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Lo, o " EXECUTIVE SUMMARY — ~ "' " Mg .
RIS . PR @l e '
. o - e T L ' PR : o T B
. Project REVAMP (Revitalize the%knmtiona] Md Academic Multifarious Program® .
through Career Education) was a three year ‘exemp ary project ia’ Vocatiqual®™ ¢ . %

Education funded under Part D,of the Vocational.Eduation Act:of. 1963 > Amended.

. - ; ) . . o SRRy . : e . }“QN'“’
< The prtjectwwas operational in South Portf%nd*-Ma?ne, a suburban|commynity - S
“in Southeastern Maine having-a“poptilation of approximately 24,500. - The scheol s& 1
- 'system has: a single high schodY, two Junior high sthodls and 12 elepentary «om =~ a
" schools serving a total student populatidn of: about 5,50?0,;.‘_ F‘% LR ’ H
T . : . B e S - -
Staffing fer the project consisted of 3 full-time assistant projéti aireétor,}f
. guidance specialist, two to foyr curricula coordinators, three guidance.z = | ’
- assistantsgs and clerical support. The-annual federal budget'wa$-$112,985,_

< . . s

Major goals were established for -~ . R ' T
. .. Career awareness (K%6),’ ‘ S o ' o '
. ‘Career Orientation and Exploration (7-9), ° _
/ ~ . Vocational:Preparation (10-12) - - N P o .
. Post High School (13-14), and ® o o o N
~ Professional Staff Devmlopment (K-12). -~ .. , o0 \\i\ =
Overriding concern was to revise‘cufriculum at tge elementary and secondary” ' .
-levels angd to restructure and revise -ggidance servicés in grades P-12. - NP
. A comp]ete'sequéntia] plan for career education in SQUth-Phrt1and s T
developed having specific objectives at .the primary, intermediate, juniow high, ~;
and senior high levels ‘in_each of eight goal aregs. o P '
- Elementary career awareness activitfes were'inplemented.into@a11_12 e]eméntaryf
schopls with significant results. Gontinued development of this. component haSTbeen"i
‘assigned to bng of the district's curricula qiréctors.' An Elementary Career - »
Awareness Handbook was developed as well as a.resource file for field trips and ' e
~ resource people.. o : L - . . AT L
. "Revisjon of guidance services for junior and senior high students was achieved
with the -addition of staff ahd a restructuring of the content and method of C
delivery of guidange ‘services. . ' e . Lo o Ty

(L . v . . “ .
) o s . LA o e . .
' Secondary curricula* revisions in fhathematics, English, and social studies f\\
-was achieved and prqvision for continued improvement has been made . '

®

- _PrOject'managementjof‘pTdhﬁfg§,~jﬁ§erviCe educatign, and gissemination was.. X .
skillfully done.- - : S . - :

- Student bufcomés'on careef,awaréﬁé§s:instruments at the elementary level éﬁg '
on the Assessment of Career Development ‘at the secondary level indicate that

- -implemented changes were successful. .

-~



SR B S T
w vl L 1 . )

P ¥ Kﬁ ‘..4‘

gt &

. Pt -
. ¥ L _
. ~s' . Y .. " ‘2..
- S y e S - -
\\ e S « “INTRODUCTION ' *
T o This eva
e

l1uatioﬁ¢rébbrt'addréssés the t
the South Pgrtland Gareer Education proj
'the Vocational:Education Act of 1963, as am
EEEEE SRR L o

. This 'report takes a lon

hree year accdmpTishments and impact
ect (REVAMP.)
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v ffort over three years. - .
v 1y evealuation reports‘héve:been'ﬂeveloped'by-the
evaluation team. These reports -along with the annual evaluation reports submitted
. in June. of 1974 and 1975 may be obtained through the South Portland District.or ,
the New England Resource Center for Occupationa)] Education if in-depth study is -
desired. . - - . S : “ - T
Evaluation of the project hasbbeenuaccomp115héd by three key ihdiVidué]s-;
working tfirough NERCOE. ‘They are: " . =~ e e
- | “Pr- Richard A. Gustafson -'Assistant Dean for Career-Studies at '
o _ ‘ y Keene: State College-and director of the -
L evaluation team. . ’ I D
: Dr.fAfthur\O.-Berhy - Coordinator-of Occupational teacher_education
- " -at the University of Maine at Portland-Gorham. -
' Dr. Robert Read - Director of the Department of Couhsé]br " Y
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'« . This final eya]uétipﬁléeport addresses-the efforts of a thrég{xgarﬁprbjectf"‘
. designed to implement a K-14 cdreer education program into- thes South Portland:
Public Schools “in ‘Solth*Portland, Maine. ' I N _

- .
b

_South-Portland is a suburban community Jocated in Southeastern Maine afd
having a population of approximately 24,500. The city has a balance of.industry
nd housing and its population is almost entirely white (95%) with no. ethnic:

group concentrations. - The general ‘seacoast corridor servéd by major U. S. Route
1 and the Maine Turnpike, Interstate 95, is the most populous. in the State. and:’

S thus is reflected in towfs and cities wigthin c]ose“éommUﬁing distance. The? . " »
: business community-i$ most active throu%%vits Chamber ofCommerce ahd both. the -

manufacturing ‘and service (tourism) industries have lay established activities.

within the area. Resfdents of South. Portland can easily travel to nearby Portland.

-andother towns for both employment and retail shopping. . So while South Portland = = .
has.identifiable geographic boundaries, its closeness to.the population:centerhof

“the-State makes tts economic boundaries much less distinct. - . KN
L K - .' ‘ ) “, _ R . . P ‘ ) g
. TheSchools ., e .o S
. | ' . . o ' ( ‘b‘. ' T .\‘g\) ‘
~ 1. Organization. o, Yoo "
! -, |Superintendent | _ ST
. | . \ L '-» » ' | - n ' ’ -0 . . o . - l .' ’ !
~|Assistant Superintendent| - |Assistant Superintendént . ____] . REVAMP R
(Elementary) N B e (Secondary) 1 Ad&ﬁsory'Board .
. L . . ' . : o . ) . _" ’ 1 ..}"a.- A
- [Curriculum Directorst--- - REVAMP |- - — = =~* ={Secondary Principals] " .
w 1 ~ |Assistant Director , T SR <t ‘?}’-3
o . ‘- K . : '. . o, - 7'\..': . . . ."‘ ] e 3
. Rrincipals | . - . IR LDepartment Chairmen ] = .
.. |Elementary)] 1o . S . - = S
~ ——— - |'3RevaMp | ' 7 'Directof of | ~- . |Tegchers| .
< -lTeachersl 7o | Lurriculum 7 | Guidance L -, T 7 L
b . B | Coordinators|. - g | [ Teacher Assistants ]
. 7 " . . - ) . ) . . .. - . . ‘_ 2 _ » N - ’
S X ‘\ o co -7 Cpunselors S e ,
Co o~ -~ 1] REVAMP Counselor SRR
. ‘ - | - :
- . v - \ - 3 Gyidancel . | ¢; o R
SN s o Assistants | = T - A
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The third project year continued with the, involvement- of four»pfojéctj .
" schools at the elementary level (Dyer, Lincoln, Redbank and Small), the two junior . -
high schon]s (Memorial and Mahoney),, and the South Port]and Senior: High School: *

~ The four curriculum directors at the elementary level were brought into the -
project to assist in the expansion to all elementary schools-during the" third
project year. E]emehtary'princﬁpals have also been involved in planning for -
full implementation. , + s R N

.
3

Of the twelve elementary schopls, Seven -meet the criteria needed to be .
designated as Title I'schools under ESEA. With up-to-date statistics developed
-in March. of 1975, all' Title I-schod]s’have_more"thén 14.2% of their students from
««low-income familfes.” Eleven point three- percent (11.3%) of South Portland
children received Aid to Dependent Children, 12:5% received free m¥lk, 18.3%
received free or reduced=price lupches, 9.4% of the families fall in Tow income
bracket from the 1970 censis, and .8% receive free dental clinic services.
i South Portland is a suburban comm&hity with a balance of industry and
,~. housing. Occupations span”a wide range from professdonal to Taborers. The ci
' -1s almost entirely white (95%) with no ethnic group concentration. '

IS B .

| ., _ o , , -
L . : . ) . > - N o

No. Schoolsb 4 / L Grades - : Enrol]ment
12 Elementary Schools g5 2,900 .

2 Junior High Schools - B i > 7-9 | 1,349

1 High Schoo] I S10-12 | 1,195 |
- e ‘ 5,444 ‘

L3
)

! : : : [ ) . . . J
A A11 the students- attending the .schoots designated above' will participate ip
"~ the project. - o e |

7

Although the ohe private school in South Portland is not located in any of

the elementary school districts included. in the project,. all opportunities for

- _ip-service training of professional .staff will be extended to the téaching '
/’%%ksonne][and assistance will be given by the e]emegtary curriculum coordinator

S help prepare materials which the- private school fyight desire. -

-In édditipn\to the number of public school participants'@pted'above, itis ¢
‘estimated that 150 out-df-scheol: youth and adults were included in the project. \
Every effort was made by the existing guidance staff and project personnel to

\ ferret out any .interested persons in-South Portland. It was anticipated that the
150.out-of-school youth were for the most part part-time or'short term students,
taking advantage perhaps; of only the~guidance services or one academic-cour;e.

Special Factors B L - 7?3 g - '

¢

'During,the three projectﬁiéars, no'unusua1.socia]”br'economic.faétors were
introduced into the South Portland area which had an effect on the Career Education
Project. - - - S - ' : : _ g

1
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S ) PROJECT GOALS AND OBJECTIVES '
3 ‘ The Tong range *(3 year) goals and objectives of the project remained. the °
’ same with annual implementation objectives representing "steps" or "milestones"
along the -road. to full implementation. - , P
. s ‘ ; - . "."' . ./‘/' - : ) o n . B
1.t Project Description . .° S . .
R S e . v ' ' J '=v3‘f;"' N
. The overall project,providqg/eadh student from K-14 develdpmental activities
“ beginning with self-awareness, “awareness ©f the.work in K~6;‘0Fientation and ¥,
. ~exploration occuring in grades 7-9, and preparation and placement in grades 10-12, "

- with: the Opgprtunity in grages 13-14 to .supplement or. retycle through,any of the
necessary procedural steps. ' S S . Wt :

2

vAWARENESS”(ﬁrades K-6) . : ‘ , _" . S iw. ..~>3 '
L S S coe v S %
< In order to reach the objectives of Career Educatlon the' elementary segment

~ of the project ‘emphasized the following tenents! ‘ . a

1. Self-awareness activities to help the students develop a better
understanding of their -abilities and interests. Career motivation
was provided through career education infusiok in all areas of the

— _ existing elementary curricula. Students investigated career clusters
L and emeined potential satisfactions. ' ' - S
2, Awareness'of.tpe world of-wor: to generate pupil motivation to obtain

L. occupational and‘educatiqnaT, nformation for various careers., '

- . X . ‘ ’ S L o .
' " 3. Work ethic te develop a positive attitude toward 11 work and respect.
: for others” and-what fheir jobs contribute to society. :

(R

CAREER~ORIENTATION'AND EXPLORATION (Grades 7-9)-

~ In grades 7 and 9 fhefcareenforféntation,was instituted. Specific explora-
tion components were covered in grade 9. - ‘ o 5 T

. . e Rt .
1. Career-orientatjon -.to provige an*opﬁoftunity for a7l students to
learn about a wide range of career-areas with emphasis on the = |
.~ . diversity of opportunities_and relationship of school ‘offerings to -
) 2\1 ~ different careers. Each ‘student ‘examined each of-the 15'USOE‘t1usters,
T of *occupations and emphasized Career pppoﬁtunities;relating to their
~own interests. ‘A differeritiated guidance staff provided expanded
~career education services as well as provided useful supportive
‘ . - materials and resources for classroom teachers. Individual and.small
T “group counseling were utilized. Specific activities included field:
' trips, to businesses and industries, and use of various A-V and
,printed‘matgniaTs correlated for easy reference in the junior high
career education center. . SR '

_ . . : .
. 2.. Career exploration - Career-exploration. was placed in, grade 9 so that
~ students were better equipped to make preliminary career decisions .
prior to academic and pre-vocational course selections in grade .10.
Exploration was focused on at Teast three occupational taxonomies,

N




. ‘with both observation and hands-on experience available in business .
N o and industry, school laboratories, area vocational centers, and/or =
L school classes. ‘ Grade 9 students continued in-depth study of specific -

. - < Jjob c]usters\and.refineq study to more specific areas within the . .7
, - «.a." . cluster.  Emphasis was placed on the continuing development of * .-
I N posifive attitudes through individual and group counseling, field - -
. . trips, outside speakers, bulletin hoards and occupational educational
> information. = - - oL C -

.

