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EXECUTIVE SUMMARY

INTRODUCTION

The Women's Educational Equity Act of 1974, which constitutes
Section 408 of the Education Amendments of 1972, proposes to provide educa-
tional equity for women in éhe United States. Section 408 (£f) (4) states:

rom the sums available for the purposes of this
section, the Commissioner is authorized and directed
to conduct a national, comprehensive review of sex
discrimination in education, to be submitted to the
Council not later than a year after the date of
enactment of this section. The Council shall re-
view the report of the Commissicner and shall make
- recommendations, including recommendations for
additional legislation, as it deems advisable.

This report reviews sex discrimination in counseling and guidance in
secondary and postsecondary education. Following a review of existing re-
search and literature and a critical discussion of the state of knowledge
in this area, the report presents implications for policy and modes to
implement needed changes.

The primary focus of this study is vocational guidance and counseling.
Personal-social counseling and mental health are examined briefly.

Six issues are identified to reflect the areas of inquiry vital to sex
discrimination in guidance and counseling:

1. Socialization, which plays an important role in shaping the educa-

1% biases of

tion and career decisions of young people, reflects the sex-rt
the surrounding society. .

3. The counselor training field reflects the biases and sex-role
stereotypes of the larger society.

3. Counselor trainers and training rationales may reinforce e.isting

biases or produce attitudes and values that interfere with equitable counsel-

ing practices. 6
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4. Tests (personality, interest) and other source materials used to

" assess clients and assist them with their Eéucaﬁianali vocational, and per-

sonal decisions reflect sex-role biases.

5. Negative outcomes of counseling are reflected in students' educa-
tional and career decisions which indicate acceptance of sex-role stereo-
types.

6. Existing counseling programs can be freed of sex biases through
implementing new approaches in counselor training and procedures.

Four major services compose a school's guidance program (Shertzer &
Stone, 1971):

l. An appraisal service to collect objective and subjective data about
the student.

2. An informational service to give students inférmatian about voca-
tional, educational, and personal QEPartunities.

3. A counseling service toc facilitate students' self-understanding and
development through dyadic or small-group relationships.

4. A planning, placement, and follow-up sérvice to help the student
locate job opportunities,

Throughout the report, the terms “"counselor" and "guidance counselor,"
and "counseling" and "guidance" are used interchangeably to reflect
common usagé.f |

One objective of ééunseling is to expose stgéents to all the possible
goals for which they may strive. Conversely, sex bias in counseling is "that };
condition eor Efavisiaﬁ which infiuences a person to limit his or her con-

siderations of career opportunities solely on the basis of thatrgéfsan‘s sex" -t

(AMEG Commission, 1973). Expanding the definition, sex bias in counseling i
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any conditien under which a client's options are;iimitea by the enunselor

solely because of gender. That would include limiting exp. *ssion of certain
kinds of behavior because they have not traéitionally been appropriate for
one sex. Sex bias in counseling may beAcv;rté - for example, suggesting that
a female high school student not enroll in a math class because "women aren't
good in math," thereby limiting her later options to enter scientific or
professional careers. Or it may be covert: éﬁbtle expectations or atti-
tudes that “girls élways are" certain stereotypic characteristics. -
Every person should have the educational opportunity to develop fully
his/her talents and assets. "Talents" means not only thc%e acquired at
birth;_but also those developed in the school years. Even though this
stuégrigéks at equity in secondary and postsecondary counseling, inequities
can begin at birth and continue through life because of differential treat-

ment at home, in school, and in society at large. Thus, even if equal

counseling treatment were provided to high school students independent of
sex, one could expect different outcomes because of different treatments and
experiences previously. It seems obvious, then, that equal treatment of
people with different experiences would result in different opportunities
for men and women. Rather than equal treatment for all, equity for members
of each sex will probably require differential trégtment by sex. While

counselors' role has traditionally been to explore options with students

traditional careers pecause their socialization may result in their con-
sidering only the most traditional. Counselors will have to make special
efforts to ensure that young women develop to their fullest individual
capacities rather than only along stereotypical lines. Following this line
of reasoning, equity should be achieved through affirmative action: not

8. -

)
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through passive approval or disapproval of a student's choice but through
action that enhances the student's perceived options.

The critical analysis of these issues depends hezavily on three data
sources: .

1. Existing research and theoretical literature.

2. Reexamination and presentation of data from statistical reports
(e.g., Project TALENT, census data, National Center for Education Statistics
(NCES}, National Longitudinal Study (NLS) data, American Ccun:il_@n Education-
Univeristy of California at Los Angeles, EQ@Pégative’Institutianal Research Pragram
(ACE=UCLA CIRP}.

3. Exploratory studies to addréés questions for which existing infor-
mation is lacking in either the theoretical and research literature or the
statistiéal profiles of high school and college youth.

The present study was undertaken to comply with the provision of the
Women's Educational Equity Act that a study on sex discrimination be com-
pleted within a year of enactment. Because of this provision, the research
team operated under enormous time constraints. The work had to be completed
within nine months of the contract date (April 30, 1975 to January 31, 19786).
Consequently, selective review of data and literature sources was conducted.
CHAPTER SUMMARIES

Overall conclusive results are somewhat scarce. Chapter 1 comprises an
elaboration of the material above. Chapters 2 and 3 deal with student Eackag

ground characteristics that can affect the counseling situation. The purpose

of these chapters is not to document instances of discrimination but to

contribute to understanding forces that impact on the student prior to his/. ...
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Chapter 2 surveys the effects of socialization on the sexes. Some
of the key findings are:

1. Physiological differences are no more clear-cut than similarities.
While sex is physi@lag%cally determined, individuals' behavior and role
assumption are aetefgigea by their gender identity, that is, the sex ascribed
to them and which they ascribe to themselves (Frazier & Sadker, 1973).
Evidence suggests social and cultural factors play a strong part in the be=
haviors and roles assumed by boys and girls.

2. While some sex differences are quite well-established, others are
myths and still others require additional evidence before their reliability
can be ascertained (Maccoby & Jacklin, 1974).

Well-established sex differences appear in verbal, visualagpatial, and
mathematical abilities, and in aggression. Unfounded beliefs about sex dif-
ferences are that girls are more "social" and more "suggestible" than boys;
that gif;s have lower se;f*esteem and lack achievement mativ§ti§n; that boys
are more analytical; that girls are more affg;ted by heredity, boys by env ron-
ment; that girls are auditory, boys visual;gand that the sexes show differences
in perception, learning,. and memory.

3. Certain behaviors are sexityped,rané a child ;ga:ns guite early which
behaviors and chararteristics are appropriate for males or for females. |

a. Parents encourage their children to develop sex-typed interests
or Eraviﬁe them with sex-typed toys. They discéﬁrage théirrzhiléren, espe=
cially their szons, from inappropriate séxityped behaviors and acwiwities
(M’acc—abir & Jacklin, 1974). | : »

_b. 1In addition to family influences, children's literatumre
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and television are major sources of information available for processing
by preschool childfén, Analyses of children's books and of elementary,
secondary, and college textbooks reveal that women are grossly underrep-
resented in such books. . Where wameg appear, traditional sex-role stereotypes
are reinforced (Weitzman, et al., 1972; Women on Warﬂs:& Images, 1972).
Prime-tim= television communicates the message that there are "more men
around, that they are dominant, authoritative, and competent." Women hold
traditional jobs, are dependent, and have more negative characteristics.
These stereotypes are even more explicit in commercials (Women on Words &
Images, 1975).

