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“The best form of ""Welfare'' for the troops :s first class training."’

General Erwin Rommel

Preface

This field manual provides trainers with proven methods and techniques of
preparing and conducting individual and collective training. The former FM 216,
Techniques of Military Instruction (January 1967), was written primarily for
instructors in service schools who traditionally relied on lectures, conferences, and
demonstrations as their primary training methods. This manual focuses on training
techniques and methods that are more efficient, more effective, and better suited to
the needs of all trainers, particularly those in field units.

As you read this manual, you should consider the fullowing:

The Critical Importance of Training

Military lzaders have long recognized training as the most ‘mporiant unit activity in
peacetime. Training is the one activity which enables a unit to acccinplish its mission.
A trainer must do his job properly if he is to meet his responsibilities to his
subordinates and the other members of the unit.

Effective Training Solves Other Unit Problems

Preparirig and conducting training properly is the peacetime leader’s most difficult,
but most important, job. He must constantly strive to provide training that will
challenge his soldiers physically and mentally so they can derive a real sense of
accomplishment and satisfaction. This sense of satisfaction helps nvercome problems
associated with low morale, poor discipline, and other nontraining matters.

Training is The Key to Professionalism

The core of professionalism is expertise. Expertise is acquired through a sold
personal efforts and the training he receives. However, personal efforts and training
can build a soldier’s expertise only when he is working toward, or is being directed
toward, standards of performance that he can understand. The true professional
trainer insures his soldiers can meet established standards of performance.

Good Training Builds From the Basics

.A well-trained unit is made up of individuals and subunits (teams, crews and
squads) fully drilled in the fundamentals. Consequently, regardless of the level of
training being conducted, the trainer should never forget that accomplishment of his
unit’'s missions depends on how well his soldiers exacute the fundamentals.
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CHAPTER 1

Purpose and Scope

This manual explains how to prepare and conduct training. It
applies to any unit regardless of strength, mission, organization
or equipment. Before proceeding, it is important to understand
the relationship between the trainer (for whom this manual has
beer written) and the training manager.

TRAINING MANAGERS are responsible for the
planning, organization, conduct, 2nd evaluation of
training. Training managers include the commanders
who develon a training program or who provide
training quidance to other commanders. Under
present Army policies (AR 350-1), battalion com-
manders and separate company commanders are the
principal training managers. However, company
commanders and the operations/training officers of
commands ceveloping training programs are also
training menagers. The manager's purpose is to
employ limited resources (human, physical, financial,
and time) in a manner that permits efficient and
effective development of individuals and units so they
can successfully accomplish their peacetime and
wartime missions. Training Circular 21-5-1, " Training
Management: An OQOverview,” (April 1973), and TC
21-5-2, “'Performance-Oriented Training,” (June
1974), have been written for those who manage
training. Eventually, the doctrine expressed in these
TCs will become part of the new FM 21-5, "The
Management of Military Training.”

TRAINERS are those whose duties include the
requirement to prepare, conduct, and evaluate
training ({e.g., an infantry platoon sergeant who
prepares, conducts, and evaluates mortar training for
his fellow NCOs in the company).

Although the process that both the trainer and the
training manager use to meet their responsibilities
appear quite similar, it differs significantly in
practice. Whereas the training manager establishes or
selects the training objectives which are critical to the
accomplis ment of his mission, the trainer is
responsible for accomplishing one or more of these
objectives. Therefore, the trainer’s scope is narrower,
more concentrated, and more exacting.

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Training is hard work. The trainer cannot atford
substitutes or short cuts during preparation. As you
read, study, and apply the principles and techniques
contained in this manual to specific training
situations 1 © your unit, look for the answers to three
questions:

1. WHERE AM | GOING—-what must my soldiers
do as a result of their training? ( The desired results
of training.}

2. WHERE AM | NOW-what can my soldiers do
now compared to what | want them to be able to
do as a result of training? (Current level of training
versus desired level of training.}

3. HOW CAN | BEST GET FROM WHERE | AM
70 WHERE | SHOULD BE-what techniques,
training methods and organization offer the most
effective and efficient use of available resources?
(How to conduct training.}

Chapter 2 discusses the purpose of training.
Training should prepare personnel for job perfor-
mance. This purpose must guide the trainer as he
prepares and evaluates training. Yet, perhaps because
it is so obvious, this idea of "'training = preparation
for performance' is often forgotten, ignored, or fost.
Such an approach requires the trainer to think in
terms of “‘what must my soldiers do as a result of
training?”’ 1t also facilitates--even forces—clear and
precise thinking about training as preparation for job
perforinance.

Chapter 3 describes a 3-step, backward planning
process to prepare, aonduct, and evaluate training of
individuals to perform their duty assignment. The
process begins by describing the desired results of
training and continues with the preparation and
conduct of training. Since a trainer’s job does not end
with the completion of training, chapter 3 also
describes the post-training evaluation necessary to
impr've the preparation and conduct of future
trayang.

Chapter 4 is an introduction to collective training
which prepaies soldiers to perform those team or unit
tasks essential to the accomplishment of a unit's TOE
or operational missions. Whereas chapters 2 and 3
discuss training fundamentals that apply to individual
training, chapter 4 explains the fundamentals for two
types of collective training: equipment-oriented
collective training and tactical collective training.

Chapter 5 offers examples which show company
level trainers how the fundamcntals of collective
training (chapter 4) are used to prepare and conduct
equipment-oriented collective training {e.g., training
for tank crews, artillery gun sections and batteries,
engineer bridge companies, mortar platoons, etc.}.
Although the examples in chapter 5 pertain to
infantry and armor equipment-oriented collective
training, the process for preparing and conducting the
training applies equally well to any combat, combat
support, or combat service support team or unit
which conducts equipment-orianted collective train-
ing. :

Chapter 6 deals with the second type of collective
training—tactical collec*ive training. Unlike the
equipment-oriented training discussed in chapter 5,
tactical collective training does not focus on a piece
of equipment, but rather on training tactical teams
and units whose missions require them to seize terrain
and kil! or capture enemy soldiers.

To further assist the trainer, the six appendixes
include information which amplifies and enhances the
training process. The appendixes are:

@ Training Publications ......... ....... Appendix A
® practical Exercises in Writing
Training Objectives  _.......... Appendix B

@ Training Techniques, Aids and Devices .. Appendix C

@ Fvaluating (Inspecting) Training . . . .... Appendix D
@ Tactical EXercises .........cooeeuevnn.. Appendix €
@ Training Trainers To Train ., .......... Appendix F
® Sample LessonPlans ................. Appendix G
® /ndex and Glossary of, ............... Appendix H

Training Terms

——m CHAPTER 1—

Next: performance oriented training




CHAPTER 2

Performance-Oriented
Training

This chapter explains what performance-oriented training is,
shows why it is such an effective approach to training, and
emphasizes establishing a properly prepared training objective as
the key to the approach. This approach must be understood
before it can be success’ully applied.

THE PURPOSE OF TRAINING

iro: purpose of training is to prepare soldiers,
teams, and uinits for job performance. This purpose
should guide the trai.er as he prepares, conducts, and
evaluates training. Yet, perhaps because this purpose
i5 so obvious, it is frequently forgotten, and "‘eye
wash” takes over. Qur lecture techniques, lesson
plans, and skits—imoortant as they may be -are
secondary to what the soldier is to do during and at
the end of training. How, then, are you to avoid
getting bogged down in the "eye wash” and instead
fix your sight on the objectives of your training?

The crucial, virst step is to coniinually remember
the purpose of training: Preparation for perfor-
mance. 1.2 question, ‘“Does this training really
prepare the soldiers to do their jobs?”’ should become
your guide as you prepare training.

The performance-oriented approach to training, as
outlined throughout this chapter, facilitates--even
forces—clear and precise thinking about training as
preparation for job performance. This clarity and
precision results from the structure and content of
training objectives.

THE OBJECTIVE ISTHE KEY

It is but a slight exaggeration to state that the
performance-oriented approach begins and ends with
the training objective. For a given skill, a properly
structured and complete training objective is both the
training and the test. Such an objective can also
contribute to the evaluation of the training needed
and the training conducted for that skill. This
performance approach can be roughly described in an
equation:

Training Objective = Training = Test = Evaluation
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— CHAPTER 2—

Keep this equation in mind as y2u continue to read As stated earlier, a training objective can serve
chapter 20 its meaning will become clearer in the triple duty—for the conduct, testing, and evaluatior
following paragraphs. of training. The map and compass example illustiates

A properly constructed training objective consists this point.

of three elements: (1) Task to be performed,
(2) Conditions of performance, (3) A training
standard of acceptable performance.

How should the map and compass training of the
NCOs be conducted? For the most part, it should be
in the form of practical exercises which progress in

Stated diffcrently. a complete training objective difficulty to the level of the conditioms and training
answers three questions; standards set forth in the ubic~tive.
1. What ski!l do vou want the soldiers being How should these NCOs be tested!? They should be
trained to acquire (TASK to be performed)? required to navigate a ma and cempass course under
5 Under what CONDITIONS do you wish ;r;:,}ez?nt:mons and to the standards set forth in the
ve.

these soldiers to demonstrate the skill to be

acquired? How should the training needed be determined
3. How wel!l do you expect these soldiers to and the training conducted be evaluated? A
perform (TRAINING STANDARDS)? pretraining test is one method of determining the

amount of training needed. Using the map and
compass training objective as a test will indic' te those
soldiers who already possess the desired level of
proficiency. These soldiers can then assist in the
conduct of the map and compass training or can be
shiftad to some other training or activity. The results
of the pretraining test (using the training objective)
~ To insure that the NCOs arc pro- will also provide a basis for establishing the level of
;’U“r""cf;;s’s’_’c0’(’;;’[;:fé;]‘;’vfl_qg’[‘/?gli”(/ compass complexity at which the map and compass trainir?g
- can profitably be taught. It will also assist you in
By contrast, a performance-oriented training determining the amount of time which will probably
objective would read as follows: be needed to bring the NCOs up to the desired level
of proficiency.

For example, a commanrder is concerned with the
ability of 1 noncommissioned officers (NCOs) to
navigate cross-country using a map and compass. It
has long been common practice to write an objective
such as the following:

TASK: Each NCO must be able to navigate

cross country, Finally, with the training structured in the form of
CONDITICN: on foot, in daylight for 5,000 practical exercises building up to full performance of
meters over hilly, wooded terrain, given the training objective, a continuous evaluation of the
a lensatic compass and 1:50,000 map conduct of training is possible. If, at the end of
which shows both the start point and scheduled training, » significant number of the NCOs
the objective, do not meet the ti..ning standards of the objective,
TRAINING STANDARD: to arrive within 250 the map and compass training can hardly be judged
meters of the objective in 3 hours or successful, The trainer must then examine the
less (4 hours or less in extremely correctness of the training objective, or determine

adverse weather] from the time the
map and compass are provided at the
start point. *

how the training must continue to insure mastery. He
should also determine what adjustments or modifica-
tions must be made to the training objective.

*Appendin B, Case 1, uses this e wample to describe TASK, CONDITIONS and TRAINING STANDARDS. Fora complete discussion
on this training objective. turn to page 86.

O
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LEARNING AND MOTIVATION

Trairing should increase asoidier’s knowledge and
skill. If the training is to meet that purpose, certain
conditions must be present. The soldier must:

1. Realize he needs training.
2. Understand what he is expected to learn.

3. Have an opportunity to practice what he has
learned.

4. Get reinforcement that he is learning.

5. Progress through training presented in a logical
sequence.

6. Be willing to learn.

If the first five conditions are present, an
environment conducive to learning by motivated
soldiers is created. The characteristics and advantages
of performance-oriented training help to establish
those conditions.

objectives established for medical personnel. Training
objectives for medical personnel would probably
require more difficult conditions and more sophisti-
cated training stand: rds.

Personnel Undergoing Training
are Active in a Job/Duty Environment

In performance-oriented traiaing, lectures and
conferences are held to a minimum. The great bulk of
training time is devnted to what could be referred to
as controlled practice of a task. Such practice is
designed to insure that soldiers being trained become
capable of performing the tasks required by their
jobs. Because the bulk of training time is devoted to
soldier practice, the third condition of learning is
better met. Further, because the training objectives
relate to specific job of a soldier he will be better able
to understand that he needs training.

CHARACTERISTICS DF

Evaluation of Training
PERFDRMANCE-DRIENTED TRAINING

is a Continuous Process

Precise As a result of emphasis on “’learning by doing” the
Training Dbjectives trainer receives continuous feedback on the progress

Performance-oriented training is characterized by
training objectives which state precisely what the
soldier must be able to do upon completion of
training. A properly structured training objective
contains three elements:

1. TASK to be accomplished.

2. CONDITIONS under which the task is to
be accomplished.

3. TRAINING STANDARDS of acceptabie
performance.

With the precise expression of task, conditions, and
standards, the soldier understands that if he can
already perform the task to acceptable standards,
fine; if not, he knows what he must learn to achieve
the standard. Thus -1+ first two conditions of
learning are esta.. | tii-ough the use of training
objectives. In adc “on, i-e training manager and
trainer readiln understand -ae purpose of training by
the explic:t n 1re of trai” ng objectives.

of those being trained and consequently on the
efficiency of the trairing. This reduces the need to
wait for the end of training test results. The very end
of a training session is a poor time to discover that
little or no learning has taken place. Just as
impottant, by virtue of the active role, soldiers being
trained receive a steady flow of indicators on how
well they are progressing. Just like yc'., they n<ad not
wait until training is over to discovar huw well they
can do something. Because each objective has a
training standard, the soldier can receive immediate
feedback and reinforcement that he has accomplished
his objective, thus satisfying the fourth objective for
learning and motivation. If the ultimate training
objective is reached by a progression from simple to
difficult tasks, the fifth condition is met.

ADVANTAGES DF
PERFORMANCE-DRIENTED TRAINING

Training Dbjectives
Job/Duty Reiz-zd are Clear and Explicit

Training Dbjec.

Since train.c ; . preparation for job/duty perfor-
mance, the training objectives must relate to the
job/duty requirements of the soldiers being trained.
For example, the objectives for first aid training of

By having precise training objectives, the trainers
and the soldiers being trained share an understand-
able, common focus for their efforts. This reduces to
a minimum the varied, occasionally conflicting
interpretations which arise when terms such as

infantrymen v.ould not be identical with the “proficiency,” ‘‘familiarity,” and "‘working know-

10
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CHAPTER & -

SUMMARY
tedge” are used to desaribe the desued results of The purpose of training is preparation for
training. performance. Thus, training must relate to each

soldier’s job. Performance-oriented training requires
Training Resources precise training objectives, permits efficient use of
are Employed Efficienty resources, orients on the soldier, and creates an
environment for faster learning. The key is a
definitive training objective that specifies the task to
be performed, the conditions under which it will be
performed, and the standards for acceptable perfor-
mance. Remember, training objectives serve as the
basis for preparing, conducting, and evaluating
training.

Because training obfectives are written i precise,
measurable terms, the trainers and those they train
understand exactly what their training is designed to
do. Thus, training resources (human, physical, and
time) necessary to accomplish each traininy objective
can be more accurately estimated and planned for.
This factor becomes inci‘asingly important as you
prepare training, request training aids ard devices,
write iesson outlines and conduct rehearsals.

Training is Soldie:-Oriented” ED{B E@USE FQQUMUM@

Rather than

OBJEGTIVESy J0B//

In performance-oriented training, soldiers perform

job/duty related tasks under the conditions specified @QUW [,l% EEQFE@ EL‘T:‘JO

until they demonstrate the level of proficiency . -

established by the training standards. Those personne! FU @U EmF&W _ Em P&@WE @

who quickly master a particular training objective can _

be shifted to help slower learners {a form of peer - o~ _

instruction) or continue their own skill development mEg@mm@Eg—

in other areas. The training focus is toward soldier iacas e

tha iner’s ability to present N Aot @

&esr::,rcr:i,?e rather than a trainer’s ability to p A MAGNIFICENT ' S

PERFORMANCE ® -

OIFFERENCES BETWEEN ‘9( ¥
PERFORMANCE-ORIENTED AND +
CONVENTIONAL TRAINING %
Conventional training relies on the lecture as its ¥

chief method of instruction. Performance training
uses short demonstrations and “learning by doing’’ as
its main means of instruction.

Conventional training places the instructor in the
central active role. Performance training makes the
soldier active and centers training around him—giving
him the time and support he needs to learn.

Conventional training selects content in relation to
what the instructor can present or cover in a certain
amount of time. Performance training digests content
into a set of high priority skills that are important for
soldiers to learn in the time allotted for training. —_— -

Conventional training uses “‘grades” to rate what ——— = == —
the soldier has learned. Performance training sets
standards all soldiers must meet. When soldiers do not Next: how to prepare and conduct training
meet the standards, they practice until they can.

11
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CHAPTER 3

How to Prepare and Conduct
Individual Training

This chapter discusses a 3-step, backward planning process a
trainer can use to insure he properly prepares and conducts
individual training in the most effective and efficient manner.
This 3-step process is based on the performance-oriented
training concepts discussed in chapter 2 and stresses the need
for soldiers to meet established training standards. Before
proceeding with a detailed discussion of each step, a brief
overview cf the entire process should be helpfu!,

OVERVIEW OF THE THREE STEP
BACKWARD PLANNING PROCESS

STEP 1:
Describe the Desired Results of Training

The trainer obtains the commander’'s quidance
which describes precisely what the soldier must be
able to do at the completion of traixing (the
commander’s training objective}. This auidance

\/ should include the standards of performance the
sotdiers must meet. |f the commander’s guidance is
incomplete, the trainer must develop this informatica
himself,

STEP 2:
Prepare to Conduct Training

The trainer developds those intermediate training
objectives whic*. his soldiers must perform if they are
to accomplish the commander’s training nbjective.
The.e intermediate objectives are then organized in a
logical, progressive sequence. Finatly, ali administra-
tive requirements (lesson plans, rehearsais, etc.) are

2
’ro completed.

STEP 3:
[\I Conduct Training to Standards

The trainer supervises, continuously mcnitors, arnd
evaluates the conduct of trairing to insure fus
soldiers” performance meets the training s*andards
established by the commande..

12
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The overview should give you the big picture of
the process. Now let's proceed with a detaled Specific traimng guidance should consist
discussion of each step. of the followinmy elements:
. THE COMMANDER'S TRAINING OBJEC-
STEP 1: DESCRIBE THE TIVE(s).
DESIRED RESULTS OF TRAINING @ To WHOM the training will be given.
) @ The DATE(S) AND TIME the training 13 to
Start With the be conductad.
Guidance Received @ WHERE the training will take place.
What is the starting 1 for preparing training? . The REASONS WHY THE COMMANDER
Normally, your job a.  tainer beging with the DECIDED THAT  TRAINING WAS
commander’s guidance, which is given to you in one NEEDED.

of two ways:

In addition to 1l apecific gaidance,  the

1. You recoive one (or more) spacific commander may offer other information pertining
training objective(s) and other guidance from to the training resources you may neod, but which are
your con mander to conduct formal training. beyond  your authority 1o obtan  directly. For

2. You receive a vaguely stated mission-types example, il troop support, traming areae, facihties,
order to conduct formal training in a particular and/or specral  equipment  must bo o ohtamed by
subject. coordinating  with  other unsts,  your  commander

should make the necossary initial coordination.
Let's take the first situstion, the caswe in which The following % an examply of complete and
your commander gives you specific training quidance, specihic commandur’s guidance. ¥ v

The Commander’s Training Guidancae
TRAINING ODJECTIVE:
TASK: Each squad lender will raquast and adjust 4,2 inch mortar fire,

CONDITIONS: us a ground obsarvar, given a 7-H0,000 map, a lansatic corpass,
hinoculars, a radio, and a dosignated, obsarvabla point target (tinguts ihay vary in
rango from 1,000 to 4,000 mutars), using the grid coordinates/diraction method
nnd the bracketing mathod of mijustment,

THAINING STANDARD: The initial raquast for fire must be inade within 3
minutes after the targat has bean designated. Adjustments must ba made within
16 saconds after the round impacts, Obsarver must uchieve effact oa targst
within 4 adjustments aftar ha obtains & positive ranga seasing, (Note. Notmnally «
A.7 inch mortar round must tand within 205 netars o8 g tisrget to achiove affoc
on target.)

WIO: Bast estimate of aumber of sotdiars to ba trained 13 squad leadars.
WiHEN: 13001700 hours, 26 Septermbar (thise waeks from now).
Wit ItF: Training Area K,

Continied et prage

13
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REASONS FOF 1HAINING During the platoon test, most of the squad
leaders were unable to correctly call for and adjust indirect fire. Those who were
able to correctly call for and adjust indirect fire were too slow,

Additional Resources Dhtained
or Coordinated for hy the Commander:

Fagumpment  Fifteen 1:50,000 maps of Training Area K (oo shied iy battalion
47)
Transportation. Two 2-1/2 ton trucks (Trom hattation $4 section)

Avsistant Tramers SGT Baker, SGT Evans and SGT Holden frons the forward
observer soction of the 4.2 inch mortar platoon. 4.2 nch platoon leader (1 1
Seonth) will be the safoty officer.

Coordmating Instr tions Pick up maps from hattalion $2; coordinate with LT
Smith, 4.2 inch mortar platoon leader, for inortar support requiremants; tell the
battalion $4 when and where you want the transportation; chock with range
control pror to conducting hve firg of 4.2 .ach mortars; have the company
traming NCO otitan o putf board from the tramming eids centor: and sow the
company commo MNCO tor tadio requirements.

bv thes came, you can csee the commander e, soldiers to be able to do at the completion of
propetly deabhurged Tuy teannmeg responsabitlity by trarning. Theae gquestione shonld mctude the tollow
telleng your precely whiot he wanty the soldiee, to e i

able to do o the completion of togmneg o addeion,

B Tues provided thae nmmenaem escential iformtion

{who, whan, wherm)  and  made tha Oy 1. WHAT SPECIFIC THAINING OBJECTIVE
coorthimtion toe abtatg otheer cesoureesy st ant D0 YOU WANT ACCOMPLISHED? Ihs
wsttctor, feanp apport, equipiment and tansboa trmming olyective shoutd inchudn the Lisk thn
thn sabdinrs must b able 1o poddorm, the
canditions amine wWineh the sobdiney e
pertorm thee task, ol the taming standanl
wiieht specities thee penbaency  the sobdings

o recueeementy) which ace nortalty bieyoned yonn
authenity to obtary directly

Analyre Guidance

Lotnetine, Ahe commander toay givie yon e o st attimn.
plete g vague guidance witle respect (o fas teaning 7. T0 WHOM WILL THE TRAINING HF
obyec tove aned thee otbier anocmurne osontial idorinag GIVENT (6., 13 sipund teadurs.) '
i (who, whan, whara), | or ecample, yon may
tecerye guidane o ke they 3 WHEN WILL. THE THAINING TAKF

PUAGCE? Qi g, 1300 1200 by, 2% Suptontyee,

L want your toconduct tramng for the NC - ,
3 wrnks from now )

v how to e and adjerd anderesc t o

The b s schudidded for the atteinnon of A WHERE WILL THE TRAINING TAKH
S heptenfun et e know - thers PLAGE? (g, Diaimng Awma K )
sy thinig v nieed ]
9 WHY THE COMMANDER DECIDED 10
Wy om ecmve vague, nieson ty prgundanee, i Op CONDUGCT THE TRAINING? What wens his

and thoak etoos chiarguag ot Lo prapare hs Lramiag
Specihicall g yon shoultd analyse this guidance and
than ask your commandar some quastion which will
hatp hoth of you 1o focus on what ha reall, ants the

twas i Tor s dovisiont

10
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If after asking the commander these questions,
you still tack complete and specific guidance (or you
wish to conduct informal refresher training for your
soldiers), you must develop the specific training
objectives and other information yourself. Hf you find
yourself in this situation, don't panic! There are a
number of publications which provide or describe
how to develop performance-oriented training objec-
tives. Among these publications are TC 21-5-1,
Training Management: An Overview, April 1973; TC
21.5-2, Performance-Oriented Training, June 1974;
and when completed, FM 21.5, The Management of
Military Training. Several publications now under
development will contain the complete objectives,
Among these are  Soldier's Manuals, a series of
MOS related  pamphlets designed to provide each
soldier with the specific performances required by his
MOS skill level. Also the Training Extension Course
(TEC), aseries of multi-media self-paced instructional
matenals, is designed to teach a soldier specific tasks

of his MOS, In addition, appendix B of this manual,
together with the concepts presented in Step 2 of this
chapter, will assist you in learning how to develop
training objectives from scratch.

Remember, if you must develop training objec-
tives, first determine precisely what the soldier must
he able to do at the completion of training before
you continue your preparation. Then show your
commander what you plan to do. Your commander
will then be able to evaluate each training objective
and make any changes he feels is necessary. Further,
he will acquire a better ides of what resources you
will need,

Once the commander has approved the training
objective and its performance standards, you can
continue  with the backward planning process,
confident you understand precisely what your
commander expects the coldiers to be able to do at
completion of treining.

CHAPTER 3—

STEP 2: PREPARE TO
CONDUCT TRAINING

PREPARE TO CONDUCT TRAINING

This step dineusses in
detail what the trianer
must do and consider i
he prepares 1o conduct
triwniag. The following
outhne n provided o
an overview of - what
will be covered o thiy
BARIY

Estahlish Inteemmdiate Training Objectives® hy:

Developing tasks raquired to accomplish the
commandar’s training objective.

Establishing the conditions undor which each
task must be accomplished.

Estahlishing a training standard of performance
for each task.

Dotneima and Owganizn Traning Hequirnd by !

Dntarmining which intermediate training ohjec-

tives the soldiers cannot successfully perform
without further training.

Drganizing the intermediate training objectives
into a progressive sequence (simple to complex)
consistent with the available resources.

Estimating the training resources, trainer
techniques, aids and devices needed to ac-
complish each objective,

Completing administrative renuirements (e.g.,
ohtaining equipment, writing the lesson plan,
rehoarsing training, etc.).

Establish the Intermediaty
Training Objectives (1T0)

.W/ml ioan Intaemdiaty Lraining Objective? | ke
the conmanders tramng objective, anoimtermediate
training objective contiing thres olementy:

1, A task statemant describing the action to
be performed.

2. A conditions statement describing under
what conditions the task wiil be performed.

3. A treining standards stetement dascribing
how well the tesk must be performed under
the given conditions,

The intermadiate traming objective i deternimed
and used by you, the trainer, to prepare and conduct
the training which enables your soldiers 1o perform
the commander’s objective. In essence, intermediate
ohjectives becomg your means o insure i soldier iy
capable of meeting established tandards of perfor
N,

.W//y Must You Extablish Inteementiote Training
Obj:tivis? Although you have i training objective
duseribing whint the cornmander expects the soldier 10
be able to do at the completion of training, you have
not yut deternmined how you are going to train the
soldiers 1o accomplish the objoctive, Nor have you

Semne cotmmander's (g abjectves may e gue sanple toperiorna i theretine, e traiveer will it have toeaablishe the
ter e tate ol vee (i these s, e Sgagner ined complete anly the rennder ot Shep ol pane to Comduet Lranmng

I
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d termined what the soldiers must do, step by step,
L. reach that objective. Intermediate objectives are
often needed to answer the how and the what of
training.

B How to Establish Intermediate Objectives. The
need for intermediate objectives will depend on the
complexity of the commander's objective. |f hi;
objective is simple, then how you train the soldiers is
relatively easy to determine. But, if the commander’s
objective is complex, then what the soidiers must do,
and how you will train them to do it, becomes far
more difficult.

The need to develop intermediate objectives
becomes obvious as you examine the commander’s
objective and ask yourself the following question:
"What must the soldiers do to succuessfully perform
*he commander’s objective?”’ By answering this
Juestion you can ‘‘talk’’ your;eif through how to
perform the objective, to include identifying the tasks
necessary to accomplish the comrianuer's objective.
The number and complexity of these tasks will give
you a sound basis for determining if intermediate
objectives are required. Remember, you are not
concerned, for the moment, v.. . how to teach the
subject matter inherent in this dbjective vou are only
determining all the separate tasks o cold’ 1 must do to
perform the commander’s objective.

If you know how to perform the objective or if
the objective is very simple, then talking yonurself
through it should not be too difficult. But, if there is
any doubt how to perform the commander’s
objective, then you need to obtain the training
literature appropriate to the objective. Admittedly,
obtaining this literature is sometimes a problem. The
manuals, circulars, and pamphlets available are so
numerous that it is often difficult to find exactly
what you need. Appendix A of this manual can help
you find the appropriate training literature., From
your knowledge, experience, and the appropriate
referances, you can determine the tasks required to
accomplish the commander's objective, and thereby
determine if intermediate objectives are required.

To illustrate the ahove, consider this commander’s
simple training objective:

TASK: Each soldier will don his protective mask,
CONDITIDNS: given the alarm, “'Gas.”

TRAINING STANDARD: Eaci. soldier must ob-
tain a proper fit within 9 seconds after the alarm
has hean given.

16

Your own experience will quickly confirm that
this objective is relatively simple and does not require
establishing any intermediate objectives.

Unfortunately, most commander’s objectives are a
great deal more complex. Recall the commander’s
training objective discussed in Step 1. That cbjective
was stated:

TASK: Each -quad leader will request and adjust
4.2 inch mortar fire,

CONDITIDNS: as a grovnd cbserver, given a
1:50,000 map, 3 lensati~ compass, binoculars, a
radio, and a designated, ohservable point target
(targets may vary in range from 1,000 to 4,000
meters), using the grid coordinates/direction
method and the bracketing method of adjustment.

TRAINING STANOARD: The initial request for
fire must be made within 3 minutes after the target
has bien Jesignated. Adjustments must be made
within 15 seconds after the round impacts.
Observer must achieve effect on target within 4
adjustments aftar he obtains a positive range
sensing. (Note: Normally a 4.2 inch mortar round
must land wwithin 25 meters of a target to achieve
effict on targ.ot.}

Based on your own experience, expertise, or study
of FM 23-91, "Mortar Gunnery,” (December 1971)
(specifically, chapter 3, p. 3-2, chapter 5, pp. 51
through %-4, and chapter 6, pp 6-1 through 6-11),
you will Jdiscover that to accomplish this objective, a
soldier must be able to apply skills and knowledge
from several subject areas. These subject areas
include: Map reading, land navigation, communica-
tions and indirect fire procedures. In other words, to
request and adjust 4.2 inch mortar fire properly, a
soldier must be able to perform several tasks. You
would, therefore, need to establish intermediate
training objectives for this commander’s objective.

Develop the List of Tasks Required
to Accomplish the Commander’s Objectives

When your analysis of the commander’s objectives
indicates that intermediate objectives are needed, you
must first identify the specific tasks required to
accomplish the commander’s objective, As previously
mentioned, you can do this by using your own
experience, expertise and/or by consulting the
appropriat roferences. TC 21-5-4, Catalog of TEC
Lessons, 15 a4 good start point. Then as an example,
for the request and adjustment of mortar fire
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objective, you éould study FM 23-91. Based on your
study of this reference, you should identify the
following tasks:

TASK 1: Each squad leader will determine the
magnetic azimuth (direction) from his
location (observer) to a target.*

TASK 2: Each squad leader will estimate a target's
grid coordinate foc. tron.*

TASK 3: Each squad le.ter will rake an initial
fire requ. t /-« forfire).

TASK 4. Each squao iraaer wall avp.c 4.7 inch
mortar fir

- —-—

*Far the purpose of this example, the target's
location wias  deterouned by  employing  grid
coordiates/direction method and omitted the
shift from a known point and polar coordinates
methods. This is in keeping with the conditions of
the commander’s training objective.

In developing your task .|ISI, yor inust identify
only those tasks essential to the soldier’s accomplish-
ment of the commander’s training objective. Exper-
tise in judging how detailed you should make the task
list will improve with experience. Tae task list also
relies on how well you know the subject, i.e., it
should neither break down tasks excessively nor
retain tasks which are too complex.

Establish the Conditions
Under Which Each Task Must be Performed

The conditions element of a training objective is
necessary to communicate clearly how soldiers must
perform a task while on the job. Conditions specify
the personnel, equipment, and procedures used, and
the environment in which soldiers must work while
performing a specific task. To better understand this,
consider the following task: Each soldier will splint a
broken leg. There are many different types of splints
which could be used (e.g., plastic, inflatable, or
traction splints), However, on the battlefield (or
anywhere other than a medical facility), access to any
of these splints is ur Iikely, In most cases the soldier
would have to use fizld expedients {(e.g., sticks, rifles,
belts, and rifle slings). Therefore, the conditions for
our task (splint a broken leg) should not only specify
using field expedients, but should also specify which
expedient splints are to he used. The conditions in
your objective, then, should be as close as possible to
those the soldiers undergoing the training are likely to
find when required to perform the task on the job.

17

As a trainer, the conditions you develop should bhe
consistent with those specified in the commander’s
ohjective. For example, the first task you developed
for locating a target by the grid coordinates/direction
method was: Each squad leader will determine the
magnetic azimuth (direction) from his location to a
target, The commander specified in his condition
statement that each individual be provided a lensatic
compass, therefore, this equipment should be
provided to each squad leader when he performs your
first intermediate objective. Finally, the commander’s
conditions specify that observable, point targets,
varying in range from 1,000 to 4,000 meters, will be
designated. This should also become part of your
conditions for the first task (i.e., the squad leader
should be required to determine the magnetic
azimuth to a target located 1,000 to 4,000 meters
from his position),

CHAPTER 3—

Establish a Training Standard
for Each Task .

The last element of the training objective which
you must develop is the training standard. These are
needed to insure that the soldiers undergoing training
will be able to perform the commander’s objectives
{i.e., the suldiers must be able to meet or exceed thf
training standard established by the commander in h .
objective if trainingis to be termed successful).

Training standards are normally expressed in terms
of measurement (e.g., time, distance, accuracy) or in
terms of specific procedures which must be followed.
The following examples illustrate these types of
training standards:

MEASUREMENT

@ Mortar rounds must impact within 25 meters of
the target.

@®The riflemen must hit 47 targets with 50
rounds fired within 15 minutes.

PROCEDURES

The gunner must prepare the M72A2 LAW for
firing following the sequence specified in
ASubjScd 23-74, “66mm HEAT Rocket,
M72A2," appendix B, pp. 18-19, (September
1973). The sequence must be followed without
error or omission.

13
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INTERMEDIATE TRAINING OBJECTIVE 4

mortar fire,

vary from 1,000 to 4,000 meters),

adjustment,

adjustment.

TASK: Each squad leader will adjust 4.2 inch

CONDITIONS: as a ground observer, given a
radio, binoculars, a designatad target {target may

and a spotting
of a round which has just landed which requires

employing the bracketing method of

TRAINING STANDARD: Subsequent correction
-7 ust be made within 15 seconds after the initial
round lands (spotting). Observer must place effsct
on target {e.g., round must land within 26 meters
of target} in not more than 4 adjustments after
chserver hes obisined a positive range sensing.

FROM THE
COMMANDER'S
OBJECTIVE

FROM YOUR
EXPERIENCE OR
FROM THE MANUAL

FROM THE
COMMANDER'S
OBJECTIVE

Determine and Organize
Training Required

16

With the commander’s training ohjective in hand,
and the appropriate intermediate objectives estab-
lished, your job is to translate them into orderly,
progressive training. This is accomplished by (1)
deterinining how imuch training is required, and (2)
organizing the training required. This will enable the
soldiers undergoing tiaining to progress from casier to
more difficult tasks in a manner which uses the
availabie resources efficiently.

DETERMINE HOW MUCH TRAINING IS REQUIRED

The intermediate objectives you have established
specify what the soldiers must be able to do to
successfully perform the commander’s objective. Now
you should determine how well the soldiers can
perform the intermediate objectives prior to be-
ginning training. This determination will allow you to
(1) select for training only those objectives which the
soldiers cannot perform without further training, and
(2) make a determination of how much training will
be required to insure the soldiers can meet the
standards of your intermediate training objectives
(r.g., the soldiers may require only a Dbrief
"refresher/brush-up®™ or they may require extensive
practice to hecome proficient), To determine how

FIGURE L.

well  the soldiers can perform each intermediate
training objective (i.e., their current proficiency) you
can obtain and evaluate past performance results or
you can conduct diagnostic testing. Let’s examine the
first method, obtaining and evaluating past perfor-
mance results.

You can obtain information about the past
performance of the soldiers to be trained by
examining the following sources of information:

.The commander’s evaluation of the current
level of proficiency of the soldiers to be trained
with respect to his training objoctivo (i.e., the
commander’s reasons for assigning you the
training objective).

.Discussions with unit leaders and other trainers.
Provious, rolatod training.

'lndividual test results: Military Occupational
Specialty (MOS) or Skill Qualification Test

(SQT), Expert Infantry Badge (EIB), Expert
Medical Badge (EMB), and Military Stakes.

.Unit test results: Army Training and Evalua-
tion Program {(ARTEP)* or Army Training
Tests (ATT), Operational Readiness Training

CNOTE ARTER 1o places thesapgin abdee ALT and Aty Trinning Progriccnd ATPY far TOE vnids Ihs usedas this basas for tavmimg innd tesbing

ottt eleanenta ol a battahon beom the crew aquad throagh battahon echelone,

18
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Tests (ORTT), crew tests (mortar crew, TOW
crew, etc.).

.Personnel records.
‘Weapons qualification records.

.Unit Training Records and Training After
Action Reports.

By consulting one or more of these souices of
information, you may be able to decide whether yowr
sobdiers can abready perform one or more of the
intermediate training objectives or whether they need
additional training.

When the information nbtained from these sources
appears unreliable (e, it is outdated, incomplete or
inappropriate for consideration), you may use a
second approach -diagnostic testing. A diagnostic test
is designed to determine how well soldiers can
perform a specified objective (task, conditions, and
training standard) prior to the start of training, (TEC
lessons, for example, contain a pretest which
indicates a soldier’s proficiency in each task.) This
will assist a trainer in determining how much, if any,
training is required to insure that sotdiers can perform
an intermediate  objective and  meet its  training
standard.

Intermediate training objectives may be used s a
diggnostic test by randomly selecting a few of the
soldiers you are to train and having them perform
cach intermediate training objective. The results will
give you a good indication whether the soldiers can
maeet the established training standard or how close
they are to meeting the training standard of each
abjective. Random selection means that you don't
require all the soldiers to perform cach objective;
only a few of the soldiers are picked, in g manner
sirmlar to drawing names ont of a hat, This will insure
aovalid cross section of the soldiers to be trained are
pvaluated  rather  than evaluating  only  the  most
proficient or least proficient. (Appendix B, Case 2,
discusees diagnostic testing and random selection of
soldiers in great detail.)

If most of the soldiers randornly  selected can
successfnlly perform an intenmediate training objec:
tive, no fuarther (or vecy little) formal training is
required for the objective,

Conversety, if most of the soldiers fail to meet the
training standard established for a particular objec-
tive, you wilt have determined a gap between current
proficiency  and  desired  proficiency.  This  gap
1epresents the training required,

To illustrate how to apply these two meth
ods past pecforinance results and diagnostic test-

19
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ing - the following examples use two intermechate
training
training:

objectives  developed  for indirect  fire

EXAMPLE 1: Obtaining and Evaluating Past
Performance Results

ITO 1

TASK: Each squad leader will determine the
magnetic azimuth (direction) from his location to a
target,

CONOQITIONS: as a ground observer, given a
designated, observable point target (range may vary
from 1,000 to 4,000 meters), and a lensatic
compass.

TRAINING STANOARQ: The correct magnetic
azimuth (£ 3 deqrees) must be reported within 30
seconds after the target has been designated.

Past Performance Results: Company training rec-
ords indicate that land navigation training was
conducted three weeks ago. One objective required
ol squad leaders to determine the magnetic
azimuth from their location to a television tower
and report the azimuth within +3 degrees of the
correct azimuth. All squad leaders met this training
standard.

Conclusion: The land navigation training was very
recently conducted with similar objectives. Because
the squad leaders met the established training
standard, 110 further training for 170 1is required
at this time. (However, this does not preciude a
refresher course if time permits.)

FIGURLE ..

17



Q

ERIC

Aruitoxt provided by Eic:

—CHAPTER 3

18

EXAMPLE 2: U.ing Diagnostic Testing
(Pretraining Test)

ITO 3

TASK: Each squad jeader will make an initial fire
request (call for fire),

CONDITIONS: as a ground observer, given a
1:50,000 map, lensatic compass, radio, and a
designated, observable point target (target may
vary in range from 1,000 to 4,000 meters),
employing the grid coordinates/direction method.

TRAINING STANDARD:

1. Request for fire must be made within 3
minutes after the target has been designated.

2. Request must include all six elements of the
fire request.

3. Radio procedures must adhere to the
procedures specified in FM 23-91, “Mortar
Gunnery,” (OQecember 1971), pp. 51 through
5-4 (“The Call for Fire"’).

4. Target location must be reported to the
following accuracy: Actual 8-digit location of
point target, +15 percent of the ground
distance from the observer to the target.

5. Observed target's magnetic azimuth (direc-
tion) must be reported within +3 degrees of the
actual magnetic azimuth,

Procedures: You randomly select four of the 13
squad leaders who are scheduled to receive the
request and adjustment of mortar fire training and
require them to perform the above objective,

Results: Only one of the four squad leaders could
meet the established training standards for the
objective. Tho other thres NCOs demonstrated
very low proficiency.

Conclusion: The training standard was deemed to
be realistic (neither too relaxed nor too stringent);
therefore, further training for this ohjective is
required.

FIGURLE S,
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By using past performance results or diagnostic
testing, you could similarly determine if the squad
leaders required further training for intermediate
training objectives two and four. Once this
determination was made, you would next organize
the training required.

ORGANIZE TRAINING REQUIRED

A trainer organizes training by:

M8 Determining the order in which the objectives are
taught.

[ ] Estimating the resources required and selecting the
training techniques appropriate to the training for
each objective,

[ | Completing administrative requirements {obtaining
equipment, preparing lesson plan, rehearsing training,
etc.).

Let’s examine how you can accomplish each of the

above.
Oetermine Order in Which
the Intermediate Objectives
are Taught

Once you have determined how much training is
required, you are ready to arrange the intermediate
training objectives into the order in which training
will be conducted (i.e., a sequence which will result in
an orderly, progressive training session).

Two overriding considerations must he taken into
account as you determine how to organize training.
The first consideration is expressed in the ques
tion: “Is one or more of the intermediate objectives
a prerequisite to beginning training in the others?"’ I
the answer is yes, that objective must be taught first.
For example, intermediate training objective 2 (locate
the target) must be completed before a squad leader
can perform intermediate training objective 3 (initial
request for fire). This is because the location of the
target is one of the six elements of a request for fire.
Therefore, you should complete training in inter-
mediate training objective 2 prior to beginning
training in intermediato training objective 3.

Occasionally, your arrangernent of intermediate
objectives will tiave no impact on the conduct of
training, For example, if intermediate training
objective 1 (determine observer-target azimuth) had
required training, it would make little difference
whether training was conducted for objective 1
hefore training began for objective 2 (locate target).
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The second consideration is based on resource
limitations: Do your resources dictate how you must
organize the intermediate training objectives? For
example, both intermediate training objective 3 (the
request for fire) and intermediate training objective 4
(the adjustment of fire) re-uire the use of radios.
Although the order of training for these intermediate
training objectives is not critical, the number of
radios available may dictate that training be
completed for intermec< .te training objective 4
hefore intermediate trainng objective 3 for some
individuals. When this situation occurs, you can often
divide the soldiers undergoing training into smaller
groups based on the available resources. Each group
would receive training in a different objective, When
training for each objective is completed, the groups
would rotate stations, For example, one group can
receive training for intermediate training objective 2
while a second group, under one of your assistant
trainers, can receive training for intermediate training
objective 4. (Note: ITO 2 is not a prerequisite to
performing ITO 4.) When training is completed, the
groups rotate stations. The number of maps and
lensatic compasses required to conduct training using
this approach will be one-half of the amount required
to train all the squad leaders to perform each
intermediate training objective at the same time,

You can see, then, that as you complete the next
step in organizing your training {estimating the
resources required), you must keep the matter of
available resources in mind because they may require
you to modify the order in which the objectives are
taught.

Before discussing the selection and allocation of
resources,  your shoutd  understand  the  perfor-
mance-orented approach to training lends itself to a
training session {i.e., a class or block of instruction)
consisting of three phases.

PHASE I: The trainer states the purpose of the
training and explains  or  demonstrates  how  the
objectives will be performed. Essentially, the trainer
is transmitting information to the soldiers, Because
this part of the training session is what the trainer
does (not what the soldiers undergoing training must
do), it should he as brief as possible. 1t should provide
only essential information, thereby conserving time
which can be better devoted to insuring that soldiers
are able to perform the objectives and meet the
established standards,

PHASE II: The soldiers practice the objectives to
acquire the degree of proficiency required by the
training standard, During this phase the soldier is
acquiring skills throigh performanee,  Once  these
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skills are acquired, the soldiers may need to continue
practicing them in order to develop the necessary
degree of proficiency, The trainer must provide
sufficient time and other resources (training aids,
devices, equipment, assistant trainers, etc.) to insure
the soldiers attain an acceptanle level of proficiency
prior to moving into Phase 1.

PHASE IIl: The soldiers are tested by performing the
objective. The results show whether the soldiers can
or cannot meet the established training standard.

Select Best Available Aids/Devices and Techniques for a
Training Session: Allocate the Time Required for Each
Phase of a Training Session

To select the best possible aids, devices, and
techniques for each phase of a training session, the
trainer must know what is available. Appendix C,
“Training Techniques, Aids and Devices,” has been
written for this purpose, This appendix indicates
what techniques, aids, and devices are available and
how to obtain and use them.

From the training objectives, you know what
needs to be practiced until the desired level of
proficiency is reached, and finally, tested. You need
only to select from the available techniques, aids, and
devices those which best serve to accomplish this
training.

Allocating the time for cach phase is not easily
explained in specific terms, This is becavse of the
factors the trainer must consider white allocating the
time. Atthough these factors can be categorized and
listed, they remain variable, that is, they change with
every training situation, These factors are:

.The current proficiency of the soldiers to be
trained.

.Tho complexity of the commander’s training
objective or your intermediate training objec-
tives.

‘ The number of soldiers to be trained versus the
aids, devices, and techniques available.

Additionally, you should keep in mind the human
elemont {motivation, intelligence, physical coordina
tion, morale, otc.) when you are allocating the
available training time,

CHAPTER 3—
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The following chart (figure 4) portrays the three
phases of a training session and their corresponding
factors for consideration in allocating and selecting
the resources required for training, Remember, these
factors must be considered with respect to your
training session.,

Allocating the Amount of Time
and Selecting the Resources Raquired for a Training Session

PHASES OF A PERFORMANCE-

ORIENTED TRAINING SESSION FACTORS FOR CONSIDERATION

1. Current proficiency of soldiers—influences the time needed for
PHASE 1, explanation and demonstration, :

The trainer states the training 2. lf‘Jumber am! complexity of ob.jectwes—mﬂuences the time needed
objective and explains or demon- or explanation and demonstration,

strates (it necessary) how the 3. Number of soldiers to be trained versus resources available—re-
objectives will be performed. sources you are given or which you obtain include training aids,
devices, equipment, facilitics, numter of assistant trainers,

1. Current proficiency of soldiers with respect to the objective—in-
fluences the time he will need to leam the skill. Other factors,
difficult to determine, which influence how quickly the soldiers
leam are motivation, intelligence, physical coordination, morale, etc.

PHASE 1. 2. Number and complexity of objectives—influence the time necessary

to acquire proficiency. How quickly soldiers acquire proficiency also

The soldien practice the depends on their current proficiency.

objectives to acquire the degree of
proficiency required by the 3. Number of soldiers to be trained versus resources available—how

training standards. many soldiers can practice simultaneously depends on the ratio of
available resources to the number of soldiers to be trained (e.g., one
ald or device per man to practice with versus one aid or device per
ten men). Resources include training aids, devices, facilities,
*  equipment, and the number of assistant trainers,

PHASE III.

The soldiers are tested by + Current proficiency of soldiers.

performing the objective to 2. Complexity of objective.
established training standards.

w

Number of soldiers to be truined versus resources available.
The Objective Equals the Test,

FIGURE L.
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fl Estimate Resources
2 Required & Select
d Appropriate Technigues

The resources in Phase | can be estimated and
allocated relatively accurately because You are
controlling most of the factors which influence the
decision. Specifically, your intermediate objectives
enable you to reduce a complex task to a logical
series of smaller, simpler tasks. You are using the aids
and devices and facilities. By rehearsing, you can
determine the time you need to explain the
objectives. You can even allow time for students’
questions. And with diagnostic testing, you also have
determined the current level of proficiency of the
soldiers.

Determining the resources {to include time) in
Phase Il 1s the most difficult of the three phases. This
is becat'se the soldiers are performing (practicing).
Becaus: you have little control over these factors, the
amount of time the soldiers need to learn and
practice {Phase |l) cannot be determined until after
v+ have determined the time for Phase (}1. ‘

The resources required for Phase Ill are relatively
fixed because after sufficient practice, the soldiers
should be able to perform the objective to the
established training standards. Because the objective
states what the soldier will use in performing the task,
and usually the amount of time he must do itin, you
can datermine the resources accurately.

Based on this discussion you now have a relatively
accurate method for estimating the amount of time
for Phase | and Ill. To better estimate the amount of
time for Phase |1, do the following:

Start with the total amount of time provided by
the commander for the training session. €-.btract the
estimated time required for your explanation (Phase
1} and the testing (Phase lil). You must also consider
the administrative time required to conduct the
training. Don’t forget the time necessary to move
troops between stations, rest or break periods, time
delays peculiar to your training, and any other
additional events that will keep your troops from
training. The amount of time remaining will be the
time available for Phase |l (soldiers’ practice).

If this amount of time is, in your judgment, too
short, then you must consider the following:

1\

1. Reduce the time expended in Phase I.
One way to save time is to use homeworl
assignments. These assignments should provide
soldiers with the purpose of training (i.e.,
training objectives and reasons for the training),
and explanation, if necessary, {i.e., procedures
they are to follow during Phase Il and 11}, and
the knowledge they will use during Phase 11 and
111 {i.e., characteristics of a weapon—maximum
effective range, minimum range, types of
ammunition, etc.). Caution—homework assign-
ments may work well for training leaders, but
may not be appropriate for troops.