\

'VOEATIONAL PREPARATION (Grades 10-12) . g
Oppbrtunities;uere made for students to spend time, if needed, in the
* areas of awareness, orientation, and exploration. A continual effort was made
. " “through #he Guidance Departméent to provide ‘the services necessary for ‘reasonable -
¥ career . decisions. Counselors helped students' develop the academic and vocationai
+courses: of study necessgry.to eet their goals. Through the differentiateg ' '
‘guidance staff, guidance€ functidns were divide into professional and non-
professional services, leaving more time for the professional‘counseloys to
concentrate on individual and group cotthseling. The addition of a fogfth o
counselor-and the ‘guidance assj}stant greatly increased the availability of )
’ careerfguidanqe'services to péch students. The.ﬁﬁidanqe Department was equiPped
*_to meet expanded career education student needs though the addition of the .
Career Service Center. The academic and vocational course offerings at the high
schoql were redesigned se as to better equip students for career preparation.
Two .n8w colrses were .added in September of 1973 to offer pre-vocational training
in tooperative work-study and distributive .education. "Tﬁqse courses were funded
independent of the REVAMP project, but provided supportive rasources for REVAMP
.efforts at the high school-level. N : L

<.

. As the project progrgssed, high schodl courses outside of the'regu1é} Hay »
school were offered\sp_thatfstudents could take advantage of internships and on-
‘the-job training not normally available after regular school hours. - ' )

.. 1

a ° . FREEE -

POST HIGH SCHOOL (Grades 13-14) = - ."-

Y

o . Through an expanded Adult Education Proéraﬁ\and REVAMP projéct_funds,'a]]
J - available high school guidance services were" offered to.outiof-school'youth'and_
.. adults during evening hours. These_services included career orientation through

the career education.service centerf.career exploration on sma]l group or PR
individual basis, opportynities for internshd ps, on-the=% training programs,, and o
Jjob placement. Inagdditibn-the adult education Pprogram whs to-be expanded through =~
local funding so that out-of-school youth and ‘adults may, complete requirements for

high school- graduation or take refreshei courses. T = :

—

N
- k4 v

PROFESSIONAL, STAFF DEVELOPMENT (Grades K-6) S B

T

. Theve?ementary'cufriculum coordinator, .in cooperation with the elementary
curriculum directors and the REVAMP? ssistant Director, assisted the téachers in. .
» the develdpment of career educational materials and integratéd as.part #&f the |- ot
.-+ .exisking curricula; set up and-organized in-service training for orientatioh amd
' staff dévélopmgnt in career education, located the areas, organized, and supervised "
field trips, rand devé]bpéd'sUpp]emen;al bulletin board and poster materials for use
in all elementary schools. - S N . ;

.

. v ' - 13 '
. ? o

. v -~
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PROFESSIONAL STAFF DEVELOPMENT (Grades 7-12) IR IR

The secondary .curriculum coordinator, in cooperation with the guidance
department and the REVAMP Assistant Director, organized orientation and in-service
training for all teachers so that they might become acquainted with career
education objectives. Project personnel helped develop materials to be useful in
all subject matter ayeas. Since all students must take English, math and social

studies, the major thrust in curriculum development was placed in these areas,

~Each year, one depdntment was selected with two experienced, flexible South -
Portland teachers being freed from their regular classrooni duties to serve as
curriculum coordipators., Secondary curriculum coordinators deévéloped career ™~
'education materials and revampdd curriculum to be more sensitive to prep§ring :
students with an employable skill. : TV

. The curriculum coordinaotrs worked closely wi the department chairmen

¢ . and the.REVAMP Assistant Director to develop course gg;erﬁﬁQS;.'In order that =
35T career education activities ocdurred in the classroom prior to this comprehensive
i . -.revamp, project staff disseminated career education materials generated at other .

.« u’caréer education sites, and led and coordinated career education modification of = =
- oo - - - N .
Jorexisting curriculum. ' - - o :

4 on

2. Specific Objectives -

. ~The South Portland schools proposed a deve]opmeﬁtai~progrém;f¢’ areer
' - education for grade Kindergarten through 14 with. the following ijgttﬁyes

included: | )
Career-Awareness {Grades K-6) ‘ SRS N I S
' 1. Students will demonstrate ari awareness abdut’themse]&ésvﬁﬁcludind _
S & their interests and abilities. . : -

o v o )
= "2.° Students will demonstrate an_awareneés_ofhé wide variety.of career
‘ opportunities throughout 15 clusters. . :

3. Students will recognize that all work is part of life and important &
to.society. - = ' . L LT
Career Orientation (Grades 7-8) . ' . . ST
_ 1. Students.wi]].démOnstfate'insight'in é'diversify 0f career opportunities
) ~and their relationship to school subjects. o : f
- 2. Stﬁdents will demonsfrate awareness of their i~terests and abi]itieﬁi "¢?/
' 3. Studeﬁ?g will be‘ab]e to deSCribe howia positive attitune,toward wdbzfg,' o
. improves botm\gi{fonaT job satisfaction and quality ofproduct. = .
4. - Students wi]l-rg;_té their'jnterests and abilities to bo§sib1e7career )
selections. — o : o — e
\J . . “ Ty ’ . . S . - ‘
.. B, As the students complete the orientation segment, they will narrow: their
tentative career possibilities to three of-th§ 15.USOE job Clusters. -
\‘l . o ) " .

?




. 1 . -
‘

Career Exploration (Grade 9) - o S .

¢

1. Students will be involved in hands-on exploration in three _areas of
= their choice - on site or other first hand contact with worker or - |
- producing of real products. M . ' :

2. ;StyﬂéntS‘wi11 mékeiin—depﬁh analysis of three job clusters of their'™ .
~ choice. - : o - .

" 3. Students will be administered the General- Kuder Preference Record so

. “that they.may better evaluate their intergsts. - -

-~ -

' "Career Préparation (Grades jO-JZ%, o | A S '/
}. Students new to the program will increase self-awareness, orientation,
and explaration through individual® or small group guidance. -

2. -Studénts will use tests such as: ‘Kuder Preference Record - all forms, ~
Holland's Self-Directed Search, or,.the Strong Vocational Interest Blank.
q: : ‘With a variety of
s - .. vocatidnal training opportunities so they may,gjpon leaving school,
S have a salable ski11.< (Short’coursés.emphasﬁzing immediate job entry
.+ skills will be created.) - . o S

'3;.:Studehfs e p;étqg to drop out will be.provided

4. Students will _receive placement services as a guidance function.

- .. ¥0:4n cooperative work-study, distributive education and bysiness .
iﬁgﬁ seducation so. that they are ready for‘cooperatiye placement n grade 11. g

'f ‘u- 5. Stidents wi?]'be'proyided,pYe~vocationa1 orientation courses in grade

-

Ty

.Prograﬁ Reéjg}ing (Grades-13-and 14)
SO -

RN A]];out%gifscﬁool yauth and aduits-wi]],be provided thejophortunity';

to use aWl high school ‘duidance functions including: testing, - - .
vocatienal investigatiorr, counseling, educational planning assistance, -
-vocational training, and placement. . - : S
S : 2. -A]l out-of-school youth and adults will be provided the .gpportunity £ér
" - - Course work {in adult education to complete credits for %hh school - .
- PR | graduatian, further vocational training or refresher courses, and
. | . enrichment courses. o o o
< . J.3. The Assistant Director will structure the provision of these services
) Voo on a regular evening basis ard publicize this service through . . ..
e« - g  community media. ’ ’ - oo

: "‘}
"~

. ‘ 3. P ,So.nne]l. | . | 'v » . ;\"‘.' ’ | . .

. nFed?ra] funds are used-to sUpﬁort’(fu11y,0r~partia11y) nine fu11¥timé.
professional peF§0nne1~p]u$.one full-time projecy clerk. The professionals:
‘associated with the project are-as' follows: Jf; . , : .

-

e
3
t : . Y
. . .

!
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!

N ‘Frederick Freise.

. . N . ‘e - .
]

__ Project Director - The p}oject‘dérector wéé Mr. GeQrge'McLeod, hssistant.;
Superintendent of Schools (sacondary). Mr. McLeod has budgeted 20% of
his time to the’ project, by

he was paid totally by local funds.
) ;. ot '

’AsSistadt'Projeét Directbh;ﬂf}f

‘

;{§5515£qnf p?oject director5Was William

";Of thg proaecF and wbS'S?Ja ‘f;'t'P% by the proqeqt.fundsz | -

" Curriculum Coordinators - Tﬁ}oughouf the pr6je¢t'g three‘years,'regu1aﬁ
full-time faculty have been re]egsed to develop.curricula on a full-time :
“basis. : et N - : ’ o —

One pefsop, Mrs. Ruth Roberts haéjperformed this task at the‘elemehtary
~-level for all three years. | - i _

N
N

. At the'secondar& level shctessive'paiis of teache?é in'mathematics; Eng]ish§
and social studies have béen utitized. . - .- ’
X N G . :

J

Guidance Counselor - One full-time guidance ‘counselor at the high school - ..

., is-supported by the project. This is a new position *to.yield 4 FTE -
counselors at the high school. It was decided to divide the career leduca-
tion responsibilities among the four counselors (25% time(eachﬁ,rathér-,

. than;assignva1]<re;ponsibilitie§ to-a single person. -

v . Buidance Assistants - Three guidance assistants have been retained (T00% -

~funding by the project) to assist in the development of career.information
-resource centers at each of 2 junior high schools and at the_high school.

. \‘ """. . “ v ..“\

4. Activities and Services'. - o .-

FY -

[

”?ag fort: (1) elepmentary educatien, (2). curriculum . developmeht, (3) expanded' =

. °

. L T L : LN
aip\“J The major activities of ghe @roject&have fallen“¥nto four broad aréas of

d rédefined guidance services, and (4) overadl management planning.
. o " \.‘ v . .

[N

1. Elemeftary Lducation

A 4

» Through the development of a hahdbook, a file of resource §e0p1e'and_=
in-service teacher training, career education has been implemented into

. @11 12 elementary schools in the district. - : IR
~=‘.. " ‘-. B . / . N ) ) s.
- 2, .Curriculum Development : ' '

o

-The ‘elementary curriculum development effort has focused on-revising

S the elementary career education handbook and plahning for its )

. '+ implementation throughout all twelve.(12).elementary schooTs next -year.
‘ out - 1VE ~me / ; )

L ~ The secondary coordinator.of mathematics  from tgz first year was

o . retained to assist teachers in the implementati of math curricula
: developed and to assist other secondary teachers in implementing

career educaticn actiyities .into their cldssro

5 . -
’

\

responsible for the.day'to\daycmanigement :

T



3

Two Eng]1sh teachers from the h1gh schoo] were retained to exam1ne
and revise the English curricula (7- 12) with career education
concepts in m1nd ~during year TWb L

> Year Three saw two faculty deve]op curriculum: for social studies in "

grades 7-12. _ : : o ~
| 3. Guidance'Services '
" The guidance component (JHS and SHS) conducted a- needs assessment . -
and redefined’ their program based upon, these data. New strateg1es
and 'services were 1mp1emented as a result of the needs survey
4. ]

Overall Management

"

Project management focused upon f1ve areas of effort dur1nq the sec0nd

" year:

1. documentaticn of inservice

2. documentation of dissemination

3. deve]opment of a sequent1a1 p]an for the cont1nued development of

career education in South Port]and

4, deve]opment of a Guidance Handbook for students and parents

5. 1mp1emehtat1on of a- testing program in grades 2, 5, 8, and 11 wh1ch

will measure prOJect 1mpact . . v

13-
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o . EVALUATION OF PROJECT COMPONENTS L .
X ) .. .. o C . R T oA . o to )
f%‘: ' The evaluation of eachamajor‘project'Eb@pphent‘w111 Be-addreSséd'inwihe ‘
' Tight of the long. range objectives which the ‘project established three year$ ago. -
Other significant findings will be included where appropriate. o o

—

EJementéry Component .