¢. Aside from the obvious stersotyping in textbooks, other more
covert instances of sexism may ocecur in the classroom. The teacher may allow
different behaviors by the two sexes and may even treat boys and girls different- -
ly. Boys receive more. positive, as well as negativeg‘attention, are praised
mafé, given more instruction, and encouraged more often than girls to be crea-
tive. Girls are trained to be docile and conforming. Moreover, as early as.
kindergarten, curriculum and activities may not be the same for eac’ sex. For
example, both sexes may not have equal access to all play materials in the
classroom (Sears & Feldman, 1966; Levy, 1973).

_ 4. Most research on sex-role development and socialization has in-

volved white middle-class populations. Whe:her any conclusions are generali-
zable to other subgroups is open to guesticn. Moreover, much research in

minority=or ethnic~group socialization has been done by white middle~class

scholars and is open to criticism on the basis of gultural’sensitivity
(Hernandez, 1970; Suarez, 1973). : : o =
5. Findings from Project TALENT (1960) and NLS (1972). about the role of

11
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significant others on students' post-high school plans indicate that:
a. Boys often discuss post-high school plans with their fathers,
while girls consult with mothers, siblings, friends, and other adults for

advice. Counselors, teachers, principals, and clergy give advice to both

" sexes egually.

b. Males more often. than females discuss Ecliégé plans, high
school work, and personal problems, while males and females discuss pPost-
high school jobs about as freguently.

c. Black and Hispanic students rely more heavily than whites on
parents, peers, other relatives, znd counselors.

d. overall, females appear to have more discussions about their
plans with significant others and seem more affected than males.

Both sexes are equally encouraged to go to college and neither group
perceives that counselors and teachers are trying to influence them toward
vocational er tééhnical schools. Males more often are encouraged to enter
apprenticeships and the military, while females are more often encouraged
to get jobs. On the whole, members of min@rity gfaups are encouraged more

frequently than whites to seek every post-high school gptioﬂa

Chapter Three

Chapter 3 surveys research on sex-role perceptions, self-concept, and
achievement motivation, all internal variables that the individual brings
tc the guidance situation. Results of the review show that: ' -

1. The level and direction of achievement motivation appear to be

affected by sex-role definitions, orientations, and expectations. Sex- -
role orientation may cause individuals to be motivated to achieve only -in

areas that are sex—-appropriate (Horner, 1972);



2. .childirea:iﬂg practices conducive to feminine sex-typing are
- frequently antagonistic to those that lead to achievement-oriented behavior

(Stein & Bailey, 1973)7

3. National Lgngltuainal Study (NLS) results indicate that more girls
(20 percent) than boys (13 percent) indicate no plans for further education
past high school graauati@nw'thus pointing to lower educational aspirations.
Other studies (Watley, 1971) also indicate that women set lower aspirations
and goals for themgelves and that the views and expectations of others
influence young women's orientation toward academic endeavors (Crandall et al.,
1964; Brindley, 1971; Entwisle & Greenberger, 1972).

4. Women and men seem to differ in selfsesteemi The ACE-UCLA CIRP

77777 ¥

(1974) freshman survey indicates that women rate themge;ves higher on "artistie

ability," "cheerfulness," "understandi ing of athers," "writing ability," and

"sensitivity to criticism." Men rate themselves higher on academ1e achieve~

ment-oriented traits, e.g., "intellectual seif—canfidence," "originality,"
"mathematical ability," "public spéaking ability," and "leadership."

%I Black men and women have lower self-ratings, compared w1thewh1te youth,

e

on "academic ability;“”“mathematical ability," "mechanical ability," and,

to some extent, "origisality." "Drive to achieve" and "intellectual self-
confidence" are gomga:ablE; cheverg pgpularlty in general"rand “pc uiarit

with the cgposit sex".are higher- far black than for white,stuaentsi, Elack"

_wamen tend to rate théms lves lower on "arti i

1ntellé;tual Self=confldEnce," ’;iafSQ?lal’:El- ;on ;agn

the epgas;te sex,"

Black ﬁgmeg; =

‘achieve" but lower on '

Q
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"pcpula:ity with the Qggesite sex," and "intellectual and social self-con-
fidence."
: - Older women rate themselveé lower than younger college women on a
number of the academic+and achievement-oriented variables.

5. Men's life goals are determined more by extrinsic needs and inter;>ﬂ?bﬂ

i,
ests, whereas women's objectives are more intrinsic in nature. More high

school and college men consider success in their work an important objective,
whereas a higher percentage of high school and college women think finding
the right mate and having a family life an important life abjéztive:, Lots
of money and a leadership raie are more important for young boys than young
girls. Such value differences also affect éh@ices of careers and the educa-
tional preparation that enable Eeagle to pursue these careers. v |

6. There are pervasive stereotypic sex-role attitudes among high school

and college students which may circumscribe the options available to both

sexes. Boys and girls differ in their conceptions of women's roles (Turner
& Turner, 1974). While both sexes disapprove of women holding men's jobs,;

boys consistently hold more conservative opinions. Black stu&gnts are less

opposed than white students to women wa:kihg; but they are Sust as_negativé

>t§wara women doing the same work as men. Many social myths abaut women's
place in se:iety_gersist, especially amang_male grgupsi- Whlle acéeétance af'
women working seémé-tc be increasing, wamen's earger_@pﬁians are fégtrictei
largely to traditionally feminine areas. Women belieﬁetﬁhe;iaeal woman

“,5hau1§ strive for a balance between self—reallsatlan and 1ntrafami1y nurtuzl'

;Hafeaver, women's view @f men's 1&&31 woman 15 signif;cantll msre fam;;yi3 e

' iﬁriented ané perscnally suhard;nated. ‘Th

'eeklng wark :gles be:ause theg belleve men prefer

Q
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programs (about 7 percent of all counselér education departments and 2
Pgr= ! , oL Teditasun @ FuEiLEs A s

However, much research indicates that men ﬁféfer a more balanced woman
(Steinman, 1959; 1963; Steinman & Fox, 1966).

8. Success and achievement are considered masculine attributes
(Feather & Simon, 1975). When a woman is presented as successful, éiﬁher
the quality of her achievemEnt’is devalued or a multitude of negative
consequences are associated with her success. Since succesgs by women is
not highly valued even by other women, it requires high self-motivation ahd
an internalized reward system for women to seek success.

cﬁéﬁters 4 and 5 examine the forces thatzshapé the counselor before hisy
her inté;actian with elients.

Chapter Four

Chapter 4 documents the composition by sex and race of counselor traiﬁerg_x
and counselors in practice and surveys counselor training and certification.

