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ABSTRACT

During its 1973-74 project year, the Alabama Right to Read program
directors and supporting groups in the state developed 26 criteria for
success, which were to be used as a statewide standard for program
development. This monograph reports the results of a literature
search to determine if the criteria were or were not supported by
recent empirical and/or theoretical findings.

The monograph gives (1) a brief history of the development of the
criteria, (2) a description of the search process, (3) samples of
exemplary supported criteria, and (4) a discussion of the findings of
the search. The total search results are located in Appendix A,
followed by an alphabetical listing of the items found in the search in
Appendix B, -

The search supported a majority of the criteria. Of these,
slightly more than half were highly supported. The remaining eriteria
were supported: (1) by inference from other educational programs or
practices or criteria, (2) in a slightly different form than stated, or
(3) by a small amount of literature. Of the criteria supported, the
majority were supported by expert opinion rather than research.
Criteria in the areas of program administration and organization
received the least support, while staffing, instruction, and materials
and supplies seemed to have_an abundance of support. It is suggested,
due to the limitations of the search, that a further search be con-
ducted for some of ‘the criteria before definite conclusions are drawn.
The research items located in the search indicate the need for a more
systematic, organized method of approaching research in reading.

Iv.



PREFACE

This monograph reports on a F}rst for the Alabama educational
effort: a national search of the literature to determine empirical
and/or theoretical support for the criteria set up by the local RZR
directors and othar supporting groups in the state. This effort and
iéé companion effort, a Delphi study of all key educators involved
in the R2R effort to determine their degree of consensus about
the criteria, will comprise a two monograph set reporting on the
results of each of these efforts.

These two monographs would never have been possible without the
efforts of all educational personnel in Alabama who were associated
with the R2R effort. We owe them a great debt of gratitude Faf their
cooperation in developing the criteria. We also owe a debt of grati-
tude to the current RZR director; Dr. John Shelton, who has seen fit
to support the development of this monograph and the Delphi study
monograph into the 1974=75 project year.

The literature search reported in this publication was carried out
and analyzed by Browning and Mary Spence, two doctoral students at The
Pennsylvania State University. They are primarily responsible for

- the results presented here in_ﬁppeﬁdié A. They did an exceptionally
fine search for us given the time and money constraints within the
project, both in gathering and analyzing the items for each criteria.

We trust that the results reported here will provide support for

the Alabama R2R effort as it moves toward its goal of increased read-

ing competency for the state of Alabama.

Richard McBride Reynolds Ferrante
Project Director, o Educational Consultant
Right to Read 6

1973-1974 ‘
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I. DEVELOPMERT OF THE ALABAMA RIGHT TO REA
CRITERIA FOR SUCCESS

[

History of Alabama as a Right to Read State

Prior to 1973, only 11 states had been officially designated as

agreement with the U.S. Office of Education. Alabama agreed to the
commi tments and was officially~acknowledged as a Right to Read state

in March 1973. Dr. Ruth Love Holloway, national director of Right to
Read, visited Alabama to address the first meeting of the state advisory
commission and notified the state of its aceéptance:

Upon its acceptance, Alabama was given a basic grant of $SD,DDD to
establish a formal organization. On July 1, 1973, the Alabama Right to
Read program had its official beginning with the employment of a
program administrator. Governor George C. Wallace gave the program
$50,000 in revenue sharing funds as a supplement to the basic grant.
These monies were used to employ staff personnel. |

Since Right to Read is a program whose purpose is to coordinate

- through the skills and competencies developed by staff training, the

participating school receives no monies for personnel or materials. For
this reason, Alabama applied for and received an additional grant of
$62,000 to train at least one ;eading director in every school system

in the state. These highly skilled directors were to return to their

1
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cal school districts to organize comprehensive reading programs,

including the transfer of their training directly to all administrators,



teachers, and support personnel through a program of local staff
development.

ﬁp@n the official inauguration of Right to Read in Aiabama on
July 1, 1973, and in view of the commitment to organize a training
program for local directors, plans were immediately initiated. In the
short span of five weeks, the Right to Read staff organized a st. ‘f
development training workshop which was begun on August 6, 1973, at

Auburn University. Twenty days of the mandated 30 days or 240 hours of

instruction were conducted during the period August 6-31. The remaining
10 days of training were conducted during the 1973-74 school year.

The training of the directors was both extensive and intensive in
six broad curricular areas: (1) reading methods, (2) reading program
development, (3) change agent and communication skills, (4) development
of instructional materials, (5) knowiedge of commercial materials, and
(6) knowledge of the state department of education. One major thrust
of the training was program planning and development skills necessary
to build a comprehensive reading program and the administraéive and
management skills to make it function effectively. The instruction was

conducted by outstanding educators on the state and national level.

- Development of the Criteria for Success

During the training period in October 1973, the Right to Read
directors addressed themselves to the identification of standards for
a successful reading program. -Frcm the session, 34 criteria were
identified. These were to form a set of statewide standards to be
implemented and refined as necessary. In order to obtaln additional

reactions and input, the criteria were submitted to key individuals and
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groups of educators within the state. Responses were obtained from
152 educators at all levels in the 14 participating school systems.
The members of the state Right to Read advisory commission and the
state department of education R2R task force also responded to the
criteria. From all of the respanses, 26 criteria finally resulted.
Following all of these caﬁtributians, a technical writing team put the
criteria into final form. These were submitted for approval to the
14 R2R directors at a later training session. Upon the recommendations
of the R;R directors, the advisory commission and the task force
QFffcia!Iy adopted the criteria as the basis for program development
during the 1973-74 school year in the participating' school systems
(see Appendix C).

The total developmental process, which took two months, can be
schematized as follows:

17-19 OCT _ Develop Initial 34 Criteria
o First increment to summer training wor'shop Far
R2ZR LEA directors.

Brainstorming to develop original 34 criteria.

Obtain Local Educator Feedback
"R2R reading directors survey a sample of local
educators to modify the criteria on the basis of
their input,

LEA RZR coordinators report results of survey,
Criteria reduced to 26,

31 OCT _ Refine Criteria on the Basis of Feedback

5 NOV__ Request SDE and Advisory Committee to Further
Refine Criteria o )
26 criteria presented to SDE task force for
analysis.
Statewide R2R advisory committee refine criteria.

12-13 NOV__Write Criteria in Final Form
- - Technical writing team put criteria into final .
form.

, 7,1Adap;ﬁ;riteriaﬁFafma]iyﬁg;ﬁState,ggvei
9 JAN  RZR advisory committee adopt criteria.
14 JAN  SDE task force adopt 26 criteria.
3




The final 26 criteria are listed on the following pages. They comprise
three categories: (1) organization and administration: program and

staff, (2) instruction, and (3) facilities and materials.

10




ALABAMA RIGHT TO READ PROGRAM
CRITERIA FOR SUCCESS

I. ORGANIZATION AND ADMINISTRATION

A, Program

]i

Scope and Sequence of Learnings.

Each local education agency teacher of reading uses a
scope and sequence of learnings designed to insure the
acquisition of reading skills.

Coordination and Articulation of All _Special Readin

Programs with th& Basic Currlﬁulum

There is coordination and articulation between all
federally funded, volunteer, and other reading and
language arts programs and the basic reading curriculum.

Individual Student Record-Keeping Sysfem

A continuous record-keeping systcm of ‘reading progress is
maintained for each individual student.

Qégﬁgjnaticn with Pre-school Program.

The local education agency works cooperatively with
existing pre-school components to coordinate and articu-
late reading programs.

Adult Basic Education Reading Component.

The local education agency has an adult basic education
reading component.

Continuous Reading Program

The local education agency has a continuous educational
program which includes provision far summer instruction
in reading.

Incentives for Staff Déveiéﬁméﬁt.

The board of education of the local education agency has
an incentive program for teacher staff development in
reading. .

Media Center.

Each school in the local education agency has a media
center which is operated on an open basis and is readily
accessible to students and teachers.

Jesting System.

The local education agency has a complete .testing system

5
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which includes the use of criterion~referenced neasures.

Staff

1.

Varlatloﬁ of Student- -Teacher Ratlcs as Néeessary.

The locsl education agency varies the student-teacher
ratios as necessary to meet the objectives of the reading
InStFuEthﬁal program.

Continuous Staff Development.

The local education agency has a continuous staff
development program in reading for all teachers, admini-
strators, and supportive personnel.

Training of Lontent Area Teachers.

The local education agency provides training to teachers
in the content areas to develop competencies which will

allow them to adjust instruction to the varying reading

achievement levels of their students

Trained Volunteer Heipers.

The local education agency has trained vglunteer helpers
in reading instruction.

Media Center.

Each school in the local education agency has a medla
center which is staffed by professional and supportive
personnel.

LEA Director of All Reading Activities.

The local education agency has a director of ail reading
activities who has the authority, responsibility, and
time granted by the superintendent and board of education
to organize, implement, and coordinate a comprehensive
reading program.

Céﬁmunity Relations

]i

Report to the Parents.

Each local education agency has a reporting system that
fully, accurately, and specifically CQmWJnncates a
student's progress in reading to parents.

Report to the LCommunity.

The local education agency introduces, explains, and
periodically reports the reading program to the sciool
community.

12



3.

Sharing of Instructional Methods.

The local education agency shows willingness to share
instructional methods and materials which have proved
effective in reading programs.

I1. [INSTRUCTION

Junior-Senior High Teacher Knowledge of Dgyglag@gntal

. Reading.

Teachers of reading at the junior and senior high school
levels have a demonstrated knowledge of developmental
reading as it relates to the reading curriculum of the
local education agency.

Individualized Instruction.

Provisions are made for teaching-every student at his
own instructional level and learning rate.

Positive Environment.

