Nongraded Instruction." Dissertation Abstracts
International 31 (June'1971): 6472A.

(65) Lichtman, Marilyn. "Keys to a Successful Reading Program." The
Readin Teacher. 24 (April 1971): 652-58.

(77) Newman; Robert E. "The Individualized ApproaCh to Reading
InstructionKey Concepts." May 1967. ED 017 396.

(79) Otto, Henry J. and others. "Nongradedness: An Elementary School
Evaluation." Bureau of Laboratory Schools Monograph, No: 21,
Texas University, 1969. ED. 036 889.

Remade, Leo. "A Comparative Study of the Differences in
Attitudes, Self-Concept, and Achievement of Children in Graded
and Nongraded Elementary Schools." Dissertation Abstracts
international 31 (May 1971): 5948-A.

(86) Robinson, R. E. "First-Grade Reading Instruction." The
Asheville City Schools, 1965-1966. ED 010 171.

(88) Smith, George. "The Development of an Instrument to Record the
Interaction Between Teacher and Pupil in the Classroom and the
Correlation of Certain Factors with Achievement." Dissertation
Abstracts International, 1971.

(97 ) Warterberg, Herbert; Han-cley, Lilyan; and Locke, Maur ce. "Develop-
ing a Full-time Reading Center Within a Public School Setting."
The Reading Teacher 24 (March 1971): 532-36; 560.

(98) Wilt, Hiram Jack. "A Comparison of Student Attitudes Toward
School, Academic Achievement, Integral Structures and Procedures:
The Nongraded School vs. the Graded School." Dissertation
Abstracts International. 31 (April 1971): 5105-A.

19

25



Cr i ter i on I I I Faci i ties and Mater ia 1 s/S1.11Entary_it.sana
Materials

Supplementary Reading Materials

Appropriate supplementary reading materials to support the

basic reading curriculum are provided and utilized.

Key Words

Curriculum, Reading

Basic

Materials, InstrOctional
e.

Supplementary Miterials
Selfdirected Materials
Media Cepter
Reading Lab
Programmed

Discussion

The use of appropriate -upplemen_ary reading materiali to

support the basic reading curriculum was supported by the litera-

ture reviewed.

While the results concerning the increase in reading achieve-

ment that can be attributed to the use of suppl_ entary materials

varied, several conclusions can be drawn: (1) The use of supple-

mentary materials enabled the teacher to better meet the indiv dual

needs of each child (Lichtman, Blakely and McKay, Fay); (2) Supple=

mentary materials help to establish a positive attitude toward

learning to read, an essential characteriStic in any reading

program (Calder, Anderson,.Fader, Fay); (3) The supplementary

materials need to be chosen by the teacher or generated by the

school to best meet the needs of the students (Stanchfield, Fay,

Fader); (4) The supplew ntary materials should reflect the students'

ethnic_background and Interests -(Stanchfield); (5) Supplementary
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materials should be utilizeci for students at all learning levels

including the slow learner and the gifted (B.gaj, Quackenbush).

Results in student achievement varied when the attempt was

made to link student achievement to the use of supplementary

materials. Both Calder and Levine report that no sigpificant

difference in reading achievement was found with groups reporting

the use of supplementary materials. Calder, however, stressed

that there was a significant change in student attitudes toward

reading, a change that could reflect inc ease in reading achievernen

f --asured after several years. Stanchfield and Robinson each

reported on a study that tested control groups versus experimental

groups using supplementary materials. Both studies found that the

experimental groups using the supplementary materials shoWed

greater increases in reading achievement than did the control

groups.

Itoms Supporting Criterion III 1:

) .Anderson, Jean M. "The Impact of Seven Word Games on the Sight
. Vocabulary Retention of First Grade Students." Dissertation

Abstracts _International_ (1971): 4478-A.

Bigaj, James J. "A Reading Program for Gifted Children in the
Primary Grades." April 25, 1968. ED 020 086.

(12) Blakely, W. Paul and McKay, Beverly. "Indivldualize iIng as
Part of an Eclectic ,Reading Program." Elementary_En-
(March 1966): 214-19.

(-6) Briscbe, Cecil D. "A Reading Program with Lay Aides and Programmed
Material:" The Clearinghouse (February 1969): 373-77.

(20) Calder, Clarence, Jr. "Self-directed Reading Materials." The
Reading Teacher 21 (December 1967): 294-52.

(25) Crawford, Gail and Conley, Dick. "Meet You.in Reading Lab!"
Journal of Readin- October 1971 16-21.
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An institute to Help Teachers Develop and Adapt Instructional
Materials. . 0ctober'1967. ED 024 734.

65_ Lichtman, Marilyn. "Keys to a Successful Reading Progra- "
The Readin Teacher. 24 (April 1971): 652-58.
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International Reading Association, May 6-9, 1970. EO 045 312.

(86) Robinson, R. E. "First-Grade Reading instruction. The Ashevi le
City Schools, 1965-1966. ED 010 171.
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IV. DISCUSSION OF THE RESULTS OF THE LITERATURE SEARCH

The major purpose of the review of the literature presented in

this paper was to determine whether each criterion for success had

empirical and/or theoretical support in the literature. The full report

on each of the criteria is found i- Appendix A. This section will

summarize the results of the search as they support the criteria. Next

t will discuss the nature of that support. Then it will make some

evaluation of the search process itself. Finally, the section will

discuss the implications of the search results for teadtng research and

reading programs.

C-iteria Supported by the Search

A majority of the criteria were supported by the search. Of these,

'slightly more than half were highly supported (IA 1,3,8,9; 18 1,2,3,5,6;

IC 2; II 1,2,4; III 1,3). Of the remaining criteria, support is

derived by inference from other educational programs or practices

or criteria (IA 4,7,9; IC 1;,I1 2; III 2,3); (b) in a slightly

different form than stated (IB 4; helpers should be paid not volunteer);

or (c) from a small amount of literature (IA 2,5,6; IB 5; IC 3; III 2,4).

Some criteria are included in more than one category where appropriate.

The least support was found for criteria in the areas of program

organization and administration while staffing, instruction- and

material utilization seemed to have an abundance of support.

Nature of The Support for the Criteria

The ma ority of support for the crIteria comes from expert opinion
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rather than from research. Most studies that measure the success of a

reading program do not isolate specific variables for research investi-

gation, but attribute success to a combination of elements of a reading

program. Because of this approach, some of the criteria had little

conclusive support, while others were mutually supportive of each other.

One of the most striking results was the lack of research in the area of

program organization and administration. This may be due to the

probable difficulty of organizing, controlling, and executing such

studies as compared to investigation of a classroom teaching method

or use of materials. The amount of t me involved, along with recent

focus on the need for long-range planning versus short range practical

applications, may be factors contributing to this lack. Several explana-

tions may oe offered, including lack of funding for such projeEts, but

the implication seems to be that the structure for learning has not

been considered as important as the process for learning.

_Limitat_ions of the Search Process

'the purpose of.this search was to attempt to obtain a representa-

tive sample of the 1 tereture related to the criteria. The sources

consulted seem to al ow for an adequate survey in many of the areas;

however, several of the cr teria could not be supported e ther because

of a lack of research conducted in those areas or because of the 1i--

tat ons of this research base. A further investigation of the litera-

ture should be conducted in the following areas before any conclusions

ar drawn:

1. Coordination between the reading program and other related
programs (federally funded, volunteer, language arts, preschool-
summer programs and adult education; Criteria IA 2,4,5,6).
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2. Incentive programs for teachers (IA 7).

3. Utilization of the Media Center (IA 6, 18 5

4. IC 1 community relations.

Investigation of the literature in the more general areas of

pupil learning beyond the field of reading may provide some of the

needed support. Other specific recommendations are included in the

summarization of the research for each criterion.

Applications of the Search for-Read n Research and Readini Fro.rams

One of the major conclusions of this literature search is the

need for a more organized, systematic method of approaching research

in reading. Thi' conclusion is supported by Moore, who stresses :Nhat

is necessary now is not the identification of new categories or the

addition of innovative new questions, but the overriding need.,. . for

better coordination of present efforts as well as an attack in new

direct ons on the questions consistently raised, but not satisfactorily

answered."

