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- "‘ABSTRACT ' ’ -

_ The World of Inquiry School opened in September 1967
with an enrollment of 120 children accepted from the entire city of
Rochester and Monroe County. By September 1973, enrollment had
increased to 275. The school reflects major departures in educational .
attitudes, techniques and programs, with children béing brought
together from different educational, cultural, racial and ethnic

" backgrounds. One cf the basic tenets followed at WIS is that
chronological age is not the basic determiner of readiness for
learning. Another implemented ¢oncept is that learning takes place
best.through active involvement, while greater interest in learning

v is stimulated through Inquiry and Discovery. Success is measured at

'+ WIS in terms of the children's excitement and enthusiasm for learning
and their progress toward self-direction and responsibility for their
own learning. The make-up of 'the school is 50 percent Caucasian and.
50 percent minority. The following educational practices characterize
WIS:. (1) learning is individualized for each child.’(2).Each child is ..
given the opportunity to progress. at rates, and through routes, best .
suited to his needs and abilities. (3) Each child is provided with
opportunities and environments conducive sto inguiry and discovery.

(4) Each child has’continuous contact with sa number of adults in.a .

\ variety of environments. Urban parents are responding well to the WIS

approach as evidenced by large waiting lists. (Author/JM) -
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/ INTRODUCTION

/ -

* In one/corner of the inner city of Rochester, New

York, stands a very old building. Since the 1870, it

has funqﬁioned--as an elementary school. Grandpatents-

of tod;,y‘?s children might well have walked ‘and sat

primly Witflin its walls. For almost a century this

t * school wa.{ typical of the elementary. schools in

Rochester. it was known by a number and followed
patterns established years before. ,

¢ In 1967, almost at the moment that bulldozers -

- were ﬁaoised tb tear it down, a group of educators was

mectir.g at the = University of Rochester. They

envisill)ned an le“lementary school which was hopefuily

less §tructured, less formal and -more effective for

.Rochester’s children. - ' . o

. With imagination and vision, this group called their

. undertaking the Center for Cooperative Action in

Urban Education and the schooP‘they planned The

b World pf Inquiry School. Operating withig the city

o school system, the school was designed; to provide a

A meaningful alternative for urban children and serve as
~ amodel for innovations in elemenfary education.

 Thus, the antiqua_téd ‘building was given new life

and a npwh_amé ... The World of Inquiry. Today

~ you can see children walking, running, or even riding

down the same wooden corridors.” .

4
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The WIS philosophy embodies the followmg beliefs about leammg

A.

2.

Each child is a urique human being, with characteristics and potentials
that may exist to some degree in otl:ars but never in exactly the same way.
Children of a given.age differ widely in physical, social, emotional and
intellectual development. Therefore, chronological age is not the basic
determinant of readiness for learning.

Learning takes place best through active mvolvcmcnt of the learner, and
interest in learning is best stimulated when the processes are those of
Inquiry and Discovery.

Children have differing styles of learning. Some require more cognitive
experiences in order to acquire concepts arid skills while others, respond
better to the more affective kinds of experiences.

Children brought together from differing educational, cultural, racial and
ethnic backgrounds can be prepared to deal more effectlvely with human
problem-solving experiences than those who are not in an mtegrated
scttmg

W




.+ _ CHAPTERI N
%  HISTORICAL PERSPECTIVE

_During the decade between 1954 and 1964, drasti® changes were evident
in . the population growth of urban Rochester. The Black population, for
example, increased from 7,500 fo 35,000. Blicks, Puerto Ricans, and poor .
whites all came in search of a better life -and were met with frusiration and.
defeat. Job opportunities were limited and assimilation into community life was
* virtually. impossible.. Inner-city children attended outmoded schools*located in
_close proximity to new skyscrapers housing business and mdustry Perhaps this
was indicative of the priorities of the city at this time. -5

In 1964, fiots in the streets expressed the deep frustration of those people
who had remained silent for too long. Tranquility was disrupted and the city was .
. forced to take notice of what was happening and perhaps ask ... . why? )
Order was restored by local and state’ police and the Natlonal Guard but -
" the roots of the problem had to be recognized. In response to this outburst,"
‘Superintendent - of Schools Herman- Goldberg called a conference seeking

assistance. from public and private> schools; colleges and universities. Dr. William .

Fullager, Dean of Education at the University of Rochgster, assigned Dr. Dean
Corrigan to work on a full-time basis with the Superintendent-to design
programs relevant, to the needs of the city schools. With the assistance of Dr.

Norman Kurland, from the newly formed Center for Innovaticn in the State: '

Education Department, a creative planning task.force evolved called the Center
for Cooperatlve Action in Urban Education (CCAUE)

4
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CCAUE brought together educators, business and community leaders, and
civil rights groups as it began formulating plans to improve and change the
educational picture in Rochester. The irvolvement, of the total community
resulted in a variety of new ideas. To better meet the needs of the urban child,
pubhc education had to interpret. expand and improve its ¢ducational programs
within theginner city. The federal government, recognizing this-need for change,
setraside a sum of money through Title 111 of the Elementary and Sccondary
Ldl\catvon Act for development of innovative cducatjon techniques. -

This availability of funds resulted in a planning grant-fot Rochester, a
sufimer workshop, and the creation of a pl.mning staff in July 1966. Dr. Elliot
Shapiro was appginted Director of thisstaff and discussions ensued with leaders
from civic, religious,. industrial, school and parent-teacher groups. In January

/ 1967, CCAUE submitted a formal pgo)posal for twelve programs, nine of which -

were approved by the Title 111 office in May of that year. These progrdms were:
K World of Inquiry School - . s
_ Urban-Suburban Transfer Program® )
. RISE (Right of,an Individual to Secure-an hducatron)
- Urban Education Major Program
Community Teacher Program

Teacher Internship Program .
Community Resources Council . .t S
Sibley’s Satellite School :
C(‘AUE was: free to explore new approaches to cducatlonal problems,
estaplish priorities and build up the lines of communication bu:tween educators

0,00 N O Wt =

-and inner-city residents. Additional responsibilities of this center were inservige
«tralmng, lmplcmcnta{lon of new programs, dissemination of mformatlon and

- determi nation of possibilities for future funding. -

Con and participation and ‘involvement of the community were assured
through two components, SPAN (Schqol Parent Advisor to the Neighborhood)
and the Commumty\REseurces Council. Resource people from the community
wére given the opportumty\[b\.lcnvely partncnpate in this educattondl process.

Weekly mectings were held defining fic objectives. -
) In September 1967, after a one-ye assngnment Dr. Shaplro left the -
Center to accept the position of Supenntenden' of-Schools in New York City’s .

District No. 3, Leadership for CCAUE was transferred t5-Mc_William Young who
headed the programs through June 1970. Mr. Wiiliam C. P?gh\as\t;lffmember

SPAN (School Parent Advisor to the Nelghborhood) A

of the CCAUE, was appointed Program -Administrator for' the ne yt:re&ed

World of Inquiry School in September 1967.

In the fall of 1969 with the encouragement of Superintendent of Schools
Goldberg, the Rochester Board of Education, the parents of the World. of
Inquiry School, and_cmc leaders (such-as William B. Lee, President of one of

‘K chester’s largest stores), Project UNIQUE, Inc. was chartered by the New

Yuok State Board of Regents-as a private, non-proft educational corporation
governed by a Board of Trustees. It continues still to serve as an agency to the

. Rochester Board of Education for seeking funds in support of:a variety of
'worthwhlle profgrams in the ‘Rochester schools. .y

.S
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- educational concep®§ lies in the .degree: to" which children are excited and

s ey .
. CHAPTERIl -+
WORLD OF INQUIRY SCHOOL

’ oA, . - '_. § - ‘ .
The World of Inquiry School opened: in September 1967 with an
- cnrollment of 120 children accepted from’ the “entire city of Rochester and

" Monroe County. In Scptember 1968. -enroliment was lmrcascd to 150, in l%‘)

to 200 and in 1973 to its present number of 275, :

The s¢hool reflects major departures in educational attitudes. techniques
and programs, wich children being brought together from different educational..
cultural, racial, and ethnic backgrounds. One of the basic tenets followed at WIS
is that dnonologual age is NOT the basic determiner of rcadiness for learning.
Another implemented concept - is that learning takes.placc best through active

‘invotvement, while greater interest in learning is stimulated wlen opportunity is

provided for INQUIRY and l\)ISCOVERY The ineasure of success of these

enthused about learning and are continuous in self- dlrecuon and responsnbllnyrto
their own learning.- o

//-.




o \

WIS is integrated by design. It is not a neighborhood” school. ,Rather, it
represents a mini-model of the crty of Rochester. The miake-up of: the-school is
50% Caucasian and '$0%- minority. Geographically, 25% of the children come
from the inner city, 50% from” the middle city, and 25% from. the outer city.
Acceptapce at WIS is based ppon appiication made dlrectly to the school and at "~
the present time, there are approximately 400 children on the waiting list. The
school is as much an exgeriment in. urban living as it is in: u;ban learning with
children and their families representing a,balaneed cross-section of the
vcommumty in terms of age, sex, race ‘and geographlc location.