The teaching-learning environment is conducive to the
development of positive attitudes toward reading.

Teachgr Use of Varipg;ﬁﬂgadigg Methods and Tg;bgjﬁygs!

Every teacher demonstrates a knowlédge of various methods
and techniques used in the teaching of reading to make
provision for the differences that exist among students.

L11. FACILITIES AND MATERIALS

Supplementary Reading Materials.

Appropriate supplementary reading materials to support
the basic reading curriculum are provided and utilized.

Materials Recognize Variations in Race, Culture, Sex.

Materials are utilized which recognize different races,
cultures and sexes.

Supportive Media.

A wide variety of supportive media on all levels of
learning is available and readily accessible.

Central Location for Regdjng;ﬂg;erjg]g,

Instructional and practice reaﬂing materials are filed in
a central location in each school for use by all teachers
as needed.
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I1. LITERATURE SEARCH TO PROVIDE SUPPORT
FOR THE CRITERIA FOR SUCCESS

Rationale for the Literature Search

Research on organizational behavior anﬁ experiences of state
departments of education have shown that the success of any organization
rests on clearly stated objectives and on commitment from the top down
through the organization to those objectives. The state R2R directors
and the state level administfatérs had done as complete a job as they

could in determining the objectives of the R2R program for Alabama.

education. Now they wished to know what support, if ‘any, the educational
literature gave to the 26 criteria. The standard procedure for 'such a
literature search in education is to use the information centers that
have been developed nationally to meet needs for information such as

this.

The Litera ture Search Proces S

1. What Is an Educational Information Center?

Education professionals produce thousands of pieces of literature
eachiyeari Most of these (90%) are what we call "fugitive.! While
this term, as applied to a literature, a;tuaily means that the
material is of passing interest (as opposed to lasting for genera-
tions), one might not be too far wrong to think thét théiliterature
is fugitive beﬁause_it is hard to findf P?e;isely because the
literature is of passing interest, it is not produced regulariy

and cannot be anticipated by those who would wish to use it
14
8
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nationally. In order to make it available to groups other than the
producer and those to whom he disseminates it, organizations have
been formed by educational practitioners to store, retrieve, and
disseminate such literature. These information centers, sometimes
called clearinghouses, usually have a computerized system with a
data base built from major edusailﬂﬁél bibiiographic sources,
including indexes; journals; products of f;gianal educational labs;
selected curriculum materials; ESEA program reports; and other
informational agencies, such as ERIC (Educational Resources Informa-
tion Center), a major information center with 16 clearinghouses
collecting, storing, and retrieving Fhe ifteéature of education.
Through its auspices, a dictionary of descriptors used to file

(and retrieve) information was developed and is in use thréughnut
the country. Many educational practitioners, including those in
universities make frequent use of these clearinghouse services.
Thus, through The Pennsylvania State University, a literature search
was made through RISE (Research and Information Services for
Education) located at King of Prussia, Pa.

What ig Project RISE?

Project RISE is essentially an educational information center
devéted to providing educational decision-makers with relevant
infaf5§¥%én drawn from national, state, regional, and:local
resources in support of their problems aqd concerns. |

The project operates under the joint sponsorship of the
Montgomery County Intermediate Unit and Bureau of Planning and .

Evaluation of the Pennsylvania Department of Education. It is

15
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currently engaged in the establishment of a statewide educational
information network.

3. What Sexvices Does RISE Provide?’

- Preparation and dissemination of research information
reports (reviews of literature)
. Assistance in program development and evaluation
. Ready reference services
. Training and disseminatian activities and information services
. Publication program Including occasional papers, biEiicgraphies,
special reports and state-of-the-art papers on specific topics
- Computer and manual information retrieval from such national
resources as the ERIC collection
. Dissemination of ESEA Title !!l activities
. Dissemination of other state sponsored R & D activity
results such as those of the Educationai Development Centers
. Dissemination of selected curriculum materials such as
“Learning Activity Packages.

4. What Are The RISE Information Resources?

Pennsylvania Title ||l program reports

ducational Resources Information Center (ERIC)

™y

Current Index to Journals in Education (CI1JE)

300 current educational journals

Sé!éeted Curriculum Materials

Products of the Regional Educational Labs

National index services

ERIC Clearinghouses

Eéaperative agreements with other informational agenzfas such
as Edacational Testing Service and Educational Research Servi:e_

10
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5.

What ig a RISE Literature Search?

Perhaps the most important--and certainly the most visible=--
service is the preparation and disséminaticn of research informa-
tion reports, that is, the end product of a ljterature search.

Each search and each resulting report Is individually tailored to
the specific question asked by a specific client on a specific
topic. It is thus in every sense a responsive service, geared to
the client's needs. 'Trainid searchers receive a search request,
negotiate with the client to precisely define his requirements, and
then undertake a sear;h of all available resources to locate and
retrieve material bearing directly on the question at issue. The
result is a package of knowledge in the form of article or beekg
print-outs, bibliographies, abstracts, research studies,'giemplary
projects, and other material. Searches may deal with, Far‘instance.
the structure of the middle school or the ungraded school or

school student activism; the task is to come up with pertinent_
and reliable data concerning any question asked about any legiti-
mate educational concern. The seéreh process can be either manual
or computer or both. Other forms of information disseminatiqn
Include ready reference, selected dissemination packages, and
duplicates of original searches. RISE prefers to provide }ts pro-
ducts in microfiche format but hard copy is available at higher cost.

What Kind of Searches Can be Made?

. Single concepts, such as . . . ﬁatﬁema;j;s Education

- Combinations of concepts, such as . . . Mathematics Education

1
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. Combinations of combinations, such as . . . Mathematics

Education or Mathematics Instruction combined with Secondar

Education or High Schools combined with Computers or Computer-

Aidgd'lnstrqgtign

. Or nearly anything you want.

Zi

Determine your Subject Specifically, in Phrase Form if Possible.

e.g. The Legal Rights of Untenured Teachers.

For this step you would use an alphabetical iis; of key words
which comprise the information center's data base to find those
that correspond to yours. This is the critical step and it involves
some hit-and-miss, just as looking up something in the yellow pages
of the phone book often does. If you don't find the right descriptors
you cannot retrieve the information. Using the example above we
would derive the following descriptors (5 to 10 is an optimal
number) : )

Administrative Policy

Educational Legislation

Teacher Employment

Tenure

State Legisiati&n;

Conduct the Search.

These five descriptors would be transmitted to the computer data
base or be used manually with an index of abstracts that has- entries

listed by subject. The computer would print out (for a fee) those
12
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abstracts desired ; the index abstracts refer you to microfiche
. which contains the entire article, ‘should you wish to see it.
For journal articles not abstracted you must go to the journal.
For thé example above a pertinent list of Items would be:
.a. '"The Legal Rights of Untenured Teachers'
b. '"The Teacher and Due Process'
c. ''"Teacher Tenure: What Does it Mean?"

d. '"The Teacher's Day in Court: Review of 1970. An
Annual Compilatiofi ;

e. ''The Impact of 1961 Legislation Relating to Probationary
Teachers on Instruction and Administrative Practices In
California Public Junior Colleges."

4. Analyze the Results

Read the abstracts and articlies to find the type of Information
you need to answer whatever questions you might have about. the topic

in guestion.

The Search to Support the Criteria for Success

The search process just described was modified for the purposes
of the Alabama R2R program search. Because the 26 criteria were
inferrelated and ranged from very broad to vefy narrow ﬁcﬁ;eﬁts, a
search using the total number of descriptors which would have resulted
by making a list for ééeh criterion would have proved unwieldy and far
beyond the budget of the program; therefore, it was decided to review
the results of ké recent reading searches already on file at RISE. These
searches ranged over a full gamut of tapics'éf'éurrent national interest
in reading, such as individualized instruction, preschool programs, and
new teaching techniques.

The searches include, as was mentioned in the section deécribiﬂg
13
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the basic process, abstracts, journal articles, research studies,

exemplary projects (program descriptions), consultant resources, and

bfbiiagraphies- Using a list of key words, the searchers were able

to find articles and abstracts from these sources and to locate other
articles and abstracts listed on Sibliagraphies in the pa;ketsi Their
search fieided 99 uséble references In support of the criteria. All of
these are listed in Appendix A of this report along with the criterion
they support. Appendix B caﬁtiins an alphabetical list of the 99
references. The next section will present three of the supported
criteria, one from each of the three sections of the criteria (organiza-
tion and administration, instruction, and facilities’ and materials)
indicating key words (descriptors) applicable to the, search, a dis-

cussion of the items as they support the criterion, and a list of the

%
items in support of the given criterion.
14 - .
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111, EXEMPLARY SUPPORTED CRITERIA

Criterion 1B 6: Organization and Administration/Staff/LEA Reading
Director — =ion/ota , g

LEA Divector of All Reading Activities.

The local education agency has a director of all reading

activities who has the authority, responsibility, and time
granted by the éuperintendent and board of education to
organize, implement, and coordinate a comprehensive reading

program.

Key Words:

Reading Program

Comprehensive ' \
Personnel

Director

Specialist

Coordinator

Resource Teacher

School District Organization

Discussion

The literature reviewed for this criterion, while not
éxtensi;e;'stressed the necessity of a designated professional
who is provided the time and authority to coordinate the
reading program for the distriéti The duties of the director
(also éa{]ed coordinator, specialist) will necessitate close
working relationships with both the school reading teaéﬁer

and other classroom teachers.

15
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Kipling states that every administrative district should
provide a reading coordinator to supervise all reading programs
who should have the time to teach, supervise reading labs, and
conduct in-service programs.

