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Rationale for this Program-Excerpt from Original ~ . . T
‘Proposal Submitted to the Office of Education D v

i

in October 1974 : . I . R ';;;.ru

R
! )
; . .

Needs and ObJectlves for this Program : S '.-_,?.

There is a general recognitlon that educatiOn should provide an in-
ternational ‘dimension and emphasize teachlng about other cultures, -
However, there has been a serious neglect by not including an

adequate number of Adult Educators, and thelr ‘adult students in' . .r" ﬁ';

the targeted groups. Elementary, secondary,»and college students .

and teachers have been placed in a priority order high above that N

of expanding post-secondary Adult Educatign, leaving the population
volved in Adult Education as an essentially disadvantaged and

_ deprived group with inadequate resources5an unfllled needs.

-~ . D i .
v Traditlonal proposals submitted on Group Projects Abroad seem to be ;: o
S

On all levels of Adult Education (Ba31c, High' School Equlvalency, .
and Post- Secondary) in the areas of social studies, art,.handi- .
crafts, muslc, humanities and home economics), the concepts, content

- and dimension of the 1nternatlonal realm can and should be introduced
. to the adult learner. A broader interest in the world in whiéh ‘we

live, and. concern for i ternatlonal studies is certainly no less N
s1gnifkcant for the adult learner that it is for-the adolescent, yet

_-this type of bias against adults is inherent in the limited inter-
national dimension avallable in traditional Adult Educatlon curricula; -

essentlally for elementary, secondary or. college teachers, serV1c1ng'

. age groups on the elementary, secondary or college leveld, , Aithough
I am certain that much remains to be done with youth on thése. levels R

. of education, this project will sexvice %dults/ on elementary, r
.secondary and postsecondary lewels through their Adult Educators; ,
groups disadvantaged in terms of traditional resource allocatidn and ’

aet

- effort expenditure. In the 1930's, the Indian "Mysore'Experiment"

in Adult Education’ recognized the world of contemporary ideas and

. change as too valuable to be left exclusively to young students, or

college enrolled adults, but claimed- these as the domain of all adults
.as well, irrespective of their social class or educational backgrouﬂds.
» In our contemporary "Global Village" where the "Medium “is the Message,”" =

" a great deal of significant nonformalﬁand Psrmal learning end’ educa-

7 tion aboutvgur modern world is teking place outs1de of the traditional

" college 1le d clientele course., This type,of education provfides
an excellent opportunity and challenge to introduce and develop
international education dimension.

. .
. B,



_ post- secondary 1earn1ng group. ,

vi -

It is my fee 'ng that Adult Education, compared to the other levels .

of education, offers the greatest educational and numerlcal growth
potential for ‘the forthcoming decades, and it 1is clearly an area in..
need of more-substantive international input. It is the numerical .
expansion of this postsecondary group that will be greatest in the e

next few decades, and the attitudinal ' change of this group from "local

to- "cosmopolltan", an essential feature for .our more meaningfhl global

_ involvement ' The "Carnégié Commission .and the Fedéral Commission: on

Post-Secondary Education anticipate a 16% irncrease in the post-35 age -
group in the next decade, and a greatly expanded Adult Education .«
reéalm, but they have not adequately stressed an increased need to’

" bring a new international dimension into’Adult Education curricula.

and programs. This'proposal is a practical step in that direction, -
end could serve as a model to meet new and 1ncreas1ng needs of th1s

. 0

'Operatlonallzed thlo project could open up new areas for Group.

Projects in-India and could result in expans1on of international in-
put about India in a vital and largely untapped area of our educa-

. tional system, Adult Education. This Project has unique pgtential
~and will be handled and viewed as a creative project to meet largely

. unmet needs by developing dlfferent linkages,- approaches and strategies .

2.

h , ) American foreign policy decision-maklng.

 for expanding the international educatlon component in American Adult

Education. . It could emerge as a pilot for this type.of involvement
and, through innovative and flexible approaches, help develop new.

.response’s to newly recognized needs, -and provide meaningful. feedback

and models for future proaects of this nature

’Results or Beneflts expected for the Nation, for the Reglon, for the_,
. College, and for Partlclpants. S /

:'Implementatlon of thls" ogram should result in a number of slgnlficant

benefits_for the nation,' for the New England Region, for Southern Con- '
necticut State College and for participants and their students. o

or the Natlon There are three major areas whereby th1s competency
;ﬁsed progect can benefit the natlon

i

2.1.1° Now, more than ever before, ‘1t has become necessary- to expend
' greaterleffort and achieve greater success in educating ;
" American adults to our global position and respons1biilt1es,
-and to newly emergent global rea11t1es. Ametrican values and
practlces dre being revised because of limits on the avail- .
_ ability’ of cheap oil and naturel resource supplies, and
- because of the foed and shelter needs of numerous developlng
. nations. Because of our new situation we should recognize
our interdependence and the greater effort. andfsuccess o
urgently needed in international education. ' Personal value o
changes and new international perspectives are, requlred in
‘the light of change in national and international needs,
and more intelligent participation is required by adults in

-



oo vit
L 240102 The concept of av&ila.ble "lifelong educa.tion" is an idea
R whose time has come, although the practical applications
still have to be worked out. This proposed project ,gould-

R .. make a. significa.n( contribution for regula.rizing an inter- ,
£ .na.tiona.l educetion componenfi as part of a’ lifelong lea.rning,,
S experience. L Ch. X _
o ' v ! - SRR
% 2,1,3 It.is clean from projeetion statistics of numbers of . -

students entering and Bteachers: required, tha.t elememta.ry T
~ ’and secondary educatien. has entex\ed a long non-growth stage.
- It is also clear that, the broader.national economic situa- -
tion has curtailed other job opportunitieé for college
graduates. What emerges is:a frozen job ma.rlset and con-"
straining situation for a traditionally mgbile professmn.
‘Adult education and early-childhood education seem to be the
only educational fields that have the growth potential - '
 'flexibility and teacher mobility, characteristic of this, _
type of situation. The Group Projects Abroad program has .
invested PL 480 funds in elementa.ry and secondgry education.
for.quite a few years, I am cértain, to good na.tiona.L -
. ,a.dva.ntage.i I think that at this time, for the future the -
" adult education area offers an expanding field with
Lflexibility and mobility and a largely tapped area for
investment and s1gnifiea.nt beneflts. | v

2.2 For the Region L s - oo

The New Engla.nd region ‘has been tra.ditionally oriented to the .
. ‘expérience of the‘western part of the world, while the ‘Pacific West
Coast has been more oriented towards Asia.,” This: experience will
provn.de Adult Educators from the different pa.rts of the New Engla.nd
'Region with the resourcés, capability and support system.for - '
introducing and ma._intainlng a South Asim} dimension among a.dults -
" in this agea.

-

2.3 For'the College s : i
) . _ - +
-t Y ~The College will benefit if this D sal is accepted through :
' greater involvement and a.pplica.tion of the Indian and inter-. .
cultural dimensions in the Adult Educa.tion Teacher Prepa.ra.tion and .
professional education programs _
L Existing minor ﬁrograms at the college under the Center for "Inter-
.. national Education inc!l.ude Asian Studies, African Studies, and -
¥y East European Studies. ® It is Dr. Stambler's intention tQ utilize
- . intercultural input from these programs in this Adult Education’ ™
- . Meacher, Training Program.  Through continued involvement and .-
S teaching in interna.tiona.l and comparative. education, and -jinvolve-
. ment as coordinator of’ the Adult Educa.tion teacher training o
program, he-can bring a substa.ntive ‘dimension of global input inte
\this new teacher tra.ining progranm.. The proposed" development of
. . & »

.Y

. -
. ) ‘ v - )
". .' . . i »
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~ an Adult Education learning Center at the college will aglso provide -
a major institutional supportive device Yor extending this global

dimension among previously unserviced adult population groups.

'i

A 2 h For Partlclpants a.nd their Adult Students

. This program will provide masor 1earn1ng and experlences to develop
‘competencies for Adult Educators teaching adult subjects suitable® -
for .input about India. -Among other things,. this program will
provide for an integrated and functional stress on competencies °
.. in content and knowledge about India, intercultural understanding
and gppreciation of India, and{multi-medis instructional methods
and skilf% for achieving these content and'understanding
' competencies with adult students., :
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1. OVERVIEW IR -
, i On June 12th., 1975, a lgrou_ enty-two American Adult Edu- — ° /7y

P

'cators embarked on a sixty—five day educational pro : in India, :
Under the leadership and directorship d% Dr.. Moses Stambler, and the
fsponsorship and funding of the Office of Education, Institute- of :
International Education, Group Proaects Abroad Program (Directed by | L =~-T
Dr. Joe Belmonte) and its agent USEFI, members of the gnoup partici- o
. pated in the first such federally sponsored program for adult

educators. It was one of the five OE-UniverS1ty sponsored programs ]

operational for India in. l975, and rep sented a major recognition -

and milestone for~the significance of International Education | - ‘o

‘dimension for the personal growth and teaching capabili of Adult

Y

Educators. o
The group that went to India ﬁncluded c1ty and. local rectors
of~adult education, vocationaI education\teachers and administrators, ‘
community college and extens1on service people, teachers ,of Adult | |
_Basic Education and English as a Second Ianguage, and Adult Education o
Masters Degree students and doctoral candidates.-' B T ;
R The proposal as submitted by Dr. Stambler, coordinator of the f ‘1,
Graduate Adult Educator Program at Southern Connecticut State College, Tfj.'
,ﬁincluded in its” tr1p obgectives “the addition ¢of an Indian international .
fperspective for adult educators in the New England Regiop and thg :'“' ihv;i-
| add1tion of this dimen31on to the1r Adult Education p:;graﬂs at home. |

The papers written by parti%ipants in India for th;Ls / publlcatlon, S

Lo~
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f*: = indicate the reactions of Ameriean adulf)educators to their Indian

~

experience and reflect the expanded international dimension that

took place in thepminds of'participantsi N D .

The second publication w111 con31st of documents and

materials on Perspectives on Adult Education by Indian Adult
i'Educators. That manuscript 1s\1n the process of being
edited by Moses Stambler -and Léé@ Stambler, and is /‘ o
expected to be published by m1d 1977 In addition, sound—
filmstrips on Indian Adult Education will be edited by
Prof. LJndon Patrie (A/V Director at Southern Connécticut ,

'State College), and Moses Stambler, and are. expected to be

available by the beginning of 1978,

* PARTICIPANTS IN 1975 SUMMER INSTITUTE FOR ADULT EDUCATORS. =
3 ‘Southern Connecticut State College TSCSC) : -

Moses Stambler, Director, - Coordinator Graduate Adult Fducator Program;
ILyndon Patrie, Assistant Director, Director Audio-Vigual ‘and Multi-

. . Medis Services .

L. Stambler, Moses Group Leader Prof 'of Ed. Coord Grad Adu. Edlicator‘v
Nt Program : “ :

A2 Patrie, Lyndon Asst, Group Ieader Director, Audio Visual Dept at sCsC.

3.’ddams, Manette (qonn. e ( Teacher ABE program in New Haven

Y, Ackeraon, Mary (Mess.). - Adult Education Teacher o o

5. Archibald, Beverly (Conn.)- Teacher ABE E.S.L. Norwich

6. Baird,‘Philip (N.Y.). ' Director Adult Education, Comack, New York
7. Bedini, Danté (Conn.) Teacher - H.S. Mucic; Milrord High School
’8. ﬁaaé: Ethel (Mass.) | . Dir.of Cont.Ed. & Comm. Serves.,Prof.Bchav,

e . | . 13 Studies

f



o %-“Flet'cher, Jean (Conn ) L Teachef,'Milfoi'd H.S. Ac;ulﬁ Edqcete;".
10. Jacobs, Marcia (Conn ) . Adult Edneation Teacher, Westport
11, Jones,.E]_.vyn (Mass.) ' Doctoral student at U. Mass. | _
12, Kistler, James (Pa.) ‘ - Diréctor, Comm. Servc‘s.;iehbi'g‘n Cty.Comln. Coll.. -
'1—3'. Lopes, Ferna.ndeé '(I;daee.) : _Dix‘ector,‘ ABE prograi; ‘I'>rin‘., Cosswell School.
.*-~114=;"*Morse;—Mg;cyf(‘NT}f;)._—-—'—._—.'feaeher—at—Adu}t%&m%ng Center -
' 15. Paxmeila;‘ Roecb (Cenn.'). | Teacher and Counselor ABE/Student Affa.irs
16. Repo]..ej, Frank (Conn.) | o kactor of Adult Educa.tion, Da.nbury
17, Robbins, J_onn (Mess.) o ."Director, Adult Ed., King Philip Reg. Voe JHigh "
18. ‘Robinson, _Josepn ‘(Mass.‘) » v Di-r.,Ad Ed., Plymouth Lower Reg.Sch. District
19. Rosenhmz, Catherine (R.‘I.) L Coord., Cont Ed., ABE Sta.ff Dev. R.I. College
" 20. Sﬁa.mbler, .Dea.n (Conn.) ~ Instr. éhxlv. New Haven,Ph.D. Ca.nd Ad Ed. U.Conn
21. Swanjord, Edw'a.'rd (Conn.) B mj%wTea.cher, ABE progra.m in New Haven T
22, Vitello, Joa.nne;'(C'ofnn.) o :Tea.cher, A.B.E. E.S.L. Adult Learning Center :
2. EXTENT AND SCOFE OF THE TRIP X
In the cotirse of our broad tre.vels andnris-itations, we had an
eppe:rtuni.ty to view some maj or adult education operationé,' and to eome
to understand and appreciate many of the probiems "and a.ccompiishments
of educating adults in India. There was extensive intercha.nge of
.ide'a.s with counterpart adult educators on issues a.nd a.pproa.ches in ) )
Adult .Education both in India and the United States, and a broadening |
- of perspective and appreciation by both our' American ér'oup and the

Indians we met. _ Lo

14
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'In‘the federal government structure-of India, we found“a great'

‘deal of, helpfulness, friendliness,.and genuine warmth at all levels -,
'National, state, local and/at the level of an01llary private

h voluntary social service~ d adult education agencies._~Inherent

cultural and political d fferences on a ‘broad national level were

s—gs—g—quickly and - significantly'minimized—by 8- consastent—frank and

healthy people-to-people exchange of. ideas. L " T \JCf

-

Our’ trip lasted from June lS-August 16, oftwhich twentyqone
days were spent in residence at Seva Mandir (Temple of Serv:.ce) in-
rural Udaipur in the state. of Rajasthan. Our first seven days were

~spent in Delhi and included visits to the National Directorate of -,
© Adult Education of the Ministry of Education, the Indian‘Adult Educa- |
_ tion Association, -the National Federation of Indian Women, the
. LNational Centre for Educational Research and Technology, and the
Gandhi Peace Foundation. Our objectives in Delhi included securing
a broad national perspective and conceptual framework on Adult
Education in India. What we found were hard working people at.
Ministrvf;f Education and at public and private organizations,
trying their best to maximize information and programs,. at b‘est,"a.
difficult job in a federal political system.- After a two da&l
cultural viiit toﬂAgra, we spent three davslin'Jaipur wnder the
.auspices‘of Mrs. .C. K, Dandiya, Head'of'theiDepartment of Adult
y  Education at the_University of Rajasthan. Arrangenents we'rg' made

for us to visit literacy classes in the scheduled caste section *° *

Y
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visitations we also were able to learn more about the exciting and

. L ¥
[
- - . . -
: : . .

(i e. HariJans or untouchable caste) by the Raaasthan’Adult Education'
Association. Also, we v1sited a worker Education program, where we -
viewed an- effective use of simulation techniques. é?:= o

| We arrived at'Udaipur on Saturday, June 28th, stayed there for’

three weeks and had an intensive adult education and cultural

n

w

pregram—innaffiliation—withASeva Mandir until Friéay,—July-lBth.—mln—m—-—~

addition to lectures delivered %y members of the University of '_ ",
Ra.jasthan and people affiliated with Seva-Mandir on Indian cultire, ',A‘
civilization, arts history, politics, education.p,2 international“;‘if;r;£f3'
relations, we went on extensive visits to villages 9;.nd rural adultx e \
education operations and’ other types of. rural oriented developmentlii ifvdﬁff‘
. programs. Also, we vigited the tribals (i.e..Bhils).. Through our . | ;*é’“*

colorful folk:=arts and handicrafts of the Rajasthani peOple. During
our comparatively long residence in Uda1pur, we ‘had the unusual
opportunity of extensive in-depth discussions with Indian colleagues
and counterparts on 1deas, plans, activities and accomplishments of
programs.for adults in rural areas. 1 _ |

From Udaipir, we traveled to Bombay in the state of Maharashtra, R
where we stayed for three days. During thht time, we visited'the,i
Saint Xavier Jesuit Institute for Communications and learned from
Father Gerry D' Rozario about their exciting plans to uge the TV media
for adult literacy and social -ducation purposes. We also visited

the worker Education program whose objectives included inculcating ‘ @g

trade union values to workers and were pleased to see. role playing



;it . . ‘e \ . L -'-.\ . .
, o activities in process a.nd to léarn about creative group dynam;,cs and -

3

o the use of interaction techniques for training adult workers in trade

union acti\r.l.ties. We visited the Institu{.e of WOrker Education,

‘ -} - -
"‘ (. ’ 5 ‘ o -
3, s Adarsh Nagar, a.nd also the award winn;\.ng and exciting Polyvalent

s E ": RN ‘“}m (‘. '.

Adult Education Center, Samaa Shiksha}l"'Mandir. f At this Polyvalent N .{‘q& i
BN i &
{ %&}ter—we—eame—into eorrteeb irith—&—highly—pragmatie—needs~assesa- T T %
.“ \ v \-*;}fg.: LN

: ment based and competengy or'iented urba.n adult education program run,

._by 'the secretary Mr. G. K. .Goankar. This program seemed to' be a
>
y aluable one in urba.n adult education in other Indian cities. The

.
'

previously mentioned visit Fn Jaipur was an affiliate of this Bombay1

. org;nization. The Bombay program, assisted by UNESCO, has potential
;-Jlé'i or broad application outside of India as well.
; 'fhi -Our two day-stay-in Poonw, a city near Bombay; 1héiﬁ&é&”é”§1§i£f'"””"””“
' to- the impressive Directorate of Adult Education for the state of
Maharashtra, Gram Shikshan Mohin, and also the historically
significant Higne Stree Shikshan Sanstah. Our visit'to the Seva
Sadan Society,'of‘contemporary importanceffor its sociai weifare'and
educational work vith destitute and needy,women,;vas both instiring
'andveducational.";ulturalfvisits to the Ellora and Ajanta caves in.i
the envirbns'of Aurangabad were followed by a visit to the State of
Kerala Here. we learned of the literacyirate in Kerala, highest in
the nation, and the effective 1ibrary program and cultural conditioﬁa,
y - ntributing to this marked achievement in adult education.
: Our visit to the State of Andhra Pradesh included a three day

stay at the capital city Hyderabad, ,with visits to Andhre Mehila.r = [

\
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Sa.bha.,' a literacy and broader social sef'vice- agency, and the National

Institute of Commupity Development -8a ma.jor na.tiona.l govemment '
training and research center on community . development projects.
On our three da.y visit to Ca.lcutta. we included a trip to the

West Benga.l Committee to Era.dica.te Illitera.cy, on organize.tion doing

' -

both Iitera.cy and ‘social servieé WOTK n the urb‘lm’ “slum ‘areas of

.

Calcutta. We found the. West Benga.lv Coxxm\ittee involved in an

interesting- ex'peri;nent, supported by the na.tiona.l government of

participa.tion in a city-ba.sed oonsortium of socia.l service a.gencies _ .'

| a.ttempting to dea.l with broader city problems in an integra.ted a.nd

systematic fa.shion. We a.lso ha.d en inspira.tiona.l visit o, the

Sa.lvation Army, which is doing a very effective socia.l service, ,job

fES ot

and an opportun;lty meeting a.nd spea.king with Mother Teresa, a
‘.l

livingb "Saint" of%he Ca.tholic Church who is widely Jnown for her:
exciting. missiona.ry a.nd socia.l service work, end'for the _extensive_
itra.ining a.ctivities for social service workers. "l . -
After a cultura.l visit to Va.ra.na.si ’ religious center for the
Hin'du x:-el-igion,‘:wewisitedv the world renounced and a.wa.rd-winning
Literacy House Center fouﬂd'ed'by Welthy Fisher , in Lucknow. The

trip was completed by a !!i%est‘a.nd Relaxation" visit to Srinagar in -

- Kashmir, after which most of the partiqipants left for Delhi and the -

®

* States. | . | | *
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'communica.tions by pa.rticipa.r;ts, the tri i.,-:

ITINERARY FOR 1975 SUMMER- INSTITU'IE FOR ADULT EDUCATORS

- June 15 - Ar, Delhi
June 22 = | Ar, Agra .
. June 24 © ¥ Ar, Jaipur
“June 27 . - Ar. Udaipur
July 18 - Ar. Bombay |
July 21 ‘ Ar; Poona -
“July 23 Ar. Bombay
July 2k - Ar, Aurangabad
July 26 Ar. Cochin ~#
July 30 ‘Ar. Hyderabad
Aug. 02 . Ar, Calcutta
Aug. 05 Ar. Varanasi '
Aug. 07 . Ar. Lucknow
' Aug. 09 " Ar, Delhi
- Aug. 11 .~ Ar. Srinagar
" Aug. 14 - Ar, Delhi
Aug. 16 DEPART _FO@ u.s.

.
s,

’

ACTUAL CONSEQUENCES OF THIS TRIP FOR MANY PARTICIPANTS

on’ the ba.sis ‘of ﬁ{fvormation prov:.deﬂ by roup discussions,
ongoing feedba.ck and evaluations, unsigned final eva.lua.tion forms-,

papers written by pa.rticipa.fits and post-I? i

s.ctivit-ies and

" 1¢su1ted in the

Many participants, previously limited in experience a.nd '

| perspective by their own environm nt . in "Me United Sta.tes,

' ha.ve.,brca.dened their globa.l outl ols adding an interna.tiona.l
dimension to their world views B ‘

3.2 SOCIAL'CONSCIOUSNESS

!

Most pa.rticipa.nts ca.me fa.ce-to-fa.ce with the wide disparity

between the affluent and the mass of disadva.nta.ged in Indian

‘society. As guests at posh hotels, we pa.rticipa.ted in the

~f
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T ey _affluent'societ&, but as visitors to the villages and‘
\}\;~ldisadvantaged groups involved in Adult Education programs;
a we came into contact with people from the masses of ?ndian '
society. Reports ind1cated that partic1pants had a |

. heightening of.social consciousness and awarenesstf class

i'i and‘social differences, and a high degree of personal
; T ralues'ClarificatiOns;i’- . , _ | .
3.3 SELF-FENEWAL ~ - ' o R cy

Most of the adult educator participants had worked with S

av o

Y gro?ps of American disadvantaged at some t1me in their past |
and were able to recall their idealist1c dedication ‘of their .
earlier periods.n For‘a number of the participants, this'
experience clearly revived earlier commitments,and dedica-
tion, a develoPment“at a'mid31ife period whenfmany are in
responsible to use their expertise for implementing their

| ideas. _ . : o . ) . o

(O 3.4 UNDERSTANDING AND SYMPATHETIC APPRECIATION OF INDIA |

-

Visitations to Adult Education operations in/villages and
_ ' p > ancd

disadvantaged’urban areas, and residence in rural Udaipur
for a period of 21 days enabledearticipants:tovengage~in~~
significant interactionlwith Indian people on various.social
levels. Most participants have developed very positive

v . appreciation of Indian people and chlture. e
. : \ ' " ’ !

20
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people of India, participants came out w1th a sense ef hope,

SENSE OF HOPEFULNESS R

) Despite‘the evident and often seemingly overvhelming economic,_

- educational, and political problems being faced by the - %

?
TR

rather than despair. This was essentially because of the)@ﬁk

tremendously dedicated and devotbd people with whom came

into contact who were intensively Working to improve the

. difficult conditions. We found-that-theiadult educa ion in

3.7

3.6

India has attracted people of very high caliber, dedicated
to ideals of human | betterment and eager to improve the lot
of the ple. Contact with these people of erQllence and B

>

ded1cation has left most participants with a hopefulness

that the enonmous tasks of adult education and social change

can be accomplished.

PERSPECTIVE ON THE FANE[LY

Nearly all participants have indicated their favorable
reactions to the extended family and warmth of shuman
ity

relationships in Indian society, and some have expressed

regret over the lack of this pattern in American family

'urelationships.»m '.;~m- S

PARTICIPANT PRODUCTS AND FOLLOW THROUGH K

i

. Each participant hag written an impressionistic artile

about Indian Adult Education. . These articles uneven in
their quality, are included in this book.
Each participant will write a lesson plan on teaching about

India to Ametican Adults, These'lesson plans will be

‘ X ' ,M'w T?Iﬂ

21
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edited and compiled by Moses Stanmler and made available

‘to other adult educators. It is hoped that that publlca-

tion.willrsigni.ficantly contribute_ toward an _expansi‘bn of _
h thinking about the uses of 1nternational education material |
.in adult education curricula..‘ |
K Each.participant will be involved in- presenting infonmation

> .. using, slides, tapes and the media to adult groups and at
Adult Education Association meetings._ A number of partic1-

'pants alzfady have been extensively booked

\

'Moses Stambler will edit a publication of Adult Education in“

* India which will essentially cover the projects visited on’
this trip. . L

4 LIMITATIONS OF THIS COMPLIATION OF PAPERS - ;

This collection‘of participant papers has significant-and real

limitations. An;; attempt to grasp the scope a.ndl.depth of the Adult

Education scene in India in a sixty-five day period ‘would be an
'1mpossibli task under normal conditions. It was particularly so in
© our case because we were foreigners coming to a different culture,

and most in the'group were without any significant Asian Studies

background; -Many in the group cameé with biaseSJof}American

civi>lization ‘and inherent limitations of viewing Adult Education

'5‘ programs from a stateside perspective.

We could not possibly hope to see the full range and dimensions

”ofVIndian Adult Education'because of our limited itinerary ‘and the

I3

o 29
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“kf;jx pitifully short time we were able . to spend at- Locations of ev1dent E
h1stor1cal and contemporary 51gnif1cance. ‘We t{ied to secure as |
~broad a range of‘perspective as was. possible on India through our
activities. We vis1ted numerous villages and observed programs of
Farmers Functional Literacy, and regular literacy, we, V1s1ted ¥

operations involved with agricultural, vocational, folkcraft,'home

sc1ence, training ‘operations, urban worker

&ation, Polyvglent

’

"Education, and- social serv1ce operations of all dimensions and
scope.. Our physical conditions ranged from the poshness of our
hotels and the splendors of the Indian heritage, c1V1lizatlon and -
contemporary culture, to the slums and hovels of the mass of India's

'ﬁg o populgtion. We did not visit university continuing”éducation for

- the professions, and would have liked to see more “of 'the 1n-house

! training,operations, and hopefulﬁy a Jall or two (where I found |
excellent adult education tdking place in my stay at Mysore in

197h). We certainly would have likeq.to spend more time at many of

the locations-we igited. But, time was short and there was'much

h L4 — .
to be done. -

At best our group emerged with™a very limited empiricalibase'

Y

* to make generalizations' Jjudgements, and.inadequate time in India

. to do the research follow-up needed for so many of our projects..
Certainly, we recognize the ery 51gnificant limitations of our

" experiences and the consequent biases and problems of balance that

have crept into our individual impressions.




vestment of time and effort appropriate tq ‘the task . Participants o

Few of the papers 1nvolved adequate‘research to check out

impressions and some were written in haste, without adequate in- _‘

- wére requested to edit their papers and submit them in f1nal form,

“

,and the resulting unaltered product has been compiled x the editor.~

" :All papers were submitted prior to departure from India, requiring

-

_thoughtful and well organized and developed, while others are-

that participants work out researchﬁbnd writing priorities in the

- limited time available prior to submission. All papers are being = _%)YJ

0-..

'-published despite the evident uneveness in quality and accomplishment

\

for possible use in curriculum areas.- Some of the papers are very

cursory and in need of more extensive development. ' l P

e

h‘ There was flex1bility an"'

,'cipative management built'into

1

°the~ group ‘program. No attempt %}éﬁ #ade -to influence any of the" /t—'\ ‘

- fl. :. oY . .
participants to write or refrainahow they felt and reacted to their

R
Indian experlence.o The resulting viewpoints expressed therefore,

ayy

personal ones and in no way intended to reflect or support the

views“ofyassisting or sponsoring organizations.' Some of the data

presented by parti¢ipants is evidently hearsay and impressionistic’

and is in need of further clarification, but has been included in

this publication.

If more time ‘had been available, draft copies of this publica-

-ltignlwonldlha&elheen_sent tp,persons.named OF. mentioned, and....nlm”'

agencies referred to for their reactions and suggestions.

Unfortunately,"that type of time was not_available, and I have

j



..l : i . . -. lh - ) " . ‘ . | | .> {
decided”to have e'enclosed materials published in a limited ‘

- b a /‘
Qeditlon, minus th1s otherw1se needed feedback. ‘

5. SEIECTIVE PERSONAY OBSERVATIONS.

© 5.1 "HANGUP ON GI£WDHI < o > )
It is my 1mpression that Gandh1 5 1deas on grass roots

v111age participatory democracy and the need Ior iocai de01sion-
making represent an 1deolog1ca1 hangup for the Indlans very
simllar,to the American hangup with the Jeffersonlan,agrarlan

~myth of the Yeoman farder wh1ch lasted until the New Degl Era.

t

In ?ﬂditlon to rhetor1c of polltﬁial leaders, dedicated

workers in the Adult Educatlon fleld seem to»he concerned w1th
- | -1proving the wisdom of Gandhi ﬁy attemptingfﬁgxdevelop successful
. ‘ g,

agrarian-based democrac1es in the v1llages.

- Running counter to this agrar1an impulse and tradition are
the few people stressing systems approaches with change and
B parformance based cr;;eria and stres; on need for efféctive
ce ‘ral/natio;al power. Few adult educators have nbved in this
reotion away from Gandhi and towards stressing systens
organization; efficiency of output:and maximum uses of available
T technologj. ’The approaches used by the Polyvalent urban adult
education center‘in Bombay reflect a nove.towards pragmatic’
\ , programs of'adult'educagion._ | :
s . . .!;/ o
b ' |
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: It 1s my feel:.ng that tpe 1deological hangup on the. decentrali-

N/
zationimyth andrthe myth of the’ rural repﬁblic must be set to rest
»  or overcomgiiiLorgsr ta”focus on developing effective drganization R
T : A .

'_and approaches for adult- educati‘h\nroblem solv1ng ir. vhe - \‘
| contemporary peri S : T , :
There exr very striking simiiarities'between thevAmerican :

'agrarian e rience which stressed the Jeffersonian-Madisonian

- .

o -fheraﬁﬁ% of the yeoman farmer and the current Indian emphasis on N
»m‘-‘

Gandhi. . The Agrarlan myth of a lost Eden and of the return to this

Eden by local participation ‘and 1nvolvement in goVernment and the
s A
Republic of Yeomen-farmers was a central ideology of American

"nagrarian democracy, and the root of conflict o Madison and f_p ._ ' Tn.
‘Jefferson Vs, Alexander Hamilton.. Although Jeffersonianism won in
‘the gpitial philosophical akd ideological struggle, the long-range
j'victory was on the side of technology, large scale organization,

,money interests and’strong central power as advocated by Alexander‘

—t—

' Hmmllton.. Although we continued_tg,spout the agrarian ideas of - = .
& . -
Jefﬁerson, the realities Qf- the 1ndustrial revolution required a

* -rmovement'hfinitiation and eventual acceptance of & Hamiltoniam'

large scale production conomy.

In the American post-civil war period the trend in terms of T ... -

t

- o economic production and distribution was clearly in the dlrectlon of

large scale and monopolistic enterpf1ses;' There were efforts during

i Il '

the Progressive Period of‘President Theodore Roosevelt to assert

federal authority over large scale’ business groups, and during the

t




--116.f..
e ErogressivehPEriod'ofxwoodrou Wilsoen, to break-the:developing'Iarge.
economic'units into smaller.units.. This approach of Woodrow Wilson,
" failed to deal with the-fundamental issues of‘effectiue control.ovér
necessarily large scale units~of productionvand'distribution. Real
control over large units in- the United States came through the
socialization of'large corporations and the growth of:countervailing‘
powers of labor and farmer organ1zatlons. In the Enited Statesg ue .
found that government by organized 1ntérest groups and lobbies is
one‘of the ways 1n which the humanity and dignity of labor and the
fdisadvantaged classes ‘can be enhanced
In India the trend for efficiency in the use of capital and -
business is towards large scale organization Maintaining the -
fragmented state of the farmer through the local Village panchayat
system, and“pressing for the dignity of labor in the handicraft;
area, where labor by definition in a developing nation is
o undignified " is to press for 1nstitutions that will keep the.
farmer in a regular state of servility and powerlessness. To__
o achieve the human dignity advocated by Gandhi requires strategies
"of a contemporary nature to achieve his ends: Gandhi's message for
;contemporary Indian Adult Education is not Gandhism, nor localism
‘as advocated by supporters of the Panchayat Raj system.

5.2 DIFFUSION NEEDS TOP DOWN

oo _b" Indian Adult Educators on the- high lévels of decision-making
B : 5
L _are generally very well informed andfknowledgeable about major ‘L

ideas and'advances in Adult Education and ‘Lifelong Learning. In

y (\b
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fact, I’found a great number of ‘upper eschelo&<officials partici-

E pating in international conferences, communicating with other

A

p professionals and generally knowledgeable about maJor world - -

_ movements of Lifelong Learning.and,uses 'of Adult Education for

development purposes;' They‘were generally up on the latest ideas

" ‘and approaches, and articulate in expressing these ideas.'

Information diffusion mechanisms and feedback operations for

education are very poor in India. Despite key people knowing about

. the latest ideas and developments, there is little effective

'.organlzational network for diffusion of ‘this information into f1eld

areas,' This means . that oneé can and does find highly advanced world
ideas of Adult Educatlon in the capital city of New Delhi, but in
the village area and in theafield-operatiOns, one easilp‘finds véry.
ineffectlve approaches and ideas being operationalized.‘ |

India has, to a large degree, failed to capitalize ‘on the

:excellent quality of its elite leadershIp cadre in Adult Education,
- and these people are generally not located in effective leadership o S
"and diffusion situations.. The ed1tor found it easier to get
._informationvabout advanced.Indian thinking on‘Adult Education_from'

'American library sourcés than couid be secured in India, outside of

Delhi.’ The advanced tHinking and approaehes of the sophisticated .
Adult Educators in India are more. readily available out@ide than

inside India. Thrs can be- seen as an "invisible brain drain in

&

" that it doesn't appear statistically as a loss of trained perﬁbnnel.»

It does appear, however, in actuality as & loss of ideas and i i
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e approaches from‘talented people because of‘the lack of a‘suitable
‘ ; E diffusion and interactionist 1nfrastructure ( | |
This category of top-down diffusion problem is of the type
generally characteristic of federal systems. In a federal system,.
the levels of national; state, and local are theoretically supposedﬁ
‘ to be working in harmony with each other. :In‘actuality, there is |
2 persistent problem of diffusion.» Central government\personnel,‘

’o'.

L rarely have the possibility of disseminating 1nfonnation to all
; levels of government and’ lach th; authority to set up chains of
f .command and adequate diffusion agencles.» | |
We have this type of problem in the United States w1th general :
conﬁlict between natiOnal,‘state,'and local:authorities especially

-

in those areas such as education wherééall three‘haye_degrees of
! 'authority and no one has complete responsibility, such as education;l
In the federal system»of the United States, we have been able
“to cope with this problem of fragmented authority and responsibility
through the development of ancillary organizations. The supplemental
organizat;onsiwhich work outslde“of ‘the formal federal system, serve
:as informal agencies to bring order and'a degree of uniformity of‘
action and purpose on all three levels of government These. vpi
v organizations include publishers s teachers organizations s o
‘fprofessional groups, national unions, and the print and video-‘L

,7.‘ﬁ' media. In the federal ‘system of Indisa, these ancillary organiza- :

tions which help federal system lace ité operation together are ‘not

Y
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adequately operational; The newspaper and T/V media also do not

serve. that purpose, so we are left with a federal system which has

, not overcome the disadvantages 1nherent in federalism. _ f

3

In addition to the ancillary organizations operational in the

United States, the federal government recognized the inherent type ‘

B ~of problem in federal systems and. esteblished an ERIC (Educational,

53

libraries on.microfiche cards.

Resources and Information Clearinghouse) operation to pull together_"

documents on developments in education, and. diffuse these through
» .

DIFFUSION NEEDS: FEEDBACK

'Significantly underdeveloped in the Indian Adult Education

 system is feedback mechanism for communicating evaluations and':l

reactions to programs back to some central disseminatlng authority,_

this, too, is a type-of problem 1nherent in a federal system. ln ‘
the United States, John Dewey glorified this state of semi-chaos by'

praising the,Educational laboratory approach where many different

experiments werevtaking'place in;education inithe'different school
- . : ) S

systems, What he failed to criticize was that experimentation in

-} system without a central'information.bank or dissemination .

operation can”lead to a great duplication of effort with school

districts repeatedly "re-inventing'the wheel." In India, emperiments

,-and new approaches,are tried in the field, with little adequate'

'
feedback, and literacy approaches, evidently 1neffect1ve and dis-

carded~from_some adult education programs, are often adopted in

.other programs.. ‘fhere is_ a clear need to have experimentation and

H
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operational programs feeding back to.a single data bank source for

.the,broadest'dissemination of information and most effective

v -

evaluation. In'this way, valuable.experiencegdoes'not have to be
lost and knowledge does not have to be rediscovered'in a field

dwhere diffusion of cumulative experience should be the key strategy.

I have found many excellent programs and 1deas about Adult Edu-
s

cation 1n_India, but_a terrible brain draiqage and loss from the

"effective administrative strudture needed to cope with these problems

’ . . . - o ) ] i
~ and ideas. The Ministry of Education Directorate of Adult Education,

under the_direction of Mrs. Doraiswamy is doing a tremendous job

‘with a very limited staff (under 10 people)} They have began to :

develop centers and key areas where they will send 1nformation on

their latest programs, and secure feedback on programs in the field

Communication §heets are being sent out and a communication network

is growing.' This, in my estimation, is a very limited start;along
traditional ii'nes-.“a for -a problem of such _gre‘at magni'tude.‘ I 'would-
think that an approach currently being used by UNESCO, as well as

western_Europe and the United States, might help to overcome the

.information and communication gap in adult education without going

- through the difficult problem of developing a traditional commu-

unications network. The microfiche system, whereby all pertinent

infofmation on Adult-Education programsfand proposals could be placed

on microfiche and distributed to magor library centers in India, I

'_content would help speed up the needed two way flow of communica-

tions. In my opinion,’ the establishment of this type of system,
could represent'a'major step in having India utilize its.own

encellent'resoUrcexpeople to develop more effective approaches to

| ‘cope with India's problems, even if the procedure reguired-foreign,aid.

31 - I L 1‘ 'f%-.'.
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“<-1, CHANGE IN DEVEIOPMENT OBJECTIVES

1.1 Therepis a.growing recognition botn-in India and abroad,‘of the
.‘x,l siguifi"antfrole effective nonformal Adult Education operations‘
1_ can play in furthering national development This focus on}
‘ nonfornal Adult Education has been’ clearly. related to & shift
o _‘;taking place in the objectives of development itself, fram a .
'''' stﬂess on a quantitative increase in overall‘G N.P., to -a.':' : |
P ,qualitative broadening in the vay: this G.N.P. is being distrib- ¢_‘:
| uted. It is increasingly being recognized that broad distribu-
‘tion of the benefits of development, rather “than limited elite ”' .
usage of these benefits, is'a positive value and can be a maJOr-

*contributing force for national economic growth.

. 2. CHANGE IN EDUCATIONAL STRATEGIES | |
.2;1 Correlated‘to'this shift towards broader distributive‘objectives
has come an orientation towards-different educational strategies.
~ The traditional formal education oredit granting and process ot
oriented apparatus, is being increasingly buffeted by stress on
functional and competency directed'forms‘of nonformal education;»
2.2 For many years, the dominant strategy was to expand quantitively
* the. elementary and secondary school apparatus, prov1ding larger iv
quantities of the traditional type of education. There is
. growing realization now that what is needed is more of a L
'3t‘ ‘ qualitative change which would shift the favored fiscal positi6n
- of the urban areas funded on the basis of formal school ~
7operations, to rural areas, which could more effectively deliver

\ . ¢

education through nonformal meens. - o

- 33
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T 2 3 The traditional formal education structure generally has” provided :
its greatest benefits for a small elit1st group. Despite its o
evident faults and elitist limitations, formal education has
A : provided an. institutional framework for interface_communication,
. _.problem recognition and-problembsolving. It has also-provided.
a dégreekof internai}efficiency in‘neeting_internal objectives,
and a‘degree'of extérnal efficiency in meeting ‘the broader - -
objectives'of society. Unfortunately the societal objectives - f-'
for which the formal schools have a des1gnated role, have been
:essentially elitist in tone, and inadequately functional in -
content ' ),-.,_ : f v | .
;:é.h Continuing W1th the traditional pattern of quantitative increase
of the numbers attendlng the formal school. organization, will
" not necessarily contribute slgnificantly toward resolution of
major socio-economic problems. Although traditional linear
fonnal apparatus‘mightlhave sufficed in thevperiod of gradualist:
and evolutionary- expansion of European economies and societies,
diff;rent types of approaches are. needed for societies unden
modernization pressure to accelerate the participatory process,
'rapidly increase trained manpower, and broadly distribute the
increased economlc benefits. ‘

<~

2.5 With the evident'limited resourcesfavailable'to‘most'ﬁodernizingp.

v .}nations, a greater degree of cons1deration is being given “to-

Y
o3
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development objectives. Nonformal, -and Adult Education opera-

-

* Vel

tions are gome of the: strategies being viewed as vital ways to ”
l\e‘?bp overcome, the traditional eiitist approaches fof yeplicating

\

existant class structure, and as major means for distributing '

the fruits of development on a broader mass scale.‘
2 6 In India, as in other nations there is a clear need for the use 8
T of nonformal education as a balance with the formal education

* establishment because the formal education 0peration is unable'

)

“to do all the required tasks for economlc development The

Indian government has been giving serious;consideration'to this.
type of greater emphas1s on nonformal education to achieve

\},. natlonal and 1ndividual development obJectives As the ,
Ministry of" Education indicated, N

One of the magor weaknesses 1n the existing system of
education is’that it places an almost exclusive em-
phasis on the formal full-time system of ‘instruction.
¢ This leads to three major weaknesses. 1) Firstly, the
, education system is availed of only by the non-working
. ‘population, whether children, youth or adults. = This e
restricts its use to the well=-to~do sections of the :
v sbciety and“a link is established between education
. . and privilege. 2) Secondly, it is ‘not possible to
K move towards a system in which opportunities for con- -
. T . tinuing education are provided throughout the life of
L e an individual. 3) Thirdly, the cost of education, both
< . f ¢, . recurring and non-recurring, becomes. very large and goes
: beyond the resources of a developing country like ours.
, It is, therefore, necessary to create a new and in--
: tegrated form of a national education system in which
.- all tHe three channels of instruction full-time institu-
. ~ tional, part-time institutional end non-institutional ,
14 . . self-study would be properly developed-at all stages-
"+ . and for all sections of society. This is one,of the
‘smajor progremmes ‘of educational reconstruction to be
implemented in the Fifth Five-Year Plan.
-+ Indian Ministry of Education, Education in the Fifth Plan,
New Delhi, 1973, 66 p., Publication No. 992. .
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*-_13., ADULT EDUCATION -~ & = .

3.1 Adult Education is an 1mportant ex1st1ng strategy that can be
_ further developed and utilized in the nonformal education
approaches for achiev1ng the changed developmental obJectives. I
‘ It traditionally has had the virtues of functionalism, being
_' responsive to immediate needs of the local community, and
democratic in that it has been concerned w1th the uplifting and f'
‘improvement of the conditions of the masses and disadvantaged
© 3.2 In recent years Adult Education has also made significant moves
for release from the almost excluS1ve emphasis on "catching up
,btype obJectives, to a grow1ng stress on continuing lifelong
learning or education for all levels of society. In addition,
l-'new role def1n1t1 ns have been developed for Adult Education
~ which give greateI recognition %o its place as a magor nonformal
strategy; This role in a balanced educational operation, along

with formal and rnformal education, can provide a valuable

-~

e

means for enhan01ng national development .
- o .__r'

.f 3. 3 Fortunately, Adult Education has not been possessed by trad1- -
' tional organizational constraints, by the fallacies of elitist
'»education, or byfthe certification syndrome which-often'equates

the process followed in securing an education with the

acompetencies achieved in education 1tself. Yet the develop-
) - . . , ) ‘i L 4
_ mental and distributary tasks for lifelong pursuits,rrequlre

.ot

. of Adult Education _some type of national systems framework to

R

o maximize the resultslpf expending phy81cal and hUman resources,

, -.:és and utilize the experience that ongoing 1nstitut%ons can develop
A &ﬁd transmit

. .

P Tl

°
P
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3. There are,already many positive'Adult Education activities going

~ on in, India, many different governmental and private organiza-b'

";3.5

y

tions involved in the operations, fine literature on the subJect
'and two high quality Adult Education Journals regularly appearing.ﬂ.

. The general hlgh level of ded1cation and devotion that ex1sts

among. Adult-Educators in India, iS'most impressive. It is >

\

: unfortunate however ‘that despite these healthy and progress1ve

components, there is lacklng an effective organizational in-

-frastructure to capitalize on all these assets and systematicalhyi

v

' build and improve Adult Education operations.'*This organizational

limitation, characteristic of Adult Education operations in ‘
A pi
nearly all nations, and results essentially ‘from the ancillary

;nature of this type of* education. As a ?fringe or supple-'

: mental" area, Adult Education often is characterized by-%%g

fragmented nature and somewhat disorganized state. " The healthy

components of Adult Education, thereforE, often become lost on

the national scene and fail to make their maximum contribution

€.

to national development even though they might be. cons1dered

very successful locally I - . _"
Many of the pos1tive values of. different Adult Education

programs are not adequately diffused to other Adult Education

programs, and appropriate types of communications do not take

.place on valuable programs because of the lumited available

of

avenues for communication and diffusion. Often, these types

of programs are viewed»or treated as unique operatidns without

° ]
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too much’ that ‘can be transferred to other operations, or

o " utilized from other operations. When viewed from this limited

communications perspective, there is generally little spin-off
“value in programs Rather than a logical and continuing
building and 1mproving of adult education operations through

effective communications, we find ourselves in a cycle of

.‘lfa
- progrmm change, without adequate linear progress development

3.6 1In the contemporary perlod, Adult Education’ is beginnlng to o

assume two major new role tasks, that of lifelong education for.

e

all levels of society, and as a major component in education
‘for development'strategies. ‘With these new assigned responsi-

bilities, it has become important to develop a suitable
U-organizational framework for max1m121ng the'humerous benefits
-associated w1th an organization (e g. continuity, broader

organizational goals and missions, role definitions, interface
‘ /
between different cOmponents to expedite utilization of ;;

o

eXperienGe,insights, strategies and problem solving techniques,
oy ’ -ty s

and’ general internal and external efficiency)
3.7 There is need for a systematic classification of Addlt Eduéa-

tion programs, into manageable components that could be
' 2

Considered and applied to other programs when found of

J\-‘

‘particular value, Developing and operational ing a functional

7, ' classification system model’ is an essential{’irst stage for ]C
~ diffusion and facilitating fUnctional applications on a much

T broader national scale. An 1ntegral_part‘of'this proposed




' regular collector, qiearinghouse and d1ffuser of this informa-iv

“in the recent start of a publication program by the Directorate'fi"
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’system model is the reed “for some organlzation to éerve as & - »

" tion on a broad national scale. The content, scope and value,

would be cumulative and could increabingly 1mprove as the‘ | ﬁ:ﬂ

project progressed and/became more sophisticated
There seem’to be the broad outline for this type of development e

- . v

of Adult Educatlon of the Ministry of Education and Social s f_*,u

welfare They are producing a series of folders on d1fferent _f' Lo

. Adult Education progects, the first of which has been on the v_,f

Farmer 3 Functional Literacy Program. They have also published,

. Adult ducation and National Develo e t - Conce ts and Practices
_ .E AQL E@,n p

o

i "1n India,pand the Directory 'of Voluntary Organizations Working

"'in'the Field of Adult Education in Indid. These publications

' and‘diffusion of information about Adult Education in Indla._v"

- . . S e
are significant starts in a systematic collection, classification .

What would greatlyucontribute to go along with these fine

- o . - . ' . -
efforts is a systems design for Adult Edycation in India; The —

folloving systems-design is a suggested research model, which

I have already submitted to the Amezican and Indian governments ‘,'.

for research and publication proaect on Adult Education in
India. ' g
The systems class1fication being advocated in. this proposal

would provide the organizational framework for self analysis, :
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| A'ga.ther:Lng, classifylng, evaluating and. dlffusing informa.t1 a.bout
“" | _Adult Educa.tlon p,rogrm in Ind:La.. This a.va.ila.ble cla.ss1f1ed )
o ) .infonna,tion would a.ppea.r 4in an a.nnual cumula.tive ha.ndbook a.nd

: : m__)'/ 'could serve ‘a.s a ma;]or data base ‘for improVement of programs a.nd

It ) o publlcity a.bout successfu]f stnategles and a.pproa.ches belng ‘used
K The a.vg.lla.bility of this mforma.tlon is an orga.ﬁized and useful .