The research available suggests that reading is still in the

developmental stage with no one theory or set of theories guiding

research and/or practice. The concept of nongradedness as related to

individualized instruction and gains in achievement (with all of their

,attendant implicationt. Jr curriculum, materials, instructional methods,

and teacher preparation) is now holding force (cf. IA 1,3,8,9; IC 1;

18 2,3,4,5,6; II 1,3,4; III 1-3) but Is not itself a theoretical base.

At the present, adequate teacher preparation seems to besorely lack- .

ing; in-service programs are poor; many items are supported by expert

opinion and by practice but are not being widely practiced. The
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channels of communication bet een experts and classroom teachers are

presently inadequate. All in all, much work and effort by both reading

practitioners and researchers is required if reading in the U.S. may move

toward the goal of improved reading supported by the national and local

R2R programs.

3 2
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APPENDIX A:

The Literature Review in Support of

The Criteria for A-Successful

Reading Program

The number in parentheses before each entry is the number of the
entry in the total bibliography. The ED numbers are the file 'numbers
of the item in the ERIC system.



ORGANIZATION AND ADMINISTRATION

A. Program

1. f2j2-pe cazdz swn
Each local education agency teacher of reading uses a
scope and sequence of learnings designed to insure the
acquisition of reading skills.

The literature reviewed gave overwhelming support to

this criterion, but _no specifi_c research examined_ this:

issue alone_as_t4_f22ast_f21_2Etimemen_t inreadi It is

considered as an essential element of a successful reading

program in several arttcles (Otto, Lichtman, Karlin, Artley,

Hodder Fay).

When it was used the scope and sequence was ach;eved

through behavioral objectives (Rentel 1967). Buchanan (1971)

indicates the need for behavioral objectives in order to

conduct an individualized readJng program. Derenzis (1971)

and Beck (1969) both found behavioral objectiVes nacesSary

for the effective use of Individually Prescribed instruction

(iPI).

Several research articles examining nongradedness

and individualized instruction showed gains in reading

achievement and listed the use of a scope and sequence of

reading skills as an essential element of the program.

Artley, A. Sterl. "Secondary Developmental Reading Programs --
Are They Feasible?" Paper presented at the meeting of the
international Reading Association, April 23, 1971. ED 053 871.

Beck, Isabel L. and Bolvini John O. "A Model for Nongradedness:
The Reading Program for Individually Prescribed initruction."
Pittsburgh University Learning Research and Development
Center, 1969. ED 033 892.
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(19) Buchanan Anne, and others. "Monitoring the Progress of the
Group in an Individualized Reading Program Based on Behavioral
Objectives." Paper presented at meeting of American Educational
Research Association, February 4-7, 1971. ED 047 925.

(26 ) Derenzis, Joseph J. "Individually Prescribed Instruction:
Background Information and Research." Paper presented at _the
Meeting of the International Reading Association, April 19-23,
1971. ED 051 974.

Fay, Leo C. Curriculum Guide in Reading. Remedial Reading,
Grades 3-12." Indiana State Department of Public Instruction,
1965. ED 011 496.

(54) Hodder, Velma, and others. "A Position Paper on the Teaching of
Reading, Developmental and Corrective." Nebraska State
Department of Education, December 1965.' ED 011 831.

(58) Karlin, Robert. "Characteristics of Sound Remedial Reading
Instruction. Journal of the Readin S ecialist (May 1966):
165-69.

(65) Lichtman, Marilyn. "Keys to a Successful Reading Program."
The Reading Teacher (April 1971 ): 652-58.

(79) Otto, Henry J., and others. "Nongradedness: An Elementiry
School Evaluation." Bureau of Laboratory Schools Monograph
No. 21, Texas University, 1969. ED 036 889-

(84) Rentel, Victor M. "Ends and Means -- Developing Specific Objectives
for Reading instruction." May 1967. ED 015 089.
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I. ORGANIZATION AND ADMINISTRATION

A. Program

2. Coordina ion and Articulation of An Special Readintz
Ereargrns With the Basic airriculum.

Thera is a coordination and articulation between ail
federally funded, volunteer, and other reading and language
arts programs with the basic reading curriculum.

The literature search provided few studies related to

this criterion, but the few articles that were found tended

to be supportive. _Boercker's article on the Head Start

Program stressed the need to continue: the experiences

gained during the summer program during the school year.

Tha effect of such coordination has led to the successful

preparation of children for increased academic achievement.

One of the respOnsibilities a read ng director has to

assume is the transmission of information from successful

programs at the local, state, or national level to the

individual schools (McNeil).

Boercker, Marguerite and Ramsey, Wallace. "The influence of a
Head Start Program on Reading Achievement." May 1967.
ED 012 685.

(59) Kipling, Cecil. "An Optimum Reading Program for Grades K-12
and School District Organization." South Dakota University,
November 1, 1967. ED 018 341.

(67) McNeil, Shirley. "The Role of the Reading Coordinator." Great
'Cities School Improvement Program, Detroit, Michigan,
February 1965. ED 001 005.

(69) Meyer, Ronald E. "Reflections on Title III: Omaha Ceiltral
Reading Clinic." Paper presented to the international Reading
Association Conference, April 30-May 3, 1969. ED 033 837.
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ORCPNIZATION AND ADMINISTRATION

A. Program

3- Individual Student Recmknikfpjgo_agIga.

A continuous record-keeping system of reading progress is
maintained for each individual student.

A continuous record-keeping system was indicated to

be an essential component of any reeding program (Beck,

Fay). Several functions would be attained through this

procT s: (1) the Imnediate evaluati n of the student's

progress in terms of his strengths and weaknesses

(Lichtman); (2) the modification and adjustment of the

program to meet the needs of the student (Blakely) and

3) the mo e accurate repo_ting of a student's progress

to both the child and his parents. The first of these

two are components of individualized instruction, the

most highly supported c-iterion.

The articles surveyed stressed that continuous evalua-

tion would allow for day-to-day and week-to-week adjustments

in the student's program. It would not be necessary
. to

wait until the end of a term to make needed changes.

Beck suggested that a computer-managed record system

would be a significant innovation for the prompt feedback

of a student's progress.

(7) Beck, Isabel L. and Bolv n, John O. "A Model for Nongradedness:
The Reading Program for Individually Prescribed Instruction."
Pittsburgh University Learning Research and Development Center,
1969. ED 033 832.

Blakely, W. Paul and McKay, Beverly. "Individualized Reading as
Part of an Eclectic Reading Program." ,ElementeryLEIglish
(March 1966): 214-19.
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(37) Fay, Leo C. and others. "Curriculum Guide in Reading. Develop-
mental Reading, Grades 1-8." Indiana State Department of
Public Instruction, 1966. ED 011 495.

(56) "How Does your Remedial Reading StL,A Up?" NJEA Review
-(March 1970): 16-19.

(65) Lichtman, Marilyn. 'Keys to a Successful Reading P-- m."
The Reading Teacher 24 (April 1971 ): 652-58.
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ORGANIZATION AND ADMINISTRATION

A. Program

4. Coordination with Feschool

The local education agency works cooperatively with existing
preschool components to coordinate and articulate reading
programs.

The literature concerning kindergarten readiness programs

is reviewed for criterion IA 10 (a criterion omitted from

the final list) but this criterion was interpreted to

go beyond that scope to include a wider area of preschool

programs.

The literature concerning the succss of the Head

Start Program and the Montessori School seems appropriate

here. As one example, Boercker investigated a Head Start

Program and found that it achieved success in preparing

children for academic learning.

Elliot reviews research that supports Montessori's

early emphasis on reading and then describes a Montessori

p ogram. Other Head Start research and Montessori litera-

ture should be examined, along with similar preschool

programs that prepare children for reading instruction.

This search revealed no literature concerning coopera-

tion among school districts and preschool programs.

(13) Boercker, Marguerite and Ramsey, Wallace. "The influence of a
Head Start Program on Readin- Achievement." May 1967.
ED 012 685.