2. Acquire more aids, devices or equipment
which will reduce the time for practice.

3. Return tc your commander with your
estimate and request more time and/or other
training resources.

The overriding consideration is the realization that
the soldiers should not be tested on the commander’s
objective until they have been properly trained to do
all the intermediate objectives inherent in the
commander’s objective.

Once the resources have been estimated and
allocated, you should take the following information
to the commander who assigned you the training
objective:

.The intermediate training objectives you
have developed to accomiplish the com-
mander’s training objectives.

’The intermediate training objectives that
need training and the justification for
deletion of specific intermediate training
objectives.

.The estimated training resources you
need to accomplish the training, to
include any shortages.

@ The order in which the training will be
conducted.

. The training methods and techniques you
plan to use.

Armed with this information, the commander can
decide if your preparation has been adequate, if there

CHAPTER 3—
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are problems he should solve, and if he can
significantly improve the training by offering more
resources (provided they are within his capabilities as
a training manager).

3 Complete Administrative
Requirements

Once your commander has approved vyour
arrracch, you next develop a lesson plan.

The performar.ce-on-nted training approach in-

dicates that the uwetul lesson plan should
contain the follovving lrments:

@ 71he commander’s training objective (or
final training objective)

‘ The intermediate training objectives, if
any

. When, where, to whom, and by whom the
training is given

@ Time-phased sequence of how training is
to be conducted
. Safety restrictions and measures

Other adminisirative
quired by local SOPs

information re-

These elements should provide you, your com-
mander, and other interested persons with the type of
information required to evaluate the training. An
example of a lesson plan is at appendix G.

There are still two things which you must do
before you actually conduct your training—check the
administrative support requirements and conduct
your rehearsal,

With respect to administrative support require-
ments, a good rule of thumb is, ““don’t take anything
for granted--check on everything.” The number of
administrative requirements varies with each training
period. Most of the administrative support require-
ments should already have heen taken care of by the
commander, but don’t feel restircted by his allocation
of resources. f you need a chalkboard, then request
it or make one yourself. This is not the time to be
limited in your thinking and preparation.

The following checklist may be helpful in insuring
that you do not overlook anything.
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(] Check ranges or training facilities (arranged by
commander)

] Obtain or make training aids

(0] Notify your assistant trainers

(] Pass out word on uniform ad equipment
(O] Reproduce handouts, if app:opriate

[ Coordinate for special items such as water
trailers, aid vehicles, etc. (arranged by com-
mander)

[0 Coordinate troop support fos demonstrations
or skits (arranged by commander)

When possible you should conduct a rehearsal
prior to actually conducting your training. A
rehearsal provides a final check of your training
preparations.

You ryay have already done a lot of work to
properly plan and prepare your training, but the
following areas can turn into real problems if you fail
to rehearse:

@ A1\ skits or demonstrations.

.AII practice periods which are controlled by your
assistant trainers. You cannot afford to give this item
just a quick once-over a few minutes prior to the start
of your training. Your assistant trainers have to be real
“gxperts.”’ 1f they are not, you must train them before
you begin training for the soldiers. Therefore, require
your assistant trainers to rehearse. During rehearsal
you can make necessary adjustments and carrections.

.AII performance tests.

.AII films or other audiovisual aids that are
integrated into your training.

Just prior to the conduct of your training, but
with sufficient time to take corrective action,
personally check:

[C] Arrangement of the classroom or training area.

[C] Arrival of special equipment such as lister bags,
vehicles, atc.

[CJCold or hot weather restrictions specified in
local training SOP.

(O] Arrivat of assistant trainers and support troops
if required.

[OWorking order of projection and sound system
(if needed).
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STEP3: CONDUCT TRAINING
TO STANDARDS

Step 3 consists of conducting, monitoring, and
evaluating the training to insure the soldiers can
perform the commander’s objective.

The benefits of the hard work you have done in
Steps 1.and 2 can be realized if you remember to:

Bean
Effective Leader

If you want the soldiers to enthusiastically “get
with" their training, you must approach the conduct
of training in a professional manner. You, expertise
in the subject, your bearing, appearance, manner, and
the desire to help soldiers learn are extremely
important to creating the kind of training environ-
ment that will cause soldiers to want to Jearn.

Insure that Established
Standzids Are Mei

Training is the key to professionalism. You and
your comvnander have taken great care to establish
realistic, attainable training standards that the snldiers
are expected to meet. You must be continually
involved in the training, supervision and critiquing to
insure the soldiers meet these standards, To assist
you, use the faster learners to help the slower
learners.

Make Sure the Sold:ers
Can Execute the Fundamentals

Q

If the soldiers undergoing training cannot perform
each intermediate objectivg and meet the established
standards, it does little good to “press on with the
training. Only by insuring the soldiers are well drilled
in the fundamentals can you insure they will be able
to perform the commander's abjective.

To illustrate how the actual conduct of training
would look for the request and adjustment of 4.2
inch mortar fire that has been discussed in Steps 1
and 2, the following scenario {figure 5) is offered for
your study and consideration, Note the special
emphasis the trainer places on insuring established
standards are met. In addition, compare the time the
trainer would spend explaining the purpose of
training and demonstrating how to perform each
objective {15 minutes) versus the time devoted to
having the soldiers practice each objective and testing
them on their proficiency {225 minutes),
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Aruitoxt provided by Eic:

CHAPTER 3—

* " 'REQUESTING AND ADJUSTING 4.2” MORTAR FIRE

and adjust 4.2 inch mortar [ire, Point out each
step and intermediale training objective in the
process as ,;on come o it.

SEQUENCE ACTIVITY TIME TRAINING STANDARDS
o o Demonstrator will meet the following standards:
State the commander's training objective N
and then state the intermediate training (m”"'[‘?ke,;)':"a]dﬁf?’”‘l'“i“‘vi"‘i" A minutes after the
objectives while demonstrating how to request o i Rel itz een designalt

(2) Make adjustment within 13 second
impacts,

- the round

(3} Achieve effect on target within 4 adjustuents.

Squad leaclers m.ist mee 2 following standards:

(1) Report the comect magnetic azimuth (£3 degrecs)
within 30 seconds after the target has been designated.

Insure that students can determine targe! 1Smin (D Report an 8ligit grid coordinate location of the
location. 1T not, practice this until they can. target within | nanute ufter the target has been
designated and to the following accuracy: Actual 8-digit
loeation of target £15 percent of the ground distance
from the observer to the target (e.g., if target is 1,000
meters from the observer, the location must be reported
within 150 meters of the actual location).
(1) Request fire within 3 minutes after the target has
heen designated.
(2) Include all six elements of the fire request,
Explain the clements of the call for fire, (3) Adhere to radio procedures specified in FM 2391,
Thien break class into three proups {mainlain “Mortar Gumnery,” (December [971), pages -1
unit integrity il possible). Have each group  min through 54 (*The Call r,‘" Fire™. ,
master fire requests on chalkboards with the (:)l Rlep[;)(rlt, !?r{gel llg)cnllorrl to tth: rol:o»rlnss ﬂt‘CUfﬂ[Cy:'
. g aaninel pae b ctual B-digit location of point target, £15 percent of
graups cumpeting against cach ull‘lcr‘tly calling ground dstoce from the obserse (0 the argel,
for fire on a radio to s simulated FDC." ) o ,
(5) Report ohserved la!?cls magnetic azimuth (direc:
tion) within J degrees of the actual magnetic azimuth,
Lixplain how to spot rounds and calculate
corrections. Then break class into three groups.
Have cach group spot ’rm’mds, n'mkc range (1) Make subsequent corrections within 45 seconds
changes and correct deviations using a puff after the initial round fands (spotiang).
board* Have the groups practice requesting — 52min  (2) Place cff?ul on target (e,g., round must land within
and adivetine 4.9 ine , . 25 meters of target) in not more than 4 adjustments
ind deu#mg 4.2 l!“'h mortar fire on a Puff after observer hias obtained a positive range scnsin‘g.
hoard untit each NCO can micet the prescribed
standards of the commander’s training objec-
tive.
Test NCO's proficiency using live mortar (1) Make initial fire request within 3 nunutes after the
3 fire, Once this has been accomplished, release 70 Min  target has been designated.
the class or kccp w()rking on SpCCd and " (D) Make adjustments within 15 seconds after the
L round impacts,
precision. , L
. (3) Achieve effect on target within 4 adjustments.
Total movement lime hetween concurrent stations. 11 min
L]
240 min or 4 hours
Hlgve the groups compele with each other once they have grasped the procedure, FIGURE 5.
2

3
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Conduct
Post-Training Evaluation

24

“How am | doing?” Both the trainer and the
soldiers being trained need to know the answer to this
question. Using the performance-oriented approach
to training, this evaluation is fairly simple for the
soldiers. Because the soldiers know what they must
do, the soldiers have an established benchmark from
which they can evaluate their performance through-
out the training session.

Trainers must also supervise and evaluate training.
Supervising training helps determine soldier perfor-
mance of the intermediate training objectives. This is
essential to insure that the soldicrs can properly
execute the fundamentals and meet the established
standards before they perform the commander’s
objective.

Evaluation is more comprehensive and concerns
two important aspects of the training process: train-
ing effectiveness and training efficiency.

Training effectiveness is concerned with how well
the soldiers perform the commander’s objective.
Training efficiency is concerned with how well the
trainer uses the available training resources.

If the soldiers can meet the training standard of
the commander’s ot jective, the effectiveness of
training can be judgea a success. |f the soldiers fail to
meet the established standard, the trainer must try tc
pinpoint the reasons.

To assist in evaluating the effectiven. .. .nd
efficiency, see appendix D. The appendix contar ;
many of the questions you should ask yourself to
determine the efficiency ard effectiveness of your
training.

By answering those questions you can provide the
commander with the information he needs to modify
or continue the training program. Just as importantly,
you will gain useful information of the ‘lessons
learned” variety. With respect to lessons learned, it is
recommended that you give the unit training NCO a
copy of the commander’s objectives, his other
guidance, and the lesson plan (which includes the
intermediate objectives you developed and the
time-phased sequence of the training). Finally, you
should provide the training NCO with the results of
your training. A penciled, readable copy is sufficient;
no need to make elaborate, “pretty” file copies. The
important point is to save the objectives and other
information you have so carefully prepared. Witt
minor modification, this information can save a grea:
deal of time and effort when you or other trainers are
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called upon to prepare and conduct similar trainingin
the future.

In summary, trainers should evaluate training in
terms of its effectiveness and efficiency. The
evaluation process is not designed to assess blame. |ts
purpose is to continually improve training in the most
constructive fashion possible. Therefore, each evalua-
tion must be a candid and “eyes open’’ process which
assists the commander and his trainers to discharge
their critical training manager and trainer responsibil-
1ties.

Preparing Individual Training
Using Soldier’s Manuals

Now that you have 23d chapter 3, you may be
asking yourself “If the Army wants performance-ori-
ented training, why can’t the service schools give us
the kind of training literature that will make the
preparation of training easier?” In fact, the service
schools are hard at work to do just that. They are
developing and field testing a new series of
publications called Soldier’s Manuals. Each Soldier’s
Manual specifies the critical performances essential to
success in contbat for a given MOS, duty position,
and skill level. These performances are written in
terms of a series of training and evaluation outlines.
Each outline contains a training objective that
speci*es the task to be performed, the conditions of
performance, and the standard of acceptable
performance. You will, of course, recognize that this
infermation largely completes Step 1, “'Describe the
desired results of training” for you.

To aid in the completion of Step 2, "Prepare to
conduct training,” each training and evaluation
outline also includes helpful “how to” information
and lists key references to simplify additional study.
An example of one training and evaluation outline

from the 11B Soldier’s Manuai is on pgs. 25-26. By
consulting the Soldier’s Manual for each MOS in your
unit, the preparation and conduct of individual
training will be greatly simplified. At this point, a
word of caution is in order. The development of each
Solidier’s Manual takes time. Each manual must be
written and field tested to insure itis valid and meets
your needs. With the large number of MOS in the
Army, it will take several years before all the Soldier’s
Manuals are completed. However, many of the
performances listed in the initial group of Soldier’s
Manuals will apply equally to other career fields and
duty positions. Among the first group of manuals
being produced are those for the 11B, 11C, 11D,
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11E, 13B, 13E, 16R, and 16P MOS. Look them over
as they become available. It may save you a lot of

time and effort, and help make your training more
efficient and effective.

TRAINING AND EVALUATION DUTLINE

CHAPTER 3—

EVALUATION:

TASK: Construct individual defensive position.

CONDITIDNS:

In daylight, given: (1) load bearing equipment
w/bayonet, scabbard, entrenching tool, poncho and
M16A1 rifle, (2} the specific location and sector of
fire of the position to be constructed (NOTE: posi-
tion should afford natural cover such as mounds of
earth, stumps, trees, rocks, etc., and observation and
fields of fire}, {3) logs to construct overhead cover
and (4) four hours to complete construction
(NOTE: time may be adjusted when soil and weather
conditions make construction of positions particular-
ly difficult).

STAND~.iDS:

Within time specified, completed position must
meet or exceed the following specifications:

(1)} Cower - Affords protection from direct frontal
small arms fire (e.g., a natural or man-made frontal
parapet (earth}) 1 helmet high and at least 1 M16A1
length deep or its equivalent) and from effects of
indirect fire (shrapnel} (normally requires at lest 12
inches of dirt/log overhead protection).

(2) Concealment Position cannot be easily
detected from front (e.g., blends with surroundings
well enough that approaching soldier approximately
35 meters tc front (hand grenade range} who does
not know position’s location cannot detect it).

(3) Fields of Fire - Limiting stakes are emplaced
and crrectly define sector of fire. Occupant in firing
position has observation in sector and fields of fire
which have been cleared suffic ity but which have
not destroyed natural camou® - that position can
be detected as speciried in par.

(4) Size/Shape - Position is ampit deep and at
least shoulder wid: (of occupant}; provides a cave-like
compartment with overhead cover big enough for
occupant to get under.

(5) Optional Position includes: (1} grenade
sump, (2} sloping floor with shallow trench to
facilitate drainage, (3) elbow holes to stabilize firing
position and to lower silhouette when firing, (4)
range card (5} night firing stakes:

TRAINING:

1. Recommended Construction Procedure. See
figure. Construction of an individual defensive
position should generally follow this sequence:

(a} Obtain position location and sector of fire
from your squad leader. Put in sector of fire stakes.

(b} Partially clear fields of fire within your sector
and dig a hasty hole for minimum protection. Be
careful not to destroy natural camouflage around
your position. Save grass clumps, etc., for camouflage
later.

(c}) Next dig in. Make hole armpit deep. If you
have a natural frontal parapet carry away and
camouflage dirt from hole, if not, make frontal
parapet with the hole dirt as shown in figure .

(d} Complete clearing fields of fire. Clear only
what is absolutely necessary. Get in firing position
and check observation of fields of fire. Save any cut
foliage, dirt, grass clumps, etc., for camouflage of
position. .

(e} Camouflage position using available materials
(e.g., grass clumps, foliage, etc.). Make your position
blend into surroundings. Check camouflage by
moving 35 meters t0 front and observe position. |f
you can spot your position easily, you need more
work on camouflage.

(f) Construct overhead cover. Use logs, planks,
etc., which will support at least 12 inches of dirt. Dig
cave-like area big enough to get under (see figure).

(g) Improve position. Dig grenade sump at 45
degree angle and at least 2 feet deep. Slope floor of
foxhole and dig shallow trench to allow for drainage.
Dig elbow holes to stabilize firing position and to
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lower your firing silhouette. Put in night firing stakes
and make a range card. Improve camouflage.
Construct alternate and secondary positions as
directed by your squad leader. Replace dead foliage
as needed to maintain camouflage. Remember, you
can always improve your position.

REERENCE:

TC 7-50, “Fighting Positions for Infantry Sol-
diers.”
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T i

BERM PARAPET ONE M16 WIDE
ONE HELMET AT TOP
OR ]

ONE BAYO E

LEFT LIMIT
STAKE
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Next: introduction to collective training




CHAPTER 4

Introduction to Collective
Training

In chapters 2 and 3, you read how to prepare and conduct
performance-oriented INDIVIDUAL training. The 3-step,
backward planning process (describe desired results, prepare
training, and conduct training to standards) is also applicable to
collective training. Collective training refers to training teams
(fire teams, crews, and sections) and units (squads, platoons,
and companies). This chapter defines collective training and
discusses fundamentals which will help you understand the
concepts and examples shown in the following chapters.

Collective training prepares soldiers to perform
those team or unit tasks essential to the accomplish-
ment of a unit's TOE or operational mission. tn many
respects collective training for soldiers is tike training
a football team. In fact, many successful military
trainers have recognized and made reference to the
similarities between preparing a football team for a
game, and training teams and units for combat.

Like a military team or unit, a football team is
comprised of individuals who possess certain abilities.
The coach (the training manager} and his assistants
(the trainers) seek to develop those abilities through a -
combination of individual and collective training.
They do this by understanding and stressing certain
training fundamentals. Chapters 2 and 3 discussed
training fundamentals that apply to individual
training. The following paragraphs explain the
fundamentals of collective training.

Q 30
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FUNDAMENTALS OF COLLECTIVE TRAINING

Develop Precise Training Objectives and
Insure that Established Standards are Met

In collective training, as with individual trainina,
the training objective is the key to conducting
efficient and effective training. Collective training
objectives specify:

1. the TEAM OR UNIT task to be
performed.

2. the CONDITIONS under which the task
will be performed.

3. the TEAM OR UNIT TRAINING STAN-
DARD that must be met.

Only by having precise training objectives can the
trainers and the team or unit clearly understand what
they are expected to accomplish. (/f you do not
understand what is meant by precise training
objectives, reread chapters 2 and 3 and appendix B.)

To further illustrate this point, consider how a
successful coach trains a football team. Prior to the
preseason practice period, the coach and his assistants

carefully prepare the offensive and defensive plays
which they feel will insure the team’s ability to
accomplish its mission {win football games). In effect,
these plays are collective training tasks. For example,
consider the passing play diagrammed in figure 6.
This diagram describes how the offensive lineman will
provide pass protection for the cuarterback {i.e., it
specifies the tasks to be performed cy the lineman)
and shows the patterns that the ends and backs wili
run to get the left set back {LSB) open so the pass
can be completed {i.e., tasks to be performed by the
ends and backs). Further, the play specifies the type
of defense that the play will be run against
fconditions).

To complete the training objective for the pass
play, the conditions and training standard must be
established. Specifically, the conditions are: the rules
of football (e.g., size of the field, number of players,
infractions, etc.), the down, yardage required for a
first down, the offensive team’s field position, and

SIDELINE

1st DOWN MUST PLAY

Proset, strong left, flanker (FB) runs a “post
pattern,” split end {SE) runs a "down and out”
and left set back (LSB) runs a “sideline.” Primary

receiver is the LSB.

SIDELINE

XX

FIGURE 6.
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the alinement of the defensive team. The team
training standard is a completed pass which gains
enough vyardage for the first down. This standard
specifies what the entire team must achieve.

The coaches are also concerned with how various
elements of the offense perform. Did the line provide
pass protection? Did the left set back catch the ball?
Did the quarterback throw a good pass? The coaches
would establish a training standard for these
elements. To explain this point further, consider how
the coaches develop a training standard for the
offensive line in executing the pass play.

The coaches know through experience the
quarterback needs about 3 seconds to set up and
throw the ball. After that, the defensive line can be
expected to break through the protection and tackie
him. Therefore, the offensive line coach knows,
before practice, that the offensive line must be able
to provide pass protection to the quarterback for 3
seconds. The coach also knows that the success of
this task depends on each lineman being able to
perform properly certain critical individual tasks.

Insure Soldiers Can Perform
Critical Individual and Subunit Tasks

The collective training objective is usually attained
through successful performance of individual tasks.
Trainers must insure that individuals can perform the
tasks required to accomplish the commander’s
training objective. These critical tasks can be
categorized as those performed by the /eader, those
performed by other members of the unit, and those
performed by subunits.

CRITICAL TASKS PERFORMED BY LEADERS

Regardless of how well prepared the football team
may be for the game, the quarterback must call the
plays which will capitalize on his team’s strengths and
the opponent’s weaknesses and result in his team
putting points on the board. As a decision maker, the
quarterback’s play-calling .ole is critical. Specifically,
should he fail to read the defense properly, the play
he calls may result in no gain, an incomplete pass, or
worse, an interception. The coaches (the trainers)
recognize this and pay particular atteition to
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preparing the quarterbacks for the game. Study
sessions with game films, studying playbooks, and
~eading various defenses are favorite techniques used
by coaches to prepare quarterbacks. '

Military leaders also must make critical tactical
decisions which can significantly affect how their
teams or units perform. For example, a commander,
with the mission to defend, selects terrain on which
his men prepare defensive positions. /f the leader’s
decision is wrong (e.g., fails to orient on likely enemy
avenues of approach or fails to locate his unit’s
weapons where they can engage targets effectively),
the proficiency with which the individual members of
the unit dig in, camou flage their positions, and engage
targets may be of little consequence to the outcome
of the battle. Conversely, if the leader selects the
optimum defensive positions, the individual soldiers
will have a better chance of accomplishing their
mission.

Again, team performance is significantly affected
by the decisions and actions of its leaders. Training is
more productive if leaders develop the necessary
technical and tactical expertise before they train with
their team or unit. Otherwise, the troops become
little more than ""training aids’’ for their leaders.

CRITICAL TASKS PERFORMED
BY TEAM AND UNIT MEMBERS
Trainers must also insure that soldiers can perform
the critical individual tasks inherent to the collective
training objective. For example, in training the
offensive line of a football team, the line coach
insures that each lineman can execute properly
one-on-one and two-on-one blocks before he trains
the line to function as a team.

In military training, a trainer conducting 81mm
mortar crew training insures each crew member can
perform his critical duties (e.g., each gunner must be
able to level the mortar) before the complete crew
works on its speed and precision in setting up and
firing the mortar.

CRITICAL TASKS PERFORMED BY SUBUNITS
The trainer concerned with tactical collective
training must also insure his subunits can perform
critical collective tasks. For example, if you are

CHAPTER 4—
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preparing platoon-level tactical training you must
insure that the rifle squads can perform critical
collective tasks (i.e., if the platoon is conducting a
daylight attack of a fortified position, the rifle squads
must be capable of moving from the LD using the
appropriate formations). This fundamental can also
be applied to smaller units {e.g., fire teams practicing
movement techniques before the entire squad attacks,
or 4.2 inch mortar gun crews conducting crew drill
while the FDC and FOs are training elsewhere.

Use Multi-Echelon
Colfective Training

30

To insure each training session uses the available
time and other resources efficiently, football coaches
use a multi-echelon training approach. This approach
is designed to train simultaneously different elements
of the football team before the entire team "‘puts it
all together’” in scrimmage or in a game.

Consider again the example of the pass play. After
the coach is satisfied each player can perform critical
individuat tasks (e.g., linemen block, center snaps
ball, quarterback throws ball, ends and backs run
patterns and receive), he has the offensive line
develop precision and teamwork by working against a

__defensive line. Concurrently, the quarterback may be

watching films of opponents’ games. In this way, the
quarterback learns which defensive sets the opponent
usually takes, depending on down, yardage, and field
position. This multi-echelon approach to training
leaders and team members separately but simulta-
neously, usually precedes the entire unit being drilled
as a team.

There are a variety of ways in which military
collective training can and should employ the
multi-echelon approach. For example, leaders and
staff officers can begin training in tactical operations
by wusing one or more tactical exercises (e.g.,
command post exercises, terrain exercises, or terrain
model exercises). In this manner the leaders can learn
and practice their tactical skills without wasting their
soldiers’ time. Meanwhile, the soldiers can be learning
how to perform their jobs under the direction of
qualified officer and noncommissioned officer train-
ers or by using Training Extension Course {TEC)
lessons.

The important point is to train leaders to perform
their jobs without wasting the troops’ time or other
training resources. Once the leaders and soldiers
individually are proficient, they train together
effectively as a unit in field training exercises (FTX)
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Equipment-Driented
Collective Training

TYPES OF COLLECTIVE TRAINING

There are two types of collective training:
equipment-oriented collective training and tactical
collective training.

CHAPTER 4 —

Army Yraining and
Evaluation Program (ARTEP)

Equipment-oriented collective training is designed
to prepare teams and units to employ crew-served
equipment (e.g., a tank, artillery piece, tactica
bridge, mortar, TOW weapons system, etc.). Ecuip-
ment-oriented collective training objectives (i.e., the
tasks, conditions and training standards) are develop-
ed in terms of how the equipment should be operated
by the crew. This means the conditions and training
standards are based primarily on the efficient
operation of the equipment rather than the terrain or
the enemy situation. For example, a mortar crew sets
up and fires a mortar using essentially the same
procedures regardless of the enemy situation or
terrain. Similarly, the procedures used by an engineer
company to construct a bridge do not change
substantially from site to site. Chapter 5 explains how
a trainer prepares and conducts equipment-oriented
collective training.

Tactical Collective
Training

Unlike equipment-oriented collective training,
tactical collective training is very much dependent on
the enemy situation, the terrain, and other external
factors (weather, visibility, etc.). This means these
training objectives cannot be stated in isolation from
tactical situations. While statements of tactical tasks
are relatively straightforward and constant (attack a
fortified position, conduct a recon patrol, etc.), the
conditions under which these tasks must be
performed and the precise standards of acceptable
performance must be developed in the context of a
specified enemy situation for a particular piece of
terrain. Therefore, in tactical training, the trainer
must be given, or he must develop, an appropriate
enemy situation for the terrain on which the exercise
is to be conducted. Then he can develop precise and
complete tactical collective training objectives.
Chapter 6 discusses this concept in detail and explains
how a trainer prepares and conducts tactical
collective training.
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Recall that Soldier’s Manuals {(discussed in chapter
3} are designed to assist the commanders and trainers
to prepare and conduct individual training using the
performance-oriented concepts emphasized in this
manual. In similar fashion, service schools are
developing ARTEPs to assist training managers and
trainers in the preparation, conduct, and evaluation
of collective training. Each ARTEP is comprised of a
series of training and evaluation outlines. Each
outline specifies for a particular element of a
battalion/task force, or separate company, the
following information:

a. The unit (i.e., crew, squad, platoon, com-
pany/team or battalion/task force} for which the
outline is applicable.

b. The mission to be performed.

c. The general conditions (situation) under which
the mission will be performed.

d. The primary training and evaluation standards
upon which the unit will be evaluated as either
satisfactory or unsatisfactory (GO/NO-GO).

e. The collective training objectives applicable in
the performance of the mission; guidance for
estimating support requirements necessary to conduct
formal evaluations, and tips to trainers and
evaluators.

This is the kind of information training managers
and trainers will find useful in the preparation and
conduct of cotlective training.

Chapter 5 includes a discussion of how ARTEP
applies to equipment-oriented collective training.
Chapter 6 includes a discussion of tactical collective
training using ARTEP. Also included in Chapter 6 is a
discussion of engagement simulation training tech-
niques and equipiment - being incorporated into
ARTEP and designed to realistically simulate, in
tactical training, the lethality and casualty producing
effects of modern weapons.

Next: equipment-oriehted collective training
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Equipment-Oriented Collective

sufficient.
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This chapter builds on the material contained in chapters 2, 3,
and 4 to explain how company-level trainers can prepare and
conduct equipment-oriented collective training (e.g., training
for tank crews, artillery gun sections and batteries, engineer
bridge companies, mortar platoons, etc.). If you have not read
and understood chapters 2, 3, and 4, you should do so before
reading this chapter. |f you have already read and understood
them, the following review of their contents should be

In chapter 2, the performance-oriented approach
to training was explained. It discussed why this
approach was more effective and efficient than the
traditional lecture, conference, demonstration train-
ing methods. Performance-oriented training stresses
soldiers’ performance and meeting established stan-
dards rather than emphasizing what trainers do. You
will recall the basis of performance-oriented training
is the training objective which states precisely what
the soldiers must do (task), the conditions under
which the task must be performed and the training
standard that the soidiers must meet.

Chapter 3 explained how a trainer can use a 3-step,
backward planning process to prepare and conduct
performance-oriented /ndividual training. The three
steps are:

STEP 1. Describe the desired resuits of
training

STEP 2. Prepare to conduct training
STEP 3. Conduct training to standards

Chapter 4 explained the three fundamentals of
training teams and units (i.e., collective training). You
will recall that the fundamentals of collective training
are:

. Develop precise training objectives and
insure established standards are met -

.Insure soldiers can perform critical in-
dividual and subunit tasks

. Employ multi-echelon collective training
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This chapter explains how a trainer can apply
these fundamentals by using the 3-step, backward
planning process to prepare and conduct equip-
ment-oriented collective training. To help you
understand the material, the chapter contains two
examples: training a tank crew and training a 4.2 inch
mortar platoon.

Although these two examples pertain to armor and
infantry equipment-oriented collective training, the process
for preparing and conducting the training applies equally well
to any combat, combat support, or combat service support
team or unit which conducts equipment-oriented collective
training. Here are some examples:

Traininy @ Forward Signal Center Platoon to set up
a radio relay terminal, AN/MA6-69.

Training a medical company’s Clearing Platoon to
erect medium and large general purpose (GP) tents.

Training the gun squads of a Vulcan battery.

Training the Air Drop Platoon of the Quarter-
master Air Equipment Support Company to rig
vehicles for air drop.

Treining the VTR craw of a Recovery Section to
recover disabled track vshicles.

Training the 155mm (SP) Howitzer Section of a
field artillery battery.

Training the Heavy Raft Sections of the bridge
company of an enginser battalion.

These examples indicate that more than just armor
and infantry trainers are concerned with equip-
ment-oriented collective training. The following
discusses how trainers can apply the 3-step, backward
planning process to prepare and conduct tank crew
and 4.2 inch mortar platoon training. Let's begin with
the tank crew training.

NOTE: If you're not familiar with what tank
crews do and how they do it, don’t worry.
Concentrate on understanding how the 3-step
process s used to prepare and conduct
equipment-ariented collective training and see
how the fundamentals are stressed.

TRAINING A TANK CREW

CHAPTER b—

STEP 1: Describe the
Desired Results of Training

In Step 1, you are concerned with describing
precisely the task a team or unit must perform, the
conditions under which the task is performed, and
the training standard that must be met at the
completion of the training. /n short, you must
establish a complete and precise collective training
objective. You will recall that this is one of the
fundamentals of individual and collective training. To
see how this is done, put yourself in the role of an
armor platoon leader. The company commander
wants you to prepare and conduct tank crew training.
In his discussion and answers to your questions, the

commander provides you with the following training 3

guidance: g¢
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“LT O'NEAL, In three weeks | want you to train our tank crews to
engage stationary armor targets. This will be followed by a training test
conducted by battalion. Battalion has allocated us twenty rounds of

-‘HEAT ampmunition per tank and sufficient subcaliber ammunition to

conduct practice firing. We can use Range 10, the subcaliber range, and
the battalion driving course anytime during the week of training. The
actual test will be in one montk beginning on Monday. LT Murphy will

be the OIC for the testing phase.

“FM 17-12 states crews must fire the
first round within 15 seconds or less
after a target is identified. | think that
our crews should hit at least 5 of the 7
targets with either first or second rounds
(or both). Second rounds must be fired
within 10 seconds after the first round
impacts. Only two rounds will be fired at
each target.

“Because of our current strength, plan to train just the 15 crews
of the three platoons. In addition to the ranges, the company
classroom, motor pool areas, and maneuver area Alfa are
available if you need them. Coordinate with the S3 for the use of
TEC lessons to support this training and as concurrent training
on the ranges. LT Evans, LT Jacks, SFC Oswald and SFC Lever
will be your assistant trainers. Coordinate with the $4 for
subcaliber ammo. You will recall that the range has 7 armor
targets, so be sure to save at least 14 rounds per tank for the live
fire. During the week of training | will schedule 8 hours of
maintenance and 2 hours of physical training.

“As you know, our company has experienced a large personnel
turnover. The replacements have not had much opportunity to
undergo crew training. Most of the officers and NCOs fee! we are
not up to speed in employing the main gun. We have spent a
great deal of time on boresighting and zeroing during the past
two weeks. Everyone has passed the preliminary qunner’s
examination so they‘re all up to speed in the basics. Crew
performance on the subcaliber tables was also satisfactory.

Therefore, don’t spend any more time in those areas.

"If you need any more guidance or
resources, let me know. | would like to
see the intermediate training objectives
and your plan for conducting the
training in one week. | will make out the
weekly training schedule at that time.”
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ANALYZE GUIDANCE. With the commander’s
guidance, you analyze the guidance to insure you
have a complete and precise training objective. Look
at the commander’s guidance again. Does it specify
the task, conditions, and training standard each tank
crew must meet at the completion of their training?
How about the other elements of the commander’s
guidance (i.e., who, when, where, reasons for training
and resources provided or coordinated for)? Using
your notes, you could rewrite the commander’s
guidance in the format shown in figure 8.

CHAPTER 5—

F-—~———--

- —————--

(_.__.____.

By examining the guidance, you shoutd find that it
is sufficiently piecise and complete for you to move
to the next step: Prepare to condu:  (raining.
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FIGURE 8.
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STEP 2: Prepare to
Conduct Training

36

ESTABLISH INTERMEDIATE TRAINING OBJEC-
TIVES. In this step, you are concerned with two of
the fundamentals of collective training: Develop
precize training objectives and insure soldiers can
perform critical individual tasks. In developing precise
objectives, it is your job to identify the individual and
collective tasks which describe what the personnel to
be trained must do to meet the commander’s training
objective. Further, once these tasks are identified you
must establish the conditions and training standards
which complete the intermediate cbjectives. Remem-
ber, successful collective training will-depend largely
on how well the members of the team or unit can
perform critical individual tasks (i.e., those individual
tasks that must be performed to accomplish the
commander’'s objective). Intermediate objectives can
be established by using your own experience and tne
appropriate training literature (e.g., FMs, TCs,
ARTEP 17-35, etc). For example, by using FM
17-12, "Tank Gunnery,” TC 17-12-2, "' Training Tank
and Sheridan Crews to Shoot,” TC 17-12-5, "Tank
Gunnery Training,” and appropriate TEC lessons, you
can identify the tasks shown in :figure 9.. These are
the critical tasks tank crew members must perform.

Look at the list of tasks again. Aren't all of the
tasks individual tasks? The answer is obviously yes.
Then where dces collective training come in? The
answer is in terms of the sequence, speed, and
precision with which these tasks must be performed.
If the crew is to meet the commander’s objective, it
must operate as a team. A collective training task is
an aggregate of individual tasks. This is the essence of
what equipment-oriented collective training is all
about.

With the critical tasks identified, the next question
to be answered is, under what conditions must the
task be performed and to what training standard? By
developing this information, you can establish
complete and precise intermediate training objectives.

However, before you launch into this step tc
prepare your training, you should STOP and think
about how you can prepare the training in the most
efficient manner. Remember the assistant trainers the
commander gave you? Take full advantage of their
talent and experience in helping you to prepare the
training. For example, you could break out the
identified tasks amoiig the assistant trainers and
require them to develop appropriate conditions and
training standards. Be sure to give them the

39

other
provided you in his

commander’s training obiective, and the
information the commander h:

Critical Tasks Performed by Tank Crew Personnel

TANK COMMANDER must be able to:
‘identify targets

@ sive correct fire commands

Qlay the main gun

‘range on target

'sense rounds

‘adjust rounds using burst-on-target method
.supervise entira crew

GUNNER must be able to:

Qidentify target in gunner's periscope
‘index ammupition in computer

.make finai lay

@sense rounds

oac‘iust rounds (burst-on-target procedure)

i DRIVER mus: be abie to:

@drive the tank
@select a firing position and stop smoothly
LOADER must be able to:

’identify main gun ammunition by type
Oload the main gun

FIGURE 9.

training guidance. [f they are not familiar with
performance-oriented training, have them read this
field manual and then talk over the material with
them. By teaching your assistant trainers how to
train, you will be fulfilling part of your job as a
leader.

With the foregoing in mind, let's see how
appropriate intermediate training objectives are
developed for equipment-oriented collective training.

By using the references, the commander’s
objective, your expertise, and your assistant trainers,
you can establish the conditions and training
standards for each task you have identified. For
example, by using TC 17-12-2, and specifically figure
10 which shows the sequence in which each task is
performed to engage an armor target, you should be
able to develop intermediate training objectives
similar to those shown in figure 11.
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CREW ACTIONS TO MEET OPENING TIME FOR MAIN GUN ENGAGEMENTS

POSITIONS

0PS TAN
DRVER | jt-— UPDN COMMAND
e | ’

COMMANDER
ANNOUNCES
GUNNER K] DN~
LOADER
ONU |

07'ank Commander identifies farget and communds Driver stop. e(;,,,,,,g, makes fina! precise ay after main gun s Jouded, OGunnerannounces “ON THE WAY" passes one second, and ther fires,

---------- INTO COMPUTER AND

INCEXES AMMUNITION
SELECTS FIRING SWITCH

4 U U

‘ ................. ..SELEC S SECON ROUND

o E

FIGURE 11,

TANK COMMANDER
1

TASK: Tank Commender (71 wil command “Driver, Stop” issue initial fire
command and rough lay the main gun,

CONDITIONS: during daylight, provided sithoustte anmar targes, in & fully
" operatonel MEOAT main batte tank (MAT).

TRAINING STANDARD: Give at Teast & of the § olements of the firs command
without error (Note: direction and ranye may be omited) and ay main qun bnabling
the gunne to idently thn targe within 3 seconds ater TC idontifies tha target,

R

E

[
TASK: Tank commander will rangs un target,

CONDITIONS: during daylight, gven o fully oporational range finder and a sois of

Known tistence silhoustte smot targets varying in rango from 800 to 1500 matars,
The TC will have recsived the respanse, “Ideniified,” from the gunner,

TRAING STANDARD: Must ohtain the corect range {plus or minus 10 metens)
yithin 5 secunds after taying the yun,

1.
TASK:  The tunk communder will adjust rounds,
CONDITIONS: wing the  westontarget mathod during daylight in a full

operational MEOAT main Latls tank (MET), having fired the main gun ot semor
sihoustts targets varying in ranga from 800 to 1500 meten,

THAINING STANDARD: To insure o sscond round hit 0% of tha tima, within J
saconds after the round has impacted,

INTERMEDIATE TRAINING OBJECTIVES

GUNNER
K Gurerdl oty o,
CONDITIONS: given an initial fire command, dusing daylight in a fully

operational MGOAY main bl tank using the qunnar's priscops, The targel
i n the fild of view of the qunner's periscope.

TRAINING STANDARD: Idantify the target through periscope ond state
*|dontifed" ithin 3 seconds afterroceving inital fire command,

ik
i
TASK: Gunner willindex ammunition into the computer,

CONDITIONS: given an inital frs command, during deylight, in o fuly
operational MEOAT maln battls tank and with the target identfied by the
funner,

TRAINING STANDARD: Tyg ammunition contained i fire command must
o indesed wilhin 3 seconds after Iira_cnmmand his bos. iven,

TASK: Gunnor will make fina pracise lay on taryat,

CONDITIONS: wing the quuner's poriscope in a fully operational MEDAY
i bt tank during daylight, having received o fire command,

TRAINING STANDARD: Obtai sight picturs with retico layad on targets
centar of vlnarability within 5 seconds fter announcing “Identfed.”

Gunner also performs intarmodiate objactive 3,

LOADER

B
i
TASK: Loader wil load main gun, clea path
of recoi and announce “Up,"

CONDITIONS: during daylight in & fully
operational MEOAT main hattle tank, having
received a comglete fire command,

TRAINING STANDARD. Complete the task
yith b scands.

DRIVER

TASK: Driver will stop lhe tank,

CONDITIONS. whilb moving at 18:20 kmph in an
MGOAT MBT. during daylight, and given the
commend to "Stop.”

TRAINING STANDARD: Within 3 saconds sher
“Stap" command has been given, stop the tank
smoothly in hul dofilad {whan evailale), with
front of tank facing the target,

e TC 17125,

NOTE: There are several tasks that have been omitted from this
training, such as the use of the gunnar’s talssoopa and other means of
sonsing. The training was further limited by not considaring moving
targets or night firing, This Is because this training is not requived to
acomplish the commandsr’s objective, He would establish additional
obfectives which require night and moving targat firing, For a more
complete discussion of tank gunnery training, including crew standards,

FIGURE 11,
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Fold this
page out to
view figure 10,
“CREW ACTIONS 70
MEET OPENING TIME FOR
MAIN GUN
ENGAGEMENTS"
and figure 11,
“INTERMEDIATE
TRAINING OBJECTIVES”

DETERMINE AND QRGANIZE
TRAINING REQUIRED

Determine How Much Training is Required. With
the intermediat: objectives now established, you and
your assistant trainers: must now determing which
ohjectives the appropriate crew personnel can already
perform successfully and those for which the erew
personnel will require further training, By making this
determination, you will be gble to insure that soldiers
can perform critical individual and subunit tasks, a
fundamental of collective training,

To determing training required, you and your
assistants can use either of the methods described in
chapter 3, You will recall these were (1) obtaining
and evaluating past performance, and {2} conducting
diagnostic testing. {Review chapter 3, pages 826, if
you are ot familiar with these methods.)

(NOTE: For the tank crow teining example, consider
that you and your assistants have sed one or hoth
methods and have determined that dl of the
intermediate objectives will require traning, Crew
proficiency with respect to al objectives is very low)

You and your assistant trainers are now ready to
organize the training required.

Organize Training Reyired. A trainer organizes
training required by:

—CHAPTER 5

I Detomining the order in which the objcties ar
taught

I Etinating the rsourees equired and slctingthe
trsiner techniques appropriate to conducting
training for each objactive

W irtifying indiidwl purods of tiving and
isigning ecistant taingrs

lEompIatinn administrative roguiraments (s, ob-
taining equipment, preparing lesson plan, re
Hearsing traning, etc.).

Let's examine how trainers can accomplish each
the ahove Using tank crew training as an examp' -

DETERMINE THE ORDER
N WHICH THE OBJECTIVES ARE TAUGHT

To do this you and your assistants must answer
the following question: /s one (or more) inter-
mediate objectivels] a prerequisite to beginning
training in others? If the answer is yes, that objective
must be taught first, For the tank crew, the order in
which the objectives will be taught is shown in figure
12, {NOTE: Only the tasks of the objectives are
shown in the figure.

There is a second consiceration you and your
assistants should make in determining the order in
which the objectives are taught. This consideration
concerns the amount of training resources available to
conduct the training. In short, the available resources
may force vou 1o train in an objective which logically
should come [ater i the proper order was maintained.
To apply this cansideration, you and your assistant
trainers must estimate the training resources required
toconduct the trainiiig,

ESTIMATE TRAINING RESOURCES REQUIRED

The most difficult resource to estimate is time,
This is particularly trug in collective training where
trainers are concerned with insuring the soldier can
perform critical individual tasks in addition to
performing collective tasks, Remamber, the time
gstimate is based on your judgment of how Jong it
will taka to accomplish aach training objective (ie.,
intermediate and commander's training objectives).
Specifically, you must estimate how long it will take
to conduct each training session,

To illustrate how past experience can be useful,
consider figure 13 to see how you can estimate the
time requirements for the eritical individual tasks
previously identified.

TEACHING ORDER FOR
OBJECTIVES

CAITICAL IOIVIDUAL TASKS
@ TANK COMMANDER

1. Identify target

2. Lay main gun

3. Issue fire command
4, Range on target
5. Sense rounds

6. Adjust rounds

1. Supervisecrew

@oRivER
1. Select firing pasition and stop smoothly

2. Sense rounds

@ cunner

1. Operate direct fire control system

a. dentify target in gunner's periscope
b, (ndey ammo in computer

2. Sense round

3. Adjust round
@ LoroER

1. Identify main gun ammo -

2. Load main gun

OLLECTIVE TASK
Tank crow will engage a stationary target

FIGURE 12,
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TIME ESTIMATE
FOR TRAINING TANK CREW MEMBE RS
TO PERFORM CRITICAL INDIVIDUAL TASKS

TASKS INDIV TIME

Issue fire commands and
rough lay main gun,
Intermediate Training

Objective 1 (1ITO 1) Tank Commander{ 2 hrs

Range on target Tank Commander | 2 hrs

Operate direct fire controf

system (1T0s 4, 5 and 6) Gunner dhrs
Identify and load amma (ITO Loader e
8) ‘

Select position and stop .

smoothly {1ITQ 9) Driver 4 hrs
Sense and adjust round (1T Os Tc./gunner 4 brs
37 Driver

FIGURE |5,

In addition to the individual training required, you
must estimate the time it will take to explain,
practice, and test the intermediate and commander’s
collective training objectives. For the tank crew you
have only one collective obfective, the commancder’s.
This objective requires the crew to put it all together
and engage a stationary armor target with the speed
and precision necessary to meet the commander’s
trairing standardl.

(NOTE: For the purpose of this example, you
estimate it will take approximately 24 training hours.
This includes crew drili: (1) /n a stationery tenk, (2) in
a tenk moving over a course (nonfiring), (3) in a
stationery tank firing subcaliber ammo, and (4) in a
tank moving over a course firing main gun ammo at
stationary armor targets).

Once you and your assistants have made your time
estimate, you must estimate the other resources you
will need. To assist you in making this estimate, it is
helpful to sketch out a tentative schedule of how the
training will be conducted. Once this is completed,
you will be better able to estimate the other resources
required to conduct each training session.

One important point to remember in developing
your schedule is to stress the third fundamental of
collective training: Employ Multi-Echelon Coliective
Training. To illustrate this principle, consider the
tank crew training. Most of the critical individua!
tasks are performed by only one person. Only two are
performed by two of the crew members. Therefore,
to use your training time more efficiently, you should
conduct most of the required individual training
sir. 'taneously. For example, the tank commanders,
unc--. one of the assistant trainers, can learn to issue
fire commands, while at another training location the
drivers, under another assistant trainer, are learning to
select firing positions and stop smoothly. A schedule
of how tha tank crew training might be conducted is
shown in figure 14 (on next page). Remember,
multi-echelon training is used to train soldiers and
leaders to perform their respective jobs before you
put them together to perform a collective objective as
a team or unit. By using this concept you won‘t waste
the soldiers’ or leaders’ time. More important, by first
training the leaders and team or unit members to do
their jons, you can significantly increase the team or
unit capability to successfully perform the com-
mander’s training obiective.

With the schedule developed and training tech-
niques identified, the remaining resources required to
conduct the training can be estimated. A rough
estimate of these resources is shown in figure 15
(page 41) for the tank crew training.
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TENTATIVE SCHEDULE FOR TANK CREW TR/ NING -

MONDAY

SCHEDULE FOR AM SCHEDULE FOR PM
TANK COMMANDER GUNNER
Issue fire commands (ITO 1) Operate direct fire control
Range on target (ITO 2){com- system (1TO 4,5, & 6)
pany classroom) (Station 1, conduct-of-fire
trainer, motor pool)
LOADER DRIVER
Identify ammo ITO8 Select position and stop
Load ammo smoothly {ITO 9)
(Station 2, motor pool) (Battalion driving course)

TUES

| S .

ENTIRE CREW

Sense and adjust rounds (ITO 3) (COF trainer, class-
room—loader and driver included for additional skill
development)

WED

ENTIRE CREW*

Crew drill (nonfiring). Crew practices engaging stationary
armor targets in field environment. Crew requested to identify
stationary target while moving. Emphasis on correct
performance of tasks, to include proper sequence of
performance learned Monday and Tuesday. (Field Area A)

THURS

ENTIRE CREW*

Crew drill (nonfiring;. Crew practices engaging stationary
armor targets in field anvironment. Crew requested to identify
stationary target while moving. Emphasis on developing speed
and precision in identifving, acquiring and engaging stationary
armor targets, (Range 10)

%

FRIDAY

ENTIRE CREW*

Practice commander’s training objective. Emphasis on speed
and precision and accuracy of fires. Targets identified from

A J”'c’“ 'I{E‘(

l;ﬁ‘ ;{ Rv
2wt

moving tank. {(Range 10 dry and live) . ’],?,',1 l,@ D v ] clont
@#uvw,' apguire .
“m}nm com: -

ik
izt i %;%w}ﬂ

Mh f

i

"W W‘r (Rlna'o :

et ek

Hndicates alt critical vssks are being practiced by crew to develop speed, precision and teamwork.

NOTE: Refer to figure 11 for ITO numbers. Crew members initially work to develop proficiency in
perfarming critical individual tasks; crew then works with conduct-of-fire trainer. This is followed by
crew drill in motor pool, target acquisition, range and subcaliber firing. Training is culminated by
practice and pretest live fire exercise on Range 10 to prepare crews for the actual test of the
commander’s objective on Manday.

FIGURI 14.
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‘Additionsi Resources Required ,
‘to Conduct Tank Crew Training .-

MONDAY: Four principal trainers, two classrooms;
driving area; dummy ammunition; maps, chalkboard. If
TF 17-3459, “'Coincidence Rangefinder M17C," is to be
used a 16mm projector will be needed.

TUESDAY: Two principal trainers; classroom; conduct
of fire trainers.

WEDNESDAY: Three principal trainers and two assis-
tant trainers; 15 tanks; armor silhouette targets; dummy
ammunition; all types live ammunition; training area A;
medics; VTR with crew; mechanics; stopwatches.

THURSDAY-FRIDAY: Range officers; safety officers;
assistant trainers, ammunition- trucks; and don’t forget
the noon meal on Thursday and Friday.

NOTE: Check TC 21-5.4 Gatalog of T
Lessons for TEC lessons to support training.

FIGURE 15.

CHAPTER 5—

Based on the schedule (figure 14) yru aiv Jsour
assistant trainers have developed, and the rough
estimate of the additional resources yo' will need
(figure 15), you and your assistants shouldt now
identify the specific resources you will need for each
period of training. This is also a good time to nail
down who will be responsible for completing the
pireparation and actually conducting each training
session. To illustrate how you can complete your
resource estimate, consider figure 16. This chart
identifies the time, activity, location, trainers, and
resources required to conduct Wednesday's tank crew
training. It also identifies support resources and
designates the person responsible to obtain the
support. In preparing your training, you and your
assistants should sketch out (in pencil} a chart for
each day or training session similar to figure 16. This
will assist you in obtaining required resources, and
more -important, it will help your commander review
your preparation efforts. In addition, your com-
mander will be able to make out the unit’s weekly
training schedule in a manner that will minimize last
minute changes.

