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;‘ Summary

A random sample of 170 black graduate students at the University of Maryland,
lollege Park were sent an anonymous questionnaire concerning their characteristics
ind attitudes toward academic and nonacademic variables. Returns from 120 (74%)
ndicated that 62% were married, 77% were working (44% fulltime), 52% were pur-
juing a2 Ph.D., 44% were majoring in education, 13% in business, 9% in psychology,
'% in agriculture, 5% in English and 4% in economics. Fifty-three percent were
receiving financial ald of some kind, including 16% with ggaduate assistantships.
forty-seven percent reported there were no black faculty in their department,
192 reported one, 17% reported two and 17% reported three or more 5Hlack faculty
n their department. They tended to agree most strongly that they were certain
»f their vocational goal, that there was at least one person in their department
they could talk to regularly, that black students usually take longer to get their .
jegrees than white students, that black faculty seem interested in black students, -

and that the racial climate on campus 1is gensrally tense.

" They tended to disagree most strongly with statements that students have
ample:opportunity to participate in policy making, that channels for expressing
studérit complaints are readily available, that social life for black students on
campus is good, that most administrators act like they really care about students,
and that there 1s good communication between black students and the administration. ?

Students reported that what they 1ike most about the University was the
1ocation (29%) and the quality of education.(27%). They liked least the racism
they encountered (23%), the bureaucracy and red tape (23%), and the lack of an
intellectual atmosphere (14%). When students were asked what they would like
to see changed at the University, they most often reported better teaching (23%2),
more black faculty (19%), change the racist attitudes and practices of faculty,
gtaff and students (12%), and more black students (9%). Implicatioms for

educators are discussed.
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Duricg the pastxted years an increasing number of predominantly whité éolleges

and vniversities in the United States have made efforts to increase the enrollment

[ -

‘of black students on their campuses (Astin, King & Light, 1975; Sedlacek & Pelham,

1976); These efforts have stemmed from a general pressure to extend equal oppor-

tunity to all educational levels thréugh.affirmative action and othér equal opportu-

nity programs. While there has been some reporting about black undergraduate

students on white campuses (é;g.,!Milier & Dreger, 1973; Sedlacek & Bfooks,1976§.
there 1s little informatior available on black graduaﬁe students. What data are
available appear to concern admissions and numbers of degrees agarded. There is
almost nothing availabla on £0w black gradqfte‘students feel abouﬁ their education
or etudent se;yicés. and what changes they would suggest.

| Blgckwell (1975) reports that approximately 48,C00 Pﬁ.D.'s,are produced each
year, vyet ghere is still a critical shortage ;f black holders >f the doctorate
degree.' Blacks conétitute about four percent of all sociologists holding the
dgctorate,~five percent of psychologists witﬁ‘PhaD's, two percent of the economists,
and one percent of the ﬁietoriﬁns, physicist;, bilologists and chemists. Only one
of‘every 420 American Ph.D's 1s black. ‘This situation of ext;em“ !er-iepreseﬁta-
tionﬁ;f blaéks‘among holde;; of tne doctorate degree exists des - . increasing

efforts to produce more black Ph.D's. Between 1930 and 1972, of the 244,829 doctor-

ates produced in the United States, only 1.860 of them were black. However, 14,668

-or 6.6% of the total were classified #s minorities. The 976 blacks who received

doctorates in 1973. cut of a total of 53.727f;warded that_year included 760 black

American citizens, 58 non-United States- citizen fmmigrant visa holders, and 160

non. U.S. citizens. - .
The-G;aduatq‘Record Examination Boarg in conjunction with the Couhcil of

Graduafe Schools in the United States conducted a survey of gradﬁate school programs

for minority/disadvantaged students (Hamilton, 1973). The main findings of t;he
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study were: (1) of the 110 schools surveyed 80 indicated that they had specifically

designed policies or nrocedures aimed at neeting the needs of ndnority/disadvantaged

students at the graduate 1eyel; (2)“the number of enrolled mizority students at the

el

graduate level has continued to increase since the initial survey was conducted in
: o

1969‘ (3) continuous evaluation of an institution s efforts for minority students has

[N

been lacking generally, ‘or for the most part, based only on the simplest criterion.

