DOCUMENT RESUME

ED 132 464 CcG 007 920

AUTHOR Potter, Beverly A. .

TITLE Increasing Decision-Making Behavior in Women: What
the Counselor Can Do.

PUB DATE [72]

NOTE 14p. -

EDRS PRICE MF-$0.83 HC-$1.67 Plus Postage.

DESCRIPTORS Behavior Change; *Females; Information Needs;

*Information Seeking; *Motivation ;¢ *Occupational
Information; State of the Art Reviews; *Vocational
Counseling; *Vocational Development

ABS TRACT N ,

o Girls and women "play at"™ making vocational decisions
and setting life goals. They have little concrete information about
the requirements of the work world and are unmotivated to seek out
such information. Because adequate information is the basis of sournd
decision-making, it is important that counselors take active steps to
motivate girls and women to gather information. Berlygn's theory of
motivation %to seek information can be used by counselors as a
guideline for developing intervention strategies The author
concludes that steps be taken to increase girls :¢.:? women's
uncertainity about their futures which will lead ct. active i
information seeking behavior. After motivation has been developed,
the counselor can teach the decision-making process. (Author)

A3 o ok ook R o ok S ok ok Aok o sk R ok ot v A o ok ok ol ok ol ok ok o ok RN K K B ek R ok o e ok R ok ek ok
Documents acquir=é by ERIZ include many informal unpublished

*
* materials not available from ‘ther sources. ERIC makes every effort *
* to obtain the best copy avei. ole. Nevertheless, items of marginal *
* reproducibility are often encountered and this affects the quality *
* of the microfiche and hardcopy reproductions ERIC makes available *
* yia the ERIC Document Reproduction Service (EDRS). EDRS is not *
* responsible for the quality of the original document. Reproductions #
* supplied by EDRS are the best that can be made from the original. *
sk ok e s 3k 3o 3 3 o o 3 ke ok ok ok ok ok ol ok o ok ok o ook ol o o ok ok ok ok ok ok ok o o o ok o ko o ok ok ok sk ok ok ok koK ok ok ok ok



US DEPARTMENT OF HEALY H,
EOUCATION & WELFARE

NATIONAL INSTITUTE OF Beverly aA. Potter
BOUFLTION
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TED EXACTLY Ay QEZL 0 ED b ROAA .

" PERSON OR ORGAN' ZATION ORIGIN
NG IT POINTS OF iEw IR OPINIONS
TED DO NOT NEF SARILY RUBPRE

TOFFIC W vavionat atinarp s LNCreasing Decision-nmaxing Behavior in Women:
H T NE & S Dy .
CATION PUSITION 08 pas iy What the Counselor Can Do.

Ihe deveiorment of a sense of positive self.worth in a person
z: s oa major;goal of counseliﬂg. Although unconditional positive regard
ji! ‘and empathy facilitate the growth of a positive self-image, fhey are
M\ insufficient as the sole therapeuti-= strategy. A sense of zersonal
E; competency is equally as important as a feeling of acceptance in the
e development of high self-estoem. Thus, the counselor should make
. . "skill-building”‘a major counseling:goal. Decision.making and goal.
setting are skills which people nust learn in order to furction
effectively in this society. The person who makes and implements
a decision - whether it be small cr have far reaching implicat;pns -
gains a feeling of competence, of independence, of control over -his
or her life. These feelings are major components of high self.esteen.
In contrast, the pérson who avoi@s or is incapable of making a
;
declision turns control of his or\her yife over to other people which
results in feelings of loss of centroli, of k21ing dependent and

ineffectual -~ all indications o ‘ow self--: -em. The ability to

make decisions and set goals 1s a skill ir _which many girls and

.

women are deficient.

Boys and girls approach decision-making differently. Douvan and
Adelson (1965) interviewed several hundred adolescent bYoys and qifls
regarding their plans and future expeciations.' The findings indicated
thidt boys?’ odchpationai aspiratibﬁs had a é;ncrete and realiseic )
guality. That is, boys actively approached the question of bccupat#onal
choice. Their plans showed a high degreé of specificity and .ccherence;
they were sens.tive to the occupational sphere and ‘¢ .ted their own

sultability for various jobs. In addition boys had considerable

information akout jobs and the educational or technical training
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‘required. "'When tneir information was insuffic.ent they statecd a desire
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for vocationa: counseling. The boys demon.frgted'gOOd decision_makinc
behaviors: their concern was with the Eﬂﬂﬁﬁﬂﬁ of the job such as the
work style, the Pay, and their personal interest in the work. These
reality based criteria were used to make decisions,

The interviews tapped into the boys’ fantasies about themsglves
by asking *Who would you like to be and why?# Boys” fantasies centered
on jualities of the adult ideal related to work skills such as
Peérserverence and resourcefuf§;53. When asked what they would like..
to change- about themselves, the boys again mentioned behaviors related
to the worr role, i.e., to be more responsible, In short, boys were
concerned Primarily with their occupatibnal-idéntities. They made
concrete plans for their futures which were marked by a relatively
realistic asséssmentlbf the job world and of their own capabilities,
There was a continuity between the boys’ expectations and their
fantasies, Boys use their fantasies in a constructive mznner to
facilitate achieving their goals,