Training for Wednesday
TIME o aemviry ) LOGATION L TRAINERS + RESOURCES’
. LT Stewart )
. . Crew  Drill-all s (Principal Trainer) 5 tanks; 10 armor silhouette
5 E o (nonfiring crew practice of targets; 1 chalkboard; 1
wamms commander’'s  objec*ive. Field Area A | LT Evans . sandtable; 2  stopwatches;
Includes performance of 170 (Assistant Trainer) commo track (CP); lesson plan
1,2,4,5,6and9Y) SFC Oswald and CP signs
(Assistant Trainer)
Concurrent Training 5 tanks; 10 rounds dummy
1. identify and  load . ammo; 5 each type of live
ammo-londers and  drivers* Fiold Area A SFC Laver ammo; 1 stopwatch; lesson
(ITo 8 plan
5 tanks; 10 pair binoculars; 10
2. Range totetw cuua ICs ) maps; 10 armor silhouette
and gunnae {170 2) Field Area A LT Jacks targets; chalkboard;
stopwatch; lesson plan
ADDITIONAL RESOURCES
Training Support Field Area A LT Evans ! w'atou' trailer and 3 ,”f“"
{responsible to obtain) bogs; 1 turret mechanic; 1
track vehicle mechanic; 1
radio mechanic w/vehicles and
tAdditional erosseigiining cnd Jkill ddvelopment for drivers equipment; 1 front  line
i Fignre 16, ambulance; one VTR w/crew
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With the intermediate objectives established and
the training required determined (including esti-
mating resources), you and your assistants are now
ready to complete the organization of your training.
You have alreacy developed the plan which specifies
when and where each training session will be
conducted. You and your assistants can now organize
each of the training sessions.

In chapter 3, the three phases of performance-ori-
ented training was discussed. A summary of these
phases is shown in figure 17.

Three Phases of Performance-Oriented Training

PHASE |: The trainer states the purpose of the training and
explains and demonstsates, if necessary, how the objective will
be performed.

PHASE [I: The individuals, teams, or units practice the
objective until they acquire the desired proficiency.

PHASE [ll: The individuals, tezms, or units are tested to
determine if they can perform an objective and meet the
established training standard.

Figure 17,

42

To see how the three phases apply to equip-
ment-oriented collective training, consider the train-
ing the tank crews will undergo on Friday. You will
recall that on Friday the tank crews wil! practice and
undergo a live fire pretest of the commander’s
training objective. The training session is the
culmination of the crew training and it should result
in the crew’s ability to meet the commarder’s
training standard (and therefore, insure that the crews
will pass the actual test run by battalicn on the
following Monday).

With respect to organizing this tank crew training
session, you should keep in mind the following:

In Phase I, & demonstration s not needed
hacause the crews haw beon practicing the
commander’s objective for two days. Only one
tank at o time will by on the liw fire course.
The crews waiting to make thair run should
continue practicing crew drill, gatting a safety
briefing, and performing nacassary mainte-
nance.

With these thoughts in mind, you could organize
the tank crew training as shown in figures 18 and 19,
Note: The details are shown for Fridav only; you
would organize the other training sessions in similar
fashion.

FIRING POSITIONS:
. FORCOAX TARGETS

. FOR MAIN GUN TARGETS

CEASE FIRE.
CLEAR ALL
WEAPONS
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Organization of Tank Crew Training for Friday

Phase Engeging Activity Time Tralning Standards
State the commander’s
training objective. Explain .

! how the range is laid out and 10 min N/A
the concurrent training that
will take place.

Have crews  move to

concurrent stations to:

a. Practice (dry fire) the | Varies with firing order
commander’s  training (0 to 200 min)

I abjective. (See training standards for
b. Receive a safety and 25 mi ITOs 1,2, 3,4,5,6,7and 8)
misfire procedures briefing. m
c. Perform necessary As needed
maintenance.

d. Await orders to move to o
start point, 15 min
Test crews’ ability to perform Hit 5 out of 7 targets with 14
the commander’s objective rounds of HEAT ammunition.
(most proficient crew fires , 1st round must be fired within

U1 | first with least proficient crew 15 min per crew 15 seconds after target is
firing last). Critique each identified. Second round must
crew’s performance. be fired within 10 seconds

after 1st vound has impacted,

ATGURE 1Y,

" Totu Time<4houn -

Your assistant trainers should organize the training
sessions for which they are responsible. When they
have completed their organization, review their work.
Once you and Your assistants have completed
organizing the training, take your training plan (i.e.,
the intermediate objectives, training schedule, re-
source requirements, and organization of the training)
to your commander for his review. Be sur2 to discuss
any resource problems you cannot solve. Once the
commander approves your plan, you are ready to
complete your preparation.

COMPLETE ADMINISTRATIVE REQUIREMENTS

Chapter 3 explains, in detail, the adminjstrative
requirements you and 'sour assistants will complete
pricr to the actual conduct of the training. To
roiterate what was said in chapter 3, “don’t take
anything for granted.” The next thing is to check on
everything early--the condition of the ranges,
availability of training aids, capability of the moss
sergeant 1o provide meals on the range in two weeks,

44

etc. Don’t quit now. One or two days prior to the
actual training, check again. You will be amazed at
how much has been forgotten or changed. For
example, cnother unit may have used the range and
left it in disrepair. This is the 2ort of thing that can
happen. Check and double che::

- e

CHAPTER 5 —

v, &P 3 Conduct Training
to Standards

The day finally arrives when il the planning and
tiard work you have been doir is p.t to the tast, The
urpose is to insure the tank sraws Lap “sst perform
the critical individual skills #7190 1.7 ~zrtorm o5 a
team. That is the way the tra. .ag 51 suve

During the first day and u o Lt hove
the intarmediate training JL oo oand
explained to them, and told how to act.nve ish -/,
demonstrated if necessary. The majority of v . 1e
is spent having them perform the task until o o,
meet the standard Finally, test thom.
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A specific example of this is for the training
conducted Tuesday morning on sensing using the
burst-on-target method. The trainer would state and
explain the objective and the standard the crew must
attain, that is, to sense the round in 3 seconds or less.
Following this, the men will practice, using the
conduct-of-fire trainer, until the individuals think
they can meet the standard. Then test the individuals
to insure they can accomplish the task in the time
required. Use the fast fearners to assist the slower
individuals.

On Wednesday and Thursday, the skiils of the
individuals are practiced as a team on the tank, using
the ranges and training areas to gain speed and
accuracy for the accomplishment of the commander's
training objective.

Whether you are dealing with individual or collective
training, the responsibility to retrain those who fail their test
belongs to the commander (training manager) unless you can
conduct remedial training within the resources originally
provided. If you have properly prcoared the training, allowed
sufficient time for practice, and supervised she practice by
making on the spot corrections, most objectives should be
performed satisfactorily. If a ¢mall percentage of individuals
or crews fail, those who passed could be used to help train
those who failed. However, rescheduling and programing for
remedial training is the responsibility of the training manager.
Your job is to prepare and conduct the best passibles training
with the resources pravided and then report the results to
your commander.

44

Because you are conducting performance-oriented
training based on precise training objectives, you
should be able to identify exactly which taslks were
done incorrectly, too slowly, or out of sequence
during the test. In reporting the test results to your
commander, you should identify those who passed,
thost# who failed, and which objectives were
performed unsatisfactorily, With this data, your
training manager can focus his retraining efforts
dirgctly on the objectives which were failed.

CONDUCT POST-TRAINING EVALUATION

In chapter 3 the post-training evaluation was
discussed and those fundamentals also apply to
equipment-oriented collective training. How effective
and efficient was the training? To assist in evaluating
the training, ask yourself the following questions,

AQ

[Obid the crews attain the training standard?

ODid the intermediate training objectives contain
task, conditions, and training standard?

Ouere the intermediate training objectives
consistent with the commander’s objective?

Ouvere intermediate training objectives selected
that the individuals or crews could already
perform?

[T1Did the instructors state the purpose of the
training and explain or demonstrate without
wasting resources?

O vere there sufficient training resources?

Owere the training standards realistic?

When the evaluation is complete, write a short
paper coricerning the evaluation and lessons learned
and give it to the training NCO. Include any
supporting material and lesson outlines that would
assist another trainer in conducting similar training.

TARAINING A MORTAR PLATOON

To further illustrate the process of designing
equipment-oriented collective training, let's look at
an outline of the 3-step, backward planning process
and the fundamentals of collective training applied to
the training of a 4.2 inch mortar platoon.

STEP 1: Describe the
Desired Results of Training

FUNDAMENTALS
.Develop precise training objectives
' Receive commander’s guidance

TASK: The 4.2 inch mortzt platoon will
conduct a registration,

CONDITIONS: during the hours of daylight,
given 8 complete platoon on a firing range.

TRAINING STANDARDS: Registration must
be completed 15 minutes after position is
occupied (round must hit within 50 meters of
RP). Use na more than 4 rounds.
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. Analyze the commander’s guidance

B What is the task?
W What are the conditions?
W What is the training standard?
Who will be trained?
When?
Where?
Why?
Wl \hat training resources are available?

STEP 2: Prepare to
Conduct Training

FUNDAMENTALS

. Develop precise intermediate training objectives

‘Insure soidiers can perform critical individual
and subunit tasks

‘ Employ multi-echelon training
. Determine individual and collective tasks

Platoon Headquarters: select position; de-
signate principal direction of fire; supervise.

Fire Direction Center: prepare firing charts;
receive call for fire; compute data; send fire
command to mortar crews.

Mortar Section: lay mortars; prepare ammo,
settle base plates; place firing data on sights;
base mortar fires.

Forward Observer: select and occupy positi-n;
select RP; send call for fire; sense and adjust
round. (See figure 20 for the interrelationship
of these tasks.)

CHAPTER 5—

Principal Tasks Performed uy 4.2 inch Mortar Platoon Personnel tc Register Base Mortar

Ptatoon Headquarters Fire Direction Center

Platoon Leader/Platoon
Sgt selects firing position;
designates  principal
direction of fie.

Supervises gperation 0ff load/set up equipment

Mortar Section Forward Observer Team

Selects and  occupies
observer team position

0ff load/lay mortars Selects registration paint

. g il rb e UL S 4
i Computer
chart data

chief issues

Prepare ammo

Prepare section sergeant’s
report

Receives section sergeant’s
report

Crews fire two rounds to
settle hase plate

Sends call for fire

Receives call for fire

Computes data  for
registration; sends firing
data to mortar crews

fe i
e
{f"“@

All gunners place firing
data on sights, Base mortar
crew prepares amma, fires
one round

Senses and adjusts round

odjust sheaf to improve accuracy.

FDC, base martar crew, and FO team repeat (5) through (10) until base martar splits a 50 meter bracket. Base
mortar is now registered. When base maortar is registered, chief computar, FO teams and mortar section may

FIGURE 20
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OAdd the cenditions and training standard
Conditions: during daylight; with a puff board;

Using ARTEP to Prepare and Conduct
Equipment-Oriented Collective Training

with a pneumatic firing device; with the
platoon and all equipment operational.

Standards: speed, accuracy, distance, per-
centage of accomplishment withouterror.

.Determine and organize training needed

‘Organize intermediate training objectives
time
ranges
ammunition
training aids

trainers

NOTE: The development of intermediate training
objectives and determining and organizing the training
required by the principal trainer and his assistants
would oe completed in the same manner as discussed
in the tank crew training example.

ST™P 3: Fonduct Training
to Standards

FUNDAMENTALS

ansure soldiers can perform critical individuat
and subunit tasks

Qinsure training standards are met

Employing the 3-step, backward planning process
insures that your forward observers, gun crews, and
computers will learn the individual skills and then be
capable of working together to accomplish the
registration, under the conditions your commander
specified, and meet the training standard. Your unit
will be ready to accomplish its mission

By specifying the collective performances for each
element of a unit, the ARTEP provides the basis for
developing the unit's training program, and for
preparing and conducting collective training. Units
operating crew-served equipment will find the
applirable ARTEP to be a rich source of equip-
ment-oriented collective training objectives and other
useful training information.

For example, consider the mortar platoon training
previously discussed. On pages 47-5G is one training
and evaluation outline, an extract from ARTEP 7-45,
for the mechanized infantry battalion and combined
arms task force. This outline specifies the minimum
capabilities required of a combat-ready 4.2 inch
mortar nlatoon/section. These capabilities are ex-
pressed in terms of the mission, primary train-
ing/evaluation standards and the associated collective
training objectives. Attainment of these objectives
would require the preparation and conduct of
equipment-oriented collective training. Because the
objectives are stated in performance terms, the first
step of the backward planning process, ’Describe the
desired results of training” has been largely
completed.

Further, that part of the training and evaluation
outline that specifies '’suggested support require-
ments’’ provides trainers with other information they
will find useful in preparing and conducting training.
This includes information pertaining to training
resources, key references, and tips to trainers and
evaluators concerning the conduct of training and
formal evaluations. Obviously, the training and
evaluation outline for the mortar platoon does not do
all of a mortar platoon trainer’s work. For example,
some intermediate training objectives must be
developed. Nonetheless, ARTEP provides a giant step
forward in providing the kind of information you can
really use. If an ARTEP has been completed for your
unit, consult and use it frequently—particularly those
training and evaluation outlines that apply to the
soldiers you are responsible to lead or train.
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TRAINING AND EVALUATION OUTLINE
UNIT: HEAVY MORTAR PLATOON
MISSION: PROVIOE INOIRECT FIRE SUPPORT

The following general conditions and primary training/evatuation standards apply:

CHAPTER 5—

a. Ganeral Conditions. The Bn/TF (simulated) being supported by the mortar platoon is preparing to conduct a
tactical mounted move to an area defensive position. The mortar platoon leader has previously reconnoitered the
new area and has selected primary and alternate firing positions. He has called his platoon forward to meet him at
the primary position. The mission begins with the platoon on the move during daylight. A change in the tactical
situation will require the platoon to make a black~ut occupation of a second position.

b. Primary Training/Evaluation Standards. To receive a satisfactory rating, the platcon must:

(1) Meet the standards specified for the registration mission.

(2) Meet the standards specified in the two occupations of positions.
(3) Enters fire for effect (FFE) within the time and with the effects specified for 8 of the 11 fire missions.

RATING
TASK CONDITIONS TRAINING/EVALUATION STANDARDS -;——u—
Occupy  primary | During daylight: The position has | Platoon is prepared to fire within 7 minutes after arrivel at
paosition. been previously reconnoitared by | the designated position. (Time starts when the first carrier
the platoon leader. halts in the position and stops when all squads are ready to
fire.) Platoon improves the position; i.e., camouflage, al!
around defense, individual protection, ete.
Fire registration and | FO is directed to register. using | Platoon adjusts and records firing data within 12 minutes.
adjust a parallel | the base mortar and adjust the | Last adjusting round impacts within 50 meters of the desired
sheaf. remaining 3 mortars parallel to | registration point. Subsequently, parallel sheaf adjustments
the base mortar. FOC provided | are complated within 12 minutes.
currant metro message.
Prevent enemy ob- | An area approximately 300 | Platoon establishes an effective screen within 12 minutes
sarvation. meters wida is assigned as an open | after the target is identified by the FO and maintains the
area which the combat outpost | screen for one minute.
{COP) force must cross en route
to the COP position. The FO
effects advance coordination with
the FDC and plans a scraening
mission to conceal the movement
of the COP. The FOC must obtain
clearance 10 fire from the highest
commandar affected. One minute
of aobscuration is required for the
COP to cross the open area.
Engage an area. An area targst representing a | Within 3 minutes of target idantification by the FO, the first
squad sized enemy reconnaissance | adjusting round is fired.
patrol is identifiad.
Piatoon initiatas FFE within 12 minutes after the target is
identified.
FFE volley is effective on the targst area.
4
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TASK

CONDITIDNS

TRAINING/EVALUATION STANDARDS

RATING

S

U

Shift fires to an area
target. (Adjustment
mission 2.)

Conduct recon-
naissance of new
position area.

Compute and apply
MET corrections.

Cngage an area
target. {Adjustment
mission 3.)

Conduct
ment.

displace-

Provide battlefield
illumination.

Fire  illumination
w/coordinated HE
below it.

Conduct
ment.

displace-

Fire emergency mis-
sion.

immediately after the above FFE
rounds impact, a target represent-
ing a halted enemy scout team
mounited in  open vehicles is
identified within 400 meters of
the target previously engaged.

Based on @& changing tactical
situation the platoon leader is
directed tu reconnoiter a new
position area for night occupa-
tion.

Given a current MET message, FT
4.2-H-2, DA Form 3675, DA
Forin 2601-1, and the previous
MET data from the initial registra-
tion.

A target representing a survey
team is located within trensfer
limits of the registration point by
the FO using polar plot method.

Duning darkness: Based on the
changing tactical situation, the
mortar platoon is directed to
displace by echelon to the new
firing position.

Farward observer calls for and
adjusts illumination over sus-
pected movement,

Same target as pravious illumina-
tion mission. Enemy abserved
under illumination.

Second section displaces whan
first section is in position, layed
and ready to fire

A target representing a mobile
command post temporarily halted
is identifiad by radar (simulated).
Adjustment and FFE is controlled
by radar (simulated by flash
personnel or by an FO observing
by illumination).

Platoon initiates FFE within 6 minutes after
identification. FFE is effective on the target area.

target

A detailed, thorough reconnaissance is performed of the
proposed position area and the route to the position.

Compute firing corrections to the nearest one mil deflection

and 10 meters range. Apply the corrections to current firing
data.

a. Adjusting rounds are fired within 3 minutes of target
identification.

b. FFE is entered within 12 minutes of target identification.
c. FFE valley is effective an the target area.

First section displaces via blackout road march to new
position. Designated position is occupied and caction is layed
and ready to fire within 7 minutes.

Platoon adjusts and records firing within 12 minutes. Last
agjusting round illuminates the target area and burns out
above ground. Continuous illumination is maintained for 2
minutes.

Section fires first illumination round within 2 t3inutes.
Coordinated HE is fired bensath illuminetion. Unit goes into
FFE within 5 minutes.

Second section displaces via bleckout road march.

Adjustments are completed and final adjusting round impacts
within 50 meters of assigned target. (Round(s) impacting
within the simulated friendly unit location result in an
unsatisfactory rating for this task.)
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umpt

Provide battlefield FO
ilflumination.

requests illumination be
shifted from last illumination
mission to suspected movement.

Fire final protective The evaluator, acting as the
fire. company commander (simulated),
orders the FPF to be fired.

Perform common
task(s) as tor
mined t

Platoon adjust: illumination over new target within 5
minutes.

Within 2 minutes of the command, the first rounds are fired.
FPF is effective on the target area.

See Appendix E-34(C).

SUGGESTED SUPPORT REQUIREMENTS (EVALUATION)
HEAVY MORTAR PLATOON: Provide Indirect Fire Support

1. Administration: Pre-fire ordnance checks should
be accomplished prio: to the evaluation.

2. Minimum Evaluator{s): 1 CPT (overall and FDC),
4 SSG's (1 with each of 3 FO's and 1 with armor
positions).

3. Aggressor: Simulatea,

4. Support Troops: 2-man target detail with trans-
portation.

5. Vehicte/Communication: 1 vehicle with radio for
chief evaluator. 1 AN/PRC-77 radio per FO evaluator.

6. Maneuver Area:

a. Portion of route of movement isin direct
view of impact area.

b. 3 OP's, platoon firing positions, and 3
flash OP’s.

7. Firing Area: Mortar or artillery impact area.
8. Training Aids, Devices and Special Equipment:
a. 2 each stop watches for evaluators.

b. 2C E-type targets.
c. 3vehicle hulls to repre
vehicles.

nt 3 cnemy scout

9. Ammunition: (All are complete rounds.}
a. Ctg, HE, 4.2" - 120.
b. Ctg, smk, 4.2" - 30.
c. Ctg,ill, 4.2" -- 35,

10. Key References: FM 23-91; FM 23-92; AR
385-63; TM 9-1300-203; TC 21-5-4, Catalog of
Training Extension Course Lessons for TEC lessons
appropriate.

11. Tips for Evaluators/Trainers: If sufficient sup-
port personnel are available, the flash method may be
used to determine accuracy of mortar fire. The flash
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method requires the following additional require-

ments:

a. Personnel: 1 LT/NCO with 8 EM (1
LT/NCO and 2 EM for operation of flash base
central, and 3 flash OP's with 2 EN' each).

b. Equipment: 3  battery commander’s
telescopes or aiming circles; 1 flash plotting
table or 2 fire direction plotting tables with
4.2 mortar plotting equipment; communica-
tion system linking flash OP’s, flash base central
and mortar platoon FDC evaluator.

a. Table 1. Accuracy of Observer’s Initial Data
(Distance observer’s initial data plots from target).

Observer - Tgt Dist DT Distin

3000m or less excess of 3000m Rating
0400m ......... 0-700m ........ Sat
over400m ......... over700m ..... Unsat

b. Table 2. Speed of Adjustment* (Minutes).

*Speed of Adjustment:

a. Time begins when observer identifies target and
stops when all guns are ready to fire for effect.

b. Time is determined by subtracting safety time
and total time of flight for all volleys in adjustment
from overall time.

c. Table 3. Reaction time for Final Protective Fire.
Time after mission received at FDC (minutes).
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STANDARD GF GRADING TECHNICAL DATA

d. Table 4. TOT Firing Completed (Scconds).

05 .o Sat
overS ...l Lo Unsat
First round did not hit:

TOT+5seconds ................. Unsat

e. Table 5. cffects ! Accuracy of fire for effect
will ve graded on individual rounds landing inside the
target rectar1le as defined below:

" Width (Perpendic-  Platosn front or 120
ular to the line o meters (whichever is
fire) less) + 8 probable de-
flection errors +
number of meters sub-
tended by an angle of 3
mils at  the mortar
turget range.2

Depth 30 meters + 8 probable
range errors.

'on “adjust fire” missions it is possible for an
observer to follow proper observed-fire procedures
and still go into fire for effect up to 30 meters from
the target. This is provided for as follows:

2. When the plotted center of impact plots less
than 50 meters radial distance from the location of
the target. the center of the rectangle is placed over
the center of impact. keeping the rectangle oriented
in the same relationship to the mortar target line.

b. When the center of impact falls more than 50
meters from the target. the center of the rectangle is
placed on the center of impact line 50 meters from
the surveyed location of the target. keeping the
rectangle oriented in th. .ame relationship to the
mortar target line.

2 N ~ .
“This value compensates for the allowable error in
laying the tubes and reading chart deflection.

f. Table 6. Rating for Rounds Inside Prescribed
Rectangle.

Number of Weapons Firing

Rating 4 3 2 1
Sat 3 2 1 1
Unsat | Under 3| Under 2 | Under 1] Under 1

g Table 7. Speed of Occupation of Positions*
(Minutes).

Ground Mount sp Rating
08 ........... 7 .. Sat
over8,.. .. .. ... over7 ......... Unsat

*Time starts wh~n the first vehicle halts in position
and stops when adjusting squad is ready to fire its
first round.

SUMMARY

It is not easy to prepare efficient and effective
equipment-oriented collective training. You must use
the training publications available and spend many
planning hours to insure your soldiers and units
receive realistic, mission-oriented training. The
examples that have been used are intended to be
illustrative and were not designed to solve all training
problems or address all the skills a tank crew or
mortar platoon must be capable of performing to be
COMBAT READY. They were designed to provide
you, the trainers, with the knowledge and fundamen-
tals required to prepare, conduct, and evaluate
equipment-oriented collective training.

Next: tactical collective training
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CHAPTER 6

Tactical Collective
Training

This chapter explains how trainers can prepare and conduct
tactical collective training. Much of the material in this chapter
is based on, and builds from, the material contained in chapters
2 3 4. If you have not read those chapters, you should do so
before continuing. If vou have read them, figure 21 will help

refresh your memory.

THE NATURE OF TACTICAL COLLECTIVE TRAINING

Preparing and conducting effective te -ollec-
tive training is the most challenging anc .ciasting
training job a trainer faces. This is because of the
nature of tactical collective training.

Consider for a moment a howitzer and its crew.
The howitzer provides a tangible expression of the
crew’s purpose, its organization, and its very
existence. It is around the howitzer that the crew
devotes its energies in training and in combat.
Further, what the crew must do (tasks), the
conditions under which they must perform these
tasks, and the training standards they must meet are
relatively easy to determine. Moreover, these tasks,
conditions, and standards remain essentially fixed
regardless of the enemy situation or terrain. In
contrast, the members of a rifle squad, being a
maneuver unit, do not have a piece of equipment
which serves as the central focus for their energies.
Rather, the rifle squad’s organization and purpose is
oriented on enemy and terrain. The tactics and the
techniques used to accomplish the squad’s missions
are not fixed. As the enemy situation, terrain, and
other environmental factors change, the squad must
adapt to these changes. It must reach into its bag of
tricks (the tactics and techniques it uses) and find the
right combination whizh will permit it to accomplish
its mission without sustaining excessive casualties.
This does not mean trainers cannot use the 3-step,
backward planning process (see figure 21 and chapter
3) to prepare and conduct tactical collective training;
nor does it mean the fundamentals of collective
training (see figure 21 and chapter 4) do not apply.
Rather, the influence of the enemy and terrain on
collective tactical operations means trainers must
consider additional factors when thev prepare and
conduct tactical collective training.

Highlights of Chapters 2, 3, & 4

Chapter 2, “Performance—Driented Training.” The chapter
stresses the need to establish training objectives which describe
clearly the task to be performed, the condition: of performance,
and the trairing standard to be met. It emphasizes soldier
performance rather than what trainers do.

Chapter 3, “How to Prepare and Conduct TVraining.” This
chapter explains how trainers can use the 3-step, backward
planning process to prepare and conduct performance-oriented
individual training. The three steps are:

STEP 1. Describe the Desired Results of Training
STEP 2. Prepare to Conduct Training
STEP 3. Conduct Training to Standards

Chapter 4, “Introduction to Collective Training.” This chapter
explains the three fundamentals of training teams and units
(collective training). The fundamentals are:

.Deve/op precise trrining objectives and insure established
standards are met

.Insum soldiers can perform critical individual and subunit
tasks

. Employ multi-echelon collective training

FIGURE 21.
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—CHAPT&ER 6

Objective Versus
Subjective Evaluation

For equipment-oriented training, the ability of
trainers to establish complete and precise training
objectives with task, conditions, and training standard
is relatively easy. This is because the task and
conditions revolve around operating the equipment,
and therefore can be easily identified and established.
Further, the training standard can be expressed in
terms of measurement: Time, distance, accuracy, or
in terms of procedures to be followed. For tactical
collective training, however, precise conditions and
training standards are far more difficult to develop.
Trainers know the ultimate standard maneuver units
must meet in conducting tactical operations is simply
a yes answer to the following question: Did the team
or unit accomplish its mission without sustaining
excessive casualties and loss of equipment? Obvious-
ly, the answer is not one which lends itself to
estabiishing completely objective evaluation criteria
which can be universally applied. No process, no
matter how systematic, can replace experienced
trainers who can evaluate a team or unit's ability to
perform a tactical collective task. However, as the
discussion of how to prepare and conduct tactical
collective training will demonstrate, it is possible to
develop tactical collective training objectives which
can provide trainers with the means to be far more
objective in evaluating collective performance than
many trainers would think possible.

Tactics Versus
Techniques

52

In tactical collective training, trainers are con-
cerned with two elements: The tactics selected and
the techniques employed to accomplish a particular
mission. The tactics specify what the team or unit
does. Consequently, the selection of the tactics used
is the responsibility of the leaders and it is reflected
in the orders they prepare and issue. For example, in
football, the quarterback’s selection of a play involves
tactics.

Techniques specify how the team or unit
accomplishes a tactical task. The team or unit
members are primarily concerned with the techniques
they employ. For example, the result of the
quarterback’s play selection depends on how well the
team members execute techniques.

Therefore, in tactical collective training, the
trainer must train the team or unit members to
execute the fundamentals. He does this by stressing
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techniques. However, the process does not stop there.
The trainer must also insure his team or unit leaders
can perform their jobs, i.e., he trains them to use the
tactics ({select the plays) appropriate for a given
situation,

Results Versus
Process

In tactical collective training, a team or unit can
accomplish its mission without sustaining casualties
or loss of equipment. While the results may be
acceptable in training, the trainers must also be
concerned with how the team or unit accomplished
its mission. For example, in football it's possible for a
quarterback to complete a pass for a touchdown {i.e.,
a successful result). However, the pass might have
been completed, not because of proper execution by
the offensive team, but because the defensive back
covering the receiver fell down, allowing what would
have been a sure interception to turn into a
completed pass for a touchdown. Similarly, in tactical
collective training, trainers must insure they stress
how to perform tactical tasks properly. This means
they must stress techniques.

Essential Role
of Assistant Trainers

The need for competent assistant trainers is
particularly greatin preparing and conducting tactical
collective training. This is because of two factors: (1)
The complexity of tactical collective traiping and (2)
The training techniques used to conduct and evaluate
tactical collective training. As has been indicated,
tactical collective training is the most difficult type of
training to prepare properly. Trainers should use their
assistant trainers to the maximum extent possible to
assist in preparing tactical training. This includes the
development of intermediate training objectives and
determining and organizing the training required.

Assistant trainers also play an extremely important
role in the conduct of tactical collective training. This
is because tactical training is more difficult to control
and evaluate than individual or equipment-oriented
collective training. For example, if a rifle squad is
undergoing training in the conduct of a daylight
attack, trainers should be lo:ated with both the
attacking and defending forces. For larger units, the
control and evaluation proble:n becomes even more
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acute. Consequently, the assistant trainers must know
the tactics and techniques involved, as well as how to
conduct tactical collective training.

This chapter explains how a trainer can stress the
fundamentals of collective training by using the
3-step, backward planning process to prepare and
conduct tactical collective training. Specifically,
figure 22 shows each of the three steps and the
fundamentals that are stressed for each step.

Applying th2 Fundamentals of Collective Training

STEP 1: Describe the Desired Results of Training

Fundamental That Is Stressed:

@l Oevelop Precise Training Objectives and Insure
Established Standards are Met

STEP 2: Prepars to Conduct Training:

Fundamentals That Are Stressed:

Bl Oevelop Precise Intermediate Training Objectives and
Insure Established Standards Are Met

B tnsure Soldiers Can Perform Critical Individual and
Subunit Tasks

B Employ Mutti-Echelon Collective Training

STEP 3: Conduct Training to Standards

Fundamentals That Are Stressed:

@l Develop Precise Training Obijectives and {usure
Established Standards Are Met

Bl (nsure Soldiers Can Perform Critical Individual and
Subunit Tasks

B Employ Multi-Echelon Collective Training

FIGURE 22,

To help you understand how the fundamentals of
collective training are stressed within the 3-step
process, an example of how to prepare and conduct
re 1aissance patrol training for a rifle squad will be
us.  This example will show each of the three _teps
and the fundamentals inherent in each step. Howe cer,
you should concentrate first on how the 3-step
process is used to prepare and conduct tactical

collective training. Then concentrate to see how and
where the fundamentals are stressed. Once the
process is understood, you will be able to prepare and
conduct better tactical collective training for other
team or unit missions (e.g., defense, attack or
retrograde operations).

EXAMPLE:
RECONNAISSANCE PATROL (RAINING

CHAPTER 6§ —

STEP 1: Describe the
Desired Results of Training

In Step 1, you are concerned with describing
precisely the tactical task a team or unit must
perform, the conditions under which the task is
performed, and the training standard that must be
met at the completion of the training. In short, you
must establish a complete and precise collective
training objective. You will recall that developing
precise objectives is one of the training fundamentals.
Unlike developing objectives for most individual and
equipment-oriented collective training, developing
complete and precise tactical collective training
objectives presents a unique challenge to training
managers and trainers. This is because of the nature
of tactical training.

Specifically, the number of tactical tasks for most
maneuver units are relatively fixed (e.g., squads,
platoons, companies attack, defend; squads conduct
reconnaissance patrols, etc.). However, the conditions
under which tactical tasks are performed and the
training standard that must be met will change
depending on the terrain, enemy situation, and to
some extent other considerations; climate, visibility,
deployment of friendly forces, etc. These factors
acquite particular significance with respect to the
type and degree of exactness of the training guidance
a commander provides to trainers responsible for
preparing and conducting tactical collective training.

You will recall from chapter 3 that the
commander should provide guidance which includes
the training objective the soldiers must accomplish at
the completion of their training. For tactical
collective training, the commander’s objective will
often not be as complete and precise as those for
individual or equipment-oriented training. While it
will specify the tactical task the team or unit must
perform, the conditions and training standard will be
stated in general terms. |t becomes the trainer’s job to
refine and complete the objectives by selecting the
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terrain on which the task will be performed and
establishing the enemy situation (and other pertinent
information), thereby refining the commander's
objective. In short, only by establishing a specific
tactical situation can a complete, precise, tactical
collective training objective be developed.

Tactical collective training is not designed to fill
up the training day. The objectives the commander
establishes, and the intermediate objectives the
trainers develop to accomplish the commander’s

objective, must be based oin the capabilities the team
or unit requires to perform successfully /n combat.
Commanders and trainers must keep this thought in
mind as they prepare and conduct tactical collective
training,

To illustrate the type of training guidance a
company commander might give for the conduct of
squad reconnaissance patrol training, consider the
following commander’s guidance:

TRAINING DBJECTIVE:

TASK: Each rifle squad must be able to conduct a
reconnaissance patrol,

CONDITIONS: dismounted, at night, given a
reconnaissance patrol order which provides the
information and guidance needed and the equip-
ment to be carried by the squad members.

TRAINING STANDARODS:

a. Time: (1) Squad must leave within 5 minutes
of the departure time specified in the
patrol order.

(2) Squad must complete the recon-
naissance patrol within the time
specified in the patrol order.

b. Information: In a patrol debriefing, at least
one-half of the squad personnel must report ali the
reconnaissance requirements stated in the patrol
order. These reports must be accurate to the
tolerance specified by the trainer.

c. Detection: Squad must complete its mission
without sustaining excessive casualties (as judged
by the evaluator).

WHO: Nine squads

WHEN: 27 Sep to 30 Sep (total 26 hrs) and 3 Oct
to 6 Oct (6 weeks from now)

WHERE: Company area (27-30 Sep) and Training
Area B (3-6 Oct)

FIGURE 23.
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COMMANDER'’S TRAINING GUIDANCE

REASON FOR TRAINING: We have had little or
no reconnaissance patrolling for a year. Further,
we have had a heavy turnover of personnel.
Consequently, | doubt our squads’ ability to
conduct successful reconnaissance patrols.

ADDITIONAL RESOURCES DOBTAINED
OR COORDINATED FOR
BY THE COMMANDER:

Equipment: Twenty 1:50,000 maps of Training
Area B (furnishad by battalion S2).

Transportation: The unit will be in Training Area
B on Oct 3, 4, 5 and 6. Transporta-
tion requirements will be determined
by the trainer.

Additional Support: The scout platoon under LT
Bean will act as the aggressors because
all companies of the battalion are
conducting smail unit training during
the week of 3-6 Oct.

Assistant Trainers: All rifle platcon {eaders and
rifle platoon sergeants are available to
be assistant trainers.

Coordinating Instructions: Pick up maps from Bn
S2, coordinate with LT Bean for
aggressor requirements. Logistics will
be according to the company SOP.
Coordinate  with  Headquarters
Company for first aid and ambulance
support. | want to see your plan for
the training. This will permit me to
evaluate your preparation prior to my
making out the training schedule.
Coordinate with LT Doan—he will
conduct defense training concurrently
in Area B.

e u
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DETERMINING THE TRAINING STANDARD

Before going any further you should be awara of
how the company commander determined the
training standard. The first thing he did was identify
the essential elements of the task by focusing on the
purpose of the reconnaissance patrol. For a
reconnaissance patrol, this purpose is tc obtain,
within a specified period of time, certain required
information. Ideally, this would ke accomplished
without the patrol’s detection by the enemy.
Therefore, the essential elements or aspects to
consider in developing a training standard for this
type of patrol are time, information, and detection.

The company commander would then determine a
workable means for evaluating proficiency for each of
these three elements.

TIME A reconnaissance pa:rol is expected to depart
when scheduled and return within a specified period.
Thus, a portion of the training standard should
establish time standards. In our example, the
company commander established the following:

1. Squad must leave within five minutes of
the departure time specified in the patrol
order.

2. Squad must complete the reconnaissance
patrol within the time specified in the patrol

order.
B

INFORMATION The content of a squad’s report is
crucial. Because of the possibility of friendly
casualties, - the number of squad members who can
render a satisfactory report is also important. An
ideal performance would be one in which all squad
members provide a complete and accurate report
upon completion of the patrol. However, the
company commander felt a more realistic standard
should be developed.

The exact number of squad personnel who must
render a satisfactory report, at least one-half of the
squad in this case, is a matter for subjective
judgement. Measurable criteria should also be
establishea for evaluating the completeness and
accuracy of their reports. Criteria for completeness
would be a function of the reconnaissance require-
ment stated in the patrol order (e.g., size, activities,
equipment, and locations of the enemy). These
specifics must be developed as you develop the
scenario. Tolerances for the accuracy of this
information would be established as you refine the

problem scenario with such things as location of the
enemy forces must be reported within 100 meters of
their exact location; size of the enemy forces must be
reported within 10 of the actual number, etc. Thus,
the company commander gave you a broad training
standard for the squad reconnaissance patrol
debriefing. |t was stated in the following manner:

“In a patrol debriefing, at least one-half
of the squad personnel must report all the I
requirements stated in the patrol order.
These reports must be accurate to the

tolerances specified in the problem
scenario.”’

DETECTION The ideal reconnaissance patrol is one
which completes its mission undetected. However,
the company commander, in designing a realistic
standard, determined criteria which answered the
question: If detected, would the squad have
completed iis mission in the time permitted and
without sustaining excessive cisualties? Some of the
considerations that could be used in developing these
criteria are:

1. Where did the detection occur (en route,
at, or returning from the objective)?

2. Why ' the detection occur (as a result
of failu. o1 the patrol—lack of security,
poor noise discipline, etc.)?

3. What were the actions of the patrol after
they were detected?

4. Did the patrol sustain excessive casualties
as a result of being detevted?

Based on the criteria developed to answer these
questions, a weighted checklist would be developed
for use in evaluating the squads (e.g., if detection
occurs en route to the objective, the squad is
deducted 10 out of 100 paints). Thus, the company
commander stated the training standard for detection
in the following way:

**Squad must complete its missicn with-
out sustaining excessive casualties. This will
be accomplished by achieving at least the
minimum acceptable score established for
the problem scenario’s patro} checklist.”’

CHAPTER 6 —
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With the training standards for time, information,
and detection established, the commander’s objective
for the squad reconnaissance patrol task is complete.

You should be aware of this process for two
reasons. First, it gives you a better understanding of
how the company commander’s training objective
was formed. Second, this process will also assist you
in developing training standards for intermediate
training objectives.

ANALYZE GUIDANCE AND
DEVELOP THE TACTICAL SITUATION

Look at the commander’s training objective (figure
23). You can see that the conditions and training
standard are not precise. For example, one of the
elements of the training standard concerns informa-
tion the patrol must obtain in conducting a
reconnaissance. The specific information (to include
tolerances for accuracy) is not specified in the
commander’s objective. This doecs not mean the
commander’s objective is not uvseful. In fact, the
cornmander has specified how he wants the
reconnaissance patrols to be evaluated (i.e., in terms
of time, information, and detection).

However, it is your job to develop the situation
which includes the terrain on which the task will be
performed, and the enemy and friendly situations
which will permit you to refine the objective. By
doing this you will be better able to develop
intermediate training objectives and establish training
standards which will permit you to evaluate
objectively a squad’s performance during its conduct
of a reconnaissance patrol.

You know Training Area B (figure 24) has been
designated by the commander as the location where
the training will take place. By making a map and/or
ground reconnaissance of this area, you can construct
a tactical situation apnropriate for the patrol training.

To develop an appropriate tactical situation, you
should examine the commander’s training objective
and analyze the general conditions and training
standards he has specified. Based on your analysis
you can then develop an appropriate tactical
situation. Let’s see how this would be done for the
reconnaissance patrol training.

Your commander’s objective indicates there are
three items in the training standards which must be
tied to a tactical situation. These three items are time,
information, and detection.

The first item concerns time. This includes the
time the patrol must depart (e.g., within 5 minutes of
the time specified in the patrol order) and return
(e.g., patrol must complete its mission within the
time specified in the patrol order). The second item
concerns information about the enemy force and its
activities which at least one-half of the squad’s
personnel must report. Acquiring this information
and returning with it to friendly lines is the very
purpose of the reconnaissance patrol. The third item
is the squad’s detection by the aggressor due to the
squad’s inadequate Security or careless rnovement
during the patrol’s conduct.

With these points in mind, you should see the need
for developing an enemy situation which allows for
the patrol’s acquiring information and avoiding
detection within a specified period of time.
Accordingly, you can construct a very simple tactical
situation suitable for refining the commander’s
objective, yet within the resource capabilities
provided ({i.e., Training Area B and the scout
platoon’s ability to act as aggressors).

As you study Training Area B (figure 24) you will
see that there are several possible tactical situations
which could be developed to refine the commander’s
objective. For illustrative purposes, we shall use the
situation depicted in figure 25.

NOTE: Conducting a reconnaissance of the
training area enables the trainer to develop an
appropriate tactical situation based on the type of
terrain available. This, in turn, will enable the
trainer to refine the commander’s training
objective. Consequently, the need to conduct a
map and/or a ground reconnaissance depends on
whether or not the trainer is familiar with the
terrain.  Specifically, if the trainer knows the
*v@ining area (e.g., the available cover and
concealment, distances, trafficability, etc.) he can
refine the commander’s objective without having

to conduct a map or ground reconnaissance.
Conversely, if the trainer is unfamiliar with the
training area, he must make a map and/or ground
reconnaissance of the training area to refine the
commander’s objective and assist in preparing the
training. |f the training area has not been
designated, then the trainer should continue with
his preparation, but he muxt recognize that he may
have to modify the training objectives and
organization of the training once the trainer can
get on the ground.
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With this tactical situation you can now refine the
commander’s training objective. The following
example shows how you can transiate the com-

mander’'s vague objective into statements which
further clarify conditions and establish standards
which are measurable and observable.

The tasx remains unchanged.
TASK: Each rifle squad must ke 3%e to conduct a
reconnaissance patrol.

The conditions element becomes clearer and mare
specific based on the tactical situation you have
developed.

CONDITIONS: Dismounted, at night, given a
reconnaissance patrol order which provides:

5. The location of the bridge site to be
reconnoitered.

b. Elements of information about the bridge:
(1)} Is the bridge intact?

(2) The size of the enemy force guarding
the bridge.

(3) The activities of the force on the bridge.

(4) The type and location of enemy
weapons, equipment, and fortifications.

c. Intelligence indicating active enemy, dis-
mounted patrolling on the south side of the
bridge and along the East-West road.

Based on the tactical situation you can refine the
trarning standards insofar as information and
detection.

TRAINING STANDARDS:

a. Time:

(1) Squad must leave within b minutes of
the departure time specified in the patrol
order.

\

HGURL 26,

Example of Refinement of Your Commander’s Objective

{2) Squad must complete the recon-
naissance patrol within the time specified in
the patrol order.

b. /nformation: During the patrol’s debriefing,
at least one-half of the squad’s personrel must
report the following items of information
concerning the bridge site:

{1) That the bridge is intact.

(2) That there is a crew-served automatic
weapon position on the south side of the
bridge.

{3) That there are at least 2 and not more
than 5 menin or around a vehicle parked on
the north side of the bridge.

NOTE: The above is the minimum essential
information the squad must report. Conceivably a
patrol could acquire and report the complete
enemy situation f(i.e., 2 men in the automatic
weapons position, 3 men in a jeep with radio, the 4
man roving patrols, etc.).

c. Detection: Squad must complete its mission
without sustaining more than 2 casualties {as
adjudged by an evaluator) which result because
the squad failed to take adequate security
measures during the conduct of the patrol.
Casualties can be sustained if the patrol is
detected by any of the aggressor forces (e.g., if
detected by the aggressor 4 man patrol when
crossing the east-west road or detected by the 4
man roving patrol on the south side of the
bridge).

This completes the refinement of the ~ommander’s
training objective. Having developed a precise training
objective and having stated it in measurable terms,
you have completed Step 1—you have described the
desired resuits of training. You can now move on to
Step 2in which you prepare to conduct training.

STEP 2: Prepare to
Conduct Training
In this step you will stress all of the fundamentals
of collective training. You must establish the
intermediate training. objectives that specify the
individuat and collective tasks the squad must
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perform to accomplish the commander’s objective,
including the conditions under which the tasks are
performed and the training standard that must be
met. Training fundamentals:

.Develop Precise Training Objectives and Insure
Standards Are Met

‘Insum Soldiers Can Perform Critical Individual
and Subunit Tasks

. Employ Multi-Echelon Collective Training

Let’s see how this is done for the reconnaissance
patrol training.



ESTABLISH INTERMEDIATE TRAINING OBJECTIVES

You will recall from chapter 3 that the first ste in
preparing training is to establish intermediate training
objectives. You do this by first identifying the tasks

by referring to the appropriate references. In this
instance these references FM 21-50, “Ranger Training
and Ranger Operations,” FM 21.75, “Combat
Training of the Individual Soldier and Patrolling,”
and your unit's tactical (field) SOP, For tactical
collective training, it is extremely important that you
identify the critical individual tasks a well as the
collective tasks that must be performed.

Note that the list of tasks (figure 27) clearly
separate those performed by the leader, by the patrol
members, and by the collective effort of the patrol.
In developing the list of tasks, don't get bogged
down. Avoid becoming so engrossed in accounting for
every action that could occur that you lose sight of
the purpose of developing the list in the fisst place.
The paint is to identify those critical tasks which
must be performed to accomplish the commander's
objective. In developing the tasks for tactical
cellective training, you shouid identify three types:

1. Critical Leader Tasks: The tasks the leader
must perform to accomplish the commander's
objective.

2, Critical Member Tasks: The tasks the team or
unit members must perform to accomplish the
commander's objective.

3, Collective Tasks: The tasks that must be
performed by two or more personnel to ac-
complish the commander's abjective which require
a high degree of teamwork. This inctudes critical
tasks performed by subunits (e, critical tasks
performed by a rifle squad to accomplish @ platoon
training objective).

Evamples of these three types of tasks for the
reconnaissance patrol training are shown in figure 27,

As you can see from the list of eritical individual
tasks in the figure, you may have to conduct
extensive individual training prior t0 “putting it all
together” by concentrating on developing each
squad's collective proficiency in reconnaissance
patrolling. This is an important point to remember. /f
the leader and his subordinates cannot perform
critical individual tasks, your collective training
efforts will be inefficient or ineffective, In this
respect you should stress the third fundamental of
collective training: Employ Multi-Echelon Collective
Training,

CHAPTER 6—

Critical Individual and Collective Tasks

Leader Tasks

PHASE | (Prior to departing)
1. Issue oral warning order

2. Coordinate with fire support,
friendly front lines {FFL) and for
rehearsal ared

3. Conduct reconnaissance

4. Write and issue patro! arder
5. Rehearse conduct of patrol
6. Inspect patrol

7. Final coordination with FFL
prior to passage

PHASE Il fan route)
1. Establish rally points
2. Call halts

3. lssug orders (e.g, crossing
danger areas, enemy contral, etc.

4, Supervise  conduct of
mavement

PHASE |11 fat abjective)

1. Locate and confirm objective
relly paint {ORP)

2. Modify patrof order a needed
3. Locate objective

4, Supervise conduct of
reconnaissance

PHASE IV {return move)
1. Use all tasks in Phase 1
2. Contact FFL

*The recon and security teams must be trained to perform their critical suburit tasks. This is part of the training
required to enable the reconnaissance patrol to accomplish the commander’s training objective.

FIGURE 27.
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G 1

This means you should train the squad leaders to
perform the tasks of the patrol leader separately, For
example, the squad leader can be trained to prepare
and issue a warning order and a patro! order without
the presence of his subordinates, Concurrently, while
the squad leader is learning to perform his duties, the
squad members can be learning to perform their
critical individual tasks {e.g., individual camouflage,
night movement techniques, etc.},

Once the critical tasks have been identified, you
should get the assistant trainers involved in preparing
the training, If you have insufficient lead time or it is
apparent the training will be especially complex and
require a large number of intermediate training
objectives to be developed, now is the time to get
help. Break down the tasks in a logical manner
{simple to complex or individual and collective) and
have the assistant trainers develop the conditions and

)
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training standards for'them‘ You must let them know
what the commander’'s objective is and what
resources are available. By getting the assistant
trainers involved at this point, you will use the time
available to best advantage.

Remember, in preparing the training, both the
trainer and his assistants should use the same 3-step
process. If they are not familiar with how to prepare
and conduct performance-oriented training, have
them read this manual. Assist them when they need
help and check their work early enough to correct
deficiencies.

To complete the intermediate training objectives
for the collective tasks, you and your assistants must
now establish the conditions under which the tasks
will be performed and th2 traiming standards met. To
develop the conditions of the intermediate objectives,
you and vyour assistants should examine the
conditions of the commander’'s objective. This
information together with a review of the appropriate
literature will assist in developing the conditions for
the collective tasks.

Similarly, the training standards can be developed
by examining the training standard of the com-
mander’s objective and the appropriate references. To
itlustrate how this is done, consider the collective task
for the reconnaissance patrol (figure 28).

e

. Colletive Tusks Porformed by Rocon Patrl

With the intermediate training objectives es-
tablished, you are now ready to determine and
organize the training required.

DETERMINE AND ORGANIZE
TRAINING REQU!'RED

Determine How Much Training is Required. You
will recall from chapter 3, determining how much
training is required depends on the current
proficiency of the soldiers with respect to their
ability to perform each intermediate training
objective. In short, if the soldiers can perform an
‘ntermediate objective successfully, no further train-
ing is required. Conversely, if they cannot meet
established standards, training is required.

