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ABSTRACT

This report's major points are highlighted in twp
sections: Secticn One sets forth the rational, design, and intended
use of the training mcnograph series, "Literacy in Developsment"™,
which (1) has been cosmissioned by the International Institute for
Adult Literacy Methods, (2) is to be used as the basis for the
Institute's future training activities, (3) addresses the needs of
middle level ‘literacy workers, and (4) treaekhose operations tasic
to the conduct of literacy and nonformal edu ion prograas. Section
Two summarizes the recommendations of panel nddbers whose goals
involved discussing and guiding the development of the Institute's
monograph series, examining the role of training in the promotion of
nonformal education, and identifying appropriate training strategies
and methodologies. (Wl)
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I ‘ SUMMARY e
! : 7 ‘ el

i Scetion One of this puper sots forth the
wmitional, design and intended use of the training .
‘ C monegraph serics; "Literacy in Development” which  *
has beon commbsszonvd by the Intﬁrnatzonal Insft-
' ‘.‘ tute jor Adult LI ttracy Me Hzodu The »series,
. which 18- to be used as the basis for the Insti-
| tute's future training abtivitfcs, addresses the
needs of middle level literacy workers and treats
those ope erations basic to the conduct of literacy

and non-formal’educatzon programs.

Section Two summarizes 'the reco&mendbtions
of a Panel of Experté which met in Berlin (West) from
11-17 JuZy,MJQ;S.to consider the monograph series.
The meetinglhad as its gcneral objectives the examina-
tion of the role of traznzng in the- promotion of non- -
formal education and the Ldbntzficatzon of approprzate
traanng strategies and methodologies, The more
trmediate purpose of the meeting was that of dzscusszng
and guiding the development of the Instttute s mono-

grapn serties. ,
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* SECTION ‘ONE
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i .

"Literacy in Development! ﬁs a sorios»o( training monoyraphs
commi-sioned by the International Institwte for Adult Literacy Methods
and 1s addressed to the needs of intermediate level literacy workers in
devetloping n»iiqns. The planning of .this monograph series began in the
ear “withs of 1973, 1t was born from the rcnlizﬁtion that relatively
little attention has been paid to.the systematic training of literacy
workers or to the organlzatnon and diftusion of the wealth of experience
deriving from numerous  and VdIlCd literacy projects and programmes
bein: conducted around the world. The rcasons for this neglect are
multitold. In many nations, litcrucy work had its origins in missionary
activities and historically had been little influenced by scientific
pedagogy. The placement of literacy ou;side Gbe formal education system
is another factor. With some noteworthy exceptions, neither uﬁ&versities
nor teacher's colleges have addressed themselves to the problem of literacy
work or to the traiming requirements of the literacy worker. Yet, the |
di Jusion of literacy constitutes a major activity - it is usually the
major form of adult education throughoutythe developing world.

1.1 BACKGROUND AND PURPOSE
‘

It was the §1tuat10n described above whlch engendered the mono-
graph series. Br1ef1y put, the purpose of this serles is to brlng to the
e relating to the
8 should be based

chings of expé—

upon both the insights of the social sciences and
rience. Ideally, the authors of the mohographs shopid possess a first-
-hand understanding of the problems of the literacy worker in addition to
an expertise in the subject matter treated in the monograph.

Dr. Harbans S Bhola has agreed to serve as General Editor of
the series. Bhola, presently Associate Professor at Indiana Univefsity,

has earlier in his career served as Acting Director of theracy House,
#"Lucknow, India and as a Senlor Advisor to the Unesco assisted Functlonal

Literacy Pilot Project In Tanzania. He is thus familiar w1th both the
needs of the practltloner and the potential’ contributions which those in

,academic 1life ‘may bring to the solution of such prdéblems.

. ’ _ 5
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It 1s recopnized that the l!';li‘l\il\)l ncvd.\‘. of literady workers
arce varied and complex.  Indeed, even the identification of the "middle
level literacy worker' who constitutes .the "target population” for these

> ,

monographs is challenging and uncertain. The characteristics of the lit-
eracy worker and the organization of literacy programmes vary markedly
from one socicty to another and cven within the same society. The relative
scarcity of qualified manpower, differences in administrative organization |
and traditions, the structure ot the language in,which literacy is to be
achieved, and, more generally, the naturciof the contcxt‘influence both

the demand for literacy and the manner in which authorities scek to respond

..to it. This variability is, however, by no means unique to literacy work. ‘

The plaoning of electrification or the establishment of primary schools
encounter analogous uncertainties. Thus, while it is essential to bear

the differing circumstance o. the developing nations in mind, it is equally
important to realize that literacy work in\all socleties raises a set of
common problems and calls for the effective performance of a number of similar
functions if progress is to be achieved. Primers will have ‘to be d051gned
written, printed and distributed. Teachers will have to be recruited, se-
lected, trained, assigned, supervised and rewarded for their work. Potent1a1
students will have to be identified, found, persuaded and enrolled before
classes can begin. These are the types of problems with which the monograph
series is concerned. In every society -the nature of these problems will
differ e1ther subtly or enormouslv The “applicable techniques will, however,
be similar or identical in many societies. While a primer intended for use
in rural Africa will net be the same as ooe designed for urbao Asia, the

approaches used in developing them will .show a good many points of similarity,

No pretense 15 made that the proposed monograph series will be a
panacea for either the improvement of 11teracy programmes or even the improved
training of literacy workers Sadly, there are rarely simple sdlutions to
complex problems.  The objective of the ser1es is more modest: that of prov1d1ng
the literacy worker w1th an avallable accurate, ‘comprehensible and useful
training tool and reference. The guidance offered is intended to be suggestive
and illustrative. The practlcloner to whom it is addressed is percelved not
as a robot, but, as a thlnklng and discriminating individual capable of deter-

mining, the relevance of what is written to the situation to which he is

6



consido}ing.upplying 1t. Success in literady instruction, as i any activity
which aims at the development of human capabilities, must ultimately dcpénd
ubon the initiative, imagination and commitment of those responsible for the
undertaking. The purpose of the monographs is to assist these workers by
N making avarlable to them in a systematic and organized tgshion insights per-
tinent to the problems which they encounter and instruction. relating to ,the

functions they are called upon to perform.

While the emphasis in the series is upon 1itoracy,.much‘of what is
discussed is applicable to other forms of non-formal educatjonas ;ell. The
use’ of radio for the promotion of literacy i1+ not, ﬁér example, fundamentatly
+diftferent tfrom its use to improve agrizultura. practices and promote public
health.  Indeed, in well designed programmes these uses are allied and compli-

mentary .
1.2 DESIGN

In order to serve as effective training tools, what‘must’;he mono-
graphs be? First, .they must be simply written, direct and to the point. One
mus t commungcate'before one can instruct. Next, they hust'be written from the
perspective of the field worker. The author must perceive the problem as the
worker perceives it. Wherever possibie. the monographs should be an invitation
to dialogue. That is there should be an active problematic format, which places
the ‘emphasis upon asking rather than telling. It goes without saying that the
monographs must be pigagogically sound and rich in examples and illustrations,
general principles being demonstrated through particular instances. Wherever,
possible, the rudiments of a subject are to be covered in introductory chapters
with refinements and further developments presented in subsequent chapters. In
mystery storiesf the best is saved for the last. In instructional materials,'
the "plot" - in all its essential aspects - must be expressed in the'openihg -
chapter. .Finalfy, while the monographs will contain a list of reference works
on the subject matter under discussion, it must be Temembered that the literacy
worker will ﬁpt usually live in the shadow of a university library. " Thus the

monographs must be self-contained guides to the essential aspects of the subjects

treated.

The use of the monographs in organized training sessions is to be

hoped for and encouraged. But realism requires that we remember that I'™eeracy
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serk o crren o bene My voc it ten W re thie ondy o avai lable wonree of

S bance s b o POl T teon 1o amportant that the
Camonostanhee by ‘ic\;". vacd o o vty tronal use . To the extent
Poeaaab o, .lm'\ Shoabd capndlow o ’.«‘.LJ)T(«\‘.'_I.}!HH(\I tormat . In short, .
then, .k\wﬂ\llw':'nui\up'«buukw. ol ot onlye provide advice buot
.
Are thesse bves v e 0 o ot rae tiona nractice, .
s Ilrlll'\' PIOPREPARNETON OR BNnrR f’});‘\';\‘ll)l:“Rr.-\‘l}‘vl._k)_.\‘A
] e omoeranh wortes was tehded to be problem and tunction
crrenteds o inat s the emmhas i wos nlaced on resolving the ditficultics
Lhﬁ_liruwnns'\nxxkor was konown to he eficountering and in assisting him
Inorae nore ottoctive pertornance of the tasks with which his work con-
Yronts him o ihese were the criterta employed by the General Bditor
I the selection ot subiect matter,

Frowitil be noted that the ritles L‘\)NIY‘Ii.\'.\'i\\nL‘(] or umder constd-
cration. treat o wide rance of subjcctss functions and techniques . Thoae
are at vavious stages of completion.  In most instances the work is nro-
mised or oin progress. In other cases discussion on the "whether" and

' “waen' continaes.  The time-table waich authors sor for themselves toend< -
undvrstandably - to be flexible. It should te noted here that the hone-
raria paid are extremely modest in relationship to the exertions reguired.
The principal compensation is the opportunity to render a substantial

. service. Fortunatelv, this Evmnin; a compelling motive.

