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ABSTRACT

. ’ This paper is a plea for humanizing and personalizing
education to enhance understanding of self and others, as opposed to
focusing exclusively on intellectual gains. The author addresses

. himself to the contextual approach towards educatior which allows the
individual“o become intrinsically involved with the cunrricaulus,
through involvement of the total being: intellectual and affective.
The teachers is seen as a catalyst and facilitator, promoting self
discovery and interaction, and enlarging the child®s horizon with
alternatives. Developing Understanding of Self and Others (DUSO), an
educational program developed by the author, is described. It focuses
on hrelping the child become goal-and process-oriented via ight
developmental tasks. These tasks focus on self-understanding,
awvareness of self and others, and resultant purposeful motivational
involvement in the tasks of life. The author insists that the
‘adequate personality will not emerge by chance, pbut by design, and
therefore emotional. development needs must be noted in establishing
educational priorities. (KS) :
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Feeling in Educatlon (1968) "We have also witpessed thé develop-
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Educators ’r; traditionallyeconcerned with explov:nv new

approaches for more effectively t*xnomlttlnn maucrlal to students.

The focus is on impvoved methodv for prescnting mathenatics,

?

language arts, c*ocml studlcs, and other subgepts. " ThE assunption

1s ma@e that if we bulld a bettér mousetrap, we uml}'catch the
mouoe, paranhrased——hom can 1 enLJpe ny students into meaningful
contact'with the content I am teaching? Eiucational technolosy

[ . Lo '
and curriculum revision have focused rather intensively on

~

e

methodology. , ,

\%x Educational objectives have included social and emotional

'goals; bt progresérin @evelbpinoAQrooréms directlyconcerned ixh . )
‘thecse areas haé been limited. It appeafs.;hat we acknowle eEL ‘f.;;3

our 1ntellectuql awareness ‘of the importance of emotional and:
social growtp, while. our currlculpm, programs, and schedules do
not reflect commitment to affective education, | '
. The lack of concern for educatlonal experiences which lnvolve
consideratlon of‘the fepling and attitude areas of life has been
ponnted out by a nunber of educators 1nclud1ng Earl Kelley in

(1947) *
his Education forAMhat is Real, and Richard Jones in Fantasy and

went of programs by Ojemenn (1258), Bessell & Palomares (1967),.
and Long (1970). A maj%r profeséiOnal group, The Asgociation for s

Supe£ViSi°n and Chrripuium~nevélopment (ASCD) has devoted its 1970, = -
e UL 3= - P 5 . - |
Yearbook to the topic (1970). . ~— N\, = ei< - R S
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The Contexbtual Appro-ich

We can only facilitate'the child'e.develdpmen{ as & pcruon
if we‘becone involved with the child's total being:'intelleet,

- feeelnnu, attitudes, pufpo;es, and behdvior. Any continnntion'
of the false dichotomy betwecn beliefs, feeliﬁgs, purpoées, and
behavior promulgated in practise by the current emphasis oh
methods and evaluation will not meet the need for educational
expericnces which are relevant. ‘Failure to plan for experiences
which are ddJigned to produce the fully functioning person can )

Se——— i ‘n

only promote-educational bankruptcy. This is currently seen in

'+ the lack of response to real needs and the lack of answers’for

real quéstions, ’ . .

We must reconsider the value of students nmastering the
' symbols of mathematical coamputation and language, while remaining
.- essent;elly retarded inthelr understanding of self and others.
\  Where does the cﬁilq'have\the opportunity to examine critical ' :
questions such as~‘Who an I;‘ ﬁh& do I behave as I do? What do~'
I value? How can I relate more eff”tlvely with _others? |
There must be. experiences for all children which help them to .
know, ahderstand, and accept themselves. A humanized approac '
which focuses on learning as applied to self, personalizegllearning,
if you will, asslsts the person to become respon51b1e for his
choices and behavior. It enable° him to become intrineically

involved with. the curriculun. : . . .