McNeil suggests that the coordinator must concentrate on
working with teachers rather than students to best utilize the
coordinator's expertise. The reading cagrdin;tar has to be
full-time to relate reading programs to gther'§§e¢ial programs
(such as speech) as Q;l] as the general school program. |

Herber suggests that one of the reasons for the succecs
of the Norfolk experimental reading program was the availa-
bility of a full-time coordinator to work with the reading

coordinator in each school. -

Items in Support of Criterion IB 6

The number in parentheses before each entry is the number

.. of the entry in the total bibliography. The ED numbers are

the file numbers of the item in the ERIC system.

(50) Herber, Harold L. 'Reading in Content Areas: A District
Develops Its Own Personnel." Journal of Reading
(May 1970): 587-92.

(56) ''How Does Your Remedial Reading Stack Up?" NJEA Review
(March 1970): 16-19. i

(59) Kipling,.Cecil. '"An Optimum Reading Program for Grades
K=12, and School District Organization.' South
Dakota University, November 1, 1967. ED 018 341.

(68) McNeil, shirley. '‘The Role of the Reading Coordinator."
Great Cities School Improvement Program, Detroit,
Michigan, February 1965.. ED 001 005.

(90) Smith, Richard J. '""The Role of Reading Resource Teacher."
Paper presented at the International Reading Associa-
tion Conference, May 6-9, 1970. ED 042 578.

16
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Criterion Il 2: 'iggtruaticn/igdiv[égaiizgd

Individualized Instruction

Provisions are made for teaching every student at his own
instructionai level and learning rate.

Key Words

Reading Program

Teaching Methods
Techniques

Reading Instruction

Diagnostic
Individual ized

Individualized Instruction

Learning
Reading

Nongradedness
Digcussaion
Because of the difficulty in defining and operationalizing
"teaching every student at his own instructional level,' defini-
tive research was difficult to locate; but there is overwhelming
evidence that this is ‘considered as a majpr criterion for most
successful programs (Cotter, Rabinéan, Kartin, Lichtman).

Several studies claim that individualizing instruction is
fulfilled by nongraded schools and most of the studies reviewed
demonstrated gains in achievement through nongradedness (Brown,
Otto, Gumpper, Andgrsan, Be;k, Wilt, Engel and Cooper, Hilson,
Remacle, Lewis).

Other ways of individualizing instruction include the use of
individually prescribed instruction (IPI) [Beck, Derenzis], diagnos-
tically structured programs (Klasterman)i and remedial reading

17
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programs (Warterberg, Crawford and éan]ey)_
Many authors state that individualizing instruction is

essential to a good reading program and proceed to give suggestions

for teaching every student at his own instructional level (Newman,

Blakely and McKay).

Items Supporting Criterion IT 2:

(2)
(5)

(7)

(12)
(17)

(23)
(25)

(26)

(31)

(46)

Anderson, Richard C. "The Case for Nongraded Homogeneous
Grouping.'" The Elémentary School Journal (January 1962):
193~197. - T o - -

Artley, A. Sterl. ''"Trends and Practice in Secondary School
Reading: A Report on Recent Research.'' ERIC Clearinghouse on
Reading, 1968. ED 024 560.

Beck, Isabel L. and Bolvin, John 0. 'A Model Far_Ncngradédnessz
The Reading Program for Individually Prescribed Instruction."
Pittsburgh University Learning Research and Development Center,

1969. ED 033 832.

Blakely, W. Paul and McKay, Beverly. "Individualized Reading as
Part of an Eclectic Reading Program." Elementary English
(March 1966): 214-19, ., t1sh

Brown, Edward K. "The Nongraded Program at the Powel’ Elementary
School: Evaluative Phase I1." Philadelphia School District,
Pennsylvania, April 1970. ED 049 298.

Cotter, Katharine. ''First-Grade Failure: Diagnosis, Treatment
and Prevention.'" Childhood Education (November 1967): 172-76.

Crawford, Gail and Conley, Dick. 'Meet You in Reading Lab!"
Journal of Reading (October 1971): 16-21

Derenzis, Joseph J. 'Individually Prescribed Instruéticn:
Background Information and Research.'" Paper presented at the
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Criterion i1l 1: Facilities and Materials/Supplementary Reading
Materials ' T

Supplementary Reading Materials

Appropriate supplementary reading materials to support the
basic reading curriculum are provided and utilized.

Curriculum, Reading

Basic
Materials, Instructional

Fa

Supplementary Materials
Self-directed Materials
Media Center
Reading Lab
Programmed

Discussion

The use of apprapri;te supplementary reading materials to
support the basic reading curriculum was supported by the iitéra=
ture reviewed.

While the results concerning the increase in reading achieve-
ment that can be attributed to the use of suépiementary materials
varied, several conclusions can be drawn: (1) The use of supple-
mentary materials enabled the teacher to better meet the inqividual
needs of each child (Lichtman, Blakely and McKay, Fay); (2) Supple-
mentary materials help to establish a positive attitudé toward
learning to read, an essential characteristic in any reading
program (Calder, Anderson, .Fader, Fay); (3) The supplementary
materials need to be chosen by the teacher or generated by the
school to best meet the needs of the students (Stanchfield, Fay,
Fader); (4) The supplementary materials should reflect the s%udents'

ethnic background and interests (Stanchfield); (5) Suppieméntary
20
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materials should be utilized for students at all learning levels
including the slow learner and the gifted (Bigaj, Quackenbush).
Results in student achievement varied when the attempt was
made to link student achievement to the use of suppleﬁentary
materials; Both Calder and Levine report that no significant
difference in reading achievement was found with groups reporting
the use of supplementary materials. Calder, however, stressed
that there was a signifieaﬁt change in student attitudes toward
reading, a change that cauid reflect increase in reading achievement,
if measured after several years. Stanchfield and Robinson each
reported on a study that tested control groups versus exper imental
groups using supplementary materials. Both studies found that the
greater increases in reading achievement than did the control

groups.

Items Supporting Criterion III 1:

(1) Anderson, Jean M. ''The Impact of Seven Word Games on the Sight
. Vocabulary Retention of First Grade Students.' Dissertation
Abstracts International (1971): 4478-A.

(11) Bigaj, James J. '"A Reading Program for Gifted Children in the
Primary Grades.'' April 25, 1968. ED 020 086.

(12) Blakely, W. Paul and McKay, Beverly. "lIndividualize¢ ...ing as
Part of an Eclectic Reading Program." Elementary Eng...n
(March 1966): 214-19, S

(16) Briscoe, Cecil D. "A Reading Program with Lay Aides and Programned
Material.'" The Clearinghouse (February 1969): 373-77.

(20) Calder, Clarence, Jr. '"Self-directed Reading Materials.'" The
Reading Teacher 21 (December 1967): 294-52.

(25) Crawford, Gail and Conley, Dick. '"Meet You.in Reading Lab! "
Journal of Reading (October 1971): 16-21. x
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IV. DISCUSSION OF THE RESULTS OF THE LITERATURE SEARCH

The major purpose of the review of the literature presented in
this paper was to determine whether each criterion for success had
empirical and/or theoretical support in the literature. The full report
on each of the criteria is found in Appendix A. This section will |
summarize the results of the SFEth as they support the criteria. Next
it will discuss the nature of that support. Then it will make some
evaluation of the search process itself. Finally, the section will
discuss the implications of the search results for Feading research and

reading programs.

Fritgria"Suppprtgd by the Search

A majority of the criteria were supported by the search. Of these,

slightly more than half were highly supported (IA 1,3,8,9; IB 1,2;3,5,6;

1IC 2; 11 1,2,4; 111 1,3). Of the remaining criteria, support is

(a) derived by inference from other educational programs or practices

or criteria (1A 4,7,9; IC 1; 1125 111 2,3); (b) in a slightly

different form than stated (IB 4; helpers should be paid not vaiuntéer);

or (c) from a small amount of literature (IA 2,5,6; IB S; IC 3; 111 2,b4),
Some criteria are included in more than one category where apprapriate_

The least support was found for criteria in the areas of pragram
organization and adminnstratign while staFf:ng, instruction, and

material utilization seemed to have an abundance of support.

Nature of The Support for the Criteria

The majority of support for the criteria comes from expert opinion
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rather than from research. Most studies that measure the success of a
reading program do not isolate specific variables for research investi-
gation, but attribute success to a combination of elements of a reading

program. Because of this approach, some of the criteria had little

conclusive support, while others were mutually supportive of each other.

One of the most striking results was the lack of research in the area of

This may be due to the

M‘
—

program organization and administr
probable difficulty of organizing, controlling, and executing such
studies as compared to investigation of a classroom teaching method

or use of materials. The amount of time involved, along with recent
focus cn the need for long-range planning versus short range practical
applications, may be Fa;tcrs contributing to this lack. Several explana-
tions may ve offered, including lack of funding for such projeéts, but
the implication seems to be that the structure for learning haé not

been considered as important as the process for learning.

Limitations of the Search Process

1he purpose of -this search was to attempt to obtain a representa-
tive sample of the literature related to the criteria. The sources

consulted seem to allow for an adequate survey in many of the areas;

of a lack of research conducted in those areas or because of the limi-
tations of this research base. A further investigation of the litera-
ture should be conducted in th; following areas before any EQAEIUSSGHS
are drawn:

1. Coordination between the reading program and other related

programs (federally funded, volunteer, language arts, preschool,
summer programs and adult educaticn, Crltgria 1A 2,4,5,6).
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2. Incentive programs for teachers (IA 7).

3. Utilization of the Media Certer (IA 6, 1B 5).

k. IC 1 comunity relations.

Investigation of the literature in the more general areas of
pupil learning beyond the field of reading may provide some of the
needed support. Other spe;éfic recommendations are included in the

summarization of the research for each criterion.