1. Haun (1971) indigates that 85 percent of counselor educators is men,
and a greater proportion of women fésulty igrfcund at the’assisﬁant Prafessar_

level and below. The proportion of women faculty employed is far smaller thaﬁ,gf

the proportion earning doctorates in areas appropriate for Ecﬁn531or Eﬂus§t§;g;‘

2. Sixty-eight percent of the membership of the Association for Coun=
selor Education and Supervisian'(ACES) indicates sex on thé mémbezghig_farmé;f
1,800 (or 67 percent) are male, QDQV(QI 33 percent) are female.' G?erfhaif thn

members indicate race: 90 percent is white, 10 Pe:cEnt[ﬁléék.ﬂ{.”"

3. AiHighef Education Research Institute fHERI)'gufvéyjdfféauﬁselgf\

education départments indicates that tﬁg'ioriSAPéiééﬁi)fafiihéJES respondin

percent of these samples) have a female department head.- Qf‘£héﬂl31‘faéj:'
1ss (§r183 pgf§2nt) atE ﬁale}“ﬁhiie‘SS'(éf»i7‘§érééﬁﬁ)-aré féméiei-

15
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‘program have rewritten their catalogs and other descriptive'material to reflect

- tain.sex fairness in recruiting Students.

4. Textbooks used in training programs appear biased:
a. A survey of graduate texts in psychology indicates that both

omission and commission are frequent. Representation of women

H

errors o

scholars in the texts ié limited, women are less preferred as subjects of
psychological research aﬁa as subject material in books. Moreover, the
texts show limited career roles associated with women, thereby restricting
career options. There is little discussion of sex differences or sex roles’
%*

(Birk, et al., 1974).

b. Tests and megsurement textbooks usually mention test bias,
although not often in great detail (Ti£tle et al., 1974).

c. Three counseling textbooks (used by several graduate programs) were

content analyzed by HERI. They show bias in theirzéavarageﬁafﬁwamgng,WIn,QPE N

book, 4 percent of the total pages refers to women and 52 percent to men.

k]

Another volume has 94 percent of its pages describing men and 4 percent women.

A third gives 37 percent of its pages to men and 11 percent to waméﬂ;- When

women are mentioned in these texts, it is usually in stereatg;i;a% téfms;

5. There is a paucity of courses on counseling girls and wéQEni only 12
programs in a nationwide survey (Pressley, 1974) offer such courses, yet

75 percent recommends that a course in co%;seling girls and women be=§fferea;
Among the 26 P:@gramé that responded to the survey, iny,ﬂgg Er§viéeéva course

specifically on women as a special subpopulation. Nonetheless, all but one

sex neutrality of students and faculty, indicating at least an effort to méin—:”

6. Few caungelars take courses on Eaunseling mlnﬂrlty g:aup members and -

16
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7. Reports on sex and race breakdowns of members of the counseling

" profession show that:

a. Of those responding to the American Personnel and Guidance
Association (APGA) membership survey, 52 percent is women. Furthermore,
members of APGA divisions are overwhelmingly white.

b. Women represent 48 percent of members of the National Associa=-
tion of School Psychologists, vet few officials of the Association are women.

c. Of two divisions of the American Psychological Association
(APA) the division of school psychology membership is 39 percent women while

the division of counseling psychology has a much larger male representation

(82 percent).

d. A survey by Pressley (1974) of guidance and counseling
divisions of all state departments of education shows that 65 percent of
elementary counselors and 43 percent of secondary counselors are women.

e. Forty-two percent of the counselors responding to the NLS is

women. When asked about ethnic background, an overwhelming number describe .

themselves as white (93 percent). Another 5 Eercant says black. Less than

t indicates other than black or white.

~ Five

Chapter 5 discusses the effects of race and sex on counselqr behavior:
and the attitudes that counselors hold toward the two sexes.

. Most studies show that counselor-client race similarity is th;thé:’

p

important 'dimension but, rather, it is the experiences of the ﬁﬂﬁﬂSEle and

the human éﬁalities of both counselor and client (Eackner; 1970; PEGPIES-S‘

2. S8imilarly, neither sex of the counselor ﬁDr Of-th%:E1i§ﬂt is signifi
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- from the general population and, regar&leg;(afHSéxf:th%S are biaseq against

cantly related to the:apeutié outcome or counseling effecﬁivenéssg Oniy
the experience of the counselor is significantly réléﬁeé to the oytcfhe
(Scher, 1975; Hill, 1975).

3. 1In terms of attitudes, most mental health professionals (jincluding
counselors) are either negative or ambivalent towasd women.

a. Mental health clinicians, with their double stundarg of mentald
health, have different concepts of a mentally healthy Mman and a2 meptally
healthy woman, and these concepts parallel sex-role steéreotypes (BroV&rman
et al., 1970; Maslin & Davis, 1975). | |

b. ‘Therapists have ambivalent attitudes toward women- although

female therapists have more contemporary attitudes than malé=théragi5ts

(Brown & Hellinger, 1975).

e. Therapists with less experience are moreé traditional in theirt
views toward women (Brown & Hellinger, 1975).

d. Male counselors perceive college-bound girlg as destjined for
traditional feminine occupations at the semiskilled leével, wheréas female
counselors perceive them as interested in college-level agcupatiﬁns
(Friedersdorf, 1969).

e. Females aspiring to medicai school are jgéged more sterhly bY
traéiﬁi@nal than by liberal counselors (Abramowitz et al., 19%5);

f. Women with deviate (traditionally mas uliﬁe)lé;reﬂi gﬁals—afe
not as highly approved of by counselors as are women with cénféfmihg Yoalé-

Women with "inappropriate" career goals are seen as in need of Eyrther.

" counseling (Thomas & Stewart, 1971).

g. Counselors and clinicians hold stereotypes that. are no diffeTent ‘-5?

18
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women entering male fields (Schlossberg & Pietrofessa, 1974).

Chapter six

5

Chapter 6 surveys tests, materials, and theories used by ?rac ticing
counselors, perhaps the most concrete area where bias is the best documented.

1. Educational tests may reinforce sex-role éte:eatyges and restrict
individual choice (Tittle et al., 1974).

2. An analysis of nine achievement test batteries indicates that all
but one use a higher frequency of male than female nouns and pronouns. A~
sex-role stareatyplng analysis of the same materials shows women Portrgged
exclusively as homemakers or in pursuit of habbles. Séme items imply that
the majority of professions are closed to women (Tittle et al., 1974).

3. Test developers seem to base their instruments on the world as it
is--a man's occupational world. This world limits the choices for wamén by
1imitiﬁ§ tﬁei: occupational scales on several inventories and, on others, by
réflecting cultural stereotypes without quéstioning thé'méagiﬁg for women's
vocational counseling. The assumption is implicit that wﬁat is is;eégivélgntv:;i

b

to what should be  (Tittle et al., 1974). : o

- ‘4. "Several interest inventories indicate sex blas=f
- ~ a. The Strong Vocational Interest Blank (8VIB) uses two forms=- -

one for each sex with aifférént career apti@ﬁs;'“wheré'iﬂéﬁtieél éccugé ié

are‘ll ted o on both farms, scoring- requ;rements are ﬂlfferent.-réﬁmphell

rev151n§*the SVIB, agregd that it tEﬂés t perp"ﬁatj {?, -eot;

man and womern .
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2. xIt modifies the vocabulary to eliminate references ﬂb!
gender.