Cirls were different from boys with respect to futuzre planhinq;
The girls had vague occupational plans and they were less aefinite
than the boys about theif aspirations., The girls’ plans did not ha§e
*he realistic quality evidenced in the boys? planning, They had not
engaged in g décision_making Process wherein they weighted their
interests and abilities against various future roles and determined
avgoal uniquely suited to them, Rather, it geemed that girls stated
goals because it was Expected thét th;y should have one,

Adequate information is the foundation of realistic decision_

making. The Douvan and Adelson data reveal that girls Were deficient

B

in this area: they 8imply did not have information about the educational

and occupational worlds. The range of occupations aspired to was
restricted, clustering in a few highly visible and traditionally

\
Q female occupationg. 72% of the jobs mentioned were aecretary,‘nurse;
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and teacher. The lack of informatiecn 'is evident when we examine‘tha
criteria upon whickh girls’ decisions were nade. In the occupationalv
sphere, we find girls know very liiLiie avout the actﬁal centent of
various jobs. In contrast to the boys, the criteria for job selection
focused on the job cortext, i,e., pleasant soccial setting in which

one can maxe friexig anada meet hen, and not on the job content. The
same naivety in eduzational planning is evident. Even though the
girls expressed the sane educational aspirations as the boys, the
girls could say very little about specific content é6r direction of the
educational plan. Educational plans were frequently inconsistent

with the stated occupational goals, More than a third cf the girls
who plarned te go to college expressed vocational plans for which
ccllege vould over-psepare them such as telepﬂone operator, book.
feeper, cr secretary.,

Haviag the opportﬁnity to observe live models is an important
source of information. The interviews with boys revealed that the
majority o* boys could name at least one person with whom they had
close contact who was enployed in the occupationa; fielq of their
chpice. Very few girls had such models. They :spired to occup&tions
traditionally labeled as feninine, yet most girﬂs'had little opportunity
to associate closely with woman holdine h jobs,

Douvan and Adelson'report that t}k trls were generally unmotivated
they were unmativated to ;eek sinformation, uAmotivated to set goa.s,
and unmotivat:d %o actualize thair §lans. The girls expéessed little
desiré to make a nommitment to a job. Most or *+heir choiégg viere for
jobs that require minimai skill wﬂ&ch can be easily tra <ferred to
other joks. When the girls’ fahtésy thenes were examined tHe lack of
motivation became apparent. Girls’ fantasies did not center arouand
themes that would supply energy for realistic efforté to achieve their
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goals. Where£§

che boys? fantasies were_concerned with work-related
themes, girls’ fantasigs were cenﬁered around appearance and vopularity,

The general conclusion that emerges from this study is tprat
Jirls "play.at" maxing decisions fbr their futures. Generally the
girls’ stated goals and aspirations were to be actualized via a mate.
In contrast to the genelal vagueness of the girls’ personal qhalg,
they were quite specific when it came to describing the occupationa}
goals anc behéviors of their futul: husbands. It became clear that\\\
the appirations expressed by giris for themselves were, in fact, the
occupations they hoped their future husbands would have.

tpstein {1970) reports that college women’s plans for the future
are highly contingent. Mden, too, undoubtly make contingent plans,
Planhing for unexpected contingencies is usually iqdicative of good
decision-making behavior. But in woman we find the decision to work
is usually contingent upon some negative outcome such as divorce or
~death. Any vocational or educational plans college women do make are
subject to ready modification because of the plans of spouces or’
futﬁre spouces., Girls and women believe that most personal goals they
set for themselves will probably be radically modified by external
forces over which they seemingly have no control. Obviously, in such
2 situetion we would not expect to find women highly motivated to make-
plans or highly committed to goals once set. In essence, the goals
are contfngent upon the worst possible future: they will be.unchoosen
old-maid - alohe all their iivesl Who w;uld want to inv;st much
enerqgqy in a future one hopes won’t happen? v

College women have no future image of thém;elves as working

women, yet, they also reject the image of homemaker (Epstein 1970).

Their rejection of both alternatives indicates that they have no



clear visualization of the future and,consequenti,, dé not prepare
themselves ;or'what is to come. As counselors, we must agree that
this is a critical situation. The healthy person should have some
directiorn and assume responsibility for planning his or her life.
Yet, the woman hands control of her future liff to other peOpIE.

As with adolescent girls, we find that among collgqe wwonen the
motivation to gc to college is not linked to the motivation to use
colleqge training. (Epstein 1970) It appears that‘ge£tinq a college
»ducation has become a middle-class imperative. It is an expected
action but, for women, has véry little to do withllife goals.
College become a period when life decisions are not demanded.