3 --.".-:.'form, could serve as a ca.ta.],vtlc a.gent for contlnulng self-

S improvement 1n the India.n Adult Educa.tipn a.rena. It could a.lso ": e -

.“,M""\.. . ) . 3 a:_) _‘,_,. _‘\
ée_rve as a mo",' . ve tatemepb '01’1 thé' ac%'ual contributlon, I

. P ‘use of a number of te;hniques, 1nclud1ng self-a.na.lys1s by proaect

directats s Surveys, questlon.na.lres a.nd eva.lua.tion of strategles

d outputs, and could be dlssemlna.ted through dlff,erent :
agencies'on a.n -annual bdsis. : - . e
| . . - . , . . ; = .
kb, PROPOSED CLASSIFICATION MODEL FOR ADULT EDUCATION ACTIVITIES T -

LY

h 1. 1 Program Tltle

b, 1. 2 Orga.nlzé.tlon Adm1n1ster1ng this Program e
Y "
ll» 1.2, 1 Genera.l Services (e.g. a.gencles semng the"needs of: adults .
o as & central function, youth-with adult education as a ‘ .
: . secondary functien, both ‘educational and noneduca.tlona.l oo
¢ needs of-the community with Adult Education one of thé - v
AR functions fulfilling some these needs, i.e. 11bra.r1es, ‘
. museums,. health and welfare a.gencles, periodica.ls R
CE . "~ . newspapers, ra.dlo, and T&V., special interests of groups .
o : with adult educatlon being used to meet the pa.rtlcula.r .
Lo, in‘berests of ‘the a.gency 1tse1f i.e. religlon, 1a.bor, -
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- industry, etc. or all adult activities in the community,
, ’ ~or ‘all adult actiqities of a specific agency, i.e.-
public school evening programs, etc., activities de- -

" - signed for segments of the population, i.e. sicians,
etc.; activities related to social-roles,
family, 1ife education citizenship, ete.; a
limited to narrow skill development i.e, re
‘reading, etc ) , cg

it
8
[l

edial

h.1.2.2 Major dource of Interest (e.g. government agencies,
private. philanthropic or profit meking groups, profes-
» sional- associatiqns, manufacturing or commercialj;
graduate programs in collegee and universities)

h.l.2.3 Specific or Organization Designations (e.g. national,
’ " local, community, health & welfare, agriculture, armed
- forces, cooperatives, industrial, labor, libraries,
museums , religious, hospitals, adult}centers, police,:
public schools, éxperimental schools, proprietary
schools, polytechnics, community colleges, colleges,
universities, radio, T.V.)

h.1.2.4 specific Types of Institutional Arrengements (i.e. in-
' stitutions of formal education (e. g. elementary, secondary
schools, vocational and technical schools and universities,
" and their role in providing Adult Education o the com=
munity); or major development programs (e.gxfthose
concerned with small farmer schemes, family planning
programs, rural employment projécts, high yielding
- varieties programs, integrated nutrition programs, and
literacy and technical know-how programs agsociated
with the above development approaches); or radio and
television programs which provide out-of school real
) <dnstruction for adults, provide motivation or informa-
' tion, and support formal school curricula; or special
.+ 1institutions for nonformal education (e.g. village
\ literacy centers, extension services, factory training
centers, centers for workers education, higher level
government and homemnistry training institutes, staff
training programs for army, commerce and industry,
cooperative movement education, libraries, Nehru Yuvak
Kendras Centers, Vidyapeths, and folk-culture programs,
and centers). ,
d
v 7 L3 Objectivea of Program '
h 1.3.1 Geperal Goals (e g. occupational and/or professional
competence and skill development; personal and family .
role living competencies; civic responsibility, self- .
fulfillment and recreational trahsitional assistance)

"4.1.3.2 Bpecific Competencies (in areas e.g. Cognitive: facts,




I SRR

=—= principles, process skills, Affective interests, at-
tixudes, values; Psychomotor manipulative)

L, 1. h Time
h.1.h.1 ‘Length of Program
h.l.h.z’ Use of Time Allocated

'h.a SETTING

+4,2,1 Needs Assessment Inventories (e.g. surveys among industries,
labor unions, government employment authorities, municipal -
authorities, etc.; interviews with responsible officials
of enterprise, administration, non-governmental organiza-
tions, etc.; studies conducted on regional needs by outside
organizations such as UNESCO, universities, research .
institutes, ete.; questionnaires to secure basic jnforma- - (/—

. tion on industrial structures,. kinds and levels of skills

' *  required of workers, and existing educational and training -
programs; - interviews with prospective participants, on an
individual or group basis, to identify their needss

4.2.2  Culture Context , ' A

h 2.3 'Economie Context |

h.2;3.1 Manpower Needs | A )

4.2.3.2 Source of Financing'and Support (e.g. International ‘
agencies, national government, state government, local

government, industry, labor, private organizations, -
tuition by participants)

: @
h,o.h Civic Context
4.2.5 Scientific and Technical Context

4.2.6 Other Adult Educatfbn Programs in the Area

h.3.'.STRUCTURE AND FUNCTION OF THE PROGRAM
4.3.1 Facilities (e.g. type, nature and extent of usage, special
equipment, special location, sharing of premises with other
v activities or program) -
4.3.2 Philosophy _ ' Ny .
4.3.3 Personnel

4.3.3.1 Part-Time

.42
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“4.3.3.2

4.3.3:3 .,
L, 3 3 L

4.3.3.5

4.3.3.6

L.3.4 Clientele
- Lh.3.4.1

4.3.k.2
4.3.4.3
L.3.L.L
b.3.k.5
b.3.4.6

-Previous %hieve%t ‘ 3: : . S

‘_I 32 - - ' -
Fuli-Time

Capabilities .
Responsibilities (e.g. conducting surveys and studies on.
. educational needs, training requirements s gene‘ral interests,
planning programs or courses of study, developing curriculum
for each course, organ121ng and.supervising courses, re-
cruiting part-time instructors.and teachers, training
part-time staff, preparing teaching materials, providing
library and documentary services, carrylng out administra-
tive and clerical tasks)

“

Staff Development (e.g. training of part-time staff,

_orientation courses in adult education methods and . .

techniques; workshops, seminars, refresher courses,ﬁ
regularized staff development and. training)

K3

Quality Control y " ', , S

Age Groups L

Social Roles

Entry Le
Constraints

Quality Control - i , : S ) S

4,3:5 Program and’ Curriculun

| 4.3.5.1
. k.3.5.2
" 14.3.5.3
4.3.5.4

4,3.5.5

Source

Materials and Resources

.n N

Procedure for Modification and Change

Content (e g. basic literacy &.remedial; rudimentary oc~-
cupational & vocational; technical training; agricultural
skills; professional training and retooling;'certification
programs; social, citizenship & 1liberal;. recreational;
value judgments & attitudes; calculating or measuring
skills; bookkeeping;/economics; psychology; etec.)

Additional Needs

43



h 3.6 Processes . | " - _},

L, 3 6.1 Organi21ng people (e.g. organizing pe0p1e individual
. »_ ‘methods of correspondence, study, apprenticeship, intern-
ship, directed individual study; group methods of class,"
: d1scussion groups, workshops, institutes, meetings, forums )

"

3 6 2 TEchniques (e.g. information giving: lecture, speech,
; debate, symposium, panel, etc.; skill acquiring: process
B demonstration, role playing drill, buzz groups, seminar,

: ,c€ase study, .simulateq performances, etc.; knowledge
-%yapplying group discussion, buzz groups, etc )

L _j cés extending effectiveness of methods and techniques
'fe.gs #llustrative devices:. result demonstration, films,
€te.y enwironmental devices: arrangement of seats, room
*"11lumination, types of seats, etc.; manipulation devices:
working models, simulations, ete, )

h,336.h Quality Control

4.3.6.4.1 Admission Stenderds ...,

4.3.6.4.2 Rentention Standerds'?;t;vﬁ3; ' . S

H.3;6.h.3‘}00mpletion Requirements
h‘3,6.h.h. Erems_gn Competencies |

4.3.6.4.5 Performence Criteria

L. OUTPﬁT-EVALUATiON AND FEEDBACK 'fiﬁ'f}’ - f

.41 Pre-Test and Post-Test o | |
k. h 2 Interviews - ; o : .’-»

| :h 4.3 Questionnaires | | | |

h , h On-the-job Performance Records..

L.k, 5.°Research L

4.4.6 Cost Benefit Analysis "ﬁi_

4, h’7 Intetnal‘Efficiency'- £ . _ R ' v
‘h L, 8 Extornal Efficiency» PR

/Y

k4.9 Feedbsck

& 1!(:

-
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e
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ADULT EDUCATICN IN. INDIA CHANGING EMPHASIS
FOR DEVELOPMENTAL PURPOSES -

by

‘Moses_Stambler

. L ) . ! . . - ' —_—r—

1. INTaODucrqu S A : 1
Theltasks andhproblemsfconfronting Adult Education in.Indialare
extremely difficult to cope with, and often staggering to the imagina-
tion;, The l97l Indian population of over 557 million, an increase of
| 359 million from 1951, lived in an area sbout one-half the size of the
‘ American mainland ond on a less bountiful 1and. In l97l,approximately

T 80% of the population lived: in villages, and national per capita inccme

e “-
-' ."0 4

was less than $IOO per year.. There "had been a rising prOportion of

literates in the opmlation, from 2i% in 1961 to 29.3% in 1971, but. +he L

.'.', i ,'-‘

actual number of illlﬁerhtes had risen because of population increase, RN

with the highest literacy rate in India, vhere it takes about three years

. far a college graduate to secure g semi skilled ,job driving a taxicab

; .'

,In'India, the population increase over jobs available ig at least two-f

L

" fold leading to a widespread increase in unemployment and underemplpy~?@ !

" ment. In this context, Adult Education has of necessity often taken

"

2 the basic form and functions of health mitrition and family planning

" .education, elemental agricultural and industrial skills, and'literacy
v .:educationl 4
S :
There are increasing attempts to utilize Adult Education as a
'component in national development schemes, and the current situation
and changes taking place in Adult Education in India séﬁve as important
bellueathers of the broader‘changes taking place in Adult Education - -

operations, especiallyiin the less developed'nations.

4‘3i_
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| LEGAI, AND GOVERNMENTAL SUPPORT -FOR ADULT EDUCATION "*:,

: education for developmental purposes, especially where the planning.,‘j‘

v My
. implementing and fiucal capacity to advance the programs advocated i

s

PR 1..,‘ o . £ .

There .are clear practical expressions of commitment by the federal

government of India to advance Adult EHucation, even though there is
no legal statue to make Adult Education a matter of personai right for

the ind1v1dual The commitments by the government however are tempered

. by the reality of the ‘Indian federal political system. As in. the

American federal system,where central or. federal power is not strongly
generated ior education in general or Adult Education in particular,
India too faces this type of endemic organizational

problem. Although Adult Education has been mentioned and provided for

by the Indian federa; government in every one of the past five-year

plans, the reality;;7~that educational systems including adult educa- .

A

tion, are matters’ of concern or neglect for the 21 Indian states rather

than the central federal government. Although the central federal

\‘.. n \ .}
’ 0; -

government does prov1de some coordination, advisory organizational and ”
fiscal support, the state level as well as the district and village ¢

levels are really where vital policies and plans are determined, and

implemented This poses a key problem on the effective uses of - ‘
.

. s

comm1881ons of the federal government neither have’ the planning|qﬁr’

'!

There are two major program areas for Adult Education in India. ”fr

Those of the Federal Minigtry of Education, and departments of education?'i;
in the states, directed towards the masses -of Indiun adults in both
urban andrural society who are illiterate and nemi illiterate, and
those concerned essentially with job skill and vocational'developmentigﬂ vff:

s
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N DEVELCPMENT (‘BJECTIVES s

heritage” and the reality of tWO nations, the haves and the have nots.

Q' .& '-v. ' = 37 = ‘ : v
. o
that come under different control agencies such as governmental

ﬁMinistries of Health Agriculture, Railways Post and Telegraph and'_v

._Defence, and family planning, in-house business and private agenciesv

f."

,-" ) 3

Lt

There is a growing recognition in the field of economic develop-

ment of the need to transcend traditional stress on quantitative

expansion of Gross National Product, which often reflects elite o

acquisition of goods and services and move instead to an improved s

qualitative distribution for a broader percentage base of the people.

With this shift to more comprehensive and inclusive developmental ob- :

Jectives, has come a shift in emphasis on strategies to be used. Under -

~ traditional developmental approaches, major stress was placed on

developing the formal elitist college oriented institutions on the

sssumption that the production of a select 1eadership cadre would in

~‘turn contributa most to the general welfare of the cammon people. This

improvement for the masses for the most part did not ‘take. place. Investing

large amounts of limited resources in - this select educational area,

resulted m furtherlnational divisipn by reinforcing the colonial

. ‘. { l v “ ,(’ A

f
With the new emphasis on a more equitdb%g” tstribution of an

) ‘7,' u/n, '- : i : e
improved life quality, nonformal Atult Egnbamgoug%skecoming;increasingly .
AT L Ry o
significant as a. msjqr strategy fonﬂd giq .Lﬁpurposes. This

‘(‘

resulting in a consequent shift'away ﬂk&ﬁfﬁ& it totalldependence on:

'_'»«\. :""

'the formal educationsl structure,and its stress on production of elites

in the K-College educational-laddsr.

B LI
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h Exmnsmn AND BROADENING OF THE CONCEPT OF ABULT EDUCATION

» . ’ I'

Through a series of economic development plans implemented since

irdependence in 1947, India has been attempting to mobilize for :
iy

future. After independence, the idea of mass literacy received :
L /

a better
N _

the ~main emphasis of Adult Education in Indla, a nation where nearly .
[

80% oﬂ‘lbe population was. illiterate. In the farst two five-year plans

after 1ndependence, recognition was given to the basic incompatability
: f between wide- spread 1lliteracy and rap1d oocial and economic progress

in IndiauDemocracy, but emphasis was placed on literacy rather than its”

I
-;@;-h ERRATA LA

'f | social im\licationsa

1t was recognized among other-things that d1rect literacy campaigns

“

{

' among adults were not acoomplishing a reversal of the trend, énd that

Y

a new, mass national effont was required focusing on social education.
The aims of this social education approach were sixfold: to secure - .,
literacy, to promote lifa health and hygiene, to develop skills that
could contr1bute to raising the standard of living, to provide op-
portunities for practicing and learning the responsibilities of.’
citizenship, to promote opportunities for rec1eatIon, and promote the
social -education of women. The emphas1u was directed to broaden the .
Adult Education concept to incldde wider ranges of activities than mere
literacy, i.e. canmunity and socIal developmtnt civic education, @5y{”ffiaiﬁ¢
- cultural and recreational actiwiiies, dcvelo[ment of the folk nrts,..
library development and regular literacy work . ;
'fi[f Delivery ngencies for this social cducation concept*were to be

the local government agencies of community develonnent vo]untary

¢

S e et e D . a el ’
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Y armers groups, recreation centers and 1iteracy training centers. This
type of emphas1s has wesulted in programs such as agricultural exten- N

sion services to improwe farmers conpetence for improving agricultural

iy

practices, and .cqnbines the efforts of~at least three federal
minlstries Family Planning, Agriculture, . . S

adEducation Information and Broadcasting, hLT’he efforts of these minis-

tries come together on three parts of this program. the training of

farmers through Farmer Training Centers, demonstration camps and young -

oy
ae

farmeﬁ groups, radio broaﬁcaétiﬁg of farmer discussion groups.and°

A3

’ e N

: fqrums, and[actual functionalv

i
Iiteracy courses in approximately 100

agricuiturai districts.,_ . L &

. Inctuded in thms'_social education approach has been a recognition

. “.-

_ of city worKer and the Adult Education needs of urban areas. This has

included programs w1th a- stress on urban basedylolyvalent.Adult Educa-
tion Centers ﬂor city workers in cities like Bonbay (Shamrik Vidyapeth)
ﬁ”
. .  and other centers of economiCally and educationally underprivileged
| *,clients 1n need of jdb related skill development Undergraduate colﬁege

| fﬁstudents have alsd been prov1ded with an opportunity fa'participating

'.,iv. developmental’programs'_including‘ﬂgult Edacation, tﬁrough the ,L_,

. Service Scheme ﬁzgv;i"ﬁlV

'R-’ f . e
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at any one: point in time, are generally inadequate to meet the changed
Fijﬁ needs and demands of- coping with life areas at a later date. There ‘

.-

is an evident recognition of -a need not only for training but also for

continuing cycles of retraining adults based on the changing needs, demands

¢

and problems of modern society In the fifth fiveﬁyear plan (l97h-79)

- recognition has been given to the changing role and function of adult

»
>
o

N education through a fiscal increase of nearly hOO% for adult education

K operations ‘bver the limited expenditure in, the*fourth five-year plan

* N
4

prosramr.‘ : D -

There is also an increased linkage being fostered between govern- ,
,mental and non-governmental agencies in education The traditional
divorce of ddult education from the formal educational stream and fran .

other governmental agencies, is being ldoked at more .closely with the

Py

hope of developing more adequate linkage between the sub-systems of
. ES
Indian society i -

?W; .' .The: traditional emphaSis on formal education, K-College as the

major strategy for national development is being challenged becanse it
g
has failed to prov1de the necessary broad base for national advance, Zﬁih

e

and has not prov1ded an elite who could and would produce effectivel

"leadership to achieveﬁthis national advance.‘ There is greater govern-%v .

\‘ N

".mental recognition'tham national and personal development Zt//tegies

J . .
cannot rely exclu ively on the formal educational operatio to'provide C

..ﬁ the changing vocational and attitudinal skills needed by large masses
v \
- . of the population, and a growing awareness of the need: fgm‘utilizing

" the non-formal adult education- operations as maJor canponents in

e PR o ram et e . ST s tess Seee—
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balanced strategies fop advancing society
. y'
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. soME ADMINISTRATIVE PRACTICES IN INDIAN . . ™7 v
- NON-FORMAL EDUCATION |

T I o ’

° Frank Repole - | S A
¢ ~ . - . ‘ . L A

: % -

. R v . 3..

R . ) -
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N [y

Preface . N .

The author of this report has attempted to identify front-line

emerging administrative practices which contribute materially to the

.

effectiveness of non-formal instructional programs for’ adults in the ..
areas of functional literacy, social competencies, cultural and’ political,

understanding and-productive skills requisite for personal and family

. living. T o

4]



SIS TR o e
Ao WHAT-éf"WHEN 7’ WHERE 7 WHY‘?f'How ?

-
)

Before any kind of any instructional program can be implemented into

an urban or rural area, whether it be a heavily populated center, a village.TE '

‘4

Tor a” tribal un1t the administrator must have an understanding of bdth
,f
physical and human characteristics of the area to be served.,
P

He must take into consideration such factors as: cllmate seas"
'changes, topography, soil fertility and major occupational ‘or voéational
.activities.< Likewise he must be informed as tb the simbio\ic bomposition o o

and’ distribution of population to be administered BRI

w

p. An appraisal of the humanedement should attempt tq discern not only .

the needs but the resources in terms of leadership in the various commun--;

‘\

"ities, villages and tribal areas. The activities by which the basic needs
- such as food clothing and - shelter ‘are provided should be noted in an =

‘ attempt to’ make'learning more functional and relevant_and thereby more_
: palatable as well ag effective, e

‘A

-Generally, the needs of adults. fall into It categories, all of whici _

‘serve.a purP0§§aand’therefore may be identified as "functional".szThese o

- may be identified'as.follows:

1. Vocational skills requisite for productive purposes,'economic
. and subsistence such as acquisition of food, clothing, ghelter - = .
.- - and opportunity for self 1mprovement o ‘ S,

2. Social skills such as child care, health, nutrition, food T
'“ preparation, clothing repair, budgeting and political aware- :
. ness and competency. .

Q X

" 3. Literacy gkills involving,commuqicational and computational A
# gkills, oral expression,. reading and wﬁiting. T
P,’ Cultural understanding including the native language, customs,
traditions, religion and the heritage aé pertains to architec-
ture, music, ,culptoring, palnting and - craftsmanship of 21l kinds.-
:l.j} v' - ;
Q R, "ﬁg ' e : ) Ei4 . . ot
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3. The need for Security - (freedom Lrom wa.nt of food, sloth: ng,
shelter and freedom from discrimination)

> ", '
Identifica.tion of needs by thé administra.tor must be correlated with

vthe recognition of need by the adult or adults involved. The prescriptionp
N ® . Ct Co ) ' ' .
is the usual practice, only where-recognition of need is present in the .

learner, will the ‘requisi-te motivetion for ecceptance aﬂd‘positive éa.ction_ ,;g
_prevail., - ‘ ,. ' . T N | |
Communication must be established. . This may be and should :oe .
effected in a nmnber of different' wa.ys- (1) Infoﬁned persons indigenous
to various groups areas may identif,}r needs. (2) Advisory groups under
indigenous lea.dership may be- orga.nized for the expressed purpose of
identifylng need. (3) Periodicrsurveys of productive effectiveness a.nd/or~
persona.l a.nd family 11v1ng ma.y reveal 1mmed1ate needs whether 1t be in
the a.rea. of functional 1111tera.cy (productivity), academlc illiteracy
(communica.tion and computation), or cultural illitere.cy. : “ g : *
Identifica.tion of needs may also be effected among the more 1ite.1:a.te-‘-‘ '
3 by use of the questionnaire or interest che(:k list. Itv must be kept
[.; para.mount in the minds of adm1n1stra.tors that educationa.l dev1ces in-
clu.ding the spoken word, movies, printed materials, group meetmgs,

4

demonstra.tions a.nd 1llustrations must be utilized in a.n effort to reveal
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:Athefneeds‘to those not even aware'of their shortcomings.and'deficiencies.'

Thus, education is‘means as well as an end. Also,Bdministrative and’

- LN > M v *
supervisdry needs- must be recognized if cducational_objectivesvpre to Pe

. . i
met.
? . »
4+ X ot s 4

3 o . < i . X ’ ) i "
PUBLICITY .& RECRUITING o, a ' P LN T

. R . “. ) R o . pe ‘, " .
° A. Public hwareness of instructional opportunities a#ailablewmaya"

‘ ¥ . Ny .o » ’ S

be affected by the following devices ' _ T . - -

-1, Organizational orieptation’ by group representat1ve.7

2.  Public announﬁements via P.A. systems, radio arid T.V. B

L

3. On site presentations, demonstrations, pﬂfpetryi»
4. Movies, slides; film. strips, posters, group meetings, etc;‘
. 5. Fdiers printed in multi languages.
B.. Recruitment of participants in the 1nstructional program should
be focussed on 1nd1v1duals with 51milar problems or needs. In every |
4

1nstance, 1nstruction should be relevant to the needs of the participants.

C. Recruitment éﬁh training of 1nstructors should precede organizaf

4 . - o : V-

tion of classeg and utilization of instructors indigenous to the area has” '

. proven most effective. Teacher training programs, clinics, workshops and
institutes are most often condﬁbted by the universities, colleges or .

technical institutes in the area.

4

SCHEDULING AND PROGRAMING : I ] .

1. 3t is recommended that flexibility be exercised at all times in

-

' J o s
.regard to time, duration and location of all instructional activities.

2. Physical accommodations:’ If an indoof facility is required for

shelter from the €lements, badequa'te lighting should be provided. In some

N - - ”
3
..

»

3
r“

P
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instances where this is not possible, instruction should be restricted to
the day-light hours. - | |
L ,3; Time' Instructional programs should be scheduled at such times .

and for such periods as are most convenient and least disruptive to the

fbgularly scheduled work activities of the;participants,

NN

CURRICULUM CONTENTS. R , ta | : 'T;_' o ff"

L]

Curriculum contents should be ccnsistent yith the expressed goals

and obj ives of the 1nstruct10nal program.ahaﬁaEsigned to meet the needs.

s of the adult participants.

4

2. Specificity of objectives should be first and foremost in -

Lo,

' planning and conduct of 1nstruct10n.

¢

3. Concepts as well as skills imparted should be both functional

and relevant{to the expressed needs and interests of the adults involved.

~ CURRICULUM MATERIALS |
l. Hardware, when budget permits, might effectively include such

\ .
equipment as models, mock-ups progectors of all kinds, electronrc and-
g : .

mechanicél learning machines, battery operated tape recorders and
miscellaneous reading aids, (assuminé that electricity is available) ' .
2.' Printed literacy materials, in the: approprlate language should be
. written 1n large type and should be well 1llustrated w1th diagrams and/or
pictures. J

s

»gd 3. It is;recommended‘that teachers be encouraged to improvise and

prepare curriculum materials in the form of charts, illustrative exhibits,

displays, flash cards and "pass-out" items. - . . 5
:;’ *‘ o . . \{d
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¢ ° o

b, Uttlization of project reports or demonstrations often results
in improvisation of teaching ailds by the participants ‘themselves which -

might enhance instruction at no additional cost

. >
- > !

METHODS AND TECHNIQUES

It has been observed that literacy instruction for the most part has
’ ;elied principally on.lecture and/or a minimum amount oi blackboard and--
notebook drill. : | i | ~;; .i B ) l '
In,most instances, this might be.attributed to lack of equipment,
- materials and inadequate lighting. An honest effort, however, i evident :
to‘train indigenous instructors from the various’villages,itribes;andvurhan
’ areas‘in teaching techniques_and to acquaint.then with the materials
available. 'Improvization, also, seems.to'be a requisite part of training
due to budgesary limitations.. |

. :
Training at present appears to be carried on almost exclusively by

univers1ties and private agencies as are most of the non-formal and
functional literacy-classes, . ' . -
Puppetrva.apparently is regarded very highly as a teaching technique
. in the Indian educational'progrmn. This, I believe, is‘due to its ability
_to v1talize instruction through animation and dialoghe Its motivational
W;value, however, I believe is limited despite the entertainment aspect of
this device. t
Particularly since instruction in India must be‘functional in.order
to Justify itself,. opportunity for immediate practice and application

should be a requisite part of the instructional program whether it be

provided in the clagsroom setting,a laboratory, the home s Oona farm‘ on _
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“’other productive setting Likewise, instruction’must be varied if par-

1

-ticipants are to be retained until their needs have been met.

T To this’ end, there must be a correlation with the mass mediacsuch
as the newspaper, radio and television. ‘Until such'tine;'hdwever,"that'
monitoring radio and_television centers can be established in cities,

villages and tribal areas; educational activities must be conducted al-

@

"most on a person to person basis with concentration on functional skills
~

relating to immediate needs.. This is an expensive operation and requires .
a concerted and.cooperative effort rather.than a competitive one.

¢ ) ' l o ' o ' . .
Education can and must be a gratifying experience as.well as benefi-

¢ial from the practical on functional standpoint. Thus, it may well be -

J
* 3

supplemented Ly a significant amount“of entertainment for motivational
. N “v . -

purposes.
To summarize,‘techniques of.teaching should include lecture; de-

monstration, illustrations, role'playing, laboratory work, problem

solving and application-o~Materials and instructional.deviceswshould°he‘

both available and appropriate. *
‘ .

FUNﬁING |

This area of administration requires both ahwunderstanding of the |
various avenues of suoport‘andjability on the part of the‘administrator
to.secure_the requisite iunds for a successful operation.

In the v1llage organization, limited governmental support has been‘ o

. forthcoming through the elected official. However, the amc.. - made
LT

.
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. available varied with‘the- promotional ability of the eduéa.ti‘ona.l admini-
strator rather than with the educa.tiona.l needs of the community, v:.lla.ge

or out]ying tribal units.

Fouo.

Inequity with reference to support has resulted in the a.ssumption N
of educa.tiona.l responsibility by many private pa.rochia.l a.nd non-sectarian
o _a.gencies"and institutiOns. It is here that the grea.test effort ha.s been

expended of necessity, most of these a.gencies ha.ve to be self~ supporting

or pra.ctica.lly 50. T L .

v

This, inevita.b]y, requires tha.t the pa.rticipa.nts pay tuition fees

- and for such ma.teria.ls as may be necessa.ry for instructiona.l purposes. o
~ Thus, the educa.tiona.l system automatical]y elimina.tes the under-privileged j
'.~who cannot afford to ;.ttend these private institutions.’
Unless instruction is a.quua.teILv funded at public expense ’ deficien- '
cies in terms of qua.lified staff, fa.cilities a.nd ma.teria.ls are bound to
~ -minimize the functiona.l value of the litera.cy program and ‘all forms of -

» o

non-_-forma.l educa.tion will be stifled.v "These include: coxmnunica.tion%sk_ills,
'sociel and family life problems, vocational skills rela.ting pe.rticule.rly
to agriculture, animal 'husbandryg ina.rketing and crafts.
-I.Jnles\s a.nd until puhlic support for a.dult educa.tion 1is legislated

<.j‘and administered equitably, 'judiciously,va.nd expeditiously‘ as well as ~

' prudent]&, illitera.'cyb_will ‘o,ontinue to plague society, particularly in

‘& country where its: plight ‘ma.ybbe attributed in .good measure to. |
illitera.cy. as ,‘well a‘.s mass incompetencies relating to personal and

© family life problems. - ‘

COMMUNITY RESOURCES AND PARTNERSHIPS

The administrator who works alone works in a vacuum devoid of any

- on

outside influence,:either of a positive or negative nature. He thereby. ¥

ey
Al
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. 1s. guilty of neglect and failure to utilize and capitalize on the many

.- N

opportunities for cooperative effort ' ’ ,. ~;£1?fﬁ

Community partnerships should be established between the religious as
'well as the'commercial, industrial, social, educational and agricultural_t;
agencies at work in the ares to be served by the educational program, B

Such cooperation may provide physical facilities equipment instrue=
tional materials and even resource personnel who might provide special
instructional serVices. Likewise, such agencies may well assist With the
identification of needs and recruitment of both instructional staff and
participants. Community cooperation and partnerships,inevitably give -di‘g

status to the educational program and renders its petitfon for financiai"‘

- support additional validity and significance to the funding agencies. .

o« -2

IN SERVICE TRAINING

&

In this'area of operation, no-one should be-excluded, ’As'rapidly 8ng".
the circumstances change from day to day and the needs of individuais' -

-change in a changing society, to too must administrative techniques,

- strategies and dﬁ@uce change. So, too, mus: ﬁﬁe instruptors adaust
"’%5 S A" -

,adapt and make more meaningful the fruits of\th ?; efforts.

_ This mandates a continuous chain of -enriching experiences on thej;;}f T
part of bothlnovice and veteran‘educators whether they~be‘instructors or?"l
administrators. Without such an in-service training program, incompetentsif ;;ff
will remain as such and will continue to plague the educationalmprogrmms:;?fi;

~

and contribute to its ineffectiveness.

61
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A CONCLUSiON'

In conclusion, it might be' sta.ted tha.t the problem abead requires
qualified, knowledgea.ble and dedica.ted lea.dership, ready, willing and able, |
to initiate. concerted and coopera.tive action towa.rds mplementation and
continued operation of an educa.tiona.l program which must be given nationa.l

- priority a.nd ‘support. Only through such a program rea.ching into even the :

most; remote alleys and ‘corners of the 1a.rge citfes, the outlying villa.ges

“and triba.l a.rea.s ’ can life in India become ta.na.ble and its society, become

a.ffluent to the extent o_f self sufficiency. and self rea.liza.tiorr.
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A‘_s"a college instructor of Historyy f*to"

truevIA cornucopia. of infomation, sights,. AT}

2

T za.va.ilg,bityi - waiting to be plucked ’endoyéég_, -sh',a.red. "However,‘

N :ﬁ - Ry -. E:
not had, nw undivided a.ttention on this,_ 'mr’se

__".“ﬂrip to India.
In the surmer of 1975 I traveled)thr_’ough Indfia. f’or sixty-five

da.ys as a pb,rticipa.nt in the first Us’S’. %&mment funded progect
for Adult Ed.uca.tors. The purpose of. ’qhe trip wgt to ena.ble twenty- E
o e _ 1

o ‘4‘}"; R
e

two‘New- Englanders olved in Adglt\ff&ucation to - ( l) v1sit pu'blic

a.nd priva.te adult educa.t on* cente;rs a:nd? Federal a.nd sta.te government

: : i offiées in India., (2) meet., ] th the:r ed""a.tor counterpa.rts in the
| sta.tes o(f Uttar Pra.desh Ra asthan, Maha.ra.shtra., Kera.la, Andhra. |

E Pra.desh ‘and west Benga.l a.nd (3) absorb the myria.d a.spects of India.n
B culture both past a.nd present for instructiona.l use. The ult:.mate

goa.i of the project, conceived a.nd directed by Dr. Moses C. Sta.mbler

S

* of Southern Connecticut Sta.te College New Haven, Connectlcut was to
v o . R ] '- ' .
. .ena.blerAmerican Adult Educat@rs to. lea.rn a.bout the a.ccompllshments of

the1r Indian counterpa.rts a.nd%aﬁ?kutilize tha.’c informa.tlon, where

releiia.nt in the pla.nnlhg 1mpleme%tation-a.nd eva.luation of ‘Adult
i ‘,-‘? . k
Educa.tion progra.ms 1n thglU S. ™ oo - . _ -

It is a.lmost :meoss1ble to ca.psula.te in this pa.per the w1de ra.nge

:-I:.r

24 ‘ of mr experiences, ﬁttitudes s a.nd emotiona.l rea.ctions during the

S

i ftrip. My: first visit to India in Ma.y, 1974 lasted for a.]most three .- .

i

week's. At tha.t time I deciphered a POlnti.LllStic mura.l of indla.n
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l;"f society that bas been filled 'in and verified during my 65-day trip. -

I shall focus on the candition of adult education for Indian women - '
"and the relationship of their education to their social status. My

information will be baséﬁ on observations during my stay in the above

o named states of India, and information gleaned from literary, socio- v

II.

and emergencies. .

logical and educational publications.v 'f L _ _,Vi,- . b

The Setting - . o . o 1

India - once the most treasured jewel in the crown of the British
Empire.. Now, a young nation struggling to survive: the onslaught of

its staggering socio-economic problems ‘and mounting political crises
.y
<y .g;. . -

‘
P

, India.f The very meation of the name conjures up images of blinding

: white marble at the Taj Mahal murkey brown and grey water slithering

. past the ghats along the VaranaSi station of the Ganges; glistening

aquas, blues, and greens blending in the white*crested waves lapping

off the coast of Trivandrum ,dung encrusted walls and huts drying in

I

the sun of Raaasthan and West Bengal;. voluptuous trees, burdened With '

K] v

\

. their wealth of coconuts, bending to the pressure of torrential

13

monsoon rains in Kerala, brownish-gold sténe ruins of Chittorgarh
standing as silent sentinels of Indian nationalism, dust-swept red '
sand stone paVillions ig~the ghost town of Fatehpur Sikri; the drone -

of beeping three-wheeler scooters and the deafening horns of buses in

the streets of Bombay and Delhi towering skyscrapers in Bombay and -

3

Calcutta ‘attesting to the. sucgess of Indian private enterprise the *7°

v'w, high pitched lament of malno ished and ill children for “bakshish"

v
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~_ through the°air"amid the stench of»Calcutta{s’debris laden streets

ﬂmodern Tatg "towers o£ v1ctor§", of natural geographic beauty, and

R . L .
o e e "",.ﬂ . '.“’ oot .
and the intermittent and~raré'fragrances of jasmine and roses wafting "

; and marketé ‘ o T ;' hg?';jﬁva‘ T

I

Pervading all of'these images of monuments to historic glory of |

l’a

.
- N []

ot Iﬁdian ruré.l and city‘ 1ife are the pecples of this huge °sub- :

@

‘continent Men, women, and children-young~and old, rich and goor,

_healtby and lame, clothed and ragged, malnourished and paunchy - can

be seen moving in an ever-flow1ng rhythm of life in the villages and

.cities throughout the country -= orchestrated in their movements by

. : .8 )
the duties, norms, and restraints.of their society. = = + = _
 As & "liberated" American woman - wife, mother, and,professional

,educator -'I am in awe of my Indian sisters, .Travelling the length

' and breadth of the subcontinent I found them to be the focus of ny L

L !

interest and concern. In turn they 1nspected me - as & woman and a .

mother-W1th wide eyes of 1nterest Several differences separated us

"

‘at first glance - physical appearance, cloth1ng styles, carriage,

°
‘

types of occupations,.and freedom of speech and.movement.“But on

~ closer contact, I realized that we were undted by many human Cross-

cultural values and goals._ S - " ‘ T.' \&.
The nine wveek. duration of my trip enabled me to observe and have

¥

personal contact with women on most levels of Indian society.‘ In

‘both rural and urban settings I was intrigued by the dichotomy

between American and Indian women., . o
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- I feel that the fact that I vas travelling with my husband 'and. "

three small chlldren made a 51gn1f1cant difference in the'interaction,

= I had with the Indian people generally. "I was not categorized as

>

another American memsaheb" stereotyped in the cinema} Rather, the(;v

s

presence of my chlldren gave the Ind1an peOple 1n the villages and
towns we v1s1ted an opportunlty to see an Amerlcan woman as mother

' .and wafe. It was - 1n thls area that'l was able to break thnpugh the

J,_:, P" (X 4 .'.'la

. cultural differences separatlng us. -ﬁ-ﬁ;_

A partlcular 1n01dent w1ll always remain in my memory. The group,
was ;nv1ted to v1s1t the v1llage of Varade (outs1de the c1ty of Poona,

Maharashtra) to observe the accompllshments of the llteracy program ”W

in’ that rurel area. The peopde prepfged on elaborate welcome for us

and exh1b1ts of the achlevements of the1r v1llage.. Am1d all the
efforts to extend their hospltallty, the v1llagers were 1ntr1gued by

the presence of three sma{l Amerlcan chlldren.' I was told later by _'“

° .

our Indlan escort that the women were happy to see me w1th my chlldren

' ' and felt a kinship to me in’ my role as mother.f Apparent1y5 my behav1or
7 - - ' < ;
as mother and w1fevas a welcome change‘from the stereotyped-vision of

" the Ameridan woman.. Also they felt'that:my'role.and position vis a

}_' ,.'uyis'husband and children were compatib}eiwith their own. During the

closing ceremony thett evenlng, dll the members of our Zroup were L

?
seated along the side wall of the v1llage temple.v Every res1dent of

v " ,the village - n, woman, and child - was seated on the floor faclng

2
. us. Looklng out at the apnroxlmately two hundred faces 1ntently

fixed on us,'I fet a strOng,wave of attachment for these warm,

’ H Y] s
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Iqt;)).sincere, and gracious people.. We smiled at each other and communi;',i.fq

ff,;v catEd mutual respect without “saying a-word. :During the;entire?- o

‘proceeding one particular lady and I had our eyes riveted on each

other. She}was about fiftish and in her face I saw the face of all f

Indian'women. It was weathered from her years in the f&elds, alive ' )

’

with the l;ght of optimism and loxalty, softened by an 1nner glow of
humanism, and 1ined w1th the burdens of her responsibilities as a

]’_'.nwoman\ She‘had an almost hypnotic“effect ‘on me. As we left the

Yk ' >
temple, she pushed forward from the third row and came up to me. I

bl

# felt a surge qf 1mmeasurable 51sterhood with her. I blurted our
"Jehin" (good night), "Tanewad" (thank you). * She and the ladies

' reSponded heartily and apparently chuckled at. my American accent '1'- N
: -a. o
Then, before I knew it we - were locked 'in the traditional embrace of

greeting that I had seen amdng +the v1llage ladies countless times.

: . . I-really don't know who dld it first, she or me. Nevertheless, the

next thing I knew I wa, being passed from one® lady to the next -
getting hugged E%d returning squeezes w1th equal fervor and
” «1 s1ncer1ty' When we returned to.our buses I was able to f1nd out

fl, that this lady was the most respected woman in the v1llage and was,_

~ :vt:

1n essence, the leader of the women.' That eVening I was conv1nce3

“

that I had to learn morg about India s greatest resource .......Aits

- women. In the "States women hage-w1e1ded the power,to generate a
. 3 At
social‘fevolutgon for "liberat‘an” from their stereotyped roles as:

v .
. F 3 r Q
mipdless "éexoé;eqts".'ﬂ?;' . »
. »y r~\ :L A . 4 . .
India ig'apother cas ¥ ,; 1n a nation politically domlnated
— PGB
! i R »

. ;f by,a female Prime Minfster, women “are "second class" citizens. 'How}*

v * PR - . D S Ae '

is that possible? ""’?="" S e
r‘_ 3 n -, P; a N . . .
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 This paper is a result of my explorationfinto the issﬁes'of.the

social position of Indian women, I have tried to uncover some of “the

w

, historical aspects‘of thia topic, Also I have tried to probe for

~ links between educational opportunities- -and whether or not there has

been any effect on the social status of women when education is - A

v ro
.

©

Personal Impressions

- I have always believed that one of the major facilitators of soc1a1
change is education, Based on this assumption, I.expected to see "
large-scale efforts toward the 1mprovement of the social status of

women reflected in the educational planning and functioning bf the

adult education programs I v1s1ted However, I found that the treat-

ment of women s problems and needs were secondary to'that of fostering
the Farmers Functional Literacy Program, It is apparent that social
education has spread in only a small section-of the nation, and the
need for phblic_awareness in order to implement sociai*legislation
has not higen met by the Government. The following quote summarizes

observations . I made during my travels:

Y

Millions of women still suffer, because they are women.
From the time she is born, the average Indian girl is
still made to feel inferior to her brother. He is en-~
titled to better food; better clothing, better education.
Though the average age of marriage is sixteen yea;s, the
. norm of university of marriage leads to very serious
consequences. The belief that a girl should be married
before a particular age and that, too, in a specific
group has lelped in perpetuating the custom of dowry. |
Unfortunately education has not in the ileast led to
weakening the hold of this custom; in fact, it has
ggined in strength and 1s taking newer and more
pernicious forms.l . :
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Dlscussions that I particlpated 1n with people in Udalpur, ’ -,

Ragasthan substantiated the foregoing comment found in WOmen ‘in Indla. Tt

r—

-

During one wisit to the Home Science College of the . University of Cieg -

Rajasthan, I had an 1nforma1 talk W1th four young 1adles eﬁroiled in

M .

.the p?ogram. They rangedfrom about eighteen to twenty years d’ age.

They‘were_apparently middle class girls, based on the quality of

their saris and grooming. I asked them why they were college-stu- e

. dents; to which, they replied that if they obta1ned & college ' R

-

. educathn they would make a better marital match, I asked them what

»
’

-
the1r plans were after graduatlon, and only one girl said that she
knew that she was getting married soon. The other three gifls said

xa
that they would go on for flrther schooling. Once again, I asked

‘what they would do after"that phase was finished.“ TH* girls smiled

¥

1

broadly and t1ttered that they would get marr1ed They indicated
that their famlly would have to prov1de a dowry “for them and probably
would make the match and arrangements for them” I asked the girls if
* they expected to utilize their education in some gainful~employment

[

after ma;riage. They became a bit uneasy and one girl cautdously ~

,explalned that she would §0 so only w1th the approval of her future

in-laws. ' I further asked what she would do if she really wanted to.

be employedy met opposition from her in-laws and had the stipport of v

'her.husband{ She indicated that if her husband were not financially

depenflent on his father and her‘mate agreed with her, that théy would
move out of the joint family and set up their own household. The
other girls quickly added that this type of situation was: very far
fetched and that mare often than not the girls would.not‘challenge
the authority of their in-laws and husbands. 7 .

, . . re
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to their plight in society,

-604-4 ) ' . ) \“ RN
‘I was very interested in the responses to'ny queétione.v I, th .
derstood very clearly that even though the Constitution granted
women equality of opportunity and guarantees of legal protection
from d1scr1mination, the women thefaselves: needed to cleanse their

N

minds of . the traditional stopgaps to female social development The

following comments‘by Smt, K. Amareswari, Government leader in

" Hyderabad, sheds light on the view of enlightened Indian women as’

o

...law recognizes equality for males and females under
our Constitution and this must be brought in actual life
. by bringing about Social changes in the Society. It is
we who must mould the outlook and thinking'of the Society
in the right direction to achieve the great result which
we aspire for equal treatment if not more. Thus we have
great responsibilities to discharge at home and outside.
We cannot divorce our responsibilities and duties in
bringing up ‘the childrenggt‘home and our other responsi-
bilities outside the home. We must find a harmony in
between these two divergent activities. No nation can .
thrive unless the women work hard towards progress and
prosperity. We must of necessity carry heaviér loads
than males in bringing about greatest pleasure of the
greatest number. This can be achieved only if the
.women in India are: given the same.respect and reverence
- which they commanded -in the ancient days. .Towards
" this goal, we have to work with unity and courage 2
¥

The last few lines of the above quote seem to bear out the Veracity,~

_of'Kuppuswamy 5 hypothesis that the §;e§Ent prpgress<toward female

social equality is only a return to, the situation endemic in the

- - .

Vedic period.. ‘ ’ A L s

My'sgevious comments as'to<the priority given to the education

-t

- of males over females may be substantiated in various,reports and

k
publicetions, but the following conclusions are based on my
- ™ ; . Ty .

vdsitations to several adult education claases for women.:
W 2 ) > '

BT | B
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Outside the c1ty of Jaipur, RaJasthan I v1s1ted a farmers' caop-

verative-and observed an evening meeting of the Farmers Functional
Literacy Program The men and women met in different sections of
the compound ‘and apparently had a different focus»for their education.

l"

'Both men and women were’ supposed to become literate as R result -of
their class attendance, but the content of the women s program wa &
to suppiement'that of‘the men's; The men were supposed.to appiy the

. learnings of the iiteracy program directly to the improvement of their

'agricultural output. = The women were taught to cipher and\become
literate, but I was told the main reason for this part ofﬁthe cur;"
riculum was to enable the women to keep books, for th€ir husbands and o
to help with farm routines. I did not get ‘the impression that the |
curriculum provided for social education concepts that~would assist

111n the 1mprovement of the social status of women. In féct, many of

. the women. in the class were in purdah and covered their faces with

“i‘ the.entry‘of male members of}our‘group intolthe area of the compound.

Social legislation caliing‘for the acceptance of women as indiyidual

- . ' i e
upersonaiities did not seem to he“operational.
At another visit to a women's literacy class outside of Udaipur,
‘Rajasthan, I observed a woman teacher with her.claSS'of about twelve. °
. Apparently, the teacher was discussing child rearing and prenatal
. ‘hygilenie problems with her students.. It was done on a meager basis,
V. _ uith the teacher instructing‘the women'orally'and without the use of ’
. audio-visual materials; .The discussion of'theselproblems was only
a small part of the generai curriculum which included language, o
aiithmetic, and handicraftsr‘ The women.apparentlyJWere quite in;

terested in the seesions,aand had given up gseveral hours in the-

¢ ‘i‘ | oot :'-l .v'l N 7}2.
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Eg«r afternoon to imyrove tgfmselves. My feeling-was one ‘of admiratien
;ﬁdl" for these women who were ‘burdened with the responsibilities of their
home and. child rearing, but took the time to enrich themselves.

‘As a result of my extended stay in Raaasthan my impress1on of
u
the soc1al status of women in that state was that they were still
" bound to the traditional patternSfof a lowered social status in the '
area of employment, freedom of'ehdiee in marriage, andvrights vis a
vig the male members of their families. I also developed the im-
pression that many middle class women had the advantage of formal
edueation‘but»were doing nothing'with it.becauSe of the restraints.
~ of society and their own myepic view of their rights-and privileges
as individuals. It is this groupvof-the female poPulation who I~
feel are-a.n untapped resourcé for nationai deveiopment. On the S
other hand, I believe that the edncational opportunities affdrded-
'women of lower caste and elass are not adeéuate. I feel that the
central and state government should cooperate in this area so that

the social 1egislation protecting women may'have more meaning and
validity-in reality. | -

Most'of:the academicians I‘have come in contact with in India
have deseribed-their country as characterized by "diversity'within;.
unity". I think that this is an accurate eraluation of the obser\(a;

ﬁgj tions I have made about women.- Rajasthan was not represgntatiVe o?
¢ " j'»the rest of “Indja. During my vigits to Maharashtra and Keﬂala, I

got the impression that the WOmEn in those states were in a better )

. :
. . :
A - . oL -
' . v . 0
. . ° . . -

I Jin.
. . IR
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R position a.s; far as looszlan';i‘ng‘ themselveé ffom the restraints of tradi-
tionalism especially in the matriarchal society of Kerala. This did
not hold true, howeverj -for the city_of;Hyderqbadmiﬁ Andhra Pradesh.
Here the tra.ditionalism’ of the Muslim code was bl&:antly obvious in

' _thé burka a.t;tifed ladies filling the ma:rké:t places and streets of
the cipiés. This was £he,"d1ye£s1tyv mentioned by the lecturers in
Udaipur. The "unity" seems to be presented in the common state of -

female subservience still prevalent in the Indian home.

Ty B : g
IV. Historic Perspectives _ . :

.....the recent changes in the status of women in India

is not a sign of progress but is really a recapturing of

the position that they held in the early Vedic period.

Literary and mistoric research have now established
eyond doubt that the women held a position of equality
th men during the Vedic period.3

This analysis of the contemporary social position of Indian women
by B. Kuppuswamy pi‘o;rides a fascinating look. info Indian History.

Apparently, the year 300 B.C. is a watershed in the development of , -

. N _ :

- women's #0clal status. Before that time women were held in high
socidl esteem, as evidenced by some followlng aspects in the

bl

categories of education and marriage. - ' ' | S
' [ Educationally, women were on a fairly equal plane hwit'h men.

Both sexes participatéd in Vedic studies. Twenty women writersidre - { a"
.v B i 2 v' . ' . . ‘ ‘ . . £’ . I ‘.‘, o K . . '!l/f'-‘\ L
known to have composed hymns used in the Big Veda. ﬁr wealtty - ;""

gir),s&were given a fair educat;.on, a.nd grea.t women § "a.r's,.- 'su’éh\ o S |

“ et e

N ‘ . " v.-‘."“: B wit ‘_,'u“" "I\",“

\ 'as ‘Ashoka's sister Sa.ngamitra., ha.ve been recognized4 % B k ) ‘__ o R
o
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Maritally, women were not compelled to become wife and mother.
. I R

The custom of "Amajur" or growing old in a father's home was ac-

ceptable. No limitations were pla.ced on marriage age and a girl was

v

" not looked upon as & pro‘olem for her family. Fre_quently there were
y B love‘ ma.rria.ges a.nd interca.ste'ma.rria.ges, since Vedic women 'ha.d a
vvéice in the selectlon of their husba.nds.' It has b'eer'l;shown that

- j . ‘ L] (“0 ’ ]
4 -, & § ’ .
thewre is a. rela.tionship between these factors a.nd the previously

‘ mentidhed educa.tiona.l attitudes. The life of the widow in the Vedic

Age was not marked by the restrictions a.nd a.qsterities dema.nded in .

" the post-Vedic .timem Widows were a.l-lowedv to remarry a.nd ‘sa.ti- (’self-
. ﬂv '

» sa%crifice) was- not mentioned in- the Rig Veda. Divorce’ wa.s permis-

“ap

9.
sible, a.lso, as was the 1dea. that remarrla.ge was not to be dreaded.

BFREE
The""economic a.nd lega.l spin offs of these fsctors were tha.t husba.nd ¢(§,‘ ?
4 b ‘v‘\ . &
" a.nd wife had equa.l rights of property cﬁfbr - ip, a.ngz hé‘ld tfﬁeir ' ks R
g SR .;;' A { : l
es&ong ,jointly. . One author, I)utt‘h writing in the la.te,r paz;t‘of“z“ o
. ; "(l.. » : '
he n1neteenth century ma.de the following cemnent about 'the India.n o
LA LIPRLSvAS ’ ., *‘ . : ./\ ",». : . ’
omen of:’;cient days. | . S Y : P : | o
......consiqﬁed as intelleqtual Acompem:t;ons‘k of %heir . ;f,‘ B PR
ot husbands, .a$ the friends and’ loving ‘helpers in the o . -; ‘ o
I journey offkife of their partners, in their: re;.igipus ) o
o {3 the centre.df their’ domestic b;l.iss ;Hihdu gl
S ‘;lpﬁbred and respected in a.ncient *ti;pé.s.5~ o :
e @ _ , e '
‘i‘")'z .

ar 3oo B.C. is signi:‘.‘{éant be “m ;fé '
/

ca.‘use "iﬁ}“ the greb,t socia.l cha.nged which took ;nlace ‘aft‘er 300 B. g

led to *@rﬁdation in the stdtus of women. The sociologist, is 5

" . ca.reful to ,ta’ll our a.ttention to the fa.ct tha,t the chayg,cteristigs of

this degra.da.tion (i e. purda., seclusion, prohib;ttion' xyf di'VOrce,

]
f
Iy
’.
Vo I L . . . ': l/ [ ',) 'I. . vf
(8 " . . N v'
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% prohibitien of widow remarriage) were confined for the most part to

o ..
a

" the uppe¥ castes and utban areas, or less than ten per cent of the .
1ﬂf_’co’ca.-1 popt’ilhtion. Rural women, comp:‘ri'sing more than ninety per cent .
" of the ’co’cal re’calned considera.ble freedom even after 300 B.C. in the

, areas o%,'vudow remarria.ge , full pa.r’clcipa.’cion wi’ch their husba.nd in

‘ agricul’cura.l and cra.f’c work, freedom of movement, pa.r’cicipa.’cion in

;,}rellgious fes’clva.ls, and freedom to sell milk, vege’ca.bles or o’cher.?_

‘.
VoL

ot
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“"

”%e in nelghboring areas, ~In the- realm of ch11d marrla.ge,
""l-'"'f ¥ olygamy, and the condemna.’cion of 1rrterca.s’ce marna.ge bo’ch rura.l
;.g%d urba.n women suffered similar restrictions by the norms of
"societ_y.‘v Appa.ren’cly, the vast gulf between the staﬁgs of women 1n
% the Védi_c period and in the pos’c-Vedj.c périod was pe#i?gtuated into |

’che" mode’rn period. According to Kuppuswa:ﬁy "’che dual standards of

mora.lity set up by ma.ny preva.lled right up, ’co 1950".

0

JIf we 1nqu1re 1nto the factors that produced the. degrada’clon of

v}omerr, some knowle‘dge of Indian history 1s -1mpor’can’c During ’che

> consolida.’cion of Aryan power; many non-Aryan subjec’cs were homogenlzed

- _into,t;he empire. ' In’cema:zjriage between A ‘8.? a.ncf non-Arya.n was. common. |

'However, non-Aryan subjects were excluded from rgligious sacrifice -

or. ritual because she did not know Sanskrit and lacked formal edlica.f

tion. Gradually, all wonxer;cbecame ineligible for admission to Vedic

- studies-and participation in certain religious duties because of the

complex ’cra.ining,needed to perform these responsibiliﬁi,es./ A direct

outgrowth of the discon’ciriub.nce’ off Vedic studies for girls at the

r&u‘ L

S
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‘ages of elght and nine was the substltutlon of marrlage for thls

segment of the populatlon.

.

‘The discontinuance of Upenayenam, the néglect of educa- L
tion and the lowering of the marriage age produckd - S
disastrous consequences upon the position and status ) BTN
of Women,... :

Marriage becgme‘the primé'éctivity in the life of women at a‘tendeg
age. Denied the,advan@age of maturation'ahd education,vthe'wife ‘ *
. D N ‘ - ’ 'l—' : . '
‘became totally dependent upon her spouse and marriage was looked, . R

upon as a sacred and irrevocable union in whigh the lusband reigned

supreme. Royal families became models fof“emulatioh by the lower

-

classes.‘\The coalescence of political domains was ﬁatched by the
’develhpment of l;fge.harems among'kings."Under these circumstancés
women were secluded'frOm the.outside world (purdé) by royalty and
lesser nobles Chaotic political conditions between 200 B.C. and. 300
A.D. contributed to a sense of &espondénhy aéha recult of the inya-
i sions of the Greeks, Scythians, Pathiahg; end Ku;hans. .Political
reﬁerseszéafrdcities{of yaf‘ahd the deéliné in general‘prosper}ty :
. were contribﬁting_factors. In this period gf eﬁotional dgp;eshion,

ideals of renouncement of the world were common.