* B '
It the paragraphs which follow. the content of each of the
mdnoraphs under consideration is summarized.

secprerel Dissruet o Son Nite gy Workers, by S. Thiagarajan,
deals directly with the world of the literacy, workler and talks specifically

- to his concerns with the teaching-learning technique called programmed
. . vy ¥ R
rnstruction.  The author stresses the usefulness of programmed materials

In literacy work, as well as their role in the in-service training of

literacy teachers. (Status: In Press)

N

P & 1P SIS I ;iturncylprograms, by Richard Burke,
describes the features of radio brnﬁdcasting that recommend it 55 a
:yuluable and integral burt of any effort to provide-literacy and funda-

L menful-cducnrion to o Wide varicty of audiences. Special emphasis is

ERIC . . A 8
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erar and Visual Commmnic

1

plhiced npon the gactive role that the treld worker can plav in radio-
based lTiteracy programmes htatus In Jress) :
. . ‘ . - ‘/ ‘ ' .
B T R VA NS L Y VR S N R N A N

Taprem o2 v ces Incrrietlon, by wah;lﬁ; S in}\l;, sceks to explain the

rationale of an instructional svsten nnd'to demonstrate the counections :

among 1ts various cumpomun£s (Status @ In Press).

; , _ . N

Coecona Mo Ll 'us-;h;-'ﬁn foracniowerser, by Kenneth
- - L)

Baucom, will deal with the implicatio ot Tinmuistic plurality on lit- i
cracy actvitices, the development of wri:tten languages kor literacy work, - ’ﬁ
the Hnguistic considerations in production of mntbrinls, 1}nguistic theory '
contributing to the understanding ot the reading process and the relationship

In Preparation) '
ot Ton, by

A\
v s

between literacy and language learning.
..'o ‘, rv‘J

w Programs,

D depaton i U
Fred and Anne Zimmer, is an attempt to show how visual massages can be

ettectively planned and designed to reach the people for whom they are
Voo . . y rs
NERL I SV 4 wnettonal Literae;

intended.  (Status @ In Preparation)
- LY
RTINS SR LB Lok
Bhoia, will treat the major points of a paper by Professor Bhcla,

tae

T leanon o
In Preparation]

’

by H.S.
"Making - Evaluation Operational in Functional Literacy Programs'', while
at the same time further developing the key concepts. (Status :
Work, by H.S. Bhola, will be an ) '
. *

g LSNPS N
LT PaCH

Organizing for

i - .y . . .
enl?rgcment and further developmgnt of the ideas expressed in his
) C s :

S
article "Some Introdug¢tory Lessons in 'Orpanizational- Literacy' for
—
In Preparation)
L]

. Y
Fynctional Literacy Workers". (Status
arizg, by-E.C. Shaw, will treat the problems of

' 4
/
L Libr
}nadeqhate book distribution and analyze possible schemes for achieving

/ 29,
nUrQi. w

I
/better distribution of reading materials among semi and new literate

In Freparation)
by Edgan Dale,

[ reading publics.  (Status
/ » " Teaching.Words and Ideas to Adult Learmers,
!
/ discusses the necessary stepts in the development of word lists for
'use}in the development. of literacy texts and follow-up materials to
assure that materials written tor adults remain readable. Basic techniques
.

for enhancing readability are presentéd. (Status : In Preparation)
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T MU o Coomea, by David Bvans and David Ninsey, speaks
P
to the use of simulations and games and their value in non-formal education
provects. The anthors will draw upon pames and simulations developed for

the Fevador non-formal education project in the development of the monograph.

{(Status o In Preparation)
wd
5 . ~ “w . o e 'y v . i N R . .
4 Soows rfor New Literagtes - Fodlow=ln Maerials for New Literates,

~

by W.5. Bhola, will be the topic of 4 future monograph now in the planning-
stages. The author will draw upon his experience in this field and include
informnfinn\gn the training of writers, book production and book dissfibution.
(Statos @ In Preparation) ) ' I

K

- ’

o Literaey Progjrarmes for Adult Wemen, by Marion Halverson, will

draw upon the author's many years of fiecld work in the design and imple-

N mentation of programmes for women. (Status : In Preparation)
) N " C A Glckal Seience Curviculim for Unschooled Adults, is an ambigious

_project being undertaken by faculty members at Indiana University. The
monograph will secek to explain.a number of basic scientific concepts relating
to cveryday lite and show their interrelationships and the uses to which

" such knowledgle can be applied. (Status : In Preparation)

1.4 TITLES IN SEARCH OF AUTHORS

Lessons(from Anthropology for the Literacy Worker
Lessons from Sociology for the Literacy Worker
Lessons from Psychology for the L&teracy Worker.”
Assessment of Learner Needs

‘The Role of Mass Media in Literacy Training

The Tfainiqg of Literacy Trainers

Writing. Literacy Primers ’ ¢

1.5 PUBLICATION, DISTRIBUTION AND USE ¥

~ \ .
»

. Jr‘The preparation of manuscripts, while essential, is only a first

' stqp)in'énswering the training needs to which the monographs are addfessed.
First, the OYEg{ﬁal languages of the monographs will be English. But 11t-
eracy workers will not, in general, know a European language. Thus, trans-
lation into national or regional languagesis important.. How can translation

be encouraged? What sources of financing would be available?

o e - 10
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It is further realized that a conscious effort is required
for the transtormation of a book - even one presented in self-instructional
.
format - into a training tool. It is not sufficient to hand a monog raph
to a literacy worker. One must demonstrate -that the monograph's contents
are useful in solving the problem the worker is encountering. This could
be achieved through ua“%f the monographs in workshops at the national,

regional and local levels in the dovclopln& countries.,

The ln\tltute anticipates that the monograph bCflC\ will form
the basis of its future training activities It proposes to encourage
their use by making assistance available for the organization of workshops
and seminars. To the extent that 1ts resources allow, the Institute will
prov1de consultants or staff members to participate in such workshops.
Prlorlt) consideration would be accorded to those who demonstrate their
seriousness by translating thL mono&raphs to be used in such training
sessions into a national languaqe Users of the monographs will also
be encouraged to correspond with the Institute whlch will seek to respond

adequately to all inquiries.
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The panel of Paperts to disenss "Literacy in Development', a
serics ot training monographs commissioned by the International lmstitute
tor Adult Literacy Methods (TTALM)* ) was held at the Public Administration .
Promotion Centre in Berlin (West) from 11-17 July, 1975,

’l"lﬁ panel organised by the Gewman Foundation for International
LI

Development, was held in ¢o-operation with the German Adult LEducation

. Association and the International Institute tor Adult Literacy Mfthod;_\‘.

o

1.1 OBJECTIVES -

The meeting had as its peneral objectives the examination of the

role of training in‘the promotion of non-tormal education and the identifica-

!nn\nw';gqnulnﬂ;uv'trnininu strategies and methodologies. 1t was felt that

such aueidance would be ot direct velevance to the organizing institutions in

the Jdeshon and conduct of therr truxning'uctivities. [t was hoped that other
Sinternational organizations and the sponsors of bilateral assistance programmes
micht be indirect beneticiaries o£ the recommendations deriving from the meeting.

3 The increasing emphisis which has recently been placed upon non-formal

cducnt%on nade the meeting tiyqr¥§,:§pn-f0rmal approaches to education imply a

need for new training strntcg!is_ané priorities. In many cases the adaptation
R SO

or replacement of prevailing t;ﬁfhing strategies with new and more suitable

models may be required. |

Ld N

The more immediate purpose of the meeting was that-of Aiscussing
and guiding the development ot the series of training monOgraphé commissioned
by the ITALM. Panel participants were asked to offer specific éuggestions
pertufning to the revision of the three monographs‘in hand: The Use of Radio
RECTE DA P b

4
PhoAluct Liieracy rrogravrye by Professor Richard Burke;  Learming to Read

’ ’

*The International Institute for Adult Literacy Methods (IIALM) was founded
in 1968 under an agreecment between Upesco and the Government of Iran. Since

that time, the Government of Pakistan has joined the Governing Board of the
Institute. : ‘ '

/
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croo. anostroctional Development
S0t i teaching of the Handicapped

vyt were selected on the basis of their ability to

T 0 li.cu.oon of training in non-formal education and to

’ : sortinent to the development of the monograph series. '
. o ven to selecting individuals who, if convinced

wleg b the monograph series  could assist ,w;th the deve-

o assure 1ts nse i national traininy, :1cvtiviti(“‘.,

. . -
[N

Cron e the Paned of Experts included:

‘.. .

chopoges e the development of the monograph series -
it ALY |

/‘ . . .
o gt b e e of Nacdio in Adult Literacy rogroms

.

bv F'rofessor Richard Barke

) Lovarning Lo Read and Keading to Learm: An
Approach Lo a " System of Literacy Insbreugtion

by Mr. Sohan Singh, !