In our zealous attempts to av01d preaching and moralizlng,

-

:perhaps epltomized 1n the, HcGuffey readers, -we have at the same

time left a, void in training for life. . _ 1'- .
\4 - : . : o o

‘ . ‘ - *..‘ %’M’—Ja > . ’ ‘.-
- - » . . ) - LY 23RN . e

. B —— ) - L . Tt e
Lo . . i
| [y . . . A . *
.



http:Corite:-r.tu

. . | : . L Y “ ./
The curriculun has. expanded at a rapid rate, but we have
studlouOIy avoidéd pernitting the child to explore, exéept by ,
chance or -informally, human behavior and human relatlon ships.

. Lesrning about a sudbject ig carefully planned, learning about
self and persons isihaphazard; Could this account for under-
achievement{ searching for excitement‘in drggs, rebellion, and

vcomplarnﬁs_about the irrelevance of education? ‘
The'contextual approach belieres that human behavior
problens are best studied in the.concrete, not the abstract.
The contextual theory upderstahds behavior.éé the product of ' T
_ ‘the interrelationship$,betiween the behaver, his perceptions, ' .
. and~{hg meaning of the etimulus complex or the total field,
(gg;:gg 1968). This is a holistic ‘approach which aeknoriedgeé

’.‘ the contributions of Gestalt psychology and the field theory of

Kurt Lewmn?(%%Sl) Perception is a product of the pexrson and | B

h;s environment. : R

Bruner (1960) has indiceted that the process is more_importent
than the content. Any topic in which the child is totally engaged

is totally educating; there is no’ hlerarchy of preferred subjects.

Bruner has suggested that in a number of cultures learning is S

‘acquired without formallzed "teachngl" He observed:

"One virtually never sees an instance o£~'teaching' taking
place outside of the situation where the beh:vior to be .
learned is relevant. Nobody ‘*teaches' in the prepared -
sense of the word. There is nothing. like school...nothlng
like lessons. MNost. of what we would call instruction is

through showing....We "tel) out of context rather than. show
& context " (Bruner, 1966) R (f




.. D.. ! - . . . * ‘ . lS-.
4 . . . \
Support for thefcontexﬁnal erphngis is also found in, the

. ’ N—
discovery approachus cd in. science and Lhe social studles.

-

- In contrast to telling students about an event, they are | 0,

encouraged to invent the possible alternativess This involves

creativity, spontapeity, and the utilization of simuwdation. i

Le}rn&ng is alwdys conducted in a 0001a1 contekt Suceess

-~

- rests not only upon self-evaluation, bdbut. teacher evaluntlon and .

peer and parent recovnltlon;

.

) P

The value ‘of.a learning experlence and the resultanu

o~
4

! motivation of, a pupil-ls alwvays depcndent updn the chlld >
perceptnons -and the convext of the learnlng exnerlencc. tearning
- ,and involvement are dependenp upon the pupil's nerceptions. of .
| the meaning, worth, and purpose of the activity.
Desiening Learning _Experiences About Self and_Others
. .

L The basic approach is experlentlal w1th an emphasis’ upon
~

.

-

learnlng through 1nvolvement of the total belng (intellect-affect- <.
beh°v1or) ) ”he concern is w1th developlng genuine interactlon
and dialogue that reveals to se1f and- others not only what is-
known but how one feels, and his personal beliefs, purposes, | o
. and values. This would contrast with the elassroom which }s
m}stake-centered and overly.concerned withtrigh% and wroné answers. .
. When one.presents himself and his feelings, there are no wrong a ;:

/
answers! The opnortunity to reevaluate one CH beliefs,.attitudes,

. and experlences thh persons, thever, is always present. Thls
_— v

experience opens and fre the channels of communication in

contrast torclosing or restricting them. | . : b .




In this zp r-h one befins with experiences which precede A
b O \

- - N

discussion and generabization. The stress is uwpon process rather/| © . 7

~ th n contgnt. - The content of the'experiencc is the behavior of 'J/

the cﬁildren reacting openly, honeztly, aul hcntwcally, and - / :);y 3
° ~' .. N . ] s [ ‘ - "/4
‘personullyxto:the,experlences. An experience is. presented, l.e. & s

(open erded story, role playing, puopetrv, a picture designed to

fa0111tatc dlscu331on, etc. ) an vie worK with what the chlldren .