The position of women, on the eve of the British conquest
had reached one of the lowest points in Indian history.
The peculiar feudal social structure with its patriarchal
joint family, hierarchal segmented caste framework, and
traditional. values emphasizing inequality based on birth,
sex and age was almost rigidified into a steelframe as & !
consequence of invasions, internécine war and other forces.
Woman occupied a distinctly low status in this structutre.
The doctrines of rebirth, 'Karma® JDharma', the norms
which highlighted rigid standards of purity and chastity
for woman as an ingtrument for preserving .the sanctity
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‘and ghrity of blood and family, the 1nvocation of the
ideals of Pativrata Dharma and woman ' as mother, the -
elaborate and complex rituals buttressing Brahmanic
superiority -in social hierarchy aWd also _’the,va.lue of

a male child and a number of 1nstitutiona1 and ¢ultural -
factors led to the subJugation of women both physically
. and cu1tura11y

L3

et s cesvsnv0vsnre

[ The gradual lowering of the age of marriage which prac-
“tically resulted in infant marriage, the practice of

- polygamy which created a perennial insecurity in the -
mind of the women particularly of one who had not given
birth to a male child, the double standards-of morality

 in the upper castes of not permitting divorce to women.
even though men could marry any number of times and the
inhuman custom of 'Sati' wherein a widow was expected '
to follow her husband in death were some of the social

: ¢..  chackles which b women. Where thé custom of 'Sati’

» 0 was not prevalent, the widow was expepted to remain in
' permanent widowhood, living a life of drudgery, dis-

©-..  figuring her appearance, to be considered as, an evil

omen and not to be permitted to remain present on

.'2§§ ‘auspicious occasions. A daughter was a liability, be- iy

cause she had to be married and that too before &

particular age and into a specific-group.. If she gave

birth to sons, she would, attain respect, otherwise ghe

would be an outcaste. 'If she became & ‘widow, her ' s
plight was still worse., In such a social setting

parents in certain communities even took to female
infanticide 9 o . .

~afly ’ A - : . KPS N
_,According to Neera Desai, woman has been inferior to man in the
4 ' .

El

‘mind of society at 1arge for over two thousand years;‘ Both men and

Ly

" women believed females to be ins1gnif1cant 1acking 1n personality,

and worthy of be ing kept in a state of social subJection, denied any

rights, suppressed and oppressed and branded basically lacking in
10 ’

_ethical fire. These notions contributed to“the smothering of the

7

free development of women and reinforced the‘neglect of female
' a - . .

~(.ﬂ_\"'

education, child marriagé, polygamy, and purda.

-



Early Socialf¥

\(‘4

d Educational Reformism . | N

Indian society must be taken 1nto account.

: . | ox
-It was not until the nineteenth century, and more so in’the

'twentieth that the movement for the amelioration of the status of

women was launched- In this respect, the 1mpact of Brltlsh rule on

n

British rulers brought w1th them a new concept -of .

economy, policy, and social framework; new norms and
a new philosophy of life based on a-new value system.
_The 1ntroduction of market and money economy, modern

»~ educational -system and.the new values of equality,

"“, rationality, secularism, respect for personality and”
others generated a new inegalitarian social structure. o
.and norms based on inequality....The introduction of the’
new ‘value gestalt. in the very fabric of Indian ‘society,
and the new juridic-econgmic framework...provided
climate .and incentive Indians- to launch new move-

¢ ' ments - economiec, politic l,-social and cultural - for

,,the reconstruction of Indian- society on the mew prin-
ciples. The struggle for improvemént of the status of
women was also based on a new value_system of recogn1z1ng
woman as & personality.ll . -

v

Reja Ram‘Mohan Roy, fshwar Chandre Vidyasagar;-Malbari5 M;G;

,Ranade D.K. Karve Jyotiba Phule and many other crusaders for

“social rgform fought ceaselessly to ra1se the status of women in

[

Vthe nineteenth century " The enlightened Indian outlook at this.

‘time may be attributed to significant attitudinal changes by the

reformers,-sdch as: acceptance of" lxberal western ideas (e g.’

, L] ! -
principle of contraJ?’zotional outlook on life and its problems,
ESa * “'Q' s

freeddm of speech cr1t1cism of authority, questioning accepted :

‘on the rights of man 1nstead of required dutges), study St the

" !

. A 4 .’
. Do
¢ . f

. =dogmas, recognition of “+he value of the’ individual, and insistence.’ﬂil .

LR |



- 69 - _ /

‘ Upanishads (Ram Mohan Roy); study of the cust of institutions‘of

‘Vedic society (Dayananda Séraswati); and, the realization by Indian.
“liberals that natlonal 1mproVement and progress was 1mposs1b1e
¥

_ without the emanclpation and educatlon of women (Dadabhai Naoroal,

Gopala Krlshna Gokhale, Badrudeen Tayabaee) : . —"
3 a .- "-
The initial steps to emanclpate women were taken' by
these reformers, when they zealously worked for the
- -prevention of female infanticide and 'Safi', when they
espoused the cause of widow by persuading the Govern-
~ment to enact laws permlﬁtlng widows to remarry, when -
they strongly advocated the need for women's educatlon :
< and vhen they raised a cry against the very low age.of '
marriage and consent for sexual intercourse. These
devoted, sincere social reformers not only brought
about some legislatlve reforms and opened the gates of
edlcation to women, but also helped - in arousing the
social conscience of both men and women to improve the:
status of Indian women.12 - CoL

a

e
a .
[ N - ) K

The legislativejrecord.of these. reformers is imyressive. Between -

1829 . ands 1881 five' major places. of legisiation stand as landmarks ,i‘n- o

: /
“‘2’the movement to remove the-soc1a1 1n3ust1ce and restrlctlve measﬁres

Q
,.inflicted on Indlan-women by'post-Vedlc soclety.' The follow1ng

table déveloped by Teah Stambler summarizes the major prov181ons of
\ . 13 _‘ . 6 _’.- . - .
" these laws. o : . - S

D




- - TABIE I.
N ‘Nineteenth Century Social Legislation to;Benefit Women\ : ‘d
—TAW - DATE =~ SPONSOR PROVISIONS s
) : . : S ' ,
 Act on.Sefi 1829 "Bentinchn _abolished satl (w1dow suicide) and made 1t
< L T a. cruminal act to perfonm
. . - . 4‘* . R 3 . a .
~ Widow Re= 1856 ‘Iswarchanda widow remarriage made legal and ensbled a
marriage - .. Vidyasagar Hindu widow to.have status in society; also
- . removed legal qbstacles in the way of widows
(note: it took another .century for -the -
. higher ‘caste to agree to the 1mplementation)
.Civil 1872 "Keshab - ‘made marriage a secular ceremony, called for
‘Marriage ) Chandra Sen registration of the marriage; raised the age
Act : of marriage .to a minimum of fourteen years; .
= enforced the practice of monogamy ; permitted
d <" . widow remarriage;’ and permitted inter-caste
' marriage (the last two were not accepted
untl.l 1956 by the public)
Married 1874 . w1dened the scope of- Streedhana (1 e. movable
‘ “Women's.. ; property given to women by their parents’ or
: Property ’, . - husband (to include the wife's earnings ac-
"Act T .quired through her own artigpic. and literary
o ‘ 'skills; provided incentive for women to
. | engage in remunerative work; encouraged
; :f 2 w women to acquire property on the ba51s of
L <« their own earnings. R ..,
I’ . .:ﬁ ‘_ : 'l ] P ’ Y )
Age of e 471881 Behramji raise the age of consent from below 8 years
Consent . Malabari to 12 years; produced. the legal but’ not . '

. Act' ‘“

e

L

3practical abolition of girls marrying below t
'8-8312 ' e )

-

& Kuppuswamy has credited Ram Mohan Roy with initiating the movement

-,

< ,gu St Yy

N L}

thousand 1nstitutions for the education of girls. -

. {h

directly links the enactment of- social 1egislation with the improye-

ﬁ)

ment of ﬁducat‘o for females and with thex establishmnt of feveral .

- LYoy 4

L é' ‘

to regprse the post-Vedac‘degradation of women in Indian society, and -

"”,

a. i e

1]

v

\ " -
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‘lenrollment ‘of glrls ‘in schools and the entry of women 1n the profes--v-;‘?j

o . - L f.\ : ., ‘ . ’é'-

‘ ;I - Y
AN oo ;o s e -
: . L . . %
N S ‘.
-

/. From 3oo B,.C to the 1800's A. D., education fof females vas

practically non-ex1stent d The small numbers of females who recelved

an educatlon were 1n upper castes and classes and the danclng gnrls R
who could read and wr1te on a s1mple level. Accordlng to Kuppuswmmy,
female llteracy was a "disgrace w1thaless than_S% of theffemale_

'~¢ populatlon llterate in India. . : ' “_ ' o -;;w

[UN

.

At the beglnnlng of the n1neteenth century only a few llterate

.
OIS

ﬁwomen .were extant‘ln ar1stocrat1c houses: By the end of the century,

Kuppuswamy noted that changes had taken place as a result of 1ncreased

R

3
& '~

s1ons."There 1s no questlon that the social leglslatlon mentioned c_:.ﬁ

boor

prev1ously and passed under Br1t1sh rule fac111tated the 1mproved
9

LI

profes31onallzatlon of women by the end of the l9th century

L ;‘Q‘, R
The'earllest mentlon of ﬁrltlsh 1nvolvement nn the educatlon of

[

Ind1ans Ts recorded in the Charter Act of East Ind1a Company (1813)
v ’ ‘g . ,

| The company~was accorded the- responslblllty to educate the Indlans.

~and 1880's, effortS}to 1mplement the o

9 L
In essence thls meant "boys only"*because the Br1t1sh did not want
* b i ’
to challenge Hindu soc1al and rellglous customs. BetweGn-the 1850 sz

o

refoxm movement for

-,.Q
)

. women" in the f1eld“of educdtlon were ‘mea, er, as depited in Table 2 e .

. "',‘ b3 n . '
developed b)g. Leah %ambler “below e S e
: “ et " ‘ : N LT : it e
. . . . FES
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a oLt
- -TABLE 2, - : »
. Nineteenth Century .Events Affectiné;Female Education - T,
DATE EVENT __  DESCRLPTION. R TMPORTANCE
”i859 Despatch reference made to the difflcultles cautlons approach in
‘on . . and importgnce of female educatlon, an effort not to
Education .= tried to find' sage and proper * cause reJectlon of

,1870 Establish- -

ment of
Municipali -
ties and
Loedl Funds
Committees

|

methods to permit’ the extension  reformist ideas by the
of education”*o fﬁmales C traditional Indian
: © sources of power’

: special schools for -
training colleges for womeﬁ'were girls - v
to be established to train women ) ‘ '
as teachers in girls sphools .

[

insightful discussion of the _ paved the way for the

© 1882 Education
~ s ~ Commission problem of female education;. ~entry of women into
- Recommenda-; covered areas pertaining to ' the professions (i.e.
tions opening more girls' schqols; teaching medlcine,
: attracting girls above %gvto: .- and nursing) ,
L enroll, employment of women ’
o teachers in schools; appoint-:
‘ ment of women inspectors for =~ .
.girls' schools and provisions. L
- for special stipends for the ‘ {' , S
training of widows as teachers. ‘ o
. . ~——y

»

An analysis of the nineteenth century reforms by a member of the

titude to that of the sociologist Kuppuswamy.

I3

~ +National Federation of Indien Women, Renu Chakravarty, differs in at-- « ..

" THere is no doubt that India in ‘the nineteéenth century had raised

a galaxy of social reformers who played an important part in ~

fighting the

orthodoxy and religious bigotry .that- suppressed

'+ women to an inferior legal, social, educatlonal and political
- position. But these brave men cou!d only break social prejudices
and religious obscurantism to open the door of education for
women and let <in the light of new ide§§ for the 'equality and ‘

- emancipation

of women, in a restricted sphere. - It was mainly

°

" facilities started for . -

&
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" ’in the ‘cities and towns this whiff of fresh air percolated. 'The
battle for schaols, to which girls could go remained generally

_ limited. For India was still under foreign rule. The alien
rulers hardly made any arrangements for the education of.the'
masses-far less for women.  Therefore, the ‘chances of receiving
education afid more so higher education - remained restricted to

"% the middle class girls and those too whose male members had a
- forward-lookixrg. perspective and had to, guts to face the onslaught *

of orthodoxy.. Theregpre while some brilliant women showed their

: talents and went ahéad, the mass of womgn .remained in the mire of
.ignorance, superstition, backwardness

I ’
- . A

| A further indictment of the status of women under British rule in-

/

ferred hypocrisy on the part of the western rulers.

ce Lt

", While British rulers enunciat%d,ihese new principles theoretically
they adopted a dual standard in India, the conquered territory.
They brought ch ;ndian s001eby only to the extent that
suited their own ne ds. -

»The person most re nsible forhhis signal service in the advancement
of the women of India was Mahatma Gandhi. His fundamental faith in the

equality of meh and women was based on his doctrine of non-violence. He '

used Hindu concepts and law (Dharmastras) to fortify his‘preachings against

A

the wrongs done to women in the name of ‘respect for tradition. Gandhiji

showed that the ancient Indian scriptures did not advocate social 1nJust1ce

.and social inequality. Rather, he proved that the texts after 300 B C._

'X}directly advocated the‘degradation of women bv denying women education,

: fpromoting child-marriage d favoring widowhood until death over re-

Y

..

”~

-
s

marriagé. He 1nd1cated that the observance of the Dharmastras pivoted on

the criterion of whether or not the texts advocated social equality and
s N

-

justice between ‘man and man,‘or man and women. - . v . :~ o
Women wer%,encouraged “to particrpate in spcial movementgjhnd public_

work by Gandhigi This was his most significant impact on the women of

¢ o : .

F_
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india. He urged women to think 1ndependent1y, and favored "the develop-

.ment of the mental capacitles of illlterate women in rural aregas. His

message to urban women was very powerful. He”proded this segment’of the -

A female‘population to work with their rural sisters‘;n voter registration, .
imparting practical educatiqn,/zﬁd helping to release village women from,
. . . /.- A P

N AP ' A -

the chain of caste. S . . ' o
.. . » . . . . . ‘i' L‘I

t o : ' S

The women of India responded overwhelmingly to Gandhlgl. In f92¢ :

~ ‘n .
the flrstnnon-cooperatlon movement agalnst the British had women paf%md1-f

.

pants. Gandhiji's strong wish® was that the women of India share in the

w1nn1ng of 1ndependence with the men, and the women responded heartlly -

1

" literste ‘and illiterate women alike.

The political partlclpatlon of woman as an equal partner to L
-man helped considerably in breaking the social shackles which ™\
obstructed the free development of women. Having come out:of
the four walls that had hitherto kept them away from freedom, -
some of the women began to realize the servile position of the

women of India. These few emancipated women launched a move-
ment to raise women's status and made a ;trong plea to remove
the econgyic, political and social barxriers.l

e
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"
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Independence and the Social- gal Status of Women

Independence was a new phase in the history of the fight for

improving the‘status of Indianfwomenﬂ The Constitution embodiqd

“principles of equality which proclaimed the equal status of~male'and-

4

female in every aspect.,;In'pursuahce of the principles set.down‘in'
the Cbﬁét}tution,=legislation was passed én the central and state

level to implement ‘the phllosophy ‘of soc1al equality embod1ed in

-

Articles l3, lh and 15, These segments of the Constitutioh

-

prohibited d1scr1m1nation against any citizen on- grounds of sex,

k
v

" and assured equality before the law and equal legal protection to

all citizens ~ The granting of‘adult franchise -and the Declaration

of Fundamental Rights led to the Jur1d18al recognitlon of woman as

2,

an equal citizen. ' ' ﬁ : I.. ,

The movement for 1mprov1ng the status of women in the nineteenth f

st

"century was 1ntegrally bound to the movement for the, 1mprovement of

a

'v

V,equality would accomplish soc1al change.‘

'v1ew after Independence was that const1tutional prov1sions for

A

women's legal status. As prev1ously described one of the maJor
C; .
act1v1t1es of the social refbrmers was to press for the abolltlon of N

3
-

-social ev1ls through legal enactments. ~Consequently, the general

- &
In January, 1975 the Committee on the Status of Women, app01nted

- -in 1971 under the chairmanship of Dr. Phulrenu Guha, turned in its

: . R 2 ‘ e ) .
report to Parliamenit. It contains information pertinent to aspects
of, 1ife for Indian women, such as: educatioh, vocations, health and
laws.govgrning marriage'and iﬁgeritance,»etc. LAccordingto Hajrah

B ; L
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gress".” i ; ““sz?ms to reflect a strong sense of dlsapp01nt-

I3

. ment: "By and&%arge the vast multitude of Indlan women. who particl-‘

pated in the antl-lmgerlallst movement did so under thE"flrm .

I

conv1ct1qn that 1ndependence would spell out a brlghter future not .
¢ o

. only for she select few ‘but fOr the common man, woman, and child'

According to- the report Women in Ind1al fhe answer seems to be
‘s “
the reluctance to enact a ClVll Code whlch would be’ appllcable to

.

all the women 1n,Ind1a s religious communities.

b}

s

-
2 In sp}te of the acceptance of th1s democratlc prlnclple of

k- equallty, the constitutional provision of respectlng the -

.~ "Pcrsonal Laws" of various communities has 1led to con-:
‘religious bellefs of different religlous groups, such as
the Hindu Law, the Muslim Law, the Parsi Law, ete. Their ~ :
. personal laws dealing with marriage, divorce, prdperty, Y
adoption, etc., directly affect woman's jposition; may . =~ = .
_eyen,determine her status. sThese laws were framed at a '
time when women. were corisidered inferior beings+and
- hence there is a deep rooted prejudice against women in
all ‘these laws.- They do not consider woman as an
© individudl but as;dependent on the father, husband, or
: ‘son™® Another limitation of these laws is that different

vcommnnltles give dlfferent rights to women.....20 .
.

o

y
oy .
: After hav1ng read the prov1s1ons of the Hindu, Musllm, Parsi and

Chrlstlan laws pertalnlng to marriage, property rights, dlvorce, v Y

child‘custody and other social laws having to do with‘abortion and

dowries I believe that the multiplicity of legal righte for various

sectors of the Indian population are a source of social discrepency

-®
v o . >
- .

,fllctlng situations. The personal laws are “based on.the \ : e E

B
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-and possible contention., In 8p1te of the limltations still pﬁenﬁ"

I3

. in laws relevant to Hlndu women, I believe that fundamente.ﬂhanges

. . ,
. . 0

}\n the stx;ucture of- Hlndu society have been effected (i e permls-

‘\‘ -

ma
publlc;_ :‘ 1ement these measu:res with the result
“that in~ sph.te of 1eg1s18:t10n, customs llke dowry, blgamy,
_.ch11d marrrages contlnue tq,,per31s,t .
. B "N- &

M&htra\;els through the mllages, towns, a.nd cities of Indla

K .

r enr1ched'1}r wxde%‘tandmg of th&éoei@&tm of women and the

prob}ems that them faqe 05_“‘& A ’J_y basls. However, an article on

t.he ocml Status; of, WOmen Y 1n<$} ded as a part of the- study

oy N ke

T D . J.-‘ B g...
K f materlals for the,r;pralning progz‘amWwomen functlonaries of Hlnd
' z‘i' CEN T A .

. .‘.; Mj Ma.zdoorﬁabha,_ f\prepafed by the Indla.n Instltute of Workers

- v'.'_'f’-' Educa.ﬁon in Boﬁay, s a very 1nfomlat1ve expla.natlon of the way
v . &mﬂr {fé .
11‘1 whgch wpmen adhe ‘5&‘ tradx%onal soc1a1 patterns a.nd‘ ha.ve

ST -‘a%»

rated modexgizat%n 1nto the1r lives. The 1nformatlon

included%m t‘he’a wt few pages has been extracted from this
L vAR m Y
a.rtlcle. - -'-', r..,:’ “; Q"J‘ - ‘& ) ’




‘ ' A8 ndia. ha cha.nged to ‘
y some extent in the educa.ted u.rba.n, middle, andfuppelg q:la,ss homes. . e
Althou.gh the beha.vior of women ha.s changed :

!
‘\\(

.v A s
to the pressure of cha.nging times, the idea.s and m a.t most BRI

wa.ys ‘ihs a response o

‘

:-_ ;Lt must be uh-

derstood tha.t this is not the ca.se with women ianr e.nd lower

ca.ste homes, where the wolnen in many inﬁta.n,ces a.re ﬁ'e'er than their
B up;ner cla.ss sisters. However, the idea.l g

wo:n?xhood followed by
1. i SRR

& L]

b ‘ All H;bndus lo"‘ok to Sita. (ﬁa.ma. : na a.ndSav1tri models of virtuous
?.‘n: - T N -"_\-Ev_)s Loud aﬁ
& woma.nhoc?d to be- .rea.d a.bout ’enacted, a.nd extdﬁed. In sp1te of the.
& PR T .
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of woma.nhood ’goﬁtlﬁﬂen‘:to i.nfluence °the thoughts and;
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T undeﬁta.nd tha.t‘ even thougm there is’ much 'nellglous a.nd ethnlc
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Mersity j,n -: a, bthe Hi"%i’ég way of llf@ has made a deep 1mpression |

:ﬁ@omt?e cél:nt t?e noms of Yamlly imfe. Hénce, there is lltt.le
’ ‘difference % the a.mia.lal sﬁ&tus Q,f the Indian woma.n, 1rrespect1ve
} 2 :fghich religi(?us c.@nmunj,t}\she 13 a./member. o ' .‘

% ii/z, 4 gje _Indlan o3, 3 3 \ys ma.n;ér roles durlng, }%r llfetsi.me the '
s da.ughter', the slsf.er, the mo%he,r ‘of a son, the wife, the da.ughter-
*:‘3- ?" 1n-1gﬁ a.nd perha.p’s the w1do:r- : 'Thq :deals held up for *a good Lo
*‘? a.ughter ha ﬁ' Eh$‘ dl sui)sta.ntlally ‘from -the tra.ditiona.l ’

q-"_-: concept:;, rben, educ%ted pa.rents understa.nd the need for 1nde;- ; ’ . _

pend,_em; a.nd seﬁ‘ relia.nce as aquality for their da.ug!ters, but
&
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most of them hope that their daughters will display the essentially

femininefvirtues of modesty, submissiyenEss, self-effacement and .

silent sufferings. TheSe parents nay interfere'with the pace of

: change and engure that their daughters are "well behaved" in the |

13

traditional scene. g

P .
. [

‘The Indian daughter's duty is simple. As a child she must obey -

her parents, respect her elders, love her siblings, and assist her

£

mother and ﬁhe-other womentdn the household tasks. As a young-

maiden she is expected to ébntinue these qualities but, in addi-

tion, she is expected to be chaste and accept Willingly the man

chosen for her by her father to -be her -husband. As a Wife, she is.

.expectéd to be a credit to her own parents by not bringing embarrass-

%

_‘ment on them in the execution of her responsibilities as a wife and
‘daughterain-law.' In essence, the upbringing given to her by. her oL

" parents is on: trial .

H&ndu tradition accords a daughter an honorabig place in the

home. If Indian parents are not particularly anXious to have.
-y
daughters it is*more because of the difficulties inherent in the ‘

- marriage arrangements. Also, ill;treatment'of a'daughter-by“a

husband or by her in-laws, or misery in widowhood are_some'factors

that some parents wish to avoid by not having the experience.of

' having a daughter.'

v e ' ‘
Daughters 4in the Indian fdﬁily do not belong,in the same sense
'S ’

“as their sibling brothers. 3% son is the mainstay of the family in
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uyw which he is born. ;He is depended on for the continuation of the

the economic well being of its members, and among Hindus,

the religiouscsalvation of a long linp of encestors. The daughter is

‘E* ;raised only to be given away to another family 1n marriage. She is <
J . .
ai looked up to for emotional support and as a source of pride as‘a .’

' devoted wife and obedient daughter-in law, . _u' S

~
'S

Consequently, the upbringing of the Indian son amd daughter

differ. A son is taught to respect his elders, but at ghe same time

to command the. respect of his Juniors and women in the household He

is disciplined and prepared for hisﬁguture responsibilities and the
. ' . R0 - . - ' e
»*authority that he will some day wield in his own home. The process

of femalevspecialization consiats of ‘equipping the daughter‘for her

role as’ an obedient Wife‘and daughter-in-law. She hasfto’learn the

-~

skills of home making, as well However, because they'marry young,
the final training in housekeeping 3s provided. by the mother-in-law

”With whom the girl Wlll live as a married daughter—in-law.. The

_";;emphasis in female socialization ik to cultivate thé qualities- o
q"?: mentigned previously. In upper caste and upper class families a ~ °

i.p’

p':gi?fgtzl is not taught anything by way of equipment to earn her living..
L

>+ Women from these classes are not expected*to work, and .are brought

-

. up;as totally dependent -In other castes, girlsomay bevequipped
| for agriculture or to help the caste trade. The craft or., shill?the

». - girls learn is for the purpose of ass1sting the hquands and in-laws.
'ThrOUghout childhood allegiance to the husband and the in-laws dre ji

‘ '5' . ‘ ce . : .
. particplarly stressed. e e ~ : I o
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' \to p;‘,pduce descendents for the husba.nd a.nd in- ga.ws. ASlnce the

Er

Once marr1ed the daughter 1% not. expected to return to her
. w '.
parents' home in the event of 111 treatment by in-laws or by the

, husband She is considered to’ have failed in life and is looked down

upon by the ofher women in. the household 1f she resorts to th1s type

' of actlon.2 On the other hanﬂ -the daughter is a much-loved guest

' when she v1s1ts them for child=birth or on a hollday. Consequently,

-
»

women are even reluct 0 return to the1r parents' homé in the

contingency of widowhood. Soc1al norms on these p01nts are uncom:
promlsing and strong. ,Many parents make it clear that although *they
love the1r daughters dearly, they would rather see them d1e in’ their
husband's home than ‘have them back Thls r1g1d1ty concernlng the |
status of a- daughter in Indian soc1ety has led to many abuses,
hardshlps, and m1sery among Indian women. It~1s this rlgld;ty by

¢ -2 f{/
the daughter s parents that has ellmlnated the poss1 ility, o/ some

d1splay of 1ndependence on the part of women (1 e. the fa1th that if

— L3

they left the1r husband s home or were thrown out they could be
3

sheltered in their parent*i home) , ’ ot

-

L)

According %o Hlndu tradltlon, the man becomes a householder :

prlmarlly to repay h1s debt to hlS ancestors by foundlng a famlly and .

£

».

ra1s1ng-ch11dren. Consequently, the woman *'s relatlonshlp w1th her’t

o

bhusbgnd and her pOS1tlon in the JOlnt famlly depends on her abillty '

.”prlmary goal of marrlage 1s to produce chfldren, the famlly has a

. P .
1arge role’ln the choice of 8, brlde for the ‘son.’ Romantlc love: S
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marrlage, th1s changes in the later years. Thls is based on the.

- 82 -
 hardly figures in the chdi_ce of a bride, Marriage is not prec,eeded ‘
by a period of courtship.”, The- couple marry as strangers. ‘g'The"Brlide '

-4 comes 1nto the hame of her in-laws as a stra.nger to be watched a.nd

‘.
A

' tra1ned Her Q’husba.nd does nothlng to assimilate her into the pat-

4_. . ’

terns of new home. This is left to: the mother-ln law a.nd the older
N 9’ >

* women in tAhb famlly Consequently, the development of husband-mfe

compasnlonshlp in, the early years of marrlage is 1nh1b1ted Other' R

9 r
factors l:un1t1ng the relatlonshlp between husband and wife in the

a

upper castes and classes are the d:1v1s10n of labor not requirlng '

w S -’

them to work side by s1de , the '.age d1-fference » structure of authority -

N * . l : h.. .
in the ,join't-family, and, the presence cf cmtemporaries in age and

2

sex in the Jomt fa.mlly to” prov1de necessary companlonshlp. .Althoﬂgh

. the w1fe has a completely subord1nate status 1n -the early years of

- °

pacqulsltion of a more senlor status by her husband in the joint - * ﬁ{

L}

fa.mily h1erarchy. Compa.nions,hlp also mcreases with years of
—~

} marrlage. Therefore s it happerrs that ‘some fndlap wives exh1b1t self—

) confldenc':e a.nd dec1s1on-mak1ng ab;llty in the1r 1ater years that

.

they were not able to" do in theu ear11er years o,f suboz;dlnatlon.

’y » T e

N The foregomg pages have surveyed the trad1t10nal aspects of

the 1ndia.n woman s soclal status. The w1nds of change and modérnl- '
2 /
zatlon have nevertheless affected the 81tua.tion. The 1mpact of

J ~ a

educatlon a.nd of western thought has affected the trad1tional status

3

of the daughterin cer _adn séctlons of Indlan s,ocl'e‘ty.' :

wa

e

s
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- .. Amajor change is the increasing acceptance by urban educated

parents of support frg unmarr1ed working daughters. More and.more = LE

”

urban parents seem to want to educate the r daughters in the hope

< that they w1ll earn an extra income for the fam11y~ Thls new status

- 1

,as ‘an earner.for the daughter has had 1mportant consequences. As an

;xégf‘_earning member of her father 's famlly, the daughter has respect and

g authority prevlously reserved for %?n. _She 1% likely to demand some o \
say in the ch01ce of her husband, if not to have sole right of ch01ce. R
v . ‘ . ¢
The glrl who works in her father s home is more llkely to cont1nue M -

to work after marr1age and supplement her«husband's 1ncome. Thls is . .
' -~ -:‘ : )
a dec1ded change in the status of contemporary urban women.' They

y

are able to shift from the submissive personallty of the dependent S - f

' daughter to tnat of a self—rellant 1nd1v1dual. lefﬁh'# -

» : N o, .

Amongst the educated urban, upper, mlddle classes there are ex,. - ‘e

. amples of 1ndependent and h1ghly 1nd1v1duated wonen who arg as o =
emanclpated as any in the West Change seems to be com1ng more ’ﬂf¥
eas1ly and ‘rapidly to the, upper castes and classes, once the. strong-

3

hold of trad1tlonallsm, The magor agents of change are educatlon i ;lﬁ .
 and the break up of the JOlnt household., } o ;,; fa;:;’ o 'Q‘

‘Educated men exposed to Western concepts of equallty and com- - A}>i?°

panlonship are . llkely to feel unc0mfortabli in the tradltlonal role :,géiui;dn

- ‘as son,(hdsband and father; “Although the social structure does. not _Agf, Ff’*
[; K N L

, _ really prov1de for romantlc love before marrlage educated men look a - v

{_for romance .and companlonshlp X the selectlon of a w1fe and 1n the ; -
. 'A.' . . ’ . . x,»« A o

;_'marrled state. ‘Also, educated men marry late and select girls who i'
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Lﬂﬁf'are.older. The result is that the personallty of the br1de is

v v . a

fairly.Set When.women~are educated too, the changes isreven ., - *
t'greater. When women are educated enough tq pe h1gh1y 1nd1v1duated R
and to want to have an 1ndependent llfe of the1r own, there are -

.changes ;in “the status of the w%%ewof a radlcal nature. o S
S

L3

. The development of theg nuclég fa.mlly in Indlan soc1ety has
also brought a dramatlc change in the development of the . status of
_women. ‘In a nuclear household there are no elders or 1n-laws to *

1nh1b1t companlonshlp in the early years of marrlage. The couple' _ o8

v1s thrown together to face the day-to-day reSpon51b111t1es of T

domestlc life.. As the nuclear family pattern spreads, the trad1-

tlbnal role of a wife may” undergo change. . o ',: , S

'The problem'of the. curtailment of. freedom for*the development‘

:'of‘lndiv1duallty must be v1ewed 1n the broader perspectlve of thQ

.

L problems of a soc1ety Wthh generally dlscourages the development
- s 4 " "'76‘ . L

of-perso l freedom. Restrlctlons on the development of 1nd1v1duallty

are not confined to women. Personal relatlonshlps anlndlan sodﬁﬁty. -
s T e B .-

-.are domlnated by famlly, k1n, caste, and communlty. The pressure

"that the groups exerclse ‘makes for conformlty and curbs freedom. e -

.
] “

The llberatlon of women and the growth of a situation in wh1ch women

* N -

are in a pos1tlon to assert themsel s as’ 1nd1v1duals cannot come CodL

x unless Ind1an soc1ety as a whole méve more 1n the d1rect10n of . ;

‘,' . 1ndiv1duatlon. In as much as the absence of . 1nd1v1duatlon is

[y

partlcularly marked amongst women, it is necess%gy to organlze
4y 3 ' : ’
p 30 general forces that w1ll Counteract the factors that make for d1s- _

~ parxt& between men and women:

s
-
P
o\
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B
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}women was wanlng gradually. The record of female,education prlor to

P
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.-indepéndence and the”Education of'Women I e e
._- . b " ,G " s » ‘ .

During the Vedlc age women: had\almost equal educational op-“"

£}

: portunities with men in their society.; Qéger BOO BC and untll the-

nineteenth century Indian women were 1111terate and deprived of,the

benef1ts of formal educatlon. The n;netee century reformlst move-f&*

' ) . c:;

ment ‘to imRFove the educatiOn of women emphasized the need for fém@le

!
5

-education as a tool 1n the reformation of»soclety at large.- As;a}fhijv “

\'

result of the aforementioned events and leglslatipn 1n”ﬁhe nineteenthy..;

Kl -.
nr " -

and twentleth centurles, negatlve-attltudes toﬁa&d the educatlon«of
) p}
I . .
Independence.was‘not a:good one.r L T

‘.. T

‘ \
. %
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" On the eve of Independence, barely 8. per cent of womer were .\
literate; and: for. every 100 boys, onlyf37 giﬂls were enrolled. ,
at'the elementary stage. From a mere 8- per cent 11teracy in. -
X947, - women boday have a. litedacy: rate of 18 per cent and .

“for every 100 boys, .62 girls ¥re taking €ducation in the - o

elementaTy stage. _Thus quantitative growth has%been achleved
f . during the perlod of Independence but there’are various T
" factors which stlll hamper the . rap1d a@,~ cenof women g

education.z%,
¢ R . . » ‘f : " e . i, .
. L . T o : . ,5&, LT T
'v':, Slnce Independence, the 1mportance of educatlon, as. a factor in

d |"
@
)

bullding a new soc1ety and creatlng an 1n$elllgent part1c1pant-

'dembéracy, has been enormous.‘ The role of“women 1n th1s endeavor

_;)

: .was emphaé&zed by Gandhlgl and agaln in the provis1ons of the;Con-

v"

| st1tution of Ind1a.e These art1cles assured complete equality;to both'

E men and women, and granted equal access to women at all leVels of

B I‘

_ education. The dlrectlve principles also laid down that free and

1 -y A
‘\- P

' _compulsory education be provided for chlldren up to ﬁhe age of

~

o L - e o . .
fourteeh years.h ~}:_,; R R LT L~
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Women in India, a publication &f the Research Unit on Women's

Studies at Smt NDT Women's University in Bombay, is an excellent -

sourcq‘of information as to the statistics pertinent to the education_l.

S
of.wcmen. I have selected significant conclusions about the progress

, 3 Of literacy and women s formal education from this handbook and in-
. .25
corporated them in Table 3. . Also statistical charts pertaining to

this information are to be found in the appendix of .this paper.. -

Table 3 Y

$ignificant Highlights as to The “Progress of Female Education

1. Progress of Literacy in India: 1901 to 1971
Though the growth rate of female literacy is high,
it may be noted that the males have been getting the

- advantage of a higher start. As a result, the out-

. standing level of mgle literacy is more than double

' that of female literacy.

The percentage level of female literacy in 1971 is
roughly comparable to.that of male literacy in the
period 1931-1951.

2. State-wise Female Literacy Rages: 1971

=~ Kerala has the highest femdle literacy rate followed
by Tamil Nadu which is almost 27 per cent points
behind, while Rejasthan has the lowest. Nearly 8
States out of (17 listed are having: literacy rates
~ below the All{India average rate.

The rural-urban differential is also very striking.
In Kerala, with the highest percentage of literacy
. in both rural and urban areas, the difference is
: very little (8.224). In other States like Assam,
' * .Himachal Pradesh and West Bepngal where the dif-:
. . ference .is as large as 35 per cent, while in
other States it is between 23 and 27 per cent.

~

e
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) 3. Enrolment Percéntage a.t Va.rlous ‘Educational Ievels by Sex.
and’ ge Groug 195 to 1971 o o
. Glrls ‘enrolment is‘lower 4t every sta.ge of eduegtlon."\

S However, the difference between the' boy, >and glrILs

' is more at the primary level than at t " succeedin
levels. This may be due to the opera.tion of selec-.
tivity wherein only those go high up the” "education
laddex who wish to continue or who have favorable
socio-economic conditions. However, it may be
noted that drop-outs a.u‘ongst ‘the boys are, not
negllglble. ' oy (

~

b, Enrolment of Girls in School Educa.tlorr- 19%6 h7 t<¥}973 71}

-~  After Independence educa.tion of girls ha.s 1ncrea.sed
at all the stages (Prlma.ry I-V, Middle School VI\VIII
, - 'Ssconda.ry IX-XI . 5 : ; \ J
. . ; reasing enrolment of girls - total and\percemtagez .
“Al%e - from one stage to another over a iod of o
time confirms_ _the fa.ct of hlgh drop-outs L e

" 5. Fa.culty-wise Enrolment of Women 1970-71

‘ At the University level:we. still f1nd women gé:iominant_
in 'traditional’ fa.cultles 11ke Educa.tlon, ts and
Medicine. . , ‘ . : St

Increa.s1ng enrolment in Science and Commerece is in-
dicative of a shift from tra,dlt&onal fa.cultles to
' . non-traditional ones. , _ i o P

1
-y

Mrs. S. Doralswa.mi Dlrector of the Dlrectora.te of Adult Educa.tlon

~
; .

~of the‘Mlnlstry of Education a.nd goclal Welfare in New Delhi a.uthored
:‘a. report on ‘the 'Educational’ Advancement a.nd'Soclo-Econqmic Pa.rtlcl- _
pa.tlon of Women in India' as part of her contrlbution to the informa.-
tion being publlshed in commemora.tion of Interna.tlonal Women' s Yea.r

E’-r\ . © In her report, she pinpointed the maJor soca.a.l a.nd culture.l, economlc_,

‘ ; : 26
pedagogical and other hindrances to the progress‘of girls' education.

K
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‘- The most formidablh blocks to the education of glrls are soc1al-

- » ’er;'

ahd cultural attltudes, rang{ng from acceptance to indifferénce to

‘ rl)

resistance.' Rural areas, aré particularly resistant to the acceptance

>,

of “the need for glrl "educat&on. »Among the upper classes, education:A

) L
v:‘ol of little relevance to: thelr .

for glrls represents a%sth

llves. The highest acceptfi

i lfw 4 M
' classes, partrcularly those hit by economlc pressures, Tn these .

} - ./\IP."

cases, educatlon of glrls represents an increas1ng source of

i . ' N R
economic 1mprovement Lower 1ncome groups, too,, would'. llke to
v v

educate their girls out of economlc .necessity, but f1nd themselves »'.:

o "

~ unable to do so.: Other 1nh1bit1ng'soc1al factors in the educatlon
Cof girls include:: fear of allenation, confllct maladgustment and
'non-conforudsm‘among the rural groups; w1thdrawal from'schools before

~ -

achiev1ng a_reasonable level of educatlon because of early marrlage

. or betrathal and social restr1ctlons inhlbltlng the cont1nuatioh of

RO , l
girls Lpdﬂﬁ&tlon after marrlage. N \

Economlc factors h1nder1ng the educatlon of glrls in rural Lreas

|

~orb1t around the requirement that they work at a very early age in
\

'domestlc chorés caring for siblings, tendlng cattle, or contributlng
. to family ?nbome by the1r own labors. Chlld labor among girls: 1A the

lower fhcome groups is a-great deterrent to the spread of education

- in that group. ' -

Irrelevancy in the interests and needs of girls, in the rural -

'areas-particularly,'acts as & demotivating factor in the enrolment of

»

cp of Eirls educatlon is 1n the mlddle"‘” .

C
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e ; girls in,schOols. Formal)educatlonal instltutrons are unsuftable in. Slziﬁé?';
. u/ physical location and inflexible in scﬁool timing to attract girls,‘: “,:hgi
ﬁ ~in- many instances’ The present system of education does not feally . ﬁ
prepare girls‘for economic partlclpatlon in later llfe.:.i ':? '-'f;' prif:g%h:
Further, wide d1sparit1es and 1mbalances in educatlonal developaif;k%”'..ﬂ?

‘ment between one State and another compllcates the problem. ﬁaria-"}V .

-

tions in att1tudes to women ‘and d1screpencies in economic and: social .‘ : ‘(,
condltions are reflected in these 1mbalances. Plans for eduvztlohal

develOpment should take these 1mbalances into accoynt and Fé
fed ‘
strategles for their removal in order to truly implement the

Y ‘ Lo ‘
Co‘stltutlonal guarantees of equal opportunltyrﬁqr all -- irresPec- “
of sex. l | ' .

VIIi.Adult Education-for Women-r:~. . BT . b

-

Based on all the precedlng 1nformatlon about the progress of

formal education for glrls and the perspectlves I gained about the .
'social'status of women.ln my travels and research, “I think that gt
isLapprop-iate to look into the'significance of adult education as

c' ! . 4 . . N ‘
it may improve the social stetus. of women in India. '* ER

+ . “"l
. . %

Mrs. S. Doralswaml ralseg many s1gn1f1cant questlons in het

, report on the educatlonal advancement and §5c1o-econom1c part1c1- _ e

Ty

patlon of women in Indlah

© Developmental processes demand the mobilisation.of all
"available educated and trained man and. woman power. Is

. this realisable when half- the human materlal is pass1ve - T
.o and non-part1c1pat1ng9

. . o
sees s s e
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& viously, there ‘can b§ no time sequence between the. two,.

~ simultaneously.
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’ . Bup is soclety prepared for;the change in social and family
V.s%ructure that will inevitably follow mass-scale women's ‘
'educatlon? What hornet's nextwill’ ‘it disturb? One® half of

the: population hitherto dwb and acquiescent, waking up to
articulate and questioning:role, would loosen up tight

soc1a1 mores, and uproot some close: preserves. Is this too

daunting -8 prospect?- X ‘

o ‘.,

d............
T

It 'is an irony that one of‘the:chief hurdles‘against'women s -
education is woman herself, Most women,cnspeélalky in rural
areas, do not see the relevance of education to their daily

'lives or to their traditlonal role....

T

. ~
o000 0000000000
<o

. Ly
1 .

_Can education help to dlsabuse her of this mls-conceptlon?

. » sHOW -can educatlon make her conscious of the fact that,
she is more ‘than someone ‘s daughter, someone's wife and

" someone's mother, that she has her own independent person-

ality with her own ideas, thoughts and value systems to
contribute to the total ethos of society? . And that it is
neither fair-to herself nor to soclety to allow: herself to

‘be a non-pergon. This is both tha justigﬁpamion and ‘the

goal o£ education for women. LA T (Y .
. . "r": N . .

R . . " -: L : ‘3; l; B
© w esesdepscsecece ! T :
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Where do we attach the problem'of women 5 edusatlon° At

breaklng down soc1a1 attitudes, and thereby maklng education

more acceptable? Or on the education front ahd thergiy try
to break down social attitudes? By enlarging conven

© eduggtional facilities t¢ deprlved sections of the soc1ety

s and - to.those’ who have not been reached? Or by’ elaboratlng

onal

jew paths to learning and by adopting 1mag1native and non-
braditional educational strategies and programmes, Ob-

and the battle will toi be waged on both fronts

N“ ‘ . . _k Y

o.ooaoo.oo.'.oq
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Ma.ny answers to these pungent questions may be fpund in the AT *

o proceedings of the Na.tiona.l Semina.r on "Adult Educat:l]on of Women in > _.f‘-"" v

. the Cha.nging Pattern of Society", held in New Delhi 6n October 27, v
- -1968.. The .Indian Adult’ Educa.tion Associa.tion, New De1h1 convened P

1

~ the Semina.r with the fina.ncia.l a.ss,lsta.nce of UNESCO. o o0
1 o Dr. (Mrs ) Welthy H. Fisher, founder of the Litera.cy House, | : B )
Ih:know, 1na.ugura.ted the Seminar. "(The ;nin?irs of our summer proaect |
ha.d the opportunity to visit Litera.cy'House and were grea.tly. - - b "
| pressed by the a.ccompllshmentsu of its personnel ) ‘In her adZ::ss;
Mrs. Fisher set the tone for the Semina.r d1scuss:i.ons.28~~ She said Q
i
‘tha.t the avera.ge young adult woman in India still lived in a pa.ttern- .
of society untouched by contempora.ry' technologica.l developments She ‘\ ,
pointed out tha.t 90 per cent of\the female popula.tion was deprivéd E
of the fa.c11it1es of rea.ding’ or writing the 1a.nguage the;r spoke.
Further, she stressed ‘the need for 1mpa.rt1ng adult education to en-

@

. able them to’ gain self-rella.nce. Litera.cy was the key to th1s '1 v

;_a.ccompli‘shment by women. Dr;-Fisher also 1ndica?ted that adult . r;
edu.ca.tiqn for women had to be 1ihked w1th\econom1c development in T W
S A w ' '

order‘to succeed ) Better communica.tion between the masses and the
‘educa.ted woruld be a direct out‘growth of the 1ntens‘ifica.tion of a,dult :
educa.t:hon among women. In her a.ddress in 1968 Dr. Fisher sa.1d’ tha.t
the vi/lla.ge woman v?s ready to be Educa.ted._ Adult educa.tion had to
v give women wha.t .they wgnted so that they would be touched socia.lly

a.nd inte‘liectua.lly. ' . ) - . e o ’
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of Rajasthan and founder of Seva Mandir in Udalpuﬂ Radasthaq, . 7;'
analysed the position of adult education for women as lagging far |

| behind Further, he indicated that it was important for the general . v
deve10pment of the country that special efforts be made for 1ts o jfc;;_, .
,improvement. Our.group project had'the privilege of spending our o ‘.ir‘

l 21 days in Udaipur affiliated with Seva Mandir aslour host institu-
tion. At that time I met Dr. Mehta and was, overwhelmed by the

;.humility of personality and the enormity of his accomplishments not

" only 1n the field of adult education, but as'a foreign ambassador :

. for India.~

- " During our stay in Udaipur, our group was proV1ded w1th the

8

opportunity to’ v1s1t aduit education programs under the auspices of
Seva Mandir. Bas1cally, the emphasis.was on functional literacy.
As a result of these v1s1tations I realized that the obstacles to
organizing_literacy programs for women ‘are vgry great Among some
of these obstacles seem to be: lack of motivation, old traditi ns

’ - -

* and customs, little leisure’time, attitude’ of the family, dearth of
teache d. lack of proper teaching methods and lack of follow—up
merﬂ I o

As an adult educator I formed some impressions of the adult L! ) ‘
education programs for women in the Udaipur area I saw teachers and .
_ students working under trying conditions of- heat, poor. phys1cal
" plant and inadequate teachingsmaterials. My reaction became{one of
.awe at the gnormity of the problems involved in adult education‘for
\ ':women, and the paucity of»resourcés.available to dotthe job, I feel

b

/
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o that “the length and quantity of my visitations were not adequate to

make any sweeping suggestions for improvement of the situation.

.
;.

5 However, in reading the ‘report of’ iswami, I feel . ..

‘that_i have a broader understanding adult educ&tion for women in"

 India. In her "séction "New Educatiopal Strategies » Mrd Doraiswami

outlines the alternatives to formal education for women. Ac-f ‘
cordingly, the new trend for women's. education in- India is in-the * *
. -‘ . I : °
direction of developing; o ’ '

.

- Alternatives to the formal system....needed which will offer.
-« several paths to education and training; adapted to the needs
of specific categories of women, tlosely linked to the social,.
- cultural and economi¢ milieu in which they live and work.

.o

Agpropri%te'programs will have to be devised to meet the ‘needs

.of four magor categories of women : girls from 6 to 14, illiterate

)

~and semis{11iterate worklng women “from 15 and above in the organized :

¢ ——
¥

and organized sectors, 1lliterate and sem1-literate non-working
women, and women who hawe literacw but who need help in acquiring
.sufficient awareness, skill and confidence to puﬁ their talent to .
.socio-economic use, - o ’ ) |
Priority programs being 1mplemented or in the planning stage in® |
. -the area of non-formal education 1nclude fﬁnctional literacy linked,
to development' non;formal education for young people in the 15 to
25 age_level; and non-formal education for girls 1n theA6 to lh»age

<+ " (I

. bracket.. - . ' : -2
,' ’ ) ' SR - h . 7- .

, - IR 1()4
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. Table h summarlzes the types of‘programs in. the fornmtlve or

plannlng stages of these prlorlty proaects for non-formal educatlon..
L3
1 \ R . “_. . -

. 's s e - Table 4

!

F oy
¥ //‘
LU

)

Prlorlty Programs of Non-Formal Education Be;gg Planned or Implemented

Category 1: Functlonal literacy . b

Fe

(a) ‘Farmer's, Funptlonal L1teracy in. food produclng areas
;((b) Special Functional. Literacy Programs for Women o
(c) Literacy lipked to trades @nd employment preparatlon

K3

s Gategory 2: Non-formal educatlon

{a) Program for youth men and women, in the 15-25 age group
“(b) . An Experlmental Program on Non-formal Education foréf:ral
Women .
" (e) an—formal Education Program for Working Women
T (1)  Workers Social Education Institute ' _
ca ... (ii)'»polyvalent Adult Education for Urban Workers . o o
o, {d). Condensed Courses of Education'for Employment and Vocatlonal '
{‘ ' Training for .Adult Women

Category 3 Non—formal edpcatlon for glrls in the age-group 6 to, lh
. \
During the course of.my 65 day partipipatioh in the'aduit educa- '

]

-

tlon project I v1s1ted sessions of some of the above 11st°d programs

l T?alpur, Raaasthan v1s1ted evenlng sessions of the Farmer's

o o lFunctlonal theracy Program in food produclng areas, N
- Workers Soclal.Educatlon Inst1tute and Non-formal

T,

educatlon for gifls from 6 t& 1k, S ﬁ'

2. -Udaipur, Rajasthan: visited Farmer's’ﬁunctional Literacy i
{ : . :in feood producing area, Spécial,Functional Literacy Program
LI ' . ' :

. . .

. v N . v .
for Women. = S é; - v

_ 3. Bombay, Msharashtra: v1s1ted workers Soc1al Educatlon In-.

-:, " _ ;,stltute, polyvalent.Adult Educatlon for Urban Workers.i'
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. L, Poona, Maharashtra visited Farmer 8 Functional Literacy in,'

food producing area,‘Special Functional Literacy Progrmn ,

for Women. -

5. Lucknow, Uttar Pradesh:’visited'Special Functional Literacy

. . % Program for'Women (at Literacy House).

+

" In addition to the above, I had the privilege of v1siting several

social service agencies that vere performing much needed assi tance

in” the"area of adult: education. In Pagna, Maharashtra I v1sited
SRR

:‘hinéne Stree-Shikshan Sanstha (formerly known as Hindu Widow's Home

3fAssociation), and the'Poona Seva Sadan Society..,The former institu- )
tion was founded by the late Dr. D.K. Karve in 1896. He was one of |
the nineteenth century pioneers in social reform for women. The
'institution started as a refuge for child widows to learn'how to -
help themselves; It has since expanded to include facilities for :
;girls/from the primary to high school levels, and Primary teacher
training courses, and hostels for. w1dows and older women in need of

Lo

:."a581stance.
IX. Conclusions
The purpose of this paper was to explore the. social.status of
women in India and the relationship, if any, to the w1thdrawal or
granting of educational opportunities.

Historically, Indian women received educational training in the

Vedic period. They were ascribed a high social status commensurate

= e
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be institutionalized ~"
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with this education. With the absence of educational opportunities,

* women fell into~a 1ower social condition. It is very apparent that

;as 1ong as women were ven educatjional opportunities at the age of

a

'8 or 9, society did not feel pressed to develop customs that would Te-

strict female freedom. However, once formal education was denied to
‘

‘women, it is also apparent that the social status of women declined.