5 T L
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’I}hc school day. beglns in the fumily “rdom. Each family ‘group is, a
_mini- model of the total school group. Thete is bne pre-primary family group of **
35 chlldren,,thrcc primary family groups of U0 clildren each, and three-
Lintermegfate_family, groups *of 40 each. In, the family room, each child learns _
“pasic reading, ngua;,e a:ts, and mathematu.s skills. The other arcas of learning - .
are Interest Centers, each with a teacher-resourcesspecialist. Children work alone, -

. in ‘froups, and with a téacher, but much of.the ¢xpefience is one of individuil
Gholce Interest centers”jnclude art, library, ruysic, physncal educetion, social .
- studies, industrial _;mﬁ and visual awarcness. Children plan their own program * - -
.selecting from’ among inferest centérs as well as followmg through on thelr
reading and mathematics wmmltmcnts daily.

-
-
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There are n\u rows of regimented desks at WiS. Teachers and children are
as likely to be sitting on the floor as at a table. Children move freely from area

“to area 'throughout the day. The atmosphiere is alive with voices and constant

movement. All doors are open to children, staff, parents, community and other

. visitors.
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Traditional report cards are not used. Rather, teachers keep their own
detailed record of cach chifd’s progress and evaluaté those records with parents
in a personal conference held once during the ycar At the close of the school
year, each parent receives -a comprehensive written report which includes
achievement test scores from the fall, and spring: written cvaluation of reading,
language arts, and mathematics skills: and written evaluations from cach interest
center. These cvaluations include knowledges and skills acquired, sllcnblhs and
weaknesses, materials used and guides for continued development.

Children are viewed as unique individuals and so, too. are teachers who
have been given freedom tu experiment and develop their own unigue styles and
methods of teaching. Teachers select and order their own instructional materials
from 2 variety of resources. In mathematics, the IPI Systems approach is utilized
for all childreri from level two through cight. Tcachers are assisted by staff
resource specialists in Beading and Growth and Development in a continuous
process of diagnosing. the needs of cach child and in evaluating his progress.

.




The WIS philosophy embodies the followmg beliefs about leammg

A.

2.

Each child is a urique human being, with characteristics and potentials
that may exist to some degree in otl:ars but never in exactly the same way.
Children of a given .age differ widely in physical, social, emotional and
intellectual development. Therefore, chronological age is not the basic
determinant of readiness for learning.

Learning takes place best through active mvolvcmcnt of the learner, and
interest in learning is best stimulated when the processes are those of
Inquiry and Discovéry.

Children have differing styles of learning. Some require more cognitive
experiences in order to acquire concepts arid skills while others, respond
better to the more affective kinds of experiences.

Children brought together from differing educational, cultural; racial and
ethnic backgrounds can be prepared to deal more effectively with human
problem-solving experiences than those who are not in an integrated



These beliefs are implemented through the followingy educational

practices: )
1.  Learning is individualized for each child.
797~ Fach-child is_given the opportunity to progress at rates, and through
routes, best suited to his ne¢ds and abizities._____ Co )
3.  Each child is provided with opportunities and environments conducive.to
inquiry and discovery. '

4.

Q
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Each child has continuous.contact with a number of adults in a variety of
environments. . : : -

- 16 o 1



Q

ERIC

Aruitoxt provided by Eic:

3
7

Finally, the following objectives guide the program development at WIS:
To maximize the child’s growth potentials by (&) providing opportunities
for spontaneous learning which are both more interesting-and lasting: (b)
providing opportunities for humen interaction that will improve racial
attitudes on the part of all children; (c) providing- opportunities for
children to engage in activities that should improve occasions for.human
interaction, strengthen social feelings and heighten self-image: and (d)
providing opportunities for children to encounter situations that should
develop and increase their decision-making skills.

To promote effective hluman interactions by (a) providing continued
progress for each. student through means of a varety of resources and
materials, ard (b) providing an emcticnal cllmate in tl ¢ family .group
which is conducive.to learning.

Tc i iplement teacher growth and active participation in all parts of the
progam by (a) utilizing the human and cultural resources of the
~ommunity as they relate’ to individ 'al and group needs of the school
community (b) utilizing non-traditional curricula materials «nd methods
of teaching and (c) responding to children’s progress or lack of it.

To muke available, through demonstration, aspects of the World of
Inquiry’s innovative program’ b\ (a) demonstrating the educational and
social value of an integrated, multi-aged, non-grided, multi-achievement
level student population: (b) demonstrating the openness and positive

- attitudes on the part of World of Inquiry children that result from this

edncational setting and approach.
. - - w
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o . Continuing into its tenth year, 1976-77. the school ‘nuintains its unique
model of a proven cducational alternative and its demonstration and visitation
" program. -It also continues the unique featuies’ of .an open activity-centered
sghool; the socio-cconomic and racial mix: the Interest Center approach lo
learnirig: the eniphasis on continuous progress, decision-making and student
planning; and the Teacher Training Center which provides a joint working «
Jrelationship with the State University of New York College at Brockport.

*

' .
«
» .
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_ SCHOOL_}ORGANIZA_TION

In planning the_ structure of WIS, two distinct settings were designed.
Family groups. are the setting for basic instruction which includes reading,
tanguage arts and mathematics. Interest centers, cach with a teacher - résource
specialist, provide individualized instruction in these special arcas. S

In September 1967 when the school opened, three primary units with
fifteen children each were organized with the following age ranges: three
through four years, five through cight years, and seven through nine years. Three

intermediate class units with fifteen children cach-were organized: onc unit of
“children age cight through ten years and two units of children age 1iine- -through . .

eleven ycars. One class unit was cstablished encompassing children age five

through twelve with thirty children and two teachers.
Through-the nine ycars «of development, attention has been focused upon
-grouping of children. This has resulted in approximately four different group

organizations prior to the present group pattern. At the same time, family group’
size has continued to increase to the present average of forty children. There_

now arc seven family groups: age five, age six, ages seven and eight, age ninc and
ages 18R and cleven years. Experience has demonstrated that this pattern of

" groups is the ost sound for cducational purposcs of Iearmng and child ;,rowth

and development

For the ﬁrst ﬁve years of the school s operatlon an Early Childhood Unii

accommodated twenty children ages threc and four m a family room setting..
‘The educational experience offered to these youngsters focused on language,

perception, and verbalization. It differed from that of the traditional nursery
school in three essential ways: 1) the children were not divided by age, 2) they

attended for . full day, and 3) they could participate in interest center activities

when socnally ready. Beginning with the 1972-73 school year, the primary
program was reorganized and the Early Childhood Unit was dropped.

o 19
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interest Centers

Each center reflects the basic educational values of the school itsclf:
freedom? industry. and respect through directed inquiry: They have varied-over
the years but have always included art, industrial arts, soczial studies, library,

. music, physical education and for a briel period, science, health, human relations.
and visual awareness. Under a federal grant, two centers —~ Career Education and
Spanish Culture — werc cstablished for one_year (1973-74). These centers
encourage all chiidren to focus on topics and activities of special interest and to ®
pursue them in-depth, '

.

Art Center

The art center stimulates children to be creative by providing a wide
variety of media and promoting a sense of freedom., Opportunity for
independent thinking is the vital ingredient with minimal emphasis placed on the

. cnd result, By becoming aware of the many art forins, students develop a sense
ofapprecmlmn forthe arts. Al children are encouraged to study this medium of
expression and are given in-depth instruction.

Q
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L . Career Interest Center ‘

In the Carcer Interest Center, children were iniroduced to the many
possibilities open to them in the “World -of Work.” They developed their
individual interests through.a variety of first:hand experiences, reinforced their »
language arts skills: through - stories, and learned through flash cards the '
vocabulary words related to specific occupations. Other activities included the
use of audio-visual materiafs to explain different careers and bield trips into the
community to observe many kinds of work. S ' ' o

.