Prvgrammed  Tnistruction for Litepacy Workers

by 5. Thingarajan,

. o Unt e or o prediminary pipers for:

~ Orqanising for Literacy Work by 11.S. Bhola

Making Eoaluat ion Operational tn Funet fonal,

Leitaraey Progpams by 1.5, Bhola

-~ .

ERIC

Aruitoxt provided by Eic:

; ” | C l(,‘ | ‘ ’./



= 13 -~

' . - 7
Towards Unﬂwwn‘~nd1rq Visual Literacy
cand Viauql. Commgpigation by Fred and

Anne Zimmer : . \
“'.\ .
Lessons for ‘the LLtPraﬂy Worker: Pedm.

. [inguistics by Ken Baucom
. LT , R ‘ .
[? d. Commentaries on the three monographs by parti¢ipants from
K . the *German Foundhrinn and the German Adult Education
. Assocfqtion. - s f ‘ - . ///
Il :l PRO( RA\ﬂ’{L . , ! . 2
N M Lt . . e v . .

The panel mét{bnthlin plenary u%d“workivg group sessions.
The plenary sessions were devoted to the diqcu:;ion of the role of
ttrdlnlng in non- fOde] ‘cducation, the role of materials such as the manu-
scripts présented. 1n t?alnlng, and the' prOcess anolved in" the deve-
lopment of thc.monoyraph:scr1cs. ,1hc.work1ny’proups had as their main
objective the consideration. of the three mdnUSLr1pts in hand. as well
as outlines for four future mdnUS(Tlpt§ dnd were asked to offer suggcqtlons

for revision., . o '
>4 . ', ".k‘)

»

.5 (ON(IUSIOV"

. The monograph Series, "Literdcy in Development” is not conceived
h N .
as 2 final answer to the problems confronting literacy workers in developing

natiovns. Instead, the seriés is seen as a first approximation - i.c., an

- dppl”d(n based on. as ssumptions thought to be plausible regarding training

ncvd' and the means through which -they might be fulfilled. o : o
11.5.1 Asoump tiono Welated to the Role of Training

~The first sct of assumptions relate to tho role of training in

the promotion of literacy work and the signific ncc of litcracy in the

development process, _ . .

-

I A

' The panel took the view that acvu,<pmcn£ is a complex process
and dnc not open to casy penerallzations. It would be miataken to assume
cither that litorucy"hus no role in do&e]opmcnt or conversely that literacy.
ialone will gpencrate development. 1t should be noted, however, fhut sustained
dnvvlopmcnt dupund. upon obrulniny und using 1n{ormutlon and that litc:}cy

i% an important - although not oxclusive - menns of accoss to such Information,

. 17
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Similarly, the relationship between training and the success of

i1teracy programmes and cumpaigns 1s a4 conditional one. It is unlikely that
iy major literacy programme which does not give explicit and careful attention

to the trdining;necds of litcracy staff will succeed. Literacy programmes are

COMpTEX 50¢1al Shdcrtakjnys Programmes which seck to substitute enthusiasm
Jor &11e£;Tiy pldﬁhcd and deliberate action are rarely successful in the long
run. While t(?lnlng Ry 'be considered a pre-requisite fqt success, 1t is not w
Dy irﬁclf.urgun:anxee. The elements for success are se eral and include the

following: ' N

;o 1. Commitment on the part of sponsoring authorities and, more »,\\
» ycnerally, on the part of the polltlcal and social structures

of the sdcrcty
- L

2. Motivatjon on the part of participants.

5. A co-ordinated and ré¢alistic-plan of action. ';?
fl i . . . " ]

4. An organization disposing of the necessary resources nedﬂbdéio

carry out the plan of action.
. » )

5. Training - prg-service and inservice - is an essential -aspect
of the pr%coxsﬂby which the nceeded human resources can be developed
. 'fﬁ
To sum up, the Pancl 1cgoyn|/ud t}- ecxistence of a 'training gap" .
\ @
and urged. corrective action such as th\r to be provided through the monoyraph

v

series.  In o the interest of Oth(le11y, howcvcr it urged that the role of
training in liter u&y (ﬂnd other (orm‘~uf basxc oducation)-and ‘of - l#& xacy in

development be scen ds‘part of the broad and complex sct of nntcrrcldt[on,hlps
noted above . v

]

Y AES2 The Monographs as a Sile of Tools
' 4

The pancl ((lt it desirable to mdkc the distinction that the .
ﬂl‘)ll())’l aphs do not represent an approach to literacy but rather a "set of tools!
which mary he udvuntnucuuuly used with a numbor of differont' approaches., This
point was considerad hmuuwxun s the munopruphq nre conveived as flexible
aids for the training of literacy workers and not aus a source of troudy made
solutions to the numerous problems entui led In the conduct of literacy prog-
rimmes . The upprouch;or strategy adopted will depéend upon the ldeology nnd
assumptiogs of thoso churged with puiding u progromme as well as the resourcoes
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évailnblc, the constraints encountered and other related factors. The

literacy monographs are conceived as a training resource which may expand,

but should not constrict the latidude available to nrogramme planners.

Nor do the monographs in any way reduce the need €:¢ résourqeful, qualified
- --and dedicated staff. Their purpose is rather to play a role in the effective

training of such staff,
I1.5.3 Monogrd;hs as Training Resources

As noted earlier, there was consensus that the monographs can play

-

an important role as a training resource where programmes are intelligently '

designed, adequately supported and staffed by well meaning and well motivated
individuals. It can further be‘cxpected that the ways inswhich the monbgraphs
are emplbycd will vary considerably. In some'instances, they may be used as

part of a‘compréhensive pre-service training course. In other cases, the mono- '
graphs will facilitate the conduct of ad hoc and problem oriented fh—service
training. Nor should the‘usc of the monographs as part of a course of sclf-
sgudy be minimized. [t was urged that the editor and authors of the series
keep these various uses in mind upd scek to accomodate them in so far as is

possible.

Among the ways supggested for achieving the above objectives were

" the following:

; - The monngruphsrshodld be as simple as an adequay€ treatmont of thc'
subjcft will permif. Whilce there will be a monZZruph on writing
for icndnbility} it was thought that cach honogfaﬁh in the series
should in itself cxemplify the criteria put forth' in that'mono-
graph. It waﬁ noted that such considerations would alst aid in

the translation of the serices,

- It owas recomnended that the monogruphs be presented in an active
problematic format, They should not so much” present a set of
nswers as an invitation to reflection and critical thought ,

K  WHerovor possiblel, the monographs should bo in a semi-programmed

Cformat In order to chullonge the roader us well as to facilitate

solf study.
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+
- It was felt appropriate that monographs dealing with more
technical subjects such as-evaluation and organization
/ be writfen at a somewhatr higher level than those dealing -

with more gencral subjects suych as the -training of instruc- -

tors or the preparation of reading materials. The authors
shouﬁd, however, remembef that the goal of the series is that
of providing o basis for informal dialogue among project staff

from all specialties. Accordingly, none of the monographs

should present unnecessary difficulties. The series should

make information available at a general enough level so that
. : the reader will both grasp 1ts significance to the conduct of

#, a literacy programme and - if needed - be able to apply it to

the problems at .hand.

- It was recommended that the monograph series be self-contained,

That is to say that the monographs should be useful by themselves.
At the sumc“timn,-rhuvmonoxraphs should serve as guides to further
study . 1%& inclusion of un'inrcrprurutivc hibliography, i.e., a.
guide .to thv,uvui]ublv references and case materials, would facili-

tate this goal,

In kucPingAwith the brinciples set forth in the preceding paragraphs
and in view of the difficultices of fufmulutinn peneral guidelines for the
conduct of non-formal cducational programmes, it was suggested that the mono-
praphs series should remain, as it has been Concefvcd.'descr'ptivc and 111us-
trative rather than prescriptive. The illustrations used should be from on-'

rpoing projects and should be sufficiently identified so that rhc‘rcuder, if
he so wishes, could seek additional ipformation on the innovation, Its ope-

t .
rations and it% integration into the projoct as a whole.

It was apgreed that the monographs should be sufficient in them-
selves.  As noted, the serjes should be open to a varlety of uses and should
bo dirccted to the provision of a core of essentinl information for the middle

'

fevel literaey workor,

20
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1154 Definition of tne Mddle Loo 7 Litlracy Worker

The reader of the monopraph was assumed to be a middle level

literacy worker. Who is she/he? What is his/her level of education and
degree of experience? What are his/her capabilities? It was realized

that middle level will be defined differontlz in dtﬁferent countries and

programmes. # Even within the same setting the middle level evaluation
specialist will be quite different in background and experience from the

middle level supervisor. - Discussion of the middle level worker resulted

lad

in the drawing up of the following profile.