Implications of the Search FQﬁﬁgggdiqgkReseaf;ﬁranqiﬂeadjﬁg_Frggrams

One of the major conclusions of this literature search is the
need for a more organized, systematic method of approaching research

in reading. This conclusion is supported by Moore, who stresses “'What

is necessary now is not the identification of new categories or the

i

addition of innovative new questions, but the overriding need... . for
better coordination of present efforts as well as an attack in new
directions on the questions consistently raised, but not satisfactorily
answered."

The research available suggests that reading Is still in the
developmental stage with no one theory or set of theories guiding

research and/or practice. The concept of nongradedness as related to

-

individualized instruction and gains In achievement (with gll of their
- attendant implication. or curriculum, materials, Instructional methods,
and teacher preparation) is now holding force (cf. 1A 1,3,8,9; IC 1;

IB 2,3,4,5,6; 11 1,3,4; 11} 1;5) but Is not itself a thearetieé! base.
At the present, adequate teacher preparation seems to bg;sérely lack= .
ing; in-service programs are poor; many items aré supported by expert

opinion and by practice but are not being widely practiced. The
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channels of communication between experts and classroom teachers are
presently inadequate. All in all, much work and effort by both reading
practitioners and researchers is required if reading in the U.S. may move
toward the goal of improved }eading supported by the national and local

R2R programs.

b
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APPENDIX A:

The Literature Review In Support of
The Criteria for A Successful

Reading Program

The number in parentheses before each entry is the number of the
entry In the total bibllography. The ED numbers are the file numbers
of the item In the ERIC system. '
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}. ORGANIZATION AND ADMINISTRATION
A. Program

V. Seope and Sequence of Learnings.

Each local education agency teacher of reading uses a
scope and sequence of learnings designed to insure the
acquisition of reading skills.

The literature reviewed gave overwhelming support to

this criterion, but no specific research examined this -

issue alone as the reason for achievement in reading. It is

considered as an essential element of a successful reading
ﬁragram in several articles (0Otto, Lichtman, Karlin, Artley,
Hodder, Fay).

When it was used the scope and sequence was azhﬁeved
through behavioral cobjectives (Rentel 1967). Buchanan (1971)
indicates the need for behavioral objectives in order to
conduct an individualized rgadiﬁg program. Derenzis (1971)
and Beck (1969) both found behavioral objectives necessary
for the effective use of Individually Prescribed Instruction
(1p1).

Several research articles examining nongradedness
and individualized instruction showed gains in reading
achievement and listed the use of a scope and sequence of

reading skills as an essential element of the program.

(3) Artley, A. Sterl. '"Secondary Developmental Reading Programs --
Are They Feasible?'' Paper presented at the meeting of the
International Reading Association, April 23, 1971. ED 053 871.

(7) Beck, Isabel L. and Bolvin, John 0. "“A Model for Nongradedness:
The Reading Program for Individually Prescribed Instruction.'
Pittsburgh University Learning Research and Development
Center, 1969. ED 033 832.
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(19) Buchanan, Anne, and others. ""Monitoring the Progress of the
Group in an Individualized Reading Program Based on Behavioral
Objectives." Paper presented at meeting of American Educational
Research Association, February 4-7, 1971. ED 047 925.

(26) Derenzis, Joseph J. "iIndividually Prescribed Instruction:
Background Information and Research.! Paper presented at the
Meeting of the International Reading Association, April 19-23,
1971. ED 051 974.

(38) Fay, Leo €. 'Curriculum Guide in Reading. Remedial Reading,
Grades 3-12." Indiana State Department of Public Instruction,
1965. ED 011 496.

(54) Hodder, Velma, and others. "A Position Paper on the Teaching of
Reading, Developmental and Corrective." Nebraska State
Department of Education, December 1965.' ED 011 831.

(58) Karlin, Robert. ""Characteristics of Sound Remedial Reading
Instruction.'" Journal of the Reading Specialist (May 1966):
165-69. ) ) ) :

(65) Lichtman, Marilyn. 'Keys to a Successful Reading Program."
The Reading Teacher (April 1971): 652-58.

(79) Otto, Henry J., and others. ""Nongradedness: An Elementary
School Evaluation.' Bureau of Laboratory Schools Monograph
No. 21, Texas University, 1969. ED 036 a89.

(84) Rentel, Victor M. '"Ends and Means == Developing Specific Objectives
for Reading Instruction.’ May 1967. ED 015 089.




1. ORGANIZATION AND ADMINISTRATION
A. Program

2. Coordination and Articulation of All Special Reading

Programs With the Basic Curriculum.

Tthe is a coordination and articulation between ail
federally funded, volunteer, and other reading and language
arts programs with the basic reading curriculum.

The literature search provided few studies related to
this criterion, but the few articles that were found tended
to be supportive. _Boercker's article on the Head Start
Program stressed the need to continue the experiences
gained during the summer program during the school year.
The effect of such coordination has led to the successful
preparation of children for increased academic achievement.

One of the responsibilities a reading director has to
programs at the local, state, or national level to the

individual schools (McNeil).

(13) Boercker, Marguerite and Ramsey, Wallace. ‘'The Influence of a
Head Start Program on Reading Achievement.'' May 1967.

ED 012 685. :

(59) Kipling, Cecil. 'An Optimum Reading Program for Grades K-12
and School District Organization." South Dakota University,
November 1, 1967. ED 018 341,

(67) McNeil, Shirley. 'The Role of the Reading Coordinator.!" Great
Cities School Improvement Program, Detroit, Michigan,
February 1965. ED 001 005.

(69) Meyer, Ronald E. '‘Reflections on Title I11: Omaha Central

Reading Clinic." Paper presented to the International Reading
Association Conference, April 30-May 3, '1969. ED 033 837.
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I. ORGANIZATION AND ADMINISTRATION N
A. Program

3. Individual Student Record-Keeping System.

A continuous record-keeping system of reading progress is
maintained for each individual student.

A continuous record-keeping system was indicated to
be an essential component of any reading program (Beck,
Fay). Several functions would be attained through this
process: (1) the immediate evaluation of the student's
progress in terms of his strengths and weaknesses
(Lichtman); (2) the modification and adjustment of the
program to meet the needs of the student (Blakely) and
(3) the more accurate reporting of a student's progress
to both the child and his parents. The first ﬂFifgese
two are components of individualized instruction, the
most highly supported criterion. -

The articles surveyed stressed that éantinua;s evalua-
tion would allow for dayitgﬁday and week-to-week adjustments
in the student's program. It would not be necessary to
wait until the end of a term to make needed cﬁanges_

Beck suggested that a computer-managed record system
would be a significant innovation for the pram;t feedback

of a student's progress.

(7) Beck, Isabel L. and Bolvin, John 0. "A Model for Nongradedness:
The Reading Program for Individually Prescribed Instruction."
Pittsburgh University Learning Research and Development Center,
1969. ED 033 832. ‘

(12) Biakely, W. Paul and McKay, Beverly. 'Individualized Reading as
Part of an Eclectic Reading Program." Elementary English
(March 1966): 214-19. ) '
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(37) Fay, Leo C. and others. "Curriculum Guide in Reading. Develop-
mental Reading, Grades 1-8." Indiana State Department of
Public Instruction, 1966. ED 011 495,

(56) 'How Does your Remedial Reading Stack Up?" NJEA Review
“(March 1970): 16-19. o

(65) Lichtman, Marilyn. 'Keys to a Successful Reading Program."
The Reading Teacher 24 (April 1971): 652-58.
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i. ORGANIZATION AND ADMINISTRATION
A. Program

4. Coordination with Preschool Programs.

The local education agency works Eéaperatively with existing
preschool components to coordinate and articulate reading
programs.

The literature concerning kindergarten readiness programs
is reviewed for criterion IA 10 (a criterion omitted from
the final 1ist), but this criterion was interpreted to
go beyond that scope to include a wider area of preschool
programs.

The literature concerning the success of the Head
Start Program and the Montessori School seems appropriate
here. As one example, Boercker investigated a Head Start
Program and found that it achieved success in preparing
children for academic learning.

Elliot reviews research that supports Haﬁtegscri’s
early emphasis on reading and then describes a Montessori
program. Other Head Start research and Montessori 1itera-
ture should be examined, along with similar preschool
programs that prepare children for reading instruction.

This search revealed no literature concerning coopera-
tion among school districts and preschool programs.

(13) Boercker, Marguerite and Ramsey, Wallace. '"The Influence of a
Head Start Program on Reading Achievement.'' May 1967.
ED 012 685.

(29) Elliott, Lee. 'Montessori's Reading Principles Involving
Sensitive Period Method Compared to Readirig Principles of
Contemporary Reading Specialists." The Reading Teacher 21
(November 1967): 163-68 o -
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(40) Geis, Robley. "A Preventive Summer Program for Kindergarten
Children Likely to Fail in First Grade Reading. Final Report,"
La Canada Unified School District, California, July 1968.
ED 030 495,

(55) Hoppock, Anne. "Reading in the Kindergarten."

2T New Jersey State
Department of Education, March 1966.

(86) Robinson, R. E. "Wirst-Grade Reading Instruction." The Asheville
City Schools, 1965-66. ED 010 171. x
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1. ORGANIZATION AND ADMINISTRATION

A. Program

5.

Adult Basic Education Reading Component.

The local education agency has an adult basic education
reading component.

fhe literature search offered little to support the
criterion. One article mentioned that a number of adults
were referred to a clinic designed for assisting adolescent
illiterates (Brgwnl referred by a wide range of local
agenclesi'inciuding the Marriage Guidance Council Neurologi=-
cal instftute, psychiatric hospitals, and the prabatiehéry

service. This seems to indicate that such a program is

needed; "
There may be research in this afea that this iimited

search did not locate. It is suggested that this area,

along with local education agency coordination of other

programs be the subject of an additional search.