The varied program in the Career Center was designed to enhance the
self-image of minority students, increase -their options in selecting a future goal,
- and thereby raise their level of academic achievement. Integral to this program .
was the underlying values clarification approach. o o

.
‘

Q
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.. conjunction with each student project.

tndustrial Arts Center - ' .
s Children are introduced to a variety of'::ﬁlan'ipulative activities ‘in this
centér including work with wood, ceramics, electricity, graphic arts, metals and
plastics, - . v . -
_Studefits utilize many new products, processes, tools and materials as they |
pro_duce"iﬁrﬂshed product. The center strives todiscover cach student’s natural ™ ¢
abilities and in the process help to develop charagter traits. Each project thatis .

undertaken must be carefully planned by the student with guidance from the '
teacher. Purposeful reading, observation and ‘v{csea_rch' are encouraged in

22 \ S 17
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Library Ce,ntér, . )

The library is always open to children. They may read, do research work -
or take advantage of the many resdurces available, $uch as filmstrips,/film
cartridges, records, and tapes. Other activities offered as part of t
program include map and-globe study, movies, T.V., a paperback
story hours, puzzles and games, and magazines for reading or cutimg.

As children progress, they are taught library skills includ‘néhow to use the
card catalog and how to. find reference ’materials. E_ac/ child. has his own

-numbered card in the library and is.responsible for checking out his-own books.
“The library center stresses -responsibility and purp,,oséful “activity as children
enjoyits facilities. o - T

s

1
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. - . Music Center

~ -Children develop musical skills through singing, thythm and movement -
acti\d_gies, listening, and playing instruments. Self-teaching aids. are available for
use with the recorder, flutophone, melodica, auto harp, and tone bells. Children
are encouraged to be creative with sound by constructing instruments. For those
children desiring private instruction, piano and violin study is available for a fee.

Physical Education Centc;r K -,

- For primary. children, the foundation of the physical education program
includes motor activities to teach coordination, balance, agility, and body
avareness. The -program centers around rhythmic activities, singing games,
stunts-and tumbling, mimetics, and creative movements. , :

For intermediate children, the program incorporates many of the activities
listed for primary children but stresses team play such as basketball, softball,
wrestling, and folk dancing. Individual activities are also included such as
gymnastics and track and field events. Swimming is offered as’a part of the
program. The Amett YMCA is conveniently located so that children, under adult
supervision, may walk the distance. .

Social Studies Centor
. Students may attend this interest area on an individual basis o; with their
family groups. The social studies program incorporates sociology. economics,
geography; psychology, anthropology, government, and history. .
The library and conference rooms are often utilized as pzit of the social -
- studies program. Field trips into the community also play an integral part in the
‘learning process helping children to relate school experiences to life in the
community. . " o
~ Emphasis is placed on observation, organization; recognition of
relationships, generalization, and the application of these educational tools. In
addition, students-are introduced to map skills, research skills, and a basic
knowledge of concepts. - ' : -
» The Social Studies Interest Center primarily strives to prepare students to
meet the challenges of our increasingly. complex urban environmeni and to stress
the fact t_hat‘ learning experiences are not restricted to the school setting.

-

<
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. . Spanish Cultural Center .
. &
. This center operated as a cultural island for the years 1973-75: Using
music, artwork, flags, maps, and films, students experienced a totally Spanish
environment. Language instruction classes were held daily for the primary and
intermediate children. The history and geography of the Spanish cultures were

also stressed in the center’s program. Social customs were introduced through’

plays, skits, and puppet shows. Visits to museums, art galleries, arts and crafts

shops, and Spanish- markets added to the children’s understanding of-

Spanish-speaking peoples and their cultural ‘heritage and contributions.

po T
25
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STAFFING ) L f . o
In 1967, when the school first opened, the staff for WIS wa$ sCreened/an_ e
elected by C.C.A.U.E—The staff of C.C.A.U.E. also ;helped to plan the .
nstructional program, assess the building heeds, and carry out pupil selection for ..«
he 1967-68 schbol yeat. At this time, the staff consisted.of 13 teachers, 8 aides, . -
he.Program Administrator, 1 Curriculum Specialist and 1 Counseior. R
" ¥A cycle.of workshops was one of the major ways if which the staff was
riented 'to the school’s ,phﬁ%SOphy- and orgapization. Concepts ‘such as .
ndividuatization, subject area skills, and guidance techniques were discussedand . .
leveloped. .. .- | : - -, )
, Throughdlyt the nine yearse there’ have been continuous differentiated *
taffing -patterns. Always, however, these patterns have. maintained the basic . ~———
yrganizatioh of family grouping and interest centers. A tetal professional staff of-
fifteen now serves a-student population of 275 children.* o

*A complete l'\st.ing oP school staff appears in the Appendix. . . & =~ . ,.
. : . R .‘,/ TN * )

] .
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. 3




TEACHER TRAINING

_°The inclusion-of-téacher training at -the World of Inquiry School began in
- 1967. /Initially, student teachers came -to the school for the traditional
two-month practicum assignment. Starting in 1971, a joint working relationship
‘was established between " WIS and SUC at Brockport -..BRUTEP
(Brockport-Rochester Urban Teacher Education Program). Although students-
from other nearby colleges and univessities continued to be involved for
short-term assignments, BRUTEP was the basic teacher-training*program at WIS
until 1974 when the training model became known as tHe ITPP program
(Individualized Teacher Preparation Program). Via this program, students in
education from the College 4t Brockport have a year long competency-based
professional experience. ‘A professor is assigned ,to the school on. an
“in-residence’’ ‘basis to guide the overall training aspects of the program and to
‘coordinate and participate in-the related course content. The Family Group
.Teacher assumes the role of Master Teacher in this differentiated staffing pattern
and provides the on-site leadership, training and support for this learning
experience. This means of direct impact on prospective teachers has relevance to -
both the dissemination process and to . the. implications for broader teacher
education. o . T '
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P RENTS

. To maintain open lines of communication between parents and the school
during the early months of the first school year, parent orientation conferences

were held. The main objective was to keep parents informed about the

educational philosophy of the’ &Kool and. their children’s schedules and
. activities. Sessions were arranged for mornings, afternvons and evenings so that
parents could attend more conveniently. , o
During the first three years, parents volunteered to serve as.guides for the
1200 visitors who toured the building each year. Parents involved in this activity .
becafne more comfortable in the school and were able to reinforce its teachings
f‘zihtthe:humlvrithﬁheix:own:chifldren;:’ll&-_xolunteer--’-I’-our-Guigg_CoLps_gndcd_in_

teacher aide.

From the beginning, parents of children at WIS indicated a desire for input .

_ into the school’s policies and practices. For this purpose, a steering committee
- " was formed and subdivided into three. components: social, political and
educational. The political committée was particularly active as it dealt with

" integration problemis throughout the city. The steering committee met monthly
te provjde a more efficient framework for promoting the continued operation of .
the school. Several parents also served on the Board of Trustees of Project
UNIQUE, Inc. Regular business meetings of the Trustees held at the school

- jeviewed progress, established priorities, and took appropriate action regarding
financial needs, ' o

. By continuous involvement through the years, parents have played an

active role in the education of their youngsters and WIS continues to encourage

. this kind of participation.

—

.

b
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FUNDING
) 'In ‘June 1970, when federal funding ended, several of the “original
_components in the Title III grant were eliminated. The Rockefeller Foundation
approved a grant of $100,000 per year to the. World of Inquiry School for the
years 1970-71 and 1971-72-that required a match at the local level. Through the

efforts of a fund-raising committee established by the Board of Trustees of °

Project UNIQUE, Inc., these matching funds were contributed by local business,

industry, and private donors. - - )
’ - A second boost came from the National Science Foundation in 1971 when
it awarded a three-year grant to further develop two Interest Centers (Science
- and Social Studies), establish a Teacher Learning Resource Center,and conduct a
longitudinal reséarch study. The third and last substantial grant was received in
1973 through the Emergency School Assistance Act for special programs at
WIS. Thisegrant provided monies for a Spanish and Afro-American Cultural
Center an reer Education Center. - '

The school had been operating on a year-to-year basis without any

certainty of continued funding by the City School District. Part of the
reluctance to guarantee ongoing support was due to the infusion of “outside”
funds and the general impression that the school was “getting too much
money.” The situation reached a crisis stage in the spring of 1972 and again in
the spring of 1973 when the Board of Education declared ‘its intention -to
(eliminate the three alternative schools in Rochester. This decision would have
closed the Worid of Irquiry School (grades K-6), Interim Junior High School
(grades 7-8), and School Without Walls (grades 9-12). .

An intensive campaign involving WIS parents, staff, and Project UNIQUE,

in cooperation with staff, parents, and students from the two other alternative
schools, emphasized the need for saving these programs. School Without Walls

,Students addressed the Board of Education, distributed bumper stickers and
posters while the Board of Trustees placed full-page ads in the local newspapers.
The resulting public support was a major factor in the eventual decision to
continue- all three programs. Since that time, allocaiions to WIS have been equal
_ to those for other District elementary schools.

