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"ABSTRACT . ~ )
. ‘3 The present paper is part of a long range research
project in Developmental Kinesics. The gist of the project is
empirical:ythe object is to fi#d out what happens rather than look
for anything in particular or test a hypothesis. The methodology for .
th€ analysis is ethological in approach. Empirical observations are
carefully described. Subsequently, attempts are made to classify .
--these—observations according to the structure which ‘emerges from the
data, and to discern possible causes and effects. This specific paper
presents the results of the sub—projectvdéaling with Black Kinesics.
Ten. hours of live video tape:were recorded. The subjects were 36
Black children, ranging from three to eighteen years of age. All
‘children were healthy, of good intelligence, residents of Nashville,
Tennessee, and from three different social backgrounds: professional, -
skilled and unskilled labor. Subjects were told stories by an adult
and were asked to retell the story to other subjects. Interactants
; were randomly mixed and grouped according to age, sex, sibling
status, and socioeconomic status. Most subjects appeared in three
situations--as hearer to- adult speaker, as speaker to another child,
and as hearer to a child. 'The story teller and all the children were
Blatk, as were all the technicians on "the television crew who did the
taping. Observations made as a result of the project show that the
child's non-verbal behavior follows a developmental .curve depending
on age, and that there are striking differences in behavior. according
to sex, (Author/JM) o
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The present paper is part of a -long range'research project in Develop-
mental Klneslcs. The project as a whole or1g1nated 1n/1970 wh;le I held a
v131t1ng profcssorshlp at the Unlverslty of Ottawa in Canada.',It is hoped
'evenuually to create’an aud10—v1sua1 arct.ive of fllms and video-tapes, of chil-
dren from b1rth to maturlty from a variely of r‘ultures and countrles.‘ Scope

of the research is to see wha+—elements 1n the developmental curve of the non-
verbal behav1or of the child are common to all groups. The f1rst‘part1c1pant -

) who jolned me in this cross-cultural project in 197h was ‘Edna Shaw of ‘Monash
University in Australia, In°1975 Fred C. C. Peng at International Christian
Unlverslty in Tokyo obtained a grant from the Japanese Mlnlstry of Educatlon.:»
In that same year Franclsco Gomez de Matos.of the Brazilian Center for Appl;ed

ulngulstlcs joined forces. In 1976 Hennlng Wode at the Un1vers1ty of Kiel

initiated thn pertlnent research in- Germany and Akiba Cohen of Hebrew Un1ver—‘

-

sity jolned for Israel.
The Cross-Cultu: 1l '
/\Proaect in velopmertal Klneslcs was officially announced at the

. Third Internationa’l Jymposium in Ch11d Language at the Un1vers1ty of London,.
September 1975 An appllcatlon for fundlng to the National Science Foundatlon
is pendlng and negotatlons are under way with the Smlthsonlan Institution for
arch1v1ng the cross-cultural audlo—v1sual materlals. The glst of the project

-is emp1r1ca1. I want to find out what happens rather than look for anythlng
'1n particular or test a hypothesls. The methodology for the analysls is ]
etholog1ca1 in approach Emp1r1ca1 observatlons are carefully descr1bed. Sub-.
sequently, we attempt to classlfy these observatlons accordlng to the struc—~

[}

. " ture whlch emerges from the cata. We then try to d1scern possible causes and

<

N

effects.' For partlcul TR, T follow Ekman ‘(Paul Ekman and Wallace V Fr1esen

"Hand movements" Journal of COmmunlcatlon 22,1972, p. 353-37h ) and Kendon

(Adam Kendon, "Some Relatlonshlpa Between Body Motlop and Speech" from A,

Seigman ‘and 'B. Pope, eds. , Studiés in Dyadlc Communlcatlon, Elnsford, New York

I
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Pergamon Press, 1972, p. 177-210.) Within the United States, the Project

*
.~ -

is divified into various sub-projects.
‘ Thig speeifie paper bresehtswthe results of the sub;projeet dealing

.with Black Kinesics. "In the Spéang of i§75 I obtained public service‘§unding

ffrom”WTVF Channel 5; a 1oca1.te1evision station in Nashv{lle, Tennessee;

ﬂerle Emo~y, eublic/service Qirector, Oprah Wingrey,in csarge_of community

. relations. L . | ‘

‘ With‘the help of ﬁy then student, Mrs, Brenda Hoﬁson—Hasham;'assisted by .
her cousin, Miss TeresaFénorton, also a student at Vanderbilt Unirersitj, we
recorded a totallof ten hours of live video tape. Our subjects were 36 Black
children, ranéing from £hree eo eighteen years of age. All children were normal,

-

healthly and of good 1ntelligence.- The chlldren were all residents of Nashv1lle,

- Tennessee and came from three different soclal backgrounds' profe931ona1, sRilled;”"

and unskilled labor. Thelr.fathers' occupations wentvfrom surgeon to steel

. cutter to general clerk; their mothers? occupations from attorney to secretary

to charwoman, Several mothersﬁkere housew1ves. ‘All'parents have given written

¢

consent. to this research project

P

Upon arr{;al at the television. station, . subJects were glven a tour of the
N s
studlo in order to become familiarized witn the settlng but remained;in a waltlng .

1]

room before taping, and after taping were taken into another room to hage cookies

and snacks. Subjects were ﬁoled stories by the adﬁlt.(Brenda Hopson-Hasham),

z

s and were asked to retell the story to other éubjects. Interactanﬁs'were randomly

mixed and grouped accordlng to age, sex, s1b11ng status, and socio-economic status..

Most subJects appeared 1n~threﬂ 1tuatlons- as hearer to adult qpeaker,/as speak-
unstructured
er to another child, and as hearer to a ‘child, Severaa“regular conversatfonal

interactions were also fllmed.

I ¥
L

Brenda Hopson;Hasham; wa told the stories, ard 211 the cnlldren are glack.

All the: technlclans on the teleﬁ1sion crew who did the vapiay for us were black

N\
\

O " and 80 was Teresa Snorton who helped me in accompanylng the rhlldren to and from

ERIC-—--."" "] i - O

wll Toxt Provided by ERIC : o T
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the waiting room to the television studio. The children were driven from tAeir
‘homes to the television station either by their parents or by Mrs. Hopson-Hashe 1

" and myself., One evening we used the shuttf.le bug prov1ded by the NashVLile

(I

. \
.