(29) Elliott, Lee. "Montessori's Reading Principles Involving'
Sensitive Period Method Compared to Readttig Principles of
Contemporary Reading Specialists." The Reading Tep,cher 21
(November 1967): 163-68
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(40) Geis, Robley. "Aspreventive Summer Program for Kindergarten
Children Likely to Fail in First Grade Reading. Final_Report,"
La Canada Unified School District, California, July 1968.
ED 030 495.

(55) Hoppock, Arne. "Reading in the Kindergarten." New Jersey State
Department of Education, March 1966.

(86) Robinson R. E. "First-Grade Reading Instruction." The Asheville
City Schools, 1965-66. ED 010 171
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ORGANIZATION AND ADMINISTRATION

A. Program

5. Aduit Raeic Education Re n C nen

The local education agency has an adult basic education
reading coMponent.

The literature search offered little to support the

criterion. One article ment-oned that a number of adults

were referred to a clinic designed for assisting adolescent

illiterates (Brown./ referred by a wide range of local

agencies, including the Marriage Guidance Coun-"1 Neurologi-

cal institute, psychiatric hospitals, and the probationary

service. This seems to indicate that such a program is.

needed

There may be research in this area that this limited

search did not locate. It is suggested that this area,

along with local education agency coordination of other

pro.grams be the subject of an additional search.

(17) Brown, R. I. "A Remedial Reading PrOgram for the Adolescent
Alliterate." The Jourii_ii_Li_icatipn 1: 405-17.
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I. ORGANIZATION AND ADMINISTRATION

A. Program

6. Continuoua Reading F1'ogram.

The local education agency has a continuous educational
program which includes provisions for summer instruction
in reading.

The literature search on summer programs did not yield

a signif Cant number of articles however, the conclusions

reached in the articles were consistent. Summer instruction

in reading wa- found to be a valuable component of the total

instructional program if two considerations were met:

(1) The program should be integrated into the total reading

program. A reading program designed to build on the summer

program was.found-to,lead-to-gains in reading achievement.

(2) The summer instructional staff should be well-imrsed

in reading methods and the distr reading program.

Boercker, Marguerite and Ramsey, Wallace. "The inf uence of a
Head Start Program on Reading Achievement." May 1967.
ED 012 685.

(37) Fay, Leo G. and others. "Curriculum Guide in Reading. A
Developmental Reading, Grades 1-8." Indiana State Department
of Public Instruction, 1966. ED 011 495. ,

(40) Geis, Robley. "A Preventive Summer_program for Kindergarten
Children Likely to FairFrrit Grade Reading." Final Report
LaCanada Unified School District, California, July 1968.
ED,030 495.

(43) Gomberg, Adeline. "The Eighthouse Day Camp Reading Experiment
with Disadvantaged Children." The Reading Teacher_ (January
1966): 243-52.

(45) Greenshields, Charles M. "A Follow-up Study of Disadvantaged
Children Who had Experienced Preschool Education." Child
Study Research Center, State University at Buffalo.
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(54 ) Hodder, Velma and others. "A Position Paper on the Teaching of
Reading, Developmental and Corrective." Nebraska State
Department,of Education, December 1965. ED 011 831.

(80) Pennsylvania Department of Education. "A Six-Week Summer Remedial
Reading Program." Project to Utilize Resources In Education,
1969.
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ORGANIXATION AND ADMINISTRATION

A. Program

7. Xweevelopmerzt.
The board of educatibn Of the local education agency has
an incentive program for teacher staff development in
reading.

This literature search did not reveal any specific

re erences to incentive programs for teacher staff develop-

t in reading, but a few implications can be drawn from

some of the suggestions for teacher preparation, In-service

programs and staff development programs.

An examination of the literature for criteria IB 2

(ContinuousStaff Development) and IB 3 (Training of Content

Area Teachers) shows a definite need for staff development

programs. Smith reports on a program In which voleinteer

classroom teachers were given 20 hours of special training

in reading and one-half day a week released time to assist

their principals in reading curriculum development. Chern

concluded that administrators should be willing to release

time for programs, to hire specialists as resource persons,

and to promote an atmosphere of creat ve and innovative

thinking. With these two reports as examples, =the only

incentive suggested appears to be released.time for programs.

Summers warned of the failure of present programs,.which may

indicate that-additional incentives should be considered.

Bramm and Boehm indicated that present channels of

communication between experts and,classroom teachers'

were inadequate. He poses this as a challenge,to those
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interested in improv ng reading. Incentive programs

may be a way to meet this challenge.

Incentive programs beyond the field of reading

shou41 beinvestigated for further implications.

(15) Bream, !eonard S. and Roehm, Marilyn A. "Subject Area Teachers'
Familiarity with Reading Skills." Journal of Developmental
ReedIng (1964): 188-96.

Chern, Nona. "Inservice Education in Reading: The Realization
of the Potential-Sympsium III." Paper presented at Interna-
tional Reading Associates Conference, April 24-27, 1968.
ED 028 020.

(90) Smith, Richard J. "The Role of Reading Resource Teacher." Paper
presented at the International Reading Association Conference,
May 6-9, 1970. ED 042 578.

(93) Summers. "Reading in the Se ondary Schoo eview of Educational
Research 37 April 1967): 197-98.
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ORGANIZATION ANDADMINISTRATION

A. Program.

8. Arediacenter

Each-school in-the local education agency has a media center.
Which_ls operated on an open basis and is readily accesSible
to students and teachers.

This criterion was supported by the literature reviewed

in the search. Few studies could be found however that

linked the operation of an open, accessible media center

to gains in reading achievement. Therefore the information

reported here Is the consensus of the specialists rather

than results of studies.

Theopen, accessible media center Is consIdered to

be an important factor in the total reading program

(Hodder). Three proposrtions appear to be most relevant

to the reading program:- (1) the media.center must have a

conducive, inviting environment; (2) the media center must

contain a variety of materials to stimulate interests;

and (3) the media center specialists should establish a

cooperative working arrangement w th the school faculty.

Sections III 3 (Supportive Media)-and III 4 (Central

Loca ion for Reading Materials) contain several articles

also related to this criterion which stress the need for

--the-establishment Of reading laboratories in schoOls.

(22 ) Clay, Rema. "Hub of the Instructional Program. A Casebook of
LibraryServices." Amerlcan Library 1 (February 1970)."

(32) "Facility Sharing Works for Washburne and Skokie Schools.-"
American School and Univer!ity 42 April 1970 _ 38-39.
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(44) Goodwin, Georgie J. "An Educational Tool for All. A Casebook
of School Library Service." American Library_ 1 (February
1970): 164-69.

(49) Hatfield, Frances. "Individualized Learning in the Flex ble
School. A Cas00k of School Library Services." American
Library 1 (February 1970): 169-70.

(54) Hodder, Velma and others. "A Position Paper on the Teaching of
Reading, Developmental and Corrective." Nebraska State
Department of Education, December 1965. ED 011 831.

(61) LaBudde, Constance and Smith, Richard J. "Librarians Look at
Remedial Reading." The Reading_Teacher (December 1973):
263-70

(79) Otto, Henry J. and others. "Nongradedness: An Elementary School
Evaluation, Bureau of Laboratory School Monograph No. 21."
Texas University, 1966. ED 036 889.
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ORGANIZATION AND ADMINISTRATION

A. Program

9. Teathg System.

The local education agency has a complete testing system
which includes the use of erlterion-refereneed measures.

It is difficult to deter ine adequate descriptors to

use for a search from the phrase 'complete,testing sys e- "

Those used relate to evaluation and various forms of

evaluation.

Sanders states that it is meaningless to d scuss

evaluating a sahool reading program" until you specify the

level to be evaluated. He defines levels and roles of

evaluation within the classroom, school, and school system.

Other authors emphasize the need for a thorough

testing system in making decisions about re ding programs,

but suggest caution in using standardized tests (Farr, Rauch).

St'll other authors recommend testing and establi hment

of criterion-referenced tests to measure success on at

least two levels: (1) evaluating the program and procedures

used, (2) evaluating the child's progress in developing

reading skills (Hammond, Farr, Fay, NJEA Review).