N ' .
©
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‘ CHAPTER 11l
NATIONAL SCIENCE FOUNDATION ...

~ In 1971, the World of Inquiry School requested and received a grant from
the National Sciencz Foundation for the creation and-exploration of a Teacher
Resource Center. within the school. During this first year (1971-72), the Teacher
‘Center had as'its. major goal an inténsive effort to change the teaching styles of
"Family Group teachers in the areas of mathematics and science. A secondary
goal was that of helping these teachers to become more comfortable in teaching
~~.via the use of expression media. -
"~ During. this| exploratory yéar, ¢'rection for the Teacher .Center was
provided by\Mr».\l‘)vonald‘COhen of the Bank Street College in New York City,
who served as Consuliing Director on a regularly scheduled basis each month,
Strategies for implementing the Center were two-fold: _
e  Mr. Cohen and consultants spent-time in the family .rooms working with
children, introducing and demdnstrating new approaches, methods and
materials in the areds of mathematics and science. '
e Teachers carried out visitations and demonstrations-for the City School
District under a plan whereby substitute teacher time was provided for
District teachers in/order for them to spend blocks of time at WIS. ° B

.6 t o

-
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In 1972, WIS again received National Science Foundation funds 16"

continue the Teachzr Resource Center into the demonstration phase. During this
——second . year_{1972-73), the_emphasis shifted from using entirely consultant

“services to utilizing a Teacher Specialist on a full time basis within the Center

itself. Due to the fund-granting process which was not finalized until early

November; the Center did not become fully functional until January 1973.

Gu1d1.ng the operation of the Center in the second year were the following goals:

e ~ to create a central area from which materials and professional resourees
‘could move out into the Family Rooms to demoristrate methods and

. media.

e - to facilitate increased staff leadership to, the commumty of teachers”
enabling them to observe, share, and develop new information about
teacher-made materials, commercial materials and equipment, record
keeping and diagnostic techniques, and mini centers of interest.

° to add a unique dimension to the continuing development and
organization of the school and its program.

The role of the Teacher Specialist in this- Center was to serve s the
“facilitator of leadership and to provide organized, on-going direction to this
Center and to the Interest Centers for Science and Social Studies. This was
accompl’ shed in the following ways:

. gathering input information from the Farmly Groups.

° releasing staff to conduct workshops in the Center.

° coordinating workshops for the District teachers in the exploration and
creation of their own teaching materials. ,

e  coordinating and cataloging existing city-wide teacher-made matenals for :
more extensive and effective utilization. -

° establishing operative areas within the Center in math, sc1ence, language

. arts and social studies.

" A total of twenty-three (23) c1ty schools and 425 teachers
participated in workshops in the Center, constructing and developing materials
and ideas for use in their own cisssrooms. Included in this number were Teacher
Aides, Student Interns, Principals, Ass1stant Principals of Instruction, and
professional staff from the City School District’s Division of Instruction. The
Center maintained its operation throughout the regular school day as well as

" -evenings and Saturdays. Outcomus were as follows: -
®  a concentrating and pooling of efforfs and resources in a central . facility

which was then able to reach out to the entire school district.
° providing.a Teacher Specnahst to demonstrate multimodels, materials and:
methods.
e  providing direct and significant ‘help to teachers in the Dlstnct in their
move toward individualizing instruction.

adding both a viable and VlSlble dimension to the developmental process of -

“Open Education.”

e  providing leadershlp and direction to“the Interest Centers for Science and

N " Social Studies in their pursuit of curriculum designs which reflect the

' World of Inquiry Model. .

[
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The evolvement of the Teachér Resource Center contlnued a third year in

‘which the base of operation was expanded toward more in- depth “curriculum

experiences designed around the City School District’s_goals_for upgradmg,

instruction. To 1mplement this, a two-pronged approach was proposed: in the

areas of math, science and social studies:

coming in to the Center for workshops, demonstrations and preparation of
specific materials for use in their curriculum implementation. A uniquely
different feature of this Center was the amount of time e which teachers
would spend in it.. In the third year teachers cycled in for a continuous
- learning sequernice of experiences which was held on a weekly basis over a

1,  Continuation of the Teacher Resource Center, onsite, wrth teachers

\

. period of 'six to eight. weeks. The District was willing to grant in-service .

education credit to participants in such an cxpetience and the. Teacher-
- ,Specialist effectively handled as many as three on-going groups at any oné
*  period of time. In addition, the Teacher Specialist continued the program
during the regular school hours.

2. Creation o Science and Social Studies Resource Centers, onsite, and -

adjacént to the Teacher Resaurce Center. The primary goal was that of
stimulating teacher dcvelopment and a re-thinking of the-teaching of
science and social studies as a process rather than just-a content/textbook.
approach. Childrén benefited from their direct science and social studies
_experiences. in _these._. centers; however, a major focus was on tcachers and_
their orientation to new processes and approaches which they then

implemented in their own classroom settings. Teachers, under the guidance -

of the Science and Social Studies Specialists were engaged in utilizing -

' commercial materials (ESS, SCIS, S-APA, Man - a Course of Study, etc),.

teacher-developed classroom activities, and teaching strategres geared
toward mdrvrdualrzmg institiction. ‘
- . ‘ . /

In summary, this two-pronged approach represented d.broad extension of
the Teacher Resource Center concept from its home base of operation to
implementation" within actual classroom settings. This direct means of impact
upon ‘teachers and children had impetus for making education 1n these areas

- more relevant and meaningful for children.

Another major ‘thrust of the NSF grant was a three-year research study

.conducted by Dr. David Elkind of.the Psychology Department at the University -
‘of Rochester. Dr. Elkind, child behavior specialist and recognized authority on
the theories.of Piaget, focused his research on the impact of the WIS approach

on the intellectual and social development of pupils attending the school. Data
was also collected from control groups of children in other -schools in order to
compare achievement, attitudes, ego development, interests and patterns of
soc1aLzat10n



ERIC

Aruitoxt provided by Eic:



Q

ERIC

Aruitoxt provided by Eic:

CHAPTER 1V o A

SUMMARY -

_ The organization, strategies and concepts developed at WIS have hada .
great impact on instructional patterns in the elementiry schools in Rochester.

Many, of the approaches were easily adopted without major changes or
expenditures. They represent a highly successful mode of operating enriched

-programs, providing for mdmduallzatlon and developing multi-ethnic awareness

_in both teachers and pupils.

Three examples of specific mnovatlve ldeas tried out at WIS before.
" adoption by the District are (1) the system of reportlng to parents, (2) varying

patterns of open educational environments, and (3) curricular approaches and
practices designed specifically for integrated classrooms. The first has led to the
city-wide use of parent conferences as the most effective means of interpreting

Student progress at the elementary level. The second has led to the

implementation in the elementary schools of several approaches to open

- education including interest centers, multi-graded classrooms, the ‘‘chister”

concepts and the process approach to materials.and strategies. The third has

paved the way for attitudinal changes: which stimulated the acceptance of

minority children and thus accelerated the District’s open enrollment programs.

Many other strategies investigated and.tested at WIS have become standard
‘in the istrict including the formation of* parent steering committees, released
time for teachers and a mde variety of inservice programs. ‘

¥
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A determmed effon to “‘spread the word” is one of the keys to the strong
impact WIS has had on alternative education not only in Rochester but in the

. State and country. During the formative years, CCAUE helped to disseminate

news about this demonstration school through television, films, tape recordings
and the Centér’s newsletter. The school’s reputation became national in scope

~ after being featured on NBC’s “Today” show and in articles in the New Yor,

Times and Christian Science Monitor. A documentary film entitled “Choosing-to
Lean,” produced and distributed by the Educational Development Corporation,
brought additional recognition to the school. "

An open door policy regarding visitations enabled over six thousand.
people to tour the school during its first five years of operation. Educators,
parents and members of the community came in such numbers that Volunteer

- Parent Tour Guldes worked daily to schedule visits and handle the guests.

Another ‘major ‘part of the dissemination process was the teacher training
program for” interns, faculties from city - schools and educators from the
metropolitan area. Public and parochial school teachers were given the
opportunity to observe demonstration lessons, parucnpatc in workshops or even
become vnsmng staff members at WIS. : .

2
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In May 1974, a description of WIS rappeared.in a publication by the Nen/'
» “A Catalog of Optional Learning .