. s
THE MIDDLE LEVEL LITERACY WORKER*
‘ -~
Position Title Responseibility and . -

Qualifications

National Head
National Stuff

*Trainers and Teachers
M of Literacy Personnel ° Senior Officer
I I National Centre 1-5 years experience
D L Provincial Adult liducation  Responsible for 30-100
D V. ["Regional licad Officer - teachers
. (I .
k I, |*Regional Staff Assistant to Senior Officer Graduate with teaching
’ ‘ : experience

kDistrict Head Adult Education Officer
T , lix-teachers on theé way up
District Staff

Local Teacher \

CAPABTLITILS

Subject Matter Experience - language Tool Skills
Short Adult © Primary or sccond-  Good commund  Variable experience in self
Education Churses ary teaching ©of local und  instruction, discussion
‘ or nationnl skills
languages
“One year adult Extension work Able to © °  Some transfer and
education o handlo - uppllu@tlpn skllly
diploma begtnning ST e
univorsity e
fevel Bnglish ;
{(or ¥Fronch or
' Spanish) ‘

ERIC | | 21

Aruitoxt provided by Eic:



‘ Kl
I SEVELOPHEN T OF JHE MONOCRAPH SERIES . LT

-

.
' The steps in the development of the monograph series were
—_—— — >y 24

discussed 'by the Panel.  Among the major steps to be considered were |
.

A
Ug“ﬁ%ﬂlowinn:
LA

/,f : >.1 Determining the topics to be treated in the momograph series:
- -Panel members discussed the relevance of, topics being treated
k\ in thosce monographs already commissioned and offered suggestions
‘\\\ for future manuscripts. Tgpics suggested' were: the politics of
) , of literacy,/methods of needs assessment, mass media in adult
// _— literacy edueation, literacy in urban areas, the planning ofMit-
— cracy programmes, lessons from cultural anthropology, Ic¢ssons -

.
’
[

trom sociology, and indigenous approaches to education.:; *

[l
o

Identifying qualified authors and commissioning them to prepare
monoyraphs: Professor Bhola-outlined steps. being taken to
procure mianuscripts by Latin American and African authors. He
noted, however, that the prepdration of the monographs is most
casily undertaken where the author enjoys a level of institu-
tional co-operation and this condition is most likely to prevail
in the more developed countries. It was noted that where an
author in a developing country encountered specific problems,
the TTAIM would scck to make special provisions such as modest
unding for staff and material assistance. '

9

\Jaining the purpose and desired format to prospective authors

or\use in the, monographs: Participants supgested the compilation
of et of puidelines for prospective authors. I't was noted
that Ah¢ General Editor had prepared detailed correspondence with

prospeétive authors explaining the purpose of the monographs. ' In
his letters there has been frequent reference made ‘to individuals
whom the author knew and who the General Editor felt, typified the
audicnce to ‘'whom the series is addressed. It was reommended
that the General Editor use his own judgement in the determination
of the extent to which a standardized set of guidelines would be
o helpful, - . . ' . )
r ) .
b4 Developing mechanisms for the reviewing and revision of the
manuscripts: The Tirst Panel of Experts mecting, the subject
of this paper, is the outstanding example of a mechanism for
the reviewing of the manuscripts. It brings together scholars
on subject matter and practitioners from the ficld. Tq tho
extent possible, it was recommended that all mpnographs be
*reviewed by similar panols, ‘The three authors whose manuscripts
were reviewed in Berlin strongly endorsed the usefulness of the
Panetl procedures, '

/l' : ‘ﬁ' ; . 22 ' n"
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5.5 Testing of the monog(_ph\ in usc: It was strongly rccommended that

. RIS, . O U SR 9 S e -

provisions be made for controlled testing “in use of. the monograph
scries.  This testing would occur in training workshops where the
monographs might be used alene or in conjunction with other
materials. Wherever possibie, the authors of the monographs
being tested should participiate in order to observe both thi//

strengths and weaknessces of their manuscrlpts

5.6 Reproducing the monogrnphs in an incxpenasive and effective format:
As the monographs will be used in the field settings they. should
be ruggedly bound. The quality of reproduction should be ¥*such

- "as to facilitate reading and assure that the monographs will
 receive favourable and serious consideration. [t was felt that
the initial¥production run of the monographs should be limited

to perhaps two to three thousand copies cach.

Translating the mono'rnphs and adapting them to partlcular training
contexts: The need for the translation of the monographs into
;nutxonal “mmdTinternational languages was recognized by all partic-
ipants. In pursual of funding and assistance in translations,
Pancl members suggested extensive contacts with regional and national
organizations working in the ficld of literacy and non-formal
cducation. There was a general feeling that’morce than a literal’
translation might be required to assure the adaptation of the
monograph scerics to other ccological and cultural settings. This
might be achieved by translations which are culturally sensitive
and true to the ideas and purposes of the series rather than to
technical criteria alone. There was a strong feeling that this
same purposc could be achieved by the development of- a "family
of materials' around the core of the monograph. Such materials
might take the form of teacher's guides, work sheets, discussi%n
guides ete.  For the monopraphs to scrve their intended purposes,
they must be as widely distributed as possible. ‘The 1TALM offered
assurances that it fully endorsed this objective. Theére are no
plans to obtain a copyright for the series as reproduction in any
and all forms is encouraged. The Institute's only obligation in
this matter is to scek toassure that its contributors receive due
credit for the work which they have performed. Should a commercial
publisher insist upon a copyright o protect himself against other
commercial editions in the same languape, it is understood that the
Institute will be the holder of the topyright and will grant permission
to reproduce copics to all orpanizations or institutions who propose
- to use gr make available for‘usc the monograph on a non-profit basis.

-

L
x

Revising the monopraph\ As stated above, it was fcelt that the i igitial

productxon run of the monog raphs should hc limited. The printed

monograph should not be scen as o finished product but as an inter-
mediate point in the process, the purpose of which is the improvement
of training in litceracy work. The testing and testing-in-usoe noted
above should provide the author with valuable lessods which might
be incorporated in future versiom»f the monographs. In this
respect, it was felt that the number of monographs in the serics
should be limited to some fifteen or twenty dealing with topics of
high importance and gencral interest. Resources and attentlon
should bo devoted to the improvement and revision of the series
rather thim to the expansion of 115 coverafe into fields, of peri-
: phoral lntoro,t _ '
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1.6 ISSTITUTIONAL CO-OPE&ATION

An essential point upon which all were agreed was .that the
- !

production of the monograph scries should be a public undertaking. The
sciies is intcnded as a scrvice to the ¢ommunity of literacy workers.
' The authors, the General Editor and the sponsor af the series, the
lnternati%nal Instityte for Adult Literacy Methods, welcome the co-
0 opcfa;ion of organiiations - local, national and international - and
*individuals in the development of the series. . I'n this respect, the
Jnstitu«c paid tribute to the German Foundatjon,for4IhterﬁatLonal
Development and. the German Adult Education Association who afforded
e 4 them valuable aid in the organization of the Panel meeting at a boint .
at which the conception of the series was flexible and the purﬁosé of
~the authors and editor was that of secking guidance and suggestions

‘ruthcr than the defense of a finished product. R

buring the final sessions of' the Panel, participants expressed

an interest in establishing further institutional contacts with the

sponsoring organizations with respect to translations and use of the

monograph scries.

Although cach participant was speaking in the capacity ofwan
Jndividunl,'thc German Foundation, the German Adult Education Association
“and the Intcrn4t1onal Institute for Adult Literacy Methods hcld firm hopc

that some of rhc pOSSlb]llthS voiced will come to fruiton.

Dr. Kowit expressed interest in the translation of the Burke
monograph on the uses of radio in literacy into the Thai language for

use in a workshop presently being planned. Mre. Ayman considered that

)

the’ Iranian Nurlonnl Committce for World thcrucy Programmes could

undertake translation of the monoprdphy into Persian for use in Iran
and possibly ih Afghanishtan. Dr. Phbtahtpour‘ﬂdded that the Natiohal
Centre for Adult Education and Training in' Tehran would also of'fer co-

) \ .
operation in the translation of the monographs. into Persian:

= -0
Dr." Khater noted that ASFEC might Mc instrumental in the
translation of the monographs into Arabic. My, Hashim of the Sudai
agrond that the monographs would be of high value and put to use Iif
available in Arabjce translations.
v 4
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. Do Ol 2de noted the usetulness of the monographs to the
wNigcriun Adﬁlr Education Movement.and the availability of resources for
trianslation into nutinnnl~]ﬂnquuu~s. He indiuufcd that he would explore
tﬁc possibilities of orpunizational co-operation within‘Nigvriu.

“ogolo cited integest among organizations wifhianuﬁiﬁﬁiu
to tre. © e monographs into Kiswahili. He noted the potential use-
folnes: 0 e monographs on cvaluation and orpanization and agreed to
pursuc  the establishment of testing-in-use situations for those monographs

in Tanzania.

MeoDingh noted the effectiveness of the Adult Education
Associutions in Indin in the printing and distributing of educational
. materials and suggested that this matter be pursued with the Indian

Adult Education Associution:

Mro. Eeehn mentioned World Edueation, Inc.'s contacts in some
twenty conntries tand offered to facilitate contacts and co-operation in )
the testing of the monographs .