The need for diagnostic testing, both formal and

informal, along with ongoing evaluat on of a child's pro-

gress, in order tomake appropriate modifi ations, are

recommended (Karlin, Beck, Brown). One means of meeting

this objective is through the development of behavioral

object ves, which are suggested as an element of a sucees ful

reading program by several authors (Lichtman, Beek, and

Brown and Farr).
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(7) Beck, Isabel L. and Bolvin, John O. "A Model for Nongradedness:
The Reading Program for Individually Prescribed Instruction."
Pittsburgh University Learning Research and Development Center,
1969. ED 033 832.

(17) Brown R. I. "A Remedial Reading Program for the Adolescent
11 iterate." The Journal af_S ecia_l_ Education_ 1: 409-17.

(34) Farr, Roger. "Reading Diagnosis: Trends and Issues." Paper
presented at the meeting of the Nassau Reading Council,
Uniondale, New York, March 9, 1971. ED 050 899.

(35 ) Farr, Roger. "The Fallacies of Testing." Paper presented to
the Conference on Reading and the National Interest, March
22-24, 1970. ED 040 020.

(36) Farr, Roger and Brown, Virginia L. "Evaluation and Decision
Making." The ReadingiTeacher 24 (January 1971): 341=54.

(37) Fay, Leo C. and others. "Curriculum Guide in Reading. Develop-
mental Reading, Grades 1=8." Indiana State Department of
Public instruction, 1966. ED 011 495.

(47) Hammond, Robert L. "Accountability Through Context Evaluation of
Reading Performance." Journal of Research and Devela ment in
Education (Fall 1971): 31-

(56) "How Does Your Remedial Reading Stack Up ' NJEA Review (March
1970): 16-19.

(58) Karlin, Robert. "Characteristics of Sound Remedial Reading
Instruction." Journ0 of _the Reedli9 Specialist (May 1966):
165=69.

(65) Lichtman, Marilyn. "Keys to a Successful Reading Program."
The Reading Teacher 24 (April 1971): 652-58.

(82) Rauch, Sidney J. "How to Evaluate a Reading Program." The
Readi.n% Teacher 24 (December 1970): 244-50.

(85) Research and Information Service for Education(AISElf. "RISE
Bibliography on Behavioral Objectives/Reading K-6." May 1972.

(87) Sanders, James R. "Consideration in Evaluating School Reading
Programs." View-oints 48 (September): 15-25.
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ORGANIZATION AND ADMINISTRATION

B. Staff

Z. VariatioStuIfanacheeceaaar
The local education agency varies the student/teacher
ratios as necessary to meet the objectives of the reading
instructional program.

None of the research reviewed was specifically directed

at studying the success of varying student/tc.;her ratio,

but several articles mentioned this as one factor that

contributed to the success of the program.

Stowe describes a departmentalized high school read ng

program that limited class slze to 20 students. The

provision was judged by those participating as the chief

factor in the success of the progra

Artley, reviewing research by Nason (1965), suggests

that a reading class of disadvantaged junior high students

should not be over 10. Dramer showed gains in reading

achievement with an experimental group of 12 underachieving

students who were taught_TeaOng in subject.matter areas.

The results of Smith's study indicate that students

in high and low achievement groups obtained the highest

degree of tongruency betweenassigned and actual activity

when placed in small group situations, while average

students obtained the highest degree of congruency under

whole class instruction.

Kloste man says the use of a diagnostically struc u ed

read ng prog_am implies flexibility in grouping. -The

use of aides in a reading program is another method of helping

vAry student/teacher ratio (refer to.evidence under IB 4,
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[Trained Volunteer HelpersYfor -further mpli tions.)

Also see Section II 2 (Individualized:Instruction) for

additional Implication's since flexibility in grouping Is

a necessity when provisions are made for teaching every

student at his own instructional level.

(2) Anderson, Richard C. "The Case for Nongraded Homogeneous
Grouping." The Elementa School_ Journal (January 1962):
193-97.

(5) Artley, A. Sterl. "Trends and Practice in Secondary School
Reading: A Report on Recent Research." ERIC Clearinghouse
on Reading, 1968. ED 024 560.

(28) Dramer, Dan. "Self-Contained Reading Oriented Classes in
Secondary Schooli." -Paper presented at the International
Reading Association Conference, May 1970. ED 041 705.

(60) Klosterman, Sister Rita. "The Effectiveness of a Diagno-stically
Structured Reading Program." The Reading_Teacher_ 24
(November 1970): 159.67.

(79 ) Otto, Henry J. and others. "Nongradedness: An Elementary School
Evaluation, Bureau of Laboratory Schools Monograph," No. 21.
Texas University, 1969. ED 036 889.

(88) S ith, George. "The Development of an instrument to Record the
Interaction Between Teacher and Pupil in the Classroom and the
Correlation of Certain Factors with Achievemiiit." Dissertetion-
Abstracts international, 1971.

(92) Stowe, Elaine. "A Departmentalized High School Reading Program.
1971. ED 055 750.

(97) Warterberg, Herbert; Hancley, Lilyan;and Locke, Maurice.
"Developing A Full-time Reading Center Within a Public School
Setting." The Reading Teacher 24 (March 1971): 532-36; 560.
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ORGANIZATION AND ADMINISTRATION

B. Staff

S. Continuous SWf Da1221222

The local education agency has a continuous staff develop-
ment program in reading for all teachers, administrators,
and supportive personnel. .

The need for staff development programs in reading

for all teachers, administrators, and supportive personnel

was supported by the literature reviewed. The preservice
-

preparation of teachers (especially at the high school

level) did not even make teachers aware of the types of

problems to be encountered, much less Oequately equip the

teacher with tools to develop programs (Artley).

Elements that contribute to the success of sta

development programs include: released time for participants,

flexibility of the program, orientation of the program to

specific problems, and schoolwide planning of the programs

(Smith, Chern, McNeil

There did not appear to be a consensus on in-service

format; however, Chern emphasized the need for a continuous

program that met twice a week for a number of weeks rather

than short, intensive programs.

Although the necessity for in-service programs has

been cited, Summers in his review of the literature warns

of lack of success of many staff development programs.

Reasons for the lack of success varied, but poot-planning,

failure to involve the participants in the programdesign,

4.6



and failure to=allQw for the flexibility of treat ng

the specific problems found.within the school seemed the

important.
A

See Criteria lB 3 (Training Content Area Teachers)

and IA 7 (incentives for Staff Development) for additional

implications for this criterion.

(5) Artley, A. Sterl. "Trends and Practtce in Secondary School
Reading: A Report on-Recent Research." ERIC Clearinghouse
on Reading, 1968. ED 024 560.

(15) B aam, Leonard S. and Roehm, Marilyn A. "Subject Area Teachers
Familiarity with Reading Skills." Journal of Developmental
Reading (1964): 188-96.

(16) Briscoe, Cecil D. "A Reading Program with Lay Aides and Programmed
Material." The Clearin house (February 1969): 373-77.

(18) Brown, Edward K. "The Nongraded Program at the Powell Elementa ySchool: Evaluative Phase 11." Philadelphia School District,
April 1970. ED 049 298.

(21) Chern, Nona. "In-service Education in Reading: The Realization
of the Potential Symposium Ill." Paper presented at Interna-
tional Reading Associate's Conference, April 24-27, 1968.
ED 028 020.

(42) Gold, Lawrence. "Preparing Classroom Teachers to Work With
Severely Underachieving Pupils Through an Internship in a
Regional Learning Disability Center." Paper presented at the
Fourth Annual Statewide Reading Conference, Grossinger, New York,
April 8-10, 1970. ED 040 829.

(50) Herber, Harold L. "Reading in Content Areas: A District
Develops Its Own Personnel." Journal of Readin (May 1970):
587-92.

(67) McMenemy, Richard A. "The Remedial [Reading] Teacher: Special
Training and Professional Responsibilities." Paper presented
at the meeting of theinternational Reading Association,
April 19-23, 1971. ED 05! 965.