York State Education'Depa’rtment entitled
Environments.” A statement in the preface by Commissioner Ewald Nyquist
‘seems to embody- one of the basic premises for the existence of alternative
schools such as WIS. “Surely, one of the ways for educators to be ‘humamstrc is
to recognize the diversity of talents among our students and to offer the
diversity of programs which will accommodate individual needs.”

. The World of Inquiry School has nof been organized*in a traditional
manner, teaching methods and materials are not utilized’in traditional ways and

the student populatron is not drawn in a traditional fashion. Yet significantly, all *-

‘the measurés used to determine academic success at the World of Inquiry School

-were-those -used to-evaluate ‘pupils in-traditional schools It becare imperative

that other evaluation methods be desrgned

A longitudinal study funded by ‘the National Science Foundatlon was
carried out under the direction of Dr. David Elkind of the University of
.Rochester’s-Department of Psychology. This study researched the correlation of
.the school’s goals and objectives to the existing program. Further’ using control
groups of children in other schools, it compared data on achlevcment £go
development, attitudes, interests ‘and patterns of socialization.

The Division of Planmng and Reseaich of the City School Dlstnct has also

collected data on students it WIS. Some of the important - ﬁndrngs from the

Elkind study and the School District’s report are as follows: *

1. . World of Inquiry pupils, as-a group, are almost without exception

. performing above national nornis on standard achievement tests.

2. Over the last three years, WIS pupils scored consistently higher than the

' District average on standardrzed tests zdministered by the City School
District.. i

3. On the New York State Pupil Evaluatron Program tésts for grades 3 and 6,
WIS pupils have been consistently surpassmg both the District’ and county
average. : .

4. 'In a study of yearly attendance, WIS has been conslstently above the

- District’s average attendance per elementary school.

5. In a two-year study of creatrv1ty, WIS students wer mfted more creative

. and displayed a faster growth rate in creativity. 2% ? ‘

6. In a two-year assessment of District schools, WIS was found to liave the

most .democratic atmpsphere and was most supportrve of independent

learning.
7.  Pupils at' WIS demonstrated:less anx1ety regarding tests and school subjects
and indicated a more positive attitude toward.school and leamrng in
. general
8.  According to social ‘and racial measurements ‘WIS puplls were more
. accepting of others with diverse backgrounds -
P
* Additional evaluation data can be found in the Appendlx

g
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°On a questlonnalre sent to parents of former students at WIS, 94% of the

respondents felt that the school program was superior or above average. Seventy

« percent of the parents indicated that, given the opportumty, they would send
their other children to the World of Inquiry School.

Two follow-up studies of former WIS students provided evidence that the
chtldren were aware thatsthe ,school was “different,” took varying lengths of
- time to adjust to new school settings, and were cventudlly successful in making
the adjustment. A high percentage were positive abouf their experiences at WIS
and would recommend the school for their siblings.

- While certain aspects of the school’s program have varied from year to

o ,year,,.seve:al_key—fac%rs—have—msurecfstablhty -1t has been housed in the same

.- building, has retained the same Program Administrator and pursued the same

+ basic -educational objectives. The racial balances has. been  maintained, the

* multi-adult staffing model has been contmued and the entire school organization
* has kept a high degree of flexibility.

The World of Inquiry School has proved to be an innovative instrument of
change. The educational alternative that it offers is now well-known and:
accepted. Even though long term effects are still to be discovered, the staff looks
to the future with gieat optlmlsm

P
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 APPENDIX A" s
'EVALUATION DATA.

WORLD OF INQUIRY SCHOOLmEVALUATION‘

Prepared b. Dr. Roger F. Baglin, Educaticnal Research Sperialist

I.~Jntroduction
~. .

o

i
4 . a

WIS has been the subject of a six-vear. evaluative study
condunted under the National .Scient¢e Foundation by Dr. David,

Elkind of the University of Rochester. The final report of

this prestigious ‘and ‘extremely well-funded ($74,174) and
well -staffed praject was due on 1 April 1974. Indeed a
"rough draft” of the -final report reached Mr. Pugh on 2
Aprxd 1974. I feel that, for several reasons, thiz docu-
ment should recéive our careful -attention. [ have selec-
tively utilized parts of this study which I felt to:be useful
to my purpose. Pléase note that these citations and/or data
comg from a '"rough draft' marked '"mot for publication or”

+ distribution.” I have received verbal permission {rom

Dr. Elkind toc cite his study for "in-house' purposes and’
have written permission from. N$F to utilize these results

Any material from the Elkind \('dy is® specifically so des 1g?
- nated. : - -

o

|
The objectives of WIS have been synthesized from descriptive
material and delineate the school's philosophy and approachs,
They are set out in Addendum A. Addendum B.is a grid showing
the relationship of these objcctives t~ the vari,us components
of :his cvaluation.

ACHIEVEMENT -
Meaningful achievementdata on°WIS are elusivé. The problems
and the solutions ado, ted are described in Addendum C. One
must bear in mind that a comparison of achievement at WIS with
achievement’ of -the Rochester City School District (RCSD) as

4 whole rests on an- assumption of general comparability between
the two. WIS professed -- and actual - (see section 111, B, 1)

"~- status as a microcosm of RCSD”is the basis.for the ‘validity.
‘'of such comparisons. An interesting bit of data from .the v
" Eikind study (sce Addendum.D) also points to the validity of a

sucl’ comparisons, in that WIS samples and comparable RCSD non- .
WIS controls show no significant difference in mental ability..

We present here, then, what we feel to be a meamingful presenta-"

tion of Reading and Mathematics achievement. .From these data
it seems quite apparent that both Reading and Mathem3x1cs achieve
ment at MIS compare very favorably with that of RCSD.

.‘"
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- v - NYSPEP State Percentile Rénkings*
.Dcrober 1972 - :
s * . RCSD.: , WIS**
:otal Reading 3rd Grade - 33 . 64,9 -
. . S . ¢ B
‘otal Mathematics JFd Grade © 34 . 63.2
‘otal Readidg 6th Grade " .25 . 93
. B . - ) . “« g X
otal Mathematics 6th Grade g 21 ] . 47.8

f

*RCAD, percentile ranking are percentile ranks corresponding to
median raw’seOres. WIS percentile rankings are means of the

- individual students’.percentiles. Even thougl? these statistics
are not obtained in exactly the same way, nonetheless any
variations due to;thg technical process’ can safely be said to be

negligible. . »
" & 1 ’ .
k*x3cores pre included here only for children who had .. . nrolled

at WIS Ry at least the prior school year. No new wsuttauts s
(Septemter 1972) were included, since the effé%:wdn them of WIS
traini would have been negligible. In some cases NYSPEP scores
were vbfwined from other schools for students who transferred out
of WIS at thend of the 1971-72 school year.

The following table shows similarities in ethnic/racial composition.

Ethnlc(ﬁgyiai Pcrcentagés in Selected Schoolﬁf .
) : Percent - Percent.

/
School ~ . - Percént Black ‘Spanish-Surnamed Other
wis AR ’ 15.5 53.1
8 - L23:1 . < 15.9 61.0
17 r29.9 “12.6 575
25 . 26.0 9.2 64.8
35.5 T 10.4 54.1

36
We can now proceed with our compgrison of achievement as measured by
NYSPEP. o - .

- Purcenciiq_Runks of Median Raw Séorcs NYSPET-Fall 1973

 Total _Total. Total Total -

School Rdg. 3 -Math 3 Rdg. 6 - Math 6 i

8 20 20 SoA7 - 12

17 20 22 i 23 5 17 @

25 - 21 30 28 . 31 -
"6 O - T 42 21 - 22 o
wis 48 50 35 23 .
RCSD 30 Y .25 .20 :

As is oovious, WIS pupils outscored those -in simé*yr achools by-wide
and impressive margins.  One exception occurred In sikth grade mathe-
mitics where children at one of ‘the four similar schools did better
than WIS children. : L

-
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TTI. "ALTIRNATIVE" ASPFCTS OF WIS

The following measures concern objectives which; while no

Ty doubt widelv considered desirable, are sfpecifically and to
5 ' sone derree exclusivelv objectives of this particular alter-
s, .- ‘natilve. educational aporoack. Consult Addenda A and B. It ~

should be emphasized that A involves instruments and data
. ﬁron the Flkind -studv and that their reliabilitv and
e yMAlidice are qcill in the proccqs of beine verified.

v T A Creat'i\'itv Scaie (frem Flkind rencrt)
- A.three-part creativi§y test (see Addendum ) devéloped bv
’ Dr. Ilkind's stafbswas administered to two samples of WIS
el childrgn and a contro],wroup -~ roughly cemparable in age,
sex, and race. ?31\'91@ of, variance found a direct
relanionship between length of attendance at WIS and -
».»  creativitv. The relatlonship wvas found to be significant _
at the .01 1eve1 of probability. A "Summary Table" is in
ny poqq&_qsion ‘as well as a graphic deecription of results;
T am not -including these here,: however, since ‘T am not con-
‘vinced of the clarity of their format at this ,stage. 1 am
acsuning, nonetheless, the correctness of the analysis. Tt
_should be rgiterated that this instrument has not vet been
“broadlv tested for validuv and reliabilité.