To determine how much trau.ing is required, one
or both of the methods described in chapter 3 can be
used: (1) Obtaining and evaluating past performance
results and (2) Emploving pretraining diagnostics. For
example, determine if a squad can move in the patrol
file formatiorn by requiring them to perform
intermediate training objective number 2. |f they
meet the training standard, no training is required. If
time and other resources preclude you from
conducting a pretraining test, then subjectively
evaluate past performance results to determine how
much, if any, training is required. Once you have
determined the training required, you are ready to
organize the training.

Organize Training Required. To organize tactical

1. The patrol will pass through (depart and reenter) collective training you must pay particular attention
friendly front lines. to the order in which critical individual tasks and

2. The patrol will move in file formation. collective tasks which require training are taught. By
insuring that the soldiers (leaders and team or unit

3. The patrol will move through danger areas. members) can perform their critical individual tasks,
4. The patrol will secure halt area. you. can significa‘ntly improve the capability of the
soldiers to function as a team or unit. Remember,

5. The security team will secure the recon team and you should employ multi-echelon training to bring

ORP.

(=]

. The recon team will recon the objective.

. The recon team will disseminate information to the

other patrol members.

FIGURE 28.
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By examining the conditions and training standard
of the commander’'s objective and by using your
combined experience, expertise, and the appropriate
references, you and the assistant trainers should be
able to develop intermediate training objectives
similar to those shown in figure 29,
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the leaders up to speed before they train with their
subordinates.

When the leaders and team or unit members have
mastered the critical individual tasks, they are ready
for collective training. |f there are collective
inttvimediate training objectives, the order in which
thess objectives are taught may be important. For
example, the team of unit may have to learn to
perform one collective objective before they can
perform another. In addition, the available training
resources may dictate that training in one objective
must take place before training can begin in another.
To do this, you must estimate the training resources.
required and select appropriate trainer techniques.
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CHAPTER 6 —

Intermediate Collective Training Objectives For Reconnaissance Patrol Training

R

Bt TASK: The patrol will pass through _(depart and 3. TASK' The patro! w»ll securahaltam,
reenter) friendly front lines (FFL), S :

CONDITIONS at night, g:ven 8 patrol ordar which
specifies ~ a departure point and line of
S departure, the-reentry point and o “not fater . -
- -than't.time--to- reenter- the . FFL-and- the: - - -
availability, of 8 gmde to asslst in conductmg L
- ~the mmaHnssage '

THAIIWNG § TANDA RO:

Beplmm' {1 Depm \mthm 5 mmutes ofthe nml C
. specificd.in “the. patrol order, (2) complete- .
passage of FFL without bsing datectet‘by the - b
enamy,- and (3) completa pmane with alf..:
. - batrol peuonnel i \ - e
Rnentrv (1)’ Coordinate - reantry of FFL ,with' o
- friendly ‘forces- prior- to .approaching- within ...
500 meters of the FFL, (2) complete passags .~ -
-of FFL. with all patrol: personnel-accounted . - -
for and without being engaged by. friendly: - - . .
forces, and - (3) complete passege not later. * . . in plam prioF to the
T .thanmanmesnaclﬂsdmﬂwpmrol orl:lsl’._ - e Sl their reconRaissance)
: ' ' LT _.t-mtromwunuwn
; m

v

2. TASK The patrul mll movamaﬁla formzmun, R
L‘OIVDITIONS atnight, in hilly, semi- woodad tarrmn,',
given a patrol ordaf which specifies.the route . -
to be followed, an objective to-be reached,” " -
‘and @ "not later-than” ‘time to reach the‘
“objective.

- TRAINING STANDARD: Mowe using the ﬁla forma-. P
tion_specified in the Ranger Handbook:{ie, = -
‘point man leads, followed by: compass man, = - . "

~_patrol leader,. RTG, .security. element;: recon . .

.element, -assistant’. patrot : lsader_ ‘and rear.
- security), ‘Patrol must: arrive withi the'tima .
" “specified. Patrol must maintain’ noiss‘and light
. disciphne (e.g., tape dog g and ‘rifle stings;
_"'sock"; canteens, camoufiage face and hands;
" use 'red filter under poncho tu mad map, d K
- not smoke etc‘

Estimate Resources Required and Select Training
Techniques. The toughest resource to estimate, and
the one that is usually the most limited, is time. This
is particularly true for tactical collective training. The
best method is to use past experience and your . : AT e ‘ L
judgment of how long it will take to bring the team : I'IGURE 29
or unit from their current proficiency to a level of
proficiency that will enable them to meet the training
standard of a particular objective.
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For example, for the

reconnaissance patrol
training, excluding training in critical individual tasks,
your time estimate for the collective training might
look like that shown in figure 30.

p—They are the:

Time Estimate for Collective
Reconnaissance Patrol Training

Collective Tasks Team or Unit "~ Time

1. :’::;mt)h;(;ulgh (depart and patrol 1 hour
2. Move in file formaticn patrol 2 hours
3. Secure halt areas patrol 1 hour
4. Set’:ure' recon t_element and security element 2 hours

objective rally point

5. Dbserve the objective recon element 2 hours
6. Disseminate information recon element 1 hour
7. Conduct practice recon patrol all 4 hours
TOTAL 13 hours

FIHCURE S0,

When selecting appropriate trainer
keep in mind the three

phases of «©

performance-oriented training. These are:

PHASE 1: Trainer states purpose of

techniques,

onducting

training;

explains and demonstrates, if neces-
sary, the objective to be performed.

PHASE 2: Soldiers practice objective to acquire

proficiency.

PHASE 3: Soldiers are tested on commander’s

objective.

To select the training techniques, you should be
familiar with not only training aids (see chapter 3 and
appendix C), but also with the types of *actical

exercises. A brief discussion of

w exercises normally

sed at company leve! will assist you in following the

TERRAIN MODEL EXERCISE. This is a
tactical exercise in which a sandtable or some
other type of terrain mode! is substituted for
the actual terrain. It is an excellent exercise for
training leaders to plan and conduct a tactical
operation and for demonstrating the concept of
the operation to the entire unit.

e

TERRAIN EXERCISE. In this exercise, the
disposition and movement of simulated troops
are planned and discussed on a particular piece
of ground. It is an excellent exercise for
training squad and platoon leaders to analyze
the terrain during the planning and simulated
conduct of an operation,

©

COMMAND POST EXERCISE (CPX). This
exercise involves only leaders planning opera-
tions for simulated units. It can be conducted
in the field or as a map exercise at home
station. The CPX allows the leaders to plan
company-size operations and use troop leading
procedures without involving the entire unit.

o

TACTICAL DRILL EXERCISE. This exercise
is used to prepare a uni. or team to execute
tactical techniques. It can be conducted on a
parade ground or ov?r actual terrain, The key is
to begin slowly by executing the particular
action by-the-numbers. It allows the unit or
team to progress step by step until they attain
teamwork and can perform the task at normal
speed.

©

FIELD EXERCISES. During this exercise, the
entire unit conducts the tactical operation
specified in its training objective under
simulated combat conditions. The successful
execution of the tactical operation depends
greatly on actions taken during the preparation
of your tactical training.
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recon patrol example. There are five types of tactical

exercises which are app, Jhriate for this pury.ose.

Figure 31 shows the manner in which the five
types of tactical exercises defined above are related to
one another,
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LEADER TNG SOLDIER TNG

© crAIN PERFORMANCE-
VIODEL
ORIENTED
O 7ERRAIN
‘ TRAINING
©crx

SUBUNIT

O racricaL
DRILL

UNIT

O cTICA
DRILL

O 1161 D EXCRCISES

FIGURE 1.

To briefly illustrate when and how to use these
exercises, we will examine a portion of the patrol
training example and relate it to the techniques you
can use (See figure 32).

CHAPTER 6 —

Training Tasks Who Receives Technique

. Prepare orders;

select route, Patrol leaders

supervision of patrol (see chapter 3)

Individual Training

. Select routes

Patrol leaders Terrain Exercise

A detaled discussion of thesy sxercioe, including
whien and how to aue each, s fotnd i appendix |

6

The patrol leaders will learn patrolling fundamen-
tals and how to prepare patrol orders in item 1,
Following this they can practice these skills using a
terrain mode! exercise {item 3). Up to this point we
have concentrated on the patrol teader by sharpening
his skills, At the same time, the soldiers would also be
recaiving training in individual skifls, thus applying
the  multi-echelon training concapt previously  dis
cusaod,

Multi-echalon training need not be limited to just
individual tasks, 1t may also includa colloctive taske,
Whila the squad leaders are being trained in issuing
patrol orders, the patrol maibars can b practicing
movamant techniques {or techniques for erosting
roads) under the supsrvision of the platoon leadars or
squad  leaders who are already  proficiont in the
insuance of patrol orders, Ttams 4 and S in higure 32
could be conductad whily Teadars ure working on
itarms 2 and 3,

After completing  the  cntical  indoidual ond
Athunit training, of 04 time to pat b leaders bk
with the squads, In figure 32, i G, g tactical dedl e
wrrd fust Thus exercing i conducted by the nambuers,
with <afhiciont otputition o insare svorvone knows,

3. Conduct of recon | b, o) toaders | Terrain Model Exercise
patrol
4. Security team Team Tactical Drill 1
5. Recon team Team Tactical Drill 2
6. :’:‘:‘,'zl""’"‘ of recon | prtrol Tactical Drill 3
7. Execution of the Patrol Field Exercise
patrol
FIGURE 32,

03
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exactly how to react when moving through friendly
lines, conducting a security halt, or reconnoitering
the objective. The key is go slow and critique every
step. Hf the task is not done correctly now, it will not
he executed ;3ropur|y either in the field exercise, or
uttimately, 1n combat.

With a rough determination of the training time
required for the collective tasks completed (figure
30), the next step s to estimate the time required for
the field exercise.

The following facts wilt influence this determina-
tion,

1. Nine squads must execute the patrol.

2. There is only enough room in the training area
for three squads to perform the patrol on a given
night.

3. The platoans will also be receiving training in
the area defense during the week in which the
patrol training will be conducted.

4. The squads that conduct the night patrol should
receive compensatory time.

Yaou should coordinate with 1T Doan to Tind ot
what by tirne estimate s for the detense traiming, The
twa of you would jaintly develop an activity schedule
that inighit ook sormething like frgore 33,

A the pancipal trainer, you need to retarm to thae
company  connnander with theey schedile and your
interrnediuate traming objectives, First, to resolve the
question ks a0 the wchedale; sacond, 1o receive
final approval for your mtenmediate traaing objec
tivirs, With the company commander’s asastanca, the
completsd teamng forecast woula look ko figure 1344
(The total forecast was completed by cormbonng
figure, 30, 32, and 33, and adding the cormmander '
aguidance,) With the trinmng torecast developed and
trartnngg techinges, adentified, thy ceraommng trarmmeg
vesourcey can beeoetimated, bt deteriine whin
LED g Do cOomes <eparate LEatnimng sessions, At 1o
et tant teaineery o tefloc tod i the torecast ot figine
O o owe pomited oat eachier, thoy may have
st ane the devedoprivna of the
thespeetore

intergneddate

ohyes tives, amd tequnin only o i
arnount of gurdanco to continue working onoag e b
preriond of et tion Your oy gordance i e
mformation e e
aundance the commantder provided 1o you (i the
sriterinedtate Ly obpective (o e e cennplhied,
whiar, whee, wheee, the feaieg) teaniecs avaifable,

anned the reaore, Tor et the teaninig).

cae shonld contam the wame

.
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DAY 1 DAY 2 DAY 3
One Platoon Two Same as Day 2
preparing for Platoons
recon patrol compensatory
time
AM One Platoon:
defensive
training
Defense (tactical drill)
Training
(sandtable) Rotate same
(tactical drill) as Day 1
One Plstoon
preparing .
dofensive
position
(Day)}  One Mstoon? .
One Patoon
‘conducting
.recon . putrol. .} Sams m Day 1.
One Platoon. .
conduoting RIRRIECE U1 AL
] .m o s . ‘("_"f. , "":' ,
Night)] 0 ,‘ T
Ons Matoon? | "

PIGURE A,

By providing this type of guidance 1o yom
awatatardy, thay will b ably to prapare theie training
wesion prapedy. Lpecifically, they will he able to
take yvour guidence, snd vsing the 3stap, backward
phanning process, prepaty and conduct therr gssignesd
tearning Doy o pinticidarly nnportant for tactical
colloctive  trimng  hecnea they  ust  davalop
appropeiate tactical sitaatione wineh with snably themn
to rehine your anterpnediate traming objechives in g
twaniteer wineh preeoty thene 1o evatuaty propetly the
teaatie o i’y perfarianes,

PBecae you ae responsible for what your
et dant taimes da, have therm hong tien work 1o
your by cvaluation




TRAINING |

217 28 29 30
TUES WED THURS FRI
PATROL PATROL ALL** Compensatory
LDRTNG LDRTNG 1. Passage Time
1. Write Conduct of of lines
orders recon patrol 2. Patrol Critique
2. Select sandtable formation
AM | routes exercise) Makeup and
3. Secure halt | Remedial
3. Supervise |SOLDIER TNG]| (tactical Training
conduct 1. Use of map |drill)
and compass
SOLDIER TNG
1. Movement |2 RTO
techniques procedures
2. Camouflage
Maintenance | Malntenance |1. Sacurity Maintenance
TM actlons
Physical ALL team| Orvanized
Training Recon petrol f;d?,;:o" o Athistics
reheersel
(tactlcal 3. Disseninete
PM dril) info
(Day) (tactlcal
drilt)
ALL
Conduet vf
recon patrol
(tacticel
drill)
PM
(Night)

ot Wed seliwdaly shevelopied from e estinmaie ol figioe {4,

Ly sahedide dheveloped from Hme esxtimate at Higire (0

oy qraing holidav iy one ppypnoacde Draines oy wishe 1o 0o,
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DJRECAST
3 4 5 6
MON* o+ TUES* WED* THURS
i
LEADERS 1ST PLT 1STPLT 1STPLT
Conduct area | Campensatory | Review Comp time
defense time Defepsive )
(sandtable) 20 PLT‘ (tactical drill} ZMl:i::_T
SOLDIERs | Comptime & lopp v
Prepare feview recan Jcomp Time 3D PLY
fighting techniques Comp time
position JOPLT IDPLT
(tactical Conductof |Comptime& | WPNSPLT
drill) defense (TOE |review of recon} Range firing
drill) tech .
Critique
WPNS PLT WPNS PLT
FO procedures | RSOP
18T PLY 1STPLT 18T PLT Elements
Prep for recon |.Critique | Prep dofonse | that are
maintensnee | -position  ~  fsuscessful
: St {reteen to
200LY 20PLT 20PLY - |Coarse for
Prop for recon | Critiqueand |tng holidey.***
‘defomsive ptrel - | melntenares
position . Squeds
o DAY 1 30Pus - - frequiring
oy Prop dofome - | Propfor sdditions!
Maintenence | position | reeen patrol | tng prep for
' v s m’lmtd.
wensPLY | wenseLT | WeNs ALY
Crowdrl | RSOP | Nango firlng
cwreer |osrer Ly | openter
+Condust | Stsd down; | Conduet | ~ Romedial
er traindug on have faster learnery help slower prevonnel
flct: ket
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COMPLETE ADMINISTRATIVE REQUIREMENTS

After providing the assistant trainers your training
guidance, you should complete the administrative
requirements, This includes obtaining equipment,
making coordination and developing fesson plans as
discussed in chapter 3. Sample lesson plans are
included at appendix G. Remember, lesson plans
should be used as a guide only, {f it does not fit your
local needs, develop your own format,

For complex tactical collective training like the
reconnaissance patrol training, there are many things
the trainer must do to complete the preparation of
training, You will recall that in Step 1, Describe the
Desired Results of Training, an appropriate tactical
situation was developed that permitted the trainer te
refine the commander’s training objective, The trainer
must now further develop the tactical situation by
writing the administrative material that will be used

to support the tactical training. For example, in
:sting each squad’s capability to conduct a successful
reconnaissance patrof, one of the items that must be
developed would be the patrol briefing given to the
squad leader. In addition, after evaluating the patrol
leader’s capability to prepare and issue a warning
order and a patrol order, the trainer would provide a
complete patrol order which specifies how the patrol
would perform its mission. This would he done to
insure that the conduct of the patrols would bhe
controfled and evatuated in a uniform manner. An
example of a patrol brieiing based on the tactical
situation developed in Step 1 iy shown at figures 35
and 36.

With the administrative requirements completed
you are ready for the most important part of the
training process: The actual con e of the training.

PATROL BRIEFING FOR A RECONNAISSANCE PATROL
Trainer Issues Briefing to Patrol Leader (figure 36 depicts the tactical situation)
MISSTON: Your mivaon i (o condnet o paint reconnaissance of the bridge site (Loc YD 039-13873) 10
deternmine:
ac The waze ol the eney toree prarding the bridge.

b, The type ol enemy weapans and equipment, e, antomatic weapons, other crew served weapons, radios,

velinele,

¢ bocation and type ol fortilications,
ENEMY FORCES: Fuemy has withdrwn 1o the north side of the viver where they e prepining defensive
penttions one the faph promnd overlooking the river, We sospect that the enemy is fortifying the bridge anlis
condieting local patroly on the wonth side of the hradge and along the Fast-West road,
FRIENDLY FORCES: O battahion hos been attacking, onr company (Co B) s the battalion reseive, The
battalion vy preparing to s tack and cross the river tomorrow night.
FIGIFE DATA: Tewil be durk at 2000 hours (FENT), the moon witlh tise at 2200 honrs,
Yo will depat driendly lines ot checkpoint t oot Tater than 000 hours, You must reenter friendly tines at
chechpomt b ot Liter than 2100 lows, You will coordinate with the CO, Co A, for departare and 1eentry of
Pewdly tones. Ple wall also provide yon s gide 1o teid yon to and Trom his ines and yonr assenibly area i you
I"l[il(",l e,
You will welect your own route hetween checkpomts, Report yom arnival at each check point ining the tolfowing,
cod yond P Bloe, CP2 preens CP Vred; CPA yellow,
Cooviate with the company Jorwand obuerver for fite sapport, Cootdinate with the snpply sergeant tol
caqpaproent and rationes Dot forget to okt binocitos and stalie we pes,
fhe ot teneegnt wall angnge for enly chow, et Heing, and s reliearial wmea, and apon etam, hot chow,
Conpdinaate wath ben doectty for these itenes Foall debrted the patrol immediately after yous et

s
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STEP 3: Conduct
Training to Standards

Step 3 of the 3-step process is conducting training
in a manner which will insure that the individuals,
teams, or units being trained can meet established
standards. Again, the procedure for tactical collective
training is the same as for individual training. Your
intermediate training objectives have been established
(and refined by the assistant trainers) and include the
standards your training must achieve. When these
have been performed successfully, the team or unitis
ready to practice and be tested in performing the
commander’s objective.

Remember, during the actual conduct of training
you should insure that leaders and team or unit
members can perform their respective critical
individual and subunit tasks beiore they train
together to perform the commander's training
objectives.

This would include all of the training which is

indicated in figures 33 and 34. As the principal
trainer, you will have to monitor this training very
closely, especially at the critiques and during remedial
training. A block of training such as this one, or more
complex training such as attack or defense, will
require close attention to coordination and super-
vision of the assistant trainers.

As a principal trainer, you are responsible for the
training conducted by your assistants. As a leader,
you must supervise their t-aining ard provid.
assistance where it is needed. In .his respect, you
should monitor the training and make adjustments in
the schedule as needed. For exampie, i{ you observe
incorrect procedures, techniques, or methods being
used by a unit as it maneuvers against a fortified
position, you should stop the training, explain what is
wrong, and require the unit to start over again. To
hammer this point home, consider the following
examples of training being cor-ucted (next page).

CHAPTER 6—
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Visualize a piece of rolling, semi-wooded
terrain on & sunny day. A rifle squad comes
out of the woods and crosses the Final
Coordination Line, moving on line. There is
a 10-meter interval between the men and the
squad leader is moving along behind the

squad, talking on the radio. The supporting

artillery (s shifted from the objective,
Immediately the riflemen move forward,

rapidly firing aimed shots from the shoulder .

every time their left foot hits the ground. As
they get within 30 meters of the objective,

the rate of movement and fire increase. The .

riflemen are firing from the underarm
position while the automatic riflemen are
firing short bursts from the hip.

Isn’t this a sight to warm the heart of eve y . fantry leader? A ' e of infantry moving
upright and courageously in the attack. Would tais wo r in con'b ''? NO!
It might have worked for Wellington or Naroleon, tut it vou..'« work for you. In fact,

if you are training in this fashicn, you and you

wan U7AD .« RONG!

In combat, two enemy riflemen, auy in, and tiring 1ven ained shots would kill or

wound half of the squad before they even reachedd the

~.eave. The remaining men

w i id be flat on the ground looking for some way ou* < f . -uir predicament.

T.1e view this time is of a bleacher site in
a local training area. It is a nice day and
ahout 90 men are sitting in the hleachers. A
young lieutenant is just beginnin , .1 ¢lass on
s quad defense.

With the lieutenant are two NCOs
wearing starche 1 fatigues and .ainy boots
Charts and other training aids are ready for
Lse,

During the first hour, the lieutenant gets
the rubject well in hand, explaining the
parp.s: of the a1 defense, security
elemr.ts, final protrc s fires, anct alternate
positivns,

One or two men nd, hut for the most
pAart everyone stays av ake. The second hour
begins and the liguter ant is now explaining
how to dig toxh Jez, set out claymores and
wire. and call for artillery fire. Sevaral men
a1 asleep now, the remainder, although
their ayas are open, their minds are far away.

74
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“Infeaaenately, these situations occur far too often
in 1,..ng. They occur because commanders and
trat. ;.5 have not done their "homework.’”” They have
not tr«en the time to properly prepare the training.
Consequently, despite a lot of activity or talking,
little or no training takes place. In fact, the soldiers
are learning to do it wrong or not at all.

This is a situation unit leaders must not tolerate.
I »y tnust establish training objectives and insure
hat established standards are met. The training must
stress techniques. When significant errors are spotted,
the: tiainer should stop the exercise and correct the
defi - -.cy before continuing, While, initially, the
trainiy may appear to progress slowly, the soldiers
undergoing training will learn to do it right the first

tine and subsequent training will not have to
continually cover "old ground.”
This approach is best illustrated when one

considers a successful foothall team. After a game,
the deficiencies aro identified and in next week’s
practice session, the coaches and the team work hiird
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to correct deficiencies. They don’t merely identify
problems, talk about them, and hope that in the
following week’s game the deficiencies will be
somehow magically corrected. Likewise, in the
practice sessions, when the coach spots a deficizncy
in executing a play he stops the session, explains (o
the team or player how the play should be ex.c -ted
and then the team practices the play until they et il
right. Similarly, good tactica!l collective train .1 t>kes
time, hard work, and the dedication of the 1z 15 G
do it right. They must require the soldiers undergoing
training to practice a task again, and again, and again
until they can perform it right. Without this attitude,
chances are your training will fail.

SETTING REALISTIC STANDARDS

Training standards play an important role in
training because they help insure that leaders,
soldiers, teams and units can perform successfully in
combat. Trainers must set realistic standards because
then soldiers know exactly what is expected of them.

You conduct effective tactical training by clearly
snecifying the standards you expect your soldiers to
meet in performing a task. You must then have the
leadlers, soldiers, team, or unit practice the task until
they can meet successfully the standards you have
established. Finally, you must hold the unit—partic-
ularly your subordinate leaders—accountable for
insuring that your standards are met--just as your
commander should hold you accountable for meeting
his standards.

For example, if a platoon is undergoing training in
the area defense and the task is to dig foxholes, it is
the responsibility of the fire team leaders and squad
leaders to walk from position to position insuring the
holes are the proper size, have natural camouflage,
provide protection from direct small arms fire, etc. It
is essential that soldiers know the standards and are
required to meet them.

Soldiers perform tasks in the manner you want
only when they clearly understand the standards you
expect from them. The same thing goes for your
subordinate leaders in the unit. They will insure that
their men comply with your standards once they
clearly understand what your standards are and know
you will check to see they are met.

It's your responsibility as a leader to establish
these standards during the preparation of your
training. It's also your responsibility as a leader to
insure these standards are understood and complied
with during the conduct of your training. This is not
easy, but that’s why you're paid to te a leader,

In.order to train to standards, you must be
sufficiently self-disciplined to stay with each task
unti! it is mastered. This means that when the unit
makes a mistake, you should stop and have them do
it right. It's admittedly more fun to run over the
objective or tear dowr the road in your tanks, but
this is not how battles are won. They are won by
going over the planning of the operation with the
leaders until they can meet your standards, then
going over the next task until its standards have been
met, and so on. Only when each of the individual
tasks has been mastered, do you move on to tactical
exercises, and the field exercise. Once the unit can
demonstrate it can meet your standards during a field
exercise, you can continue to conduct as many field
exercises as time and resources allow in order to
permit the unit to improve its proficiency.

SUPERVISION AND CRITIQUES

Training to standards requires continuous super-
vision. For example, when a platoon leader has placed
his platoon in its defensive positions, he should start
walking across his platoon front. As he looks at each
position, he checks to see if it takes advantage of the
best natural cover, concealment, and fields of fire. As
he gets to one end of the platoon, he turns back and
checks each position again to see if the men are
foltowing the prescribed priority of work.

On his next swing along the line, he might check
to see whether the natural camouflage has been
maintained. He should also walk 200-300 meters out
in front of the position to determine what the enemy
would see as they approach.

In order for your training to be effective, it must
involve constant supervision and correction of
individual and unit performance. Everyone in the unit
must be continuously informed of how close their
performance is to the established standards. When
squad field training exercises are heing conducted, the
company commander and all of the platoon leaders
should be in the field with their men, actively
supervising and correcting the training.

POST TRAINING EVALUATION

Bccause you have carefully prepared your training
and establiched measurable training standards you
will be able to evaluate tactical collective training
using the techniques discussed in chapter 3. In
addition, a handy checklist for evaluating your
training is contained in appendix D. Remember, you
should keep informal records of what the training
accomplished {or failed to accomplish, and why) so

CHAPTER 6 —
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that the commander can make necessary adjustments
to the training program. Also, future trainers will

then have a record they can use to assist ther. in
preparing the same or similar training.

USING ARTEP TO PREPARE AND CONDUCT TACTICAL COLLECTIVE TRAINING

As is the case with equipment-oriented collective
training, ARTEP provides a great deal of useful
information to commanders and trainers responsible
for the planning, conduct, and evaluation of tactical
collective training. Because ARTEP specifies the
collective performances required of all elements of a
unit, including the standards for performance that
must be met, it is the basis for collective training and
evaluation. Combat arms units will find the applicable
ARTEP an excellent source of tactical collective
training objectives and of other information that will
aid in the preparation and conduct of tactical
training.

To ustrate how ARTEP can be used, consider
the training and evaluation outline extract from
ARTEP 7-45 below. This training and
evaluation outhne specifies one of the combat
capabihties required of a rifle squad to operate
successfully as a point squad of an advance party
conducting a movement-to-contact mission. The
performances expected of the squad are expressed in
terms of the pussion, the primary training and
evaluation standards, and the asscciated collective
training objectives. These objectives require the

preparation and conduct of tactical collective
training. Because they are stated in performance
terms, the first step of the backward planning process
“Describe the desired results of training’” is largely
completed.,

Further, information contained in the suggested
support requirements will aid in estimating the
training rescurces required to conduct training, and
will point the trainer to the key references. Finally,
the tips to trainers and evaluators provide additional
information on how the exercise might be conducted.

As was the case with equipment-oriented collective
truining, the information contained in the training
and evaluation outline does not do all the trainer’s
work. Where needed, training objectives must be
refined, intermediate training objectives developed,
and lesson plans completed. Nonetheless, ARTEP
focuses commanders and trainers on the '‘desired
results of training” and provides information
commanders and trainers need and can use. If an
ARTEP has been completed fo; your unit, consult
and use it frequently.

TRAINING AND EVALUATION OUTLINE

UNIT: RIFLE SQUAD

MISSION: MOVEMENT TO CONTACT (MEETING ENGAGEMENT)

The following general conditions and primary training/evaluation standards apply:

a. General Conditions. For the past two days the enemy has been withdrawing and has succeeded in breaking
contact. Latest intelligence reports indicate that the enemy has left behind sniper teams to harass friendly forces
seeking to locate and fix the main enemy force. The squad being trained or evaluated is the point squad of the
advance party of a larger force conducting a movement to contact mission in daylight. The squad is told to
eliminate any enemy resistance that is within its capability. 81-mm mortar fire is available on request. Both
friendly and enemy forces should use Squad Combat Operations Exercise {Simulation) (SCOPES) equipment
when available, practice hand grenades, and 5.56 blank ammunition.

b. Primary Training/Evatuation Standards. To receive a satisfactory rating the squad must successfully meet
these standards: Eliminates, within a reasonable time, a small enemy force (2 to 3 men armed with AK 47
autornatic rifles) without sustaining excossive casualties and prepares to continue mission promptly after the
enemy resistance has been eliminated.

NOTE 1: When SCOPES equipment (s available, friendly and enemy casualties will be assessed in accordance
with procedures spacified in TC 7-2 (test aedition), “Squad Combat Operations Fxercise (Simulation).” When
SCOPES equipmant is not available, bhase friendly and enemv casualties on the evaluator’s observations and
fudgment,
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NOTE 2: It is emphasized that this is a movement to contact/meeting e .gagement and not Just an a. ="
problem.
RATING
TASK CONDITIDNS TRAINING/EVALUATIDN STANDARDS s T v
Use proper move- Dismounted in daylight, under | Squad uses traveling when contact is not likely, traveling
ment technique. the following conditions: overwatch when contact is possible, and bounding overwatch
when contact is expected. The squad’s execution of these
a. Squad leader is given an oral movement techniques optimizes the use of terrain to
platoon leader’s frag arder which minimize its exposure and to maximize its ability tu eliver
provides: suppressive fires fram the best available overwatch positiuas.
(1) Enemy and friendly situa- | NOTE: When using SCOPES equipment, achievement of this
tion and mission described in the | standard is evaluated based on the casualties inflicted on the
general conditions. squad by ‘he enemy. if SCOPES equipment is not available,
determination is based on evaluator observation/judgment.
(2) Other necessary informa-
tion (e.g., route, command and
signal, etc).
b. Squad personnel carry normal
TOE weapons and equipment.
c. i-nemy and friendly personnel
have SCOPES equipment, practice
hand grenades, and 5.56mm blank
ammunition.
(NOTE: Personnel  should be
trained with SCOPES equipment
and techniques before conducting
this evaluation).
d. Squad leader should have map,
squad radio and lensatic compass.
Locate and report Enemy engages the squad when Squad leader promptly reports contact tu his platoon leader
enemy. its lead clement is within small | including location and estimated size of enemy.
arms range (e.9., 200-300 meters).
Elirninate enemy re- Enemy force continues to engage | Within a reasonable time, squad eliminates enemy resistance
sistance. the squad. using fire (organic/supporting) and maneuver without
sustaining excessive casualties.
NOTE: When using SCOPES equipment, achievement of this
standard is evaluated, based on the casualties inflicted on the
squad by the enemy.
Prepare to continug Engmy resistance has been elimi- | Promptly after elimination cf enemy resistance, squad
mission. Jated. establishes local security and prepares to continue the
mission.
71
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SUGGESTED SUPPORT REQUIREMENTS (EVALUATION)
RIFLE SQUAD: Movement to Contact (Meeting Engagement)

1. Administration:

a. TC 71 and TC 7-2 provide
guidance necessary for the conduct of
this evaluation.

b. Squads should receive at least 4
hours of SCOPES training prior to the
evaluation.

c. A platcon leader’s frag order must
be prepared in advance by the evaluators
for issue to the squad leader.

2. Minimum Evaluator(s): 1 LT, OIC; 3 NCO’s
(4 controllers are broken out as follows: 1 with
aggressors, 2 with squad, and 1 as net control
station/scorer.)

3. Aggressors: 2 or 3 men with rifles.
4. Support Troops: 1driver.

5. Vehicles/Communication: 1
radios (AN/PRC-77).

6. Maneuver Area: Rolling, lightly wooded
terrain that provides some concealment to the
attacking squad. An area of at least 500 x 1000
meters is required.

vehicle;, 4

7. Firing Area: None.

8. Training Aids, Devices and Special Equip-
ment:

a. One six-power scope, scope adapt:
er, adapter bolt, washer, and wing nut per
squad member and each aggressor.

b. !dentification numbers (4 of the
same number) for affixing to helmet
camouflage cover for each squad member
and each aggressor (see App D, TC 7-2 for
details).

9. Ammunition: Ctg blank 5.56mm, 100 rds
per M-16 rifle; fuze practice grenade, 25 each;
simulator ground burst projectile, 5 each.

10. Key References:
(TBP).

T7C 71, TC 72, FM 75

11. Tips for Evaluators/Trainers: When
SCOPES equipment is used, evaluators will
require prior orientation and training in
SCOPES technique prior to conducting this
evaluation. TC 7-2 provides extensive informa-
tion/guidance for using the SCOPES terh-
niques. When SCOFES equipment is not
available, one evaluator should be located with
the aggressor force. This will permit the
evaluator to ohserve the tested squad's
proficiency in using availabte cover and
concealment and proper fire and maneuver
techniques. One evaluator should act as the
squad’s platoon leader throughout the exercise.
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ENGAGEMENT SIMULATION

Tactical collective training cannot be meaningful
without a form of evaluation. The ARTEP provides
the tasks, ronditions, and standards from which
training objectives are developed. There still remains a
subjective judgmental process in determining if the
standards were met, i.e., the ARTEP standards state
that the task is to be¢ accomplished "without
excessive casualties.” Determining what is excessive
casualties is hard enough, but who the casualties are is
even harder to define realistically. The term
“engagement simulation” represents a family of
techniques and equipment designed to realistically
provide casualty assessment simulating the lethality
of modern weapons in a two-sided, free-play tactical
training exercise. What this means to trainers is that
for the first time it is possible to effectively put "kill
or be killed" realism into tactical training.

Live Fire Exercise Vs.
Tactical txercise

In the past, trainers had only two alternatives for
training soldiers to fight. One method, the live fire
exercise, has the advantage of permitting troops to
maneuver while firing live ammunition. It has the
disadvantage that the "enemy” cannot shoot back. In
fact, the enemy must be simulated. The second
method, tactical exercises, allows for the use of
opposing forces, but not the use of live ammunition.
The result, all too often, is that bad habits are
developed and reinforced. For example, troops and
vehicles moved around the “battlefield” as if they
were immune to enemy fire. This sometimes led to
empioying tactical concepts and technigues that
would prove disastrous if applied in combat. The
stand-up assaults, common to tactical training
exercises of the past, is one example,
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Unfortunately, many efforts to solve tactical
training problems by using blanks and artillery
simulators alone have not produced the degree of
combat realism needed to make soldiers and leaders
understand just how vulnerable they are to enemy
fire. To complicate matters further, in recent years,
this vulnerability has iv i wsed. On the modern
battlefield the lethality ve-nans has advanced to
the point that any targe: for more than a few
seconds, even at extrer. canges, can be killed or
destroyed. Because potential adversaries possess large
forces armed with modern weapons and equipment,
even moderate casualty rates would be unacceptable
to U.S. forces who must be able to fight
outnumbered and win.

CHAPTER 6 —

Two Systems of Realistic
Engagement Simulation

For these and other reasons, research in finding
techniques to improve tactical training has con-
centrated in the field of engagement simulation. Two
such systems, SCOPES and REALTRAIN, have been
developed and are soon to be in the units if not there
alreadyv. These systems provide this realism to squad,
gun crews, and platoons. Further, engagement
simulation offers trainers the capability to achieve the
degree of combat realism necessary to teach soldiers
to:

® Recognize the significance of the increaserd
lethality of modern weapons.

@ Make the maximurn protective use ol terrain.
@ Utilize suppressive fires to cover movement.

@ Stress in training and combat the use of
combined arms,
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Scopes

The first development in engagement simulation
training techniques and equipment was the Squad
Combat Operations Exercise Simulation, or SCOPES.
Briefly, this is how SCOPES works. Trainers first
develop a tdactical scenario hased on specific training
objectives to be accomplished {e.g., the rifle squad
movement tc contact mission and objectives in
ARTEP 7-45). Each rifleman of both opposing forces
mounts a 6X telescope on his M16A1 rifle. The
telescopes are used to identify numbers worn on the
helmets of all participants. When a number of an
"enemy" soldier is identified, the soluier making the
identification fires a blank round and calls out the
number he sees. Controllers in tie vicinity in turn
pass the number over a radio net to controllers
operating with the opposing force. |f the number is
correct, the controller immediately “kills’ the man
wearing the number seen.

In this manner, *'battles’’ may be conducted with
real outcomes. Depending on the tactics selected and
the individual techniques used, it is possible to
objectively determine “winners’” and “losers’’.

After each engagement, tronops on both sides are
brought together for an after action review. The
discussion is guided by the senior controller who
reviews the battle chronologically with emphasis on
each action in which casualties occurred. The soldiers
themselves describe how they were able to engage and
destroy a target or were “'killed” themselves. In tl-is
manner, the correct techniques to avoid being
“killed"" can be brought out, learned, and practiced in
subsequent engagements.

Realtrain

SCOPES techniques, originally designed for rifle
squads and platoons, have been applied successfully
to other weapons systems under a program called
REALTRAIN. REALTRAIN permits the conduct of
larger scale opposing forces tactical exercises (up to
two platoons against a smaller force). Like SCOPES,
REALTRAIN combines the advantages of a live fire
exercise with those of a tactical exercise. To simulate
the effects of other wpapons systems, optical devicas
including telescopes and olastic sighting plates are
mounted or used with LAWSs, 106-mm RCLR, TOWs,
tank inain guns, DRAGON «nd 90-mm RCLR,

L]
/ ) These devices are alined with the weapor's sights,
‘ tl:ereby allowing controllers to see the same sight
picture as the gunners. This permits them to verify a
gunner’s aim during a target engagement. Gunners
"shoot" at targets by announcing the identification
numbers worn by the soldiers or displayed on vehicles
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when the target is alined in their sights. cach cptical
device is correlated with the maximum effective range
of the particular weapons system with which it is
used. In this manner contiollers verify the aim, and
award “'hits’’ or "misses” reported over a casualty
assessment net to controliers operating with the
opposing force. Damage assessment is then made
according to a set of REALTRAIN rules of
engagement that are simple to learn and apply.
Depending on which force engages first, controllers
may be either on the shooting or receiving end of an
engagement (or both). This permits casualties to be
determined on a real time basis. REALTRAIN also
simulates weapons signatures. Blank ammuaqition is
used for rifles and machineguns. Backblast simulators
are used for antitank weapons. Main gun simulators
are used for tanks.

REALTRAIN also incorporates the play of
indirect fire weapons. However, instead of randomly
throwing simulators around, the participants must
actually plan for, request and adjust all mortar and
artillery fire. “Indirect Fire” markers, using a
prepared grid ¢ystem, place the simulators where
actual rounds would tand. If the request for fire and
subsequent adjustments contain incorrect coordi-
nates, magnetic azimuth etc., the resulting fires will
prove ineffective (or in some cases highly embar-
rassing as rounds intended for the “enemy’ land on
the requester’s own forces).

Field tests conducted, using SCOPES and REAL.-
TRAIN exercises, have proven that engagement
simulation techniques are more than just another
“training innovation.” They work! Both soldiers and
units reach higher levels of tactical proficiency more
rapidly, and soldiers are motivated to train because
the tactical exercises present a real chzilenge.

With engagement simulation, the element of
competition is always present. Soldiers and their units
are measured by their ability to fight against other
units.
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Soldiers develop respect for those men in their
unit who contribute most 1o the unit's success. Peer
pressure is placed on poor performers who are
encouraged ‘‘to try harder”. More important, the
soldiers perceive that their contributions really do
affect the outcome of 2 battle. When they have
accomplished their mission, the resulting job
satisfaction is high.

Engagement simulation nas already been applied
to some of the missions contained in some ARTEPS.
The application of SCOPTS to the squad movement
to contact missions is one example.

Information o©i- how to prepare and conduct
tactical exercises using engagement simulation train-
ing techniques and equipment is contained in TC
71-5, "REALTRAIN,” January 1975 and TC 7-2,
“SCOPES.” It includes weapons engagement rules,
casualty assessment techniques and a discussion of
the equipment and controller techniques used.

Additional research into engagement simulation equip-
ment and techniques is rontinuing. For example, tactical
gaming systems designed to improva leader trainirg are being
combined with SCOPES and REALTRAIN techniques. The
resulting combination is a training program called
EFFTRAIN which strasses the multi-echelon training
approach emphasizad in this chapter. Wher validated,
EFFTRAIN will be made available o the field. While the
rasearch work continues, it should be emphasized that
engagement simulation is available now in both the active
Army and Reserve Components. Commanders and trainers
responsible for preparation and cunduct of tactical training
should mestar the available techniques and employ them in
the training of their units. Properly utilized, they can make a

big difference in the results achieved, and in the morale and -

enthusiasm of the soldiers undeigoing training.

CHAPTER 6 =
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SUMMARY

This chapter has described how trainers can
prepare and conduct tactical collective training using
the 3-step, backward planning process. These steps
dare.

1 Describe the Desired Results of Training
2 Prepare to Conduct Training
3 Conduct Training to Standarcs

Throughout this chapter the fundamentals of
collective training have been stressed. These funda-
mentals are:

. Develop Precise Training Objectives and
Insure Established Standards are Met

Insure Soldiers Can Perform Critical In-
dividual and Subunit Tasks

' Employ Multi-Echelon Collective Training

In addition, this chapter and appendix E discuss
five types of tactical exercises that trainers can use to
conduct tactical collective training. Trainers should
learn when and how to conduct each of these
exercises. These exercises can greatly assist command-
ers and trainers in correcting specific training
deficiencies identified during the conduct of tactical
training and training tests.

Tactical training is the most difficult type of
training to prepare and conduct properly. It demands
that commanders and their trainers become training
experts. Trainers must learn to stress the funda-
mentals of collective training to insure training
standards are established and met.

With the fundamentals in mind, what exactly has
this chapter provided you, the trainer? rirst, it has
given you a training philosophy. Although it was not
sta*ed as such, it is woven into all of the material in

this chapter. It consists of getting your soldiers
actively involved in performing a task which they

must be able to perform in their job—in peacetime
and most important, in combat.

For any type of training, the trainer must first
identify the task or tasks which a leader, soldier, or
unit must be able to perform. Tactical collective
training is no exception. Your company commander
may give you a training objective, but if he doesn't,
then you determine what the soldiers must do.

Once the desired result of training has been
specified (the commande:'s training objective), you
must estahlish intermediate training objectives which
will permit the training to be progressive {simple to
complex}. With the objectives established, you can
then determine and organize the training required.

There is no simple solution to preparing training.
Further, each un.t faces different problems and
constraints in conducting training. If it's to be done
anddone properly, italways has been and always will
be a time-consuming process. Preparing training
requires thinking, some reading and writing,
and finally a lot of checking to insure that every
aspect of the 1-hour period or 4-day exercise will
accomplish the training objectives that were devel-
oped.

In the last step of the 3-step process, Conduct
Training to Standards, your skill as a trainer and as a
leader is really put to the test. No matter how
carefully you have prepared your training, the real
payoff is whether or not the leaders, soldiers, and
units can perform successfully the training objectives
{and, therefore, meet established standards) at the
completion of their training.

Many people have corsdered themselves to be
expert trainers. We can no longer afford the luxury of
thinking we are experts; we must be experts if we are
going to discharge our duties as professionals.
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APPENDIX A

Training Publications

e
G

Almost every procedure, tactic, and technique for
military training appears within the thousands of
official and unofficial U.S. Army publications. These
publications, (provided by Department of the Army,
service schools, commands, and agencies) can:

[ betp you establish training objectives

[ save you preparation time

O help you conduct training

[ assist you in monitoring and evaluating training

But faced with the vast number of publications,
how do you, as a trainer, know what is available,

what you need, how tu get what vou need, and how
to use the publications? These questions are answered
in this appendix.

CONTENTS
PAGE
What ix Available” oo 0 78
New Training Publications
and Marerials oo 78
What Do You Need', o oo 79
How to Geo What You Need .o . . .. 79
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and Muterials ... ... ... . 81
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What is
Available?

When planning trammg, don't rely solely on your
own knowledge of the subject Review referene
materials ¢ gefresh your memory, to insure you have
the latest informatior, and to help you plan. These
matenals  include  field manuals  (FM),  traming
circulars {TC), Army regulations (AR}, Army Subject
Schedules (ASutaScd), Army Traiming and Evaluation
Programs {ATTEHR), Soldier's Manuals, Technic:l
Manuals TN, service schools’ extension training
matenais, command  poablications,  training  aids,
training de v:ies and Traming Extension Course (TEC)
lessons  To hein you find out what matertals are
avarlable on a particutar subyect, the DA Pamphlet
310 series 1s a ¢ood starting point.

In DA Pam 3101, “Index of Administrative
Publications, vou will find a listing of all DA
regulations, circulars. and pamphlets including those
on training For example, AR 385-63 specifies safety
precautions required for conducting range finng
Probably the most helpful index for trainino is DA
Pam 3103, “Index of Doctrnnal, Tre .g, and
Organizational Publication.” It contains a listing of
most of the current training literature (e.g., FM<, TCs,
and ARTE?<; If your subject 1s maintenarce, DA
Pam 3104 lists technical manuals, supply bulietins
and technical bulletins. All the pamphicts have ar
alphabetical index in the back to 7ssist you n
locating what you need.

Don’t forget to look at DA Pam 310-12, “Index
and Description of Army Dewvices’”” and DA tam
108-1, “index of Army Motion Pictures and Related
Audio-Visual Aids.” Training devices, movies, and
graphic training aids (GTA) can be a big help in
making training interesting and effective. Check also
the catalog of your supporting TASO or training aids
and aurdio-vicual eenter; tn see what they have that
you can use.

Remember that service schools provide extens:on
training materials including special texts, lesson plans,
programed texts, ard correspondence cnurses to
trainers in the field. Review the service schools’
catalogs to see what they have available.

New Training Publications
and Matenals ¢

Alt service schools have increased their efforts to
produce 'mproved training literature and materials
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and provede Greaton aoostanee 1o tes oy and traming
managets in the 1etd. These efforss are not confined
to penodic revision of the traditional doctiinal
publications such as field manuals. New families of
training  literature are being devecoped and  field
tested. These include ARTEPs, Soldier's Manuals, and
TEC Lessons.

ARTEP replaces the applicable Army Training
Program (ATP) and Army Traning Tests (ATT).
ARTEPs arc specifically designed for Active Army
and Reserve Component training in today's traiming
environment. They set forth the collective perfor-
mances for the crew/squad through the battalion/sep-
arate company echelons and, more important, the
minimum dcceptable standards of performance these
elements must meet. In addition to stating the
“what” and “how well,” other information such as
estimated traiming resource requrrements {ammuni-
tion, aggresscrs, maneuver areas. etc.) and tips to
trainers and evaluators are included.

Soldier’'s Manuals provide the basis for individual
‘raiving and evaluation Each manual specifies, by
MOS, skill level, and duty p .- tion cluster, the critical
combat perfo-mances each soldier 1s expected to
mas*er.  Because Soldier’'s Manuals include the
minmimuam standards of performance that must be
met, the Soldier’s Manual is the basis for the Skilil
Qualificavon Test (SQT). This is a performance test
administered periodically, which permits a soidier to
demonstrate proficiency in his present MOS and skill
level, and to quality for advancement to the next
higher skill level.

Training Exension Course (TEC) lessons are
instructional material designed to enhance indivicdual
training and evaluation in units. TEC uses a variety of
presentation .ned:d, including a idio-visual, audio
only, audic and workbook, programed texts and
dlustrated “job aids.” For example, the audio-visua!
format includes a supe: 8 film cartridge, aud:>
cassette, and lessor administrativ? instructions, which
a soldier uses with a ‘“‘Cue/See’” projectoir The
“Cue/See”’ permits the soldier to work it his own
pace, making responses to lesson requirements. Scme
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a4 ot tac tory perforranee ot gtk can e attaned
Other TEC tarmats feog o aucha anty) peromuet tremey
v parte nbarhy bage items o eauepmeat By uaang o
portabie coeatte tape player e TEC Tessan can be
carried o the equepment’s locgtion TEC aiso
provides a0 excelent vehucle tor o cross trasn ng,
etreshes trg o na or tor temedigl traanng ot s e
wWho do nat have necessary probiciency moa parteeabae
skt Tmpartantd, o TEC v desigoed i conjuncnon
with  the  development ot ARTEP and Solcve:s ™
Manualsy - Used puoperiy, all provide the type af
g hterature and manecals whiehowali hedp make
the traanog b et more ofboent and ettoctve

80'("]11\-‘ ey g Litergiure and mateniais are
fust distnbated o Lonted “test editiony”" to fietd
s for testing comment, ond ase, you shoald keep
Jan ey e open tor those gpphicable to yoor unit In
adehtion, some publicatons may be so now they are
not yet mcluded in DA Parm 310 2 Renember, chech
ground fost T eadl save yvou g 1ot o time and hard

[ORYY

What Do
You Need?

Well, obvoousty that depend, on what your suliject
& and what your traming objective . are And tne
criticat factor as diweys, is time T you can research
tho roabyner folly thea rha 1. ming Geoiad be bhetter
than f you qust throw it together. As glreddy
mentioned, good  tranung results o satistactory
pertormar ce by the soldier If the particalar tramimg
tapic 15 ane that wiil be tested in g held exercise or a
quatthication course, then any hterature on that top:
might be helpful. It the traning is speartied by some
mequiation, that reguiation should be read. And,
doctrie on any tactic or technique s usually tound
in a hield manuadl or training circular, Anyway, you've
got the idea now depending on the time tactor, you
should review as much matenal about the topic as
possihle.