-(17) Er;:wnD R. 1. "A Remedial Reading Program for the Adolescent
‘INliterate." The Journal of Special Education 1: 409-17.

#
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I. ORGANJZATION AND ADHIN]STRATIQNV
A. Program

6. Continuous Reading Program.

The Ia&él'éduéatiQEVagen;y has a continuous educational
program which includes provisions for summer Instruction
in reading.

The literature search on summer programs did not yield
a significant number of arii;les; however, the conclusions
reached in the articles were consistent. Summer instruction
in reading was Fauid to be a valuable component of the total
instructional program if two considerations were met:
(1) The program should be Integrated into fhg total reading
program. A reading program designed to build on the summer
program was. found to lead to.gains in reading achievement.
(2) The summer instructional staff should be well-versed

in reading methods and the district's reading program.

(13) Boercker, Marguerite and Ramsey, Wallace. '"The Influence of a
Head Start Program on Reading Achievement.'" May 1967.
ED 012 685. ;

(37) Fay;‘Lea G. and others. ''Curriculum Guide in Reading. A
Developmental Reading, Grades 1-8." Indiana State Department
of Public Instruction, 1966. ED 011 495.

(40) Geis, Robley. 'A Preventive Summer Program for Kindérgarten
Children Likely to Fail in"First Grade Reading.'" Final Report,
LaCanada Unified School District, California, July 1968.

ED 030 495.

(43) Gomberg, Adeline. "The Lighthouse Day Camp Reading Expériment
with Disadvantaged Children." The Reading Teacher (January
1966): 243-52.

(45) Greenshields, Charles M. '"A Follow-up Study of Disadvantaged
Children Who had Experienced Preschool Education." Child
Study Research Center, State University at Buffalo.
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(54) Hodder, Velma and others. “A Position Paper on the Teaching of
Reading, Developmental and Corrective,' Nebraska State
Department .of Education, December 1965. ED 0]] 831.

(80) Pennsylvania Department of Education. ""A Six-Week Summer Remedial
Reading Program.'" Project to Utilize Resources in Education,
1969.
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1. ORGANIZATION AND ADMINISTRATION

A. Program

7. Incentives for Staff Development.
The board of education of the local education agency has
an Incentive program for teacher staff development In
reading.

| This literature search did not reveal any specific

references to incentive programs for teacher staff develop=-
ment in reading, but a few implications can be drawn from
some of the*sques?ians.Far teacher preparation, in-service
programs and staff ‘development programs.

An examination of the literature qu.ériteria 1B 2
(Egntinp ous Staff Development) and 1B 3 (Training of Content
Area Teachers) shows a definite need for staff development
programs. Smith reports on a program in whfgh volunteer
classroom teachers were given 20 hours of special training
in reading and one-half day a week released time to assist
their principals in reading curriculum development. Chern
concluded that administrators should be willing to release
time for programs, to hire_speciaiists as resource persons,
and to promote an atmosphere of creative and innaystive
th}nking, With these two reports as examples, ‘the Qﬁ]y
incentive suggested appears to be-reiéésed,time for prag%ams. )
Summers warned of the failure of present ;ragrams,,whiéh may
indicate that.additional incentives should be considered.

Bramm and Roehm Indicated that present channels of
communication between experts and classroom teachers ’
were Inadequate. He poses this as a challenge to those

38




-

iﬁferestgdmi% imﬁrévlﬁg ?eadiﬁgi lﬁeentive programs
may be a way to meef this challenge.

’IHEEHETVE programs beyond the field of reading
’éﬁéﬁ%ﬁ be investigated for furthe? implications.

1=

(15) Braam, leonard S. and Roehm, Marilyn A. "'Subject Area Teachers'
Familiarity with Reading Skills." Journal of Developmental
Reading (1964): 188-96. = =

(21) Chern, Nona. '"iInservice Education in Reading: The Realization
of the Potential-Symposium 111." Paper presented at Interna-
tional Reading Associates Conference, April 24-27, 1968.
ED 028 020.

(90) smith, Richard J. ''The Role of Reading Resource Teacher." Paper
presented at the International Reading Assoclation Conference,
May 6-9, 1970. ED 042 578. ’

(93) Summers. ''Reading in the Secondary School.'' Review of Educational
Research 37 (April 1967): 137-38. o il
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1. ORGANIZATION AND ADMINISTRATION | |

A. Program

8. Media Center .~ - : -

Each school In the local education agency has a media center
which Is operated on an open basis and is readily accessible
to students and teachers.

Thlé criterion was supported by the literature reviewed
in the search. Few studies could be found however that
linked the aberatigﬁ of an open, accessible media center
to gains In reading achievement. Therefore the information
reported here Is the consensus of the ééésiaiists rather”
than results of studies. ‘

Thé-apen, accessible media center is considered to
be an important factor in the total reading pragra&
(Hodder). Three ﬁraﬁasfticns appear to be most relevant
to the reading program: (1) the medfag;enter must have a
conducive, inviting environment; (2) the media center must
contain a variety of materials to stimulate interests;
and (3) the media center specialists should establish a
cooperative working arrangement with the school faculty.

Sections 111 3 (Suppﬁftive Media) and 111 4 (Centrai;
Location for Reading Materials) contain severa; articles
also related to this criterion which stress the need Far

~~the-establishment 6f reading laboratories in schools.

(22) Clay, Rema. 'Hub of the Instructional Program. A Casebook of
_ .. Library. Services." American Library 1 (February ]370);

(32) "Facility Sharing Works for Washburne and Skokie Schools."
American School and University 42 (April 1970): 38-39.




(44)
(49)
(54)

(61)

(79)

Goodwin, Georgie J. 'An Educational Tool for All. A Casebook
of School Library Service.'" American Library 1 (February
1570): 16465, - - 8.

Hatfield, Frances. "Individualized Learning in the Flexible
School. A Cas¢-obk of School Library Services.' American
Library 1 (February 1970): 169-70. o

Hodder, Velma and others. "A Position Paper on the Teaching of
Reading, Developmental and Corrective." Nebraska State
Department of Education, December 1965. ED 011 831,

LaBudde, Constance and Smith, Richard J. ''Librarians Look at
Remedial Reading.'' The Reading Teacher (December 1973):
263-70 : o ' )

Otto, Henry J. and others. ""Nongradedness: An Elementary School
Evaluation, Bureau of Laboratory School Monograph No. 21."
Texas Unlversity, 1966. ED 036 889.
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I. ORGANIZATION AND ADMINISTRATION

A.

Program

9.

Teating System,

The local education agency has a complete testing system
which Includes the use of criterion-referenced measures.

It is difficult to determine adequate descriptors to

use for a search from the phrase ""complete. testing system.'

Those used relate to evaluation and various forms of

evaluaﬁiaﬁ-‘ .
Sanders states that it is meaningless to discuss

evaluating a ''school reading program" until you speeify‘fhé

level to be evaluated. He defines levels and roles of

evaluatian:within the classroom, school, and school system.
Other authors emphasize the need for a thorauéh

testiné system in making decisions about reading programs,

but suggest caution in using standardized tests (Farr, Rauch).
Still other authors recommend testing and establishment

of criterion-referenced tests to measure success on at

least two levels: (1) evaluating the program and procedures

used, (2) evaluating the child's progress in developing
reading skills (Hammond, Farr, Fay, NJEA Review).

The need for diagnostic testing, both Fer;ai and x
informal, along with ongoing evaluation of a child's pro-

gress, in order to'make appropriate modifications, are

this objective is through the development of behavioral
objectives, which are suggested as an element of a successful
reading program by several authors (Lichtman, Beck, and

Brown and Férr).
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Beck, lIsabel L. and Bolvin, John 0. "A Model for Nongradedness:
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1969. ED 033 832,
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22-24, 1970. ED 040 020.
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Fay, Leo C. and others. ''Curriculum Guide in Reading. Develop-

mental Reading, Grades 1-8." [ndiana State Department of
Public Instruction, 1966. ED 011 495.

Hammond, Robert L. !''Accountability Through Context Evaluation of
Reading Performance." Journal of Research and Development in
Education (Fall 1971):™ 31-38. ' )

""How Does Your Remedial Reading Stack Up?" NJEA Review (March
1970): 16-19. Zonh Tleview

Karlin, Robert. ''Characteristics of Sound Remedial Reading
Instruction." Journal of the Reading Specialist (May 1966):
165-69. o o - )

Lichtman, Marilyn. 'Keys to a Successful Reading Program.'
The Reading Teacher 24 (April 1971): 652-58.

Rauch, Sidney J. '"How to Evaluate a Reading Program.'" The
Reading Teacher 24 (December 1970): 244-50.

Research and Information Service for Education (RISE). "RISE
Bibliography on Behavioral Objectives/Reading K=-6." May 1972.

Sanders, James R. ''Consideration in Evaluating School Reading
Programs." Viewpoints 48 (September): 15-25.
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I. ORGANIZATION AND ADMINISTRATION
B. Staff

l. Variation of Student/Teacher Ratios_as Necessary.

The local education agency varles the student/teacher
ratios as necessary to meet the ébjgﬁtives of the reading

instructional program.

None of the research reviewed was specifically directed
at studying the success of varying student/te:.:her ratio,
but several articles mentioned this as one factor that
contributed to the success of the prog}am_

Stowe describes a departmentalized high school reading
program that limited é]assbsizg to 20 students. The
provision was judged by those participating as the chief
factor In the success of the program. .

Artley, reviewing research by Nason (1965), suggests
that a reading’class of disadvantaged junior high students
should not be over 10. Dramer showed gains in reading
achievement with an experimental group of 12 underachieving
students who were taught reading in subject matter areas. ..