4
. Professor Fome cited the importance of involving regional,

national and local authorities in the diffusion of the monographs . e
offered his full support in the promotion of H;fxnonogruph series.

Dreo Boneomi noted the maay levels and ways in which Unesco is

)

involved in literacy. As Training Officer of the Litcracy Division he noted
his interest in the monopraph serics and Nis willingness to oncourage their

usipece .

”
I

M. Keweloh circulatéd a list of proposals relating to the
translation dqd nset of the monographs in rrd}ninu and testing situations

in which Lﬁé‘ﬂermun Adult ducation Association might participate in Africa,
He listed repional vo-oqlhuni(nx(AWXHnﬁ by tho DVV's Accra office; dis-
trihution of the anugru[$u in Zaire, Ghana and Somilia; development of
teasting situations in Zaire and Ghima; and condj tions for support iﬁ tho

production and testing of Kiswahili versions of the monographs,

Dro Muller cxpressed the German Foundation's dnterest in assisting
. . . ! ] . . . . e
with the organization of a sccond Lxpert Pianol for discussion of subsequent

monographs and in  promoting the use of the monograph series in'Fast Africa.

Q ‘ | iaf
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CO\LIUSIONS

The Panel congluded 1ts deliberations on the afternoon of
the 17th of .July bmnﬂn rom requtod that the Final Report make mention
of the'r appreciat or . the Germdn Founda ion for Internatiomal
Development for the excellent ofganxzaf.on and support of the Berlin
meeting as well as for the friehdship and hospitality they had . /
experienced in Berlin. All part1c1pdnts agreed that the Panel had

provided an cffective mechanism for informal discussions, small

froup meetings and plenary sessions. The work programme for each

setting was carefully considered inlorder to maximize the advantages
and minimize the disadvantages. It was strongly recommended that
sponsoring agencies should consider the holding of a second Pane

1976 to discyss further manuscfipts;'

It was considered th t the mecting had provided valuable
cx(hanpcs of views on a topic of emerging 1mportance training strdfcg1e9
for rhc promotxon of non-formal cducation. The International Inqtlturc
for Adult Literacy Mcthods wus commended on its initiative in pfvpurlng
and suppo 1n° 4 muc ne ded series of training monographs. The Gencral

Lditor and the Dircctor of the TIAIM in turn, expressed their apprec14t10n
for the cvident attention with which the p 4rt1clpants had prepared them-
sclves for the meeting and the positive sugpestions and offers of support

for thc promotion of the series made by members of the Panel
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T APPENDIX: REPORTS OF. IHE WORKING GROUPS

:_Thc working.groﬁﬁ Teports which comprise this
ﬁ_ﬁoction of the Panel Report are the results of group dis-
"cussion on the seven items of documentation offered tor

.
consideration during the course of the Panel's. doliberations.
Authors of five of the items were present and parfic{patcd

~1in the discussions,’ , .

»,is In appending the rcport\ of the working group% to
thc Panér chort no effort has been made. to nltgr the form

'ffgof nhe und&vxdual reﬁort\ Material from the reports hdb

.

s
v
s

Q . ., ’ .
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REDORD O OF WORKNING Gl

\ N or’ *
ra . -
M - .
a . E \)‘ ° i . -

Workinmg group 1 hid as its principle task the examination

ot the monograph by Mr.‘Sohan;Singh_ Léarning. to Read- and Reading to

Learn: An Approach to a Svstem of Literacy Instruction, and the

offering of sugpestions tor inclusion of material and revisions in

the munuscrrpt. 'Mcmbcrs of the  roup included:
Mrs. Lillv Avman, chairperson; Mr. Sohan Singh, author:

Dr.. Rousdhi Khnrvrt Mr. Josceph Mpogolo, Mrs. Weist, .

~
i

Dr. Josef Muller, and Mr# pavid Kahler, rapporteur.
' Q ‘."‘d‘ & * . . X
Conclusions and recommendations of the group reLarilng

Mr. Singh's monograph include:

1. The monograph represents the author's approach to instruc-
tional ma;erials'wh&gh is based on his experience in the field and
his concept of reading and writing. ) -

" I

«. The identity of tho target audience for whom this monograph
was prepared was discussed - well 'as the need for the 1nc1u51on of a

statement to that effect in the General Editor's preface to the monograph

("middle level literacy workers').

v

3. Rev}sions alreadyhpnderraken have enhanced the readability
of the manuscript as well "as having considerably shortened.it. - It
was felt that further condensation and reworking of cértain portions
of the manuscript would.yetbbe beneficial. The reworking, in the form
of examplificat%ons of the workbook and ‘guidebook advocated by the i
author, would deal primarily with the arithmetic portion of the mono-
graph. Another area needing revision is that of chapter summaries.
It‘was felt that summaries should be more refléctive form-wise of
the chapter content (checklliéis i-atead of paragraphs). The
chapter dealing with format was -d as another area for revision .
as Qell_as inclusion of more thorough treatment of the differenr
aspects of the physical make-up of the materials (page, size, print

size, illustratfons, lay out, etc.) At the same time attempts will

N _ 24



be m@dv to ggrrv(tgn_fclﬁ ithlJn(v in treatment between the sections
donliﬁg wi;h‘rvudiﬁg and writing and that dealing with arithmetic.
1hosc:rcvi<ion< will be ﬁﬁd“': hen by the General Editor Jnd rhe staff
of tbc 1TALM and thcxc will then be submltted to the author tor his

-

gonsxdo ~atibvn,

1. The group as well considered the stages. of learning to read
and write and the Eoncopf ot rehding-and writing as basic factors
1nt1ucnu1ng the LOH\tTULthH ot 1nstrugt10nal materlals They

theretore should be dCdlt with’ 0\p11L1t1V in the monograph

5. Members of the grOUp would like to-see the inclusion of a:
statement of the criteria upon which the author s choice of method
of tcaLh1n5 Teﬁdlng and writing 'is based, as-the<ch01ce of method
is dependent upon various factors, one of which is language.‘ The

same holds true for content, style and‘vocabulary

-8
LY
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Programs by Prof. Richard Burke. Members of the group included:

|89

(2]

. Learner ‘- participation - curriculum preparation’ -

¢) Support Services

. b) Feedback system

Mr.ﬁSafi'El Hashim = -

Dr. Kowit V.

Mr. J. Klicker . :
Dr. James Ogunlade (Rapporﬁeur)
Me. LR, Kidd

Mr. C. Bonanni
Prof. Richard Burke

. . '. RS .
Our order of discussions were -

. Context - Radio as a®medium of instruction - and what are

the political, ideoldé&cal and national policies that affect

context.
;.

Maintaining Interest

Groups and classes

. Valunteer Leaders - Monitor - Animateur - Preparation and

©

roles of these.

. Variation - Use of Radio Programme in the Context of:

EN

a) Literacy Skill-
b) Information
¢) Reinforcement

d) Others - S ' f_ ;3' .,; '

. Organisation of the hpaio Programmes in fespect to: e

a) Other Materials

‘ ’ -

b) Group Organization

. Questions of:

a) Demogréphy i.e. (i) age groups of family group
. (ii) Uraban and rural population

ce
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7.

Authors Questions in respect to:

a)'Clurity

b) Interest ‘ &

cj Accuracy -

d) Sufficiency o

s W

¢) Balance

- f) Utility

Recommendations

. CONTEXT

In. terms of the context of the monograph it was the opinion

of the group that Some 1n£ormatlon should be given about
practical training that is necessary for the effective use of
radio as a tool for a literacy'edd ation. It should also be
stressed in the monograph that radlo programme used for
11teracy educatlon will be affected by the p011t1ca1 ¥iedo-

logical and national policies of the area., These should

be clearly stated in the monograph bear1ng 1n m1nd ‘the ta;get'NA”

»\,. «

group for which the monograph is intended.

LEARNER

It is the view of the grouplthat something should be said"
about'the'range of listening pattern of the audience in the
monograph. This, it was felt, would'enabie the literacy
worker to'determine the length- of the radio broadcast.

VOLUNTEERS etec.

I

Because of. reglonal var1atlons or 51tuat1ona1 varlatlons
it seems profitable to define in the monograph the various
meaning intended for words such as monltor and animateur.
The roles of these people should also be stated however
Small

t »
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. VARIATION - USE OF RADIO PROGRAMME

There should be more comments on reinforcement in. the
monograph. For example when the plan is to teach the lctter
"o" certain words\that contain the letters e.g. '"book",
look", cook' should be stressed. Another example of
re1nforcement is that the head or ch1ef of the loca11ty

cbuld be asked to talk about the 1mportance.or the problem

. Apart from teach1ng basic literacy skills, the mpnograph‘

should contain how the context of the radlo broadcast should
contain essent1al information about the knowledge to "be
imparted, to the target group (e.g. information on health,

nutrition and family planning).