: Qufihg the three’'years of the Career Education project fn South Portland,
-, .the developmeQ; and implementation of career education at the elementary level
was'thg primary responsibility of Mrs. Ruth Roberts. ‘ :

“From“the"0n7§et the eTementaryrcomponent~hés'mqyed ahead smobth]y and in an
exemplary manner. "Major activities designed to implement career education in each
elementary schoog were: "-- _ - S R L

1.  =The dev 1obment of an Elementahy Career AwareneSs-Hahdbook?
’ i - B o . . ’ 'l . “ '.. ‘
2. -The'deveTmeent of an ‘Elementary Resource file, and D
3.- In-service training experiences fprﬁxeachers. o ’ ~

DRI W

During the first two years of the project, implementation.was focused on
four "project schools." In the final year (with initial preparation, in the last
half of year two) the remaining eight eWmentary schools within the district were
" brought into the project. Holy €ross, a local. parochial school, was gl1so involved
during the final project yean. ' SR ‘8 .

h

Elementary Cq;eer‘AwérenessiHandbOoE C oy

. Throughout the thneéfyéérs of the projeCt, the elementary coordinator, _
teachers and administratdrs have developed and revised a career awareness hand-
book. for elementary teachers. » '

¢

This handbook in*its final revision will be linked directly to the eight - -
~ broad goal areas in the Sequential Plan for Career Education in South Portland.
Activities for each goal area at the primary and intermediate level have been
included. While the volume is arranged by goal aréa, activities pre cross '
tndexed by topical area. .

B

4
activities fo the major
iate levels in South

goals of-career education at_the-primary and ingerny
Portland. L

, , o ) .
This product is exemplary in that-it ties teaqb

. L \
{ %‘( T Y .
i .

[

£lementary+Resource File : ”\W:
. . / X :
The elementary resouwfce file is a teagher generated pool of activities
“involving field trips and resouree people for career education. Once the set 1is
complete it will contain approximately ‘300 cards, each providing the teacher with
‘a proven resource for field trips or guest speakers. A complete 1isting of this
resource file will be duplicated and will be housed in, the libraries of all 13
elementary schools, as well as the two junior high schools.

\)“‘ - \“/ o i - | 14 .
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-~ Inservice Training Experiences - ' - . . ' ST

Inservice training workshops have been implemented throughout the project
cycle. Initially, Mrs.. Roberts or outside consultants conducted these sessions.
~As the project progressed teachers and curriculum directors became the primary
“instructors" for other staff in the system. During the final year ‘of the pro--

Jject, more than 100" "teacher days" .of inservice -training had been offered by

South“Portland teachers and staff to the Bangor school system.'

. - . . ‘ . - . - N

L Career Guidance institutes °(24 teachers), Presentations (21) and hosting I
visitors (32) were also utilized as inservice activities. - : ’ '
Impact - - | - RO _ _;

Career Educétion at, the elementary level in South Portland has been achieved.
Testing in the pilot schools (see later section) has.resulted in significant
- gains in career awareness. . : 0
. ~ Through the involvement of the e]ehentary principals_and the curriculum -
*+ directors, implementation in all.13 elementary schools has been achieved as well

- as provision for on-going monitoring of continued implementation., -

Mrs. Ruth Roberts outTined five actions steps for implémenting caree}_éducation»

.~ into the non-project elementary schools ., They were: S . '

] 4 . ! 1 ‘- T R '\L,,.,\;V ) . v
b Meet with all building principals t0'in?6Fm“them\o£hQ§r§§f education -and
. -its .implications for South Port}and. T T {

RS
T T—e

;f?{ ‘Conduct a' series. of two inservice workshops, one on October 9, 1975 and
; a second on March' 9, 1976. : .

3. Atténdancé_by the elementary.career education.coordinator at -faculty .-
. meetings. = : ' ‘

4. Attendance offfhe elementary career education coordinator at PTA meetings.

5. Regular visits by the elementary career education coordinator to the '
. project anq'non—proﬁect schools. ' ' .
‘A1l steps in,tﬁis process were completed and we might add,.most successful.

Meetings with all principals have taken place, as well as meeting with all

faculties. The October 9, 1975 inservice workshop was 4 success as was the March

-workshop. The elementary careér education;coordinator1deve10ped a bi-weekly

schedule which permitted her to spend most of her time at the non-project schools

to help them develop career education activities and effectively implement these
in the classroom. A number of PTA presentations weré made and will continue.

The evaluation team reviewed the teacher reports of career education activi-
ties at the non&?roject schools. It was clear from a review of these activities
that virtually all teachers in the non-project schools are implementing career .

. education activities into the classroom. This is a most commendable fact. It is
clear that the'élemeﬂtary career education'coordinator has done an excellent Jjob

in working with .teachers and helping. them to implement career education in the

elementary schools. . SN v '
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o Curricu]um‘Deve]opmenf;ﬁomﬁonentb o R

[}

. Major emphasis of Project "REVAMP'" in'thé_areé of. Curriculum Development were

directed towards: - - o o W o S -

a) \PrOViding pre-vocational orientation courses in grade-9 and 10, and to

: promote ongoing pre-vocational onﬁentatdon. h I .

.b) Focus Math, Social Stuﬂ%es‘énd‘Engliéh courses more. on Career Development . °
#and to complimentvocational courses. " S '

'Y

1L Providing'p?e—vbcationaT'orientation;

a) A reorganization of the program of studies was completed and nine (9)
~ week courses in "Career Awareness" and "Self-Awareness” are .an ongoing |
. phase of the junior high curriculum at Memorial Junior High School. At.

: Mahoney Junior High School a nine (9) week -eourse in "Career Mwayeness" .
is required of all students. Courses at both junior high schaols are
oriented towards self-awareness, valué® and decision making. ...

‘ ' S ' E) ' R
During the 1975-76 academic year, 419’§iudents were involved in Yhése
L , courses indicating the degree of commitment - to achievement of the - ‘
i objective.“Junior high school principals assessed’ the program-bfferings,* " ..
K o recognized the need for greater attention to staffing, activities and =~ .
methods of teaching and included these courses in their 1976-?’“p§pgham R
of studies. . _ o - - fa wte o
. : ~ R o
b). -A course, #234-"Career Orientation", was designed for grade 10, Sopho-
_more level, as a vocational option. It consists of a redesigned intros: .
ductory course in_cooperative education and is included in the 1976-77 .
program of studies. Forty-five (45) students have enrolled in the course
for fall semester, indicating the effects of the ninth grade orientation *
., courses. : : o - -,
c) The three’ (3) year effect of the Career Educatipn Project with its intent
of restructing the guidance-counseling  function’ and the focusing of-the
" content areas of Math-Social_Science and English on Career Development
have resulted in major changes ‘Tn—the involvementiof ‘quidance personnel
*_ in the orientatign function. Ongoing activitiésxvnvolve mini trips to
. industry, individual and group visitations and jeb shadowing. Students
§ have toured-the Regional Vocational Center and counselors from the‘Center -
have been brought in to meet with students.  Appendix A reveals that E
there are six ?6) vocational programs available to South Portland students,
and that enrollments have increased by fifty-two (52) students, or.24%,
..~ ' during the three (3) years affected by the Career Education Project.

- A course, #634-"Car -er Preparation", was designed, implemented, evaluated

-~ and restructured t. neet the needs of senior students. It is a one (1)
~semester course which is team taught by personnel from the English and R
guidance staff. ' :

16
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" II. vCurr1cu1um Revision: Career Development Focus ‘;~ R -
‘The design of DroJect ”REVAMP" prov1ded for analysts, eva]uat1on, Snd
Ve curriculum revision by project personnel. Facu]ty members were given in-
. - house sabbaticals and assigned to.the task under the assumption that those
who -are involved-will, when they return ‘to the classroom, effect change.
. - Mathematics was: targeted for,rgvidw: durang the first year of the* proJect
« " English the second and Social® $c1ence the third. - . Ty

a) Mathemat1cs Currlcu1um Rev\ston.ahd ImpT‘menfat1on R 4%;_ "*ﬁﬁ*'”"
'_‘ffr . Two - (2) mathemat1cs teachers ggre ass1gned to the task’ o*&eé@ah11s ing
s |
o Y procedures, fof reviewing curritulum, conducting a needs aSgesime t &ﬁg

identifying recommended revisions. They established procad¥i; é’mh1ch&‘{
provided for, a review of existing- curricular, review of Care'& Educat1on

7+ 7 and 1nvo]vement of the business community and mathematics tedchérs. The'
L . result was a deries of recommendations for. revision of the mathematics
v ~.curriculum, approved by the School Board on March:11, 1974, and imple-

mented in three (3) phases by mathematic-personnel under the d1rectnon
i of ‘the Chairman of the Mathemat1cs Department at South Portland Hig
. School.
3'

--Dur1ng the 1974« 75 academ1c year severa1 r§§1s1ons were made in thr"}
: curriculum as Phase One was implemented-while research efforts and
o curriculum development efforts continued to be of concern.

E1ght (8) mathemat1cs teachers,accepted respons1b111ty for 1nstruct1on
in new or revised courses, and all department members took an active
part in curr1cu1um _development.

The revised mathematic sequence grades 9- f2 prov1ded for. d1fferent / o
levels of math based on the ‘occupational aspirations. of students: !
During- the 1974-75 academic year, an Algebra I course, replaced a pre-
Algebra course enrolling 111 students at the three (3) secondary schools.
Performance. and achievement indicated that students met course require-
ments ‘and expectations. Math teachers assumed responsibility for coun-
seling students, and math sequences have been more c1ear1y def1ned-

Figure I- and d1str1buted to all students..

- Figure 1 R Mathematjc Sequences Grades 9s12 5

geométry-—————aA]gebra 11 clementary analysis————acaicuTus
Algebra e : b

> Algebra II-—~>geometry \TﬂadVanced A]gebra - ?;( :
. . :

tlt Tech Algebra I/descr1pt1ve geometry——atech A]gebra II—tech. Algebr
echn1ca1 math <f;u '  III(semester
< app]1ed A]gebra I—ﬂdescr1pt1ve geometry==math for 1ndustry '

descri ti omet
) ///a riptive geome ry
™3 A]gebra Il

-

Algebra I part 1~——<9Algebra I part
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‘ Jp Figure I, Cont. - . Tre o L AN
EIect1ves»- commerc1a1 math - grades.9 and 10 d_
8 _ -consumer math A - grades’9 and 10 |
consumer math. B - grades 11 and 12 ‘ .
“computer programm1ng-——~9computer science -

finite math
Phase Two 1mp1ementatwoanrogressed as scheduIed AIgebra I part 1,
continued to be successful at the nLnth grade leyel:-with 1976 77 enroII-
ments prbjected at 128 students;-an-ingrease of thirty-six (36) The _
... .. .content of courses has.been rev1sed in an attempt to_enhance_ student JQ‘_NPM
T success. ‘\, i : T

- - . . .
. - R . : 3
i - o " e

5 } Consumer ‘math and technlcaI math have been offered’ “for two (2) years

i 7. " - with three (3) classes of forty-two (42) students and two (2) classes

~ of thirty- seven’ (37) at the Junior Highs and forty (40) students at, the
“high school. ‘Technical math had an enrollment of. twenty-one (21) students
"during-1975-76. ScHeduling has- been revised and combined materials de-,
veloped by consumer math teachers to assure .content and goaI ach1evement

Techn1ca1 AIgebra I was offered for the second time in 1975-76. and ran .