The nineteenth century saw an embrybnic attempt to improve\the'

soqial-status of women through social legislat;on and increased .

school enrollment for girls. These efforts,.unfortunately, did not

create the improvement in the social status for women envisioned by

the reformers. K

. ¢ _
Today, the social status of women in India is characterized by -

 ties 'to the traditions of the past and efforts to return to the

n'

equality of the’ Vedi':age. Initially, my feeling wis that through

: .a.f\

' education great{dhanges in the social and 1egal position of women
'would be accomplished. ,However, after a 65 day intensive visit to
the rural and urban areas of India I no longer believe that the

R

'-@problem is s9 simple as’ to be rectified through education alone.,

I "have oome to believe that it w1ll take at least two to three_‘.

u

fgenerations before Indian soc1ety can agree as to how to ameliorgte

the condition of women. The socio-economic and political problems

-in India have been ‘in the making for thousands of years. It is un-

realistic to expect changes i the psycho-social attitudes of the

<+

'masses to .occur quickly Customs and- traditiOns took a 1ong time to..

~
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ticular. I believe,that ‘the women of [ndig

and fortitude to achieve the attituﬂinalﬁc*;vulsfneeded in.society'

bto support the improvement of their plight My hope is.with the‘

educdted women. I would like to see. them recycle the benefits of

the'ir ‘position in society by working with the1r s1sters of ‘lower

4

. caste and class. ' : Ce . .»- _'.f T

I haNe been struck by the latent pover elite of educated women

. in India. I am hopeful that these women will be able to gain the

jass1stance of enlightened men in their society to 1mp1ement the

o .~

equality of opportunity so proudly referred to in the Constitution

" of Indie. o ' _ _ ’ "w- e
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statistical_chart.gértinent to Table 3 (p.C-4.25) of this papér A

“ 1. Progress of Literacy in India: 1901 to 1971

s : Percenfage of Percentage ot . Percentcge orl
Census . /  literate popula- literate males _ literate females
year N tion to total _ to total male. - to total female

" . population . population . population -
1901(a) | 5.3 . 7. 9.83 . 0.69
. . . ’ . R : i
1911(a) - '5.92 v - 10.56. 1.05
1921(a) - 7.16 - 1a 1.81
1931(a) 9.50 15.59 2.93
1951(b) 16.67 . 2495 - 7.93
1961 - © 24.02 34.44 12,95

1971 29.46 39.45 18.72

Note: (a) Relates to undivided India

(b) Excludes Jammu and Kashmir

sty

SOURCE: Registrar Genérai and Census Commissioner, Census of Indie,

Pocket Book of Population Statisties, Census Centenary, 1972,

New\Delhi.

Research Unit on Women's Studies, Women in India, Bombay, S.N.D.T. Women's

v University, March 1975, p.30.
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State. | , Total ~ Rural | Urban /
Kerala o 53.90 - s"2.3o ‘ ".60.52"

- Tamil Nadu v. : 26.83 ’,_j18.87 ~ 45.585.
Maharashtra - v 25.97 ‘517.49( - -4§,58_

Punjab g T gsf7s ¢ 19.78 0 ds.11
Gujarat A ) 24.56 17.07 ;- 44.33

. West Bengal E ' 22,08 . 14.8: 47.82 .
Karnataka ' o 20.76 16. 41.32
Himachal Pradesh : : 20.04 17. 52.25
Assam ‘ , ' 18.91 16.28 ~  50.84%
pndhra Pradesh' . 15.65 10.88 35.86
Haryana . S 14.68  9.00 11.43
Orissa o S 13,75 11.94" 35.75
"Madhya Pradesh | 10.84 6.00 37.08
Uttar Pradesh , . , 10.18 . 6.59 ' 33.27
Jammu and Kashmir B 9.10 4.74 . 28.99
Bihar oL | 8.49 6.15 31,62
Rajasthan : - 8.26 3.86. °  29.46
All-India 18.44 12.92 41 91

. | o
"Note = : The States‘héve been rankedsin the descending order of

/ -L- SRS

A'.

Statistxcal Chart pertlnent to Table 3 (p C-4 25) of thAS paper

2. State-ﬁise Female Literacy Rates: 1971 BERRR ', ﬁ?”,’

(female'literétes as per cent of total feméléépdpdlétion)

female literacy rates.

Source ¢ Census of India, Paper 1 of 1971 Supplement, PIOVISI“nal
i " Population totals.

-Research Unit on Women's Studies, Weme: in India, Bombay,'S,N.D.T.

Women's University, rmrch 1975, p 33.

‘v' I.‘l: . ‘
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. Statistical Chart pertinent to Table 3 (p.C-4.26) of this paper ,Ht~
ﬁntglment_Percentage.at Various Educational Levels by Sex and mb..'
' ' . Age Group: 1950 to 1971 .
‘ \"_;‘Educationa,l level - 471950<81  '1960-61 1970-71
T co ) A YR ' o :
- Primary 1V’ ‘ .. %.'Total ™ JAZ.6 . 62,4 80.5 . gﬁi
Qge_crgﬁpi 6-11 - ‘_% Boys, $9.8 . 82.6 97.6 i
R S T O I A Y
R VLGS 246 w624 b
Middle“ VIVIIL -~ . fotal  12.7 . 225 34.2
.4 Age'Gropp 11-14  Boys ' 207 - 33.2 . 47.3
Cowl a’ - o ‘ _ T
S e . " Girls 4.5 11.3 .. 20.7
", ¢ Secondary IX-XI  Total 5.3 1.1 20,7
 *+ ' Agel group 14-17 ‘ . - Boys 8.7  17.5 30.1
nlt‘ . .
| ; Girls 1.8 4.3 109
_ Higher'education:gene:al . - Total 1.0 ., 21 - 4.0
g E Agé group 17-25 Boys N.A. N.A.. 5.8
/7 eirls oy N.A. 2.2
* .
| : v ‘V
Source : 1. _For enrolment in school educatioq, Government of India,
P Third’and Fourth Five Year Plans g
2. For enrolment in higher education, UniVersiti Crants
Cpmmission,ﬁAnnual Reports N
3. Statistics and Information Division, Ministry of L
Education and Social Welfare, Educatinnal Statistics,
. at a glance.-1971. Government of India, New Delhi
v ' . (mimeographed) 1971.
113
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Stat18t1cal Chart pert1nent to- Table 3 (p. c-4. 26) of this paoer :

r —

VEanlment of Girls in School Education; 1946-47 th 197374

-

0

-(In lakhs) | : F.f”

Year - . Primary  Middle School Secondary -
- : (I-V) (VI-VIII) (D&=Xx1) . - - -
1946-47 38 - 0.7
Lo e a (37) (18) 112)
1950-51 R . 53.85- .- .5.34 "; 1.66 _
o T : (39) = -~ (20) . - (15) :
1955-56 - | - .76 39 8.67 Tt 3.29
| i C(44) (25) (21)
1 _ , :
1960<61 L 113.47  16.70.° . 5.56 o,
| (48) (32) (23) o
. - ‘ . N .' . _I.. ..
1965-66 | :182.93 28.46 12.05§
' R s (31) . (30)-
1968-69 | 199.36 34.93. 15.79
f* (f“) - (39) - (32)
| L S _
- 1973-74 CT T Daa, 01"  45.37 - 23.40
' -~ (62) (43) (36)
Note ~¢. Figures in brackets 1nd1cate percentage of glrls to boys.

Source ];"For 1950 51, 1960- 6l 1965-66, 1968-69 Mlnlstry of .
Educatlon (Form - A)

2. Fcr 1973-74,(target) 'Draft Flfth Five Year Plan,
1974-79' Vol.lI, p.197.

Research Unit on Women's. Studies, WOmen in Indla, Bombay, S N.D.T. WCmen s
Univeraxty, March 1975, p.35.
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Statistical Chqrt'pertinent to Table 3 (p.C=1 26). of this ?aper

o Faculty-wise Enrolment of WOmens 1970-71"°

Enrclment Percentage

Faculty .
. ' Total Women of women.
Arts (a) ; 13a2?a§2§ﬁ_WW;NH;Q;ZA,SQQWﬂw”ﬂ~fdﬂal*1;ﬂf;»hf~ﬁm.‘
fScience 9,48,009 1,68',540 17.8
_ Gommerce . 3,44,108 ~12,675 3.7
‘Educatioﬁ ; 56,922 20,799 3.5
Engineeripg/TeEhnolqg§ 90,034 | ‘ . 910 : 1.6
‘Medicine . | 97,601 22,296 22.8
. Agriculture 43,352 169 0.4
Véterinary Sc?énce. 1:t§;é§i““wuﬂ-—- 2 44 ”tﬁ;%firf o
Law ) ”§8,618 . 2,626 3.7
" Others (b) - o 14;809, 5,913 40.0
o . Y -
~ Total ©30,01,292 . ' 21.9
‘ I
Hgégg ¢ (a) Includes stuflents nf Lib Py NI vJ:urnalisﬁ,
- Social Work, Theology, etc TR .
(b) Includes students pursu1ng ‘courses 1n Muszc/Flne
Arts/Physical Education, etc. »
Source ¢ ‘University Grants Comm1831oﬁ, Universitv Deuvlocment

*in India, Basic Facts and Flaurcs. 1970-11, New Delii,
1974 R :

" Resezrch Unit on Women's Studies, wWomen in Indla
University, Bombay, March 1975, p.37.

S. N D T, WOmen s
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/  STATUS OF WOMEN IN INOLA . .
| by i e | | -
. Bev,e‘rly_Archibald_ . : R .

’

In this paper I shall examine the status of women in India. Spécific“

}°literacy background was prov1ded by readlng sections of The Speaking Tree,

'Women in Rajasthan, Through Indian Eyes, and an article ent1t1ed "Progress'

of Indian Women" from the Diamond Jubilee Booklet published by the Poona ’

_Seva Sadan Society. The f1rst hand observation of various societies and

organizations, many different types of classes for women, discussions with

: both men and women from several different sections of the country,1éJ well

- as with people who purported tg understand and properly ‘represent the

point of view of the lower caste and tribal women, has formed the basis '
for my impression on the status of women in India. I shall touch briefly

upon the historical evolution of women s role in India, with specific-

reference to the influence family patterns and traditlon play in the
. average Indian women's life. Women's role in education, employment and

‘politics will a also be discussed.. And lastly, I shall discuss the future

of the Women's Movement in India as I perceive it.

The Vedic Age, which_preceeded"the Laws of Manu‘(the canon law of'

Hinduism written between the First Century B.C. and the Second Century ‘}..
; A.D.) was a time of more or less equality between the sexes; or at the
‘yery least the society held a much more liberal view of woman's role than

" in the centuries following. Women were.actually allowed to become priests,

the sacrifice of sati (the widow burning herself on her husband's funeral

pyre)'did not exist, and widows were allowed to remarry. After the
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' “acceptance of.the Laws of Manu, the woman occupied a very subservient:
position in, the society The law actually stated that the woman must
worship her husband as a god, even’ though he be (according to G. Buhler)

"destitute of Yirtue, or’ seeking pleasure elsewhere, or-dev01d of good

: qualities : D1vorce ‘was not permitted no matter what offence “the *husband
might commit _The woman's salvation lay solely in her_obediencewtg her

‘husband. =~ ° - vi _ o ‘”(L -3 C "-_m - ' .jft,

ffThe early stages of the Indian-WomEn's Movement, 'the leadership was

exclusively male. As Mrs. Inﬂirabai Deodhar has put it, "At the outset

A

the women 'S movement in India wa.s for women but not by women'.’ Although'
o =

a woman, Smt. Ramabai Renade, presided as Chief Guest oVer the First All
' India Women s Convention held in Bombay in 190k, her selection as presiding,

person was accomplished'by two influential men!
- []

In the l920's with the increase in fervor in India s struggle for "
. - .
- freedom, came another step forward for Indian women . One of the programs

»of.Gandhi's non-cooperation movement was equality for wOmena

Then in 1927 the All India Women 8 Conference was founded under the .

~

' leadership of Mrs.. SaroJini Neidu and Margaret Cousins. Thus the leader-
ship in the movement for women 8 rights was transferred from men to the

women themselves.' The constitution of thé Conference.ghecifically states

the following objective'

- "o gork actively for the general progreSs and welfare of women and
children and to help women utilize to the fullest the fundamental
rights conferred on:them by the Constitution of the Indian Union"..

. . . . A .
Although the British rule was obviously detrimental to.India's de=

vélopment as a.free njtion 'in many respects, it is felt that through this

2 _— ——

.
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- foreign dominatlon progress1ve Indians acquired a tasté forrdemocracy,§
‘ L H

inclnding the equality of men and women. 7m' - " \ 'Ak\ . :“. %

The All Ind1a Women's Conference 1s today the largest women s or-

\ 2
ganization 1n fndia. With Women's battle for legal and political right ,

2

‘won, the- conference has” now coﬁcerned ‘itself w1th the actual equality of oo
| K )
people in all sectlons of the sociéty. As stated in l95i the Conference

is working to eliminate special privileges for any sect of. society "due

4 . '- ','
to economic possessions or caste or sex distinction, etc by the means,

~ .
_amongst others, of unlversal education, natlonal'health and\social

R
) \ i
services and facilities, family planning and adequate living\and wory&ng &
b ‘ ’ ’ R . :
°°"dm°ns- , g | o '.?.ff‘\; SUNEEE
iu Tha dichotomy of women ' s status in society makes ‘her plal \gomewhat

§

fg;difficult to understand As a mother, she is revered and worshipped ‘ \

While as a sexual rartner to her husband shefas afforded a very low if

.(l ’
' not-repugnant status. The very early marriage,, the expectation that a - : \ -

P |
9 . !

Woman produce sons for her husband, the complete ‘emersion of WO in her”
__husband g family -- all of these combine to make the women less of\a :
person in her own right. . The isolation of the woman during her menstrual
period, still_practiced in many Hindu households, singles out the woman\\}
asvan agentf%f'pollution,. The husband's loss of semen during orgasm‘is
“thought to’be weakening'to}him, and the woman's supposed obsessive craving
. for sexual relations is believed to.threaten hoth her husband's physical
y and psychological health. In a study done in 1961 by Dr. Aileen“Ross,'
she shows that the'mother-son relationship ig afforded the highest status

- in Indian family:while the husband-wife relationship is “the next to
+ . ! a . - - : N
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lowest in emotional satisfaction (W1th the sister-sister relationship being

M

the lowest of the seven familial relationships studied) v

5
‘%

Aicording to Richard Lanney, a minimum of seventy per cent .of the.

Indian population is "tqaditlon directed" ' By this he refers to the fact

that most-of Indian society remains unaffected by the changes andnzgheavals
which have affected much of the rest of the world since the industrial
revolution. Thus the role of women, which has changed 50 drastically in-
many parts of the world remains relatively static in most sectors of
Indian life | . “
.Education forfWOmen in India has madevtremendous strides in some:

areas and for some classes, but generally speaking it is'still‘inferior‘i

‘ to-that?offmen. In various v1llages where we?%é?ited we saw both menfs

BN f lj’)"},‘i«
and women B literacy classes. In all cases}t

‘ ,faci lities and materials

" £6r men, poor as, they might be, were supeﬁﬁhg *to those provided for the
, women.' The fact that there J@e S0 many societies and organizations de=
voted to the cause of the betterment of the status education, treatment,

etc, of womeh, speaks for itself.

)

!ﬂmfnmre sophisticated, upper-class girls are also caught in the

Lot

tradition bound pattern. . Many times members of our group have asked high

school ‘or college girls what they were goinguto do" Wwhen they finished

A —

-

school. This question was usually met with some bewildennent, followed

by a rather nén-committal answer. One young lady, however, summed it up '

¥ quite well, it seems to me, when she replied, "That will be decided for

me when-the time comes.,"

«; «‘_

Of course there are many outstanding Indian women who have made
significant careers for themselves, but they appear to be the exception
- ' ) ¥
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f rather than the rule. Unles an Ind1an g1r1 is possessed with an unusual ,

Py g

amount of drive* coupled with a high intelligence and sense of selquorth

it is easier for her to follow in the tradltional paéterns established

+ for: her - o 4-f’ s - B Al:_ \>>
N . . ‘\l"%,.; »

-+ - The record of Indian women and employment is. 1itt1e better. Ks would -

be expected the disproportionate education afforded to men and women .

' (higher'percentage of women illiterates, lower percentage of women with .

. higher education) is reflected in thewwork participation of Indian*women.

Most of the ‘ticles I have read stress Qhe fact thqt women engaged in. un-_j. o

,,,,,,
)/

'agriculture must be cons1dered separately'from women- involved ;n profes~
v:‘sion%l of "white collar" work., This is primarily becausé ma the %
."women in- the lower-status jobs are either involved in the here%tary famz.l‘y
. occupation or working in the fields, and in most statistical surveys these
‘women are conside;ed,"unemployed". It is in the sphere of educated women
'that the problem comes more définibive. In the 1961 census it was found -
\that only, one-third ¢f the women. degree holders were actually employed.

The reasons‘fo; this are complex, ranging from the traditional view of
‘educating upper-class women only for status and not'for employment the

| supposed unsuitability of women . for certain jobs (SOmetimes imposed by the .
~employer but many- times by the women 's own family), to the very- real fear
-of mep that educated women are competing for their jobs and that each

woman employed as. a white collar worker or a professional is taking a/ﬁob
away from some man who, as the traditional bréad winner and head o the
household, has more need of the job than does the woman. This latter

4 attitude is particularly prevalent in times of high unemployment, such as

a - : ' - o
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) exist in'India today. Mr. C.K. Varshney, & Journalist associated with
Raaasthan Patrika,‘Jaipur, iﬁ’an article ent1tled "Women and Employment" ;

/from the book Women in\Qaiasthan makés -some rather telling statements..
.

K3 . R

Quoting "recent regearches’ in West Germany ‘Tand;vague references D \K. e

> ’ . :
Eltatistical data and/or researgh proJects are highly suSpect 1n my mind)n

hé" states that "the children of parents both ok whom are employed bec—\.l
' vagrants and deiiquents".;FHe further states that "educated women in India.'
i are entering all sorts of professions but the most suitable job for them
.f;;pears to be the teaching of children, particularly at the Kindergarten

stage With this type of opinion ex1sting, and I suspect that it is more
'widely held than openly stated 1t is diffictlt to ‘envision much 1mprove - r
~ment in they;tatus of” educated women in the employment market without

basic attitudinal changes on ‘the part of a major segment of Indian
“society. S SRR b | ?

The role of Indian women in politics is more difficult to aséess;
'especially since the Prime.Minister of Indiaﬁis a woman To the observer
from the United\States (where l97h saw the first woman governor elected in
her own right and women in high level federal positions are practically

‘fnon-existent) Prlme Minister Indira Gandhi appears to represent a degree .
of political involvement and acceptag\e unheard of in our own country.
'jThe election and widely based support of Mrs. Gandhi appear to me to be '

! based partly on the traditional reverance in which "woman the mother" is

v held. What better leader for Mother India than & "motherly" woman? |

Viewed in this.light it seems that,MrB.'Gandhi would not pose a threat
to men'in their.cherished leadership role,.but rather would represent the
lplacement of. an outstanding women in the most exalted pésition her country

can &fford her -- as. mother to all her chi

e - _122




-nz- . ’ . Y

Y

Accordingly to a brochure entitled "Women in India® published byhthe
-~ 8.N. D T. Women' '8 Un1versity in Bombay, less than four per cent of the‘
candidates in Indian elections are women. However, the brochure goes on
to state that the percentage of wamen elected compared with the total
:number of persons elected, has aJvays been higher than the percentage of

women candidates to total'candidates. This would tend to bear out the-

-----

‘conclusion reached regarding wpmen in high level jobs - that it is

'necessary for a woman to have a high degree of competence and more de-

.

. termination than a man to reach the same level. iénce the woman has
actually become a candidate, her "superiority" in terms of qualifications
s apparently recognized by the voters.

Draw1ng together and concluding a paper of this scope wherein the

'

‘sﬁbJect can be covered only very superficially is a dlfficult task.

.There i room, certainly, for extreme optimism regarding the future of "

L 3

_Indian _women.‘.' Supportlve. evidence can also be found in aainting a dismal

ifuture for the women's movément in India. The truth, it appears to me,

]

'lies somewhere between these two extreme v1ews. I feel that the future of

~— , .
:the women's,movement in Ind1a 1s directly tied to the future of the world-

" wide vomen's movement. I believe that like it or not Gmnd I don't
'imagine this view would be very popular in India) the western world is

and will supply the'leadership in this field. Thus the advance being made
kN
.by women in the more developed-nations will 1mprove the- status of women

\

- the world over. And so, although at times the obstacles seem almost un-

£,

surmountable, I feel that the Indian wamen can, fn the future, 1ook forward
' to an improved position in society, with better education and more social

\.

L
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awareness as a tool 1eading “to- better 0pportunities for meaningful employ-.
' ment, a more active place in the poiitical structure and government of her
country, and, most importent of all, an increased sense of her own self-

1orth as a person.
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ADULT VOCATIONAL -EDUCATION IN;INDIA: IMPRESSIONS -

by

James R. Kistler

LU

Itmshould be stated from the very outset that my three vears experi-“

_ ence in Adult Vocational Education in no way makes me an expert" in the

field. Mogeover, it certainly does not make me capable of making recom-

mendations for change in the Adult Vocational Education;{ramework_in India;

Suggestions or opinions and reactions may - be posed?'”I am sure‘that;most

_ of these 1deas will not be original and that those deserving merit have .

certainly been thought though by Indian educational leaders, while those

»showing llttle insight can certainly be d1smissed as being naive by these

f o . .
same leaders. “;

Similarly some mention must be given to the lack of adequate'data

collection on adult vocational education and the somewhat subjective

.nature of a great deal of the data obtained Sixty five days in Ind1a are

certainly not sufficient for preparing an objective appraisal of adult

ﬂvocational edueatlon - just as the same length of time would be inadequate o

in_studying any segment of the-U.S. educational system, Further, the

time spent. in India was'certainly not all directed to the study of Adult
Vocational Education., The trip was a_study of all Adult Education in

general - vocational'being‘only one small component - while, like any'

study trip abroad demands for sight-seeing, travel, study of" culture and

civilization, .etc, were also great What data ‘has been collected is
subjective in nature. Observations of only a fraction\of vocational edu-

cation institutions were made'and, more importantly, visitations,and.'
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-discussions were often conducted by, only one Indian colleague. .What
lfollows are impressions and 1mpressions only. I cannot stress this . -
‘enough E ' | | |
| | A word should also»be given about my basis'for comparison. While I
-_will do a great deal of comparing of the Indian and U.S. adult vocational
. education systems, as I see it I w1ll also be basing my impressions on
'yet another ~experience -- that as a U S. Peace Corps Volunteer in
~ Afghanistan from l970 to 1972. While I was not part of vocational educa;
tion there,l(it is.almost non-existent in_that country) the experiences o
, in Afghanistan cannot help but form.my impressions of India, inzggneral,
‘and Adult Vocational Educatlon, in particular. I may, therefo;e',':”"tend to
" more "optimistic" in forming impressions than perhaps some:; o@ mw American
colleagues. - Overall, I might say, the Afghan experience gives one the -
taste of a "developing country 5 the. Indian experience presents, as Dr.
“Roche statéﬂ "a poor country, not a developing country 5 and the
American system presents an affluent industrialized ‘highly technological
'model. It is within that spectrum on continuum that impressions have
been iormedt | o

The term Adult Vocational Education is.a broad one in the U‘S. and~
is used to "justify" many programs ‘not necessarily vocational in nature
For purposes of this paper, I will use a rather strict definition. Adult
__will mean -age 15 or older. (Th%s may surprise the American readerlbut in
India there is'no hAbit of "prolonged? adolescence - age lh to age 22 and
| beyond - as a rule,) Adulthood for most Indian begins at age lb or 'so

., marked by Work beginning. in earnest completion of ‘the .8th standard of

126 -
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. primary school; even marriage and Chlld bearing. Generally the Adult.

Vocational Education observed in'India dealt mainly with people‘(par-

Vticularly men) in the age bracket of 15 to 25 years. Of the'programs

: observed, only agriculture and in- house industrial programs seemed to :

&

.include men over 25 years of age. Vocational Education will be " defined ‘

strictly as education leading to new employment (gbnerally accompanied by

"in his present occupation and directly des1gned to increase his job stLll

or productivity (greater compensation and/or increased rank may or mﬂy

' not necessarily result ) This definition would rule out, for instance,

Worker s education which is designed to increase the worker s social and

- political awareness and skills with only indirect benefit to productivity.

programs reported.

It would however, 1nclude Farmers Functional Literacy which is designed
D

foremost to 1mprove the farmer § productivity. through making him knowl-

edgeable and literate. The definition will become clearer from the

PR NN AP

- AGRICULTURE .
- . -

"Is a half glass of water half empty or half full?"
. - Dr. Misra, Extension Director

College of Agriculture

University of Udaipur

s

India is first and foremost an agricultural country. This becomes

obvious frompthe statistics. 30% of Indian populatien is rural and almost

Q0% of'this 438 million people depend directly on the land for their sub-

2

sistence and livelihood. While this'seems-obvious'to me . after 65 days, it

ig certainly not the picture the average American conjures up about India

R

'higher compensation) or-education or training designed to upgrade a worker-

e
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ngy earlier impress10n was one of thousands of cities teeming with masses
A

:ﬂfof people -The cities are fewer in number than supposed «and while many

- ¢)

l'of them are in fact teeming, it is the countrys1de and small village where
one finds ‘the bulk of India s people. ' It behooves ' us, therefore, to take(
a close:look'at Indials efforts to train-better, more productive farmers;
'-This is especially important based ongwhat one constantly hears of over-
population, dependenbe on climate, soil depletion and changing weather "i

. .
conditions local and worldwide. To this is coupled the introduction in

1

Indi& of the so-called "Green Revolution » i.e. new, high yielding

varieties of seeds capable of increaSing productivity tremenously but

7

requiring heavy and properly applied dosages of various fertilizers,
‘ nutrients and pesticides. A-v1sit to the Univers1ty of Udaipur, College
of Agriculturevasienough to convince me of the complex.natureiof modern

Indian agriculture and the research constantly going on to improve yields

Dissemination of such findings to a well-educated farm population wouldf

be a challenge in itself while dissemination and training of largely

I}
.

‘ illiterate farmers becomes a monumental task. The research and technology

gy - g <

are encouraging, the training and dissemination must meet the task Hence
“the "half‘glass,of water".

There are'wide variety of training programs'for farmers in'India.A
Similar to'any'situations of thisesort“some”farmers have several training
opportunities available to them, while others have few options, ifvany at“
-all; All programs/visited or'studied have the primary purpose of improving ..
farmer'productivity, while the modesfof operation and delivery differ:

o
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" The Farmers Functional Literacy Program :
' . The biggest agricultural training program to. date ‘is the Farmers
lFunctional Literacy‘Program)(FFLP). Begun by the Central Government in
| l968,uthe program operates‘in parts of l07'out of approx1matelyv360
'Vdistricts_in India s With programs found‘in every'state eXcept.Tripura. -
:The program, in. brief is a concerted effort of three governmental sectors
Agriculture, Informazion and Broadcasting, and Education, to provide
training to farmers aimed at teaching skills to improve agricultural
; productivity - thus 1mproving their.own livelihoods as well as increasing :
| agriculture development in a country sorely in need of increased output
'The threefold nature is explained thusly "The Ministry of Agriculture
'-provides the farmer s training and field demonstration facilities, the
Ministry of Education provides functional literacy; the Ministry of:In-
formation and Broadcasting relays special types of farm broadcasts through
the All India Radio for the benefit of participant farmers."

It-should be noted that this new program is considered radically '
different from preVious adult literacy approaches in that. literacy is
-:secondary to improved agricultural skill and knowledge - hence productivity.
' Literacy is. cons1dered a means by'which the farmer. can continue to educate

'himself and remain knowledgeable of new agricultural concepts and practices.
"Thus, functional literacy 1ig much more than literacy, it is in reality a
1method of training for developmental purposes, a comprehensive non-formal
: .educational program, ‘and an opening to continuing education. ? |

Teachers are sought from the ranks of”’ better educated farmers or -

teachers living in villages,who have an agricultural background. In

129



' comé to feel are essential. The motivation level is high -. "I come here‘

. ,-'n‘j- :

i

. reality, however, most programs‘are taught’ by primary school teachers., 1. -’

Thls is of course not ideal 1n that most of these teachers have no agrl-
culturai background or even 1nterest Classes are advertized and formed
right in the villages and held after work, in the evenings usually for 2
hours per n1ght, 5 n1ghts per week The course lasts for approx1mately
9 months. » . | ’ | |
‘The Indians we met are quite proud of this program. And welltthey

should be. The scene is 1ndeed grlpplng for the Amerlcan educator. A

* gathering of 20-o0dd farmers - some boys, some elderly'- sitting on the .

ground outside of a bulldlng, in front of a2 by 2 feet square cloth :

'"blackboard" wrltlng on small "slates" by- the llght of ‘one 60 watt bulb

‘hanglng precarlously from a long pole. "Methods" - poor and obv1ously too

: teacher—dominated; “learning atmosphere' - horrible,."textbooks" - few in

“

, number,.'teacher - not adequately trained fTo-the American"educator
these conditions would spell disaster, but the fact that th1s group is

“meeting at_all is encouraging and that learning 1s-in fact taking~place~.

becomes obvious when one looks paSt the‘trappings that weQAmericans‘have

to become a better farmer" was the typical repiy}, This is backed up by a
recent ‘study of the National Institute of Community Developments "When

objectives of ,the functional literacy program were explained, the farmers
4 -

Twere found. to be really 1nterested in it and almost all of them percelved

e

o 3
need for the same towards enabllng them to lead a better life. And whlle_

attendance and h1gh drOpout rates are”obv1ous problems, I doubt that aqy

U, S Adult Educator can be cr1t1cal on. these two p01nts. My react.

S

A I -
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4jthe several sites visited. was one- of astonishment in finding 2Q adultsi;
gathered for class from 8: :30 ‘to 10: 30 p.m. after a long, hot, grueling day
in the fields (we ﬁide observations during the 1m¥ortant ploughlng/planting
: season ) S E

About 300,000 farmers have benefitted from the program during the hth";b
- Five Year Plan, while another 150 OOO have received instructions so far
’in-the 5th Five“Year Plan. This is in itself a problem: barely half a o
| million farmers trained in a country having h38 million rural folk. Othgif._
problems abound and Indian studies are quick to p01nt them out. »A few
will be mentioned. "The_functionalvliteracy activities often;resemble‘the{
old-fashioned'literacy drives,.without linking literacy with the promotions’
" of agricultural knowledge, skill prov1sion, apprenticeship of. new farming
‘vpractices, ete." The Directorate of Adult Education admits that,-"there
V'is a lack of 1ntegration between the three components agriculture,‘
education, and information. - The National Institute "of Community De-‘j -
T Velopment is even stronger in its criticism stating "Lack of 1nterndn-
isterial coord1nation appears to be a major weakness of the program which
J:leads to wast;;e of scarce ‘resources and retards the pace. of agricultural
' development " This was seen in the field and d1scussed during our visit

b

;w1th<Dr. Misra, Extensmon Director, Univers1ty of Udaipur. " The 1ntegration
‘ machinery has been established at the central level but follow-through has ’
- not been achieved. This seems_lnherent when any three vertical bureauc-

, racies are.orderedito cooperate'inithe field. Age-old operatlng,procedures
.and conflicting perqgnalities predominate. I thought it admirable that

- the Directorate of Adult Education would confess that "the goal ‘of

converging the three components has not always been achieved " The
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v .progress of the agricultural component was generally speedier, the educa-,

o ..

'_tional aspect constantly lagging behind "7 oL .- _ : ‘1 . '_{

.The bigger question about: FFLP however has to do with whether or not'

'-';_-the literacy does. in fact become functional.-- The Natlonal Institute of
,_:connmmity Development study takes a rather dim v:Lew "Relatively speaking, .
T‘reading and comprehension skills were developed to a greater extent than
arithmetic and writing skills. However, development of any skill, was" not "
»satisfactory in general and development of arithmetic and writing SklllS

was most unsatisfactory in partlcula.r. Thus it would be hard to conclude '

- 8 i

that 1iteracy has become functional in day-to day life of these farmers.
To this is added the problem ‘of regression back to illiteracy by the neo--

) literate farmer. The need, for speciaﬁ.ly prepared materials a.nd follow-up

action for the neo-literate was-v01ced all around. The central gov‘ernment.

-efforts in this area do not seem adequate and several states and voluntary o

)

agencies ’ i, e. Seva Mandir, ‘have been forced into the area of producing

. simple reading materials for new 1iterates. The Agricultu.re Extension

: _Directorates are seeminglyg aware of the pro Jlem and do simplify many of

ity

I

The effect of FFLP ‘and other agricultural training programs on

productivity and agricultural development will be d1scussed in a later

‘ e

Another program of farmer tra1n1ng 1s conducted by Rural Vidyapeeths

, scattered all over India._;_- fittle data was obtained on these schools and

> «® » :/

our visitation éwas brief §.ﬁd iricomplete. Apparently they have been ex- .

' perimental, mo‘dem on the Danish Folk School system with several \goals

e -...é
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. in addition to direct vocational education, includlng social education,

.:family 1ife education and c1tizensh1p training. In regards to the agri-

~

B cultural training programs, the Vidyapeeths conduct short term courses for

farmers in crops, fertilizers, garden1ng, pathology and simple building

and mechanical:skills._ Faznmrs,are'brought-to-thefcenters and housed for -

‘up to three weeks. The curriculum includes large doses of,non-agricultural
'vcontent..~ | | | | |
The experiment is said to have been somewhat of a failure and the
‘.tcentral government is apparently phasing out the centers. Tvotrelated
.'reasons have ‘been given. Firstly the farmers are motivated only toward
agricultural skills that will improve their productivity and they don't
4

‘- gee any relat1v1ty 1n the social education aspects of the‘ urriculum.

Secondly many feel that it 1s v1rtually 1mpossible for a farmer to leave ‘

his village and land for anything more, than a week., ' T ‘“%y ‘

It should be noted, however, ‘that these factors were. not obggrved

v ©

“ first hand; no agricultural program was even being held while we were

° l'

.fthere. It does-seem to me, however, that agriculture»is a year-round task

in India, and—that‘removing a farmer from his land and village for even

Ithree weeks at a time for & course replete-with,nonéagricultural'content
_.destroys motivation and is unwise.- The answer seems tOobe in part time

\

"....

. programs located directly in the v1llages themselves. )

-'AGRICULTURE EXTENTION. : IR B

The Agriculture Exténsion Directorates affiliated w1th various

: tional education for farmers. E;colleges.coﬁduct localized research,

‘ dealing with agriculture problems in their immediate areas. Research "

., . . P N

' e
. P b ., . e oy

el
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findings, as well as new developments ‘in agriculture must be disseminated
to all farmers in Indisa if productivity is to significantly increase. To
do this the Extension Directorate undertakes a many-pronged approach For
;:fthe state-Wide area in general methods include: (1) training programs -of
varying sophistication and duration, (2) publication of literature, (3) a
correspondence serVice for fa&hers (specific problems answered by return
.mail), (h) radio programs, and }5) correspondence courses (for farmers
having completed the 8th standard in school )‘ Other approaches operate
. at the district and Village léyel including (l a farm‘adVisory serVice,
r(2) demonstrationlplots, (3 exhibitions, fairs and field days, (h) youth
‘_:clubs (similar to the h-H'model )s (5) FFLP classes, (6) lbcalized
publications, (7 personal counseling, (8) columns in local newspapers,

and (9) fonmation of discussion groups based on publications‘and radio ’r;'
programs.. The Extension Directorate also conducts some specialized agri—
culture training courses including programs for tribal groups and prisoners/
.and retraining for retired government personnel. | | | |

) I was qui:e impressed by the multi-faceted operation of the Extension
Directorate University of.Udaipur.. They seem to be meeting the challenge

¥ .

- head on; and while they can't poss1bly hope to reach all of Rdjasthan s 3.
; million farmers, a multi-faceted approachaseems to be the only answer.
'Further, their efforts seem to dovetail with FFLP in that many f their '

'approaches require some literacy. The Directorate has been foresighted

. enough, to prepare materials, especially for neo-literates. This-speaks to

: the one weakness of the FFLP, i. e the lack of relevant reading materials

n

\for-neo-literates.- I would concur With Dr.’ Misra, the Director, that much

.
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closer coordination and cooperation Js needed betWeen the agricultural in-.

&y

vthat the development of. materials for neo-literates, as well as.other

efforts, .g. radio programs, discussion/groups, etc w1ll be more effec-

tive. Dr. Misra stated that his Extension Directorate was one of the few

~'in India entrusted with conducting FELP}centers. This idea of placing

fresponsibility for FFLP with University Extens1on Directorates, as well

as other non-foruml education agencies, e.g. Seva Mandir, Andhra Mahila

Sabha, be evaluated closely and copied if proven effective (as I suspect

it w111 be) K f; . .,._a.,_ : - o o -‘ X

. o
Y s
) . ' L. .
Wt . ' .
"

- REEATIONSHIP. AGRICULTURAL EDUCATION TO PRODUCTIVITY AﬁD DEVELOPMENT

Although FFLP is relatively neﬂ" some research has been done on the,'

effect of it and/or ‘Farmers'. Training (Exteﬁs1on) on agricultural produc--

°

tiv1ty and develqpment ' The results are’ 1nconclusive but 1nteresting.
The Directorate ‘of Adult Education reports on several different studies,

two of wh1ch seem significant (l) "There was a significant improvement

_in knowledge “awareness and adoption of 1mproved-agricultural practices in

. the. group of farmers enrolled for a longer duration in functional literacy

;_cqurses. and (2) In v1llages w1th well organized programs, "there was :

- some increase in the average yield peracre (as compared to central)... the

’

¥
aﬁﬂhal income’ of the participating farmers increased (as compared to

O . . ’ . -
control }% : . '

s e
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. " The National Institute oft Comunity Development has underte.ken, with . <V :

UNESCO help, to determine the effect of FFLP, Fa.rmers ’I!ra.inin’g and a

_'- co;nbina.tion of/ both on a.gricultura.l development, , Development was mea.sured . :

f

n(S‘t by output but by severa.l i‘a.ctors relating.to: a.gricultu.ra.l 1nnova.tions y '

4' ‘knowledge a.nd f.ttitude changg, e. g a.bil:Lty to use improved pra.ctices, -
e .

"'a.bility to keep a.ccounts knowledge of ba.nks, «coopera.tives ’ etc % Stﬂhe .

. find:Lngs ha.ve:'a.lrea.dy been mentioned As ste.ted previously, the results Y
\ ‘e :

eare cri*tical of FFLF a.nd the a.ctual a.tta.inment of literacy,. The overall

Ak Y

o was found to be

d to effect the desira.ble

e
V

and farmers' tra.ining a.ppea.red to b best su’

cha.nge m a.doption beha.v:lor, grxd t Ms.cce ra.te the pace -of a.gricultura.l

.A/ N w
) . X ﬁ‘l .. . ) ~' .
. FY . : - ’

v deve‘lopment ey ”
. g- '
= In studying the repbrt and v1s1t1ng w1th the sta.ff of NICD one gets

ézée. ra.ther gloomy picture of FFLP as a means to agricultural development
-t

,-This seems true if one does not look pa.st the desire for 1mmed1ate, short

| -term results. While FFLP 1s ridden with problems -and litera.cy tra.:.ning in :
general may seem tolbe & wa.ste of limlted resources a.nd extensiou“my seem.

( .
.tlie better recipient the newp01nt does not look very fa.r a.hea.d to India's

"

. future As the report a.ptly concludes , "Of late ’ chb.nges in the lmowledge -

+

of agriculture technologv ha.ve been fa.r more speedy than expected Toda.y_ s

-knowledge becomes absolute tomorrow Hence, 1t might be_ very difficult

' 'for the tra.ining progra.m (extension)~ to keep pa.ce with 1t . In the case of-_

,,functional litera.cy prOgra.m, however, once the fa.rmers a.re functwona.lly
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litefate they would also like to depénd on the written literatures for:

effecting improvement in farm affairs. In other words, for a lasting and

’ enduring development in agriculture, func tional 1iteracy progr ht-be’

12 B .
better than'farmer's training alone," ~ = - ’ - rég,'

, I concur heartily with ‘that conclusions. lndia-tan hardly afford to
:-keep hand feeding agriculture information to its farmers. They must
' acquire_the 8kills to continue their own educutions. -They must be able to

read and digest the printed‘word and make decisions based‘on accurate -

record keeping. This will only come about through literacy training. The-

U.S. model clearly bears this out. India must strengthen, improve and

expand its functional literacy program. I see no choice.

TRADE AND INDUSTRIAL EDUCATION

Industrial Training Institute -: - .

te

>

Before getting into this form of vocational education a word about -
the evolving vocational education structure in Indiaﬂshould he'ziven.
There are appa;ently three levels of 'vocational education' in the Indian
system, each coming theoretically at a different point-on'the educational
ladder. 'The Industrial Training Institutes (parallel to our secondary’

- vocational schools) are to take'students.after the 8th standard and -are
basically concerned with the training of skilled tradesmen (draftsmen,
carpenters, welders, auto mechanics,“etc.) ‘The Polytechnical Jnstitutes
'are oriented to moxre technical pursuits (parallel to our past-secondaryl
schools and community colleges) and receive students after the 10th
standard. Finally, more technical education is imparted in Engineering

Colleges - entered after the 11th or 12th standard.

s 187
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standard to the Baccaleaureéte Degree; and -(2) it was my impression that

-27- T

I consider the Industrial Training Institutes (I.T.I.) to be adult

o

" vocational in nature for two reasons: (1) the trainees range in age from

15 to 25 years and usually enter after compieting anything from the 8th

: £
upon entering an I.T.I. the person is considered as hdaving dropped out or

'left_fofmél, adolescent education. ‘Mw impression-from a visit to the I.T.T.

in Udaipur is that this form of education suffers from mahy‘of the same
problems, sﬁigmas that vocational education in the U.S. has had to‘fgce.
(1) The ITI's have very limited and poor facilities (the ITI visited

was forced to run two overléfping shifts of trainees and'w;s highly over-

subséribed, (2) In Mr. David's words, the ITI's are for those students who

-after the 8th standard "can't afford to go for university education", thus

. showlng an implied class distinction between vocational education and

corttinuing academic education. (3) While jobs are plehtiful and skiiled
craftsmen can obtain excellentlwages, (e.g. anvelgctficiag'can bégih at
Rs.500 per month and reach RsllOOO eventually), the schools and occupations
are n§t prestigious. (4) Lastly a recurringconcern by many Indian educators
is the'seeminé.ioss of the will to work by most of the present student
generations. In Dr. Mehta's words, "Who have as a people in general;
suddenly lost all love for work,‘all p#ide in professional perforﬁance and
are quite careless of its baneful effect on the gocial and economic in-
terests of the nation and its future."13 | |

. The central government is experimenting with vocationalization of the
higher secondary school system. Apparently the &ear being added to the

gecondary curriculum willl eventually become a compulsory vocational

‘training year for all students reaching that level. While in Udaipur I

k)
)
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noted two newspaper articles on this - one indicating grants to certain

@

universities to train vocational teachers and one reporting on the decision "

to pick 1000 schools all over India in which to pilot this egncept.: While " -

the idea may have merit, I detect two serious weaknesses (l) the obvious :

draWback is a critical lack of adequate vocational facilities and teachers

with which to implement such a plan; (2) the less obvious is thatsT fear':_lﬁs
" that "vocationalization" in the 1lth or 12th standard'without earlier ex-.

posurento career education - comps,much too late. Due to the elitist

nature of the Indian educational system, that small percentage of adoles;_‘

[

cents attaining the 11th standard are not inclined toward vocational . ol
education. They are preparing themselves 1 enter the white collar,

-middle class, educated elite and will, find vocational tra‘.

!

level demeaning. If an attempt at vocationalization is to ‘e made it

LN

‘should begin at the Tth or 8th;gtanda d where it will "Qatch and hold"

o3 at that ¢
by \

nmore students inclined toward.a trade career. .

It would appear to me that if India is serious about vocational edu~
cation - and I would feel that it ought to be to meet the burgeoning ’
,demand for skilled labor created by industrialization'~ a serious effort,
paralleling the U,S. Vocational Act of 1963, is rniecessary, While beauytiful
facilities and modern equipment have certainly not solved all the vocational
education problems in the U.S., they have helped a great -deal in attracting
students to vocational education. This committment coupled with a campaign

, regarding employment opportunities and sglary“prospects should begin to

turn the tide in India. The elitist nature of Indian education must be

broken down and the system diversified by strengthening the non-academic

'sector. As Dr, Mehta 80 aptly states in The Crisis of Changing ‘India,
' .
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" . . -. . ) . - . . )\‘." ) . ‘ : - L
- "'Secondary education should have a much broader basis end.comprehensive
“scope, and vocational education of satisfactory. standard and & fair -

: 14
meagure of variety must be widely introduced "

. VIDYAPEETH -‘RUiAL ARTISAN fROGRAM

This unique form- of adult vocational education should be examined

' briefly One object&ve qf the Vidyapeeth system has been the retraining

‘of landless or small .ﬁrmers for other village occupations. We observed

0

, programs ‘in masonary and weaving at a Vidyapeeth outside of Udaipur The
, parhllels 6 the manpower retraining programs (M.D.T.A. now C.E. T.A. ) in

’ the U.S. are close indeed. Trainees must meet certain low iricome eligi-
ibility standards (landless or own less than 5 acres of land) Trainees
are trained to entry level in'skills where job opportunity exists. (Mr. '
i‘Bhagwan gaid. that apprOximately 90% of completors are Working of the |
-trade.) Traigees are paid allowances during training g8 an incentive to’
offget lost income. Trainees are aided with~finding employment after
qpmpletion. Emphasis is on practical, skill development, but some part of
the curriculum‘(up to 30%) is devoted to liberal education. In terms of.
;.retraining, the Vidyapeeth goes one step further than its American counter-
%‘part, i, e by giving tools to the trained farmer, providing a Rs. 30 stipend
for equipment, and offering 5 year,‘no-interest loans up to Rs.300 for
those wishing to éet up their;own shops. Retraining programs'in the U.S.

3 could certainly leern from this model. s o
) The Vidyapeeths have, however, failed as rural training institutiona.

'y

of 5 begun in Rajasthan only one. remains and it will probably go out of

' business_in the near future. The problem seems to be, as Mr, Dayakrishna .



.
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j.stated‘afterfour vigit to .DaKok, "A great deal of Adult Education has been

started without a felt'need of the people.".'Kishore'Saint at Seva Mandir -

provided much-the same reasons for failure: (l)'It has been extrEmely

difficult: to attract people away from their farms -.eVen for periods of

& week (1et alone 6 months!), and (2) the trainees could not see sufficient

“‘return from the training - espedially the large proportion'of."liberalf

' (folk culture, social education) ‘ducationgincluded in the curriculum.

et b
% LOERaS {‘

: SHRAMIK VIDYAPEETH URBAN POLYVALENT’PROGRAM

Another kind of Vidyapeeth program is being conducted in Bombay by.

the Bombay City Social Education Committee with assistance from UNESCO. -

~Under this program the Committee. develops training.courses to meet the’

needs of the newiy arrived unemployed or underemployed rural folk who

stream into ‘Bombay looking for work."The'staff meets with management and

workers to assess needs, seeks outside expertise for help and teéching,

seeks out supportive services from other agefties conducts the training

l‘-—,

programs, and fdl}ows up with job placement assistance. The Brogram has

heen quite effaptive to date, having trained over 3500 workers since its

inception in 1967.

Many VOcationa£ subjects have been taught in the textile industry,

R
manufacturing industry, cinema and business/accounting sector. The

o ‘ , . ‘
program attributes its success to a combination of unique factors: (1)

'all courses are need-based and taiiorﬁmade; (2) the educational level of

the workers is no barrier to enrollment (3).the coufﬁes are conducted in

'.,facilities_ immediately ay the end of‘ the shift, (%) the medium 'of

- a convanient place, at a convsnient time - often using the industrial

-
v
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l 1nstruction 1is always the.local language, and (5) a small arxing percentage.
‘«of the curriculum is given over to cultural and citizenship education.

I found the Shramik Vidyapeeth to be the perfect educational answer n
to the problem of the steady flow-of rural villagers to the‘urban-centers
looking for work. What shocked me was Secretary~Gaonkar's-statement that
UNESCO worked for 5 years to get a city in India to accept and.try the
idea. Even despite its apparent success, other cities are reluctant to
begin similar programs, but the Ministry of Education has recommended that’

8 cities begin programs like Bombay's. While finances obv1ously seem to

be one problem, the absence of a vis1onary, dynamlé,adult education leader-

% “,'

ship in many urban areas seems.to be a bigger obstacle. My feeling was

St e

“,that a compldacent attitudeq”ustJprevailxand leadership seems intent on . . 'ﬁig

P [T P
‘ , ""-)'n-'-.t

preserv1ng the status quo % which is generally some sort of literacy -

program. . o ' :
. : “ ' ! ' ;
I would, further, hate to see how agencies created in the cities to N

handle Polyvalent Education. I think the Bombay model is ideal with one L

centralized agency responsible for all kinds of adult education programing. |

Expansion.of this kind of agency will permit the grcwth of reputation and
Py expertise needed to develop needs-based tailor-made courses. What I

g&ther from his remarks, however, is that urban adult education agencies

»

are reluctant to expand their services into the vocational education area.;-;fa

EXPERIMENTS {,'JITH, NON-AGRICULTURAL FUNCTIONAL LITERARY

~ Some very interesting‘experimental programs were encountered in Poona

and Trivandrum. It appears that some states and voluntary agencies are

o | 142




- beginning to expa.nd on th e Fa.rmers Functiona.l Litera.cy model by doveta.iling
Afunctiona.l literacy into| other occupa.tiona.l areas. Several reagons for
-.this expa.nsion were detetted: (1) ma.ny fa.rmers are forced to turn to other
pursuits for pa.rt of the yea.r, (2) with rising popula.tion, farm size is-
decrea.sing a.nd some sons ‘are forced to leave the la.nd entirely, (3) some '
areas of’ India have whole villa.ges with non-a.gricultura.l economies, e.g.
_fishing in Kerala.. N ‘

-4

é['be Pilot Intensive Rure.l Employment Project in Ma.ha.ra.shtra. Sta.te
‘was, the most exciting experiment visited. The first step was to- survey._

* labor potential for the. 15-25 age,group. Four va.rious 8kill areas were

-.‘

identified (1) ma.sona.ry, bric "mak,ing, (2) dairy developnent, poultry,

B sheep and goat rea.ring, (3) pra.ctica.l carpentry, and (&) tailoring a.nd
' cloth toy-ma.king. ea.ching materials were prepared and teachers- drawn .

'from the specia'lized areas were given a 10 da.y prograin in methodology. :

/
The "natural approach" to literaoy is used. 'ba.sed on determining the 250
words most 'releva.nZt to the 1oca.lity and occupa.tion and ba.sing the tea.ching

on these. The c

sses meet in the villages in theevening. The project

has only been pifloted for one year and has trained only 250 men and women W

I ‘conside r these experiments to be very importa.nt to India's future. ¥t;1’j” -
If egricultural productivity continues to increase, if popula.tion keeps m "’f

if small sca.le a.gricultura.l mechs.niza.tion continues, millions

s 'will be thrown off the land. The current trend is for theBe

rs to pour into the urban a.rea.s looking for food and work. : '.I’hey L .:v-;

‘ '.a.re unskilled at everything but fa.rming and are genera.lly illitera.te. ‘ | T :
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- The economies of the local villages must be expanded and diversified it

;India hopes to stem this tide of dislocation and .mass migration. Small

-133 -

.

acale industries can be started in the village areas. For examplea ,';_ )
Maharashtra hopes to encourage the development of agro-business, 1, e. o
the conversion of agricultural produce to food products, right in the e
villages and avoid shipping the produce td the urban areas for process1ng.

’More stress and research should be done in this ares.. Skills for

- Progress in Bangalore seems_ to be involved in the development of this

kind of vocational 8kill training in the villages.. Unfortunatelv,

visitation there was not possible. The National Institute of'Community

-.Development has’ done very little research in the whole area of urban

’ migration, non-agricultural skills development or promotion of non-

agricultural industry in rural India, I feel that attention must be de~-
voted to this problem immediately or India will begin to suffer the same
problem of dislocation, urbanization that the industrialized nations have

A
encountered since the Industrialized nations have encountered since the P

‘ Industrial Revolution.