L. Fnrollment Analvsis (not ‘from Elkiad studv)
WIS purports to represent a microcosm of RSCD onr both ethnic//
racial and peosraphic bases. The following grids mdicate
the degree to which this object‘ive »is met. '

(o

1. Fthnic/Racial Distribution.' I'thnic/racial classification *
of \/I% children is based on parental statment otr, in. the
verv few cases where such was not furnished on UIS adminis-
tration's own ohservation. RCSD classificati'cms are avaijable
in material for the 1973-73 RCSH Statistical Rezm,rt. Alle data
~ are for 1073-74. The following erid shows that V1€ reflects
) almost p_\actlv the minori tv/non-minoritv compousition of PGSD;
in. the minoridcy conponent, however, .Spanish-surnamed’ are more
suhstnn;’lal‘ly represented than are-B8lacks.

;.‘.'J'S Inrollment 1273-74 (E_Ehnic/Raciawl Distcibution)

.3 ) . K N e
RSCD Total Flementary . WIS, . a ’ .

Viporitve. 4% 47 = . “Minority ¢ 56,97«
Yon-Minority 51.67 !;0n-?~linority 53.1%
Plack 41.07 Black , | T4y
Span. Surnamed 6.77 Span. Qurnamed - 15,57
Other . 52.3F ‘Other 53017

©

2." feqgraphic Distribution. The city was divided on the

basis of census tracts Into three classifications: Tnner ..

City, Middle Citwy, and Outer City. TFach categorV contains

an arproximately equal numbér gf ~nsus Lracts. Crite:ia
[ . - .
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utilized in the claqsificatioﬁ included income and Ald to
Dependent Childrep figures. All citv streets are identified
by census tract as portaining to one of the three classifi-

. cations and enterirg children are classified accordingly.

In theory, tlese georraphic areas should be represented pro-
portional{y in the WIS enrollment. In practice a few suburban
children remain enrolle., while in former school years a

. suburban centingent was part of the theoretical composition.
vonetheless, the enrdllment in general doecs represent a

geographicallv balanced compositior, even though the Inner
City appears slightly underrepresented.

;

VIF.Fnrollmedt 1973-74 (Ccogrnphical‘DLstfihution)

B - Actual . Theoretical
4 Area ’ \unher . Percentage ) Percentage
Tnner-City .6 . 28.9 33.3
Middle-City 100 36.1 13.3
Quter-City .~ gan - 32.5 333
Syturban 7. 2.5 . -

C, Waiting List Analvsis (not from Flkind study)’

- An essential element in the evaluation of an alternative edu-~

cational facility is investisation of whether the alterna-
tive is teing chosen in preference tc A rormal educational
settine. Ts this alternative option ' 'selling”? . To determine
this, an analysis of wafting lists has been done. Placement
on the waiting- list .is throurh a formal apriication). vhich

is accompanied by instructions and informati-n on the
adnissions program.

The analysis is based on a computerized waitips list trntal
for the school Vear; children aré classified as Urban or
Suhurban. Of these suhtotals, a certain.numher of children
are admitted. Other children are offered admission hut for
ore reason or another do not finallvy accept; these arﬂ
classified here as "o Shows.” Numbers of "o §howQ, as
compared to the numberq of accepted and attending children,
must he extrapolated ‘to the remaining |'“~Jched urban waiting
lists to obtain a likelv est ..te of ti- numbers of urban
children who would actually attend if accepted. These - are.
labeled "Urbar Probable Attenders. L)To these are added. those
urhan children who actuallv enteréd from the waiting list to
give us totals laheled "Urban Serious Applicants." Recruit-
ment was necessitated for the first time (except for very
minor instances) in :1973-74 to holster enrollment of Spanish-
surnamed children, and of Black.children {rom Zone E. It ¢
would, therefore, scem unfair to generalize about the impli~
cations of recruitment, since the recruited population has
not yet had a chance to affect next year's waiting list. Tt
must be noted that prior to the current school -year a large
suburban component existed both in actual attendance and

on the waiting. list. While suburban attendance has been
virtually eliminated this school year, suburban children con-
tinue to crowd the waiting list in numbers equaling about one
third of the total. An analysis of these data in table form
follows. . '

43

39



N \

Waiting Liﬁg Analysis
Qo

.5

Item/School Year '1973-74 1972-73 1971-72
a. Tot. on W.LE™" ) 1030 . 1072 973
, . e =
b. Suburban W.L. ) . 366 . 406 . 385
. . % .
&. Urban W.L. 664 - 670 588
d. Percentage W.L. Suburban 35.5% 37.7% , 39.6%
‘. Percentage W.L. Urban | - 64.5% ° 62.37 60.4%
f. Admitted from W.L. 72 " 60 Cofe s
g. Admlccgg frpm Urban W.L. |~ 72 - 37 approx. ap3p4wx.
L ef / . voE
"h. "No Shows" from W.L. : 15 10 est. 8est.
.i. "No Shows" from Urban B 15 6 approx. a S
W.L. -- ch o . B pprox.
j. Residual Urban W.L. -- 577 6275pprox. ;A%
c-(gH) ¢ ., B pprox.
k. Extrapolated Urban "o 99 87 approx.| . 70
Shows" -~ (i/ [g+i]] , . approx.
1. Urban Probable Attenders C478 540 approx.| 479
- j-k . approx
m. Lrginli?rlous Applicant$ : 550 577 approx. é%%%ox.
" n. Percentage Urban Serious 763.87 | 1559.4% | 1508.87
Applicants of Children ’ -approx.| approx.
Actually Admitted from
W.L. -- m/f ]
0. Percentage Urban Serious 763.8% -961.6% 900.0%
. , Applicants of Urban ) T pprox. .approw.
Children Actually - °
Admitted from W.L. -- , :
m/g oo ,

The fact that nome of the ‘suhurhan children were admitted from the
waiting list in 1973-74 accounts for the drop this school year in
the semi-final percenthge figure. The statistics for 1973-74 show
that a potential group of 478 prohuble attenders remained arfter suh-
tracting hoth the number actnally accépted and the actual and pro-,
hable 'No Shows." This indicates that there were approximately 7%
times (763.8%) as many urban children who were "serious’ applicants
‘than there were. children actually accepted from the waiting list in
1973-74. Put in another way, there were approximately 6Y% times
(663.9%) a: many serious urban applicants who wete not offered
admittance as there were applicants admitted. This very large back-
log of "serious" urban applicants certainly seems to indicate an

. extremely viable and.desirable alternative educational opportunity.
Also, it is interesting to note that-as of the waiting list for this
school year there still appears to be a heavy demand -for WIS among )
suburhan parents. .
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.o . o .
How this demand will be affected by the new suburban WIS in'
Webster or by the policy on tuition for non-residents at WIS
is outside the scope of this evaluation,

o ) : , I
IV. ' PERSONAL IMPRESSIONS ’ : \

While personal impressions are, of course, quite - =~ =
*“‘unscientific"” and.highly subject to all sorts of biases,
they still have their. place in ab evaluation., The totally
dispassionate evaluation is & fiction. Evaluation should

be of the school as it*lives and breathes and operates.day to
day. Mere znalyses of dead statistics, while.no doubt. more
objective, can never substitute for réal living impressions
of the facility being evaluated. .Indeed, one of the major

’ " shor mings of the.present evaluation has been the inability
the evaluator to spund sufficient time at the school it-
" self in leisurely observation. Several brief visits have

been quite insufficient. Nonetheless, 1 am left with a
distinctly favorable impressioh of the school's operation”as
a whole and in particular of the administration, my most,
frequent contact. There does appear to exist at the school

N

a decided element of interest énq vitality among the students.

V. CONCLUSION ’ B Co
2N ION - . °
" I would-like to avoid the standard disclaimers and cautions
which customarily accompany evaluations. 'Statistics don't
lie; statisticians often do." Interpréters can also. I
have stated in the introduction the constraints under-which
this work was done. The Elkind report, cited twice, is a
B "rough draft" - In-my opinion, for very good reasons. In the
interpretation and-use of this evaluation these factors must
be borne-in mind. . Nonetheless, we will state the following
* conclusions: N . - Ll

A. WIS shows Readingvand Mathematics achievement substan-
| tially superior to that of RCSD as a whole, though an
apparent similarity of enrollments exists.