..ORGANIZATION AND DISTRIBU%ION OF MATERIALS

. —

The d1str1butlon of supporclng materials such as literature
and primersis not empha51§eo enoughxln "the monograph. Thrs
should be 1mproved Mention should also be made on how'
equipment should be dlstrlbuted and the establishment of
local serv1ce stations. Since the monograph aims. at people
in the rural areas, "emphasis should be placed on gett1ng
the supporting materials ready at least months before the

programmes come on the air.

. OTHER QUESTIONS

This monograph is addressed to f1e1d workers in rural areas,
thus it leaves out people in urban and ‘slum areas. should

also mention wh1ch programmes are suitable for the d1fferent

‘demographic groups - whether of age groups or family groups

. AUTHOR'S QUESTIONS

3

The author wanted to know whether the monograph is clear,

interesting, accurate, sufficient andvuseable, It was the
view of the group that thé monograph is clear, intéresting;
accurate and useable, and that if the abOVe suggestlons are

attended to, it would also be suff1C1ent

N
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L O

By RECOMMENDATIONS ¢

The group recommended that:

a) A monogrdph be gomm15€10ned to deal with the use of
othgr means of mass media in adult literacy ecducation.

b) Information leaflet or another monograph be written about
what the administrator/planner should know about "The
Use.of Mass Media in Literacy Education".-'

c) There should be a monograph on how to deal with litera:;
education in the urban and slim areas.

. ’ .
. . . »
% .
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REPORT OF WORKING GROUP T11

The report of this group will deal only w1th 1ts review of

the monograph on Programmed- Instruction for thernay Workers by

- S. Thiagarajan. However, many of the comments are intended to have

more general applicability to other monogra.ps in the series and

particularly as suggestions to authors who are just now beginning

‘to write their drafts. The members of the group included:

Dr. John W. Ryan; Mr. Werner'Keweloh; Mrs. Martha Keehn,

(Chairperson)
Dr. Ahmad Fattahipour; Dr." David Evans and Dr. S. Thiagarajan
(Rapporteur) - : (Author)

As part éf our discussions we asked Dr. ThlagaraJan to
summarize the major indicators .of effectiveness which he would
seek in a field test of his monograph. These are reproduced

below to serve as a reference point for subsequent comments by

the group.

Effectiveness Indicators

1. .COMPETENCIES ACQUIRED: ,

Can the ‘learner demonstrate the maétery of learner
analysis, task anElysis,.literacyiskills‘analysis, and
‘evaluation? Can the learner demonstrate proficiency

in these skills by applying fhem to a self-selected topic
and producing a programmed learning instrumeﬁt for a

selected target group?
2. INSTRUCTIQNAL INDEPENDENCE:

Is the manual independent of the need for teachers or
other inputs? Cén a learner work through the material

successfully without needing other resources? -

. -
' . - s

3. TRANSLATABILITY: . R oo

:_‘I . ? .
Can a non-specialist translator-culturally and lingujsti-

cally translate the materials without the need for c nstantly '

checking with the author.

- ) F



Does the learner possess the tollowing attitudes about

programmed instruction upon completion of study of the

mamal?’ : o
¥
, . - that develepment of 1nsxxU&t10n11 materials is a systematic
. w Rl
procdss : " . .
. _‘,. . . . « : +

i .- that-the adult learner should be involved as a collaborator
betore, during, and after the design of the instructional

miaterials . .

- that repeated testing and refinement is essential to any
material and that one never produces a permanent version °

- that there arc alternative approaches to instruction and’

that the principles and process of programmihg can be applied,

Y
to many. different approaches : ) » '
The following are the supggestions of the group about the
. monograph grouped roughly under the headings of Commpnlcatlons and
Technical issues. \ ¥

: ' Commioiioz:ions @ (Lur,uz,b, format, media)

‘ . '

k - Suggest test 'frames® and exercises be added at the end
. ' of the chapters - T

‘ . . ‘ . ,

- Suggest the use of an actual programmed learning sequence
as part of the-text in several places so the manual

'practices what it preaches.'

- consider reducing the amount-of technical terms included.
Suggest that triteria be developed to judge the bengfits

of including specific new technical terms’ such as
4 - s ' . . '
- importance of the term to the subject

- freduoncv of usc of the term in the rext

\S
lﬁ - ease with whlch the term could be put into simple

;i;’;;f" : , _ eq®ivalent phrase .

. ' ;}" o - degree of use of the term in.étﬁer 1itefature~khich the o

; N Coa , legrnérfﬁight biﬂcqucted to read for further information
o . . | ' . ' . , |
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I

Suggest inclusion of a glossary where new terms are

clearly defined, preferably with examples

- extent to which repetitiyveness of material. (e.g.
. &
Statement, treatment, summary) ‘is necessary in

light of length of document

Suggestion that to make it shorter either Several of the
later applied chapters be dropped, or that two volumes
be-considered a) chapter§ 1-8 as a basic document and

b) chaptcrs 9-12 as a more applied statement

3 - Consider replacing "condom" example which limits audience
and location acceptability of document but is not central

to b351c message ‘ : ' '

N

- add examples and comments suggesting that women .as well
< as men can be taught with methods discussed. _Use nutrition

or health, or other fields of interest to women.

[}

.t

Feasibility ,

- _The level is weil beyond that of a typical literacy worker
. in many settings; Could be profitably used in’ teacher

training 1nst1tut10ns or ‘in training ofs trainers of 11teracy
workers Wt -

¢ [N
- possible'conflict with traditional learning models which
emphasize personal re1at10nsh1p between learner and teacher,
and which emphasize learning fme status authorlty figure
who is seen as expert. Learnlng from a Wr;tten source
. alone may be less acceptable or may at least gzqu1re time

for introduction and acceptance

s ) DR
v

- add discussion on designing programmed materials-which
are not consumable s i.e., which can be used.over and over -

by many different learners. . g% .
. | o o

‘ . Q- .
36 . s -

O

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

O

. ’ ‘
. .

€3, % . ' ~
ol fretivenegs o

- expressed concern over confusion that might arise from
the historical vaxlatlons in the meaning of the term

”rungtlonal” as used in the monograph

- cffective if target group are litergcy programmers

rather than literacy workers

- that pfogrammed learning does not stand by itself and
must be supplemented by other didactic appioeehes such .

.as ‘demonstrations
p) .

- tﬁat discussion and examples be used to indicate ways
in whth the material can be made directly relevant to
the local 51tuat10n be given e.g., replacing the Thakall

by a Yam, dealing W1th polution, or modern tools.

Ap;r“>P ateness @ ' \

- manual very appropriate in providing examples extensively,
and in presenting to reader clear set of procedures useful
in any 1nstruct10nal materials development Process valuable

..... D *
even if no programmed materlals are to be produced -

- examples clear, well_presented, and backed‘up by clear

diagrams and charts summarizing major points of the author.

- will be good resource of second spiral nature ‘useful for

those who are "reading to learn."

- likely to be most useful to upper-middle level workers
at regional and nationdl level.
General Comments :

Y

- concerned that literacy component of the examples. never

o really drawn out of show how frames produce BOTH_fuhetiohal

learning as well as_literacy,practice

.



Q: so%e clarification of chapter three be undertaken to
\¢ ‘ ﬁ;ke format closer to other chapters and to highlight

' more clearly the relevance of adult learning  to prog-
rammers task. In chgpt@f three clarify the relative
appropriateness of programmed instruction for illit-.
erates, pre-literates, and neo-literates.. Discuss A
pfoblems peculiar to applitation of this method to /

, ‘ ‘illiterates in particular. Give exaﬁples of this if

at all possible. e.g. , Egyptian model. N

- consider modification on paragraph about Freire to be
less sanguine about similarities of his philosbphy and

3

that of Programmed-instructig?.

Overall reaction was that the monograph was clear,.well written,
provided a<mo§t valuable example to other authors. Particularly note-

worthy is the precision in setting limited goals and summarizing theme
clearly. : ’ , >

ERIC
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HECCRD R OWORNLY T GROUP TV

u
v

Report of the working group on the Zimmer monog raph

Toward Understanding Visual Literacy and Visual Communication v
Members of the Group: Mrs. Ayman; Dr. Khater, .

Mrs. Klicker;_Mr. Burke-Reporter

General Obqox\Jtlonb

.