Unlverslty Center. . N

From- our data we will be able to look for differences in the chlldren's "
behav1or3;ilsteners as weIﬂ as speakers, ancordlng to age, sex; soclal‘class, -
and 1nter«personal-relatlonshlpsoamong children and between chlldren and

adults, not to mention the adJustment of the adult to the chlld Baslcally,
session, -
in‘thls study the speech event was a stury—tellln%/\ the rule for story-tell;ng

: belng that tHe adult would tell a story and the child was ‘to listen and to .
“take h1s turn later and tell the story to another chlld No actual spec1f1-

cations as +o the chlld's performance durlng the 1nteraatlon were made, Con-’
® . LY R

l stralnts were reallzed by the formal settlng anﬂ tho chlld" xderstanding

' (or orders from the- parents) as to what a story-telling slnuatlon requlres.
It is assumed that the chlldren had all participated in story—telllng s1tuatlons-'

and had been -socialized to coniorm to the rules or were in tbe ‘process of belna‘
8,

socialized to conform to the rules - at home-and/or in school. St e

_H Each chlld *+ »s asked to listen to the adult who would tell hlm/her a
“story which h-. ‘e was supposed to retell to a ehlld The age of this chlld

was not specified'to him in advance." Only a group of three teen-age glrls was,'

N H .
- \

told that'the? would;have to retell the story to- ":mallﬂlé ildren.ﬁ . v :'
a1 thefcnlldren were told a'fantasy story or a fairj talé.' They were, B | .
vhowever, ot all told the same story.leen the dlfference in. age\ff\:;more
'unportaz\*ly, the fact that each child woult\also hear a‘story from anothcr o

chlld it was not possible to keep the content of the stor1es constant Bes1des

s .
<

sonie ¢omnon’ short stories and falry tales we used a short verslon of Vlrglnla

Hamllfgn's "How Jahdu took care of Trouble" from her book- on Time-Ago Tales

of Jahdu publlshed by Macmlllan, 3969 Written pennlsslon/from the publlsher
- . . /J N\
ERIC was secured for the use of the material. 5 S : y

Ve
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»+ Brenda Hopson-Hasham and 1 then proceeded to‘analyﬁe the data from the .

1]

mastertape. We'first had the TV station. transfer the 2 inch professional tape-

L]

-to a series of Sony color cassettes so that we were able to evaluate théatape" : o

outside the television ‘studio and also store it,ourselyes.A~From the’-color L T
b L s I . -
cassette we transferred the mater1a1 to 1 inch black-and-white reels for eval-

£ s,

;uatlon at the Vanderbllt Unlverslty Learning Resource Center. We carefully

-

labelled each reel 1uent1fy1ng_each session to match the-chart we had previously .

“

prepared with the date of each session apd the names of the children'involved}

We had also prepared an alpnabetlcal Tist of the names of all the subJects,

their Sex, thelr date and place of b1rth' number, sex)and ages of giblingss i;

27
, LR

father's and mother's occuaptlon, and the name and g"adg of the school the

_mgybjggt_gasﬁattend1ng_at;the_tnne,@nWe-used~thefanexpens1Veﬁblack=and=wh1té“"“”“'""”'"'
ureels for exten51ve v1ew1ng.. Sometlmes we would only llsten to the audio B
Q. -
portlon and sometlmes we wouldéshut the audlo portion out and concentrate

Pur‘attentlon on the visual portion. At moments we would hold some p1ctures

still. ' Some portions of the tapes were transposed on a second tape so that

we could view certain sections .on two different cameras at the game time in

a

:
L]

order t6 make comparisons. .

Eventually, we prepared a_ third reel w1th the sessions that 1nterested us

1 °

for particular aspects of our research. For presentatlon of these sess1ons with
lectures we would put them in +h'e-sequence that- suited the lecture. The final

product was prepardd in' the studio of the Iearnlng Resource Centen at Meharry .

<

Medical College with the asslstance of Aml Ron of the, Meharry Medlcal'Educatlon S

Project _ Ami Ron helped with the ed1t1ng of tnhe finished documentary, this tlmg
.wﬁ' ) °

again on a Sony color cassette. With the help of Mr. Ron we have also produced
a television program, lastlng one hour ‘and showing- s1gn1f1cant portlons from
u L/

- the master tape followed by a panel d1scuss1on of these sess1ons by experts from

the fields of educatlonal psychology, psychiatry, a?d ped1atr1cs besfdes lin-
\ N

gulstics. WDCNpChannel 8 1n Nashv1lle, Tennessee reconverts‘the Sony colox

&:, . o Eppepvn 'y
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, cassette into 2 inch profe331onal‘tape before,our program can’ be  shown on‘the

. air, Thls same 2 inch profe331onal tape w1ll be converted into a film in the

" 2

_ studios of WTVF-Channel 5in Nashvllle, Tennessee for dlstrlbutlon for educa-

tional- purposes later on Gﬂalburga von Raffler_Engel and Brenda Hopson-Hasham, I

a - -

‘o ' What ch11dren say w1thout words, a study 1n the non-verbal behav1or of Black

American- chlldren. K color f11m produced bv Ami. Ron, 1976 )

. Preced}ﬂg the paper I am presentlng here, and besides the £i1m, three -

]
other~stud1es have _come, out of the sub-proJect on Black Kinesics. . A first .

Lol l' 3 /

paper da "The adJustment of the speaker to the hearer" was presented by Brenda

Hopson—Hasham at-the Conference on Perspectlves on ‘Language -at the Unlverslty,(

of Lou1sv1lle in May l976 and will be publlshed in a book on As cts_of Non--ﬂa—*"‘

.4‘.————-———

Verbal Behavior by Tr1n1ty Unlverslty Press edited by Bates Hoffer and myself.

N ]

The second paperlon "Homophonous self primers and back—channel e11c1tors".was ,

g

. prepared jointly by B. Hopson-Hasham and myself for the IEI World Congress of = . .