B. WIS studénts-appear to show creativity superlor to that
shown in a similar nqp—wIS control group.

«C. WIS is indeed reflecting the overall composition of the
* RCSD - both ethnically/racially and geographically.

D. The alternative option offered at WIS does appear to be
selling strongly among urban patents, a5 evidenced by
very large 'serious" waiting lists.
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ADDENDUM A | °

ey A
. __;_,m

./ .
’ bjectives - The following are synthesized from various

descriptive material and delineate the school's
philosophy and approach.

i. A. }hauirv hd discovery should be utilized above all else to.
stimulate interest and, thus,” learning.
B. Diversified instructional techniques are essential and
should be used.

C. Chronological age must not be a basic determinant of the
. learning process.

D. A multi-cultural, multi-ethnic, multi-racial and multi-
educational-background mixture of children is more effective
-  for human problem solving than a non—integrated ‘group.

FE. A nulti-aged, non-graded, multi—achievement-level studént
population has general cducational and social value. -
. o
F. _Self image, decision making skills, and other positive
characteristics will be developed and increased by
i . opportunities offered at WIS.

G. As.an alternatiye educational facility, WIS will attract
children from a population varying across many crviteria..
)
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ADD%NDUH B

Evaluation Design - A schema of the relationships of evaluacion

components/measures to the objeccives listed

in Addendum A follows:

Evaluation Design éomponent ) Relevant Objective
. s ‘
11 " . ABCDE
C. IIT A ' "AF ;
wrs o DG '
-’ .
IIrc G

Rl

The design will consist of two basic parts, one treating the
"hard-noged" area of reading and mathematics achievement, the
other looking toward the more "tailored'" area of. evaluation of
the specifically alternativé aspects of WIS' objectives and
philosophy. Presumably, of course, a high degree of success.n
the first area and a corresponding failure in the second area
vill indicate that a major. academic end has been reached
regardless of the pedagogical means employed. Contrarivise,

_however, a failure in the first area and.success in the second

area will indicate merely an apparent lack of causality between
the alternative pedagogic techniques - which may indeed have

their own intrinsic or ocher veiues - -and academic achievement.
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ADDEFDUM C. -,

Reading and Mathematics Achievement

Two hasic avproachés could be used, each of which is -
unfortunatelv - and for different reasons - suspect
as to accuracv of - representativeneqs. '

1. The first approach would be to compare the actual growth
rates with the anticipated or historical zrowth rates of WIS
patticipafits over successive school years.  This would per-
haps be the more accurate measure for first year transfer
students at WIS, TFor other WIS students, however, it would
not be appropriate since it simply measures early WIS against
later VIS and, in order to show signif icant positive findings,
wou ld postulate a steadily improving growth rate. WIS would
be forced into outdoing itself in successive years. This
. could lead to a theoretically desirable "controlled growth
-rate" .in which a nlodest, manageable, and improvable rate of
. growth would be the goal each successive year. This would
..take the natire of an anti- incentive - hostile to accomplishing
as nuch 'exploding" growth as possible each year.

This approach is, of coLrse, app:%priate in a .remedigl .
.situation such as funded programs, where’ the treatmeft will
presunable be suostantially better than ‘past non-program
treatment.

2. The other approach - which will be.used - is to compare ‘the:
3rd and 6th grade PEP test state percentile rankings of WIS
with those of the RCSD.- Since WIS theoreticaliy and .in fact
(see III, B, 1) represents a racial, geographic, ethnic,

. cultural, and thus effectively socio-economic, microcosm of
RCSD, this comparison appears to. be valid. The finding of
Flkind cited in Addendum D.reinforces this conclusion.
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ADDENDUM D
. [N

(From Elkind Report)

3-Way Analyéis of Variance Summary Table

- OTIS QUICK-SCORING MENTAL ABILITY TEST.

a Sum of .
Source” .| - -+ Squares df F

Main Effects ’

Race i 5508.238 o1 23.535 **%

Sex . 351.982 1 1.504 .

_Attendance . 1097.639 2 2.345
Interactions - ~

Race x Sex ' 24.855 1 0.106,

Race x Attendance . 33354l 2 1,713

Sex x Attendance . 59.322 -z 0.127

Race x Sex.x Attendance . 56.926 2 0.122
Within 42829.875 183

*p' .05

**p .02 .
L kkkp (0]
" MEANS FOR THE DIFFERENT EFFECTS: . At tendance
Race Ex1 . 109.52

AT . Ex, 116.70

W 3 2. , .
115.33 - 103.99 . R Control 110.76
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" ADDENDUM E
(From Elkind Report)

. UNIVERSITY OF ROCHESTER

. CREATIVITY TEST
The creativity test is divided into three parts. For each section,
the examiner asks the subject questions and writes down his responses.
This is more than a “yes" or "no" response tést and the examiner
should allow time for thn child to think and respond to 'items. If
the subject responds:yes to a qestion, the examiner asks,. "How?"
After. the first explanation, he asks if there is any other way.

v

It is necessafy to read all the tests of a purticular age grbup be-

fore beginning to score this measure. Knowledge of the subject's
responses .S impetrative because- the scoring is based upon unique ... -

_responses {less than 5% occurrence  for.each age level) and typjical

responses.

The measure is scored by three independent raters. There has to be

‘agreement between at least two of three raters for scoring of a

particular item on the measure. The inter-rater reliability has been
very high on this measure. Disagreements are settled by discussion.

<

The number of4p6inu$ giﬁen for unique and typical vesponses and -
additional i structions for scnring are shown in the scoring scheme
below: ' . e

-

3 points - 'Unique response (less than 5% occurrence for each
: “age level) ' ) ,
2 points - Typical responses- . - “a
1 point - Responses’ repeated within a grouping (part A,B,C)
1 point . - Responses on parts A and B which do ‘not involve an

active transformation of the elements involved

(i.€. "™You can dump the sugar. into'the water or

"I'ye seen square barrels" if the child can convince
-~ you ‘that he actually has seen a square barrel)

0 points ™ - Repeated answers to a single test item (or very close
answers)
0 points - Inappropriate responses
3 ’/ "
a*
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_ CREATIVITY TEST -
] Instruccions . o,

Incroduccioh -I'm going to ask you ‘some questions - some of them
-may-sound a lictle silly, but I want you to answer
chem the best you\can. s

PART A. "Could you get some Sugar'iﬁtoz 1)
. . " "

a pumpkin?"
. . . 2). 'a turtle ?
) oo " ~3) a bell?
.« oo Coon 4) a floor?
" " .'5) paper?
" e " 6) a hgrse?
7 " ‘ "o 7) a telephone book?

"o . 8) a record?
"o "o 9) water?
"o " . - 10) .a shire?

After,che child gives his.~ sponcaneous answer (s) to each

 quescion, ask: "Is there any other way you could get sugar incq..?"
This follow up is- asked onLy once for each quescion .

NS

PART B. "Could 1) cape~ = ) be a square?"
2) a tree . . . "
- 3) chalk . ) "
" 4) a hanger "o ) v
" 5) a rubber ball i "
" 6) a barrel
" 7) rain / "
" 8) marble : "
" 9) fried chicken "
" 10) a bieycle !