N c. The Kuder Occupational Interest Survey (XOIS) has similar
wording problems in that it restricts the choices for women. Separate cri-
terion groups of males and females suggest that sex differences are important
in occupations and in measuring interests.

d. The SelfiairecteajSearch (SDé) hasbpr@bléms similar to those of
therabeve instruments. In addition, it is biased in its handling of interests
and abilities, since women have not had sufficient opportunity té develop
inte:égts and abilities in some areas because career options are predicated on
past experiences.

ég Minority women have even greater problems with interest inven-

tories. For example, Gump and Rivers (1975) point out that the background

xperiences of the minority female force her to develop different expressed
interests than those of whites. This, they argue, results in a mismat;hdaf
interests.

f. Some inventories are being re#iséd; However, the 1iteratu;é
suggests that the changes are not radical enough in many insténees.

5. Numerous é@unselars point to the manual and handbook as further
sources of race and sex bias. Birk (1975), who surveys fcurzintérest inven-
tory manuals, notes that, in"varying degrees, the materials contain both
explicit suggestigﬂé and subtle implieatigns that, if followed, could have

a negative effect on women clients. Bias in the interest inventory instructions

often provided in the manual can alse affect the results of the inventory.

manual indicates that options for women are limited:and

of women's roles throughout. A 1969 supplement to the
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manual opens with: "Men in different jobs have different interests,"
setting thé‘tane for_ the supplement which uses the masculine pronoun
throughout.

b. An early version of the KOIS manual uses masculine' pronouns
th@ﬂughautg The use of the masculine pronoun is usually interpreted to
ject a view of the occupational world as reserved for men. While the new
Einterprétive leaflet makes a change, it is likely that the older leafie;»ﬁill
continue to impact on test-takers and counselors.

c.. The SDS manual also focuses on male users and takers.

6. Many manuals describing colleges and their admission requirements are
also biased, addressing themselves overwhelmingly to men (Tittle et al., 1974).

7. Content analyses of illustrations in career materials show that such

materials overwhelmingly stereotype the sexes.
a. Career representatives in high positions” (professional, technical,

and managerial) are mostly men. Men predominate in all categories but one,

clerical and sales, where 54 percent of pictures represents women. Men perform

exciting and challenging tasks; they work autonomously, while women are

assistants (Birk, Cooper & Tanﬁef; 1973).

b_ Waﬁen are underrepresented i ne aunselars gu;de (the 1974

fercé, while members of ethnic mlnar;ty groups are lightly Qverrep:esentea
Th;s gulde is in' frequent usage w;th 80, ODD capiés

;llustratlcns may l;m;t the

averregresentatlﬁns in

who usa the gﬁ;ﬂe as' a
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Twenty-two percent of men and 6 percent of women are pictured outdoors.
Seven percent of men aﬁd 11 percent of women are black, while 2 percent of
women ané{lEES than 1 percent of men are other minority-group members.
Almost equal proportions of men and women are in professional careers
(Vetter, 1975).

d. 1In another study, men and women are both illustrated and men-
tioned in significantly different proportions in 10 general census eategﬁries
of occupations. The pronoun "he" is used in the text more frequeﬁtly:than
either "you" or "she," with "she" used the least frequently. Thirty-six
percent of materials mentions that women have different career patterns than men
and 30 percent mentions working mothers. The authors contend that most
materials use stereotypic representations of the sexes (Vetter et al., 1974).

8. College catalogs also aim primarily at men. A HERI content analysis
of a random sample ;f 119 institutions finds that:

a. A far éreater proportion of catalog content is devoted to men
than to women. Four-year colleges and universities present the greatest dis-
parity in their treatment of the sexes (23 percent of half pages devoted to
men, less than 1 percent to women, the remainder referred to he/she, you or
neither), followed by twasyea: institutian% (16 percent and 2 percent, respec-
tively). Proprietary institution catalogs provide the most equitahié
treatment-~14 percent of half pages is devoted to men, 9 percent ﬁé_wamen_

b. The illusératicns that accompany the eantenﬁs also Seai some-
_what aiffereﬁtly with men and women. More than @neithirévaf illustrations in
all three types of institutional catalogs represents men only. Tﬁent?sfive_gér—”;i“

cent in four-year catalogs and 29 percent in two-year catalogs represents women e




women (45 percent).

Women are almost never iilustratedrin technical labs, alone or in
combination with men, while mén aée infrequently shown in nursing pictures.
Men are almost always the sole persons pictured in contact sports, while
women are most frequently pictured alone in dance or exercise activities. 1In
pieturés of nonstudentsz, professors and administrators are most often men. -

¢. Four-and two=year institutions have 1argély male faculties
(76 percent and 70 percent, resgectiveiy}. Proprietary schools narrow the
gap somewhat with 59 percent ﬁale faculty. The percentage of men is
highest at the full-professor and assistantsgfaféssar level, and lowest at
the unranked level for both four-and two-year cglLégegg

d. These institutions provide few special services for women
stuéénts_

Chapter Seven

Chapter 7 surveys theories of guidance, examining textbooks through the

.years. Major implications for sex discrimination of the guidance literature
are:
1. Guidance theory is based heavily on psychological theory, bringing

with it sex=bias.
2. Implicit assumpti@ns about women are made without any}ﬂata;u The

practice of guidance is warped because its assumptions about women are not -

éxamined. : = e
3. Theories of personality and development arg‘incﬁngrateijvéfhaﬁiﬁ:

guidance theory. Yet, theoretical formulations 1éafn§é~é;§utjri =

development in-graduate school are irrelevant to the problems of

(Franklin, 1971) and women .(Doherty, 1973).

For. example, Eriké@n‘siﬁéaél is»ésééﬁtia;lyiafgalélméaél«éh ;"the

O
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inappropriate for women. Also, his stages of development are based on
polarities, which constricts both sexes.

4. Socially acceptable behavior differs for men and women, providing

another source for bias.

theory. When problems of sex b’1s are presented, they are not deemed of
sufficient importance to accent or develop. One excellent report on guidance
for girls is not deemed important enough by theggraféssion to publish.

E;' Thé:éfféét of a woman's employment and career on her marriage is
explored less in the guidance than in the mafriage literature. Women's
working is not generally conceptualized in guidance practice as having identity

" and growth components. Many aspects of.the human condition which profoundly
influean the lives and shape the dévelapmgnﬁ .of both men and women are left
unconsidered.

Chapter Eight

Chapter 8 examines counseling theory specifically as it affects the sexes.
Findings include:

1. Much c@ﬁnséling theory is a graduéé.of the theoretical legacy of
Freud.

2. Most counseling theories assume a biclogical basis for sex diffe;gnées
in behavior, Q;Fﬁ little or no thought given to the culture as the source of
sex-réié.behéviofg. Those theories of personality from which counseling -

theories are drawn largely ignore the importance of socialization in dévelapingff_

sex-=role behavior. : : o .