1. sThere is 4 yreat deal of valuable 1nformatlon in this-
monogriaph, but w1thout the illustrations, it is d1ff1cu1t to evaluare
its full impact. Rough pencil- sketches would be helpful in: JUdang
how well.the authors have combined the visual and verbal elements: in,
dL\eloplnL their: material.  We felt that thé monograph, thoth i .
interesting in essence, could do more to engage the reader . The’ _
reader could bL asked to make his own draw1ngs .to complete drawihgs;
to give h1s own examples and so forth. A series- of Spec1fic ‘tasks ;

to encourage the reader to part1c1pate act1ve1y 1n hlS own ledrnlng

would make the monograph mu¢h more useful R

’ 2. 1he authors setm to’ d1rcct thelr remarks to fellow .
pthCSSlonals in design and audlo v15ua1 commun;catlon rather than
to the fiely worker- -organizer. The monograph would be more useful

) to literacy f1e1d -workers if emphasis were placedyon u51ng and inter-
preting existing vishal materials, rather ‘than on de51gn1ng, produc1ng

a8
and distributing new materrals.'“ B

3. The authors seem.to treat visual 11teracy as ‘an- End 1n .
1tse1f with almost no mentron1of thévrelat1on between 1earn1ng from
the visual and fnnctlonal lltefacy L1ttLe,mentlon is made of the
ways in which V1sqa1 11teracy can assist the learner in dea11ng with .
‘conceprs and abstractlom L1ttle mentlon is. made of some of th-. .
practi . rpvllcatlons of visual literacy such as 1earn1ng to read
bluepr;d . tharts machine draw1ngs and other 31m11ar material,.
The authors indicate that the pract1ca1 aspects of visual 11teracy
'Wlll be dealt with 1n Chapter Three, but these app11cat1ons shogld

probablv be treated earller in ‘the monogranh

N t

El{llc o . o ..'.4-'-..5‘.39 -

Aruitoxt provided by Eic:

~W



Content and Style

A.. Content

T The group: questioned-the néed for the extensive
) . historical treatnbnt of - the development of Lommuni->

‘7‘cation If thc authors feel that. the hlstorlcal‘

perspectfve 1s’necessary, thgy shoul& 1nc1ude the’

' ;?h developmqnt of hleroglyphlcs plctographs and
' ;';i early forms of wrltlng and Y15ua1 representathﬂé

A

was superflclal and?ln ‘nstances, inaccurate

e

?or mlsleadlng L

% . : g
o . 3

- Some of tho remarks“@n the qulﬁibgy of communlcatrons

}A‘-".
were a bit superf1c1a1 R o “E’
AN . -2 , ot

B‘ Styl?‘ , . ‘_' !lv _' S , . ’):

" . ) 3‘
1. The monograph needs conslderable work on organization,

e

structure and sequence :‘

oy

2, There is llttle relatlon between the sub-titles and

the actual content espeeﬁally_ln Chapter~0ne.

© 3. The authors need.to clarify and hlghllght some&bf
thelr terminology for the*benefit of those readers

who,are unfamlllar,w1th_the prlncrples of visual ‘ A
Cémmunicatidnf '

4. The authors seem overly apologet1c about their

”Western or1entatlon" P Co

A e L
5. The chapter Summarles are repetltlons rather than

l.,'.

"~tnue summarles. ‘ o : S S

> .
. -

-Conclusions and Recommendations

1. The group feels that the monograph though 1nterest1ng s
in essence, should, be orlensed mgre toward "the user than '
toward the prodncer of v1sua1 materlals in the teachlng 5

of llteracy' - -.v ) . ) X ., - 2 . ¢

ERIC B P
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oo The won i rapn e ol o e p T ustrations not only to ampl ;
. ) N / . ‘

did cenplesiongl the Sodnte they are making, but more important
‘ ( . ‘ .

Yoo encnee the reader in oooecitfic learning tasks throurhouat
‘ RN ‘ ot rou;

the monosraph.

G The aathors Shonld lace T, emphasis on the development
N Al . e

ot "Western' modes ot e comnunicatign, and considerably

rore (-..'I:,')h.xfli‘. hspesii e wavs in wh_i'ch culture oriented

VIl mater) - anoapd i !hc. t,czlch.iny_ of ‘litcrucy. r:i(m-
coaphaais for wle onquestions such as "how do these

materials helo ar hinder Tearning® "how can ;)r()feééj()_n;:lli' )
desivned and printed mater 1als be !;u.ppl(-mcntcd for ".pc("i ;'lr
local l(‘.’”'l.lill',’_ taske" and ""how cin £l)c field worker be of
AT e tnoevgluating the cffects of culturce-oriented

il materials v

e
.

4o The cithors Should read cavefully Mr. Sohan Singh'«s mono -

sraph, ance the two theme . are very closely related,

-

Gomment . on the Hane on monoyraph on linguistics

[

L. Dafticalt 1o prdee the vonopraph from the outline. . . antho

oo pec iAo binvai -t ce L eaders mity not be familiar
; _ 5

il r 'y ! ‘ "
With terminolopy , .

» .

A fanal -"l":""'"" At the heginning of the monograph might be

¢

helptal,
B U o T the e talized terminology as pussdible,

The approach Yo the subyect Should be more problem-oriented,
and s thearetioal . More une of personi) cxporience,

whecaib oo anstance.,

“oohection Ctwo o Dealing with the written langunge

A Too tar above the tevel of the reador.
\ )

o May not bhe the peiponsibibity of the reader nt thiy level .

S T

.
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Lewsone trom l.in;(ui*.riwut‘ur‘th(- Literacy Worker: by

l ]
)

The members of the pronp ineluded: T

Jenneth’ Banbon.

Mra. Weist; .Mr; Ryian, Mr, Bonanni; Mr. Ecweloh: Mr. Kahler
4 {Chiri rman) {Rapporteur)

e group felt Ihu} A manuial on Fingaistics in relation
to ]>j't(_'r;u‘y deaching would address mattens of interest to population
Largtr than the £eld w;'rh-r and including polrcy makers and others,
The )',r‘()\‘”)-"m])hll‘;iZ('d.Yh.'ll. the manual Should be as practical as possible
and du‘.i;fﬁwl to bring rh.a_'- contributions of linguistics to the problems

“of literacy workere .

the pronp deviecd o subser ‘of questions which they felt the

mnn_mzrﬂpl)" should wpeab 1o The consist of the following:
: .‘ . .
C What s the role of varions Linpuistic diseiplines in

Piteracy and re waplications for Literacy?

S What g bingor e (hriefly put)? “r
AooWhat o the vole of Dinpwisties in the choosing of the
Tangrape for Titeracy?
v A0 What g the role of Linpuistics in the preparatijons of

the lTiteracy programme? (rdentification through survey of .
phonologrcal . prammaticatl, Jlexical and lopical pitterns of

the particapantt, Tanpuage)?

S What o the vole of Tingoistics in the field of methodolopy
and the preparation of Diteracy materialys (key words 1ist,
! Y )

rewdabi Toty ) phrases, structure ete,)?

O What o the role of Linguistics in the teaching of reading

and Wrataing (overcoming reading and writing diCicnl Llos)?

7o Whiat s the raole of Linguistics in the t,um'hinﬁ of 1 new

. LB
Lang g o™

o 12
ERIC
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Orher points treared and questions posed were:
9

k]

LoAs vdrteracy o ~lves Cinpuisties what are the connections

Fotween the two, how can they be analyzed and what are somé

cexanples of past applications? ' : "

tJ

In Scetion ITE, the author suygests cértain‘lingﬁistic '
frameworh s, Coutd examples of the applications br these
he given cmphnsizing thc.advantages and disadvantapes of
cach approach and their Jpp]lcablllty in dlffcrxng
: situations? vk =

i. A part of the monograph assumes the avéilability of a
Pinguistic specialist whose role is explained to the literacy
worker, wcrﬁ H linguistic not-available, are tﬂcrc simple

}

’

techniques wiich might bc cxpldlned to the litéracy workLr

the procedures and their logic be simply explained? %ﬁ@ : <'@f
. N ’ \

4. When the author mentions tcrmfnology such as deictics, - :

to enuble him to carry out ¢ssential operations? If so, can

morphophonemic problems, ¢te. how will *he clarify thesc

s term, to the reader?

H A4 we want to look at the problcm from the perspective .of
) the m-ddle level worker , ‘can the essentials be simply

presented without the complications of technical terms?

43 |
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* . lfL[’OH'" OF WORKING GROUP VI

'

Organizing for Litceracy by H.S. Bhola
The »members of the group included:!