~ ,more smoothly -as mrsunderstand1ngs as to pUrposes of thé courseé were |

. resolved. The natural progression from applied Algebra I and.‘technical
AIgebra II from/techwical math -and. AIgebra I ran smootth, and enroIIments
s 1n second IeveI coyrses wére atta1ned - ﬁ, _ o

During ihe 1976 77 academ1c year, Phase III, or final sequencing of math
" -offérinfls, will take place and all courses 1n the ‘sequence. (Figure I) will
. be”@v [Mable to students "a .
G - :

b) EngI1sh Currlcqum Rev1s1on and ImpIementat1on

Ut111z1ng the procedyres and techn1ques deveIoped by mathemat1cs per-
i sonnel, two (2) English teachers undertook a review 'of the current offer-'
1. ings and EngI1sh curr1cu1ar dur1ng the 1974-75 academic year.

= WOrkshops were- heId by ﬁhe £ngI1sh staff involving them in 1dent1f1cat1on
of ldnguage skills and deveIopment of .a curriculum sequence to eliminate
ineffective duplication’and repetition. Altho not all teachers were in
- . agreement with all proposed revisions,.all accepted or recognized the
need for some and approximately 75% enthusiastically supported the English
¢ Curriculum Revisions which were apprOVed by the South Portland School
~Board on Marcq,IO 1975. : _ A

Recommendat1ons 1nc1uded a sequent1a1 program for all. generaI and coIIege
bound students, grades 7- 10 cover1ng f1ve (5) areas

Reading and L1telr:ature_,~
- Writing ‘
Language (grammar and 'usage)
‘ Speaking and Listening
. Career Exploration and Preparat1on
(values, attitudes, and job skills)

- . ' .
© 18 ' | '
-



e e 1) -A-nine- (9) week course. reqh1red~of ~all- n1nth.grade students dex "

/ . P .. . . . ~ M ' A
/ : Lo _.,tj Kl : o0 - -

" These e1ements are to'be a part of’ a11 Eng]ksh 0ffer1ngs, Phase IvIII n B

‘the Junior High Schoo] S _ _ . oo

In a furthEr extension of curriculum development, act1v1ty packages and ’

implementation strategies have been deVeloped for each curriculum area. | .
These are sequential, Phase I- I11 of the. Junior: H1gh program and pub11shed‘_
~in a Language Arts Curriculum Gu1de grades 7 12. o . \

In the Sen10r High School, a Phase_ E]ect1ves program has been adopted
New courses or approaches added 1nc1uded :

veloped cooperatively by the English and Guidance Departments.
- The Course to include jab shadowing and job skills (applications

and 1nterv1ew1ng appropr1ate to part t1me Jobs? |

- 2)” A career preparation course offered in grade 12 by, the Eng]1sh -,

~and Gu1dance Departments.

o3) Independqnt study opportun1ties - B ' J; "

L . !

‘Responsibility for 1mp1ementat10n of the curr1cu1um revision was acceptep;
by the English- Department Chairman and 1mp1emented.dur1ng the 1975-7¢

';academ1c year

‘A follow- up after one (1) year of 1mp1ementat10n revealed that the. recom_,wmw

* mendations had'been accomplished¢ and the career dimension had been in-

' fused. into theﬂongo1ng English curricular. Activity lists revealed the

extent of teacher -involvement with 50% of the faculty actively involved
in Career Education activities and two (2) publications and courses spec-
1f1ca11y onered with Career Educa{1on in mind.

yftwe]ve (12) teachers keying seven-
bsct1v1t1es to the obJect1ves and goals

The curriculum gu1de was comp]e edgd
teen (17) Career Edueation h%'
‘of Career, Education.. Secorg
“updating’ the1r*curr1cu1um e’ *§,ﬁr11 he degree of teacher involvement
attests to greater interest in M upport for Career Education as a
component of their curr1cu1ar ' o ) S , Yo

Soc1a1 Stud1es Curriculum Rev1s10n ‘and Imp]ementat10n
Vo

Two (2) Soc1a1 Studies teachers were assigned the task of reviewing the

Social Studies Curriculum and utilizing the procedures previously estab-

lished by Math and English submitted recommendations which received South

Portland Sch001 Board approval on April 12, 1976.

o I

Curriculum changes, which will be implemented during the 1976-77 academic

.. year, focus on sk1115, attitudes and values. More specifically:

1) Social Studies Sk1115 L1st1ngs ’ :
What and when to introduce and extend within_ the curr1cu1um.-

2) Assessment Instrument . :
For checking skills of entering seventh grade students in order
‘to provide basis for a re1evant curr1cu1um

n -%*'4 \
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Meathers were involved in revising and .+~



3) Exp]anat1on of Values’ and.Stages of Mora] Reason1ng N1th App11-
- cation to Social Studies o ‘

'4) Top1cs A

v0b3ect1ves and var1ous un1ts

. 5) Content 0ut11nes on Canada, Africa,. Latth Amerfca:

‘ ' These provide directions to teachers as to.what can be taught
and to familiarize the school board and teachers with these
content areas. - - t we

Curr1cu1um mater1als have been produced by a team of Soc1a1 Stud1es
. 1 teachers assessed by the board and revised accord1ng]y These mater1a1g
{ PO will be utilized in 1976-77 as the first phase of revision will be 1mp1e-»
-~ . mented in grades 7, 9 and 11.. Plans call for a review and revision of
s, Social Studies mater1als for grades 8, 10 and 12 during the 1976-77

‘ g ' -académic year-with implementation scheduled for 1977-78.  As with the other
L ‘curriculum areas, the department chairman- W111 assume respons1b1]1ty for
1mp1ementat1on : .

d)..Expans1onfof Career Education Curriculum Materiais'

Two (2) magor approaches were "utilized in. ach1evement of this goal;
acquisition‘of new materials for student usage and additional profes-
“sional materials for teacher rev1ew, and deve]opment of‘a procedure for -
d1ssem1nat1on : :

’-Resource, Centers at both Jun1or highs and the senior h1gh documented
acquisition of better than,200 new pieces, in addition, all centers in-.
dicated receipt of a 1arge.number of up-d ted catalogs: and pamphlets.
Documentation of usage as well as acquis t1on was prov1ded :

 § ' :
'\\\ Profess1ona1 staff mater1a1 ‘is held at' the H1gh School Resource Center
as well as the Career Education Coordinator's-0ffices. These are dis-
tributed to teaghers and staff upon request to any Center and/or the

W - - Career Educat1on Secondary Curriculum Coord1nator Usage was documented.
1. Summary: | Y

" Project goa]s in the area of curr1cu1um were ach1eved through
a) Implémentation of the Math: sequences,prov1d1ng re]evance and career
. or1ented mathemat1cs v .

"b) Imp]ementat1on of a revised English curricular which included a -career
"~ dimension at the junior high, and. career preparat1on courses as phase
e1ect1ves at the senior high. .
c) Analysis, review and development of a Social Studies curricular based on
skills, attitudes and values to be 1mp1emented in the 1976- 77 academ1c
- _year ‘ A

[
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d) Continued acquisition of Gareer Education resource materials and -y

: development of a system-Resource ‘Centers-for distribution and usage. . -
.o . . ) - T Dy .0 R - -
Project "REVAMP" has made great‘strides in curricdlup development and implementa-
tion. Infusion of Career Education Concept has take plac& becausqkqf recognition: .»
_.that Sinvolvement is a key.. b ‘ \\ . Ty T
"_,‘ L2 . . ~ ) A} . # N

v - ¢ J

.o

Guidaan-Counse]ing,Component S ' :ﬂﬁk
. The termipal evaluation of the guidance-aspect”g? this Project can be « T
“expressed (1) in, terms of the specific program objectives achieved and (2) in =~
.~ "terms of the,staff efforts made to achieve them. If one. is to focus on the |
single most noteworthy feature of Project REVAMP, it must.be in terms of.this .
... second dimension. The objectives of the Project were, in general, accomplished,
‘- .but-more importantly-where the guidance. department was involved, ‘its definition
of; role, staff's ‘daily functions, and their interacﬁdons with school and non-
~ school people were changed. B . o
At the start of the Project the Guidance Departments of the various,secon&ary :
- units were diligently engaged in traditional guidance reles, which were fafling
to meet the needs of many of their students and were relatively inefficient in-
their delivery of services. During the first year of the Project, staff became
familiar with the meaning and implications of a total career education,
orientation. In the second year, a needs assessment project, which gave ,
‘' continuous direction to the goals of the ‘guidance program, was instituted and a
systems approach to the accomplishment of REVAMP's objectives was developed. .
- During the third year, the various specific activities necessary to the achieve-
ment of the project's objectives were continued, instituted, or redefined, and

.

evaluation procedures were refined.’

d!r\ At the same time these program development actiVities were being pursued,
counselors, consultants, and paraprofessionals were continuously extending
themselves to provide new, career education oriented services to students, )
teachers, and parents. By the end of the three year project period such concepts
as the provision of guidance department monitored career' resource centérs, '
"+ counselor ‘administered and organized career &ducation activities for classroom
teachers, counselor taught career decisionmaking units, community invol-ement in
the school's guidance work, and a parental awareness of & continuous career
development thrust as a major justification for the guidance staff's existence
were firmly éntrenched, and guidance roles had been So irrevocably committed to
‘the implementations of these concepts that the reversion to former roles is
almost impossible. - By placing the major responsibility for implementing a ‘
.career education program in .the hands of the guidance staff project REVAMP both "
maximized the possibilities for attaining its "three year impact objectives" and
guaranteed that there would be a post-Project continuation of grant. supported
goals” and services. 3 : ' '

Specific Objectives

In general, there was an impressive accomp]iéhment of the Project's objectives,
and of the evaluation criteria necessary to document these accogplﬁ§hments. Only

Lo
{ '
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' ' , . career opportunities and awareness of their interests

some formal usefpf the Resource Center.

N Et
~ )

at the post-secondary Yevel (Program Recycling) were achievements disappointing.

sThe reasons for this relative failure and the successful achievement of’other
-goals are discussed in detail below: - ¢ : - :

N

. Career'Ofientafion (Gfaaes‘Z—S)‘

Objective 1 - Students,wi]]\demonstrate insight in a diversity of

o

and abilities.

© Objéctive 2 - Students will be abie to describe how a ‘positive attitude
' toward work improves bvth personal job satisfaction and

. quality of product. = | . o,

’

. . : ) ., a i . - N l , . . .
OGbjective 3 - Students will relate their interests and abilities to
C ~ possible career selections. ' . :

‘Activities to achieve these objectives varied §1§ghtLy in the two junior

‘hi'gh schools, but.the general offerings..were highly similar.’, The establishment-

of a Career Resource Center staffed by a highly competerit and dedicated para-
professional and supervised by counselors was the heart of the career education
program in ‘each school. Quarterly reports-over the three years indicated a - .
consistent and steadily increasing usage of these centers (e.g:, Memorial--had-a-.----- "
total of 1,098 student contacts in the second quarter of 1975 compared with 3f373v p
total student contacts in a similar period of 1976. A followup study of the

10th grades indicated that approximately 80% of these students had sought out
information on their own and approximately 90% of these had found the materials
helpful. "In-addition, in 1975-76, 85% of the teachers in these schools had made.

Anotﬁer major activity was the Career Fair co-sponsored by the two junior
highs. This effort was well attended and highly praised by both students and
ﬁ%gents and enthusiastically supported by the business community. '

) Other major career orientation activitigs included {1) self--and career-
awareness courses, where the results of interest and ability tests were related

to career planning, field trips and guest speakers, and student volunteer... .
programs. Again, followup studies of students in these activities -immed¥ately - N
and in the 10th grade indicate high Tevels of satisfaction with the programs ,.
increased- self-awareness and .increased job knowledge. ' - o : '

Objective 4 - As students complete the orientdtiontsegment, they'Will
K e ‘ narrow. their tentative carkeér possibilities to. three of

the 15.°USOE job clusters. (Grades 7, 8, and 9) -
o : .

As.a result of the aforementioned activities in grades 7 and 8 plus the .
writing of a career research paper by the ninth grade, all students were aware
of the USOE job cluster system and had identified their own major -interest areas
in terms of Holland's classification system. ‘A1l eighth graders listed three.,
prioritized career clusters for visitation at the Career Fair, and‘a sampling af '
ninth grdde students in April indicated that 78% had narrowed their job interests
to just one cluster and 88% had narrowed to three or less clusters. ' t,
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_Objéctivé.l - Students will be inVo]Jé%qin hands-on explération in

\ - thyee areas of their chotge-on site or other first hand
' : . - contact .wjth warkegs' or producing. of real products. '
.o -7 Sl " : N )
Obje;tive.2'-‘Studehts\w131_make’in-depth aqa}yses-of three job .
V. 'cfusteré.of their’choige.~ L ’

.