N R
IN-PLANT TRAINING * |

and another to the Westermn Railway Tr&iningaInstiﬁuﬁﬁqﬂfmﬂdaipur.. .

f‘simﬂq.r to the U.S., the size Gf the company must be large enough in

'f“terms of capital and manpower to justify'undertaking a vocational training’

effort on its own. The Podar Mills were large ‘enough and new enough to

6\
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- require their own pre-production training program only when the mill was
opened. Now, with operation in full swing and ‘only a smallvturnover in

' their labor force, on-the-job training is all that is available to new

- r 'S _ . . -4

empléyeas. . _’ o S R
_ The Railway Training Institute, on the other hand is. ane of nine
such schools in India and conducts in1tial promotional and refresher

8 in a variety of vocational skills for workers involved in the

1 Qperation of stations and trains. ThlS institution was the most
‘,7'.%\ - !
ressﬁve vocational school visited guring our program. There appeared
¥l et el

to be a no-nonsense highly rigorou§ approach to the teaching of over 30

different kinds of courses.‘ Simutation,udemonstration and audio-visual - o
materials are used extensively, and trainees also receive first-aid

: family planning, civil defence, and Literacy training as requf?ed The
most impressive feature was that teaching and administrative staff are

continuously rotated between the schooI and the field to avold stagnancy , . Qﬁ‘

!

) .
and regression. An idea,that many U.S. vocational institutions would be
wise to ponder. ’

'

The in-house training seen seemed to be efficiently run and much to
the point Unfortunately not enough attention could be given to this very
importaﬁt segment of adult vocational education. I suspect, however,
that, as in the U.S. .5 some of this kind of training dan be. quite useless
and wasteful while other programs are effi%&ent and highly relevant, This,r;,:ﬁ'Qq
» is the challenge to management - a bigger challenge for the large Indian -

public sector_yhere the profit-motive probably doesnftlrule supreme and/orf'

alone.




; CONCLUSION B g _ R
. " "‘, .‘ - - R . ,"
In conclusion I can only reiterate that there must be several other

~

fonms of adult vocational education not v1s1ted or even contemplated Two.
very important areas that I discussed only briefly with Indian colleagues
are .the military and the prisons.f If lihe the U.S. the military may be |
'ian.excelleﬁéfavenue to obtain transferrable uocational training.‘ The
work being done . in“prisonslremains an unanswered question.
Like the U. S., adult vocational edu ation in Tndia comes in many.

.n‘

shapes and siges.,

Eoﬁever, is that it is not

sufficient in‘either thé agricultural or non-agricultural sector to meet

,My'overall impression

‘the needs of a developing India,,_While priorities in a poor country such .

“as India are extremely'diffibult to arrange I feel the Central and State

governments must ﬁhm more attention on all forms of vocational education -

o’ o x

primary, secondary and adult. Capital investment in agriculture, irri-

gation, industry is not enough, The manpower component cannot be 1gnored

PR

Indiafwill not move ahead very: far without skilled manpower equal to the o

task of development ,M:.j, . . 'ifa S v R ,

wie
SR e
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. ADULT EVENING PRACTICAL ARTS m IDIA o .

v, &
. ’ . 1 . -

vy S -
" Joseph L. Robinson
Y ) B

The instructional program ‘of Evening Practical _rts for. adults as .

'conducted in the State of Massachusetts is bas1cally ‘one of self improve-
\ment through a variety of family life programs and avocational activities.
These include sewing, woodworking, oil painting, flower arrangement, cake

decoration, rug braiding, crewel embroidery, bookkeeping, typing, and 80

SN

on{ It would seem that the same " type courses for adults would be in

) great demand in. the country of India.u

B it
K K

- However, defining an adult by Indian trad1tion is quite different

' than defining the adult in the United States. We consider adults as the

‘large number of Americans who ‘have finished twe lve years of American
‘ public schools or have dropped out of_high'school for»one,reason oy another. .
before the senior year in our twelfth'grade. The Indian adul’ is a person,‘

M

=especially the boy only ten.to twelve‘years old, who has had to accept

e

-the’ responsibflity of the adultiworld for a varied number of reasons. For
oné, he is part of a tightl& knit family that works together. Another
vreason might be the death or illness of one or both parents. This makes’

. o

Indian adult life start at a very early age. .

| The Indian student reaches the end of his educational" program at the
tenth standard or the age of fifteen or sixteen which involves perhaps
- twenty five per cent of the student age population of India.‘ The rest of '
the school age children are busy on the farms or in the city helping the
fe.mily make & living. L I
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‘We %ave seen adult education classes offered in the follow1ng cities -
i d
fJaipur,rﬁdaipur, Bombay, and POona., Most of these classes have had students

;;from the age of: twelve to the o1der adult woman.

At the University of Rajasthan in’ Jaipur, several classes were ob-

°

. served. During a morning visit we were taken to three classes be1ng
- offered in dance, in‘electronics (radio assembly), and s1mple musical in- a 5;7.

- S
"struments. All students were children of school age that had time during

£
) vacation to pursue these areas of interest . On a second evening visit we

?observed courses in batik, photography, and watercolor.< In a1l of these' o 'V
'subjects student interest and enthusiasm wag keen. The boys in.the

. .
electronics class were hard at- work assembling radio sets of their own. "-i.

~G1rls in the batik_class were hard at work waxing cloth and then dying the

. g : . : a
unwaxed areas-in ‘many-. colors. : L ‘ A 7

_ The photography class was learning the working of the camera and

"techniques of developlng film in a small darkroom. The watercolor class'

was busy with abstract-pa1nting as well ag work on scenes. ‘'The class in
. . - . . ¢ o

'vdance was most enthusiastic.and lively, especially when_Joined‘by some of
“our group. The group with folk instruments (tabla and guitar) were learning
simple folk‘tunes for their own enjoyment. The focus was to give them |
enﬁoyment'rather than professional skill.‘ The young adult in each one of"
these classes received a great deal of pleasure from having joined one of
*these classes and would continue to profit from the enrichment of the

; class. . o ‘ —_— ‘ R
During our three week stay in Udaipur classes for adults were more
~difficulg to find because of school vacation»or problems, of timing. At

. Vidya Bhawan Teacher Training for Arts and Crafts we saw and learned a
. - \ . - A

.
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"vgreat dea1 about education in India and some of the reasons adult education

v -

does not function better. - N : P . .7_ :

"The Teacher Training College for Arts and Crafts at Udaipur under Seva’ ::

Mandir has 100 or more students per year, mostly men. The-teachers at | /V‘
'this school'would be excellent individuals to be conducting classes 1n the‘F
"evening for interested adults. However, money is the greatesgkproblem::
LvThe Central Government does not make money available to promote this kind n .“rﬁ"

.of learning for adults. State Government has to depend on the éentgal a!"ﬁ
i Government so no funds are made- available there._ For the most part

teachers are paid an’ honorarium or are teaching in adult educatlon be-

-

4 . e

' cause they enjoy giving of their time. o ; ]
However. at the Teacher Training College “adults during the school

day'come to take classes w1th the number attend1ng 1ncreasing each year.‘

These people come to the regular class for a Rs 12 admission fee and pay
_Rs 10 per month until their skill is developed or they stop for some other
reason. This is an encouraging beginning for an adult program. Adults

j‘can increase their skill in woodworking and decorating the f1n1shed product
They have clas;es in leather working, sewing and tailoring skills are_
taught spinning and weaving classes are held' and pottery making is an-
other skill for development. |

Funds _come from the Central Government for student education but they

K

" are not enough for an adequate program. Funds are,supplemented byrhaving<
. A ‘ -

i students take orders from and make items ﬁor the peoplefof the commpnity> U
g forsaiprice.. They gather-material of all kinds that would be useful to !

" 'the school. A great many of the people that, finish the year or two years
. ' ; - N \ .
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: of training in the school qpqtinue in»the teaching profession in all
levels up to the tenth standard Someﬂdo, however, go into the business
for themselves in a communitylwhere their skill is needed. |
. Seva Mandir also had courses-in stenography in the evening-and during
the day. it.had sewing classes. This is a service in adult education that
could be used to a greater extent when a student body would show intere<
' and aléo ‘have the time to attend classes., Also in Udaipur is the Railwuy
Training School for personnel of the railway. This is a Speciallzed form
© of adult®education for new people being hired for railway jobs or people -
‘who need further training to mqwe u§ron the job. This seems to besthe

LA

best run school and doing a great deal for a particular group of adults

7 in India. a
Another school that is training young adults for teaching or job
skills is the Industrial Training Institute : People completing a course
- in this school could go r1ght into a job for an electrician, an ‘auto
mechanic, a lathe operator, a welder, or a carpenter. A little further
l:schooling'on the part of a student completing Industrial,Training could .
‘ give him a job.as_a teacher. | | |
'On a visitation in Bombay we went to the Shramik Vidyapeeth. ‘This
ig a’ polyvalent center for adult education in the city. When a course is
" needed an 1nstructor who is well qualified in the field is located and
i

~trained while instructing the class. Suggestions are made to the in-
I\ | ' |

v structor on better teaching techniques.to improve the quality of that

H

class. We were told classes have been held in such things as boiler

attendance, 35 mm film projection, other kinds of audio-visual aids,
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i’courses in typewriting and stenography, making of dolls, quality:cashiers, R
. effective use of fuels, electricfty, and .sewing machine repair., Women's

. . L. e ~

courses in tailoring and classes in nutrition‘aﬁd food-prepargtion havé

4 ~

been conducted.. : : - R . ' .

a . . 4 . -’ _'.. N ) T
Thése courses are taken to learn a new trade or better an ind;vidual'- »

. . . A

skills in a. trade 80 he ér sh¢~can get a bettel paying Job? Peop]e who come 3

. @,
to classes in the Polyvalent Education Ceﬁter must be- litcrate. Cpursesv .

” - r
taken through the Polyvalent Center can give a skill to the person coming

to the city from the rural aroa Once employed in a factory as«a helper
an indivldual can be taught to weld or use a lathe and gfge him a higher
skilled job‘in the city. Bookkeeping and other business skills could be
 learned with enough individual effort in the Polyvalent system. - Bombay is
fthe only city with such an extensive adult educdtion program through the
‘ Polyvalent Center._‘ C ; ’ - ‘
’With seventy-five to eighty per cent of the Indian people completely
or partially illiterate, the problem of teaching adults any evening
practical art dubject is made quite difficult. Thus for the Indian, the
process of lea;ning to read, write, and do simple arithmetic might be "
considered a practical art skill-‘ We have seen several classes being
held for farmers and faxners' w1ves in several areas we have travelled
through. . We have been to many centers for Farmers Functional Literacy and
.. seen the work many organizations are doing to promote literacy 1ﬁ the ‘
* rural and tribal treas throughout this large country.

-} . .
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" If literacy is given prior'ity' over subjects in the area of practica_l
arts, then the country is working in “%he correct direction. "The dedicaﬁiop,
~ leaderdhip,. and efforts of those presently involved in education must bve
multiplied many times in order to complete the task in the years to come.
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FUNCTIONAL LITERACY EN INDIA'S RURAL DEVELOPMENT

¢ . by

Manette Adams
-

"Mass literacy in India's shame and sih must be .
liquidated. But the literacy campaign must not ' v
end with a knowledge of the alphabet. It must go
_hand in hand with the spread of useful knowledge."

.
s

-- M.X. Gandhi

" Ina country in which 66.2% of the people can nelther read nor w. lte,

"~ the word "llteracy is pregnant w1th-mean1ng. India is the largest

democracy in the world, an ancient culture but an infant nat%pn, driven.

forward to the urgent, accelerating beat of*“the drums of change. Progress

in science and techiology, mechanized methods of agriculture, sophisticated
schemes of social and economic organization, and explosive mess media

a k] ‘

concepts are only a few of the roads which beckon. Priorities are being
set today as Ind1a does he¥ traditional dance, mov1ng across - several
centurles of 11near development to become a part of the progected "global

village" of the 1880’s.

As one looks at the vagt problems which beset India, ohe is apt to

recommend the eradication of iiliteracy as first priority. Would this

not facilitate communication among people with .different b@%kgrounds and °

N

provide an enlightened citizenry?

Efforts have been made, even before Independence, to take basic

literacy to rural ‘India. Yet India's educators are the firsﬁ'to admit

N
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) that 13 years of planning have had llttle effect on the problem, - Even

\

' though the percentage of illiteratés has gone down, the high’birth rate
/
has negated this gain. In terms of actual numbers, illiteracy is on the

s
i
2

increase,

4

At the 1965 Conference on Literacy ih Tehran, it was decided that
two factors were impeding success. first, literacy is not an end in itself
‘and must be related to felt need' secondly, the level of li%faracy must be
,well above' primer level. if regression and waste of effort is to be avoided.
Taking its cue from these recommendations, India launched a program
of funcgional literacy, making the learning of reading and writing skills
an integral part of the total development of the nation's resources. :
India is a nation of v1llages. Rural dwellers comprise 20% of the
600 million population. If literacy 1s to go hand and hand with felt need
then, 1t must be t1ed to the goal of 1ncreased farm production.
, The mostafar-reaching-program utilized this approach is the Farmer's "
Functional Literacy, initiated by the central government in 1968. vaer
half million people-haye benefited. Through joint efforts of the Ministriesa
of Education, Agriculture and Broadcasting, a comprehensive non-formal
program for adults has been integrated w1th development act1v1t1es.
Architects of this plan reasoned that a farmer w1ll not come to a class
merely to learn to read and write; nor'will these skills give him any im-
mediate results in terms of income or~quality of life. Motivation for
* class attendance is achieved instead through the appeal to the farmer's
need for cash i)come and for better production as a means to- that end.

" An effect%ve teacher in such a program must have knowledge of farming

as well as knoyledge of teaching methods. An effort has therefore been

4 Lo

S : 155




made to recruit teachers from the villages. Since women'do many farm

chores,:they have been included in some classes in the villages; aithough
the tradltlon of separation of the sexes prevalls in most cases. Flexi-
bility has been attempted in time schedullng, with most classes held at

n;ght, after the farm famlly)has come ‘in from the flelds and has eaten )
) ¥, e . : : :
- the evening meal. : Cos

Educators agree that methodology is crucial to the success of Farmer's

Functisnal Literacy Programs. Teachers bsgin with a ﬁrsblem, either
suggested by class members_of known to them as fellow farmers.’ Discussion
of solutions follows with reading and writing skiils introduced.Using key
words of the conversation., To this procedure, posters and wofk;books a.dd_T

" interest. For exaﬁple, one'postér is shown of a sad fgrmer holding‘a small

- amount of ﬁoney. He is pictured in the middle of a farm scene much like .- .

their own. The farmers discuss why'hé is, sad, what the trouble might be.

Thus they are led to consider how this farmer has used his resoufses. A

~—

.second poster shows a happy farmer w1th a big p11e of money, seated in a

_dlfferent kind of farm env1ronment By contrastlng the two plctures the )

-

-

‘farmers can begin to think’ of their own economic qonditioning they begin

to see farming as a business rather than as a means of survival. De-
) - d \

"* monstration goes hand in hend with.this approach.

The most impressive example of & successful Farmer's Functional
Literacy achievement was the village of Vardade in -the district -of Poona,
» Maharashtra. In the literacy class for men we saw the same technique

employed which’we had watched earlier in a villagérin Jaipur, Rajasthén.

Here in Vardade, the te€acher asked what they were doing right now; the
Ao .
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: answer, "éowing" The teacher put up. several charts illustrating ways of
sowing. Since our presence ‘as, guests interrupted the session, two of the
men volunteered to read and did so yith competence. We were told they had
been in class about:a:yeari ' o S ’

:" This group of men was notivated not only by.the desire to improve
their production and their‘income;'but also by the group decisdon to be-
come a literate village. The villagers were obviously proud. of having
attaiped this goal and were now 1n a post llterate class. There were in-
dications-that the chlldren of these llterate parents were attending school
as well. Education for women was also included in the village commitment;
Classes were held for womén in literacy, cooklng, nutrltion, faully
- planning and sanltatlon._ In addition, education for c1t1zensh1p was‘under

way.'.In the panchyat meeting we attended parllamentary procedure was
: followed and women as well as men participated. \

. In villages we had visited prior to this one, functional literacy ..

seemed less a total v1llage proaect less related. to all aspects of llfe.-'

vty

If th1s could be d¥fieved in the district of Pgo@a, wuf;mot elsewhere,

why not everywhere? ‘One d1ff1culty is commltment'o\,;"is &t'ﬂhe natlonal

IR

and state levels. Dr. M. S Mehta has sa1d that . there are no 1lllterate
children of llterate parents Yet, understandably, many educators are
commltted to primary and secondary schools as the tra1n1ng ground for .
India s leaders of tomorrow. On the education totum pole adult education s

~

* has low priority.

The second problem, related to the first, is the failure to.provide’.

post-literacv classes.” Literacy is only functional when the adultgcanf‘

Q : A&» ’ 157 "' | . - :
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) rea.d simple directions ’ newspa.pers a.nd 1nforma.t1ve pamphlets. A voca.bu-_

lary of 500 words, mostly related to occupation, often does not grow a.fter
]

the class ends.— More a.udio visual a.ids; more _books and more post-literacy
‘teachers cost "mo’ney, but. are essential for an effectivevlitera.cy'campa.ign

' related to social and economic development.

5

| A third problem, from my 11.mited observations, is the multiplicity of

1itera.cy a.gencies and progra.ms, resulting in spotty covera.ge of the rura.l

¢ )

areas, Voluntary orga.niza.tions receive federal a.id to service villa.ges in
the immediatd® v1c1n1ty on the ba.sa.s of potentia.l as the criteria of. selec-

tion. One wonders 1f there are v1lla.ges remote from urba.n centers a.nd the

. ?
influence of volunta.ry a.gencies even more desemng of development 'efforts,

7
FIY

- whose potential ERS smply unknown.

N

. ’ ‘ )
%;other serious def1c1ency is functional literacy efforts is the

.* ne ect, in many parts of the country, of the human resource: the women.
»\‘ )
1y 18% of India. s women are litera.te A pamphlet put out by Uda.ipur s

l‘

Fa.rmer s -F_‘unctiona.l Literacy declares: : _ 2—
S "Fa.rm women....need to be educated in seed processing,
i planting, crop care, storage, family nutrition, animel
y ‘ "‘keeping, kitchen gardening, manuring, and the techm.que
- _~L"“~.£) ‘ of economic consumption of the farm producer.
The pamphletg)es on to say tra.lning for fa.rm women is orga.nized for 3-5

A ¢

da.ys! In one 'Villa.ge we v1s1ted outs1de of Uda.ipur, more progresswe tha.n

VL,

others we, had seen, men sa.id they sa.w no need for their wives to lea.rn to -

o~

read and write. * B

Obv1ously, the v1lla.ge woma.n» needs to have 11teracy educa.tion tied s

ta home-ma.king skills such a.s nutrition and food prepa.ra.tion, ch11d céte-
A

and hea.lth In Uda.ipur, a,t the Home Eco"Qnics Depa.rtment of the Un1vers1ty,

we 1ea.med of: afn excellent pr@gram 1n wh:Lch students from' the college go
¥

»
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APut. to rural villages with demonstrationsvof how té cook and ﬁse-village

Cy

resources effectiveiy'in homemaking. Apparentiy little us ,has been made
. ,: . ; . . ?..-" R N . “
of this information to write materials for women's functional literacy

classes. ' '

come 1iterate thromgh their desire for

.

If=thelargument isvvalid that men farmaw{ll«Qe motivated to be-
E&fﬁise i selecting fertllizer E
- and- seed then women can-be motivated througn,lnterest in homemaking. ~
" Along with her husband, the v111age woman needs more than 1nformation.
.She needs 1iteracy skills to become open to change and to help her

children grow up as literate c1tlzen, partic1pat1ng in decision making

in their communitie;.

'Even from so brief a trip through India, it is evident that women

. ‘ i~

who are capable, perceptive and articulate hold high positiohs.in educa- .
tion, governmeng and-in’other fieldsf If women of the villages, in |

T

inereasing numbers, are to contribute their talents and vast energies to
the national life, attitudes toward their education must change. -I.have

. read that a clearer definition‘is needed'concerning the purpose of higher
education for women 1n India. Surely there is also a need for definition

7

- of the purpose of women's functlonal literacy in the v111ages..

Yet another problem area in the attempted spread of functlonal
literacy programs is recrultment of competent teachers Vlllages are
often remote, pay is meager; hour§ are long. At present an eighth grade

’ educatlon is usually expected ognabcandldate-for teaching Farmer s
Functional Literacy. Often people with suchgan educatronal backgroumd

are prlmary teachers, who have.difficulty establishing rapport with adult

0. 159




" agriculture is img%rative.. Women' s classes present R s-f-"w teacher

~u

recruitment probyqn Some villages will not accept mixedng;gées; many
. tetay v .
‘ 1more will not accqpt‘h man to teach women Slnoe few*gggghtedmwomen want

i

* to go alone down dark, rough roads at night recruitment d?*téachers for
d

_ J.ldren &nroll, but

w

In the Poona area; for example, 50% of prlmaﬁg

,‘4‘

about hO% of these drop out. Th“se\yneducateg ch;fﬂren add yearly to the

A growing number of adudt 1lllteraﬂes i

".;.,

each ch11d montth to stay in school might be ah economical expendlture

of education” funds yﬁ the long run. )

~
[

Finally,uelements of Hinduism, followed by 80% of the people, retard
, the growth of functlonal llteracy efforts and des1re for. educatlon

generally According to the Bhagavad Gita, God is the supreme self whose

lower nature is revealed as phys1cal world includlng mlnd, 1ntellect and

ego. Llfe 1s regarded as a stage on whieh one - acts: Qut his role.' One way.'

iy :
Lin whlch the Hindu attains eternal llfe 1§&§hrough performance of duty or

A o

f,Kanma, but in th}'performance of th1s duty the Hindu dOES net recognlze
2 \ I . ) ;’
casual relatlons. One .is not then oncerned- about the result wh1ch

[

ensues from the dolng of duty. '

Y 'ﬁIt is the splrit ‘of calmess and equanamlty
. o | generated hy freedom from attachment to' the "fruits
KR R - . of actlon that const1tutes the essence of Karma-
. "‘-: - T . yoga" * . ‘ .
Yol S P
}Chatterjee Fundamentals of Hinduism e
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True, the a.vera.ge villager may not analyze the philosophy which underlies
' .his tra.ditiona.l faith; but through nwth a.nd epic » ritual and ora.l tra.di-

tion, ma.ny have a.bsorbed fata.listic a.ttitude, a.cceptlng without question,
; the »lot the godsha.ve a.ssigned Alt:hough 1t is said that lmowledge is

hig]O,}r rega,rded in India., it seems to ‘me, paradoxiqally,\ tha.t there is : .,

©

'apathy a.nd resiﬁiation to’ fate which is an obsta.cle to mdiv:Ldua.l :
. . - oo,
aspiration a.nd socia.l change. .

Rela.ted to this is the problem of the caste System as 1t rela.tes -to '

L]

' a.dult education. Throughout Indla. caste is no longer recognized. The

e

v constitutlon echoes wha.t Ga.nd.hi procla.:.med that no human be1ng is "un- Lo

w

5

' touchable’l. I was told by a pla.ne com’pa.nlon 1.h Maha.ra.shtra. that dis- .

. crimlna.tion by ca.ste is fast’ disa.ppearing..‘ Yet I was told by a.nother |
©r

. Indian tha.t_when he 'went to England for ®education, he conta.m1na.ted h1s
own~.fa.mily when he returned'home for a visit. Another,man,f a professor
who re,je"ctefi ca.ste,_ edmittedh his own son could not find a bride except by
going back to the \'rilla.ge of.his father to a choice from the proper caste,
Although I ha.ve not been in India. long enough to make genera.liza.tlons, 1t
would seem to ,mé »t’ha.t mobility though education would not be in the
thinking of most villagers. A farmer might wa.nt to be a more produétive '
mémber of the cultlva.tors, he would seldom want to be a business .ln:.nq,vin:
Delhi N Ca.ste, then, is a deterent };o educa.tlon as & veh1cle of socia.l :

mobility, a.n<1 Vocationa.l a.dva.ncement

e

» With 50 ma.ny problems ha.mpering functlona.l lltera.cy, wha.t is 1ts
pla.ce in communlty and na.tlona.l,idevelopment? One experiment conducted by.
the National Institute for Community Development in Hydera.ba.d\suggested

h )
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o that litEracy does not 'ha.ve direct rela.tlonshlp ‘to a.gricultura.l growth 4

4 y' with a high rate, of illiteracy, ma.de substa.ntia.l growth in a.gri- :

cult t‘*ﬁihile Kera.la., With a much’ lower illitera.cy ra.te, made a.fmost none.‘

SN Kl i

Even ﬁ)oggh the fa.ctor of additiona.l resoti‘rce in-put in’ the ca.se of the .-. -o; '
S A ' -
' Punja.b %discredit tHe va.lldity of this* study, it is suggestive tha.t as’.
8 ; ? 3 *

_y' needs a second Iook.... T o SRR 3

P

3 'a_m.short .'ra.rige .' al .'_I;ite' :
= My :meresslon is t’nat India s maln problem now is feeding 600 m:i.llion‘s
peOple.l Insepazpﬂle from this is popula.tion control I‘ talked .w:i;.th.a
p_erson_ ‘who had done a stu'dy'of the productlve ca.pa.clty of India rela.ted to.

population. - He- sa.1d India. cannot support more tha.n hOO milllon, a.nd tha.t

.she will have to la.unch a ma.ssive program of planned pa.renthood if she is
~-to surv1v§ ‘The th1rd prlo,rlty, rela.ted to the other two and. funda.menta.l,
is the crea.tlon of a. sta.ble government free of corruptlon.

Yet I would not overlook the 1mporta.nce of functlona.l lltera.cy as a

-~ . -

long range goa.l for Indla.. It is not enough Just to ha.ve knowledge of how

to farm, Fertllizers cha.nge new seeds a.re on the ma.rket The farmer must _

Y

. read! ‘We heard of a8 fa.rmer who Spra.yed a la.rge field of peppers with

ﬂ
insectide which he ha.d ‘m1xed improperly. Because he could not rea.d the

Yk
instruction on the bottle he had lost h1s whole f1eld Secondly, the

. ability to read a.nd ta use numbers protects a nllager from exp101ta.tlon.' ‘ X’
A group of villa.gers in Raga.stha.n were belng pp.ld only Rs.3. a da.y for " :
: .heavy work at a quarry. They asked’ for Rs. 5 When the employer refused N

# they 1nquired around a.nd/ found they could buy a quarry cooperatlvely by -

pooling th_e1r resources. .They qu1t thelr'JObS ‘and became self employed. %

‘/- d 162 ' "-. A',' . ..




.escape its ViCIOUS hold ':, ', L

development as a 1ong range goal. Two factors are in favor of its growth -

. and ultimate ‘success in at leastvraising apprecfably the rate of literaqyc

' people who say w1th Dr. M.

- 153 ~
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" This: could not'have happened before~they learned to dofsimple-arithmetio.
fEWEddings and other special occasions in the village mean 1arge expendi-,
- tures. Often %his money is borrowed from money lenders at high interest.‘

B Awareness of this exploitation is the first step to Joint action to

v,
T
s . Yo vt

. +

Through“reading, the villager can become ayare of the outside worldL

[and can open his or her life to the possibility of change. Books anq

newspapers can bring mental stimulation and a Wlde range of knowledge.

A-.

,Most importantly, reading at a fourth or fifth grade 1eve1 can facilitate' ’

.the villager s involvement in the life of his community.

Indian 1eaders have pledged dedication to the development of all the
-3

v

-“nation s resources “to the end of becoming 2 sel%ireliant country. I think

»functional literacy will continue to hold an important place if that tota1:"

’
A

First is the caliber of the'men and.women we have encountered who are

1

-~ i

'involved in adult'education, and.in functional literacy in particular. ‘In

oy

S

“the village progrwms of Seva Mandir, Udaipur, in the Library Literacy e

" Centers in Trivandrum, and in the Literacy House at Hyderabad and Lucknow,

we haye found men and vomen of unusual dedication &nd commitment Knowl-

o O

edgeable as to the rural situa on- and well aware of the obstacles they -
face they carry on With c:jVICtlon that it is worth while. They are

Mehta,- "Ig is not, enough td‘curse thenl’

'

'-darkness, someone should light a candle.f°

NS L ~e2? oo
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If these ldghts are not br1ght enough, there 1s another llght on
- K .
the horlzon' mass medla as a tool of adult educat1on. Rad1o.has,already

-

proved'lts effectlvenes%. In 1965 there were 43 rad1o stat1ons, broad-..

casbIng from 8 to I2 hours a day in’ l9 reglonal languages, cover1ng 63%

of the populatlon. Out of 3 m1lllon sets, 1705000 were 1n v1llages. Of

",t

‘th;se, 90 , 000 have been 1nstalled by the government for commun1ty

b

listen1ng Even as far back as 1956 ALl Ind1a Radlo conducted experiments

LI % ‘. - I

which showed that the prOgrams increased the level of knowledge and

produced lehdershlp and the formatlon of actlon groups. Today Farner s

>a'

Functlonal L1teracy programs establ1sh a tWO way channel Between farmers

<

and sPe01al1sts. Such progrmms help to motlvate people to learn to ‘read

' and wr1te. AT o e o LA ,i '

. N b L
. N : . PRI
i ) .'é L. . 4 . . !

”"; “ Telev1s1on is new in Indla, but the’ poss1b1l1t1es of thls medlum 1n

' educatlon at all levels staggers the 1mag1nat1on. An‘experiment 1n using

/-v

. 2

telev1s1on for l1teracy work was camrled on "in the’ c1ty of Bombay from

E)

’September 10 to December 21, ‘l97h by Jp1nt effort of the Instltute of

Cqmmunlcatlon Arts, St. Xav1en Col{ege the Bombay C1ty Soc1al Educatlon o

T con 1sted of formats 1n putting acro§s the message' slldes, songs, documen-'

Wh1ch were 1ntroduced or sentences whlchﬁw

»

: p1lot proaect has been evaluated and *%@ené

wComm1ttee and the Bombay Telev1s10n Centre of All Ind1a Radlo. The-coursen .

co%gdsted of. 90 class days, each of 90 m1nutes. The 3& tele-lessons f

9

5 S N

% L

tarles, folk dramas. The llteracy content of#the lesson was e1ther words .

\

. ‘&1 sw

The soc1al educatlon coxitentﬁwq.s relﬁ%ed to

-

9 v "),".'

-

ﬁdv'
fail.. Althbugh th1s was aﬁ_ rban perect directed toward the chowls, it

e W .;,. TSN s o iy

. eculd be eas1ly transferred to.a rura1751tuat1on. *‘ﬂ - ‘ -
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Ip-Hyderabéd on August 1, ﬁé”shafed in thé-“Ceremoﬁy of Rejoicing"
as we wifnessedlthe Tirst TV progfam‘beémed from a safel;ite ovenfdha;a
tq.six centers and 2400 rural villages of India. This innova£ive'ex-
périment, called SITE, will iast one year, bringing primary'eduéation,
,feacher traiqing and adult programs to illiferate and semi-litefate people.
The ‘world will watch with iﬁtereét when this project is éyaluaﬁediin terms .
of effectiﬁeneés in changing at?itudes and behévior in a.developing
couhfry. | |
| this is admitedly a small stért for éo fast é country. Most villages
in India do not have electricity; know-how for repairing téléviSién»equip-
ment is lacking; and.mass progrémmingmihutelevision is very costly. ALl
of these facﬁors make it impossible to predict how widespread v wiil be
in India tén years hence. |

Presuming_these difficulties éan'be overcomne , can television reduce
i]literaéy and bring non-formal educétion to aduits? Sceétics point oﬁt
that the Uﬂited States has enjoyed televisiqn for aimostvho years and has
done little tg.bring coﬁi?g skills to thevilliterate, the semi-literafe
and the disadvantaged. Certainly few progrggs have been initiated directly
rela@ed to literacy. E 2n so, television has had its impact on all i
classeé and in all sections of the United‘Stgtes. As Marshall McLuhan
has said; "The medium is the message." Racial attitudes, awareness of
ﬁorld e?énts, appreciationland knowledge of differing life styles -- all
| of'thése have changed people. 1In some cases the stimulation of televiéign
and the‘risiné expectatiops evgked by the television world have motivated

people to sign up for classes in functional literacy as a means of changing

their lot.

»
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‘might be solved if‘this were the case.

' teacher is mnot present. o

" f_ : '-_‘155,'_««’3""' - /

kS N LT ] o

- Moreover,'becausefIndia's literacy problem is so immense, and be-

.-

cause televisionliS'at-present controfﬂed'by'the'government oné can  °

- expect education to have prior1ty over mere entertainment as the medium ; ‘
. .- 1, 3 z

develops. Many of the problems which beset literacy campaigns at prgsent

v 5

The obstacle of theJcaste system 1s a case in point. Through drama
1 ’
and historical interpretations of caste in Indian cutture, people might
¢ 4

que to see that caste has no place in society today. Again, the problem

of teacher recruitment might be aided by a series og ™V dramas in which

v

ppeople find fulfillment 1n‘village teaching. Actual teaching sessions can

“be ‘done on TV. Supplementary lessonsg can help student; learn when the

<

o

Finally, the Paulo Friere educational technique of teaching could

help overcome fatalism and apathy in the Indian.illiterate. This method,

which has proved so successful in the last fifteen years in Brazil;and
: o
Chili, , could be doubly effective if TV were used for reinforcement

Friere teaches read1ng through key words wh1ch are stimulating to thought

<,

and imagination: land, salary, government, wealth. These words with ac-

" companying pictureshare discussed with the guidance of‘a~coordinator}

Friere's method attempts.do awaken the conscience of the villager that
he or she mav be open to growth and development in a changing society.l
As far as I can see, this method is not used at present in functional
literacy in India. Functional, Literacy Programs attempt to”change use

of fertilizers and hence food produstion, byt do not make the villager

aware of his problems and his plight in context of the total'societyﬂ '

&
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Because'the Friere method leads inevitably to a quest for channels of

actlon for social change, it can be a force for erasing the fatalism which

¢ v < - i

haqgsaso hea?iiy over the quian‘v#llage.

Televisioﬁ can' never supplanE;the cbordinator in the Friere teaching
method, in whiéh student participaeion and group dynamics is so vi£al;
but television cén bfoadqn the horizong_of the villager. Through this
medium illiterates can learn of ho& things are done in othsf states, how
the sdciety is organized, how the &entral governmeﬁt operates and how other
peopleblive. |

The challenge now is two-fold: government commitment to electrifica-

I

tion of villages and funds for masé.media expansion, and production of

educational programs of high calibér. The information bulletin from the
fnstitute of Communication Arts in Bombay states:

|
|

"The masses are ready 'and waiting expectantly. The
field is wide open, and we don't want to make the
same mistakes made by 'other more advanced nations.
We can not afford to."

If responsiblg.comhunicators join with educators with full support of the

central governmenf, theyimay bring:a new day in rural India. Television -
is not a panacea; indeed it may bring its own problems; but it will reach -
. \

out to tens of thousands of peoplé to bring them into the twentieth
. |

century. . ‘ i ’

|
- . Time is running out in India.
Ty . S 5

democracy a5 it emerges from infancy to adolescence. Never before has
- |

The world watches the strugéle bf‘a

the repirth of a socilety encountegg? more overwhelming problems.

Literacy’}s only ong O%Peru may take priority in 1975. Ultimately,

‘however, the Tigh@,to erudicate‘ilyiteracx mugt be won. ”

S

. -
\



\\\ A w'”
. pects most clearly, the pleEHErs\of the program thought W1 A 8

“~.educgtion program.
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THE FARMERS FUNCTIONAL LITERACY PROGRAM.AND GANDHIAN PHILOSOPHY

J by
‘Don Swanjord

"

In the area\of agricuiture for developing economies, the crucial

question is what:is appropriate development and how cen‘the farmer be
educated for the eppropiate development? Although operating Farmers'

Functional Literacy\\Iasst in_India tend.to show simple literacy as-

.

SR

aeh

more than a literacy program, they\;:tEHQQQ/a method oﬁgtrainingufor*thegg—g——jrfﬁﬁ

~~\¢'|;,r RN
purpose of developlng Indian agrlculture, and a comprehensive dgnaformal ol L
4

o

Generally the atmosphere in which one collects impressionéhin India
is one of crises of population,_land availability, diet, and inflation. .
?articularly the summer of 1975 is a season of anxiety over political
conflic¥s and physical realities, from the state of emergency to the
monsoon flood in gome places and the failure of the monsoon in othere. ..
It would be a‘;iffieult situation for any nation. Inuia's determination ///
and resourcefulness has shown results over the last 25 years. India's |
credit is in a great deal of.progressive‘thinking and activity by the
government and by ind1v1duals.
There is general apreement about the need for education in developlng

democracies. Nevertheless, as an observer I am more interested in aspects

_ of human development in Indla than ‘in simple economic growth. When I see

. . - .0 . ) : . I
a prOgram for education of the rural people, I want to see autonomous
a s .

s * . B
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1stage of techrnology which is appropriaté to their goals in development,

¢

not into massive;systens which are as tyrannical as absentee landlords.
I want to see marginally.employed people trained for vocations within
their community so that they can choose to become part of large-scale
industry in the great urban centers instead of.being_forced to-do it.

| My concern. in "development" i& that we work together to meet the
.Various needs of human beings (not just physical needs) and that we
recognize'a multiplicity of life styles and solutions to human needs.
Change is inevitable and we must be aware,of the interdependence of all
human beings on earth, A consciousness~-raising book from Australia Qe-

~velopment Dilemma, characterizes poor nations by the existence’of a large

proportionﬂof people who are unable to meet their physical needs, their
psychologigalnneeds; and their often rapidly increasing’wants. Basic
physioloéical needs are for food, water, shelter, rest,.health, and re-

- production. ?asic psychological needs are for security, esteem, self-
realization, and love.

One reason for my enphasis on "appropriate" development is the
MeadOws-Club of Rome.report which remarks on the deteriorating world
conditions as progress can't keep up with’population. Over the nekt one
hundred &éars we agre facing a natural resource shortage which. means the
suppreSsion of'modern,industrial society; a decllne of world population <
fromﬂzhanées brought by population, population limitation by food

shortage or war; disease and ®doeial stresses caused by physical and

psychological crowding. ' B I &
. b . )
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"Appropriate" develobment, development of a "poor" nation within the
restrictions of these world crises, means that we have to dependlon social
plamning to reshape political aodféconomic structures of trad&tional
society along with a new technology for production. The prim;ry illustra-
tion is the Green ReVolution which has aggravated social tensions by
benefitting chiefly the wealthy farmers, and accelerated the growth of a
landless class. There is a significant movement of people from the rural
areas because there are too few jooe aveilable in farming and too few
alternative tyges:of employment in the rural areas.

One reason_for’visiting Indie is to think atlfirst hand about the
sources of strength of the nation. An aocient traditions is here which
has always had enough vitality tq absorb new;forces and change itself in
the face of new reéLirements. What is it that maintains'individual Indians
and helps,the adaptive brocese in daily 1ife? A kind of secret source of
strength in the West is the conception and reality of progress. One is
devoted to something better, some more of what is already there. The
Eastern temperameot is more biased towards limited wants. This may be an

. — _ ‘ _ .

important source of strength over the millenia. ;Knother sourcge of strength

is that traditional society; whether literate or illiterate, is educated ih

)

* a small groupIFf people follow1ng one ind1v1dual, a master. This could be
e

education to dearn a craft or .to become a speclallst in rellglous law, 'IQ
India'it was called the.gurukula, a circle‘around a guru wpo had thq al-

legiance’ of the group and gave it intellectual and spiritual gu ".

-
The modern form' of the gurukula is a product of the 1mag1natlon ofVMahatma~v¢

| CLb
-t 'l ! ,
Gandhi and he callcd it "Basic Education . ’ , o
’ - ‘ @4 R ’. 4 : 1{.
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Technically lmown ‘as "The Wa.rdha. Scheme", under the name 'Education -

for Life/Education through Life", the program has universal mpllcatlons.,,

M.K. Ga.ndhi who. in 1937 was liv1ng w1th h1s community at Wardha in

Ma.hara.shtra, was able to formulate a total schooling system wh1ch ‘on .

ny 4

its simplest level would re°-esta.bllsh tra.dltlonal virtues. It encouraged .
4

a rural’ lJ,fe wh@re. peﬂple soorperate more tha.n they compete. In a broader

'sense, the goa.ls of his progra.m were pedagog1cal, econom1c, and soc1a.1 _—
L

Flrst the subJects were rela.ted to ea.ch other and to llfe. Second, the

program uses .as 1ts soc1eta.l base the nllager, conse;'vatnvely strong.'
!

Third there is voca.taona.l tra1n!ng of the v1llager., Fourth loca.l self- N

governlng c1tlgensp1p is supported. . _ - L - - .

| In outline, th;e program was this A basic craft is selected and a.ll '

lea.rnlng 1s cente&'ed gn the craft (At the Ba.sm School oral Vldya Bha.wan in ' ‘5\’ K
=y A e 59#‘—"" k e He yom
The,prograxMiS asu' PO # ﬂ.ﬂ

\ ' : L
nua.?‘labor a.ct1v1ty 1§ purposeful and prodwtive a.nd o o

, 'ty in la.bor. The ha.ndcra.fts meet the ru.nning expenses of

' I

i h1ch makeﬂ' elementary’ educa.‘b;'con self suppurﬁing s0 ﬁha.t 1t "

N “f ' " : . _’ "‘:q
" . Anyone follow1ng Ghndhi s %a,zfeer would” know what ora.ft would f‘:bglire y g

.

at the center of the @ulum. Beglnnlng J,n 1919 he wore only‘ homespun "‘_._ ; )
o iR | P

clot?h and led thousandd 1,9 give up wea.r1ng the 1ndustria.l age textiles S

S L “n S o

which were produced abrga.d or with: foreign capital out- of - India.ndrﬂw

mate riale . ‘
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“.ie search before a spinning wheel could be found. A number. -

/a

t?rned up in Baroda. The craft at the center of the school cur-

p':um remained thegWeakness of the Basic Educatlon System. There were

s ngophically strongest Basic Schools continue to ex1st

ﬁowever, let us continue to explore for Indian soc1ety as a progra

# awa philosophical cover for Indian soc1ety as a.learning soc1ety and as

s e

e worklng model for a literacy and trainlng effort in rural Thdia. vIt‘

. ,,’

| answers the need for a personal, spiritual fulfillment wtlch appears

alongside tpe general need for national development.‘ Present thinking is

that‘literac& and agricultural training together are needed to move

farmers forward 1n productivity. The'most difficult hurdle of functional

11teracy programs is the integration of literacy with real-life outs1de

class. w1th the growth of services in rural areas such as field days,

"

demonstrations, group discussions,,radio, salesmen, extension_agentszfénd

l‘ -
youth\clubs, has come a challenge to literacy qpecialists to integrate

these communications media. ' %
r'a J( : N
(’ o ':‘ ' /
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What kind of development program ‘can’ the varied social and educa- oo

tional interest groups agree on‘7 Capitalists and communists, westernizers_

,and Ma01sts3would accept that econonic growth can be.attainedhby‘increas1ng

.. : . PN ~ . S )
the amounts of labor, capital goods, and land used in production, hy im- -

proving the quality of these factors of production, by combining them in

more efficient ways and inspiring labor to greater efforts. While Gandhi

I3

abhorred the prospect of industrialization for his peopie, there are- o
elements of his old Basic Education model which dovetail with the economic , .

£ ' : .
and social'aspects of Indian emergence; He knew the outlines of the

‘problems facing twentieth-century Indians. How should,people relate to

' I3
. . . . .

‘maachines and to each other in seeking happiness and real meaning in their

lives?é A.second hasic issue of the modern age is whether modern industrial
societ&, capitalist“or?socialist, does in fact diminish manis powers, even
though it does allocateJthem‘"efficiently" and increases his skills as a
speciaiized input Gandhi and Mao have continued to preach and foster-

the virtues of plain and simple ‘living and devoting one's 11fe to helping

others rather than accumulating things, all the while skirting the‘issue

e d - -

of the‘effect of industrialization on the millions in India and China who

.

were already mabhnized into industrial lives. ’ ' :

A further example of how Gandhi's prewar educational model agrees o

-with-Indian economic development and personal fulfillment is the de-

‘emphasis of labor specializationi -Both Bas1c Education and developing

(”post;traditional") societies aim at a universal"-man, able to perform

‘many jobs modertely well, manual and intellectual ur%an and rural, This

n;.,l

kind of person is needed to help the eponomv and society cope with sudden

and large changes. A villager who has spent some months in a factory or

PYs
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in his home sett1ng - . o S }

| The product of Basic Education is also an 1mportant link in the _p .
chain of infonmal communication, the passing of useful 1nformation which
extends creat1v1ty and product1v1ty. A present reality in India is the.

slow pace of innovation in rural-areas. Emphasizing basic education at

all'ages,'not-simply-as literacy'campaigns but as involVEment with .

1

neoliterates in their own d1str1c%iﬁﬁill’EEtend their pract1cal speciali-
zatioﬁs and sen81t1vit1es beyond the "schoolroom' and into life, It is

'-A.“’:' ,\\
poss1b1e that this reduce the qualitg\ﬁf the labor force and therefore

' slows'the rate of economic growth however, accord1ng to' Adem Smith the

e

' difference between the most . d1ss1milar of human beings is not so much the

4

 have read that differences. in language are the greatest in the samev
locality but spoken by high compared to low caste individuals; ‘One canv

becone burdened down while thinking about India by the prospect of a

] .
. further caste division alongside of or.on top of the old. The‘transforma-

-

tion from aliendtion to fully aware and participating members of’ society

1s an important element of a release of India s resources and energies. T
l

Productiv1ty under these circumstances takes great leaps
Basic education is the one program I have seen which pays attention
-to literacy skills as a part of developmental.activities, but f1rst of’

all.enables a young person to employ himself productively. Part of the

work in developing the: ideal of "Education for Life/Education through L1fe" g

- ¥

* for India in l975 is rebuilding respect for Gandhi s philosophy of educa- "

#ion. It suffered from being institutionalized twenty years ago; it was

~

e Y
cause of theyﬁlv1sion of labor as 1t is the effect of 1t Of India I -

‘in training can more ea51Ly repair farm equlpment -ard- has special value - e e



~

_ : "moaéin"’secondary‘systém;' -
Comparatively small'self-help programsﬁlikebFarmers' Eunctional-Literacy
and'Basic Education cannot‘solve prohlems of "ultimate mess" (as Calcutta:'?
has been described) circumstances, certainly Macaulayan education of

‘1 white- collar, bookish data-packed civil servants cannot, nor any s1ngle

‘ educ;tiOn or socia%ﬂengineering program. But it cah help stablize the

countryside and humanize life there even in times of adverse phySical

conditions. .

D -,

In national planning and individual initiative there are always .
bright hopes and failures, but a.program is less likely to’ fail if it is ' '

-seen'as one of a complex of solutions. Another=dangerzfs unwarranted

assumption of program transferability. Manvileaderswand.nations, in-

2 7

4 cluding India, have seen Grundtvig s folk high school movement as an - - o e

» -

ideal institution for developing citizens, It appeared in India as the
rural vidyapeeth, and as a model answered the demands put on an“institu-

tion for developing an innovative and thoughtful farmihg'community.

:

<i/ Nevertheless, the rural Vidyapeeths are dylng of unpOpularity w1th the - e

clientele it was meant to sérve and they have v1rtually disappeared

)

The implications of what T am saying about Farmers Functibnal' A R

Literacy is that its goals agree With what I want the educational process

"
,.w' .

of rural/village India to iHVOlVE. In addition, in practice the program
BN N

A
. 4

. needs more people who are committed to integration of literacy and life.
’ ';we need many more committed.individuals. The whole process depends on : ‘ «g

tthe teacher-student relatdonship. If it is a snmple iiteracy class, is

‘.

“the teacher able to show his c?iaq\‘how the subject is. related to llf87
If it is a training session does it push the~trainee towerds literacy’

. ,
_study as well?

L L
],7{5 ‘ T // "5 .
. . N
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'and vocational experience s1tuations: a strong;agricultural‘sector comes

ot s
'l
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innovation "works" when there is creative leadership. Philosophically

Farmers' Functional Literacy and~Basic'Education4are activist, depending .

4

: ' SN =" . . -
on learners playing a primary role as well. These two elements side by - -

side are a challenge but in the.Udaipur district of Rajasthan.We have’;.ﬁ.,ﬂ'

2

L4 P

seen them w0rk1ng, as they seen them working, as they have elsewhere.

.

The youth club of the village of Loyeria, for example, has 1ts own small

~

experimental agricultural plot and affects the agr1cultural pract1ces of

the community. "It exists because of an involved extens;on agent from the ’

Ccity and because the young farmers are w1lling to take risks. Farmers

-Functional Literacy is'a program which can cover many emploratory proaects

* 3

from more than new seeds and fertilisers. It includes understanding-and /

ﬁ.

learning to repair simple mechanical equipment the technology of fencing

\
: and pasture developﬁ@nt and feed mixing, the making of simple equipment

.,,c 4
for oneself the planting of new kinds of crops or perhaps an orchard,

the keeping of‘ancertain animal for production goals as & cash crop, or
_..m‘,,‘ " .
the operating of'a. cooperative pro;ect*for sale, storage, or process1ng.
8 ! :
’All of these learning proaects have development potent1al in a. pre-

industrial community, the functional literacy program can spawn farmer-

operated industry..r 3 E "' Jif_gfd;fgj . f |

| It Ais up to 1nd1v1duals to. carrg‘out&sucegnsfully a functional |
program which/hegins with basic needs for’food, shelteﬁ, income and
distribution; production, “and health and bridges thg gap to a s1mple
formal education program. The program of Farmers F ctional L1teracy and »

the tradition of Gandhian basic education are the.supports for a new eraf:
. ‘e~ R g

in India's rural development. Committed individuals must bé found who,

.. Farmers Functional L1teracy, like Basic Education and any educational '

“

can carry out the progrem and carry on the tradition. - ' \§\ /;//
. ™~
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'LITERACY IN INDIA

(Emphasis on .the Rajasthan Area)“
L . o s
by .

;o Fernandes E. Lopes. . = C
&, C - . e . .
T .

.

Pléase penmit me to generallze Ain thgs report Nine»weeks in a

4
I

“country with such a r1ch her1taée and cultural background I can not do

Justice nor do I feel quallfled to, assume concrete obserVatlons on what I

have seen and done. My report however, will coricern itself in a way that
I present my observatlons rlght ”from the shoulder" and not loaded with B

meaningless flowery termlnology that would be confus1ng to the reader.’

VR _M, -

- India' s mass-llllteracy is too vast a problem to be overlooked by
:r

mankind. Alarmlng densus reports reveal that 69% of‘the population is .

illiterate.- In one of its largest states, Raaasthan, the blunt fact is:

o

_ that 91% of the women are\stlll 1lllterate. The h1gh populatlon growth.

.'ipattern and the very low llteracy percentage 1s of grave concern to any

. g
'good-thinking man or natlon._

-+

-, .
N N

L1teracy'Beiqngs 4n a place of development of any country and Indla

should not be an exceptlon.. The soclal and economlc progress of Indla '
- has been hampered by. 1ts educational stagnatmon, and if Ind1a is to *°
FCR l . N

e

progress in these two' areas she mnst progress educatlonally as well As ©

;d'I see’ . it the picture of change has been very, very slow, = s
g o S :
” AJ' Q N w :
" It is true that India has a‘very separate 1dent1ty, and the tenets4-
f ) ! k3 ‘4’7 o 1 ‘& .
;ﬂﬁ'of anclent, medleval and nm@efnntlmes’have had an 1nf1uence in Ind?an -

f education. This th?nklng, owever, does not excuse a need for change.
) {28 s

Cow ‘5'.’,;.‘ . ) s . - oy
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.that "Adult Education must be linked with life." ‘Tt is. 1mportant that

-t is in dire.need now!

The great Mahatma Gandhi stated J: -

' Mass illiteracy is, Indxa 5 sin’ ahd shame and must 5

i PR - ve liquidated. But the literacy campaign must not

end with the knowledge of the alphabet, it must go
hand in ‘hand with the spread of. useful knowledge.f

. - oo

L

Therejis a great deal of 1nert1a in Indian literacy programs that I h

'_have seen and a critical rev1ew by Indian educators and the Government

P

. . -"
- -

Teacher Qualrty is not at 1ts best although T did meet and see many

d1cated people who were, trying their best w1th the lunited resources

3 Vo

given to them for their, use. Teachers of a higher caliber from the urban

s there In fact deplqrable conditions in Pural v1llages and wrthathe

«.:

L

:” man 1ﬁ this group who has played a key role tn Adult Education 1n India

\ o o o

'ff{areas who are more sophisticated 1n teaching techniques do not desire and=

i ’ - \

w1ll not go to rural areas to teach One cannot blame them in a way "'~ .