] produc Their be’lefs, feelings, "a 1tudes, pcrceptxd’), and .
-valzziwcecomc.the content of the course. One goes.in the dlrectlon
:of their percentions, feellngs, and vaiues. - Thls contraﬁts with

approaches which have narrowlv spect ified goals and seek to motwvate
the learner to accompll sh thc teacher's obacctlve. Studentg
:Become partners in the educaulonnl ebtabllshment and reoponclble
for thelr learnlng. Incldental ¥y, this- reduces the negatlve
interactlon betlween authcrlty arid the Chlld.

+ In. experiential 1earn1nw \: < PR o
.?ﬁ ere ?s ro precdncelved, rlght answer. Instead, there is *

9

the opportunlty to explore and con 1der hvpothe81s and alternat1Ve

Og‘

courses of action.’ Thé\lack of one correct ansuer adds ezcmtement, ) ’

involvement, and chalhenge. It encourages listening to others
[ ]

N -

. to’ see 1f they stimulate your thlnklng and expand your xdeas. . y
K It values the contrlbutlon of j§0h child; chlldren become involved '&-’

wlth each other and not merely ith the teacher.

———t— 4

The etnerlentlal approach is cognizané\ﬁhat chlldren are \ .
. 'always studying behavior informaliy, and'tha it is a mador‘pre) : - i
| occupatlon for their psychologlcal Survxval. Meeying the basmc.
-~ need to belong neces51tates;pnderstand1ng peers.:j Understandlng

, Q
and cooperating with parents and teachers is essentlal to receive -.

the necessary cultural acceptance and rewards..
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'whlch °eeks\to ellclt one correct responoc. : *

. %o the stimu;us,. The lesson @ay focns~on‘a specific de

.

' . lI > /
Margaret Mead sugg ts that man uoeo but 6o of hl. ‘ " R
creativityl Should we expect morc'thouﬂh if we'realistically S .
inspect the 1imd ted goals of traditdonal _teaching? The ) 1-~ ) A

experlentlal auprOﬁch then is conccrned w:th engaging the chﬁld'e

W1sdon, creat1v1ty nd spontan ty which may have been tlf ed
y 3‘1

by rote leariing and a llnltlDT question and answer approach . ‘ay

A\

The teacher is not a>dlsp ngerf\h\knowledge. In contrdst‘\

she lS a catalyst, skilled in- romotlng self-dis covery end

) 1nteracuxoP The Fole ‘is_one of facllltator who seoks to promote

1nteractlon, feedb ck, and genulne dialogue. The goal io to ;

eypand contact between the children and their total belngs in.

contrast to cdntact wlth a subject or a type of llmlted teacherr- .
Chlld communlcatlon. The experlence is operatlng best when. the -

chlldren are involved with communlcatlng wlth each other, in

.

contrast to seeklngégo impress the teacher or valldate themselves
by "That' s<good Johnny, That 8 the-rlght answer, Susie. Rewards

and relnforcement come from the joy of communlcatlon, the support

and acceptance of the group._ Excitement and mbt;vation sprlngs ¥ . .,

from the act1v1ty and 1ts'1mp11cat10ns for life and their personal

-~ Y

development e . . . - P

The teacher has a mlrrorinu, reflecting, function in faeilita- -

+ting discovery of self (Randolph & Howe, 1966 ). This type of L
learnlng, 1ntr1nsically 1nspvred, in contrast to being contrived N ’

‘ -
> . LS

for reward, becomes 1nternalized, relevant, and penmane t.

It should be epparent that there is no guaranteeq(;eSponse .
elopmentall -
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task- such as develop-ng ;eellnwa of adequdcv or elf acceptance; °

N \ ) l -+ . -
but the opportunltj to 10 low a genu;uc 1ntere st ol thcfgroup

- o8- T~ v . '

to Yearn.howto relqte nnre effectrve&y with peers is a cue the

<
*

teacher“wlll ‘fellew. - If we'lookahonestly at'learnlng, we can
. - N N * ) .
never specify the‘outcbmes of any learning process, i.e.

children confront‘d with modern nath uay be consumed with
¢
. . curlosrty, 1nvolved and Jnterested. ' However, in the sane cla .