Prof. H.S. Bhola (Authof) : :
‘Dr. Ahmad ipour

-4 Dr.;Jochen K. Klicher, (Rnppoxtcur)
Mr. .Zakayo J. Mpopolo‘ ' S -

<. . Mr. Sohan angh (thxhrmnn)

T %hc,rqport of;phfs group deals with the outline of the
mohogrspﬁ on. Orgunizing for Literacy Worﬁiﬁy H.S. Bhola. But some
Lommcnts and su;pcstlons to the aurhor glvc also further points

. of v1cw espccnally what fhﬂ nhxiOsophxcdl 4and political implications

of the role, and rulcs for oryannz:ng social systems arc concerned

" *The dxscussxon can be’ summnrxzcd by thv following list of
conflicts which the proup ussumcd can arisc in the ficld of. orgdnizing?'
for lltomacy work g 'w.‘ B 3

» S LOnfll(tH dculxnu with the dlbfcrent levuls of orgdnlzcrq

- (onf11(1% botwccn thc orpan170r 5 philosophy and othe
phllUﬂOpthH which he is fu(cd with dround the wprld
- Luniln(l* bufW(cn thc‘authnx's modél of mlﬂuycment (ahd

its ph]losophlnnl hnnkuround) and dlffcrcntaru es of

M .

management '

- conflicts which can come from the rcvolutionury-nntufc
of fun;tlonul literacy ‘ - o

- conflicts created by the dtmugrutlu nature of lltcrugy
Orpunl/lrlun confronted to other )oQiul_- may be resisting -
organizations of sobijcty v

- conflicts coming from the diffcrcnt'ghinklng o Lendern
involved in literacy work >

~ conflicts hetween Fiteracy work as an Important branch of

non formul cducation and the (old) formal oducation %yutom%

conflicts denling with ﬂO(i“l class difforencos

-

44 , -

ERIC

Aruitoxt provided by Eic:



As part ot our discussion the group spent a long timce

o four topics which we considered to ho important:
¥ , v
%ﬂ Jztall %hc pronp discussed the problem of power,

" .
ﬁf whlch'orgrnlzatlons - as social systems need to survive
b
¢ ':.und be Aﬁl( to scrve their clients. While doing his
N 9
" Dﬁjob rhc orytnlzer/lxtcrdcy teacher gains powor Then
, :
* BT ¢!

hc has to harmonie the legitimization of new leddchhlp !ﬂif

with thc power of alrcady established 1nst1tutlons Iho, B

way to solve.the problem by borrowing power from older 7

and ecstablished groups of | le cadership scems to be the besdt

2. Annthcr probdc in which the group was %nvolved was the
“authors manlycmcnr ph]losophy Professor Bhola: "It is
cclect ic.
The group discussed the dilemma of an effective manapement AL

model for organizing lltCTdLy work on one hand and the nccd;

of democratic rc‘ponslbxllty of people on th other hand;

o,

\ . However the author stressed ‘his "christmas tree mode ', i
managing swhere the "decorations on the tree can be very @
humanistic” and the bureaucratic pyramid as the most

'

£ rional way of prncecdiny.

vﬁ"leh‘“ the group tried to ,cc and understand the probl(m

SV et some role "riormvr, in the ]earn1ny piroup continue

p(riurmlny th(xr:xulvsvrhcy are used to. “ Howchr the
organizer for lutvrl(y work hias to, put it out for 2xample,
that an expert joining a learning group is not in the suame
time a "preat communication man." ‘That iﬁ what proups (&hﬂ’.'

~ underatand and handle,

e ‘ 4. chllny with the consequences of role and status for the
orginizing work the troup suypcstod'thut the author's
thquyht on the literacy orpunlzcr ("Ho mu%t not' sabotago
‘hl' OWn plnn. by rvtruntlnp frldndq relatives, studpntﬁ,
or admirers when they are clearly unprepared for the joby

‘ e 16 be done',) iy right. but Idenlistic. Prof., Bhola aproeod,

iy

5 N 45
ERIC |

Aruitoxt provided by Eic:



- 43 -

; In general the group agreed with the author's opinion,
that many problems in the context of organizing for literacy work
can not be solved. But this does not mean that the organizer

has not to%kgép*his mind open for all these problems.

Recommendations

The group would  be pleased with more details given-in this
manuscript upon configuration and configurational relationships as it
"is alrcady pubiished in Prof. Bhola's work 'The Confiéd%ational Theory
of Innovation Diffusion.'" Some members would like to see the inclusion

of a pardgraph upon the different and difficult clientels.

»
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SALA S GROUE VT

Uihvuﬁﬂion of rhw iitline on Literacy Evaluation by .

.5 Bhola and John Hani rt hale
The members of the vroup included:
M lhas“i(n (Chairperson)
Prof, hvunﬁ‘
Dr. Oounlade
L | br. Thiagarajan “*%Q
br. Kowit |

.. Dr. Muflcr jind

srRechn l'_;.‘:a,ll)].‘{ulr.“t‘ eur) .
“of thn proﬁuxcd monograph~on cvaluatlon took
'lenyrhy and detailed discussion about the taryv

LA

clusive 'middle-level literacy worker That d)ﬁcuﬁﬁgun

>Txnd-~raph1cnlly as At!lghmcnt A, and it grcatly,Lnflucnccd

;{ Recopnizing that the manuscript which we %ad in hand --
\ 1 Evaluation Opcrufionul in Functional Literacy Programs' -
nuf van it FUHH“,dFHf{ of the proposcg monogrupﬁL or even 6{
"grwr ﬁuvxion, we began our discussion by focusing on the sub-
. ‘Vvln;prfl“ sugpested by Dr. lhxayarujnn s list of criteria:
7‘npp[0p||ulvn(", effectivencss, and {casnbxllty
IR '
Lo There was unanimons apreement th.'!lt the subject of evaluation
v oone tha urgently needs to be dealt with at all levels, the teacher
needs to understand why he is asked o collect data about dropdul and
. attendance rnluu; the policy-maker needs. to undorstand what galns he cnn

exprect from designating funds for program ovaluation, and the admin'strator

necds to be able to find his way among the varieties of evaluative ap-

proaches open to him and to nndeyrstand what they can contribute to the

colimcement of his program,

A7 | "

Q : ‘ . .
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Partly because a number of recent (or soon to be :yibiished)
articles and monographs aslready exist which are directed to the aigher
levels of decision makers, but more particularly because the stated
objective of the monograph prOJect is to assist in the training of K
middle-level 11terdcy workers 1t was suggested that the authors .
concentrate their attention on Sectipn 2 of Part II in the proposed
outline, i.e., "Specific Measurement Problems in Literacy.'" We ,“'
would probably recommend that the second part of the title be changed
from "Collecting Data as Part of Implementation" to "Collecting,

Interpreting, and Using Data as Part of Implementation. '

.

Mr. Hashim, Dr. Ogunlade,-and-Dr. Kowit deécribed the kinds ~,
of evaluative chores that the'Senior Adult Literacy Office or his "
counterpart might be called upon to undertake in their respective

v countries. They included some of the following: supervising the R
dlstrxbutlon and collection of achievement tests and to some degree
interpreting the results; cvaluating the effectiveness of training
courses for tca%bgrs, reporting on aticendance and dropout rates; making
reccommendations abéup changes nceded cither in language or content
of centrally prcpércd matcerials to make them more applicable at the

. i
regional or local level.

It was ’rccd that the middle-levd] worker needs help in ‘

rclutxvcly s1mplc dntcrprctxvo skills: how to-interpret ‘evaluative | -

l:nd:qu ,
CICmthnry zron
look}hp £ o

how‘to.rO(

alysis,

¢ ' . T

ences (discrepencies) and asking why they are thcro,

d% gftcndanuo records and think throuyh what they mean,
how to ob%uer a, cluss und listen for rolcvunt informaripn ) BT

how to cncuurugc freld level personnel to talk about their problems,

1;J<nnd how 10 denxpn njmplu 1ow- Lo%t 'lnforma]! ovuluutlon tcchniqucq

T .
.,’

Pcrhupx the nurﬁor' mipht p«uonqddor thclr basic . approach.

lnatcud of bbylnnxng wlth theory und moving to the concrctc, Wwo suggest

that they try movnny ulonﬁ 4 continuum from the highly spocific to the
highly (or not-so- hjghly) ubstrﬂct, bearing In mind the background of

the reader in the subjcct muttur, his oxpoerlence in the fleld, his .

langunge skjlla, und,hiﬂ'ﬁtool' skills, This would Anvolve an inductive,

* * .
‘e , i ) ‘e ) : .
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-
. saather than o deactres e o Sorting with the parricular, gnd
..‘.' . . 0 RN
. dervin, taeort ot cap e sk than Vice versa. -
> ’ - - B t l‘:
[ T i . ,
o Sl ) &
PUowa s ot tne . ._';,ﬁl would be more usetfunl
more readable to oty tar et e 1t we have defined it corre tl)
4 .
ocach shanter heoan with v con riete problem that/ight be faced by ®
aondd e Tevel worrer, oot i joe L fed i sample or Ssamples of the
: | .
redewgnt o evaluation taold “Here bovour Tocal Ieader's monthly dronont
Pt what docs 1t Thow”  What s huppening?  Ts it good or had?
Vhiat cunovon do abont et /

ot oonly the middle-tovel worker (as well as others) nd

to unilerstand hrs/her 1ole an the pestult of the program process,

’ to baoy what decicions are his to mabe, and what information he npeed-.
on o whiohi 1o base thase Jecinione. “hoped that this monograph can .
provide jvim o with the Lind ot help he necds to be able to pdentify,
prepare, administer, and interpret pelevant data and data collection

, 2\ . .

bnstroment s, . .

. * - &

Particular gmphicis might well e pgiven to the practical
application ot cthe Cindings that fall within the provision of the
. i :

. W2 ‘ , ) : -
middie-leved worker . "What Can You do About 1t?" was proposed as
A

‘ . . g
posible last chapter for the monograplr. '

Ptomay be deirable to cummarize in an attachment or an
. -

appendigathe theory devived from the practical considerations disenaned

“a A [ T A °
an rhe body ol the manogpraph, 1700
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I L. | National Centre ' : ’ ", 1-5 years experience
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