Little attention has been given to the students' 1l.fe outside the classroom or to his/

her post degree. requirements; (4) the size of an.institution's graduate program and

its location on a rural to urban continuum are powerful determinanats of its ability

to respond to pressures for increases in minority enrollment. Size has the function
of increasing'an institution's ability to finance such students; location tends to

dntermine‘what kinds of activities are undertaken., A related and 1mportant finding

of this national survey was that, while a number of institutions have made demonstra-

ble efforts ‘to recruit and enrnll minority students, only half of. these have develope«

acalemic programs specifically designed for the interests of these students (Hamilton,

1973).

-

Studies concerning blacks 1in profeesional schcols haye also tended to focus on

institutional "head count" data (Smith, 1972; Baird, l974), although Johnson and

Sedlacek (1975, p. 932) report "Medical students are often thrown into a rigid aca-

demic environment. Faculty members or others who have not established this environ-
£

ment may not be prepared to provide more flexible péograms for students from different

backgrounds with different learning styles and differen% understandings of what -
medical school is all about." ’
The purpose of the current study is to assess the feelings and reactions of blac!

graduate students toward their academeic and non-academic environment.

Procedure

_ ' ) , o
A random sample of 200 black graduate’students enrolled at the University of

_
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Maryland, College Park was sent an anonymous questionnaire and cover letter explain-

. , - ]
. . ; . 1
ing the study. Thirty questionnaires were returned becaude of incorrect addresses,

and mail ahd’ﬁeiephone forlowuﬁé resulted in 120 of 17C (74%) questionﬁaires cém-
pleted. Followuﬁs &ere'éossible becahse a postcard indicating name was retu;n;d
by the students sepa;ately frqm the anoqygo;s qﬁestionnaire.
. . éesult;" _ : . s

B

The sample was 567 female and 44% male. Most of the students were married
(62%), had been attgpding graduate school for at least two years (63%), and 77%
were working (447 full time). Fift;—two-percent vere pursuing.a Ph.D. degree, 212
an‘M.A., 12% an M.S., 6% an Ed.D., 13% an A.G.S. and 6% another degree. The most
comgoﬁ majors,wéreisreducatioﬁ 447, busineés 13%, psychology 9%, agriculture 7%,
English 5%, and ecaabmics AZ.IMFifty—three percent were ‘receiving financial aid of
some kind;iinclgding 16% wi;h graduate assistantships, dTheir primary reasons for
atttending the University were 1c;ation (367%), §ffergd a program of study of
interest (36%), and quality of eduéation.offegedf(lzz). Fight percent indicated )
that Maryland 'Qas not their first choice of school. ﬂ “

The variables which contributed ﬁost to their educational development auring
the bast year were: course&ork in major field (40%), i%depenéent study (33i); and
work experience outside .the University (19%). " Forty-seven perceﬁt reported there
were no bléck faculty in their départment, 19} ;eported one, 17% reported-two, apd
17% réported three or more black faculfy in their department. ’ '

Table 1 shows the means a&d stand&tdkdéviations ofﬁresponse; of black gradua?e
students to 16 Likert attitude items. They tend to gg;ég most strongly that they
were certain of their‘vocétional goal, . hat there was_at least one person iﬁ their

B r < . | . Bid
department they could talk to regularly, that black students usually take longer to

get. their degrees than white students, that black faculty secm interested in b%ack <
stu@enté, and that the racial climate on campus . generaliy;tense.
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They tended to giggsggg most str&ngiy with statements that students have ample.
oppdrtqnity to ﬁarticipate in polié& making, thdtochanneis for expreséing student
c;mpiaints are readily available, that s;cial 1ife for black gtudents‘onﬁcampus.i;
good, that most“adm;nistratars act like they rqally care ;bout‘students,‘éha that

. Ehere is good.éommgnication between black students and the administ;ation. |

There wéfe only‘two significant differences (t-.be between male and female
;esponses to“the attitudé items. Females, compared to males, tended to feel that 2
black faculty were qqré interestedvin black students, and that campus sodiai life wég

better for black students.

In an open-eqdéa item, students reported that what théy liked most about the
ﬁniversity wa; the 1ocatiqg‘(29%) and the qualiﬁy of education (27%). They liked
"-least the racism they encountered (23%), the bureaucracy and red tape (23%), :and
the lack of an intellectual étmosphere (14%). .When ghe studenﬁs were asked;}in
an open~ended item, what they W9u1d like to see changed”at the University, they moét
. . often repos;ed better teaching (23%), more black féculty (19%), change the racisﬁ
attitudes and practices of facu}ty, staff and students (122), and more black
!students (9%). } | |
Discussion
"~ On many of the i;ems the black graduate stud;ﬁts'responded,similarly to students
in general, regardless of race or year in school. For instgndé, Schmidt and
Sedlacek (1972) reported :that attitﬁdes of faculty and administration aﬁd availlabil-~
ity of channels for expressing student complaints are among the key variébles reiated'
to the satisfaction of undergraduates in general. Also programs offered and geogra-
phical locgtion ha§e been the primary positive features of the University to under-
. graduate students in general (Hand}ey and Sedlacek, 1976?, black undergr;duates
| (Vgn Arsaale, Sedlatek and Brooks, 1971; Sea’acek, Brooks and Herman, 1971), and

"no-'shows" who wéré accepted but did not matriculate (Carriagton and Sedlacek, 1975). .