'._j"”"OBjectiv§73“1m3fﬁaéht§”WfTT“5éfhdhiniétefed thefﬁenera% Kuder .
R ' -« Preference Record sd that.they may better evaluate their
interests. Y e we :
Relative tovthe§é“éprprationuggals% stUfents only occasionally took the
Kuder interest survey, but the Self Directed Search w3s used widely, special
emphasis was given in the ninﬁﬁrgradengroup guidance cTasses to in-depth job~*"

analysis (although instructors noted,some difficulty with this because students

- tended to want to explore three Jobs .within their highest priority cluster), and
.. -Planned hands-on experiences 'Were provided to most studenis. - For example, 90% of
~* the Memorial and 67% 6f the Mahoney students participated¥in’ the Job Shadowing -
project, which involved extended individua],observathns,offan actual worker in

.. ‘a job field of their choice. Followup surveys indicated a ‘high jevel of learning
. :,\,'fzf:” - . o :

C“ and interest as a result of these visits.. -
Y - . o _ : o R S
e Objective 4 -"To fully inform parents and students about guidance
L : services. - - . - Co e
! b | o ,' ( . ) r .
* The major,jmplementation of-f%is objective was the completion over the years
.. 0of the Project of a’Career Guidance Handbook. This Handbook which was .designed
% to be used primarily at the point of transition to Junior high school, outlines -
. for the student and his parents the annual sequence of career development L
-+ activities which he will be exposed to and the decisions that need to be made
at each step. Plans have been made to distribute this document to all sixth

graders and their.parents and. to use it at each.degision point in the $tudent's '

secondary schoo]]career. _ , .
Additionally,-sixth grade orientation days, parent§ff;} hts for each grade,
open houses, parent participation in the Career Fair, and parwht participation in
many of the other aspee€ts of the Career education program served to keep both
parents and students aware of guidance -services, especially as they pertain to
Project REVAMP's goals. Typically, only about 15%-25% of parents.attended these
affairs, but evaluative comments from-those attending were very positive. -
L Finally, a junior high newspaper which is~§ponsdred'by'fhe Career Guidance
- Center provides an outlet for career guidance news 'to students. -
RS

'Career Preparatiop (Grades 10-12) . o,
Objective 1 - Students- will increase in self-awareness, orientation and
' exploration thfgugh individua] or small group guidance.

"

, , & _ X ,
Objective 2 - Students will use interest measures.

[ o '.-W,r{d




oAt the h1gh school 1eve1, awareness, and” or1entat1on act1v1t1es were cont1nued
as ‘preparation and terminal specialization goals were introduced. Vocational o
.decisionmaking act1v1t1es 1nc1uded b S oo : L T
1. Orientation Day to- fam111ar1z7/enter1ng 10th graders w1th the HTgh
Schoal _Career Guidance Center. _ . _

R s -~/

2. A weekly Career Resource Center News]etter '>
o ) ) ’ [ » . .r ) .
. I | mfA-JOb shadow1ng exper1ence for 155- students“”ﬂ\—~~'w~ e
R .4, Career F1e1d Tr1ps for appr0x1mate1y 300 students ‘ . “;; .

5. Smatl- group counse]or d1rected courses on dec1s1onmak1ng ‘participated RS
- in,by 75% of a11 10th graders o %}

o

6. "Co]]ege Surv1va1" program to. he]p 1nterested students’1n co]]eée
choice prob]ems C S

- -
u . »

1. Senior Career Day, a major undertaking 1nv01v1ng Jun1ors to some degrée
and all sen1ors, as we11 as the business: COmmunlty ‘

-

IS

‘8. A career preparation course 301nt1y"taught by counse]ohshandeZth»grade‘-' .
English teachers. ) '

9f, A vo]untary film fes'i?a on such soc1a1 issues as alcoholism, venerea]'

disease, and human,sszh@rﬁmy

10.. Monthly Career Days (average attendance 200 students) -

»

11. Student%0r1entat1on se551ons on Co]]ege Board exams and financial aid

(average attendance approx1mate1y 75, students). Similar -sessions in the
evenings foxr parents. ° X . ‘ B B
: 12. Work in cooperation with classroom teachers'to'make prbgram plans re]ative
s -+ to abilities and future career directions.
)
13. Evening orientation for entering 10th graders and the1r parents
(attended by over 300 students and parents)

-14. Continued provision of interest tests, adm1n1strat10n of the ACD, JOB- 0,
Lo OEK, and -SDS, and- part1c1pat1on 1n the Armed Forces Vocat10na1 Apt]tude
' Battery program.

ObJect1ve 3-- Students expected to: drop out w111 be prOV1ded with a
o variety of vocational training opportunities so they may,
, _ -upon -leaving school, have a salable skill.

0bJect1ve 4 - Students will rece1ve p1acement services as a gu1dance
functlon ,
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: . Objectiye 5 --Students will be provided pre-vocational orientation
s , : ki , courses in Grade 10 in cooperative work-study,. distributive
and business education-sq-that they are ready ‘for co--
" operative placenept in Grade 11 : ’

.. These three "placement" objectives have been "attacked on a broad front -
through the provigion of a.variety of'guidance‘monitoréas§ervices.. A dropout -
- Committee is meeting regularly to make recommendations t other school personnel
i , On how to cope with the dropout problem, a dropout ‘exit procédure has been : . - -
ERREE standardized;*the‘Chamber'of Commerce i$ cooperating in a project to find Jobs
-for school Tleavers, and guidance staff have contacted the majority of drbpouts - .
from the past year and have  induced about one third of these people to return. to
School. A Job Bank has been established and maintained by ;héLGuidance Department .

,to place students in part-time jobs and to assist graduates i ‘obfaining work. - ..

And, finally, an extensive Vocational-Work Experience program has been developed-
which starts with pre-votational and duidance activities in the 10th grade and.
-offers several different vocatidonal options at the 11th and 12th grade levels =
(e.g.; State Vocational SchodUs, Distribdtive Edwcation, Cooperatiye Work .
Experience, and Business Education Work Expe ience). Over the last three years. :
these options have increased in popularity w%&h the §Eydents. T s
Although this work placement effort iS’impreséﬁyg, this area represents. one
of the relative weaknesses still of Project REVAMPZs. ttemp;{to provide a more
relevant education. This is due not so much to a %ggk of appropriate effort on Ny
the part of guidance_and other staff as in a failuré” )

—

of some responsible persons

" to provide a means for making specific curriculum revisions based on the needs of ..
students, e.g.’, more appropriate courses- for future dropouts, and in the ‘process
%o identify the unique needs of various school sub-populations.  Hopefully, the
recently completed and excellent Needs Assessment will provide a vehicle for -
achieving this end. : . . .

. o T J R v

Program Recycling (Grades 13-14)

" Objective 1'4f0ut'onschool youths “should have dcces

ss to high school -
counseling- and career information. - : : '

-

L 4

Objéctive 2 - Adults need access to continued eduéationa] oppor{unifies. A

Objective 3.- Awareness of educational. opportunities for adults is
T ... needed if these programs are to be effective. : S
As noted earlier, this level of the Project has been relatively poorly -
tmplemented. Although it has been publicized in the community that guidance and - °
‘counseling services are availaple to out-of-school youth and ‘adults gnd although
\ the Career Guidance Center at the High School is open on evening a week with a
counselor on duty, there.has-been only a limited responsd: The main reason for
this 'seems to be a lack. of a means ;of successfully reaching out to potential
. consumers and-a lack .of strong motivation to:include these objectives and their
consequent ‘services in REVAMP planning. The guidance staff has made reasonable
- efforts and the adult careericounseling program has reached many needy clients,

. .

but #f this program is 'to continue it must receive careful attention and more

deliberate support. - e .

®
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. ".0f Project REVAMP over the past three years is impressive.

"~ in the .schoo153* an increa jngl¥\;:1evant educatior or futu?e-citizens,
" -wg;ké?s, and homemakers, and (c) a ¢

'of the Project most importantly include the_f011owing:

Ve M i 8
] . 4
] [ ’ N

Impact Summary = . . S SR R

k4
. . - : : - R

The above minor rese?vati@ng about Program Recycling and the need for 'more
responsive curriculum revision procedures not withstanding,. the accomplishments

\
4

' S ) ., p S v ot
If the \yoals .of edﬁéatjon involve (a) the inclusior of family and community

fluence of cognitive and affective learnings .
or all youth, e : - - Lo T
(I ° " 2 L <y

. L S e . T : S - -
. And if the goals of guidance involve (a) providing to youth information about °
self, (b) providing ‘them information dbout alternatives ‘of choice, (&) assisting . . °
them ‘in the. decisionmaking process, “and (d) facilitating their ‘learning process-
through interventions directly with students and the various agents who service ,
them, . e T S 7 Con '

.. And if the goals of career education involve (a) the assurance that. each
student and adult will have specific vocaticnal preparation, -(b) the expectation ‘
that society will provide ‘training, advisement, and placement for its citizens,
and (c) the opportunity for students to know more about self relatjve to the world
df work in order to ‘achieve maximally satisfying job, ’ : "

Then Project REVAMP has been extremely successful. For it hés;5bj‘using the

its guidance department ‘to make major changes in its role and its provision of -
services--as 'is fully reflected in the preceeding. two sections. Beyond the. °
attainment of these specificyobjectives of the.program the overall achievements

- vehicle of career educatioh, caused .the South Portland sthool system and especiél]y_

1. An increased visibility and appreciation-of guidance and career S

"~ education services to all consumers. ‘More parents and community ‘ o
people ‘have been brought in direct contact with the schools. In an. ’
operationa}’?uaugy”in 1970, guidance was not even mentioned; in 1976 -
it was mentioned*spontaneously and positively by 50% of the respon-

: ders. A survey at the end of the -Project period indicates an over )

“  90% involvement ofeteachers, mostly with positive reactions, in REVAMP®

- programs of some sort. ‘As® guidance services have been more career’ ’
education orientgd they have recéived increasingly strong endorsement
from administratgﬁn." ' ' ° : ‘ -

2. An increased volume and quality of guidance's student contact. The
career education thrust has forced counselors from one-to6-one contacts
and ihto "management" and small group activities, which have made them
more available' and apparently more helpful to students. .This fact is
reflected in progressively mpre positive comments in .the annual Senior
Surveys. - ' -~ - -

. { . '
+ 3., Better "public'relations" in general, parents-, teachers, students, and
community people express a more positive view of guidance services."

A

L
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- 4. "An ob¥ious "career edication" impact on students. At the junior
‘- high level counselors and teachers report.that students come from
‘the elementary’ grades with an apparent careér -development awareness.
- ACD results, the Sophomore Survey, and-the Senior Survey indicate
increased career maturity and increased satisfaction with career -
development programs. . :
On the critical side, t%ére is 8till & need to deal with: . R X

1. Some teachers' lack of'uhderstahdihg énd suppoft as they?see career

1 education interfering with their traditional tasks and subverting
. "discipline" and "standards." ~ S B

2. »Parent'concenns relative to what career education is all about, e.g.,
- "railroading” their children out of ‘college or not "advising" children
to do the "right thing." o

..3. The tendency of. students to persevere in traditional stereotypedjob
. 'roles, especially on the part of lower class .and non-academic youth,
- whd still have not been fully reached by REVAMP's programs. ,
~ Administratively, in terms of guidance staffing the impact of REVAMP is
manifested in the fact that most of the Career Resource Center aide positions,.
the REVAMP counselor position, and much of the software costs are being ‘incor-
porated into the local school budget. { : < -
These administrative commitments, the changed role of counselors, the
abvious positive impact of REVAMP's career education orientation, the improved
public image and participation in. the schogls, and the change in teacher-guidance
relationships all serve to reiterate our original statement that Project REVAMP
.- has achigved an irrevocable reorganization of guidance and instructional services
and has by many criteria proven itself as an eminently successful program.