' Phonetlclans at Sophfa University in Tokyo, Japan, August 1976, to be publlshed
7 . soclollngulstlc '
in the Proceedlngs ed1ted by Masao Onishi. A thlrdqresearch 1s underway. The s
evaluatlon of the d1fferences in the behavior of the children accord1ng to their

- socio—economlc background proved most dlfllcult and- time consumlng. The analya

R

's1s of thls aspect of- the sub-project is scheduled for completlon by the nuddle
- of 1977.
" The fourth study and the one on which I am reportlng in thls paper is

concerned w1th dlfferences 4n speaker-hearer 1nteractlon dependlng on the age

fand sex of ‘the chlld Whlle the first study that came out of the von Raffler—
Engel and nopson-Hasham Project on'Black Kinesics addressed itgelf- to the ad—

justment of the adult speaker to the chlld the present research addresses 1tself

prlmarlly to'the behav1or of uhe child'as a. hearer.w~”

-3

i . Three age groups were selected for comparison, years f1ve to slx, years

ten to eleven, and years fourteen to f1fteen. Each chlld met 31ng1y w1th the®

[:R\f:_, 1ult stg_yteller (ArendalﬂopsonﬂHasham,Jage—259~except~for—Tbbtn—5“L wﬁo’ias_fff:?lﬁnﬂiﬁ

ot oo b EG !
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\\; together-with his brother Treg 3,0; and the three teensge girls who listened )
' C . . “\. . - . o - . —
\\\301nt1y to the story. , o

e e L T T

i - e s = )
LN, L T / ‘

*\;The sequence of these dlfferlng age groups was followed by an 1dent1cal

-

storytelllng session w1th an elght year old chlld “Whose behav}gn>proved“especlally

- A

1nterest1ng because th1s boy " somehow ‘defied class1f1cabaon by age. Calv1n was )

-~

phy51cally of small size but 1ntellectually and soclally mature.beyond his chro-
\\ / .
nologlcal age.\xHe appeared to make an effort at conv1nc1ng the adult speaker

/
. that he did not éXpect to be treated like an elght year old

Hls behav1or ’ ﬂ_'q
s A

proved o) upsettlné\to the speaker that she closed the book and asked the chlld ot

P whetherﬂhe*wantEH togéear the storv. She also-asked h1m what type of stor1es
o Lo .
. he llked to whlch he replled that he favored Irlsh storles.

r

- Bes1des the age factor, we 1ntended to watch~ for d1fferences due to the

. sex. of the chlldren., As far as was possible, given the uneven dlstrlbutlon

of boys and glrls in thé subject populatlon, we have trled to match the chllr

~dren accordlng to sex. nen organlzlng the sequence of se551ons for v1ew1ng

in thls fourth evaluatloA‘of the data,; we have alternated a sess1on w1th a R S

,male chlld with one w1th ; femals child "of compatlble age.. The chlldren came .

from varled soclo-economlc\backgrounds, but the subJect's ‘social

\backgrOund o ST
\ :
w1ll not be mentloned as 1t is irrelevant to the purpose of thls

- | L
The total number of,sﬁziects was. twelve and the average stof¥”elling , :

'se881on between adult and c\ 1d selected for’ thlsﬂreSearch lasted\2 mlnutes . v
v . <, . ) .' . e
‘and 24 secondsfwn»ﬂ»—~f—‘“f% - S vj} . o \

°

\ . : g
. P 4 .. y ] o e ‘:_
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. GROUP  NAME ORSUBJECT

Erica

. Hezekiah

Tobin

* Treg -

- Braina

' Andreu[
Lisaj \
Tommy

-

; MichelJ:é

 Gail

Suzanne

E Galvin

©

SEX

AGE

"

MINUTES OF VIDEO- -

-

o

=z =

o

CECEC N

.5 ,.1

55k

S5
3,0

o)

L/ TAPE ‘SESSION

’

21min. ‘55 sec.

)

-1 min, 5 seé.

3 min._ :55 sec".'-'_ -

- . /'

0 min. 40 see.
s/

_1 min. 20 sec.”

"1 min. 4O sec.

2 min. 20 sec.
3 min. 30 sec. -

.4 min. 10 sec.
S
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. The evaluation of the sequence of sessions was biVided into two parts

k]

a

(l) a technical analysis done by m;self With the .assistance of Brenda Hopson- < : \§\
Hasham (The detailed analySis, session by session, wibh statistically signi-
ficant charts Wlll ‘be presented in a separate paper. -It is not fully finished

at the present time); - (2) comments on the theoretical implications and practical

\
applications of what can be deduced from viewing the. nine sessions by specialists

in the fields of Teaching English as a Second Language, Primary and Secondary

Education, Mental Health, Pediatricsyand Linguistics.

LN

The °pecialist in language teaching (TTSL and lnrh), Mrs. Judith Susser

/.Ron (M. A., Lingui“tics), Vieweg’the tapes by herself without any time lunit
5 hd - r
I did the ‘same ﬁhile studying what implications may be drawn from these data
- .
for problems in linguistic theory. The other three specialists, at the sug-

'gestion of the.film producer, Ami Ron, fonmed a panel in the Meharry studio

which I monitored The panel met for one hour and a half mhe first hour

pa

was devoted to some inionmaL discussion of the purpose of dur meeting followed

Lo

.by v1ew1ng the video tape, session by session, With a five minute interval

: between each session for eventual note taking.‘ Jhis procedure was repeated .
twice. The last half hour'was devoted ‘to the officisgl comments by t;e panel Lo

~ under live Videotaping. The members of ‘the panel were the follow1ng Harold | ,..~ T

W. Jordan,'M D (Psychiatry) Commissioner of Public Health State of Tennessee,
James M. Robinson, M.A. (Educational Psychology), Principal Wharton Junior
High School, NashVille, Tennessee} LOinel F. 'Willoughby, M.D., Assistant Pro-

'fessor of Pediatrics Meharry Medical College. The three paneiists are black

and Mrs:. Ron- and myself are white.'\\ig
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Theoretlcal 1mp11catlons\and Practical appllcatnons
\ -

All panellsts mentloned that what they viewed on the camera had def1n1te

1mp11catlons for 1mprov1ng school educatlon, espec1ally in the area of teacherc

tralngng, for a better understandlng of the child by the mental health worker '

y

and bvathe ped1atr1c1an S

\

It was. remarked ‘that. so often we fa1 to’ respond to the non-verbal part
of the chde's behaylor Frequently thls chanoes tne quality of the feedback—
that we get and th1s prevents us fr0m respondlng adequately to the type of