To sumnarize, boyslﬁbgin-in adolescence to shape their identities
which are centered around who they are and what they do. This
process has been labeled an identity crisis. They resolves this
crisis by actively seeking information about the occupational

world and developing the néceé%afy skills. 'Tﬂey make dacisions and

set perconal goals based upon eitensivé”information about themselvés

and the world. Girls, on the other hand, aré not faced with an

identity crisis. They are not concerned with the questions: “Who

an I?” “What will I be and do?”. As a consequence, they have little

motivation to seek out concrete information about the occupational

world and how they will fit into it.Girls and women play at making

decisions and setting goals. They expect that they will not actualize
. - vthese goals because they wil] be repeatedly modified by factors

largely out of their control. Women’s important docisions are made

by others.

As counselors, we can ask ourselvee the question: ”Is avoidance

of decision~making and goal-setting in women realistic?” No, it is

not realistic; it is maladaptive. It is true that thé majority of
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women dé narry ard ragse children; so;éo meQ\ But men also plan for
their ?uture roles as workers and women do not. If we examine the
statistics of the US Department of Labor (1969m 1970) we find that
90% of the women in this country will be in the labor force at some
time in their %ives. Right now 42% of all American women are wérking.
wﬁat ¥Yind of workx: deaa_end, lowv-status jobs, not careers, 78% of all
working women (as compared‘to 407 of workiné men) are employed as
clerical workers, service workers, factory workers, and sales clerks.
157 of all women workers can be classified as profesaiogal or technica{/
worxers, three-quarters of which fall into the category of noncollege
teacher and nurse. Fewer than 1% of all women workers fill positions
traditionally considered "“professional”: lawyer, scientist, editor, -
physician, engineer, college professor, or seﬁator.*

As counselors we are concerhed about reality and helping our
cliantele'to make decisions ba;ed upon reality. The fact is
nillions of womern work but they deo not plan for this work.role; they
have no future image of themselves as workers. Thus redlify demands
that counselors alert girls and women to their real fﬁtures. If
women planned realistically for thgir future work roles as boys and
men do, women would not be forced into the dead-end and low.status
jobse. If counselors woulid motivate women to(pet goals when . they
still have a chance to attain them, women, I;ke men, would be in.a
better position to choose occubations. We counselors-believe self.
actualizatfon is inportant»for mentsl hcalth. If women assumed rore
respnnsibiiity for their own futures, they would bé more likely to
actualize themselves as p?ople,‘rather than tp attempt t9 do so‘-

vicariously through their husbands ard children.

"

* These points based upon US Department of Labor Statistics were maue ir
Bem, S.L. & Bem, D.J., Training the Woman to Xnow her place: the social
antecendents of women in the world of work. Unpublished manuseript,

Department of Psychology, Stanford University, 1971.
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Many people, even some counselors, believe it is important or,

at best, extremely difficult to combine marriage .nd a career. 3ut

does this myth reflest reality? The Department of Labor can shed

light on this guestion. Looking only at those w;Qen whb are married

and living with their husbands, we find 589 of these women are.in thé‘
lat.or force. One might say, "Yes, but these women don’t have children.”
Not so6. 45% of all mothers with children six to seventeen years of .

age ana wn;se husbands are:present work outside the home. Ofle-third

of all mothers within intact families who have three to five &ear

olds are working; and one-fourth of all mothers within intact families
with children under the ag= of three are working.* Why is 1it, then,

that married women who are living with husbands and who have children

can manage to worx outside the home, vet, they can not - so the mxth
" ~

’

says- ianage a marriage and a career?
Many people confuse the concept of career with professional

types of‘bccuﬁations:3 If ﬁe examine the difference between a job

and a career we find it has to do with decisions and plans. A

career implies that a particular job is part of a plan of action

for obtaining future positions. Within this frame of reference,

the position of sales clerk could be considered the entry level positior

in a career in sales. For example, a woman could start as a sales
clerk in a department store, make plans and. take acticen to move into

the position of head saleswoman, next into buyer, next into sales

\

manageg and finally into manager. We would say this woman has a career

a

Another woman holding\$he/same position of salés clerk who has not
. g

et goals would have a job, not a career. In short, a career implies
comitment, decision-making and goal-setting. There is no reason why

women who are married, the najority pf whom will work anyway, can not

engage in this/fy;e'of career planning. Yet, they do not do this.

* Ibid.
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I: is the respon91~--1ty to counéelors to initiate this type of

degision-mazinq and qoaf-setting behavior in girls and women.
/'I :
/ It is important to stress that although there are very real

factors which inhibit women from choosing careers, women often decide
against careers without actuaily testing reality. Instead, they
anticipate consequences and acoept limitations or defeat which may

not be’inevitable. (Epstein 1970) .o only do women not prepare
themselves for the current.reality that most of them will probably

work for a large part of their lives, they are not preparino themselves
to meet the new realities that will exis: within their working lives.
These are changing times and as more opcurtunitiee in education,
industry, andfgusiness open for women wii. there be women prepared

to take advantage of these orportunities?