3. The theoretical assumption that the problem is within the individual °
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rather than within society (or somewhat societally based) becomes a
further source of bias in theory. One problem with traditional approaches .
~to counseling is that they do not include the milieu in which the woman
operates (Dohérty, 1973; Weisstein, 1971). |

4. _Trangactianal'Analysis is translated into a feminist perspective
by Wyckoff (1974) and Steiner (1974). This perspective holds that many
scripts (which gquide a person's behavior through life) have their origins

~ in sex-role stereotyping.

5. Rational Emotive Therapy thoroughly considers sex-role issues.

"It considers the problems of c;iénts in relationship to the family con-
stellation and the broader environment, and it develops specific counseling
interventions to help women change (Wolfe & Foder, 1975).

6. Two changes are suggested as a result of the literature review:

a. The conceptualization of counseling theories must include such
issues as sex difference, psychology of women, sex-role stereotypes, and
societal norms for healthy, acceptable behavior by men and women.

. b. Theories that z;nceptuaiise individuals' problems as primarily
intrapsychic in origin are inadequate to conceptualize the important sources of
distress wameﬁ éncaugtef inzsaciéty- Rather than adjusting the client, changgzg
musﬁ occur in society and in the;sexércle expectations significant persons :

have of women.

7. Women's vocational development and concerns are either ignored or -

treated as trivial corollaries to men's career development (Laws, 1975).
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" conventional choices on women, but he fails to deal with the #a:iaﬁiénsAiﬁi-f”

. perceptions and the alternative or nontraditional options that'arék

8. wWhile some early vocational theorists incorporate views on
women, they describe the usual patterns in women's career development,
charaterized primarily by aiseantinuity due to marriage énﬂ child bearing
and rearing.

a unitary process, that is, a process explained by essentially the same
parameters for all individuals, thereby ignoring the special forces that
affect women's career development (Osipow, 1973).

10. Two proposed theories of career development for women by Zytowski
(1969) and Psathas (1968) yield disappointing results. While they identify
important parameters, their intergrétatiahé of woman's life cycle and the
social context within which she functions are limited to traditional,
middle-class aPprpaches;

a. Z2zytowski uses the famaleilife cycle as a framework for his
Ehéc:yg However, he assumes initially that woman's major life role is that
of homemaker, thﬁs restricting all succeeding stages. Zytowski also assumes
incorrectly that women are free to choose among career patterns. Such!freedgm

requires perfect information about the existing patterns and the rewards and

drawbacks for women associated with each pattern.

b. Psathas favors examining the écsugationéi choices Df,ﬁﬁméprih
the context of sex roles. However, he does not analyze sex f;igég makiﬁé;iﬁ v
diffiéult to determine the nature of the relatiohship'bétﬁgen éex :Qles;aﬁa  7f,,

ﬂeepgatiénal roles for women. Psathas notes the social forces that foist .~

= .

valid within his theory.



Chapter Nine

Chapter 9 attempts to reach some conclusions about the impact of
counseling. Overall, conclusive results are scarce. Most are based on

students' perceptions of their counseling experiences supplemented by

\P‘
L]

counselors' stuaiés of the impact of their services. Typical findings are:

1. HNLS results show that gquidance counselors are probably sought by
only about one-fifth of respondents of both sexes. Women are slightly more
likely to seek coun 1 r Of all ethnic groups, blacks are the most likely
to confer with a guidance counselor over future plans, although the numbers
are relatively small. |

2. Most students cémpieting the NL§ (over B0 percent) think they can
see a counselor when they need to: This is true of both sex and ethnic

groups. Most (about 80 percent) thlnk guidance counselors usually have the

necessary information. In rating the overall excellence of the guidaneé and -

couﬁseling program, however, only 60 percent is satisfied, and less than
one-third is satisfied with the jqb placement services.

3. 1In a exploratory study, a majority of Los Angeles® h;gh school graduat
(66 pngEﬁt) agrees thét teachers and counselors a sk @ 1ntéréstea in the |
collegé-bauné than the employment-=-bound stuaént. While men and-ﬁameu afé‘in

ftéachers‘favafing the collége-baundi 2 majar;ty cf=a11 students agrees

Q
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treats them in a stereotypic manner. One-half thinks the counselor

knowingly fails to inform them of possibilities in certain careers because

[n]
]

sex. Again, the counselors' sex bias seems to demonstrate itself in
terms of omissions rather than commissions (Jones, 1973).

55 Qailégé students indicate that counselors are infrequently consul=-
ted for advice. Friends and parents are considered first for help with
emotional problems, while faculty. friends, and parents are preferred first
for help with educatianaiévacatiana; problems. Counselors rank lower for
both kinds of problems (Christensen & Magoon, 1974).

6. Most high school counselors visited for an exploratory study keep
little data on graduating students and become defensive when asked about
such data. Even where some data are available.-epunselazs think they are
inadequate. Counselors also think the data should but Prababiy will not be
improved, because time is inadequate for such an activity.

7. At the eaiiége level, studies of those who use counseling services
. re more frequent:

a. Sharp and Kirk (1974) find that counseling initiation is grea—.
test just after school begins and declines over time. Women tend to initiate

counseling ea,l,gw in the school year.. Men who seek counseling during final

. exams are unlike the average male student.

b. Sue and Kirk (1974) find that Chinese—hmeriean women are the

largest users of mental health services, while q§p3535293merican and non- ‘

Asian women make less frequent but equal use af tha services.

-

c. ”énly 17 percent of Hexiéansgmegiean students- (Perez, n.d.)

have used caunséling services. Mexigan=3mefiean students and a'gaﬁt§§1 group )

"':13




the university community than men. Both are less positive about therapy
and counseling and have less confidence in mental health workers than
nonminority students.

8. Tyler (1969) concludes that clients are overwhelmingly satisfied

with counseling, that clients of college counseling services obtain better

grades than noncounseled students of equal potential, that counseling does

]

not always enable marginal students to succeed in college, that testing in
vocational counseling is an effective way to impact on elients, and that
the effect of counseling on personality change yields mixed results.

9. Of the relatively few studies that evaluate the impact of counsel-
ing services, none looks at the difference in impact on men and on women,
although some look at both men and women.

Chapter Ten

Chapter 10 surveys novel programs and counseling approaches with a view

expanding opportunities for girls and women. Individual counselors and re=
searchers, parent-community organizations, school boards, préfessigpal
ésgcéiaticns; the federal government, and others are setting up task f@rggs,
developing guidelines, inventing or revising techniques, and establishing
programs to equalize the treatment of and opportunities available to men and
women.