2

c Management Compéﬁént .
“, . Project-wide Testing
Career Awarkness Inventory - S

Students in the elementary grades (1-6) were expdsed to a myriad of career
education activities during the three years of the project.  These ‘activities .
were designed to make stitdents more aware of themselves, their interests and

_-abilities and more aware of the world of work.

For the first two years-of the project, four elementary schools (Lincoln, o
. Redbank, Small, Dyer) were direct’reﬁipients of career education services;-.buring__
the final year of the project, the remaining eight elementary and one pardchial-
school (Kaler, Brown, Roosevelt, Willard, Henly, Hamlin, Holy Cross, Skillin and
Thorton-Haughts) were provided career education services along with the original -
four. s > ' . . : '

B . . . ¢ .
f . . . '
- .
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~In an effort to measure‘the groﬁxh¢§ﬁ career awareness of the yopngéter§‘in
the project and non-project schools, a pge- and post-test situation was designed.

Z An instrument, the South-Portland Céreer Awareness Inventory, was developed
. with two forms, one for primary and one {for intermediate grades (see Appendix A).
., The primary instrument was a 4B item test which was readto studenys who responded
to an answer sheet. The ‘ifitermediate i strument was a 31 item multiple choice
test which the students read and comp1qted themselves. Each instrument was pilot
tested and revised based upon feedback /from the studepts.

~ . In the fall of 1974 2nd and 5th g%aders in the four project schools and four'

- . non-project schools {Kaler, Brown, Rogsevelt, and Wi11arg) were tested using the .
appropriate form of /the .Career Awarendss Inventory. These same children were
tested again as 3rd and 6th graders ip the spring of 1976 usi he same. instrument.

Results of these testings appear in Table 1. Each school, both at the primary
N and intermediate/-1evels, .did show growth in career awareness over the span of the =
project. -Usin the T-test for correlated means, it was determined that all of
these gains were statistically significant, with the -exception of Kaler - inter-

_mediate. ,The/1argest g@ins were by Small School’ at the primary level.

Table 2-summarizes fthe comparisons made when all primary students tested in- - _
the project schools are compared with their counterparts-in the non-project schools.
The table/also makes the same comparisens for intermediate students.

It/can be seen that gains made in the‘projecp schools were greater-than the-
~non-prgject schools at both the primary and intermediate levels. The difference
‘betwi/n the gains was significant only at the primary level, however. -

? .
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using T-test for cofré]ated means .

-

o ; Al -
- TABLE 1 - Performance of Project and Non-Project Schools on. the South Portland
oo - ' Career Awareness Inventory - e
. 4 . .
. Pre-Test . ~ Post-Tést o &
- .~ e T/ o Q
5 . ' . Al Ele
2 c I : . 81 . cl | . gt = ‘s ‘;
[ © o cl © o - c e oy O
3 ] . . o} - [+}) o el 3 1 S.
= = (%) o 2: (%) | (¥} (721 (L]
"~ [Lincon 35 29.2 339 22-37-.35.0 3.97  28-41 (5.8
< | Redbank 20 - 27.1 5.03 17-37 31.1 4.52 21-37 4.0 *
& | Small 21 26.8  4.88.. 15-36 35.6 -1.80 33-40 8.8 . x
s § Dyer 34 28,9 © 2.97- 20-35 32.2 °3.48 23-39 3.3 *-
E S SN o 7
'Ey;" SL . Kaler 23 - 25.5 3.76  19-34°  30.4. 3.80 23-38 4.9 x
8@ [.Brown 26 27.0 3.83 18-37  31.1 °4.10 23-36 4.1 | *
5 Roosevelt 27 29.4- 3.58 23-36 . 32.7 2.73°  28-38 3.3 *
5‘”_; Willard 14 30.8. 3.14 24-36 #.5 3.13 . 28-38 1.7 *
. . -
= #

, Lincoln 27 15.6 3.60 . 9-21 18.4 2.94 13-23 2.8 *
3 .’;’T -Redbank 26 16.2  2.44 11-21 19.3 . 2.66 14-27 . 3.1 *.
of 1 | Small 24. " 16.5 3.08 10-22 18.9 ~ 2¢43  ‘16-24 2.4  *
'-§ g Dyer 35 16.9 - 2.13  14-22 19.1 3.00 11-24 (2.2 *

(8] . . . v . . .
El o Kaler - 13 195 -1.66 17-23° 19.8 2.28 . 17-23 0.3 - *
el 6 |Brown 42 - 14.9 . 3.54 7-200 18.1 3.37 - 8-25 3.2 *
& | Roosevelt - 26 17.5  4.40 - 9-25 20.2 2.96 . 15-26 2.7 -«
é:'_ Willard 22 18.1 2.90 13-23 © 19.7 2.66 13-25 - 1.6 - *
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Pre-Test ~ |  Post-Test |' . | H2%
‘ - ‘ | Gain ~go
_ No.| Mean »S.~D..»-_Mean S.D. Score ~ W Wn
Primary. Project 90 | 28.1 | 4.01 | 33.4 | 4.12 | 6.3 :
* Primary Non-Project 9 | 280 | 4.06 | 31.7- | 3.7 [ 3.7 | °
Intermediate Project {103 | 16.4 | 2.88 | 19.1 | 2.57 | 2.7° . N..
Intermed'ste Non-Project |103 17.0.1 3.82 19.3 3.02° 2.3.#f. -
i
o . K
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»E]emeﬁtary Sé]f-éhareness ; o | e

, In an effort to assess various dimensions of:self-awareness at the elementary

level, the self-observational scales (Sﬁg) was given to 2nd and 5th grade students
- in the fall of 1974 and was readministered to these same students as 3rd and 6th.

graders in ‘the.-spring of 1976. The test .and re-test matrix is below. '

. ffggsle 4  Number of Students Taking the SeTf—Observational’ScaTes

.’.) v

.PreQTest“' N Post—Test'
Primary ‘Intermediate - | Primary ! Intermediate °
Project Schodls | 121 120 oy 123
Non-Project. | 103 | 105 | 91 103
Schools . ' S | R

. The primary level of the SOS measures four dimensions of children's self -
concept, Each scale is labeled in a positive manner with high scores being most -
characteristicyof-tpe,scqle name. L : : ‘

. PRCRAE- L ,

The scaTgstre as follows. B o

Scale I - Self Acceptance

Children with high scores view themselves positively and attribute to them-
selves qualities of happiness, importance and general competence. - They see
themselves as being valued by peers, family and teachers. ¢Children with Tow
scores seé themselves as unhappy, lacking in general competence and of little '

. importance to others. ' : ) . o 8 :

a

Scale II - Sociad Maturity

S . : o ¢ ' :

. 'Childrén with high scores on this scale know how they are supposed :to think.
and feel in a variety of social situations. They have learned the importance of
such-notions.as "fair play,"sharing," "perserverance," "helpfulness," and e

“. "generosity." Children.with low scores on this scale have not learned these -
- notions and are likely to evidence behaviors that most adults would characterize

as. selfish, inconsiderate, or immature.

[




‘ _ _ : "
‘Scale III - School Affiliation ] o : e
Children with high scores.view school as a positive influence in their lives.
They enjoy going to school, and they enjoy the activities associated.with schodl.
Children with low scores view school <as an unhappy place to be. They do not
enjoy most school related ‘activities and are negativé about the importance of
school, in their 1ives. . ' R - R N o

<.

Scale IV - Self Security .

' Children with high scores report a high level of emotional confidence or .
_s?ggi]ity.' They feel that they are in reasonable control of the factors that
.atfect their Tives and spend 1ittle time worrying over possible troubles. -
Children with Tow scores on this scale worry a great deal. They are concerned
that something bad may happen and report feelings of nervousness.

{Table 5 summarizes the results of the‘SO§ tésting‘at the primarx 1evej. .

RS
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| Table 5: * Pro-Test. and Post-TestzResﬁltsat'thePrimarykLevel Usingthq_§g1fe0bservaf10n%1 Scales

. LV
ERNEN

- o Sﬂfk&ﬁwm | Social, Maturity
—g— : +—t -

School AffiTiation
o, [ten |50, it 150,

| Self Securityl |

Mean | S.0. [%tile |Mean | S0, %tile* Mean ;S.D. tile
projet | Pre-Test |12 (564 (7.9 |60 (807 |06 [ @0 (80| 8| 66 |56 | ag 6L.6
{Schools L I R R e : T
PostTest | 103|466 |97 | 412 |0 | 75 | 6.5 459 |128 |45 [5L1] 98 (89 |

or | Preest | 103 (501 |93 | 520 5213) 16 (805 (07 |95 |45 (5] 9.0 | 61
Project | R R |
Schools

] o N

[ osttest | @ {51 o7 | 382

{20 |69 |05 |0a 126 |28 (57 ] 68 |81

’ ' _‘ . 3
. : | | N s ?
o 34
. o’
33 { : \ | ) r
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The intermediate level of the SOS measures seven dimensiors of -children's

self concept. Each scale is labeled. in a.positive -manner with high scores being

- most characteristic of the scale name. oL ™ :
- The StaTéé'are as follows. C o -%ﬁ: 7_[*

N w‘n ' e - ‘ L - ‘. _ ae )

.Scale I - Se]f'Acceptance e

. ‘ ' , _ -
~ Children with high scores view themselves positively and attribute to them-
" selves -qualities of happiness, importance and general competence. They see them-
- -selves as being valued by'peers, family, and teachers. Children with low scores |
see themselves as unhappy, Tacking jn general competenceand of little importance
.to others. ' ’ T : S ' N

Scalg Il - Self Security’ = . . e ._-.fr
: i . ' St h E 7 ’
Children with high scores report a high level of emotional confidence or-
- stability. They feel that they are in reasonable control of fthe factors that
affect their Tives and spend little time worrying over possible trouples.
Children with -low scores on this scale worry a great deal. They are concerned
that something bad may happeh and report feelings of nervousness:

Scale II1 - Social Maturity

, Children with high scores on this scale know how they are supposed to think -
- and feel-in'a Variety- of sdcial situations. They have learned the importance of
such 'notions as “fair play;" "sharing," "perserverarce," "helpfulness," and
“'generosity." Children with low scores on this scale have not learned these
notions are likely ‘to evidence behaviors that most adults would characterize as
.selfish, .inconsiderate, or immature. - . S S
A P i

i

" Scale IV - Social Confidence o - .
. "Children with high scores on this scale fee] confident of their ability to' -
. _relate successfully in social situations. They feel confident that they can make
W - .friends easily, and that they are valued and enjoyed by their friends. Children .
* «With low.scores have difficulty making friends, do'not feel valued by others and, -
» . see other people as being more socially -adept than. themselves. Lo

« . Scale V- School Affiliation . 2

“.Children with high scores -view school as. a-positive influence in their lives.
-Tiiey enjoy going to school, and they enjoy the activities associated with school.
Children with. Tow scores view school as ‘an unhappy place to be. They do not enjoy .

. most school related activities and are negative about the importance of school in

their lives. . .- _ . S, . _ s

- Scale VI'S Teacher, Affiliation

. Children with high $cores on this scale. Tike their teachers. They see the ,
‘teacher as helpful, attentive,-understanding, and. generous. Children with Tow

I . R . - . . ‘
P . . . . ’ . J ‘e N - T . : ) g
PO . . 3 . v . . . .
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o ,tcores see the teacher as arbitrary, inconsiderate of children, and/ar as a
© source of emotional pain. .. . - .