Tt is the counselor’s responsibility to intervene and-help girls.

and wohenAprepare for the eurrent and future role they will be

expected to assume.. How can the counselor do“this? ‘F{tst, the
ccunselor nust take a crit1ca1 Yook at him-'ot'herself and becomec
aware’ of how he or sne inadvertently aide in the socialization of
women. Thomas and Stewart (1971) ‘demonstrated that secondary school
- counselcrs responded more positively to female ¢lients with traditionall
feminine'ooals than to female clients withynontraditional ofvdeviant
goals. Counselors should-soend'time exploting and oha}lenging their
zalues in this area. A

Ty e next 6bvious'conc1usion.fs counseiore should féE&h girls and
women to make decisions and set personal goals. This i8 no easy task "
because, as”we have seen,:gitls and womeén areinotlmotivated. Thus
we would not expect then to’invest much in learningltﬁese behaviors.

This is where the counselor must kegin: the concerned counselor -must

increase girls and women’s motivation fo make decisions and set qoale;‘



9

Once this ii-dccomplished, it is“relatively easy to teach the process.
The foundation of a good decision is adequate information.

Recall that girls have- inadeqiate informntion about the world of

-

work and little motivation te seek out such information. Berlygn’s

-(1965) theory of motivation to seek information offers gulidelines
' T w

for intervention strategies designd to increase female motivation

in this vital area. ,
' v 4
\The'basic,premise is that a state of uncertainity results in a

motive to seek information and information is that which reduces
uncertainity. Specifi;allj{ what is meant by uhcertainity? First,

» Ly

. k4 N K
uncertainity increases as th number of viable alternatives increases.

That is, if a person\has.four alternatives from which to select, he y\
or she is experiencing more uncertainity than.if there were twé
alternatives. The second condition which increases uﬂcertginity has
to do with the probability of actualizing the alternatives. The more

equaliprobable the alternatives, tho more uncertainity. For example,

there is high uncertainity in a situation wherein one knows that
there is a 50.50 chance of acceptance to college. DBoih outcomes,

acceptance or rejection, are equiprobaﬁly. I.. contrast, there is
_ .

”

very little uncertainity in the situation wherein the person has a
90% chance of being accepted.
Let us look at girls and womenhin terms of the amouat of uncer-

tairity in their lives. We have already seen that there are

k&S :
c:iatively few occupat;onal‘altgrnatives.presented to women. Girls

17

v

don' t think of themselyes as future workers; most girls do think of
th aselves as future wives. And §tatfstically we know more than S04

: , ,
of women marry. Thus even though alternatives do exist they are not
. [ - -

preceived as probable. The uncertaidity in women’s lives lies not

~

in “What will I do in my life?”, not .even in "Will I marry?¥, but in

Q | e o 10 - ‘_

~
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"

“homn will I marry?”. Consequently, Qe can observe a great deal of
infornmation seekxing around the duestions of how to attract a mate.
FWomen and girls are highly motivated when it comes to reducing this
uncertainity;

A high level of uncertainity, in and of itself, Qoes nof lead
to information seeking behavior. The level of motivation té reduve
uncertainity is a function of %Qo conditions. The.first one is .

importance. This may be in terms of immediacy or qgntrailty to onefs

life. That 1is, a decision is more important if I must make it

tomorrow than i1if I have a year to decide; aﬁd it is more_important 1if

I perceive it to have great impact upon my life than if I preceive

it to be irrelevent. The second motivatihg_condition is the subjective

. ’ Y
probability of success in obtaining the information. For example,

there is a high degree of upcertainityvas to what happens to one
after death, yet we do not find most people investing much time and
energy ;nto discovering this informafion. Why? . Because there is ﬁo
way to find out; the information is not a;ailable;

Lookiné again at girls And women;s motivationvto seek information
.and make decisions within this frame of referéhce, we find that women
do not see makigpg occurat:ional decisions and settiﬂg life goals as
having central importanc» in their lives. They have been Socialiéed
to expect that their decisions and goals will be repeatedly altered
b&.external_circumé%ances;. Consequently, iﬁportance is not a motivator.
However; wo&en do ber;eive the.selgctio; o} a‘ﬁate ﬁs %elgtively
immediate and very éentral to their lives, Hense, the; are highly
moTivated to‘seek information regarding h;w to find a mate. Obtaining
information about women’s possible work roles is not highly ﬁrobabie.
Females are presented with stereotypic i&ﬁgeb qf their role in .the -

media and in books, (Pogreben, 1972, Weitzman, et. al., 1972, Jacklin,

et. al., 1972) and there are feq live models from which information
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can be gathered. (Douv.. ° Adelson 1966, Epsteir 1973) Conseque.tly,
the probability of success in obtainin; information about alternatives
for women 1s low wrn.ch assists in inhibiting decision-making motivation.
On .the other hand, infbrmatdon about how 1o attrect a mate is plentiful,
One merely needs to turn on the TV aor flib.through a woman’s magazine.