--. 1. Task forces in schools identify sexism within educational policies

and practices and develop guidelines and strategies for its removal. Guide- E

lines emphasize the importance of the stﬁééﬁtréé”aﬂ"iniiviﬂﬁalxwha,Ehaulﬂw,ww

1355 of sgex.
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2. School board committees are setting up guidance objectives for
cﬂﬁnse;ars. For example, one board (Department of Public Instruction, State
of North Carolina, n.d.) sugges

a. Students of all ages should be encouraged to develop their own
talents as individuals, rather than as members of a sex group.

-b; Students should take part in life planning as individuals
and as family members. |

¢. BSpecial effort should he made to encourage girls to take their
talents seriously and to explore traditionally male classes and fields; boys
should be warned of the hazards of the "superman” role.

d. Both sexes should be involved in vocational awareness for all
occupations at all ages; girls should undérstané the value of a job or career
for self-sufficiency and self-fulfillment. . )

3. Several professional societies are setting up commissions QﬂIW§ﬁen; .

; fer-examgle; the APGA. Its commission is réspeﬁsible'far investigatihg and
reporting the status of women in the APGA, formulating reeammenﬁatians;ragd_ -
guiding affirmative action programs within APGA, its divisions, and bzan;hes.
Other :emmissians include:

~a. The Association for Measurement and Evaluation in Guidance
(AMEG) commission on Sex Bias in Measurement'(1973). which at thé-:éqgast_éf
the APGA senaté, ie defining sex bias and developing a guiégf;gmgyg;ggteiséx e
bias in interest inventories. . : RIS 7' Hi:iwf?i‘;fi R

b. The APA Task Force on Sex Bias and Sex Role Sterentyping (1975),

HhiEh axamines the effect af Psychatherapeutiﬁ p:actiﬂes an Hamen asﬁstudents

B
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as sex objects, including seduction.

4. Sex-role consciousness raising is the focus of many alternative
c’unééling programs. For example, Schlossberg (1974) suggests that "liberated"
of nonsexist counseling requires sex-role consciousness faisiﬁg by counselors
and clients, as well as counseling expertise. ;

5. Several career counseling models seek to build young women's aware-=
realis§i2 life planning. They emphasize choosing a satisfactory job, one
that fits the individual's interests and talents and optimizes her potential,
not just a "female" job.

6. To meet the demand for nonsexist curricular materials and activities,
individual counselors, professional asséeiaticns, feminist organizations, .and
and sexist materials are still prgéuced_by well-known ;ublishing houses and
compete with nonsexist materials. Persuading school boards to approve and '
teachers to use innovative approaches and materials poses Ef@blémsfaf re~
education and consciousness raising.

7. Several orkshops have been held for counselors frcm'elemantary

school through college, for.example, the federally funded Sex Equality in

Guidance Dpp@ftunitiES'(SEGD)'praject_
8. Handbooks and guides are being-developed to aid teachers,-counselors, --
and all p:afessianalé concerned with maximizing human gatéhtia;;’

9. New counseling techniques are being developed and old ones revised -

" to help women overcome the restrictive aspects of éééialisatiﬁﬁnéhé‘bféék"Qﬁtif

of their sex-role stereotypes.

a. ‘Rasertion training as & béhavioral interver

ERI!
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in groups for women only. Because women struggle with issues of assertion
in many roles they play, assertion té%ining as a behavioral change inter-
vention is widely applicable for those who-seek assistance from agencies

or the:a;g groups. Women trying to function in roles outside the home
often find themselves relating to others with behaviors that interfere

?ith their effectiveness as leaders and decision-makers, problem-solvers, or
simple persons with their own ideas and selfginterests to promote and
personal rights to protect.

b. Not only are a growing number of feminist psychologists,
counselcrs, and psychiatrists revising éxlstlng theory and practlca within
established therapies to deal more adequately with the psychological needs
- of women, they are also creating independent theoretical perspectives on the
psychology of women and experimenting with alternative intervention. systems
in their Prafessicﬁal practices. There are three maj@;rthrusts'in develop-
ing a feminist counseling approach; constructing a ée%elapmentai psychology
of women, identifying and analyzing the negative consequences for women of
their socialization, and providing alternative formulations of Ereséntiﬁg
problems and counseling outcome goals for women clients. 7

'eg Counseling returning adult women students has led to cantinuiﬁg
education programs for women. %ﬁésg p:@gﬁamg assist women to make the trans-
ition from homemaker to student with a minimum af‘extraneaus"gémplieat;ans,,
as well as to detérm;ne the direction they wish ta‘taﬁgi
IM%LIGATiéHE AﬁD EEGDMMEﬁDRTIDHE

Qhapter 11 summa:ises implications and rEE@m@Endatinns hasea En the"l"“““"

| finéings lﬁ the Previau gh pters.




1. Because the effects of discrimination are cumulative, and

elementary school is a key time for programmatic work, career éevelépment

to understand

\ﬂd\

interventions should be made at this early stage. The need

the impact of this programmatic thrust warrants an evaluation component in
each pragrammati effort.

. Special guidance curricula and materials should be available at the

[ %]

elementary school level. New materials should be developed and existing in-

class materials, such as readers and other textbooks, revised.

3. Researchers need to determine how to resocialize the sexes:

specifically, what kinds of activities, interactions, and materials would

4. During adolescence women regress in educational and social development,
fﬁis regression coincides with biological and hormonal change. Whatfhapgens‘
to young girls at that time in terms of preparing for motherhood and career?
Research should answer this question. Interventions with young men, as well
as young women, are needed for sex-role restructuring, because they are the
future mates, bosses, colleagues, and subordinates of young women.

5. In the area of tfaining, teachers must give EPEEialrattentian to
nontraditional careers for women. This recommendation implies additions to

the teacher education curriculum, consciousness raising, and revision of the ..

attitudes of teachers.so they do not treat the sexes differently. This

r
\m
[t
[
Q

recommendation applies to teachers at all levels. Administrators must

be sensitized to allow certain novel materials into the schools.

6. More nontraditional role models should be provided. ,,1 1amentary

teachers should be recruited in greater numbers. When paiige afficers or

firemen come to school for visits, the graup should. includa bat sexes.

"7. Counselors must be aware of sacialisatian and sex-zale fésearsh.i

e T T8 T e
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They must be taught techniques based on the research in number 3 above,
to counteract harmful socializavion. Counselors must also be aware-of
their own bilases.

8. Everyone in the majority population, including teachers, re-

_2 =

searchers, counselors, and administrators, misinterprets minority sociali-
zation. This response stems from ;nadequate information and poor reseazch.
Hg;gﬁhighér quality research and consciousness raising on minority issues
must be undertaken for the above groups. g |

9. Because of the increased contact of women with counselors, the same
advice given to a man and a woman becomes more important when given to a
woman. Counselors must be extremely cautious in the actions they suggest ana:”

encourage for both women and minority students.

Achievement Motivation, Self-Concept, and Sex-Role Attitudes

Implications and recommendations based on the finding in ehaptef 3
include: ) =
1. Since achievement motivation, self-concept, and sex-role attitudes

are all affected by earlier socialization, it is all the more important that

sexityping be eliminated.