=4y

rpom Wc w;ll fingd chwldréh who are bbred ard rebell’ous. They o ,f

&re a S0 learnlng. They are 1earn1nv tb hate and fea

H» .

The varlables 1nvolved 1n/Tearn1ng are too complex for

13

mathematics.

> -

esent .
‘

- Yresearch designs to fathom. The p0851b111ty of'adequatel control- [ )

ling for tne truly slgnjflcant varlab1es of feelnngs, attitudes,

. ' Values, goalsy and emotlonal energy does not appear Lo bpe poss1c}e

) s,

at present T

R Fbcus in eyperlentlal learanY\ls on helping ths child becoue

)
~

more aware of seif, sen81t1ve to others,'and able to generate

A

\

.
)

; hypothe51s and que tlons. The progran prov1a°s experlence<‘
whlch }en lead /to" many p0551ble reactions and 1nteraotlons. Ve o
) -trﬁsp the psychological homeostaSLS of the organism to know
bestethat which faéiiitafes personal, social develcpment'
(Maslow, 1954)., The teacher s sen51t1v1ty tﬁ‘tndiv1quals and
the.group enables her bo‘aeveIOp a cllmat° for real learning.
mThe teacher does npt preac# or morallze, but throuuh 1nvolv1ng ! .
.lthE‘childis feelings, beliefs, and values, encourages him to 124 '. 1:§}

draw his own conclusions. Course ccntent in this sense—ls no} .

-

something to be returned to teachers, or stored-—cOntent is to be

nsed! This learnlng is valued and fnternalized. o o

» .2 , ol . R . . -

Y - P
— - [y ) - ‘.



http:learnj.ng

- - .. .
. . Y

- : The, facilitator re copnizas® that prOducLJvo intex actlon
does not come about by chance. The lcader is skilled 1n4b:oup

discus snon leqdersnlp (Dlpkmejer« 1970). He is educated to.

~

observe ps Jcholo~10ﬁl interaction, and is trained to hear not
.only whqt is said, but'tO'undcrstand the affcet, perceptions,
4 2 *

purbo es, and values thd:/gre:implied in the'dialogue. One

rec ;nizes that what is not dld nay be as 1mportdnt as:what is -

v ! -

saxd. - Cerualrly, ‘the nonverbal messuge prosent\ln facial : - .
. > .

expre331ons, the. eyes, posture, and gestures, help clarify
personal meanings. ° . . ' ’ ’ .

IR The teachers' verbal leads would nut merely focus on the '~

’
.

content stated. .They would -also deal with feedings accompanying

i
o ——

. 2 .
the expression, of a bellef. Leads would be open‘ln contrast to - N~ . "

. closed, i.e.. "”ell me’ more about that" in prefen\gﬁe to "What - . -

is the....(e11c1t1ng a fact)? This necessitates being able to

- rcatate or reflect feellnvs--“You are pretty dlsapp01nued. It
seems, there is no chanse. The reflectlon of feeling may coue
® «from the restatement of what has been said br may emerge from an

. attitude that is "apparent nen-verbally but not stated. The

[

leader at times helps develop a tentatlve hypothe51s,-"Could it
be we do that to keep people\buSJ with ug?" "Is 1t~possible
he does chat to be excused frpa worklng’" It is empha31zed

xf hﬁpotheses are tentative, and are always stated .as hunches and S

) 3 [4

guesses, Theynbecome a way for children to experiment w1th'ways

mtemrin e LI -

“of understanding human behav1or. " The activity in gereral focuses | f G

-on permittlng choice and enlarglng the child S’ ﬁorlzon with
} _ RO s . , K
aIternatlves. PO 4 . . ] LT s
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o Developing,Undoro,xndirg of Self ahd’Otherq . 9.

Developing Underst: wmding of Seif end Others (DUoO)

. . h L4 .
‘(plnkmeyer, 1970) is an eduodtlonal progran whlcn;focuses on

helplng the: child bcoogn goal and process orwented. Experiences
are de 1gned whlch~help hlm to become more Aware of himself
ané the transactions betreen people and his goals. It is the f

purpose of " the progran to helo the xnd1v1dval increasingly ,/w

~undoretdnd the caueal and consequent1a1°nature of human S .

relatlonshlps. As he ‘becones a avrare of his own‘purposeo and

« -

'goals, and his se]f avareness devel OPS, he becomcc able to

>~

functlon more effectlvely with othero, and he beoomes involved
7 ,

.

in the educational process. : : ' :

- It is the~phllo,0phv of the DUSO progran thut deVelopmental

tasks prov1de the goals for 'the guldance and educatwonal process.