(68) McNeIl, Shirley. "The Role of the Reading Coordinator." Great
Cities School Improvement Program Detroit, Michigan, February
1965. ED 001 005.
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(72 ) "Model Programs: Reading, EliMentary Reading Centers, Milwaukee,
Wisconsin."- American Institutes for Research in the Behavioral.
Sciences, Palo Alto. ED 053 885.

(74) Moore, Walter J. "What Does Research irOteading Reveal -- About
Reading in the Content Fields?" Eng_l_ish Journal. 54 (May 1969
707-18.

(75) MorrIll, Katherine A. "A Comparison of Two Methods of Reading
Supervision." May 1966. ED 010 974.

(86) Robinson, R. E. "First-Grade Reading Ins uction." The Asheville
City Schools, 1965-66. ED 010 171.

(89) Smith, Nila Banton, ed. "Reading Methods and Teacher Improvement."
international ReadingAssociation, 1971. ED 051 969.

(90) Sm th, Richard J. "The Role of Reading Resource Teacher."
-Paper presented at the International Reading Association
Conference, May 6-9, 1970. ED 042 578.

(92) Stowe, Elaine. "A Depa- menta ized High School .Reading Program."
1971. ED 055 750.

(93) Summers. "Reading in the Secondary Schoo1." Review of-Educational_
Research_ 37 (April 1867): 137-38.
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I. ORGANIZATION AND ADMINISTRATION

B. Staff

3. Training of content Area Teachers.

The local education agency provides training to teachers
in the content areas to develop competencies which will
allow them to adjust_instruction to the varying reading
achievement levels of their students.

Artley cited a study in which content area teachers

determined that the key to the individualization -f

instruction was to allow "students to read on levels

commensurate with their achievement." This assertion was

supported by most of the studies listed here and in II I;

however, the rates of success in meetirng this objective

have not been Impressive.

Several of the articles stated that the develbpment

of increased competencies in reading instruction was

necessary for content area teachers, but the preservice

education of most teachers did not provide the necessary

background (Summers, Artley, Herber).

In-service programs have had varying degrees

success in preparing teachers to meet this objective.

Summers and Braam and Roehm stated that traditional

service programs have been of limited success In increasing

teacher awareness of the reading skills necessary for

successful reading.or of determining individual student s

strengths and weaknesses. However, art cies by Herber

and Artiey describe in-service programs that have success-

fully increased teacher awareness of the skills required

relate reading to the content areas.
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(5) Artley, A Sterl. "Trends and Practice in Second.try School
Reading: A Report on Recent Research." ERIC Clearinghouse
on Reading, 1968. ED 024 560.

(15) Braam, Leonard S. and Roehm, Marilyn A. "Subject-Area Teachers'
Familiarity with Reading Skills." Journal of Develo mental
Reading (1964): 188-96.

(27) Dolan, Sister Mary Edward. "Secondary Developmental Reading
Programs -- Are They Feasible?" Paper presented at the meeting
of the International Reading Association, April 19-23, 1971.
ED 054 911.

(50) Herber, Harold L. "Reading in Content Areas: A District
Develops It's Own Personnel." Journal of Reading (May 1970):
587-92.

(57) Jones, Daisy Marvel. "Reading:in the Content Areas, or This is
Not the Same as Reading a Story." Paper presented at the
meeting of the Keystone State Reading Association, October
29, 1970. ED 046 658.

(93) Summers. "Reading in the Secondary School." Review of Educational
Research 37 (April 1967): 137-38.
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I. ORGANIZATION AND ADMINISTRATION

B. Staff

4. Trained Volunteer HeZ ers.

The local education agency has t ained volunteer helpers
in reading instruction.

Literature relating to this criteria can be divided

in o several categories.

There is overwhelming support for the use of aides

for reading instry.ctlon, but most of the literature

examines !Ise of hired aides rather than volunteers. Smith

gives suggestions for the use of paraprofessionals as

reading aides. Briscoe reported success of students in a

reading program with trained lay aides and programmed

materials. Meyer reported success of a clinIc using

part-time tr ined teachers and trained volunteers as aides.

A Minneapolis project using aides recommended that

further-research is needed on the kinds of training

necessary, but the authors believe the services of trained

aides should free teachers to work more closely with

children in areas where greatest professional skills and

competence are required. Stowe reported success in a

program where teacher aides and adult assistants were

used for individual help and clerical duties to relieve

teachers for work With students. Student aides were also

used, but only for clerical assistance. Other programs

have had success with students tuto- ng younger students.

Klosterman reported student achievement gains in a reading

program using elementary education students as tutors.
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Most of the available literature concerning the use of

aides involves remedial reading programs rather than

regular developmental programs, but the use of aides in

reading is supported by the literature.

(16) Briscoe, Cecil D. "A Reading Program with Lay Aides and
Programmed Material." The Clearinghouse February 1969
373-77.

(60) Klosterman, Sister Rita. "The Effectiveness of a Diagnostically
Structured Reading Program.' The Readjujeacher_ 24
(November 1970): 159-67.

(69) Meyer, Ronald E. "Reflections on Title III: Omaha Central
Reading Clinic." Paper presented to the International Reading
Association Conference, April 30-May 3, 1969. ED 033 837.

(71) Minneapolis Special School District Number I, Minnesota.
"Teacher Aide Program, 1966-67." 1967. ED 024 643.

(89) Smith, Nile Banton, ed. "Reading Methods and Teacher improvement."
international Reading Association, 1971. ED 051 969.

(92) Stowe, Elaine. "A Departmentalized High School Reading Program.-
1971. ED 055 750.



I. ORGANIZATION AND ADMINISTRATION

B. Staff

S. Media Cente-

Each school in the local education agency has a media
center whici- is staffed by professional and supportive
personnel.

Very little lIterature related to this criterion was

located.

The studies reviewed for criter on IA 8 (Media Center)

which concern the use and availability of library materials

seem to imply that the media center should be weU staffed.

Brown reported a study evaluating a nongraded program and

included a recomaendation that there was need for a full-

time instructional media assistant.

LaBudde reviews literature which stresses a need for

librarians to work cooperatively with classroom teachers

and remedial reading teachers. She discusses librarians'

perception of reading teachers and reading teachers' percep-

tions of librarians. A survey was conducted to determ ne

librarians' perceptions of their role in the reading program.

Conclusions and recommendations from the survey included:

) the need for scheduled conference times between reading

teacher and librarian (possibly with the classroom teacher);

) the need for communication concerning individual

children; and (3) cooperation in ordering and using

materials. LaBudde also suggested that librarians should

have a course in reading and reading teachers should have

mo e emphasis in their education on extending their services

through the librarian. Also she suggests that administrators
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should encourage this interaction.

These conclusions seem to imply the need for a -e

trained library staff.

(17) Brown, Edward K. "The
School: Evaluative
April 1970. ED 049

(61) LaBudde, Constance and
Remedial Reading."
263-70.

Nongraded Program at the Powell Elementary
Phase II." Philadelphia School District,
298.

'Srt.1.111'itElitii=EE:L4;lill-511i3ok3):
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I. ORGANIZATION AND ADMINISTRATION

B. Staff

6. LEA Director o All Read' Activiti

The local education agency has a director of all reading
activities who has authority, responsibility, and time
granted by the superintendent and board of education to
organize, implement, and coordinate a comprehensive reading
program.

The literature reviewed for this criteria, while not

extensive, stressed the necessity of a designated pro-

fessional that is provided the time and authority to

coordinate the reading program for the district. The

duties of the director (also called coordinator, specialist)

will necessitate close working relationships with both the

school reading teacher and other classroom teachers.

Kipling states that every administrative district

should provide a reading coordinator to supervise all

reading programs who should have the time to teach, super-

vise reading labs, and conduct in-service programs. McNeil

suggests that the emphasis of the coordinator must be on

working with teachers rather than students to best utilize

the coordinato s expertise. The reading coordinator has

to be f 11-time to relate reading programs tofother special

programs (such as speech) as well as the general school

program. Herber suggested that one of the reasons for the

success of the Norfolk experi--ntal reading program was

the availability of a full-time coo dinator to work with

the reading coordinator in each school.
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(50) Herber, Harold L. "Reading in Content Areas: A District
Develops Its Own Personnel." Journal of Reading. (May 1970):
587-92.