Afxer a child sives his sponcaneous answers to Part B, ask

PART €. "Are these things' like each other in any way?"
S "Is a peach like a 1) baseball . in anv way?"
2) teddy bear s v
C LIRS 3) steak o "
: " N\,  4) roller skate "
" \\\ .~ 5) bangna = oo
" \ 6) acorn "
—_ "o ‘\\ “7) map’ ] J R
' . " \ 8) ice cream
" : ‘\9) mop . o
10) sponge
Afcer the child gives ‘spontaneous answer (s) to each question
ask?. "Is a peach like a ... in ‘any other way?" Again, this is
asked only once for each quescion\\
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APPENDIX B
SCHOOL STAFF

Name S - Title School Year:.
"“Allesandra, Rose Secretary : ', Lo ’ 1969-1972
‘Anderson, Terry . Intermediate Teacher = 1971-1972
Anthony, James . . 'Intermedjate'feacher 1975-1976
ﬂsggé;,‘PaUIine '_1 : <In§tructiona1 Aide 4 196§-1970_’

Blackwell, Elsie " Instructioni1 Aide = . - 1967-1976"
" Borgeson, John Industrial Arts = : L
R .. ... Interest Center’ . 1967-1970 . .
Brewley, Theresa' °  Music Interest Center = 1976
BF¥iggs, Richard - Intermediate Teacher . 196i=1959.
Burman, Joan Primary Teacher 1973
Butler, Mary . Instructional Aide  ° 1967-1970
Cario, Johm . Industrial Arts
Interest-Center  ~.1975-1976.
Carter, Diane  Instructional Aide " 1969-1970
. : / V .
Chapman, Jacgueline . Nurse-Teacher, . 1968-1969
: : Human Relations Interest .
, Center 1969-1970
, Social Studies Interest )
| Center . - - 1970-1976
Childs, Darthula .  Instryctional Aide- 1967-1971
:.Christians, Dona]ﬂ( Career Interest Center - 1973-1974
Chudanski, Barbara Secretary . . *1974-1975
Cook, Wayne . Science Interest Center 1967-31970
ST Science & Industrial Arts
] . ) Interest Centers ) 1970-1971
Cook, William Human Relations 1967-1968
Crawford, Afn v Prg-Priméry Teacher . : 1967-1975
Didune, Mary Lou Primary Teacher 1974
DeLaus, Jacqueline - Nurse-Teacher 1972-1973
. ' ) ) /
Doty, Richard Science Interest Center ©712.1-1973

-
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- Name |

Emmighausen, Erna

Fagan, Pauline

Fairwell, Kelvin . -

Farone, Anne

Fqucettey William

Fe]@mén, Jane
Féndéf,"Pétricia
Fleischer; Robert
fiiﬁnznsﬁif‘ei‘
Gaylord, Ava

Gerber, William

Goldberg, Frances

Goss, JoAhn o

Hall, Ingrid

Haq}ey, Linda
:Harris;AdeIaide
Harris, James

Harris, Joseph.

Herrman,\Michael

‘Hodgins,.Irene

Title -

Instructional Aide

Instructional Aidg

;/InéirUCtioan Aide

Secretary

Intermediate Teacher
Curricuium Coordinator

Primary Teacher

Primary Teacher

Volunteer Science Teacher

‘ Secrétapy

Sécrefa}yi5
IntermedfatefTea;her
Primary Teacher

: Lih%ary,Resodrte péhter
Instructional Aide
Creative Arts Interest
Center__ :
Secretary o o

_lnstrﬁctiona] Aide

Physical Educdtion
Interest Center

Industrial Arts Interest

Qenter

Physical Education
Interest Center

Instructional Aide

v

Hoiland, Barbara (Serbenis) Primary Teacher

Holloway, Beverly

Hutt, Harry

Jaffe,-Louise

Jafﬁey,"Sora]ie

Instructional Aide

Physical Education
Interest- Center
’ i

Secretary

Instructional Aide

. .s3 ‘i

School Year
1970
1967-1970

. 1974-1976

1975-1976
1968-1969

- 1969-1970

1967-1969

- 1969-1973

1967-1971
1972-1973

1971-1972 ..
©1967-1975
- 1973-1976

1967-1976
1967-1968
1968-1976
1973-1974
1969-1970 .

1969-1970
1974-1975

1975-1976
1967-1372
1969-1975
1967-1971

1967-1969.

1967-1969
1967-1971
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‘Name -

. James, Barbara’
" J§més. Jessie _

ﬁ ?Kéblan; Rosy1n |
Kelly,:Pqtficia '
Kglly,‘Réggy'
‘Keuper, Agnes

‘Laura -~

Kradssj
fLaﬁe; Carol
-LeBron)%Lydia
Lopez,iNaomi -
Lucity< Sharon
" Mahar, Kéy

Mariﬁf"i Hbert

~ McCloy, Bafry'/

.'. McCrory,_Margaret

McFaddrn. Gera1d1ne
'Mosca, Lorrgjne
v“Mykjns, Kathleen
Ness, Mildred

Nestle, Ma7ion

Y BN,
Newport, Sarah .- |
, .

- |
Grrico, Joyce
1 ,

B}
Peés]ey,ALeRoy

Pugh, William

Rami, Sonya

50

.Brockport In-Residence -

54

.X\'

B '
‘ T973'1976'

School Year:

Title
Secretary 1972-1973"
Instructional Aide\\'l 11967-1969
Social Studies Inte est o
Center ' 1967 v
Rgad1ng Res;urcefteac er l1973-]976 "
Instructional Aide _ \  1967-1972
Intermédiate Teacher \ . 1967-1970 |
.Primary Teacher \ 1970-1972
'Priﬁary Teacher 1967=197d
Nurse;Tedch;r 1954-f97$:
'Instryitkonal Aide 1973-1976
}nsﬁrﬁhtiona} Aide 1973:1975
Pfimary(jeachér 1970-1972.
Nurse-Teacher _ 1973-1974
. Industrial Arts Interest'. o -
Center o . ‘1972-1974
Intermediate Teacher '1969;1970
“Counseling Psychologist 1969:1976 B
Music.Interest Center 1967-1976
Primary Teacker 1974-1976 -
.Seﬁretary x .1974-19f6
~ Curricilum Coordinator 1967-1969

Superv1sor
Nurse Teacher “1975 1976
. Intermediate Téacher ) '196? 1975 s
Director, Teacher Learning
Resource Center .. / - " 1972-1974
:Intermediaje }éggher 1967-i§70‘
' A o oy
Prcgram Admjnistrator 1967-1976
.VolunteeffﬁeaQing Teacher  .1967-1976 °
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Name

«

itle

- pre—

Ramos, Gloria (Lopez) Primary Teacher

Reid, Brita °

Creative A’ts Interest

7 Center | :

Rhode, Helen (Mizma) Nurse-Teécher

Rinaldi, Carol

Rizzo, Marie

N

Roche, Patricia

.Rodriquez, Ferdian

‘Rothaar, Catherine
~Sayre,dlinda
" schlachter, Rita

“ Schloss, Morley’

Sciolino, Gloria

Searles, Charles

;fs€e1ey, Nancy

-Starna, Norrine

Sullivan, Pauline

.Tandoi, Louise

Thomas, Carro]i

Turner, Dorothy .
I

Wagner, Janet -

Waterman, Mary

" Watson, Stanley

Secretary o
Speech Therapy Teﬁcher

Industrial Arts Interest

" Center

Primary Teacher,K

Spanish Cultural Interest

Center
BraiL]e Teacher
Secretary N
Nurse-Teaéher

Social Studies Interest
Center :

Intermediate Teacher
Counselor
Instructional Aide
Intermediéte Teacher
Intermediate'feabher
Intermediate Teacher -

Physical Edécation
Interest Center

Pre-Primary Teacher
Primary Teacher

Secretary -

Voluntger Guitar Teacher

"1967-197%0

1967-196
1967-196

" 1967-1969
- 1975-1376

1971-1972|.

1

. 1973-1974 |

v N “
1973-1975 |

! i
1974-1976" |
1969-1970

1969-1972

1968-1970
1975-1976

- 1967-1968

1967-1970.

.1972%1973
'1973-1976

1973-1976.

1970-1975

1975-1976
1973

\

o
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1970-1971

" 1967-1964



Namé Titlo : School Year

Naft. Elizabeth targe Print Teaéher 1975-1976

Whittaker, Albert Counselor
Human Relations Interest

1968-1969 -

1968-1969

Williams, Henry
. . Center
Williams, Joanne Instructional Aide 1969-1970
Zingaro; Ralph Intermediate Teacher - 1967
.‘ ‘
i
| /
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APPENDIX C

TRUSTEES OF PROJECT UNIQUE -

* ROSTER OF FIRST TRUSTEES OF PROJECT UNIQUE

William Cotton = Mr.

Charles Frazier . Mrs.
William Fullager Mr.
Herman R. Gojldbery Mrs.
Clement Hapq an Mrs.
Lioyd Hurst| Dr.
Raymond Imaty / ' Mr.
Jessic Jamesp Mr.

Lawrence Klepper

ROSTER O¥ TRUSTEES (1975-

Mr. Sanford Shapiro, President

Albert Mellican
Carolyn Micklem
William Pugh
(Gloria Ramos
Mary Anua Towler
Andrew Virgilio
Witliam C. Young
Rolf Zerges

76)

Mr. Lyman Bemeut, Vice President . ’
Mr. Clement ‘Hapeman, Treasurer
© Ms. Jacqueline Chapmam, Secretary

Archie Curry Mr.
Maria De Jesus Dr.
James Doi . - Dr.
William Hall Dean
Leardrew Johnson Mr.
Nathan Lyons Mrs.
-
N\
N
N

Stanley Marcus
Margaret McCrory
George J. Rentsch
Hays Rockwell
Alan Saiger
Corine Wilson
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