APPENDIX A—

How to Get

What You Need

Yoar bt Sergeant o traoning NCO should have
the fatest editians of DA Pam 310 senes indesa nd
aocopy of all £ Ry that you need. Atter Tookina
mireagh the indexes and deciding which putdications
mrght be helptal, check the amt bbrary tor the ones
yvou need. (It vour Bibrary o o missing a lot of
smportant atems, you nught make g tew point, by
retieshing the traneng officer’s memory  Lout the
Pimpomt System. [t's covered i DA fany 310103, 1
the item s not avarlable w your umt, try an adjacent
arctor the S3 shop. 1 you stll can’ Hocate g needed
iten and you have the e, get your ui U to ordet
what you need by submitting a DA Forra 17 1o the
appropriate AG Publications Center. Don’t torget
sery e school catatogs. A good umit ibrary. however,
will alteady have most of the things you aeed

How to Use
Training Publications

Your review of the DA Pam 310 series. service
school catalngs, and the umt library should hav:
revealed g hist of numerous documents that coula
provide reference matenal tor your subject. A note of
caution: Most hiterature has not been revised to meet
the performance approach to training, so use the
references to awde you; don't expect all the training
objectives to be spelled out for you. If your unit has
an ARTEP or Soldiers’ Manuals try them first.
Theyre a great source of training objectives and other
information pertaiming to traning. The TEC Lesson
Administrative Instructions found in each company
provide training objectives for individual skills.
However, 1t your unit does not have an appropr:ate
ARTEP or Soldier’'s Mznual or f you will be
conducting training in an  -a not included in them,
you can use the “trachtional” literature to develop
good training objectives and to prepare your training.
Rec .! the request and adjustment of 4.2 inch mortar
fire training discussed in chinter 3. Let’s review the
specific steps you would us- In extracting training
objectives from the associated “traditional” litera-
ture,
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You know trom experence that field manuals are
a good source of basic information. You look through
DA Pam 310-3, "Index of Doctrinal, Training, and
Organizational Publications' and tind thiee FMs that
might be of specitic use in develoning the objectives.
There are others, but this 1s a good start. The FMs
are:

FM 6-40, ““Field Artillery Connon Gunnery"

FM 6-135, "Adjustment of Artillery Fire by
the Combat Soldrer"”

FM 2391, "Mortar Gunnery"'

Y ou are mn luck in that all three FMs are available
m your tramming room. Now that you've got them,
what dn yau do with them? Take the comm. nder’s
trarnung objective, higure 37, look through the indexes
untl the general subject is located, and then review
the appropriate chapters ol all three manuals.

Request and Adjustment of
4.2 inch Martar Fire

TASK - Each squid leader will request and adjust 4.2
inch mortar fire,

CONDITIONS: as a ground observer, given a 1:50,00€
map, a lensatic compass, binoculars, a radio, and a
assignated, observable point target (targets may vary in
raage from 1,000 to 4,000 meters), using the i
coordinates/direction method and the bracketing
method of adjustment.

TRAINING STANDARD: The initial request for fie
must be made within 3 minutes after the target has b=zen
designated. Adjustments must be made within 1%
seconds after the round impacts. Observer must achie.e
effect on target within 4 adjustments after he obtains a
positive range sensing. (Note: Normally 4.2 inch mciter
round must land within 25 meters of a target to achisve
effect on target.)

FIGURE 37
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After reviewing the FMs, you .1 b to use Fu’
23-91 as the basic reference with wrich to develop
the intermediate training objectives. 'Vhy was this FM
chosen? Since mortars are organic to an infantry
battalion, sufficient copies of FM 23-91 should he
lccated in the various training rooms should your
Assistant Trainers need copies to study. Besides, the
subject was the request and adjustment of 4.2 inch
mortar fire.
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Having selected FM 23-91 as the mein reference,
what are your actions? A suggestion would be to
study carefully chapters % 4, 5, and 6 dealing with
the "cail for and adju.iment’’ task. Next take asheet
of paper (o etter stii: «. blackboard) and list all the
tasks you can think ot that are inherent in your
commander’s objectives. This s a time-consuming
chore, but cne that is nevessery to properly select
tasks for the intermediate tramiss  ~hjectives.

You may dcsire additional assisi- > - o ask your

assistant trainers to brainstorm the ;. J: tith you.
That weuld serve two purposes: (1) isliz ». ep the
tre ng, and (2) help develop the as~iz: . ziner's
sut, Lrnertise.

A5 iedt of the work session, vor: wil s o ey
of beciis » -« and knowledges. Rern:: ¥, s
the pe-fi.i . nce items you desire * ..ve ™ inio

tasks; kncw.od - items are those piace of informas
tion the .. uac & - > r must learn.

Now v a' the skill tasks tegether 1ato your
subtask v .5 ~_scribed in chapter . In this a3,
four subtézrs, were defined:

TASK LIST

TASK 1: Each <gquad jeader wili determine the
magnetic azimudh (direction) from nis
tocasion (oh:erver) to a target.

TASK 2. Eachsquad leader will estimate a target's
gitdd couvdinate locatinn,

TASK 3: Each squad le-der witl make an initial
firs reques (call for fire).

TASK 4: Euch syuad leader will adinst 4.2 inck
nartar fire.

=.ch of these tasks was derived trom a deta.’d
study ~.f the foliowing pages in FM 23-21:

Chapter 3—p. 3-2
Chapter « —p. 4-3
Chapter 5--pp 5-% ¢irough 5-4

Chapter .—pp. 6-1 throuch €-11

Agair, you must di¢ into the FMs to belp
determine what the conditions ar,d standards should

APPENDIX A —
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Camouflage, Cover and Concealment
DA Pam 3103

FM 515, .. ..., Field Fortificatiors

FM520 ........... Camouflage
FM534............ Engineer Field Data
FM21.75........... Combat Training of the Individual

Soldier and Patrolling
TC21.75 .......... Who's Watching You
TEC Lessons
937-061-0030-F...... Camouftaging Skin, Clathing, and

Equipment; Covered and Con-
cealed Position; Citing and, Posi-
tioning of Persannel

937.061-0030-F. ..... Movement in Day and Night
Operations
937-061-0032-F...... Camouflaging Vehicles and Pro-

tection from Detection Devices

DA Pam 108-1
TF53881........... Individual Camouflage
TF53882.......... Small Unit Camouflage
FB585............ Camouflage Dummies and Decoys

T(GTA) 51 (1-44) ... .Camouflage

U.S. Army Enginesr School Correspondence Cousses
Subcourse 55........ Camouflage and Cancealment

Subcourse 65........ Field Fortifications

US. Army Engineer School Instructional Materals Catalog
{tessan reference files)

A.140-B0-LR-003

{S.140-201) ... -.. .- Camouflage Techniques
A.140-0F-LR-002

{(S.140-303)......... Camoufiage Materials
A.140-0F-LR-002

(S.140-314)...... .. Concealment of Vehicles
A.140-0F-LR-003

{S.140-315)..... ... .Concealment of Campany Weapons
A.140-0F-LR-004

(S.140-357). ........ Cover and Deception

FIGURE 38.
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be. 'ae conuitions element will depend primarily
upon the training envirc ment you will be training
under, but the conditior. must also be suppor ted by
the literature. FMs will provide guidelines to the
st dards. The standards will not be listed as such but
will b reilected as measurable quantities (i.e., time,
dista; ce, accuracy). Use these measurements or
standards as guidelines only —your commander .nay
Vave set standards for his objective and you must set
standards for the intermediate objectives.

T:e requ 2st and adjustment of 4.2 inch mortar fire
tr: nine objective was used onl as an example. The
point being made is that, as a minimum, ynsu must
carefull, study the basic reference literature in the
development of subject expertise and . the inter-
mediat= training objectives.

To give you an idea of the extent of existing
training literature developed for a selected subject,
here is what the list might look like (fipure 38).
Howaver, you wen't need 21 of them to propare an
effective camoufiage, cover and concealment training
session.

APPEMNOIM A—

Summary of Trzining
Publications and Materials

To give you a comfp' *2, ca~cise picture of what
training publi : ons an.” materials are available the
following chare (figi'-e 39} has been ¢ - structed. This
utilization chart ~nuuld prove to be a handy reference
for your publication requirerients.

Service Schooi adc:. sses for extension t-ain.rs
materials is a: figurr wi. 1 : locatinn and CONUS
addresses of the ~ASOs/ raining Aids Centers is at
figure 41.
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SUMMARY OF TRAINING PUBLICATIONS AND MATERIALS

DA Pam 210-1, Index of
Ad ministrative Pubiica-
tions

Army Regulations {AR)

Establishes policies and responsibilities and pres:ribes the
administrative procedures necessary to implement policies. Does not
contain historical information. Permanent publications and remain
in effect until changed, replaced, or rescinded.

Department of the Army
Circulars (DA CIR)

Contains informational material or administrative instructions
relating to one-time actions. Each circular is a temporary
publicatior and becomes void 1 year after its publication date.

Department of the Army
Pamphlets (DA PAM)

Not directive, but contains informational or reference material of a
continuing nature. Permanent publications and remain in effect
until changed, replaced, or rescinded.

DA Pam 310-3, Index of
Doctrinal  Training  and
Organizational Publications

Field Manuals (FM)
{Includes Soldier's
Manualis®)

Used to promulgate military doctrine, tactics, and technique.
Contains instructional information and reference material relative to
military training and operations.

Training Circvlars {TC)

Used to disseminate info-matuion of general intereést and to
pubiish instructions of a one-time or transistory nature which
are Army-wide in application.

Army Training Programs
{(ATPs)

Guide for -..: preparation of training programs and schedules during
various formal phases of training. Assists in conduct of ORTT.
Supported by an ASubjScds. Currently being phased out and
replaced by ARTEP.

Army Subject Schedules
(ASubjScds}

Support ATPs. Contain information for the preparation and
conduct of training. Issued to insure uniformity of training in each
subject area.

Army  Training  Tests
{ATTs)

Tests related to specific ATPs. Administered to units at appropriate
times during the formal ATP phases of training. Currently being
phased out and replaced by ARTEP.

Army Training and Evaluatior}

Program (ARTEP)*

Publications currently being developed and validated which will,
when approved, replace applicable ATP and ATT for Active Army
and Reserve Component units. ARTEP provides a systematic listing
of training and evaluation outlines containing a series of related
training objectives pertaining to specific missions together with
guidance in how to use this information. Itis a reference document
for training managers to develop training programs and to aid
trainers in preparing training. Wher supplemented with appropriate
directives, it is the basis for formal testing and use by evaluators to
determine the readiness of & particular unit.

*NOTE: will be added to DA Pam 310-3 when approved by DA

Scldier's Manuals®
{Indexed as Field
Manuals)

Publicaiinns currently being developed and ve' dated which specify
the critical combat performances, including standards, which each
soldier is expected to master depending nn his MOS, skill level, and
duty position. Soldier's Manuals are the basis for the Skill
Qualificadion Test (SQAT) and for preparing and conducting that
individual training necessary to insure qualification at the current

and next higher skill level.
*NOTE: Will be added to DA Pam 310-3 when approved by DA

Ve W W VeVl e Ve VYOV W IV, VoW VSV VN

82

88

ERIC

Aruitoxt provided by Eic:



Q

ERIC

Aruitoxt provided by Eic:

APPENDIX A—

/\/\/\/\/\/\/"/\4 N i Y

DA Pam 310-3

TRADOC Bulletins'

Facts, technical dzta. and prin~ioles which help the commander
understand the modern batt “ield.
*NOTE Will be added to DA Par, 310-3 when distributed Army-wide.

OA Pam 310-4"

Technical Manuals
(T™)

Detailed information on operation. handling, maintenance and
repair of weapons & equipment.

Supply Bulletins (SB}

Logistics management infarmation.

Technical Bulletins
(TB)

Technical information on weapons, equipment and professional
techniques.

DA Pam 310-12, Index and
Description of Army Train-
ing Devices

Identification and description of training devices. Not used as an
authorization for requisitioning, stockage, or issue of equipment.

DA Pam 108-1, Index of
Army Motion Picture and
Related Audio-Visual Aids

Catalogues official DA maotion picture films and related audio-visual
materials.

Training Films (TF)

Doctrine.

Film Bulletins (FB)

Information and guidance.

Miscellaneous Films (MF)

Information and guidance.

Film Strips (FS)

Doctrine, except adopted commercial filmstrips which are
informational.

Sound Film Strips (SFS)

Ooctrine, except adopted commercial filmstrips which are
informational.

Transparencies, GTA

Doctrine, except adopted commercial transparency subjects which
are information.

Charts, Slides {TGS)

Information.

FORSCOM/TRADDC Pam
350-3

Information on TAMA/TASD training support iecluding training
aids and .'avices for F.-icrves, NG, RD)C 2.ad Active Army units
and schoaols.

Miscellaneous Publications

Service School Catalogs

-

Extension training matas; »'s including special texts, correspondence
courses.

TASD Catalogs

Training aids, films, devices available in TASC System.

Training Extension Course
(TEC) Lessons

See TC 21-5-3, “TEC Management and Maintenance Instructions,”
May 1975 for information on TEC System (e.g., development of
unit support structure for TEC, basis of issue of TEC equipment and
materials, maintenance support structure and how to order lessons).
See TC 21-54, “Catalog of Training'Extension Course Lessons” for
listing of whatis available.

FIGURE 39.
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SERVICE SCHOOL ADDRESSES

Superintendent

Academy of Health Sciences,
U.S. Army

ATTN: Correspondence Course
Branch, Extension Services

Division
Fort Sam Houston, TX 78234
Commandant
U.S. Army Air Defense School
ATTN: AWTSD
Fort Bliss, TX 79916
Commandant
U.&. Army Armor School
ATTN: DAWTS
Fort Knox, KY 40121
Commandant ‘.

U.S. Army Aviation School

ATTN: Dept of Army-Wide Tng
Fort Rucker, AL 36360

Commandant

U.S. Army Chaplain School

ATTN: Dept of Army-Wide Tng
Fort Wadsworth, NY 11305

Commandant

US. Army Command and General
College

ATTN: Registrar, NRI
Fort Leavenworth, KS 66027

Cormmandant

U.S. Army Engineer School
ATTN: DAWTS

Fort Belvair, VA 22060

Commandant
U.sS.
ATTN: AWTSD

Fort Sill, OK 73503

Commandant

U.S. Army Infantry School
ATTN: DAWTS, ATSH-AWTS
Fort Benning, GA 31905

Commandant

U.S. Army Institute of
Administration

ATTN: AWTSD

Fort Benjamin Harrison, IN 46216

Spt

Spt

Staff

Army Field Artillery School

90

Commandant
U.S. Army Institute tor Military
Assistance
ATTN: Dept of Army-Wide Tng Spt
Fort Bragg, NC 28307

Commandant

U.S. Army Intelligence School
ATTN: AVWTSD

Fort Huachuca, AZ 85613

Commandant
The .ludge Advocate General's
School, U.S. Army

ATTN: DDNRI

Charlottesville, VA 22901

Commandant

U.S. Army Military Police School

ATTN: AWTSD
Fort McClellan, AL 36201

Commander

U.S. Army Missile and Munitions Center
and School

ATTN: Dept of Army-Wide Tng Spt
Redstone Arsenal, AL 35809

Commandant

U.S. Army Ordnance School

ATTN: DAWTS

Aberdeen Proving Ground, MD 21005

Commandant /

U.S. Army Quartermaster
ATTN: AWTSL:

Fort Lee, VA 23801

Commandant

U.S. Army Sergeants Major Academy
ATTN:. Dept of Army-Wide Tng Spt
Fort Bliss, TX 79916

Commandant

U.S. Army Signal School
ATTN: DAWTS

Fort Gordon, GA 30905

Commandant

U.S. Army Transportation School
ATTN: Dept of Army-Wide Tng Spt
Fort Eustis, VA 23604

School
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TASO LOCATIONS (CONUS)

Eastern Region Central Hegion
Aberdeen Proving Ground., MD 21005 Fort Benjamin Harrison, IN 46216
Fort Belvoir, VA 22060 Fort Chaffee, AR 72901
Fort Benning, GA 31905 Fort Hood, TX 76544
Fort Bragg, NC 28307 Fort Knox, KY 40121
Fort Campbell, KY 42223 Fort Leavenwnrth, KS 66027
Carlisle Barracks, PA 17013 Fort Leonard Wood, MO 65473
Fort Devens, MA 01433 Camp McCoy, W1 54656
Fort Dix, NJ 08460 Fort Potk, LA 71459
Fort Drum, NY 13601 Fort Sam Houston, TX 78234
Fort Eustis, VA 23604 Fort Sheridan, IL 60036
Fort Gordon, GA 30905 Fort Sill, OK 73503

Fort Hamilton, NY 11252
Indiantown Gap Military Rservation
Annville, PA 17003

Fort Jackson, SC 29207 Western Region

Fort Lee, VA 23801 Fort Bliss, TX 79916

Fort McClellan, AL 36201 Fort Carson, CQ 80913

Fort McPherson, GA 30330 Fort Douglas, UT 84113

Fort Meade, MD 20755 Fort Huachuca, AZ 85613

Fort Monmouth, NJ 07703 Fort Lewis, WA 98433

Fort Monroe, VA 23651 Fort MacArthur, CA 90731
Redstone Arsenal, AL 35270 Fort Ord, CA 93941

Fort Rucker, AL 363FG Fort Riley, KS 66442

Fort Stewart, GA 31243 Presidio of San Francisco, CA 94129

TASO LOCATIONS (OVERSEAS)

Fort Buchanan, Puerto Rico, APO NY 00934

Fort Amador, Panama Canal Zone, APO NY 09834
Schofield Barracks, Hawaii, APO SF 96557

Fort Richardson, Alasks, APO Seattle 98749

TRAINIMG AIOS CENTERS

Augsburg, West Germany
Rodelheim, West Germany
Seoul, Korea

FIGURE 41,
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APPENDIX B

Practical Exercises in Writing
Truining Objectives

The importance of preparing the best possible
training objectives cannot be overemphasized. Why
you need training objectives, in terms of what they
do for you, for the soldier, the commander, and the
training manager, has been stated in chapters 2 and 3.
But here's a quick review.

CONTENTS
PAGE

CASE 1 COMMANDER'S GUIDANCE COMPLETE -
Generdl Situation © oo 0o 0 o o &7
Special Situation ... o 0 o 87
st Requiremenr o000 oL 80

Solution ... 0 e 91
Second Reguirement ..o 00 0000 89
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86

92
ERIC

Aruitoxt provided by Eic:



Q

Planning your training becomes a process of
answering some tough questions: (1) Where am [
going—how well trained must my men be to perform
their missions? (2) Where am | now in terms of how
well my men are trained? (3} How am | going to get
there—what training resources do | have and how may
! best use them? You must answer the first question
if you are to wite precise training objectives.

Properly planned and thoughtful training obje.c-
tives strip away unnecessary training requirements by
forcing you to define exactly what your soldiers must
do. Teaching that which is not needed wastes training
resources; not teaching what is needed can lead to
“failure of the unit’s mission.

CASE 1

General Situation:

Co A is a TOE Rifle Company stationed in
CONUS with a combat mission to be prepared to
reinforce NATO forces. The unit’s status of cersonnel
and equipment is beginning to stabilize. The company
is preparing for the rifle squad Operational Readiness
Training Test (ORTT).

Special Situation:

You are SFC Larry Jones, acting platoon leader of
1st Platcon, Co A. CPT Wright, the company
commander, has called you into his office to discuss

training in general and to provide you guidance to
prepare a class.

_APPENDIX B —

“SFC Jones, | have been reviewing the test results of the squad reconnaissance
patrol training last week and have found several areas we need to investigate for
further training. As you remember, severai of the squads had trcuale reaching
their objective, not because of a tactical deficiency, but because of their becoming
misoriented— our NCOs are weak in land navigation and need refresher training.

‘“What | wantis additional training in land navigation and
| have selected you to be the principal trainer because of
your past experience in the field and your Ranger training.
Specifically, the training objeciive | want you to accomplish

Each NCO must be able tc B
navigate cross-country, on |}
foot, in daylight, for 5,000 )
meters over hilly, wooded ¥
terrain, given a compass anrl a
1:50,000 map which shows
‘W both the start point and the
W objective, to arrive within
B 250 meters of the objective in
3 hours or less (4 hours or §
less in extremely adverse I
weather] from the time the B
map and compass are pro-
| vided at the start point.

ERIC

Aruitoxt provided by Eic:

“However, | suspect the problem is more basic
than that, and i’ve been checking out the junior
NCOs’ ability to use a map and compass. It was
4 startling to find som2 of them unable to orient
'f their maps to the actual terrain. The 1st Sergeant
1 ran a quick check for me and determined that mosi
of the NCOs were low in the general category,
which included map proficiency, during MOS
testing. Another indicator of this weakness was the
poor showing on the land navigation portion of the
EIB test. The XCO and | went through every
after-action report of FTXs and CPXs and came to
the same conclusion—our junior leaders need more
work on land navigation.
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“The best time for this training is the 4 hours on the afternoon of the 25th. This will give you 2
weeks to prepare the class. The S2 will provide the 35 map sheets we need. The platoon sergeants and
squad leaders have their issued compasses, but the fire team leaders will have to draw them from
supply. Company B will hand receipt some compasses to us if needed. The S3 has already given me
Training Area Zulu on the 25th for the course, we have priority in the battalion TEC learning center.
Although it is caly 3,000 meters vade and 2,000 meters long, it can provide you with enough space
and varied terrain if you set up the course correctly. You will have to make a reconnaissance of the
‘area to determine a course layout which meets the conditions of my training objective. | will take care
of the transpertation requirements to and from the range, and the medics and ambutance.

and

“We can only
trainers—| recommend you take SFC Warr who
is ranger qualified, SSG Tumer who was on the
Lan¢ Navigstion Committee at Fort Benning,

during the Expert Infantry Badge test. Because
these men are already proficient in land
navigation, they should be of considerable help
to you
training.

afford three assistant

perhaps SSG Thomas who did very well

in preparing and conducting the

“As | stated in the training objective, | want this to
be primarily for the noncommissioned officers, hut the
o'ficers and | will go through the training to sharpen vur
proficiency. I've gone ower the company roster to
determine how many personnel will be available.
Allowing tor all the men going to schoals and an leave, it
appears 30 people will be availahle, not counting the
offices and your instructors. One tip that might save
you sofe trainins ‘ime, most of the NCOs | questioned
knew their pace iength and how to accurately measure it
over a course, so | don’t think that aspect of navigation
is a real problem. |f time permits, you might consider
using a homemade sandtable to arient the troops to the
problem area and define its boundaries; it may also
prove useful during a critique.”

eavethe company commander’s office and
four notes. You quickly find he has provided
ith four specific items of information which are
“critical if you are to do your jeb properly.

1. The Training Objective, complete with
TASK, CONDITION, and STANDARD.

2. The basic resources you need—the training
area, lensatic compasses, maps, the number of
students, and the amount of time you will have,
and the assistant trair.ers,

3. Who-the company’s NCCs.
When—the 25th of the monih.
Where—Training Area Zulu.

What—L and navigation.

4. The Purpose—what caused the company
commander to decide on giving the training? He
stated: “'several squads had trouble reaching
their objectives...the NCOs’ inability to orient
their maps to the actual terrain..the map
proficiency portion of the MOS test re-
sults...and the poor showing on the land
navigation portion of the EIB test.”
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A check of DA Pam 310-3 in the training room
indicates you should examine the following refer-
ences.

1. FM 2°-26, “"Map Reading,” (January 1969).
2. TC 75, “Land Navigation,” (February 1973).

3. FM 21:31, “Topographic Symbals,” [June
1961).

4. ASubiScd 2140, “Land Navigation,” (April
1974).

5. TC 21-54, "TEC Caralog of Lessons.”

With these publications and your experience, ycu
are now ready to begin the physical preparation for
training.

Although you have been given a training objective
and specific items of information from the company
commander, there still remains a lot of work for you
to du. You note the commander’s training objective
describes what he wants his soldiers to do as a result
of the training. His training objective, as written and
presented to you, remains a very complex, large
“chunk” of truining. As you read and think about his
i,:ining objective, you recognize there are many
smaller, less complex actions each squad leader must
perform, step by step, to reach the commander’s
objective.

To do this, you must be able to write training
objectives. Specifically, you must:

-Given a training objective, be able to
discriminate among the task, condition, and
training standard.

.Write a task statement for an inter-
mediate training objective when given ¢
complete commander’s training objective.

Write the condition statement for an
intermediate training objective, given a task,
so the training condition describes a
plausible fearning environment and includes
all equipment the student is given or denied.

Write a measurable training standard for
an iniermediate training objective, given a
properly written task and a condition
statement.

Why are these four items important to you as a
trainer? In a systematic approach to the trainer’s
problems, you must consider that many training
ohjectives your commander will give you will be quite
complex. The commander’s training objective
describes what he expects the trainee to be able to do
at the completion of training. 1t is your job, as a
trainer, to provide the trainees, in a logical fashior,

APPENDIX B—

with the skills and knowledge they require to
successfully meet the commander’s objectives. There-
fore, you will often be required to develop
intermediate training objectives which contain a task,
the conditions under which the task is to be
accomplished, and a training standard of minimum
acceptable proficiency. By learning how to do that,
you will be better prepared to carry out your training
responsibilities.

Upon completion of your work, make a quick
review to see if the objectives for this exercise were
realistic, precise, and measurable.

First Requirement n
—Acting as SFC Jones

In the following training objective, identify the
three elements of a training objective. Write your
answer on a separate sheet of papsr in the following
order: task, conditions, and trainiry standard.

Each NCO must bhe able to navigate
crass-country, on foot, in deylight, for 5,000
meters over hilly and wooded terrain, given a
compass and a 1:50,000 map which shows
Loth the start point and objective, to arrive
within 250 meters of the objective in 3
hours or less (4 hours or less in extremely
adverse weather) from the time the map and
compass are provided at the start point.

Once you have completed the exercise, turn to
page 91 for the correct answer.

L L 4 4

It your answer was not exactly as the solution
shown, go back and reread chapter 3.

Second Requirement

Write a list of tasks associated with the training
objective provided by your company commander. In
order to write this list, you should answer the
following question:

What precisely must the soldier be able to do in
order to accomplish the commander’s training
objective?

For example, one of the tasks is the following:
Determine a good raute to the objective.

At this time, jot down three other tasks required
to accomplish the commander’s objective. Normally
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yorwouldh consult the appropriate traiang Bter e
Cran 1O T,

develop o task Tt

CLaad Navegatron 7 Bobiraary 193 10
Hovoever, to save time, hist three
tasks based Gnoyour i expereniee and copertise

fand navigation

When you are tinshed, compare your hist cath the
one on page 91,

L 4 2 4

Howe close were vou? Don't worry of the wordimg
oot exdactly the same, the thought s what counts!
I oyou are conaderably oft the mark, go back and
reread the general and speccfic situations, or ot you
teel 1t necessary, reread chapter 3.

Ay an example, we will now use the tasks Histed in
solution 2 to continue i the preparetion of these
mtermediate objectives, Let’s start with the second
task, “Measure the distance between two poiiits on g
map.” To write o complete traiming objective, you
must now develop the conditions under which the
task must be accomplished and the tramimg standard
of mimmmum acceptable proficiency.

Third Requirement

Write a condition statement of the desigrated
task - “Measuyre the distance between two points on a
map.” To accomplish this requirement, you should
consider the following questions as they relate to the
conditions portion of a completed training objective.

5. Do the condittons desccbe any
physical or envirommental
soldier will perform under?

DYES DNO

special
conditioas the

0. Do your condrtions approximate the conds
tions  of the  commander’s  objective?

D YES D NO

1. Do the conditions state exactly what the
soldier will be provided when he performs the
task?

D YES D NO

2. Do the conditions state any restrictions oi
limitations imposed on the soldier?

[ ves Ono

To answer these gquestions, you may wish toreter
to TC 7-5, “Land Navigation, (February 1973), pp.
B-20 and B 21. This TC discusses methods nsed 1o
measure distance on a map, specifreally, using the
Ustrip oot paper” merhod and the map’s graphic scale,
With this informaton you can write a condition for
your task.

Jot down a condition statement on
scratch  paper. Compare vyour
condlition statement on page 91

4 4 4

How close are you? f you had trouble, reread o

a4 pivce of

answer  with  the

questions or study chapter 3 of this text. If you
grasped  the continue  with  the  next
requirenment,

conecept,

Fourth Requirement

The intermediate training objective is now
two-thirds comptete. All that remains is to write a
measurable training standard statement appropriate
for the task and s conditions. The following
questions  sheould be answered when developing
training standards:

1. Are vour standards realistic and attainable,
based on your resource mitations?

DYES O w~o

3. Do the conditions identify the tools,
equipment, or clothing the soldier needs to
perform the task?

Oves [no

4. Do the conditions include any specific
references (FMs, TMs) and job aids necessary to
perform the task?

[OJves Ono
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2. Are they job-related?

Bves E] NO

[ 3. Do thev clearly state the acceptable level of

achieveir ty’
)
Ol o
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1 U pregiSe words to express vour
It vou have used words ke

“acceprable,”  Uproper,” or
ther veu oware on the wrong
Pworth e npredise,

al
l
—

' measure the soldier’s performance
ur standards?

IDNO

s training standard statement on your
Compare your training standard with

nght.
66

this standard is stated in terms of how
< must be accomplished and how
sour training standard is expressed n
fast the task must be accomplished and
iracy {e.g., within 25 meters), then
hang of it.

now completed cne of the five
raining objectives determined and listed
juirement. The task was to measure the
2en two points on a map. | you feel the
e practical work, complete the training
- tasks 3 and 4 and compare youl
he objectives on the right.

SUMMARY

, your training manager did his job
ause of the information he provided.
he state frecisely the training objective
achieve, but he provided information
nd where the training was to take plece,
lience, provided major training resources
assistant  trainers, etc.), and most
s observations of soldier deficiencies in
on techniques. Based on the company
guidance, you were able to complite
exercise. If his information had been
00 general, your job would have been
It and perhaps the land navigation
developed would not have met the real
unit's NCOs. Remember, a complete
ctive contains the following elements:
be accomplished, the conditions under
sk is to be accompiished, and 4 training
h establishes acceptable proficiency.
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SOLUTIONS FOR CASE 1

TASK: Each NCO must be able to navigate
cross-country,

CONDITIONS: on foot, in daylight, for 5,000
meters over hilly and wooded terrain, given a
compass and a 1:50,000 map wliich shows the start
point and objective.

TRAINING STANDARD: To armve within 250
meters of the objective in 3 hours or less (4 hours
or less in extremely adverse weather) from the time
map and compass are provided at whe start point.

SOLUTION

SOLUTION

These are some of the tasks necessary to meet the
commander’s objective.

{1} Determine a good route to the objective
(given}.

(2} Measure the dista~:2 between two puints
a2 map.

(3} Orentamap wit; * o apass.

{4} Determine the mec-.  -zimuth hetween
two paints on a map.

(5} Determine the d'stance traveied on foot.

SOLUTION
Training Objective
TASK: Each NCO must measure the distance
between two points on a map,

CONDITION: given a 1:50000 map with a
graphic scale, a strip of paper, a penril, and the
location of two points on a map.

SOLUTION

Training Objective
VASK- Sach NCO must measure the distance
hatwecn tvid points on a map,
CONDITION: gven a 1:50,000 map with a
graphic scals, a strip of paper, a pencil, and the
location of twa points on the map.
TRAINING STANDARD: Distance reported must

he within 25 meters of the actual distance. Thr:
task must be accomplished within 2 minuter,

SOLUTION
Intermediate Training Objectives
TASK 3: Each NCO must orient 8 map with a
compass,
CONDITIONS: given a 1:50,000 map with a
derlination diagram and a lensatic compass.

THAINING STANDARD: The correct number of
declination degrees (within 2 degrees) must appear
under the black index line. The task must be
completed in not more than 2 minutes.

TASK 4
SOLUTION

Training Objective
TASK 4: Each NCO must determine the magnetic
azimuth between two points on a map,
CONDITIONS: given a 1:50,000 map and &
lensatic compass.

TRAINING STANDARD: Azimuth must be re-
ported within 2 degrees of the correct answer.

91
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When the commander’s gurdance s compiete and cxactly how you think the training should proceed.
yrecise, you, the traer, can more casily prepere the
' o v ' daly prey You can also provide the commander with re
training. Yeu can go back to your commander,

] ; Carr ey . . . o '
confident iat you hase done your hamework, and cormencation. on which he can mike  traming

discuss  vour plans. At rhis time, you can show decistons.

"Sir, to accomplish the training objective you. gave me, the NCOs must be able]
to do the following tasks: i N j ;

1. Determing a good route to the
objective.

2. Measure the distance between
two points on a map.

3. Orient a map with a compass.

: 4. Determine  the  magnetic
@ azimuth between two points on a
map.

5. Determine the distance
traveled on foot.

| have developed complete intermediate training w
objectives for these tasks. Of the five objectives, we
wil! need to train only in the first four since most of
the NCOs are proficient in determiuing the distance
traveled on foot. Just in case, | will set up a short,
known distance pace course for NCOs who want to
recheck their pase. They can do this prior to starting
the 5,000 meter course.

“Based on the resouices you gave me, | ant:cipate no training ;ri.blem
but | recommend the same course be conducted at night to chock the
NCOs' proficiency under limited visibility conditic 71 do this, | will
need a 5-hou~ block of night training and the r:s ou provided me
for the dayti.ne land navigation training.

“I¥ we can get an extension of use of Training
Area Zulu, ! recommend we complete the daylight
land navigation training, mess in the field, and
continue with the night problem. Of course this
would mean giving the men compensatory time on
the morning of the 26th.”
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CASE 2

The fcllowing cwercise utters you o chanee 1o
prepare yet another traming objective, this time g
relatively
ton what Jdo vou do when the training manager fails
to gqive you sufficient guidance? Recalling the st

case, CPT Wright provided guite a bit of information

simple one. Btoanswers one more gues

stationed o CONUS with a combat mission to
reinforce NATO torees. The company is prepaning for
the ritle platoon Operational Readiness Training Test.
The one factor which has changed is that CPT Wright
has completed his tour and has been replaced by CPT

Wrang, who has been on the job tor three weeks.

to SFC Jones, specifically (1) the training objective,
{2) the basic who, when, where, and (3) the reasons
the CO felt the training was naeded.

General Situation:
The sttuation remams generaily the same as Case 1:

a TOE Rifle Company

Special Situation:

You are SFC Larry Jones, Actung Platoon Leader
of 1st Platoon, Co A. CPT Wrong has called you into

the scene s Company A, his office to discuss training.

“Sergeant Jones, as you know, | am new on the job and have been busy
accounting for property, studying unit SOPs. and generally learning my  way
around the battalicn. This morming | inspected some of our training | saw two of
the platoons attacking fortified positions. The men appeared to know their jobs
and the leaders were really pushed to make quick decisions in reaction to Co B's
well-camouflaged aggressors.

“However, one thing displeased me. The
aggressors popped yellow smoke as we maneuver-
ed, and according to the new training SQP, vellow
smoke simulates chemical agents. Some of the
soldiers knew this, but most didn’t. The point is
that very few men reacted properly; none of them
put on their protective masks fast enough. Some
men didn't even have their masks in their
carriers—they opened their carriers and soda pop
cans and candy bars fell out. Boy, was | furious! If
we had been in combat, our attack would have
failed, the enemy would have gassed us during the
assault, and we would have lost a lot of men.

“The next time | see these men out training and yellow
smoke is popped, } don’t want to see a repeat of the poc:
showing | saw today. They have all been through CBR
training during BCT and should know hetter! You square
them away, understand, Sergeant?”

“Sir, | understand the need for the
training, but do you have a training
objective for me and a few specifics on
resources?”’

ook, Sergeant Jones, | can’t give you a whole lot of resources. You'll
have to make do with our present training program. Furthermore, | don’t
know about any ‘training objectives’~but | do knew about tactical
objectives and that | gave you a mission-type order—that’s all any good
NCO needs! | say again, Sergeant, | don’t want a re, :at of today’s antics
with the protective masks!”
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You feave the company commander’s otfice and
begin to analyze your “missionstype otder.” Ques:
tions whrch you must consider dre:

oWhat s my thaning objective?

2. What are my considerations oi who, when,
and where 0 specific terms?

3. What s the purpose or reed for this
tramng?

You check with the training officer® and a reviews
of tranng records -adicates that cvery man present in
the company thiee months ago received CBR
training. Based on the weekly training schedules
found in the files, you can be relatively sure that
three months ago the men were given training on
masking procedures.  Unfortunately, the training
officer had no time available for scheduting another
class on CBR and the gas chamber was unavailable to
the battalion during the next two months. He also
reminded you of a training restriction on using CS
agent without specific approval of practically
everyone on post. He did, however, provide you with
two references: FM 21-41 on CBR, and TRADOC
Pamphlet 600-4, Soldier's Manual Army Testing
(SMART) for basic comba* training. He also stated he
didn’t know the new SOP estabiished the use of
yeliow smoke ‘o simulate various chemical agents,
and doubted the soldiers knew it either. The training
officer showed you the training forecast which
programmed platoon tactical training almost every
morning (during prime time} for the next two weeks.

PERFORMANCE MEASURE 1:
MASK

A. Stop hreathing, place weapon between your
legs, place your headgear on weapon muzzle. Open
the carnar and remove the mask.

NOTE: The tester wil! not fail the
“trainee whose weapon or headgear may
accidently fall to the ground.

B. Grasp the facepieca with both hands, sliding
thumbs up inside facepiece under lower head
harmess straps. Seat the chin pocket of the
facepiece firmly on your chin and bring the head
harness over your head.

C. Clear the mask, closing the outlet valve by
cupping your hand firmly over the opening and
biowing hard to clear any agent from the
headpiece.

D. Check the mask by biocking the air inlet valve
assamblies with the palms of your hands, shutting
off the air supply. Inhale so the facepiece will
collepse.

NOTE: The trainee must complete Per-
formance Measure 1 within 9 sec-
onds...given the alarm, “GAS.”

With this information you summarize what you
have thus far found out and what you need to
determine.

suggest we pilan to integrate CBR training by popping
yellow smoke at several points during the tactical
training.”

\\\,\'V
You return to your desk and start studying the
two references. Of the two, you find the SMART
Book ({TRADOC Pam 600-4} is better because it is
concise and written in performance terms. The text
reads:

""Sergeant Jones, looking over these schedules, /w

1. What is my training objective? You still
don’t have one, but you see the SMART Book
has prescribed some tasks, indicated conditions,
and has given you a precise standard of 9
seconds. Furthermore, you have discovered that
even the training officer didn't know the
connection between yellow smoke and
chemical agents--this is a “'training’”’ problem
only in terms of knowledge. .

2. What are my specific training considera-
tions? The CO has not allocated any resources
to this training—no Als, no training areas, no
time, and no special equipment. What resources
do you have in the unit? Each man has a
protective mask, a helmet and a weapon. {f you
can somehr v integrate your training with
previously p. aned training, you won’'t need
additional training time, training areas, or
special equipment. Yellow smoke can be
obtained through supply.

An addittonal duty assigned one of the platoon leaders.
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3. Specifics

Who? Every otucer, NCO, and soldier needs the
traming, and can be included, if they
participate in the tactical exercise.

When and Where? Integrated with existing
platoon tactical training at logical moments.

How? By popping vellow smoke during
training, after the soldiers have been notified
that it simulates chemical agents.

4. Purpose

You know soldiers in the unit 3 months ago
received CBR related training and that everyone
had similar training during BCT. The company
commander told you two things which your
own observations and experience confirm: (1)
Few men knew that yellow smoke simulated
chemical agents, and {2) the men did not mask
fast enough.

Based on this analysis, you decide that the first
point can be resolved by simply notifying the men
that, during tactical training, yellow smoke simulates
chemical agents and they should respond by masking.
The second point requires practicing until this action
can be performed within the 9-second time limit. But
the SMART Book implied that the process was more
involved than just putting on the mask. The book
stated specifically how to put the mask on, how to
clear it of contaminated air and how to check the
mask’s fit. Finally, the soldier gives the alarm, 'Gas.”

n First Requirement

Before you can determine what training must be
accomplished, you must have that all-important
training objective. Based on the information provided
in the narrative and that extracted from the SMART
Book, write the training objective you would use. Jot
down your complete training objective on a separate
sheet of paper, then zompare it with the solution
found on the next page.

L4 4 4

Your trinnig objective should be as specific as this
solution. With this training objective, you must now

answer this question, “‘Can the soldiers of this unit
coinplete this action in the specified sequence?"’

This point requires not only knowledge (the
proper sequence), but practice as well, if the 9 second
standard is to be reached. Based on your study of
past training, you estimate that the men know the
proper sequence to follow when masking. How do
you confirm this estimation? Confirm it by randomly
selecting a few men in the company or in a platoon
who will give you a good cross-section of the unit and
test them. For example, you might select two or
three PFCs, two or three SP4s, and a few E5s. You
can refine your selection by thinking of the quality of
the men you pick. You don’t want to take just the
very best soldiers, nor do you want to pick the very
worst—you want a cross-section of the unit. So mix
the best and the worst, the old timers with the new,
or try to take men who are “‘average’’ soldiers. Once
you select 10 or 15 men, conduct a short test. Give
them a protective mask and ask them to don it
correctly and time them. How this sample group
performs will serve as a useful evaluation, rather than
a guess, of how well the rest of the unit can perferm.

You conduct your random sample test and find
that most of the men can indeed don their masks
correctly on the first try. A few of the men remember
the correct procedure with just a few words from you
to prod their minds (e.g.,, “You put it on correctly
but you forgot to clear it,” or, ”’You didn’t check the
seal by covering the intake valve and inkaling.”’). You
also noted that only two of the men masked properly
within the 9 second time limit.

APPENDIX B——

Second Requirement

Armed with the results of your study and research,
you are now ready to prepare a recommended course
of action to submit to CPT Wrong for his approval.

Use scratch paper and jot down your thoughts,
then turn the page and compare your approach to
ours. You will note that it is written in a dialogue
form, but the key points are obvious for comparison.

\ 4 4 4
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SOLUTIONS FOR CASE 2
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SOLUTION

TRAINING OBJECTIVE: (Task) Each soldier will
don, clear, check his protective mask, and give the
alarm, "Gas,” fconditions) given his protective
mask in its carrier, wearing a helmet, carrying his
indiidual weapon and given the alarm ''Gas,” or
upon seeing vellow smoke, fstandard) within 9
seconds.

SOLUTIOM

You have entered CPT Wrong's office and
are about to brief him on the training
problem he had given you yesterday. His
words are still eckzing in your mind,
“Sergeant Jones, | don’t want a repeat of
today’s antics with the protective masks!”

”Sir, | have studied the training problem
associated with the protective masks and
have a few recommendations and related
points to discuss with you. | need about five
minutes of your time."”

“Very well, Sergeant, you've got five
minutes!”’

“Sir, | studied your mission statement
and the training problem which vyou
identified. There are two points which kept
cropping up as | tried to solve the problem.

"First, very few men know the new
battalion training SOP establishes the use of
yellow smoke to simulate chemical agents.
This point is one of pure 'knowledge’ or
information and can be solved somewhat
easily. | have made several posters which
simply state: ‘Yellow Smoke Equals
Chemical Agents—If you see yellow smoke
during training, mctk and give the alarm,
GAS!’

“With your permission, | shall post these
signs in the mess hall, in the motor pool, and

103

the latrines. You, or the 1st Sergeant, could
make an announcement about it at one of
the company formations. or simply put it
out through the chain of command.

“Second, | studied the training records
and randomly selected men from the unit to
test their masking proficiency. | tested them
against a training objective which { believe is
the des:red 'evel of proficiency if they are to
do their iob. That is:

TRAINING OBJECTIVES

“(f{ask} Each soldier will don, clear,
check his protective mask, and give the
alarm ‘GAS!" (conditions} given his protec-
tive mask in its carrier, wearing a heimet,
carrying his individual weapon, and given the
alarm, ‘GAS!’ or upon seeing yellow smoke,
(standard} within 9 seconds.

“The results of the tests and the records
suggest that the men know the correct
procedure for masking or will recall these
procedures after one quick reminder or
demonstration. After this, it is just a matter
of practice to get them to mask in 9 seconds.

“This demonstration could be done in a
minute at the company morning parade
formation. | recommend you require the
men to wear their protective mask carriers to
the formation prior to field training. Give
the alarm, 'GAS,’ and count off the seconds.
Each platoon leader could make on the spot
corrections and verify everyone has their
masks—not drink cans or candy bars. Once
we’'re in the field, it's too late to check each
man for his equipment. This way we will
know everyone has his mask prior to
movement to the field.

"Since the men need constant practice in
skills like this, and because we want to add
realism to the training, | recommend we plan
for the use of yellow smoke during our
training. Here is the unit’s training schedule
for the next two weeks. | have circled in red
those blocks of tactical training in which we
could logically and realistically train in
masking procedure. My recommendation is
that you require the Pls to integrate this
training into their scenarios.”




SUMMARY

Case 2 has provided a different approach to the
training problem. Four points stand out clearly in this
exercise. First, the company commander did not
properly execute his mar.ager’s re-
sponsibilities by providing the required information
and resources. Second, this training objective did not
require a further development of sub-tasks or a task
list and subsequent training objectives. Thitd, training

training

deficiencies could be identified through the proper
use of existir,g training literature. Fourth, such simple
training objectives can be accomgtlished by the use of
imagination and ingenuity, in integrated training.

If you, as a trainer, are faced with a requirement
similar to the one just described, follow SFC Jones'’
sequence of thoughts and actions, or refer back to
chapter 3 for more information on the subject.

&\
e
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APPENDIX C

Training Techniques, Aids
and Devices

Introduction

The training technigues, aids, and devices de-
scribed in this appendix have one common
purpose—to simplify learning. This appendix initially
focuses on ‘‘traditional methods of instruction”
which trainers can use to present information to
soldiers. This section is followed by a discussion of
some new training techniques, aids, and devices that
can make training more efficient, effective and
enjoyable.

The Learning Process. The learning process (how
people learn) is only partly understood. We do know,
however, that learning only takes place when there is
some mental/physical activity by the personnel
undergoing training. Further, we cannot ‘“‘see’’ the
learning process, but we can observe its effects li.e.,
whether, as a result of the training, the personnel can
perform specified training objectives). Therefore, itis
critically important for ez:h trainer to identify
precisely what is to be learned (the training
objectives) and then choose those techniques, aids,
and/or devices which will enable the soldicrs
undergoing training to perform the objectives
successtully.

Performance-Oriented  Training. The re-for
mance-oriented apLroach to training con<istently
produces learning results superior to those achieved
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using ‘“traditional service school methods’ that
emphasize instructor preseniation techniques rather
than soldier learning. While many of the ""traditional”’
tecnhniques are used in pe:formance-oriented train-
ing, the relative emphasis is different. Recall that
performance-oriented training generally follows a
three-phased sequence:

® Phase I: The trainer states the training objective(s) to be
accomplished and exp/ains and demonstrates (if necessary)
how to perform the objective(s).

@ Phase 1l: The soldiers practice each training objective
until they can meet the established trc'ning standards.

@ Phase 111 (Test): The soldiers are tested on their ability to

perform each training objective successfully (i.e., meet or-

exceed the established training standards).

During Phase | the trainer provides only the
information necessary to permit the soldier to
practice (Phase I1). He wants to do this quickly so the
soldier will have more time for practice.

He must do it effectively so the soldiers will have
sufficient information to be able to practice the
objective(s). Therefore, as you consider the various
presentation techniques, remember they are only a
part of the training process.

PRESENTATION TECHNIQUES

LECTURE

One of the presentation techniques used toconvey
information during Phase | of a training session is the
lecture. The trainer does most of the talking. Through
this “telling” method, soldiers are told the basic
information principles. procedures, theories and
relationships they must use in Phase |l {practice).
Essentially, the lecture isa one-way, oral explanation
by the trainer to an audience. Soldier participation is
limited to asking and answering questions. The most
effective lecture is one in which the trainer knows his
subject well enough to present the necessary
information without using a prepared manuscript.
The “off the cuff” telling method permits the trainer
to be himself and to maintain better contact with the
soldiers he Is training.

Advantages of a Lecture:

B Provides an economical method of presenting
information rapidly.

B The trainer can place emphasis where he wants
it.

B The trainer can address any size group.

Limitations of a Lecture:

B wWhen used by itself, the lecture is a very
ineffective means of achieving the desired learning.
Passive, uninvolved soldiers can become bored easily.

B The lecture does not permit active participation
by the soldiers being trained.

B When used by itself, the rate and amount of
learning cannot be evaluated easily. Check-up
questions hit only a small portion of the audience.
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Lecture Tips:

B Present only the information necessary to permit
soldier practice.

B Avoid spending time on ‘''nice to have”
items—training time is always limited and can be
better used during Phase 11 “Practice.”

B Know your subject well enough to use the “off
the cuff’”” method of presentation. Manuscripts that
are read may be factually complete, but are rarely
effective in achieving desired learning. If you have
trouble remembering key points, jot them down as
informal trainer notes. A quick glance to refresh your
memory is better than reading a manuscript. It is
better to miss a few words and be yourself while
maintaining contact with the soldiers being trained.

M Practice your presentation techniques before
conduciing training. Rehearsals will give you the
confidoi..e you need to get through Phase |
etficientl » and e fectively.

CONFERENCE

A conference is really a variation of a lecture. Itis
designed to permit and encourage greater soldier
participation. The conference method provides a
vehicle for group problem solving and decision
making. !t also provides a technique to stimulate
soldier interest during Phase |. More important, the
conference can take advantage of the ideas and
experiences of the soldiers being trained.

When using the conference method, the trainer
must initiate, stimulate and guide the discussion.
When sufficient discussion has occurred, key concepts
should be highlighted (reinforced) by the trainer.
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These sre the principles, procedures, etc., the soldier
must learn.

Advantages of a Conference:

M Encourages the type of soldier involvement that
will help them learn.

B Permits soldiers undergoing training to share
their ideas and experiences. In some cases, the trainer
may not be as “‘qualified” as one or more of the
soldiers undergoing training.

M Permits more frequent opportunities to evaluate
the rate and amount of learning {(comprehension of
the material being presented).

B Stimulates, when used properly, student interest
in areas such as race relations and drug abuse.

Limitations of the Conference:

B The trainer must be skilled in guiding
discussions. Too much trainer control inhibits student
participation. Too little can allow the discussion to be
“side tracked” into areas that contribute little to
accomplishing the objectives of the training.

B The conference technique requires more time
than other presentation methods.

M There is no assurance that the quality of soldier
participation will permit training objectives to be
accomplished.

Tips on Using Conference Technique:

B Use this technique only for those portions of
your Phase | training that are extremely significant,
controversial or difficult to learn or accept.

B The conference technique works best with small
groups. As the size of the group increases, the
effectiveness of the technique decreases.

@ Be sure soldiers have some knowledge of subject
being discussed before deciding to use the conference
technique. Advance study assignments or information
about the topics discussed can help.