2. Hany more questions than those answered in chapter 3 remain to be
investigated. .For example, do existing theoretical works on azhievement
motivation provide an adequate explanation farﬁggmenFs.a:hieveﬁgnt1hehaviaf?

o what extent do other variables, such as self-concept and se?éfaia{attitﬂdes; ;

affact wothen's achievement? Does attribution theory provide a &aiid;

aiternétive exglanatian for differential a;hievement?
3. BHecause these topics are fraught with myths, unanswereﬂ quegtiﬁns, e

‘:igﬁa eantzavsrsg, it would be far wise: for a cnunselaf Ea make 5. gsgghggigpgv'

’:,ahsut aex aifferances in aehievement m@tivatian and self-c n'
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rather, to work to expose social myths and restrictive stereotypes that
may inhibit the individual from realizing his/her true potential.
Counselors must be actively involved in raising the consciousness of both
men and women and facilitating their understanding and acceptance of them-
selves and one another.

4. Helpful interventions should change students' locus of control and
perception of power. Value clarification exercises could change values on
an individual basis rather than on a male/female éantinuum, Counselors are
responsible for enlarging the optio

5. Both boys and girls must be trained in career awareness but also
in what it means to be a family member. Altefnativés must be generated for

the usually rigid sex roles. Boys and girls also must be encouraged to

6. Changes in acceptable ways for selfﬁactualig, énl shsuld be intraduceaAif

Society must accept values that allow a young man who does not want a career ta_ 7ﬁ
actualize himself in other ways. -

7. Research on points in numbers 4, 5, and 6 should be candugteﬂ.

8. Forces in the development of minority students which Eantribute to ;;f
lowered 5elf—asteem and achigvement matlvatian shauid be dacumanteé and i

seriaus thought given to whether such patterns warrant changei ~a?§:;fga:?:

Eauﬂselar Trainers, Training, and cgrtifi:atian:’

Imglicatians and recammenéaticns fram c Eter 4 incl de

(€)
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educators than are hired for such positions. Unavailable qualified
women 1is not an issue; rather, affirmative action must be practiced.

2. More female students should be recruited for graduate programs in
counseling. In the high schools, students of both sexes and of minority
staﬁus should be exposed to counseling as a job possibility.

3. More men hold high-level faculty positions than women. Women are

hired at the assistant professor level and often not given tenure. The

women will never rise beyond a certain level. This situation dis¢augages

female students from aspiring to higher educational and career levels since

they do not have appropriate role models. )
4. Textbooks used in graduate training must be carefully reviewed and

guidelines provided to or by the publisher. Reuter syllogisms or the use of
both masculine and feminine nouns a;d pronouns should be adopted as standard
publishing procedure.

5. There is no book on guidance and counseling which brings together
female psychology and counseling. New materials for those now being trained
must be developed,: as well as for those who have already been trained.

6. Those already trained should be required as part of their céftiéia

. cation to take in-service training on nonsexist counseling. In conjunction,

contracts should be awarded to develop and package in-service training
materials. ' V
Y A Qaurées on counseling girls ana women must be aéded to Ehe caunseiﬁfif“

training curriculum. The ;ikelihacd that such courses would be well ;egeived

ot is high. sinee most aepgrtments Eurveyed by Pressley (1974) néieata a

@ftéeg;fg'far this type of course. Courses on mi




ERI

Aruitoxt provided by Eic:

I
'm)
)

]

encouraged. Supervision and field experience with both groups should be
required of the training program. All these ;écgmmendatiaﬁs should he
requirements for counselor certification.

8. A question that needs further discussion is Théther successful
teaching should be given less weight in counselor certification. It is
not clear why a teaching certificate is required in some states to pursue a
counselor certificate. Perhaps, instead of that requirement, field experi-
ence and course work should be increased.

9. Researchers need information on the role of minorities in the
counseling field, in particular the nonblack minorities. The total lack of
research on American Indians is particularly salient.

10. Additional ressarch could study the recipients of services and the
system. Recommendations could be made to the state departments that they
set standards for training which would include antibias requlations. SEQ!
fessional associations should be encouraged to adopt guidelines for training'~
programs to eliminate sex bias. The APA, for example, could withhold appraﬁal
from programs of school and counseling psychology if they did not meet the
guidelines. Marécve:; the APGA and other praéessianai guidance associations
could pub}ish statemg;ts encouraging nonsexist training.

Effects of Counselor Characteristics

. The effects of ‘the race and sex of the counselor on counseling outcomes:
are ambigious, although the sex of the counselor may be related to certain -

kinds of counselor behaviors.

 Counselors generally have stereotyped -attitudes toward women who behave

Y




= 33 -
Chapter 5 prompts these recommendations:

1. Counselor educators should concentrate on inétiiling human ‘and
empathic gqualities into EGQﬁéélars and in raising their consciousness
about race and sex stereotypes.

2. Schools that employ counselors should provide consciousness—
raising sessions specifically to combat sex-stereotypic attitudes. 1In
addition, counselors should examine their individual attitudes toward women.

3. More information on careers, financial aid, colleges, apprentice=
ship, and jobs should be provided to counselors, since many operate under
incorrect assumptions. -

Counseling Materials

Several groups are already refining tests and.career guidance materials:
the National Institute of Education, which released guideline= for tests,
ﬁhé AMEG/APGA group, individual test developers such as Campbell and'ﬁuder,
Ehé APA Task Force on Sexist Issues in Graduate Training, and publishers
such as Scott-Foresman. This kind of change, however, is slow to come, and
it is likely that tests and materials will not change much in the nea:bfutura!

Recommendations based on chapter 6 incilude:

‘la Counselors should use new nonsexist materials when availabla,

2. Until those are readily available, counselors' must raise questians

'aﬁéﬁt’éiezy tool thESESQE; whether it is an interést‘invéntary}*éiggrggr"’
brochure, college catalog, or the OOH. They must ask whether thé,iﬁgégﬁétié%? 7

or the test reflects stereotyped roles for men and women, and whether the '

" materials tend to close certain career options for either sex. :Then they

counteract the stereotypic assumptions of the mate:

the client have

Q
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rather than binding.

3. Colleges and vocational schools must rewrite their catalogs to
reflect nonsexist intent. Government publications which have voecational
impact must also be rewritten.

4. Colleges should consider providing special services for women

students.

Guidance and Counseling Theories

Both counseling theory and practice are based on psychological theory,

which is encumbered with sexist assumptions. Moreover, the guidance litera-

ture virtually ignores women. Although it has begun to focus on women's
career development, vocational development theory is dysfunctional for

women. Examination of the theory underlying guidance and counseling

{chapters 7 and 8) suggests:

1. The consciousness of counselors, especially those trained prior to
the 1970's, is low to nonexistant concerning sex-blas. Consequently, con-
sciousness raising should be conducted with counselors to point out that

they are using sex-biased theory. They must examine carefully any theory

used in their work, as well as the research underlying it.

2. A body of nénisaxsbiased research and sex-fair theories is urgently
needed.

3. Given all the data on wamen's career Patternﬁ; vaeatignal develap= Tin

ment theary far women can now be develaped- the hypathesis can he stated

kgna tested. . Researchers should be encouraged to take these sﬁeps;r;

Findings frgm chaptaf E 5uggest!