. feedback that th1s ch11d is glulng us. It is extremely 1mportant that the total

A3

, feedback is properly observed When we work w1th ch11dr£n we must not only

o ©

11sten to what the ch11dren say but we must also respond to the way they ar, e

- I

acting non-verbally "It is unfortunate that we do not prov1de more,mentai ; ' N
: _, . B S -
health orientation for the teachers who perhaps are not prepared to dezl with

- gome of the var1et1es of behavior that ch11dren exhlblt. A'particuiar behavior
' 1. ) .
whlch appears negatlve to the teacher may be mlslnterpreted by - that teacher )

when 1n reallty, from the chilc's perspect1ve, that partlcular bekavior is . 3

qu1te p031t1ve. In the video sessions there was one boy in partlcular who

. —
<

did not appear to be attent1ve at-all, but %hen a certa1n passage of the story

: /
. would strlke his fancy he would retunr eye contact with the storyteller Thls

v showed that he had been 1lsten1ng all along (Hezekiah, Se581on II).

Another boy'whose res ponse appeared totally regatlve and who seemed not o

»

to want to listen at all at a certain moment made a comment wh1ch was excellent,

/ T ;ﬁndrew, session V),
exactly the type of comment a teacher wants from a student This boy never '

'establlshed ‘eye contact Many teachers attr1bute great 1mportance to eye co\\act

and thls boy demunstrated tha‘ eye contact is not essentlal to attentlon and
understanding. Rather than jidge each child within the context of hls soclal i b
- ‘and .cultural backgréind and within his own personal individuality, we come to

—_—

the\child*withfogr;oen preconceived notions about how children onght‘to behave. -

Teachers)mental health workers, and-pediatricians may misinterpret cues on'the . 1 1
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part of the child because they have dec1ded a priori that ch11dren ought to

look at the adu1t speaker, they ought to be qulet they ougrt to be stlll

..

etc. Given our preconcelved notions we assume that a ch11d is not listening

to'us while in rea_1ty he is follow1ng us attentlvely Among llngulsts,

\

- research in language acguisition has been espec1ally def1c1ent 1n allow1ng for"

L)

individual varlatlon. Although I warned of this misconception eight vears

3]

{

‘ago ("Suprasententlal and subst1tutlon tests in flrst-language acqu1s1tlon"

. - Folla Languﬂstlca 11, 3-h, 1968, p. 166-175), only now are llngulsts becomlng

, their own distinet
aware_of the fact that even babies have personallty tra1ts. N

When teachlng a forelgn language, st ry-uelllng 1n the language belng . .",fh”

e

- learned can be used very efﬁbctlvely by thé\teacher to assess the students' ' V ;
level of comprehenslon. Here, the teacher has an excellent opportunlty to i
look and ‘listen for reactlons, both non-verbal and verbal : However, 1f a rlgid o

d1sc1p11ne and a strlct code of behav1or are 1mposed on the students, and they FLT}f-'

/ "

must sit s11ently and stlffly whlle llstenlng, the teacher w1ll be deprlved o
of the beneflts of an on-the-spot check of hls:students' ccmprehens1on of
'neW‘mzterlal The teacher w1ll have no way of know1ng who is comprehendnng .

ard whe ls not. Only by 1ater questlonlng and t\st}ng w1ll he get some feed-

B

back on comprehenslon, though not as accurate or valld an assessment of compre—.

. hension.as the 1mmedlate reactlons can convey, and certalnly no longer as. help—

/.
ful in the actual teachlng process.

™,

N . The data also\document ‘the differences of. behav1dr between the sexes.."
The boys seemed to be more relaxed - 1n\the 31tuatlon than the girls did in..

\ R / .
. general The glrls appeared more confonmlng tpzthe expected pattern of pollte :

listening behav1or. Agaln,”thls overt behav1or may not be. d1rectly related to

. the actual inteﬂlectualblnvolvement of theuchlld From portlons of thé data f R

v LI

12

< where the children retell the. story, \portlon wh1ch was not shown on, these 39331ons Sy
[:R\!: but is available in the complete set of‘plctures, I can document the accuracy
— SR o
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"of this statement. A subsequent study is planned to explore what, if any, in

the overt behavior of the ch11d signals ‘his ‘actual understanding. For that,

- -and fifth, study, I shall 1nv1te both black and white school teachers as 1ndepen- T,

; e "who are
dent judges. Most importantly, T shall ask the parents of the children,to be

A

- One. girl in particular seemed to sit w1th her hands tightly folded in her

tested to express their ‘opinion.
o

lap, perfect posture; staring directly at the storyteller without really re-
(1isa, session VI) /-
sponding’ to the story ,\In géneral, the girls!' setting appeared\more structured.
A\ :
Thelr rigid posture was consistent w1th the expected behav;or. They were more

p01sed more dignified, not necessarily responding- verballyg&ﬁs the boys d1d

The girls were quiet kine51cally and verbally. They rarelg asked guestions 'in

- the middle of/the story and certainly did not tend to. blurt out comments of

their own. The girls on their part were prompt in answering any question put
to them by the storyteller. This same d1ffere;ce was noted by Mrs. Susser

‘ Ron when teaching English in New York City.to newly arrived adolescent immi- o
gran s from the Domlnican Republlc. When these students ;ere in class, lis-
tening to a storj being read to them in English,§the boys commented and ques-

//fioned freely and loudlj and often stood up when doing so. ‘The girls rarely.
interrupted; they remained seated and raised their hands to question or. comment

THe social 1mp11cations for the same type of 51tuation for a girl are

’quite diiferent from: those for boys. This is drilled into our girls throughout
their development. When Mrs. Hopson—Hasham and myself 1nv1ted the parents to
bring iheir children to the studio, we did not specify_anything about ‘dress
code nor were we asked about this matter .by any parent. .The interestiné thing
is that the girls all arrived in a Sunday dres¢ type of clothing«w1th careful
hairdoes while boys, wors - neat but not formal garb The careful preparation of
the girls for the task may have had some bearing on their reaction. It served

a8 immediate reinforcement that the girls should be formal and p0331b1y nothing

'-olae. The more casual attire may have added to the boys' more animate behauior.