B Prepare thought-producing questions to stimu-
late discussion and understanding beforehand. Then,
consider and be prepared to discuss likely student
responses by highlighting important points or by
asking follow-up questions.

B Consider the use of training aids and devices to
help stimulate discussion and understanding.

Summarize discussion points and highlight
“lessons learned.” Insure all pertinent information
has been covered to permit soldier practice of each
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objective covered. A gooad summarization will oriefly
point out ideas expressed, resolve conflicting points
of view, and relate tha ideas to the training objectives.
If more than one training objective is to be covered
use sub-summaries to go from cne objective to
another.

DEMONSTRATION

Combined with the lecture/conference, the dem-
onstration shows soldiers what they are expected to
do and how to do it. When appropriate, the
demonstration can be an extremely important part of
Phase 1. There are generally five forms of
demonstration:

Procedural demonstration Jsed to show the
operation or function of equipment. This form of
demonstration may be conducted indoors and
outdoors and is widely used during basic and
technical training.

Displays - Displays are planned so soldiers can view
them quickly. This requires arranging the displav
materials so that each item: can be seen by all the
soldiers at one time. For large groups you can
duplicate displays, or divide the soldiers into sections,
with each section rotating from one display to
another. This sometimes is known as the ‘‘county
fair’ method of demonstration.

Field demonstration (troop demonstration) - Figic
demonstrations are used widly in tactical training.
Complicated demonstrations can be conducted and
discussed in parts or at reduced speed. Later, the
complete performance can be shown at normal speed.

Training Films and TV Tapes - Training films and
TV tapes provide ready-made demonstrations pe:-
formed by experis. They provide an opportunity to
see internal workings of equipment, tronps in
combat, or other performances which cannot be
presented live. Motion pictures and TV tapes provide
an economical form of demonstration, but are
sometimc- used improperly because thevy do not
refate to specific training objectives.

Skits - Principal trainers and assistant; act cut
operations or procedures. This form of demonstration
has proven to be an effective means for training staff
procedures, military courtesty, leadership, tiace
relations and other subject areas. However, skits must
be carefully planned and smoothly presanted, and
usually require repeated rehearsal.

Advantages of Denionstration:

M Demonstrations save training time.
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B A brief demonstration on the proper method of
performing a particular task will assist the learning
process faster than lengthy discussions that have no
visual impact. It is well known that showing how to
accomplish a task is often simpler than just talking
about it.

B Demonstrations tend tu stimulate soldier interest
by providing the kind of realism in the training
experience that other presentation techniques do not
offer.

B Demonstrations set the stage for student practice
of the particular objectives to include visually
explaining performance standards the soldiers must
meet.

Limitations of the Demonstration:

@ By themselves, demonstratioi do not provide
for active student participation. This can be
overcome, however, by permitting the soldiers to
“walk through’' the task either during or immediately
aftet the demonstration.

M Some tasks are too expensive or difficult to
demonstrate. They require a large number of
personnel, equipment, ammunition expenditures, etc.

W Demonstrations can he adversely affected by
weather conditions. Indoor substitutes are usualiy
inferior and less effective.

Tips for Conducting Demonstrations:

W When demonstratie , somathing, consider the
student’s  viewpoint., | pasible, rehearse  your
demonstration in front o' coreeons watching from
where the soldiers will see it.

W Carefully explain each step as you demonstrate
it. You must plan ths details of the dernonstration
carofully and in seguence. Start with the training
objectives, then dermonstrate one intermediate train-
ing objective at a time. Your soldiers should recognize
distinct hreaks botweoen the steps of the performance
being demonstrated. tfitis necossary for your mon to
loarn mora than ony way of parforming an operation,
a soparate and distinct demonstration of the alternate
mathod should be offered, 1f you hava sevoral
intorrnediate training objectives, you should avoid
domonstrating all of themn at the same timag,
Domonstrate only the numbar necossary to complote
a training session, Once tha soldiers have practiced
these, movo on to additional intermadiate objectives,

B Emphasize key points during the demonstration,
Onn way you can do this is by asking questions about
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key points. Obtain and use additional training aids
that iy further clarify your explanation.

@ . ~r yourself to one side, or behind your aid

or d - you won’t obstruct the soldier’s view.
You - ,ur men to watch the demonstration and
listen t exp'anation, so while demonstrating an

item of vyuipment, speak to your men, not to the
equipment. | f you are explaining something while an
assistant trainer demonstrates, direct the soldiers’
attention to the demonstration.

B Make sure all soldiers can see the demonstration
and ‘o the explanation.

B Require the soldiers to “walk through” the
performance as soon after the demonstration as
possible. This will help them learn faster and better.

Summary

Ragardless of the presentation techniques you
sefect, as a trainer you must learn as much about your
subject as the available preparation time permits. If
you are truly a ‘‘subject expert,” that’s great! Butin
most cases you aren’t. The effective trainer combines
study of the applicable references with his experi-
¢ences and those of others. Learn to use training
publications (see appendix A) and to seek assistance
from those more knowledgeable than yourself. In this
manner  you will acquire exportise, the first
requiremont to be an effactive trainer. Expertise will
give you the confidence necessary to use presentation
techniques properly and to conduct the kind of
training that will insure the soldiors porform  the
training ohjectives succossfully,

Communication Technigues

Effactive trainers know when and how to use a
varisty of communication techniques, Thewe tech-
niques include:

DISPLAY POSITIVE ATTITUDE. An onthusiastic
attitude is gonerally contagious, Soldiars refloct their
intarest whon the trainer shows his enthusiasim for the
subject, A hond of working togethor s crosted by
applying a fow guidelines (figure 42).

CONTROL YOUR NERVOUSNESS, Stage fright and
“hutterflies” are common occurrences for sponkars,
Don't worry about Jt it usually just msans you'rs
conesrnsd nbout doing o good job, Solid praparation
and rehenrsal gives you the confidencs to overcomao
nervousness, Having your initial remarks wall in mind
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will help you get off to a gnod ~tart. A military
bearing (posture, poise, and appearance) displays
confidence and self-control.

The best advice 1s just be natural. Relax. Let your
hands and arms hang freely. Don't wring or twist
your hands. Move briskly and purposely. As in
everyday conversation, use gestures to reinforce your
words. But shy away from distracting mannerisms
such a5 remaining glued to one spot or jiggling your
pocket change. During rehearsal, have an assistant
note any distracting mannerisms so you can correct
them, .-

DON'T

SPEAK CLEARLY. Avoid a dull, boring monotone.
Change the pitch of your voice for emphasis and to
hold the soldiers” attention. This raising and lowering
of your voice is catled inflection, 1t should be natural,
not forced,

You must speak loud enough for all to hear
without difficulty, The proper solome i especially
important when you are outdnors or o a building
with  poor acoustics. By  watchung  the  soldiers’
reaction, you can often tell if they are having
difficulty in hearing you. If you are uncertain, ask the
soldiers ff they can heir you, or have an assistant in
the rear signal you to speak up. Don’t speak too
loudly,; no one likes to be shouted at,

Your rate of speech should be governed by the
thought, idea, or emotion  you are  trying  to
communicate. 1f you speak too rapidly, you may
confuse soldiers; peaking too deliberately or slowly
may 1ritate them, A delivery which is too fast or too
dow (unnaturally fast or <low) 15 distracting to most
paople; soldiors stop paying attention to what is bheing
sand andd pay more atteation to how it is heing said,

AL of tny panse durion our speaking. Sometimes wo
patat for offect, sornetimes wae tike a
breath, Pauses are to speaking what punctusnon is 1o
woiting. The proper use of pauses allows the soldiers
1o absorh ideas and take notes; it allows you to add
emphieas, meanmeg and anterpretation to what you are
Wy ing.

pause to

Spuak av clearly  an posable. Concentrate on
pronouncitig or accenting vach syllable distinetly and
cortectly.  'tomay  be necessary  to o speak moro
forestilly and deliberately when instructing a large
group  than a1 n carrying on o a o normal
convirsation,

whion

¢

USE HUMOR. Thy proper uws of hamaor can i ove
your rappott with tha soldises, hut do not e ot i -

1. Use humor (especially
when it's directed at your-
self).

2. Keep your cool (com-
posure). Think positively —if
you've done your homework
in praparing the trairing you
probably know more than
anyone else in the class. Be
proud of yourself; be confi-
dent that you've done as
good a job as possible.

3. If you don't know the
answer to a legitimate ques-
tion, tetl the soldier you'll
find the answer—then do it
an4 tell him the answer as
soon as possible.

4. Be direct, honest, sincere,
down-to-earth—be yourself,

5. Spaak clearly, concisely,
simply, and use sasily under-
stnod words, Usa personal
pronouns (i.a., 1, we, you).

6. Be friendly and s in-
formal as your personality,
your audience, and your
subject allows.

7. Go as slowly as you must
during an axplanation to be
sura tha soldiers can under
stand you.

FIGURE 42D

1. Don't resort to sarcasm
or belittle your soldiers as
individuals or as a group.

2 Don’t get flustered if you
make a mistake. Your audi-
ence probably didn’t notice
it. Dr if they did, admit the
error without apologizing,
correct the error and con-
tinue with the training.
When caught in an embar-
rassing mistake, you are, at
least, in a position to laugh
and direct some humor at
yourself,

3. Don't bluff, butly or act
pompous.

4. Don't be vague or bheat
sround the bush. Don’t be a
phony—soldiars can spot one
faster than anyone else.

5. Don't use profanity, or
"big words” whan simple
ones cen he used. Don't
mumble; don’t shout to he
heard, Once you've nade
your point, move to the next

one—don't  browheat  or
"talk-down” to your sol-
diars,

6. Don't lose control of the
cless, don’t let the soldiers
intimidets you or get out of
hend. Don't tolerate dis-
courtesy, [nsubordination, or
“wise guys,”’

7. Don't fose patience with
your soldiars, If, as a group,
they don’t undarstand, you
tall, explain, or demonstrate
what is to be dona, 1f ong or
two don’t understand, have
an  assistant  trainar  work
with tham. Don't make fun
of tham- they are not duinh
or stupid fust hacause thay
don’t understond you, Thay
may bha youagar, inexperi-
oncad, tired, or distractad.
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crutch. Jokes are not fillers; they should add interest
and relate to the ongoing training. Don’t waste
valuable preparation time trying to think up a few
good jokes for your training. You want the soldiers to
remember the major points and not your stories.
Above all, don’t use jokes that are in poor taste, such
as ethnic stories and crude jokes. A rule of thumb is,
if a joke may offend sorneone in your audience, don’t
tell it. Spontaneous, witty, self-directed comments
are often better than planned, contrived jokes. If the
joke is on you, laugh and enjoy it with your troops.
You will add a human touch to your training and
increase your rapport with your soldiers.

ASK QUESTIONS. Asking and answering questions
are important to communication. Questions stimulate
thought, and encourage or force participation. They
also help the trainer to adjust his presentation to his
audience. Questions may reveal misunderstanding,
allowing you to clarify something before practice
sessions hegin.

QOuestions and responses are often good indicators
of your soldiers’ interest and attitude toward the
subject. Questions allow you to emphasize key points
and involve the soldiers during your explanation.

Asking thought-provoking, meaningful questions is
not easy to do; it requires preparation and knowledge
of your subject. Ouestions should be asked for a
specific reason, to elicit a specific response.

Phrasing the question. The question must have a
purpose. Its purpose may be to emphasize a point,
keep soldiers alert, check understanding of a key
point, review material, or stimulate thought. The
soldiers must understand the question. It should be
direct, simply worded, and limited to one point or
topic.  Your questions should require a definite
answer, but should be phrased so as to disallow a
simple "yes or no’ response. An incorrect answer
may indicate that a soldier does not understand what
you are explaining, or that your question was
confusing.

Asking the question, Ask the question in a farceful
tone, making sure it is heard by all. If you have the
soldiers’ attention and you ask the question loudly
enough, there should be no excuse for a response
such as, ‘I didn’t hear the question,” or “"Would you
ploase repeat the question?”

Address the question to the entire group before
dusignating one particular soldier to answer. Thig
technique requires each man to think, as he may he

the one you call on for the answer. Pause briefly after
asking the question to allow the soldier time to think
about the question and formulate an answer. A
simple rule for allowing enough time is to silently ask
yourself the same question three times. After pausing,
call on someone to answer. This is known as the
ask-pause-call {APC) technique for asking questions.

Contrast this procedure to one in which a
particular man is called on, asked the question, and
allowed to answer. Once a man is selected to answer a
question, the rest of the audience stops thinking and
starts congratulating themselves for not having to
answer. Distribute questions among the group for full
soldier participation in the discussion. Avoid calling
on your men in any set order or limiting questions to
the most alert, the brightest, or the dimmest and the
dumbest.

How you react to a response is important. Your
attitude can be the dec.ding factor in maintaining
rapport and in coaxing additional responses from the
soldiers. Encourage the soldier to respond to the best
of his ability even though he may be uncertain of his
knowledge or ability to speak before a group. How do
you do this? Avoiding questions which evoke a yes or
no answer is the first step. Then insure the question is
stated simply and heard by everyone. Do not accept
“l don‘t know"” without some effort to elicit a
positive response. Rephrase the question if necessary.

Evaluate and respond to each answer according to
its merit. |f the answer is wrong, do not reinforce it
by nodding your head in approval or falsely praising
the answer. Do nat infer that the soldier was dumb
because his answer did not meet your expectations. |f
necessary, elaborate on his answer or have the soldier
clarify a vague answer, or ask a follow-up question.

Sometimes a soldier will try to throw you off by
answering your question with one of his own. Don’t
become sidetracked. Answer his question, but don’t
let him off the hook—~he owes you an answer. In fact,
you may call on someone else to answer his question
and then return to him for an answer to your own,
Don’t biuff if you cannot answer the question. Tell
the group that you will find the answer and give it to
them later; then keep your promise.

Occasionally a soldier will attempt to embarrass
the trainer with a question meant to place the trainer
in an awkward situation, If such a question is asked,
tactfully dismiss it or demand an explanation of the
question‘s purposs or intent. If the question is
relevant but “‘tricky’” or sensitive, answer it to the
best of your ability.

110

103



O

ERIC

Aruitoxt provided by Eic:

— APPENDIX C

Rehearsals

Tne trainer should practice bis presentation to
insure everything is ready for training. Rehearsals
should be complete and follow the c.me sequence of
actue! training. ldeally, the rehearsal will be
con:iacted at the actual training site. If this is not
possihle, the rehearsal area should be as similar as
possitle to the actual training area.

Assistant trainers must perform their duties as
they would during actual training. The ‘rainer must
give his assistants explicit instructions on their partin
the training. Assistant trainers must »..ow the subiject
and the training objectives, and be arepared tn assist
or correct soldiers during training. Assistani. should
practice their role during a demonstration and
operate the training aids correctly.

At least one observer should be present at
rehearsals to critique the trainer, his assistants, and
their aids and devices. The errors must then be
corrected and the corrections rehearsed.

Using Aids
and Devices
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Fraining aids can assist you in presenting
information clearly and evaluating soldier perfor-
mance. The aid must fit the purpose of the training
and usually a combination of various aids will help
your soldiers meet the training objective.

Aids and devices are incorporated in all three
phases of training. Because the proper use of aids and
devices is so important during training, you must
know what aids and devices are available and how to
obtain them. But first, let’s discuss a few guidelines.

The aids used to illustrate highly complicated and
technical subjects are often elaboritn., When first
showing such an aid, hriefly explain its purpose.
Otherwise, your men will attempt to find their own
explanation of the aid and may miss part of your
presentation.
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To avoiu distractiing your soldiers, training aids
should be hidden when not in use. For example, large
charts can be covered by stapling sheets of wrapping
paper over them. If a chart contains lines of printing,
stvin. of paper can be cut to cover each line and then
removed vhen appropriate.

When using Army graphic training aids (Gl As) or
throw-ovar ¢i ‘rts, tab those pages that are to be used
in the presentation with paper clips so you can
quickly recognize the right charts. Another technique
is to write lightly on each page the title of the next
page to be used. Either technique will help smooth
the transition from one point to another.

Machinery, weapons, or other aids can be covered
with target cloth or similar material. Sheets of plain
paper can be inserted into an Army graphic training
aid portfolio to keep the pages covered until you are
ready to use them.

You should disptay the aid so all soldiers can see
it. Check the aid from the rear of the training area to
make sure it is legible. Change the seating
arrangement, if necessary, so your men can sea better.

Some trainers become so involved with their
training aids that they forget their troops. Even while
disassembling a piece of equipment, maintain eye
contact with your soldiers. When you explain a chart
or chalkboard ‘irawing, stand beside the aid if
possible. This will reduce the tendency to talk to the
aid rather than to the group.
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A pointer is useful in focusing the soldiers’
attention on a particular part of an aid or device.
Point at the part of the aid you want your soldiers to
observe. Hold the pointer in your hand nearest the
aid; holding the pointer across the body tends to
cause you to talk to the aid rather than to your men.
When you have finished using the puriter, put it
away. !f you don’t, you will probably wav. it around,
Jistracting your soldiers. If you ¢ not need a
pointer, don‘t use one—ofteny 1 1ge, a pereil, or
astick will serve just as well.

Training aids are used (1) to 2»plvin "ow a task
performed and (2) to allow soldiers ara~tice a task.
For example, if you are training soldicrs to adjust
artillery fire, you might use a chalkboard, venetian
blind, or a film to explain each task and the correct
order for the standard call for fire. For practice in
adjustment, you could employ a puff board, blanket
board, or best of all, an artillery or mortar uri ing
in support of the training.

There are many aids and devices available, 1< 1,ng
from hand-drawn charts to sophisticated, expesive
devices. However, by no means should you use an aid
just because it's available. Neither should you change
your training to fit the aid. You know what your
training is supposed to accomplish—select aids which
fit your purpose.

Perhaps asking yourself some questions will help.
First, ask what aids, if any, will help get the
information across? What can | use to insure the
soldiers understand the task or procedure? Second,
ask what aids, if any, can simulate the conditions
under which the task will be performed. Will the aid
let me evaluate how well the soldiers perform? These
and similar questions will help you select the proper
aids.

Selecting the correct training aid becomes
somewhat easier when you realize what is available.
Your own experience is a good starting point—what
have you used before that was effective, what have
other trainers used that did the job? Ask around to
draw on other trainer’'s expertise. One thing you
should always do is check with the training NCO, He
should be aware of what uid: & available and have
heen effective in training. Some aids will be on-hand
right in the unit.

The Training Aids Services Offices (TASO),
located at TRADOC and FORSCOM installations in
CONUS, Alaska, Hawaii, Panama and Puerto Rico,
are your central points of contact for obtaining all
your traiming aids. The TASO is the single manager

charged by each installation commander to provide
training aids services to customers in his geogiaphic
area of support, including Reserve Components,
Active Army units and schools. Other major
commands receive similar support from their local
training aids center.

Training materiel available from the TASO
includes devices, still and motion picture photog-
raphy, television tapes, graphics, simulators, games,
and audio-visual projection equipment. The TASO is
also available to help trainers decide what type of aid
would best suit their training requirements.

It is worth your time to scan DA Pam 310-12,
Index and Description of Army Training Devices; DA
Pam 108-1, Index of Army Motion Pictures and
Related Audio-Visual Aids; TRADOC Pam 350-34,
Education Video Tape Catalog; and the TAMA/TASO
Training Materiel Catalog. The TASO has these
publications as well as catalogs of items produced for
local use. !f your TASO does not have available the
device or aid you need, he can obtain assistance from
the Training Aids Management Agency in locating the
item elsewhere in the TASO network or can produce
an appropriate aid fer you. Of course, there are many
aids you can make yourseif.

Now let’s talk about some training aids you might
use.

APPENDIX C—

o C!‘\ECK ON EQUIPMENT
‘& CHECK ON G-LARE

i o KEEP BOARD CLEAN

%o @ PLAN WORK IN ADVANCE
® KEEP MATERIAL SIMPLE/BRIEF
o PRINT < DRAW LEGIBLY

~~ 0.COLOR FOR EMPHASIS

® DON'T CROWD WORK
j o ERASE UNRELATED MATERIY
Bil. ¢ PREPARE COMPLICATED $g:
B ART BEFOREHAND ("‘\

4

THE CHALKBOARD is a simple aid that can be
used anywhere. It is casily carried to the field, to the
motor poo!, and to the company classroom. Some
chalkboard techniques are shown above. With the
chalkboard, the trainer can present outlines, sketches,
problems, and explanations,
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THE VENETIAN BLIND is an easy, portable aid
for presenting information, Best used to outling
information or present key points, the venetian blind
can he prepared prior to training. One strip at a time
can be exposed to focus on o particular item, or a
sequence can be shown. The trainer is reminded of
the important points to be made, the order in which
10 make them, and can make an acceptable summary
of the training,

two main headings per chart; five to ten statements
per heading; five to ten words per statement. These
techniques also apply to transparencies, chalkboards
or any other visual aids.

CHARTS can effectively present information.
Outlines, sketches, graphs, and ““pie’” charts help the
soldher understand how everything fits together.
Chartmaking techniques apply to preparing almost
any visual aid  that contains written and drawn
material, Charts can be produced by your TASO.
However, it's not difficult to make visuals if you
know a fittle about fettering and producing drawings.

Stencils are avarlable to help you draw letters of
praper size and spacing, However, freehand drawing is
usually just as good. Words spelled with all capital
letters are hard to read so use capitals for the first
letter and lower case for the rest of the word, To he
reacdable, capital letters should be 1-inch high and
lower case letters 2/3-inch high, Make sure the work
is printed as o unit and leave a space between words.
Pencils (No, 1 aond 2), crayons, and felt tipped pens
are suitable writing instruments,

Before you start drawing on a ful-sized chart,
make a letter-size model to check tay-out and design,
Don’t try to center titles - just begin on the left and
use indentations for separate items under a heading.
Use some color to highlight kev points and make the
chart attractive. Don’t clutter the chart  place one or

GRAPHIC TRAINING AIDS (GTAs) include
charts, diagrams, graphs, sketches, cartoons, maps,
and wall boards. Although you should be prepared to
make your own GTAs, many attractive ones are
already avaitable, Check DA Pam 310-12 and your
TASO to see what you can get. One way to use GT As
is to tie them in with a model or actual equipment,
e.g., a cutaway chart showing the working parts of an
engine could help mechanics understand what you are
teaching them about an actual engine block.

MAGNETIC BOARDS are helpful in teaching
organizations, formations, and tactics, The trainer can
show the relationship of units to each other or
illustrate the movements of a tactical maneuver, The
magnetic board is an excellent device for explaining
small unit tactics as well as enabling soldiers to
demonstrate their understanding of the training,

If you can’t get a magnetic board, make a btanket
hoard as a substitute. This is easily done by stretching
an Army blanket over a frame and backing cardboard
cutouts with coarse sandpaper, When the cutouts are
slapped against the blanket, they will stick. You
could also put pressurized adhesive tape on the
cutouts and they witl hold to a chalkboard or other
flat surface.
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TRAINING FILMS cover a wide range of topics.
Although everyone likes a good movie, and films can
assist training, there are some pitfalls, First, films are
usually produced for general audiences so the content
may be more than you need for the planned training.
This means you should review the film and show only
those portions which add to your purpose. Films are
quickly outdated so you must be able to tell the
soldiers where the filin is inaccurate. Introduce the
film by emphasizing what to look for and how the
key points relate to the training session. Filins shouid
not be a crutch for the ill-prenared trainer--that
wastes  training time. Remember also that when
showing films, the classroom must be darkened,
everyone should be able to see the screen, and you
will need an assistant to operate the equipment and
control the lights,

ACTUAL EQUIPMENT s the most
training aid but it may not always be the best one.
Selection of actual equipinent depends on the size of
the class, the size of the itein, and the expeose of

realistic

using the real thing. Usually other aids are used in
conjunction with actual equipment when training
soldiers to und.rstand the workings of mechanical
parts.

APPENDIX C —

SLIDE SHOWS can help make training more
interesting. If your unit does not have the equipment,
the TASO can usually provide a 35mm projector,
camera, fi'm, and in some cases, prepared slides. You
can make your own program and control the content
and time span.

MODELS {three-dimensional, scaled versions of
actual equipment) are often used to replace or
supplement the real item, For use in opposing force
training, full-size plastic replicas of foreign weapons
are available through the TASO. Training devices for
use with actual equipment can reduce cost factors
and permit training in classroom, armory and
company dayroom environment as well as field or
range training. Among these are the Tank in-Bore
Laser System and the Rifle Laser Marksmanship
System,

THE OVERHEAD PROJECTOR is widely used to
project transparencies on a screen or wall, A variety
of transparencies are already in the system, But,
transparencies are easily made by writing on acetate
with  grease  pencils. Some  posts may  have o
reproduction machine that makes professional-look-
ing transparencies, Check the TASO for assistance,
Another tip for producing transparencies is using
contact {or "combat’) acetate, Simply cut a picture
out of a magazine (NOTE: The pictue will he
destroyed. The prucess won't work with newsprint,
the surface must he “slick.”’} Just peel the hacking off
the acetate and press the acetate over the picture,
Smooth it and then soak the picture and acetate in
cool water for 2-3 minutes until the paper separates,
Clean the inked side of the acetate with wet cotton
and rinse, Dry, spray on a plastic coating, mount the
transparency on a cardboard frame - presto, you have
an excellent transparency.

If you want to show illustrated material from
texthooks, field manuals, magazines, newspapers or
any printed source, you can use an opague projector,
This works well for projecting printed material on a
screen or wall for everyone to see, However, the ronm
must be completely darkened, so use it only for short
periods of time so students may take notes,

MOCKUPS can be used to represent items of
equipment, For example, the TASO have patterns of
various armored vehicles of other nations from which
plywood silhouettes or even full-size, three-dimen-
sional mobile canvas mock-ups can be fabricated.
These are suitable for use in target acquisition
training, for reinforcing vehicle identification train-
ing, and injecting realism into tactical training
exercises,
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An important aid is one which substitutes for
terrain, The sandtable is an excellent example, These
can range from a sketch in the dirt, to claborate
sandtables, to sophisticated  terrain models, The
sandtable s cffectively used ta train soldiers in
combat techniques and to evaluate performance by
the soldiers,
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How to
Prepare Sandtables

A light tray, 3 feet by 5 feet and 2 inches deep
with sufficient sand to fili the tray (plus a little for
hills), is all that is needed. A few strips of salvaged
flumber may be used for the frame, with a section of
wallboard or plywood naited to the bottom of the
frame. If the sandtable is to be used over a
considerabte period, it may be advisable to reinforce
the bottom with several strips of wood (figure 43).
The inside of the box is then painted blue. The paint
will reduce absorption of water and serves to add

realism by giving streams or lakes a characteristic
color.

The tray should be placed on a trestle or on boxes
and tilted to permit the class to see it while seated
(figure 44). The amount of sand contained in two
standard engineer sandbags, a sharpened stick, and a
few small blocks of wood or pieces of soap are the
only materials required for the construction of a
satisfactory sandtable.

PIGURIE 45

The sand should first be moistened sufficiently so
that, when a handful is grasped and released, it will
retain its shape. One bag of sand is then dumped on
the tray and smoothed. A piece of paper spread over
the sand and rubbed with the hand will smooth the
sand and reduce evaporation (figure 45).

Another device for smoothing the sand is shown
here, 1t can be made by attaching a wire handle to a
small rolling pin or a section of a round pole about 6"
to 8" in length.
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The principal stream line, when required, is then
marked with the finger. |f this is made deep enough
to expose the bottom of the tray, the stream line will
be emphasized, and the blue color will show through
{figures 46 and 47). The sand pushed to the sides of
the stream by this operation may be left to represent
the trees or brush normally found along the banks of
streams.

Pour additional sand onto the model to form hills
in the desired places and then smooth off the hills

and ridges (figure 47). Exact sizes are unneces-
sary—reasonable propoition estimated by eye will
suffice.

Men, military units, vehicles, names of localities,
and ‘terrain features may be represented by lettered
tabs on heavy paper. The tabs should be mounted on
a pin or a straightened paper clip. These can be easily
stuck in the appropriate places on the sand model.
Sectors of fire can be represented by arrows cut out
of the heavy paper.

APPENDIX C —

FIGURE 46 .

FIGURI 47 .

Roads may be drawn with asharpened stick made
by whittling the end of a strip of thin board, such as
the lid of a cigar box, to form two points. A concave
roller used to draw roads is shown here (A}, and (B} a
type of roller used for marking a railroad.

FIGURI 48 .
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Additional stream lines may be drawn, small
blocks of wood or issue socap may be used to
represent buildings, and flat pieces of wood may be
placed across streams to represent bridges (figure 49).
Small amounts of loose sand dropped onto smooth
sand make an excellent representation of woods.
Realism is added if the woods are sprinkled with
powdered green chalk. Colored chalk, in powdered
form, sprinkled nver sections of the terrain may also
be used to represent burned areas, foliage, farm crops,
pastures, and similar features. Obtainable in all colors,
stick chalk may be powdered with a small piece of
screen wire. A salt shaker provides a handy.means for
applying the powdered chalk, although chalk rubbed
on a screen held directly over the desired area will
achieve the same result.

A sharp stick drawn across the sand may represent
the furrow of a plowed field. Trees can be
represented by straightened paper clips on the end of
which a small piece of sponge dipped in green ink has
been attached. Toys may frequently be used with
excellent effect. An overturned truck or a dead horse
adds interest. Care should be taken, however, to
prevent such embellishments from becoming inter-
est-distracting factors.

The measuring or laying off of distances on the
mode! can be accomplished by assigning a scale. For
example, a stick one foot in length may be arbitrarily

"taken to represent 50 yards. The scale in this instance

would be 1 foot equals 150 feet. Thut is, one unit of
measure (the stick) on the sandtable represents 150
feet of ground distance. That scale gives a
representative fraction of 1:150. However, it is
important to remember that the stick need not be of
any specific length in order for the trainer to use it as
the unit of measure. The trainer simply breaks a stick
to a convenient size and tells the class that the stick
(without regard for its exact length) represents 50
yards, 100 yards, or any other distance he chooses.
He then proceeds to apply the stick as a unit of
measure to represent the ground distance he has
arbitrarily assigned to it.

Magnetic north is indicated by placing a cardhoard
arrow on the sand model.
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USING YOUR TV TRAINER (TVT)

The following discussion is an introduction to
using the TVT to improve individual and collective
training in your unit. It provides you with some
examples of actual and possible uses of the Sony
Rover It| Television Trainer {TVT).

The TVT is a lightweight television system
composed of a camera, video recorder and playback
unit, a TV monitor, and auxiliary equipment.
Trainers can record individual and collective training
and can “instant replay’’ the recorded actions.
Soldiers undergoing training can sce themselves on
the playback unit and errors can be spotted and
replayed as many times as necessary to insure
understanding. The “instant replay’’ feature of the
TVT, together with its ease of operation, makes it
ideally suited for use in three areas: to critique,
demonstrate, or standardize training.

APPENDIX C —

Critique

To conduct a critique using the TVT, do the
following:

B Tape the performance.
B tet the soldiers view their actions.
B Critique the actions.

B Return to training to correct deficiencies and
practice correct procedures.

The critique may be done by the trainer or the
soldiers themselves; the latter technique can be highly
effective,

With alittle imagination the critique technique can
be adapted to nearly all training situations. Here are
some exarnples:

One company commander placed his TVT on an
objective two of his rifle platoons were about to
assault. The TVT saw the attack exactly as the
“enemy’’ would have. Following consolidation on the
objective, the CO called for an administrative halt.
Using the battery packed capability of the TVT
monitor he allowed the men to view their attack. The
TVT playback showed that the soldiers were too
close together and that their movement techniques
did not use the available cover and concealment. In
addition, the soldiers did not use suppressive fire and
overwatching techniques properly. Leaders could be
observed clustered around radios. 1t was apparent
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that many of the soldiers would have become
casualties before they reached the objective. After the
soldiers had an opportunity to observe their attack
and discuss how they could have improved it, they
were permitted to return to the LD and do it again.

A iapomaster course used the TVT to tape
soldiers as they exited 4 34 foot tower, Instead of the
soldier being confronted by o Jumpmaster with his
clipboard for a critiqus:, -+ it sold.er watched himself
on a TVT monitor at th - hawe of the tower. After
discussing his deficiencies with the jumpmaster, he
returned to the tower for another exit. Periodically
the position of the camera was chanyed to cover new
teaching points, i.e., half-way down the cable for the
“check canopy’ sequence.

The TVT was boresighted to the Redeye Tracking
Head Trainer, M49. In this position the trainer was
able to record a soldier’s ranging and sighting ability.
Following the exercise, the trainer and soldier viewed
the replay together, discussed mistakes, and actions
for improvement. The soldier then repeated the
exercise with the mistakes fresh in his mind.

Further examples of actual or probable uses are
limitless, but the central points remain the
same—nearly any training activity may be recorded
with the TVT: convoy movements, artillery crews
firing, LZ and DZ actions, time-lapsed taping of a
unit camouflaging its position, tracking a patrol using
the TVT's zoom lens as a sniper scope, taping small
unit movement techniques, etc. Remember the
critique steps: tape, view, critique, and repeat the
training.

Demonstration

112

Use the TVT to tape selected activities that are
difficult to demonstrate (e.g., size of equipment too
small, activity too expensive to run frequently, etc.).
The tape may be saved as long as necessary and
shown as often as required. Here are some examples:

The size of the M16 bolt makes it hard to
demonstrate its assembly and disassembly to more
than one or two soldiers at a time. On tape, the
procedure can be clearly demonstrated to several
people at the same time and replayed as often as
necessary. Similarly, the controls of a radio, the
interior of a tank turret, a morning report form, or
the hutterfly valve of a carburetor all pose training
problems because of size or space limitations. The
TVT lends itself to solving these training problems.

119

One unit taped portions of its civil disturbance
training in preparation for a civil disturbance mission.
The proper use of a riot baton wiss shown to 1500
soldiers.

Opportunities requiring the use of TVT to simplify
demonstrations will continually present themselves.
With imagination, and the basic techniques of taping,
the action can be preserved and shown later, saving
valuable time and other training resources.

Standardization

Some training must be presented to different, and
possibly widely separated groups of soldiers in
precisely the same manner. The TVT satisfies this
need wner &ims and other TV tapes are unavailable
or have not Leen produced. Taping training using the
TVT means that standardization can be achieved at
the unit leve!, inexpensively and promptly. Further,
the tape may be reused and updated as necessary.
Here are some examples:

A division G-3 had several tapes made on selected
training objectives and distributed them to sub-
ordinate units to insure standardization. Such areas as
maintenance, administrative support, and finance
actions were handled in this manner.

A standard briefing for newly arrived personnel
was taped and shown to groups of replacements. It
was locally produced and required only one man to
operate the TVT monitor. At the conclusion of the
tape, the commander joined the group to add his
personal remarks and to answer questions.

Summary

With imagination, you will be able to find many
excellent uses for the TVT in training. The TVT is an
innovative device requiring only a little effort to bear
fruit for the user. Experiment with the device and
adapt it to your unit's location and missions.

Today’s soldier is a product of the electronic
age—television and ‘‘instant replays.” The TVT will
neither surprise nor confuse him. Use the TVT to
enhance the efficiency and effectiveness of your
training.

Additional information on the TVT may be
obtained by consulting the following:

- The “Television Trainer Operator Instructions”
distributed with the TVT.

-- Local TASO or AVSC (Europe or Korea).
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USING TRAINING EXTENSION COURSE (TEC)
LESSONS

WHAT IS TEC? TEC is a series of service

school-produced lessons designed to provide Active

Army and Reaserve Coriponent comimanders ‘with

, , additional .x.-tility to upgrade individual training
" and MOS pic - 2ancy in their units. The lessons are

self contained and concentrate on preparing soldiers

R © per’ .rm specific tasks required by their jobs.

,,r)WHOM IS TEf, FOR? The initiai TEC series is
~ designed for soldiers in infantry, armor, field artillery
i and air defense units. Over 600 lessons are beii J

developed for soldiers in MOS 11B, 11C, 11D, 11E,
13B, 13E, 16R, and 16P. Additional lessons are being
prepared for sotdiers in five critical duty positions:
unit clerk, PLL clerk, TAMMS clerk, generator
operator, and radio-teletypewriter operator. Because
the initial series of TEC lessons cover a wide variety
of skills required of many soldiers, they can also be
used to train soldiers in other career fields.
Subsequent lessons will be developed specifically for
soldiers in combat support and combat service
support units.

HOW DOES TEC WORK? TEC lessons are presented
in one or more of the following formats: audio-visual
(like a movie), audio only (like a radio}, or printed
materials {like a book).

Most of the lessons use the audio-visual format.
Each of these lessons includes a super 8mm film
cartridge, audio cassette and student instruction
sheets. They are used with a Beseler Cue/See
projector. The Cue/See permits each soldier to work
at his own pace making responses to the lesson
requirements.

An important feature of TEC is that each lesson
includes a pretest. By taking the pretest, asoldier can
determine beforehand whether he needs tie lesson.
This pretest feature permits soldiers to concentrate
their time and effort only in those areas where they
need further training. This permits soldiers to learn
more cofficiently. Because TEC permits soldiers to
study ot their own pace, it is an ideal system for
soldiers who want to improve their MOS proficiency
or to cross train in another MOS. It also provides an
excellent system to conduct remedial or make-up
training.

The Cue/See can also be used to train small
groups. For example, a rifle squad leader could cover
patrolling techniques \sith his squad prior to the
conduct of field trainng.

The audio only furmat permits soldiers to conduct
training using equiprnent too large to be moved to a
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learning center. Adjusting track tension on a howitzer
is one example.

TEC printed materials include programed texts
and illustrated job aids. The specific selection of the
TEC I format depends on the tasks to be taught.
Accordingly, some subjects use a combination of TEC
formats.

Wk-~re to Implement TEC

The flexibility of the TEC system allows effective
implementation in units at several different levels.
Experience indicates the battalion is a feasible level to
manage the system for individual and group use.
However, the mission and organization of the unit, as
well as the physical facilities available and the desires
of the commander will determine the actual level for
the implementation of TEC within each unit. The
impact of centralization sliould be considered in
terms of:

@ responsiveness to subordinate unit needs.
@ accessibility to all members of the unit.
® duplication of facilities.

@ availability of all training material required by
members of the unit.

@ sufficient devices to meet the expected demand.

@ optimum utilization of training materials and
devices.

@ adequeacy of maintenance and management person-
nel.

There are vantages and disadvantages of locating
the learning cencer at various levels, company through
brigade.

Leaming Centers for TEC
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A learning center in a unit? The name itsel¢ brings
up visions of plush, air-conditioned rooms similar to
those found in Army service schools or civilian
educational establishments.

While that kind of learning center would be ideal,
it may not be possible or necessary to establish one
that complex in an Army battalion. Throughout the
Army, more and more units are using learning centers
as an important part of their training program.

A unit learning center assists the commander in
the performance of his mission by providing an easily
accessible, centralized facility for the storage and use
of training materials, It also provides the environment

121

required for individual training.

In the learning center the soldier can increase liis
skills and knowiedge through an individuali.ed
approach to performance oriented training. [f the
major commander chooses to integrate GED educa-
tional materials and instructors, it provides the
opportunity for the soldier to devalop personally as
well as professionally.

The concept of the learning center, as an aid to
training in Army units, is founded on the realization
that today’s soldiers learn at different ratcs, and have
reached maturity in an age of rapid mass comm.inica-
tion. Soldiers have been exposed to auciovisual and
other media presentations since childhood. Network
television has affected young soldiers’ thinking to the
extent that they now regard audiovisual presentations
as a normal approach to entertainment and learning.

Why Do You Want
a Learning Center?

The objectives of successful learning centers such
as those in some of our divisions are:

@ to provide a place for remedial training fcr soldiers
having difficulty with a particular subject.

@ to provide a place for the upgrading of individual
proficiency.

@ to provide a place for reviewing training materials
prior to MOS tests.

® 1o provide a place for pursuing GED programs.
@ to provide a place to train trainers.

@® to free unit commanders from spending training
time on the preparation and conduct of certain
portions of individual training where TEC
programs exist.

How is it Organized?

The battalion learning center generaily is organized
into three parts, not necessarily in the same room:

Individual Study—This area uses most of the space
in the center. In this area the soldier uses the variety
of m.'~rials available in the learning center,

Group Study—This area provides space for small,
supervised groups of up to 25 men and an instructor
to use lesson material at the same tinie. The actual
space provided may be part or all of the individual
study area or it may be a dayroom, a squad bay or
other large area.
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Administrative—This area encompasses the rec-
ord-keeping area of the learning center and a storage
area for learning center equipment and materials.
Preventive maintenance services are also accomplished
here.

What is in the
Learning Center?

While varying widely between units, the instruc-
tional material available in the center as a minimum
has included audiovisual lessons and projectors, audio
tapes and tape players, printed materials from the
TEC program and game learning devices. The
battalion television trainer and tape players may also
be located in the learning center when not in use in
the field.

How Does It Operate?

Successful learning centers have been an integral
part of the battalion’s training -lan. Its use by small
groups, such as squads and Flatoons is planned in
advance and shown on the company training
schedules.

The battalion S3 has been responsible for the
overall operation and staffing of the learning center.

The day-to-day operation of the learning center
has been the responsibility of a qualified NCO or the
post education advisor. His responsibilities include:

@ inspect equipment and lesson materials.

@ issue and maintain accountability for equipment
and lesson materials.

@ maintain administrative and usage records.

@ advise the soldier and the soldier’s trainer on the
program to follow to achieve individual and unit
goals.

@ assist trainers preparing group training sessions.

@ assist  soldiers subject

matter.

having difficulty with

@ maintain a scheduling system to maximize center
usage.

@ request use of other facilities when needed.

@ insure learning center is kept in a neat and clean
condition.

@ insure the learning center is secure at all times
when not in use and manned when in use.

Battalion learning center hours are established to
provide for maximum utilization by assigned
personnel. Commanders have insured that hours of
operation are posted throughout the unit and
personnel are encouraged to use this facility. The
hours are adjusted as required by usage factors.
Additional time is available on request. Certain
specified hours are avai'able for use by small groups,
when coordinated through batta.. ). S3.

APPENDIX C ——

Procedures

Individuals using the learning center on a
voluntary basis report to the learning center NCO to
obtain the desired device and lesson materials and
return them upon completion. The learning center
NCO maintains a record of each individual's
cbmpletion of lessons and data showing usage of the
various materials.

To sum up, the learning center is one of the most
flexible, efficient tools the commander has to
accomrlisk his individual training mission and
Increase unit effoctiveness.

HOW TO GET STARTED. First, be sure your unit
ha- the equipment and lessons it is authorized. TC
21-% 3, "TEC Management Instructions,” explains the
basis of equipment issue and TC 21-6-4, "Catalog of
Training Extension Course Lessons’ lists the lessons
which apply to your unit. In addition, your local
TASO has TEC equipment and lessons for checkout.

Obtain the Lesson Admiristrative Instruction
Book. The book has an index which lists the TEC
lessons by subject {e.g., rifles, grenade launchers,
etc.). For each lesson listed, a brief outline is
provided. The outline contains the lesson objectives,
skills a soldier should have before taking the lesson,
and a pretest a soldier can take to determine if he
needs the lesson. It also describes how the lesson is
presented (e.g., audio-visual), and any equipment or
materials required.

Aft~r checking out a lesson, a student instruction
she und inside each lesson provides a handy
refeic. ¢ of the tasks for training, equipment and
materials needed, and the estimated time required to
complete the lesson.
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UNIT LEARNING CENTERS. Some units have
organized their equipment and lessons into unit
learning centers. The objective of these centers is to
provide a place for training soldiers and for storing
and securing equipment. Learning centers may be
organized to permit individual study, small group
study, or both. Depending on the facilities available,
one large training center may be established centrally
at the battalion level, or the battalion’s equipment
may be divided to permit each company to establish
its own center. Organization at company level
provides maximum flexibility for the commander
who conducts the training and requires a smaller
amount of space for hardware storage and learning
area. It does, however, place an additional administra-
tive burden on the company and breakdown of a
single device can severely limit the center’s capability.
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Finally, organization at company level does not
insure maximum use of the equipment. Establishing a
learning center at battalion level places TEC material
in the hands of the manager who has the greatest
impact on the training of his unit. The battalion
center is normally fairly accessible to users and with
proper management will insure a better utilization of
the lessons and equipment. Organization at battalion
level, however, does require a fairly large area.

Summary

However your unit organizes its TEC equipment
and lessons, you should see for yourself the potential
TEC offers. Effective trainers will use it to improve
their own skills and those of the soldiers they lead.



APPENDIX D

Evaluating (Inspecting)
Training

EVALUATING TRAINING

PURPOSE: This appendix provides a guide to
training evaluation. It is written to help trainers
conduct self evaluations of the training they have
conducted and to assist personnel responsible for
evaluating (inspecting) training conducted by others.

EVALUATION RESPONSIBILITIES: Every trainer
has a major responsibility to evaluate training he has
conducted, or that has been conducted by one of his
assistant trainers. Training managers also have a
responsibility to evaluate training. They must insure
that training is of the highest possible quality and,
most important, is accomplishing specified training
objectives.

What does evaluating training mean? Training
evaluation is concerned with the effectiveness and
efficiency of training. Training effectiveness is
determined by how well personnel undergoing
training can meet or exceed established performance
standards specified in the commander’s training
objective(s). Training efficiency is concerned with
how well the trainer (and indirectly the training
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manager) used what was available (i.e., the training
resources—time, personnel, facilities, equipment,
funds, etc.) to train the soldiers.

Why is performance-oriented training easier to
evaluate than "traditional training’’? Performance-ori-
ented training requires the development of precise
training objectives. These include the task to be
performed, the conditions of performance, and the
training standards of minimum acceptable perfor-
mance. The nature of the training objective contrasts
markedly with ‘“traditional’’ objectives which are
normally vague, and nonmeasurable. Accordingly, in
performance-oriented training, the trainer and train-
ing manager are able to focus on the important aspect
of training—whether the soldiers undergoing training
can perform the objectives and meet or exceed the
training standards.

On what should training evaluation concentrate?
There are many items in the preparation and conduct
of training that can be evaluated. However, only two

items are critical: (1) Have training objectives (the
commander’s and intermediate, if needed) been
developed that specify task, conditions, and training
standards? (2) As a result of the training, can soldiers
perform the training objectives and meet or exceed
training standards? If the answer to both questions is
yes, everything else is largely secondary (e.g., the
appearance of training, the presentation techniques
used by the trainer(s), the format of the lesson plans,
etc.). If training objectives have not been developed
properly or have not been attained, the reasons for
the failure may be identified by using the
self-evaluation and/or training evaluation checklists
included in this appendix.

How to Evaluate Your Own Training. The
following checklist provides the items necessary to
make a self-evaluation of how well the training was
prepared and conducted. It will help make training
more efficient and effective.

SELF-EVALUATION CHECKLIST

N/A|YES

1. PREPARATION OF TRAINING

Were specific training objectives (intermediate and com-
mander’'s) developed and stated in terms of task, conditions,
and measurable training standards?

Did the lesson plan contain the following minimum elements
of information?

The commander’s training objective(s).

All intermediate training objectives (if any) listed in
sequence.

Administrative instructions:
When training will be conducted.
Training location.
Who will be trained.
Principal and assistant trainers.
Training aids/devices and sqyipment to be used.

Key references.

DO000000d o ooo
DO000000 0 0ood
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Training activity sequence and estimated time.

cont'd next page
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Safety restrictions.
Additional information required by local SOP.

Did vyou discuss training with the commander befare
development of the weekly training schedule?

Did you rehearse:

All explanations, skits, and demanstrations (if any)?

All practice periods controlled by your assistant trainers?
All performance tests?

All films or other audiavisual training aids integrated into the
training?

Before beginning training, did you check on the following:
Arrangement of the classroom or training area?

Arrival of special equipment and persannel such as lister bags,
range guards, first aid vehicle and personnel, etc.?

Cold or hot weather restrictions specified in local training
sapP?

Arrival of assistant trainers and support troops as required?

Warking arder of projection and sound system (if any)?

2
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2. CONDUCT OF TRAINING

a. Phase | - (Explanation and Demanstration)
Did you:

Tell the soldiers the training objectives including the
performance standards they must meet?

Give a reason for learning the skill?

Demanstrate how to perform the objective from the soldiers’
viewpoint?

Give demonstrations in alocation where all soldiers could see
well?

Demonstrate each step of the objective in the order
performed?

[
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N/A
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Give all information necessary for performance of each step?

Where appropriate, require soldiers to perform each step
immediately after your demonstration and explanation?

Emphasize critical (key) points?
Avoid giving unnecessary information?

Pace demonstrations in accordance with the soldiers’ learning
ability?

O oogd O
O g

b. Phase Il - {Practice)
Walk-Through

Did you:

Correct soldiers if they made errors?

Tell soldiers what to do when they needed that kind of help?

Show soldiers what to do when they needed that kind of
help?

When coaching, always require soldiers to perform all the
steps or parts of the steps you demonstrated?

0O O 0o
O O OO

Individual Practice

Did you:

[]
[]

Tell soldiers when t!]ey were ready for skill practice?

Prompt soldiers when necessary by asking questions, “How
do you do such and such?” “What must you do now’ or the
like?

[]
[]

Ask soldiers ‘“smoke-out” questions to be sure they
understood critical (key) points. “Why do you do that?”
"What would happen if...” or the like? [:] [:]

cont’d next page ~
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If task result varies with conditions, give soldiers practice
situations that differed from each other and from
demonstration and walk-through situations?

c. Phase 111 - (Test)

Did you:

Explain/read testing instructions clearly and slowly to the
soldiers being tested?

Observe complete performance of soldiers being tested?
Avoid correcting errors before test was finished?

Arrange testing conditions so soldiers could not copy each
other? (When computations and the like are required.)

Explain error(s) for each "NO GO" item?

If any soldier received a “NO GO", assign him to an assistant
or peer trainer for remedial training, if time permitted?

d. General

Did you:

Speak so soldiers could hear well?
Use understandable wards?
Encourage soldier questions?
Always answer relevant questions?
Always defer irreicvant questions?
Be patient with the soldiers?

Reinforce correct soldier performance by saying “Good,”
“That's right,”” “Fine,” or the like?

Avoid giving soldiers unnecessary help?
Create an environment which facilitated learning (e.g.,

minimized distractors, provided for evaluation/observer visits
without disrupting training, etc.)?