One way counselors.can motivate girls and women to make decisions
and set goals is by increasing their uncertainity_about their futuress
There has been no research into this area, thus it is up to each
canselor to be innovative within her or his own setting. The
counseior can begin by getting out of the'office into the environment.
Don’t wait for girls and women to appear, few will do so because of
the lack of motivation discussed herein.

The first intervention po: .t is the number of viable alternatives
and the probability of actualizing these alterna*ives: increase these.
The politically active counselor can campaign to have more women
hired for nontraditional roles within the school, i.e., shop teacher,
principal, or maintance person. The counselor can work throug“
educational cLssociations to change the image of women in textbooks.
Teachers can be encouraged to supplement the exrsti ; textbooks with
information about women’s contributions to science, literature and
histery. Most counselors can organize a career-day for girls bringing
in real women in nontraditional jobs: telephone lineberson; bus driver,
lawyer and so forth., Pictures of real werkinrng vomen oan be placed
arohnd the school to stimulate girls to think about their futures:’

o Another intervention point is to increase the inmportance »f
making decisions and setting goals. Here too, the counselor must be
innovative. The State of California (1972) has made available free
of charge a game: When I Grow Up I'm Going to be Married. This game
is specifically designed toiincrease high school gi1rls’ uncertainity

about their futur.s. It can be used with other are groups,

©12




Briefly, the gane involves ten players.who are eacn assigne& a role.
The roles are baced upon statistics. For example, about 909 of women
marry, thus nine of the ten roles will say: ”You are married”. It
incorporates in this m: ‘. r the statistics about education, divorce
and 50 forth. There ar. terous ways in which this game cen be
used innovatively. Boys cshould be included too., Boys have been
subjeccted to the same stereotyped notions about the appropriate role
for women., Most likely the ma jority of boys balieve that their
future wives will be full-time homemakers even though at least

58% of them will have working wives. If boys began to question
girla "1t thier futures, this would be a powerful‘motivﬁtor.

The final intervention point is the perceived probabilf'fy of
oktaining information., It is important for the counselor to have
current information available,and eanlily accessible. Career Centers
have proven to be a very offoective ways to sncourage students to
bogin planning thoir futurua.'

Once the counnelor has stimulated several girls to question their
fut ures it ther bocomen important to teach them the step-by-step
preco. 1 of making a docision. Gelatt, Varenhorst, and Carey (1972)
have duvolopod an oxo~llent, comprohoennivae decision-making proceadure
which can be usod in the sicvsroom or in small groups. ’

Thao ponsiblw wiys for increnning girls’ uncertain*ty about their
futuron {0 limited only by the counselor’s motivation and ingeonuity,
Every counselor ean take somo nction, even 1f it is morely diuplaying

ploturns,
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they were sens.tive to the occupational sphere and t¢ .ted their own

sultability for various jobs. In addition boys had considerable
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information akout jobs and the educational or technical training

‘required. "'When tneir information was insuffic.ent they statecd a desire
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Ritrfemale occupations. 72% of the jobs mentioned were aecretary,‘nurse;

for vocationa: counseling. The boys demon.frgted'gOOd decision_makinc
behaviors: their concern was with the Eﬂﬂﬁﬁﬂﬁ of the job such as the
work style, the Pay, and their personal interest in the work. These
reality based criteria were used to make decisions,

The interviews tapped into the boys’ fantasies about themsglves
by asking *Who would you like to be and why?#” Boys” fantasies centered
on jualities of the adult ideal related to work skills such as
Peérserverence and resourcefuf§;53. When asked what they would like..
to change about themselves, the boys again mentioned behaviors related
to the worr role, i.e., to be more responsible, In short, boys were
concerned Primarily with their occupatibnal-idéntities. They made
concrete plans for their futures which were marked by a relatively
realistic asséssmentlbf the job world and of their own capabilities,
There was a continuity between the boys’ expectations and their
fantasies. Boys use theijir fantasies in a constructive menner to
facilitate achieving their goals,

Cirls were different from boys with respect to futuzre planhinq;
The girls had vague occupational plans and they were less aefinite
than the boys about theif aspirations., The girls’ plans did not ha§e
the realistic quality evidenced in the boys? planning, They had not
engaged in g décision_making Process wherein they weighted their
interests and abilities against various future roles and determined
avgoal uniquely suited to them. Rather, {t seemed that girls stated
goals because it was Expected thét th;y should have one,

Adequate information is the foundation of realistic decision.
making. The Douvan and Adelson data reveal that girls Were deficient

in this area: they s8imply did not have information about the educational

and occupational worlds. The range of occupations aspired to was

restricted, clustering in a few highly visible and traditionally

n



and teacher. The lack of informaticn 'is evident when we examine‘tha
criteria upon whickh girls’ decisions were nade. In the occupationalv
sphere, we find girls know very liiLiie avout the actﬁal centent of
various jobs. In contrast to the boys, the criteria for job selection
focused on the job cortext, i,e., pleasant soccial setting in which

one can maxe friexig anada meet hen, and not on the job content. The
same naivety in eduzational planning is evident. Even though the
girls expressed the sane educational aspirations as the boys, the
girls could say very little about specific content é6r direction of the
educational plan. Educational plans were frequently inconsistent

with the stated occupational goals, More than a third cf the girls
who plarned te go to college expressed vocational plans for which
ccllege vould over-psepare them such as telepﬂone operator, book.
feeper, cr secretary.,