\ﬁ' : - ; ,<$ E _;, Lo ) °  won Raffler—Ehgel
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From the perspectlve of llngulstlc theory, agaln we see that it is futile
- describe. Speech programmlng ‘without situational. referents. In her 1ntro— ’
) spectlons on her behavior as the storyteller,. Brenda Hopson-Hasham remarked
that looklng at how these children were- dressed, she "had a feellng that we were
in Sunday school and I was telllng them a Bible story."™ The chlldren sat very
still and at a distance from the storyteller who felt that the situation was "a .
little bit'like a school getting " where the children '"wanted to perfonn'well".
and "be good as admonished by the1r parents before coming to the studio."
_Sensing that the children treated the event like a test s1tuatlon, she herself -
behaved accordlngly, teacher-llke. ) i . _ _ '_»f” v
Both boys and girls behave in-a-manner ‘that is socially expected from them._-
These are learned roles. T should add here that at the WIVF studlos, after the
taplng was over, all children were alloyed to inspect the various rooms of the
television station; The little girle would give.me their hand and the older- |
glrls would very properly walk next to my side and look at'things; asking ques-
tions of me here and there. The boys, large and small started to run around
.wild and talked a lot among themselves. How far this divergent behavior was

based on expectations and how far the dlfferences between- the sexes represent

blologlcal differences can not ke assessed at the moment All we know 1s that

L
i . -'..-,

there is some duality in the manner ch11dren are reared There is more pressure
placed on glrls to be con%ormlst and it is p0351b1e that the same pressure is
put on boys not to be conformlst which, of course, implies just another type
of cqnformity. It would be interesting to replicate my Project in Develop—
- mental Kinesics twenty years from now. In our present culture the expectations
for boys and girls seem to becone more and more,similar: | |
The differences hetween the sexes in this project om Black Kinesics nardL;v

Leled thé one in a slmllar stady I,nendﬁcted with white children a year ear11er

(Children!s Acqulsltlon_g£ KlneSLcs, Scarsdale, Conn., Campus Film Dlstrlbutors, \\\1ﬁ4_

PP

1974). Concerningvdifferences“along.racialmlines,gltttle;iffanyrcouldmbedetécted" B
RS TS e s -
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so far either by the Black nor by the white dbservers. These were all Black .
. : 1 ‘ ! - . [} '

chilgren, but there was really nothing in their non-verbal behavior that could

Y
be identified aéip@culiar to Blacks. There were dialect differences among the
children but this aspect will not be;covered by the present paper. Research : B

has been initiated some months ago but is, still very incomplete. For the moment,

~
e

suffice it to say that.some children exhibit obvious traits of Black speech

patterns,
. It is essential that persons working uith childrenlknow how to get the .
’;hild involved so that they can get the.neeged cooperation from him, be they
pediatricians exploring the antecedents of food poisoning or an accident,or
teaohersﬂtrying to get the child receptive to a new learning experience. The
worker must; ‘honitor constantiy'to make sure he maiptains the child' attention.
He must oe sensitive to the feeobabk comiug from the child. When.the story- (sessionT]
teller mentioned a,giant, Tobin's' three year old brother‘commented."'ho ho ho'. /\
This indicated some~past experience with "the,jolmf green giant"Jon television |
or Jack and the Beanstalk. éuch cues need to be attended and possibly picked
‘ ups The person worklng with a child can follow feedback from past experience
and change his or1g1na1.speak1ng_p1an acoordlngly.,‘4 ‘ i}

In her uuconscious attempt to relate to the teenagers, the storyteller in-
corporates words she be11eves are familiar to them: 'he booes; he was cool;
,he théught he was bad," words she had not used in telllng the egue story to
other age groups (se531on VIII).

We all know that a child's age 1nf1uences his reaction to certa1n types of"
Approach. Some have studied this while mothere)and virtually everybodx)have an
almost automatic adjustment to the age of the child, When Mrs. Hopeon-Haeham

viewed her own behavior on the screen‘she remarked that throughout ali the

taping se551ons she had never been aware of what she was dolng She was more‘

- animated with the younger chlldren, had hardly any gestlculatlon w1th the teen-

agers until she recalled tha.t the p.lrpose of her telling the - story to them was 1_5
- w SRR RS S




“are internalized.

~

not to entertain them but to provide them with a story suitable for retelling .
- - S— : :
to a child. Only when viewing herself for the part of our project termed

! . ¢ .
introspection did Mrs. Hopson-Hasham realize how puzzled she had been by Calvin's:

*age-inappropriate behavior. She was astonished at her insec¢urity when the-‘child's

cues come across against her expectations and/or with unaccustomed delay(session IX).

In contrast to this situation whieh was not only novel but totally nnekpeqpea,
Mrs. HopﬂenaHasham recalls that she became immediately aware of'hén discomfort r
when sitting down w1th a group of teen—agers to tell them a fairy-ta.e type story.
The situation Was novel but not unexpected, She declded to gestlculate as. little
as possible lest "they thnklthatrshe wae stupid." She halted her flow of speech
to wait for their feedback 50 that she would know how-to hes£ proceed. Ali the

time she remainedcalm and in controi of herself Whereas\\alvin's‘uneipeEted be-

haV1or had<hthrown her off balance."