‘Scale VII - Peer Affiliation : =

[

Children-with high scores on this scale consider their-relationship with
other children to be both 0§~high quality and of considerable importance to them.
-~ They see themselves as-appryved and valued by their peers. They 1ike to be with
~ other children. Children with Tow scores do not see their peer relationships as

an asset. - They see other children as unfriendly, théy have few friends, and do

‘not accept the responsibilities of friendship easily. .-
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| Table 6: PFQPTQSfi;POSt'TESt Results of the Intermediate Level Using the Sef-Observatio

E

¥

nal Scales

[

Self-Acceptancé . §e1f Security - | Social Maturity  |Social Confidence

o |Men |50, |stite | ean | 5.0, [4tile |Mean] 5.0 | %tile | Mean 5.0.| ile

project | recTest | 120 (50 (84 | n [ w5 |95 e {507 13 sl s0s 1871 52.9
Schools | - . N -~ o e

'.: " . . 'w'!"‘

| hostTest |13 505 4 | s [ S06 | 47 |0 (84| 57 | w1 iwd | 0o | wy |

lor- | Preest 105 (522 (95| 604 904 | 93 |10 509 70 | s | 517 72| s
- |Project | I D o -]
Schools

\ ‘ ‘ o

ost-Test | 103 (520 (43| 518 |4 |58 |2 | | 69 | wo| as | 07| o]

’ ) o ' . o .

| School AfFiliation |  Teacher’Mffiliation|  Peer Affiliation -

[Yean { $.0. |tite {Wean S.0. [ 4tile |Mean {S.0. |%tile
Project [PreTest 515 M. |55 |6 '5.449% 6L [50.5 | 9.2 |53
Schools ) o . ] a IR S I
CcfPostTest - fAL4 | 84 81 |es |55 [as B |45 |87

| Noﬁ- :"Pre-Test N 0.0 10,2 |51.6 |52.3 {7.7 60,5 §0;Q{‘ 9.6 w; 54.8
Project. S D R T L -

. [Schools | |1 . | R 8
| Post-Test - 2.0 | 6.5 |58.4 (oL2- 8.5 | 847 BLL {52 [54.0 .
. ( \ N ’ .




- information. for the guidance staff is they rev1e

u : o . S ) - : : T LT,
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It can be seen from thb]es 4,5, and 6 that scores-On the post test measures
- for“both project and non-project schools were cons1derah(y lower than the pre- test
.scores. 'Considerable distussions weré-held. W1th ‘teachers.and pri proJect staff but

no exp]anat1on for th1s fgll off in scoresvhas 1dent1f1ed

i
H 3

Assessment of Career Devel;pment o . - S
- “In ‘the- Jun1or ‘and senior h1gn schooT program the Assessment of: Career R
» Deve]opmen (ACD) was_used both as a‘needs assessment and student evaluation .’ ,f" ’
instrument. Because the implementation ‘plan for- career education at’ -the' secondary.
~level: focused - ‘heavily on the career guidance comp ents the ACD providéd useful °

wég the1r program obJect1ves '

v

v The ACD was adm1n1stered to 120 junior high 8th graders and 114 sen1or,h1gh W
- 1Tth graders in January, of 1975. During April of 1976, the ACD was again.’ - : ':: :
administered to these same students: One hundred one (101) 9th graders and - 84

12th graders took the post -test. -

- .
)

S 5
The ACD resu]ts prov1de 1nformat1on arranged into 16 tab]es address1ng var1ous I
aspects-of occupational awdreness, self-awareness, and career p1ann1ng and - T
decision-making. Table 3 below summarizes the pre- and-post-test results in. the BRSC I
- three areas of occupat1ona1 characteristics, occupational preparation requ1rements L

and career’ p1ann1ng know]edge It can be seen that a11 schools made ga1ns in a11
three test areas. e - _ s

e . - TR
Y ‘!’ ) : . ¢ c__”w.,’
Sy - Ce . f

iRt

_ Table’3: Pre and Post-Test Data - Assessment of Career Development = Occupational *
' : o Know]edge Areas : - B T

.8

~ . . . N ¢

Senior ‘High School ~ Mahoney - [T Memorial

: B _|'N. | Mean | S.D. | N | Mean |'S.D. | N ‘] mean s.0. | ¢
Occupational Pre 114 | 42.56 | 5.67 |60 [35.13 | 6.58 | 60 |-31.22 | 8.84

Characterlst1cs Post | 84 | 44.21 | 4,50 |50 '39.74 | 6.50 | 51 | 36.51 { 7.82

[occupational  [pre [114 | 13.24 | 2.12 |60 |10.87 | 2.32 | €0 10.25 | 8.82 |
+ [Preparation . JPost | 84 | 14.00 | 1.71 |[50°|12:20 | 2.32.| 51 | 11.29 | 2.30
-, |Requirements N : : R T .

Gareer Planning ‘| Pre 154 29.16. 4.13 |60 |25.98 | 5.19 | 60 | 23.37 | 5.80
knowledge ~ ~ | Post | 84 |30.43°| 4.45 |50 |28.82 | 4399 | 51 26.73 | 5.84




Of ‘more. 1nterest however, is the sh1ft of student know]edge and awareness 8f .
career educat1on as 111ustrated by the f1fteen (15) quest1ons de 11ed below. R

.. i"f:“ e X Lo ) : . Ay
‘11 ‘ ‘. . R N . . Co Yo

S Most peop]e do not- need to begin career p]ann1ng unti] their fina] year 1n
a high schoo] . .

v o BRI 5o v ‘,'\ .
' - ’P-» - [ High Schoo] ‘Mahoney | Memorial e
E - T — . st o de
N 1 Pre - [ Post | Pre|Post-| Pre | Post ~,[. .. '~

=-;oc Percent . - |- 91y | 86%c| 'gam|-92% | 837 o4y . T
¥ ' Respondﬁng Fa1se - FRRECR - SE RS '

S

L P H1gh¢School Makoney ,"| Memorial ~
¢ ’ ) T éﬁ%ﬁ Pre ' Post Pre bost‘ Pre- Post
}.’ ,f : Percent ‘_5‘ g ' S R o
- 3 " Responding False - “92%1  92% 87% | 94% 60% | 80%

3. The typical man will ho1d more than_foor’difterentajobs during hisﬁlifetime;_‘

: A H1gh School J Mahoney | Memorial .

- ,'.: L pre Post | Pre {Post. | Pre Post

Percent :
Responding True

t

62% | . 77% |'50% | 68% 67% | 752
-4, 'Few.women erk'6utside of'tné-home after mapijédé}_;'

C;“anfv. e L | | High School .| .Mahoney ° Me@oggal  , - ‘T*\~\\$

- "ol Pre|"post |'Pre | Post |'Pre |Post .|
‘~Percent ) '7* . o o I : ' '
' Responding False 71% | - 81% 73% | 88

47% | 712

oy
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- 5. How -sure are you that your first job choice wil) be the 'same in a year.

Y ,
High School ~ Mahoney | Memorial_
Pre | Post | Pre| Post Pre | Post
oo VerySure | o208 | sog | =7e| 378 '-429% 38%
- Fairly Sure ~47% 39% 49z 39 52% | 46% -
hNot.Sure At AN 24% 11% 14% <gpz 192 | 16%

6. Less than ohe third of all JOb openings require a co]lege degree,

‘Hig.“3chool ~ Mahoney - Memor1a1
oo ' Pre Post Pre [ Post - Pre |Post
- Percent Responding » j} . S
¢ | True - . 392 | 42% ‘38% | 46% 45% | 55%
7. Educatiqna] Plans E ﬂigh'Schbo] _ Mahoney - | Memorial
| | , ‘ Pre |Post ‘ Pre | Post * | Pre . |Post
.a. Braduate from High School 2 | 7« |8 |2 || =
b. Complete apprenticefprogram‘ , 1 14 | O 4 - .2 -2
c. Job training in miiitary el o202 | s 7 4
_ / . ) 3 |
d. Two- year college (communjty, ) ; 'f' : ‘
technical)- | 18 36 22 18 7 lQ
e. Two-year private technica] or ‘ ‘ )
trade school- - 14 8 3 4 3. 6
.‘¥. Three or more years of col]ege 45 49 60 |62 45 4]
g. Something elde | "7 s 4 .5 | 6 10 1 6,
h. Would yp%,say that, your job future 1is?
. . ’ ) . " Q" .
B High School | Mahoney Memorial
Pre | Post | Pre | Post Pre. | Post
a. Bright © - | 49| 63 | 70| 66 63 66
i " b. Dark 4 2 0 4 0 2
' ¢c. Uncertain 46| 35 . 30 30 37 32

4l
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9. File of job descriptions, pamphlets, or books on jobs.

| High Schbol' "Mahoney | Memorial 3
Pre | Post Pre} Post Pre . Post
a: Help not used, v . | b .ﬁ~ o .
not provided 30 15 28 10 27 18
b, Of Tittle help 16 | 23 17| 10 |.38 [ 2
C c. Of some help 39 | a3 40 | 50| 28 | 49
ﬂ. A Tot of help 16 | 19 15 | 30 74| 10
10. ?Ei]ms on jobs, talks by workers, careérfdays:‘tours.
i | High School Mahoney‘ Memorial
/ B ,v Pre Po;t Pre| Post |Pre |Post ° y
- / a. He]p.notiused;' . ; - ‘
/ not provided 45 24 62| 6 40 16
i / b. Of 1ittle help 19 | 27 | 13 22 33 | 29
" c.Of some help . | 26 | 37 18{ 40 |18 |35
d. Alot of help . |.10 | 12 N 32| 8| 20 )

11. Class dischssiqn Sy teachers of Jobs related to subjects.

High Schooi Mahoney ’Memoriej
Pre 'Post Pre | Post Pre | Post
a. Help not useJ? ' ,. o
not provided 46 38 58| 32 47 29
b Of Mttlehelp |27 f 31 | 18] 26 [o7 | 2
c. Of some help |19 | 27 20| 26 |18 | 29
d. A lot of help 7] 4 3 |.16 8 | 12
42 .
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y - :
12. - Discﬁésion with couqsefbr of éducation and job plans often durtng'high‘school. .
High Sch?o] Mahoney Memorial
© Pre Pdsi Pfeif'Pdst~: Pre | Post . ' 'n | ” 3.
a. Help not used, . | ﬁj BN S | .., ‘
- not'provided. .| 27 | -8 _ | 6l|:28 [ 63 4 o
b. Of Mttlehelp| 27 | 19+ | 19| 322+ | 15° 27 -
c: Of some help 32 |- 46,,_ 1 17 30 18 | .24'*.:' o
ﬂ Td. A6t of'pé1p L s 26 | sl as) | 3] 8| T

13. Meetings with small groups to discu55'whdt we;w&nt froﬁ”ﬁob, eduéation plans, -

etc. N »
| Higi School Mgbphey v Mémoria]
o _Pre | Post , Pre'| " Post .- | | g
a. Help not uded, N 70 | 66, | o g | 57| |
- not provided - Y R S I
b. OF TittleRpelp ;égngi' 24 Mo {20 | | 16 |
c. Of some help | 10 |4 * | 14 | 34 13 | 20 . f;f
. d. ATot of help - 1 6 5| 2 - 134 8 |
}4f Overall, how much help has_yqur school giveﬁ you? )
High- School Mahoney Memoria] 1 ~
.‘;Vfre Post - | Pre |Post Pre | Post
a. Help not used;l ‘ ) oo _ .
not provided 11 5 13 6 | 12 2 -
_b. Of Mttle help | 32 [19-, . “27 10 .50 33 ".' /\
" ¢, Of some help 46 157 . |45 | 46 . | 50 |55 L
) d. Alotofhelp | 12 [19 . |15 ]38 | 8 |10 ‘




_vl o ' ) '." Lo 392

e

’ T

15. Do you feel yoy-can see a counselor when you want to or need to?

High School Mahoney ~ Memorial
v Pre [ Post | Pre| Post. | Pre | Post

~ a. Hardlyever | 3 |"a 10] '6 |13 8 |
! b. Usually 37 27 35| 24 48 149 - L
c. Almgtalways | 61 | 69 | 55| 70 |38 | a1 .F[ .70
S : ° ‘ L] ) g ’ o . . ;:f o "“} '

7 .d, Do not have a 0 0 01 -0 | 0 2- . ﬁL;p.;yf '
£ counselor v : — — e

Program Recycling

Th?ﬁﬂghout the three years of project REVAMP, the grade 13-14 component has
received low priority. Original USOE guidelines for activities in this-area
were minimal and clarification was: not forthcoming in subsequent discussions.

The project staffed its.éa?éékﬁﬁesource center each Wedhesday evening for
community use. The use by out-of-school adults was minimal. It was discussed

" that-the largest out-of-school users of this resource center were those students:

who had"graduated or left school over the past few years. Students returned to

jutilize the coupseling service and resource center during regular School hours

7

on an increasing:basis. :

, The practice of staffingbthe guidancg‘office thrbughout the summer, initiated
during the summer of 1975, will be continued during the summer of 1976. It was

- discovered- that a number of former students have need for guidance and counseliryg .