X : H
because basic conditions for themselves and their families are Just not.
.l

»

various tribal groupsnare of such a low ebb that to get well-qualified
dedicated teachers to do the ma8s1ve Job is literally 1mpqas1ble.

. It can be said that the Indian Governmentrhas not done enough in the

?_ area of Adult Education, but, the Indlan Government has come to realiﬂe

8 .
the efforts of a small minbrity‘of people whose effo;_
24

- .la,"

enthus1asm in this. field N ﬂ'1ih DTN L '..';~'

;have,inspired

oy

Qr. Mohan Singh Mehta, pre%&dent of Seva Mandir in’ Udaipur, }S one'

- R I S B S
froﬁl the Start . - “ e .. " I ! , :l’ R P . il .

v . ’ LLaesr T,
v v e

. v ) . ‘.: ) ;; "\ '> .4
T On July lO l975, g ¢he Lake Palace Hotel Udaipq%% Dr;=Mehta*stated ‘

e,

S

Adult Education ex1st not only to teach the three R s, but 1t must‘also

" . M%E%;‘iﬁﬂ ',

;-J'.-*"‘

s
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rromote the interests of an adult individual and his role in the community.
These ideas I agree wholeheartedly with and having them stated by a man .

who grew up with the Adult Education movement in India certainly made
1 2 . .

senge- to me. o . e
' ¥ ¥ .
Recently in certain tribal villages in the state of Rajasthan, well-

digging programs have been successfu&ly initiated.by Seve Mandir, - It is

logical to assume, that a meanlngful eduoatlonal experlence can be procured

if the adults 1nvolved could learn th "1eif Bpoqect of wellwdlgglng

Ol e
fwhich i's so vital to themselves and thei‘, ' ﬁ%@? éﬁmmunlty. This becomes
v .

4 ‘*te’

a meanlngful educational experience geared for adults.
SevdiMandir, through such programs, can make villagers literate

' through terms related to themselves, their env1ronment and their work

C oy

We. talk 1n terms of educatlng the whole person in Amerlcan educatlon, Dr.
" Mehta talks in ﬁerms of Adult Educatlon as a whol? development His
epproaqh td the problem is a logical -one.indeed. However, even well-

meaning educators such as Dr. Mehta-are hapdicapped in their endeavors if

3

the political forces of a country are not fully behihd their cause., Lip
' — : - .
service is not enough. Vital reforms are desparetély needed now!

The follow1ng is a short case study of a.Women's L1teracy Class in

Ragasthan area:

pry

'
On July 1, 1975, I v1s1ted a women's 11teracy class on the outskirts

- of Udalpur. From the start I must state that rural education in India is
+ not too functional and for most of the adults involved Hindi is a second’
. ¢ . ' " . ' . o
language or H.S.L. I have visited many literac# classes in India that

have taken pléoe in the late evening hours, but th%f class did, take place

in the afternoon from 3:00 to 4:00 p.m. Beds from adjoining Homes were .
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0

brought oug for the observers to s1t on and placed near thewcemented patlo

~ of a house that served'as the locatlon for this class where these students

4

L

- an Open plan book placed on the floor.

LB
meet si ktimes per week. All in all, the atmosphere was not a bad one,

'v\ .

in fact I was rather pleased w1th the informallty and fr1end11ness that

'

preValled., The adult students, who ‘numbered fourteen, were eas1ly dis-
N - . . \',' . .

‘tracted,;not only by our presenc®, but by the usual presence of ne ighborhood

children‘and wandering animala.ﬁ_Many of the women students had their small
childrenvwith'them and one woman even had‘a sick, fevered'child lying on a
bed nearby.j‘Occaeslonallﬁ'this mother would attentively get'up,from her
poSition‘dn the class and care‘for the child:and also fan away theimany

n

flies that were there.. B

PRy

The lesson was of the lecture type and the question and answer ape'"

&

'proach meth?d was used by the teacher. The teacher, a high school- graduate,

was expressive in her manner, showed kindness and patience, and followed
! L
A

There was a blackboard’(slate and not canvas) \placed near the teacher

j with colored chalk,_although I do not recall a single instance when the

teacher used fﬁis important teaching tool. Each student did have a

NS
N

'\pencil and a copy book and various books of many devels could be seen in

use, showing that the teacher was trying some kind of individualized
a 'Y M
instruction, - -
Lt . o o ‘ . ) i ' .
The group was an,advanced group and it was obvious from the replies

to our QueEtion, "Why are you here?"? that the women weré interested to

~1.

<y : J :
learq1to read,. write, and learn Hindd as a second }anguage.

\
-
-

~ l%e students werd!anxioqs to shpw the observers #he many crafts that

o . ' !

. théy had made and were as willing and anxious to sell;them.

b

N
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T notiFed that many of the stédénts had knitting and crocheting kits

4

*

nearby and when they were bored byéthe'lesson they would turn to these as

a passtime. . ; ‘ '
The syllabus of ‘the course was from Seva Mandir and it entailed the

fqllowing: | : ' -i
The 3-R's . |
H.S.L. S

Pre-natal care

Hygiene (personal)
3 Foods (ref to mother ‘and chil@) © - - - e
-On an" ongoing basis gﬁudehts a&e regularly evaluated orally by the’

" teacher but the:real test is performance base criteria upoﬁ_completidn_of

the course.

4

o« I do see great hope w1tﬂ the advent of the use of television as a .
supplementary aid tq. lesgons and te%tbooks in -any educatlonal program in 0
India. theracy programs. in partlcular can utlllze this 1mpqrtant aid to
makq eduéation more lively, functional, and interesting. The-approach;must

_ ge realistic ;;e direéted at adults; and always képt ﬁithin the bounds of

' adult compréhension and‘cufiosityf In>fact, even the proper use of radio
in.an iméginati#e wa& could be‘qf(gréat use, put ﬁﬁwer.failqreé and even
o no.électficity in so many;villageg makes this.a ‘problem of_mecﬁanics“many
éi es. The Indian government>is trying to overcome ifs maﬁy jgiﬁs énd
. 2

. mlracles cannot be done ove%nlght ThlS is understanddble ﬁ&? there must

'_be a startlng point Ielev131qn;could,=1n my opinion, ens . hlgher

-

'- . . Y
standards of teachlng because most, teachers would also learfy

‘new techniques to an educational system that needs them. .

Ay

ey
%

181 _
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This isﬂwheré'the educator atsthe university level with‘governmental
,aid could play an important role as the catalyst to . produce meaningful

programs for adults. Their expertize should be tapped and used to a

greater-exteht . : v S

I3

F]

. > a

The Satellite Instructional Teaching E&periment (SITE) sponsored by
NASA has started an’’ exciting experimental program. beginning August 1,
1975. This is just the start and I hope that it becomes a permanent fik=-

ture as a mass- communication educational media. Can you 1mag1ne the ~ +

impact and the many changes it can and will produce?. Teacher-training

N

courses via ‘T.V. are an absolute must and the results I am sure will be
. & 4y . . .

great. New methods of teaching and learning-could be applied in.a way
© that would be meaningful to an adult who needs a ver} special approach.
It will make teaching and learning fun which can be & good tonic that,

all adults (and children) need at times--nov Television can, I believe,

]

be a pos1t1ve approach to India's educational needs.‘ Ifwould like to be T

given the opportunity to come back to India inm a couple of years Just to ¢

- see the effects’ and results that T.V. w111 have on the Indian Educational

°
-

~ scene'. It should be 1nterest1ng don’ t you th1nk9"

“w

>
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THE OLD TRADITION AND LITERACY -

v

bl

. . y ¢ '
R , Mary A. Akerson .

7. a P ¥ * : o
gy e NN
' The oral tradltlon of India is the psychlcal consq1ousness of . -

&>

'Bhrarata. "It is so deep ;ooted and also §o very pervadlng that it 1s Y

.,

related to® the Cosmlc Stuff of Bhrahma. Theoral tradltion which was»

found in the mystical origin "of the Vedas shapes the present;and also Q‘.
' * . . .-
’ . - . v .
' ﬁetermines the future. The oral traditionr may.be described as an un-

"
.

scrutable force which gust be’understood on the deepest psych1c level,

¥ rifaIndlé 1s to ¥e moved 1nto the realism of the twentieth century

k4 ‘The multl-faceted problems of India hinge to a large extent ac-

: A
e cording to most authorltles, on the 1111teracy of the people. However,

how to cope with. an amorphous force so 1ntang1b1e and subtle thatj}t
o motlvates & Brahman teacher W1th whom I dinedr in Udalpur to stop on our
‘way to his home to be ann01nted by a pr1est in an aged temple stinking

of m11dew and_putrescence seems to‘be beyond the misadventures of con-

% -

temporary Ind1an gen1hs. . .
e

. . y . q
Catapulting India into an aggresively competitfﬁe twentieth not only

appears to be but has in fact, proved to be non-feasable. Primarily, it

is because .of the‘profundity and psychical bedrock of an oral tradition -

- which cahnot be budged by the most scientific educative techniques. .

’ By examining the history of the oral tradition one may find'a clue
A o ~ ‘ . Rame
to solve the .riddle of India's dilemma.:*As far back as the inventive age

R
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. l . . . B .‘I ]
 of Sanskrit Dra.ma. (2nd-9th - Centu;'y N D.), one: cobserves a resurgence of Rt

»
»

!

. Hindu religion suppor’@ed by the Brahman caste with a.n a.ggressnreness d

‘ wl;ic_h ca.lls_.-‘b_'o mind the propa.ga.ndlstlc technlques of the Jesuit Counter- ’

'\

Q\ WL

a looSe ‘c\*edi‘t}&d.’cy} un]‘ess wrltten down by the “B;-ahmans who by thelr very
g . W \':;.’4.‘ ‘ ls"“ i?‘
sa.nct@txﬁ in ’chls sphere relegated the Ksha.trya,,. cast to number three

-

iy

ves .’ Ve

;u posﬂuon, a.nd thu‘s beeame* nun]%'r"‘ohe\ps1t1=o “”thems
‘g ,», . . !N . i i Dl "‘60' o [
7-;rSlnce the us Va.lle "Culturé‘ of?Mderﬁadara and Harappa, s:.mple 4

't

P q"

plctogrp.p"n a.nd la.ffer 1deogsapp3 a ) veyed:mea.ni’ﬁ ba.sic written form. v

Hoq\’d;‘ever, not udé:u,pthe Bra.ha.maf( fresurgehce‘ d1d the wr1tten word pla.y so
RS
_ mpg?ta-ng a.’ part 1n ?he dts ‘f'_natlon of profa.ne a.nd sacred lmowledge.
1‘ N - 5t LT vl' fp g ‘
s n}nu some a.reas ) pa.radoxma«l]% th 'h‘ken w¢rd tog, evolved,_ﬂnew sub-
%7“} & ‘G"* £

tileties in the fplgm of Sa.nskrlt d,z:ama. ‘and poet Desplte the fact

ockes
that this new fmp s1s on wrltiflg was deslgned ,for a mlnorlty the

LY

PR
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: . . o A,
evidence exists to support the idea that 11teracy mlght somehow be foi ted

\
."1

upon t public through the religious medlum as well as the secul:az;. v,;‘ o

! Toda.y Indla. is 1nvolved with the propa.ga.tlon of literacy %nl‘y ﬁhrough

f;orce not to somehow ca.pita.llze on the rellglous dynamlsm
i -

an illustra.tion, Kishore Sa.lnt D1rector of the Rura.l Instit«uté.in Uda.lpur,
f\

i !'elated the ;t‘a.ct tha.t even though hish gra.ndmother wé.s ilsl;,i{é ra.tevs‘he tcould '

o ;e;ité word for word scr1pture f m the-fMa.ha.bha.ra.ta. a.nd.,the 3 a.y .

,': '-%Thls I ha.ve ob;emd is not an unusual sl’ﬁuatilon. By , .

e e LY e 5 .

* e "LEvefrywhere I tra.vele\i 1n Indla. th1s a.ppea.red ‘Eo be the sltuatlon. ‘

' -8 Re W R »

" I ;ould no‘t understand why the gree.t epfcs such, aslthe M.sﬁiwbhara.ta, the

- ,, 4

"”

. p', B
o Pg.ma.ya.na., »r wthje Pura.nos were not 1nc1uded ;Ln a Iloterag\g currlculum or used
. 4— % ., ) )

o is a I?»Ot atlng tool From the mouths otaillﬁemte v,rlcksha.w drivers to

p a;.

. . t,he;%ult'
R 3
t Ve s.

d mtell‘igeﬂsla. i’n Bomba.y naturally},a;ghnwed the infa.lla.bllli:y of

; \'” . f‘ " %
a.nd my’tg)s of the tulﬁ% of Va.rpna, Indra.,,.Agni ‘Soma, Rudra., a.nd

B
»‘;, ,\ﬁ

Vl‘shnu. The ;’fal tradltiggmvolved m»ﬂindulsm seer?léd to be not only an
o B ®. B
t a.lso ", hlghly“ orga.m,zgd social system a.nd

o
o e

orga.nl z“,re lxglous syst

wa.y@ 11 ¢ - :‘; )f R *X % R
k : . "W 4 - A
Modem1z1 Indla. is f:.rst ‘bo re cj,,le the d1cho,tomy between: the

.-

- % .' .
gral t ‘inn bf,the 1111te e o
. '.\,'a " \V" 3 gl J
the intela.lgence " Even to modg.fy the oré?"l tra.éltlon 1nherent1y rela.ted to
. - > '
the r‘ftua?.ﬂs :meem#,we to <he ’Ope atlve succesa of Bra.ha.ma.nlc 1nstbtutlons
” would reﬁu:? an apocaly@calf ova.tion : : _ - 7 .

‘The fa.ct ‘of the»mﬁter is. tha.’& there is. obnously no need “for

s ~and ;f?he 1nte11ectuga.1 concepts of

. lltera.cy witlnn Igg%a. s curgnt socla.l forma.t This society is s‘tlf con- .
ta.ined and defles 1ntrus$n of the Wentleth century dema.nds for- .

- I: J'V‘ -
n

o
b
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~_industrialization and corresponding literacy. -Conventional methods of

. 'sponsoring mass- literacy such as .those utilized in'China and Russia are
. . N T . : R . )

5 portantly because there is no 1ncent1ve ‘to be literate.

not applicable. -Such me'thods are“not~applicable'because of the powerful

‘subconscious barr1ers against lxteracy already mentloned “but more im-

g
J
Indla also, is endeaVor1ng to’ be democratic in her processes of

I3

liberallzatlon - a formidable task. Communist China had a great deal

4 °

going for her mass literaéy moVement .Much of China's mutual structure’

is based on the confuecian phllosophy of damily un1ty and alleglency to

P

the state. The concept of the state as the leader was therefore not so

drastic a step. . It presented a form of organization w1th which the

~

7’peasantry could readily identify. In India there is only one standard,

and that is the standard bu11t around the famlly un1t with alleglency

e .

' not to Ind1a ~ but the famlly and the cast perse. Thus, we must bear in.

_m1nd ‘the concept that we are not deallng w1th 1nd1v1dua1 consciousness

- Y

'; but w1th a collectlve consclousness wh1ch mlght just poss1bly bdﬁihe

largest collective consciousness on the face of the earth.

Z. - ) . ) "
‘Even in China where the masses were to some degree predisposed

o

" towards state ‘leadership, millions of people had to be sacrifdced in

- order to implemént a successful mass educatiOnal‘program.’ . p

| 4

4

 as an aid, to 11td&acy9 What 11ke11hood of  success mlght be hoped for?-

/v

The a.nswer t‘*these questlons appear as much ﬁ&” riddle today as m111en1a

ago.., Studying the past throws 11tt1e llg%t on solv1ng the 11teracy

‘barrier today. The great 1nvas1ons of £he Moghuls produced changes in

.. ) -‘..k,
i e 2

What would be the adv1sab111ty of 1ntroduc1ng communlst technlques

Lo
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art, mufdc, archltect‘.l, gnd custom, but it'made no impression on the

."-.f»‘» ]

'Alabracy standards of he masses. For'five centuries alone in Benaras -

& a}ghulsdsgld down seething thousands ‘only to have the worshlp of Sh;va \
bob tp the surface w1th renewed force wﬁeQ,Islam loosened 1ts deadly grip.
. 'No pamphlets to destroy, no popular literacy to condemn, the Moghuls had
L to 'fi_ght the oral tradition, that is; the Hindu psyche, aindt_hey lost.
ot " In Africa and other parts of the world thé Muslims met withifar ;
greater success because desp1te mass 1lllteracy, they never had to deal

ql' ! ) [

with the Hindu "Cosmic Mass Psyche . : A ) 7

Thus there is no lesson to be learned here'$ AR :
In conclusion, the secular handllng of 1lllteracy is ndfig;;;ZEte/;;:f
.deal with Ipdia's mass1ve problem. Somehow, religlon must be brought into
'__the literacy scene. It would dppear that the llteracy standard of states
such as Kerala and Goa (which are predomlnantly Cathollc and have ) hlgb-
: l r:te of llteracy) ‘have been s1gn1f1cantly effepted by rellglous efforts
| in the f1eld of llteracy. Cathollclsm is western, however there may be-
‘8 lesson heregfor the perceptlve Indlan educgfor. |
q@sfhe monastlc tradltlons of Chr1stlan1ty and Islam and- the parochoclal

school tr 1tlon of uda1sm have done much in produclng a llterate m%SS'
: . - . - 'f

_nts‘of the world. The problem here is 0 complex thh 17 languages.

‘o

andg@.hl# dialect“gf Yet the problem must be met a.nd dealt withy if Ind:i,a

is to survive in the 1ndustr1al and sc1ent1f1c complex1t1es of the present
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..I did not Mean to say survive., India haé"sﬁrvived the vast land-
. w . - '

~

scapes of hlstory for m111en1a and“w1;& contlnue(to surv1ve the 1m-

portun%}ies‘of the twentiath centuryaand more‘importantly:the 1mportuni-

ti8s of 'theé unforseeable fliture. - | S

Blbllography I , ' : ' _ ‘ : - .

Iamnay, Rlchard iy 'g aking Tree, Oxford University Press, New
.. York, 197h. ~ ; . o . '
Rawson, Philip.‘ Indian Art, Studio Vista, London, 1972

- Wilkins, W.J. glndu Mytholgggvvedlc and Puranlc, D. Mehra Rupa,.
Calcutta, 1975, 2nd Edltlon.
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COMMUNITY'DEVELOPMENT THROUGH SOCIAL EDUCATION - _
. . . / . ot . __.-."‘
> by ./ TR ey
. .. & : v . E Kl ., L3 "v/. » ) . ,"4 N
o SN «Joanne Vitello.
. % ‘ Ry " e, T .o ’ // ’
» ¢ ;- £ w, /“

r//

I

Communlty development is deflneﬁ as: the process by wh1ch the efforts
. w\u E2 /%

;t of the people themselveé‘are united w1th those of governmental authorities s

1

to improve the economlc, soc1al, and\cultural conditions of the community._
Also, to integrate these communlties into the 11fe of the natlon to enable
them to fullyscontrlbute to the progress of the natmon, Qommunlty developq‘;
ment aims to br1ng about change through the 1nvolvement of the people hy

‘ ut111z1ng the1r talents and local reSOurces. It has the follow1ng psy-'i ;o
- x X -~
) chological 1mp11catlon. People are restr1cted in the1r wants and they

\

‘cannot v1suallze the pos31bllity -of 1mprov1ng the1r present level of
11v1ng. Any benef1ts are 1nv1s1b1e to the person whose economlc and

social status remalns as bad'as 1t was before the1r Independence.

L P . .&A

€Me

One aspect of communlty development is the 1mportance of mot1vat1ng

( the people w1th regard to communlty affalrs. prov1ng thelrlsoclo-economic:§'

conditlons is a prerequ1s1te for br1ng1ng about their 1nvolvement 1n

community efforts or personal productlve efforts. In maﬁy of &he rufal
_ v1llages, we have v131ted, people are living in extreme poverty. How
" \ :

can: you expect the people to be at ‘all 1nterested in literacy when their

main concern is getting enough food for the}r famlly that day’ quL/yat

P ralse thelr standard of living or even the level of expectatlon of the

Y

. rural peOple as a necessary cond;f}bn for the teachlng.of 11teracy.
: % p LR .
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For successful teaching of 11teracy you must also meet the p€ ;
& .

L3Ry

needs and des1res. This is one area in which the Indlan'educatlon‘

‘failed to fully recognize. My reasonifor this statemeht is the constant
- occu}ance of a'high drop~out rate beingzround sixty per cent. I<realize 2
there are:; other factors caus1ng ‘this high percentage such as’ the quality ,

P
of the teacher and econcmic conditions, to name only a- few. In sp1te

of
L
this, I maintain that the main reason is the la&k of appe&l and relevants

of subgect materlal to- the communitles. What is Xhe purpose . of g01ng 1nto

\ ]

" a rural cemmﬁnlty with the intent of preachlng the bvenefits of fann i‘;

§

: mechanlgatlon, when they don't even haVe a well? -

&
t

Therefore, for effectlve motivation, 1t is essent1a1 to know the . .

4

- people's needs, to know the ‘goals to be -achieved, and the method Whlch

l .
o (\'.1 .
S

-

w111 be 1mplemented
It is my v1ew that high prlorlty should be given to the problem of

w1p1ng out 1111teracy from the land 1f the developmental programs are tQ

¢ '5:‘ - Lo ,* [ ‘ Y
suoceed 1n the true sense of, the team. PR . : s ”Vﬁ,‘

- . . L
2 . : - ' Y

. » Literacy, though; is not an end in‘itself, bﬁt'has meaning onlﬁ“as @
’ . . ‘ N e
a component of: a large scheme. When we talk about developmental programs,f

-

. 1t is the concept “of linklng educatlon to development in the rural areas L E

i

particularly for 1ncreas1ng productlon. A program of "functlonal 11teracy

has to help the farmers 1n;h15 life and work for hlS 1nd1vidual behav1or

S and communlcatlon, and an;onderstandlng aﬂd uslné compiex techno}:ogles.“_"Qz
»;; Adults 1nvolved in- 1mproved farmlng pracé%&es would be 1nterested in, o
1iteracy only if it applles to their agrié%&tural betterment and increa;ed o

. ' v M . .%?q RO L
income._ The goal 1n functiOnal 11terady then is to ass1st in ach1ev1ng B
._’ e T 4\\ ”
specific socio-economlc obJectlvesaby maklng adqlts receptlve to change
e RN Lo e A ,é R
: . " v . :g i 1 9 0‘ - L .':‘i:éﬁ'?!‘f“)’*~',‘ "% C it
". . . | . . . .‘-. ; r! ‘ . « . v . .‘ “
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;and innovatlon. Also, by helplng them to acqu1re new vocatlonal skllls

f'knowledge, and attitudes ‘which they can use effectlvely.u All development .

M i
N RO - e . ' . '
. . =180 - : o
« ’ e - . .

. A : ) ~
| .

.

" or improvement 1s self—development or self-lmprovement whxch cannot be.

¥
.
"f‘_

'create & new man. . Tbe man in Ind1a is not‘“

o -

"'brought about except through educat;on. To:, create a new soc1ety, we must

‘capable of understandlng

‘or ad0pting even the basic aspeects of aﬁbrogiggélve society., *ThlS hlgh

percentage of 1lliteracy is a great obstacle and a stumbllng block in-

the path of ‘their progress. It is educatlon that moulds the character of

’

— -

- man, expands h1s outlook and understandlng, and adds to h1s efflclency.

\« t

Edubatlon is the bas1c factor of all progress and w1thout a program of v

D

mass educatldn no real progress can be made. Unless the common-man and

r . )
woman ds: llfted from the 1gnorance, superstltlon, and reactlon 1nto Wthh
5;'- 4 .
centur1es of exp101tat10n have conflned,them, no development program will

- evoke thelr whole-héarted support WIxhout the support of the .Village

- ) 3.
communlty, soc1al educatlon cannot achleve its alms By soclal educatlon

I mean the comb1n1ng f llteracy programs w1th general educatlon 1nclud1ng

subJects like clVlCS, e&ementary h1stpry and geography, personal and
: - N > Ty

communlty hyglene, Indlan culture and tradltlons, knowledge of soc1al

polltlcal and economlc problems faclng the country, and some form of
vocatlonal.educatlon-such ag the maklng of craftS' In th1s way, aoult-
- e~

educatlon ‘is closely related,to the everyday pro lems of life. Trylng to

. : ::?I“'

., make the 1lllterate adult llterate w1thout rous g"the general consclence'.

of. the communlty is: doomed to fall. o ; 7\ SR

I3

Wbuld it be a better approach to begin a’ campalgn wherebg ong entlre-"

<
_state would obtain one hundred per cent llteracy”V/Thls questlon has

4

- ol

R
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:'occurred to me qu1te often as T have. travelled through Indla. xwhen I ;_~ -
asked the people why llteracy programs are slow to start and fall to be ?’f S

totally successful, the response is usually, "Thls caégtry 1s so dlverse.nf
* [ -~

. This statement is certalnly true but what are they dolng about . thls f.?f

.

problém of maSslveness.’ For th1s reason, I suggest wor g on 0ne state >

g ~.

. _ T, e .
at,a tlme, as one appr%ach to solving the problem‘ What . is the sense of

-
r

spreadlng out: what 1ittle money is spent on educatlon throughout all of *v'.
; Ind1a? Maklng one vlllage llterate “is a drop 1n the ocean. ‘?unnel}ng

all mon1es~appropr1ated for adult educatlon progranm, in'g%ngral, to-one

rh'
oL 5.

ot .
. et

o state, Wlll have a far greater 1mpact on the country. Remalnlng states

"would see’ the vast 1mprovem€nts that have taken place, and wouléag . f‘

- .
2

.'!w1lllng to take On th1s task , Stray and 1solated llteracy asses can- L

'»not contrlbute effectlvely in the eradlcatlon of" 1111teracy.¢iThese
'classes run 1n ;solatlon do. not create the nqussary congenial atmosphere

. N e
~in theev1llage whlch alone can face the . opp031tlon of the magorlty of

'1lliterate adults who do not attend the llteracy classes. Wlthout the
SE 3 ° %‘ v
' support of the people and thelr 1eaders and the offlcers 1n the V1llage,

~ofly , N

; the soclal workers will be f1ght1ng a loslng battle all the tlme. Also;

"i

y . the folfow-uIbwork wh1ch is as lmportant, if not moreslmportant than the

' ‘J\ . a, 4 h
attalnmentAof”ltteracy cannot be- undertaken without the:people s support

, o .

. Wlthout an’ effectiVe{fbllow-up program, the neo-llterate qulckly‘relapses

0

- into 1111teracy and the efforts and tlme and money expended on the‘%mtafg-

; ment of 11teracy becomes a»waste.- Tlme and tlme agaln our study group has
' ‘L ‘ ac .

’ seen effective prOgrams crumble because the standard of llteraCy wasso '

S
.. ' ° . ;‘,r
e

* low that 1t wasn't functlonal and moreoften, llttle or no attent1on was

o v,

P
b3

. ' €

o

,glven to this. problem of retentlon of llteracy. c‘ Coy DI . ‘-;l;

. o . L L - i . g

)
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4.administrationibf the village and child development was given. 'Healthyj

. ~
. X - v

. ' --1’8_2- |

. . -
¥ o ?

- of community development through ‘social education, was the Gram Shiksham

N - .

Mohim in Poena, Maharashtra state. This was a village campaign whose aim

“n P

was to achiév§ one hundred per cent literacy in’ their v1llage, during a -
four-month period In this'campaign, men and women in the‘age-group of"

fourteen to fifty vere covered " My thinking 1s that once the adult are

.

made literate the chlldren ‘can't help but.also become literate. The main-

obJectives of th1s program were to erad1cate 1lliteracy, retain llteracy,

¢

and enrich the knowledge of new ]1terates, and to br1ng about all sided

*

development of the v1llage through soc1al education centers. This is’ now
the formét df the program: A Gram Shiksham Executive Committee compr1s1ng

ten to fifteen leaders in the v1lla§§hmade preparations to éreate~¢he .

o NN
necessary background and also an atﬂb here to prepare the v1llagers for

o

taking ' "active" part in this program. ‘ o coE F;

Thé main emphasis in the curriculum for the ¢lasses was:on reading
' ‘ - .

 simple books and simple arithmetic, and, giving them:information with,

regard to functional arithmetic.connected to their deily lives. In ad- g
- e . o .
dition to these topics, informgtion regardirg farming, sanitation, =

r

\~

Ihabits were also 1mpressed upon the v1llagers.

0 -

3 ;
1ﬁ‘As soon as, the v1llage succeeded in remov1ng 1lliteracy 100 per cent,

.certain s1mple’tests were given in reading, wribting, arithmetic, and”

general knowledge.‘ In this way, there was some  form of evaluation.

%

V)

One program w1th wh1ch I was 1mpressed and was-an excellent example

“o

.

+%

<
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'Aﬂcelebration called the Gram Gaurav Samaramtha is arranged only if

J
gthere lj lOO per cent llteracy and cOmpletefcleanllness of streets and

.. .

ﬁulldlngs 'good sanltatlon and constructlon of approach roads to the

>

- v1llage. Thls celebration also helps tb:%ring”toge%her various castes .

-

w1th1n the v1llage and to vow to ma1nta1n thelr llteracy._ ‘
v .v-" ' B * . F I .
. After the qgmpalgn "is- over, follow-up work 1sﬁd' 'thrbugh the cir- |

= b ' |
MR 3 ?é .

_culat1ng llbrary and socral education centers..iSet"ple deets aHd e
= i o A
’ monthly newsletter prov1de readlng materlal on rurall subJectﬁ ﬁOr the - °
. . N . . X L e T .
neo- llterate.//‘ . i o Ce . fooe e .‘,"

.

This combynatlon of functlonal llteracy,‘mass1ve village part1c1pa- o /

tlon, thorough plannlng and organlzatlon, costs the Government a grand v

total of Re l/ per adult., It appears to me rhat the Gram Shlksham Mehim

% -
” . ~ b

has succeeded 1n developlng very strong and act1ve/adult part1c1patlon at
."" i . ) / ) Lot ) -
the v111age 1eve1 y - ' o ' : n Lo

Why, then gisn't/ the government more supportﬂve of these programs
41‘/

-

wh1ch are needed SO desperately’ It 1§ my obseyvatlon that the government

’personal and pro essyqnal beneflts. W1th more than e1ghty per cent of

'the const&tut'on he must be educated@'.lf-de ocracy is at all to succeed,
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o . FOLK ART AS -A MEANS OF GDMJWICATION AND EDUCATION &~ ..
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The folk rms of a natldn or reglon are closely 1ntegrated w1th the

‘$otal llfe‘o\\its 1nhab1tants. They reveal their customs,. moreﬁ, religious - K4

A}

, bellefs and h1story, as well as the1r Joys, sorrows and concerns.

and sculpture - (for- xample, danclng Sh1va, NataraJa, Tord of the Dance)

- -

is said to stem from .&v1ne gources, created by Brahma as a pastlmg_for§the

’.'Gods; vShiya's-dance

o

"the'unending rhythm of

is said to depict the ent1re movement of the ‘cosmos,

.'J

ation, cont1nuance and destruction. Thesen

EN

stories, in-music and danc

(-

. , ‘ .
. based on'mythical or folk themes are handed :

C

'down from parent to chil

o

n the rural v1llages.

4

The\role of the craftsman in Ind1a has been closely 1n¢erwoven 1nto

~ the soc1al fabr1c of centur1es, deternnned by b1rth by caste. Passéd on.
from generatlon to generatlon, each child learned .the craft of his father,’

Rl

at his knee.v These skllls wh1ch we, in America, usually teach as. recrea-..u
_ tlonal or vocatlonal arts, are often a necess1ty of life in Indla, as well
‘as a ‘source ' of" deep sat1sfactlon and prldq to those autlsans th pract1ce,

: theerzzgﬁgnd craft in a blendlng of ‘wark and Joy. ' . N S !

hout our travels, we foqnd ourselVves_in- contact ‘with the: folk

32

.

'~;arts§ as a means, of employment asca medlum of exchange withln a community;-.,

4 ‘» v, -

- and . as a source of self-eXpress1on and personal satlsﬂhctlon.\ Mus1c and

‘\

, dance appeared in every v1llage and schooI< and we found that ‘where pur °.
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: attempts at communlcatlon‘were moderately successful~ we were able to

I

o

eg&abllsh a common ground, 1nstant rapPOrt through danca and song.

J: ~Qpr gxcurslons to small, oué of the way places --.rural communltles
3 - \". v S i,

’f ﬂand v1l1ages werg always h1gh11ghted by slnglng» danc1ng and celebratlon.'

. @

anquenthy unaccompanled ‘the songs took .the form of many verses, .sung in
%m Q N 1
'1 unlson to a repeated melody. Usually, one* person’ acted as leaden and the

rest as chorus. ;'Danc1ng was done to the accompanlment of the1r own

tlyé Eacb song toldra story.. Many depicted. some aspect of daily living

&

such as a wedd;ng, draw1ng “water from a well, the meeting of a boy and Lo

girl -a'harves&,‘etc. Others were of rellglous nature, either 1n theaform
?

of a prayer, a mythlcal or folk tale or taken from the Hlndu epics - the
I
Ramayana and Mahabharata.,‘ : ' Y )
' ) * (

In.an effbrt to insure the preservatlon of thesexzolk tradqtlons, in

] \ i\ Kt ‘;'
.the. 11ght of. uﬁ&anliatlon and . 1ncreas1ng moblllty and mechanlzat}on,\h if B

A
< : B

3cpurses 1n the performlng and visual arts. and crafts are “elng taught to

c

young adults both in. formal and non-formal classes. They are. being ap- T

wq <

«

2 proached not onIy as a source of personal engoyment but as marketable' R

skllls that could lead to self-employment and some economic secur1ty.

ln j 1pur, we v1s1ted t Hnnlverslty of RaJasthan,'contlnulng educa-"

= .8 ]

' tion;program, our only ex] o an: adult education program focus1ng on {

'recreatlonalfskllis for'thelr own pleasure and persiigl enrichment as we

¢ do in bhe States,ﬁ Here, young adults were taklng’classes gurlng the summer

.

'recess, when sbhool was not'in sess1on. Among the courses offered in folk

. . . N ) !:'

arts yere woodworklng,,batlk, 1nstrdmental music and folk s1ng1ng, ‘and

5

s1ng1ng - the steps, llke the unmelodlc tune, s1mple, rhythmlc, repetl- \

i
".
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. folk dancing. Instruments being used were guitars, tabla and tambura. The
' o : : - A .
intent was not to turn out accomplished musicians, but rather to'give_

enough basic skills to enable the young people to ekperience a sense‘of ) \

L :'\ ) “‘ . . ] ’
achievement, a feeling of mastery and perhaps then, the motivation to go . N
further and develop an embryonic skill. This approach was evident in al¥ Yoo

B N R ’ Il
5 N g . 1 . '

.classes at this.cente®., Emphasis was obviously on enjoyment, spending of

&

iyouthfnl:energy;:and,} peating .steps and movements that have been done for
generations and will

I

ontinue for many more. '

-~ -

During.our threg week stay in Rajasthancwe were treated to perform-

' ances of Raaasthanl dance on several occas1ons. Although the ‘steps were

- the same, each experlence was unlque fn one very special evening, )

o

thirteen of us plled 1nto a Jjeep meant to hold elght and wound out way
: up and down rough tralls, rocks and h01QS to a clean, remote v1llage.

The occasion wag the completlon of a well which had taken many months of
o ) } \\' -, ® ’ "t

.commdnity,cooperation, involVing the swéat and love of sixty families.

' - © '
working in five;hourgshifts.around-phe-clock, to blast, dig and clear
awayvrubbie. The final achievement warranfed a feast and we were inM™ted

— .
to part1c1pate as gdests of honor After partaklng of the meal offered

-

\j;jo us, we encouraged the/yomen to slng a tradltlonal song. First,‘éhey

shyly glggled and- hld their faces, but gradually felt more comfortable
] N ¢
and sang w1th confldence; Follow1ng this they formed a circle and began’

1
' . { N .

to dance: I gestured to them that . I wanted to join them and they opened
‘Y thelr circle to 1nclude me. Wezshared the joy of mOV1ng together to

their rhythm - one c1rcle, one rnythm two cultures, and communlcatlon

/_took place e . o ‘\ !
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" dancers. ,Their movements, unlike ‘the natiral, graceful flow of the o . é;f

T

3

N

“din musiC, dance and joy as a means of communication. This'institute is . :

'

»

N ) . | .. \ Lo . - 187 - - ‘ ,
On other “Bccasion, while at the ILake
brief performance by a brilliantly costumed L
~ <

village'dancers, seemed stilted, self-conscious and contrived ' By .this’
time, I had -already had the advantage of several lessons in, Rajasthani

Y

folk dance at Lok Kala Mandal the center for Performing Folk Arts in’

Uda7pur. Famillarlty With the steps and music allowed ‘mé:to make a

- modestly informed Judgment

- . S o - : '
. .

.The experience at Lok Kala Mandal confirmed, Bncé again, my belief - .

. . -,
\ . s N . .

devoted to resealch, stuiy and survey in folk theater arts and puppetry,

)

' and to develop ways ard means for ‘their preservation. In addltion, there

-

is a residént‘tzoupe of highly skilled folk singers, folk instrumentalists,’
folk dancers, puppeteers and dramatists who perform locally and-move as

a unit from village'to city and back to'entertain the masses and conduct

'field training ih traditional arts. They have popularized many RaJasthani

dances in ség;ral communities. ‘Each participant has been well trained in

teaching skilIB which are as 1mportant in communicating the arts.as the ‘

ability to perform., ) : ' . .-

. Our instructor was a young man - a beautiful dancer who spoke no , g%

English With the assistance of two youthful members.Who were seas ned
performers with the Lok Kala Manda}) Folk Dance Ensemble and orchestral
accompaniment of harmonium, table, flute, sarangi and voice I’ learnedu

v

five variations-of the basic Rajasthan step. The facial expressions and

- exclamations of pleasure and praise, although in Rajasthani dialect,each

. ) . L%
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time I executed a step properly or pivoted Without falling, encouraged me

to keep dancing and made me fEel happy and competent despite the language
\ k)
barrier.v ‘This is the essence of good teaching, whether it be adults or

- N ‘ ,
3children. The .capacity to unstill a sense of confidence, competence and . v

e quate or insecure is the key to motivation and maintainance of nterest

r

..and attendance in adult education.

- Lok Kala Mandal held regular classes, wder the dlrectlon of Shri D. "

" L. 1§;nar, its founder in all the folk arts,-for teachers to utilize An
-4
their schools and for lay people and families who w1sh to learn a new and

satisfying hobby. Their puppets and puppeteers are world renowned, as is

///the resident folk dance troupe, both of whom performed'brilliantly for"us,_

These groups have won international acclaim and’honors in folklcompetitions
throughout Europe.

L .

The Education Department of RaJasthan has accepted puppetry as a

teaching subJect from sixth to tenth grade. Many social problems such as

delinquency and emotional difficulties are dealtlwith through the.medium ,

of puppetry =~In addition we were introduced to many applications of.’
‘ 7

,puppetry in rural classroom and community education. Because many of the W_ <

B

customs in “the Villages are based on ancient ritual and traditional con-
L

- cepts, it is very difficult to persuade people to try new methods or learn
7

S .
modern approaches. Old, comfortable modes of farming, health habits N
sanitation are hard to change. Practitioners in the fields of health and
) education lacked credibility'in the'outlying‘areasu -However, puppets whose

characters frequently represent Gods and Goddesses, could-present a concept

and cOnvey a message that might be reJected or ignored coming from a human

v

199 e




resembllng some of the. Balkan line dances. o N

. Punjabi dance.

o Lo N .-A"t,lgg"'...v .
¥ . .'\.' ’ . .

)..‘h * AN ’ \\ .
source'_ Because ‘t"l@ ancient art of puppet|ry' 1s*famlllar 2 1cce1$tcd

> ¢

B »

' ¥~
the message ,spoken from the mouth of the puppet has validity in the eyes

of the .rural v1lla7gerr. For this ‘reasan, »-tra'ming is offered to teache'rs
ir{' colleges ;so that; they may .teachkheir stindants .thie old ‘art\ for ‘the_
purpose of commun;,catlng 1nforma 1on‘1n “the area‘s of. llterac% food \"
%he rellance on modern methods of 1m-

N

productlon andg health prabtices.,

N

p HERIRN AL B :
munlzatlon }&d treé.tment in congunqt.lon w1th tradltlonal medlclne., etc
and’ social concepts -- 1. e. communlty cooper,ation and harmonv. o

- . IR .

Vildya Bhawm, a school in Ud@lpur for ﬂgrades K --8 was i'ounded onl ,:
Ly \ _ A i . '
the' premise - th:’j learnlhgr will best take place 1n{a Joyouﬁ epv1ronment

\
Music was ew_/erywhere‘ The academ1c program was based or{a two zear.. B
v : . A <

3 '415\' "

" scheme-, One year was,spen_t in intensive study of a particular geoX
. . - . - !

”

graph‘ical area; using ari’ integrated approach‘ bringing in résbdrce peoplet

wherever p0ss1ble‘= to explore the cultu,rve 5 customs, arts,cllterature, .
oA - , . g . \ .

~ social structure of that partlcular reglon. Thls year concpntrated on

the Himal“ayas and I had the good fortune of learnlng Hlm%&l_aya.n fol_k dance -

R .

w1th the’ students. The dances of this reglon are virile and v1gorouS‘

.
F2

-On the alfternate year students are taken to a partlcular area dmr .°

' thelr own state, RaJasthan - to explore the total env1ronment of a small

%

rural communlty, while lllmng __\the1r for several weeks - including its folk -

‘culture. Here, they danced the dances of Rajasthan and algo a Vigorous
. y) . . N -, T, - '
3 . L

Recogni_zing the need for a change of' pace for teachers who are in- %

ey .

volved in’ academic ihgtruction all day, Vidya Bhawan has ‘introduced a

v

“ . v ) \ i v
e .
o 1 -&
. : N ’ )
N
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‘ spéhfal progran-iﬂ$instruhenta; mu;ic inetruetfon_for Lte teachers, at no
{ cost to them, for their oun pers_onal~de‘§lfe"’opment.L There neeo be no com- \
‘mitment to_teach'on\ue%‘thie music in any way,‘uniess the teaeher‘feels
h comfortahie doing so. : ) Q‘

Followlng this" visit, a group of us returned one early morning to

" share rour Amerﬁ%an folk: Hérltage through song, at a prayer and’ asseﬁbly

\. 2

»o\_ h

progrmn, nother exchange and communlcatlon experlence through mu51c.
v‘ -'-; 5 " 3

One more example of the power of dance and music in communlcatlon is the-

v
afternoon wékgglned the stzgf of Seva Mandlrafor a few hours of singing
- i )
T and dan01ng Though a’bit self—con501ous at the start, within a few
. x." 5
, mInutes, sarees and all, 1nh1b1tlons.dlsappeared and formalltles :

forgotten. Young and old. were sw1ng1ng, reeling and laughlng together.
) ThlS was followed by a sharlng of Indian and Amerlcan folk music, endlng
?’ the afternoon on a warm and intimate note.
\ The re have been many experiences.sincerdaipur -; trips to other

villages and schools, where we were treated to folk.dance performances

as a way of bringing into our'awareness the life and joy of a people.

o s .
. Again, it reconfirms my belief in folk material as a universal language
that reaches across oceans and cultures and can deepen understanding and

communication among nations.

N




- 191 -

| A BRIEF GLIMPSE N
P _ AT
AUDIOVISUAL TECHNOLOGY AND TEIEVISION IN INDIA

N

. by - -
.Lyndon Patrie

India, anc1ent and modern, diverse.and complex is beglnnlng to ex-

B ® .
{plblt a passionate need for the creatlon of new and innovative approaches

{ T
to communlcatlon. Throughout thls vast land a common.bond is now be-

ginning to6 immerge. This common bond is uniting -the Indian peOple? in the
understandings and apprec1atlons of the 1nd1v1dual the community, the

town or c1ty, the state and the country. This bond is being fused through

A

‘ audlo visual technology and to a greater degree,_telev1s10n.

In only a very short perlod, since 1ndependence, Indla hasg had to be:

self sufficient ‘and united. Indla s commltment to 1t s nation and people

‘ X}
in the audiovisual area will take time, money and a consrderable amount

’ ,&‘ ° ° . /
: : A
The success or failure of any ma§s commﬁnicatlon is largely dependent

.y i ,11;'- £

of ‘trial aﬁd error’and evaluation.

.on three items; resources, organizaticn and.management and personnel

Flnanc1al support from local state and . federal government is absolutely

‘,,

'necessary in the developlng of audlov1sual programs. These programs

¢

will proceed more effectlvely,under speoaallzed, centraliZed leadership,

v ’

\
worklng coordlnately with educators and currlculum specxallsts w1th ad-

dltional financial support for auxillary staff, equlpment materlals and

fac111t1es. ' : : ' . TN
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Throughout Indla, it has been observed that this is not the cases ’ It

\ .
v

1s only ‘the college and universities® that are attemptlng any new ‘methods
- —

of communication and even this has a major drawback. In the,rural arehn

the individual instructor is using the lecture as 2 prime .source of

revealing ldeas, fasts or fancy; Some use the chalk board as a:primi "%
_‘source of impact. "Their lack of utilization of materials and equipmend ' 3

is simple, there-is‘none\availahle. Equdpnent is entremely'expensive. N\
/Most of it has:tojbe inported.. Electricity is'constantl§,a problem:
/Motlon Ppicture progectors tape recorders, overhead projectors anq the

like requlre a-1ot dﬁ)voltage. There are not many electrical outlets in

, :

any given room. -Even'if there were, constant overload of amperage for

each machine would cause a potential fire hazard due to the overload on
the line.

> -

- <.In most ©of colleges and universities that were visited one berson
appeared’to be responsible for the -entire schools audiovisual needs. , His

main responsibilities were: having the talent student draw large ;maps or

-
1

Charts for other faculty members, publlc relatlons (publlcatlons), photo-

>

graphy and darkroom activities, ° Many pﬂoblems ex1st quallty large map

Y

stock ‘of paper\xs\\\rflcult to obta1n, publlcatlons though moderate in

3

g °

cost are exp?hsh_e.when prctures have to be added to the text and dark-

room for develgblng and prlntlng were d1sadvantaged because .of the expense

\.l

of the equipment, as well as no regulation'of_#ater temperature or .+ water

3
1

conditiorers. The ‘excessive minerals iﬁ the_water'causes'large'stains on
\\\ the negatives and~prints. Therefore many sent the1r wq;k to a clity to
A .

‘have them processed and prlnted There is nothing done W1th color, Just

in black- and white .

B
, , : . - - v . .
lC . : . . . ° 1 T
- - . . . S : . . .
AR e provided by Eric ’
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- In Seva Mandlr, Udalpur\the audlov1 ual e ulpmedﬁ was . su lled by .
i q D
& . :
UNESCO The 1tems were of Canadlan, Rus31an and Amerlcan manufacture. .
——— L f“ . - o y . v ) J
They are.as' foiiows C o ;ﬁ%".*"- ’ 5 T 4 -
- o N - : B :
~ - CoE e
Eguipment - F . .7 Manufacturer : - Old/New
Bell & Howell l6m Sound ProJector ' U.S.A. ‘014
'Vlewlex V- 25P'w/auto,changer fllmstrlp —? o ;_"
‘ progector _ U.S.A.° . New .,
."_ . .:- -: - S ! ) o2
2'x 2 slide projector, manual . _ . - oild
- ¢ . i e W . .
. Power.transformer - 4 posltlon B DEREEE j%Xj
. electrlcal ‘hook-up » °’J" C o ‘: Russiam  New
. i . "*‘ ) - ) . s
St 2 \v Radlant proJectlon sereens, 70" x‘WO” ". Canadian 014
- r ) o : , % \\ ey ' :
LT L 16 mm fllm rewinds e fl Do - L .-
i \'g \Q.. -

O There‘were approx1mately 12 l6mm sound gllms of various tltles. The .

’

classes would come to the center_to use ogxhave a proJectlonlst provided.,

or otherwise. o ; '-;"Qi e SR .
. . - [P I '1;; .'-/ - / R )
: P NI 3 .
« Only three audiovisual .textbooks were located and thesegwere from y
. 1] s~ s : . -
15 -19 yeayps old ’ ' ? ¢ AR b
. ) - . o * ‘. 4 .
‘lf Sands AV Procedures in Teacﬁlng, Ronald Press, 1956
. 161
s ¢ S g e
2. Emery, Ault & Agee Introductlon to,Mass Oommunlcatlons, Dodd
. " 9’
. . _ ),‘ . W .
& Mead, 1960 . A S v
. ' S L o
. 3. Johnson: Communlcatlon, McGraw~Hlll 1956. e '
;-?_ '0‘ K ) - ,‘ . ’.' & Pt ' - ~‘. .‘. -
’ \ . . a o e o tf 'q' lg»
. it s ~/ y
- . ’ s 4 .
A L - - o \-z ‘n ) 7
i . , S g ‘-a, N N i .
. a - . \' S D¢ .'i[° ¢ .' !
o v T Cet e ™ i
4 g [ 4 I I» . ".: l_ . ‘j I3 ‘ . » -"'
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It is not delivered to a’ classroom. Two amdaov1suai technlcans are avall-
. . S

[T P'l\.

able, both seience teachers. MaJor refalréof'éhulpment has to be handled .
& !

through postal Serv1ce. They do,not expec¢ to adven€ telev1sloh, satelllte -

i A
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At the State Institute of Community Devélopment, Udaipur, the
following text we're foundf?

»

'1. " Chakrabarti: AV'Education in Indla, L1ttle Flower Press,

Calcutta,Al967

’

1

2 -Brg!g? Lewis, Harclerod: AV Materials & Methods, McGraw-Hill;
. ~ 1 ' .. .

1959 o “ o : o .

il . . - . .

3. Hass & Pacher: Preparation and Use of‘AV‘Aids, Prentice-Hall,
: i ‘..‘ R 4 ” ’ T N
1060 * 7

-

/ :Eh-h}. Cha;la AV Aids in Eﬁucatlon, Atma Ram, Delhi, l963

g T B ﬁfvv " Lo : : .

. ﬂr ' : -
t the Vldya Bhawan Inst1tutlon School Udalpur, each student has.
to produce two pieces of art’ works, e1ther maps or charts. The person
with full time AV responslbllitles has to do his own equlpment repalr.

He did possess some of the very basic tools for repalr, ouoh as hammer,@f'
screw drlver and a 3/&" drill, The audlov1sual equlpment that was stored
. in the basement conslsted of one Beseler opaque progector and a Slmmons

‘ALOmega enlarger plus nany maps and’ charts.
Each of Ehese three people have given up~hope for'any‘equipment,
.either new or used.' Theyvdid'express a keeness for receiving up;to-date‘
‘texts dealing with audiovisual andfeommunieation areas. ‘In,fact, it was
. , .

expressed‘that possibly anvAmerioan publisher could send them_sample

i

desk copiest

t

In many areas throughout India, Adult Education, Adult Basic Educa-
d tion;pvocational Training. and Literacy Programs play a. very important

part of education ln;Inaial_AOne such area to be conceined with the

A\
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communication mediaLin'literacy is in‘Lucknow The -Literacy, House“has‘
4 : 8 .

E

produced and developed materials for the illiterate and newly literate‘
adults, adapting folk media, puppetry and folk drama. This. is ekpressly

done for the youth that [is not in school and adults 'who live in rural areas.

Ki

_A ﬁew_motivational films have been produced for functional literacy prof

_1grahs, The ‘future aim is to experiment and evaluate the ""new media", .such

as radio, telev1sion,ishort~ﬁilms—and-cartogn3~

Many colleges in large/cities prov1de some bare essentials of audio-.
visual equipment. Usually one of each major piece.of equipment.is avail-
able; opaque projector, tape recorder, (reel to reel and cassette) slide

‘projector and a l6mnvsound projector. This 'equipment stayed in ‘one area

\ ; - ' . .
“and the classroom instructor would bring his class to this area to see a

v

film etc. Most of the audiovisual people did not personally own their own
camera. They couldn't aéford one and the_college could not. éeveral.
people did offer audiovisual workshops and/or met some AV requirement tnat
‘the curricula demanded. Thisrrequirement was usually spurious and cursoxy,

~with no means.of follow-up or evaluation.