Content-w1se there is a dlfference among the age groups.\\iaﬁtls\fh;:dren EEN
Th

like fantastic stories and enjoy visualiz1ng unreallst;c events, The younger
children intefrupted the storyﬁeller at certain points finishing the story by .

themSelves.in,whichever way they wanted. No such improvisations were noticed

 with the older children. There seems to be a wide variation among children at

what age such improvisations cease. This is probably due to/individualudif-
ferences, but culture may also play an important part. School age children do \
not want fantasy, they want to be able to explain scientifically whatxis ac-

tually'happening. As one goes up the chronological level, the desire for -

] N
A

structure increases. Fantasizing is rejected at the same time that seating

arrangements become more formal and the cultural rules for social interaction
/ "’ '

The age factor is particularly evident in session IIT. Tobin 5,4 and

- Treg 3,0 behave d1fferent1y in the 1dent1ca1 31tuat10n. Treg hae not yet'

- although S
internalized the social rules,ﬁ//\ he is aware of ‘them. 'He interrupts the

.‘~
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storytelier; teuches her, looks in the air away from her to imagine more freely,

. jumps on his'slat. At a certain moment (not seen on the sesslon) his father

3

comes to the studio door. Treg feels the soclal constraln, " He puts his back
. \ <
against ﬁhekcouch,iwa ches the storyteller as he has possibly seen his parents

wstch visitors-to t'.e house. He starts participating in the mamner he has

 seen others participate in a conversation. He sigf back and nods his head as

is needless to antagonlze h:un.~ To the extent that this is feasible,'the

if he were oider, fbe appearance of the father did not ,produce such a drastic-
change in the behav1or of Tobin. Tobin had already 1nternallzed the rules for
corversa,lonsl behav1or._ He was’ all the tlme more keen to hear the story exactly
as 1t wasﬂtpld.' He wcshless part1c1pat1ng and more 1ntensely absorbed in 11s- .
tening, much less active klneslcally

‘The" teenagers listened politely, did not partlclpate in the storytelllng

act. Neither did they laugh for fun at the apprOprlate moments nor did they ) r '

‘.

comment 'on the story for being r1d1cu1ous. Their facial expression appeared
blase' £neir pesture was purposely set to appear dignified. They signelled
to the adult that they con51dered her a peer, that they wanted to bé treeLEd
as adults. They sat -stiff as if. they were at a tea party. They wanted to

give approval and they wanted to be approved. To get thé hearer involved it

worker should acceed to the child's preference on how he wants to be treated. ’/,/1

‘Interestingly enough, Calvin manifested.a similar reactlon, but being.

younger feliqgess constraint in~manifesting his reactien. Through his body

movements he cenveyed the impression that what he heard was' really crazy,ﬁend
not preper to be told to a child of his age. We havehto remember that children -
are taught not to criticize adults verbally. As a way out, they resort ﬁo ex-
preSS1ng their cr1t1c1sm by the non-verbal means of body movements.> The llttle

child is not yet taught to listen only to the words of what an adult communlcates

to him. He feels free to respond to.all actions of the speaker, the movements:

17
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of his hands and other parts of the body. The small child sees himself astart .

v

" of the story. Treg 3,0 (sessionﬁIIIf.imagines freely»and'feels no reservations

"about blurting it out and including ib in the story. He speaks and acts with

" the characters of the story. | . ._ K
When trylng to involve a small child the speaker has to bear in mind’ that -

_ the pre=schooler and firgt grader are 1ess 1nh1b1ted wn;le at the same time
. : The speaker =
\ more novel to a formal sett1ng thab the school ch11d o/ /\ must also remember

“\\\\ that openly expresslng his fantasLes and "dreaming'" with h1s face away from

the teacher are natural to-him. Grade school teachers also should bear in

“ \
mind that their students undergo a period of change, from total inyolvement
to emphaSis on the spoken word" One major agent of change is the school it- ) ™

,ﬁfﬁi'flselff‘ It ‘was very clear from the :‘cturcs that the storyteller lunlted her :

body movements as™ the chlldren g oW «lder. -

FrOmLthe standpolnt of.llngul.tlc theory, th1s _brings out a most important ..

point fhe amount of klpestlc activity is dlrectly correlated to the number of';

v,
«

paragraphs into whlch the story is subd1v1ded This is one more f1nd1ng re- :

1nforc1ng my belief that the sentence isnot necessarlly a psychollngulstlc

- . " [y

prime (W. von Raffler-Engel, "Kinesics and foplc", The lLanguage Sciences, Octo-

ber 1975, p. 39) The sentence{is a grammatical unit. There are only very
few linguists nowadays who would still claim that syntax precedes semantlcs in
spéech programmlng, but there are still many llngulsts who believe that a clear_
distinction can be made separatlng the two dpmains. I for one, belleve that '

: the’rules for syntax, although theoreticaliy separable from semantics, are in
practice 1ntertW1ned in the structure of the langnagei)in speech programmlng,-

' and in. language acqu1s1t1on;‘ Thzj%izZulstlc prlmes are d1scours and its mean—r
1ngfu1 subd1v1slons, such as sense-unlt paragraphs. For the shorter attention

pan of the smaller child the story was broken up into shorter paragraphs, each .

‘transition being klnes&;cally marked. As chronologlcal age progresses, the




¢

has finally given way to the_search for the blaance betw;eh nature aﬁd nuture

in 1dent;cal verbal context can also be a back channel elicitof to prod the

- ’ . ST o ’ — von Halller-tngel .
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paragraphs become longer and éestigulatioﬁ decrééses_ph the part of the '

speaker, : ' . . .

[}

$he decllne of the M.I.T. approach to language acqulsltlon at the beginning

the 1nc1u51on of the environment = . - s
of the.seventles 51gnalled a return to A 4 in the study

of child'language. The absurd dycho@omy between nativfsb'and~learning theories

“

\_ . . : N o
which I hanproposed a dozen years ago (W. von Raffler-Engel, Il Prelinguaggio .
I ] . o - —

Infantile, Bﬁfci@: Paideia, 1964). Besides natural ggé_difféngﬁces, the pictures
show‘very“qlegiay how children model their bghaﬁidr 6g/that of parents and beefs.
The girls'apparégtly imitated their mothers, hands folded in thﬁir laﬁs; The_
boys sat with feet spread out, back often curved fdrward,_ﬁénds.oq their kné?sa'“é' pE

Another p;int that is fundémental to linguistic theory is éuppoffeq by
the evidence fram these da?a"of;the ;egu;g;,iang$h§qggﬁp¥gdictable, corrél&éion.* .
of verbal.and non-vgrbalnfadtofs'iﬂ a given conVérsdii;gal setting. rThé;aﬁére- _

ness thét communicationnis multi-chaﬁnei, to use a term coinéd .Jy-Ray Birdwistell,

‘ (Kinesics dhd'contextj'essays on body-motion, Phiiadeiphi?,'fad.*University-of

Pennsylvania Press, 1970) is now generally ;ccepted by fw% o stic communlty.