Haviag the opportﬁnity to observe live models is an important
source of information. The interviews with boys revealed that the
majority o boys could name at least one person with whom they had
close contact who was enployed in the occupationa; fielq of their
chpice. Very few girls had such models. They :spired to occup&tions
traditionally labeled as feninine, yet most girﬂs'had little opportunity
to associate closely with woman holdinc ch jobs.

Douvan and Adelson'report that t}k trls were generally unmotivated
they were unmativated to ;eek sinformation, uAmotivated to set goa.s,
and uﬁmogivated_to actualize thair §lans. The girls expéessed little
desiré to make a nommitment to a job. Most or *+heir choiégg viere for
jobs that require minimai skill wﬂ&ch can be easily tra <ferred to
other joks. When the girls’ fahtésy thenes were examined tHe lack of
motivation became apparent. Girls’ fantasies did not center arouand
themes that would supply energy for realistic efforté to achieve their

4
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goals. Where£§

che boys? fantasies were_concerned with work-related
themes, girls’ fantasigs were cenﬁered around appearance and vopularity,

The general conclusion that emerges from this study is tpat
Jirls "play.at" maxing decisions fbr their futures. Generally the
girls’ stated goals and aspirations were to be actualized via a mate.
In contrast to the genelal vagueness of the girls’ personal qhalg
they were quite specific when it came to describing the occupatlonal
gecals anc bnhaviors of their futui: husbands. It became clear that T~
the appirations expressed by girls for themselves were, in fact, the
occupations they hoped their future husbands would have.

Epstein {197C) reports that college women’s plans for the future
are highly contingent. Mden, too, undoubtly make contingent plans,
Planhing for unexpected contingencies is usually iqdicative of good
decision-making behavior. But in woman we find the decision to work
is usually contingent upon some negative outcome such as divorce or
~death. Any vocational or educational plans college women do make are
subject to ready modification because of the plans of spouces or’
futﬁre spouces., Girls and women believe that most personal goals they
set for themselves will probably be radically modified by external
forces over which they seemingly have no control. Obviously, in such
2 situetion we would not expect to find women highly motivated to make-
plans or highly committed to goals once set. In essence, the goals
are contfngent upon the worst possible future: they will be.unchoosen
old-maid - alohe all their iives; Who w;uld want to inv;st much
enerqgqy in a future one hopes won’t happen? v

College women have no future image of thém;elves as working

women, yet, they also reject the image of homemaker (Epstein 1970).

Their rejection of both alternatives indicates that they have no



clear visualization of the future and,consequenti,, dé not prepare
themselves ;or'what is to come. As counselors, we must agree that
this is a c¢ritical situation. The healthy person should have some
directiorn and assume responsibility for planning his or her life.
Yet, the woman hands control of her future liff to other peopfé.

As with adolescent girls, we find that among collgqe 7ormen the
motivation to gc to college is not linked to the motivation to use
colleqge training. (Epstein 1970) It appears that‘ge£tinq a college
»ducation has become a middle-class imperative. It is an expected
action but, for women, has véry little to do withllife goals.
College become a period when life decisions are not demanded.

To sumnarize, boyslﬁbgin-in adolescence to shape their identities
which are centered around who they are and what they do. This
process has been labeled an identity crisis. They resolves this
crisis by actively seeking information about the occupational

world and developing the néceé%afy skills. 'Tﬂey make dacisions and

set personal goals based upon eitensivé”information about themselvés

and the world., Girls, on the other hand, aré not faced with an

identity crisis. They are not concerned with the questions: “Who

an I?” “What will I be and do?”. As a consequence, they have little

motivation to seek out concrete information about the occupational

world and how they will fit into it.Girls and women play at making

decisions and setting goals. They expect that they will not actualize
. - vthese goals because they wil] be repeatedly modified by factors

largely out of their control. Women’s important docisions are made

by others.