O o0 0O 0O
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How to Evaluate (Inspect) Training. Evaluating
training is more than just walking into the training
area and reading a visitor's folder with its status
report and lesson plan. A good evaluator is not overly
impressed with the “eye wash’ of training. He is
concerned with the conduct of training. His
evaluation should concentrate on whether complete
performance-oriented training objectives have been
developed and whether, as a result of the training, the
soldiers undergoing training can perform the objec-
tive(s) and meet or exceed the established training

standard(s}). All other items are secondary, but by
evaluating them, future training may be made more
efficient. The following “Training Evaluation Re-
port” is provided as a guide for developing one for a
unit. Checking the items listed is relatively simple:
they are either done (Yes), not being done {No), not
applicable (N/A), or not observed. Remember, in
performance-oriented training, the goal is for all the
soldiers to successfully perform all the training
objectives.

TRAINING EVALUATION REPORT

Unit

Subject/Mission

Time Training Began

Ended

Location

Date

Principal Trainer

Soldiers Present for Training

Time Evaluator Arrived

Departed

1. Did the trainer have specific training objectives to
accomplish? (i.e.,, Did all objectives {(commander’s and
intermediate) specify the task(s) to be performed, the
conditions of performance, and the training standard of
acceptable performance?)

Comments:

2. As a result of the training, did the soldiers perform
successfully (i.e., meet or exceed the training standards) the
commander’s training objective(s)?

Comments:

3. Were the resources adequate to accomplish the training?
Time

Equipment

Training Area(s)/Classroom

Ammunition

Training A "7 wdces

YES

]
[
[l

o000

NO

o000 ol

N/A

oooot

Not Observed

Il

[

Ooodo

cont'd

next page
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Trainers (principal & assistants)
Comments:

4. Did the training progress in a logical sequence toward
meeting the commander’s training objective(s}?

Comments:

3. Did the soldiers undergoing training appear to he
motivated?

Comments:
6. Did the trainer:

a. Inform the soldiers of the training objective(s) to be
accomplished and give reason(s) for the training?

b. Arrange training area so all could see and hear well?
c. Use understandable words?

d. Demonstrate how to perform the objectiva(s) (when
appropriate)?

YES

[l
[l
[l

O OO0 o o

NO

O 0o O O

N/A

O odc O O

Not Observed

L]

[l

O oo 0o 0O

cont’d
next page
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e. Give all necessary information?
f. Avoid giving unnecessary information?

0. Require “"walk through' performance of the objective (if
appropriate).

h. Encourage questions?

i. Exhibit adequate knowledge of subject matter?
j. Show interest in helping the soldiers learn?

k. Make acceptable use of training aids?

I. Use assistant trainers to best advantage?

m. Require practice until the training standards were
chieved?

<. Test soldier’s ability to perform the commander’s training
objeutive?

Comments:
7. Would you consider this training adequate?

Specific recommendations:

=<
m
(%2}

O 0O 0O 0oOo0o0og oo
O O O O00oO0O0odgd O0e
O 0O 0O 000000 Ots

Not Observed

[

O 0O 0O Ooodgoddg
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Tactical Exercises

The purpose of this appendix is to discuss the five
types of tactical exercises used primarily at company,
platoon, and squad level. This appendix is designed to
tell company level trainers what the exercise is and

how to select the appropriate exercise to accomplish
training objectives.

The five tactical exercises are:

TERRAIN MODEL EXERCISE. This exercise uses a
sandtable or some other type of terrain model as a
substitute for the actual terrain. It is used to train
leaders to plan and conduct tactical operations.

oed

TERRAIN EXERCISE/TEWT. During this exercise,
the disposition and movement of simulated troops is
planned and discussed on a particular piece of
ground. It is used to train leaders or individuals to
make decisions baser! on their analysis of the terrain
and the enemy situation.

COMMAND POST EXERCISE. This exercise involves
only the unit leaders and communications personnel.
It is used to train leaders to plan and conduct
company-size operations, such as night attacks or
withdrawals, which involve numerous troop leading
procedures.

TACTICAL DRILL EXERCISE. During this exercise,
tactical operations or specific tasks are learned
through progressive repetition. It is used to train
small units to perform tasks requiring a high degree of
teamwork, such as fire and maneuver, actions at
danger areas, and counterambush techniques. £ngage-

ment simulation adds greatly to the training value.

FIELD EXERCISE. A field exercise is a tactical
exercise conducted under realistic combat conditions.
It enables the unit to improve its teamwork and the
tactical application of the various techniques involved
in collective training. It is also used to test units to
see if they can meet your training objectives.
Engagement simulation adds measurably to the
effectiveness of small unit field exercises.

|
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SELECTING AND SCHEDULING TACTICAL EXERCISES

In chapter 6, the 3.step, backward planning
process for preparing and conducting tactical
collective training was discussed in detail. Step 2 of
that process is to “‘Prepare to Conduct Training.”
During this step, you first establish the intermediate
training objectives (i.e., tasks, conditions, and training
standards) which the leaders, soldiers, teams, and
units must perform to accomplish the commander’s
training objective. You then determine how much
training is required for the leaders, soldiers, teams,
and units to perform the objective successfully.
Finally, you estimate the training resources (time,
facilities, equipment, etc.) and select the training
techniques which will enable personnel undergoing
training to meet the training standards.

Tactical exercises are a part cof the training
techniques available to the trainer. The selection of a
particular type or a combination of tactical exercises
is based on:

1. The specific training objectives (inter-
mediate and the commander’s) to be ac-
complished.

2. The available resources (e.g., time, training
areas, *<.).

The trairer must keep in mind that the selection
of a particular tactical exercise is made only when the
training objective can best be accomplished by using
that exercise. In short, trainers should avoid
“drilling’’ the troops. The training objective, not the
tactical exercise, drives the training. Further, you
should select a tactical exercise that will get the job
done with the least expenditure of resources. For
example, /f the objective requires only the leaders to
perform a tactical task, there js no need to have the
soldiers present. Therefore, don’t select a field
exere.se. Use a terrain model exercise, terrain exercise
or command post exercise.

in chapter 6, the major emphasis was on
determining critical individual collective tasks. Let's
review that process briefly to see where tactical
exercises fit within the 3-step, backward planning
process.

STEP1:
DESCRIEE THE DESIRED RESULTS DF TRAINING

' Receive company commander’s training objective
and guidance.
@ Analyze the commander’s guidance.
@ What is the task?
@ What is the training standard?
® What resources are available?

NOTE: It is at this point you must
consider terrain for the tactical
exercise that will fulfill the com-
mander’s training objective and will
meet the conditions he specified.
This can be accomplished by map or
ground reconnaissance.

STEP2:
PREPARE TD CDNDUCT TRAINING

.Establish intermediate training ebjectives.
‘Add the conditions and training standard.

NOTE: This can bz done by using
the tactical situation you developed
in STEP .

‘Determine and organize training required.

v

NOTE: You now select the specific
tactical exercises fe.g., terrain exer-
cice, tactical drill, terrain model
exercise or field exercise) that will
best accomplish each of the inter-
mediate training objectives.
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l STEP 3:
CONDUCT TRAINING TO STANDARDS

ansure individuals, teams, and urits meet we
standards specified in your objective.

To select the best type of tactical exercise to
accomplish a particular training objective, you must
first understand the purpose of the types of each
tactical exercise.

The following chart shows how they are best
employed.

-mtml oplmlon

TRAINING TACTICAL
REQUIREMENT EXERCISE

; T . TERRAIN MODEL
Treining _lsaders to’ pla .EXERG'SE

_ Em;l

COMMAND ¢ POST
"EXERCISE ~

conduct, nnd snpymsu ‘

Training the unit and sub-
units to execute those ac-
tions which require a great
deal of teamwork, such as
advancing by fire and
maneuver

TACTICAL DRILL
EXERCISE

FIGURE 52.

The tactical exercises listed in the chart can be
conducted almost anywhere and need not last more
than an hour or two to be effective. All of the
exercises may be conducted without necessarily going
to the field. This does not mean you shouldn’t go to
the field whenever possible, but you should not
overlook the potential of these exercises when you
cannot go to the field. And, all of the exercises,
except for tactical drill exercises, may be conducted
with only leaders being present. These two
factors—the suitability of these exercises for conduct-
ing effective tactical training when the unit cannot go
to the field {or during those ~eriods when the entire
unit is not present) and using tactical exercises to
train the leaders without the presence of their

APPENDIX E—

subordinates—should not be overlooked when you
plan the use of your training time.

For example, terrain model, terrai'. or reduced
distance, command post exercises could i conducted
for the leaders while the remainder of the unit is on
post support or otherwise occupied. Tactical drill
exercises could be conducted during those periods
when the teams or units are available for training, but
field training areas are not available. This will enable
you to make the best use of the available resources.

To help you select the tactical exercises you will
use in your training, answer these questions:

1. Who will be trained (ie., leaders, soldiers,
teams, or units)? '

2. What are the training objectives?

3. Which, if any, of the tactical exercises are
suitable for rach abjzctive?

4. What are the available resources (time training
areas, equipment, etc.)?

5. Which of the tactical exezcises {or combination

thereof) will help meet the training objective
consistant with the available training resources?

Ry =nswering these questions, you can determine
if a particular tuctical exercise is appropriate for the
training, and ycu can select the one best suited for
your trainirig conisistent with your resources.

PREPARING AND CONDUCTING
TACTICAL EXERCISES

Terrain Model Exercise

A terrain model exercise is a tactical exercise
which employs a sandtable or some other type of
terrain model as a substitute for the actual terrain.

Terrain model exercises provide an excellent
means for training leaders to plan and conduct a
tactical operation. They are relatively easy to prepare,
provide ready access to ail types of terrain and enemy
situations, can be conducted inside during all types of
weather, and need last no more than 30 to 40
minutes in order to be effective.

Terrain model exercises are extremely versatile. A
company commander can use one to train his platoon
leaders who can later use the same terrain model to
train their squad leaders. And, squad leaders can also
use *errain model exercises in training their soldiers.

In the organization of training described in chapter
6, you decided that a terrain model exercise was the
best technigue to accomplish the following objective.

127
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SELECTION OF ROUTE FOR A PATROL
TASK: Each platoon leader must be able to select
the route for a reconnaissance patrol.

CONDITIONS: Patrol will be conducted at night
over a distance of from 4 to 6 kilometers. The
battalion SOP specifies that patrol routes will be
determined by either the S$S2, company com-
mander, or platoon leaders.

STANDARDS: The route must:

.Avnid enemy positions and obstacles.

.Offer the best available cover and concealment.
Q‘Purmi* tuiet movement at night.

‘Taka advantage of difficult terrain.

QAvnid use of trails.

GAvnid populated areas.

Once you have completed Step 2 {as described in
chapter 6), and have determined that training is
needed and that a terrain model exercise will
accomplish the objective, you can begin preparing the
model. Draw a rough sketch of the type of terrain
you will require (figure 53). Based on the training
objective noted above, you would require terrain that
included enemy positions, obstacles, areas with and
without cover and concealment, difficult and open
terrain, major trails, and populated areas. All of these

features must be arranged in a manner which permits
a platoon leader to select one or more routes which
Meet your stanidards,

The nex: step in the preparation of your exercise
is the zeveloprent of your scenario. This involves the
Prepzration of a general situation, initial situation and
requirement, subsequent situations and requirements,
and a time schedule.

The general situation should identify the enemy
and friendly units involved, the location of these
units on the ground, and the activities which have
taken place during the previous 24 hours. The
foliowing example illustrates the type of general
situation you might develop for a terrain model
exercise covering the preparation and conduct of a
reconNaissance patrol.

GENERAL SITUATION

1-66 tnf has been defending for the past two days.
A and B Companies are on the FEBA with € Co in
reserve. Your company, € Co, has received the
mission of conducting squad-size reconnaissance
patrols to |ocate enemy positions and obstacles
prior to the battalion resuming the attack. The
enemy Unit opposing your battalion is the 318
Mech Regiment. It is located generally along this
ridgeline (point out location on sandtable).

135
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T initial situation and requirement are derived
from your first training objective.

TRAINING OBJECTIVE

INITIAL SITUATION AND REQUIREMENT

TAS* ach platoon lssder must be sbls to select the route
fora. . « nassance patrol.

CONUI11: VS: Patrol will be conducted st night over o
distance of from 4 to 6 kilometers. The battalion SOP
specifies that patrol routss will be detsrmined by either the
$2, company commandsr, or pletoon lesdaess.

STANDARDS: The route must:
@ Avoid enemy pasitions end obstacles.
. Offer the best available cover snd conceaiment.
. Permit quiet movement st night.
.Take advantage of difficult terrain.
@ Avoid use of trails.
.Avoid populated sress.

SITUATION: "'You are platoon leader of the 3d platoon
which is in reserve. Your company commander has just niven
you the mission to send out a squad-size patrol at 1800 hours
to conduct sn area reconnaissance of this area (outline the
area with a piece of engineer tape on the terrain model).”

REQUIREMENT: "What route would you select for the
patro! to move to the area and return?”

SOLUTION: The routes selected should:
.Avoid enemy positions and ohstacles.
.Oﬂlv the best available cover and concealment.
‘P«mlt guiet movement at night.
.Tllu sdvantage of difficult terrain.
.Avold use of trails.
.Avoid populated areas.

FIGURE 54,

Subsoquent situations and requirements ar¢ then
derived  for each  of your remaining training
olrectives.

TIME SCHEDULE
EVENT TIME
Introduction 4 min
Terrein Orientation 2 min
Ganeral Situation 4 min
1st Situation and
Regquirsment 15 min
2d Situation snd
Requirsment 15 min
3d Situation and
Regquiremant 20 min
Summary 5 min
]
85 min
FIGURE 55,
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Your time schedulo (figure 55) should indicate the
length of time you estimate will be roquired for each
situation and requirement. The purpose of this
schedute is to help insure you do not spend 50 much
time on any one requirement that you run out of
time before you have covered all of your training
objectives.

Now, you are ready to prepars your torrain model
hased on the skotch you developed. Terrain modeis
can vary from a stationary model occupying a
complets room to a ternporary diagram drawn in the
dirt with a stick.

A temporary terralin model can be built in ahout
10 minutes using only the ground next to your
harracks or your field positions.

Solect a piece of ground large enough to suit your
purpose. Uso your bayonet or a stick to draw lines in
the ground which mark the houndaries of the terrain
model. Got a fow shovelfuls of dirt to build whatever
hills or high ground is necessary. Roads and trails can
be traced in toose soil or sand. Rivers and streams can

136
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be scratched out with astick. Handfuls of grass make
excellent forests. Rocks can be used to depict enemy
armor, obstacles, buildings, or towns. Smaf! sticks can
represent soldiers or weapons. Do not be overly
concerned about showing too much detail or making
everything to scale. Rough approximations are more
than adequate.

If you have time and want to build a more
permanent terrain model, consider a sandtable. |t can
be used over and over, indoors or out, and requires no
special skills to make. A description of how to
construct a sandtable can be found in appendix C.

HOW TO CONDUCT
A TERRAIN MODEL EXERCISE

You should begin your terrain model exercise with
an introduction which explains the purpose of the
exercise and tasks which will be covered.

This should be followed by an explanation of the
various terrain features on the terrain model and its
scale and orientation. The amount of explanation
required will depend on how closely the model
represents the terrain and manmade features involved.

You are now ready to read the general situation,
initial situation, and requirement. As you do, you
should point out the various terrain features and unit
locations.

Following the presentation of the initial require-
ment, you should pause a few minutes before calling
on someone to respond. This will cause everyone to
develop a solution to the requirement.

The person you call on to present his solution
should be asked to come forward and indicate his
solution on the terrain model. In selecting a patrol
route, he might mark the route he selected with a
piece of engineer tape. Once he has done so, have him
explain why he selected this particular solution. Then
call upon the remainder of the class to critique the
proposed solution. You may also call upon one or
more other members of the class to give their
solutions.

During the discussion of the various solutions,
encourage suggestions, personal experiences, and
complete participation from vyour soldiers. But
continually focus on the standards, guide the
discussion toward the standards so everyone has a
clear understanding of what they are expected to he
able to do.

137

At the conclusion of the discussion cf each
requirement, you should review the standards which
must be met for the task involved. This can either be
done verbally or you can list them on a chalkboard.

Once you have followed this procedure for all
subsequent situations and requirements, you should
conclude the exercise with a brief summary of the
standards which must be met for each of the tasks
which were covered.

Terrain Exercise/Tactical Exercise
Without Troops (TEWT)

A terrain exercise, also known as a tactical exercise
without troops (TEWT), is an exercise in which the
leaders plan the maneuver or deployment of
simulated troops on a specific piece of ground. They
are relatively easy to prepare and can be conducted
over almost any type of terrain. They permit you to
spend a great deal more time with the leaders than
would be possible if the entire unit were present.
Terrain exercises can be conducted on foot or in
vehicles. An example of a motorized terrain exercise
would be an armored cavalry unit conducting a delay
with the platoon leaders assembled in one vehicle.

For illustrative purposes, consider the following
training objective which a rifle company commander
might use to train his platoon leaders.

TASK: Each platoon leader will plan the
deployment of a rifle platoon in an area defense,

CONDITIONS: given an oral operations order, a
map of the training ares, and a location on the
defensive sector (the sector will be approximately
400 meters long).

NOTE: The operations order will specify
that one TOW section and one 8imm
mortar harrage be assigned to each platoon.

STANDARDS: Each platoon leader must:

M select machinegun and TOW positions which
maximize natural {i.e. trees, rocks, brush) cover
and concealment while affording maximum fields
of fire. For example, these positions should not be
readily observable from 200 meters in front of the
positions, (concealment) nor vulnerable to direct
fire from the front (cover).

Wl determine principal  directions of fire for
machineguns which cover major avenues of enemy
infantry approach into the defensive sector while
providing interlocking fire across the platoon front.
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.dmrmine principal direction of fire for TOWs
which will cover major enemy armar routes into
the defensive sectar.

@ select  supplementary  positions  for  both
machineguns and TOWs which have fields of fire
that cover the same terrain as thase of the primary
positions and can be reached by a covered and
concealed route.

’Iocation of alternate positions which provide all
around defense.

i clear'y identify squad boundaries.

The reconnaissance of the defensive sector and the
plan must be completed within 1 hour after receipt of
the operations order.

The first step ir preparing a terrain exercise is to
select the terrain. This is vital in a terrain exercise
since its purpose is to teach tactics by causing
decisions to be made using actual terrain. Once you
have been given, or determined, your training
objectives, you must find terrain which will enable
Y¥ou to meet these objectives. In selecting your
terrain, look for ground that lends itself to tactical
decisions. For example, stay away from single feature
terrain such as open fields or heavily forested areas.
Instead, ook for areas that have a number of features
of tactical importance—small woods, hills, or streams.

However, don’t be misled into thinking you need
to find ideal terrain. A terrain exercise can be
conducted in almost any type of terrain and adequate
terrain can frequently be found near your comnany
area,

Based on your training objectives, you should
begin the selection of your terrain by studying a map
of the available terrain and tentatively select several
suitable locations. Your final selection should be
based on a ground reconnaissance. |f you will be
conducting offensive operations, examine the ground
in terms of suitability for providing locations for an
assembly area, line of departure, alternative routes to
the objective, and the objective. |f the exercise will be
defensive, use the same technique (main battle area,
security element locations, location for the reserve,
etc.).

Using the training objective for the platoon in the
defense {given above), you should look for a platoon
sactor that has definable boundaries, several potential
locations for machineguns and anti-tank weapons,
locations for supplementary and alternate positions,
and some good and poor fields of fire. The sector
should offer the leaders some choice in making their

decisions and not lead to a readily apparent solution.
Based on the time you have available, you might
cover the same training objective at several locations.
Remember, once the basic techniques have been
learned, their tactical application is best learned by
having the leaders employ them in a wide variety of
types of terrain and enemy situations.

With the terrain selected you must now develop a
scenario to be followed. The scenario for the terrain
exercise includes a general situation, initial situation
and requirements, subsequent situations and require-
ments, and a time schedule. The general situation
describes the friendly and enemy units involved, their
location on the ground and the significant activities
for the previous 24 hours. Continuing the example of
the platoon in the defense, the general situation,
initial situation and requirement the company com-
mander would give to his platoon leaders might look
like figure 57.

Subsequent situations and requirements are
derived from your remaining training objectives, if
you have any.

Your time schedule should indicate the length of
time you estimate will be required for each situation
and requirement or at each location. The purpose of
this schedule is to help insure that you do not spend
so much time on any one requirement or at any one
location that you run out of time before you have
completed the entire exercise. The following example
shows a time schedule for a terrain exercise which
involves a single training objective which will be
covered at two different locations.

TIN:E SCHEDULE

EVENT TIME
Introduction 5 min
General Situation 2 min
Situation and Requirement (XT 532486) 60 min
Travel and Break 15 min
Situation and Requirement (XT 541491) 60 min
Summary 15 min
T
2 hours 37 minutes
FIGURE 56. -
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GENERAL SITUATION

1-66 Infantry has recently been conducting offensive
operations against the 318 Mech Infantry Regiment. Due ta
heavy casualties, the battalion has temporarily been farced to go
into a defense. Your company, Co A, is the battalion left flank
with 1-67 Infantry on its left and B Co on its right. During this
exercise you will be the platoon leader of the first platann.

The initial situation and requirement is derived from your
first training objective:

INITIAL SITUATION AND REQUIREMENT

SITUATION: The battalion is temporarily gaing
into a defense to await replace
ments.

Our mission is to defend by 1100
hours today. The company de-
fensive sector is from the large
tree on the left {point out) to the
corner of the woodline on the
right (point out).

The 1st platoon will be on the left
from the large tree (paint out) to
the stream (point out). The 2d
platoon will defend from the
stream to the corner of the
woodline. The 3d platoon will be
in reserve in the vicinity of the
fork in the road to our rear.

The compary CP will be behind
the 1st platoon. The time is now
1000. Are there any questions?

REQUIREMENT: Conduct a reconnaissance and
plan the deployment of your
platoon. You have 30 minutes.

SOLUTION: The platoon leader must:

(STANDARDS) @ select machinegun and TOW posi-
tions that take maximum ad-
vantage of cover and conceal-
ment.

.determine principal direction of
fire for the machineguns.

@ determine location and principal
direction of fire for TOWs.

.idantify squad houndaries.

.determine location of supple-
mentary and alternate positions.

Qcomplete recennaissance and pla-

FIGURE 57. taon plan within 1 hour.

NOTE: These standards ara abbraviations of those found in the
company commandar’s training objective.

132
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With the time schedule developed, check to insure
your scenario fits the terrain you selected. You
should know enough about the terrain to anticipate
all likely responses to your situations and require-
ments.

HOW TO CONDUCT A TERRAIN EXERCISE/TEWT

You should begin your terrain exercise with an
introduction which explains the purpose of the
exercise and tasks which will be covered.

This should be followed by the general situation
and then the initial situation and requirement.

You should control the use of maps during the
conduct of the exercise. This is because the leader’s
decisions should be derived from the actual terrain,
not from a map. However, since leaders will have
maps available in combat, they also should be
accessible in training.

After allowing enough time for your leaders to
become familiar with the terrain and prepare their
solutions, ask for a solution. In the example of the
platoon in the defense, you might ask one of the
leaders to present his entire plan or vary the
requirement by asking different leaders to present
different portions of the plan, e.q., one leader could
designate the squad sectors, while another locates the
machineguns and anti-tank weapons, and yet another
selects the alternate ard supplernentary positions.
Each leader should be required to justify his
particular solution to the other participants. During
these discussions, you should point out those
standards which are not met.

At the conclusion of the discussion of each
requirement, you should review the standards which
must be met for the task involved.

Once you have followed this procedure for all
subsequent situations and requirements, you should
conclude the exercise with a brief summary of the
standards which must be met for each of the tasks
which were covered.

Reserve Component Leader
Training Using Terr.
Exercises/TEWT

Considering the time, maneuver area, and other
resource constraints that face Reserve Component
units, the TEWT is a particularly appropriate training
vehicle for preparing leaders and staff officers in these
units. TEWTs have been conducted with great success
in parks and even on municipal golf courses. With
proper planning, the TEWT can be used to trair
leaders at virtually any echelon, crew/squad through
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battalion/task force and higher. Some of the service
schools offer additional information and examples of
TEWTs through their catalogs of instructional
material, For example, the Infantry School’s Catalog
for Reserve Component units includes the following:

8 ' Development of a TEWT,” Instructicn designed
to enable you to prepare and conduct a TEWT,
(Stock Number B75-5-b)

Bl “Techniques of Planning an Attack (TEWT),”
instruction using the TEWT to teach planning an
attack. (Stock Number B75-5-a)

B ‘Attack TEWT (Non-nuclear}’”” TEWT employ-
ing a mechanized infantry brigade in the attack.
(Stock Number B64-4-d)

A copy of these instructional packets may be
obtained by submitting 2 copies of DA Form 17
listing title and stock number to:

United States Army Infantry School
Department of Army-.Vide Training Support
ATTN: ATSH-AWD ‘sd)

Fort Benning, GA 31905

Tactical Drill
Exercises

Tactical drill exercises are by-the-numbers exer-
cises for developing teamwork. They can be
conducted almost anywhere, are relatively easy to
prepare, and need last only 30 to 40 minutes in order
to be effective. A tactical drill exercise starts with a
demonstration of the technique or formation
involved and the unit then executes it under
supervision unti! it is mastered. To illustrate how to
prepare and conduct a tactical drill exercise, consider
the following training objective.

in his organization of training described in chapter
6, the trainer determined that the tactical drill
exercise was the best technique to teach the task
listed below,

CONDUCT OF A SQUAD ATTACK

TASK: Each rifle squad will attack and seize an
enemy-held position.

CONDITIONS: Attack will be conducted in
daylight over moderate terrain against an enemy
force of less than squad size. Squad will move,
expecting to encounter enemy resistance at any
moment.

STANDARDS: When enemy contact is expected,
fire teams will advance by bounds with one fire
team always in prone firing positions ready to

angage the most likely enemy positions,

When contact with the enemy is initiated, fire
teams will continue to advance by fire and
maneuver until the enemy position is overrun.

Squad leaders will control their fire teams by use
of short specific orders which tell the fire team
leader where he should move his fire team and
what it should do when it gets there, e.g., “Smith,
move your fire team over to that clump of trees
and lay down a base of fire on the small rise to the
front.”

Fire team leaders Will move with their fire teams
and lead by example. When they move, their fire
team should move; when they fire, their fire team
should fire. When necessary, control of the fire
team may be augmented by brief specific orders
similar to those noted above.

If the squad has little proficiency in conducting an
attack, it is usually a good idea to begin squad
training with a tactical drill exercise.

Various types of terrain are required for the
different phases of a tactical drill exercise. You want
to start off with open terrain which permits optimal
control and supervision and then move on to more
realistic terrain as proficiency is obtained. Your first
requirement is for terrain which is suitable for
demonstrating the techniques or formations involved.
This shoul:" be a fairly open area, such as a parade
ground, wh « 1 will enable the unit to go through the
techniques or formations by-the-numbers, And
finally, you will require fairly ideal terrain similar to
that over which the tactical operation will normally
be conducted. The purpose of having fairly ideal
terrain is to enable the unit to concentrate on the
techniques or formations involved, rather than
forcing it to make difficult tactical decisions with
respect to how it employs the techniques or
formations.

Only the final phase of tactical drill exercises
require a scenario. Once you have completed your
demonstration and the unit has mastered the
techniques or formations involved on open terrain,
you will naed to develop a scenario for executing
these techniques and formations during realistic
combat situations over fairly ideal terrain.

When conducting tactical drill  exercises for
counterambush techniques, for example, you would
first demonstrate the techniques, then have the unit
practice them by-the-numbers, and finally have the
unit execute them in various realistic ambush
situations. The purpose of your scenario is to develop
these situations.
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The scenario for a tactical drill exercise includes a
general situation, an initial situation and requirement,
and a time schedule.

The general situation describes the enemy and
friendly units involved, the location of the units, and
the activity within the previous 24 hours. The
following example illustrates the type of general
situation you might develop for a tactical drill
exercise in the conduct of a squad-size attack.

GENERAL SITUATION
A Co, 1.66 Infantry has been conducting
offensive aperations during the last several days.
The enemy has been conducting a delay. Your
platoon has been given the mission of continuing
the attack,

The initial situation and requirement are derived
from the training objective. For example,

INITIAL SITUATION AND REQUIREMENT
SITUATION: Your squad is attacking as part of a
platoon attack against Hill 347. Your squad is on
the left flank and has reached ¢his point (point out
area where unit now located). Your squad
boundaries are the farge Enuldev on the right and
the woodline on the left. Small arms fira just
received by the squad on yous right indicetes
enemy contact is imminent.

REQUIREMENT: Take 3 minutes to deploy yaur
squad in the traveling formetion you would have
employed up to this point and continue the attack,

Your time schedule <hould indicate the length of
time you estimate will be required for each situation
and requirement. The purpose of this schedule is to
help insure you do not spend so much time on any
one requirement that you run out of time before you
have covered all of your training ubjectives.

TIME SCHEDULE

EVENT TIME
Introduction .......cccccvmvvvnenncnnnnee... B min
Denionstration and discussion .............. 30 min
By-the-numbers dyill ............oovvennnneee. 90 min
Break and move to individual

squad training area ._...................... 30 min

Situation and Requirement*.. .. ... 90 min
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Situation and Requirement* ............... 30 min

Break and move to newarea ........_..... ~ 30 min

Situation and Requirement*__._______.__.. 30 min

Reassemble and Critique __................... 30 min
*Two tactical drill exercises are conducted
simultaneously under the control of platoon leader
and the platoon sergeant. The third squad is
employed as fire team-size aggressor elements for
each of the tactical drill exercises.

FIGURE 58.

HOW TO CONDUCT
A TACTICAL 9RILL EXERCISE

You should begin your tactical dril! exercise with
an introduction which explains that the purpose of a
tactical drill exercise is to promote unit teamwork.
Each soldier should understand how teamwork relates
his job to the others in the unit.

This should be followed by a demonstration of the
technique or formation that will be covered in the
tactical drill exercise. The demonstration should
begin with a clearly observable simulation of the
enerny action that would normally initiate the
tactical drill. During the demonstration, point out the
relative locations and actions of each member of the
team and insure all soldiers understand the standards
associated with the tactical drill. At the completion
of the demonstration, you should resolve all
questions.

Then each unit or subunit should be talked
through the drill by-the-numbers, During this
by-the-numbers portion of the exercise, the unit or
subunit leaders should act as assistant trainers. This
means the leaders should be briefed on their
participation in the exercise.

Also, during this portion of the exercise, you
should move from subunit to subunit to supervise the
exercise. When the unit or subunit has mastered the
techniques on open terrain, you should move to more
realistic terrain.

This phase of the tactical drill exercise calls for the
use of the scenario you have prepared. Each unit or
subunit moves to its own area accompanied by an
evaluator or assistant trainer. The scenario will place
each unit or subunit in a situation where they will
have to apply the techniques learned in open terrain
to more realistic terrain. During this portion of the
exercise, the evaluators or assistant trainers should
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stop the exercise if they see the drill being done
improperly. Errors should be corrected and the drill

continued or begun again by the evaluator. Another

technique to use in correcting mistakes is to place
flags in positions vacated by the soldiers during the
exercise. At its conclusion, all the members of the
unit or subunit could assemble and critique
themselves using the flags as guides to their actions.

When the unit or subunits are proficient in the
tactical drill, your exercise is over. Application of the
drill should now be reinforced in field exercises. [f
field exercises do not provide sufficient practice to
maintain the standards expected in the tactical drill,
additional tactical drill exercises should be planned. 1t
may not be necessary to go back to the open terrain
tactical drill; this will depend on the demonstrated
proficiency of the unit or subunit. SCOPES can
provide another way to accomplish this same training
requirement.

First, outfit the personnel, both offensive and
defensive units, with the SCOPES equipment.

Designate a controller for each squad and a senior
controller. Insure each controller has a radio. The
Senior Controller is the NCS.

Issue the respective orders for the offensive and
defensive forces and allow the leader preparation
time.

Monitor preparation activities.

Conduct the tactical drill exercise u ing the
casualties assessment technique provided by SCQPES,

At the conclusion of the drill, determined by the
attacking force taking the position or being repelfed,
conduct an after-action review. From the p1 ni2 of
learning from one’s own mistakes, this phast o the
training is the most important. It is now that the
good and bad technigues and tactics wil' be
identified. Troops will have -zen “killed” b ~ .e of

irmproper individual actior, ".¢ ., movemaritt  .nigue,
use of terrain, camouflag:; or impropar o5 used
by the leader, i.e., no suppressiv® *. 1. oute of

attack over open ground, dc ensive Ties were not
interlocked. It is the job « the contrullers to bring
out the reasons, through the participants, why the
results occurred and then provide alternative solution
to be tried in the next drill,

The repetition of the drill provides training
through emphasizing corrective techniques and tactics
identified in earlier iterations and by using different
terrain.,

The same sequence of units iv applicable to a
REALTRAIN exercise or an intagrated

SCOPES/REALTRAIN supported tactical drili. The
more training conducted in the combined arms - e,
the more realistic the training is.

Remember, (l) Provide & controller for each
maneuver element or major crew-served weapon, all
tied into the same radio net control station. (2)
Preparation time may need to be increased with the
increased number of units and various weapon
systems used. (3) SCOPES and REALTRAIN
methodology is applicable to forces no larger than a
reinforced platoon.

APPENDIX E—

Command Post
Exercise

A Command Post Exercise (CPX) is a tactical
exercise for the command and communication
personnel of a unit. The purpose of a CPX is to
permit leaders at all levels to go through the troop
feading and the command and contro! procedures
involved in a tactical operation in the same manner
they would in a field exercise or in combat. Leaders
can then concentrate in applying these procedures in
a realistic manner without being distracted by having
to supervise the soldiers under their command. A
CPX should be conducted after the techniques which
are to be utilized have been learned in earlier tactical
exercises. A CPX is useful as a preparation for a field
exercise and can e¢ven be used in lieu of a field
exercise.

in the conduct of a CPX, the leaders respond to
situations presented by controllers who represent all
other personnel, enemy and friendly. The company
commander is the chief controller and directs the
other controllers who present the situations to the
leaders in the form of messages. These controllers are
personne! not directly involved in the CPX, e.qg., XO,
1SG, supply sergeant, motor sergeant.

Once you have established your training objec-
tives, you determine your terrain requirements. A
CPX can be performed on a parade field or in a
training area. Administrative requirements are re-
duced if the area is close to the company location,
Realism is added if the CPX is held in the field under
simulated tactical conditions. You may start with a
reduced distance CPX on a parade ground area large
enough to allow good dispersion, but not so large that
the entire group cannot be addressed at once (with
the aid of a bull horn). Subsequent efforts may be
conducted uncler more realistic condlitions.

¢
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The next step in the preparation of your exercise
is the development of your scenario. This involves the
preparation of a general situation, initial situation and
requirement, subsequent situations and requirements,
and a time schedule. The general situation should
identify the enemy and friendly units involved, the
location of these units on the ground, and the
activities which have taken place during the previous
24 hours,

Since a CPX involves leaders practicing an
operation, the initial situation should be an
operations order of some sort and the initial

requirement should be the issuance of an implement-
ing order. Subsequent situations and requirements
continue throughout the CPX by presenting changes
in the tactical situation which cause the leaders to
react. These changes are introduced in the form of
messages from control personnel. Thus, the scenario
is written in a form whereby controtlers change the
situation according to the training objectives of the
CPX.

The time schedule of a CPX should indicate the
length of time you estimate will be required for each
situation. However, a feature of the CPX is that, since
subordinate units are not present, real time or
reduced time may be used. In a reduced-time CPX,
training time is conserved by using a time ratio. For
example, three hours of prolillem time equal one hour
of clock time. In this way, the exercise moves much
faster, since troop movements arc simulated rather
than actual.

Terrain preparation in a CPX is only necessary if
the command post is to be set up prior to the exercise
beginning. In such a case, the area may be prepared
by setting up communications equipment and laying
wire,

HOW TO CONDUCT A CPX

A well written scenario and well-briefed con-
wollers are necessary to conduct a succassful CPX.
e priefing for the controliers should be held prior
'y the CPX 5o questions may be resolved and changes,
i necessary, may be incorporated into the exercise.
ihe briefing should include the exercise training
objectives, the duties of the controllers, what is
expected of the leaders conducting the exercise, and
how the controllers should evaluate the exercise.

The controliers should meet with the participants
at a designated time and place, and issue the gencral
and initial situations. Action will then continue
according to how the situations are presented and
how the leaders react to the situations. The company
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commander or chief controller might interrupt the
CPXK at times to offer a critique. The duration of the
exercise will depend on its value in the eyes of the
company commander. He may decide to shorten it if
the interest of the junior leaders seems to be waning,
or he may extend itif alively participation ensues.

At the conclusion of the CPX, all the participants
should gather to discuss the actions of the CPX. This
review should be led by the company commander,
and all leaders should be encouraged to participate.

Field Exercise

A well-conducted field exercise offers you two
well-defined products. First, it will demonstrate your
unit’s ability to perform under simulated combat
conditions, thereby identifying training requirements
for future training. Second, it offers a test of those
skills and techniques your previous tactical exercises
have taught.

Field exercises are two-sided exercises requiring
control personnel. They may or may not be free
maneuver. At company level, controllers must be
obtained from within company resources, e.g.,
headquarters and weapons nlatoon personnel.

When your field exercise includes training that was
covered by earlier tactical exercises, your training
objectives should already be determined. You should
coordinate early in your preparation with others
preparing training to insure your training objectives
are complete. Since field exercises are two-sided, they
will cover various kinds of operations. This means
that you wilf have to organize your numerous training
objectives into a logical sequence.

If your field exercise does not cover previous
tactical exercises, you determine your training
objectives by:;

.Listing the tasks you want the purticipants

to perform during the exercise.

.Then, identifying the conditions under
which these tasks will be performed.

B And finally, establishing standards for the

performance of the tasks.

Knowing your training objectives, you should be
able to study a map of the available terrain and
tentatively select a suitable location. On the ground
reconnaissance is necessary to verify your map study.

Examine the ground in terms of the controf
measures usually used on operations overlays, e.g.,
objectives, Final CL, assault position, security
element focation, FEBA. Since your exercise will be
two-sided, look at the ground from an offensive and
defensive point of view.
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Your job during the selection of the exercise area
is to insure you select realistic terrain. During your
recon, consider the ranges of weapons that will be
used in the exercise and select the terrain accordingly.

Remember also that ideal terrain is only found in
service school exercises; enemy forces don’t always

select ideal terrain.

The next step in the preparation of your exercise
is the development of your scenario. This involves the
preparation of a general situation, initial situation and
requirement, subsequent situations and requirements,
a time schedule, and a control plan. The general
situation should identify the enemy and friendly
units involved, the location of these units on the
ground, and the activities which have taken place
during the previous 24 hours. Since a field exerzise is
two-sided, the general situation should portray the
opposing forces as Red and Blue ratt.er than enemy
and friendly.

The initial situation in a field exercise should be
presented in the form of an operations order or a frag
order. Since there are two opposing sides, two
operations orders must be prepared. The initial
situation must place the Red and Blue forces so one
or the other moves tacticai::- to gain contact. Fecause
a field exercise is a free exercise where units can
maneuver against each other, the first requirement
should be a stateynent outlining the expected orders
and actions of the participating units as a result of the
conditions presented in the initial situation. The
subsequent situations for both sides are taken from
the training objectives and cause the exercise to
develop logically. Their content is dependent on the
type of operation involved in the exercise. Again, the
requirements for the subsequent situations take the
form of expected actions and orccrs which will be
taken by the participating units. These requirements
serve as a4 guide for the contro! personnel.

The tirme schedule is an estimate of the amount of
time you feel will be required to perform the field
exarcise. This estimate should include administrative
movement and a critique.

The control plan gives instructions to controllers.
It should identify the number of controllers, their
uniform and equipment, and an outling of their

duties. Controllers should be familiar with the
scenario because they must guide the exercise in

accordance with the requirements.

The amount of terrain preparation required wi'l
depend upon the training objectives of the field
exercise. For example, in a free play exercise, no
terrain preparation is necessary; opposing units will
prepare the terrain according to their missions. On
the other hand, if attacking a fortified pusition is one
of the objectives, the defending unit should be
allowed time to properly prepare the position. In
addition, demolition pits to simulate artillery might
be prepared prior to the exercise.

HOW TO CONDUCT A FIELD EXERCISE

Successful conduct of a field exercise is dependent
upon a complete scenario and the controllers. Red
and Blue forces should be met at their respective
detrucking points and moved to an assembly area
where they are given an orientation on administrative
requirements and exercise objectives. The general
situation is issued to each side and the exercise
becomes tactical. The initial situation is then issued
and the exercise begins.

Controllers are required to observe the unit from
this point on in order to exercise control and to
evaluate. The company commandzr acts as the chief
controller and controls the subseguent situations by
transmitting orders to the Red and Blue forces that
cause them to react according to the scenario. This
requires that the company commander set up three
radio nets—one for Blue Forces, one for Red Forces,
and a control net.

During the exercise, the controllers must remain as
tactical as the participants. They place themselves in
positions to observe leaders and oth-:. members of the
unit. Judgement must be exercised Ly tne controllers
in case a decision by aleader threai- s to disrupt the
exercise.

The exercise continues at the diecretion of the
cormnany commandcr. He may halt it 2t any time to
conduct a review or an analysis of 1ow e exercis? is
Prograssing, or to cause 4 partic: star pia to be
performed again. Repetition is N.27 aetyin.si ol in o
field exercise. The second time th gl w0 - ¢ o1

than the first; the third time betis: - W,
At the conclusion of the ficld r: "
participants should bhe brought togevis: (G v dvy

their actions during the exercise, Diiring this ronio
the trocps should be ¢iven @ chance to exche . :
ideas. Did they or didn’t they take the objective/ '!
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not, why? Both Red and Blue forces can tell eah
other the good and the bad about their performance
in the exercise. The review should be led by the
company commander. The controllers shoula
participate; however, they should not dominate. The
troops who actually performed the actions should
exchange information on what they did.

NQOTE: SCOPES and REALTRAIN are applicable in
Field Exercises as they are in Tactical Drills. The
important things to remember are, (1) an after-action
review keys on proper and improper techniques and
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tactics and (2) the size of the forces should not
exceed a reinforced platoon.

After the exercise is over, the company com-
mander should conduct a post-exercise analysis. He
takes the information of the controllers, the review,
and his own observations, and decides what to do
next. He now can determine what kind of remedial
training is necessary if individual or group skills need
to be refreshed. Or, he may determine that some
other types of tactical exercises should be planned to
correct the training deficiencies.



Q

ERIC

Aruitoxt provided by Eic:

APPENDIX F

Training Trainers
to Train

INTRODUCTION: This appendix provides guidance
on the training of trainers. Unless officers and
noncommissioned officers receive the training that
will enable them to prepare and conduct training
properly, it is unlikely that training will be either
efficient or effective. While most "trainers’’ have
received some formal training in “‘methods of military
instruction’’ many of them, as yet, have not received
training in how to prepare and conduct perfor-
mance-oriented training in accordance with the
concepts and procedures emphasized in this manual.

To make your trainers’ course logical and
progressive, it is recommended that you break the
training into two major parts. The first part should be
designed to teach trainers how to prepare training;
the second, how to conduct training. Two lesson
plans designed to accomplish this are included in this
appendix. Note that the first lesson plan (Training
Trainers to Prepare Training) places great stress on
individual study and work. It requires the trainer to
read and study this manual and to complete the
practical exercises in appendix A. Finally, the trainer
must prepare a lesson plan which includes all of the
elements contained in the sample lesson plans at
appendix H. This is, of course, precisely what r.ach
trainer must do to prepare training.

The second lesson plan requires the trainers to
actually conduct a short training session using the
three phases of performance-oriented training.

The four-part TV tape described in this lesson plan
is used to demonstrate how to {and how not to)
conduct training. It has been distributed to all service
schools, training centers and noncommissioned
officer academies. Units and other Army agencies
who desire to use it in their trainers’ course may
obtain a copy of the tape by submitting five copies of
TRADOC Form 517-R, "Video Tape Dub Request”
through their local TASO to:

Directorate of Educational Technology
ATT!: ATSH-DET-TASO

Fort Benning, GA 31905

{AUTOVON 835-4385/2559)

A one 60-minute blank 3/4 inch video cassette or
two 30-minute 1/2 inch video cassettes must be
inclosed with each request. The blank cassettes are
normally furnished by the local TASO. (NOTE: The
1/2 inch tape may be played on the Sony TVT
equipment which has been distributed to many
Active Army and Reserve Component units). A
completed tape dub request with the correct tape
numbers and titles is at figure 59. A trainer’s guide to
using the four-part tape is included with the second
lesson plan.

To facilitate understanding, the trainer should
initially prepare an /ndividual training session for
relatively simple skills. As proficiency increases,
training can progress to more complex trainer skills
including the preparation and conduct of collective
training.

By completing successfully the trainers’ course
specified in this appendix, each trainer will acquire
the fundamental skills necessary to tackle more
complex training problems. Unit commanders are
encouraged to continue the development of their
trainers particularly in those training techniques
which will best accomplish the unit's training
objectives. For example, combat arms trainers in the
Reserve Component should master the techniques of
preparing and conducting a tactical exercise without
troops (TEWT) described in appendix E. This is
because the TEWT is a highly effective technique for
leader training and does not require extensive training
resources to conduct. Similarly, engagement simula-
tion techniques now available to many units can add
the kind of realism that can make training exciting,
fun, and more important, effective. Remember,
however, these techniques will be understood and
applied only after each trainer has learned the basic
concepts and techniques used to prepare and conduct
training properly.
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VIDEO T-APE DUB REQUEST
TRADOC Pam 350-34

THRU

Your local TASO

TO
Directorate of Educational

Technology
ATTN: ATSH-DET-TASO
Fort BenningZi GA 31905

FROM

Your unit address

(AITTOVON 835-4385/25589
_ ) ' PURPOSE
TRADOC NUMBER TITLE
Pl 0
071-0617 UTRAIN I X
071-0618 UTRAIN II X
071-0619 UTRAIN III X
071-0643 UTRAIN IV X

SPECIAL INSTRUCTIONS OR REMARKS:
Local TASO: Request approval of the above tape dub request. If approved furnish

TASO Fort Benning with (1) 60-min color video cassette 3/4-inch or
(2) 30 min color video cassettes 1/2-inch.

TASO It Benning: F}cc;uqst UTRAIN [-IV be dubbed on inclosed cassette and returnpd
L
SIGNATURE Of REQUESTOK
Video tapes reauested gionature of unit commander
for preview and not incorporated into scheduled
. \ \ TYPED NAML. GRADE, AND TITLE
playback distribution will be returncd to addressed .
withir 30 days of receipt of tapes. Unit Commander
TELEPHONE NO DATE
TRADOC ™ 517-R FIGURE 59
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LESSON PLAN -- TRAINING TRAINERS TO PREPARE TRAINING

A. TRAINING OBJECTIVE

TASK: Each trainer will prepare an individual training
session.

CONDITIONS: Given complete commandex's training
guidance that includes:

--A commander's training objective specifying the
task to be performed, performance conditions
and the training standard the soldiers must
meet or exceed. (Note: The commander's
objective should be complex enough to requirc
the development of at least one intermediate
training objective.) '

--Who will receive the training.

--When the training will be conducted.

--Where the training will be conducted.

--Reasons for training.

-..Coordinating instructions for resources to ke
obtained, if applicable.

TRAINING STANDARD: Trainer must complete a lesson plan

- which includes all elements of a lesson plan
described in appendix G. All intermediate
objectives must support the commander's objective
and be written in performance terms (i.e., task,
conditions, and training standard). The activity
sequence and time estimates must provide for
conducting all three phases of performance train-
ing (i.e., Phase I-State objective(s), explain
and demonstrate, if necessary, how t> perform
objective (s); Phase II-Practice; Phase IXI-Test).

B. INTERMEDIATE TRAINING OBJECTIVES

Intermediate Training Objective 1

TASK: Each trainer will develop (write) one or more
intermediate training objectives.

CONDITIONS: Given a complete commander's objective
requiring the development of at least one
intermediate training objective.
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TRAINING STANDARD: Each intermediate training objective
developed must contain the following elements:
--A task statement performed as a part of the

commander's objective.

--A conditions statement that describes the
conditions under which the task must be per-
formed. The conditions must be cons..stent with
the conditions of the commander's objective.

--A measurable training standard that clearly
describes how well the soldiers to be trained
must perform the objective. The training
stardard must be consistent (neither too
relaxed nor stringenc) with the training stan’ar-
of the commander's objective,

Intermediate Training Objective 2

TASK: Each trainer will determine the training required.

CONDITIONS: Given: (1) a complete commander's training
objective and its list of intermediate training
objectives (each of which specify a task,
conditions and measurable training standard), and
(2) information about the past performance results
for each intermediate training objective,

TRAINING STANDARD: Consistent with the information
provided, trainer correctly selects all inter-
mediate training objectives for which further
training is needed.

Intcrmediate Training Ohjective 3

TASK: Each trainer will estimate the time the other
resources needed to conduct training.

CONDITICNS: Given: (1) complete commander's training
guidance, (2) the intermediate training
objective(s) for which further training is
needed; (3) information agbout the current
proficiency. of the soldiers to be trained with
respect to the intermediate training objective(s);
(4) information about the available training
resources (e.g., time, equipment, facilities,
assistant trainers, training aids and devices).

TRAINING STANDARD: Well enough to estimate the time
and other resources redquired to:
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(1) State the purpose of training and explain
and demonstrate, if needed, how to perform
each intermediate training objective and
the commander's training objective.

(2) Permit the soldiers undergoing training to
practice each objective to acquire the
proficiency required to meet established
training standard.

‘2) Test the soldiers' ability to perform each
objective and meet the established training
standards.

C. & .3TRATIVE INSTRUCTIONS (To be completed by unit)
1. When tiraining will) be given:
2. Training location:
3. Who will -e trained:
4. Principal and Assistant Trainers:
5. Training Aids and Equipment Used: One handout per
student specifying complete commander's training guidance

for an individual task.