' This mauerial evolve .around .eight developmental taske whlch

8 4

confront the normal 1nd1v1dual in the process of: his devé]opnent.

'All chlldren need a°51stance ulth these taske, sone mooe 1ntens1ve1y

than others. The purpose of the program is to prov1de/some

prlmary experlence in understandlng and coping with the followlng
; . -/
tasks: -,/. ‘ , ,/

o 1 Self-ldentity, self~acceptanoe, oeve10p1ng/adequate

séﬁf 1mage and feellngs of, adequacy.

s

2. Learning a,giving—receiving pattern"of af-ection. ‘.

3. Learnlnv to develop mutuality, mov1ng from belnv self-\ .

\cente ed "to erfectlve peer relatlons.- ’ | .
L3

4, ﬂearnlng to become reasona?}y 1ndependent, to develOp

self contro o: : ‘_ / . ' _

/' ' /"' e,
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\ A}

6% Learning Lo be\e\upetent to achieve, to think of

self agl capable of mastery\‘
A -

7. Learning to be enmotionally flexible and resourceful.
g. . . ~ . .. R - . . \. . . i .
8. Learning to make value Judgzents, choices, angd ageepd. .- oo T
- ) ' - 8 P 74 vt LT
the corsequences of one's choices. -

-t

This, prograu is based on a set of lessons and experiences e N
7. - '
fdr the(%%ta] cla—sroom. LY fbcuses oi: normal dtve?opnental

\ probleﬁs. The 1es 30Ns are aeslghed to be cénducted in a, . RN

-
Ly

. denocratic atmospuere which enoourages full partk01pao'ﬁn from
. v

E ‘the. chl’dren. Each child is encouraged to presenth&s feellnws,
0

3

B = : k] .
attltudes and reacolons. "It is v1tal to stress there are no

rlght or wrong answers. The teacher oust be capable of hearlng S .
the fﬁellnws and percept;oqs of - the 1ndiv1dual, in contraSu to X

empho 1z1ng judgmental transactiors and evaluatlons of pupils'

[}
-
.

- cofttr butions. } LT : LT W
S . N,

“The program is de81gned to reach chlldren with unlque leerning } '_ /

styles through varled med&a and mddes. The program includes

A : (‘\

recorded storees, mu31c, open—ended stories, discussion: s%arters@ .

~ 4

S puppebry lessons, rdTb play:ng act1v1t1es, art, discuSéyon

, stlmulated by large class size, action plctures, and experlentlal ) f;

O activ1ties. L L

- ’ -~

R | typical week in the program prov1des some ecqhalntance w1th ‘
each of these types qf actlvitles.‘ However, plans for %\he use er b *

. of the material are flexlble. Each teacher knows her claés

There are individua* and group needs and the type of,actlvi C, -’ f

which appears to be most interestrng and productive.f~$hus, e -




~

- ) N .

facet of the lesson i° deternined by the feedbacv derived

S

fron thq/claso. ' '_'ub;

The focus of the mdtorlal is on enhanclng self understanding,
aWarepeszﬁor\self and others~ﬁan& resultanu phrpo eful motivatibnal
1nvolvement n the tasks of - llfe. . The experlences are designed\= d

to fa0111tat building a p051t1ve self poncept and feellngs of L

1adequacy. The child becomes aware of the ﬁee}lng area of his

'life and the |purposeful, causal naturg of human behavior.

RecognltPon of the necessity of educa tion in the affectlon
“ .

domain dictates an 1nvesUlgatlon.of educatlon priorities. - OQur -

| - ! . -

value system suggests that the next generation deserves the

opportunity t¢ learn-to beéome fully functioning persons in'the

school. The gdegquate peroonéllty will not emerge by chance, but

2

/

by ae51gn. , - : ; : e
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