The results of Smith's study indicate that students
in high and low achiévement groups obtained the highest
degree of ¢ongruency between assigned and actual aéfivity
when placed in small group situations, while average
students obtained Fhé highest degree of congruency under
whole class instruétian,

Elaste}maﬂ says the use of a diggﬁasticaliy structured
reading program implies flexibility in grouping. - The |
use of aides in a reading program is another method of helping

vary student/teacher fétia (refer to ‘evidence under 1B 4,
Ly
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[Trained Vaiunteér Helpers] for further Iﬁp]icatians.)

Also see Section Il 2 (lndivfduallzed;instrugtien) for
additional Implications since flexibility in grouping Is
a necessity when provisions are made for teaching every

student at his own instructional level.

(2)
(5)
(28)
(60)
(79)
(88)

(92)

(97)

Anderson, Richard C. '"The Case for Nongraded Homogereous
Grouping." The Elementary School! Journal (January 1962):
193-97. C - )

Fa

Artley, A. Sterl. '"Trends and Practice in Secondary School
Reading: A Report on Recent Research.'' ERIC Clearinghouse
on Reading, 1968. ED 024 560.

Dramer, Dan. 'Self-Contained Reading Oriented Classes in
Secondary Schools." -Paper presented at the International
Reading Association Conference, May 1970. ED 041 705.

Klosterman, Sister Rita. "The Effectiveness of a Diagnostically
Structured Reading Program." The Reading Teacher 24 .
(November 1970): 159-67. £ing '

Otto, Henry J. and others. 'Nongradedness: An Elementary School
Evaluation, Bureau of Laboratory Schools Monograph," No. 21.
Texas University, 1969. ED 036 889.

Smith, George. ''The Development of an Instrument to Record the

Interaction Between Teacher and Pupil In the Classroom and the

mﬂm~—Earre!atian-cf~§ertain”Factar5“with“Atﬁiéﬁéﬁéﬁf?"’*Disséfi%fiéﬂ

Abst:gﬁtsgjnterngtjenai, 1971.

Stowe, Elaine. '"A Departmentalfzed High School Reading Program."
1971. ED 055 750. .

Warterberg, Herbert; Hanciej, Lilyan;and Locke, HEU}%E%- 7
""Developing A Full-time Reading Center Within a Public School
Setting." The Reading Teacher 24 (March 1971): 532-36; 560.
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1. ORGANIZATION AND ADMINISTRATION

B. Staff

2.

Continuous Staff Development.

The local education agency has a continuous staff deve]np;
ment program in reading for all teachers, .administrators,
and supportive personnel.

‘ Thebneed for staff development programsrin reading
for all teachers, administrators, and supportive personnel
was supported by the literature reviewed. The preservice
preparation of teachers (especially at the high school
level) did not even make teachers aware of the types of
problems to be encountered, much less adequately equip the
teacher with tools to develop programs (Artley).

Elements that contribute to the success of staff
development programs includes releaséd time for pséticipants,
flexibility of the program, orientation of the program to
specific problems, and schoolwide planning of the programs
(Smith, Chern, H;ﬁeii)3

There did not appear to be a consensus on in-service...

format; however, Chern emphasized the need for a continuous

. program that met twice a week for a number of weeks rather:

than shérti intensive programs.
Although the necessity for in-service programs has
been cited, 5ummer§-!n his review of the literature warns
of lack of success of many staff development programs.
Reasons for the lack of success varied, but poor planning,
failure to involve the participants in the program design,
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“and fallure to.allaw for the Ffexlbiiity of treating
the specific préblems found. within the school seemed the
most impeftaﬁt,

See C}lteria IB 3 (Tralniﬁg Content Area Teachers)
and |A 7 (iﬁgentives for Staff Development) for additional

implications for this criterion.

(5)

(15)

(16)

(18)

(21)
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(67)
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McNeil, Shirley. '"The Role of the Reading Coordinator.'" Great

Cities School Improvement Program, Detroit, Michigan, February
1965. ED 001 005. i
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ORGANIZATION AND ADMINISTRATION

Staff

Si

Training of Content Area Teachers.

The local education agency provides training to teachers
in the content areas to develop competencies which will

allow them to adjust instruction to the varying reading

achievement levels of their students.

Artley cited a study in which content area teachers
determined that the key to the individualization of
instruction was to allow ''students to read on levels
commensurate with their achievement." This assertion was
supported by most of the studies listed here and in Il 1;
however, the rates of success in meeting this objective
have not been impressive.

Several éf the aréigles stated that the development
of increased competencies in reading instruction was

necessary for content area teachers, but the preservice

éﬁqgét}éﬁwé?rmcéémfeaéheééﬁéf& néﬁ pfévidé the necessary
background (Summers, Artley, Herber).

In-service programs have had varying degrees of
success in preparing teachers to meet this objective.
Summers, and Braam and Roehm stated that traditional in-
service programs have been of limited success %n increasing
teacher awareness of the reading skills necessary for

successful reading- or of determining individual student's

strengths and weaknesses. However, articles by Herber

. and Artley describe in-service programs that have success-

fully increased teacher awareness of the skills reqﬁired to

relate reading to the content areas.
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ORGAN]ZATION AND ADMINISTRATION
B. Staff

4. Trained Volunteer Helpers.

The local education agency has trained volunteer helpers
In reading instruction.

Literature relating to this criteria can be djvided
into several categories.
There is overwhelming support for the use of aides

for reading instryction, but most of the literature

L]

:xamines use of hired aides rather than volunteers. Smith
gives suggestions for the use of paraprofessionals as
reading aides. Briscoe reported 5u2$e§s of students in a
reading program with trained lay aides and programmed
materials. Meyer reported success of a clinic usi%g
part-time trained teachers and trained volunteers as aides.
A Minneapolis project using aides recommended that
further research is needed on the kinds of training
necessary, but the authors believe the services of trained
aides should free teachers to work more closely with
children in areas where greatest professional skills and
competence are required. Stowe reported success in a
program where teaahe?ﬁéides and adult assista;ts were
used for individual help and clerical duties to relieve
teachers for work with students. Student aides were also
used, but only for clerical assistance. Other programs
have had success with students tutoring yaunger.stuéentsi
Klosterman reported student achievement gains in a reading

program using elementary education students as tutors.
51
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Most of the available literature concerning the use of
aides involves remedial reading programs rather than
regular developmental programs, but the use of aides in

reading is supported by the literature.
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Briscoe, Cecil D. 'A Reading Program with Lay Aides and
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- (November 1970): 159-67. ]

Meyer, Ronald E. '"Reflections on Title 111: Omaha Central
Reading Clinic." Paper presented to the Internatjonal Reading
Association Conference, April 30-May 3, 1969. ED 033 837.

Minneapolis’ Special School District Number 1, Minnesota.
""Teacher Aide Program, 1966-67." 1967. ED 024 643.

Smith, Nila Banton, ed. ''Reading Methods and Teacher Improvement.'
International Reading Association, 1971. ED 051 969.

Stowe, Elaine. "A Departmentalized High School Reading Program."
1971. ED 055 750.



I. ORGANIZATION AND ADMINISTRATION
B. Staff

5. Media Center.

Each school In the local education agency has a media
center whict is staffed by professional and supportive
personnel.

Very little literature related to this criterion was
located.

The studies reviewed for criterion IA 8 (Media Center)
which concern the use and availability of library materials
seem to imply that the media center should be wedl staffed.
Brown reported a study evaluating a nongraded program and
included a recommendation that there was need for a full-
time instructional media assistant.

LaBudde reviews literature which stresses a need for
librarians to work cooperatively with éiassrcém‘teachers
and remedial reading teachers. She discusses librarians'
perception of reading teachers and reading teachers' percep-
tions of librarians. A survey was conducted to determine
librarians' perceptions of their role in the reading program.
Conclusions and recommendations from the survey included:
(1) the need for scheduled conference times between reading
teacher and librarian (possibly with the classroom teacher);
(2) the need for communication concerning individual
children; and (3) cooperation in ordering and using
materials. LaBudde also suggested that librarians should
have a course in reading and reading teachers should have
more emphasis In their education on extending their services

through the librarian. Also she suggests that administrators
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should encourage this interaction.
These conclusions seem tc imply the need for a well-

trained library staff.

(17) Brown, Edward K. ""The Nongraded Program at the Powell Elementary
School: Evaluative Phase [1." Philadelphia School District,
April 1970. ED 049 298,

(61) LaBudde, Constance and Smith, Richard J. “Librarians Look at

Remedial Readnﬁg," The ReadA_g,Tea:her (December 1973):
263-70.
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ORGANIZATION AND ADMINISTRATION

Staff

6

LEA Director of All Reading Activities.

The local education agency has a director of all reading
activities who has authority, responsibility, and time
granted by the superintendent and board of education to
organize, implement, and coordinate a comprehensive reading
program. .

The literature reviewed for this criteria, while not

coordinate the reading program for the district. The
duties of the director (also called coordinator, specialist)
will necessitate close working relationships with both the
school reading teacher and other classroom teachers.
Kipling states that every administrative district

should provide a reading coordinator to supervise all
reading programs who should have the time to teach, super-
vise reading labs, and conduct in-sérvfce programs. McHNeil
suggests that the emphasis of the coordinator must be on
working with teachers rather than students to best utilize
the coordinator's expertise. The reading coordinator has
to be full-time to relate reading programs to; other special
programs (such as speech) as well as the general school
program. Herber suggested that one of the reasons for the
success of the Norfolk experihental reading program was
theiavaiiabiiity of a full=time éégrdinatgf to work with

the reading coordinator in each school.
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ADMINISTRATION AND ORGANIZATION

Ei

Community Relations

z.

Report to the Parents.