”

In large™brban areas, such as Bombay, progress is much more extensive

and innovative; For instance, the Institute of Communicative Arts at St.
c ‘ S S

Xavier's College is a pioneer of the "media man" and the "media world".
lt's curriculum is designed for the graduate student in communications,

a ' : . ‘e
or those students who plan a carcer is writers, critics, communication

!

arts consultants and.directors. Or is involved with future.teachers in

the fields of radio, film, televigion and journalism. The courses are
B L
spread bver a two year period. " They include Basic Communicaﬁ%gn Theory to

§

Psychology of Communications. . g

208
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Also in Bombay, Shramik Vidyapeeth, an adult education center in - - Y
collaboration with the Bombay City Social Edueation Committee, there are

three vocational courses for th_training of workers for industry,ﬂ

hospitals and movie theatres. These include, 16mm projector operation ) B “iﬁ‘

(10 weeks), 35mm projector operation (8 weeks) and'maintenance of audio
N\

visual aids (h weeks). Ironlcally, it is st. Xav1er s College that sup-

lllplles;the tza&nangesessaonsv-In voe&t10nal~tra1n1ngﬂthis 1Swan-asset for~—4~~———

the trained worker' India has several thousand movie theatres. Bombay

is the Hollywood of Indla.. Therefore, there is always a need.for'35mm

projectionists, In the city of Bangalore alone, there'are over 60

theatres. Industry and hospitals‘also érovide a good_opportunity for-

trained 16mm frojectionists. . . . i
Cinema is (unw1t1ngly) playlng a v1tal role in determlnlng publlc

attitudes. Most theatres have three shows daily. The majority of times,

there are long lines and the attendances is to capacity, even though theﬂ

‘quality of the Indian directed and produced films leave a lot to be

desired.
Radio is also cOntfibuting, and playing a vital role in mass communi-

cation and mass-media for rural and urban areas throughout India. Radio
) '

is one instrument for imparting useful knowledge to the masses of people

and helping them to understand what India stands for and what it is

struggling hard to.achieve. .

The most efficient mass communication device that will someday cover
all of Iﬁdia's borders is telev%siontn On a_sﬁall.“tot extremel* nffectlve
scale, S8t. Xavier's College in Bombay, has their own TV Studio. With only

$8,000.00, St. Xav1er 8 wéé able to have a complete studio utillzlng inch

207
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videotape and equipment Their work with television is most impressive.
.It is not JDSt limited to the;stuFe ts and the college. Community

prOJects are well planned and org

ized. This is doné through/the use of

- portable TV equipment. One suchfp oject was to~get the non—reéder, in

the slum’ areas. of Bombay, to be ab e to 1dent1fy bas1c s1gns, like, t .ﬁ*

uccess of their program is due largely .

L,

L]

- to_the personnel educated in thejm,ss.media and communication areasi__ThEy'lr

~ FA A

street, store and bus s1g;§ Thf

e
, are beginning to get a lot of support from the c1ty of Bombay s, one

- —

telev1s1on station, which is run}by the federal government This support

1ncludes use of fac1lit1es‘but mofe than this, support is given through

Y \. ‘!- . v

|
the expe)tise o§ professional telev1s1on script writers, directors and

:\' “n . e .
. K X : .
, producers. P »L‘“4 , o » ‘ - P
; India, as,a- developing nation, has masses of 1lliterate people 1n
ENE oty
3#‘ ural areas. The: present prooess and progress of education for the masses

Cut
4 ' ' W
is a slow gnd tedious one, probably an 1mposs1ble task. It has been.

estimated‘that of the 6OO ﬁillion Indian people that 75~ 80% are illiterate.

‘ This 4is staggerinQUpercentage._ Assuming that India s educational goals
are for all 1t’s reople then many different paths have “to be taken to
provide solutions to the problem. One of the answers lies in mass com-
munication via television.

Though India is a new world nation, the formulation of new and in-
novative techniques and solutions to their own problems, is-definitely -
not lacking. This is specifically true with the recent massive undertaking
of having available television satellite for'QQhOO"villages_througﬁout“
six states: Andhra Pradesh, Karnataka,-Madhya Pradesh, Orrissa,_Rajasthan

and Bihar.

208 -
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. In September 1969, the Government of India and the Uritgd States

signed an'agreement under the- Satellite Instructional Television Equip- Q }

&

ment_(SITE). The satellite, ATC, is on loan for one year'from NASA of
America»and will utiiize one video channel and two audio channels.: This

is extremely important because two 1anguages"are spoken in the six states.

o

The p1ctures remalns the same for all states but the sound will be

é; reee1ved—in~the~1anguage—o£~that‘area—during—the*time*of-transm:ssdxnrtr———~——

o
M
T

‘“3 .+ All India Radio (AIR) is responslble for producing the programs.” ;

%
AFs

I

ﬁ' These include agriculture, heaith, family pianning, child weifare-and
..animal husbandry._ Tbe programs for schools will concentrate, in a non-
Lﬁ formal'manner, on primary and pre-primary edd&ftion. It is hoped that.

Jd*gthese programs will ass1st in creatlng a positive approach to formal
%/éducatlon to help reduce the drop-out Eate.

‘There are. 2, SOO te1ev1s1on sets, manufactured 1n Ind1a that haie been
specially desrgned for the rugged rural cond1t1qﬁs té&lndla. Two hundred
TV sets will be battery operated ‘because of the 1ack of electr1c1ty ‘A
b1g problem mlght have been the serv1c1ng of so many sets. This has been
solved very efficiently by providing that no TV set will be farther than
15 kilometers from a service centre. All TV's &;11 be boused in school
buildings.

The Centre for Educational Technology in Ney Delhi is providing a 12
day in-service training course in Science for 2&,060 primary school
‘teachers. ' After June 1976, 96,000 teachers will have exposure to this
meuéohréé}‘ These tele;dslonuprograms-w1ll be relayed by satellite and will

also be accompanied by radio programs, activity guides and enrichment

]
materials.

. . 209,
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The SITE is é mammofh expérimenﬁ and with‘the builf in évéihation
. pchess should proQide anSwers‘té the many questions as to its effective-
,neéé;ig producing mass educa%ion via televisipn; The SiTE prégram will
1as£'§of dnq;year and this is‘tod short a timeito judge the vaiue and
.impaét of: TV on rural and illiterate addiences.l Ié_is hoped fhat'through

, some new research and evaluation methods there are;attitudinél,ahdl

- behavioral changes of the people in these 2,hoo'villages;'

-

‘India must follow up aﬁd somehow téke over and or ekpand satellite
felevisiqn after this first year's exberiméntal program. For in a b

~developing nation, television is ‘useful as a mass medium of communication.

S
0.

'L
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BARRIERS TO ADULT EDUCATION IN INDIA. - |

' . by-

[

Macy Morse .

N - India?.exponents of Adult Educatlon ‘have for the past th1rty years or’

more . looked at adult educatlon through a w1de lens. Most of the people we
,\
have met have llsted social education along w1th community development as
. » : _ :
-Jan integral part of adult education. Gandhi in the first part of the

S

twentieth century encouraged basic education as a factor in bringing about
independence for India. Dr.' M. S. Mehta told us . that "adult educatlon is

important for surv1val and an educated parent will not allow his child to

©

go. uneducated’. Ma efforts,to develop adult education through'literacy
.3

programs, such non- 1 education programs as commun{ty development

extenslon college courses, etc. have been started or are at present be1ng

carr1ed out by private and governmental organlzatlons. This paper w1ll

g

deal W1th my meress1ons of the barriers to br1ng1ng these efforts in

wn 3

adult education to a slgnlflcant level. - ;gah

Because Jgdia is a poor country there are many factors not directly-

v

related to education that act as barriers and have a profound influence on

: 2
whether or not the Indian people will be allowed to become educated.
,

At the 1965 Teheran Literacy bonference,literacy was not felt to be
an aid to developmentvof a country. It was also held that literacy in
developing countries was not developed to a point where it could be

maintained.

. - - 21_1
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One of the main-barriers to education in-India andnparticularly.edﬁlt
x.education is that of power and politics'andvthe resulting'lack of leader-
ship at dll levels of government ,esnecially at-the-fop: Although adult
educatlon and: 11teracy are glven llp serv1ce, no party, 1nclud1ng the
rullng Congress party 1ncludes one word 1n its manifesto. on adult educa-
tion. Several membérs of_parllament who also serve as board members*or.
officers of educational associations have shown-no aggreSsiveness in
securing nétibﬁ%llegislation to foster educatibnel programs, to develop
: communlty leadershlp or. to demand 1mp1ementatlon of compulsory school
laws, fnere is no prlorlty for adult educatlon in the 5 year plan, ac-
cording to ‘the’ Dlrectorate of Adult Educatlon. Educatlon 1s not seen by
‘ leaders as-a means to national development and therefore is not llsted as
a priority. ,.' _ : ' o B .
| Little consistent work has been done in adult education wifh most

«

programs running from 15 days to a maximum of one year. Many of these
‘have been spotty, experiméntal or pllot programs so tha£ not much can be
clalmed with EQfew exceptlons. Very little funding is put into educatlonal
programé® for adults, Most of the federal education budget (about 80% goes
.fo; higher education. There is not much linkage between the university
systen and adult education. In my opinion this perbetuates the doninanee

" of the.middle'elasslin education. Along with this is thevpractice of the

- secondary schools and university system of giving scholarships to "deserving"
or promislng students (those who conform) in the tribal or village.

These students then'leave their village and go on to be absorbed into the
.middie.class, fromiwhich“position they do not return to assist in the

education of their fellow villagers.

212



o —_202_ -

It is my opinion and that of many workers in' the field of social

radical education on a broad scale to adults in a cb9ntry where the’ -

prdblemg_Qf-providiﬁélfood, clothing and shelter'are_extreme and met only

3

v_bYé"criéés Manégementf. In.é country where approximately 70% .of persons

are illiteratg; where a city like Calcutta takes-in 200 new illitera{g ‘

poor per day, where equality of distribution of food;is*non-existent, to
make 500,000,000 peoplé l1uerate'and/pf socially and politiéally aware is
N not only an insurmountable task but potentially threat.. It has been r@-

ported to us mény-times'by_educafors.that vesfed interésté in Iﬁ&ia do notff'
want to proméﬁé*ihe éducé?ion~of the masséé, ﬁért}ﬁqlafl&htosocial}and |
'ﬁblitical-gwareness.’iThe stagger%ng financial cos%s of edﬁc@ting that
mgnj bébplé,is also p;liticéily unsound. . .

-

While the actugi numbzrs of literate persons in India ﬁas increaéed,_
the fate ofAlitéracy has not kept pace;with the Aore rapid‘increase in
, . ' -
~population. Throughout oﬁr stay in India it séems'that.most if not all
“,aduiE"educational“prdgramé to‘whiéh we were expose; had been developed

- o, )
and imposed from the top down, including government and privately de-
veloped programs. No programs have been devéloped by or with the'people.

'This constitutes a problem of relevancy for the student. If leaders of
an educational movement work in conjunction with the people to enable them
to pefceivg social, political and economic inequities in their_lives; the

‘people become aware of their gsituation and can then together with their
teacher determine their own préb}eﬁs and togetherfdevelop;solutions‘to

those problems, (Friero).

!
}
Lo
[
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o cultural production. It aims at 1mprov1ng the eff1c1ency of the’ farmers
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The central_government has determined that one of the top priorities

of India is increased agricultural'production.' The one educational program

-

given credence by ’the government under this priority is the Farmers Func-

tlonal theracy program and the related Farmers Tra1n1ng These programs

; %
are directly related to the high prrprlty sector v1z. 1ncreased égrl- AR

in the special program of agrlcultural productlon known as the "High ' '."'

9

Y1eld1ng Var1et1es Program," These programs are carried out only in areas ‘
that have avallablllty to water, seeds, fertlllzers, 1rr1gatlon, mechanl- ﬁi"'

'zatlon where weather conditions are conducive to multiple cropp1ngs and
b ]

mlnlmum physical inputs are requlred where - farmers have . lack of adequate i .,

?

: tralning and a male}ﬂ return in agr1cultura1 productivity per unit can be 7T

assured Akarmers are.considered who are reasonably mot1vated to addwto*a
y, /
higher productrVe yield. ConSequently, the programs are generally carried

-~

out w1th farmers who ‘are not Marginal or subS1stence farmers. . In fact some
; .

. '{j ,
of ‘the progrmms, I suspect are carried out with» lanqless tlllers of the .

P

soil who are employed by large landmwners some of whom hold positions’ in

. -y Y
the Mlnlstry The Farmers Functional Literacy program appears to be a

‘laudable program. It cons1sts of farmers d1scussion'groups, keeping

farmers in touch with the latest methods, special farm and home broad-

casts, demonstrations carried out on farmers fields, tours by farmers to
. : v .

research farms, training for farm women, and vocational training for farm
youth. However, these programs are not offered to the more than 50% of
the subsistence or marginal farmers. Agro-Serv1ce centers are manned by

Agricultural College graduates who have come from the middle class urban
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. areas and become small entrepreneurs selling seeds farm equlpment, pestl- '
c1desy repa1r1ng farm equlpment and 'S0 on to the middle class or rich

. farmer who has become the new type of soc1al domlnance Th1s group has

emerged as a prlvfleged class, a seml-feudal system having developed in
land and 1ts use in the practice of share cropping which f&eates a

L . | e i L e
permanent bond between the owLers (landlords) and the laborers (landless

Atillers of the soil) These &andless people are not free to move around

1

and w1th the add1tlon of the r1ch peasants becom1ng money lenders, the

landless tlllers of the s01l are v1rtually held “in bondage. Efforts at

g formlng cooperatlves to save tr1bals and others from exploltatlon by the

money-lenders have not been initiated on a‘broad scale but such efforts
“have been met with murder andg Qiolence“at'which time the government

frequently sides with the landlords. Although no large farms or. planta-

K

‘ tlons were 1dent1f1ed for us, I was told many farms exceed 2, OOO,ac§,s

l”L

)
and some of these are held by prom1nent government personnel.q In,ﬁidgr to

- .f?f‘ -

free hlmself from debt the landless 1111terate must not only 1eé¥£¢6o read

‘and write and compute but also be made aware of his¥condition. Leg;sla-

-tion has been'enacted to make the "tiller of the soll” a‘land owner but

thus far has not been fully implemented. In Kerala we ran across people
‘Who said middle/class interestd are served as far as schooling is concerned
even though thgy make up a very small'percentage of citizens., Those who

are educated beyond primary must pay and scholarships are given to

. "promising'students. " Those who attend school must be free from hunger
_./ ;

‘and the necessity of working to help supplement the famlly 1ncome. One

'symptom of a small, uninvolved middle class is the lack of 1dea11sm and
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v altruism of the'young people, university studgnts, doctors, lawyers,

, nurses“and teachers. The United States.was able to raise a large'corps

.

'of young people reared in affluence, largely w1thos¥ materlal want who

3 3 -

are w1lllngLy to go to deprlved areas and take up the yoke of poverty w1th}

the people. I can,only speculate that it is d1ff1c t 1f net impOSSible
~to persuade doctors, teachers, lawyers to go into the bustee, the tribal

v1llage, etc and llve as the people because the conditions are so

-

', extreme, in such close approxlmatlon or, in the case of the tribal,'re- ¢

fuse to go back to marglnal farmlng condltlons when he can make a 11V1ng :
"

>

wage as a walter and earn enough to become a lawyer and break the cycle of
.

poverty. This however does not break the cycle of 1111teracy §or his d,
'people. One exception to th;s is the hlll peopl% who tradltlonally 301n &

the’ army, become 11terate and persuade the1r famllles to also become 'f

-

llterate. The young lawyeis'and doctors who were recruited for the * ‘;;
Natlonal SerV1ce program in India found themselves unable to make an 1m;
press1on on the V1llage condltlons largely because of lack of funds and
equlpment but also because they themselves suffered from isolation, de- .
. privation and-mental stimulation. The ur an teacher likewise finds B
11V1ng in an agrlcultural or tribal area 1 nely and unstimulating, If . .sf

the teacher lives outside the community he/sHe must add transportation

and time to the cost,
Reorganization of administration at district and lower levels on.
’ the_principle of demogratic decentralization has raised many problems

and issues. The emerging/pbYers of the President make the uniort govern-
ment preponderant over state,‘ State laws govern the elections held‘at the

localvpanchayati raj level. In some villages elections have not been - -

’
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“held f 12 years. Elections are held at the d1scretion of the state govern-~
or

2

ment, There is a lack of legisiative reform.. Traditionally the panohayati

., was a V1gorous body and 4in some tribal v1llages recently, 1mportant changes

have taken pléce. Newly elected 1eaders ﬁave more 1nfluence on commUnities

P

\ than earlier. fﬂi%ﬁ held by some political scggntists‘that/the sovereign '
-~ i
.
body should be the panchayat ‘with. decision making starting here at tﬁ\\\~

3 ’ \
grass roots level rathe%)than in the Central governmer. In cases where e

N LI g N

there is an active and v1ﬁal Ppanchayati, they are;?ore responsive to the

L
“

“
needS‘of the.people. .Strong, innovative leadership-emerges: cMgge educa-~

L : ) . . . _
tional_programs ark geveloped_and.funded. Traditionally, the panchayati

.

sit until a consensus is reached, which may take as much as four or five

nights. In non-tribal v111ages the panchayati raj is 1ess effective

3 v
Officials are stagnant and programs remain dormant. People are not or- "~

ganlze% ‘1ocal politicians are afra}é of literacy programs and the people'
'vote for leaders not because of policy but. because of caste or rations.
Caste groups have taken the shape of 1nterest groups. There is how*
deyeloping a denial of the old caste system of taking care of thexpoor,
lwidows, handicapped, ete, This.is fast changing and.people are now‘

depending on the governnent. When decision making is in the hands of

local panchayat 1eaders they”often make‘a-liaison with the urbap elite

lvto exp101t their own villagers for powersor social status. "~--upper i
classes give i nting, burn mud huts, 1nsult women", accordinjti\\one

“source. If they_complain they are told to go to Delhi" or "go and

: -appéal". If the 1ower caste improves his lot he frequently exploits his

own people _ Some pr1de is taken in g1v1ng scholarships to a token number¢

~

of bright tribal or lov «~a: - students Who are later assimilated intd the

ot - ‘ N I AN
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(+ system. 1In the village severyone 'is aware 4zc: the untou¢hable must cam-*

.

ptpmise;-j - fmpl'i:'ddﬁ ;fﬁ*';hll}ffvgéféfle 5 - u;';ff ‘ ;.: 52{’
_ In spite’ of some inereage in the pergentage of llteracy and ‘the L}: ;'§ ;
' devélopment of aduéational programsmthere are ;any unportantégeasons fora "o ;..
| the number of . 1lllterates 1ncreas1ng in ala Lng propontlons.v‘ '~i§l{,&i:.?ﬁ;7;
Educatlonal'ﬂ\leaders have not bee‘n ab1e to -fcreate the des1red mterest v
among the 1lllteratebmasseSp Teachergﬁtrainednwi;h the_mostimoderniim . ,[ e

-

methods» adopt the same methods they were taught when they go to the-‘ L.

. V1llages. Matured m1nds refuse to take 1nterest in these mechanlcal ex- 3$k.*:53

erc1ses and endless repetltlon. SOme teachers are ass1gned to adult R

-3

educatlon classes, 'hold class once and then say'"these,people ayg qpt fﬁ" N

interested", and close class._ nghly tra1ned teachers have a hlgh rate S ;i‘

of-drop out They must travel long dlstances to teach,and{are pald only o .

‘ 4

a 35 rupees a month for teachlng 2. hours; 6 nights a week Most tedbhers?‘
want to remain in urban areas.‘ In a study done to flnd out why students

dropped out of adult educatlon, 23 categories were 1dent1f1ed Some of

¢ .‘ '\ AN

the reasons were, too far to travel couldn t afford, quality of teacher

v . '

relevance of materlal, too much lecturlng, etc. No meanlngful currlculum

has been developed w1th the people 1n the problem solv1ng method of Frlere.
The . pressure of numbers 'has a dellterlous effect on the teachlng perform—‘,

-

ancé as well as‘the response.. Non-excellence 1n teacher tralnlng is .

another major reason for a high drop out.rate. The . holdlng of non-class
g is another, We are ‘told many programs are started wﬁth-a teacherwwho

gains a pos1t 1 through political inflﬁenceiwho w1bl hold one or two o

classes and never show up again. In other cases & teacher appears for 1’
£ s
or 2 classeSﬂa week-only. There are few follow-up programs to ma1nta1n or L.

K
- .-
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: advance.thenlevel of teachiné. Another problem is retra;nlng or untralnlng‘

. i o . N
of primary teachers used-in adult programs. - The financ }4 costs to the . .

K

students, loss of employment while attendlng school clothing, food, ete,
R .

fis another factor. Engllsh as a medlum is requlred for some agult edu-
. N
cation progrmms.' The Railroad Zonal Tralnlng school\requlred Engiesh as

a prerequlslte in 3 categorles of 1nstructlon. Since Engllsh is spoken by
only 2% of - the populatlon these courses are ‘not avallable to‘the remalnlng
'98%. Language 1tself,1s a barr1er'to adult educatlon;‘ Hindl, although
widely used is not universal There are 14 regional languages with
d1alects varylng every 10 or' 22 mlles. Emphasls in; educatlonchas been on -
.'academlcs, w1th 80% of students enrolledaln Arts and Humanltles. Th1s

" has not ‘been very productlve or relative to the needs of the country._

i

Universltles are not free from_corruptlon%w,Professors_are paid by stu;.
“dents for attending classes'and-passing egaminations. Univefsities are
"completely'cut off'fron the*stream of adult'education.with the excention,"
of.Mysore University. Many teachers themselves have only reached the

lelgntn or, tenth form. This in 1tself is not a cr1t1c1sm as some teachers

are’ excellent without formal educatlon. Much time 1s‘not'g1ven to in- S

service tralnlng or untralnlng ‘of a poorly tralned teachers. ane.the
yillager or unbanite is made llterate there develops a problem of keeping ™

. him so. If ke ic unable-to”use his literacy~within~one year he will revert
a , B
to his original level. ' Most v1llages "have no reading or writing materlals,

...or such common things as blllboards or signs. Most programs lack the
'funds and personnel to prov1de a cons1stent flow of llterature to the neo-
literate. The level of llteracy attalned must be hlgh enough to use and

develop 1 Llife or it w1ll be lost Retentlon of literacy in one survey
. . v N . . . , . .
showed 45.1 percent of women neo-literates retained complete literacy

219
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: whi}é'gq.s totally'relapsed into iiliteracy. of theAmen surve&edlh2%
| 'retaihed literecy'while lh.shrelapsed. | ' R

| Women hame special problems in'gainihg access‘to education; Poverty
is an espe;ieily heavy burden on both rural_and urban families. Educatlon
is seldom free. There are problems of clothing and transportation and |
sometimes loss of income; Beceuse of her customary fértioipation in

family tasks or agricultural work she camnot spare the time. Tradition

™ makes it preferable for women to be taught in separate,places'from men,
. . . 3 (5 . .. :
so distance, fatigue and dangers in travelling are involved. There is a

gerleral lack of epprepiation for women's education. ‘There is a_belief. _—
that practice of work at home is more‘impdrtantAthaheschool instruction.

-There is a,shortage of women‘Workers and leaders in the field and a lack

of cons01ousness in women of their own 1ndependent personalities, - Dué to’

2

early marriage and restrlctlons on mobillty thére are limited employment -

opportunities. Strong effortSjln famlly plannlng educatlon for the past
4

seven years have failed to stop the growth of population.  Some educational

leaders say thet until the socio-ecohomic hevel of the.familj is raised
the populece will not adopt femily‘planning. The family must see a whole
generation'grom with no.iﬁfahg mortality:before they caniaccept this
kind of program. | | |

There are many other barriers to educatlng the people of India that

are related d1rect1y or in many cases indirectly. glxty-flve per cent

.

of the farmers work four or flve months and do not have enough phys1ca1

resources to organize morning_and evening classes, they suffer from poor

nutrition (49% of the people live below the poverty line--people spending -

’
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. less than $5 a month; lack of openness to. change,‘municipalities do not
.have resources for water supply, sewage, hygiene and transportation let
Ialone educationf lack of electricity (kerosene lanterns are. used at Farmas
. Functional. Literacy classes), lack of electricity for audio-visual aids;

. programs discontinued for lack of fundipg; programs delayed because all

outs1de monies are channeled through central government, phys1cal barriers

such as monsoon, drought, famine, floods and resulting distribution of .

'population; unemployment' mis-employment' non-employment ; religion (a °

-?modern meat processing plant at a college training center was lying 1dle

because the Muslims would not accept the methods of processing and the

Hindus would not accept_ the meat); lack of nationwide campaign to eradicate

_illiteracy, equal distribution of food and other commodities, lack of

motivation in an uneducated k45 .year old man; local d1alect can‘t be used

‘as a teaching medium for a course like FFL (the bag of'fertilizer, ete.-

cannot be printed in the local dialect); rodent control (17,250 ratholes

per 1/5 acre); drainage; no roads;  land erosion; ruling parties non-recogni-

i

" tion of importance of non-formal education; lack of widespread use of media,

o

radio and TV; ‘educational and governmental organizations funqtioning

: piecemeal low level of worker education due to large number of fragmented

trade unions, urgency to respond to national needs; lack of part1c1pation
in deciSion making by‘worker. |
There are many fine progressive programs being carried out at insti-
tutions like Seva Mandir.and " 1hya Bhawan and experimental or research
programs such as the Satellite Instructlonal Telev1sion Experiment These
f

programs are no threat to the power structure at present Uacause they do

not reach the bulk of the' people.

v . : s,
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If the nationel gbvernmenﬁ were to launch‘e widespread many“faceted
campalgn to eradlcate 1lllteracy arid educate the people of India by pumping-
'_large sums of money into initial tralnlng, pay incentives, courses to ad-
vance promotlon and refresher courses euch as it does for the rallroad
' school, 1f it were to undertake a viable program of sharing resources and
vfacllltles, if it were to phy31cally develop the landscape in which people
bof thet area could take a kipd of interest and develop self-confidence and
create educationally related work proérams, if the peeple themselves cdﬁld
participate'ln social,_polltical aéd educative innoration, if the exploita-'

tion of the masses could Be stemmed, if there were effective.coordinaﬁionv
‘aﬁbng the yarious departments and agencies, then in my opinion India could
: meve from aniun@eremployed, uhskilled,.illiterate, debt-ridden, landless
populace to-an’eXCitihg-world leader and the national interests of India
would be served. As,long.as a country ignores the needs of the largest
- segment of its population, disaefer and‘decayfmust:éurely follow. .
Would that the Himalayas w1th 1ts w1de vistas be an 1nsp1rat10n to
VL

.the people of Indla and challenge them to continulng enquiry and

development - o | I

]
V)
DO



o : INDIAN NON-FORMAL ADULT EDUCATION ;
'7by'

‘John Bobbins

| 'FORWARb?i
A maJor goal of publlc educatlon is to develop econom1c .and occupa-
tional competency in students. Meeting this goal means ass1st1ng people
,Q LI - \3‘

to discover and prepare for satlsfylng, productlve means of earnlng their

'b "‘-..‘hu.

living. In’ Ind1a, therefore adult edécatlon has been’ encouraged to
develop and 1mplement programs for adults betweén the ages of 15 - 25
that would allow them to become self sufficient.

The D1rectorate of Adult Educatlon has developed a non-formal educa-
tional program to meet the needs of every 1nd1v1dual to learn when he
will, ‘how he will and what he will. .

. The wrlter acknowledges the fact that this progrmn is Just beg1nn1ng
,and no 1ntentlon of spec1f1c in-depth evaluatlon of this progrmn is
possible for _the amount of time allotted for this paper.

Personal commlttment to any f1eld as-a means. to support oneself is
a fundamental llfe dec1s1on. There is evidence that non-formal educatlon‘
lln India is. attempt1ng to fulflll that goal Throughout;thls processs
'there seems to be a dilemma as to how to accomplish this goal. One
" school of thought would be to have the student learn the language so that
they can then read and‘write, and through this medium educate themselves
in theinew ways.lAThe other school indicates that this process is too

@ R
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- time consuming and that non-formal-education should be more problem solVlng

and exploring solutions to these problems., It is the writers position that

_ neither of these views'are well foﬁnded and what is needed is some sort of

ES

. compromise between the twd schools that would accompl1sh the obaect1ves of
. the programs. If the first school was to succeed they would educate as

: many 1lllterates as poss1ble, conf1n1ng 1tself to elementary knowledge

comes much® 1ater when mater1als are-made available that would 1mprove the

' efficiency of the task to be completed. If the second school emerges ones

“ ' ' ' . ® : .
education would only flourish if he continued to attend classes where. the

problems were defined and answers- to these problems explained.
Tt would seem to this writer that a fusion of these schools would be

a proper direction for adult education to follow. We have seen in the

-~
N

farmers -functional literacy program clasSes ‘being conducted at different

locations, w1th d1fferent students, and using either a currlculum des1gned

for literacy or problem solv1ng. One can only wonder why these two cur--

-_r1culum-could not be merged so thatvthe student received"current information

- that would 1mmed1ate1y solve some of his problems and lessons that would

eventually solve his l1teracy problem. The d1ff1culty of performlng th1s
task is compounded by the rap1d development of technology and the 1ncreased
spec1al1zat1on wh1ch makes curr1culum development for these programs a
d1ff1cult and t1me consum1ng venture. At the same tlme, the growth of -

man's inter-dependence 1ntellectually, socially, econom1cally and

¢

. vocat1onally has made_non-formal'adult education’ essential -

What about the villages the programs -are serv1ng‘7 Impress1ve statistics

are released to one group about the non-formal adult educat1on classes being

224
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conducted, in the villages. One often gets the impression'that the

statisties are designed to impress us and does not reflect actual achieve-

ments. - We observe farmers clinging to homemade plows and very little

”
.

' modern irrigation pract1ces being carried out. We are 1nformed that the
" ancilent system of 1nher1tance of property by division among male chlldren '
. .
has split v1llage holdlngs 1nto tiny plots. If the nonﬁformal adult
keducatlon process 1s to succeed in the v1llages a drastic reorganlzatlon
of currlculum w1ll have to be developed. The staff of teacherS'for th1s
program must be recru1ted from the educated community. It isxthis writers
opinlon.that the Prime Minister must invokelan appeal like that made"by
‘ the late President Kennedy for the Peace Corps. His proposal touched.
"millions of Americans. The Indlan youth believes in democracy, too, but
:he.has not been asked to contr1bute to the building of the nation,‘
Although non-formal adult education classes are being conducted in

the rural areas there is no ev1dence of any product1ve programs- for the )

urban . populatlon.v We are told by Mrs. Dava that public vocational educa-

tloﬂ in Ind1a does not ex1st in the formal or non- formal structures. She

also 1nformed‘;s that there is great opportunlty for skilled Workers in
the labor market. The wr1ter agaln-wonders why th1s demand is not ae- |
knowledged and programs in non-formal adult education deslgned to meet
th1s need of the industries communlty. It would seem to me that again
the fusion of llteracy and problem solv1ng could be developed to tra1n

~ workers for the job openlng that ex1st If one of ﬁhe countries main
1

objectlves is to educate everyone so that they may become self-sufflclent
than th1s 1s a natural area to develop. The programs could be des1gned to

be of short duration and ensure that all students are prepared to enter

N . h Lo R . .
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" the world of work with marketable skills. The program should provide an
awareness of and“an adaptability for differences in demands.in.the labor
market and the Indian‘career‘world o o .

4- Dr. O.P. Sharma, Professor of Soclology, lectured to us on soc1al
change 1n Indla. In'hls concluding remagis he stressed the need for ex-

pan31on of adult educatlon in India. He also indicated that if the adult

educatlon program is to -be suCcessful less central control of the programs .

.9

must ex1st|and greater control vested in the volunteer centers throughout
»the country. Dr. Shanna related that certa1n soc1al changes that have not
taken place, must take place, before Indla will Succeed as a natlon.
Through educatlon, he belleves, that the caste system must be exposed so ’
" that higher caste can not exploit 1ower caste. Another social change that
‘must take place is the educated vlllages must . return to the1r v1llages to

improve the general condltlon ‘of th% v1llage.. Farmers have to be educated

in economlcs 50 that proflts derived from their productlon be reinvested

3

back 1nto the operatlon 1nstead of wasted on large ceremonles.#/pf Sharma

concluded his remarks by stating that the fatallstlc att1tude of the

v1llager must'change.“All of these could belaceomplished through expansion
-of adult educatlon. N i- | o _F'I:l' .\ | o
The wrlter’must remlnd hlmself constantly that Indig has only been
an independént nation for twenty elght_years and if I seem to be critical :
of the edﬁcational system it is because L‘keep‘forgetting this important
» fact., Any paper of India's educatlon would be less than factualflf 1t d1d
not acknowledge the great accomplishment of the Indlan government and the.

Mlnlstry of Educatlon.. Certainly to change an educatlonal systems from a

) system that was dominated by the. need to pﬁ%duce a rullng caste to an

FRIC L0 Teee
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. ;:educationalisystem for effective"participation in democracy is a monumental

‘task. There .is no-doubt that this has effectively been implemented and °
the support of adult education by'the.Ministry'of Education further'ile

-lustrates the committment to. educational by the Natlonal government One
- must also keep in m1nd the scope of the problem with a country of almost

.>51x hundred mllllon population and ost percentage of the people 1lliterate .

Iy

- in -the pre 1947 era. Many pieces of legislation that support educatlon
have been passed by the Natlonal Government and will be inforced as the

country progresses..

One that is extremely significant is the compulsory primary education

law. lt is predicted that by l980 most_of the age group 6-11 will be at-
- tending school, With this implemented I'm sure by end of the twentieth
. century adult education w1ll be taklng a complete d1ffereﬁt directlon then

we find 1t today. Great strides have been made in the un1vers1t1es of the
. ’ o ‘ . ‘ v ]
country and-improved plans are_already on the"drawing bOard. Because'of‘

‘U

thls tremendous expan51on in the educational system of the country school

s .

7 .
staff needs are becoming a problem.' New motlvatlng methods w1ll have to

i (

be developed EB attract young people into the teachlng profess1on. The'

l

story of technologlcal education since l9h7 is proof of what a country

such as Ind;a can do once - she has taken charge of her own dest1n1es. The

writer is 1mpressed with the network of scholarships that‘are made avail-

“

able to the youth of India. I m sure there ‘are other aspects of Indian

educatlon 1n which appreqlable advance has been made since 1947. Thls

Ya

w,,wrlter_ hopes that he has a chance ‘ta’ ob§erve them before th1s short v1s1t

is concluded.
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.. One’ could not conclude a paper on non-formal adult education in India -
w1thout mentioning the new innovation of telev1sion and the effect that
e . o —
) is effected in.the field of education. The writer was extremely pleased

to be informed that thisASatellite‘Instructional,Television EXperiment‘

was a cooperative effort between the United States and the Indian Govern-

o

ment., The instructional objectives of this program are:
’l, Contribute to family planning objectives )

@

2. Contribute to National integration b

3. Improye agricultural practicesl | T

b, Contribute to:general school;and~adult education
5. Contribute to\teacher training o .

6. Improve other occupational skills

T. Improve health and hygiene

The programs w1ll be sent to six cluster areas in India. Transmissiogn

will be d1v1ded between morning and- evening broadeast. It is interesting
to note that the programs will be projected in a non-formal mannerjso

‘ that students w1ll be sensitive to commnnity liv1ng skillsr

| In conclus1on, the integrated approach I have offered for non-formal
adult education can lend itself to two main goals in curriculum development
First an inter-disciplinary approach can be developed in order to ‘make

: each_class meaningful and relevant to students. Pecond, the integrated
approach offers‘an environment where important social walues canfbe'
stréssed and solutions'explored.for the wide variety of problems that

228 S
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-l _1 S i THE ROIE OF NON-FORMAL EDUCATION
- oot AS IT APPLIES TO
. R HOME AND FAMILY LIVING

\by_

Jean W. Fletcher

If we are to assume that the family unlt is the basic structure of
LAV

SOclety in Ind1a, vhat constructlve measures ‘have been, observed wh1ch

| ralldate th1s premise and what role is non-formal edﬁcatlon playlng w1th1n
the framework -of home and famlly living? Care must be taken that .one does;H
ﬂnot confuse "non-formal" with "informal". educatlon.r Non-formal does not
refer to the 1nformal style of learning w1th1n “the famlly unit whereby

-.from b1rth a ch11d beglns to learn through 1m1tatlon what his or her role ;*
w1th1n the fmmlly structure is to be and- receives 1nd1v1dual 1nstruct10n,
through folk lore, in rellglous tradltlon.v A child's DHARMA, (approprlate
actlon) is taught via 1nforma1 educatlon. ‘Formal prlmary and secondary
educatlon center on prof1c1ency 1n fundamental academmc areas, and
unlverslty educatlon tends to be hlghly or1ented to degree speclallzatlon.

-

Where then are we to alscover educatlon wh1ch will focus on famlky educa-;
o+ tlon, educatlon that has as 1ts prlmary obJectlue the 1mprovement of
11v1ng conditions in the areas of housing, san}tatlon, health, nutrltlon,_:
child rearing and management of fanily resources? Is the1r evadence that
non-formar education is prepared to meet th1s challenge° S
¢ . The Indlan culture of the '1970's appears. to divide 1nto two main

'_.groups - masses bf illiterates (both rural and urban) who resist formal

educatlon which takes the1r children out of the basie famlly survival

-229
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group, e1ther temporar11y or pennanently, and a much smaller segment of

N -

society which is able to prov1de thelr ch11dren w1th enough schoollnggto E

o -

‘propel them into an educat10nal elite. Returnlng to my ori 1nal premlse

. s

that educatlon for 1mproved famlly 11v1ng is essent1a1, it becomes most

T

L]

apparent that there exists a two fold,need- _ 'f -é A
¢

1._ Those fortunate enough to receive an adequate formal /tyle
} educatlon must be glven the vision to 1mprove famlly life . 11
for those less fortunate; (We might- call it “'The QQW}dhanna

+ of the educated e11te") B g - - T
2. Working projects must go beyond obJectlves and plannlng to

¢ 3

1mplementat10n at the grassroots level. Of,course this is

" an over s1mp11f1cat10n of a massive cultural problem.

v

oy E . -
t

»'= . :In conversation w1th young women (seventeen and elghteen years: old)
- g ,v c%w~

;chompletlng the1r tra1n1ng at the College.of Hpme Sc1ence athdalpur 1t
- was apparent that thelr tralnlng 1n th1s field was not going. to be’dlrected
toward soc1ety. They expressed a reluctancy to even cons1der earning a |
degree in edugatlon to quallfy themffor the teachlng profession. One g1rl
- said, "It w111 be declded at the t1me,' whlch I would 1nterpret to mean,

my family w111 arrange for my marrlage upon completlon of school "
Further questlons.revealed that not only would parents arrange for
'.marrlage but in-laws, would also make ‘the final dec1s1ons concernlng any -
~ career outside of the home that the glrl m1ght cons1der enterlng If the
husband should : agree w1th hls w1fe hav1ng a career it would”become o

% »Qﬁ
necessary for the?young couple to break with the famlly un1t If{the

b . i ) .

husbandﬁs Vlews were, those of his’ ‘parents, the young W1fe would remaln in-

IR T
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women to mingle with people.

i for thelr daughter. The recommendatlon follows that adult Sducatlon .
'agencles endeavor to Tollow up college tra1ned young ‘women s:comm'

:fresource people, keeplng current flles avallable“fagggcruhtlng\staff

'campalgn to bring tralned home sc1ence women 1nto the area of non-formal

-.220 -

the horie,. .Consequently the vision, if received, to direct one's efforts
a . .. . . v »

’ toward improving'family life education.will be severly restricted”by the -

existing famlly patterh of the educated young woman unless she has marrled

o

1nto an enllghtened famlly wh1ch would be w1lllng to allow one of the1r

— .1@
i That.a young woman is better prepared for her role as a w1fe via -

e .
& 3

formal tra1n1ng in/Home Science.- I,willvnot-deny, bt T erictsly question
v ) . . ' S e . ‘ . - . . o .

w-aln any non formal educatlonal{progrmm. Also the mot1vat1ng force behind

. parents g1v1ng ‘their daﬁghter this- formal tralnlng is certa1nly not almed

2
,,~

B v\.v . ,‘,
e R

¢

9. -9 a

‘.workers for.éxperlméntal progects and ‘that these agenc1es exterisively

A

'educatlon at least on a volnntary or part t1me-bas1s if they are not

committed to a full t1me profess1on.

LI By

W1th1n the unlversityystructure some construgtlve programs are

2

emerglng Dur1ng;a student's final semester‘of work as- an undergraduate

in the three- year degree progrmn 1n Home Sclence, part1c1pat10n 1n exten-

l '

sion work 1s requ1red At the college in Udalpur transportatlon is maJor

"deterrent to full 1mpIementatlon ‘of the program. Teachers and students

¢ 4

can only go to v1llages access1ble by publlc transport and apparently all

work is d1rected toward the v1llage homemaker w1th no appreqaable work‘

l_,. )

being done in what we would term- the 1nner01ty. o

L
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Student extens1on work's magor thrust is towa.rd five d‘é.y camps ‘with-

' ¢ ; . . N .
a twofold ob,)ect1ve 1nvolved - , .
1., or1ent1ng students to rural llfe, a.nd

B 4 ‘

24§ extend1ng knowledge to the needy rural commun1ty.

' &

, ' A
Magor need assessments are made through prellmlnary surveys. Amongst

the ‘major pro,jects carried out dur1ng a camp held 1n March of l975 1n the

Kl 3

V1llage Kav:Lta were demonstratmg of d1gg1ng &d cover1ng of dra1ns and .

T

3 oa.k-plts, spray1ng forty houses with DDT and launchlng a campa1gn for

ra"t c0ntrol and ‘the -use of ﬁunlgants.: Other less complex but practlcal
Y ’

. demOnstratlons 1ncluded storage of perishable goods, the: hay box, candle :
3 ]

'a.nd soap ma.klng. The villzge school was ut111zed to give 1nstruct1on on .
‘ safe water, ‘nutritious food for good health and 'personal cleanliness.
Through the Farmers' Tra1n1ng -and Funct1onal L1teracy program carr1ed

out by the: Extens10n Division of the University of Uda1pur non-formal ‘,

subject matter tra1n1ng 1s prov1ded by either 1nst1tut1onal visits or -

. prOgrams ta.ken to the villages for three to f1ve days. Real1z1ng that ° v
the farm s.wife shares the respons1b1l1ty with her husband in. agr1cultural

‘ -

production and greatly 1nfluences the dec1s1on-mak1ng process, agr1cu1tural

mformatlon is directed toward the women as well as the men. The women _

v l

also regeive 1nstruotlon in k1tchen garden1ng s crog care, food storage

03

. animal keep1ng and fa.mlly nutr1t1on. :
; The G.0.I.'s . Fifth Plan's emph:s1s on. the mtegratiOn of maternal ]
. health Chlld care, nutrltlon, fam1ly plarming and ron- formal educatron - D
programs ,,supposes that brlnglng together the resources.of (several’ go‘vern-, ' ’,_.

ment departments may y1eld more rap1d and better results. In a UNICEF

- .

sponsored pro,ject be1ng c0nducted 1n the Mahbubharer d1sfr1ct of Andhra .

'Praedesh the bas1c ‘'services’ have three coﬁp@nents: _ o N T







1. aﬁ educational program felaéed.to pregnancy; child bi;;hk .
lactation and child health which focuse; attentibﬁ on
practical solutions; , >

2. 'effective delivery of related mediéél services by auxiliary
nurses or health centers; and |
3. a supplementary feeding prograﬁ\to bridge §pe critical
, nutritional geps in diets of pregnanﬁ andrlactating mothers
. and young éhildfen. :
‘ /

.\“. To deteimine the most effecfive way of meeting these needs four ex-
ﬁériméntal plans have been designgd. . . | B ) 41
a. Functional Literacy inco;porating the three coﬁponents;
b. Mother-child égnters dé;onstratihg mediéal, health and
nutritioqal ﬁractices, ; . .
c. A combiﬁation,df functional literacy plus mother-child céﬁters,

d. A control group with no additional inputs other than the normal

goverhment development prograns. | - o (

In ordér‘to produce problem'orient?d Functional Literacy material,
- village women were su{yeyed‘and.interviews tapé recorded to gather local
word use. Thus materials were produced.to meet local needs. Inspite of
twenty-five years of government programs airected at mothers and children,
more than one half of the deaths in India still occur between the inéep-
tion of pregnancy and the age ;f four., prefullyrthis five year research

project will result in a more effective way of bringing a basic package

of maternai'dhd child health practices to rural India. As of January. 1975,

[;BJ};‘ o ‘ 2:3:3 , -
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-of staff in-all the initial. experlmental v111ages and- the 1n1t1a1 survey

of conditlons and att1tudes made. The actual experiment will f1rst go to

.

eight villages, &uchmnths later a 30 v111age study will begin. At the

)

end of the f1rst year an evaluatlon will be made of the feasibility of -
extendlng the research to the 80 v111age stage.. T was 1mpressed by th1s
experlmental project, des1gned by Dr. T.A. Tochy, D1rector of the Non-
formal Educatlon Project, Council for Social Development, New Delhi. f
Overlapping and competition amongst government agencies plus_a lack of %
coordination'of‘non-formal education has greatly troubied.me. With such i‘
. . _ X
& massive need for raising the standard of fmmily living for the women. and
children of rural India I would hope th1s progect mlght serve(tg\glve . ‘,AT
trémendous impetus to reachingra workable solution for a giganti program |

©

*in socialvwelfare.

7

-

During this brlef stay 1n Ind1a I have heard about programs and read ;;f

about schemes to improve and raise existing levels of 11v1ng but have only-
h - .r

&

had the opportunity of-actually V1S1t1ng one such prgggam in actlon. I

3

3.,

. am most impressed by the work of~the Extension Department of Adult Educatlon
at the Unlversity of RaJsthan under the direction of Mrs. C K. Dandiya and
particularly with the1r "Non-Formal Education of the Urban Communlty Ex-
perimental Project for 197h4-75". Much attention in India is directed -

”toward &/5 of the population dwelling in rural areas. However the fact
remains that 112 million people are urban populas with'eeonomicband

’ political pover. Within this concentration of poverty und squalor there
exists volcanic possibilities. I believe the reagon I was impression with

.

this particular project was that the University has squarely faced the

234
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. fact that if they llmlt their function to teachlng of formal courses to

youth only, that the university faces the danger of becom1ng one .of the

factors creating inequalities and tensions in soc1ety, rather than
A
resolving them. To quote the 1ntroductlon to the experlmental project :

'

Our universities are still slow mov1ng in actlon and thought

L4

and have almost been deaf and blind to these aspects of soc1ety -

!the worst of prollferatlons of urban life. A confrontatlon of

, ‘ ©

community problems with un1vers1ty elitism is a social heed "
i : ok

The progect site selected was Anandphrl ,aicommunlty in the process

T - N
[

of transformatlon from mud house slum area to pucca housed low income

, dweIlings. ‘Most of the houses have two famllles 11v1ng in the two or three

4 r.,,

rooms. hO% of the nelghborhood is 1lllterate. Women are part1cularly

s

’aware'of thelr needs. The men range from 1lllterates to un1vers1ty educa-

‘"f_tlon and thelr occupations range from masonry and constructlon labor, -

i
buffalo andscow owners "to motor scooter repalrers.

Mr and Mrs. Mohan Slngh an ed cated couple llving in the area ap-

proached the dgpartment of Adult Education at the Univer81ty of Rajasthan
@
with a request for develop1ng an educational program for. 1mproV1ng their

community lle. They also offered the1r home as a meet1ng place. Several

preliminary meet1ngs were held w1th}n -the communlty to make heeds assess=~

ment and a program planning committee of. local leaders was formed. The

a

program content was coord1nated by faculty members from the Un1vers1ty as

well as the Family Plannlng Department D1rectorate of Medical and Health

Services. Separate classes are held on Thursday afternoon for the women
1 . ) . .

»

and on Saturtlay for the men. "

235 : :
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ifhe‘project'is‘goal-activity.oriented;. It is not a literacy program.
The main activity is»group based discussions under the guidance of Uni-
versity experts; The day we vislted the class as the guest of Mrs. Asha
Dixit, she asked.the ladies to tell us some‘of the most important things

they had d1scussed in their class. Prenatal care, hav1ng a baby at the
) ’r"“"»'?' }
.

? ”hospltal'ﬁnd sett1ng up a clln1c for small pox vacclnatlon right in the

}:Mnelghborhood seemed to be the1r top three ideas. They were also very

yﬁ.happy about an even1ng feedlng program sponsored by CARE and adm1n1stered

" . 0

by - their group which prepares a nutr1t10us supper and serves 250 chil; en,
.’* KRS :. - ,‘"

pregnant women and lactating mothers daily. _ ;*wﬁ-::‘

The men's classes have been concerned with such areas'asuimproving

drainage in the area and training for civie responsibility.
My visit to this Urban Project served to convince me that non- formal

education appears to be highly successful when the 1mmed1ate needs of the

people are given top prlority and classes are informal, nemoved from the.

school atmosphere. Although llteracy is a magor problem_ln thls nexghbor-

hood health and nutrition and sanltatlon are most 1mportant.n,The'standard

-of living for a few people is being raised and I belleve this group has
become highly motivated to continue learning. Now that the area is or-

ffganized as an, urban communlty action group I feel literacy classes w1ll

' also follow. Much work remains, but an ékcellent start has begun 1n this
area to improve home and famlly living through 3n-formal educatlon;

q I would have left India with serious doubts concernlng family life
education if I ;had not visited Literacy House in Lucknov-and its Family

r"\’
Life Center. Establlshed in 19694with a view of disseminating informatioﬁj

e

RH

.
S
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about planning for,better family living among milllons of hard to reach
rural areas of Indla, its program includes functional“literacy and a new
more meaningful approach to‘family planning.
Fﬁll& aware that existing birth control -~ family planning campaigns
. were not bringing the needed and desired results; a'comprehensive Family
. 4 Life Program has’ emerged which seeks to focus on all the members of the
family. Chlld-care, home_nursing, narriage counselling and sex education,
- foods, nutrition, cooking, home management, textiles, clothing,vlaundry,'
population education and socio-economic development of the rural communi-
ties are'all huilt into a 136 hour training program which includes field -« ™~

Aa. .
_, L e .

‘trlps to fam1ly welfare clinics, demonstrat1ons, lectures and pract1caliv'

programs, as well as eighteen hours of llteracy teachlng skllls., In ad--J

dfk1on to his well organized course for rural worker

'*iqhe'Family Life

Center has developed excellent materials such'asiflasﬁlcards‘ flannel

graphs and posters for the use of workers and 1ncorporated them in a

usable teaching % complete with teachers gu1de. Workers go1ng to rural .
:areas are also taught how to give demonstratlons and what materials to
" o ¢ -
‘pack into small portable kits to transport,to the area.
' a - " ) o .
What I have observed at Literacy House is relevant to India's

'..problems,today. It's approach is:realistic and action-oriented as well

as future- oriented.\.As I prepare to leave this country I am encouraged

by the scope of the Famllya :fe Center s program'and the goals of’ L1teracy
;\ N Y
» House., My tQ1nk1ng has been crystallzed and my original premlse confirmed.

India's two most massive problems remain food and populatlon. Until these

ERIC 237 -
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o vast dlverse coUntry, as well as preserv1ng its unique phllosophy and

o - -27-

.

'problems are resolved, national growth, socially and economically, remains

1

stunted. Thus concentration on improving family life as a whole - via

.population education and family life education - must be a national

. priotity and i\eee the Lucknow Family Life Center at Literacy House as

an agenéy prepa"d to méet this problem. I sincerely hope that the Govern-

- NG : . .
ment of In&ia as well> International agencies will increaSe finaicial

aid in this dlrectlon. Dr \Weithy Flsher, founder of theracy House, used

- a canﬂle s llght as her symbol Gﬁ\\d1? a lantern as his symbol of en-

llghtment. Indla\}n 1975 1§:ent1t1ed to and needs to use electric 11ghting

to shiné ‘into the dark co‘me'é‘s still left without illumination. Time may

- well be/;;;hing out. A massive thrust must be made now to educate India's

.
families in the ‘broad context of home and famlly 11v1ng fram which could
1

;.