.'i

._Modern linguists no longer see verbal languige as totally 1ndependent from kinesics.

ard parallngulstlcs. ’ : I ' ' .

i
\

oIt i% extremely diffichlt”to-deténnine_the boundariésaof paralinguistics

from linguisties proper. Our data'sﬁggeéﬁ some of thg_éomplexities of this

-problem An identical filler, such as you knowz can act as a hesitation sound
to glve the’ speaker time to hlmself Insthis case it is a self prodding dev1ce,
a buffer, to use a very approprlate term coined by Mark L. Knapp CNon-verbal

behavlor, New York: Holt Rineharb Wlnston s 1972) ~ The same phrase 19_11 know

( .
hearer in?o signa;;ing.his reactioﬁ. ‘The following chart will show the dif—

ference very clearly. .It stems from our last session (session IX).

19




INSTKNCES OF YOU KNOW

SPEAKER ' INTONATION & 'DURATION
, >~/

' Storyteller—Brenda
Well I°1 know there was this lady Lj%el -

VULL WL L LTl ™L0E G de

HEARER
Calvin
No régction' o

g

Nods & turné

|
Rising

* She'd reach out into the air
x u know and grab 3

—

tocface Brenda

. - " ]

No reaction

-

And, you know, he didn't mlnd
a llttle brouble. ' Level
- L
el . "’-'».\ N 3 Y . N l .
‘And, you know, that by this time .Extfa Long | Opens eyes wide
- — Slight rise Tilts head forward
~ Then turns face.to B.
And’ he said, "Wow!"™, you know - Falllng ‘ No' reaction
and ne'said . . . ' , R -
. ! . o A\\\\;\‘ -
Extra Short No reaction——-__
: . \\\

And he thought he had caught hlm,
you know know and had trlcked hlm ,

Then he, you know, went back to Extra Short
whatever he was doing .
° /o

No reaction

(
'Nbds'his head

“ » . .
And finally when the giant came, . Rising
you krow to get all the. people back

in therbarrel. . .

after 'Earrel"

W
'./
!

# Buffers are underllned once:.
Ellcltors are underllned twice.

| . 20
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' The question in my mind is to what extent features of intonation and .

2 A

duration are linguistic and to what extent they are paralinguistic.r Ulti-_- e
mately, my question is whether thére.is a legitimate area of paralinguistics |
at~ all. It may be that paralinguistics‘has to be confined to axpreSSion as:

distinet from communfcation, follow1ng the dychotomy established by Erving

GoffmanJ(Strategic Interaction5 Philadelphia, Pai University of Pennsylvania .
Press; 1969) . One still remains, houever; with'some-very nuuzling'questions.

A first one which comes readily to mind concerns the status of buffers. They

really are part of expression rather than of communication. It may be pOSSlble,‘

nevertheless, to distinguish an expression origin (the need for padsing or

self-prodding) from a communication manifestation (a wa;to fill‘the/void for

the hearer or a cover-up for the Speaker's embarrassment) ( :

With the younger children the storyteller has a higher pitch level through~

out ' than when she interacts With the older. children. The raised ‘tone correlates
with her more animated gesticulation -and the stylistic organization into shorter
paragraphs. With’a high voice the sSpeaker is certainly not low:key. How intri~_'f
cately all these behavioral factors are correlated remains to be researched
L With the smaller child Mrs. Hopson-Hasham frequently repeated a vocabulary item.

In session II - for example, she says Ngreat big, big, big" to a five year old
R girl. Every time the word big is uttered it is underscored by a Violent head
\?\\\\\nod. The rhythmic vocabulary repetition is paralleled by a rhythmic head move-~
| ment Linguistic and kinestic elements coincide. A Wider gesticulation is -
practiEéd with the smaller child and this too is paralleled by a wider range of it

pitch-variation.' In addition to the overall range of pitch variation which. is

known:to be larger~when talkin to small children, there were numerous Single lexical

items which were uttered in a more varied pitch in the sessions with the younger

children. The identical wo d\gﬁ:nt was pronounced on level intonation with older N
children and on rising-fallin t

' . /oy
first syllable is also considerably 1

e with the younger ones. The duration of the

15
no
[y

rr 'In "small-child speech "

One very clear correlation between pa 1inguistics and kinestics was revealed
illustratOrs is in direct relation

RO

by counting With a stopwatch. The frequency .
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. to phonatxon~ratio"TH€—lﬂ'er the ratlo of pauses to verbalxzatlon, the fewer

—___the 1llustrators w1th1n a storytélllng sesslon This -again is in functlon of

° Y e

the 1nterpersonal relatlonshlp. ESpeaklng to smaller chlldren produced. a low . -

»
v

phonatlon ratio and increased the time 1nterval between- explanatory gestures

3
:

(1llustrators) "Facial expresslveness was. not . affected Wlthln the restr1cted '

- <".’
=3 Y

“domaln of k1nes1cs, a deflnlte correlatlon emerged betwéen proxemlcs, haptlcs,
N .and ilIustratOrs At closerrpraxunately there was more touchlng. There were >
. v Sometimes - - S : B B ‘ 1

,/' more 1llustrators,ﬁilb-the expansa of the illustrating mowement was more narrow

'than when the,wider distance betw=en speech partner allOWed for more Spaclous' “

hand mbvements. Mggg_freouentlg;ihowever, the proxemlc nearness to the s1de or
s1des of the speaker channeled the dirzction of .the arm movemeht in a vert1cal
'rather than the more usual horlzontal d1reetlon : Proxemics and k1nes1cs were
o directly related. There also ex1s%ed a deflnlte harmony , kinesic synchrony,
' ‘ , i o . ) .

between speaker and hearer. : g_g . - . :
What comes through unequlvocally from the data 1s the fact that the - form K

-

,_..J‘

of language can not be descr1bed w1thout reference to.’ ﬂts use..AThls does not E.~-
mean that it is the task of the'llhgulst to analyze the total of human behav1or
.All I want £0 1nslst on is that language can be properly analyzed only when it ¥

is studied as part of human behav1or What is also apparent from v1ew1ng the ‘
\ P B
conversatlonal 1nteractlon on the lcamera is the necesslty for llngulsts to work