Each local education agency has a reporting system that
fully, accurately and specifically commur icates a student's
progress in reading to parents.

Literature concerning this criterion can be divided
into three categories: (1) general reporting; (2) reporting
on the reading program; and (3) reporting on remedial
reading programs. - |

A survey of general practices in reporting to parents
was summarized by Tyau. The survey showed reporting
techniques were diversified to meet the needs of the
individual schools; but, in order to be effective,. reporting
must be a continuous, cumulative, and cooperative procedure,

In regard to remedial reading programs, Fay recommends
contacting parents when reading retardation is determined,
and holding conferences to get the cooperation of parents
and to keep them informed. He gives suggestions for the
content of those meetings. Hodder suggests ways of orienting
parents to the components of the entire reading program in
group meetings and gives suggestion for conducting indi=
vidual parent conferences. Beery suggests ways that
parents can be kept constantly informed of daily pupil
work and progress in addition to formal reporting techniques.
Lloyd reports on New York City's effort to get pérents
involved and aut]ines‘SUQ;essFul techniques used there.

Other articles list reporting to parents as one of the

L]
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essential elements of a good reading program.

In general it is agreed that reporting to parents is
necessary, but no literature was reviewed that demonstrated
gains in reading due to types of reporting.

Additional support for this type of criterion would have
to come out of the literature on community relations.

(4) Artley, A. Sterl. ''The Reading Specialist Talks to the Public."
The Reading Teacher (May 1965): 6k45-48.

(8) Beery, Althea. ''Schools Report to Parents." The Reading Teacher
(May 1965): 639-4h, ' T

(37) Fay, Leo C. and others. "Curriculum Guide in Reading. Develop-
mental Reading, Grades 1-8.'"" Indiana State Department of
Public Instruction, 1966. ED 011 495,

(54) Hodder, Velma and others. "A Position Paper on the Teaching of
Reading, Developmental and Corrective." Nebraska State
Department of Education, December 1965. ED 011 831.

{56) '"How Does Your Remedial Reading Stack Up?"" NJEA Review (March
1970):  16-19, -

(66) Lloyd, Helene M. 'New York City's Program for Developing the
Role of Parents in Reading Progress.'' The Reading Teacher

(May 1965): 629-33.

(94) Tyau, Frances Siu Lan. 'Campus Schools' Parent Reporting
Procedures.' Child Study Center Bulletin. State University
College at Buffalo, :
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ORGANIZATICON AND ADMINISTRATION

c.

Community Relations

2.

Report to the Commmity.

The local education agency introduces, explains, and
periodically reports the reading program to the school
community.

In general, available literature supports this cri-
terion. Beery suggested the need for reporting on three
different levels: (1) system-wide reporting; (2) local )
reporting; aﬁd (3)~classroom reporting. She suggested that
this could be done through publications on all three levels,
along with programs for parental participation and reporting
at PfA meetings. Sanders recommends evé]uatian techniques
on all levels and stresses the importance of ﬁubliciziﬁg
the results for the consumers; those who pay for the pro-
gram. Hammond outlines a method of context evaluation of
reading performance to be used in judging accountability
and suggests that the evaluation should be utilized.by the
public to register an attitude based on knowledge of the
program. Artley stresses the necessity for the reading
specialist to be the one who talks to the public, since
the reading specialists are most qualified to §peak know=
ledgeably about the program. He suggests that taxpayers
can be kept informed through the media and community
organizations. LI&yd describes the successful eFéart in
New York City which involved television and radio programs,
exhibits, and workshops for parents and community. The
coordinators are finding success In involving parents and

feel sure that it will help children's. reading ability;



but as in other literature reviewed in this area, no studies
are cited as evidence that reading has Improved.
Also see literature reviewed in section IC 1 for addi-

tional implications and ideas fer this criterion.

(&) Artley, A. Sterl. 'The Reading Specialist Talks to the Public.'
The Reading Teacher (May 1965): 645-48,

(8) Beery, Althea. ''Schools Report to Parents." The Reading Teacher
(May 1965): 639-44, . )

(47) Hammond, Robert L. ""Accountabiiity Through Context Evaluatijon
of Reading Perfaormance." Journal of Research and Development
in Education (Fall 1971): ~31-36. '

(56) ''How Does Your remedial Reading Stack Up?" NJEA Review (March
1970):  16-19. 7 ——

(66) Lloyd, Helene M. 'New York City's Program for.Developing the
Role of Parents in Reading Progress." The Reading Teacher
(May 1965): 629-33. —

(87) sanders, James R. "Considerations in Evaluating School ééading
Programs.'" Viewpoints 48 (September): 15-25,
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I. ORGANIZATION AND ADMINISTRATION
E. Community Relations
3. Sﬁ&fiﬁg of Instructional Methods.
The local education agency shows willingness to share

instructional methods and materials which have proved
effective in reading programs.

The literature search provided few references for this
criterion; however, the few articles cited t nded to
support it. McNeil suggests that the role of the school
reading specialists should include assisting teéchers in
obtaining and sharing effective materials and teaching
methods. In a similar fashion, one of the responsibilities
of the district reading coordinator is to conduct ongoing
evaluation of the materials and methods used in the member
schools so that effective methods and materials can be

di

L*1]

seminated throughout the district (NJEA Review).

(56) ""How Does Your Remedial Reading Stack Up?"' NJEA Review (March
1970):  16-19.

(68) McNeil, Shirley. ''The Role of the Reading Coordinator.'" Great
Cities School Improvement Program, Detroit, Michigan, February
1965. ED 001 005.

(72) "Model Programs: Reading, Elementary Reading Centers, MIlwaukee,

Wisconsin.'" American Institutes for Research in ihe Behavioral
Sciences, Palo Alto. ED 053 885.
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INSTRUCTiON

z.

Junior-Senior High Teacher Knowledge of Developmental Reading.

Teachers of reading at the Junior and senior high school
levels have a demanstratgd knowledge of developmental reading
as it relates to the reading curriculum of the local education
agency.

The literature seems to support this criterion in theory
but many authors point out the lack of this concept in prac-
tice. Stowe found that high school English teachers often °
teach reading;'yat “"the high school English teacher wio has
had training in the teaching of reading is so rare as to be
virtually nonexistent." Artley, in summarizing a study by
Geake reports that some reading programs gurveyed had to be
discontinued because of the inability to find qualified
teachers. Artley also describes Squire's report of réading
programs where reading s;zcialists were members of the English
Department, but he found that "apparently such staffing does
not guarantee success.'" He goes on to say that in many schools
those responsible for the reading program confused the teaching
of reading with the teaching of slow learners and were
unsuccessful,

McMenemy, in discussing the special trainingrand responsi-
bility of the reading teacher, states that readiﬁ; teachers
should understand and practice the basic rules for success in
reading. An article in the NJEA Review cites the ﬁeéessity to
develop people skilled in remedial and &eve]cpmental reading
because of a shortage of trained personnel in these areas. It
emphasizes the need for close coordination between the reading
teacher and the reading coordinator of the system.
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Kipling, in his recommendations, states that a goal of a
secondary reading program should be the continuation of skill
building started in the elementary grades. He recommends a
pécgram of developmental reading for all students in grades
6, 7,and 8. A senior high éeve]apmental pragram should-be;
established for those who could profit from this instruction.
He concludes that each district should have a reading special-
ist to coordinate all reading programs. Artley sees a need
for this also, but he found a lack of any coordination pattern

or system of instruction of secondary reading programs.
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I1. INSTRUCTION

2, Iﬁdiuidggliss@71ﬁstry§ti@n;

Provisions are made for teaching every student at his own
instructional level and learning rate.

Because of the ﬂifFiculty in defining and cpéfatianalé
izing '"teaching” every student at his own instructional
level,' definitive research was difficult to locate; but there
is overwhelming evidence that this is considered as a major
criterion for most suygcessful programs. (Cotter, Robinson,
Karlin, Lichtman.)
~...Several studies.claim that~individuali;ing instruction Is
fulfilled by nongraded szhégls and most of the studies reviewed
demonstrated gains in achievement through nongradedness.
(Brown, Otto, Gumpper, Anderscn? Beck, Wilt, Engel ané Cooper,
Hilson, Remacle, Lewis.)
Other ways of individualizing instruction include the
use of Individually Prescribed Instruction (I.P.1.) (Beck,
Derenzis), diagnostically structured programs (Klasterman),
and remedial reading pragramsl(warterberg, Crawford and
Conley).
Many authors state that individualizing instruction is,
essential to a good reading program and proceed t; give
suggestions for teaching every student at his own instructional

level (Newman, Blakely and McKay).

(2) Anderson, Richard C. '"The Case for Nongraded Homogeneous
Grouping." The Elementary School Journal (January 1962):
193-97. o
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11. INSTRUCTION

3. Positive Environment,

The teaching-learning environment is conducive to the
development of positive attitudes toward reading.

This search of the literature revealed some studies with
implications for this criterion but literature beyond the
field of reading should be explored for further relevant
material.

In general, opinions of authorities suppcrted the need

for positive attitudes toward reading (Withall, Summers,

Calder). Guidelines for measuring the learning environment

—

have been established.

Many of the studies contend that a teaching-learning

environment conducive to the development of a positive attitude

Is an essential element of a nongraded school. Surveys of

tudents, teachers, and parents in nongraded schools have

[Ty

supported this theory (Bowman, Wilt, Lewis). This environment

has been given credit as one of the variables contributing to

W

high student achievement in nongraded schools (Renacle,
Vogel, Otto).

A positive attitude toward reading is also listed by
many authors as one of the necessary factors in a successful
reading program (SUMm?FS; Calder, Karlin, Stowe, Derenzis,

Fader, Artley).
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INSTRUCT ION

4

Teacher Use of Various Reading Methods and Techniques.