“services during the entire summer and therefore, a staggered staffing arrangement o

IR The South Portland High Scho61 Has a limited adult ed

has beeh déve10ped to provide this coverage. |
_ Sa _ ‘ 2ducation pFéérém"thhoﬁgh
it is offering courses in typing, bookkeeping, shorthand, and data processing.

" These courses are well enrolled and were not offered at. the high school’ prior to

the career education project. Adult basic education programs are offered in the
Portland School District .thus duplication of effort in South Portland is not -
requfged. - s . o _ S \
It should be pointed out that ‘the adult education programs in South. Portland
are free to the citizens of that city with the loca) contribution being 50% of the. °
program costs and the other half of the program costs being reimbursed by the
State. Recent changes in the reimbursement rate by the State has made South
Portland and other communities reiuctant to expand their adult education programs.

4
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In-Service Training

Career Guidance Institutes: The Career Guidance Institutes have continued
throughout this third and final year of the project with increasing success. One
innovative feature of the Career Guidance approach during this. year has been the

“involvement of students. Fifty-six students have been involved during the 1976
academic year . and this has resulted in an increasing number of job shadowing )
~activities for senior high-school students. The following table illustrates. the
growth of the career guidance effort over the past four years in South.Portland.
" As mentioned in earlier reports,. it can be seen that this single inservice sactivity
for the administrators, teachers, and students has been the vehicle of*the most
-+ impact upon the system. ’ . ' o g ' : &

It is planned that the guiddnce'department will assume 1eadership'in the
organization of career guidance institute activities in the years ahead.

Table I: LSoughéPﬁrt]and Staff Involvement in Career .
| - Buidance Institutes 1974-1976

.
o - e R .
4 . . o o . S

| T 1974 . 1975  -1976  Total
~ PARENTS B | | S
o Elementary - 1 5 6 R E 12.
J Secondary - - "= =
TOTAL" RARBNTS 5 " 6, 1 12.)
STUDENTS = = .
: Elementary e - - 13 13
\ Secondary . oo 5 7 43 5.
- TOTAL STUDENTS b 5 7 56 68,
SCHODL PERSONNEL
Teachers ¥ - «
Elementary Tl - 9 15 24
Secondary 7 - S 18 24 25 87
Total Teachers ” ‘ 18 33 40 - 91
Counselors . 7
Elementary - - - - .
Segondary - 6° 5 7 18
- Total Counselors 6 5 7 18
Administrators . '
Elemeptary s o ) - v 5 . 6
o Secondary T : 6 6 . 3 15
Total Administrators : - .6 7 8 21
. TOTAL SCHOOL PERSONNEL. & . - 30 45 55 130
.~ BUSINESS (donated.time) . '+ - | ‘ |
~ Personndl’ L PR 51 49 145 245
Tour Sites L ) ( 4};‘ ‘2Q‘ .21 54 . 95

L 4




'The Sequential Plan

The South Portland plan for career education (adopted by the Board of
Education May 10, 1976) identifies major objectives occuring in the primary,
intermediate, junior high and high school level within eight broad goal areas.

" At the elementary level, the myriad of career education activities are being
. reorganized and cataloged as they relate to the eight overriding goals. At the
- secondary level, this categorization of.activities is the dual responsibility of
the curriculum coordinators andthe guidance staff. The.categoriza%ion process
~at the secondary level is much less advanced than at the elementary level.

[t is recommended by the, evaluation team that if the séquentia1 p]an'is to
become a useful document, a number of steps must be completed in the future.
They are: ’ ‘ : o

T1.- Identification of those .objectives which have been 5chieved, those
,which are currently being addressed, and those which-remainitO‘be" .
addressed in th future. s o o '

TR ¥
R

2. An assignment of program*kéépbﬁsibilities to-each of the objectives
© Within each goal areafor €ich level of the career education program. .
“Only when responsibilities are assigned can we be assured that ’

-Implementation 6f the plan will take place. : C
3. . There remdins.a"problem of assessment. #here should béfa.héchﬁnism;idj'gzﬁ
~ “however informal, which specifies the methodologies to agcertaihaﬁpéf:, RENEE
' degree to which objectives are being actieved. - A P
Lo o . - - . ‘. .',. ‘ ,.;‘;';:_,.‘".
bissemination - T o
. . ‘ | ot - - N

e, . . ‘ o ol
“: - The'major dissemination activity currently underway is the South™Portland B
School's- involvement with the Bangor school system. Under a prior‘agréement with
th63USOE funded career education project in Bangor, the teachers and staff in
South" Porfland are assisting Bangor in developing a career education_prpgram there.

As part of this activity,'a group of 12-14" teachers from Soutthﬁftiand
traveled to Bangor once every two weeks to deliver an inservice workshop for
Bangor teachers. This teacher-to-teacher workshop concept has wirked Very well

with both teachers and administrators giving high marks to the  ffbp§tg

. Also some 46 teachers from the Bangor district (13 e]ementgry;{3§'secondhry)
"+ traveled to South Portland to ‘observe career education activitibs .demonstrated by
; South Portland.teachers in the classroom. Again, this activity:was €valuated as
. .most successful by both teachers and administrators. SIyY :

It is clear that this teacher-to-teacher approach to !dissemination worked
out in an excellent manner. arid should be one which other projects consider as an
effective way to disseminate both the process and content of career education
programs. . S : 4 b
46 T K
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During the final six months of the caréer education projecf,%fbﬂr documents . -
were developed for dissemination. They are as ‘follows: ' . T

1. . A Model English Curriculum Guide. - This document will be disseminated
using state funds, toall junior and senior high schools in the state.
Copie$ of the document will also be made available to ERIC, and the
State Departments of Education in New England. . . = o -

7

- 2. Elementary Career Education Handbook. As Ruth Roberts and her staff.
. ‘complete the elementary handbook, this will be printed and given

.

limited dissemination to curriculum clearinghouses -such as ERIC and
AIM/ARM. . '

SR .Guidance Handbook. The guidance staff and project administration will
. , develop a final draft of the guidance handbook to be made- available in
‘&~, . limPted quantities to th%‘ERIC and AIM/ARM system.’ ’

4.. Final Project Report. A final program report for three years for entry
into the ERIC system. '

. . L .. .
AR .
S AT ) : ’ . «
o aadt .
. R .




” - . . Ce ‘ “_. 43_ ) .;‘
: . . - v o . .. . . . ,‘

E

. CONCLUSTONS. - FURURE DIRECTIONS

. What has been the impact of this three year effort to implemefit career Lo
- -education into the schools of South Portland? What effect has approximately .
$340,000 had on the schools? ~§ere there any observable changes in the structure '
or content of the educational~program? Will any changes remain once the federal _
g funds are withdrawn? What has been the commitment to career education in South
« Portland?> =~ . . . I SR 3

' These ‘are some of the lorig-range impact questioné.which'the evaluation team

. tried to ass&ss during thé finakymonths_of project REVAMP. .
. Clearly, from the start, project -REVAMP was. well managed ahd»has-been \SFr ,
~ developed with full administrative involvement. There was a need to open up the’
South Porttand system in ‘a way which would not destroy the fabric of the schools.
,Career education,wasiviewed as the vehicle for this planned and orderly reform.

¢

- Curriculum changes were needed if the system was to be more responsive ~

, to its -
non-college .bound students. 5

\

Guidance»se?vices in response to the. career development needs of all students
"Was required. .. I .

' Greater.9ommuni;y,inv01vemeht in the schools was desired. °,

Thus while speci%fc objectives were writtenfin ;ekms of elementary caéeer; »
awareness, junior high career orientation, senior high preparation, postsecondary
liaison and improved career guidance, the overall plan was to provide leadership "
and resources for substantial philosophical and instructional changes in the schools.
By any meansure of success, these broad goals have been achieved.

- A long-range sequential plan for career education in South Portland has been::.
developed and supported by the Board of Education. R Con
N Elementary career awareness and self awareness curriculum are operational in:
all elementary schobls. Qne of. theiCurriculum Directors will have 6n-going
responsipility.for the continued progress of this effort. A newly retained
teaching assistant will work with:the curriculum director on career education.
A0 2 "resource file for. each. .. -
Sl L
. ST N T A
) Substantial .restructuring.of ‘the :guidasce, Qﬁﬂpnént‘ihfgradesj7412“has'Beén
achieved. The project;»ifth federal flndsi ‘added’ 3 four}h guidance-couhselor. to
the high school staff.; TThisﬁpbsitiﬁhﬁhaﬁ““QWJéﬁgﬁxfU11y funded by the district.
to. o v..‘ - . :: o yhk ;w :'%é;‘:;-{'i};y.rll ‘ - .: ‘. o
Career resource roomsfh?ﬂlfbe,stafﬁ%ﬂﬁ%ﬁ%h"one—ha]f time professionals to
. service teachers in:the.two junior high'schools. A full-time career information
R center professional has been funded at the high school. Post-testing at grades 9
: and. 12 using the Assessment of Career Dev§lopment indicates students are now "
receiving guidance services which are negded. More group work, career. exploration
and career development courses and actiyfities are evidence of a substantial shift
in the counselor's role. : o ' ' :

N
-

Each elementary school* 1ibrary will have the ‘omplete
teacher to use. e s B '

EREY B LY
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Major curriculum revisions in mathematics, English and social: studies has
been achieved. This was accomplished by releasing talented teachers to address. - -
these.changes. Now that the. project is completed, these professipnals are still
full-time g}aff members ready to coqtinue"yhe change process they, so ably started. -

'nFutuié"curnicuTum development work is planned “in the areas of industrial -
arts.and home ecohomics. Department chairpersons at the high school and their-.
associate. chairpersons at the junior highs widl ‘have continued feSponsibilities.
for curriculum revision. ' " ' : SR

' -P;g?gét REVAMP has been exemplary. It was well planned, skil1fully managed *
and results oriented. Major ‘curriculum changes and a restructured quidance o
program* has resulted. The district has committed its operational funds to the
support of many of the career education concepts. Professionals have been

assigned responsibilities designed te.insure that the changes achieved are long-

lasting. _ :
witﬁ\31# that.hgi?béﬁhfdégﬂﬁﬁiiéhed during the past-three years, there still-’
remains much to be dong. « . . Ly o - C

* Monitoring, of .the*Sequential Plan - The South Portland Sequential Plan
for career educafion provides the broad framework:within which contidued”
development of carée? education can take place.. Each goal area sholitd::; ¢

be assessed annually to note progress made or directions to be follgwes

", * Dissemination - The South Portland district is a rich reSource in the
" future development of career education for the state of Maine. ' The
results of more than 100 contact days_between the staffs of South
Portland and Bangor give evidence to this claim. The teachers, - v - .
counselors, and administrators who have been involyed in carder education
can be of invaluable assistance to other districts. ' -

(LWL

. Ok )
Resources for dissemination of the printed and human results of the .
three year effﬁ%t‘should be viewed as a state responsibility..

* Teacher Inservice Education - Continued deve]opmeht of the academic and
guidance programs in South Portland can only occur if the professional

staff is afforded the opportunity for inservice education. Activities .
‘such as the Career Guidance Institutes, Career Education Materials:
+ Workshops, and the Bangor gxchange should be supported in the future. -
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" Vocational-Work Expé?‘j_énce

Grades 11-12 - South Pértland
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CQUPERATIVE DIVERSIFIED WORK EXPERIENCE (I gnd 11) ""n'%.quu'J¢ 5 025
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The above chart depicts the vocation]-diversified work study Gptions available to students of Squth Porttand High School,
Conmencing with the school year 1976-17, all. new students contenplating vocatibna), technical training at the secondary level,
Will be utilizing the Portland Regional Vocational School. This is reflected i the enrolIment drop at Westbrook Régional

| | . 1 DFOOK Reg
Vocational-School for year 1976-71. " This. will be the final year that South Portland students will be attending Westhook
Regional Vocational-School. -~ o e -

" #Business Education Seminar. was only a semester course, -

IR (1197415 it becane a full year course. . 2
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