3
with scholars from other d1sc1p11nes. For too many years lnter—dlsclpllnary

exéhange~of ideas for llngulsts.wgs restrlcted to psychology and phllosophy

<lt tookimany a strong polemic ‘to broaden the’ f1eldhto re1ntroduce anthropology,

<

once the thural partner of llngulstlcs before the rlse of the transformatlonal-'r

generative school. Gradually, fo?klore, soclology, ethnology, ethnography,and

educatlon reentered the. f1eld The challenge-to the innateness theory opened &

: up research with neurolpglsts a bra1n speclallsts Linguists are working with
. 2 v
specia11sts in speech and hearlng. We are w1tnes51ng a gradual return to lln-

22

s

guistlc theory as an emplrlcally testable sclence. In the tralnlng of the new,

: generatlon of lihgulsts in our. unlver51ties the pendulum has not yet swung back
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far enough Many of .our current Fh. D. programs concentrate stn.ll heavily “on

forma.l gra.mmer and do—not prov:Lde the student sufficient tlme and opportum.ty
. v

to explore med:.c:.ne and the soc1al sc1ences.

1

Mathematlcal models are’ usei‘ul but before consf :uctlng them, ‘the linguistic -

>

~ A l‘ o

one on Black Klneslcs presenued :Ln th1s paper, shows already what a myr:.ad of

|

|
'\ analys\t%s to know what var:.ables to look for. A-.qmltﬁd study,~such as the
i

i

factors apply to even ‘a partlal analys:.s of the da

L | "For. one 1°° s myself,

I .
|

} who has always strssse:.‘ the mportance of team work (Il ' ellngua.gglo Infantlle,
l

e

— Bresc:.a' Pa:.de:.a 1964), 1t was rewardlng to seg how much more-a group of
analysts from d;.verse scholarly backgrounds work:Lng together can. br1ng out ‘an
T | ‘da relatlvely short ta.me than. one narrowly tra1ned :Lnd:.v:Ldua:l could accomplls‘x _‘
" 1n many man hours. I may even suggest that g:.ven the extended tralmng nceded ‘\-; :

to become a hngu:.st 1t may be adv1sab1e to. requ:Lre a longer per:.od \of study ..

Iy

. i
for the Ph.D degree in L‘J.ngulst:.cs than is custcmary. S ) \.\ - -

Before the study of llngulstlcs retrenched to become llttle more \than the

. study of Engllsh grammer, courses in A.nthropology and f1e1d exper‘.ence were

rd
=7 standard requlrements in graduate school. Eventually, as the object of study .
. e.xplorlng : : RS
> fromAnatural ‘spoken la.nguage sh1fted to test §entences of the l:Lngulsts' creatlon,

% ' partlclpant observat:.on was replaced by : "nat:Lve intuition.. . In gar- Black'~ o T T

Kinesics ?roject, Brenda Hopson—Hasham as the storjr teller was a part:.c:.pant

i

- observer and at the same t:une object of study. ¢Her ‘behavior as a. conversational

1 1nteractant was stud:.ed by myself and the group of observers, but was also re-

W

g sea.rched by herself through 1ntrospectlon. The procedure of mald.ng the partl—

. et
o1 ‘.

cipant observer(s) also object of study and of interviewing participants after
they had a chance to v1ew themselves on the screen has Been applied at_one time

. s
: or .other. Of part:.cular :unportance in these regards is the work \of ‘Albert E i
. \ \

Scheflen (Conmunlcat:.onal Structure. Analys:.s of a Psychotherapy Transaction. , ‘- -_ :

F)

)
Eloanington, Ind. : Indlana Uhjve}'mty Press , 1973, see especially p. 385 n. 5) \

\) " .‘ . ) .‘ . . . K ‘n . .




, -“‘\\ﬂsé October 1972, p.\1-1o) prevails/throughout any communicative interaction. SR
/ Th

' 3\ a developmental curve depending on age' ey manifest striking 1fferences ac- A

= to be “very quiet kines1cally " At every moment of her sto lling‘she is

. \\\\; o “ o S 3 : von Hattler-kngel -

\// . - o

~~

\\‘
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- What I am suggesting here is\a\consistent_combination of participant observa-'

e
2

"~ tion and self—analys1s.

(N

.

The adult storyteller's introspection also helpedgto shed light on the

behav1or of the ¢hildren. In reference to sess10n III (Tobin 5,4 and his «
brother Treg 3, 0) Mrs.. Hopson-Hasham notes that the ch11dren touch me, they

like to be touched they like my voice to change and for me to act out. The
\

smaller children are curious about their surroundings, I had to work hard t3

maintain their attention, I had°to make lots of "verbal sh1fts° I used 1ots of
@ gesticulatlon with them. I tried to make them live the story with me.". Her -~

gwn behavior is'quite the oppos1te with the'teenagers. She f lshthat she hasa

’

sens1t1ve to the reaction of her aud1ence." This points to the 1mposs1b111ty

)of eValuating the language and/or non-verbal hehaVior of a speaker w1+hout

refenence to the hearer. In such ‘a rarefied one-sided analys1s, one can,

"e-

of course, arrive at in accurate descrlption, but such an analySis is inade-
quate and has hardly any explanatory power. Speech prugramming, 1nc1us1ve‘
. of paralinguistics and klneSics, cannot be understood as a one-way linear pro-

cess: Not only does the speaker haug;a certain audience in mind from the start,.:
'

- -~ .

“he is also constantly 1nf1uenced by-the hearer's back channeling cues.

rules° The speaker knows the rules of his 1anguage, the ruled of social 1nter-

/i action, and the consequent rules of sociolinguistic:behav1or.g The application

.of the: rules deand heavily on hearer reaction The "interminaey principle"

discussed by Hugh Neham Oqanguage us1ng ablll s The Language Sciences no.

use of language and of non-verbal behavior detennines its

" step.. The latter was particularly’eVident in sess1on X (Cal i

N

. . cording to sex. _They show that each chil has a ma.rked pers._dnai\:ity of  his own. J' 24
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All these factors/affect the way the thld reacts to the .situation and the

; 1nter—persona1 relationship 1n"31ved in the conversatlonal settlng._ The o

‘picturesvdemonstrate the correlation which opﬁainSVbetween the verbal and the

N

E

non-vérbal aspects of comminicative interaction. . ' .
N
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