As counselors, we can ask ourselvee the question: ”Is avoidance

of decision~making and goal-setting in women realistic?” No, it is

not realistic; it is maladaptive. It is true that thé majority of
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women dé narry ard ragse children; so;éo me%x But men also plan for
their ?uture roles as workers and women do not. If we examine the
statistics of the US Department of Labor (1969m 1970) we find that
90% of the women in this country will Pe in the labor force at some
time in their %ives. Right now 429 of all American women are wérking.
wﬁat ¥ind of workx: deaa_end, lowv-status jobs, not careers, 78% of all
working women (as compared‘to 407 of workiné men) are employed as
clerical workers, service workers, factory workers, and sales clerks.
157 of all women workers can be classified as profesaio;EI or technica{/
worxers, three-quarters of which fall into the category of noncollege
teacher and nurse. Fewer than 1% of all women workers fill positions
traditionally considered "“professional”: lawyer, scientist, editor, -
physician, engineer, college professor, or seﬁator.*

As counselors we are concerhed about reality and helping our
cliantele'to make decisions ba;ed upon reality. The fact is
nillions of womern work but they deo not plan for this work.role; they
have no future image of themselves as workers. Thus redlify demands
that counselors alert girls and women to their real fﬁtures. If
women planned realistically for their future work roles as boys and
men do, women would not be forced into the dead-end and low.status
jobse. If counselors woulid motivate women to(pet goals when . they
still have a chance to attain them, women, 1;ke men, would be in.a
better position to choose occubations. We counselors-believe self.
actualizatfon is inportant»for rmental health., IFf women assumed rore
respnnsibiiity for their own futures, they would bé more likely to
actualize themselves as p?ople,‘rather than tp attempt t9 do so‘-

vicariously through their husbands ard children.

"

* These points based upon US Department of Labor Statistics were maue ir
Bem, S.L. & Bem, D.J., Training the Woman to ¥now her place: the social
antecendents of women in the world of work. Unpublished manuseript,

Department of Psychology, Stanford University, 1971. "




Many people, even some counselors, believe it is important or,

at best, extremely difficult to combine marriage .nd a career. 3ut

does this myth reflest reality? The Department of Labor can shed

light on this guestion. Looking only at those w;Qen whb are married

and living with their husbands, we find 589 of these women are.in thé‘
lat.or force. One might say, "Yes, but these women don’t have children.”
Not so6. 45% of all mothers with children six to seventeen years of .

age ana wn;se husbands are:present work outside the home. Ofle~third

of all mothers within intact families who have three to five‘year

olds are working; and one-fourth of all mothers within intact families
with children under the ag= of three are working.* Why is 1it, then,

that married women who are living with husbands and who have children

can manage to workx outside the home, yet, they can not - so the myth
" ~

’

says- ianage a marriage and a career?
Many people confuse the concept of career with professional

types of‘bccuﬁations:3 If ﬁe examine the difference between a job

and a career we find it has to do with decisions and plans. A

career implies that a particular job is part of a plan of action

for obtaining future positions. Within this frame of reference,

the position of sales clerk could be considered the entry level positior

{in a career in sales. For example, a woman could start as a sales
clerk in a department store, make plans and. take acticen to move into

the position of head saleswoman, next into buyer, next into sales

\

manageyg and finally into manager. We would say this woman has a career

a

Another woman holding\$he/same position of salés clerk who has not
. g

et goals would have a job, not a career. In short, a career implies
comitment, decision-making and goal-setting. There is no reason why

women who are married, the najority pf whom will work anyway, can not

engage in this/fy;e'of career planning. Yet, they do not do this.

* Ibid.
'8
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I: is the responoi~--1ry io couneelors to initiate this type of
degision-mazinq and qoaf_eetting behavior in girls and women.
// It_is importanf to stress that alrhough there are very real
factors which inhibit women from choosing careers, women often decide
against careers without actuaily testing reality. Instead, they
anticipate consequences and acoept limitations or defeat which may
not be’inevitable. (Epstein 1970) .o only do women not prepare
themselves for the current.reality that mosi of them will probably
work for a large part of their lives, they are not preparino themselves
to meet the new realities that will exist within their working lives.
These are changing times and as more orrurtunities in education,
industry, and(bus1ness open for women wii. there be women prepared
to take advantage of these orportunities?

Tt ithhe counselor’s responsibility to intervene and-help girls;

and wohenAprepare for the eurrent and future role they will be

. . ;.' .
expected to assume. How can the counselor do this? TFirst, the
ccunselor nust take a critiéal Eook‘a+'him-'or'herse1f and become

aware’ of how he or sne inadvertently aidb in the socialization of
women. Thomas and Stewart (1971) ‘demonstrated that secondary school
- counselcrs responded more positively to female ¢lients with traditional
feminine'ooals than to female clients withynontraditional orvdeviant
goals. Counselors should-soend'time exploring and eha}lenging their
zalues in this area. A

Ty e next 6bvious'conc1usion.fs counseiore should'fegoh girls and
women to make decisions and set personal goals. This i8 no easy task
because, as”we have seen,:girls and womeén areinot motiva}ed. Thus
we would not expect them to’invest much in learning these behaviors.

This is where the counselor must kegin: the concerned counselor must

increase girls and women’s motivation fo make decisions and set qoale;\

9 Coe v ~
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Once this ii-dccomplished, it is“relatively easy to teach the process.
The foundation of a good decision is adequate information.