Prcgrammatia regearch is neeaed gﬁ Quteamgsj**\

Q
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exercised, however, because traditional measurements of counseling ocutcomes
. are encrusted with sex bias.

2. More research is also needed to determine how particular charac=

teristics of counselors affect clients.
3. Counseling centers must keep records of clients by sex and race.
4. Data indicate that counselors have 1ittlé’influenc§ on high school
students. What causes this lack of impact? 1Is the sparsity of counselors

and their overload responsible? Research could answer these questions.

-5. What are counselors telling students and what messages are stupfents

getting? A national study of interaction between counselors and studernis

should be conducted.

6. Restructuring the role of the school counselor so he/she will have

&n opportunity to make an impact may be advisable.

- 7. College students must be made aware of all available Eaunséliﬁé

services.

Alternatives to Traditional Counseling
Recommendations from chapter 10 include?
1. Continued development of alternative programs, techniques, ané
matefials must be encouraged..
2. School boards and teachers must approve and use in;@vative materials.
3.. Counselors should be exposed to nonsexi

1 .testing and insafparate them into school

o a;prgachés must also be braught into training pragrams an& ree

Vﬁf:fa: caunselars already certified, ‘and inta consci@usnes
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these groups has subgroups (for example, among Hispanics Exe_cuban

Americans, Puerte R;cans, and Mexican-Americans). To cgnsidar that all

also erroneous. Some will be single parents,

with women students.

Additional Research Recommendations

Because of time and data constraints, the report dﬂés ngt false some Lo

Egrtinent issues. Here are some :eeammenﬂatians'Eaﬁufuture reseafgh at the
high school lev rel:
1. M@re mlﬂarlty women than men camglete h;gh schacl and ga .on’ tax

Jpa tsecondary education. Blsprgparticnate numbe:s gf m;;arlty men may perz

m;lltary service. How infiuéntial'is the»military in channel;ng mlng'lty,

men aut of the educatlonal m!asliﬂs*L-.rvaarn':I
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informal andvfarmal) that :gsulﬁs*@n,différential treatment with an é&é
toward changing both.

Reeamménaatians for research at the college level:

1. College counseling services are often segmented. ‘Apparently, many
colleges offer vocational services in one location, job counseling and place~
ment services in another, financial aid Gaunseling in a third, and pezs&néis‘
social ¢ unsel;ng in still another. Does this specialization and lack af
coordination have differential effects on men and women? |
2. Apparently, étxthé college level, there is a.hieraxchyief accepta=-

bility for étuﬂent counseling. Many e@unéel§rs give tag statg5 ;é'§erséﬁa1é
‘social counseling and second-class statgs,tq vocational cauﬁsalingi :If
individuals primarily interested in personal c@unseliﬁg énd-up ééuhséling

students on vocational goals, what effect will their attitﬂdés'have-qn the

counseling a student receives?

3. The effect of the sex or race of the studént and caﬂﬁseléf is aiscﬁssedlf

in Ehaétefs 2, 3, 4; and 5. Demgéraghic cha:acte; ti af ga:ticipants 1n

counseling interactions become an issue in the asslgnment af student ta caunsela;.
ch is this assignment maée? A:e the race and sex Qf hnth pa:tles cansidered?

. IS ‘s student assigned to the flrst caunselor avallahle?

*“F‘“%*" 4““‘In ‘several c@lleges,’counsel;ng‘servlces are exﬁerlm,ntiﬁgfwithf‘f*“‘

tc particular schnals

'A:Efmen Eaﬁﬂselété'assigneafﬁd'w
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on labor market issues. This raises several questions:

1. 1Is counseling in vocational schools as stereotyped as the labor
market? Are women students channeled into such careers as beautician,
gsecretary, and dental hygienist while men afe steered away from those fields?

2. ‘is there any counseling for personal-social problems in vocational
schools? . | |

Since little data are availgble; it is difficult to answer any of these
questions. ;The only major stuﬂfi;f vocational institutions (Wilms, 1974)
does not focus on céunseling_ The 1974 ACE-UCLA CIRP data on a Ereliminafy
segment of 19 schools make it possible to explarex£hé percentage that will
seek both types of cauﬁselingz Bbout 4 Perceﬂt of entering students Eféjéﬁﬁg.,_;é
a need for both vocational and personal cﬂunseliﬁg; For colleqges and :
universities, the figures are about 10 percent and 5 pércenﬁglfgspegtivelyi’

College men and women project a need for both kinds of aaggsgliﬁg‘in‘abaut

equal numbers, but proprietary school men more often than women ggajeet a

need for vocational counseling, while the reverse is true for personal |

counseling.

3. Apparently the major emghagls on couns iing éémes‘§t;thé'bégipﬁiﬁg':

of school anﬂ at graauatian.» Any funnellng af students 1n

?%:r ~'prahab1y ocours: durlng the adm1551ans Er ss or -the awa:d

! ',;‘aia.” Jah Ela:ement ccunsel;ng may be égﬁgiiy ;r t@ bath;'

:?aata sugpart e;ther supPQSLt;an._"

‘Zegig gtivetﬂecammendatlans
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'appfaisél and counseling ﬁaterialsg The measure requires developers

of counseling Prcgrams.ta uze internal procedures to prevent such dis-
crimination. The institutions themselves may have to ﬂetérmiﬁeAwhethér a
test or other criterion is biased and to look at the reasons for unbalanced

results. Title IX also requires that catalogs and literature distributed by

illustrations.

Not covered under Title IX are textbooks and curricular material pro-

tectea under the free spee:h provisions of the Firs: Amendment. Some states

have attemgted to get araund this probiem: California, for-example, enacted

Section 9240 of the California Educatian Codé, which states that:

When adopting instructional materials for use in the
schools, governing boards shall include only instruc-
tional materials which, in their determination, accu-r
rately portray the cultural and ra@;al diversity of
our society, including: :

a. The contributions of both men and women in all .
types of roles, including professional, vocational,
and executive roles.

db. The role and contributions of American Indians,

American Negroes, Mexlcan Americans, Asian Amerlcans,
European Americans, and members of other ethnic and
cultural groups to the total develapmént af California
and the United States.

Further, Section 8576 states, in a paragraph on inst:uétian in the g@;iél’,_g

sciences, that:

Instruction in social sciences shall include the ea:ly
history of California and a study of ‘the- :alé and
, contributions’ of Amezlcan Negraes, Ameriéan Iﬂalans, »
Mexicans, persons of . Oriental extraction, and.other = -
ethn;e gfaugs, and the rale and cantrihutiqns af wcmen.*if

Q
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adéresses itgelf to the issues in this study, its enforcement is 1imited
to administrative review by a small staff at the Department of Health,
Education and Welfare and does not provide for private right of action.
Without grivate>right of action, which allows an individual to sue an

institution, Title IX can pose no real legal threat to institutions,

especially since they have become sophisticated in avoidance tactics under
Executive Order 12246. An amendment to provide for private right of action

in a court of law is necessary.
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