(56) "How Does Your Remedial Reading S ack U 7" NJEA Revi ew (March
1970): 16-19.

(59) Kipling, Cecil. "An Optimum Reading Program for Grades K-12,
and School District Organization." South Dakota University,
November 1, 1567. ED 018 341.

(68) McNeil, Shirley. "The Role of the Reading Coordinator."
Great Cities School Improvement Program, Detroit, Michigan,
February 1965. ED 001 005.

(90) Smith, Richard J. "The'Role of Reading Resource Teacher. Paper
presented at the International Reading Association Conference,
May 6-9,1970. ED 042 578.
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I. ADMINISTRATION AND ORGANIZATION

C. Community Relations

1. Re ort to the Parents.

Each local education agency has a reporting system that
fully, accurately and specifically commuLicates a student
progress in reading to parents.

Literature concerning this criterion can be divided

into three categories: (1) general reporting; (2) reporting

on the reading program; and (3) reporting on remedial

reading programs

A survey of general practices in reporting to parents

was summarized by Tyau. The survey showed reporting

techniques were diversified to meet the needs of the

individual schools; but, in order to be effective,-reporting

must be a continuous, cumulative, and cooperative procedure.

In regard to remedial reading programs, Fay recommends

contacting parents when reading retardation is determined,

and holding conferences to get the cooperation of parents

and to keep them informed. He gives suggestions for the

content of those meetings. Hodder suggests ways of orienting

parents to the components of the entire reading program in

group meetIngs and gives suggestion for conducting indi-

vidual parent conferences. Beery suggests ways that

parents can be kept constantly informed of daily pupil

work , d progress in addition to formal reporting techniques.

Lloyd reports on New York City's effort to get parents

involved and outlines successful techniques used there.

Other articles list reporting to parents as one of the
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essential elements of a good reading program.

general it is agreed that reporting to parents is

necessary, but no literature was reviewed that derionstrated

gains in reading due to types of reporting.

Additional support for this type of criterion would have

to come out of the literature on community relations.

(4) Artley, A. Sterl. "The Reading Specialist Talks to the Public
The Reading Teacher (May 1965)_: 645-48.

(8) Beery, Althea. "Schools Report to Parents.
(May 1965): 635-44.

The Reading Teacher

(37) Fay, Leo C. and others. "Curriculum Guide in Reading. Develop-
mental Reading, Grades 1-8." Indiana State Department of
Public Instruction, 1966. ED 011 495.

(54) Hodder, Velma and others. "A Position Paper on the Teaching of
Reading, Developmental and Corrective." Nebraska State
Department of Education, December 1965. ED 011 831.

(56) "How Does Your Remedial Reading Stack Up?" NJEA Review ( arch
1970): 16-19.

(66) Lloyd, Helene M. "New York City's Program for Developing the
Role of Parents in Reading Progress." The Tieadi.n9 Teacher
(May 1965): 629-33.

(94) Tyau, Frances Siu Lan. "Campus Schools' Parent Reporting
Procedures." Child Study_Center Bulletin. State University
College at Buffalo.
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I. ORGANIZATION AND ADMINISTRATION

C. Community Relations

2. ROprt _to_the_ Commum,

The local education agency introduces, explains, and
periodically reports the reading program to the school
community.

In general, available literature supports this cri-

terion. Beery suggested the need for reporting on three

different levels: (1) system-wide reporting; (2) local

reporting; and (3)-classroom reporting. She suggested that

this could be done through publications on all three levels,

along with programs for parental participation and reporting

at PTA meetings. Sanders recommends evaluation techniques

on all levels and stresses the importance of publicizing

the results for the consumers; those who pay for the pro-

gram. Hammond outlines a method of context evaluation of

reading performance to be used in judging accountability

and suggests that the evaluation should be utilized by the

public to register an attitude based on knowledge of the

program. Artley stresses the necessity for the reading

specialist to be the one who talks to the public, since

the reading specialists are most qualified to speak know-

ledgeably about the program. He suggests that taxpayers

can be kept informed through the media and community

organizations. Lloyd describes the successful effort in

New York City which involved television and radio programs,

exhibits and workshops for parents and community. The

coordinators are finding success in involving parents and

feel sure that it will help children's reading ability;
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but as in other literature reviewed in this area, no studies

are cited as evidence that reading has improved.

Also see literature reviewed in section IC I for addi-

tional implications and ideas for this criteri

(4 ) Artley, A. Sterl. "The Reading Specialist Talks to the Public."
The Reading Teacher (May 1965 ): 645-48.

eery, Althea. "Schools Report to Paren " The Readin Teacher
(May 1965): 639-44.

(8)

(47) Hammond, Robert L. "Accountability Through Context Evaluation
of Reading Performance." Journal of Research and _Development
in Education (Fall 1971): 31-3_r

(96) "How Does Your -medial Reading Stack Up?" NJEA Review (March
1970): 16-19.

(66) Lloyd, Helene M. "New York City's Program for,Developing the
Role of Parents in Reading Progress." The Reading Teacher
(May 1965): 629-33.

( 7 ) Sanders, James R. "Considerations in Evalua
Programs." yiewpoints 48 (September):
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I. ORGANIZATION AND ADMINI5TrAT1ON

C. Community Relations

3. Sh'ing Methods
The local education agency shows willingness to share
instructional methods and materials which have proved
effective in reading programs.

The literature search provided few re:erences for this

criterion; however, the few articles c ted t- Ided to

support it. McNeil suggests that the role of the schoOl
-

reading specialists should include assisting teachers in

obtaining and sharing effective materials and teaching

method . In a similar fashion, one of ,the responsibilities

of the district reading coordinator is to conduct ongoing

evalua ion of t_e materials and methods used in the member

schools so that effect ve methods and materials can be

di -eminated throughout the district (NJEA Review).

(56) "How Does Your Remedial Reading Stack U " NJEA Review (March
1970): 16°19.

(68) McNeil, Shirley. "The
Cities School Improv
1965. ED 001 005.

le of the Reading Coordinator." Great
ent Program, Detroit, Michigan, February

72_ "Model Programs: Reading, Elementary Reading Centers,
Wisconsin." American institutes for Research in Ahe
Sciences, Palo Alto. ED 053 885.
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H. INSTRUCTION

Z. Junior-Senio- Hi-11 Teacher 1(2,-4.s_s_L2g1.1120Alitql_Egsr_.

Teachers of reading at the junior and senior high school
levels have a demonstrated knowledge of developmental reading
as it relates to the reading curriculum of the local education
agency.

The liter-ture seems to support this criterion in theory

but many authors point out the lack of this concept in prac-

tice. Stowe found that high school English teachers often

teach readin yet "the high school English teacher wo has

had training in the teaching of reading is so rare as to be

virtually nonexistent." Artley, in summarizing a study by

Geake reports that some reading programs surveyed had to be

discontinued because of the inability to find qualified

teachers. Artley also detcribes Squire's report of reading

programs where reading scialists were members of the English

Dep_rtment, but he found that "apparently such staffing does

not guarantee success." He goes on to say that in many schools

those responsible for the reading program confused the teaching

-f reading with the teaching of slow learners and were

unsuccessful.

McMenemy, in discussing the special training and responsi-

bility of the reading teacher, states that reading teachers

should understand and practice the basic rul-s for success in

reading. An article in the NJ_EA Review cites the necessity to

develop people skilled in remedial and developmental reading

because of a shortage of trained personnel in these areas.

emphasizes the need for close coordination between the reading

teacher and the read ng coord.nator of the system.
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Kipling in his recommendations, states that a goal of a

secondary reading program should be the continuation of skill

building started in the elementary grades. He recommends a

program of developmental reading for all students in gradeS

6, 7,and 8. A senior high developmental program should be
.

established for those who could profit from this instruction.

He concludes that each district should have a reading special-

ist to coordinat- afl reading programs. Artley sees a need

for this also, but he found a lack of any coordination pattern

or system of instruction of secondary reading_programs,

) Artley, A. Sterl. "Secondary Developmental Reading Programs --
Are They Feasible?" Paper presented at the Meeting of the
international Reading Association, April 23, 1971. ED 053 871.