‘hopefully. emerge a new socio- economlc value capable of mamntalnlng this"

cultural herltage. - 7ff: .

. 3
PRI A
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ADULT EDUCATION IN INDIA AND 'THE U.S.A.: AN.IMPRESSIONISTIC COMPARISON 4 -

H

)

by

Catherine Rosenkranz

Adult learning experiences in India are .conducted by a‘Wide"range of .

agencies and in many content areas, Just as they are in the‘United States
of America. Given the magnitude.and diversity of programsvin the two
countries, an’ 1n-depth analys1s and critical comparlsons are clearly be-
yond the scope of this paper. However, it does appear important to

,-prbvide some'type of general overview and summary of programs and agencies.

In both countries, prOV1ders of adult education can be broadly grouped

in three sectors: the publie sector, those agencies d1rectly financed and
controlled by various governmental units; the pr1vate sector, those or-
ganizations of a prof1t-mak1ng nature which are selllngqeducational servicesf\
or carrylng on internal staff developmental activities;‘and the VOluntary

ﬂr\sector, charitable organizations or professional groups which organize

0 educatlonal programs for the1r cllents or members.
.
o ‘A further breakdewn of each sector can be made by the degree of

’ﬂbrmality of the program. ‘As adult education in the U 5.A. is generaliy

‘defined to exclude post- secondary credit/degree programs and extremely in-

" Lo

n-

Tmal non- sequentlal or unplanned learning experlences, th1s comparatlve 7-'?@;
[y

,Btudy will follow this definition. Adult educatlon, therefore, encompassel~"

.

&2
o

1ong-term, intensive hlghly-structured ‘programs on one eitreme of a
l\ “ . 04,'.

W}
-fﬂkuﬂyw

: 'continuum to informal, one-to-one efforts to change ’ attitudes or 1ncreasew»
..‘!-" -

.,1 =

leVeL of information specifically, one mlght think of these d1fferences in"

terms of an organization's management tra1ning program or a family planning



3 of population particlpating in adult educatlon and their dlstrlbutlon by

b

' programs is beyond the scope of this report

. .Ju_«.;:'_ S i . o - ( '
- conference. ' Méthods range. from mass media approaches to tutoring.:

[y

‘ Teachers'range from peer instructors to certified professionals. -

Blackstone a.ndbRivera, in Volunteers -for Dearning, h.avep'rovidedl

-an overview of adult education in the U S A. f‘Their'study indicated that

those w1th the most educaxton part1c1pated more -actively in cont1nu1ng

learning experlences and alSo had greater access to appropr1ate educatlonal

programs, both for professlonal advancement and for’ recreatlonal/self-
fulfillment learnlng. This is readlly apparent by analyzlng the offerlngs

I

in profess1onal organlzatlons, adult school programs, educatlonal televi=-

sion, ete., It is only recently, with a s1gn1ﬂ1cant 1nflux of federal

funds for disadvantaged adults/and for vocational traxnlng-oﬂ the un~ or
D KEE

-under-employed -that programs to meet the needs -of the les§ educated segment

of the Amerlcan adult populat;on have ‘become w1dely avallable. Thls same
-1

) study also p01nts out the fafct that most adult education ta_k_’e_s' place out- .

side of those‘agencies;whose primary function is education. *That is, in. .

most cases, instruction is carried out by content specialists rather than

[

educationists. . : ' : )

i

Although our program in India has concentrated on education for the

disadvantaged especiglly the non- urban 1lliterate, ‘there appears to be

-

sufficient information available to indicate that-the_two countries have

= Jsomewhat parallel agencv st"ructures‘. However, 1nd1cat10ns are that there

,.' R

.9re significant differences between the two countries in both percentage

types of programs., Comments on qualltatlve differences in availabge

A Lt vl

[ S
I :
YRR

Vol

.
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Some Examples of Types of Agenc1es aﬁd their Agult<Education Program in India:

. l

A drive through any'of India s citles, small or large, quickly 1nd1c-

ates the extent of private agencies offerlng adult education. A plethora §~

. of signs urge the by-passer to learn shorthand languages' bu51ness and
. - ~ o )'ﬂ

other career-oriented subJects. Newspapers also carry advert1s1ng placed

by th1s type of school Larger, presumably more reputable, schools ad—
vertise government licensure. Small”schools do not ‘need any type of

off1c1al superv1sion or licensure aecordlng to a Kerala State Off1ce of

Education off1c1al Newspaper advertising.in large city English news -

ha

pqpers also ev1dences the existence of prlvately offered recreational ,

learn1ng programs

.

vograms carried out by industries for their employees and 1n _some cases,

,\ 4.

for the spouses of employees.‘ For example, Poddar Spinnlng Mills, Jaipur,

e descr1bed an int ns1ve tra1n1ng program.they implemented when their new

a0

plant opened Andhra Mahila Sabha, Hyderabad 1nformed us that they had

trained craft teachers for Tata Industries. These teachers were then

i employed to tpach marketable shandieraft- skills to employees‘ Wives.

Industries also cooperate w1th the- government in apprenticeship

‘< ) ,.‘a.,,. . <.

training programs. A recent newsg;per release from the state of Orissa

agnounced the strengthening of th;j
'industrial establishments 1dent1fie-,
) "'- |L.—' .-.. .
Curren% year., Not only(w1ll the g&a iﬂdUStries part1c1pating be,
. :

l"; o - L e .

- increased but currently 000perat5 v e expected to dodble the _'

& for-introducing the'scyéme during the';j?,}i

-
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.

particularly in the larger cities. I have been veryvimpressed by the

Y

'

quantity and program quality of voluntary educatlonal‘and social welfare
¢ .
.organizations we have<V1s1ted in India, ' These agencles frequently act as

4: \j’ - y N

K the 1mplnment1ng agency for various goverhment schemes and also offer ins

IN

’ﬂ
novative programs w1thout governmental subs1d1es to meet adult learning :

PO T b

 needs. g

{’ ) '\‘ i

8
Seva Mandir, in Udaipur,.for example, seryes as the 1mplement1ng

2

agency for direct service to farmers under the central government's ‘Farmers

£ "D

Functional Literacy scheme. Under contract they also develop. materials

andftrain and superv1se teachers in the Faluﬁrs Functional Literacy mpve-

o

-ment ThlS 1nst1tution is also 1nVOlved in other programs w1th rural

;iﬁadults, especially in communlty develOpment agricultural training and.

. provision of 11brary serv1ces.

. nel

dt The Poona Seva Sadan . Society, founded in l909, prov1des serv1ces for

adult women leading to self-sufficiency. 0f special 1nterest to me are

.

the accelerated high school program on a part-time bas1s for women from
. -y

16 t6}35 years of age and operation of stores and a canteen to give both

needed QOmmunity service and prov1de part t1me work for poor and needy

women, Other agencies, such ‘as the Salvation Army, Calcutta, also
Ky

mentioned the importance of prov1ding employment oppontunities as a

ES
s ’,'

-

rehabilitative training experience.

4 "~ Another noteworthy adult education program ‘run by a voluntary society ,

>

1s Kerala State s Kerala\Granthasala Sangharm.x This ls a unique organiza-

\,/‘ q‘ . - 1 -~

tion based on a network of UOOO rural libraries which also ‘implements
'government schemes such as Farmers' Functional Literacy.

'] A .

J

Voluntary and professional organizations are active in adult,education,f

¥

. 5\-'
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The last two voluntary soc1et1es I wish to ment10n 1nclude, in ad- ;,
:dltlon to a number of adult educatlon programs, spec1f1c employable skill.
-training. Andhra Mahila Sabha, W1th operatlons in several c1t;es, im- ot

plements alr the central government s functlonal llteracy progrmns in
HﬁAndhra Pradesh. These progects are 1ntegrated with ¢hild-care and fmnlly
'welfare programs.' It operates training and productlon units for handl-

f

crafts, pr1nt1ng and bookb1nd1ng. of spec1alw1nterest are varlous health‘mx”

.

. care- related courses which recrult v1llage womgn for tra1n1ng ‘and return
‘ -4

o them to the1r villages to prov1de needed ass1stance 1n generalaand ob="
P S XS
stetr1ca1,nurs1ng«care ;An agency not v1s1ted wh1ch presumably meets !

adult urban needs 1s the Delh1 YWCA's Technlcal Tra1n1ng Inst1tute for

\

. Women. An additional noteworthy program is’ Bombay s Polyvalent Adult C o

4

Educatlon program for llterate workers.
An overxview of non-profit adult education agencies in both India and

the U % A would be 1ncomplete without mentlonlng some examples of profes-

o

s1onal and cultural organlzatlons. For example, in the management,area,

organizatlons are actlve at both the local and the natlonal level Forth-

comlng offerlngs nEw be1ng advertlsed include the Hyderabad Assoc1at10n s

one month 1ntens1ve course ;n Financial Management and Management Ac- °

countlng and the Indlan Instltute of Management s one WEek course on
Working “Capital Management. ": _ o g -‘_ S
Ciltural associations, such,as Calcutta's'IndoFAmericanySociety, of-.-
fer. a tremendous var1ety of ’ courses from flower arranglng to mater1als |
. management. Educational programs of an even less formal nature are
'provided by businessmen' s organlzatlons, e, g s Rotary Club speakers,

religious :groups such as the Ramakrlshna M1ss1on Institute of Culture,

and self-teachlng groups such as Internatlonal Ton*tmlstre 38 Clubs.

243
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The public sector is a potent force in adult educatian through direct -

“

operatlon of programs and thrqggh f1nanc1al and/or technlcal support to 'v!'

c other types of agenc1es.' Itr&s espec1ally 1mportant to note here that

RIS
e

educational actlvfties are conducted in most cases as part of a w1der i

”

obJectlve Thus, the educaﬁlonal act1v1ty is not an end 1n 1tself but a

K4

' means to accomplishlng some other goal both for the sponsorlng agency and,

usually, the part1c1pat1ng client. Indeed this phllosophlcal stance on
-3

the purpose of,educatlonal act1v1t1es is- probably the mosE cruc1al d1st1nc-
x

tlon between adult education and child educatlon. On, as Malcolm Knowles

‘might say, the d1fference between andragogy and pedagogy.

Local, state and central governmental units are sometimes direct -

B

prov1ders .of educatlonal serv1ces,. For example, the" Maharashtra State

-~

) D1rectorate of Educatlon operates 66/centers,for Farmers Functional

L I8 -
L1teracy, 100 centers for adult non—formal educatlon programs, and is

plannlng to 1ntroduce post -literacy programs and implement the Central

Government s pilot 1ntensive rural employment programme .
A specifjc example at the .central government level is the National
. : ] : A2 : .

Institute.of Community Development The courses and seminars conducted
&

by thisvagency are prlmarlly designed as "tra1n1ng of trainers” programs ‘-

for the agency s state level people, univers1ty faculty members and

3

leaders from voluntary and governmental organlzatlons. In addition to
i J b! ) " - ) .
direct‘training service, they provide such ancillary adult education

functionsﬂas needs asgessments, consultancy and collaborat1ve research

and d1sseminat10n and clear1ngh9use for 1nformatlon on rural. community

development.d Each state has a Community ‘Development -Inistitute which



o Foodgrains"; This is an interesting illustration of the many ways in.

'T'trains‘lower level leaders, - such as; Block Development Officers and

b

Extenslon Workers, who then Work d1rect1y with the rural clients.".

It is interestlng to note that although the Institute of Communitm
Development is part of the Government of Ind1a s M1n1stry of Agriculture
and Irr1gation, qther reglonal offices of the M1n1stry also cdnduct .

adult education programs. For example,_through the Hyderaba& office of

»

the M1n1stry s Save Grain Campalgn, 50" farmers part1c1pated in one of a

series- ofhthree week st1pended-tra1n1ng courses on "Sc1entific Storage of

a,...

wh1ch adult educatlon programs serving the same cllentele 1nterface and

overlap. s “-v{tb . B Vi_ _ .. .
Un1vers1ty agrlcultural extenS1on units are another widespread ‘

example  of direct client servide by governmental agencies." Some univer-
sities also offer a llmlted number of adult educatlon programs In ,
addltlon, there appear to be a number of government programs in such

areas ‘as worker- educatlon.

.

No program run by local governmental un1ts were v1s1ted during this

program nor noteﬁ by the wr1ter Th1s is 1n sharp contrast to the U. S. A
&

4. e
s

where lceal educatlonal agencies are deeply 1nvolved in adult educatlon

S

schemes and are usually selected’ as the 1mplementing agency for such

1

-programs as adult llteracy.-‘ | : -

The most s1gnif1cant role played by the central government in adult
education is the plann1ng/f1nanc1ng role, Very few of the voluntary

societies carrylon activities-not-supported completely or to a. large
R L "

extent by governmént grants. Private'contributions, whether indigenous

#

. “tb
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or from internat1onal prlvate fo'undat1ons, have been ut111 ed pr1mar1ly

- ', e

: for cap:Ltal expenchtures. 4 Even such foreign, contr1but1ons as. UNESCO

-d

pro;]ects are alloeated through the Central government The,refore,' even
voluntary agenC1es are reluctant to- offer adult education serv:b.ces not
'Lin the Iplan and not therefore el1g1ble for gov‘ernment s‘upp.ort .
The most notable d1fferen3és hetween' Indla.h and U.s. adult educat1on \
" s

. -‘) . . " ;‘1
) l-;<,5appear 1n the pauc1ty of fee- for servmes .courses offexed by the pubL1c e

;sector and the lack of 1nvolvement of lgg‘almugatmna’l agencles in. adult N

"

serv1ce% Th1s is in sharp contrast to the wealth of self-s?upportlng

' ’~’cont1nu1ng education offered in the U S by local d1strlcts, cpmmunlty
Q- . -
' ‘colleges a.nd un1vers1ty extens1ons. o ' '

I s v

Indlan adult educat1on s strong emphaS1s on rural development is

cons1stent w1th the present populat1on d1str1but1on of 80% non-u:rban

0

. dwellers. Looked at from this perspect1ve , 'the d1fferences 1n allocatlon e

of programs by content/cllent areas between the countr1es should be '
) ~ €.

expected. - . -

CONCLUSIQNS . N _— ‘ L.
; It is"my‘ impression that most of the organizational ‘_infrastruct_ures
~of adult education».found, in the U.S. ‘also exist in India with the e%ception

R . o ot . b‘ - - : ' -
of ‘noted lack of involvement of goveimment elementary and secoﬁdary e
» . . . ' '

‘agencies in adult education. ’I’he concepts of l1fe long learn1ng and : o

\

- ol
funct1onal educat1on are, expressed in the ph1losoph1cal foundatlons of

the adult educatlon movement in both countr1es %and, in fact, are the
g. &,

‘most salient feaftu:res of the 1nternat;0nal adult ed-ucation ‘movement.

e

»

. o . N \ . ¢
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1972 in the folCLowzmg_ words:
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" The Director General of’UNESCOARene.Maheu defined'the'movement in’
1972 in the following words:

New structures must ‘be devised that will do away with the' frontiers

;separatlng formal -education from 1nformal education .... (resultlng

in reallzatlon of the pr1nc1ple of) life-long education, the object

-

. ; of which is learning how to learn and which tries_to give each

'

individual the opportunlty to supplement and renew his store of

r

'knowledge throughout the course of his llfe. ' ,JV

. ' . : ) i ‘*.‘i‘ o
- . BT - : D e

Most U.S. adult: edycators would’ also heartily conclUr w1th the state-

. ment, in the 3hth anguigfieport of the Bombay City Social Education Come

<

mittee, ' ) "t ) . . | .

’ All adult educatlon act1v1t1es should be viewed from a functlonal

: angle - functlonal in the broad sense of the term, that is to say,

o bearing in mind ‘the many part wh1ch -one man in His tlme must play,
/ . «
and not only h1s productlve work Functlonal adult educatlon as.
: B f]. ) ’
thus understood would meet both the needs of economic development;

o

‘and those'of'personal_fulfillmentﬂand social progress..
. « : :

My overall impression is that althbugh our adult education programs 0
appear qu1te difs erent they are bas1ca11y s1m11ar in attemptlng to |
‘;ﬂnnmet the,spec1f1c needs of peoples and'societies in different stages of
development. Adult Educatlon activities within our global v1llage are

d1vers1f1ed but based on a common desire to meet human needs.

i) 2

g . ) 15.‘ ‘ o
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DEVELOPMENT IN INDIA - REFLECTIONS '

by ' : .
Roceo Pannella

N

-

-The first gllmpses one has of Ind1a are those of massive poverty,

hlgh unemployment and underemployment urban slums. The question that

2 °

one asks is why. The answer to a westerner (and a simplistic one at that)

would be %o spend blllions of dollars an 1ndustr1a11zatlon, urban planning
1 so forth and this m1sery would soon d1sappear But would it? _Perhaps

sile questlon that should be ra1sed is, Has the move towards westerniza- )

tlon and all that it 1mplies brought about many of these same problems9

<

We 1n the West fail to recognize that there are an 1ndef1n1te number

of ways in whlch a natlon s (and a people s) needs and wants may be met,

IR

Perhaps the solutlon‘developed in the West may not be the ones necessary

K

“to solve the ,problems of countr1es sych as India, As Julius Nyerere has-
stated "Growth must come out of our own roots, not through the grafting
on those whlch are alien to our soc1ety.”‘ o

The 1ntroductlon of new technology and strategy, with little regard
for soc1al 1mperat1ves, leads to a s1tuatlon in wh1ch d1spar1ty, in-

- stablllty and unrest\become 1nev1table Does this.then lead to a

progress and growth or chaos and turmoil? l

Is Industrialization the Answer?

The Club of Rome Report states that a society with a high level of

industrialization may be unsustainable in the near future. Tt may be

A
fe
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. .
self-extlngulshed if it exhaust the natural resources on wh1ch it depends.
Paul Ehrllch writes that the earth's environment cannot stand heavy 1n-.
dustrialization throughout the world

The United States, the most advanced western country, w1th only six*

- per cent of the world's pe6ple consumes between th1rty and flfty per cent

of the world's consumption of raw mater1als. If the undeveloped‘and poor

nations like India industrialized and consumed naturdl resources at the

same rate, how long would it takeffor the earth to  exhaust itself?
=5
“The Club of Rome Report - further notes that the present disparity

-

between the developed and uhdeveloped natlons ‘may be equallzed as much by -,

.
-

 a decline in the.developed countries due to shortage in natural resources,

a drop in population,caused bv uncontrolled.industrial pollution,'fOod
shortage due to cllmatlc changes as well -as the lack of ﬁamlly plannlng
and war brought about by the’need to control valuable -natural resources.--
as'by‘an 1mprovement ;n the undeveloped countries..

Developing nations such as-lndia might:be wise therefore to emphasize
the increase in'and lmprovement of agricultural production and'the de=-
velopment of small 1ndustries such as’ textlle mllls (wh1ch are excellent
where there is an overabundance of labor) and the development of reglonal

handcrafts in its rural areas. Perhaps any attempt to 1ncrease ‘their -

standard of living to the same level as that of the developed countrles by
¢

~any other means would be lethal to the planet and be the end of manklnd

Is Mechanization the Answer?. .
. S
Fuels to run huge.mechanicalv§§mplexes as Well as automobiles and
; :

farm machinery .continue to escalate 'in cost at a phenpmenal rate. Can a
. ' . ).,X . :” ﬁ' .

L - 250
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nation, such as india, afford'to-go bankrﬁpt in order to fuel machinery it
may not need¢ Paul Hoffman states that the goal of a nation is not just
to increase its Gross National Pro@uct but to meet human needs, to give
eachxind1v1dual among the hundreds of millions of the poor a chanc; to ‘
‘build a life ‘that is really worth living., Is it'more imﬁortant to éet the
yJob finished throuOh the use of maskive and costly machinery or to give
thousands of Indians some long-tern1employment and hence aid their familles
in surv1v1ng; Throughout India, in vil}ages as well as cities, I saw
‘industrial ae well as.consumer productskbeing produced in small dimly iit_
shpps and.high fise structures reaching towarde_the sky weith the baresty

_use of advanced technolcgy and'machinery, Can growth then take place

without the need of large amounts of capital investment, coétly industrial

c

plants and highly complex machinery?
According to the National Institute of Community Development in
Hyderabad mechanlzation of farms will not particularly lead to higher
- farm productivity._ Moye important is good seed-and the proper use of
fertilizers, -In villages we visitcd in,K Rajasthan I saw the cifferences"
that "the proper use cf fertilizers, the plantiné of crops at the right time
rand irrigation of farmland can make in increased farm productivity, -Ncne -
of these farms%nade use of any type of machinery andﬁyet yields increased
ten-fold if notbmone. It is neither prcfitable nor valuable to mechanize
a farm, according.to the Institdte,‘that has iess‘than two hundred acres.
Farme in India average ten‘acrea or less;‘and in,Rajasthan they were less
than two.

Mechanization, therefore, does not necessarily lead to a better

situation. .It does, however, lead to a nation's dependence on fuels £rom

251,
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foreign nations it can hardly afford to purchase, to the migration to s

cities of unskilled workers thatﬂinvolves a breakdown in family ties and

support to 1ncreased‘debt on, the part of 1nd1v1dua1 farmers.without
necessarily showing higher farm yields or .profits and even higher un—f' -

employment and unrest in rural-as well as  urban areas.

L . .Is Urbanizaticn the Answer?”
’ d » . s s . a .
' According to- Lannoy, "The Mass migration from the rural areas to the

cities of the unemployed, mgstly unskilled has 1ed to the appalling and ..
-all too familiar problems of alienated people 11v1ng in a.state of destitu-
~ tion and degradation in’ the swanming 'bastis on-the outskirts of urban |
industrial belts" ‘These shanty towns often grow at a rate ten times that
of the cities themselves.; Cne.need oniy visit the Cities of Caracas, Rio .
de Janeiro; Rome, Bombay and Galcutta to document this. By the year 198h . h'
“fifty per cent of the world s people will be 1iv1ng in cities. Five

hundred thousand acres of* valuable and exhaustable farmland disappears

each day “to bdild\thesefcitiesrof?squalor and misery. By the year 2000,

AN

3 4

: ) : :
if the present rate continues and is: not chejied, we shall run out of al

the world's arable land. ?

. a
o+

Increases in‘nationai income, according to Lannoy, are eaten up.by
the-crushing burdens produced b& this candéerous growth. Cities 1ike
Calcutta or New York do'not_havevthe administrative organizations,_theﬂf
social services, housing; hospitals oryschools to meet the'needs‘of this

crushing onslaught of humanity. Where does this then lead? It can oni?‘“:".

lead to overcrowding in housing where it is not uncommon'in‘Bombay for ten

. 3

PR
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to twenty people to 11ve in an elght by ten room, to unbellevable dis-

. ‘D.w‘

ruptionsxln mass transportatlon where long queues form waiting for buses; I
I'4 ) .

“ to 1one11ness for the sick and the aged; to sareas like the "cages" of

v

;ﬁ.BombaYLwhere‘young girls from rural areas have nowhere else to turn; to ..

' 0

”nv?whole famllies 11v1ng in utter squalor on street corners or railroad

“statlons, to poverty 1n the mldst of affluence' to massive unemployment

; Afand underemployment whlch is d1rect1y linked to the drift from rural areas

N
e

‘to urban areas, to alienation and dehumanlzatlon of 1ndiv1dua1s who become

5

“3dcogs 1n the soc1a1 machlnery, to owerdependence on the city organization -

€
o

Jfor~needs which 1t cannot satisfy and which once were met by the extended

P

famlly, to the destruction of the natural environment and flnally to the

r1se of ugllness, crime and. v1olence that was prev1ously unknown in rural

* )

LR ‘

£y v
{,The result of ill- p&agied and chaotlc urban growth is, therefore, :

-

. S A
.‘not economlc progress and soc1a1 stablllty'but human mlsery, turm01l and

'f.degradatlon. As, th awney in h1s The Acqulstlve Soc1ety stated, "In

i"a hlghly competltlve (urban 1ndustr1a1) soc1ety 1nd1v1dua1 str1V1ngs for

. preferment advancement, galn and success subvert the soc1al serv1ces,

¥
'dlstort the sense of human values and undermlnes human communlty "

N TR - )
: - e . " 5

The Role of;Education SERE
. "»f«A“‘ R 'A. .
- ‘ o
Ali

The role of educatlon, accordlng to tradltlonal western phllosophy,

is prlmarlly to impart the 3 R s to a new generation of society as well

ta
as to develop social and polltlcal awareness among adultsras well as the
young. This philosophy, I feel, is st111 valld in developlng countries
. _ (

hY

"?1f'1'?ﬁf;Jj | S\
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happiness for individuals within the society. -

N -'21‘2-

and. more work‘should be done. in these areas. ~ One of India's greatest :'k

v ‘ ) : : : . -

problems today is/that-literacy needs are not being met either'by statel>

or private institutions and where a start'has been made there is a
N . - .i, 4 "

tremendous relapse into illiteracy within a short period of time. s

Along with these resportsibilities, education should also, in my- -

opinion, act as an/agent for promoting attitudes consistent with the

. . e . ) - . - /
. . . .
. . .

needs and capaﬁilities of a nation, the needs of the individuals within -

1 societyiand the future needs of mankind based on the earth's»limited

T -

“Tresources., Education must also try to counter the attitude that massive

and uncontrolled growth towards industrialization, mechaﬁization and

"urbanization leads to economic well-being for a nation and personal

L —

N

©

Education should develop societies which emphasize the quality of
life and the quality of man's relationship to other men>rather9than1an
emphasis on material wants. People iy the developing.countries (as well
asmthe\developed countries) find themselves with new‘and pressing wants

which they perceive as being essential to their happiness and social ueil-

being. One's status, .sense of self- respect and worth becomes dependent

) .
on the quantlty of goods consumed. The extravagant .useless and sometlmes

harmful become essentia), needs instead of wants. A ch11d born in the. .
) . . : l

United States today will consume during.his lifetime at.least twenty

_times as much as a child born in India and will contribute about fifty

. .

o . . : : ¢
. - J i
times as much pollution to the environment. S . . o
. go S

Educatlon, therefore, must help 1nd1v1dua1s ,put into proper pérspec-
t1ve the dlfference betweeri uncontrolled wants and bablc needs and the

harm these Lnsatlable wants may have nof only on their well—belng but the

?

. future of mankind. ‘ 4 S :



7'areness of ecokpgy, conservation and what role
‘&

people have to play 1n protecting the. ﬁgrld for future generatlons to

i

: come. ' It must seek to counter ‘the assgmptlon that more is better and the
& ~ “, .=l , Qi

23

mass media that extol extraVagant buylng and wastage of llmltedaresources..]‘“

It should be stated here that it would bé naive to think that

. 2 3, -

B

westernlzatlon" can or. should be stopped. What I am proposlng, howevqr,

e

. ) o " . . - »

;twell“aS”individual'attitudes. The att1tude among South’ As1

>
,.-,- [

part1cularly Ind1ans, that manual labor 1s\und1gn1f1ed must he d1sarmed

1frecoﬁ3m1c growth and progress are to taﬁe place. Thls may ¥n %urn see
y%ung people move not- to urban areas when their formal educatlon 1s com-‘
pleted (only to meft frustratlon, despalr and unemployment) but to return

| to their v1llages;;nd small towns where they can act as catalysts and
agents for soq;al econbmic and‘political change., This woul&lalsO')
allev1ate the masslve problem 1n Indla of mllllons of unlyersftgé»&
graduates who are unemployed or underemployed because J0b$ do not'%§§st

in the middle managemqnt and professlonal areas that they wgre tralnqg

. s

in. . . . -4§ﬁ. .

The . second step 1n th1s educatlonal process would be to train people

to develop an 1ntermed1ate technology" that would meet the needs of’the L. e

s
3

‘e

4
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nation's economy while at the same'time‘limit the use of valuable natural

°

resources. Accordlng to Lannoy, "What has so far 1argely been ignored in

" India is the need to apply the most highly soph1st1cated and 1nvent1ve of

-

%englneerlng sk111s to devising simpler and more manageablekmachlnery (1n

terms of manufacturlng, repair and unkeep) which would be more within the

”? ?;
‘economlc reach ‘and work pé?terns of the rural labor force and which would® -

- H
- B

) amellorate ‘the 16t ‘of the.lower castergroups through increased aéricultural

. R

' productivity.h L ' ' .1 - R

» ’}

The'University of Udaipur seems -to be mqving in‘just'that direction.'

We saw classrooms and workshops where used oil barrels were belng con-

w

verted into 1nexpens1ve graln silos; manual seeders were constructed that

- A
" <..,n

lwould 1mprove seedlnv while not increase the demand for expensive fuels,

methane converters were developed to solve not only the pngblem of animal
. g
waste but in addltlon 11ght home s and fuel stoves' and lastly the 1nventlon

of a rototiller (based on the pr1nc1p1e of-a lawn mower) that used. m1n1ma1

fuel but prov1ded max1mum efflclency for the smaller farmer°

ﬁThe questlon that can then—be raised is are large 1ndustr1al complexes
e

"llke Tata and B1r1a sharlng the respons1b111ty for developlng simple

P \’

_machlnery and~a1ternat1ve power sourdes$ With the1r almost unllmlted

/
cap1ta1 resources, technlcal Imow- how, vast research 1nst1tutes, natlon-

wide networks for d1str1butlon and serv1ces, they shou1d be in- the fore-
front in the development of -basic mach1nery that were belngfdeveloped at
the Unlverslty of Udalpur. The fact“1s~that the task at hand is too

1mmense, the need too presslng and, the future of the natlon at stake to

ﬂ'leave thls k1nd of development and growth to chance and amateurish

A

’ endeavors.

v



o K s 'wf
e ) -
- 245 - N ‘
& E .
& ,
CF Is it too late? - | IR ,

T think it is not to0o late to-control growth prov1ded that. (1) de- =

veloping natlons sugh as»Indlxr'

an - 1n a reallstlc manner not only for .

o . . e
today but alsq for the future‘ (aﬁgthat educatlon do its share in ra1s1ng
the consciousness of people tO'&hit\unllmlted growth can do to a natlon
and its people and (3) that devigﬁsfd natlons such as the Unlted States
take a pos1tlon of respect for and ‘an understandlng of other people s-
llfestyles in this our plural;stlc and ever-shrlnklng world. .
(Acknowledgements to Peter Stone, Developﬁ%nt Dllemma, and to the staff
‘of - Seva Mandlr,.Udalpur 9 ,
° .; .
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PERSONAL OBSERVATIONS oN IDIA , '
o by y.~~Fj
Dmte Bedini : ;. o ’ . )

v

v

The problem w1th any analys1s, even’ a subJective one, of the Indlan °‘ .

phllosophles and d1vers1ty of lrfe styles ‘make any’observatlon based on

: i

Culture 1s, where do you start¢ ﬁThe<complex1ty of the cross currents aﬂ

)
a two month experlence extremely 1im1ted To assume to have an accurate

1ns1ght into the solutlon of some of_Indla S maJor problams e g. prov1d1ng

a suff1c1ent and dependable supply of food for 1ts hungry and ever 1n-

creas1ng populance, ra1s1ng the standard of 11V1ng of its masses to a-

) [
’ more acceptable hygenic and life expectancy devel; e11m1nat10n or at 1eas¥ 7

s1gn1f1cant reductlon of the huge army -of 1111terates, whlch are plac1ng

\

~a ponderaus burden on a soc1ety that needs mob111ty and flexiblllty 1n :

=

e

'rger to malnstream 1tself 1nto the modern world communlty, and . raising .

-1ndustr1a1 productlon so that necessary technology and consumer products

i

are ava11ab1e and attainable by all after so short a period of 1nsertions

' wOuld be ‘the helght of egoism, I f1nd 1t necéssary then to focus my at-

RPN

tentlon on the fundamental ph110soph1ca1 pr1nc1p1es that appear to have

>

broad negatlve effects on the Social and structural evolution of the Indian ¢

in the Ind1an bra1n.

@ -

/
culture._ It is more than obv1ous that there is no(phy31o og1cal def1c1ency

Educated and uneducated Indlans a11ke have demonstrated

high lemgds of ach1evement in arts, crafts, and sk11 and keen éwareness

Ty

and insight into their mater1al and social problems.. Why is 1t then that

. -

the1r sincere and ded1cated efforts towards f1nd1ng solutlons become mere

- . B s B
e — .
LN

%
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pin prlcks that do not cause - the»monster to move 3 but rather, only shuffle

e -
.

b 1ts feetﬂ It séems: to me that the problem is one of d1stortlon of pers-
pect1ve as a result of” adherlng to phllosophlcal principles that are no &
longer tenable 1n modern soc1ety. Cont1nued egforts at modlfylng and P

N ﬂ ratlonallz1ng modern 1ndustr1allzed progress to suit Indlan phllosophlcal

r
P

perspectlves have resulted in an anthrophicdl, Indlan culture. What are

these phalosophlcal fallapaes that proV1de no based upon wh1ch a: progres-
sive soc1et1es super . structure
e %,

1mpressed me the most; but I do not cons1der the list complete; nor am I

0

can ‘be burld? I w1ll llst those that have

’ b

2

-
7

~

A
able Ep arrange it 1n order of imffortance and welght e
Y I would flrst of all like to address myself to ‘the concept of
i

fatallsm, that I have tended to connect w1th the Hlndu rellglon. Each

t1me I broached th1s subJect it was p01nted out to me that there is no

foundatlon for, fatallsm 1n“the Hindu religlon in fact, I am told, 1n the
E

Qhagwat Gltal Krlshna tells Arguna that man. is the master of'. his oWn - .

dest1ny. Thlsiﬁﬁatement is 1n direct confllct ‘with the cdncept of fatallsm,

A

. but how then can one eﬂ@daln the W1despread and deeplrooted acceptance of
fate by Ind1ans° Perhaps.the answer lies in the dharma, karma relatlonshlp
whereby,one does one SVduty to bulld favorable karma in order to escape

the reblrth cycle and bec%up one w1th God Acceptance of blrth 1n a lower

1 "

‘.

life cycleuhs ar result of rong d01ngs in a prev1ous llfe must be one of W
H “ 4' TR
the main bulidlng blocks upon which th :

&l{‘ . s 0
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_that. Sklll or vocatlonal adaptablllty and capab111ty aré 1nhenated

Y ~
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PO

bne'’ s fate what can be the motlvatlon to 1mprove9 Dyndqic change is pre-
.,cluded by need and ag;ﬂt is often and more commonly said -.*Necessity is

_the mother of 1nventlon. _ If theqlnd1v1duals of a-given soclety have T

. o e
- :

. learned to accept thelr fate, it would seem reasonable to assume that .

. Y T
progress and moder%lzatlon, in the contemporary sense Wlll be i

2

< i : . 3

'negllgible‘"':ei,.. ; ‘ L jf }; _ L . - : | ﬁ. | i
. | Thelgecond problem to be=cons1dered is the caste system, as lt relates.
o , v

to Skllls, crafts, and vocatlons. Though the caste practlces of the past

are‘no longerﬁlegal an. have beern abollshed in. the Ind1an constltutlon, .

e VB o *

v

there seems to be 'a sendency in roral Ind1a to. follow the vocatlonal foot- -
. : !‘

B prints'of one's ance stors . Obv1txsly the lack of educatlonal opportunltles

: #
that could 1ncrease ,vallable \\catlonal optlons 1s a contr1but1ng factor.
P

Lt Ase vocatlonal educatlon ©ulns momentum, the negatlve effects of sthe caste

-

vocatlonal system will be proport;onately reduced nght'now and throughu :

x

‘out several thousand years of Ind;an h1story, there are famllles of farmersg

v dancers, mus1c1ans, shoemakers, etc. But\there is no scientific ev1dence

character1st1cs that will 1nfact 1ncrease over the generatLons. THe

pos1tive effects of patrimonical vocatlons are the ready ava11ab111ty of

vocatlonal tuﬁ&rage and appfénﬁlceshlps,,and the 1ntroductlon of the chlld

as an econom1c unlt The %egatlve aspects are more detr1mental to the,

A u—

“total cultural development of a soc1ety, and glve lie to the immediate

: NS

;and obvious needs of the famlly un1t ' Ind1v1duals whp mlght ‘have been . ¢

brllllant or near genﬂus (1f not genlous 1tself) in a glven prqﬁess1on,

N s

had they been allowed to, follow the1r natural phys1olog1cal and

psychologlcal ab111t1es and des1res, have been locked 1nto a vocatlonal

N

N . . . e
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1nher1tance that does not prov1de a ‘vent for their reaL talentSf And so,

-l

a societies’ mathematical odds of haVlng the .right person, at the rlght

place, and at the right time are s1gn1f1cantly reduced T%ose avant

-

garde pioneers of thought' and Sklll that have prov1ded the world with

' reduced in number - if not eliminated - had they been restricted by the

s . 0

the keys to -unlock the chamber of technological mystery, w0uld ‘have been

11nher1tance of a: stult1fy1ng vocation. It is.not that the job will never

| ¢

get done for no one is 1nd1spens1ble, 1t is Just that it w1ll.take a lot

L

longer, India has been denied 1ts fair share of technological progress
by the restrictive nature of - the caste vocational system ’ R

¢

 Since independence in l9h7, India has experienced a surge of national-
istic feeling, and rightfully so. India with its,rich cultu‘;‘al.herit.age ;
has much "t be proud of. With 1ts ancient temples, forts and ruins,rit
is living evidence of a glorious past. xworthy of great pride also,”is
ite struggle to. mainstream 1tself into the modern world community 1nsp1te
of'enormous and dlscouraging problems such as over- population, food supply,
and literacy Here again however, India must be careful not to pernit
over zealous nationalism to become a depressant rather than a cultural
stimulant. That Indians must find for themselves and developevin their

4 T

own time and their own way, because Indians are the only ones who really

understand India, and its.needs, is not soun ogic. The question is not -

~ whether 'Indians are capable of developing the necessary technology, for

23

their ability, is not in dispute; it is more a matter of time. Other

nations were fortunate to have passed through’nationalistic phases when

" the world moved at a slower pace, The rapid advance of;communication and

techﬁblogy in the modern world have made 1ndependent development impractical
&
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- for the compounded pace of technological developmeht have made catching

up ‘impossible. °Developing nations must move directly into the contemporary:

stream if theyvare ever éoing to narrow the gap between them and the more

.
§ o *

k advanced societies, To refuse assistance from more highly developed

B

countries means denying gneself of the experiences éf %Ehers. It is in
'direct conflict with the concepts of edueation andAprinciples»of 1eérning.
Is- it reélly necessary to go through fhg‘saﬁe pistakes?n Thg old édagg,
"Those who Qill not learn from-history are destined to relieve it," must
be heeded. Although there have been some dismai failures with efforts to
introduce wgstepn technology in the Indian cﬁlture, the Tault is.not with
the.technoiogy; bd% rather it is man's.ernor in éhe nature of the introduc-‘
l'tion. It Qould be-better notvto dwell on the failhres of the past; but

rather, seek the solutions and‘methOAé thét would insure sﬁccess. Only in
this manner can India ever hope to narrow the broad technological gap
currently 1i§ifing her progreés. Very_cloéely‘related.to.therrestrictive

’ naturg of over zealoué nationalism is the céncépt of maintenaﬁce of
cﬁitural tradifion for their own sake. That there is tﬁemendous social

o Value in ‘the maintenance,‘if not révériﬂg, of one's ancestry cannot be
denied. Hére.again, howevege care mhsfebe’taken; and highly selective.
processes must be observed for stringent adherence to cuitural traditions -
.ean'placé.change gﬂd progress within fixed boundaries, (iEqually deceiving -

»

is India's ability to absorb diverse cultures and philosophies. It is
like the gome owner who readily repairs the roof, replasters the walls, |,
: t o ol =
" applies fresh pdint, or makes remodeling improvements without heeding the

faulty-foundaﬁion. To sum'up, nationalism,and retaining ancestoral
traditions are not intrensically in the bgﬁt interests of a society,
: » h i

they can be tools of stagnation, ‘ .

o " '_‘ 262
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One more thought closely linked with natiohalism shOuldee considered.
In a country with nearly seggnty per cent illiteracy, .. ot only is .the ch01ce
of- natlonal language vitalj; but also the’ nature of the alphabet should be
given thorouph consideration. In this modern age of technology, that has
v1rtually shrunk the earth's topography and has made 1nternatlonal com-"
munlcatlons ‘both faclle and necessary, is the choice of the Hlndd alphabet
over the western lee? This merely compounds the-problem'of ultimate,in-
ternatiohal computer commuhicatioh. World standardization is ihevrtable.

’

~.Does it make sense to overcome such massive illiteracy and then have to

‘retrain? ‘ ’ ’ ) -
Lastly I would 1ike to probe the va11d1ty of the Gandhian phllosopﬂyﬁ-~
not mass productlon but productlon:&?’the masses. Here,agaln India's

huge unemployment problem -marks one's perspectlve.' of course, it is 1m- :

-
»

portant to find produ!tlve work for as many people as poss1b1e to promote
the democratlc principle of equal opportunity for all, but that does not
mean they should all be doing the same thing. The most ;mportant factor
to be considered here is the costareturn production ratib, Having ten men
do the morkvof one only guarantees.any equally low standard of living for
all, The beauty of mechanization is that_ it frees mahpower to provide the
services that raise a societdes standard of living. 1In a modern societies}
supe%structdre, productive manpower must be kept minimallinorder‘to insure
low'cost. Unemployed'forces must be directed,into new fields and vocations,'
.especially the service areas.

Indiafs greatdweakness can be‘its greatest strength_for in its un-
tapped hdman'resources'thereﬂis a iabor force that can favorably compete

in the world market,t_Efﬁprts must’ start at the national level to convert
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low yielg farming areas into industria) prodhction, thereby inéreé%ing the
profitability.through low labor cost

-broductivity return ratiosg,
Goverriment of India

5..-.°<"'J;' .
‘ VA,
as textile or electrongh*w“ i i
. ’ ] _/ . ;HMS?"

centers.

e .

I can only conclude as I starteg by stating that my opinions are
based on g partlcularly limiteq €Xposure to India, iﬁs pPeopde, and ‘its
cuiture apd that T €Xpress them not with critical intent, but more ag
first lmpressions of g foreigner who has considerable tq learn
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A PERSONAL VIEW OF SOME PROBIEMS

- , OF .

NONFORMAL EDUCATION SCHEMES IN INDIA

C by
Elvin Jones

>

"___Nonformal education is alive and well in India, There are problems

to be worked out 1n many of the proJects which have been started thus

.

far in some of the 22 states but I th}nk it fair to say that the concept =
of nonformal education has been gccepted by educationists and socialf

reformers as one of the ways by which to provide large numbers of people

-

‘with practical free education. _ ' ® 3“% .

Throughout my travels in India it h%2 been unfortunate that I have

2

not been able to v1s1t more of the nonformal education project centers
4wh1ch have international reputations. Despite this,»it has been excitiné'
and informative to have my attention drawn to projects in states such.as_
Maharashtra Qhere,I found the Directorate of Education‘comﬁosed of an

energetic and»committed group of educators, There, a nonformal education

i

project has been dev1°ed to service 100 centers w1th a total enrollment of
3000 adults,l These centers are sprezg over a considerably large area of .

the district andkare.designed to pas onqbasic knowledge in the area of -
'nutrition,'comnon,diseases,;individual and public sanitation, child care,
. , A T , ‘ .
' éeademship training, games and phy@ical exercises as well as social and
cnltural programs. Also 1ncluded in the’project plans are the inclusion ‘
of a ba iz literacy course and when and where possible, occupational or
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vocational skills such as masonary, carpentry, dairy poultry or.sheep
raising in addition to other skills i«rhich some districts may consider more
practical. In this way the nonformal project _in'Maharashtra has at this’

p'oint in time been able to'identify educational needs and preferences,

prepare a syllabus, select it's populatlon and begin to 1mplement a

program Wthh should have some.effect on the overall communlty. The non‘-v
S . A
) formal program. sponsored by the ’Goo,yeﬁynen# %g Ut&ar Pradesh and belng
developed at L1teracy House is anotheir exp,mple of a proaect whlch has N
been created to teach the young rural‘and urban populatlon.. Y’Jgre 1t not :
for this prOJect many of. Ind1a s youth would not otherWJ.ETa be a'Ele to | '

L ]
attend any sort of educatlonal 'program and ta.ke the adva.ntage of the
educatlonal fac1llt1es and personnel ava‘ilable to those whose communlties

cannot. prov1de phe same serv1ces.
wf ) .
The syllabus of the Utta’r Pradesh prog.am 1s essentlally the same a,s 459{* W,
ﬁthe important dlfference ﬁhat the ' :

S
-

Most 1urportant this progra.m ,has a

? iﬁ:", student d*f these ;:J,asses the Qppo.rtunlty

D;, f ) " ',:‘l; "

i

Place.' o ‘i“"

o : As regards,{tralnlng prhgr‘ams, ; was partw\iﬁﬁgn{' 2

program prepared W L1teracyr’}House in Lucknow . wb?f’& ﬁ 2
Qv

ey
r*ﬁm
&

d b _ 4 L ‘
,c off‘icers and supervisor., wof these programs belng ass'igned for natlondl
| consumptlon. I earned at Lucknow that co?L |

@% "’f‘or the above mentioned

: ‘ L e Byt oo

oo s o -

f m'sbnnel are presently offered in each of the‘kdistricts of the state and oo
A T . A
A?‘@" jﬁ’:&‘)’ : “ - b ‘ ' | o
g A “e(' . ‘ 4 . S
v f Wi
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last for ten days\t:;;:] Thesgsggpeersors and progect d1rectors\1n turn
Sl X3 ’fﬁw"ﬁr o
conduct tra1n1ng courses 311@@&3 d1str1cts for 1nstructors to e en-

4 a

-

~ the f1eld-based operatloﬁs¢ ecelwe training;in the areas outlined by

- e
: :.de basic theoret1cal famlllarlzatlon with the

Literacy House, These i

concepts of nonformal éﬂﬁﬁ t3

0

tion progects be1ng coééuo' d in, Uttar Pradesh how to construct a problem-
#& o A i %?
oriented curr1culum, %pdyygdual dlffe es of adult learners and other

PJ§

evaluat1ve and mat%ria S

s ¢
AR
B
hoy%¥¥ e
- - 3 &, 4
S - d
¥ “J,{n {; 3
|
+
&

questlons whlch ﬁ%&:fld llke to address to those ‘who read thls paper and
’who"e eypermenceJlx‘the development implegentatlon and evaluatlon of

Tnénfﬁémal*edui?:}on proiects is more extenslve than my own. That’ lower
’ inid] ‘ipms and teachers in India receive tra1ning in order to

¥ ) v

- be effect}ve as nonformal educators is commendable The content of thlS

B u.,t ’H "‘ ¥
ok,

tra1n1np is 1mporﬁ%§t and I thlnk 1t approprlate to mention here my

vfa‘ k)

’ 4
,concern ab t the classroom situatlon in nonformal education classes

/“‘Iq )
If the 1ndlvﬁﬂﬁal° who are to be held responSLble for 1nstruct1ng the

-
uneducated they must be ready and w1lling to develop the k1nd of rapporg

N, . . . -
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- with their students which is suitable for adult students. Also, it'is
my feellng that if 1nstructors are 1ntent on deve&oplng 1n the1r students

the.seﬁse of the .need to attempt reform of pressﬂng social,. env1ronmenta1

';4-,‘4‘!'1 ” .

dnd x’eaxmpnel problems,.than thls work requlres the teachers and the

'lup;' KS? and 1ower 1eve1 adm1n1strators to recognize the fact that’

thejd;ust be willing to allow the people they have e1ected to educate the
~opportunity to make input - 1nto the curricula and also to develop the serise
‘of self- respect and self-reliance wh1ch is an 1ntegra1 part of nonformal
) educatlon. These I th1nk are perhaps two of the most 1mportant aspects
'of nonformal educat;on which must be,carefully observed Uy project |

- -
directors and teachers. Too often in my observation of nonformal classes

I have.seen the subjugatfon of'the adult 1earners do the‘position_of
children as in the formal educationjsetting, as weli{as theﬂuse of
curricula which seemed far remoyed from the immediate problems of the
. learners. If one of the objectives of a nonformal education program is
toﬁﬁﬂlmulate self- rellance an@'analytlc thinking than adults in such
»programs should be given every opportunity to develop these competenc1es.
| Another point whlch practltloners of nonfbrmal educatlon might look
. into is the degree to which upper 1eve1 administrators are helpful'or
‘harmful regarding the 1mp1ementat10n of nonformal programs and what types

of tralnlng courses are being organ17ed for this constituency. For those

of us who haue,experienced the 'intricasies of bureaucratic administrations,

x
. t

we know that very often "top admlnlstrat?rs are frequently not femiliar.

w1th the proJects they are requested to dlrect -Nor they may be proponents :

of proprams which national or 1oca1 governments have instructed them‘

implement. Thi~ being the case, I th1nk it 1map1natlve that app01nt
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educatlonal adm1n1strators be made suff101ently aware of the theoretleal.
"and practlcal aspects of nonformal educatlon as well as attempting some

. clarification of the1r own att1tudes toward th1s type of mass education.

~

This can most successfully be ach1eved through thorough tralnlng or . f,

group/sesslons spe01flcally deslgned for admlnlstrators° Yet ancjthern

2 A
p01nt whlch I would llke to raise is that regardlng currlculum, partlcu—'

v

larly that éspect whlch deals spe01flcally with the practlcal and economic

3 .
@ dynam;cs of” rural anq‘urban llfe in Ind1a as well as Bther d?v€185152\7

v

countrles. It seems clear £ t@?s observer that nonformal educatlon as

a means of enllghtenmng;Zhe.masses of proper as regards their haaith and
's001al problems in addltlon to baslc llteracy is not enough.‘ Nonformal

educatlon should I think also be developed locally so that 1t can aid

%0
proper, espe01allv the rural and urban exploited, not onlv with ways and

means of increasing productivity but also to come to grips with problems

" which may be important factors affecting their ability to survive and

progress once basigheducation and raised consciousness have been.achieved,

There are other ills\in Indian society such as’lndebtedness, land- aliena-.

tion," corruption and s001al/economlc stratification whicl can be made

« part of the currichlum andtvhich wohld be just as beneficial, if not
e . . v '.

more, than the subjects typically found in nonformal curricula. If non-

,,formal;éducation is to perform a real service to the people we must not

fail to 1nclude toplco for discussion which will really serve the needs -of

the people desplte the fact that some’partl0lpants in proprams may, durlng

1nit1al stages of petthﬁgzused to.the program, feel too shy to ask to haVe-

\“‘

certaln toplcs 1ncludcd durinﬂ needs assessment sessions.

»



- ting thelr programs. It 1s my hope that in thewnear future Eeylll be

Lof nonformal education in devélopcd and developlnb countrles and that my

I would llke now to make a. br1ef comment on tﬁfiuubject of materials‘

. i Q{v .
used in- nonformal educatlon proJects.' Looklng at educatlon from the tradi-

tlonal point of vxew, it is my feellng that too much has been made of the
need for books for individual students. This necessity has in many cases &

been sufficient to~keep students out of classes and as in some cases ' )
| ’ . y . ' ' B ) —
developed over the years into-an-obstacle rather than an. aid to the _//// '

Q

furtherance of meaningful education. It is m&bfeellng that books should N

be replaced where pos51ble w1th slmple impressive visual a1ds whlch are

¢

sufflclently deslgned to achieve the same obJectlves as ,their bound counterj

)

parts and whlch are reproduc1ble at lower costs. As has been mentloned

elsewhere (the Ovérseas Hlndustan Times, June 19, 1975), educatlonal pro-, o
u ) - -~ N
grams Wthh hope to make a’ slgnlflcant contrlbutlon to the task of Y ' , L

’ . e,

reJuvenatlng 1nvent1veness.and creat1v1ty in the minds of the people need '

~ 5

to do seme bold thlnklng on how to replace the textbook by other carefully -
prepared economlcal and ‘locally su1table media, R

To re1terate, the above are only some of the ideas which have passed

through my mlnd durlng my short stay in Indlé On the whole I do not

"feel ‘that I am.yet in a p051tlon to give prescriptive recommendations-to“

-

nonformal educators although what I have written‘here may be of some help.

_ to those who are;in the initial stages of* planning 1mplement1ng or evalua—

- ]

able to make a more meaninpful and constructive contrlbqtyqp to the fleldv,:
. b

" -

thoughts w1ll have some hearlnp on_thc educatlonal proﬁrams belnv dev1"ed "‘ T
ﬂor our masses of people who need and earnevtly deSlTe somé type of ' L F
" , ’ ° ' a . P ‘ f Q
functlonal, practlcal educatlon. o - e N
‘ . . ' ' . e : Y N
) : N
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