Recall that girls have- inadeqiate informntion about the world of

-

work and little motivation te seek out such information. Berlygn’s

-(1965) theory of motivation to seek information offers gulidelines
' T w

for intervention strategies designd to increase female motivation

. in this vital area. ,
, ' . o 4
: : The basic premise is that a state of uncertainity results in a
motive to seek information and information is that which reduces

uncertainity. Specifi;allj{ what is meant by uhcertainity? First,

» Ly

. k4 N K
uncertainity increases as th number of viable alternatives increases.

That is, if a person\has.four alternatives from which to select, he y\
or she is experiencing more uncertainity than.if there were twé
alternatives. The second condition which increases uﬂcertginity has
to do with the probability of actualizing the alternatives. The more

equaliprobable the alternatives, tho more uncertainity. For example,

there is high uncertainity in a situation wherein one knows that
there is a 50.50 chance of acceptance to college. DBoih outcomes,

acceptance or rejection, are equiprobaﬁly. I.. contrast, there is
_ .

”

very little uncertainity in the situation wherein the person has a
90% chance of being accepted.
Let us look at girls and womenhin terms of the amouat of uncer-

tairity in their lives. We have already seen that there are

k&S :
c:iatively few occupatgonal‘altgrnatives.presented to women. Girls

don' t think of themselyes as future workers; most girls do think of

17

v

th aselves as future wives. And statistically we know more than $0%

: , ,
of women marry. Thus even though alternatives do exist they are not
. [ - -

preceived as probable. The uncertaiﬂity in women’s lives lies not

~

in ”What QiL} I_do in ny lifé?", not:even in MI111 I marry?¥, but in

Q | e o 10 - ‘_
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"

“homn will I marry?”. Consequently, Qe can observe a great deal of
infornmation seekxing around the duestions of how to attract a mate.
FWomen and girls are highly motivated when it comes to reducing this
uncertainity;

A high level of uncertainity, in and of itself, Qoes nof lead
to information seeking behavior. The level of motivation té reduve
uncertainity is a function of %Qo conditions. The.first one is .

importance. This may be in terms of immediacy or qgntrailty to onefs

life. That 1is, a decision is more important if I must make it
tomorrow than i1if I have a year to decide; aﬁd it is more_important 1if
I perceive it to have great impact upon my life than if I preceive

it to be irrelevent. The second motivatihg_condition is the subjective

. ’ Y
probability of success in obtaining the information. For example,

there is a high degree of upcertainityvas to what happens to one
after death, yet we do not find most people investing much time and
energy ;nto discovering this informafion. Why? . Because there is ﬁo
way to find out; the information is not a;ailable;

Lookiné again at girls And women;s motivationvto seek information
.and make decisions within this frame of referéhce, we find that women
do not see makigpg occurat:ional decisions and settiﬂg life goals as
having central importanc> in their lives. They have been Socialiéed
to expect that their decisions and goals will be repeatedly altered
b&.external_circumé%ances;. Consequently, iﬁportance is not a motivator.
However; wo&en do ber;eive the.selgctio; o} a‘ﬁate ﬁs %elgtively
immediate and very éentral to their lives, Hense, the; are highly
moTivated to‘seek information regarding h;w to find a mate. Obtaining
information about women’s possible work roles is not highly ﬁrobabie.
Females are presented with stereotypic i&ﬁgeb qf their role in .the -

media and in books, (Pogreben, 1972, Weitzman, et. al., 1972, Jacklin,

et. al., 1972) and there are feq live models from which information
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can be gathered. (Douv.. ° Adelson 1966, Epsteir 1973) Conseque.tly,
the probability of success in obtainin; information about alternatives
for women 1s low wrn.ch assists in inhibiting decision-making motivation.
On .the other hand, infbrmatdon about how 1o attrect a mate is plentiful,
One merely needs to turn on the TV aor flib.through a woman’s magazine.

One way counselors.can motivate girls and women to make decisions
and set goals is by increasing their uncertainity_about their futuress
There has been no research into this area, thus it is up to each
canselor to be innovative within her or his own setting. The
counseior can begin by getting out of the'office into the environment.
Don’t wait for girls and women to appear, few will do so because of
the lack of motivation discussed herein.

The first intervention po: .t is the number of viable alternatives
and the probability of actualizing these alterna*ives: increase these.
The politically active counselor can campaign to have more women
hired for nontraditional roles within the school, i.e., shop teacher,
principal, or maintance person. The counselor can work throug“
educational cLssociations to change the image of women in textbooks.
Teachers can be encouraged to supplement therexrsti ; textbooks with
information about women’s contributions to science, literature and
histery. Most counselors can organize a career-day for girls bringing
in real women in nontraditional jobs: telephone lineberson; bus driver,
lawyer and so forth., Pictures of real werkinrng vomen oan be placed
arohnd the school to stimulate girls to think about their futures:’

o -Another intervention point is to increase the inmportance »f
making decisions and setting goals. Here too, the counselor must be
innovative. The State of California (1972) has made available free
of charge a game: When I Grow Up I'm Going to be Married. This game
is specifically designed toiincrease high scbool gi1rls’ uncertainity

about their futur.s. It can be used with other are groups,
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