(5 ) Artley, A. Sterl. "Trends and Practices in Secondary School
Reading: A Report on Recent Research." ERIC Clearinghouse
on Reading, 1968. ED 024 560.

(56) "How Does Your Remedial Reading Program Stack Up?" NJEA Review
(March 1970): 16-19.

(59) Kipling, Cecil. "An Optimum Reading Program for Grades K-12
and School District Organization." South Dakota University,
November 1, 1967. ED 018 341.

(67) McMenemy, Richard A-. "The-Remedial [Reading] Teacher: Special
Training and Professional Responsibilities." Paper presented
at the meeting of the international Reading AssoOttion,
April 19-23, 1971. ED 051 965.

(92) Stowe, Elaine. "A Departmentalized High School R adino Program."
1971. ED 055 750.
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II. INSTRUCTION

2. Individ6aVeed Inatruction

Provisions are made for teaching every student at his own
instructional level and learning rate.

Because of the difficulty in definingand operational-

izing teaching*every student at hii own instructional

level," definitive research was difficult to locate, but there

is overwhelming evidence that this is considered as a. major

criterion for most siwcessful programs. (Cotter, Robinson,

Karlin; Lichtman.)

_Several studies-claim that-individualizing instruction is

fulfilled by nongraded schools and most of the studies reviewed

demonstrated gains in achievement through nongradedness.

(Brown, Otto Gumpper, Anderson, Beck, Wi t, Engel and Cooper,

Nilson Remade, Lewis

Other ways of individualiziug instruction include the

use of Individually Prescribed Instruction (I.P.I.) (Beck,

Derenzis) diagnostically structured programs (Klasterman),

and remedial reading programs (Warterberg, Crawford and

Conley).

Many authors state that individualizing instruction

essential to a good reading program and proceed to give

suggestions for teaching every student at his own instructional

level (Newman, Ellakly and McKay).

(2) Anderson, Richard C. "The Case for Nongraded Homogeneous
Grouping." The Elementary_School Journal_ anuary 196Z
193-97.
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Artleye A. Sterl. "Trends and Practice in Secondary School
Reading: A Report on Recent Research." ERIC Clearinghouse
on Reading, 1968. ED 024 560.

(7) Beck, IsabelyL. and Boivin, John- O. "A Model for Nongradedness:
The Reading Program for Individually Prescribed instruction."
Pittsburgh University Learning Research and Development Center,
1969. ED 033 832.
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(46)
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11. INSTRUCTION

3. Positive n

The teaching-learning environment is conducive to the
development of,positive attitudes toward reading.

This search of the literature revealed some studies wIth

implications for this c iterion b-t literature beyond the

field -f reading should be explored for further relevant

material.

In general op nions of authorities supported the need

for positive attitudes t ard reading (Withal], Summers,

Calder). Guidelines for measuring the learning environment

have been established.

Many of the studies contend that a teaching-learning

environment conducive to the development of a positive attitude

is an essential element of a nongraded school. Surveys of

students, teachers, and parents in nongraded schools have

supported this theory (Bowman, Wilt, Lewis). This environment

has been given credit as one of the variables contributing to

high student achievement in nongraded schools (Renacle,

Vogel, Otto).

A positive attitude toward reading is also Ilsted by

many authors as one of the necessary factors in a successful

reading program (Summers, Calder, Karlin, Stowe Derenzis,

Fader, Artley).

(5) Artley, A. Sterl. "Trends and Practice in Secondary School
Reading: A Report on Recent Research." ERIC Clearinghouse
on Reading, 1968. ED 024 560.
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11. INSTRUCTION

4. Teaczer Use o Various Readin athods and Tea

Every teacher demonstrates a knowledge of various methods and
techniques used in the teaching of reading to make provisions
for the differences that exist among students.

The strongest support for this criterion comes from

Artley's review of 150 research studies. He documents the

need for the use of a variety of methods and materials,

more and better training of teachers, and provisions for

individual differences among students. These elements,

when considered together, pertain directly to this criterion.
=

Other researchers (Smith, Bowman) conqucted studies in

elementary schools and found that teachers did adapt thei

methods of instruction to various achievement levels of

students.

Many authors agree that this is an essential element

of a successful reading program. Lichtman lists as one

element of success the diagnosis of each individual student

in order to provide continuous information to enable a teacher

to mod fy and adapt her program based on its effectiveness

for each individual. Karlin points out the need for use of

methods based upon principles of learning. He intludes:

learner's needs, successful experiences guided learning,

meaningful learning, interference, and transfer. He proceeds

to elaborate on each of these as characteristics of a sound

reading program. Valett presents a guide to diagnostic

prescriptive task analysis that includes methods and techniques

for planning for individual needs. Courtney points out that
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to make reading relevant and necessary for youth, t must be

taught as a means of achieving goals which are concerned

with their attitudes and values. He b lieves that the

content area teacher is in the most favorable pos tion for

teaching both content and process whereby the mat rial is

treated in depth and reading skills are applied immediately

in context.

This criterion overlaps with several other criteria.

Criteria 1B 2 (Continuous Staff Development), IB 3 (Training

Content Area Teachers), 11 1 (Junior-Senior High Teacher

Knowledge of Developmental Reading), and 11 2 (Individualized

Instruction) all have a relation to this Cr terion either in

the area of knowledge and training of the teacher in reading

programs, or in providing for individual differences among

students. The literature accompanying these criteria should

be examined in assessing criterion II 4

(5) Ar ley, A. Sterl. "TrendS and Practice in Secondary School
Reading: A Report on Recent Research." ERIC Clearinghouse
on Reading, 1968. ED 024 560.
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Disser_tation Abstracts in_ternational 32 (August 1971):
0-A- 1-A.

(24) Courtney, Brother Leonard. "The Rationale for Teaching Reading
in the Content Fields." Paper presented at the Hofstra
University Conference, October 30, 1970. ED 046 642.

(27) Dolan, Sister Mary Edward. "Secondary Developmental Reading
Programs -- Are They Feasible?" Paper presented at the
meeting of the International Reading Association April 19-23.
1971. ED 054 911.
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The Readin- Teacher 24 (April 1971): 652-59.

(88) Smith, George. "The Development of an instrument to Record
the Interaction Between Teacher and Pupil in the Classroom
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III. FACILITIES AND MATERIALS

1. -,97 Zepentaciin: l_ticetericas.

Appropriate supplementary reading materials to support the
basic reading curriculum are provided and utilized.

The use of appropriate
supplementary reading materi is.

to support the basic reading curriculum was supported by

the literature reviewed.

While the results conce ning the increase in reading

achievement that can be att-ibuted to the use of supplementary

materials varied, several conclusions can be drawn: (1) The

use of supplementary materials enabled the teacher to better

meet the individual needs of each child (Lichtman, Blakely

and McKay, Fay); (2) Supplementary materials help to establish

a positive attitude toward learning to read, an essential

characteristic in any reading program (Calder, Anderson,

Fader, Fay); (3) The supplementary materials need to be

chosen by the teacher or generated by the school to best

meet the needs of the students (Stanchfield, Fay, Fader)',

(4) The supplementary materials should reflect the students'

eth *c background and interests (Stanchfield); (5) Supple-

mentary materials should be utilized for students at all

learning levels including the slow learner and the gifted

(Bigaj, Quackenbush).

Results in studerit achievement varied when the attempt

was made to link student achievement to the use of supple-

mentary materials. Both Calder and Levine report that no

significant difference in reading achievement was found with
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Middle Grades." Paper presented at the conference of the
International Reading Association, May 6-9, 1570. ED 045 312.

(86) Robinson, R. E. "First-Grade Reading Instruction." The
Asheville City Schools, 1965-1966. ED 010 171.

(91) Stanchfield, Jo. M. "The Use of Original Instructional
Materials as a Stimulus for Improved Reading." December
1966. ED 013 731.

(92) Stowe, Elaine. "A Departmentalized High School Read ng Program."
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FACILITIES AND MATERIALS

2. Materials Reco-nise Variatione in Race Culture Sex.

Materials are utilized which recognize different races,
cultures, and sexes.