Every teacher demonstrates a knowledge of various methods and
techniques used in the teaching of reading to make provisions
for the differences that exist among students.

The strongest support for this criterion comes from
Artley's review of 150 research studies. He documents the
need for the use of a variety of methods and materials,
more and better training of teachers, and provisions for
individuat diFFerenée; among students. ' These elements,
when considered together, pertain directly to this criterion..

Other researchers (Smith, Bowman) conducted studies in
elementary szhaals-éhd found that teachers did adapt their
methods of instruction to various achievement levels sFi
studengsi

Many authors agree that this is an essential element
of a successful reading program. Lichtman lists as one

element of success the diagnosis of each individual student

W

in order to provide continuous information to enable a teacher
to modify and adapt her program based on its effectiveness

for each individual. Karlin points out the need for use of
methods based upon principles of learning. He inc¢ludes:
learner's needs, successful experiences, guided learning,
meaningful learning, interference, and transfer. He proceeds
to elaborate on each of these as characteristics of a sound
reading program. Valett presents a guide to diagnostic
prescriptive task analysis that includes methods and tézhniquesr

for planning for individual needs. Courtney points out that



-
-

to make reading relevant and necessary for youth, it must be
taught as a means of achieving goals which are concerned
with thelr attitudes and values. He believes that the
content area teacher is in the most favorable position for
teaching both content and process whereby the ﬁateriai is
treated in depﬁhqénd reading skills are applied immediately
in context. |

This criterion overlaps with several other criteria.
Criteria IB 2 (Contipuous Staff Development), 1B 3 (Training
Content Area Teachers), Il 1 (Juniar—SEnigr High Teacher
Knowledge of Developmental Reading), and 11 2 (igdivfﬁﬁalize&
Instruction) all have a relation to this criterion either in
the area of knowledge and training of the teacher in reading
programs, or in providing for individual difFerenaesgaang
students. The literature accompanying these criteria should

be examined in assessing criterion Il &,
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FACILITIES AND MATERIALS

Zii

Supp lementary Reading Materials.

Appropriate supplementary reading materials to support the
basic reading curriculum are provided and utilized.

The use of appropriate supplementary reading materials
to support the basic reading curriculum was supported by
the literatufe reviewed.

While the results concerning the increase in reading
achievement that can be attributed to the use of supplementary

materials varied, several conclusions can be drawn: (1) The

TWQéébé¥<§ﬁﬁﬁlementary materials enabled the teacher to better

meet the individual needs of each child (L}chtman. Blakely
and McKay, Fay), (2) Supplementary materials help to establish
a positive attitude toward learning to read, an esseé;ial
characteristic in any reading program (Calder, Anderson,
Fader, Fay); (3) The supplementary materfals nced to be
chosen §y the teacher or generated by the school to best
meet the needs of the students (Stanchfield, Fay, Fader):,
(4) The supplementary materials should reflect the students'
ethnic background and inierests (Stanzhfiéid); (5) Supple-
mentary materials should be utilized for students!at all
learning levels including the slow learner and thé gifted
(Bigaj, Quackenbush). |

Results in student achievement varied when the aftemp:
was made to link student achievement to the use of supple-
mentary materials. Both Calder and Levine report that no

significant difference in reading achievement was found with

9
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Fay, Leo C. and others. "Curriculum Guide in Reading. Develop=-
mental Reading, Grades 1-8.'" Indiana State Department of
Public Instruction, 1966. ED 011 495,

Levine, Daniel A. and others. "Report of the Westside Workshop
on Teacher Training and Curriculum Adaptation in the Inner
City. An Institute to Help Teachers Develop and Adapt
Instructional Materials. . ." October 1967. ED 024 734.

Lichtman, Marilyn. ''Keys to a Successful Reading Program."
The Reading Teacher 24 (April 1971): 652-58.

Otto, Henry J. and others. 'Nongradedness: An Eizmentary
School Evaluation.' Bureau of Laboratory Schools Monograph
No. 21, Texas University, 1969. ED 036 889.
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Middle Grades.! Paper presented at the conference of the
International Reading Association, May 6-9, 1970. ED 045 312.

Robinson, R. E. '"First-Grade Reading Instruction." The
Asheville City Schools, 1965-1966. ED 010 171.

Stanchfield, Jo. M. "The Use of Original Instructional
Materials as a Stimulus for Improved Reading." December
1966. ED 013 731,

Stowe, Elaine. '"A Departmentalized High School Reading Program.'
1971. ED 055 750.
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111. FACILITIES AND MATERIALS

2. MﬁtériaZggﬁgéggﬁﬁggﬁyﬁrigtigﬂsiig,Eag§} Culture, Sezx.

Materials are utilized which recognize different races,
cultures, and sexes.

fhe limited literature reviewed supports this criterion.
There has been much recent work focusing on the subject of
this criterion that is not reported in this literature
search, but the opinions reviewed seem to reflect a general
trend. .

Gold reflects the opinion of many when he points out ..
that reading series have been criticized for their lack of
masculine interests and their middie*ciass’crientatian. To
counteract these deficiencies, many authors have written
stories about lower class backgrounds and minority et%nig
groups in recent years. Gold refers to the American Council
on Education's Reading Ladder for Human Relations for a
listing of some of these materials.

Stanchfield reported a study in which methods and

T Thaterials were developed to determine their effect on Fires
grade reading achievement. Intelligence, sex, home background,
and ethnic origin were the factors cansidéred. His findings

" seem to support the need éﬁr special materials th;t recognize

different races, cultures and sexes.
Miller and Johnsén review several studjes which show
/ increased interest and achievement on the part of Navajo
‘ students with the introduction of materials concerning ;heir
ethnic group and culture.

Another area of concern relating to this criterion is
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the recognition of ethpic biases in children's fiterature.
Articles by both Baxter and Bernstein point out problems and
give suggestions for materials and ways of handling these

- materials in the classroom.

(6)

(10)
(1)

(70)

(91)
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FACILITIES. AND MATERIALS

3. Supportive Media.

A wide variety of supportive media on all levels of learning
is available and readily accessible.

The literature search provided few studies relating to
this criterion; however, most of the articles that described
the characteristics of good reading programs stressed the
necessity of having a wide variety of supportive media
available and accessiple. Several propositions were presented
related to this criterion: (1) Supportive media? if used
skilifully, helps to enhance the child's attitude for
learning (Crawford and Conley, Fader, Quackenbush);

(2) The specific location of the media was not as important

as its accessibility to both teachers and students, (Lichtman);

(3) The supportive media must be used to meet individual
student needs (NJﬁAﬁREV]EH, Lichtman). The NCEC report shows
an increase in both student achievement and motivation when a
student-centered, integrated approach with supportive media
is utilized. _

Further information related to this criterion can also
be found in criterion 111 1 (Supplementary Reading Materials),

a strongly supported crite:rion.
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FACILITIES AND MATERIALS

4. Central Location for Reading Materials.

Instructional and practice reading materials are filed in a
central location in each school for use by all teachers as
needed,

Very little literature was found that directly related
to this criterion. The concern for materials was typified
by Lichtman's statement that materials could be located in
one or a number of locations in the school. The only concern
was that the materialg be accessible to the teacher. McNeil
suggested that a good reading program should be housed in a
permanent room where all materiéls would be available.
LaBudde contended that the librarian and remedial reading
teacher should work together to help students improve- their
reading. She also indicated that the remedial reading teacher
cannot stock th: diversity of books in her classroom that are
available in the media center. This seems to give support

for the media center as a central location for materials.
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ALABAMA BOYS INDUSTRIAL SCHOOL

Mr. John Carr
Superintendent

Mrs. Edith Smith

Right to Read Director

BARBOUR COUNTY SCHOOL SYSTEM

Ar. William A. Edson
Superintendent

Mrs. Dottie McQueen
Right to Read Director

BIRMINGHAM CITY SCHOOL SYSTEM-

Dr. Wilmer 5. Cody .
Superintendent

Mrs. Ruth Strong

Right to Read Director

CONECUH COUNTY SCHOOL SYSTEM

Mr. Wayne Pope
Superintendent
Mrs. Ola Mason
Right to Read Director

CULLMAN CITY SCHOOL SYSTEM

Dr. Arthur Dennis
Superintendent

Mrs. Fronia Moore
Right to Read:Director

ELBA CITY SCHOOL SYSVEM

Mr. Elmer Taylor
Superintendent

Mrs. Addieleen Prescott
Right to Read Director

FRANKL N COUNTY SCHOOL SYSTEM
Mr. Jimmy Clements )
Superintendent
Mr. Chester Jacobs
Right to Read Director
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HOMEWOOD CITY SCHOOL SYSTEM

Mr. Virgil Nunn
Superintendent

Mrs. Frances Thompson
Right to Read Director

HUNTSVILLE CITY SCHOOL SYSTEM

Dr. V. M. Burkett
Superintendent

Mrs. Mickey Riggins
Right to Read Director
Mrs. Saranel Detamore
Right to Read Director

MACON COUNTY SCHOOL SYSTEM

Mr. Ulysses Byas

Superintendent

Mrs. Ora Manning

Right to Read Director
MOBILE CATHOLIC DIOCESE

Rev. William B. Friend
Superintendent
Sister Mary Johanna Crabtree
Right to Read Director

Dr. Silas Garrett
Superintendent

Mrs. Maggie Walker
Right to Read Director

RUSSELL COUNTY SCHOOL SYSTEM

Mr. Wzrren N. Richards
Superintendent

Mrs. Theoria King
Right to Read Director

TUSCALOOSA CITY SCHOOL SYSTEM

Dr. Hugh Stegall
Superintendent

Dr. Frances Anderson
Right to Read Director