" .While the percentage of black graduate studefits majoring im eduqation may seem high,
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it is similar to the percentage~for wbites in education (Blackwell, 1975).

‘ The unique findings of the study seem to relate to racial variables. While <
" undergraduate blacks have also shown concern for racial variables (Brooks,
Sedlacek and Mindus, 1973); the focus on black faculty. and tbe relationships of
‘the graduate students tohthem is oerhaps most pronounced. Graduate students are
more limited to contactsbwith\faculty within their major departments. than under-
‘ graduates. Also-black graduatenstudents are closer in training and career orienta-
tion to the faculty. This increases the need for role models one can look to for
advice and counsel.

That black -graduate ‘gtudents see racism as a problem in their educationohar
the greatest implication for what needs to be done ia graduate education. The
'phenomenon of racism should not be dismissed as the rhetoric of the unreasonable
or malcontented' the obligatory verbiage that comes with being black. In fact;
much evidence indicates that the best black students are most likely to detect
and understand racism (Sedlacek“and Brooks, 1976). Racism has been operationaily

defined, extensively researched,.and specific methods for its elimination have

been proffered and evaluated (Sediacek 1974; Sedlacek and Brooks, 1973, 1976;

\

. Troy, Sedlacek and Chapman, 1976). According to Sedlacek and Brooks (1976, p. 5
"Individual racism is '‘action taken by one individual toward another which
results in negative outcomes because the other person is identified with a certain
group. The grouo may be racial, cultural, sexual, ideological, etc. Institution-
al racism is the actlon taken'by a social'system or institukion nhich results in

3 :
negative outcomes for members of a certain. group or groups.lk The six—stage
model offered by Sedlacek and Brooks as a remedy to racism was designed to be
employed ip educational settings and its use in graduate edud?tion would be appro-

‘priate. . | _ : I

We are reminded that graduate students also need student!services and one

ghould not assume that they are too mature or have other interests. What we are‘

" | 3
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suggesting i\\é that the services they need “in._ost focus on changes in their %nviron-
ment. Rathe,i’ than
/

[

to assume that the individual student needs ‘help, we have much

3

studént the most is to alter the context in wh
were to fliminate racism

o

. , (R .
evidence,"/including the current study, that t}\l\e way we can help tlﬁle"individual
Ve

ich he or she is educated. If we
as a problem for black gréduate students, note how” really
" positive the overall results of this study would have been. .
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Table 1.

.. Means* and Standard”Deviatione of Blackaraduate Student

Responses to Attitude Items

University students have ample apportunity to participate
in University policy making.

Channels for expressing student complainte are readily
avallable.

‘Social 1life for black students on campus is ggod

Most administrators here act like they really care about
atudente. : _
)
There 1s good communication between black etudente and
the administration.

\‘.{/ . 13

Moet of my courses are etimulating and exciting.

Most faculty advisors here act like they, really care about
students.,

Mbst instructors here act like they really care "about

' students. .

I would recommend the University of Maryland to a black
friend. .

White faculty in my department seem interceted in black
studente.

White faculty seem to h:.ve lower expectations for black
students than for white students, °

The racial climatc at Maryland is generally tenee.

Black faculty in my department seem interested in black
students. - ,

Black students uéually’take longer to get.their degrees than
do white etudents.

/ " ~

There is at least one person in my department who is avail-
able for me to talk vith on a regular ‘basis.

I am certain 'Q‘ ny vocat.ional goal.

*'1‘- strongly agree; 5 = strongly disagree e

N i . L]

. 10

Mean

3.57

3.45,
3.41

-

3.37

3.19

&

3.17

J 3,157

A3

2,97
2.96

2.91

2.88

- 2.68

2.43

1.75

.97

.80

092 T

.95

©1.09

710 02 :

1.06

1.16

1.09 -

1.14
.96
190

1.07

1. 21

.95
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