6. References: FM 21-6, How to Prepare and Conduct
Military Training.

D. SEQUENCE (of) ACTIVITY (and) ESTIMATED TIME

1. State the training objective and
each intermediate training objective.
Explain that each student trainer
will learn how *o perform the objec-
tives larqgely through his own efforts.
Specifically, each student, working
at his own pace, will prepare a
training session by developing a
lesson plan that contains all
elements of a lesson plan described
in appendix G. To accomplish this,
each student should:

a. Read and study Chapters
1, 2, & 3 and appendixes A,
C, D, and G of FM 21-6.
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b. Complete practical exercise
on writing training objectives
at appendix B,

c. PRased on commander's
training guidance, research
appropriate training literature
(e.g., FMs, TCs, etc.) and
develop a complete lesson plan.

Indicate that if anyone has questions 30 min
during his self-paced work, come and
discuss with the principal trainer.

2. Each stuient is provided with Each student
ccmplete commander's training guidance works at own
and is tcld to prepare training pace. Approx-
including a complete lesson plan. imately 8
Each student works at his own pace nours spread
studying FM 21-6 to learn how to pre- over a 1 week
pare training. Each student then period is
prepares a lesson plan for the recommended
training required by the commander's for planning
guidance. purposes.

3. Each student meets individually

with principal trainer. The trainer

acting as the commander, evaluates the

quality and completeness of the

student's lesson plan. Depending on

results of evaluation student meets

training standard or, if not, is given
additional work to complete to correct
deficiencies. 30 min

Total Time 1 hour with
principal
trainer and 8
hours over 1
week period
of self-paced
study and work.

E. SAFETY RESTRICTIONS: None

F. (Additional comments and information required by local
SOPs). To be completed by the unit.
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LESSON PLAN —-- TRAINING TRAINERS TO CONDUCT TRAINING

A. TRAINING OBJECTIVE

TASK: Each trainer will conduct an individual
training session.

CONDITIONS: Given: (1) a complete lesson plan
containing all elements of a lesson vlan
described in appendix G of FM 21-6,

(?) =ufficient time to study the lesson plan
and -o rehearse the training, (3) any equip-
ment and materiel necessary to conduct the
training. (Note: For examples of lesson
plans suitable for use in this training see
inclosures 1 2 of this lesson plan.)

TRAINING STANDARD: Trainer must train soldiers
undergoing training (other student trainers)
to perform the commander's training objective
successfully (i.e., meet or exceed training
standard specified).

B. INTERMEDIATE TRAINING OBJECTIVES

Intermediate Training Objective 1

TASK: Each trainer will conduct Phase I (explanation
and demonstration) of an individual training
session.

CONDITIONS: Given (1) a complete lesson plan for an
individual task, (2) sufficient time to study
and rehearse the training and (3) any
equipment and materials necessary to conduct
the training.

TRAINING STANDARD: During Phase I, trainer accom-

plished the following:

--Told the soldiers the training objective(s)
including the standards of performance
that they must meet.

--Demonstrated, if applicable, how to perform
the objective(s) from the soldiers point
of view.

--Demonstrated, if applicable, in a location
that allowed all soldiers to see well.
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--Demonstrated, if applicable, each step of
the objective in the order performed.

--Gave all information necessary for the
performance of each step.

--Where appropriate, required soldier to
perform each step immediately after showing
and explaining how to do it.

--Avoided giving unnecessary information.

--Paced the demonstration, if applicable,
in accordance with the soldiers' learning
ability.

Intermediate Training Objective 2

TASK: Each trainer will conduct Phase II (practice)
of an individual training session.

CONDITIONS: Given (1) a complete lesson plan for an
individual task, (2) sufficient time to study
and rehearse the training and (3) sufficient
equipment and materials to permit all of the
soldiers undergoing training to practice.

TRAINING STANDARD: During Phase II, trainer accom-

plished the following:

--If not conducted in Phase I, conducted a
walk-through of each objective.

--Corrected soldiers if they made errors.

--Told soldiers what to do when they needed
that kind of help.

--Showed soldiers what to do when they needed
that kind of help.

--Told the soldiers when they were ready for
individual skill practice.

--Used faster learners to help slower learners.

--Supervised practice to insure each soldier
received sufficient practice to perform
successfully the training objective(s).

Intermediate Training Objective 3

TASK: Each trainer will conduct Phase III (Test) of
an individual training session.

CONDITIONS: Given: (1) a complete lesson plan for
an individual task, (2) sufficient time to
study and rehearse the training and (3) any
equipment and materials necessary for the test.



TRAINING STANDARD: During Phase III, trainer accom-
plished the following:

--Explained/read testing instruction clearly
and slowly to soldiers being tested.

--Observed complete performance of soldiers
being tested.

--Avoided correcting errors of soldiers being
tested until test was finished.

--Arranged testing conditions so soldiers could
not copy each other.

--At completion of test explained error(s)
committed, if any, and if any soldier did
not meet standards specified, assigned him
to an assistant or peer trainer for remedial
training (time permitting).

Intermediate Training Objective 4

TASK: Each trainer will evaluate an individual
training session.

CONDITIONS: Given an opportunity to observe an
entire training session conducted by a student
trainer.

TRAINING STANDARD: Well enough to determine if the
training session was effective (i.e., whether
each soldier undergoing training can meet or
exceed the training standards specified in the

aining objective) and if they cannot, why not.
(NOTE: To obtain answers to the latter, use
the training standards of intermediate training
objective 1, 2 and 3).

ADMINISTRATIVE INSTRUCTIONS: (To be completed by unit)
1. When training will be given.

2. Training location.

3. Who will be trained.

4. Principal and Assistant Trainers: (NOTE: This
training is designed to be taught in small groups of
about 10 students per trainer. This will permit
rganization of the training session so that one

student conducts training while five students act as
soldiers undergoing training and four students

154

APPENDIX F—

147



= APPENDIX F

148

evaluate the training conducted. Positions are
rotated until each student has conducted one training
session.)

5. Training Aids and Equipment Used:

a. 3/4-inch TV Tape player (e.g., Sony VP 1000),
color TV, hook up cables and TV stand or Sony
TVT 1/2-inch tape player, TV monitor and equip-
ment.

b. Four-part TV tape, "UTRAIN 1 - IV either
3/4-inch or 1/2-inch depending on playback
equipment to be used. (NOTE: instructions for
obtaining four part tape is contained in
appendix F, FM 21-6.)

c. One copy FM 21-6 per student.

d. Ten different complete lesson plans for
individual tasks (relatively simple) which can
be taught in 20-30 minutes. (NOTE: See
inclosure 1 & 2 to this lesson plan for examples)

e. All equipment and materials listed in lesson
plans to be used by student trainers (sufficent
to conduct training for five soldiers).

6. References: FM 21-6, How to Prepare and Conduct
Military Training.

SEQUENCE (of) ACTIVITY (and) ESTIMATED TIME

1. State the training objective.
Explain that each student will conduct
a short (20-30 min) training session
in which he must meet the training
standard specified. State each
intermediate objective. Ask students
to evaluate each of the four parts

of TV tape (UTRAIN I-IV) with respect
to training standards of the inter-
mediate objectives. After showing
each part of the TV tape, discuss how
training was conducted in terms of
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what was done correctly and what 120 min
arrors were made. (NOTE: Use guide (includes 10
to using TV tape at inclosure 3). min break)
2. Provide each student with a

complete lesson plan (see inclosure

1 & 2 for examples) and all equip-

ment and materials necessary to

conduct the training required by

the plan. Permit each student to

rehearse (practice) his training

session. Supervise practice,

answer questions. 120 min

3. Test each student by requiring

each to conduct the training required
in the lesson plan. Use other students
to act as soldiers undergoing training
(approx five) and as training eval-

uators (approx four). Rotate positions

until each student has conducted a

training session. (NOTE: Have student

evaluators use the training standards

of the objectives to make these eval- 30 min per

uations. Have students critique st.dent and

each session and then summarize. 10 min break

Give GO/NO GO rating in terms of each hour of

commander's training objective.) 350 min
Total Time 9 hrs 50 min

E. SAFETY RESTRICTIONS: None

F. (Additional Comments and information r quired by local
SOPs). To be completed by the unit.
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Inclosure 1 to Lesson Plan: Training Trainers to
Conduct Training

EXAMPLE LESSON PLAN FOR CONDUCT OF STUDENT TRAINING
SESSION

A. TRAINING OBJECTIVE

TASK: Each soldier will applv an individual
battle dressing.

CONDITIONS: Given an individual battle dressing,
a subject individual (or practice dummy),
and a narrative description of wound
location.

TRAINING STANDARD:

1. Dressing must be applied within 2 minutes.

2. Dressing must be applied without touching
(contaminating) sterile side of dressing.

3. Dressing must cover described wound.

4. Student must apply pressure to the wound
either with the attached bandages or with
the hand over the dressing, until it is
determiried by the trainer that bleeding has
stopped.

5. The bandages must be wrapped around the
dressing and the wounded limb and tied
securely over the dressing.

B. INTERMEDIATE TRAINING OBJECTIVES: NONE

C. ADMINISTRATIVE INSTRUCTIONS: '(to be completed by unit)
1. When training will be given:
2. Training location:

3. Who will be trained:
4. Principal and assistant trainers:

5. Training aids and equipment: one individual
battle dressing per soldier.
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6. Reference: FM 21-11, May 7", o¢n€s
figure 13.

SEQUENCE (of) ACTIVITY (and)

1. State training objective and reason
for learning the task.

2. Demonstrate applying the dressing.
3. Conduct walk-through by having the
students switch positions and apply the
dressing step by step. Have each
student go through a walk-through as
the individual applying the dressing.
4. Conduct practice session until
students feel they are ready to be
tested.
5. Test students individually.
6. Retrain and retest students who
are NO-GO.

TOTAL

SAFETY RESTRICTIONS: NONE

Cma o m W e bmans e

e e ADPENDEX [ e

26,

ESTIMATED TIME

1 min

3 min

4 min

3 min

3 min

1 min

15 min

ADDITIONAL COMMENTS AND INFORMATIOM: NONE
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Inclosure 2 to Lesson Plan: Training Trainers to Conduct
Training

EXAMPLE LESSON PLAN FOR CONDUCT OF STUDENT TRAINING SESSION
A. TRAINING OBJECTIVE

TASK: Each soldier will conduct immediate action for
an M72A2 light antitank weapon (LAW)

CONDITIONS: Given an expended M72A2 launcher, the
direction of the target, and the following
instructions: "Your LAW has just misfired.
Take the appropriate action."

TRALINING STANDARD: Soldier performs the following in
sequence without error or omission:

1. Keeping launcher trained on target soldier
waits 10 seconds*, then places the safety on
"SAFE" and removes launcher from his shoulder.

2. Soldier waits 1 minute*, then collapses
launcher approximately 4 inches, re-extends
the launcher, and attempts to fire.

3. If launcher does not fire (trainer indicates)
soldier waits 10 seconds* and returns safety to
"SAFE". Keeping launcher trained on target, he

waits at least 1 minute and if LAW has not
fired he discards LAW IAW unit SOP.

*times are approximate.
B. INTERMEDIATE TRAINING OBJECTIVES: NONE
C. ADMINISTRATIVE INSTRUCTIONS (To be completed by unit)
1. When training will be giveﬁ:
2. Training location:
3. Who will be trained:
4. Principal and assistant trainers:
5. Training aids and equipment: one expended M72A2

launcher per soldier.
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6. Reference: FM 23-33, Jul 70, page 11.

APPENDIX F—

SEQUENCE (of) ACTIVITY (and) ESTIMATED TIME

1. State training objective and reason fo«
learning the task.

2. Demonstrate the immediate action drill,
emphasizing key points.

3. Conduct walk-through, insuring each
student performs each step fully.

4. Conduct practice until all students are
ready to be tested.

5. Test students individually. Students
not being tested may observe test in
progress.
6. Retrain and retest students who are
NO-GO.

TOTAL
SAFETY RESTRICTIONS: NONE

ADDITIONAL COMMENTS AND INFORMATION: NONE
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1 min

3 min

3 min

3 min

3 min

2 min

15 min
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Iiiclosure 3 to Lesson Plan: Training Trainers to
Conduct Training

GUIDE TO DISCUSSION OF UTRAIN TV TAPES

During discussion of the UTRAIN TV tapes, these errors
and teaching points should be brought out by either the
students or the trainer. Errors are noted by an asterisk
(*) and have been intentionally written into the TV
scripts to promote discussion. Some errors are noted as
technical errors. These are errors in doctrine which
illustrate that performance-oriented trainers can
effectively teach erroneous information. Technicai
accuracy on the part of the trainer should be emphasized.
The itemns listed without asterisks do not include all of
the things done properly by the trainer. UTRAIN IV is
the best example of a properly conducted training session.

UTRAIN I (Lensatic Compass)

* training objective and task statement unclear.
* failed to demonstrate properly.

(technical) improper holding of compass.
(technical) improper night setting technique.

gave extraneous informa*tion not associated with task
accomplishment.

* failed to walk-through.

failed to practice.

* failed to test.

*

UTRAIN II (M203 Grenade Launcher)

* did not state training objective in performance terms--
(i.e., in terms of task, conditions and training
standard)

* (technical) weapons improperly positioned with ejection

ports down.

varied conditions for performance.

(technical) failed to clear M16Al rifle before clearing

M203.

expressed impatience with student.

used negative reinforcement (sarcasm).

failed to coach.

(technical) erroneously taught removal of handguard as

daily maintenance.

%

% ¥ ¥ %
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failed to return equipment to its original condition
when coaching.

used questions to check student understanding.

used positive reinforcement.

failed to walk through.

failed to practice.

failed to test.

UTRAIN III (M60 Machinegun)

gave complete orientation on conduct of training
session.

emphasized key points and safety.

(t=chnical) failed to teach clearing tne weapon.
faiied to return equipment to its original condition
when coaching.

failed to demonstrate from student viewpoint.
practiced during demonstration phase (illustrates
flexibility) .

checked individual performance and used positive
reinforcement. »

used questions to check student understanding.

varied conditions for performance (setting sights).
{(technical) told students to set sights at 550 meters
(not possible) .

(technical) failed to ease bolt forward when clearing
weapon.

students practiced at their own pace.

announced test concitions and standards.

made correction during test.

announced NO-GO and identified student errors.
failed to tell NO-GO students error (s) they made and
to arrange for remedial training.

UTRAIN IV (Cal .45 Pistol)

stated training objective/reason for learning/conduct
of class excellent.

(technical) used slide/barrel and clockwise/counter-
clockwise interchangeably.

(technical) cleared weapons while pointing at each
other.

answered relevant questions.

failed to defer irrelevant questions--gave technically
incorre:-t answer.
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Sample Lessc¢n Plans

The lesson plan is the trainer’'s game plan. It is
developed during the preparation phase of training.
Lesson plans are not designed to record every word of
a trainer's presentation. Rather, the lesson plan
provides a practical, economical aid to preparing
training. The lesson plan, properly constructed, also
provides a means to record the specific training
conducted and to assist future trainers in preparing
training. Lesson plans can be supplemented by
informa!l trainer notes to assist the trainer in
preparing the Phase | (explanation & demonstratinn)

portion of a training session. Trainer notes may
include important opening and closing statements,
prompters, or other reminders (e.g., slide sequence)
and key statc ments pertaining to safety. They are
particularly helpful when conducting a rehearsal.
Because trainer notes are designed to meet each
individual trainer’'s specific needs, no particular
forrnat is recommended.

The following minimum information is re-
commended for inclusion in the lesson plans.

MINIMUM INFORMATION TO BE
INCLUDED IN THE LESSON PLAN

B The Commander’s Training Objective(s).

B Al Intermediate Training Objectives (if any) listed in the

sequence to be taught.
B Administrative instructions.
@ When the training will be conducted.
@ Training location.
@ Who will be trained.

@ Principal and assistant trriners.
@ Training aids, devices and equipment to be used.

© References.
B3 Training sequence ana time estimate.
W Safety restrictions.

I Additional information required by loca! SOPs.
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SAMPLE LESSON PLAN 1 --

A.

Two examples of completed lesson plans are
provided to assist your understanding. See appendix
F for additional examples.

MILITARY JUSTICE TRAINING FOR NCOs

Each NCO will advise a soldier of his basic legal

Given a special situation and an extract of

"Procedures for Interrogating

TRAINING OBJECTIVES
Training Objective 1

TASK:
rights under UCMJ (Article 31 and legal right to
counsel).

CONDITIONS:
Article 31, UCMJ or Appendix D, DA Pam 27-14,
March 1973,
Persons Accused of or Suspected of Committing a
Criminal Offense."
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TRAINING STANDARD: The reading/explanation of the rights

NOTE :

TASK:

must include the following: (1) a soldier is
presumed innocent until proven in a court of law
that he is guilty, (2) a soldier does not have to
incriminate himself, (3) a soldier has a right to
legal counsel.

The soldier's rights must be fully explained to
him to insure that any evidence obtained or state-
ments made are admissable in a trial by court
martial. This must be done before any questioning
is conducted that may result in lcgal charges
being brought against the soldier. The training
stanfard vill be met if the NCO uses either
Appendix D, DA Pam 27-14, or a locally produced
extract of Appendix D, containing all essential
elements of information, and approved by a Judge
Advocate General officer. The NCO need not
memorize Appendix D, but he should read it, or

the locally produced substitute, to the soldier
verbatim.

Training Objective 2

Determine if a legal search is permitted.

CONDITIONS: Given a special situation in which a legal

search may or may not be authorized, the Manual
for Courts Martial, 1969, (Rev.), and DA Pam
27-14, March 1973.

TRAINING STANDARD: Based upon the situation presented,

NOTE :

the NCO must determine if a legal search is
authorized based on one of the following:

1. Search authorized by a commander based upon
probable cause.

2. Search incident to apprehension of a soldier.
3. Individual consents to search.
4. Search to prevent a removal or destruction

of criminal goods.
5. Pursuant to a war.ant.

Tt should be emphasized that the NCO will rarely
if ever -~onduct a & :arch. This training

164

APPENDIX G—

157



— APPENDIX G

objective is included primarily to give the NCO
background information in order for him to make

a recommendation to conduct a search or to prevent
the destruction or removal of criminal goods.

Training Objective 3

TA"K: Fach NCO will advise an accused soldier of his
crights under Article 15, UCMJ.

CONDITIONS: Given a special situation in which an
accusec soldier is offered an Article 15 by the
commander and has asked the NCO for his advice,
DA Pam 27-14, March, 1973, and the Manual for
Courts Martial, 1969, (Rev.).

TRAINING STANDARD: The NCO's explanation of the soldier's
rights under Article 15 must include the following:

1. The nature of the incident under UCMJ.

2. Right to demand trial by court martial.

3. Right to present evidence in extenuation,
mitigation, and defense, together with the meaning
of these terms.

4. Right i~ consnlt with a military lawyer.

5. Right to public hearing.

6. Types and severity of punishment.

7. Rightr of appcal.

Training Objective 4

TASK: Each NCO wili advise an accused soldier of the
types of courts martial and the punishments
permitted under each type.

CONDITIONS: Given DA Pam 27-14, March 1973, the Manval

T for Courts Martial, 1969, (Rev.) and a special
situation In which the soldler in seceking infor-
mation about courts martial and the punishments
permitted under cach typae.

TRALHNING STANDARD: The explanation «#ill include the
“three types of courts martial and the maximum
punishment which each may impose.  These aros
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1. Summary: one month confinement at hard
labor, F-4 or below (no confinement for E-5 and
above) ; reduction to lowest enlisted grade (one
grade reduction for E-5 and above), and two-
thirds forfeiture of one month's pay.

2. Special: Bad conduct discharge (if so
designated) , six months confinement at hard

labor (if enlisted), reduction to lowest enlisted
grade, and forfeiture of two-thirds pay for six
months. ‘

3. General: Dishonorable discharge or bad
conduct discharge and confinement at hard labor
depending on the offense. No punishment can
exceed that designated by Congress as maximum
punishment for this specific offense. See tables
of maximum punishment, para 127, Manual for Courts
Martial.

INTERMEDIATE TRAINING OBJFCTIVES: NONE
ADMINISTRATIVFE INSTRUCTIONS

1. When training will be given: 0800-1200 hrs, 1300-
1400 hrs, 4 Sep 75.

2. fTraining location: Company classroom (Bldy 689).
3. wWho will be trained: 13 NCOs.

4. Principal and Assistant Trainers:  CPT Baker (CO)
and $P6 Jones (Bn legal clerk).

5. Training Aids:
15 bA Pam 27-14
15 Manual for Courtn Martial
15

landout special ituationn/practical excrcliben

6. References:  Manual for 7_(_{«:)_urlt;::_;__M;{'|r‘t':.i_;n'l, Appendiz D,
DA Pam 27-14.

GEOURNCE fof) Ao vy (and) FOTITMATED P ITME
1. OState the first training objective, 20 min
Bxplain and demonstrate how Lo advifse a

goldler of hin banice legal rightys (Mticle
11 and loegal right to counnel) .

166



— APPENDIX G

2. Give the NCOs a practical exercisc 20 min
which requires them to explain the bac .«
legal rights to a soldier.

3. State the second training objective. 30 min
Explain and demonstrate how and when the

NCO would either conduct or recommend that

a search be conducted.

4. Present a series of practical exercises 40 min
that require the NCO to determine if a legal

scarch is justified for the situation

presented.

5. State the third training objective. 10 min
Fxplain and demonstrate how a soldier is

advised of his rights under Article 15,
UCMJ,

6. DPresent a sceries of practical exercises 40 min
in which an accused soldier is offered an

Article 15 by the commander and has asked

for the NCO's advice concerning the soldier's

rights under Article 19,

7. Gtate the fourth training objective. 10 min
Fxplain and demonstrate how to advise o
soldicr about the types of courts martial,

B.  Present a serics of practical oxereoises 30 min
in which the NCO advises o soldicer about the
types ol courtos-martial,

9. Test cach HCO'n ability te perform cach B0 min
ol the four Ltraining obhjective:

250 min o
or 5

fifty min
geasafong,

oo DAFENYY RESTRICTTIONS s Hone

Foo (Additional comments and informat ion regquired by pocal
Oy
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SAMPLE LESSON PIAN 2 -- REQUESTING AND ADJUSTING 4.2 INCH
MORTAR FIRE

A. TRAINING OBJECTIVE

TASK: Fach squad leader will request and adjust 4.2
inch mortar fire,

CONDITIONS: as a ground observer, given a 1:50,000
map, a lensatic compass, binoculars, a radio,
and a designated, observable point target
(targets may vary in range from 1000 to 4000
meters), using the grid coordinates/direction
method and the bracketing method of adjustment.

TRAINING STANDARD: Location of target and the initial
request for fire must be made within 3 minutes
after the target has been designated. Adjust-
ments must be made within 15 seconds after the
round impacts. Target must be hit (round must
land within 25 meters of target) in not more
than 4 adjustments.

B. INTERMEDIATE TRAINING OBJECTIVES

Intermediate Training Objective 1

TASK: Fach squad leader will determine the magnetic
azimuth (direction) from his location to a
target,

CONDITIONS: asg a ground observer, given a designated,
observable point target (range may vary from
1000 to 4000 meters), and a lensatic compass.

TRATNTNG STANDARD: The correct magnetic azimuth (+ 3
deyrees) must be reported within 30 secconds
after the tarqget has been designated.

Intermediate Training Objective 2

TASK:  Fach squad leader will estimate o target's
grid coordinnte location,
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CONDITIONS: as a ground observer, given a 1:50,000
map, binoculars, and a designated, observable
point target (targets may vary in range from
1000 to 4000 meters).

TRAINING STANDARD: An 8-digit grid coordinate loca-
tion of the target must be reported within 1
minute after the target has been designated and
to the following accuracy: Actual €-digit
location of target is + 15 percent of the
ground distance from the observer to the target
(e.g., if target is 1000 meters from the obscrver
the location must be reported within 150 meters
of the actual location).

Intermediate Training Objective 3

TASK: Each squad leader will make an initial fire
request (call for fire),

CONDITIONS: as a ground observer, given a 1:50,000 map,
a lensatic compass, radio, and a designated,
observable point target (target may vary in range
from 1000 to 4000 meters), employing the grid
coordinates/direction method.

TRAINING STANDARD:
(1) Request for fire must be made w.’:
minutes after the target has been des ' .onn ed.

(2) Request must include all six . . mc-n of
the fire request.

(3) Radio procedure: must adhere = rhe . sce-
dures specified in FM 23-91, "Morti: ru, ry,"
(December 1971), pages 5-1 through ' 4.

(4) Target location must be reporte. to the
following accuracy: Actual 8-digit Jc¢~ation of
point target, + 15 percent «f the grou.d
distance from the observer t. the tar<at.

(5) Obscsved target's magnetic azimuth (direction)

must be reported within 3 ¢ 'grees of the actual
magnetic azimuth.
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Intermediate Training Objective 4

TASK: Each squad leader will adjust 4.2 inch mortar
fire,

CONDITIONS: as a ground observer, given & radio,
binoculars, a designated target (t: get may vary
from 1000 to 4000 meters), and a fgHttii.g round
which has just landed and requires idjustment
employing the bracketing method o. adjustment.

TRAINING STANDARD: Subsequent correctic» must be made
within 15 seconds after the initia. round lands
(spotting) . Observer must place e fect on target
(e.g., round must land within 25 meters of +3-et)
in not more than 4 adjustments af’<er observer aas
obtained a positive range sensirec.

ADMINISTRATIVE INSTRUCTIONS

1. When training will be given: 1300-1"0" hr:z 25 Sep
73.

2. Training location: Training Area K (Gr..i Vz=ference
XT 6837).

3. tvho will be trained: 13 squad le.ders.

4. Principal and Assistant Trainecz: Lt bolen (PT),
SCr Baker, SGT Evans and SGT Holc.:..

5. Listing of all training aids ..ed during the instruc-
tion. These mus . be coordinated @ ;airst the equipment
stated in the CONDITIONS element of the training
nbjective.

6. References: FM 23-91, Mc.-tar Gunnery, Dec 71

SEQUENCE (of) ACTIVITY (and) ESTIMATED TIME

L. Stat: 'he commander's trainimy 15 min
onjective .nd then state the inter

mediate training objectiver while

demonstrating how to request and

adjust 4.2 inch mortar fire. Point

out each step and the intermediate

training objective in the process

4S you come to it.
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SEQUENCE (of) ACTIVITY (and) ESTIMATED TIME

2. Insure that students can determine 15 min
target locations and observer-target

azimuths. If not, practice this until

they can.

3. Explain the elem:u's -~ € the call 77 min

for fire and then break class into
three groups (maintain unit integrity
if possible). Have each group master
fire requests on chalkboards with the
groups competing against each other
by calling for fire on a radio to a
simulated FDC.*

4, Explain how to spot rounds and 52 min
calculate corrections and then break

class into three groups. Have each

group spot rounds, make range changes

and correct deviations using a puff

board.*

5. Have the groups practice requesting 70 min
and adjusting 4.2 inch mortar fire on a

puff board until each NCO can meet the

prescribed standards of the commander's

training objective. Then, test their

performance using li7= mortar fire.

Once this has been accomplished, release

the class, or keep working on speed

and precision.

6. Movement between concurrent stations. 11 min

240 min or 4 hours

E. SAFETY RESTRICTIONS

Coordinate with range control, Bldg 39, for complete
instructions on range fans. Area K requires: Range
flag during firing, road guard at XT 681379, opening

*[lave the groups compete with each other once they
have grasped the procedure.
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and closing of firing by an officer, and reporting
of any malfunctioning rounds. Safety Officer will
be present, in addition to the Principal Trainer.

F. (Additional comments and information required by
local SOPs).
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Index and Glossary
of Training Terms

ARMY SUBJECT SCHEDULE (ASubjScd): A Department of Army publication that provides guidance to

trainers for the preparation and scheduling of branch, general, or MOS training in a particular subject as outlined
in ATPs. {p. 78)

ARMY TRAINING AND EVALUATION PROGRAM (ARTEP): Publications currently being developed and
validated that will replace applicable Army Training Programs (ATP) and Army Training Tests (ATT) for Active
Army and Reserve Component units when approved by appropriate authority. Each ARTEP provides a listing of
training and evaluation outlines that contain minimum collective training objectives and guidance pertaining to
specific missions. When supplemented with appropriate directive., it serves as the basis for formal evaluation by
which the training readiness of a particular unit and diagnosis of future training requirements can be determined.
{p. 16. purpose and organization - p. 31; using to prepare and conduct equipment oriented training - p. 47-50;
using to conduct tactical collective training - p. 70-72; p. 78; p. 79)

ARMY TRAINING PROGRAM (ATP): A Department of Army publication outlining the minimum essential
training for individuals and units in Active Army and Reserve Components who are undergoing a formal phase of
training. ATPs are guides/references for units conducting Operational Readiness Training (ORT). ATPs prescribe
the number of hours for lraining in specific subjects and they list the supporting Army Subject Schedules and/or
related references and training aids. Because they are not written in performance terms, ATPs do not meet the
peacetime training needs of the Active Army and Reserve Components. ATPs are being replaced by ARTEP, {p.
16; p. 78)

ARMY TRAINING TEST (ATT): A Department of Army publication which provides guidance for tasting, under
simulated combat conditions, of individuals and units up to and including battalions. ATTs are administered
during and following the three formal phases of training: BCT, BUT, and AUT. In addition, ATTs can be used as
a guide for writing an Operational Readiness Training Test (ORTT). Because they are not written in performance

terms and are not suitable for peacetime Active Army and Reserve Component training, ATTs are being replaced
by ARTEP. (p. 16, p. 78)

ASSISTANT TRAINER: Person or persons who help the principal trainer prepare and conduct an individual or
collective training session. (essential role of - p. §52)

AUDIO-VISUAL: An adjective used to describe the technology, material, programing and activities related to
photography; optical and electronic information presentation; television; sound reinforcement {public address);
visual and audio recording and reproduction; and distribution and employment of these media. (use with TEC -
App C)

BACKWARD PLANNING PROCESS: A 3-step process that will help trainers prepare and conduct individual and

collective training properly. (applied to individual training - Ch 3; applied to equipment-oriented collective
training - Ch 4; applied to tactical collective training - Ch 6)

COLLECTIVE TRAINING: Training, either in institutions or units that prepares a group of individuals (crews,
teams, squads, platoons, etc.) to accomplish tasks required of the group as an entity. {introduction to - Ch 4;
equipment-oriented - Ch 5; tactical collective - Ch 6)

COMBAT READINESS: Syronymous with operational readiness with respect to missions or functions
performed in combat; ci.pability of a unit to perform its assigned missions as derived through plans. The status of
personnel, equipment, supplies, maintenance facilities, and training is considerad in determining this capability.
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COMMAND POST EXERCISE: This exercise is designed to train leaders and staff officers to plan and execute
tactical operations without requiring the presence and participation of the soldiers in the unit. (p. 62; how to
prepare and conduct - App E)

COMMANDER’S TRAINING GUIDANCE: Specific information a commander should provide a trainer to
permit that trainer to prepare and conduct training properly. The guidance should include: the commander’s
training objective(s); to whom; when and where the training will be given; the reasons why the commander
decided the training was needed. (described - p. 9; example of equipment-oriented collective training - p. 34;
examples of tactical training guidance - p. 54)

COMMANDER’'S TRAINING OBJECTIVE: An objective written in performance terms li.e., task, condition and
training standards) developed or selected, by a commander/training manager that specifies the terminal
performance(s) the soldiers undergoing training must meet or exceed. (examples of - p. 9, p. 12-13, p. 35;
examples of refinement - p. 58) *

CONDITION(S}): See Training Objective

CONFERENCE: One of the principle presentation techniques used during Phase | of a training session. It is, in
effect, a variation of the lecture designed to permit and encourage greater soldier participation. The conference
method p-ovides a vehicie for group problem solving and decision making. The conference can take advantage of

the ideas and experiences of soldiers being trained. (explained, advantages and limitations, and tips on conducting
- p. 99-100)

CONVENTIONHAL TRAINING: Instructor-oriented training approach that primarily relies on presentation
techniques to teach skills and knowledge. Conventional training does not focus on soldier performance or training
to specified standards. {differences with performance-oriented training - p. 7)

CORRESPONDENCE COURSES: See extension training materials. {service school furnished - p. 83)

DECENTRALIZED TRAINING: Decentralized training releaces the authority and responsibility for the detaiied
planning, conduct, and internal evaluation of training to u. battalion or separate company level. Brigade
headquarters and above retain the respo.nsibility for providing mission type guidance to their subordinate units,
allocating training resources, coordination, and the broad supervision/evaluation of training. This term ulso
applies to how training may be conducted at company, battery or troop level.

DEMONSTRATION: One of the principle presentation techniques used during Phuse | of the training session.
Demonstrations are designed to /,ow soldiers what they are expected to do and how to do it. Demonstrations
include: displays, field or troop de monstrations, training films, TV tapes and skits. (explained, advantages and
limitations, and tips on conducting - p. 100-101)

DISPLAYS: A form of demonstration used to provide, through visual means, specific information to soldiers.
{described and how to use - p. 100)

ENGAGEMENT SIMULATION: A family of training techniques and equipmenit designed to realistically simulate

the lethality and casualty producing effects of modern weapons in two-sided, free play tactical training exercises.
{described and explained - p. 73-75}

EQUIPMENT-ORIENTED COLLECTIVE TRAINING: Colfective training designed to prepare crews, teams, and
units to employ crewserved equipment (e.g., a tank, artillery piece, tactical bridge, mortar, TOW, etc.}
{introduced - p. 31; how to prepare and conduct - Ch 5}

EVALUATION OF TRAINING: That process, which by objective and subjective means, seeks to determine the
extent of learning progress of individuals and units. The purpose is to determine if a training objective(s}) has been
attained and how well the avail.ble resources have been used in order 2 provide the training manager with the

information he needs to modify 7 update the training program, and to provide feedback to trainers and soldiers
undergoing training. {p. 17; p. 24; 1. 44; objective vs. subjective p. 52; p. 69; App D)

EXTENSION TRAINING MA. ... :ALS: Service school developed materials including special texts; programed
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texts, lesson plans, correspondence courses, instructional packets and training extension course (TEC) lessons
designed for use by personnel of the Active Army and Reserve Components. (p. 78)

FIELD {TROOP) DEMONSTRATION: A form of demonstration used widely in tactical training to demonstrate
concepts, operations and procedures. (described and how to use - p. 100)

FIELD EXERCISE: An exercise conducted in the field under simulated combat conditions in which the troops
and armament of one side are actually present while those of the other side may be imaginary or partially or fully
represented by a second force. {p. 62; how to prepare and conduct - App E)

FIELD MANUAL (FM); A manual containing instructional, informational, and reference material relative to

military training and operations. It is the primary means of disseminating military doctrine, tactics and
techniques. {p. 78)

FINANCIAL TRAINING RESOURCES: Those funds allocated to conduct traininn utivities, to purchase
training aids/devices, or to purchase other materials to be used for training. School - ds and adventure
training funds are examples.

HANDS ON TRAINING: {See performance-oriented training).

HUMAN RESOURCES: All individuals who participate in training. It includes those who assist the commander
in the planning, conduct, and evaluation of training and those individuals who receive the training.

INDIVIDUAL TRAINING: Training the individual officer, NCO or enlisted person receives, either in institutions
or units, that prepares the individual to perform specified duties and tasks related to an assigned MOS and duty
position. (how to prepare and conduct - Ch 3)

INSPECTING TRAINING: See Evaluation of Training

INSTITUTIONAL TRAINING: Training, either individual or collective, conducted in schools {Army service
school, USAR school, NCO academy, unit school) or Army Training Centers.

INSTRUCTOR: {(See Trainer)

INTERMEDIATE TRAINING OBJECTIVE: An objective written in performance terms (i.e., task, conditions,

and training standard) that supports a specific commander’s training objective and helps make training in that
objective togical and progressive. (explanation of and how to establish - p. 11-12; examples of - p. 37; practical

exercise in developing - App B determining order in which taught - p. 18-19; developing and tactical collective
training - p. 59; examples of - p. 61)

LEARNING: That process by which the necessary skill and knowleclge is acquired to perform a specified task.

LECTURE: One of the principle presentation techniques designed to convey information during Phase | of the
training session, During the lecture, the trainer uses verbal cornmunication to provide soldiers with the krowledge
necessary to permit them to enter Phase il {practice). Essentially, the lecture is a one way oral explanation by the
trainer to an audience. Soldier participation is limited to asking and answering questions. (explained, advantages
and limitations, and tips on conducting - p. 99; communication and techniques - p. 101-103)

LESSON PLAN: A practical, econornical aid to: {1) preparini training, (2) providing a rerord nf the specific
training conducted and (3) assisting future trainers. Lesscn plans are not designed to record every word of a

trainer’s presentation, but rather to specify the minimum information needed to corduct training. (p. 22; App G;
training trainers to develop - App F; examples of - App G)

MAP MANEUVER: Exercises in which military operatiin, with opposing sides are conducted on ar .ap, the
troops in the military establishments being represented by markers, or symbols, which are moved to represent the
maneuvering of the troops on the ground.

MILITARY TRAINING: (See Training)

MISSION RELATED TRAINING: Individual or collective training that contributes directly to the
accomplishment of the unit’s mission. It inctudes 4 wide variety of activities and excludes such divercionary
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activities as special duty, administrative appointments, general educational classes, honor guards, fatigue details
and routine medical care.

MULTI-ECHELCON TRAINING: An approach to individual and collective training in units designed to prepare
simuitaneously different elements of a battalion or separate company. An example would be for a company
commander to conduct a TEWT with his platoon leaders, while the platoon sergeants and squad leaders are
conducting reconnaissance patrol training for the rifle squads and crew driil for the mortar and TOW/106 crews.
{discussed p. 30; p. 39; p. 45; p. 53; p. 59-61; p. 63)

OBJECTIVE: (See Training Objective)

ON THE JOB TRAINING (OJT): A training process whereby students or trainees acquire knowledge and skills
through actuat performance of duties under competent supervision in accordance with an anproved plan program.
OPERATIONAL READINESS TRAINING: That phase of training urdertaken by units that have completed the

formal phases of training and are assigned responsibility for maintaining the highest possible .:ate of combat
proficiency in order to accomplish operationa! missions.

PEER TRAINING: A technique of using fast learners to help siower learners perform successfully one or more
training objectives.

PERFORMANCE OBJECTIVE: (See Training Objective)

PERFORMANCE.ORIENTED TRAINING: A training strategy in which learning is accomplished through
individual or collective performance of one or more tasks, under specified conditions, until the individual or
team/unit can demonstrate the level of proficiency estatlished by the training standard. The basis for conducting
performance-oriented training is a training objective. {p. 3; purpose of - p. 4; characteristics - p. 6; advantages p.
6-7; compared with conventional training - p. 7)

PERFORMANCE-ORIENTED TRAINING OBJECTIVE: (See Training Objective)

PERFORMANCE TEST: An evaluation tool that requires performance of a task under test conditions and

evaluated on a pass/fail (GO/NO-GO) basis using a specified test standard. Performance tests are developed from
information contained in training objectives. (p. 22)

PRACTICAL EXERCISE: A technique used during Phase |1 (Practice) of training session that permits soldiers to
acquire/practice the skills and knowledge necessary to perform successfully one or more training objectives.

PRE-TRAINING DIAGNOSTIC: Requiring all or selected number of soldiers to perform a specified objective to
see whether or not further training is needed. {}.. 17)

PRIME-TIME FOR TRAINING: An establist:d period of time (hours, days or weeks) devoted entirely to
mission-related training. It should be establishied at the lowest level possible, with the maximum number of
personnel present tor duty attending while migintaining unit integrity. Administrative absences should be limited
to non-prime time periods, thereby increasing trairing effectiveness.

PRINCIPAL TRAINER: Person in charge of preparing and conducting an individual or collective training session.

REALTRAIN: Engagement simulation trairing techniques and equipment designed to realistically simulate the
lethality anc casualty producing effects of .odern weapons in tactical training. REALTRAIN includes the

SCOPES training techniques and equipment and its adaptation to tank and antiarmor weapons systems.
{explained - p. 74-75)

SANDTABLE: (how to prepare - p. 108-110)

SELF PACED: A training technique which permits each solaier to learn at a rate consistent with his/her own
ability.

SKILL QUALIFICATION TEST (SQT): A performance oriented test which evaluates individual proficiency with
*respect 50 the critical tasks essential to succers in combat. Each test is structured to evaluate soldier’s proficiency
in his/her MOS »nd duty position at the current and next higher skill level. Whan field tested and validated, the
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SQT will replace the MOS test. SQT results will be used in personnel decisions regarding promotion, assignment
and retention. The basis for the SQT is the applicabie Soldiers’ Manual.

SKIT: A form of demonstration during which principal trainers and/or assistants act out operations or
procedures. (described - App C; p. 22)

SOLDIER’'S MANUAL: A Department of Army publication which specifies the critical performances essential to
success in combat for a given MOS, duty position cluster and skil! level. These performarces are specified in terms
of a series of training and evaluation outlines. Each outline specifies a training objective (the “what and how
well”’) and includes helpful ”how to’’ information. Because the Soldier's Manuals are written in performance
terms, it is the basis for individual training and testing including the Skill Qualification Test (SQT). {p. 11; used to
prepare individual training - p. 24; example of training and evaluation outline - p. 25-26; p. 78-79; p. 79)

SQUAD COMBAT OPERATIONS EXERCISE SIMULATED (SCOPES): An engagement simulation training
technique used in individual and collective tactical training using inexpensive 6X power .elescopes mounted on
rifles and numbers on the helmets of the participants to provide a near real time method of casualty assessment.
The "kill” or "be killed” feature of SCOPES adds realism to tactical training and reinforces techniques that
permit success and survival on the modern battlefield. (explained - p. 74-75)

STANDARD: (See Training Objective)

SUPPLY BULLETIN (SB): Logistics managzment information. SB are listed in DA Pam 310-4. {p. 83)

TACTICAL COLLECTIVE TRAINING: Collective training designed to prepare teams, crews, squads, and units

to employ properly those concepts and technigyues appropriate for a given tactical situation {i.e., nature of enemy
threat, terrain, visibility, weather, etc., are specified) (introduced - p. 31; how to prepare and conduct - Ch 6)

TACTICAL DRILL EXERCISE: An exercise used to prepare a unit or team to perform a tactica! technique or
procedure. It can be conducted on a parade ground or over actual terrain. The key is to begin slowly by executing
the particular action-by-the-numbers. It allows the unit or team to progress step by step until they attain
teamwork and can perform the task at normal speed. (p. 62; how to prepare and conduct - App E)

TACTICAL EXERCISE WITHOUT TROOPS (TEWT): See Terrain Exercise (how to prepare and conduct - App
E; p. 130-134; use in Reserve Component training- p. 132)

TACTICAL EXERCISE: (AppE)

TACTICAL TRAINING: Training of troops in all phases of combat operations related to offensive, defensive,
and retrograde operations. (how to prepare and conduct - Ch 6; tactical exercises - App E)

TASK: See Training Objective

TECHMICAL MANUAL (TM): (p. 78)

TELEVISION TRAINER (TVT): Small battery operated portzble TV equipment provided to many Active Army
and Rese- /e Component units to be used to improve individual and collective training.

TERRAIN EXERCISE: A tacticai exercise in which disposition and movement of simulated groups are planned
and discussed on a particular piece of ground. It is an excellent exercise for training squad and platoon leaders to
analyze terrain during the planning and simulatad conduct of an operation. (p. 62; how to prepare and conduct -
App E)

TERRAIN MCDEL EXERCISE: A tactical exercise in which a sandtable or some other type of terrain mode! is
substituted for the actua! terrain. It is an excellent exercise for training leaders to plan and conduct a tactical
operation and for demonstrating the conduct of an operation to t.z entire unit. {p. 62; how to prepar.. and
conduct - App E)

TEST: See Performance Test

TRAINER: A person whose duties 'nclude tha requirement to prepare, conduct and evaluate individual or
collective training. (respontibilities - p. 2, training to train - App F)
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TRAINER NOTES: Informal notes prepared L + 1 trau -r to supplement a lesson plan. Trainer notes may include
important opening and closing statements, promj "=s, test instructions or other reminders {e.g., slide sequence)

and key statements pertaining to safety. They are particularly helpful when conducting a rehearsal. (Arp G)

TRAINING: Formal activities designed to prepare individuals and team</units for job/duty performance.
{importance of - p. i; defined - p. 3; see also Performance-Oriented Training)

TRAINING AID: Any item which is developed and/or procured with the primary intent that it will assist in
training and the process of learning. (selecting for training session - p. 19; description of, obtaining and using -
App C; how to use - p, 104)

TRAINING AIDS SERVICES OFFICES (TASO): Located at 47 TRADOC and FORSCOM installations in
CONUS, Alaska, Hawaii, Panama and Puerto Rico, the TASO is the single manager charged to provide training
aids services to customers in its geographic area ~+f support, including the Reserve Components, Active Army units

and schools. Other major commands receive similar support from their local training aids center. (p. 83-85; p.
107; p. 112)

TRAINING CENTER: A center authorized and designated by HQ DA to conduct basic, individual training
{BCT) advanced individual training (Al T) Combat Support Training (CST) and other specialized training.

TRAINING CIRCULAR (TC): Training literature which disseminates training directives, policies or information
of an interim nature which requires revision too frequently for inclusion in permanent training literature. Also

used to disseminate new training doctrine, tactics and/or techniques that requires immediate dissemination. (p.
78)

TRAINING DEVICE: Any three-dimensional object developed, fabricated, or frocured specifically for
improving the learning process. Training devices are categorized as systems devices or non-systems devices.
Systems devices are designed fo- use with a material system or item of equipment including sub-assemblies or
components (e.g., training devices for the TOW missile system, MG60 series tank, etc.). Non-systems devices are
designed to support general military training or training not directly related to a specific material system.
{selecting for training session, p. 19; description of obtaining and using - App C; how to use - p. 104)
TRAINING EFFECTIVENESS: That part of the evaluation process that seeks to determine whether as a result
of training the soldiers can perform all training objectives successfully (i.e., meet or exceed the established
training standards). (explained and discussed - p. 24)

TRAINING EFFICIENCY: That part of the evaluation process that seeks to determine how well the trainer used
the available training resources to accomplish the assigned training objectives. {explained and discussed - p. 24)
TRAINING EXTENSION COURSE (TEC): A series of service school produced lessons designed to provide
Active Army and Reserve Components commanders with additional capability to upgrade the quality of
individual training and MOS oroficiency in their units. The lesson administrative instructions provide training
objectives and diagnostic test. Lessons use an audio-visual, audio only, or written material formats or combinatjon
thereof and focus on preparing soldiers to perforn. specific tasks required by their jobs. {p. 78-79; explained, who
for, how it works, how to get started and learning centers - p. 113-116}

TRAINING FILMS: An economical form of demonstration used when “live”” demonstration is not practical. (p.
107 - see demonstration)

TRAINING GOAL: A broad statement of desired individual or unit proficiency with respect to a capability
required for mission readiness/accomplishment.

TRAINING LITERATURE: That body of writing published for the primary purpos * of informing all concerned
a to the doctrine, tactics, techniques, and procedures adopted for use in training .adividuals and uniis of the
United States Army. (App A; summary of - p. 82-83)

TRAINING MANAGEMENT: The art of employing limited resources (human, physical, financial and time)ina

178

——- APPENDIX H—

171



O

ERIC

Aruitoxt provided by Eic:

— APPENDIX H

172

manner that permits efficient and etfective development of mdividuals and umits so they <un successtully
accomplish their peace and waitime missions.

TRAINING MANAGER: A person responsible for the planming, organization, conduct, and evaluation of
training, to include the development of the training program. Training managers include any commander who
develops a training program or who providzs guidance to commanders who do. Under present Army policies (AR
350-1), battalion and separate company commanders are the principal training managers. However, company
commanders or the operations/training otticers of commands developing training programs are also training
managers. {responsibilities- p. 2 )

TRAINING OBJECTIVE: A three-part stat:ment that specifies {1) an individual or team/unit Task, (2) the
Condition(s) under which the Task is accomplished, and (3) the Training Standard(s) required to demonstrate
minimum acceptable proficiency. The following are the definitions of the three parts of a performance objective:

{1) Task. A statement that specifies an action to be performed by an individual or team/unit.

{2) Condition{s). Statement(s) that specify the circumstances under which a particular Task 15 to be
performed, e.g., information/equipment provided or denied for the performance of the Task.

{3) Training Standard. A statement that specifies the minimum acceptable proficiency rquired of an
individual or team/unit in the performance of a particular Task. {defined p. 4-5; examples of Cn 3, 4, 5, 6;
practical exercise in writing - App B; training trainers to develop - App F; contained in lesson plans - App B)

TRAINING PROGRAM: The training document that outlines the general pian for the conduct of ind'vidual and
collective training in an organization for specified periods >f time. It is prepared and disseminated for the
information of all personnel concerned with training.

TRAINING RECORDS: Informal records mairtained at the unit level that ncludes informat on Jonut th2
training and test results of individual, crews, teams and units. They assist training managers and franers ">
develop training programs and to prepare and conduct training. With the exception of those special tra.ning
records required by AR 350-1, "Army Training’", unit training records will not be subject to formal inspectior by
sy headquarters agency. (p. 17)

TRAINING RESOURCES: Training resources {(human, physical, ““nancial, and time) .re those resources used to
conduct or support training. They may be internally controlled by a unit or externally controlled by other
headquarters who allocate their use to units as required. (allocating training time, selecting resources required for
training session, p. 20; estimating resources required - p. 21 & 37)

TRAINING STANDARD: (See Training Objective)

TV TAPE: An economical form of de monstration used when a “live’” demanstration is not practical. (described
and how to use - p. 100-101)

UNIT TRAINING: Training, either indiwvidual or collective, conducted in a unit.

US ARMY COMBAT ARMS TRAINING BOARD (USACATB): Organized in January 1972, USACATB's
mission is to provide training assistance to units, expedite the development and distribution of training literature
and materials designed to improve traning and training management, and to better link units and <ervice schools.
Individuals desiring to communicate with USACATB should address their correspondence to the President, US
Army Combat Arms Training Board, Fort Benning, Georgia 31905.

UTRAIN: A course developed by Infantry School and HumRRO personnel to train trainers to conduct

performance-oriented training. A modified version appropriate for training trainers in units is provided in
appendix F, of FM 2* ¢ (p. 140)
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