The limited literature reviewed supports this criterion.

There has been much recent work focusing on the subject of

this criterion that is not reported in this literature

search, but the opinions reviewed seem to reflect a general

trend.

Gold reflects the opinion of many when he points out

that reading series have been criticized for their lack of

masculine interests and their middle-class orientation. To

counteract these deficiencies, many authors have written

stories about lower class backgrounds and minority ethnic

groups in recent years. Gold refers to the American Council

on Education's Reading Ladder for Flunian Relationa for a

listing of some of these materials.

Stanchfield reported a study in which methods and

materials were developed to determine their effect on first

grade reading achievement. Intelligence, sex, home background,

and ethnic origin were the factors considered. His findings

seem to support the need for special materials that recognize

different races, cultures and sexes.

Miller and Johnson review several studies which show

increased interest and achievement on the part of Navajo

students with the introduction of materia s concerning their

ethnic group and culture.

Another area of concern relating to this criterion s

76

8 i



the recognition of ethnic biases in children's literature.

Articles by both Baxter and Bernstein point out problems and

g ve suggestions for materials and ways of handling these

materials in the classroom.

(6) Baxter, Catherine B. "Combating the influence o_ Black Stereo-
types in Children's Books." Readin Teacher (March 1974):
546-44.

a

(10) Bernstein, Joanne. "The Changing Roles of Females in Books for
Young Children. TheReadihg Teacher (March 1974): 945-49.

(41) Gold.--"Chapter 9 Language Arts-for the Gifted Student-"
he Intellectuall Gifted, pp. 207-213.Education for

(70) Miller, D. D. and Johnson, Ga "What We've'Learned About
Teaching ReAing to Navajo Indians." The ReadinuIeacher
(March 1974): 550-54.

(91) Stanchfield, Jo. M. "The Use of Original Instructional
Materials as o Stimulus for improved Reading." December 1966.
ED 013 731.
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III. FACILITIES AND MATERIALS

3. ortive Media.

A wide variety of supportive media on all levels of learning
is available and readily accessible.

The literature search provided few studies relating to

this criterion; however, most of the articles that described

the characteristics of good reading programs stressed the

necessity of having a wide variety of supportive media

available and access,ible. Several propositions were presented

related to this crite n: (1) Supportive media if used

skillfully, helps to enhance the child's attitude for

learning (Crawford and Conley, Fader, QuaCkenbush);

(2) The specific location of the media was not as important

as its accessibility to both teachers and students, Lichtman);

(3) The supportive media must be used to meet individual

student needs (NJEA Review, Lichtman). The NCEC report shows

an increase in both student achievement and motivation when a

student-centered, integrated approach with supportive media

is utilized.

Further information re ated to th s criterion can also

be fiund in criterion 111-1 (Supplementary Reading Materials),

a s_rongly supported critetion.

(25) Crawford, Gail and ConleY, Disk. " eet You in Reading Lab "
ournal of .Reedin (October 1971):: 16-21.

Fader, Daniel N. "English for Reluctant Learners, Grades 7-9,
English in Every Classrood.'" University of Michigan, October
1966. ED 010 424.

(37 ) Fay, Leo C. and others. "Curriculum Guide in Reading Develop-
mental Reading, Grades 1-8." Indiana State Department of
Publit Instruction, 1966. ED 011 455.
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(56) "How Does Your Remedial Reading Stack Up?" NJEA Review
(March 1970): 16-19.

(61) LaBudde, Constance and Smith, Richard J. "Librarians Look at
Remedial Reading." The Reading_Teacher (December 1973): 263-70.

(62) Levine, Daniel A. and others. "Report of the Westside Workshop
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Education Act: Specralized Language Activities for the Rural
Disadvantaged." South Part- Maine, USGPO.

(81) Quackenbush, Sylvia. "Creative Reading Activities for the
Middle Grades." Paper presented at the conference of the
International Reading Association, May 6-9; 1970. ED 045 312.

(86) Robinson, R. E. "First-Grade Reading Instruction." The
Asheville City Schools, 1965-1966. ED 010 171.
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III. FACILITIES AND MATERIALS

Central Location or Readin. Materials.
Instructional and practice reading materials are filed in a
central location in each school for use by all teachers as
needed.

Very little literature was found that directly related

to this cr terion. The concern for materials was typified

by Lichtman's statement that materials could be located in

one or a number of locations in the school. The only concern

was that the materials be accessible to the teacher. McNeil

suggested that a good reading p ogram should be housed in a

permanent room where all meter als would be available.

LaRudde contended that the librarian and remedial reading

teacher should work together to help students improve-their

reading. She also indicated that the remedial reading teacher

cannot stock th diversity of books in her classroom that are

available in the media center. This seems to give support

for the media center as a central location for materials.

(22) Clay, Rema. "Hub of the Instructional Program. A Casebook of
Library Services American Library 1 (February 1970)-

(25) Crawford, Gail and Conley, Dick. "Meet You in Reading Labs"
Journal of Readin (October 1971): 16-21.

(32) "Facility Sharing Works for Washburne and Skokie Schools"
American School and Universit 42 (April 1970): 38-39.

(44) Goodwin, Georgie J. "An Educational Tool for All. A Casebook
of School Library Service." AmericanALtam 1 (February
1970): 164-65.

(61) Laudde, Constance and Smith, Richard J. Librarians Look at
Remedial Reading." The Readin_gTeacher (December 1873)
263-70.
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(65) Lichtman, Marilyn. "Keys to a Successful Reading Program." The
Reading Teacher 24 (April 1971): 652-58.

(68) McNeil, Shirley. "The Role of the Reading Coordinator.' Great
Cities School Improvement Program, Detroit, Michigan,
February 1965. ED 001 005.

(73 ) "Model Programs: Reading. The Topeka Reading Clinic, Centers
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1571. ED 053 888.
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Alabama Right to Read Phase I School Systems
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ALABAMA BOYS INDUSTRIAL SCHOOL

Mr. John Carr
Superintendent
Mrs. Edith Smith
Right to Read Director

BARBOUR COUNTY SCHOOL SYSTEM

Hr. William A. Edson
Superintendent
Mrs. Dottie McQueen
Right to Read Director

BIRMINGHAM CITY SCHOOL SYSTEM.-

Dr. Wilmer S. Cody
Superintendent
Mrs. Ruth Strong
Right to Read Director

CONECUH COUNTY SCHOOL SYSTEM

Mr. Wayne Pope
Superintendent
Mrs. Ola Mason
Right to Read Director

CULLMAN CITY SCHOOL SYSTEM

Dr. Arthur Dennis
Superintendent
Mrs. Fronia Moore
Right to Read.Director

ELBA CITY SCHOOL SYSYEM

Mr. Elmer Taylor
Superintendent
Mrs. Addieleen Prescott
Right to Read Director

FRANKLIN COUNTY SCHOOL SYSTEM

Mr. Jimmy Clements
Superintendent
Mr. Chester Jacobs
Right to Read Director
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HOMEWOOD CITY SCHOOL SYSTEM

Mr. Virgil Nunn
Superintendent
Mrs. Frances Thompson
Right to Read Director

HUNTSVILLE CITY SCHOOL SYSTEM

Dr. V. M. Burkett
Superintendent
Mrs. Mickey Riggins
Right to Read Director
Mrs. Saranel Detamore
Right to Read Director

MACON COUNTY SCHOOL SYSTEM

Mr. Ulysses Byas
Superintendent
Mrs. Ora Manning
Right to Read Director

MOBILE CATHOLIC DIOCESE

Rev. William B. Friend
Superintendent
Sister Mary Johanna Crabtree
Right to Read Director

MONTGOMERY PUBLIC SCHOOL SYSTEM

Dr. Silas Garrett
Superintendent
Mrs. Maggie Walker
Right to Read Director

RUSSELL COUNTY SCHOOL SYSTEM

Mr. Warren N. Richards
Superintendent
Mrs. Theoria King
Right to Read Director

TUSCALOOSA CITY SCHOOL SYSTEM

Dr. Hugh Stegall
Superintendent
Dr. Francei Anderson
Right to Read DirectOr


